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INTRODUCTION

On the occasion of making the complete set of MLabstracts available in micro-
fiche or hard copy in the MLA/ERIC system, its director, Kenneth W. Mildenberger,
asked me to write a brief '"biography" of MLabstracts. I am happy to do so because
it brings back to mind a most challenging enterprise during the heyday of the
modern language renaissance sparked by the NDEA, the audiolingual innovations, and
the advent of the language laboratory.

It was the year 1961 and most everyone in the field was thinking very hard
about how to make just one more--or perhaps the--contribution to the up-grading
of the profession and the many problems that beset us. One evening in the College
library, as I was scanning The French Review, Educational Screen and Audiovisual
Guide, Linguistic Reporter, and a dozen others for the latest developments, I wondered
whether there wouldn't be an easier way to keep abreast. This was the moment
MLabstracts was born. (MLabstracts' motto, as seen on the title page, proclaims
""Keep abreast to Stay ahead.') The rest was easy. To be sure, I could have’
organized a committee, written up a proposal, asked for funding. But all this
smacked of procrastination. The need was to keep the profession informed right
now, especially the teacher who had little or no contact with the profession's
:ffervescent excitement about the new developments. I came to the conclusion that
if I wanted to get an abstract journal started immediately, I had to begin it alcne.
I knew it would not be perfect, but planned to improve it as it developed. I also knew
that I could never find the time to abstract articles myself or organize a team that
would do so without pay. The obvious answer was to ask authors to do their own
abstracting in a prescribed form, limiting them to ten lines. When I mailed out
the first batch of requests for abstracts, I was not quite certain how many I would °
get back. To my surprise better than 90% were returned, and ever since there has never
been any difficulty in obtaining author-written abstracts, and obtaining them quickly.
In fact, we very soon began receiving unsolicited abstracts or complaints from authors
whovelaimed to have been overlooked.

With the requests for abstracts on their way to the authors, I set to design
the masthead. As of this date, I still wonder how many of my colleagues ever caught
on to the hoped-for subliminal message in the interlaced MLab of MLabstracts'
impression? My (nawve) hope was that if would suggest the linkage of modern languages
and language labs, the happy marriage of the humanities to technology. While this
hope has yet to be realized, others have been, such as that contained in our "blurb'"
to publish abstracts relevant to the teaching of modern languages "from kindergarten
to Ph.D." 1In 1960 such concerns were still something like heresy to many in the
profession. MLabstracts dared to point the way in a few other directions as well.
From its very beginnings it tried to demonstrate that our field is an interdisciplinary
one, contributing to other disciplines and requiring their help in turn. Associate
editors were named for such (then) far-out fields as speech and hearing science,
programed learning, or the teaching of culture. (see listing on masthead). While
cutting across languagzges (including Latin!) and disciplines, our next efforts were
to spread across geogiaphic boundaries. International editors were named for
Australia, Germany, England, France, Canada, Spain, Italy, the Netherlands, and
Poland. Thanks to the contributions of the associate and international editors
we were able to deliver four times a year forty pages of ten-line abstracts, ranging
from domestic to foreign publications, and from easily accessible books and journals
to fugitive materials, such as research reports, conference papers, or curriculum 2
guides. We could have published twice as many if our collating machine had not 8
limited each issue to forty pages.
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Who financed MLabstracts? The publication was started with $200.00 of my own
for the initial cost of the masthead, paper, envelopes, typing, printing, and mailing,
From then on we were always in the black but also never had a surplus of more than
$200.00 tc meet the cost of the next issue. This surplus was largely the result
of an annual support of $200.00 from the MLA. MLabstracts averaged between 600 and
1200 subscribers, each paying $2.00 for four issues. MLabstracts, itself, had no paid
staff or office. I prepared copy, a student typed it for about $100.00, the offset-
printing was done in our campus shop for about $150.00 per issue, and a part-time
employee handled the complex business of subscriptions and renewals. The California
State College at Fullerton Foundation, a nonprofit organization, managed the books
for a charge of 7% of the average annual balance. My good colleague at Fullerton,
Mildred R. Donoghue, diligently prepared the Annual Index, serving like all of us
in the editorial end, without pay. But then, MLabstracts was not a money-making
enterrcrise but a labor of love. It bridged the empty years from 1961 to the present
and it is good to see it now 12ing reborn in microfiche or hard copy to link the

future with the past.

G. Mathieu
Founder and General Editor

December 1, 1968

Compiler's Note:

All the abstracts originally appearing in the 22 issues of MLabstracts are
pres.nted in this collection, unchanged except for the correction of minor typographi-
cal errors and the deletion of availability notices which may, at this time, be
confusing or obsolete. The annual author indexes have been deleted from the individual
issues in which they appeared, and a cumulative author index, appearing at the end
of the collection, has been substituted. Also included at the end of this collection
are the original cumulative subject indexes for Issues 1-7, 8-11, 12-15, and 16-19;
no subject index had been provided for Issues 20-22. It has also been necessary to
delete many of the repetitive notices and the small ads, quips, and aphorisms which
were interspersed among the abstracts. We regret that some of the flavor and
immediacy of the original MLabstracts had to be sacrificed to conserve space and

facilitate microfiche use.

Aliqe Rosenthal
MLA/ERIC Staff
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NUMBER 1 & 2 FEBRUARY & MAY 1961 ABSTRACTS 1-56

1. TESTING AUDIO EQUIPMENT BY EAR, by Pierre Delattre,
University of Colorado, Boulder, Colorado, in
Audiovisual Instruction, May, 1960, p. 156.

In this article I describe five different tests to
determine whether a tape recorder records and repreduces
faithfully enough for speech use. Three of them use
high frequency fricatives s, f, th; a fourt’. is based

on individual voice quality; and a fifth on the resorance
of a piano note after the key has been struck. In each
case, the hearer is told what to listen for. PD i

2. TESTING STUDENTS' PROGRESS IN THE LANGUAGE
LABORATORY, by Pierre Delattre, University of
Colorado, Boulder, Colorado, in International
Journal of American Linguistics, October 1960,
pp. 77-96.

In this article I describe the results of a speaking
test, administered in a language laboratory equipped
with individual dual channel tape recording and
listening, to 1959 Colorado Institute students. Pro-
gress after eight weeks is shown in table. As a con-
tribution to the improvement of speaking tests, 12

types of pattern sequences are presented with abundant
examples. An objective test of pronunciation is pre-
sented with concrete examples--it permits judging
separately 15 features of French pronunciation. Comments

by two critics follow. PD

3. SOME PITFALLS IN TEACHING FOREIGN LANGUAGES, by
Llewelyn R. McKay, University of Utah, Salt Lake
City 12, Utah, in School and Society, November
1960, pp. 2 ff.

In this article I point out the fallacies of the audio-
lingual method; emphasize the value of using all the
senses in the learning process; direct attention to the
use of dictation from the beginning; show the danger of
allowing students to listen to their own recordings;
stress the advantages of the written language; place the
accent on the modified direct method with no translatien
exercises; show the error of using teachers who do not
speak the foreign language; treat the value of teaching
grammar using English in its explanation; advocate the

'1Qmpabum“toS“Migu@}-audio-lingual method. LRMc
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4. TO RECORD OR NOT, by William N. Locke, Massachusetts Institute of Techhology,
Cambridge, Massachusetts, in Modern Language Journal, October 1960, pp. 278-279.

In this article I consider the question of whether students in the language lab make
better progress if they can record and play back what they hear. On physiological
grounds I try to show that it is not possible to listen to yourself objectively while
you are in the act of speaking. For maximum improvement a critical evaluation of
one's performance is essential. Only listening to recordings of your voice allows
you to reach the maximum spoken language performance of which you are capable.

WNL

5. EQUIPMENT FOR THE LANGUAGE LABORATORY, by William N. Locke, Massachusetts
Institute of Technology, Cambridge, Massachusetts, in International Journal
of American Linguistics, October 1960, pp. 25-40.

In this article I ask a number of questions about language laboratory equipment and
suggest answers for some. Is novelty the main factor in improved performance in

the 1lab? 1Is spoken language facility developed at the expense of the written language?
What are the most important features to be sought in language laboratory equipment
(lack of trouble, simplicity of operation, sound quality)? How far can simplification
go? What is the best location for a lab? How can one find equipmen® that meets the
needs of teachers and students? WNL

6. THE EFFECTS OF THE LANGUAGE LABORATORY ON THE DEVELOPMENT OF SKILL IN A FOREIGN
LANGUAGE, by Edward David Allen, The Ohio State University, Columbus 10, Ohio,
in Modern Language Journal, December 1960, pp. 355-358.

In this article I divided 54 elementary and intermediate French and Spanish pupils
into two groups on the basis of their scores on standardized language test. One day
per week throughout the year, one group went to the laboratory while their "pairs"
remained in the classroom. The group in the laboratory listened to stories 2nd then
answered questions in the foreign language on magnetic discs. The non-laboratory
group received the material that the laboratory group was using, but the mon-labora-
tory group read it and answered questions in writing. At the end of the year all
pupils were given THE COOPERATIVE TESTS in French or Spamish. Results: In Elementary
French the average percentile of the lab group was 57: the non-lab group 34. On

the Cooperative Fremch Listening Test, the lab group averaged 50; the non-lab 34.
Conclusion: those students spending 20% of class time during the year in lab
achieved higher scores in reading, vocabulary, and grammar. EDA

7. FROM STRUCTURAL ANALYSIS TO PATTERN DRILL, by Albert Valdman, Indiana
University, Bloomington, Indiana, in The French Review, December 1960

PP ° 170-181 .

In this article I have attempted to demonstrate a rigorous procedure which inte-
grates grammatical discussion of a linguistic feature and pattern drills designed
to lead to the assimilation of this linguistic feature on the part of the student.
I have also proposed a standard terminology for various types of pattern drills.
Pattern drill is divided in two phases: learning (or imitation-memorization)

drills merely present the linguistic feature involved and the student is provided
with the correct responses at all times; in practice drills he must supply the
correct response himself; thus, practice drills are in a sense, tests. The pro-
cedure is demonstrated with French possessive adjectives: this class of noun markers
is divided into sub-classes taking as the primary criterion the number of different
spoken forms; this analysis differs substantially from traditional analysis and is
held to be the key to the drill procedure. AV - :
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8. THE LANGUAGE LABORATORY AS A TEACHING MACHINE, by F. Rand Morton, The University
of Michigan, Ann Arbor, Michigan, in International Journal of American
Linguistics, October 1960, pp. 113-166; also in Publications of the Language
Laboratory, Series Preprints and Reprints: Vol. 1 (1960) University of
Michigan.

In this article I describe an early experiment in the mechanization of language
learning through the use of step-increment programming of instructional materiais
accomplished at Harvard University in 1953-54 and subsequently redesigned and
partially tested between the years 1956-59. The experimental course and its

original teaching materials were designed to accomplish the following aims: 1) permit
a student of college age to acquire within a semester's time an aural fluency of

80% in a second language (Spanish) which he had not previously studied. 2) permit
the greater part of this linguistic achievement to be accomplished outside of the
classroom by the student himself; 3) favor no particular class or type of student but
exploit abilities assumed basically the same for each. A discussion of the success
of the experiment in terms of student achievement and its implications for the
feasibility of purely self-instructional language courses conducted entirely in the
modern language laboratory conclude the monograph. FRM

9. THE TEACHING MACHINE AND THE TEACHING OF LANGUAGES: A REPORT ON TOMORROW,
by F. Rand Morton, University of Michigan, Ann Arbor, Michigan in PMLA,
September (Vol. LXXV No. 4, part 2) 1960, pp. 1-6.

In this article I attempt to introduce the concept of the teaching machine to the
high school and college language instructor and to show how such a concept may

be exploited for more effective teaching of spoken language skills. Before either
the concept or individual "machine" can be used it is necessary to program the peda-
gogical materials and before this can be done it is necessary to know precisely

what is this thing that we want to teach and which we call language. A definition
of language as verbal behavior is given and illustrations of its usefulness. Finally
suggestions are made as to what the language teaching machines and techniques of the
future will be. FRM '

10. THE LANGUAGE LABORATORY: WHAT TO BUY, by Roe-Merrill 8. Heffner, University
of Wisconsin, Madison 6, Wisconsin, in Monatshefte, December 1960,
pPp. 331-341.

In this article I discuss: minimal installations, booths, basic electronic_equip-
ment : microphones, head-phones, tape recorders and installation. R-MSH

11. THE LIBRARY SYSTEM AND THE LANGUAGE LABORATORY, by James M. Watkins,
Middlebury College, Middlebury, Vermont, in The French Review, October
1960, pp. 60-66.

