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This third annual report of the San Francisco State College Teacher Education

Project (STEP) contains six sections: (1) a general descriptive summary of the

three-semester 1967-68 program to train K-9 teachers of disadvantaged children;
(2) description and evalvation of instruction and curriculum including student
recruitment, objectives, staffing and coordination of off-campus teaching centers,
inservice training of cooperating personnel, curriculum resources development, field
laboratory experiences including internships, and formal instruction in sociology and
psychology and in techniques  and curriculum materials; (3) description of small-group
counseling for development of self and professional images, (4) report of the
evalvation and research phases; (5) report of the community relations program
including a "New Careers” Work-Study program and a community educational services
program, (b) discussion of changes and projections for the future, and a list of

instructional packages produced and availabie for use. Included in the appendixes

are miscellaneous samples of program materials and seven measurement instruments

developed for use in STEP including the STEP Observation Schedule (for classroom

behavior) with manval, the Teacher Adaptability Scale -and Opinion Survey for
Teacning the Disadvantaged, and a cognitive battery and self-esteem measure for |

grade school pupils. (JS)
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INTRODUCTION

Basic soecial changes in the economic production require
that members of our society be literate, responsive to
change, and ab.2 to learm and re-learn complax ide~=

and skills. Coupled with this ie the fact that tnuc-
viduals and groups that have heretofore occupied mar-
gtnal positions have an inereased expectation for
inereased material goods. FEducation is seen as essen-
tial in achieving economic security, personal dignity,
and independence (Keller, 1963, Riessman, 1l962). Govern-
ment agencies have responded to this need, seeking ways

to facilitate the entrance of disadvantaged into the
mainstream of American life.

Educational institutions particlpating in this process
must design. a system of compensatory education which

ean overcome deficiencies arising out of limited early
learning in home and commmities in which they live.
Institutions preparing teachers have the added obligation
of developing understanding of ecognitive functioning,
language development, personality, and motivation in
deprived learners and to equip teachers with the skills
and disposition to influence the ecurse of intellectual

and personal development in ehildren from disadvantaged
nomes .

The educationally disadvantaged ehild comes to school
wnprepared for the learning tasks preseribed in the
standard curriculum He is less able to attend to a
flow of words. His voeabulary is limited (John, 1963).
He does not value school achievement or learming for its
owr. sake. He tende to require immediate gratifiction
and tangible rewards (Le Shan, 1952, Mischel, 1961,
Terrel et al., 1959).

The teacher faced with restless disinterested ehildren
tends to view her vole as primarily one of maintaining
order. The conflict gemerated is destructive to the
teacher's image of her professional role and to the
child's attitude toward the sehool, toward learning,

and toward his self esteem. Maximum effectivencss in-
overcoming effects of deprivation requires early inter-
vention. Failing this, existing deficits beecome cumu-
lative, requiring greater effort and promising lesser
resulte (Ausubel, 1963, Bloom, 1964, Deutsch, 1963, 1964).
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_ BACKGROUND -

Summary Statement

- Sausalito Teacher Education Project (STEP) ..

5. An evaluat1on and research program to assess the progress of STEP and to

'm?;The Educatlon Department of San Franc1sco State College cont1nua11y seeks 'to i
improve its teacher-education program and sponsors-:a number. of experimental 2

and .research projects toward achieving this aim.  One such experlment 1s the !

i'

-The STEP program s goal is to prepare teachers to be more effectlve in our
‘dynamic and ever-changing society. It encompasses grades K-8 and an articula-

tion program with the secondary grades. STEP Teacher candidates and STEP Faculty
{from SFSC) plan, study and teach in a STEP Educatlon Center on a campus in . an

:opelatlng school district..

The.STEP program covers:

1. .Direct experience in the classroom from September through summer school as
teacher assistants, student teachers, and teacher~1nterns : ‘

2. Instruction and curriculum concurrent with and related to d1rect ‘experience
in the classroom--through seminars, small group conferences and 1nd1v1dual-
. rzed attention. . o N

3. JWeekly counsellng se551ons of 6-8 students to explore and develop the self
.image along with the professional image. : Sl :

4. In-serv1ce educat1on act1v1t1es for the classroom teachers to parallel and/or

_complement the pre-service program.

develop new instruments. .~ . | C o

'1"6;.‘A commun1cat1ons and communlt/ relat1ons program to gather and share profes-

sional 1n?5rmatlon and inspire and involve the community in the effort to
change and improve education, including special “‘adult:education" type-
sessions for “educat1ona11y deprived" parents.

7. A "New Careers" program designed to seek out "depr1ved" pup1ls or students
‘who could be potential teachers, help them into college through the SFSC-
STEP .work-study. program and help them ‘stay 1n college and evenf"ally become
affective teachers. '

8. Innovative use of Media:in teacher preparation. Still photography, slide

- series, film str1ps s and recordings illustrate and test sensitivity te pupil
response. Video is used to teach techniques and to cover the students'
_progress: with children.: Immediate pldyback is used for self and peer

'.analysxs and cooperatxve evaluatron by students and fhculty

.
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9. A unique professional and curriculum materials center with a wide variety

of instructional units, kits, literature, new experimental materials--all
used by the students and the teachers in relation to the correlated seminars
and direct experience in the classroom. - : —

A total of 69 students are enrolled -in the STEP program ‘full t1me W1th 23 faculty

.,members and communzty workers involved full cr part time. Although the STEP pro-
~ gram i$ only in its third year, its impac¢t has been felt in San Francisco State
‘College, "among other teacher education 1nst1tutaons, in school districts where

former STEP students are now teaching, -y over a hundred classroom teachers
~participating in STEP in-service  education and/or working d1rect1y with the STEP
~_.program, and by almost a thousand young boYs and girls who' have felt the drrect
T or 1nd1rect 1nfluence of STEP C

| Each year, as weaknesses evolve or better 1deas come forth “the STEP program
itself changes--always reaching toward the best way to prepare the best teachers
to meet the needs not only of the present, with its diversified problems, )
anxieties and potent1a1s but also to env1slon the needs of an. even faster moving

f:Semnnars in' ‘methods and materzals K-8
emphasis on Soc. ‘Stud., Lang. Arts,

technlcal future.

Taa ..

Descrlptlon and Development of the Program

”xFrom its 1nceptron in February - 1966 the %TEP program.has moved toward a heavier

empha51s on all course work to d1rect experience; more student time in the school
district, a more intensive in-service program, gredter community: involvement,

and the development of a STEP- Teacher Educatlon Center in two $chool d1str1cts.

The 1967-68 program has changed from three semesters to a full year or two
semesters and summer,-.to-concur with the school calendar. In addition, students

‘are-now‘selected upon a set of speC1f1ed criteria through a series of interviews;

students spend five days a week in the STEP Teacher Education Center and with

children in the classrooms,

"'New -Careers:

* pragram for "deprived" students is

underway; there is organized impetus for closer communlty-parent-student involve-
ment; and a more comprehensive evaluation program is in action. Changes and

classroom; as follows:

Related Instructxon

. expansion in the instructional and curriculum progiam have been made to provide
.for continuous 'seminars: and: smalk group instructional conferences throughout the
'year;: these -are. related,d1rectly to student progress1ve respons1b111ty in the

| Dlrect Experaence

Math and including A.V., etc.
and

. Seminars in’ psycholog1cal and soc1o~f:f.

- logical 1nfluences on puplls

and

Small group instructional cenferences';
on preblems, planning, and evaluation|

and
Person-? development through group
coumsel1ng sessions.

Full classroom, small grOups W1th1n
The classroom,. individualized teacher-
pupil relationship
: as .
(1) Teacher assistants observing and

participating in a numbet ‘of different

classyooms and grade levels; (2) stu-
dent teachers:ion:1lor 2 grade levels,
usually in pairs; (3) teacher. interns
on finally selected grade level, in

pairs or individually.
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Another important aspect of STEP.is' its in-service education,. a cooperative :
program with the school districts involved. This activity includes seminars,
classroom demonstrations, consultantship, small group planning and information .-
meetings, sharing of instructional and professional materials, and a special
articulation program at Tamalpais High School. : ~ ° . %777 - X -

During Fall 1967, the 69 students participated in four!different stages;of de-

velopment: - four teacher interns’in-team teaching experiments; fourteen student
teachers; thirty-six teacher assistants--ali graduate students-<and fifteen
""New Careers" students--undergraduate level.

STEP ‘initiated its program in-the Sausalito School:District and has now éxpanded

" to include the San Francisco Unified School District, with a Teacher Education

C.

Ceniter at Raphael Weill Elementary School. . . =

Objectiveq

The activities of the STEP program are orientzd toward achieving the following
objectives to bring about change in teacher education:

"1, 'To provide a teachet -education program which.wili'prépare-candidates who

plaée~a high’va;ue*gn the teaching of educétionally‘deprived children.- .

2;,_To-providé-a téabhe:‘education?program that will develop the professibﬁal
" "skills and understandings needed in order to work with children of different

- ¢ultural’ and socig-economic backgrounds.

3. . To provide a teacher education program that will lead teachers to pursue
. " careers in communities with diversified populations. T .

" 4., To provide experienced teachers with the opportunity to-gain new-insight

and to develop new ways of dealing with the problems of teaching children
from different backgrounds: .- .-~ - L : Lo

5. To devéldp instruments: for assessing the professional skills and personal
~ understandings growing out of participation in STEP.
L L ik T S :
6. ‘To enrich the educational program' for children-involved in STEP by providing
highly motivated teachér assistants, student teachers, ‘teacher interms,
demonstration teaching and a broader variety of curriculum materials.

7. To work with the STEP communities wherever possible to improve the education

-/ of-all- pupils. ’

8. To offer cooperation to individuals and groups, at San Francisco State
- College and other institutions, concerned with revitalizing teacher educa-
tion, ¢ C . n . P A LT e
9. To stimulate youth in "deprived' communities-to' recognize the importance

of education in our society and to become interested in and pursue a
- teathing‘career.’ - R PN A
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Each of the activity areas has its own set of specific objectives oriented .
toward achxevement of sqme or all of these general ob;ect1ves.i.ﬁ .

$

- '-l..l

In addition to profe551onal ability and successful” experience in partlcular
fields, STEP personnel are selected on the basis of creative .thinking, pro-

,;;fess1onal initiative and self d1rect1on, flex1b111ty, the '‘team" approach and
.. .group . 1nteract10n, and expressed 1nterest in an exper1mental program toward

change ‘in teacher ‘education.

There are a few changes in personnel to involve a larger number of faculty mem-

. bers; continuity is maintained thyough the coordinator roles ‘for each area. "

E.

F.

There are approximately 23 full or part time personnel 1nclud1ng college facul-
ty, counselors, community workers, and members of the Sausalito School District.
Others contribute to STEP on a voluntary basis through their aff111ation with
the college and/or school district.

‘Budget

The STEP progranm is supported by San Pranc1sco State College, the Sausallto
School District, NDEA Title XI, and the California State Department of Compen-
satory Education. ‘‘The bulk 'of the support is from California Compensatory
Education, which has selected STEP as a major teacher education project to be

‘funded on a cdnt1nu1ng basis., Spec1al aSpects of the STEP program, such as
social studies ‘¢urriculum and in-service education, have been funded by NDEA

Title XI. The total budget for 1967-68 (September 1 to August 31 and NDEA
Cont:nuat1on Inst;tute 1968-69) 1s $593,754.,

Some of the funds are administered’ through the Freder1c Burk Foundation for
Education on the part of San Francisco State College; come of the funds used
d1rectly 1n the ‘Sausalito School D1str1ct are adm1n1stered through that District.

Contributions to the Improvement of Teacher Education

'$TEP seeks to contribute to Teacher Education in the following ways :

1. Experimentation in a new program deslgn which joins the college and the .

school districts in the responsibility for pre-serV1ce and 1n-serV1ce
-education, pup1l development and community interaction.

2. Testlng the concept of establ1sh1ng off-campus Teacher Educat1on Centers.

3. Exper1ment1ng with change in curriculum to focus upon 1nstruct1onal tasks
moxe d1rectly related to classroom experlence. ‘

4, Parallelrng the teacher educat1on program with the district school calendar

year to give students a picture of the full-year teacher schedule.

5. Use of codﬂ%éling sessions.

6. Use of video tape for self or "team" analysis of teaching activities.




[ ]
[—

G.

e e R S R s L WS P AT oL An s ITAN O N VP N RO e - MR v S B LT TE TRuoanp YA 1 2e s+ it R st e

-5

7. Development and testing of instruments, techniques, and materials geared
to meet particular pupil needs.

8. Planning a teacher education environment for development of 'sensitivity"
and 'flexibility." - : :

[P

9, Reéording findings in publicatiphaor.audiégvisual foims}to share with

those interested in revitalizing teacher education. * .

Evaluation N o o

STEP has an evaludtion -and research staff who_develop and use a variety of

evaluation procedures, primarily with STEP traineés but ‘also with elementary
age children involved in the project. (A comprehensive description..of this

‘STEP aCtiyityLis‘includédrin its annual reports.) STEP also follows its grad-
.uates into their- first few.years. as regular teachers in an attempt to assess
‘their adjustment’to the teacher role. and ‘their competency in the classroom. )

In addition, informal evaluation by..staff, school district'representatiyeé,

. and STEP students ‘indicates that the STEP program gives the student a back-

ground for (1) deciding early whether he can be a successful teacher, (2) fina-
ing the "level'' or grade he is best suited to teach, (3) understanding the. full
impact of the "teacher role,' (4) recognizing personal weaknesses in affectjve

_and/or cognitive domaine-with time.and .opportunity to improve, (S) deciding

whether he can be successful with:deprived pupils,” and (6) developing seif-

‘appraisal and the "teanm" approach.
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.THE SETTINGS OF STEP ACTIVITIES® = -

The Suburban+C6hmunities

The Sausalito School District is a suburban desegreégated school community, It
serves Sausalito proper, U.S. Fort Baker, and a Marin County. unincorporated
area adjacent: to Mill Valley which includes Marin City. The population of
these areas is approximately 6,000, with 1,800 of these residents located in

Marin City, a Negro "ghetto."

ThQ*Sausalitb School District provides éducational services for children in
kindergarten. and grades one through ¢ight ‘in four elementary schools: Manzanita,
located in. Marin City; and Bayside, Central and Martin Luther King, located in

.Sausalito. Over 40 teachers work with about 1,000 -students. The ethnic makeup

of the district is' 55% white, 42% Negro, and 3% other. ‘A pattern for integra-
tion of the school population was instituted in 1955. The pattern involved the
attendance of all kindergarten children at one school; all first graders another;
all second, third, and fourth graders another; and the use of the fourth school
as a fifth through eighth grade intermediate school. In this way, each of the

'schools would reflect as nearly as possible the ethnic composition of the entire
-community. ' - C C . ' L

By an inter-district agreement with the Mill Valley School District, buses -

‘bring pupils from different geographic areas and social classes together. This

arrangement requires intensive study in order to sclve the resulting problems.

From the Sausalito School District, the children go to Tamalpais High School in
the Tamalpais Union High School District. Tamalpais High School is located

in an affluent area of Marin County. Here Marin City youth attend school with
youths of a higher socio-economic and family educational level. it has a total
student population of approximately 1700 students. The small minority of
ndisadvantaged" students, mostly Negro, from Marin City, show a very low achieve-
ment level: out of the large 1967 graduating class, only 31 were from Marin
City; of these 31 the highest grade point average was 3.0; and 24 of these
students had grade point averages from 1.96 to .73.

Marin City is located "across the highway'" from Sausalito and is an isolated
residential area often referred to as a "ghetto.' The isclation of Marin City
residents, both physically and socially, presents one of the greatest problems
toward real integration. Studies show that although Marin City children
participate in a desegregated school situation, when school activities are
over they return to a life of isolation.

