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SUMMARY

2lthough more then & decede has passed since the
1954 Supreme Court deccislon, most public schools in the
South remein unintegrated. Only in pert can this be
expleined by liegro feers of white reprisals. This
report was desiened to exemine factors which were related
to the probebility that e Negro mother weuld enroll her
child in e formerly sll white school under & plen whereby
she is the ultimate decision-meker. 4n sttempt was then
mede to test seversl models of selected sets of inter-
releted variebles.

"The Orange County, North Carolins, school district,
having opted for & freedom-of-choice plan, was sampled
for mothers choosing integrstion end mothers choosing
segregation for their children. By means of question-
nairecs edministered by specizlly treined Negro females,
both groups of mothers (N = 207) were interviewed. The
date wes leter coded and enalyzed.

The following fectors were found to be significantly
releted to the probebility of the mother meking &
decision to enroll the child in an integrated school:
veluetion of educetion, perception of educetionsl fecl-
lities differentiesl, educaticnal expectstions, (inversely)
perccption of Negro socisl approvel, valustion of de-
segregation, knowledge of the environment end powerlcss-
ness. Two models were tested, modified &s & result of
the pertisl corrcletions obtsined, and & fused model of
the two tested models wes constructed. The important
ceusel veriebles found were: knowledge of the environ-
ment, powerlessness, veluation of desegregation and
veluvetion of education.

The researcher noted & conflict between rising black
pride and desire for quelity end quentity educetlon,
usuelly white controlled. A plen for the esteblishment
of supplementel, community controlled schools teaching
bleck culture wes proposed to lessen the conflict. To
increese desegregetion 1t wes suggested thse.t integration
be made & dual process: whites to 'black' schools and
ble.cks to Ywhite' schools.
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INTRODUCTION

Introduction

In liey of 1954, the United States Supreme Court
culmineted & scries of cerlier declsions concernLng
recizl segregetion end discriminetion by declering
segregetion in public education to be %"a deniel of the
equel protection of the lew."l One year leter, imple-
mentetion of the 1954 decision wes delegeted to the lower
courts "to teke such proceedings and enter such orders
end decrees consistent with this opinion as are necessary
and proper to edmlt to public schools on & recially non-
discriminetory besis with ell deliberatc speed the
perties to these ceses." One letent consequence of
these decrees has been the enrichment of literaturc on
the Negro Americen, especlally es perteins.,to his nature,
his rights, his aspirations end his needs.3 Another hes
been the institutionslizetion; by stete lew and/or
prectice, of &voldance, evasion end delaying tectlcs,
menifestly designed to hinder implgmenteation of the 1954
decision, especielly in the South. The legel sttempts
to evoid desegregetlion consequgnces gre encompessed by
the following four cetegorles:

1. Institution of doctrines of interposition end
nullificetlon,

2, Disquelificetion of potentisl plaintiffs end
suits.

3, Changes in the clesesificetion beses of sepere-
tion from Y“rece" to "scholestic sptitude,"
npsychologicel eptitude! end "free-choice,"

L. Seperetion of the operstion of the schools from
the stete.

Ey lete 1965 (the time when the resesrcher first
ceme into contect with southern school systems), the
gttempts et interposition end nullificetion, es well es
those of disquelificetion, had proven to be unsuccessful
et preventing desegregation. Also, the reclel seperation
of schools on the part of the stete wes proving itself a
very costly and unsetisfactory stretegy (in its highweter
attempt by the Norfolk, Virginle, school system).
Separete schools occurring by ifree-choice," however, ere
still in existence as this report 1s being completed.

The success of "free-choice" or “freedom-of-cholce” plens,
for their proponents, lies 1ln the fect thet Negroes
1iving in Y"free-cholce'-opting school districts seemingly
heve chosen not to enroll children in white schools in
le.rge numbers,
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This researcher hes been led to en interesting
question which, it secems, has largely been ignored by
previous investigetors. One mey note the smell number
of integretors, concluding that "free-choice' plens do
not imeet the “with ell deliberete speed" criterie set up
by the Supreme Court in 1955, and seek other meens of
implementing the will of the Court.

Some civil rights lesders contend thet it is un-
reclistic to expect thet southern Yegro perents wlll ever
initiete voluntery trensfers of thelr children to pge-
dominently white schools,to eny significent extent.
Indeed, Lomax end others7 make the point that having to
epply for trensfer gives the Negro the fcellng of
chenging schools in order to be with white people.
nPhis is e difficult psychologicel hurdle for southern
Negroes to overcome, The truth, on the whole, 1s thet
they don't went to be with white peogle es such. They
do want the best schools however...'">¥ Lomex obviously
recognizes the existence of the problem; yet, hls ex-
planations for its existence are based not on eny docu-
mented research, but apparently on his own interpretetion
of "reslity." Indeed, he does not offer eny explanation
of why eny Negroes would volunterily epply for transfers
to white schools.

Lomex brings up an interesting point in his supposi-
tion that Yliegroes do went the best schools." ne tekes
es an essumption thet white schools ere "better' then
Negro schools, If thls esssumption is, in fact, true,
then the leck of largzer numbers of MNegro trensfers to
white schools under 'V"free-cholce!' plans becomes even more
puzzling. One solution to this dilemme might be that
white schools ere not 'better" in facillitics or es e
source for potentiel ecedemic achievement of lNegro stu-
dents. Another enswer is that lNegroes mey possibly
nperceive! segregeted black schools to be the educationzsl
equivelent and the eschievement-potentiel superior to the
white schools.

Relevent to the former solution_ere the concluslons
of & recent report by Jenes Coleman.9 The report con-
cludes that the quelity of the schools ettended by the
aversge white 1s hizher than the quelity of the schools
attended by the sversge Negro, but the average differences
in quaelity ere not es high s hed been previously thought.
Further, legroes ere found to be more affeccted by the
quality of & school than are whites, In terms of echleve-
ment, the report finds that the earlier the grade that
integrz.tion occurs, &nd the grester the amount of
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desegregetion, the higher the echlevement level of the
Negro students. The report goes on to suggest that while
integration on the basis of rece end soclo-economioc class
improves achievement levels, it does so conditionally,
under the circumstances that the Negro population is less
than 505 of the total school population end that at least
504 of the student population is middle or upper class.
Also, it might be noted that und=r these 1mposed condi-
tions, both Negro snd white achievement levels lncrease,

The validity of the second solutlon, thet MNegroes
perceive black schools es being equal or superior to
white schools, is more difficult to assess. An indi-
viduzl's “perception" of reelity mey be & logicelly de-
rived function of an objective comparison between
different cetegories. However, the "perception" may
also be conceived as the subjective justification of the
consequences of en ection. 'Thus, in the former case the
individual comperes phenomens and, other things being
equsl (which they rarcly ere), choos$8 the more rewarding
one--in this cese the better school. In the latter
case the individuel, & product of his environment and
milicu, makes & decision (perheps on an cther-than
re.tionel besis), and then attempts to Jjustify the
correctness of the decision by develuation of the desire-
bility end {eward-producing power of the rejected al-
ternative,1 here subjectively increesing the quallty of
the chosen school. Since it is not yet possible to
sepere.te the logicael before-the-fect evelustion from the
efter-the-fect justificetion when date 15 collected
after the decision has been mede, this study will exemine
differences in perceptions fevoring lesegregetion as
beliefs end evelustions currently held by the two groups,
intesrators end non-integretors. If we caen determine
commonalities emong the integrators which do not exist
within the non-integrators, we mey 2lso move toward the
enswers to questions involving problems of Negro particl-
petion/non-perticipetion in meny desegregated activities.

Therefore, the stvdy will attempt to answer the
question: :hy, under & free-cholce system do some lFegroes
enroll in desegregated schools, while other Negroes
continue to enroll in previously segregated black schools?
The first problem thet confronted the resesrcher, &s seen
in the preceding paragraph, was the choice of unit of
anelysis. One possible unit wouid heve been the
individuel. This cholce would heve dictated & cleerly
psychologicel orientation involving the cognitions in-
volved in decision-meking, using projective techniques.
end in-depth questioning, etc., end perheps ultimately

.




permitting us to cxplain the fectors involved in the
decisions of & number of individuals. Thc researoher
decided thet while the individuel would heve been &

quite eccepteble choice, & more rclevent cholce for his
purposes would be the "group" as the beslic unilt of engly-
sis. He would, thus, obtein information from individuals,
but would enelyze the date in terms of groups, using as
his two groups the vresk-down into non-integretors and
integretors thet hed occurred by choice of school. One
fector in the choilce of the group es his unit of enalysis
was thet the use of those techniques which would involve
higher levels of interviewer skills than were avallable
(e. problem thet occurs with the administretlion of some
projective techniques) could then be bypassed in fevor of
more widely ecccpted sceles and indices eesily adminis-
tered by lesser-skilled interviewers, In eddition, the
question to which the study is eddressed implies comperi-
son snd distinction betwsen individusls on the besis of
the group into which their declsion pleced them., It scems
to this reseercher that there ere broeder theoreticel es
well as policy implicetions in dctermining the cherescter-
istics and generel decision-meking fectors affecting
groups of people then in determining why individusl "A"
made his decision end noting thet individuel "3" mede the
same decision, but probebly from & widely diverse con-
sideretion of diffcerent factors,

tnother problem confronting the researcher wes the
lack of precise terminology, especlelly es concerns
several of the key concepts being deslt with in this
study. First, & school will be termed e "desegregeted
school% when more than one legro student had been enrolled
in & previously &ll white public school. This definition
permits us to delimit the study, helping to evoid the
possible complexities imposed by the consideration of
problems inhcrent in "pioneering" integretion., The school
district to be sempled Y%S considered to be & "desegre-
ge.ted school district,” since it contelned several
schools which, as defined above, are desegregeted schools,
Second, the term "hegro" will be used to refer to any
person who tends to act towerds himself end others (and
us treeted by others) as heving different life chances
then other perso?°, called "whites," end who hes 'eny
Negro ancestry." 3 Operetionelly, & person will be
defined s & Negro if listed ~s & Negro perent or gusrdien
of & Megro child on the school records of thet child, s&s
on file in the office of the school principel in the
verious schools in the county. A '"Negro community" will,
therefore, be defined as & group of MNegroes who usuelly
reside in close proximity, engege in common recreetion,
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prectice endgﬁamy snd engegc in other forms of soclal
intersction. s discussion of the Nesgro community in
which the study took place, &s well es en examination of
the chenges in the "mood" of this community end the
lerger surrounding white community over the course of
this study, appeer lster 1in the report, entitled,
nDefinition of the 3ituation.”