In this article I point out what I consider to be an importart distinction to make,
within the term "language laboratory," between the classroom lab and the library
system. The library system implies the use of individual practice rooms. 1 show
that such rooms do not entail any significantly greater expense. Each room is
equipped with two recorders used in tandem, a brief description being given for the
installation. In the remainder of the article, I explain the versatility of the
practice rooms thus equipped, as well as their pedagogical, technical and adminis-
trative advantages. JMW *
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19. THE GROUP INTERACTION TECHNIQUE IN FOREIGN LANGUAGE TEACHING, by Reza Arasteh,
University of Tehran (On Leave), 9222 Piedmont Ave., Detroit 28, Michigan,
in Modern Language Journal, Lecember 1960.

In this article I have advanced the theory that language is the product of inter-
action and role playing. 7The article presents its principles and application to
teaching Persian at Princeton, and English to Persians, and my own experience with
Russian. While recognizing the usefulness of the linguistic, psychological and
traditional approaches, this method emphasizes action, alone and in combination
with role playing and games, centering on the actual life activities of the indi-
vidual in a group. The student progresses through three major stages: (1) object-
centered, (2) self(ego)-centered and (3) socialization. Foliowing this plan, a
group of Persian langnage students at Princeton acquired a good speaking, reading
and writing knowledge of the language in 165 classroom hours, helped produce 50
pages of simple reading material, and most important, developed a feeling for the
language and a strong incentive for continuing it. RA ~

13. ONE ANSWER TO ADVANCED LAB WORK, by Gustave Mathieu, Orange County State College,
Fullerton, California, in The Modern Language Journal, December 1960, pp.
352-354.

. In this articie I describe the mechanical and pedagogical aspects of the "parcelling
technique," by which commercial language recordings can be exploited for more than
mere listening practice. The source material is processed into a fully automated
language workout by first transforming it into listening-comprehension practice

which helps the learner to understand what he has heard through suggestive questioning
arid then into mimicry-memorization practice in which the learner repeats what he has
heard in piecemeal utterances. The technique involves the insertion of pauses into
the original material. Reading, copying, dictation, acting out and free conversation
complete the prougram which has taken the learner through all language skills with the
help of a single audio unit. GM ,

14. USING COMMERCIAL RECORDINGS, by Gustave Mathieu, Orange County State College,
Fullerton, California, in The French Review, December 1960, pp. 182-185.

In this article I describe the "parcelling technique" (see item 13 above) in its
application to source materials in French. GM

15. A SECOND LANGUAGE MEANS A SECOND SIGHT, by Gustave Mathieu, Orange County State
College, Fullerton, California, in Exceptional Children, 1201 16th St.,N.W.,
Washington 6, D. C., January 1961.

In this article I explain that blindness is no handicap for learning a second language
when taught by the audio-lingual method. In fact, blind children may become star
performers in second languages precisely because of their more acutely developed

sense of hearing and will excel at such professions as simultaneous interpretation.

I urge that every blind child be given the opportunity to learn a second language
because it can thus become an "earwitness" to the formative cultural values of

other lands: the blind child's ears can now become "windows" to new horizons
previously denied to him. GM'
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16. AUDIOVISUAL AIDS AND LANGUAGE TEACHING IN THE USSR, by Eric W. Bauer, Indiana
University, Bloomington, Indiana, in Audiovisual Communjcation Review,
November-December, 1960, pp. 295-299.

In this article I give a short survey of selected research studies in the field of
audio-visual media and methods in lsnguage teaching as represented in recent Soviet
literature. Six studies on the use of audio and visual aids in language teaching
are especially referred to (on the use of films, filmstrips, tape recordings and
one study on learning and retention in different age groups). A short survey is
also given on the development of Russian language laboratories since 1953 (model
institutes in Gorjkij, Leningrad, Moscow and Veronesh). The methods used are very
similar to those used in American language laboratories within a special "Language
Laboratory Association."” An interesting sidelight is a reference to some essential
results of a research study on retention indices of children in different age
groups (five- and eight- to ten-year olds). EWB

17. FACTOR'S INFLUENCING LEARNING A SECOND LANGUAGE, by Loyd S. Tireman and
Miles V. Zintz, University of New Mexico, in Education, January 1961,
pp. 310-313.

In this article we have discussed the possibilities of learning English as a
second language. We have hypothesizad that desire to do so is & primary factor.
Other factors which influence the learning of a second language may be amount of
exposure, socio-economic factors, influence of ethnic group leaders, schools,
edacational adjuncts, common elements within the two languages, and interest.
MVZ

18. THE NEW MEDIA IN LANGUAGE TEACHING, A STATUS STUDY, by Frances B. Creore,
the Helen Bush--Parkside School, Seattle 2, Washirngton, in Audiovisual
Instruction, November 1960, pp. 286-293.

In this article I offer a critical survey of the literature available to help
teachers and language laboratory directors to understand and to use the audic-
lingual method, as well as to acquaint them with language laboratory equipment
and its management. The article is divided into the following sections:

Language Laboratory Equipment and Management: Instructional Materials; Radio,
Television and Films; Self-Instructional Devices or "Teaching Machines"; Current

‘Research on the Uses of the Newer Media. FBC.

19. FORMAL OR FAMILIAR FORMS OF ADDRESS FOR FLES, by Max S. Kirch, University of
Delaware, Newark, Delaware, in Modern Language Journal, January 1961, pp. 20-21.

In this article I maintain that we should use familiar and formal forms of address
precisely as native speakers do in the same situations, regardless of real or
imagined difficulties in the classroom. The purpose of foreigp language teaching
in the elementary school, as at any other level, is to teach the child to
communicate in the foreign tongue and to acquaint him with how other peoples feel,
think and act. Only the native speakers of the language have the right to change
the practices associated with the language and culture. MSK

MLabsurd: In no state is speaking competency a certification requirement for
language teachers. New York Times
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20. LOS CURSOS DE SEGUNDO ANO, by Fernando E. Pérez Pepa, University of Rhode
Island, Kingston, R. I., in Hispania, March, 1961, pp. 117-119.

In this article I discuss the serious disadvantages which arise from the division
of a second year language course into an "intermediate" and "advanced" group. The
primary reasoning is that "poor" students should do poorly and sometimes even fail
and that universities are in no way called upon to gear courses to bad students.
Further, there is a serious discussion of the choice of texts for a second year
: course. In my mind, the course should be devoted largely, if not altogether,
/ to carefully selected, modern, exciting (to the students) works of literature and,
if at all possible, they should be original editions rather than class or school
editions. The latter is intended for its psychological impact. FEPP

21. LOW GERMAN--A RECEDING LANGUAGE, by Werner F. Leopold, Northwestern University,
Evanston, 111., in The German Quarterly, March 1961, pp. 123-133.

In this article I demonstrate the decline of German dialects, previously examined
in more general terms, on the specific example of the Low German language. 1
review the earlier use of Low German as a formal and informal language. I illus-
trate its rapid recession even as an informal way of speech, particularly since
the last war, by personal experience and the reports of observers. 1 take a stand
with regard to the loss of values involved in the disappearance of minority
languages. WFL

22. ASPECT AND TENSE IN RUSSIAN, by Victor Terras, University of Illinois,
Urbana, Illinois, in The Slavic and East European Journal, Vol. IV
(XVIII), No. 4, Winter 1960, pp. 331-344.

In this article I describe the function of the aspect category in Russian for
"linear pairs" of verbs as follows: In the infinitive and imperative, this
function is best described by the texm determinate: indeterminate, which
correlation may have a lexical, grammatical, or zero content. In the present,

s this correlation is secondary, having been superseded by a future:present
function. In the preterit, it partly represents the functlons of the 0ld

Russian aorist znd imperfect. E.g., repeated perfective action is expressed by

a perfective imperfect in Uld, and by an imperfective preterit in Modern Russian.
In the participles and gerunds, also, & syncretism of aspect and tense is d
evident. VT |

NP
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23, TEACHING THE SUBJUNCTIVE, by Walter Meiden, Ohio State University, Columbus 10,
Ohio, in The French Review, February 1961, pp. 379-382.

KSR i aag Ayadpiaig ot £ I IYSE Aol 2t e sl

In this article I point out that elementary French students often consider the
subjunctive as nothing but a series of new forms used arbitrarily after certain
verbs and expressions. It is desirable first of all to teach the concept of the
functions of the subjunctive as a mode which expresses the subjective attitude,
feeling, or opinion of the speaker toward an action or state. The French sub-
junctive may best be approached through examples uf English subjunctives of the
type: It is necessary that John DO his work. The basic concept of the sub-

P N RRNNr PN S oy s -

junctive also serves to explain many cases of its use not covered by specific
rules. But once the learner understands this basic concept, he should then also
be taught all specific instances in which the subjunctive is mandatory in French.
WM ;
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24. GOETHE IM DEUTSCHUNTERRICHT, by Wolfgang Leppmann, University of Oregon,
Eugene, Oregon, in PMLA, December 1960, pPp. 540-562.

In this article I examine the gradual introduction of Goethe's works and biographi-
cal background into the German Gymnasium, from the beginning of the nineteenth centiiry
up to the present. Special mention is made of the growing divergence of East German
from West German school practices in regard to Goethe. Statistical material con-
sists of representative curricula of a Humanistisches Gymnasium, a Realgymnasium

and an Oberrealshule at given intervals, as well as a breakdown of the work

presently being done on Goethe in West and East German schools. WL

25. THE NATURE OF LINGUISTICS IN THE DIRECT METHOD OF FOREIGN LANGUhGE TEACHING,
by Edward Diller, Beverly Hills Public School District, Beverly Hills,
California, in Hispania, March 1961, pp. 203-205.

In this article I relate some basic concepts of linguistics that a language teacher
should be aware of--phonology, morphemes, morphology, and syntax. I base the
article on the concept that language is basically sound and that in an effective
language pr_ ram imitation (direct method teaching) is realistic while the instruc-
tion of abstract grammar often leads into unwieldy complexity and not to desirable
speech skills. ED

26. AN EVALUATION OF GERMAN HONORS PROJECTS AT BROOKLYN COLLEGE: THEIR OPERATION
AND EFFECTLVENESS IN REQUIRED COURSES, by Gisela Stein, Brooklyn College,
Brooklyn 10, N. Y., in The German Quarterly, January 1961, pp. 58-64.

In this article I describe the use of Honors Projects in the first two years of
college German. The projects consisted of independent reading, in addition to
class work, in litorature, social science and science texts. Students submitted
either translations of German summarizations and interpretations of the works
read. During one semester project students were matched with a control group of
equal ability doing class work only. Comprehensive initial and final tests showed
that independent reading projects significantly increased the students' ability
in grammar, essay writing and oral comprehension. Also, the project group worked
about 25% faster on sight translation and reduced +he total number of errors on
initial and final fill-in tests from 112 to 27, while the reduction for the

. control group was from 102 to 49. @S

27. FRENCH FLES IN CLAYTON, MISSOURI, by Francis V. Lloyd, Jr., and Marjorie L.
Pei, Clayton 5, Mo., in The Modern Language Journal, March 1961, pp. 127-9.

In this article we describe the plan for beginning and continuing a program in
French in the elementary schools of Clayton, Missouri. The decisions which had

to be made before establishing the program are outlined. The features of the
Clayton plan which make it in some way distinctive from the programs found in
most public elementary systems involve offering the foreign language to every
child in grades three through six, using the classroom teacher as the language
instructor wherever possible, and developing and training our own teachers and
specialists through a continuing in-service training class. The need for research
to provide valid criteria and standardized measures for evaluating a program

of this nature is emphasized. FVL & MLP
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29. THREE ANALOGIES, by Dwight L. Bolinger, University of Colorado, Boulder,
Colorado, in Hispania, March 1961, pp. 134-137.

In this article I give English parallels for three refractory points of Spanish
grammar: 1) for GUSTAR, I suggest the English verb to appeal, rather than to
please; 2) for PODER, "may" I suggest a syllabically lengthened may for the sense
of "possibility" and a shortened may for "permission." 3) For the intonation of
Spanish statements I suggest the analogy of the intonation of English commands.
DLB

30. THE OPTIMUM AGE FOR BEGINNING THE STUDY OF MODERN LANGUAGES, by Theodore
Andersson, The University of Texas, Austin 12, Texas, in International
Review of Education, Vol. VI, 1960, No. 3, pp. 298-308.