The Marin City community was originally established as a temporary integrated
housing project during World War II and later converted to a public housing
project. It is now an almost exclusively Negro residential community. The
exodus of white population following the wartime character of the community,
construction of low-rent public housing, and other restrictive .ircumstances
have led to the establishment of a largely Negro enclave in predominantly white
and affluent Marin County. |
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Most of the Marin City populace migrated from rural areas ‘of ‘the South, princi-
-+ . pally Louisiana and Texas, attracted primarily by the unskilléed labor shortages
of World War II and ‘the Korean Way.” These rural Southern érigins are still
reflected in the household life and -in :the, interaction patterns that characterize
-the community. ) S e Lok
_ .Almost:'all of the' families in Marin City live on: incomes: at the poverty level.
" In most cases, family support is derived from welfare; unemployzent insurance,
disability or old age pensions, or from the limited and uncertain income of
. unskilled and/or intermitténtly employed workers:. Well over two-thirds of the
households function without any husband/father or substitute present. According
to the Marin County Department of Public Services, 51.3% of the adult.males in
Marin City are unemployed. A 1966 survey conducted by CORE showed that in
the 19 to 25 age group, 61% are unemployed.. , o

In this same CORE survey it was found that the school ‘dropout_rate:is on the
_ increasé among younger males, 19 -to'25,".as :compared -to those in the 26 to 35
--age group. 'The older group had a dropout rate of 31% compared to 43.5% for
the younger group. CORE says that conversations with the younger men point up
. sharply that the incentive to finish school is greatly diminished by the high
rate of unemployment among the older men in Marin, City. . s

Delinquency among the youth in Marin City has been on the increase, and has

been coincidental with the deterioration of recreation programs in the community,
as well as with the rising unemployment among heads of families.  Most Marin
City women work outside of their homes, most;of them as domestics in-homes or in
hospitals, and there is a resulting lack of supervision or even of the presence
of an adult in the homes when children go home frem school in the afternoons.
There are many liomes.with only one parent, usually the mother, who must earn
the living. The root of the delinquency problem seems to lie in the economic
structure of Marin City. Families are large, apartments are small, and tired
parents have little patience for high spirits in their children.

B. ;*e Urban Community -

During this 1967-68 year, STEP has embarked.on a Teacher. Education pilot program
in the San Francisco Unified School District in one elementary school, Raphael
Weill. o

The San Francisco Unified School District is a large highly crganized school
system. The very complexities of such a large District restrict the opportuni-
ties for highly innovative programs submitted by ''outside" agencies or institu-
tions. STEP'is unique in its program with this District, and both STEP and the
cooperating District personnéel work together toward a successful venture.

Raphael leill is an elementary school of grades 1-6. Its total enrollment

is 733 pupils. Its school population is 71% Negro, 9% Oriental, 16% other
whites (Spanish, Mexican, Portuguese, Italian, etc.) and 4% unidentified (mix-
tures). This school was selected for the STEP program because its principal
and staff were open to any outside group which would help them to “handle" a
difficult situation and offer as much as possible to these disadvantaged,
frustrated and soretimes hostile youngsters.

e e S &Y, T owme
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From Raphael Weill, these pupils go to Benjamin Franklin Junior High School, and
most of them on to George Washington High “School. v

" ALl of these schools ‘are located in one of San Francisco's prime target areas,
‘often referred to as ‘the "Western Addition." This is a community in the low
socio-economic level, almost entirely :populated by ethnic minority groups,
predominantly Negro. Approximately 28% of the homes have only the mother as
head of the household, and an additional 12.8% have only one orlglnal parent.
Families are large and the income level is low. Although it is not isolated
geographlcally, as is Marin City, the Western Additicn may still be described
..as a. ''pocket' within an urban area. It does have the advantages of more
_;agccessible interaction in the “life" of a cosmqpolltan city but- st111 has many
of the same problems promoting tension. and host111ty ‘

C? STEP Teacher Educat1on Centers

. ‘The STEP program has three areas of operation:

"oy

dl. Space on San ‘Francisco State College Campus -- ThlS portable space, prov1ded
by San Francisco State College, is the center for- purcha51ng, receiving, and
accounting and ‘for ‘the Evaluation and Research team. It is-also used for
meetings on campus, as an interview center for STEP prospéctive students, and
‘as an information center for San Franclsco State College faculty and visitors

to San Francisco State College. -

2. The STEP Teacher Education Center at Sausalito -- This is the heart of STEP
.. activities. It is located in a bu11d1ng provided by the Sausalito School
. District, and a '"trailer" prOV1dcd by the State Compensatory Educat1on
o va151on through McAteer funds. “This center 1nc1ude5‘ a

' "fa,;lA ¢classroom laboratory for ‘San Franc1sco State College personnel ‘
S and the student teachers who are working d1rect1y with Sausallto
T 'pup11s,

_;b.~ A spec1a1 area for develop1ng, preparlng, and stor1ng 1nstructional
: materials to be used as a part of the seminar 1nstruct10n and w1th
Sausalito pupils;

LR

Tt

;cﬁ_'A profeSslonal and : a curriculum materlals 11brary,

'diu An . educat1onal communlcatlons center for San Franc15co State
College personnel the student teachers, the teacher assistants,
the academic counselors Sausalito teachers, ‘and’ resource people,--

e.. A place for discussions and demonstrations by speech speclallsts,
l_”psycholpg1sts sociologists, and other consultants or exper1enced
. . . . teachers who come to.share the1r Spec1a1 knowledge and experlences
with. various groups of Sausalito Teacher Education’ ProJect part1c1-
'_pants, 1nc1ud1ng Sausal1to classroom teadhers, AR o

e e . se -
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A planning, administration and coordination center for all STEP
activity, including central area for meetings and conferences;

A setting for in-service work with Sausalito teachers and coop-
erative activity with Sausalito Special Services staff and district

administration;
A center for an extensive community involvement program;

A complete media center including photography, video-taping and
playback; and

A "laboratory" for San Francisco State College faculty and students
not in STEP to view and study.

STEP-San Francisco Unified School District Center -- This center is

located in Raphael Weill Elementary School in San Francisco in space
provided in the school building itself., It was an area for STEP Supervisors,
student teachers, classroom teachers, etc. to meet; an area for the ac-
tivities of the Resource Teacher; and an area to house Curriculum library
materials. Almost all of the time of STEP affiliated personnel in this
center was spent in the classrooms.
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A.

INSTRUCTION AND CURRICULUM

‘Introduction

The 1967-68 Program of Curriculum and Instruction cannot be described by
discrete analysis in view of its clinical and innovative nature. The year's
progress toward the expressed goals of the curriculum staff was in part .
influenced by counter pressures ‘from both the school- districts and college,
and by stimuli from the grerater community with its increasing racial unrest.
The following pages describe the actual program as it proceeded from the
careful planning of the staff to the adjusting of the instructional program
to the most relevant and realistic criticisms of the many groups upon whom
STEP has an impact--from advocates of black power movements to parents

of the pupils taught by STEP students-in-training from the departmental
faculty of the College State Compensatory Education Commission. .

At the risk of undue flexibility, the staff chose to remain relevant to the
needs of teacher training and of disadvantaged youth and to adjust necessary
instructional procedures and content to that end. -Together the staff and
students attempted to establish priorities and to incorporate the most
critical elements from the expressed views of the commmity, pupils, teachers,
and college faculty into the curriculum. They changed procedures if such
changes would still meet STEP objectives, student needs, college and state
criteria, and the educational needs of the pupils of a ghetto or desegregated
school. The 1967-68 STEP Instruction and Curriculum program is distinctly
different from the 1966-67 program. The following changes have been made:

1. The change from a three-semester program to a one-year program (2 semesters
:and ohe summeér ~-- with no overlap). Reasons:

a. Accurate perception of the teacher role in the school year calendar,
b. Flexibility in selecting classrooms for direct experience:.

c. ~ Better placement opportunities at the end of the summer session than
at mid-year graduation.

In implementing this year-long program, it has become apparent thet the
pressures on the students from their concurrent campus . course work
decreases their opportunities for full participation in.all STEP activities,
Therefore, the staff has recommended that future STEP.-students compicte

on-~campus course requlrements before entering the program.--As an
1ntermed1ary 'step, some of the STEP program planned for Spr1ng ‘has been
shifted into the summer program.

; iff Extension of STEP program to include Raphael Weill School in the San

" Francisco Unified School District. Reasons:

a. To give STEP students exper1ence with children from a different en-
- vitonment ' (Raphael Weill is an elementary school located midway .
between a Negro and an Oriental neighborhood, and .is, ,adjacent to an
intégrated housing development in an urban area).
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C.

The

To give STEP students experience of operating under a different kind
of school district (San Francisco Unified School District is a large,
highly organized, less flexible'school district).

To interest the San Francisco Unified School District (in.which San
Francisco State College is located) in an innovative teacher
education project 'involving close cooperation between a college and
a school district. 4 I

To prOV1de additional ¢1assrooms for STEP teacher a551stants and
student teachers. :

additon of‘a STEP intern program. Reesons'

To offer selected STEP students an experlente in team teaching w1th
full responsibility for the classroom. -

To release a regular teacher from the classroom fbr 1n-serv1ce
training as a resource teacher.

Te provide a background for assessing the differences in the kinds
of beg1nn1ng teacher competenc1es -needed in a school such as Raphael
Weill in comparison to a school in the Sausalito School District.

change to instructional "strands' instead of instructional ."blocks".

This year STEP is teaching each of its professional courses concurrently

from September through the Summer. Reasons:

a.

C.

Preparat1on for effective classroom teach1ng requ1res cont1nuous
instruction in all basic elements:

1) psychological and sociological influences on the child as learner,
2) the generic curriculum and student teaching praeticum,

3) techniques, methods and materials of language arts-read1gg,
social studies, math o .

lontinuous instruction in every area of professional instruction
throughout their full year of working with children allowe for
special help as student problems occur.

Separate "subjects' can be more easily planned into co-related and/or
joint instruction sessions to give the student a "total'-approach
to teaching rather than a 'piecemeal" approach.

Change in emphasis for the Spring semester in the Educational Sociology
to focus more directly on teacher attitudes and problems due :to the race
factor in desegregated schools. Thus this class will become - joint
session with STEP New Careers students and community workers from

Marin City. Reasons:
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a, Expressed needs of students for more personal approach to race
_problems.

b. Need for both STEP students and New Careers students to know and
understand each other's cultures and the results of these cultures
on their thinking and feeling.

c. Need to relate sociological factors directly to kinds of pupils
| ‘the STEP students work with in the classes,

6. Additional use of video tape as a technique in teaching STEP students.
These tapes are playbacks of the teaching techn1ques behavior problems,
every-day classroom situations, etc., recorded in the classrooms in
the Sausalito School District and Raphael Weill in San Francisco. Reasons:

These are situations the students themselves have seen and/or can
expect to experience; therefore analysis and discussion of these should
prov1de |

a. direct approach to problems;

b. active participation of students;

c. coverage of variety of classroom situations; and

d. opportunity to test a technique for teaching sensitivity to
learner cues and flexibility in teacher responses to cues.

(See full description further on in this section of the report.)

These changes and additons were recommendations from STEP staff, students and
school district personnel. The iunovations were then discussed and planned
cooperatively and were implemented through that same kind of group co-
operation. Finally, the changes were evaluated and modified, in Process,

- cooperatively. The single year program requires that on-campus course work

be completed before or after. The extended site of direct experlence
must be shared by all students. The "strands' will have varying emphasis
according to demands of direct experience and total program. Changes.

in courses need more staff time for planning and implementing.

Recruitment of STEP Students

1. Publicity

a. Most students have heard. about the program from students in it,
faculty, frlends of students, etc.

b. Many students learned about STEP through newspaper artlcles TV cover-
age, etc., over the year. :
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¢. Prior to the 1nterview schedule, STEP has 1nfbrmat10n about STEP" 1n
thé San Francisco State College newspaper, and posters are placed '
around the campus. : |

2. App11cat1ons
| a. Students call in or:"drop by" to get more information about STEP.

Some staff members talk to them and give prepared information sheets .
and a brochure,

b. Students fill out an appllcatxon fbrm and are requested to write a
brief autobiography. These are mailed or brought to the STEP office. -

'3; ISelection

; An interview schedule is set up. There are two "screening” interviews --
5 one is a Structured Interview seeking particular information and con-'  ~
ducted by the Divector and Assistant Director; the second is an Open-’

Ended Interview around Personality Characteristics and is conducted by |
Counseling and Research staff. Ratings are on a 1-5 scale. A 4-mémbér’
selection committec composed of the Director and the Coordinators of
Instruction and Curriculum, Counseling, and Evaluat:on and Research,’

makes the final selections.’ :

4. Involvement in Progr 2

Of the 36 students who started 33 rema1ned through the year, Of the
three who left;-one returned -in January to campus for the regular
program, one left for med1ca1 reasons, one left in the summer for per-
sonal reasons. : . :

Dur1ng the year, the students became. involved in curriculum change with-
in the structure of the program and curriculum changes resulted from '
their expressed concerns. Student' concerns were expressed by a minority
1’ of the students about all of the components.of the program. Single-
student$s made recommenidation within the curriculum-staff meetings or to
individual staff members. In the Spring, a small group called.an open "
e meeting of staff and students -to analyze the program and to suggest,
L changes to make the curriculum meet both immediate and long-range student
' needs. Gradually, more and more of the students assumed respons1b111ty
‘ for making the curriculum more meaningful so that by the 'summer most
| were ready to plan an individual contract in Language Arts and Social
Studies 1nstruct1on. '

Small group conferences of superV1sors and students seemed to prOV1de
the most satisfying means for expression and analysis of concerns. Here,
, espec1a11y, the students could formulate alternatives, view a wide. range
i of experiences to formulate a less subjective bias of criticism, and
' resolve immediate individual problems of curriculum.




From the concerns expressed about the difficulty of implementing plans
for joint instruction of the New Career and STEP students, some staff
and student .members arranged with the Assistant Director for a weekend
retreat in Mendocino County. Four of the 10 staff members, half of the
New Career Students and a fourth of the STEP students participated in
the weekend. For these participants, the experience provided the
opening of communication lines among these parts of the STEP "team".

N

SUMMARY OF STUDENTS IN SCHOOLS 1967-1968 ]
o | ‘Interns  S.T. T.A. N.C.

66-68 66-68 67-68 67-68
' FALL Sausalito 2 14 28 0
[ San Francisco 2 0 8 1
[ SPRING Sausalito 2 25 0 1
: ‘San Francisco 2 9 0 1
SUMMER  Mill Valley . 33 - -
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C. Objectives -

There are a variety of classroom conditions in which thé_students'déyélop'
their individual competencies; nevertheless, the total team of 54 students
and 12 staff members are focused on six long-range behavioral objectives
which the students should demonstrate at. the completion of the year-long
program,

1. The candidate will examine critically the sources of curriculum :
(disciplines, learners, social institutions; and professions) as the
basis for deriving educational goals.

2. The candidate will select from the derived educational goals those for
which the elementary schools are assigned primary responsibility, and
will derive institutional objectives from the following sources:

-- Curriculum content

-- Pupil class .

-- Community context o
-- Teacher

3. The candidate will assess the initial status of the learner in relation
to the instructional objectives. ' o

4. The candidate will derive procedures designed to create optimal conditions
for achieving instructional objectives. ' - _

5. The candidate will assess and evaluate changes in procedures and -in
pupil behavior as they relate to attaining of objectives,

6. The candidate, while demonstrating competence in the above, should evidence
personal satisfaction and a willingness to extend his repertoire of
teaching behavior.

While many of these objectives are common to many teacher education programs,
they become highly significant in the STEP program in view of the fact that
the STEP students are developing these behaviors in actual classrooms with
actual children representative of the type of school and pupil upon which

the STEP. program is focusing. Furthermore, the students and staff initiate
innovations in curriculum, classroom procedures, and curriculum materials for
the education of '"deprived" pupils through the "field testing'" of iessons.,

In this way, instruction virtually becomes research.