Previous kLkesearch

The relative peuclty of reseerch 1in the immedleate
field of inguiry presented & temporary difficulty for
the sclection of relevant research veriables. In the
arce. of Negro decision-meking in desegregeted school en-
rollment, the situs.tion most compe.re.ble to the reseerch
reported hcre, only three gtudies heve been found 1in
the litere.ture. Crockett1 compared the Negro high school
students who trensferred to newly desegregated formerly
white schools with those who decidcd to remein in the
predominsntly llegro schools., Crockett wes interested
solely in "soclsal class" determinents and found no sig-
nificant relstionships when “soclel class" wes used &s &
distinguishing "csuseal" verieble. Crockett's study does
not prove itself uscful for our purposes since he 1g-
nored end did not statisticelly (or experimentally)
control for possible intervening variebles such es
friendships smong the students, ties to the perticular
school itself, or the possible factor of perental (or
other edult) influcnce on the decision of the child. In
other words, Crockett held to the tenuous essumption thet
the decision wes mede by the child, "with a}% other
fectors being equal." Jelnstein and Gelsel deelt with
the perentzal decision to send children to desegregated
gchools., They found that the legro families who sent
their children to the Negro schools were lower in soclo~-
cconomic status than the Negro femilics who scnt thelr
children to desegregatcd white schools. 3oclo-economlc
cle.ss we.s messured herc by the use of mothcr's cducatlon
end fether's occupetion, end esch_ ues found to be signifi-
cently releted to the "favoreble" 7 decision. Thus, no
clesr, unconflicting pettern cmerges &S to the effect
of soclo-cconomic cless or stetus on the declsion to
enroll & child in & descgregeated whitc school, Further,
even If e cleser effect were to be obscrved, onc might
wonder &8 to the causel effect of socio-economic cless,
since soclo-cconomic stetus jtself 1s et best & statlc
indicetor of & varladble factor, e style of 1life or an un-
crystellized pettern of bchaviors. At eny rete, no
ettempt wes msde to relste the interscting verlebles in
e causelly linked pattern.
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Se.enger,18 in an asscssment of the Open Enrollment
Progrem in New York City, nintervicwed me.tched peirs of
predominantly Negro perents who voluntcered (or declined)
to have their childrcn bussed to desegrege.tecd elementary
schools." He reports thet the perents of children who
transferred had higher 1n28mes. more education end more
prestigious occupetions." In eddition, "23 out of the
34 perents from the trensfer group, but only 12 of the 33
parents from the non-transgsr group, had complcted & high
gschool educetion or more," In this resesrcher's pre-
test of his questionnaire, it might be noted, it wes
found thet 14 of 17 integreting mothers, but only 3 of 18
non-integrating mothers, hed received eny post-high
school cducetional treining (if cutting points were
placed st high school graduation, the figures became 17
of 17 intecgretor mothers, end 12 of 18 non-integrator
mothers, thus confirming Se.enger's finding). As 1in the
othor studies, Ssenger's incomplete controls (or totel
leck of any controls) a2llowed possible extreneous veria-
tion to enter into the study. For exemple, Seenger deels
only with "bussing" end not the question of integration
1tself. The question of how much additionel variencc 1s
edded to the veariable of integration decclsion by the
institution of transportation is lcft unsnswered. Also,
since the study took plece in the North, onc 1is left to
wonder whet differences would cccur in & rurel eree where
de fecto real cstete segregetion end the pattern of seml-
ncighborhood schools were not relevant conslderetions.

It should be noted that 3acnger does suggest thet
knowledge of the environment elso mey pley e part in his
results. He notes that 19 of 33 "refuser" or non-
integrator parcnts he contacted se.id that they were un-
ewarc that their children hed had an opportunity to
trensfer. Sacnger indicates it may be that these
children felled to deliver the flips sent home by the
schools to explein the program2 or the parents may not
have read them. However, it should bc noted thet com-
munity newspepcrs &8 well &s local redio, newspaper end
TV communications media heve given frequent attention and
publicity to forthcoming school registration days.
Secnger 1s implicitly suggesting that the greater the
knowledge of the cnvironment in which the individusl
exists, which is a function of his contect with communica-
tions medie., the more likely the individuel is to engage
in non-refuser behavior, wherces the less knowledge of
the environment, the less likely to know thet the oppor-
tunity for non-refuser behavior exists.

Anothcr study, this one by Cagle and Beker,22 con-
ducted in e medium=sized northern city with a Negro
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populetion of ebout 5 per ccnt, found thet the acceptors
end refuscrs of (voluntary) bussing-descgregetion were
roughly compereblc, cspeclelly with regerd to soclel
gtetus indicetors. Further, ordinel bilrth position of
the child did not releate to the decision., The only
diffcrencc found wes the lower frecquency of expcctetion
of the rcfuscr perent to heve the child finish more than
e hligh school cducetion. The authors suggest thet a
minority of thc scccptors mey heve lowered thelr cxpecta-
tions for thelir childrcen upon contect with the higher
echievines end morc scedemicelly competitive setting
rcprescnted by the predominently whitc middle class. The
results of thce Cegle end Beker study ere consistent gith
the results of the study by Luchterhend and ‘v!eller,2

who, in & study done in New Rochelle, using mcesures of
soclel cless es8 thelr primc independent verieble, suggest
thet "deciders" and "non-decidecrs" were reletively
similer, cxcept thet & greater proportion of the perents
of "decldcrs" belonged to the NAACF end to the Urben
Lcegue, Luchterhend end ieller seem to ignore the point
thet the Urben Lesgue ettrects the upper-middle end
upper clesses to its membership whilc the LAACP, until
recently, we.s considercd & rether reg&te end redicsl
orgenizetion by the Negro community.

From the ebove few studies, we sec thet most of the
litere.ture perteining dircctly to the decision to enroll
€. child in & descgregated school deels with the decision
.8 some inconsistcently demonstreted function of sociel
cle.ss mecesured in verious weys. In none of the studles
is there an ettcmpt to specify any other indepcendent
verieblcecs or to reletc them in somc ceusel scquence and
test derived models., Summing up the studies, including
suggestions, the following veriedbles end types of
reletionships erc presented in Table 1. From the Table,
then, we cen sey that this espcct of school integration
hes not yielded consistent findings, nor hes much
published reseerch bcen devoted to Negro pearticipation
in integretion, S

Other resesrch hes been relevant to shedding some
light on & possible underlying theoretical linkege. One
might briefly cxemine the primery besis of Negro-white
reletionships in the past from & fremework of 'super-
ordinetlon-subordination," as suggested by Georg Simme1.25
Simmel suggests super-subordinzation es an esymetricsl
form of essociation based on superioiéty exerclsed by an
individuel, & group or & principle." He notes, however
thet this position cennot be meinte.ined unless "there i
e reciprocel esction of the inferior upon the superior."2?
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In other words, therec must occur to some extent
ngcceptance of theilr stetus by the lower group."28
Further, glven the belief-behevior system of the sub-
ordinete-superordinste rcletionship, we might expect to
find elther ecceptance or rejection of the subordinate
role. Indeed, we might e&sk how the Negro hes reacted to
the subordinste stetus he wes foroed to &ssume, &n
j1lustretion of which is the initlation and?saintenance
of segregeated, unequal facllltles, Johnson*~”7 hes
suggcested thet behavior ususlly fells into one of several
besic petterns: ecceptence, direct hostility &nd &g~
gression, or indirect, "deflected" hostility. He further
points out thet these patterns seem to be more easily
discerneble in Southern-born Negroes. Thus, to the degree
thet & Negro would reject the bellef system of the sub-
ordinsated, we could then expect & rejectlion of the be-
heviors essocleted with segregated, subordinste status.
We can then suggest that Negroes who enroll their children
in desegregeted schools ere more likely to heve rejected
the velues of segregetion, and, indeced, heve higher
velustions of desegregetion of &ll fecllitles in the
community. In eddition, rcference group theory would
suggcst thet Yhigher" stetus end/or soclelly moblle
Negroes ere most likely to emulete the white, middle cless
wey of life." Kleiner and Ferker conclude thet:

Negroes in the higher status positlons tend to
heve velues more similer to those of the whilte
middle class, stronger desires to essoclete with
whites, more internslizetion of ncgatlive attl-
tudes towerd other Negroes and rclatively weaker
ecthnlc 1dent1f1ca§60n then individuels in lower
stetus positlons,

They elso suggest thet higher stetus reference groups are
the primery determinent of patterns of ethnlc identifica-
tion emong mobile urben Negroes &and other groups exerting
sccondary influences, but do not test thls., Homens
edvences thg thought of soclel approvel &s & generallized
reinforcer, 1 ¢nd Lewls found thet the Negro comggnity
exhibited & distinct end conscious cless system.

Frazler pointed out that:

Middle cless Negroes have been eble to enjoy &
certein prestige and stetus behind the well of
scgregetion which would be thresatened by de-
segregation., Moreover, middle cless Negroes
enjoy & certein emotionsl security by not being
forced into competisaon with whites in the
American community.
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Thus, we find thet contrzsdictory precdictions could be
madc suggcesting ceuscs for intezreting end ceuses for not
integrating.

Caglc end Bekcr touch ligzhtly on educatagnal GXpeEC~
tetions end cducationsl espiretions. GZewell found &
rclationship between educetionel aspirztions end soclel
ste.tus in the white community, while¢ Kleiner end Ferker35
elso found e dircct relationship existing in the Negro
community between high soclel status and gducational
espiretions for children. Further, Bell3® finds the edu-
ce.tlonel esplretions of iiegro mothers for thelr children
to be releted to theilr own educationel etteinment. And,
eccording to Westlie end Howard,37 higher occupational
stetus Negroes express lower soclel distance towerd
whitces in generel end h%gher occupetional stetus whites
in perticuler., Cothren/® slso found & reletionship
between soclel cless end expresscd negetlive responses
towerd whites with thc lower clesscs showlng more uni-
formly unfevoreble ettitudes thsn the upper end middle
clesses, Thus, we m2y sum up & list of verlebles, from
the literseture, which erc reletcd cilther directly or in-
dircctly (as effects of sociel cless and, thus,

possibly interscting with enother 'effect!" of sociel
cless) to the decision of & Negro mother to cnroll her
child in & formerly white, now desegregeted school, (See
Teble 2)

Hesults of e pretest conducted in Durhem, North
Caroline., suggested seversl other veriaebles. It should
be mentioned thet the pretest wes uscd es, what 1is
popularly ca%%ed in the scientific community, & "fishing
expeditlion,® Scversl Yhunches" of thc researcher's
were subjected to study end although most of these
veriebles washed out, seversl others could not be re-
Jected out of hend. Since there were only 35 inter-
views conducted during the pretest and selection of sub-
Jects wes not conducted in & completely rendom menner,
no stetisticel significence could be Justified. But the
more intercsting of these variables were included on the
finel form of the questionnesire end include:

Perceilved Educationesl Differentiel (perceived by
perents, between white end Negro schools)

Bequired Educetion

Skin Color

Fercelved Opportunities for Descgregetion
Distence Differentiel

These, then, were the verlaebles with which we decided to
work in order to construct e model of decision-meking
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behevior regsrding the cholce of enrolling a child in a
descgregated, formerly all-white gschool or in a segre-
gated, formerly legro school,

TABLE 2

JARIABLES FRESENTED BY RESEARCHER

Varisbles
Anomie
Anti-Negfo'Expression
Anti-ilhite Expression
Birth Order

Educetional Asplirations

Educe.tionzl Expectatlons
Educe.tion of Fcmele Perent

Knowledge of the
Environment

NAACE/Urben Lesgue
Membership

Occupe.tion of Mele Perent

Powerlessness
Social Approval

Ve.luation of Desegregation

The Semple

Relevent suthors-
Reseerchers Ventloned

Weinstein-Gelsel
¥leiner-Parker

Cothran, Wéstie-Howard
Cegle-Beker, Weilnstein-Gelsel

Cagle-Beker, Bell, Sewell,
Kleiner-Farker

Ce.gle=-Beker

Cegle=Beker, Luchterhand-
Weller, Vieinstein-Gelscl

seenger
Weinstein=-Gelsel
Cegle-Beker, Seenger,
Weinstein-Gelsel
Luchterhand=-Weller

Homens

Simmel, Kleiner-Perker,
Lewls, Frazier

Sempling wes eaccomplished by first obteining from the
edministre.tive office of each of the schools in the Orange
County School District & list of the names of all Negro
perents of children rcgistered in Grades 1 through 5. The
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1ist was dichotomized into one of "integrators" and one
of "non-integrstors" and e number asslgned to each

parent on each list from a teble of rendom numbers,

Since it had been decided previously thet 222 parents
would be sempled end since there were only 65 integrator
parents listed, it was declided that gll integrator parents
would be interviewed, with the remainder of the 222 belng
proportioned smong non-integrators sccording to the
number of Negro perents of children in each school in the
first five gredes.  These 222 subjects recpresented 1195
children enrolled in grades 1 through 5, 226 in desegre-
gated white schools and 969 in segregated Negro schools,
The finsl distribution of interviews wes to be &s noted
below in Table 3.