In this article I consider the evidence, both theoretical and observational in

favor of an early start in language learning. Since this evidence suggest that
only children exposed to a second language before the age of ten are likely to

speak it without accent, I propose the possibility of an international nursery

school in which children may acquire the elements of several languages without

effort. ! | - '

. H o - e . e . . N
31. READING A FOREIGN LANGUAGE, by M. Helen Duncan, Temple University, Phila. 22,
Pa., in The Modern Language Journal, January 1961, pp. 17-19.

In this article after defining the place of reading in the modern language curriculum,
I present effective methods which lead to the direct comprehension of the content--
the goal of rapid and happy reading. In the choice of material, I warn against
excessive quantity and lack of subject appeal. I point out why attention should be
given to both oral and silent reading, describing a procedure for training and test-
ing in the latter. The success of the teacher's work, 1 state in :conclusion, is

in proportion to the contribution that it makes to the student's understanding of
matters significant in his life. MHD

32, "LO PUEDE HACER" VS. "PUEDE HACERLO", by Gordon T. Fish, USAR, Ret., 2410 N.E.
13th St., Fort Lauderdale, Fla., in Hispania, March 1961, pp. 137-139.

In this article I show that the object proncun normally accompanies a verb of
incomplete predication or auxiliary, conative, desiderative, inceptive, iterative,
obligative, potential, temporal, etc., when 1) se= "one," "they," etc., rather
than passive; 2) when se le (not se lo) results; 3) when todo precedes

(todo 1o sabe hacer); 4) when the verb block tells what is done to or for a
predetermined object; 5) when the information is centered in the auxiliary;

6) when ir or estar is auxiliary. In other situations it follows infinitive or
participle. Most deviations occur in verse or result from conflict of factors.
Paragraph 13 includes an erroneous explanation of observed fact. GTF

- MLability: The prime requirement for American personnel abroad of projected
U. S. Travel Office would be ability to speak language of the country.
New York Times :
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33. STEP-BY-STEP PROCEDURES FOR LANGUAGE LABORATORY PLANNING, by ilfred S: Hayes,
Foreign Language Consultant, 715 Gilbert Street, Takoma Park 12, Md.,
in University of Michigan Publications of the Languazge Laboratory,
Volume V, 1961, pp. 96-108.° |

In this article I suggest a sequence of planning procedures which at thée same time
provides a rapid review of necessary administrative, pedagogical and téchnical
consideraticns. The presentation is keyed to representative selections from the
pertinent literature. Pedagogical principles, materials, and preventive maintenance
of equipment are treated in expanded notes to the main presentation. Planning

steps 5 and 6 were inadvertently omitted from this printing. ASH

34. ALGO MAS QUE ENTRENAMIENTO, by Dwight L. Bolinger, University of Colorado,
Boulder, Colorado, in Hispania, March 1961, pp. 16-20.

In this article I discuss the moral obligations of language teachers toward their
students, obligations that are liable to be lost sight of in the emphasis on txaining
the tongue and ear. I reason that the moral imperatives are the same as in any other
field where skills are imparted or devices and techniques are invented: we cannot
shir% §he duty of trying to guide our students toward using them in humane ways.

DLB (R | ;

35. THE CURRENT STATUS OF FLES TEACHING IN THE U.S., by Stanley Levenson, Principal,
Hersfeld American Dependent School, Hersfeld, Germany, in the Phi Delta
Kappan, March 1961, pp. 265-288. ’ |

In this article I have tried to assess the current status of FLES teaching in the
U.S., by corresponding with 34 elementary school districts, 32 State Departments of
Education, and 30 other sources. The areas discussed are: Year programs began;
Special teachers; Grade levels; Time allotments; Number of pupils enrolled;

Number of schools involved; Methods and teaching aids; Public attitude; and, Current
practices of State Departments of Education concerning FLES. A tabulation fact
chart of a sampling of 34 elementary school districts throughout the U.S. is also
provided. SL

36. HOMEWORK GOES ABROAD, by Lucile Hiatt, Germantown Friends School, Philadelphia,
Pennsylvania, in French Review, January 1961, pp. 277-282.

In this article I describe the fifteen years of affiliation between the Germantown
Friends School of Philadelphia and the College (now Lycée) Louis-Liard of Falaise,
France, which has facilitated a series of exchanges of many kinds: gifts, cultural
materials, personal and class correspondence as well as guest students. I deal
specifically with experience in sending to the partner school assignments written
in French or English with the request that they be corrected and evaluated by the
‘pupils or teachers. I quote many of the correctors' comments about the mistakes,
the picturesque guality, or praiseworthy effort revealed in the attempts to express
one's self in another's language and point to the evidence of friendship and
"camaraderie" found in the commentary, both French and American. LH ‘
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37. LANGUAGE IN YUGOSLAVIA, by John Van Eerds, Lehigh University, Bethlehém,
Pennsylvania, in The Modern Language Journal, Vol. XLV, No. 2, February
1960 9 PP . 55"58 .

In this article I discuss the historical background which explains the presence of
various national minority languages in Yugoslavia. The areas of Yugoslavia in
which these languages are the means of communication in the schools are then treated.
Finally, there is a discussion of the teaching of four major foreign languagev and
literatures in both schools and universities. The data was gathered during the
summer of 1960. dJVE

38. WHAT ARE WE DOING FOR THE SPANISH-SPEAKING STUDENT?, by A. Wallace Woolsey,
Texas Woman's University, Denton, Texas, in Hispania, March 1961, Vol.
XLIV, No. 1, pp. 119-122.

In this article I have set forth some techniques that through a good many years of

‘experience I have found helpful in teaching Spanish to students whose home language

is Spanish. Some are: 1) help with accents through calling attention to pattern
words such as those in -on, -an, -in, -es, etc. to aid with rules; 2) beating out
rhythm to make student feel the stress—-special attention to esdrujulo words;

3) spelling patterns in -eza (belleza, tristeza, etc.), and in -esa (inglesa,
condesa, etc.); 4) spelling patterns in Spanish for English words: 5) c-z: ce, ci,
gg,,gg,'ggr—butlg invariable: si, se, sa, 89, 8u; 6) attention to miscellaneous

. ‘errors common_in_Spanish speech. Spanish-speaking students are given pride in

language English-speaking are not neglected. AWW

39. READERS FOR DIRECT METHOD CLASSES, by Hugh D. Campbell, Roxbury Latin School,
West Roxbury, Massachusetis, in The French Review, January 1961, pp. 283-287.

In this article I point out the vital need of French readers with simplified French
vocabularies instead of the usual French-English end vocabularies. Direct Method
teachers are striving to make the student think in French, yet they use reading
material based on the principle of translation (due to the French-English
vocabularies). We need readers with simple French ex lanations (definitionms,
synonyms, antomyms, etc., relying heavily om cognates) to encourage, as best we can,
reading in French, in preparation for more advanced work using foreign texts and

a Larousse. Three examples of intermediate texts and vocabularies were given. HDC

MLablebodied: Channel 4, 12:30 A.M. Loretta Young--Drama "Gesundheit."
An actress is allergic to her leading man. She has a sneezing fit whenever
she's near him. --TV Guide

MLabduction: Channel 7, 6:00 P.M., William Tell--Adventure. Unknown to Tell a
group of his men capture Gessler's daughter and hold her for ransom. --TV Guide
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43. RECOMMENDATIONS OF THE LEARNING WHICH SHOULD OCCUR IN THE LANGUAGE LABORATORY -
AND IN THE CLASSROOM, by G. Mathieu, Orange County State College, Fullerton,
California, in University of Michigan Publications of the Language :
Laboratory, Volume V., 1961, pp. 53-95. 3

In this paper I suggest that the "clab," i.e., combined classroom and lab
faeilities, would be the ideal situation for language learning. Until realized,
I urge that while correlating the class and lab as closely as possible, each
locale be assigned the function in the learning process it can further most
effectively. A tentative list of recommended do's and don'ts for class and lab
follows. GM ~° '

44. A DOZEN DO'S AND DON'TS FOR PLANNING AND OPERATING A LANGUAGE LAB OR AN
ELECTRONIC CLASSROOM IN A HIGH SCHOOL, prepared by the participants of
an MLA-US Office of Education sponsored conference, Winter, 1960, in v
MLA Ivory Basement News, February 1961. 3

Some do's: Hire a consultant; Follow guidelines of Purchase Guide and its
Supplement; Provide for maintenance budget; Cut teaching load of teachers active 3
in lab. Some don'ts: Accept inferior sound; Impose lab on unwilling or unprepared
teachers; Expect lab to reduce teacher's work; Plan joint lab for FL and speech,
shorthand, etc. available from Holt, Rinehart & Winston, Inc., 383 Madison
Ave., New York 17, N. Y.

45. THE PREPARATION OF SECONDARY SCHOOL TEACHERS, by Genevieve S. Blew, Maryland g
~ State Department of Education, Baltimore 1, Maryland, in Reports of the
Northeast Conference on the Teaching of Foreign Languages, April, 1961,

PP. 24-31.

In this article I examined the problem of the preparation of secondary school
teachers in the particular areas: 1) undergraduate subject-matter courses,

2) undergraduate professional courses, 3) teacher certification, and 4) post-
graduate training. An attempt was made to assess the present status of foreign
language teacher preparation. In addition, I presented suggestions for effective
undergraduate programs, emphasizing the new approach to foreign language instruction
in progress at all levels, recommendations to state certifying agencies, and in the
: area of post-graduate training, opportunities for the improvement of teachers

- already in the profession. GSB

'46. "AUSGEZEICHNETE AUFNAHME! ABER WAS MACH' ICH DAMIT?" A SUGGESTION FOR
ADVANCED LAB, by G. Mathieu, Orange County State College, Fullerton,
California, in The German Quarterly, March 1961, pp. 140-145.

In this drticle I describe the mechanical and pedagogical aspects of the "parceling
technique" by which commercial language recordings can be exploited for more than
mere listening practice. The source material is processed into a fully automated
language workout by first transforming it into listening-comprehension practice
which helps the learner to understand what he has heard through suggestive
questioning and then into mimicry-memorization practice in which the learner
repeats what he has heard in piecemeal utterances. The technique involves the
insertion of pauses into the original material. Reading, copying, dictation,
acting out and free conversation complete the program which has taken the learner
through all language skills with the help of a single audio unit. GM

P E—

B T T R T —




-11=-

.. MLabstracts

40. . LANGUAGE LABORATORIES, by Elton Hocking, Purdue University, in The Nation's
Schools, February 1961, pp. 83-86. (Special issue on Audio-Visual Tools
of Learning). .

In this article addressed to the school administrator, I point out some of the
lessons we have learned in how to plan for a language lab and what to expect of it.
These include the need of close cooperation between FL teacher and administrator;

the need for technical assistance in planning and operating the lab and a budget for
preventive maintenance, and the fact that the lab will not save money but, like any
good equipment wisely used, yields a high educational return on investment. 1 stress
that if the FL teachers are determined to approach the language only through grammar
and translation, the lab is not for them. On the other hand, those teachers who
prepare materials and/or supervise the lab must be given released time. The adminis-
trator must ask himself: Do my teachers want it? and next: Do they really know what
it is, how to use it, what it can and cannot do? Do they know it involves radical
changes in methods and materials? But when properly used for the integrative

concept of language learning, the lab provides an excellent tool for simultaneous
linguistic practice and humanistic insights. EH (R) of this special issue available
at 35¢ from The Nation's Schools, 919 No. Michigan Ave., Chicago 11, Il1l.

41. AN ANALYSIS OF THE STRUCTURAL PERCEPTION DRILL, by Bela H. Banathy, US Army
Language School, Presidio of Monterey, California, in Army Language
School Review, December 1960, pp. 25-36. ‘

In this article I describe the daily lesson unit as the instructional frame work

"of the structional perception drill. {The structural perception drill is presented
in the first teaching period of the daily lesson unit). Then I discuss the internal
relationship between the learning steps and teaching activities. Next the nature

of language is examined in order to gain an insight into the process of perception
and acquisition of new linguistic features. Finally, a program is proposed step

by step which would enhance the perception and the acquisition of the target features.
BHB | - ;

42. A REALISTIC STARTER LAB, by Franklin T. Mathewson, Supervisor of Instructional
Materials, Public Schools, White Plains, N. Y., in Overview, March 1961,
pp. 71-72. , » —_—

In this article I note that the high school language laboratory should be simple
and not attempt to be a duplicate of the more elaborate college language laboratory.
Teachers do not usually like to take classroom time to use the playback (repeat)
facilities found in college type labs. This feature might be useful in off-library,
off-studyhall, or off-classroom small laboratories for individual student use in
non-scheduled periods. Doing without the playback feature, but having activated
microphones in which students hear what they say through the same earphones by
which they hear the recorded teacher, saves money by avoiding individual tape

decks, 110 volt wiring, and a multiplicity of controls confusing to the teacher.
FIM :
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47. PROPORTIONAL DRILL AS A TECHNIQUES FOR TEACHING GRAMMAR, by Richard L. Gunter,
University of Illinois, Urbana, Illinois, in Language Learning, No. 3,4,
1960, pp. 123-134.