The Curriculum Staff

)
The nature and activities of the STEP curriculum staff lend further sig-
nificance to the six STEP objectives. In helping students to develop these
behaviors, they worked directly with the school persoinel and, ‘incsofe<cases,

they participated in school-oriented activities in the communities from which
the pupils come. |
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For the Fall semester, the 1967-68 curriculum staff included three full-time
student teacher supervisors, four part-time instructors in foundations and
Curriculum and Instruction, two full-time persons in media development,
three part-time counselors, the coordinator of a New Careers program, and
consultants/supervisors,

For the second semester, the staff concentrated on the direct experience.
The Socioclogical Foundations task was assumed by the New Careers counselor,

. and part of the supervision by the full-time Curriculum and Instruction

professor.,

~In the summer, the formal instruction in Language Arts and Social Studies
- was' resumed by this professor and supervision continued among three new

supervisors,

In addition to the disciplines which the staff members represented, they
brought with them direct experience with "educationally deprived" pupils

in a variety of schools such as an ESEA pre-school program in Marin City,.

third grade in East Harlem, and a Harvard University project in intergrated
elementary schools in Lexington, Massachusetts.

As the staff strove to change teacher education, each member fbund himself
becoming ‘the explicit hypothesis-maker--to serve as a model for the students.
In this role, each staff member:

-- c¢ontinually examined the most recent sources of curriculum relevant
to the minority communities and to cross-cultural, ghetto, and
desegregated schools;

--_ constantly assessed the responses of the students and cooperatively
interpreted their needs, abilities, and desires;

-- selectively fbrmulafed instructional goéls from their professional
- conpetencies and knowledge of current research, and made these
objectives explicit to the students in terms of desired behavior,

-~ cooperatively--with the students-- formulated procedures and alter-
natives for achieving these objectives with deprived pupils.

-=- continually evaluated'personal and proféssional development of the
students in achieving these objectives, with periodic checkpoints.
involving student participation; and

--. ‘demonstrated personal support of the studqnts' personal enjoyment of
~ teaching the "educationally deprived," and their ability to extend
their own repertoire of techniques.-

oy
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In view of the more condensed and complex program, it was 1mperat1ve that
the staff make explicit the major priorities for which the. project was
designed: the training of teachers for the educationally deprived; the
development of. innovations in teacher education; and the development of

new curricula and of curriculum materials appropriate to changes in the com . -

munity. It was imperative, too, that the larger staff coordinate their .
individual efforts so that each part of the curriculum could serve multiple .
objectives, Weekly staff meetings concentrated on relating the regular
credential course work to the STEP framework and to "educationally deprived"

pupils.

In view of the d1ff1cu1t1es implementing the 1nnovat1ve curr1cu1um development
which occurred in the process of teaching, the staff emphasized the necessity
of working together:to achieve the complex goals. One of the highlights

of this emphasis was the two-day curriculum staff meeting held away from

the campus. The discussions focused on questions written by each of the
staff members and directed to problem areas with his part.of the curriculum,
Typescript of the meetings are available. The objective of the- meeting was
a thorough exploratlon of concrete data. by which to plan an even more
relevant, realistic, and'focused curriculum with.an explicit rationale and
firm obJectlves. At the close of the meeting the benefits .of and need for .
working together of the staff was apparent. At the same time, the need

for careful selection of priorities and increased personnel was clear.
Following the two-day meeting, the staff drew up plans for the 1968-69 year,
in particular, a summer reading list for incoming students, basic training .
(including small group discussions and a community survey) and a framework fbr
extending the teamwork to include resident teachers with whom the paired
student teachers would work.

The staff introduced methods and materials to the schools fromboth the -
college and the specialized Sausalito Teacher Education Center Curriculum
Library through direct support of classroom teachers and individualized in-
service consultation. In turn, the college faculty brought back to the '
departments of Elementary Education and Psychology the 1ns1ghts methods,
and materials which they, the teachers ‘and the students in STEP, had .
field-tested. This interchange helped to strengthen the college-STEP co- .. °
ordinated effort. : L

1

Academic Grades

In view of the expérimental program ‘and its sett1ng in an,off;campus center,
the curriculum staff recommenided that STEP students be graded for all courses
on a pass-fail basis. They justified their decision on the basis of the
individualized nature of the learning and the variety of, the.classroom =
conditions in which the students applled ‘their fbrmal coursework
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Sausallto School District

In the Sausalito Schocl District, the Coordinator of Curriculum and Instruction
and the Director met by-weekly W1th the principals, superintendents, and
Director .of Psychological Services, to examine common concerns and to
implement mutual decisions. The Curriculum Coordinator attended School
Board meetings to keep the staff informed of community and school pressures.
' They discussed openly the effects of STEP on the district school personnel
- and on the community, and the effects of the school personnel, curriculum,
-and school activities on STEP staff and students. Together, they formulated
revision of STEP procedures and programs for ameliorating school problems.
As a result:

1. A diagnostic reading testing program is scheduled to take place in the
Spring in the fourth through sixth grades. The STEP Resource Teacher of
the upper school will train the thirteen STEP student teachers assigned
to those grades to administer the GATES:McKillop Oral Reading Test to
pupils identified by the teacher. Together, the STEP students, class-
room teacher, and Guidance Learning Center personnel will interpret the
-results,

2. A primary reading program (initiated by a principal) has been developed

' which is designed to intergrate the variety of reading approaches used
by the pupils. The principal has asked the Language Arts instructor
to work with the teachers.

3. The STEP student time schedule for Spring semester is changed so that
the students will arrive earlier; will schedule additional weekly -
evaluation conferences; and, together with the classroom teacher, will
plan a long-range sequence of increasing responsibility, cooperative
teaching-observing with their partners, and short and long term units in
six major curriculum areas (language arts and reading, mathematics, Social
studies, science, and the arts.

4. The supervisors extended their support of the classroom teacher with
actual teaching, materials, and continual conferences. In addition to
- these bi-weekly meetings called by the superintendent, there were
- meetings between the supervisors and resident teachers before each
~assignment. Furthermore, there were two meetings of a Teachers Advisory
Committee representative of the four schoo's called by the Curriculum
Coordinator to elicit teacher recommendations for the STEP curriculum.
The teachers volunteered or were selested by the principals or Coordinator.
‘The five Teacher Advisors polled their fellow teachers and made formal
. recommendations for increased knowledge of curriculum on the part of
. the students when they entered the classrooms, increased planning time
for students and resident teachers, increased mutual understanding of
the STEP and district problems, and increased direct involvement of the
supervisors ‘in the classroom teaching of the pupils. These recommendations
in turn became part.of the plans fbr the Spr1ng semester and the 1968-69
program. (See Appendix)
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San Francisco Unified School District

For the first semester, STEP worked with 26 teachers: the staff worked directly
with four, the student teachers with eight, and the teacher assistdnts with
fourteen, represent1ng grades kindergarten to eighth. One of the student
teachers was hired as a substitute. A second student teacher was hired as a
teacher for the district in February and for 1968-69. . For the second semester,
. not all teachers could incorporate pairs-of students into their on-going
.program. As a result, the two interns and 18 teachers worked with 26 students
in Sausalito. Only 12 of the student. teachers were paired. In San Francisco,

~...the college-school cooperative planning was less complex inasmuch as there

s e o g
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was but.one school (Raphael Weill), one principal, and one STEP resource
teacher, At the same time, the implementation of planning was more com-
plicated in view of the pressures of the larger school district of which
Raphael Weill was but one school. During the first semester, the Tresource
‘teacher- supported the STEP supervisors and helped to interpret the STEP ob-
jectives and program expectations to the initial five resident teachers
working with five pairs of STEP students. %“hen several changes of assignment
were necessitated during the semester, the principal and resource teacher
exerted considerable effort to arrange for additional teachers to work with
the students and supervisors. By January, ten primary teachers had worked
with eight STEP students and two interns and two STEP supervisors. At that
time, -another STEP student was hired by the district as a replacement for one
of the interns, who retwmed to a campus program in Special Education. One
student transferred to Sausalito and one to the regular program. Two came
from Sausalito. Two intermediate teachers began to work with one of the
pr1mary students and a second, who had transferred form Sausalito. Five
primary teachers worked with the remaining students. Midway in the semester,
five changed their a551gnment to the .intermediate grades. Only one of these
teachers could work a pair into his program, with the result that four ad-
ditional teachers were involved in STEP

At the end of the year, it was the 1ntermed1ate teachers who were the most
"closely involved thth STEP curriculum development and plann1ng They made
specific recommendations through their representative on the Teachers Adv1sory
Commlttee selected by the Resource teacher.

Dur1ng the year, the teachers met several times with the supervisors, Principal,
Resource teacher, and STEP Director in .order to clarify mutual expectations,
requirements, and objectives. Had there been more time for this kind of
clarification prior to the beginning of the STEP program and during the_year,
communication and cooperation might have been more effective part1cu1ar1y

for the primary teachers. The pressures of the community on the school
indirectly affected the performance of the student and supervisors. To keep
abreast, some curriculum staff members attended community meetings even into
the summer months. With this kind of cooperation among the community, school,
and STEP, and the increased sensitivity to the community of the school ad-,
ministration and STEP staff; the '1968-69 program promises .to be even more
affectlve in pre-service and in-service training. L
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In-Service

~fA§ a result of cooperative planning, the Sausalito School District and the

STEP curriculum staff formulated a different kind of in-service program from
that normally instituted in school districts. This was an in-sercice program
on a one-to-one basis conducted in classrooms identified by the superintendent
and the principals as ones with problem areas of curriculum. In each school,
one supervisor devoted up to four hours a week to this direct classroom work
beyond their full-time teaching and supervising duties. The most intensive
work was done at the kindergarten level (problems of structuring the classroon

. environment for a desegregated class) and at the sixth grade level (identifying

. and organizing reading groups). Sucesss depended on the cooperation of

- School personnel and the acceptance of non-district help. Perhaps the most

important innovations concerned the black-white interpersonal relationships
in the school as manifested in the staff or in the curriculum. Illustrative
of the openness between the District and the college which has developed
over the three semesters of working together were the requests of the staff
by two principals in this crucial area of concern., :

The first request came from an administrator who expressed the need for devel-
oping communication between the Negro community of Marin City and the school
at the administrative and staff levels. To this end, a STEP supervisor, a
member of the Guidance Learning Center, and the admisistrator conducted three

..'in-service staff meetings aimed at creating-a structure in which the staff

members would feel comfortable in discussing racial and cultural differences.
The structure chosen was role-playing. Four role-playing situations were pro-

- grammed, based on racial differences:

(1) A white administrator and a black parent,
(2) A white teacher and a black militant parent,
(3) A black teacher and a white parent. |
(4) A white teacher and a white bigoted parent.

These three staff meetings drew full attendance of the staff and prompted the
participation of more staff members than had any previous staff meeting. This
response demonstrates the effectiveress of role-playing for developing a
teacher readiness for inter-cultural communication, L -

The second request came from a principal, teacher, and a member of the Guidance
Llearning Center who had expressed a need for learning ways to handle racial or

- cultural differences in classrooms as they: appear in such bepaviors as name-

calling or pointing out physical differences among the children. Inasmuch as

the group found no curriculum materials available to meet this need, they began
to meet with a STEP supervisor in early January to develop a K - 8 curriculum
based on individual differences and interpersonal relationships in a desegregated
school. The focus will be on specific activities and available materials

which the teachers might use in the classroom to promote understanding among
races. - . . - . . . Rt A
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For the second semester, in-service focused -on the classroom needs of the -~ -
teachers with whom the STEP students were working, A5 the supervisors met
with the.teachers alone and with the students, they could bring their skills
and knowledge to bear on .the particular problems of the classroems. In
addition, the supervisors made clear the objectives of the STEP student
teaching ‘program,; mutual expectations of the college and school, and, for

the seéven classrooms: in. which students were paired, the patterns of working
with paired student teachers. - S I

At Raphael Weill, the faculty member responsible for the Mathematics strand
of Curriculum and Instruction initiated early morning seminars for the STEP
student and for interested teachers. A number of intermediate teachers
participated. This. pattern of teaching students and teachers together .
became a model for the extended model of instruction for 1968-69. |

In Sausalito, the meetings between the supervisor,. Guidance staff member, and
principal of the primary grades extended to include the Coordinator and
supervisor, principal, guidance teacher, of the upper school, who formed a
nucleus to work with all interested district personnel under the supervision
of the District superintendent toward formulating a written curriculum |
guide for the district, pre-service orientation, and a formalized ad-hoc

curriculum committee called C.R.I.T;E.R.I.A. (Children Require Intelligent

Teaching; Education Really Is Alive) on which the two STEP Sausalito super-
visors are to be standing members. S R

To reinforce this relationship as well as that of STEP supervisors to the
students, the supervisors will become 'resident supervisors' in 1968-69
assigned to the same school throughout the year while the students change.
It is hoped that this procedure will strengthen STEP-District cooperation
at the heart of the educational process- the classroom. :

These ‘examples of in-service education emphasize the increasing focus of the

STEP program on innovations relevant to existing conditions in. schools and
communities of the "educationally deprived" pupils. . :

. Curriculum Resources: Resource Teacher, Curriculum Library, Media

_teachers in the two Sausalito schools, Central (2-4) and Richardson Bay
 (4-8). The extension of the STEP program to Raphael Weill School included
" the addition of a third resource teacher. . ' - :

1},.Résou&ce‘Teacher. For 1967-68, STEP continued to support two resource

The dutie$ of the resource teacher aré sii—fbld, encompassing their
' relationship to the school and to'STEP, They are to accomplish the fol-
lowing tasks: SR | |

a. Supply the teachers with supplementary resource materials;

b. Give special help to the teachers who have STEP students in their
classes;




- curriculum staff initiated .a procedure for jstifying each request for
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c. Commmicate and interpret the STEP program to the school personnei;

d. - Help the snpeivisors in working with STEP students by actually

. supervising when the supervisors are not present and by inter-
preting the school program to the STEP students; '

e. Assist the STEP evaluation team in'SCheduling and administering tests
to pupils and arranging observation schedules for STEP students; and

£, Assume classroom responsibilities on.a '"released time'' basis for
resident teachers and interns when they must confer with STEP
students or staff. |

The major difficulty in fulfilling these tasks is that of the competing

‘needs of the district for which the Resource Teacher is often called

upon to meet. -As the Districts and STEP increase their mutual planning,
their tasks will become more. explicitly synonomous. It was largely due

to the efforts of the Raphael Weill Resource Teacher during the Fall
semester, that the first semester of the STEP program of interns and
teacher assistants in that urban school was successful. Selected from

the teaching staff, she represented a minority group, and her most

recent experience had been with compensatory education programs in San
Francisco. Through direct instruction and demonstration lessons, she
helped the STEP students to introduce new curriculum materials and to

work in innovative ways with pupils in the classrooms. She also instructed
them in the .use of materials and equipment supplied in this "target" school
through ESEA funds. She relieved teachers to confer with students. She
kept .the supervisors informed of district, community, and school pressures,

.She observed and analyzed the students.

STEP Curriculum Materials Library. Professional and teaching editions
of texts were added to the Sausalito Teacher Education Center in the
Fall semester. Many were complimentary copies, selected largely on the
basis of the focus of the STEP program on the "educationally deprived"
pupil. Since the library is an integral part of the STEP program, a
counterpart of the Sausalito library was established at Raphael Weill
School in the classroom of the resource teacher. The Coordinator of

Curriculum and the Curriculum Librarian selected copies of multiple sets

of series such as the Bank Street Readers and Sullivan Reading Series,
and of recent professional literature like Passow's Education in Depressed
Areas, In view of the great number of books currently published, the

an addition to the library through assessment by staff members, students,
and teachers. By the year's end, it was felt that the selection and
ordering of books required an additional person on the staff.
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3. Media, The two media specialists and later, the demonstration media

teacher were considered members of the curriculum staff and met with
them regularly. Both video tapes and still photography (film strips and
bulletin board dlsplays) were gradually 1ncorporated into ‘the curriculum,

a. Video tapang was used in several ways:

1) One student-teacher classxoom and the Sausalito interns'
. classroom were selected to be taped exclusively for the
primary purpose of following the development of competencies .
in those roles, and secondar1ly, for immediate play-back for ..
the students and supervisors to evaluate the teaching.