TAELE 3

DISTRIBUTION OF ANTICIPATED
AND COMPLEYED ITUBRVIEWS

——— s ——— ——

T

- Anticipated : Completed
School Interviews ; Interviews
?
Integrated: 3 ;
Aycock f 12 3 12
Csmeron Fark i 53 i 51
Mon-Integreted, Negro: | '
Cedar Grove L3 % 43
Centrel 82 ; 77
Eflend Cheeks % 27 ; 24
Totel L 222 : 207

Although it had been anticipated that the mortality rate
of subjects would run to 10 per cent (including non-
responders, incorrect eddresses and out-county mobility),
thus resulting in 200 completed interviews, the sctuesl
mortelity rate fell below the 10 per cent mark to about

7 per cent. Thus, 207 completed intervliews were obtelned,
or seven ebove the initiael minimum of 200 upon which
funding estimetes were computed. The interview subjects
were the Negro mothers of Negro children enrolled in
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gredes one through five, It should be noted that the
decision to interview Negro mothers (rether than fethers
or gusrdians) was mede on the basis that 1in almost all
ceses it wes the mother of the child who registered the
child in elementery school, thus actuslizing the de-
cision., Further, much of the literature sees & matri-
archel structure in the Negro community which would lead
one to expect thet the decision itself would be mede by
the child's mother rether then another member of the
femily. The selection of the mother &lso ellowed us to
svoid the introduction of extraneous veristion into our
model without having to incorporeate new verlables into
the model znd, thus, enlerging 1t R8 unwieldy pro-
portions to handle this verletlon., In this wey, we
e2lso svoid the pitfell of Crockett's research, for
exemple, where the child himself enters into the de=
cision-meking process, &s do the eaffectionel ties of the
child to & particuler school, yet without institution of
proper controls or considerstion. The selection of
femele subjects also suggested the requircment of femsle
interviewers since many women seem wary of opening their
doors to meles with whom they ere unacquainted snd since
meny interviews hed to be conducted during eveniﬂg hours.
Be.sed on some helpful sugges&%ons by & colleague’ - and
by the research in the eree, it was decided to have
Negro femele interviewers, thus metching interviewer end
subject by sex end race., An esrlier ides which would
neve involved metching interviewer end subjecct by soclel
cle.ss wes rejected, since there were seversl chenges of
interviewer personnel during the course of the study snd
metching would heve had some interviewers completing
meny more interviews then others, while not belng es
proficient, Thus, the number of interviews an interviewer
we.s offered for her completion was be.sed on her pro-
ficlency as demonstreted by the pretest and during the
prior treining sessions, &s well &s her knowledge of the
1nterv1ew&3g principles expressed in the Interviewer's
“endbook,

Populetion

Tt would be well to mention & few words eabout the
populetion thet was represented by the selected semple,
The Orenge County school district (which excludes the
Chepel iiill school system) wes selected &s & semple of
the 84 desegregeted school districts of North Carolina as
listed with the Southern Educeation Reporting 3ervice in
1965, The Orsnge County district ranks 42nd, or one
plecec above the medisn, in terms of the number of Negroes
enrolled in the district's schools, and in the middle
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third of the 80 school disﬁﬁicts reporting both white and
Negro student enrollments. As in 70 of the 80 school
distriﬁgs, the me jority of regilstered students ere

white, In 77 of the 84 districts (including our semple
district), deseggegation occurred volunterily rﬁ%her then
by court order. Examinetion of other records for
North Caroline have shown Orange County to be in the middle
one-third of a1l North Cerolinsz. countiecs in terms of
totsl population size, number of rurel dwellers, and near
the medisn in number of urban dwellers, number of femi-
lies with ennual incomes under *%3,000, number of persons
uncmployed end percentege of non-whites of the total
county populetion., Thus, conclusions drswn from the
study of this district would be generzlizeble across mzny
of North Carolins's desegregeted school districts. It
should be noted that one finsl reeson weighed in favor of
the choice of Orsnge County &s the reseerch site, It was
ree.sone.bly accessible to interviewers, the interviewer
supervisor and the principle investigator. Coupled wlth
the high level of cooperstion offered by the School
Superintendent and School Board of Orenge County, as well
as the principsls end faculties of the schocls them-
sclves, most of the pregmetic criterie pointed to thils
county &s the most advsntegeous research site,

Definition of Variables

It was necessary to proposc two types of deflnitions
for esch of the varisbles under considerztion. On the
one hend it was seen as necessary to undcrstend whet the
verieble wes defined as, on & conceptual besls, while on

he other hend it was necessary to messure the vsrisble,
which wes then considered to be & second definition, one
on the opeﬁgtional level. This distinction 1s mentioned
by Blelock who suggests that two languesges are needed
to bridge the gap between what we "understend" to be the
variable under study snd how we measure thet varisble,
Frequently, to the disservice of the soclal sclences,
reseerchers have not made this distinction, and confusion
often results, Each of the variables, thus, was defined
first conceptuslly end then by reference to & particular
question or set of questions from the questionnelre.

Fevorseble Decision: This varliable waes deflned es
the decision mede by Negro perents to enroll & Negro
child in & formerly ell-white, now lecgally desegregated
public elementery school. The varliasble we.s meesured by
the eppeerance on ettendance lists on & formerly 2ll-
white elementeary school in Orange County of the name of
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the Negro child of the Negro parcnts. Jucstionnelires
numbered rrom 200 to 300 inclusive werec used for these
subjects, thus ellowlng for immediete idcntificetion by
interview number. By meesuring thils verisble in & con-
ventionsl 0-1 form, we mey treet this verieble with
intervel-retion level meesurcment stetisticel procedures.

Powerlessness:u9 This vargsble was defincd, as
prevloust suggested by Secman, es "the expectancy or
probeblility held by the individuel thet his own bechsevlor
cennot determinc the occurrencc of the cutcomes, or
reinforccments, he secks." It was measurcd by 1tems

40.1 through 50.2 in the questionnairc which were teken
from the morc complete list of ltems e&s the I-b 51
(Internslity-Faternelity) scele, by Rotter, et. el,

The scele meesured the degree to which the subject felt
thet hc himself hed control over the outcomes or rein-
forcements he sought. & low score on the scele indiceted
e high level of ellenstlon taken é&as powerlessness. The
scele, as &dapted for this study, consisted of 11 forced-
choice items, scored in the internzl (or non-powerless-
ness) dircction by esslgning & score of "1" for &n
internal responsc and & score of "0" for.a response in
the externel direction. The subject's score on the scale
we.s the summstion of his scores for the individuel 1tems.
Thus, & score of 1l represcented & polnt et the extreme
internsl (or non-powerlessness) pole of &n internsl-
external continuum, whcrees e score of 0 indlceted extreme
powerlessness. For the Rotter scele, the cutting polnts
sugzested were 19 and 14; an individuel scoring 19-23 1is
lebelled "internal," while one scorlng 0-14 is lebelled
nexternzl." The r2tionale for these cutting polnts 1is
not entirely cleer., ilowever, not deeling with ordinzl-
level mee.surement techniques, there ere no reesons
apperent why we could not deel directly with the 1ndi-
viduel scores themselves, thus forgoing the questloneble
prectice of setting up erbltrary cutting points end
deeling directly with correlatlions between thils veriable
mece.surement and other messures of variebles.

Zdveationsl Expectations: 7This verlable wes deflined
&S the smount of ecducetion thet & poront antielpated her
child reccivine, <iven all th: possiblc condltions which
might heve sffccted the probebillty of e child's
e.ttending school. The verleble was measured by the use of
Item 25 on the questionneire.

. Yerccption of Fositive Zducationel Differcecntisl:
thlis Verleblc wes defined &s thc dlscrininstion between
two typcs of cducstionsl institutions of fectors
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influencing the quelity of educetion obteined or ob-
te.inzble from the school, lie defined the factors es
nfevoreble® if they were perccived es culnmineting in an
eve.lustion which favored the formerly ell-white school
end as “"lcss favorable® to the degrce thet the evelu-
etion suvgecsted any difference to be undiscerneblc or
favorine the formerly ell-licoro school. The verieble
we.s meesurcd by Items 26,1 through 26.5, end thc
scoring wes considercd to result in ordinal level
mee.surement.

veluetion of Education:52 This varieble wes
definecd s thce veluc pleccd on cducetion by the parent,
in terms of the¢ reletive importence of educetion to her,
"he veriable wes meesurcd by Items 22,1 through 22,6
which were teXen from & 22 iten Ligsrt-type scale
devcloped by Eundquist and Sletto. The items heve
been used on a wide ranse of subjcects including high
school teachers, college students, members of classes
for the unemployed end men on rclief. Fersons rcspond
by selecting one of thec five Likcert-type altcrnatives.
Scoring of iltems which are positive toward cducation
were renked from 5 (strongly egreec) to 1 (strongly dis-
agree)., Higher scores indicated a positive or high
velue of cducation., In terms of rellebility, & corrected
split kelf coefficient of .83 wes reported for & semple
of 500 femeles end test-retest reliebility of .85 for e
semple of 750 femeles., Rundquist and Sletto report some
evidence of concurrcnt validity end good content
velidivty.

Fercecption of Negro Soclal Approval: This varlable
we.s dcfined es the anticipation of o discerneble level
of positive affect forthcoming from Negroes, contingent
upon & behevior to be performed by the subject in the
future, The variable was meassured by Item 30 on the
questionnaire,

Ferception of i'Thite Socisl Approvel: This varieble
was defincd &s the entlicipstion of a discernable level of
positive affcecct forthcoming from whites, contingent upon
e. bchevior to be performed by the subject in the future.
This variable wes mecsured by the product of the responses
to Items 29 and 34.3. The result geve & measure not only of
the perception of the degree of spprovel, but zlso &
welghting factor of the relative importence of the source
of spprovel es & source of epprovel. The seme celcu=-
le.tions were cerried out for the verieble “Ferception of
Negro Sociel Approvel."