In this article I try to show how the designer of teaching grammars of English
should construct drills of the type that transform a single sentence into its
various linear forms: negative, question, etc. The focus in this article is on
the transformation of statements into yes-no questions, as a demonstration of
this kind of drill. I include some observations on the efficiency of such propor-
tional or transformational grammatical teaching problems. RLG

48. LINGUISTICS AND LANGUAGE TEACHING: CAVEATS FROM ENGLISH, by Ralph B. Long,
University of Puerto Rico, Rio Piedras, in The Modern Language Journal,

April 1961, pp. 149-155.

In this article I note that Bloomfieldian New Linguistics face hard problems when
they try to reshape: 1) English grammar, and 2) all language teaching. I argue
that the Friesists and ''Trager-Smithists" powerfully supported attempts to

remake English grammar have failed, and that their two-decade control of English
as a second language has proved disadvantageous. To establish good pronunciation
and interest, I urge the use in the lower grades of series of short children's
plays on film. Beyond this I recommend traditionalist procedures. I grant the
importance of general linguistics, and of the work of Harris and Pike on

English. RBL

49, THE PREPARATION OF COLLEGE AND UNIVERSITY LANGUAGE TEACHERS, Working
Committee II, Jack M. Stein, Harvard, Chairman; Helen M. Mustard, Columbia;
Patricia O'Connor, Brown; Francis Rogers, Harvard; Wilmarth Starr, NYU,
in Reports of the Working Committees, Northeast Conference on the Teaching
of Foreign Languages 1961, pp. 33-41.

In this report we recommend the following revisions of PhD programs to provide
training for prospective teachers: a first semester course in descriptive
linguistics and its application to second language learning, a second semester
course in methods. Student teaching under close guidance beginning in following
year, supervised by a senior member responsible for the teacher training program.

{ Provision for improvement of language skills throughout program. Test of language
skills, knowledge of linguistics and professional preparation as part of PhD exams.
We also recommend that scholarly courses be more carefully integrated, requiring
student to show thorough knowledge of one segment and only background knowledge of
other periods. JMS.

50. STATE CERTIFICATION IN FLs, by William Gillis, Morrhead State College,
Moorhead, Minnesota in The Modern Language Journal, February 1961,

pp. 61-63.

Tn this article I summarize a report on state certification requirements for FL
teachers as of June 1960, the report having been prepared by Miss Anna Balakian

of the MLA under an NDEA research contract. I have simplified the tabular material
from the original report to show the situation in each state. No state tests

oral competence for FL teachers. Only one state has machinery to certify the
foreign born. While California requires 36 credit hours to certify, six states
certify for 12 hours or less. Most states have acted or are acting to raise
requirements. The trend of state bourards of education is to rely on college
recommendations of competence. WG

1 e




51. VISUAL AIDS FOR THE TEACHING OF ELEMENTARY SPANISH, NDEA Research Project,
Principal Investigator: William E. Bull, University of California at
Los Angeles.

In this project I report on: 450 colored posters and a manual of instructions 7
designed for teaching the grammatical points encountered in the first two years |
of high school or one year of college. Minimal pairs in objective reality i
correspond to minimal pairs on linguistic level. Students derive rule by g
ocbserving contrasts and learn usage through analogy. Extensive experimentation 3
shows dramatic reduction in teaching time and similar speed-up in learning.

Probable date public distribution, fall, 1961. WEB

52. TEACHING FRENCH: AN INTRODUCTION TO APPLIED LINGUISTICS, by Robert L.
Polptzer, Ginn & Co., Boston, 1960, 140 pages, Paper bound.

In this book I discuss the application of linguistics in teaching the basic
skills of the French language at the high school or college level. The first
part of the book is devoted to general methodological considerations. The
second part introduces linguistic concepts. The book attempts to develop an
awareness of the conflicts in patterns between English and French and to
demonstrate the remedies that a linguistic teaching method offers. RLP

53. FILMS IN THE MODERN LANGUAGE CLASS, by Anna Marie Lottman, Harris
Teachers College, St. Louis, Missouri, in The Modern Language Journal,
April 191, pp. 178-180.

T vy

In this article I have presented some elementary techniques in the use of films.
T indicated the possible objectives for using a film and the preparation which
must precede the showing of a film to a class. Next, I outlined a procedure

for the presentation of a film with slow paced commentary to a first year class.
Then I explained some of the difficultues that must be overcome in the use of a
film with rapid foreign speech and suggested techniques for its use. As a final
point, I attempted to show that many films with English commentary may have
great value in a language class if properly introduced into a unit of study

and if followed by language activities. AML

54. LANGUAGE LEARNING AND FREQUENCY RESPONSE, by M. Buka, M. Z. Freeman, %
W. N. Locke, Massachusetts Institute of Technology, paper read at /
Purdue Language Laboratory Conference, March 24-25, 1961.

As a result of experimentation we find that the ability of beginning students

to distinguish and repeat syllables decreases markedly in German and perceptibly
in French as the frequency response of equipment is progressively reduced from
7300 cycles per second, to 5000, and 3000. MB[ MZFM WNL
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55. LEARNING A MODERN FOREIGN LANGUAGE FOR COMMUNICATION, by Nelson Brooks,
Yale University, in "Forword," Reports of the Working Committees of the
Northeast Conference on the Teaching of Foreign Languages, April 14 & 15
New York, N. Y.

In this article I try to make clear what learning a language for communication
involved by listing first what it does NOT and then what it does include. I
elaborate on the following and other poimts: It is not the direct method; No
single method is preferred; It is not the matching of an isolated word in one
language with a word in another; The learner's advance is not measured in terms
of his knowing x number of words; It is not the exhaustive explanation of rules
of grammar; It is not the chanting of paradigms, etc. Among the points that the
program DOES include I list and discuss: The initial objective is to learn to
understand and speak the language as it is used in its culture; Language learning
for communication involves the learning of all the skills. There are five
critical points in classroom procedure: the use of English, translation, the
explanation of grammar, the use of open books, and tests. A program will succeed

or fail according to what is done about these five procedures. NB (R)

56. INTRODUCCION A UNA COMPARACION FONOLOGICA DEL ESPANOL Y DEL INGLES, by
Daniel N. Cdrdenas, University of Chicago, Chicago, Illinois, Center
for Applied Linguistics, 1960, 68 pp-

In this ook I have made an extensive descriptive comparison of English and
Spanish on all levels of phonology (individual sounds combinations of same,
syllable division, stress, pitch, rhythm, contours and terminal junctures).
The purpose is to show that such a comparison clearly defines the problems
one encounters in learning or teaching Spanish to English speaking people and
vice versa. The differences between the twe languages point up the problems

.one can anticipate. Some suggestions are offered in the solution of these

problems. DNC
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57. APPLIED LINGUISTICS IN THE CLASSROOM, by William G.
MOULTON, Princeton University, Princeton, New
Jersey, in Publications of the Modern Language
Association (PMLA) May, 1961, pp. 1-6.

In this article I attempt, first, to soften some of the
antagonisms between language teachers and linguists by
revealing their sources. Some of these sources are the
linguists' insistence on (1) the primacy of speech over
writing, (2) language learning as an activity that is
not intellectual in the usual "great ideas" sense, (3)
the inadequacy of logical or classical grammar, and (4)
the insufficiency of native knowledge of a language if :
unsupported by analytical training. I then discuss four -3
recent developments in linguistics which language *
teachers can exploit and apply in the classroom: (1)
transformation grammar; (2) tagmemics; (3) function
words vs. content words; and (4) contrastive linguistics.
WGM '

58. FOREIGN LANGUAGES FOR CHILDREN: WHAT RESEARCH
SAYS, by John B. CARROLL, Harvard University, :
Cambridge 38, Mass., in The Natiomal Elementar 2
Principal, May, 1961, pp. 12-15. (Vol. 39, No.6). 2

In this article I review research answers to these

questions: Do children learn FL's faster? Probably o

they learn pronunciation better, but in other respects 1

no faster than adults if learning time is controlled.

When begin FLES? No good evidence yet. Are there in-

dividual differences in FL aptitude? Yes, about 10-20

percent of children will have difficulty with FL's

though otherwise normal. Long-term dividends from FLES?

No good evidence; badly needed. Effects of FLES on

other subjects? Probably no adverse effects; but no

evidence yet of positive effects. Instructional tech-

niques? Start with speaking, work in the foreign

language; present good models; live second-language-

competent teacher in the classroom preferable to TV
or tapes alone. Use a combination of methods. JBC

“Keep abreast to Stay aheadf ’
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59. DICTATION IN LANGUAGE LEARNING, by'Jesée 0. SAWYER and Shirley K. SILVER, -
University of California, Berkeley, in Language Learning, 1961, Vol.. XI,
‘1 and 2, pp. 33-42.

In this article we discuss a technique for using dictations of two types: (1) Paragraphs

to be recorded orthographically, and (2) Single items dictated t:: be recorded in a
normalized or partially phonemic notation. Each dictation is presented three times, and
areas of difficulty are marked but not corrected. The student is forced by the method
of presentation to become aware of his difficulties in hearing and writing and to

correct his errors. A large number of advantages to teacher and student make use of the
dictations profitable. Student improvement is obvious and sometimes startling. JOS &SKS

60. THE EFFECT OF FOREIGN LANGUAGE INSTRUCTION ON BASIC LEARNING IN ELEMENTARY SCHOOLS,
by Ch.E. JOHNSON, Fred P. ELLISON, and Joseph S. FLORES, University of Illinois,
Urbana, I1l., in Modern Language Journal, May, 1961, pp. 200-202. .

In this article we repert the results of comparing two third-grade classrooms, the ex-

.perimental group taught Spanish by native teacher, the control group receiving no foreign

language, with respect to mean gain on Science Research Associates Achievement tests
(arithmetic, English language, reading). Data subjected to t-tests reveals no signifi-
cant differences between the two groups in the several categories. Though the sample
was small and differing teachers may have been a fagtor, the tentative findings reveal
that including foreign language instruction does not seriously affect general
achievement. ChJ, FE, JF ‘ '

61. EFFECTIVE PRACTICES IN SECONDARY FOREIGN LANGUAGE TEACHING, by John B. KLEE,
. Foothill Junior College, Los Altos, California, in Modern Language Journal,
May, 1961, pp. 207-210. o '

In this article I discuss a number of effective teaching techniques based upon my own

experiences both as a teacher of foreign languages in this country and as a Fulbright
Exchange Teacher who taught English as a foreign language in Belgium, 1959-60.
Practical activities of a conversational and cultural nature are discussed, including
the setting up of a working letter-exchange program with students in foreign countries,
the use of foreign-exchange students on campus in the FL classes, numerous oral and
conversational activities, getting the most out of movies, literary reports and oral
testing devices. JBK ‘ :

62. AREA LINGUISTICS AND THE TEACHER OF ENGLISH, by Hans KURATH, University of
Michigan, in Language Learning, March, 1961. h

In this article I point out the need of providing the teacher of English with informatien

on regional and social differences in usage, so that he can guide his students intelli-
gently. I illustrate the problems the teacher has to face by drawing upon the collect-

.ions of the Linguistic Atlas of the Eastern States. HK

63.. COMMENT DOIT-ON ENSEIGNER LE FRANGAIS AUX JEUNES FRANCO-AMERICAINS?, by Gérard-dJ.
' BRAULT, University of Pennsylvania, in Le Canado-Américain, April-May, 1961.

In this article I point out that our public and private schools have failed to exploit
the linguistic resource of perhaps a million perscns of French-Canadian extraction
residing chiefly in New England. Unsympathetic teachers have all tco frequently '
encouraged these native speakers to believe that they must first unlearn all the French
they know if they are to learn the standard form, not realizing that the structure of
French and its chief dialect are essentially the same. This method has yielded
disastrous results. The answer does not lie in deluding them into believing that the
difference in their speech is insignificant. Franco-Americans should be grouped homo-
geneously, properly motivated with cultural stimuli, and carefully led to bridge the
gap between their speech and standard Franch. GBJ ;
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64. A PEDAGOGICAL TRANSCRIPTION OF ENGLISH, by J. Donald BOWEN, Philippine Center for-
Language Study, Pasay City, Philippines, in Language Learning, 1960, pp. 103-114.