2) Two short tapes of STEP student teaching in Spring 1967 were b

selected as a pre-test and a post-test of the teacher assistants'
observation skills in .analyzing teacher-pupil interaction in

a desegregated classroom. The pre-test tape was an explicitly
structured first grade lesson.in' using sense words. The post-
test.tape was a less clearly.defined “preparation' sequence pre-
ceding a debate in a fifth grade sacial studies lesson. The .
teacher assistants observed each tape and then analyzed it in
response to a set of written questions based on Ned Flanders' '
Interaction Analysis Coding System. This '"test'-experience was
designed to sensitize the students to perceiving role(s) of .
a teacher; theé obJectlve of a lesson; distinctions among the . oo
ideas, feelings, and actions of pupils; proportionate amounts of
pupil talk and teacher talk; and the kinds of questions, content,
and response to'teacher, communication to pupils. As a second
part of the "test" experience, the students hypothesized what
.procedures they would have formulated, given the same obJectlves
and pupils.

o Y . % e — i =

The p051t1ve response wh;ch the students expressed from this kind ]
of viewing and the consequent learning led them to plan coopera-
tively with the- Curr1culum Staff to incorporate video tapes into
the formal $cheduled course work of the Spring semester. This
endorsement of the use of video underscores the need for a teach-
model and for a common experiemce to develop the skills to plan,
teach, and evaluate purposeful lessons fbr "educationally
deprlved" pupils. -

| 3) A thlrd use of tape was not. rece1ved favorably, although it -

¥ facilitated the scheduling of an additional session of the

! instruction on psychological :foundation, To increase the

! formal lecture snd discussion of psychology, another hour

| was scheduled when most. of the students were available in

] Sausalito. In viéw cf the ten mile distance of Sausalito

from Raphael Weill School, those eight teacher assistants had

to miss the live session. To enable them to experience the lesson,
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the video technician taped the sessions for later viewing.
While the students admitted that they did '"‘receive' the infor-
mation, insights, and other students' reactions, they greatly
missed their own participation in the discussion. Because this
kind of faculty-student dialogue is characteristic of the STEP
1nstruct1on, video taplng of instruction is not recommended

in future semesters in STEP.

4) The STEP demonstration teacher formerly assigned to the upper
grades in Sausalito was reassigned to work in the Teacher
Education Center with the video technician ta.prepares.videc - .. .
material illustrative of teacher and pupil behavior that could
be classified into coding categories. As a basis for coding
and selecting illustrative behavior, the CASES coding developed
by Rotert Spaulding of Duke University was chosen for describing
pupil behavior in thirteen categories, ranging from aggressive
to withdrawal behaviors and including self direction.

The four categories coding of Bellack and Smith described in Language
in the Classroom was chosen for describing teacher behavior. This
teacher, himself once a pupil in a ghetto community as well as a
teacher of desegregated classrooms, was able to select samples of
pupil behavior in the existing STEP video tape library. In addition,
he trained four Sausalito pupils to simulate the behavior in the -
categories and used a STEP staff member, teacher assistant, and New
Careers student to act as the teacher in simulated classroom sit-
uations. These tapes become part of the Spring instruction. It

was hoped that the viewing of these tapes, would aid the students

to learn to identify these behaviors, to use a common label for them,
to develop sensitivities to such learner cues, and to develop tech-
niques to deal with the gamut of pupil behaviors in a desegregated
or '"ghetto' classroom. . It was expected that this same procedure for
preparing teacher behaviors would be completed for the beginning

of Spring semester. While the materials were prepared, the staff
was not fully trained to implement the follow-up of the video ex-
posure. Furthermore, the competing demands on the time and energies
of student and staff kept them from fully studying and using these
initial sensitivities.

w -y 3 - - .ty

Photography. The incorporation of the skills of the photo-essaylst
on the staff was a gradual one due to the nature of the teacher
assistant program, In the Fall semester, their.initial skills did
not allow for the kind of unit teaching which could in turn serve as
instruction. One such lesson in science given by a pair of ‘teacher
assistants was photographed and served to illustrate the kind of
pupil involvement of which these beginning students were not aware.
when actually teaching,
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For the Spring semester, several units were identified for early photo-
graphy and will be used for both STEP students and Sausalito teachers:

As an aid to the curriculum staff in working these materials in other
instruction, a weekly media report was prepared and circulated.:

1) Kindérgértéh: ‘Frostig'exerCises for bupils'identifiéd bf'
Frostig tests (Sausaltto). Science - Chicken hatching.

2) First Grade: Cuisemairre Rods’ for desegregated classroom
(Sausalito). T T

3) :Eighth Gfade: Social Studies, étc{'

In view of the number of responsibilities of the three curriculum super-
visors, the media was not incorporated into instruction as fully as the
staff hoped or planned. - The photographer and the wvideo technician par-
ticipated in seminars with their materials selected to relate to the
generic curriculum and student teaching course of study. The fuller,
sequential use of video tapes and photographs planned for the total
student group was interrupted by unforeseen difficulties. With the"
additional time for preparing photographic' sequences, video lessons, and
the use of audio tape recorder: by each of the supervisors; media shouid
be an integral part of the 1968-69 program.' o ' :

Direct Experience

1. Re-focusing of the one-to-one relationship formerly characteriéticiof
the Academic Counselor semester when the STEP curriculum encompassed .
three semesters: : ' . ' .

a. In that sequence, each student worked with a pupil after school
- for at least a semester. The value of that relationship for the .

student lay in his perception of individual development, his ex-
perience developing the relationship, his' perception of individual
potentiality, his conscious use of himself as a model, his insight
into the child's strengths and weaknesses, his sharing of insights
with parents, his assessing of learning problems, and his contact
with the school special services. For the pupil, the value lay in

the reinforcement of himself, the predi;tability of the relationship,

ER §

and his sense of self worth. - '

b. On the other hand, the staff and students identified disadvantages
in the relationship such as ‘the consequent dilution of the group
approach in .the classroom, ‘the over-involvement of identification
with the child, the dilutidn of the ‘teacher role in favor of the
"parent". or "therapist' role, the focus on altruism rather than
doing ‘e teaching job well, and the frustration of ‘the immediacy
of dealing with the individual child in contrast to the long
range objective of effective teaching in the total classroom.
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Because the students began their direct experience in the classroom
group setting, the staff felt that the advantage of working with

an individual pupil identified as one with a learning problem
within the group, would compensate for some of the disadvantages

. of a one-to-one relationship for the students working through the
- Guidance Learning Center of the Sausalito School District. Because

of the tight schedule of the students and the change of their
Teacher Assistant placement at mid-semester, however, the criteria
of the Guidance Learning Center could not be met, namely, that

the individual child be seen by the same student twice a week

for the entire year.

The supervisors justified the loss of the intensive Academic Coun-
selor experience on the basis of the normal day-to-day experience
of most classroom teachers who do not always have the supportive
experience of a Guidance Learning Center or a Study Center for this
kind of intensive one-to-one teaching.

Consistent with the STEP rationale of formulating alternative
procedures to achieve the desired instructional objective (and
illustrative of the "team" concept of the staff), the Psychology

~and the Language Arts instructors cooperatively planned a curriculum

project which focused the teacher assistants on the language and
learning problems of one "educationally deprived" pupil in their
classroom. The project was designed to be research as well as in-
$truction in learning and language problems of the educationally
deprived. This combined project of individual study took the last
five weeks of the semester. The two instructors asked that the
students focus on one child in their classrooms, preferably a
Negro child who seemed to have a learning problem or difficulty
and who secemed to be culturally deprived (defined as "from a low
socio-economic background, with attendant lack of intellectual
stimulation and educational skills"). They were to keep a confi-
dential record of the relationships, methods, changes in their
assessment of the language usage, adequacy, and level, and changes
in their assessment of the factors contributing to the child's
learning difficulties.

The students were measured by the written projects and individual
conferences conducted by the two instructors. The results--as
research and learnings relevant to teacher competence vis-a-vis
individual learning problems of "depr ' ved" pupils--are significant:

1) The students were able to identify the child with a learning
problem early enough to intervene with a chance for success.
The problems included the particular learning style and the
life style of the child.
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2) They could recognize three major strengths despite learning
‘weaknesses; specifically, friendliness and warmth, concern
S ' about. learning--"they really ¢are," and, in some cases, the
AN ' ‘ability to ask for help. B : '

3) 'As a result of their intervention, cven in the brief five week
. e : ~ period, each tudent noted'a dimmition of the child's dis-
, R ' ‘turbing others, his aggressiveness, his restlessness and short
Lot e attention span. = :

4) They noteditoo the beginnings of a black-white relationship.
5) Most important, the children began to.respond in a manner that

indicated that they could understand language and concepts,
‘everi if they thémselves could not reproduce them.

2... 'The 1967-68 teacher assistant program was extremely different from that
.+ - of the preceding two semesters. It was one developed through a series
of meetings with representatives of classroom teachers. The time for
| direct experiences was extended from two half-days to include one full
! b 0 q 0 O
; ~ - - day (Monday) and the first hour of every morning. The morning pattern :
: -~ allowed the beginning teacher candidates to foliow through daily teaching
procedures, watch pupils develop, and assume gradual responsibility
in one ‘curriculum area.. The full day pattern allowed the student to
o follow through the daily schedule including routines, playground ex-
i ot - periences, and transitions between subjects and groupings in the class-
.. .. room. The continuity of experience facilitated the incorporation of
| o . the students into the ongoing schocl routine and accelerated the as-
| +..~ © . sumption of teaching tasks. Because the intermediate grades in Sausalito
' . have a varied curriculum for the morning hour, thi;s week-long pattern
may be changed to a later time for the 1968-69 progran,

a, The students were paired for the direct experience for two purposes:
.- training to work caoperatively in & single classroom and allowing them
P cross-observation from the comron frame of reference of the STEP ra-
| .. tionalé. The pairs were established on the basis of background and
L apparent personal style. The direct experience in both districts
- was to be divided between two levels, primary and intermediate.
Their role in the classrocm was to change gradually from observer to
helper to teacher. : , o

. san—

b. - Placement.’ The teacher assistants observed two days in each of the
_ three levels .of the K-8 grades in Sausalito. From expressed grade

: placement preferencé and district preference, eight were placed in i
Raphael Weill, the twenty-eight in ‘Sausalito schools.

U .. . In Raphael Weill, the students remain in the same classroom for the

3 . . entire semester and then into half of their student teaching semester.
This arrangement provides a structure in which the students can assumc
more and more responsilility for various parts of the curriculum.
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In most classrocms, this objective was achieved. Only one placement was
changed toward the end of the semester from a primary to an upper
grade--on the basis of increasing cooperative planning and teaching
responsibility.

In Sausalito, there was a split assignment for the teacher assistant
placement and a full semester for their student teacher placement.

For the second assignment, half of the students changed their partners
on the basis of grade preference or increasing the possibilities of
cooperative planning, teaching, and evaluation.

In San Francisco, the students remained with the same teacher. Under
this arrangement, one pair mutually agreed with the teacher to change
their assignment, one to Sausalito and the other to teach at an upper
grade in the same school. The teachexrs with whom the students stayed
all year were the least involved in planning for STEP 1568-69 program.

For the first Fall assignment in Sausalito, the students at each school
were assigned to the same supervisor. For the second Fall assignment,

the students stayed with the supervisor, even though they changed schools,
to insure continuity of supervision. The difficulty in covering four
schools minimized the effectiveness of the supervision for the second
assignment for teachers, students, and supervisor.

Supervision. The roles of the resident teacher, resource teacher, and
supervisor were made explicit in writing so that the three kinds of
"instructors" could work cooperatively to promote the professional
and personal development of the students.

The condensed time schedule brought about some innovations which in
turn enriched and focused the direct experience. One of these was
the "double duty' lesson plan. In view of the interdisciplinary
nature of the STEP program and the complementary naturc of the formal
coursework and direct experience, the instructors and supervisors
both evaluated the students' lesson plans for their separate purposes.
The instructors of Language Arts-Reading, Social Studies, and Mathe-
matics reviewed the written lesson plans to see how the students imple-
mented the curriculum coursework in the classrooms. The supervisors
read them to see how the studeiit assessed the pupils, formulated
explicit objectives, and planned, taught, and evaluated the lesson

in relation to a particular class of pupils.

The students were required to write their lesson plans according to
the four logical dimensions of the educative act. This written medium
helped them to plan purposefully and evaluate objectively with their
partners, teachers, and supervisors.

The supervisors increased their systematic procedure and coordinated
procedures for the purpose of reinforcing the major focus of the pro-
gram on preparing teachers for ghett> or desegregated schools.
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. The 1ncreased amount of mutual dec1510n-mak1ng by: the schools and STEP
instructors meant that many. problenms were anticipated and alternatives
worked out before crises were reached. The fact .that there were no

. placement changes in the Sausalito District attests to the high degree

" of ‘open communication between the schocl and college personnel.

Three superv1sors guided the direct exper1ence in the classrooms
of the thirty-six teacher assistants.

d.” Small Group Instructional ‘Conference. Each superv1sor met with her
, - teacher assistants in a group for one hour a week. The discussions
| " - atternated from implementing immediate classrcom lessons with innova-
? ' - tive, appropriate materials to. explor1ng general pr1nc1p1es of teaching,
- plannlng,organlzlng, responding, and evaluating. Two groups kept
notebooks where written lessons and perscnal comments could evoke
further communication. The oral sharing of common problems and insights
probably provided most support of the personal anJ professional develop-
ment of the students.

e. Individual Conferen01ng. At the end of the semester, supervisors held
-individual conferences with each of their students to identify areas
of progress, of special skill, and of’need with the aim of their for-
mulating further learnlng.

3. The Student Teachér-Program.'

a. Fall: For the Fall semester, the staff planned an intensive program
- for the student teachers who had completed two semesters of STEP
training in 1966-67. They spent full time in the classroom every
day, excluding one afternoon for student teaching seminar and,
' for several weeks, a second afternoon for instruction in the use of :
L . audio-visual nater1als. In September, the fourteen student teachers !
| ' returned one week earlier than usual to participate in the pre-school
teacher institute and classroom preparation. Most of the student
teachers were paired. Their pairing was based on student and teacher
.preferences expressed in the Spring semester 1967. Prior to their
entering the classroom, they and their teachers had received a
- packet of materials: 1nc1ud1ng guidelines developed by the resident
teachers from experience in 1966-67 student teaching and the Co-
ordinator of Curriculum.

e SN

Two superv1sors divided the supervision of the fourteen student
teachers. They planned objectives and procedures together, although
each handled her seminars separately. They observed and conferred
with the students weekly. The fact that there were no changes in
-student teaching placement during ‘the semester, despite several

. ' critical’ dlfficultles related to interpersonal relations and curri-

o culum matter, bears proof of the value of this kind of constant
surveillance and school-STEP cooperative support.




Three innovations introduced into the student teaching sequence
are significant: ‘ :

1. Intensive discussion in the seminars of the rapid social
changes occurring in the black community, the reflections of
_these changes.in ghetto children in' the classroom, and ways

. a teacher can handle uncomfortable questions regarding racial
and cultural differences and situations in the classroom
if a teacher is to be effective.

2. Specific help for the students (a) to develop skills to ex-
‘amine curriculum.and curriculum materials and to’'evaluate
the effectiveness of these in terms of thc pupils they are
teaching; and (b) to locate sources of curriculum in other
ghetto areas and bring them into their future classrooms |
(examples: Cuisenairre Rods and Elementary Science Study ;
materials such as '"Mystery Powders.')’ |

3. Specific help to structure the enviromment for learning
in ghetto or desegregated school (establishing prodedures
for movement within the classroom and centers of interest).