N

vVeluetion of Desegregation:S This varieble wes
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defined es the irportencce pleccd upon the process of de-
segrcge.tion by the perents of school childrcn. It wes
ncesurcd by Items 51.1 thragh 51.5. These ltems werc
sclected from the "valuation,ogsdescgrcgation" scale
constructed by Lelley, ct. sl. Thelr 26 Atem scelc
uscd e Thurstone-Likert proccdurc, €ll items heving Q
velucs smeller then 1.56. %'he subject responds to each
item on thc 5 point continuum, with responscs welrhted
from 4 (strongly egrec to scaregetion) to 0 (strongly
disegrce to sesreretion item). The subject is scored by
cunule.ting the cndorsced weighted elternetives witn
highcr scores indiceting low tolerence of desegregetion
situc.tions., Little chenze in thc meens of the semples
over & thrce ycer period (es wcll es little chenge 1in

he verlences of the senples) infers scele reliabllity,
while content velidity sccms et leest everegce; end there
is denonstretion of epproximetely cquel intervel distri-
bution on the 11l point scelec.

Slzin Color: This verieblc wes defined es the
tendency towerd derk skin pigsmentetion of the subjcct.
Skin color wes cvelusted by the interviewer (who wes
instructed on determining the cetegory into which differ-
ent gradstions of derk skin fcll), During the inter-
vicwer treining scsslons, es well es the pretest sltu-
etion, consistency ecross intervicwer classificetlons wes
echieved., The catcgories, known to all the intervicwers,
erc: light, medium and derk. The intervicwer coded this
ordinel informetion (%0" for "light," 1" for "medlum"
and “2" for "derk') in the specc provided for it at the
bottom of the final page of the questionneirc. The
respondent wes not informed of tk skin color cvalustion
et the time it took plece.

nowledze of the Environmcnt: This variable was
defined &s the ecqueintance of the subject with infor-
me.tion and sources of informetion ebout the world in
which she lives. This verieblc wes measured by tne
frecquency and depth of the subject!s cxposure to mess
medie (whosc importence wes suggested by the results of e
prctest). whis indicetor wes measured by the index
constructed from Items 35.1 through 36.6 inclusive,

“iypotheslis Gencretlon end Testing

The hypotheses tested for this report werc generated
e.fter the construction of sceversel nodels--convcnient
shorthand dlegrenms 111ustr%ging how & number of veriasblces
arc linked to one enothcr., It should be noted thet
model construction lmplies thc notion of Yceusallity' end
an ordering of the verlieblces bescd vpon prcevious reseerch
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firdinecs end/or somc percelved time scquence. This
reoseercher fecls thet the usce of model construction es &
rnothodolo~icel tool tekcs the socilel sclenccs scverel
steps beyond the simple "AM" is inverscly/dircctly
rcleted to WoM stege of hypothesis testing in thet varli-
etion can licnceforth be considered as multipli-ceused,
re.ther then es e function ofthe agaion of only onec
verieblc upnsn onc other verleble, In the present
study, scverel models werc constructed, the dlegrems for
which appcer in Figure 1,

rodel £
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B 2 e o
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Fig, l,-=Disgrams of rFroposcd Models

Symbol rcpresentations zrc £s follows:

Xq represents the varisble Vaeluation of Education

¥s represents the verleble Ferception of Educationsl
Fe.cllitles Differential

X3 represcents the verisble Educetionel Expcctetlons

X7 represchts the verieble Perception of Negro Soclsl
Approvel

%10 represcnts the veriable Ferception of lhlte

5o0clel Approvel

~ NG -~




X31 reprcsents the varieble Veluation of
Dcsegregation

K12 represents the verlieble Xnowledge of the
Environment

X33 represents the verleble rowerlessness

rcprescnts the veriable Favoreble Declsion,
the Dependcent Verieble

From cech of thc modcls could bc gcnereted & scries of
equetions, which esscntially werc predlictions or
hypothescs, given that the particular model eccuretely
depictcd the coursc of the rcletionships between the
vaeriebles. Celculetions for the individuel cquetlons
needcd to derive the predictive equetions when other
then zero-order correletions were used ere to be found
in Appendix I,

Frcdictions for lModel A
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A correletion metrix wes then obteined which involved
the corrcleting of eech veriablcec with every other
verieble., The metrix eppeers in Appendix III. The
cque.tions for the predictions drawvn from cech of the
modcls werc then solved, thc obteinecd results compered
to the results which would heve becen obtelned if the
model eccurstcly dcplcted the interrclationships of the
verieblecs, and the proposed model modified eccording to
the dete-specified reletionship.
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FINDINGS AND DISCUSSION

Before entering into e discussion of the findlngs, a
word of explenstion ebout thc symbols end terminology
used will be neccssery. Each of the predictions for the
two modecls erc given in the form of elther zero-order
correletions or pertiel correlations., However, rather
then using en "equels" sign to sisgnify thet there should
be no relationship between the selected verlables, we
heve chosen to use an "errow," which will be interpretable
es metning that the reletionship “approaches" zero rather
then being equal to zero. Researchers in the soclal
sciences ere well awere of the meny weys in which measure-
ment error enters into sclentists! aggempts to examine
the reletlionships between verlebles. Unfortunetely,
elthough many meens ere used to check for crror, success
is elusive. Use of the "errow' in the prediction 1s an
acknowledgment thet error in meesurement will rerely
gllow us to obteiln thc complete lack of & rcletlionshlp,
even when the veriebles ere not actuelly related. Thus,
we say that as our attempts to control for eXtraneous
sources of verletion come closer to complete control, we
morc closely epproech the ideel, i.e., in thls cese the
leck of & reletionship.

The solutions to the equations appear in Table 4,

TABLE 4

OBTAINED CORRELATIONS, -
F-SCORES AND SIGNIFICANCE

e — —  ——— ——  —  —— — — —— ————— ____—___ —

Prediction Correleation F-3core® Significence
) Model A

TXy0Xp ‘ = ,219 F=1C.25 p .01

Ty oY.X10 = .038 F=, 20 | N.§.P

IXnY.X11 = ,075 F=1,224 N.S.

T¥oY.X1411 = ,167 F=5.887 f p .C>
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TABLE U4-=Continued

Prediction Corrcletion F-Score® Significance
Model &
= - =. .S,
rxllec .00k F=1.845 N,5
r* < = "'.1 9 F= . Llf ( . 0
£12%n 5 5.9 p .05
rxleo = .076 F=1.23 MN.S.
rX2X7 = «,010 F=,021 N.S.
= . =2.8 N.S.
rxlxlo 117 F 7 b
- . < = .196 F=8.12 c .01
T12Y:X11% ? P
T = .2138 F=12. 30 < ,001
X1 0 3 3 P<
y ~~ = Py 068 =1 ] 01 No r (]
rJ{1Y11 . 1;12X2 F 5 2
liodel B
Tr  ~r = 21 F=10.250 s .01
%930 9 5 p<,
T+ rosr o -r = .0 F=.606 N.S.
1;121 .11.3/{.1 3./;11 59
I‘XBXZ = . 200 7=9,430 { p<.01
Tor. - = ,199 =8,610 < .0
JL132{2 9/ F p > 1
I‘XzY.Xll = .16’4' F=5,712 P (\. 05

&P-gcores &re computed in the following menner:
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For corrcletions, 2 veriebles
2
r .
F 0T = =- (l\l'2)

For pertisl correletions

2
tM12.3... .
Fl,N-K-l = T-72 (3\!-'».&-1),
- 120 30 o0
where N = Mumber of subjects

¥ = Number of veriables plus 1

bN.S. = g non-significent correclation

Exemining the predictions for Model A, we find scversl
chenges belng necessiteted 1n the modcl by our findings.
Our dete suggests e reletionship between the knowledge

en individuel has of his environument and his perception
of an cducetionel differcntizl. In other words, thec more
swere the individuel, the more likely thet hls ewarcness
will extend into the reslm of educetionsl fecilities end
the morc likely he is to perceive the existence of &
differentiel, if it is present. One would wonder, then,
why the.correlation is not infleted. Should not the
reclationship be stronger? The enswer to this question is
related to the '"climete of opinion" in Orsnge County &t
the timc the study wes conducted. As will be scen from
the scetion entitled "Definition of the Situetion," the
Neeroes in Orsnge County were involved in e protcst of
the means end speed of school desegregatlion and inte-
oration. 'hile meny of the Negroes 1ln the county thought
that schools ought to be desegregeted for '"rece' ressons,
i.e., beceuse the bleck student wes no less intelligent,
willing or eble then the white student, meny other Negroes
heve hed e pride of razce awekened in them and have ergued
that the black schools could be as "good' as the white
schools in terms of giving youngsters & quality cducetion
end, in eddition, could be more relevant for bleck
students since Nczro teechers could teech Negro youths
(most subjects voiced the opinion thet black teachers
iynderstood the problcms of bleck students e&s well as, if
not bettcr than, white teachers"). Therefore, consistent
conditions in the locsl community inconsistently affccted
the responses that were mede by the subjects. It is
interesting to note this eppearent contradiction sincc it
is not rostricted to one segment of the rursl south. All
across this country & new pride in their rece 1s belng
ewzkened in bleck people., One cen see this pride
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menifested in the "Bleck 1s Beceutiful" slogens or the
revived interest in bleck culture, bleck history end
ble.ck treditions cxtending beck into the 'dark"
continent, Africe. Some bleck lceders seem to dils-
tinguish between "blecks," 1.e., those individuels who
ere percelved to define themselves in relation to their
bleck cultursel hcritege, velues and physicel cherac-
teristics, end "Negrocs," i.c., those blacks who sccept
the white definition of the Nerro es thelr sclf-
definition. This "ncgetive" self-definition, some black
lesders would sey, concclves of 'naturel" skin color or
haelr texture es being inferior to that of the white end
involves the epplicetion of prceperetions to straighten
hailr or lighten thc skin color, It would eppear thet
there 1s & segment of the bleck community thet would
reject the goel of intcgration, if intepration were de-
fined es the loss of & reccntly found herltage. The new
bleclk men, then, wishes to meintein hls scperate
ldentity while immersing himself in the "melting pot" of
Americe. Thus, 2 differecnce between schools in terms of
the fecillities they posscss mey be reedily visidble, es
might be the case with the white and the bleck schools in
Orange County. But some black people scc the blaeck
schools as 'thelr" schools where young bleck pcople cen
be teught to '"know themselves for whet they ere." From
his telks with somc of the community leedcrs, the
rescarcher has lcarncd thet the predominent feeling of
these lesders, whether erticulsetcly or insrticulstely
expresscd, 1s the.t thce gosl of integration involves the
meeting end melding of two equel perts. These black
lesders feecl thet integretion cennot be brouscht about
until the whic man considers the bleck men es his equel
end until the black men sees himself as the equal of the
white man. The contradiction seems to be that '"some ssw
thet which wes, whilc othcers sewr thet which night be."