In this article I point out that the form of a language transcription is properly

different transcriptions. The choice of symbols for a pedagogical transcription should
be based on (1) the associations of scund and symbol from first language literacy, (2)
the associations of sound and symbol that will be useful for reading in the second
language, (3) other transcription systems known to the user, and (4) the suggestive
power of the symbol. Any symbolization should give an accurate, consistent, coaplete,
economical representation of the system of speech sounds. I present a sct of symbols
proposed for Tagalog speakers learning English, with a discussion of reasons for par-
ticular choices. JDB

65. FOREIGN LANGUAGE LEARNING ABILITY, by Paul PIMSLEUR, Ohio State University,
Columbus, Ohio, in Georgetown University Monograph Series in Languages and
Linguistics, 1961.(In press).

In this monograph I report on a 3-year study of FL learning ability. Its goals are:

1) to break down the so-called 'talent for languages" into specific testable components;
2) to construct a test battery for predicting achievement; 3) to construct & test
battery for diagnosing student difficulties. It was found that 2 factors play by far
the largest role in student achievement, verbal intelligence and motivation. These

and other factors are discussed. Formulas for predicting traditional and audio-lingual
achievement are presented. PP

66. AURAL RECEPTION OF SENTENCES OF DIFFERENT LENGTHS, by John W. BLACK, The Ohio
State University, Columbus 10, Ohio, in The Quarterly Journal of Speech,
February, 1961, pp. 51-53.

In this article I attempted to test the effect upon aural reception of sentences of
different lengths--of 3, 5, 7, 11, 13, 15, and 17 words each. These were reproduced

to listeners in 5 conditions of noise ranging from "quiet" to a relatively bad con-
dition for hearing, four-decibel signal/noise ratio. The instruction to the listeners
was "write the last three words of each sentence." Sentences were presented singly;
the auditor did not have to decide the boundaries of a sentence. The task became
increasingly difficult with longer sentences and with increased noise. Thus, sentence
length (short-long) and environmmental noise (1ittle-much} have a common element for the
listener. JWB

67. THE ART OF AUTO-INSTRUCTIONAL PROGRAMING, by David J. KLAUS, American Institute
for Research, Pittsburgh 32, Pennsylvania, in Audio Visual Communication Review,
March-April, 1961, pp. 130-142.

In this article I have described several techniques for preparing auto-instructional
programs. In essence, auto-instruction promotes the orderly development of skills in
much the same way as a good tutor might do. Lessons are presented in small, carefully
sequenced steps, the student makes active responses which are carefully guided, and
confirmation is given as to the correctness of each response. The procedure used in
preparing materials must include their evaluation and improvement on the basis of
responses made by trial subjects. Ten principles are given for the preparation of

programed materials which should assist in carefully leading and guiding the student,
one step at a time, toward the desired level of achievement. DJK

e R R N R A S TN B RS




MLabstracts

68. SO WHAT IS AUDIO-LINGUAL?, by Douglas C. SHEPPARD, Montana State University,
Missoula, Montana, in Hispania, May 1961, pp. 292-296.

In this article I attempt to obviate misconceptions concerning the significance of
"audio-lingnal"” in its application to the teaching of foreign languages. I suggest that
the approach may not be satisfactory for the teacher who prefers to analyze language
instead of using it, but for those who are of the latter persuasion, I suggest explicitly
a way of beginning. These suggestions were intended primarily for the high school ‘

teacher, although they have application at any level. DCS | P

69. FRESHMAN FLs FOR FUTURE LANGUAGE TEACHERS, by William GILLIS, Moorhead State
College, Moorhead, Minnesota, in The Modern Language Journal, May, 1961,
Pp. 224-5. ‘

In this article I suggest that language classes for those planning to teach be scheduled
for two hours a day, five days a week during the first year. In the first year the
student would thus learn to handle the language with a degree of competence, review
would be unnecessary, and he could go on to advanced courses in the next year. Advan-.
tages woid lie in more efficient learning, & saving in time, and student attitude.

How cou!d tkis program fit into the college schedule? A resclve to experiment is’
necessary. AG

'70. APPLIED LINGUISTICS - SPANISH - A GUIDE FOR TEACHERS (with an introduction by
Simon Belasco) by Daniel N. CARDENAS, University of Chicago, Boston, Mass.,
D. C. Heath and Company, June, 1961, pp. 1-62. ‘ '

In this book I attempt to show what constitutes good pattern practice, the vehicle of
applied linguistics. This is done, not by theorizing, but by presenting concrete
problems of language learning and offering a solution. The first part deals with
Syntax, the second with Morphology, and the last with Phonology. Each problem is
developed in seven parts: 1. point in question simply stated, 2. diagrammed and
contrasted with English, 3. diagram explained, 4. examples from Glastonbury materials,
5. pattern practice drills, 6. problems for teacher trainee discussion, and |

7. references. DNC : '

71. WHY DO WE SEND OUR UNDERGRADUATES TO GERMANY?, by Werner NEUSE. Middlebury
College, Middlebury, Vermont, in The German Quarterly, May 1961, pp. 215-217.

In this article I call attention to the constantly increasing number of institutions
which open "Junior Years" or other undergraduate schools for American students in
Germany. While conceding that the basic idea of broadening the horizon of the young
students may be good, I cast some doubts upcn the maturity of the undergraduates who
had neither the educational nor the linguistic background for study in a foreign
country such as Germany. I suggest that we prepare our undergraduates in a full four-
year program before sending them to a German university so that they can take full
advantage of their stay. WN | | ' :

72. SOUND-ARRANGEMENTS AND SOUND-SEQUENCES, by Yao SHEN; University of Michigan,
Ann Arbor, Michigan, in Language Learning, June, 1960, pp. 17-32. |

In describing languages, the linguist classifies phonemes into consonants and vowels,
and then arranges them into CV, VC, CVC, CCV, VCC, etc. In learning to speak a
language, one must control the sound-sequences: /me-, spli-/; /-et, -ispt/. Different
languages may have similar sound-arrangements but different sound-sequences. Speakers
of different languages with similar sound-arrangements but different sound-sequences
have different learning problems and different learning loads in controlling the same
foreign language. YS§
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" 73. ON IMPROVING THE STUDY OF FOREIGN LANGUAGES, decree of the USSR Council of Ministers
in Pravda and Izvestia of 4 June 1961. Complete text translated in Current i
Digest of the Soviet Press, Vol. XIII, No. 21 (21 June 1961).* :

This decree directs the Ministry of Education to change the university curriculum so as
to assure. that university graduates will have fluent command of a FL. It also makes
provisions for smaller class size at the secondary level (drill sections); the establish-
ment of schools in which a number of subjects will be taught in an FL; the upgrading in
competency of FL teachers with insufficient training; the development of new texts

that aim at conversation ability and translation without a dictionary.

74. TEACHING SPANISH: A LINGUISTIC ORIENTATION, by Robert L. POLITZER and Charles N.
STAUBACH, The University of Michigan, Ann Arbor, Michigan, Ginn and Company,
July, 1961, vi+l36 pp. -

In this book we deal with methods, materials, and especially the linguistic bases for :
teaching Spanish "in the new key." We treat method in the first part: applied linguis- :
tics, basic psychological assumptions, linguistic and non-linguistic procedures. ;
Our second part gives a brief introduction to phonetics/phonemics, discusses teaching :
pronunciation, forms, syntax, vocabulary, and other phases for which linguistics offers :
specific analyses and suggestions. Pattern drills and other audio-lingual techniques B
are featured, and the problems arising from native-tongue interference are studied in ‘
some detail; special problems in Spanish for English speakers are carefully treated. 5
RLP & CNS ;

75. THE TRANSITION TO THE CLASSROOM by Working Committee III, Evangeline M. GALAS,
Chairman, Horace Greeley High School, Chappaqua, New York, in Modern Language
in School and College, Reports of the Working Committees, Northeast Conference
on the Teaching of Foreign Languages, 1961, Seymour Flaxman, Editor. pp. 42-51.

In this report we attempt to show how the teacher should effect the transition to the
classroom from the training institution, whether he be an unexperienced recent graduate

or an experienced teacher newly-trained at an NDEA language institute. We present the

basic audio-lingual principies which should underlie his work in the classroom, discuss
difficulties arising from both lack of experience and environment and present possible
solutions for these. We discuss the role of the head of the department, the advisa- 4
bility of in-service training programs sponsored by state departments of education, .
and suggest ways of evaluating tests, both old and new, to see whether or not they 4
meet today's demands. EMG

76. RUSSIAN - A GUIDE FOR TEACHERS, by Thomas F. MAGNER, Pennsylvania State University, é
University Park, Pa., D. C. Heath and Company, June 1961, 88 pp. .

In this book I have analyzed significant categories of Russian phonology, morphology,
and syntax in a manner best suited for presentation to American students. A biblio-
graphy of books and articles which will be helpful to the teacher of Russian has been
appended; also included are several pages of materials for pattern practice. There
is an index. TFM

*Extensive quotations in PMLA, Number 4, Part 2, Sept. 1961, pp. vi-vii.
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77.  TESTING CANDIDATES FOR A UNIVERSITY COURSE IN LANGUAGE AND LITERATURE, by Elizabeth
M. WILKINSOM and Brian A. ROWLEY, University College London, W.C.1.,
England, in Modern Languages, June, 1961, pp. 56-64.

In this article we have only been concerned with the Entrance test for the German
Department at University College London. The article is chiefly about that portion of
the examination which requires the interpretation of a poem, and it contains no
statistics. It falls into two parts, 1) describing our positive expectations;

2) giving examples of the recurrent errors into which candidates fall. It chiefly
emphasizes the importance of treating literature as a dis“inctive mode of language, -
and the undesirability at this stage of approaching it frem the biographical, philo-
sophical, sociological or any other such angle. EMW

78. SOME CONTRASTIVE FEATURES OF ENGLISH AND JAPANESE, by Yuichi MITC, Kobe Commercial
University, Tarumi, Kobe, Japan, in Language Learning, Vol. XI, 1 & 2 1961,
pp. 71-6. - ‘

In English the idea of space or position (as opposed to that of time) seems to be
extremely important. Words which indicate position or location--that have traditionally
been called "prepositions" and "prepositional adverbs"--abound in the language. 1

refer to them as "Space Words." In sharp contrast with the Spatial Concept in English,
the element of Time is of utmost importance in Japanese. Since Time, Change, and Action
are so inextricably interwoven, the so-called "Verbs™ occupy an important place in
Japanese expression. One type of Verbs (supplementary or post verbs) perform the' same
function as do Space Words in English. M

79. TECHNOLOGY AND EDUCATION, by Henry C. RUARK, Jr., Instructional Materials
| Consultant, State Department of Education, Salem, Oregon, in The -Phi Delta

Kappan, June, 1961, pp. 387-392.

In this article I summarize the whole ramge of recent developments in educational
technology and their meaning for teachers and teaching. Three accelerating forces are
identified as major causes for change in education,and the effects of these forces are

- sketched; changes in communication are related to changes in society with effects on

learners, and major trends in curriculum and method are traced. The programed learning
developments of recent months are placed in perspective with long-range developments of
group-use media, and the requirements of new facilities and change in old facilities
indicated. The problems of cost and complexity are touched upon, and implications of
increasing educational technology for teachers and administrators considered. HCR |

80. ZUR BILDUNG DES GENITIVS SINGULAR IM HEUTIGEN DEUTSCH, by George NORDMEYER,
Yale University, New Haven, Comnecticut, in The German Quarterly, May, 1961,
pp. 277-281.

In this article I ask to what extent gender and case form go together in Standard
Modern German. I find that the language is in a state ¢f flux at the present, and
that the development will most likely be toward a contrast masculire/neuter genitive
singular in -s versus feminine genitive singular in zero. With this, old morphemic
patterns will be regained, for the linking of case form and gender is, historically,
peculiar to (Germanic and) German, and was disturbed--temporarily, I maintain--by
sound changes in (classical) Middle High German. GN
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81. FRENCH - A GUIDE FOR TEACHERS, by Albert VALDMAN, Indiana University, Bloomington,
Ind., (Simon Belasco, editor), D. C. Heath and Company, Boston, 1961.