'b. Spring: The students of 1967-68 who had completed only one semester
of training prior to their teaching had less time in the schools to
allow for their completing required instruction in on-campus classes
in subjects commonly taught in elementzry school. They taught five
mornings and one ‘to two.aftermoons. o

The relationship of the supervisor to the student and to the resident
teacher was tightened to provide more opportunities to clarify
expectations, to resolve problems, and to plan. Insofar as possible,
each supervisor had weekly observations, weekly conferences with
students and teachers, and the regular student teaching seminars.

As the. students faced competing pressures from campus and STEP clas-
ses, community concerns, and classroom tasks, the small group semi-
nars assumed greater importance.  While other components of the
program were minimized in their formal formats--audio-visual in-
struction, video tape coding analysis of pupil and teacher behavior,
generic curriculum--they were maximized in the clinical, pragmatic
format of the student teaching seminar. Again, individual con-

_ferencing ended the semester as an evaluation and prescription ses-
'sion for their summer "contracts', ' S

Their direct experience varied from classroom to classroom, but all
taught one or several lessons in all major areas of the curriculum.
They taught first in a team partnership with their resident teacher
and/or partner and then alone. By the end of the semester, they

assumed full responsibility for planning, teaching, and evaluating
the entire mornings curriculum.
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In conjunction with their seminars, thé students were taken on
several field trips, some voluntary, to extend their experience
into specialized education and non-disadvantaged situations. These

' ‘observations included those of Behavior Modification (Strawberry

Point School, Mill .Valley), Reading and Language Development Clinic,
Pediatrics, (UC Medical Center, San Francisco), and team teaching

- (01d Mill and Reed Schools, Mill Valley). For the Sausalito

students, observatlons at Raphael Weill were arranged.

_The students grew in the1r competencies to teach through the

intensive experience of managing their time and energies to survive
in a crowded progrem and through the storm and stress of working
through integration within the expanded STEP program and local

‘communities alongside the normal strains of a student teaching
program. :

Surmer -Session 1968: Direct Experlence The STEP Summer School
program of 1968 served 32 students who had gone through a program

- especially de51gned for this group durlng the school year 1967-68.

The STEP Summer School ran from June 26, 1968 to August 2, 1968.
The school day was from 8:30 'a.m. to 12:30 p.m. These four hours

- were equally divided between student. téaching and 1ndependent re-

search which the students contracted with the summer: school co-

ordinator.

The profe551onal staff 1ncluded the Cocordinator and three College

Supervisors, one for each eleven students. In this case, the College
Supervisors were Negroes each of whom was experienced in teach1ng
ghetto children.

The students met once 2 week in a seminar with their College Su-
pervisor and the Coordinaror. These groups of 5 to 6 students

met at staggered times. The College Supervisors were in the class-
rooms visiting the Student Teachers four. days a week. The Student
Teachers were placed in-the classrooms either 51ngly or in pairs,
according to the students' needs as determined by the student

--and his College Superv1sor of the Sprlng Semester. .

The Mill Valley-Sausal1to Joint Summer School progran for pupils
began June..26, 1968, with- Orlentatlcn for the teachers, STEP student
teachers and teacher aides. Prior to this the STEP Student Teachers
had had an opportunity to call and/or meet with the Supervising
Teacher. At this time plans were formulated for the innovative
programs carried in during the 21 days the pupils were in attendence.
Science, Social Studies, Creative Language Arts, Music, ‘Dance, Art
of all klnds -and’ Shop were some'of .the areas Student Teachers were
1nv01ved in, :
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Team teaching occurred in all classrooms. Grade level ranged from
the graduates of kindergarten to the graduates of the seventh grade.
Many classrooms were non-graded

The independent studies of the STEP Student Teachers were guided by
the use of a contract, A copy of the contract is included in the
appendix to this report. Each STEP Student Teacher did a project

in Language Arts and one in Social Studies. Creative writing,
reading readiness, phonics, listening and the art of asking questions
were favorite topics for Language Arts. Negro history was the most
popular one for Social Studies. One project for Language Arts in
Creative writing is also included in the appendix. This contri-
bution is being reproduced for future STEP students. One Student
Teacher attempted to adapt the contract for independent study for
fourth graders. Almost all students defined problems that were too
broad and either learned to delimit, or became so involved they
turned in "progress reports' and plans tc continue during the summer
months. No student had trouble selecting topics that were meaningful
to him. '

The STEP Student Teachers had a total of six days at the Sausalito
Teacher Education Center. During this time they attended symposiums,
participated in the STEP research program, shared their projects, and
attended seminars designed to help prepare them for their specific
tcaching job of the Fall, 1968.

In an effort to make the Summer School session more informal, the
TEC classroom was supplied with all colors of powdered tempera paint,
empty cans and brushe’, and the students were told that the walls

of the room were theirs to paint as they wished. There was also

a sack of modeling clay available, along with three easels and a
thick stack of newsprint. Most of the students had tight schedules
and did not participate in this free expression. The ones that did,
however, enjoyed it and recommended that the project of wall-
painting be continued with next year's students.

Recommendations:

1. Supervising teachers and Student Teachers should do more cooperative
planning for the pupils' experiences of the summer. This should
happen before summer school.

2. During the student teaching assignment, time must be planned for
the Supervising Teachers and Student Teachers to plan and eval-
uate together daily. This is the only basis on which team teaching
can function.

3. Contracts for independent study should be used more frequently,
but more specifically. The students should have a small range
of topics from which to choose until they become more skilled at
this type of learning process. The projects should be turned
in each week for suggestions for revision and/or elaboration,
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"if'necessary. 'No'project should last longer than four weeks.
If a student wishes to continue, he can do so with a related
topic, a sub-topic, or an extension of the topic.

4. All College. Supervisors should have cars and should be contracted
" for the 8:30 a.,m.-12:30 p.m. contact hours with the students and
also from 1:00 p.m.-3:00 p.m. for staff meetings, office hours,

etc, ' : ' o :

5. Beééuég,qhe of the purposes of STEP is to.train teachers for
desegregated ‘classrooms, a greater attermt should be made to
have more Negro children in the summer school.

6. -The Superivsing Teachers of the summer school should have in-service
prior to.summer school to prepare them for desegregated classrooms.

7. Continue tc have Negro College Supervisors who have had teaching
experience in the ghettc, However, all black people are not
equally qualified to supervise; in such an instance a white
teacher who has had similar experiences and can work successfully
with addlts is to be prefeired,

It was evident by the end of the summer that the students had
matured. They had developed a degrec of self-reliance to form
individual objectives and individual rationales, They had developed
‘a resiliency in the face of conflicting pressures and classpoom
failures. They could formulate alternative teaching procedures,
'face the realities of the disadvantaged community, and remain
realistically optimistic as to the success of the disadvantaged
children. | |

Interns

' The internship program established in the ‘two districts was the major

innovation in the direct experience of STEP. Four interns werc selected
from the STEP students entering their third semester of credential training
(based on evaluation of their performance in the STEP progran) .. One

pair-was selected from the total group for the Sausalito District, where

they had observed and taught as academic coumselors and teacher assistants.
The second pair were selected from those who expressed an interest in
Raphael Weill during the summer. This pair had neither observed nor
participated in Raphael Weill before they attended the first faculty

meeting there. While it is difficult to generalize from the limited

evidence of four interns, it is important to examine several factors
which distinguish the two.situations. '

The interns in Sausalito operated fairly successfully in’'a third grade
classroom. Tney shared instruction in each curriculum area; they in-
troduced innovations into the classroom; and they maintained reasonable
~order in the classroom of about twenty pupils. . '
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. On the other hand, the interns in San Franicsco experienced a situation
they had not anticipated in their fifth grade classroom of thirty-five
pupils.. They experienced difficulties in working together in the curri-

_ culum areas and maintaining order in the classroom. From this experience
the pair moved to a lower grade where the experience seemed easier
partly in view of their experience, partly in view of the nupils ages.

The difficulties-they faced centered of facteors in the urban ghetto

~ school setting: the crowded, three-stdried building with small rooms,
high noise level, and immunerable stairways to be traveled to and from
the cement playground. While the staff morale was high, and the resource
teacher was helpful to the interns, the pair had not expected these
material factors of the urban school and their effect on classroom
teaching.. . : oo .

The supervisors assigned to the interns gave a minimum amount of time

to the Sausalito pair. She gave most of her time to help, 'guide, and
support the San Francisco pair. After condiderable difficulty in the
upper grade, she helped to have them reassigned to the second grade,

where the supervisor herself entered the classroom to help maintain

order, establish regroupings, and organize the curriculum. At the end

of the first semester, the supervision was assumed by a second supervisor,
who also had become a participating member of the internship by helping
to structure the enviromnent for the learning of the pupils.

The effect of the factors of this urban ghetto school on even tnese
selected students highlights the urgency of achieving the. teacher be-
havior which STEP has formulated-as desirable for the teachers of edu-
cationally deprived. In paritcular, it. seems that the program should
devel-p students with: condiderable degree of resiliency--to bounce back
despite failures; adaptability--to see alternative methods to reach
their o jectives; and realistic optimisn--to anticipate failure as well
as success.

 One the basis of the first sémester experience, the role of the supervisor
for interns has been redefined to meet the severe problems and high'
tension level of the urban school. For the second semester, the super-

~ visors become a participating member of the team. Supervision did not

© remain simply at a verbal level. The supervisor demonstrated actual
teaching methods, coping behavior, and innovative curriculum programs.
This kind of supervision necessitated a greater proportion of the super-
visors time, to plan with students, help establish room environment, "
teach, and introduce inncvative mdaterials. '

Formal Instruction .

All formal. instruction in the STEP program took place in the Teacher Ed-
ucation Center in Sausalito. The: Raphael Weill students traveled back to the
enter and participated in all coursework except the video taped psycho-

logy class in the first semester and ‘the mathematics .class in the second
semester. Formal instruction became more inportant in the students' eyes as
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they approached the end of the year and the start of teaching, The formal
instruction received many of the initial critical reactions of some students.
Some,_changes were made to relieve some of ‘the, tension. These changes; in
. turn, became sources of complaint, while the: sources of the original com-
plaint were later requested to be reinstated. 3 S

1. Psychology and Sociology. The instructors of the Foundations courses
.planned to share a two-four afternpon black of time, each using ome

. . afternoon. Both of these instructors.found it necessary to add an addi- .
tional hour of time to meet the needs of prolonged discussion expressed by
“the students, - o : '

The objéctives of the Psychology coﬁfse fbcuséd on the students being able
to discuss, illustrate, and demonstrate the handling of eight major
. aspects of psychology relevant to "educationally deprived" pupils:

-- Learning énd motivation

-- Intelligence" and achievement

-- Seif—concept of pupil

-- Growth and dévelopment

-- Teacher-pupil relationships

.;-« Classrgom climate-and discipline
-- Distirbed and'diétrubiﬁg children

-- . Special problens, and uniqueness of culturally deprived
black child. ' | : S

In focusing on this last objective, the instructor helped the students to
become aware of the strengths, not just the limitations, of the edu-
cationally deprived child and to consciously apply the use of their
defenses and life styles in the selection and functional use of learning
‘and education. As evidenced in the previously discussed project reports,
the students did approach the achievement of this objective.

. At the end of the first semester, this faculty member held individual
conferences to ascertain strengths, progress, and needs.

The Sociology course focused on the Society and the Learner. The ob-
jectives emphasized the students' discovering by g¥fCup inquiry the pro-
cesses of social Change in the communities of the educationally deprived
in the Bay Areas. The major project was group investigation of such :.
neighborhoods in the Mission, Chinatown, Western Addition and Oakland
districts. Because of the time pressures and other complications, _
however, this project was abandoned in favor of individual inquiry on
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‘an informal basis. For a future semester, a group process of inquiry

will be instituted through small groups only, throughout the semester, for
maximum effectiveness. L

Techniques, Methods and Curriculum Materials. The formal instruction
In mathematics, language arts-reading, and social studies comprised
three sessions of one hour and forty minutes during the Fall semester.

a: Mathematics. The mathematics section was taught by the Chairman
of the Department of Elementary Education from San Francisco State
College. The course topics covered all of the mathematical operations,
concepts, and practical uses which the elementary teacher must be
able to use in the classroom. At the start of the semester,
the students received a list of the behavioral objectives for the
year's work, so that they could foresee what they would be able to
do by the end of the year. To help them achieve this end,- the
instructor presented a rich variety of demonstrations with student
participation in the use of techniques, material (commericial and

" “homemade"), experiences selected for a child's particular develop-

mental level, tests and interpretations, and teacher behaviors which
evidence both positive and negative attitudes toward mathematics.

One of the most outstanding innovations in this'type of instruction
was his inclusion of the silent teaching technique. Without using
~words :and using only mathematical patterns, facial expression, and
gestures, he demonstrated how the students could teach mathematics
without words. This technique is particularly appropriate for the
less verbal educationally deprived child. The course also.included
an €ighth grade demonstration lesson by a- Sausalito teacher. who
coordinates the William Johnz mathematical program designed: for the
_ghetto child. T . I

. .This coursework continued through ‘the Spring semester. -In this semester,
there were a number of demonstrations (somevideo taped).in classrooms.
In San Francisco Unified. School District, teachers joined students

. 13

. for early morning sessions onice a week.

b. Language Arts-Reading.  In this course, the students and. the instruc-
tor worked out appropraate procedures to meet the desired objectives.
The major difficulty to be overcome was the immediacy of the class-
. Toom problems which the teacher assistants were facing and thé long-
"range nature of the underlying principles, interrelated tasks in
a skill, and the sequences of experience from which the teacher of
. .language arts must design her curriculum and develop materials. One
"’ group of students elected to study and discuss separately throughout
. the semester, while fulfilling the course requirements. . - . -

. . .The course content covered the basic skills of reading and langaage
', arts .as well as a variety of current language arts and reading'.
materials. Outside speakers presented "programs' used in. Sausalito,
such as the Sullivan Reading Program and the Frostig Program for
diagnosing and developing motor; visual, and auditory perception.
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The double -duty lesson plans in language arts and reading revealed
that the studSnts had selected three major 1nstruct10nal objectives
for their pupils in thé two school districts:

1). ‘The children show a warm relationship with books.
* (Procedures: variety of‘pleasant successful, supportlve
experiences with books.

2) The children express interest in words.

(Procedures: Analyt1ca1 and enjoyable experiences dealing
with the meaning of words, evolut1on of words, and sound
'letter assoc1at10n)

3) The children develop cognitive sk111s
(Procedures: Carefully planned sequences of experlences)

S1m11ar1y, there were threeé learnings which the students demonstrated
in the joint psychology-language arts project which focusad on -

. individual pupils. Most of the students could express in writing and

: -ldlscuss with the instructor:

1) The relatlonshlp between a teachlng ‘technique and its effect upon
:+ one learner in the classroom,

'2) The concepts which the pupil lacks; and

“lSj Understandlng of and respect for the kinds of problems w1th

which some of these children have to cope.

These learnings, like those derived from the psycholog1ca1 portlon of
the project, serve as a pilot study of and using student research as

a source of developing curriculum materials and units of study relevant
to such children. These learnings will be developed further through

- the direct experience of student teaching. Formal coursework will be
.-resumed in the Summer in a workshop type settlng to develop a curriculum

in cross-cultures.

.. Social Studies., The major objective for Soc1a1 Studies was the develop-

' -ment of teaching technlques to develop cognitive skills of pupils as

- defined by the late Hilda Taba. Rather than on a text book, the course
procedures included :the examination, discussion, and application of

- cognitive skills in large and small groups.. The major achievement of the

students was the development by small groups of social studies units to
be taught at partlcular grade levels, From the work in the course, they

'selected experiences and prepared a sequence of experiences (content) to

lead to. a generalization,
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. In practice, all of the group projects centered on the.relationships
of people. All had as an objective that the children demonstrate
understanding of differences among people. Of the several units
directly concerned with cross-cultural difference, two are particularly
approptiate as: (curriculum materials developed by STEP students from

* their work in schools. and the STEP courses).