The proposed odel A setisfactorily generstes the
next two predictions regarding sociel epprovel end the
fevorable dccision. The equations suggested thet there
we.s no rele.tionship between Xj0, the perception of white
soclal approvel, and Y, thc favorasble decision, or
between X, the perception of Negro sociesl approvel and
Y, the fevorable declsion, except as Xjq and Xn are
nedisted through Xy9, the velustion of desegregetion,
fe ere seying, then, thet no matter whet the perceived
sources of epprovel, e fevorsble decision will not teke
plece unless desegregetion resulting in deily sociel
contect with whites either is & goel of the parent for
the chlld or unless the parent sces value in the conse-
quences of desczregetion. It should be noted thet the
initial correclations betwcen white sociel approval and
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the fevorsblc decision and between Negro soclel epprovel
end fevoreblc dccision, bhefore the effects of the indli-
viduel's velustion of desegregetion were partieled out,
were .007 end -.208, respectively. The 1lnverse corre-
letion between Nepgro soclel epprovel end the fevoreble
decision would, if considered no further and in isoletion
from previous rescarch findincs, suggest thet as perceived
white socizl approvel tends to increesc, there would be &
decrease in thc probebility of & fevorsble decision belng
mede, & relstionship which does not prove out elither
stetisticelly or theorcticelly.

In equetion four, the stronger reletionship indicated
by our celculetions than we would have been led to belleve
existed by our model calls for & de.te-besed change of the
model. Our findings tell us first the.t Af we control for
the effccts of both the vealuation of educetion and the
velusztion of desegregetion we reduce the correlatlon
between the fevorable declislion end the perception of an
cducationsal differentiel., However, the reletionship 1s
not reduced, not to the degree the.t would be needed in
order to say that there 1ls no significent rcletionship
between the perception of en ecducetionsl differentisl end
the probebility of e fevorseblc decision, other than that
reletionship produced as & "side" effect of the rclatlion-
ship betwecn the perception of & fecilities differentisl
snd the two “valuations." Ve, thercfore, must meke
explicit e strong nindependent' reletionship between the
arrivel st e favorable decision and the perception of an
educetionel differentiel, Ve &re seying thet en ime-
portent factor entering jnto the choice of & school for
many perents 1s the perception of qualitative end
quentitative differences in schools. In many southern
schools the differences in physicel plaents are not likely
to be unfavorsble to the Negro since the cerliest attempts
to circumvent the 1954 Supreme Court decision seem to
heve becn involved in buildling programs for new schools
for Negroes so that school sdministretors might point to
tinewer" schools for liegroes &8 exemplifying en equal or
liegro-favored separation of schools by rece. Even with
thlis out-pouring of funds for the educetion of Negroes,
figures on thc per-pupil expenditure continued to
111ustraete higher expenditures for white students than
for black students, Unfortunately, the physicel plants
did not contein edequate heatling plants, or lecked
sufficient texts, library facllities end/or qualified
teaching personnel., This nlack" wes often the result of
an sttempt to meintzain two recislly distinct units while
heving sccess to rather limited funds. Thus, the
differentizl thet perents were asked gebout on the
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questionnelre specified the consideretion of ¥such thlings
e.s heving good teechcrs, cnough supplies, enough books...
end othcr things thet you feel ere important for getting
e good educetion," before responding. It cen be assumed,
then, thet these differences 1n the ebilities of the
schools to provide e&n educetlon, rether than differences
in the size, newness or besuty of thc physicel plent,
were dcterminents of the eveluetion of degrece of
differences in schools. Second, the hypothesized
reletionship between the perception of an cducetionsal
fecilities difforcentisl end the velustlon of education
feiled to materislize, It seems, then, that velues may
be held with or without the meens to echieve then,

Velues &rc secn more as & function of socielizing sgents
end sgcncles then they are of &ccess to the consequences
of the velues held. Thus, recognition of e disperity 1in
educationsl fecilities, whether fevorsble or unfevoreble,
will not affcct the velustion ofeducetion as such, el-
thoush it mey perheps affect the potentislity for
schicvement of the conscquence of the highly or. lowly
valued end.

The model predicts thet there will be no relaetion-
ship between the perception of white social epproval and
the knowledge one hes of hils environment. Glven thet we
have suggested knowledge of the environment as the inde-
pendent verlesble, we may not essume thet knowing one's
environment ensbles one to more reedlly percelve white
sociel approvel for enrolling & child in & desegregeted
school, since this particuler sphere of the environment
mey not come under the resalm of the knowledge of the
individusl end since one's perceptions mey be the result,
not only of the reality of & situation, but &lso &
result of the desired reslity. Thus, white social
epprovel may be seen not only as overt epprovel, but
slso &s & covert form of epprovsl, i.e.,, & white non-
committal attitude. Non-committedness 1s amblguous
enough to be interpreted as elther approvel or dis-
epproval snd would then be interpreteble &s & function
of other experiences, knowledge and, especielly, de-
sires znd not solely, or even in pert, &s & function of
the individusl's knowledge of the environment,

“he relationship between the subject!s knowledge of
the environment snd Negro socizal spprovel, however,
differs from that suggested by the proposed model. We
ere led to conclude that the more knowledgeable about
his environment, the less likely the subject is to per-
ceive socizl epprovel from the Negro community. Since
the relationship is en inverse onc &nd since & positive
relationship wes posited between perceptlion of Negro
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sociel epprovel and veluetion of descgregetion, we are
lcd to suspcct thet our hypothcsizced posltive rcletion-
ship 1s, in fect, negetive, Our rcsults yicld a corrc-
lation (bctween X177 end ko) of -.29, & corrclation sig-

nificent et .001 (F=18.45). Thus, we erc suggcsting
thet the greeter thc knowlcdge of his environment, the
more likely thc individuel is to not find fevor &mong
Negrocs for cngaging 1n school descgrcretion bchaviors.
Scverel diverse cxplenstions scem to prescnt themsclves.
One 1s thc self-protcctivc dcvice of meinteining the
status quo. llegrocs mey meintein stercotyplical be-
hevior to setisfy whites who, unstirrcd, will not ect,
thus ne.inteining for the Megro & semblencc of securlty
end frcedom from possible &ettack. Another explenstion
might te found in the rising militance of the black

man. Any ecceptence of desegreretion "on white terms"
would bc secn &s demceninz, ".'hitc tcrms" in Orange
County would be teken &s cngeging in dcscercgetion of
whitc schools with no reclprocel desegregzetion and ilnte-
gretion of bleck schools. Thus, two distlnctlve and
somewhe.t contredictory explanations for thc same
phenomene prescnt themselves. reving spent time in the
county, the reseercher fcels thaet both explanetlions &re
rclevent to this populetion, elthough the pest history
of the county givcs heevy fevor to the former cxplenetlion.

Phe two predictions involving the pcrccption of &n
cducetional fecilities diffcrentiel end the recletionship
to the perception of elther white or Ncaro soclel
spprovel wcre borne out by the de.te. Wo rcletionship
we.s predictcd end nonc wes found, It wes fclt thet per-
cclvcd community epprovel for descerege.tion bcheviors,
be thet source the white communlty or the lecgro community,
would hevec no cffect on the pcrecption of & diffcrence
between ecducetionel fecllitles, since the perception of
e differcntisl depcnds morc upon cxperlences in end
knowlcdgc of the psrticulsr environmcnt, end not upon
the fevorebility or unfevorebility of the resvlt of
steffinx this cducetionel structurc with lower-level per-
ticipants. And, as has been shown previously, there ls,
indced, & positive relationship between ¥nowlcdese of the
cnvironment end thc perception of &n cduce.tionel feci-
1ities differcntiel, Neny whitcs in thc Orenge County
gerce., when esked, wlll unhesitetingly declerc the ex-
istecnec of & diffcerentiel in fevor of the white schools.
Meny of these sz.me individuels will volcc objections to
school integrstion. kegroes, for the rost pert, know
this, end it perheps cxplelns why, &lthou iy the corrcle-
tion wess in thc prcedlctcd dircctlon (positive) end the
predicted strength (not significent), it wess & relstively
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higher non-significent corrcletion then thet bectween
perception of en educetionsl feclllitlcs differentiel and
perception of white sociel epproval.

An unenticipetcd reletionship thet wes obte.lincd wes
the inverse one between the perception of Negro soclel
spprovel end the velustion of educetion. Also unanticl-
pated wes the low correletion (.023) betwcen knowledge of
the cnvironment end the valuetion of cduce.tion, This cen
be expleincd by revising the model to suggest thet
veluation of educetion is releted to the fevoreble dec-
cision, indcpendent of any reletionship thet knowledge of
the environment has with the fevoreble decision. The
rcletionship thet valuetion of education has with
knowlcdge of the environment is & secondery one through
en inversc reletionship with Negro sociel espprovel. The
relationship could then be explained by noting that the
subject's knowledge of the environment would present him
with en unfevorable view of thc decsegregetion procedures
es now being cerried out by the Orensc County school
board (sec "Definition of the situetion"). It wes noted
thet therc wes e high correlation betwecn the percnt's
veluetion of educaetion end her declsion to enroll the
child in & formerly white school, As this rcsecercher can
interprct this finding, the more highly educetion wes
velued, the less importent wes the fe.ctor of Negro soclel
epprovel, end subjectlve rationslizetion geve wey to the
objective eveluetion of the disspprovel of the Negro
community for descgregetion es it wes then being instl-
tuted. The relstionship between whitc soclal epproval and
veluation of educetion wses not found to bc & significent
rclationship, &s was correctly postuleted by the model.

The relationship between knowlcdge of the environment
end the favoreble decision was found to bec & significent
one, even after pertieling out the effects of valuatlon
of educetion end veluztion of desegrcgetion. It should be
noted thet, &s one of the tests of Model B, the same
verisbles were tested for e rcletionship, this time
omitting control of veluation of educetion. Controlling
for both "veluetions" geve & partial correlation of .196,
significent et .05. Controlling for veluation of descgre-
ge.tion only resulted in & paertiel correletion of 164,
significent et .05. The differcnce between correlatlions
we.s not significant., But, 1n both ceses, the relationship
we.s reduced from & correlation of . 349, & significent
reduction. The dste thus tells us that there is a direct
relationship between the two variables (knowlecdege of the
environment end fevoreblec decision), &s well es en in-
direct one, through X34, velustion of desegregetion. 1In
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other words, not only docs & knowlcdre of thc cnvironment
weich heevily in the probebility of e fevoreblc dccislon,
but e£1so this Xnowledge tcnds to effcct the individuel's
velue.tion of descrrcretion which 1is corrcletcd with the
fevoreblc dccision.

The reletionship between pcrception of Negro soclel
epprovel end pcerccption of white sociel epprovel 1s
sipnificent, elthough contrery to the precdiction our model
would meke. Howevcr, it should bec noted thet the corre-
le.tion betwecr: white sociel epprovel end veluetion of
desecrcgetion, whilc not significsnt (contrery to the
modcl £2ein) is in en inversc dii:ction which 1s con-
sistent with the interreletionship betircen Negro sociel
approvel end velustion of dcsegregation, &s well es the
reletionship bectween perception of white sociel epprovel
and perception of Negro soclel epprovel, Gilven the
difficulty in determining & timc sequence between per-
ception of Negro or whitc sociel epprovel, i.c., our
inebility to locete which veriezble had the initiel cffect
upon the other (elthough knowing the history of the
county, we would suggest thet egro socizl epprovel 1is e
function of the perccption of white soclel epproveal), we
will indicete our hesitency with the introduction of e
doublc-headcd errow, signifying feedbeck effccts betwcen
the two verieblcs.