In this book I have attempted to present a description of contemporary Spoken French, :
structurally oriented and based on careful and formal usage. I begin with the syntactic
level and use a modified version of Pike's tagmemic approach. In the Morphology I deal
primarily with adjective and verb inflection taking into account the dynamic force of
analogy on the basis of the '"regular' patterns. In the Phonology I distinguish between

" the perception and imitation of contrasts and the more accurate imitation of native

¥ pronunciation; I also discuss the frequency and distribution of contrasts, particularly
as it affects the mid-vowels and un. I have provided sample pattern ¢rills to illustrate
the teaching of the more important aspects of French. AV

82. PIONEERING A SPANISH PROGRAM IN THE ELEMENTARY GRADES published by Harr Wagner
Pyblishing Company, 609 Mission St., San Francisco 5, August, 1961. '

In this handbook we offer suggestions that will serve as guideposts for the administrator

about to launch an audio-lingual-visual program of Spanish instruction in the elementary

grades. Recommendations are made regarding such topics as selecting and training

regular classroom teachers for this work; finding time in the school day for Spanish

instruction; materials, teacher-training, procedures, activities, and evaluation devices 2
| correlated to each stage of the program (i.e., Stage 1, Orientation; Stage 2, Development {
i  of Conversation and Reading Skills; Stage 3, Development of Conversationm, Reading, i
- Writing and Syntactical Skills); choosing grade levels at which to introduce each

stage; and evaluation of the program in general. HW Pub Co.

83. AN INTENSIVE LANGUAGE COURSE IN GUATEMALA, by David G. FOX, Summer Institute
of Linguistics, Guatemala, Central America, in Language Learning, Vol. IX,
1961, pp. 95-101. ‘ : '

In this article I describe a course in the Quiche Indian language given to a group of
North Americans in Guatemala. I evaluate the course in the light of some of the more
modern approaches to language learning, and conclude that a language learning program,
to be truly "intensive" should make use of every possible reinforcing element, includ~-
ing "listening," "speaking" (includes "mimicry"), "reading," "composition,” "memori-
zation" and the use of the language in social contexts. For maximum stimulation and
greatest overall effect these elements should, as nearly as possible, be introduced
simultaneously in classroom sessions, extra drill sessions and outside assignments.
DGF

84. A COMPONENT-TYPE GENERAL PURPOSE TEACHING MACHINE OF OPTIMUM CAPABILITY FOR
CURRICULUM DEVELOPMENT, by Leonard C. SILVERN, Hughes Aircraft Company,
Culver City, California, in Human Factors, Jall, 19e6l.

In this paper I describe factors which act to constrain the curriculum development in
teaching machine technology to one mode and proceed to describe a mechanism which will
provide greater flexibility. In multiple-choice, the non-branching and branching-
review modes are delineated. In oral-completion, the echoic and discussive modes each
consisting of instantaneous, delayed and instantaneous-delayed are described. In
written-completion, the demand and timed modes are outlined. Man-machine system
diagrams are used to describe the environments. LGS
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85. PROGRAMED LEARNING IN LATIN, by Waldo E. SWEET, University of Michigan, Ann
Arbor, Michigan, in The Foreign Language Courier, June, 1961, pp. 4-6.

In.this article I announce the preparation of a programed course covering four years of %

high school Latin for Encyclopedia Britannica Films. Sample frames are given with both
oral and written responses. It is suggested that the function of the teacher when the
student can learn the language itself through such a program will be to help the students
interpret the literature. It is predicted that the teacher will need (and have) more -
time to improve his own command of the language and literature. WES '

86. LINGUISTICS AND FOREIGN LANGUAGE TEACHING, by Robert LADO, Georgetown University,
Washington 7, D. C. in Language Learning Special Issue No. 2. March 1961,
pp. 29-41.

In this article I illustrate the range of information that modern linguistics can offer
the foreign language teacher, some recent contributions of linguists to foreign language
pedagogics, and one linguistic method of teaching, an oral approach. The linguistic
information is illustrated by means of a Spanish sentence through which are shown sounds,
stress, rhythm, intonation, vocabulary, morphology, syntax, dialect, and cultural
information with some differences with English. The illustration of method presents a
pattern practice. RL -

87. AUTO-INSTRUCTIONAL DEVICES ALIAS TEACHING MACHINES, by Henxy C. RUARK, Jr.,
Instructional Materials Consultant, State Department of Education, Salem,

Oregon, in The Oregon Education Association Journal, January, 1961, pp. 15-18. ;

In this article I attempt to provide an ovurview of the area of programed learning,

answering the questions: "What is a teaching machine? What can it do? How does it
accomplish the instructional task?" Where can it be applied in practical classroom 3
work? How will these new devices influence instruction?' Types of teaching machines, ]
linear and branching programing, basic programing techniques, and basic learning g
principles involved and types of learning for which programs may be effective, are B
considered. Areas of usefulness of programed learning and teaching machines are dis- :
cussed through statements of leaders in the field, and some implications for teachers

and administrators are touched upon. The idea that programed learning is only one

gide of the picture -- group use of materials being the other -- concludes the article, - §
with a bibliography. HCR o o ” ‘ ; ;

88. A PRACTICAL APPROACH TO THE ADJECTIVE ENDING RULES, by Ernest N. KIRRMANN,
Sweet Briar College, Sweet Briar, Virginia, in The German Quarterly, May,
1961, pp. 274-276. <

In this article I try to simplify the teaching of the three sets of adjective endings

by making the "strong" and the "mixed" adjective paradigma functions of the "weak" by
means of this RULE: A German noun, when preceded by an adjective, must have its case
ghown. The COROLLARY of this rule then is: In the absence of a der or anm ein word,

or when the ein word lacks the characteristic ending of der, the attributive adjective(s)
must assume that missing ending of der and, thereby, show the case of the noun. The
rule is substantiated and derived from the fact that German nouns which customarily do
not use an article, do so in the presence of an attributive adjective (der lange Hans,
inm schénen Berlin, aus reinem Gold). ENK
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89:; APPLIED LINGUISTICS - GERMAN - A GUIDE FOR TEACHERS, by James W. MARCHAND,
; Vanderbilt University, Nashville, Tennessee, published by D. C. Heath Company,
# Boston, 19él.

In this book I offer a modified structural description of German syntax, morphology and
phonology, in that order, with suggestions as to exercises based on this description.
The description is intended to permit proper generation of German, and is not meant to
be a description of how Germans speak German. The novelties in the approach are in the
field of word-order and the description of the verb, both of which are more rigorously
treated here than elsewhere. I have avoided technical jargen wherever possible, using
no quasi-mathematical notation whatever. There is a preface by Simon Belasco, the
general editor of the series, in which he discusses linguistics and language teaching
and drills based on the 'linguistic' approach. JWM

90. SOME PROBLEMS OF LANGUAGE TEACHING, Part One, by Mark GLLBERT, University of
London Institute of Education, in Modern Languages, June, 1961, pp. 65-71.

In this article I discuss: 1) the position of oral work in a language course. Oral
work is the surest way of acquiring mastery of language patterms. Translation as

means of practising patterns is useless. 2) question of speed at which different
classes can acquire solid mastery of elements. It is wrong to "push on" with weaker
pupils. 3) the textbooks are very much overloaded with vocabulary and grammar.
Grammatical categories should not be introduced as a whole. Conversion and substitution
exercises, including "gap-fillers", give an illusory appearance of providing thorough
"direct method" practice. For methods of presentation and practice see Part Two. MG

91. A SUGGESTION FOR THE PREPARATION OF LANGUAGE LABORATORY TAPES by Kenneth E. KEETON
Florida Presbyterian College, St. Petersburg, Fla., in The Modern Language
Journal, May, 1961, pp. 225-26. Vol. XLV-5.

In this article I maintain that language tapes need not be acoustically or even
linguistically flawless; it may not even be desirable if the teacher is aware of the
deviation from the standard. The boredom of students, when confronted by "canneg"
voices, can be somewhat overcome by informants whom the students come to know. Though
actually far from the classroom these informants can become personalities through the
use of pictures, letters (taped or written), and through the narration of personally
shared experiences on the part of the teacher. For an imaginative student, little more
need be provided. KK

92. PREPARATION OF COLLEGE AND UNIVERSITY LANGUAGE TEACHERS, Jack M. STEIN, Harvard
University, Cambridge 38, Mass. in PMLA, May 1961, pp. 12-14. (Address given
at tge General Meeting on the Foreign Language Program in Philadelphia, Dec.,
1960

In this address I call for a reorganization of PhD programs to provide better preparation
for college and university teaching. Scholarly training, which should remain the chief
concern, should be supplemented by a modest amount of teacher training, including an
introductory course in linguistics and professional teaching matters, and practice
teaching (beginning in the second year of graduate study, after the introductory course
has been taken) under careful supervision. General PhD exams should include demonstra-
tion of competence in the four language skills, professional. preparation and application
of linguistics to second language learning. The NDEA Proficiency Tests for Teachers

and Advanced Students are recommended for this. JMS
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93. A SERIES OF TAPE-RECORDED DRILLS DESIGNED TO FACILITATE THE LEARNING OF STANDARD
FRENCH BY SPEAKERS OF CERTAIN VARIANT FORMS OF THE LANGUAGE, by Gerard J.
BRAULT, University of Penmnsylvania, Philadelphia 4, Pennsylvania, in Language

Development Program, Title VI National Defense Education Act of 1958, Research
and Studies, Report on the First Two Years zWashington, D.C., 19605, p. 14,

item 48.

In this project I tape-recorded several interviews with nine informants of French-
Canadian extraction residing in New England. Each interview consisted of a series of
tests designed to bring out the chief characteristics of the French spoken at two main
social levels. A mimeographed Transcript accompanies these tapes. 1 also analyzed
their contents in an 82-page mimeographed Manual. A 61l-page Workbook offers a series
of drills to assist interested individuals in adapting their speech to standard French
forms. The Manual and Workbook are primarily designed to acquaint adult New Englanders
of French-Canadian extraction with points of contrast between their speech and the
standard form and for training teachers of French-Canadian extraction. GJB

94. PROFICIENCY TESTS IN MODERN FOREIGN LANGUAGES, by Wilmarth H. STARR, New Yor
University, New York 3, New York, in PMLA, May 1961, pp. 7-1l. :

In this paper I describe the level, content, and potential uses of the sixty-two tests,
in two parallel batteries, in five languages and seven areas, of the MLA Foreign Language
Proficiency Tests for Teachers and Advanced Students. I report on three sensitive areas
of the profession, linguistics, culture, and preparation of teachers, as a result of
observations made during the test development. I list eight functions that the tests
may be expected to fulfil. WHS

95. A PROGRAM OF HISPANIC STUDIES FOR THE COLLEGE STUDENT, Gardiner H. LONDON and
Robert 6. MEAD, Jr., University of Connecticut, Storrs, Connecticut, in
Hispania, May 1961, pp. 385-406.

In this article we have sought to provide an orientation for the student who is thinking
of specializing in Spanish at university level, by offering 1) a notion of what programs
are available in and out of the Liberal Arts area, and what studies in language and
literature may mean; 2) some information on those materials that may help in under-
standing the implications of such a specialization; and 3) some notes on where to obtain ;
these materials. GHL -

1 | i
Y6. SPRAGHE ALS GEISTIGE LEBENSFORM, by Volkmar SANDER, Vassar College, Poughkeepsie, 8
New York, in The German Quarterly, May 1960, pp. 264-273.

In this article I caution that with the new emphasis on language instruction the
distinction between Spracherziehung and Sprecherziehung not be lost, for to learn a

language implies more than to converse in a different tongue. It involves penetrating
into the spiritual habitus of a people, that to improve one's style means to improve
one's ideas, that, indeed, logical thinking and articulation is not possible without a
thorough comprehension of what goes into the making of a language, from structural
analysis and semantics to Wittgenstein's "word games." VS
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97. A SURVEY AND ANALYSIS OF CURRENT TEACHING-MACHINE PROGRAMS AND PROGRAMING, by
Joseph W. RIGNEY and Edward B. .FRY, University of Southern California, Los Angeles
7, California, in Electronics Personnel Research Grou ‘Technical Report #31,
February, 1961, 145 pp. incl. tables, 63 refs. (also pub. by DAVI of NEA as
Supp. 3, Vol. 9, No 3 to A-V Review, price $2.00)

In this report we surveyed t-m programs and programing techniques as they existed at the
end of 1960. 81 programs are represented in the appendix, which we believe to consti-
tute over 75% of the total number available. The object of the report is to present a
cross-section of this field to those who need to know about, but are not working in,

the field. It is an interpretative and descriptive report, rather than a survey of

the research literature or of popular research issues. We attempted to define common
terms in the field, summarize programing rules and techniques, describe available
programs and present samples, and outline the factors which suggest the complexity

of the educational context in which programed learning must find a place. JWR & EBF

98. EXPLOITING THE POTOSI OF COMMERCIAL LANGUAGE RECORDINGS: by G. MATHIEU, Orange
County State College, Fullerton, Calif., & J. S. HOLTON, Sacramento State
College, Sacramento, Calif., in Hispania, September, 1961, pp. 585-587.