(Fourth grade) - generalization - Common. human needs create
interdependence: people need
~people "

Content - Comparison of African tribal community
e and urban community

(Sixth grade) - generalization - Cultural changes take place when
o ' people migratg :

‘ Céntent - Negroes before 1900

.Negroes after 1900

Western Movement 1839-1850
Mormon’migratiOn to Sdlt Laké‘City

~ . 'Since the same faculty member taught ‘both language aTts and Social
'studies, she condncted individual conferences focused on both areas
- With each student at the end of the semester. This conference helped
her evaluate each student's work and guide him for planning his Spring
-. semester when there would be no formal instruction in these two areas.
Ir the Spring semester, these learnings in social studies and language
. arts-reading were developed. through semindrs’ focused-on student teaching
-, classroom experience. Formal coursework was resumed in the Summer as
“an individual contract and -workshop type development of curriculum
" ‘innovation based on the direct experience. ‘ |

K. Evaluation of the Curriculum and Instruction Program

All STEP- faculty and STEP students participated in subjective evaluation of
the project throughout the year--sometimes in an '"open hour'; sometimes in
special faculty-student sessions for.that purpose; sometimes in informal
discussions at student. or faculty homes; sometimes through memos or statements.

In Appendix B, are verbatum statements from:
[E 1. A faculty member involved in instruction in psychology;
2. A STEP student who already had a contract to be a Tegular teacher next year;

‘ 3. A STEP student who plans to have further experience before becoming a full-
time, full classroom teacher. -
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4. A faculty mgmber 1nvolved in superVLS1on in the Direct Experlence part
of STEP; and

S. A faculty member involved in curriculum instruction.

“There is also a eopy of minutes of an informal meeting {March 19, 1968, vol-

untary attendance) of some STEP students and faculty at a’'STEP students'
home. This meeting began after school and was so rewarding that it continued

1nto the even1ng.

In addition, classroom teachers in the schools where STEP students participated
as observers, teacher assistants, ‘and/or student teachers, also participated

. in the evaluat1on of the project. 'A summary of their criticisms and sugges-

tions are included in the Currlculum and Instruct1on Appendix B,

- From these open and construct1ve cr1t1c1sms and comments, all of these STEP

participants work together to try to improve the quality and productivity

of the STEP program. These informal evaluations, together with the more
objective results from STEP's Evaluation and Research program (See Evaluation
and Research section) form the basis for most of the change and growth in
STEP's curriculum and instruction program.

Publications ‘and Other Materials

Throughout the year, there are munerous creative products from both STEP faculty
and STEP students. Some of the uiits or programs designed and executed by

STEP students in the classroom are outstanding and deserve commendation even
though they were not produced in a“publication or carrousel form. The same is
true of some of the work of STEP faculty. However, there are a number of
creative pro;ects from the curriculum and instructional program which are
ava11ab1e in copies,, on loan or for study. (See summary Appendix F).

The STEP Currlculum .and. Instructlon program is open to inquiry and visitation.
Throughout the year, qu1te a number of persons write STEP for information,
talk with STEP personnel (including STEP students) and/or view the instruction
program action. In this way, STEP learns from the observations and comments .
of others and also shares ideas and expectationms.

It is the consensus of opinion of’peréons involved in the STEP curriculum and
instructional -program that there is much to ‘be improved and refined, but that-
the offjectives and the results thus far represent -an unusual breakthrough

for a teacher.education program more relevant to our t1mes and the .new needs

of today s children in the classroom.
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1968 SUMMER IN-SERVICE PROGRAM

Backgrbund

During the 1968 summer, STEP conducted an Interdisciplinary Curriculum Development
Institute with Emphasis on the Disadvantaged Child. This Institute was conducted
under a grant from the U.S. Office of Education with the following co-host
institutions: San Francisco State College; California Compensatory Educatirn
Commission; Sausalito School District. The Institute began on June 24, 19638 and
continued through August 9, 1968 (duration of seven weeks). The Institute was

for teachers and-school personnel involved in grades Kindergarten through nine.

Participants

There were 36 participants, four teams of nine members each. These teams were .
selected from among the schools affiliated with the STEP on-going program:  two
schools in the. Sausalito School District, including the Mill Valley School Dis-
trict personnel involved in the Inter-District Exchange Program (Central School
and Martin Luther King School); Tamalpais High School; and Raphael Weill School
in the San Francisco Unified School District. Each team included: . '

r

. the principal or vice principal of the school

. a counselor or special teacher in the school

. the resource teacher or representative from the school

. 5., 6. three resident teachers from that school

a representative from the community

. one STEP college faculty member . ‘

.- one STEP graduate who had been a classroom teacher for a year.

Woo~3H 3=

Decision for the makeup of these teams was made on the basis of ﬁersonnel most
likely to create the conditions for coordinated change within a particular school.

ScoEe.

The Institute covered instruction, practicum, and field experience, such as
laboratory activity related to instruction, outdoor education as an extension of
the classroom, media in.curriculum planning, and special observation and’ partici-
pation activities focused upon understanding the disadvantagec pupil in relation
to his needs in curriculum and teaching procedures. ‘

Unique Features - -

The ﬁnique features of this Institute were: (1) that principal, guidance worker,

resource person and faculty consultant/supervisor developed units and taught

them to pupils along with the classroom teachers; (2) that the:.efforts of each
member of the team were observed and assessed by the other members;. (3) that

team members had small group counseling sessions aimed toward development of the
personal image along with the professional image; (4) that persons .in different
roles during the school year worked toward a common frame of reference and a team
approach; (5) that curriculum was viewed and developed as a sequence of articu-
lated units across the grade levels and with the high school where the pupils
would continue their schooling; (6) that the generalization or theme of the social
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studies curriculum development’was meaningful to the child; (7) that there was
communlty and parent involvement in curriculum planning; and (8) that all these
activities were combined through a laboratory approach.

Focus

On the Personal Development of the Child.

*Courses and Credits

Instructlon consisted of an articulated program including the following four
courses: two seminars and two practica, taught over the seven week perlod ~All
un1ts of credlt were in semester hours. o

PR VDGR IR S i
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_ | Educatlon 233 4 "Elementary School Soc1a1 Studles," 3 units of credit.
e - An 1ntegrated seminar to de»elop a common frame of reference and format
: - - for social studies materials to be used, with the scope and sequence em-

" ' phasis upon personal growth and development. These concepts were shared 3
’ - on a daily basis so that artlculatlon among the groups was developed '
systematically. :

2. Education 235.5, "Advanced Workshops in Curriculum Materials," 3 units of
" credit. The key concept for this seminar was the teaching act and the de-
velopment of materials for use'in the primary, intermediate. and upper
grade levels of social studles in keeplng with the- concepts developed in
Education 233. 4, :

3. Education 235 4, "Advanced Teaching Practicum,'" 1 unit of credit. This
practicum prov1ded for the field testing of the materials and techniques
developed in Education 233.4 and Education 235.5 by actual teaching, by ‘
each team member, in the summer session classrooms. E

4. Counseling 212;" "Practicum on In1erpersona1 Development," 1 unit of credit.
This practicum provided participants an opportunity to examine the inter-
play of the personal and professional dimensions of their lives in the
non-evaluative -climate of.a.small group. of team members. It was intended
to aid the part1c1pant in understanding His rolé and its relationship §
_to other roles 1n the team interaction. .

General Cr1ter1a for All Appllcants Except Community Participants \ ’

i s . 1. No previous participation in an NDEA Institute specializing in improvement
: ‘of curriculum in- the Secial Studies area fbr dlsadvantaged youth.

2. Ellglblllty for graduate status,.at San Franclsco State College.

y 3. Full-time employment in a dlstrlct or school afflllated with the STEP pro-
gram, including: any of the schools in the Sausalito School District,
including Mill Valley personnel participating in the Inter-District .
Exchange Program; Tamalpals High School' and the Raphael Weill School in
San Franc1sco.
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Commitment to full participation. in all phases of the Institute Program.

- Expectation of'loﬁg'term emﬁloymeﬁt'in-the District where presently em-
ployed (for the community representative, in the area of present residence).

. Expressed intérest in revitalizing the Social Studies curriculum in grades

K-9,

Direct or indirect responsibility for change in Social Studies curriculum
in order to reach disadvantaged pupils in desegregated areas.

Willingness to become a contributing member of a ''team" and to.réhain a
member of said team throughout the duration of the Institute, including
the 1968 summer se551on and the 1968- 69 Academlc Year.

Cr1ter1a for Selection of Part1c1pants

1 [ ] N

2,

The apec1f1ed roles presented by the team comp051tlon.

" The past and projected contrlbutlon of the part1c1pants 1n improvement in

Social Studles currlculum and 1nstruct10n fbr.

a) the total dlstrlct

"~ b) the local school

‘4.‘

c) the individuwal classroom
d). the general field of social studles materials.

A variety of backgroundc of philosophies 'of education in relation to
social studies curriculum; of working relationships within district and
schools; . and of past and present use of social studies matérials.

'Creatlve activity, profe551ona1 initiative and self%dlrectlon, flexibility,

team approach and effective group 1nteract10n.

Additional Criteria for Specific Team Members

- For Teachers: . Direct involvement in the teachlng of Soc1a1 Studles in
(3 per team). - K-9 » :

For Administrators: Re5pon51b111ty for developing curriculum and d1rect1ng

- For Guidance or

" (1 per team) instruction in grades K-9.

"

Special Personnel: Respon51b111ty for counseling. boys and p1rls d1rect1y in-
(1 per team) volved in these schools.

For Resource Teacheérs: Rusponsibility for improvement of curriculum and in-
(1 per team) ~ structional materials and direct involvement in the im-

provement of. the social studles program,

For STEP Teachers: A teacher who has’ completed the full STEP program and who
(1 per team) has had experience as a classroom teacher.




For College
Faculty:
« (1 per team)

: For Community

‘Teacher Education or Interdlsc1p11nary programs, or in a

o séhools ‘in the area.of social studies currlculum development.
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Direct involvement in STEP, the San Francrsco State College

consultantshlp relationship ‘to the above named districts or

Member of a citizens' or anlzatlon related to improvement of
g mp

Representative: schools and/or a citizen involved in adult educatlon.

B xpected Outcomes

It was ant1c1pated that-.by the end of the Instltute

Each participant would understand the common frame of reference used in

dealing .wicth problems of disadvantaged youth; he would employ certain key
- concepts, generalizations, and definltlons when ,considering problems of

teaching disadvantaged youth. : - :

1

[

Each participant would have developed.the skills required to adapt and/or

prepare curriculum materials throuvgh a group effort. These curriculum

‘materials were organized around selected generalization from the Social

Sciences. An integral part of this objective was the development of skills
" necessary to articulate units from grades one through n1ne.

Three by-products of this objective were: (a) actual units adanted and/or
produced by the participants; (b) the use and evaluation of the units in
the schools when the participants return to teaching the following year;
and (c) the ability to act as resource peonle for other teachers who were
not able to part1c1pate in the Summer Instltu*e. :

"The participant would have better umderstandlng of his role definition and
" the role interaction patterns within the Institute teams. - He would be
able to function and maximize the effectlveness of work -in his group. It

.was expected that these abilities would carry over to similar group tasks
»in his school. :

Outcomes

This Institute proved to be one of STEP's most productive in-service activities
in the area of curriculum development, spec1a1 ‘encounter group part1c1pat10n and
in group organization.

There are large unit.reports on curriculum from each of the four teams (some over
100 pages in length). These were excellent and will be used in the schools as a
part of a Continuation Institute during the 1968- 69 academic year. These reports
are ava11ab1e on request. ' o

A br1ef summary of the Inst1tute Encounter GrouPs fbllows.

The weekend beZowzng the first week of‘the Ihstztute, the enrollees particte.
pated in encounter group sessions. These were heZd at the Rulston White M@morzal
Retreat in MLl MzZZey. ‘

______
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The sessions were planned as black-white encounter experiences -- on the
assumption that teachers in ghetto and racially integrated schools would have
eonfliets and frustrations around black-white issues. Since there were not
enough Negro teachers to provide an adequate balance of black and white partici-
pants, additional Negro teachers were recruited from outside the Institute by
two of the co-leaders. Each of the four groups wos organized originally with two
professional co-leaders, one black and one white, with twelve participants, seven
white and five black. One group which contained the administrative participants
from the schools had an equal number of black and white pavticipants. A distinet
effort wag made with the administrative group not to have teachers from their owm
schools in their group.

The sessiong began at 7:00 p.m. after dinner and were to continue wntil Satur-
day afternoon, with each group being free to determine its own schedule of break-
ing for sleep when and if it wished. One group chose to continue as a marathon
encounter growp and met straight through wntil Saturday noom, stopping just for
breakfast. The other three groups adjourned at different times after midnight
for sleep and re-assembly after breakfast.

The encounter experiences were intensive stress situations in which the par-
ticipants discussed their feelings about themselves and one another. The emphasis
wason the "here and now" and an effort was made to get the partieipants to avoid
intellectualizing and to deal with the reality of their feelings. The black-white
focus did not hold throughout the sessions, but led to more speeifie hangups in
interpersonal relations, attitudes and values.

The evaluations by the participants of the encounter experiences were extremely
positive with a recommendation that it would have been desirable to have an addi-
tional encounter experience at the end of the summer institute.

In the use of group organization, a special resource person analyzed and reported
on group organization in the Institute. A full report on this activity is in-
cluded in the Appendix.

Although it is difficult to evaluate through objective data the outcomes, from .
subjective responses and some objective analyses (see group organization in the
Appendix) it is evident that the summer Institute was not only a unique and
innovative experience but also a very valuable one with apparent successes. All
participants are continuing throughout the 1968-69 year in this curriculum devel-
opment; units of study have been duplicated and ready for usé im classrooms.. During
the year the teams will meet on a scheduled basis for further instruction, inter-
action, work, and evaluation procedures. A report on this progress will be
forthcoming at the close of the first semester (February 1969) and again at the
close of the second semester (June 1969).
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STEP GROUP COUNSELING

Introduction

Teacher education programs throughout the country have been developing unique
professional laboratory and field experiences to help prospective teachers,

but the personal development of these teachers which influences the professional
development has usually been relegated to a didactic learning approach. If the
latter -approach is.ineffective for professional development, it must obviously
have severe limitations for personal development.

A Practicum on Interpersonal Development was conceived for the STEP program in

order to provide teacher candidates with an opportunlty where the interplay of

the personal and professional dimensions of one's life could be explored in the

non-evaluative climate of a small group of one's peers under the leadership of
a professional group counselor.

As teacher candidates go-through the professional development sequence, the
Practicum on Interpersonal Development becomes the place where they can freely
discuss their own attitudes and values; -pupils' attitudes and values; and
feelings of anxiety or hostility that are aroused by the different facets of

- the profe551ona1 tra1n1ng program.

.STEP Group Counselrng Program

One of the primary objectives of teacher education is to help a prospective
teacher understand the way in which his affective self can influence hin

professionally. In preparing a teacher to work with disadvantaged yowgsiers,
this aspect of teacher training assumes greater importance because of tin
-1likelihood -that there may be greater dlchotomles between attltuaes and values

of teacher and puprls.

STEP 1nc1udes Counsellnp as an integral part of teacher preparation to {iunish
the student with a ”‘auuratory setting” for a personal growth experiensce not
furnished in the regulzr teacher education program. The 'formal coursework,™
A Practicum on Intcipersonal Development, carries one unit of credit each

.;semester. The problem is to demonstrate that the Seminar makes a significant
. - contribution to the development of teachers for the -educationally dlsadvantaged

One major concept 1nc1uded in the curriculum from pre»echool through adult
education is the concept of personality, its growth and development. A major
task of the school is personality growth of the individual. The teacher's

. personality growth is a significant factor in the -learning of children with
.whom he in?eracts in the classroom situation. Many teachers who have not

resclved adeguately their own developmental conf{licts tend to work out their
proolems using children in the classroom. The maturity of the teacher (defined

- by the rescluticn of his major normal confllcts) is related to pup11 inter-

action and classroom learning.