Our finsl precdiction follows the form indicetcd by
the model., Fartisling out the varietion effect of
knowledge of theenvironment, &s well &s the cffects of
the perception of en educetionzsl fecilitics differcntiel,
lceves only en insignificent correlation betwecen
velustion of cducetion snd velustion of desegregation,
although it should be pointed out thet thc reletionship
wz.s negliszible et the start., In fect, the correletion
before effccts were partisllcd out wes .075 and efter
effects werc pertialled out wes .068., ™urther, previous
mention hes bcen mede in the discussion of the eleventh
cque.tion of the smell effect of the verieble veluetion of
cduce.tion,

The new lodel 2, es modified by the results above,
is seen in Figure 2,

Examining Model B, we find thet equetlons BI and BV
heve elrcedy been dcelt with under Fodcl 2. The results
of the celculations of eque.tion BII prove to be non-
significent, es wes sugecsted by the modecl. We cen then
say the.t the reletionship between knowlcdsc of the
environment end the fevorable decision is medietcd by the
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combined cffccts of cducetionel cxpectetions end feelings
of non-powecrlcssncss.
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Fig., 2.-=Hevised lModel 2

If wc ettempt to compute the corrcletlion between
knowledgzc of thc environment and the fevoreble decislon,
pertieling out the effects of cither educetionel cx-
pectations or fcelings of non-powerlessness, wc find thet
in neither cesc cen we reduce the correletion betwecen
xnowledge of the environment end the fevoreble declslon
to onc of non-signif‘ice.nce.(erzY.Xl3 = ,186, F=7.140,

p <.01; TYXqo¥. %5 = .177, F=6.324, p< .05). However, the

two verisbles ecting in concert rcduce the correlation
<y a7 = = > .S,
from .349 to .080 (rxle-K3A13 .080, F=1,218, M.S8.),

while the addition of the varieble valuation of dec-
sceregetion decreceses the correlation only by en eddi-
tionel .021. This is, indeed, & significent finding,
cspecielly es it pertelns to & modification of the direct
reletionship we spokc of in dlscussing "odel A. The
finding tells us thet knowledge of the cnvironment itself
is not & ceusctive fector in the reechling of & fevorable
decision, but rether thet en lncreese in the knowledge of
the environment will result in en incresse in both non-
powerlessness &end cducetionel expectatlions which ere more
directly related to thc fevorable decision. Thus, ln one
instence, thc peent, heving more informe.tion ebout the
environment, feels morc confident in being eble to
me.nipulate factors in the cnvironment for her own purposes
end will be more likely to fecl that she has the oppor-
tunity to meke & fevorable declision. In the other
instance, & Xnowlcdgc of thc cnvironment opcns up ed-
ditionsl sltecrnatives for ection which cnsbles cducetionel
cxpectetions to be perccived es bcing etteinsble through
the choicc of the favorable decisien, If these fectors
erc not dependent upon e knowledge of the cnvironment,
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then we would cxpect to find rether low corrcletions
between the fectors end knowlcdzc of the environment., An
ocxemine.tion of thc corrcletion metrix in Appendix III
shows & corrcletion between knowledac of the environment
(X12) &nd cducationel expectations (X3) of U477 end &
corrcletion between knowledge of the chvironment end non-
powecrlessness (Xj3) of .546. Thus, chenges ere indicated
by e reviscd Node; B which would be well considercd in
the attempt to fuse the models into a lerger combined
model. In terms of thc relationship between non-power-
lessncss &nd cducationel cexpectetions, 1t 1s suggested
thet non-powcrlcssness effcets expcctetlons, while ex-
pectations ere considcred toact morc &s & resultant than
es e ceusetive egent,

If thce role of non-powcrlcssness as now pcercelived 1s
correct, then the reletionship betwecn cducetionsl cx-
pecte.tions end the pcrccption of en educationel fecllitles
differentiel should be & spurious one, both verieblecs
being "ceused" by fcelings of non-powerlessness. The
initiel corrcletion betwecn these two verisbles wes found
to be .209 (F=9.430, p¢ .01). When thc cffects of non-
powerlesshess erc pertisllcd out, the correletion beconmes
.138, bercly (but es now predicted) non-significent at
.05 (F=3.876). And the next prediction, that bectween
non-powerlessness and perception of an educational
fecilities differentisl thus becomes incorrcct since we
now cen sce that therc is & rcelationship between the two

varisbles (r3'113'-'“’iz = ,199, F=8,610, pg .01).

The new Model B, thcen, comes to look es thc dlegrem
presented in Figurc 3.
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\ ‘\\;’r L o
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Fig, 3--Reviscd Modcl B

Teking our proccdurc one step further, we mlght fuse
the two models coming up with s more powerful model to
explein the fevoreble decision. Flgure L contalns the

- 32 -




combinetion verieble. Future rcseerchers might do well
to tcst this model end devclop it further.

7
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Fiz. W4--Conmbination of lodels 4 end B

Beforc beginning the concluding section of thils peper,
it wes thought necessery to describe the emotional
clime.te of Orenge County at the time the rcseerch wes
teking plece. Although not subjecctable to stetlisticsl
enelysis, the section entitled "Definition cf the
Situetion" will present the rceder with an understending
of the conditions in which this study took pleace end
dcscribes in microcosm what i1s occurring between the
Negro e2nd whitc communities 211 over the country.

Definition of the Situstion

Intervicwers for this study were in Orengec County
from Merch, 1968, to suvgust, 1968, During this pcriod
of time, many chenges occurred within thec communlity as
nerteining to its ectivity in equelity-dircctcd protest.

Terly in February of 1968, the Boerd of Educetion
filcd & proposel for the eventuel descorescstion of the
Orangc County schools, be.scd on thc proposed plean
prcsented by Lr., Vielter S. Warficecld. This plen celled
for the immedistc assignment of the 10th or 1llth grede
from Centrel High (thc Negro school) to Orenge High (the
whitc school), thec eventuel consolidetion of £11 junior
high gredes into one physicel plent a2nd the division of
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clcmentery schools eccommodeting cithcer gredes
kindercerten through thrcece or gredcs four throuch six,
The lettoer two steps werce to tekc plece over e perlod

of two ycers culmineting in the cventuel climinetion of
e duel school structure., It should bc notecd thet the
school boerd mcmbers were not entirely setisficd with
this plen or its implcmentetion schedule. The gencrel
fecling of thc boerd, howcver, wes thet intcgretion
ncould not be put off much longer" end the.t somc plan
would evcntuelly be rcguired., Reported in the locel
newspeper, The lcws of Orange County, the plen we.s noted
by &ll nmcmbers of thc community, bleck end white., It
we.s &t this tinmc thet members of thc bleck community
initisted end begen to circuletc a pectition celling for
the immcdistce (beginning the following Scptember) inte-
eretion of the finel three gredes of high school (tenth,
eleventh end twelfth). Although it wes not possible to
discover the nemes of the persons initisting the petitlon,
it wes found thet they werc percnts of high school stu-
dents who cited hopes for Yhigher educetion' end
nquality cducetion" es thcir rcesons for the inltietlon
of the petition., Within e short time, approximetcly

546 ble.clk parents hed signed the petition, despitc the
fect thet the Orange County black community hed never
becen noted for its reciel militance. In fect, there had
never been so much &s e merch protesting disrimination,
end no orgenizcd civil rights group hcld mectings in
Orengc County.

Thc petition, eccording to leedcrs in thc bleck
community, wes nresentcd to the Board of fducestion et
its April meeting end rcjlectcd out of hend. ILeter, its
very cxistence wes either ignored or not mentioned by
the Boerd. The high school studcnts, &t this time, hed
been mecting since the end of Februery, heving dccidced
to tekc & coursc of sctlon scpere.tc from thet of thelr
perents. The students! goel &t that time had becn to
obtz.in complecte descgrcegetion of the Orengc County
schools by the fell of 1968. Suggcested mesns of
echicving the goel hed renged from outright violence end
campeiegns of tocrror to non-violent school boycotts end
peeccful merches. Upon the rejection of the perents!
petition, student plenning escelated, 2nd the cholce of
g school boycott wes mede e£s the epproprietc response to
the perceived inaction of the school boerd on the matter
of intcgration. On lMondey, Mey 20, st 9 e.m.,, the stu-
dents scted, walking out of thelr clesscs end beginning
the flrst bleck protest of segrcgetion ever to occur in
Orange County.

The boycott caught the white community by surprise,
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soon turning to shock. !lherever one welked, he could
hee.r the volccs of the white townspeoplc: "Thcy're
sterting troublc!" "It's professionsl egltetors that ere

ceusing this!" "Communlsts!® "I don't went my kids
goine to schools with niggers!" "They'rc getting too
smert for their own good!"™ The locel post-mistrcss

expressed the scntiments of menhy when she accused
nigoleted segments of the colored comnunity for this
trouble. Some of these colored pecoplc erc likc my best
fricnds," shec continucd, "end I em sure thet they thcm-
sclves ere eshamed &t how these few troublcrekcrs erc
ectine, Vhy, ell dccent colored pcople in this town &re
sshemed of the wey they're ectingl!® In the black
community, fecling was running high in fevor of the boy-
cott. "c never hed the ruts these kids today scem to
heve," onc middlce-egcd derro wes hecard to seay. Howcver,
the studcnts continued to Xkeep thelr own council, &nd
whilc severel sdults did offer edvice from time to time,
decision-meking wes in the hends of the students. Becing
inexpericnced in cffective orgenizetion, howcvcr, they
did ssk e young Negro lceder of the neerby Durhem
comnunity, Howerd Fullcr (et this time employcd &s a
lccturer by the University of Worth Caroline. et Chapecl
H11l on Community Orgenizetion), for ocee.sionel sug-
gcstions on the conduct &nd control of the boycott. The
eppcerence of Fuller on thc sccne resulted in the
jnercesced accusetion of "outside agltetion” since Fuller
we.s & well-known locel nilltent.