In this article we describe and exemplify a technique whereby many commercial language
recordings may be transformed and expanded into a more complete exercise for use in
the language laboratory. Since most of these recordings consist only of a recorded
text, they provide a minimum of language practice, either for guided comprehension or
for active assimilation. They provide, however, the raw material of more thorough
going drills such &s those described in this article. €M & JSH -

69. LINGUISTICS AND ENGLISH COMPOSITION, Albert H. MARCKWARDT, The University of
Michigan, Ann Arbor, Michigan, in Language Learning, March 1961, pp. 15-23.

In this article I point out that linguists have not successfully explained to English
teachers the reasons for their iritial concern with the spoken language, that there

has been insufficient research on native language learning, particularly on the ex-
pansion of patterns during adolescence, and suggest a re-examination of language learn-
ing along the lines of the anthropologist's discrimination between formal, informal,
and technical learning. AHM =~ | |

100. DICTIONARIES AND LINGUISTICS, by Harry R. WARFEL, University of Florida, ;
Gainesville, Florida, in College English, April, 1961, pp. 474-478. i

In this article I state that (1) Noah Webster invented the science of etymology, and that !

his presentation of sources and cognates but not his theory of the origin of language is

- followed. A new theory of etymologies, as well as a new mode of presenting them, p
is needed. (2) The code and the structure of the code of a language must take precedence "
over vocabulary. (3) The principle of functionality underlies the operations cf languages 1
at all levels, so that a kinship in systematic organization exists among all languages.
(4) An up-to-date description of the syntax and the operations of language at the | y ¥

" structural level is a desideratum in dictionaries. HRW | ’
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101. TEACHING ENGLISH SOUNDS TO TAMIL SPEAKING STUDENTS, by Johng Y. SOHN, U. S.
Army Language School, Monterey, California, in U. 8. Army Language School
Review, Spring, 1961, pp. 16-32. |

In this article I presented the results of my project on teaching of the American English :
segmental sounds to a Tamil speaking student. The project followed Dr. Lado's method. i
However, it did not cover any suprasegmental features. It was imperative at first to E
make a contrastive analysis of the phonetic and phonemic features of the two languages.
On the basis of the analysis, the contrasting features of the vocalic and consonantal
sounds and their clusters were tackled progressively from the easiest to the hardest.
This scientific method brought about very gratifying results. I, on the other hand,
emphasized contextural drill rather than drill on the segmented and isolated sounds,
although brief introduction and drill of the contrasting sounds is advisable from the
pedagogical point of view. JYS.K =~

102. SPANISH COMPOSITON AND CONVERSATION, by James J. RYAN, Northeastern University,
Boston, Mass., in Hispania, May 1961, pp. 297-301.

In this article I offer suggestions on materials and methods to be used in Spanish
Conversation and Composition courses. After a brief word about textbooks and periodicals
I list in detail exercises and procedures which could be employed to advantage both in
written and oral work in the course. These are listed in a specific order which would
form a progressive plan for teaching the course. In addition, there are some general
comments on the nature of composition, including a few definitions from other articles

on the subject. The article is intended to be a guide to a more effective and interest-
ing course. JJR

103. GUIDELINES TO LANGUAGE TEACHING IN THE CLASSROOM AND LABORATORY, by Don R. IODICE,
University of Hawaii, Honolulu, Hawaii, published by Electronic Teaching
Laboratories, Washington, D. C., 1961, pp. 1-60.

In this booklet I have attempted to highlight techmiques of the New Key in classroom
and laboratory teaching. Although much of the material is applicable to college level,
I have written this material for the many high school teachers who are interested in ]
the new techniques and "hardware” for language teaching, and I have tried to answer 1
some of their more pressing problems concerning preparation of materials, testing of -
student work, and administration of the laboratory. DRL

I 104. TEACHING ENGLISH VERB AUXILIARIES by Richard S. PITTMAN, Summer Institute of
Linguistics, University of North Dakota, Grand Forks, North Dakota, in
Language Learning, Vol. 11, Nos. 1 & 2, (1961), pp. 13-15.

In this article I identified English verb auxiliaries as Be..-ing, Have...-En, - ED,
and a class whose members are CAN, MAY, SHALL, WILL. BE occurs immediately preceding
main verb, HAVE in second pre-verb position, WILL in third, -ED suffixed to most
remote auxiliary, or to main verb if none of these three are present. -ing occurs
once-removed from BE and -EN likewise from HAVE. I present the data as a testable
problem with anwer and rules. RSP

RO Mt SR W ot vt s 2
Mok i oove:

R

R eoattat sty




R e i

MLabstracts

1105. TWO MODELS OF A STUDENT, by Eugene GALANTER, University of Pennsylvania,
Philadelphia, Penn., in Teachers College Record, December 1960, pp. 187-194.

In this article I pose the problem of the value of learning theories that are alternatives
for classic connectionism. The place where these new learning theories can be exemplified
is in programed learning (teaching machine) instruction. The proposed theory includes
hierarchical rather than sequential storage of information and the distinction between
instruction and description as the form in which subject material should be prepared. EG

' 106. CHORAL PATTERN DRILLS, by G. MATHIEU, Orange County State College, Fullerton,
California, in The Modern Language Journal, May, 1961, pp. 215-6.

 In this article I examine the reasons why a pattern drill when done as choral practice

' in class is less effective than in the lab. A pattern drill works on the stimulus-

. response principle: the learners' verbal behavior is creative while in a mimicry-

' memorization exercise it remains echoic. However, when done in choral groups in class,
it is only the "quick" learmers who have a chance to "respond;" the majority are

nolens volens forced to "repeat" the "response' already formulated for them. By merely
echoing what has already been said the majority is thus robbed of the very learning .value
of the stimulus-response technique. Inevitably the learning gap between the "quicker"
and slower students widens with each class. GM ‘ :

107. MEASUREMENT OF FLUENCY--DIRECT AND INDIRECT, by Leon V. VASU, U. S. Army Language
School, Presidio of Monterey, California, in Review, US Army Language School,
Spring, 1961, pp. 1-15. | '

In this article I propose to discuss direct and indirect means of measuring rate of
production, stress, and intonation. After reviewing some of the techniques used in
tests, I reach the conclusion that neither the direct nor indirect method of testing
fluency is immune to criticism: the direct method because it cannot be divested of
subjectivity, and the indirect method because of the impossibility to establish the
direcf %nterdependence of the correlating factors in determining the degree of fluency.
Lvw (R '

108. TRANSFER OF VERBAL MATERIAL ACROSS SENSE MODALITIES, by Paul PIMSLEUR and Robert
J. BONKOWSKI, University of California, Los Angeles, in Journal of Educational

Psychology, April 1961, 52 pp. 104-107.

In this experiment, we presented a list of 10 paired associates (dissyllabic nonsense
words as stimuli; color names as responses) randomly, lst threough one modality then
through another. Half the Ss learned the pairs lst through the visual modality and
then relearned them through the auditory modality; the other half vice versa. The

Ss took fewer total trials to achieve both aural and visual mastery when the order of
presentation was aural + visual. Findings suggest aural presentation has greater
facilitating effect upon subsequent visual presentation than conversely. They appear
to support the notion that aural instruction should precede visual when the goal is
both reading and aural comprehension. PP ‘ -
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109. ON TEACHING FRENCH CIVILIZATION, by Ira O. WADE, University of Princeton, Princeton,
New Jersey, in The French Review; May 7, 1961, pp. 554-561.

~ In this article I attempted to show that the tendency in the teaching of languages is
to incorporate with them the teaching of civilization. I pointed out, however, that
there is no agreement on the part of the teachers concerning this teaching of civili-
zation. While some feel that teaching the language requires all the time allotted to
them, others feel that it is their job to teach literature, not civilization. Still
others subscribe to the teaching of civilization but are rather confused as to just
what this implies. In conclusion, I attempted a definition cf civilization and 1
suggested two ways in which we might pursue our own training as preparation for the
teaching. IOW

110. NUCLEATION, by Kenneth L. PIKE, University of Michigan, Ann Arbor, Michigan,
in The Modern Language Journal, November, 1960, pp. 291-95.

In this article I attempt to illuminate initial problems of language learning by
analogy with problems in the formation and growth of crystals. Use of language in
social context promotes integration of words into a "crystal' structure. Drill and
patterns develop the '"growing edge" in an accurate or "regular™ formation. KLP

111. SPANISH: LISTENING, SPEAKING, READING, WRITING. GRADES SEVEN THROUGH TWELVE., by
James S. HOLTON, Sacramento State College, Sacramento 19, Calif., et al.
Bulletin of California State Department of Education, Vol. XXX, No. 4, May,
1961, 69 pp.

In this booklet we have attempted to establish guidelines for the teaching of Spanish
in California which are in keeping with contemporary FL pedagogical theory. We have
outlined a basic philosophy, with some explanation of what the linguistic and
psychological reasond are for holding such beliefs. We have adopted the concept of
levels of FL study and tentatively define their content for Spanish. We give also a
number of specific examples of techniques useful in teaching Spanish, particularly
with reference to teaching and testing the often neglected audio-lingual skills.

JSH

112. LATIN AMERICAN AREA PROGRAMS, by Harvey L. JOHNSON, Indiana University,
Bloomington, Indiana, in Hispania, May, 1961, 304-307.

The Latin-American area is of prime significance to the United States. Spanish-American
literature and Latin-American history have always been the most popular subjects. Some
44 institutions have Latin-American area studies programs. Faculty participants benefit
greatly through collaborating in an interdisciplinary cross-cultural approach. A good,
sound undergraduate program has courses on the history of Latin America, geography of
Latin America, Spanish language and Spanish-American literature, the Indian and Negro
in Latin America, Latin-American politics and economic problems, Fine Arts, and several
interdepartmental courses. Adequate library resources are an absolute necessity.

HLJ
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113. A COMPARISON OF TWO RESPONSE MODES IN AN AUTO-INSTRUCTIONAL PROGRAM WITH CHILDREN ,IN
THE PRIMARY GRADES, by Evan R. KEISLAR and John D. MC NEIL, University of
California, Los Angeles 24, California. presented at the American Psychological

Association, September, 1961.

In this paper we reported that in two schools, a total of 200 primary grade children,

divided into two matched groups, were individually taught by a teaching machine a
three-week unit in physical science.’ The Overt Response Group was required to respond
to each frame by selecting the correct answer before the program would advance. The
Non-Overt Response Group merely observed the entire program as it was automatically
presented. The difference between the two groups was not significant in either school.

114. THE TEACHING OF ENGLISH IN INDIA, by Leslie A. HILL, The British Council, India,
in English Language Teaching, January-March, 1961, pp. 49-56.

In this article I point out that the English syllabi in India are based on what was
possible before Independence, when English was taught for more years and was the medium
of instruction. Now the syllabi are unrealistic, and students can get through only by
memorizing model answers to expected examination questions. This leaves mno time for
really learning English. I suggest (a) having more realistic standards; (b) teaching
the students English, not teaching them prescribed texts; (c¢) having examinations that
really te t command of Englishj (d) training teachers to teach a command of English;

¢ (e) putting principals and inspectors into the picture about new methods; (f) placing

the teaching of English literature on a realistic footing. LAH

115. PROGRAMING BY TEACHERS FOR THE SCHOOL CURRICULUM, by P. Kenneth KOMOSKI, President,
The Center for Programed Instruction, New York 24, N.Y., at American Psychological

Association Meetings, September, 1961, 7 pp.

In this report I advocated the use of programed instruction as a vehicle for curriculum
change, as already in process at Newton, Massachusetts, Ulster County, N.Y., and the
Collegiate School, N.Y.C. Wwhen & teacher does some programing, he seems to gain a new
and sharp perspective on the learning process. The Center's function is to help schools
to be independently competent to handle this new medium, its testing, application, and

evaluation. PKK
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116. BEGINNING FOREIGN LANGUAGE STUDY UTILIZING DRAMATIC
MOTION PICTURES AND PROGRAMED LEARNING MATERIALS
by Gerald NEWMARK, System Development Corporation
(spc), 2500 Colorado Blvd., Santa Monica, Calif.,
SPC document FN-(L)-5873, Sept. 1961, 42 pp.