Concepts of human development and learning (physical and mental) are crucial to
teacher education curriculum. The content suggested in most areas of teacher
education is designed to assist the prospectlve teacher in:‘the formulation of
concepts basic to directing the cognitive growth-‘and development of pupils.
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The Practicum on Interpersonal Development stresses the affective domain and
~ cannot avoid the intra-personal growth: and development as well. '

'“w;The coﬁnéélfnngeminér'caﬁ-help STEP students thbe mpig“gffectivé:
";by.haking §hem,moie'perceptive about themselves and dthers;

by examining the individuals' own subtle motivations and methods;
'By.mAking'them"mdre.flexible,'more attentive to others, and more

free .to be.honest and spontaneous; ‘

by helping them to become more adept at dealing with the here and

3 now, without irrelevant retreats into the past or into vague
! _ speculation. . . : . ' L :

'@.  STEP_1967-68 Counseling Program

During Fall, 1967, two groups of student teachers and interns met for group
counseling. Four groups of new STEP students in the Student Assistant Phase
met weekly for one and one-half hour sessions. During Spring, 1968, the four
groups who moved into student teaching continued group counseling with the
exception of those students who for:reasons which they had discussed with the
coordinator were excused. ~ | | |

: ‘ The counseling seminars met weekly during the year and, in many instances, met
even when there were official school holidays. The' confidential nature of the
discussions precludes much detail, but it is in keseping with professional
ethics to note that the majority of the interactions were highly personalized
and produced much affect. The relationship of the personal affect to the
professional experiences tends to emerge more openly and specifically when the
STEP students are in student teaching situations. .

D. Speciai Featureé

Several of the counseling groups met at their own initiative in marathon
encounter sessions, which ranged from a ‘continuous twelve hour session for one
group to a twenty-four hour session for-another. :

E. Plans for 1968-69

For Fall, 1968, the STEP students will each participate in two sixteen hour
~marathon encounter groups which will begin in the evening and run through
‘until the following noon. These will be intensive stress sessions in which the
participants will discuss their feelings about themselves and one another. The

emphasis will be on the here and now, and an effort will be made to get the

participants .to avoid intellectualizing and to deal with 'the reality of their
1 feelings. The objective is. to develop greater senSitivity in the perceptual
F " process of seeing and hearing. S '

z In the Spring, 1969; STEP studenté will have an opportunity to volunteer for
i weekly group counseling sessions. o
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EVALUATION AND RESEARCH

~ Objectives and Overview:

The major responsibilities of the Evaluation and Research staff are:

1)

2

3)

o

To provide descriptive data on the STEP ‘Student Teacher Group and

"to make comparisons between this group and other meaning com-

parison groups, such as students in the regular student teaching

~program on campus at San Francisco State College..

To obtain data relating to the experience of the STEP students in

; the ‘program...

To develop evaluation 1nstruments for use in studying the effece
;iveness of teaching. and for possible use 1n the selection of candi~-

‘dates, and

‘.
o

jTo conduct’ research studies permxtting evaluation of the effective~
ness’.of the STEP program. -

During the 1967-68 academlc year a variety of project were carried out
pertaining ‘to the above objectives, - Each is revlewed'in detail below. In
over-vlew form, they are as follows: S

B

2)

3)

4)

5)

Comparisons of the STEP student groups in 1966-67 and 1967-68 and

‘with conparison groups of regular college students in teacher educa-

tlon in both years,

A study of change on the part of the STEP students, both 1966-67 and
1967-68 and on the part of a 1967-68 comparison group comprised of
students in the regular on-campus program at the college, in which.-
particular focus was placed on experiences in ghetto schools in some
courses and studen’ teaching: This study of change is based entirely
on changes on test scores, '

Evaluation of the program by the STEP students using two instruments;
one in which the students were asked to evaluate the program by
content area and another in which they were asked to evaluate the
staff and their own student group.

Follow-up of the STEP graduates in 1966-67 and 1967-68 with respect
to teaching since completion of the program,

A series of projects devoted to development of instruments for
various purposes, Four instruments have received considerable ef-~
fort; they include an Observation Schedule for use in systematically
recording classroon activities, a procedure for attempting to assess

the adaptability cheracteristic, a questionnaire designed tc get at

-

.1.




"Optimistic Orienation" and "Tolerance: for’ Negro Assertiveness" on
the part of the teacher, and an adaptation\of the Cloze procedire for
assessing communicatign skillss ' AR s |

¢
6) The sixth .study comprises a rather dxtensive set “of co:relations of

B . .*the various test measures and: assessments of teaching effectiveness
e no obcained for the iQQﬂ-68 STEP g&dhp.“". L

.
s “ - * ~~_ | .. . ¢ ,._‘~ e et
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7) The saventh prOJect is an attempt to obtain information as to the
. ..impact of the .STEP-program as ‘4" Wwhole on’ the oupils involved in it.
i - patd“in the form of cognitive tests and a questionnaire measure of
elf-esteem were obtained. s .

8) - The eighth study conststs of oomparisons of black and white pupils
" primarily within the Sausalito desegregated school system but to a
limited degree only, including pupils at Raphaczl Weill Elementary
. . School in a,target area in San’ Francisco.. Although the opinion is
T TS freQuently expressed that programs .such as STEP, and particularly the
teachers involved, should make every effort to view.children as
~\individuals .rather than.in teths -of folox (to which we .thoroughly ,
ST subScribe) there are nonetheleds 'questions pertaining to .what is
T ‘happening to the black and white children within various types of
i school experience, (e.g., which type of experienqe desegregated or
o segregated, within the .confines of a community. such as the Bay Area,
provides the better educational experience for. plack .children)
which can only be answered by research which ‘makes this. type of
oomparison.

BT e AR
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~ variables with the following:exceptions:

in-which the maJor wage earner is more likely to fall within the professional

.. by

COMPARISON OF STEP CLASSES (1966 AND 1967) AND COMPARISON GROUPS

"It is of 1nterest to examine the similarities between the groups of STEP

'students beginning the fall:of 1966 and the fall.of 1967. The data at hand

consist of demographic data and two tests which were given both years -- The

California Psychological Inventory (C.P.I) and the Tuft's Student Inventory, . -
‘also referred to as. the Education and Race Relations Questionnaire (ERR)

The number of students is'33 in 1966, 34 in:1967. In genersl, the findings
indicate the two STEP groups to be exceedingly similar on all varisbles and
dlfferent in a number of ‘respects from a sample selected from the regular
program at the collegé. ‘‘Inasmuch as the ‘comparison of STEP 1966 snd’ “regular

~group is reported in detail in the Annual Report 1967, only the summary and -

occasional differences between the STEP groups are here reported..

The 1966 and 1967 STEP groups are v1rtually identlcal on ‘all demographlc

t3
)

1. The 1967 class is sllghtly higher in average college status than
the 1226 class, hawing T5% on graduste status as compared to 67%
in 19 .

2. Slightly more of the 1967 class come from urban centers, 637% in
11967, 52% in 1966 .

" 3. Only 3% of the l967 class have Mo siblings" as contrasted with
24% -of the 1966 cless. |

4. The racial compos1t10n of'hlgh schools'ettended by STEP students
~indicates that the 1967 class came more from 1ntegrated hlgh schools
then did the 1966 class: :

| 90f% Caucasian school *  66% in 1967 ° T6% in 1966
T15% Caucssian school =~ '30% in 196T 157 in 1966

5. The class of 1967 had only '15% of its students engaglng in school-
oriented clubs whereas 33% of the l)66 class belonged to such clubs.

'6.T,The 1967 class partiC1pated moie in soclal organlzamlons and in
! protests and less in-Associated Student projects (Experimental
College Tutorlal Program, ete. ) durlng their undergraduate program.

In comparing the two groups of STTP students (1966 and 1967) |
with a random sample selected from the regular college: program lead-

ing toward a Standard Elementary Tesaching Credential, 3it was found that

the STEP students tend to be older and further advanced educstionally, show
very little differerice in undergraduate majors , show greater independence in
living accommodations, (i.e., aré more likely to live with friends or alone
than with parents), show little difference in terms of 'size of communlty froem
which they come, have parents with a somewhat hlgher educational. level, and

.
Cwoe, . o
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or executive occupational classification. - More of. the STEP students are

enroiled at san Francisco State for the first time as compared to the regular
college group. ‘ ' . - -

~ During high school, the STEP groups indicate appreciably less parti-
cipetion in social or athletic activities and greater orientetion toward

%-,academic.or intelleétual pursuits. This pattern was maintained for the most

part during their college undergraduate experience., Little difference was
found in regard to leisure time interests except in the area of athletics and
sports which is much more prevalent in the regular college group. The extent
of community activity (political or service) apart from that offered within or
by the college is slight,

on the C.P.I. the STEP students have significantly higher scores (.05.
level) on measures suggesting that they are more likely to be seer by others
as being ambitious, resourceful, enterprising, tolerant, concerned about and
- able to make a good impression, independent and self-reliant, efficient, clear=

thinking, perceptive, spontaneous, insightful, informal and flexible, (See
Fig. 1) Both STEP groups appeared very similar on the C,P.I.

, On the Tuft's inventory, the STEP groups showed a non-significant differ~

ence when compared with the regular college grovp on the human-heartedness
scale, Comparisons of the other two scales showed significant differences
suggesting that the STEP groups are less irrational in their thinking against
minority groups but more irrational in their thinking in favor of minority
groups than the regular college students, . ' |

At the beginning of the 1967 program, a somewhat different comparison
group was located., It conmsisted of a group of students enrolled in the regular
program on campus and who had expressed a desire to teach in underprivileged
areas and whosé regular program incorporated certain modifications on that
account, The modifications consisted of student teaching in educationally dis~
advantaged schools and in emphasizing a variety of experience in such schools
as a part of methods courses which preceded student teaching. Thus, this
- group experienced a program which may be described as intermediate between the
regular program and the rather intensive focus on disadvantaged pupils and
an off-campus program represented by STEP. These two groups, the 1967 STEP and
. 1967 comparison groups were exceedingly similar on the pre~tests which con-
"gisted of the C.P.I., the Tuft!s Survey, and two additional tests, the Opinion
Survey, providing measures of optimistic orientation and tolerance for Negro
assertiveness, and the Picture Survey Inventory providing measures of proneness
to control in the classroom and openness of communicatiom, On-the latter
nmeasure both groups of beginning student teachers showed much lower scores on
" control and somewhat higher scores on communication than has been found with

'A' previous studies of experienced teachers,l

P

1

Rowan, N. “'The Relationship of Teacher Interaction in Classroom Situations
to Teacher Personality Varidbles.“ Unpublished Doctoral Dissertation,
University of Utah, 1967. '
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CHANGE ON THE PART OF STEP STUDENTS (1966 AND 196T) AND 1967 COMPARISON GROUP

Of the orisinal group of 33, studen 8 beginniq g the STEP progrem in the

&ftp}l gemester 1966, 81l but 16 finished the program gt the close of the fall
_“"gpmester 1967-68, ‘When it was decided t0 dbtain retest data’on ﬁhis ‘elass,
~.an attempt was méde to test the stqdents ahortly ‘before they left cahmpus;

.. toward the end Of the fall semester of 1967-68 “of the 16 contacted, 13 took

.the retest on C.P.I, and Tuft's Student Inventory. Scoiés on all 18 of the
.C.P.I. variables showed very slight and non-significant change on the part of
"“these students. On the Tuft's Inventony, these’ students' showed a. significent

change on the "Human-Heartedness" Scale, suggesting an increase in this char-
acteristic. The changes on the other two Tuft's measures (Irrationality
Ageinst Minority Groups and Irrationality Toward Minority Groups) were not
significant, but the trend is slightly suggestive of movement toward a some=-
vhat more typical pattern, i.e., a slight increase in the direction of Irra-
tionality Against Minority Groups, though still exhibiting less of this char-
acteristic then the regular college group, and similarly a change in score
suggesting less irrationality toward mincrity groups.

Inasmuch as no evidence of change on the C.P.I. was indicated for the
1966 group, the 1967 groups were not retested on this instrument. The other
three pre-test instruments, however, were repeated, i.e., the Reactions Queu-
tionnaire, Tuft’s Inventory, and P.#.I. On the Reactions Questionnaire --
Optimistic Orientation Measure, neither the STEP class nor the comparison
group showed a significant change from pre- to post-testing. On the Reactions
Questionnaire -- Tolerance for Negro Assertiveness Measure, both groups showed
an increase of approximately the same magnitude. In the case of the control
group, the difference was very nearly slgnificant at the .05 level
(t = 1.94). The t value for the STEP class was somewhat lower, due primerily
to greater variakility among the STEP students. Neither group showed change
on the P.S.I. control score, the mean change being very nearly zero for voth
groups. In contrest, both groups showed an increase on the P.S.I. Communica-
tions score; though in neither case was the increase significant. The mean
increase for the Comparison group was .95; for the STEP group 2.16 resulting
in a t value 1.66.

The results on the Tuft's Inventory are exceedingly difficult to inter-
pret primarily due to a number of factors which cast doubt on the validity of
the post-test results for the 1967-68 STEP group. The test was administered,
as were the others, in the last few days of summer session, shortly before the
students completed the program. Testing conditions on this particular day
were less than optimal is part because of the end of the credential sequence,
in part due to the warmth of the day, and in part due to distracting activi-
ties going on outside the testing room. Further, e number of the students had
expressed displeasure at being tested again, and in particular, were resentful
of the Tuft's scale and most especially of the second part. Due to these fac-
tors and comments made by some of the students, we seriously question the va-
lidity of these scores. However, inasmuch &s the STEP students showed a signi-
ficant increase on the "Humaen-Heartedness" Scale, significant at less than the
.01 level, and since this difference was also found with the 13 students re-
tested from the 1966 group, we are inclined to report this result as having
Some meaning. If one were to interpret the results on the second section of
the Tuft's Inventory, one would say that the STEP group showed a significant

«5 a
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change in the direction of both greater irrationality against winority groups

. . | _skepticism as to the valid-
... ity of the post-test, we would discount them completely, The compariscn group

“ ghowed a change, significant at the ,05 level, suggesting an even lower degree
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IIT. EVALUATION OF PROGRAM BY STUDENTS.

-STEP Feedback Questionnaire (1967-68) :
_*%,.:y-.This instrument was administered at the beéginning of the summer session.1
. XIts purpose is to assess student reaction to a series of ma jor STEP objectives.
‘The student is asked to.judge each of 26.objectives as to relevance and
. .achievement and, subsequently, to rank tlie curric:lun areas as to extent of
. ., ‘contvibutién, .‘Student anonymity was maintained, . ch of these aspects is _
discussed below. Comparisons with the results of ii:: preceding year (1966-67)
on identical items are also discussed. ° - ‘ '

' . -Relevance-Achievement e

‘It will be noted on Table X.that, as would be éxpected, the evaluations
..« of achievement in the program are consistently lowet than the evaluations as
" 'to-relevance, Consequently, the following procedure was adopted to standard~
ize discussion, The percentage of students giving each particular objective
_the highest rating, i.e. "D" as to relevance is reported and the proportion
of students rating achievement as "A" or "B" (which will be considered poor
achievement) is indicated for each objective, = S :

—

.. 1; Establishing a working familiarity with the dynamics of the classroom
. "..environment, ° = | S |

This objective was perceived by 68% as having considerable relevance

and was given poor achievement by only 6%. -

.2, Distinguishing between overt and covert (1atenﬁ) “behavioxr", ine
© * cluding understanding of underlying meaning, motivation, defense mecha-

. nisms and anxiety,
. Seventy=-four pey cent viewed this objective aqihaving considerable
', .relevance,. -Achievement is seen-as intermediate, ‘23% responding in the
lower two categories. | o S T
5 3 Seléctiﬁgftwd;or,mﬁtefapproacheélto teaching a mathematical concept,
‘choosing an approdch and justifying this thoice for a particular pupil
population. : : ' R

' Stxty-threé pér dent see this as high in relevance and it is seen
as rather poorly attained with 417% placing it in the lower categories,

3]

1 The numbering of the items has been changed so as to make it coincide with

_ the numbering used in the 1966-67 form reported in the 1967 Annual Report.