rhe local ncwspapcer condemncd the boycott end
herrenged thce boerd to melnteln its 'no-chenge" policy.59
mje simply hed & few, outside frustretcd edults looking
for ncw fields in which to stir unrcst, end then picking
upon children to cerry the bell...thc me.rches were too
well plenned so es to heve come only from thc minds. of
pupils., It wes &ll too exect, too much petterncd like
colleczc end edult disorders clsewhcre." (The leedcr of
the Black Student Movement &t the Unlvcersity he.d. been
epproeched es & source of edvice, but hed becn involved
with exeminetions end could not lend eny more then morsl
support.) "...Pcecc had existed between re.cces in Orenre
County, thet no controversy hed embroiled Eillsborough,
becausc ell peoples had been able to telk together end
jron ovut difficulties. e still meintein ours 1s e
peeceful end hermonious place in which to live IF
OUTSIDERS stey out." "They (ed: the pupils) were belng
used s dupcs by raciel redicals who hed to turn some-
where to regsin ettention." "Duc credit must be given
the school boasrd for sticking by lts guns end refusing to
suffer dictetcs from enyonc exccpt & hilgher suthority."
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mic did not ecres, initielly, with the ections of Meyor
Frecd Cetes end his 'beleted' then short-lived curfevw,

e could not sec the executive scssions on the pert of
the school boerd." The "merches' rcferred to occurred
on thc sccond end third deys of the boycott when the
studcents welked from Centrel iigh School to the town
hell, loceted et the ccnter of the town, For scveral
hours they merched around the town hell wherc the school
boerd wes mccting in exccutive session. Thet cvening, &
frightcned mzyor end town boerd mct and pesscd en
ordinencc prohibiting merches unlcss declered et lesst
ol hours in sdvencc end unlcss & bond was postcd by the
plenning committee of the merch, e school supcrin-
tendent suspendcd clesses et the boycotted Negro school
until such time &5 "zs many &s onc-=helf of thc students
of Centrel Bigh School ere willing to return to cless end
resume their studics." Durinz the coursec of that week,
the school bosrd mct several times with student lcedcrs,
et first tresting theilr demends humorously, finelly rc-
jectinn them eltogcther. During one post-mceting huddle,
one of the student leeders, crpressing frustratlon,
kicked at one of the school desks. Scverel of the other
students then kicked thgodosks, but ceesed et the requecst
of onc of their number. Word soon sprced eround town
thet the "students were destroying the school," eand e
locel ncwspepcey wes leter to rced: '"Ilot-cquipped
police, Hichwey Petrol troopers end sheriff's deputles
swermced eround the high school efter students begen
throwing desks end cheirs in the school gym end lidbrery.
Officers remeined on duty for severel hours eftcr the
disturbance, but no further incldcnts occurred. There
werce no injurles end no errcsts.”

At the stert of the boycott, the percnts of the
childrcn, aloneg with other members of the Negro community,
hed exprcssed concern st & mceting held et the Mt. Zion
Beptist Church to discuss the situetion. Thc deccision
we.s mede to form e tcn person negotleting committec to
mcet with the boerd. Effectively, this ection took totel
dcecision-meXking end ncgotizting power out of the hends of
the studcents eand put it into the hands of the suddenly
concerncd bleck community. The committec, whose formatlon
had becen promoted by the president of Southcestern
Business College Fresident David W. Stith, included
soversl of the student lesdcers. MNeeting with the school
boerd, thc committce finelly agreed upon a solution ©o
the problem, The solution errived at wes to zllow eny
tenth, clecventh end twelfth grade black students to
trensfer to the white high school with thc filling out of
a frecedom=of-choice form for the following scmcster in
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September. No white students were to be trensferred to
the Ncgro school (en issue resised by the students but,
in effect, conceded by the bleck negotisting team) and
integretion was to remain "one woy," i.e., from bleck
school to white school. The result would be the
eventvel closing of the Negro school in the district
since the school bosrd's schedule for integratlon wes
keyed to thet of the building of additions to the white
schools. On Fridey, the students returned to their
clessrooms end the school boycott was et en end.

Although few of the original aims of the boycott
nhe.d been echieved, & precedent of protest hed been set,
end the Negro community would not be quite the same &s
it hed been. Perhaps the most concise ene.lysis of the
boycott sppeered 1in the editoriel column of the Friday
cdition of the Charlottec Observer, & higchly respected
North Ceroline. newspaper:

In the usual traditlon of Hillsborough,
county seet of Orange, the school boerd was
mekine heste slowly on federel directions to
end school segregetion. In an e.stonishing
breek with the docile attitudes of egroes in
the eree., Negro students demonstreted for
glmost instent action.

7i1th no desirc of its own to hurry into
totzel integration and with little effecctive
pressure for specd from outside sources, the
school bosrd had geared desegregetion to the
construction schedule of new classrooms et
Orenge County's white high school

fhis construction would ellow space for
integretion to proceed only through the 10th
grede next year with complete integretion to
follow for the remeining gredes in the 1969-70
school year. Confirmed in this plen and, per-
he.ps nore important, confirmed in & tradition
of not paying much sttention to Megro dcmands,
white county lesders got thelr becks up when
the students started marching.

A protest which by 1l gccounts wes &
model of peecefulness 1n these times drew &
res.ction thet st one point seemed on the verge
of introducing armed troops into the shedy
strects of Hillsborough. Leter on, tanere wes
unruly student conduct in the school. The
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situation was well on its wey to precipitating
e, showdown threstcning to the educationsl
interests of ell.

Fortunately, Orenge officlals overcanme
their treditionsl unresponsiveness and tried
to meet the reasonsble demsnds cf the
demonstrsators...For now, at least, the
county's white officiels have shown they can
work in good felith with concerned kegroes...




CONCLUSIONS

, Ferheps the most difficult section of & report to

- write is the one deeling with conclusions. It is in

' this section thet the rcsesrcher must declde cxeactly
how widely he will generslize, using hils de.te.,, from the
semple to other populetions which may be similer to or
different from the ssmpled population. Bceeusc of the
importencec of this toplc for policy declsions and the
implcmentstion of the lew of the land, this rcseercher
will gcnerelizce morc widely then rigid scicntific cennon
would ordinerily suggest.

This report first eddressed jtsclf to the tesk of
describing differences between those mothers who hed
cnrolled their children in formerly 211 white schools
end thosc mothers who hed enrolled thelr children in
formerly 11 bleck schools., The most importent singuler
differcnces, not unrelsted, seem to be in the knowledge
or femilierity the parcnt has with the environment, the
cducetionel cxpcctetlions of the parent end her feelings
of powerlessness. By the ldee of powerlessness, we meen
the feeling thet the individual hes (or lzcks) of belng
eblc to control aspects of his environment, Powerless=-
ness he.s bcen shosm to be & function of the degree of
Xnowledge one hes &bout his environment. ‘‘he individusl
who has e higher degrce of knowledge ebout his environ-
ment cen detcrmine which eltcrnatives for action ere open
to him end nows the conscquences of the eltcrnetives.
This individusl is more likky to feecl & degree of control
over which slternatives he mey choose end which ones he
rejeects., The choice of slternatives is elso tied to the
velue systcm of the individuel. Although we heve dealt
only in pe.ssing with the velues held by the individuel,
it is epparent that & low veluation of dcsegregetion will
negete, to en extent, thc probebility thet the perent
will selcct & formerly whitc school in which to enroll
s child. Thec individuelt!s vealue systen elso enters into
the probsbility of e fevoreble decision in terms of the
level of educstion the percnt cexpects the child to
ettein. Educsetion, end herc we meen essentizlly e '"good"
or & “"quelity" educetion, 1s one of the me. jor determinents
of whet occupetions will be open to the individuel end
what 1lifc style he will ultimetely cnjoy. If we may
essume thet percnts continuelly espire for their children,
then cducaetion will continue to be the mesns seen by
E percnts for children to becomc upwerdly mobile, Therc-
fore, we should not be surprised to find thet parcnts will
expect the child to ettein a higher lovel end quelity of
educetion then they themselves experienced. Uhet, then,
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erc the fectors 'mhich will hinder thesc emblitions of
peaents for children?

in Orengce County, end cmony meny Necro comnmunitics
tod:z.y, therce scems to be & hizh lcvel of suspiclion in
terms of thc ectusel degree of eccessibility to choicc
thet en individuel enjoys. In spceking to lcgroes 1in
Orengc County, onc continuelly %scnscs" the disbclief in
thc opcnness of frec-cholce plens. ‘lhcther eccuretely
or ineccuretcly, they scen to fccl that tifrccdom=-of -
choicc does not epply" to them, thet others wey choose,
but not them. This distrust is e functlon of dccedcs of
individuel end group cxpcricncc pesscd down from onc
ccneretion to the ncxt, from onc femily to enother, with
rcprcssive, hitc=controllcd institutions. As onc Vegro
cxple.incd, %Thc nen glves with onc hend &nd tekes with
the other.% !mtil bleck pcople scc bleck pconle ective
in dceision-meXing roles in the community, until bleck
pcoplc erc permittcd to cxcrcisc choicec of eltcrnetlve
becheviors without negetive conscquences bcing percelived
es inevitebly forthcoming from whitc-controlled insti- ..
tutions, bleck percnts will continuc to hcsitate to
ellow their children to cngege in the dey~-to=-de) contact
with white children in dcscgregeted schools.

In terms of proposels for ection, 1t should be
rcelized that this reseerch wes not constructcd so &s to
gencrete progrems. However, scversl sourccs of  dlse
pe ragement to bleck people will nced to be clinineted
before pecorle will ellow thelr children to enroll in
white schools in lerzc numbers. One point of irritetion
scems to be the "dircection' of integretion. Ble.ck people
sccm to fcel that white children should be ellowed into
desegrecetced black schools. They sugsest thet desegre-
ge.tion,'"like most other things, clwe.ys seems to hevec to
be done so &s not to inconveniencc the whites." i/hilc &
lzrec urben eres, residentlelly secregeted, mey not pcr-
mit the eeslest of eccess to black schools of white stu-
donts from the white erecas, the problem of residentiel
seeregeticn does not occur meeningfully in the compect
smell town with rcletively contiguous housing, It would
not require mess chengcs in the transportetion system of
most southern school districts to integreate both black
end white schools, vie ¥Ybussing' programs.

A further problem is introduced by the rising mili-
tence of bleck communitics around the country. Blecks
erc beginning to demend that tleck schools be meintsined
for the benefit of bleck students snd thet the quelity of
bleck schools bec upgreded to thet of whlte schools., It
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is fclt by somc blecle pcoplc thet the ble.ck schools erec
the rescrvoirs of &1l thet is desireblc of bleck culture
in Amcrice.. ‘they fecl thet bleck teechers ére, could

end would bc morc sympethetic to the problems of the
ble.ck studcnt. Thesc bleck pecople fecl thet bleck
history, blescl: sociel scicnce--in sun, ible.clz culturc!—-
cen most cfficicntly end "best" be teurht et the bleack
school. Whecther therc is eny truth to thcese idcees (end
this writcr would sugscst thet bleck curricule migzht be
nede eveilsblc in thc white schools where it might scrve
e. wider public), it sccms incumbent on the governnent to
clarify to &ll, bleck end white, thet the law of the lend
specifics the destruction of the duel cduce.tionzsl system,
2 bleck public school is undesireble, from the point of
view of the lew, whether it is rccommended by & resegre-
cating bleck men or en unrcconstructed whitc men, If

the bleck community fecls thc nced for edditionel edu-
cetion in bleck culturc end bleck history, supplementing
e revised "whitc" curriculum, then the bleck community
might be encoursged in setting up sunplemcntery educetion
units to be conducted seversl deys & wecek, both for the
cultursl cnrichment of the student end as &n &£id 1in his
developnent e&s & sclf-sufficicnt, knowl edseeble humen
being. The funding of 2 school such &s this might be
eccomplished with fcderel funds, on & participeting basls
with the comaunity, being peid dircetly to the locel
bleck community orzenlzetion, In such & wey ective par-
ticipetion could be fostered 1in the bleck community with
no detriment to the white community. Because of the
rcletive uniqueness of & plen for supplementel schooling
supported by blaeck community orgenizetions end the
federzl covernment, we should not rcject, out of hend,
eny ettenpts to rectify the history of bleck subordinstion
in 2mcrice. "E%st error is no excuse for lts own
perpetuation, vV
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FOCTNOT =8