In this paper I describe a plan for integrating combi-
nations of media, materials, and techniques in a total
instructional system. Motion pictures and programed
learning materials, together with other teaching aids,
provide the essentials for an integrated audio-lingual-
visual program for classroom, language laboratory, home,
and TV instruction in both teacher-- and self-instructional
courses. Field research is planned to study the effects
on student motivation, achievement, and retention of

1) type of instruction (fluent teacher, non-fluent,
student self-instruction), 2) sequence of instruction
(extended period of comprehension preceding speaking,
comprehension and speaking together, 3) types of materials
(programed materials, programed materials and motion
pictures). GN

117. THREE YEARS OF THE LANGUAGE DEVELOPMENT PROGRAM
(NDEA) TITLE VI by Kenneth W. MILDENBERGER,
U. S. Office of Education, Washington 25, D.C.
in Modern Language Journal, November 1961, pp.
289-292.

In this article I summarize the objectives and activities
of the Language Development Program authorized in the
National Defense Education Act of 1958. In the first
three years, 133 institutes have been conducted for a
total of 6,500 elementary and secondary school teachers.

. Forty-seven language and area centers were designated

for Federal aid to strengthen instruction principally
in the languages and related area subjects of Asia,
Africa, and the Soviet World. A total of 1412 graduate
fellowships were awarded to individuals studying the
uncommonly taught languages. And a vast program of
studies, research and materials development has been
initiated. KwM
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118. PREPARATION OF COLLEGE AND UNIVERSITY LANGUAGE TEACHERS .by Jack M. STEIN,
Harvard University, Cambridge 38, Mass. in PMLA, May 1961, pp. 12-14.

In this address I make a plea for re-examination of our PhD programs, in particular
to include training in problems of teaching. I offer suggestions as to how this can
be done with a minimum of interference with the student's scholarly program. Central
are the appointment of a senior department member to be in permanent and complete
charge of the training program, and the inclusion of a course in language and the
teaching of a second language during the student's first graduate year, before he
begins teaching. PhD exams should include pedagogical as well as scholarly matters.
The NOEA Proficiency Test could well be used for this. I list other problems which
await the attention of our graduate departments. JMS | |

119. BASIC PROBLEMS AND CURRENT RESEARCH IN YUGOSLAV DIALECTOLOGY by Pavle IVIé,
Columbia University, Slavic Department, NYC 27, and University of Novi Sad,
Filozofski fakultet, Yugoslavia, in Slavic and East European Journal, New
Series, Vol. V(XIX)(1961) pp. 103-109.

In this paper I try to give a brief account of the basic problems of Yugoslav
dialectology from the viewpoint of Slavic studies at large and of general linguistics.
Yugoslav dialectology comprises the dialectologies of three languages: Serbo-Croatian,
Slovenian, and Macedonian. Yugoslav dialects show a surprising typological variety.
The main differences in phonological structure concern the function of distinctive
prosodic features. In central Serbo-Croatian dialects the prosodic pattern, and also
the conscnantism, coincide to a remarkable extent with the late Common Slavic
situation.--Atlases of all 3 Yugoslav languages are now in preparation. PI

120. SOVIET STANDARDIZATION OF RUSSIAN by Morton BENSON, University of Pennsylvania,
Philadelphia 4, Penna., in Slavic and East European Journal, vV, Fall, 1961.
pPp. 263-278.

In this paper I show that in the last twenty-five years, significant normative-
descriptive works on Russian have been published within the Soviet Union. Attempts
to complete the standardization of Russian have, to be sure, begun to take form

only recently, with works emanating from the Section for Contemporary Literary
Language and Speech Culture of the Russian Language Institute of the Soviet Academy
of Science. Other works published in the Soviet Union, however, are not consistently
normative. Dissatisfaction with this lack of consistent standardization has been
expressed often. This dissatisfaction is probably strongest among teachers of
Russian who rely heavily on the standard. MB

121. BI-LINGUAL CONTRASTIVE VOWEL CHARTS by Leon V. VASU, U. S. Armmy Language
School, Presidio of Monterey, California, in Review, US Army Language
School, Summer 1961, pp. 12-23.

In this article I give a model of technique to make a workable bi-lingual contrastive
chart of practical use to text writers of foreign languages. On a somewhat modified
chart of Gleason's, a chart of Romanian vowels is superimposed while respecting the
relative positions of the vowels. Then, the theoretical and practical conclusions
for the writer and teacher are: drawn. LVV ‘
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122. ON THE ADVANTAGES OF AUDIO-LINGUAL PROGRAMMING by F. Rand MORTON. The Institute
for Behavioral Research and Programmed Instruction, 1315 Hill Street, Ann
Arbor, Michigan. Paper read at AMA Conference on TM and Programmed Learning.
Los Angeles, November 15-18, 1961.

In this paper I describe the advantages of using an audio stimulus and spoken
constructed response in self-instructional programs for all disciplines or skills.
Audio stimuli and response are compared in efficacy to their written or textual
counterparts in conventional programming and it is suggested that on the basis of
behavioral research and operant psychology greater control can be exercised over
both the instructional material presented (stimuli) and the responses of the
learner if work is done on a purely acoustic level. I defend the usefulness of the
machine and deplore the clich& that " it is the program alone that teaches."
Finally, I warn against the present use of self-instructional materials in turning
out the "silent student™ and a "well informed generation of mutes." FRM
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123. LITERATURE, AREA STUDY AND HISPANIC CULTURE by Howard L. NOSTRAND, University !
of Washington, Seattle 5, Wash. (State), in Hispania, Sept. 1961, pp. 465-
472; also in Tenth Yearbook of General and Comparative Literature, Indiana
University, 1961.

In this article I have tried to show how the study of literature, while pursuing
its own central concerns, can contribute along with the social sciences toward
a description of a culture's essential features. These can be organized, I have
maintained, as "themes" of the culture. I have illustrated with several likely
themes of Hispanic culture, and have suggested that this culture might reasonably

be selected for a first interdisciplinary effort to synthesize a thematic description.
HLN

124. AN EXPERIMENT IN INTEGRATING BIOLOGY AND SPANISH by Everett V. O'ROURKE,
‘California State Department of Education, Sacramento, California, in |
the California Journal of Secondary Education, November 1960, pp. 427-36.

In this article I am reporting a team teaching project integrating biology and
Spanish conducted at three high schools in Tulare County, California. The
biology teachers did not know Spanish and the Spanish teachers were not biologists;
however, they coordinated basic purposes and learning procedures, defined the
objectives for both subjects, developed selected units most suitable for the inte-
grated approach, selected appropriate audio and visual teaching materials and made
tapes and devis ‘. u her materials when none were available. The cooperation of the
Tulare County Schwols Office helped to assure success of the project. Non-selective
students enrolled in the biology and Spanish classes. All teachers stated that the
students learned more Spanish and more biology than students in previous classes.
EVO'R ,
125. AATG CONTEST EXAMINATIONS by Elizabeth E. BOHNING, The University of Delaware,
Newark, Delaware, in German Quarterly, November 1961, pp. 463~70. Vol. XXXIV
No. 4. ’

In this article I summarize the results of the 1961 AATG Contest for Secondary School
Students and then outline the contents of the projected 1962 tests as follows: Aural
comprehension, structure, teaching comprehension, writing, culture. The fourth year
examination also includes a test of speaking ability. I also comment upon suggestions
made by area chairmen and teachers regarding the administration and construction of
the examinations. EEB f




=33~ MLabstracts

126. THE ESTABLISHMENT OF FL (GRADES 7 AND 8) IN JUNIOR HIGH SCHOOL by Paul M.
GLAUDE, New York State Education Department, Albany, New York, in Modern
Language Journal, October 1961, pp. 269-274. Vol. XLV, Number 6.

In this article I try to provide some guidance for effective programs at the JHS
level. I do this by considering the common general and specific purposes of FL
JHS, by isolating the three general kinds of programs, and by discussing those
programs in some detail under the following headings: Continuation of FLES;
Beginning in Grade 7; Continuing in Grade 8; Beginning in Grade 8. Finally, I
enumerate some principles possibly basic to the establishment of FL JHS (7-8). PMG

127. MODERN SPANISH IN THREE HOURS. AN INFORMAL REPORT by Dean H. OBRECHT, The
University of Rochester, Rochester, New York, published by Harcourt,
Brace & World, New York, May 1961, p. 13.

In this booklet I attempt to show a sample, workable system for using Modern Spanish
in a beginning course with a relatively small number of contact hours. Attention is
called to the fact that this is basically a "self-taught" course, with emphasis on
speeding and ensuring learning, rather than on teaching. Classroom and testing
procedures calculated to reinforce this concept are given. Considerable emphasis

is laid on maintenance of the basic oral viewpoint, including the matter of grading
so as to stimulate maximum student effort in the direction of oral skills. DHO

128. SENSORY INTERRELATIONSHIPS IN THE AUTOMATED TEACHING OF FOREIGN LANGUAGES
by James J. ASHER, San Jose State College, San Jose, California, read at
The First Conference of Language Programmers, University of Michigan,
April 1960.

In this research project I designed three experiments to study the effects of learning
a foreign language, Spanish, through one sense modality, then relearning through a .
different sense modality. I fcund that initial learning by vision and relearning by
audition was superior to the reverse sequence of audition, then vision. Other factors
shown to be important in language learning were sensory dominance and guessing
behavior. A series of theoretical constructs were presented to explain the inter-
sensory differences. Also, the report describes novel methodological techniques
which permit random access to visual and auditory materials. JJA

129. TEACHING THE FRENCH VOWELS by Albert VALDMAN, Indiana University, Blcomington,
Indiana, in Modern Language Journal, October 1961, pp. 257-262.

In this article I describe the French vowel system in terms of a set of articulatory
feature oppositions. I then present distributional information which suggests that
only those vowel contrasts made consistently by all speakers in all positions should
be drilled intensively, and that a transcription system more realistic and pedago-
gically useful than the IPA alphabet should be used in the teaching of French pronun-
ciation. I discuss in detail two of the more serious English - French interferences:
the diffusion of nasality and the gliding of final vowels and conclude with an out-
line of step-by-step procedures which can be applied in teaching the French vowels.
.\
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130. ARITHMETIC DRILL IN FLES by Dorothy E. LARSEN, Woodbridge, Connecticut, in
Modern Language Journal, November 1961, pp. 300-302.

In this article I attempt to demonstrate how sound arithmetic procedures can be
incorporated into a well rounded FLES program to the mutual benefit of arithmetic
and the foreign language. Numbers are introduced in the first stages of the
language course and there is continual practice with them in the form of counting,
facts, and games. The same practice and manipulation that is used in learning a
language can be used advantageously in number work in that language. The arith-
metic program benefits by having drill given in an area where routine classroom
repetition would be monotonous. In addition, I indicate how the study of currency,
measurement, maps and graphs, enrich both the arithmetic and foreign language
programs. DEL

131. WANTED: A RESEARCH BASIS "OR EDUCATION POLICY ON FOREIGN LANGUAGE TEACHING
by John B. CARROLL, Harvard University, Cambridge, Mass., in Harvard
Educational Review, Spring 1960, pp. 128-140.

In this article I point to the lack of research evidence for many of the educational
policy decisions which are being made with regard to FL teaching. Answers are needed
to such problems as: who should be taught (the aptitude problem); at what age it is
wisest to start; under what conditions does learning one FL help in learning another;
at what rate persons of different levels of aptitude learn FLs, and how long does it
take to produce specified degrees of competence; what are the best methods for
teaching FLs; what is the utility of the language laboratory or the teaching machine;
and how adequate are available language learning materials. Some of the evidence on
these questions is briefly reviewed. JBC

132. THE IMPORTANCE OF FOREIGN LANGUAGES IN THE ELEMENTARY SCHOOL by Marjorie C.
JOHNSTON, U. S. Office of Education, Washington, D.C., in Looking Ahead
in Foreign Languages,(California State Department of Education), 1961,
pp. 25-28.

In this article I report a national shortage of language specialists and also of
people in other fields who have the foreign language proficiency that their work
requires. Schools can help meet these national needs by providing longer sequences
of study and placing proper emphasis on oral communication, by increasing the
offerings to give more young people opportunities to learn a second language, and
by giving children of non-English-speaking backgrounds a chance to learn to read
and write what they already speak and understand. In the elementary school, the
objectives fall into two major categories: general educational value (including
the experience of second language learning), and the development of skills, with
emphasis on ability to comprehend the spoken language and to express oneself
orally. MCJ
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