_ The changesin the form frém the earlier to the present year consisted of
deleting ithe old Item 3, changing Items 1 and 7, and adding -seven new items,

.When comparing present results. to prior results, the items which are iden-

i.. tical in both 'forms are those numbered 2, 4 through 6, ard 8 through 20,
;j“If”eomparfsdh3‘arE‘made'With'the form that was administered most recently,
' {tem content will have to be used as the guide since the numbering system
has been altered considerably.

—
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' {n’ the lower two: categories.. . e e e

- ——

&4, Understanding. concepts such as mgﬁtal heaith; nérﬁality, maturiiy,
and adjustment as they relate to_.the problems. of the disadvantaged,-

.. . This objecftve~is seen as having considerable relevance by 65% of

the students, : However, it is seen as poorly attained by 39% of the

| _8tudents,

5. Gaining knowledge of developmentai-thgofieéjéf child growth (é;g.

life cycle, critical periods) including ;hoseﬂgﬁiFreud,,quéﬁsa;Sullivan,
Erikson, Piaget, social~learning theorists, 7

This objective is given eonsiderably less wéigﬁt‘infrelevandeuwith

' 6ﬁ1y‘35%.scqring,iﬁ as having considerable relevance, and.51% view this

objectivé as poorly attained, . e e

- B 7As§eésing the felative degtee of growth iﬁ pupilfs.affectiVe;“cogni-

tive and social behavior, .o ,

~ This objective is seen gs.having~considéréﬁieniéléﬁance,b&_65%,of the
students and is seen as poorly attained by approximately ote thixd of the
students, R ;; - L ;

: 1.

7. EStablishing rappoft with class éo that there is.efféctivé two=way
communication, | . . - :

This objecti#e i;.given very'ﬂigh.relévance‘withf90% scofing it in
thé highest category and it is seen as.quite well attained, only 10%

- viewing it as -poorly achieved.

8, Develoging'alternative feaching prdcedures'hnd appfoaéhés effective
in modifying pupil behavior, : - S - ‘

. This objective is seen .as very high in relevance -f'§4i putting it
in the top category but is seen as rather poorly achieved with 36% putting

: tt‘in the bottom 'two categoriess .-

- 9, Assessing the iﬁitialuéffecéive, éogniéive,iénq'séciai,ﬁéhavior of

the child, .

" Seventy per ceﬁt-saw this .objective as h;ving considerable relevance

and 547% saw it as poorly achieved, making it one of the objectives seen

as most poorly achieved.

10, Specifying rélevant principles.(e.g. sqgializatipp5,'maturation,
psychological) to support choice of instructional objectives. -

'lThiS‘objectivé is seen as.inte:mediaéé:in‘téleQapge'-;'52% placing it
in the highest’ category and as rather poorly achieved with 48%. placing it

.,




11. Obtaining informetion about the individual child and his community
- for the purpuse of heiping the child to make wise decisions sbout his own

”‘““future.

This objective {s seen as highly relevant by 65% of the students but

is seen as poorly achieved by W3R

12. Establishing a warm, relaxed, non-threatening situation which pro-
motes tae individuel child's development of e realistic perception and

- agsessment of Himself..

This objective is seen as the most relevant of all with 9#% placing it
4t i the top category. It is seen a8 poorly achieved.by 35% of the i

0t 'gtudents.

13. Interacting satisfactorily in a group experience in-which leadership
: and menbership roles emerge, and group interpersonal problems were
”?*presented and solved.,. :
Eightyoper cent placed this obJective in the high relevance category,
Achievement .is seen as poor by 52% -= one of the poorest achievement -
s assessments .

lh Developing an understanding of the manner in which one's attitudes

L "v*and values influence one 8 perfbrmance as a teacher.

This obJective is seen as high in relevance with BTZ*PMtting this
in the top category and is seen as rather well achieved with only 16%
f»placing it in the lower two categories. [

15, Clarifying one's career decision about becoming a teaeher of the
~"educationally deprived.' SR g . .

Seventy-nine per cent of the students piaced this in the highly
...relevant category and 22% see it es, poorly achieved.

1*16 Developing understanding of the influence of pupil peer group atti-
Vtudes and values.

Eighty-seven per cent see this as highly relevant and it is seen as
one of the best achieved obJectives with only 13% placing it in the
; "poorly achieved" category.

’ '17. Dealing with the realities of the teaching situtation that arouse
feeiings of enkiety and hostility within oneself. '

This is also seen as a highly‘relevant objective -~ 87% giving it top

| :~"*‘ranking and it is seén as relatively well ‘achieved with 26%.placing it

. in the lower categories.

L I com
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~lé. Applying the ééientiﬁé ‘apprvo'a'ch' to undérsféhding human behavior.

This objective is the only one to receive a very low weighting as to

" pelevance with only 19% placing it in the highly relevant. category and

it is seen as very ineffectually achieved with 68% placing it in the

: ;:;;1oweét two-categqries; SR

'Wtié. "Deﬁeloﬁiﬁé en understending of the roie;pf.cﬁlture wh1¢h_contributes
_to the development of the pupil's self-concept.

e *.5$his is seen as'hiéhly relovant -- 8U% placing it in the top category
and as moderately weil-achieved, 22% placing it in the "poor” category.

c .m0 20, Developing a flexible and spontaneous approach to others.

" Eighty-one per cent see this as having considerable relevance and it
is seen as rather well achieved, with only 16% placing it in the lower

. - categories.. : o

21. Selecting a content topic and_organizing facts sbout the topic in
& logical sequence for efficient pupil learning and achievenment.

- Seventybqne-ﬁerfeenﬁuperceivéd thié,obﬁective_aS}high in relevance
and it is seen as moderately well achieved -- 19% plecing itﬁ;n the lower

- - categories. -

"22. Cééefully selecting tﬁd 6r.thfee~ééneralizétions apd{qoﬁéepts and
using these as organizing ideas in writing a Social Studies Unit.

' This objective is seen as intermediete in yelevance -- 57? place it
in the top cstegory. It is seen as moderstely well achieved with 32%

~.placing it in the lowest cahegories.

23. Teaching reading in miltiple vays, building needed readiness skills

.~ for reading at. any grade level or age of & child (individualized teaching).

This obJective ls seen as higﬁly relevanf - §d% plécihg it in the

- top category but as very poorly achieved with 61% placing it in the lower

categories.

2k, PFacilitating verbal fluenc& and .richness at allvgfade levels and

;plannins/executing-éxperiencesuthat~wi11-helpjpupils;see-the relationships
of oral and written language. e : R

‘This objective is seen as moderate in relevance -- 67% ﬁicking it as

" high and ns poorly achieved with 50% placing in the lower categories.

25. Describing and pointing up the logical rélationéhips in the paradigm
of the teaching sst (analyzing information, formulating objectives,
selecting procedurs, and evaluating the effect upon pupils).

Sixty-six per cent see this objective as having considerable relevance
end approximately one-third see it as poorly achieved.
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26. Selecting a topic in ﬁhthematics and planning a lesson which focuses
on inductive learning belunced with an appropriste readiness, motivation

. ,and follow-up techniques. R
© Eighty per Gent see this. as high in relevance. Thirty per cent placed
it in ;he'lqwep‘chxggorieé of achievement. S RSO

.-55 §coﬁtrfbuti6h'oszro am.Areg to Ob ective'Atta;nmEﬁg?f

With regard to the contribution of various aspects of the program to the
achievement of the objectives, the picture is in one respect exceedingly clear.
The students clearly see their teacher-assistent/student teaching experience
as the paramount influence in the attainment of =2lmost all of the objectives.
The only_dbaective.fbr'whichuthis,dges.not rank No. 1 is. that pertaining to
gaining knowledge of developmental theories of child growth and here it runs
. & rather close second. On many objectives it far outdistances its. nearest

competitor; on others it hes fairly close competition. The area seen &8 second
most valuable is the.insiructiqnal conference and student teaching seminar,

“7" vhich of course closely parallels the student teaching itself. This sspect of

the progrem is given & substantial weighting in contribution to all objectives
and is seen as contributing highly to several, notebly those pertaining direct-
. 1y to teaching but also to some pertaining to understanding. of :group- behavior,

A .

. The social and psychological foundations srea ls seen as meking rather
' important contributions, primerily to those objectives wherein the relationship
. seems logical; for example, gaining understanding of sociological or psycho- f
logical concepts and objectives dealing with pupil assessment. It is seen as
* meking very ‘little contribution to’ the more clearly "methods" areas as would
' be expected. Conversely, the more purely curriculum courses .are seen &s meking
substantial contributions to the clearcut curriculum objectives and as meking °
a very limited contribution to the more general psychological obJectives or
to objectives dealing with the teaching situation itself. Thus,; perhaps the
only surprising thing in conrection with the course work in both the.."founda-
- tions" and "methods" areas is that both are, in general, seen ‘as meking con-
' gidersbly less contribution to "their" objectives than are the student teach-
_ ing and the student' teaching seminar and instructional.conferences. - :

- The seminar in interpérsonal development is seen as making relatively
1ittle contribution to the objectives. This is, of course, to be expected ,
with regard to many of the objectives, particularly those.desling with curricu-

- lum end the more technical social and psychological content area.. ~What is
- somevhat surprising, however, is the yelatively poor showing made by this area

- with regard to objectives directly rglated to the.counseling experience. Thus,

P

2 1t should be noted that the format.uséd in this section proved cumbersome
end wes probsbly responsible for the failure of.some students to complete
this section, SR R A A
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.the. seminar is seen as making some degree of contribution to a satisfactory
intergroup experience understanding one's attitudes, clarifying one's career
decision and dealing with one's feelings gbout the teaching situation but in

all of these instances the contribution is viewed as con31derably less than °~ -

that made by either student teaching or the student teaching seminar and with
regard to two objectives’ (establishing a relaxed, non-threatening situation,

 and developing an understanding of the influence of pupil-peer group attitudes
a and values) it is. s¢en as making virtually no contribution.

With regard to the relevance of the STEP objectives, it may be gtated
that the students generally accord high relevance to those 1isted.with -two
exceptions these being, "applying the sc¢ientific approach to understanding
* ‘human” behawior," and "gaining knowledge of developmental theories of child
iigrowth.“, Those cbjJectives receiving the highest judgments of relevance appear

-to fall into two clusters. One is comprised of objectives which. deal most
" directly with the teaching act itself, i.e., establishing rapport, being able

" to select alternative teaching procedures, establishing & relaxed situation,

and procedures relating directly to the teaching of reading and mathematics.
In addition, however, there appears to be & second cluster which deals more
with understanding of one's self and one's pupils. Inciuded here are "clarifi-
cation of one's career choice," "understanding of one's own attitudes toward
teaching," "development of flexibility,” "interacting satisfactorily in groups,
~ and Yunderstanding of the influence of pupils peer attitude and the influence
of culture.” Somewhat behind these obJectives in perceived value are those
‘which pertain to general psychological understai.ding including assessment of
 pupil status and progress and the understanding of psychological, sociological
and logical concepts as they pertain to teaching and planning for teaching.
With regard to achievement of the objectives, it should'be noted first
’that, as. is to be expected, the perceived level of achievement is considersbly

- below that of perceived relevance. It appears that those objectives viewed as

best achieved are, in the first instance, those which again apply most directly
to claSsroom experience, i.e., establishing an understanding of dynamics of

the classroom environment, establishing rapport with the class, and understand-
ing the effects of pupil-peer group attitudes. In addition, the objectives of
-'*developing'a ‘flexible and spontaneous approach to others is viewed as quite

- well attained. ' . .

: - At a somewhat lower level of achievement area series of objJectives which
.seem to apply both to personalreactions to teaching and to certain activities
rather directly ‘related to teaching. Thus, obJectives haming to do with under-
standing one's own hostilities emerging from teaching, clarifying one's career
choice and understanding one's own attitudes appear as do objectives rather -
specifically related to the assessment of children's growth and planning of
Content lessons. At a still lower level of achievement apiear & cluster of
‘objJectives which appear to be of a somewhat more intellectual nature including
understanding of psychological concepts and priné¢iples pertaining to-teaching,
seeing underlying implications of behavior as well as being able to:spell out
rationale for certain procedures. Also included here is the ability to
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establish a warm, relaxed classroom atmosphere which is seen as rather poorly
- attained. - By far the wyorst achievement; however, pertains to a:cluster of
'six: namely, the understanding of developmental theories.of child growth;
" friteracting setisfactorily in a group experience, applying a scientific ap-:
. proach to human-behavior, teaching reading in multiple ways, facilitating
" .. - verbal fluency and sssessing initial pupil behavior. ' It.will be recalled that
- two' of these objectives; knowledge of developmental theqries and epplication

- ~of & scientific .approach are not viewed by these students as particularly

relevant. However, the remaining four are seen as quite, important and it

_ would sppear that the:greetest discrepancy between the student assessment of
... importance. end the success. of the program is with regard to these: four objec-
sevlitivesy oL L T L TR S SRR

Comparison ‘with Preceding Year
. It is"of some interest to compare the reactions of this year's STEP cless

-'with the preceding year. There are, however, certain limitations in these

" comparisons, most notably that the evaluation this year was made upon comple-
tion of the entire two semesters' experience with only the additional summer
of practice teaching remaining, whereas in the preceding year, it was made
after the first semester, after which most of the course work that year had
been completed. Thus the time of comperison is different. Further, the pro-
gram had changed in a number of ways, most notaebly in that the preceding year's
group had not, at the time of program evaluastion, begun practice teaching and .
hence this was not offered to them as one of the areas to weight in terms of
influence nor had they yet had that experience. Furthermore, some of the ob-
Jectives themselves have been modified. For these reasons, a detailed compari-
son of responses to particular objectives is not made, rather a few generaliza-
tions which inspection of the data seemed to justify are offered. The first :
pertaining to those objectives which were identical the two years (eighteen in
number). None were rated lower in relevance by this year's group, whereas
seven were rated somewhat higher in relevance, most having to do with things
somevhat removed from specific classroom activities, such as understanding
concepts in menval health, assessing both status and growth of pupils, being
able to specify relevant p~inciples, and understanding the culture.

The second observation is that some objectives are viewed as somewhay
better achieved by this year's group, i.e. assessing pupil growth," "clarify-
ing career decisions,” "understanding pupil-peer group influence," "dealing
with one's own anxieties as a result of a teaching experience" and "achieving
flexivility." Those objectives perceived as somewhat more poorly achieved by
this year's group are as follows: "assessing pupil's initial status," "estab-
lishing a warm classroom atmosphere," and "the scientific approach.” The
latter, however, is an objective having very low relevance in both groups. It
may be speculated that the greater perceived difficulty in establishing a warm
classroom atmosphere may be attributable to those students having a practice
teaching experience at Raphsel Weill School which was not available to the
preceding year's group and wherein the difficulties of maintaining a warm
classroom atmosphere mey be somewhat greater than in the Sausalito schools.
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'+ In-total then, there -would seem to be a genersl improvement, both with
- végard to dgreement between program and students -ag. to the relevance of objec-
~:€3ves and to some extent in.the achievement of these objectives. With regard
~ $£6 the -aspects ' of the program contributing to-the objectives, the comparisons
o are:extremelyidifficult.u”Inwthefprecedingfyear-thereuwas-consider&ble‘variap
- ‘tion aong areéas .in terms of their contribution to objectives, i.e., the five
program. areas (wbich were.not identical with those used this year);each was
~ seen #s contributing -and, in general , to those objectives having a logical
. relationship to it. In contrast, in this year's group where both student
-+ ‘teadhing end the accompanying supervisory seminars were -included as areas, °

these two, primarily the former, carried most of the weight by wey of contribue §
tion to the attainment of all cbjectives. In general, they saw the accompany-. ‘
ing instructional conferences as contributing second most and the other three
areas, the foundations, curriculum cowrses -and interpersonal seminars as con-

..n- tributing relatively little in comparison. '
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