1Although Erc'm vs. Doerd of Educatlon of
fopeke. ot al, (1954) 1s often cited es the dcscgregation
decision, 1t mey bc percelved more accurc.tcly &s an
historicel wetcrshed, the culminetion of declsions 1in
the erce. of educetionsl dcsegrecgetion such e&s Fearson
vs. Murrey (1936), Missouri cr.rel., Galnes Vs. Canade.
(1938), 5ipuel vs. Oklehoms. Board of Educe.tion (19u48),
Sweett vs. reinter (1950), Mcleurin vs. Ollehome Boe.rd
of Rerents (1950) end & scrics of state university
deccisions such e&s lLekessick vs, Cermichsecl (1952), one
which involved thc University of “orth Caroline, for
cxemple., The Brown cesc, the vchicle for the NAACP
post-war lcgel ettack eceinst educetionsl discriminetion,
involved four different stete laew sults (South Cerolins,
Virzcinle, Oclewsre and Kenses) &s wcll as the Bolling vs.
Sherpc sult of lashington D. C. This letter sult wes
ultimatcly withdrewn, leter to be submitted for &
seperete deccision under the Fifth rether then the Four-
teenth amendment, The writcr here e.cknowlcdges hils
debt to Dr. Guy B. Johnson for much be.ckground infor-
maetion concerning thc history of Supreme Court declsions
end the Vegro. Also, sce Albert F,. Blzustein and
Clarcnce Clyde Ferguson, Jr., Deseerceetion end the Lew
(Few York: rRendom House, 1962), pp. 39-53.

2plzustein and Ferguson, op., cit., b. 172.

30one nced only exemine somc of the more
recently compiled bibliogrephles to note the huge
quentity of meterlels published since 1955. See, for
exemple, Thome.s F. Pettigrew, 2 Erofilc of the Negro
americen (Frinceton, ¥, J.: Van MNostrand, 1964) or
Elilzebeth i/. Miller, Thc Negro_in Americe: A
Biblioerrzphy (Cembridge, less.: Herverd Unlversity
Fress, 19 .

uThe distinction betwecn nevoidence," which 1s
e legelly gusrsenteed privilege end %evasion,’ which 1s
egeinst the law and subject to punishment 1is me.de by
Blsustein end Ferguson, op. cit., p. 24,

51bid.
61rwin Xetz, "Lesesrch on Public School De-

segfegation," Integraeted Educetion, August/September,
19€5.

7sec Louls Lomzx, Thc Negro Revolt (i ew York:
derper end Towe, 1962).
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Aruitoxt provided by Eic:

ERIC

B81bia.

9Jamcs Colemen et el., Equelity end Educeationel
Opportunity (\eshincgton: U.3. Office of Lconomic
Opportunity).

loThis view sees dcecilsion-meXking es e form of
re.tionel judament bescd on en cvelustion of rewerds
obteincd es the rcesult of subtrecting costs (including
elternstives forgone) from rewerds. Sec John Thibaut
end terold Kelley, The Soclzl Fsycholosy of Groups
(New York: John 'illecy & Sons, 1959).

110ne is rcminded of W. I. ‘Thomes! well=known
thecorcm, "If men define situstions es rcezl they erc
reel in thceir consequences." Sece MNicholes Timesheff,
Soclologicsl Theory: Its Neture snd Growth (Few York:
Perdom Iouse, 19 , P. 151,

127he two clementery schools which were attended
by both white end bleck students were Cemecron Perk and
Aycock,

13George E. Simpson end J. "ilton Yinger, Reciel
end Culturel Minorities, Third Edition (Vew York:
He.rper & now, 1965), p. 29.

Wonis definition is & modificstion of the
definition suggestcd by . Richerd Cremer in & personzl
communication,.

15Harry Crockutt, Jr., YA Study.of Somc. Factors
Affectinge the Decision of MNegro High Schools, 1955,"
Socisl Forces (Mey, 1957), pp. 351=-3506.

léEugene 5. Weinstein and Psul N, Geisel, "Family
Decision-tieking over Lesegregetion,' Socliometry, 25
(I'exrch, 1962), pp. 21=29,.

17"Favorable" declsion 1s teken to meen e
decision made by & Negro perent to enroll & child or
children in & formerly zll-white, now descgreceeated
school,

18z crhert Seencer, "The Flrst Yesr of the Open
Errollment Frogram: A Filot sStudy,' Ecport to the
Commission on Interegrour Rclsations (MNew Yorli: New York
University, June, 1961). Mimengrephecd.

1p1a,
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201piq,

2le tudent delivery of explenstory slips secms en
inefficicent meens of ‘educetling" percnts ebout & progrem,
Onc £lso wonders whether the tople was discusscd in eny
of the mess mcdle.,

22Laurence T, Cegle end Jcrome Beker, "A
Compe.rison of the Social Cherecteristics end Educestionsl
Aspiretions of MNorthern, Lowcr Cless, Negro Perents who
Accepted and cclined en Opportunity for Integrated Edu-
cation for thelr Children" (Syrecuse: Syrecuse Univer-
sity Youth lLievclopment Center, iuzust, 1967). Mimeo-
grevhed,

23t1mer Luchterhand and Leonard Weller, %“Social
Cle.ss end the Descgregetion Movement: » Study of
Fe.rents!' Dececisions in e Negro Chetto,% Sociel Problems,
13 (Summer, 1965), pp. 83-88.

2l 72 mes Xillien, The Impossiblc¢ Revolution?
(ew York: Fkandom House, 1968), pp. 40-54,

255urt H. Wolff, The Sociology of Geore Simmel
(Glencoe, Illinois: The Freec Press, 1950), p. 261,

261bi4,
271p14.
2850e Louls ilorth in Relph Linton (Ed.), The

Sclence of Men in the World Crisis (Mew York: Columbis
University Press, 19L45), p. 347.

29cherles 5. Johnson, Petterns of Northern
Seercgetion (New York: Harper & Bros., 1943).

BOSeymour Parker and 1obert Xlelner, "Status
Position, lMobility end Ethnic Identificetion of the
liegro," Journzl of 3ocisl Issues, XX (April, 1964),
pp. 85-102.

31George C. nomens, Socilal Rehavior: 1Its

Elementery Forms (New York: Hercourt, Brecc and liorld,
1061).

32Hylen Lewis, Bleckweys of XKcnt (Chepel Hill:
The University of North Caroline Fress, 1955), p. 224,
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33E. Frenklin Frezier, "The Negro tiddle Class
end Deseercgetion," Socigl Froblems, 4 (April, 1954),
pp. 291-301,

3My1111em H. Sewell, et sl., "Sociel Stetus and
Educe.tionsl end Occupetional Aspiretion," amcricen
Sociologicel keview, 22 (Februsry, 1957), pp. 67-73.

35K1lciner end Perker, op. clt.

36Robert B. Bell, ''Lowcr Cle.ss i egro lMothers!
Aspirstions for their Children," Sociel Forccs, L3
(ME‘-yo 1965)0 Pp. 493-500-

37wrenk R. Westic end Devid E, Ioward, "Soclsl
Status Differcntiel end the Rece 2ttitudes of Megroes,"
Americen Sociolosical Review, 19 (October, 1954),

pp. 504=591.

38711men C. Cothren, "iezro Conceptions of White
People," fmericen Journel of Sociology, LVI (Varch, 1957),
Pp. 458-43770

39-1:Ih11e the pretest can be considercd as &
nfishing expedition," one could in no sensec refcr to the
finel study in the seamc menner. The suthor egrecs with
the thoughts cxpressed by Sidney Slegel: ngExploration
is & proper purpose of pilot studies...but & formsl
experiment ought not to be undertaken until en hypothesis
he.s bcen derived from an explicit theory ebout the
phenomine. to be observed end until the experiment hes
been designed to provide & clear and une.mbiguous result
relevaent to thet hypothesis." In Semuel lMcssick and
Arthur Breyfield, Exploratory Studies: Decision and
Choice (New York: MeGrew=-iill, 1964, p. 17.

40y . Blelock, in & personsl communication,
hes suggestcd working with models of 3 and 4 yeriebles
for the purposes of handling eesec end formulation end
solution of regression cquations.

41My thenks to J. 2Allen Willisms for this advice.

quee X, R. Athey, et al., "“"Two Experlments
Showing the Effcct of the Interviewer's Be.ckground on
Response to Questionnzires Concerning Reclel Issues,"
Journs). of Applied Psychology, 44 (1960), pp. 24l =246,

435¢e appendix V.
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uu&tatistical snumrery of School Serrecation,
Deserrczetion in the Southern gnd Border stetes,
Southorn Eaucetionel keporting Service, 1965,

b51pid.
4o1piq,

b7Nvichecl F. Brooks, ‘he Iiucnsions of Eoverty
in North Cerolins (Durhem: Thc North Ce.roline. Fund,
196L), ronogrepn Mo. 1. The dastz in this monogreph 1is

edenpted from:

e.. U.S. Buresu of the Census, U.5. Census
of the Fcpuletion: 1960. Generel
Jociel snd Lconomic Cherescteristlcs,
i"orth Cerolins

b. U.3. Burceu of thec Census, County and
city Deate Book, 1962

c. Lconomic 3summery of lorth Cerolina, a
mimeogrephed report by the Buresu of
Employment Rescerch, Employment Securltiy
Commission of lorth Cgrolina, 2ugust,

1963

48Person&1 communicetion to the suthor., I &m
indebted to Dr. Blelock for en opportunity to exenine
his forthcomins text dceling with theory building.

49"Power1essness" we.s tezken here as the relevent
dimension of snomie, &s thec dimensions erc lzbeled by
srole. Sce Leo 5role, "sSocial Integretion and Corol-
leries: Jn Explorstory Study," 21, Amcrican Sociologicel

Roview, pp.-709=716.

50y c1vin Seceman, “"On the Meening of Allenstion,"
imericen Sociolozical Review, 24 (1959), pp. 783-789.

513ulien B. Rotter, elvin 3ecemen &nd 3. Liverent,
nInternel vs. Externsel Control of Peinforccment: A la jor
varieble in Bechevior Theory," in M. F, Yashburnc (ed.),
Dceisions, velues and Groups (London: FPergemon Fress,

1962), pp. U73-518.

52See Marvin &. Shew snd Jeck M. Wright, Scales
for the Messurement of sttitudes (New York: ¥eGrew-0ill
Book Co., 1967), pp. 233-34.
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53E. A. Rundquist snd R. F. Sletto, Fcrsonelity
in thc Lepression (Minneecpolls: University of
Minnesote rress, 1936).

545haw end vright, op. cit., pp. 172-3.

55J. G. Xelley, J. L. Ferson end VW, il, Holtzman,
The lice.surcment of Attitudes Towerd the liegro in the
South," Journel of Sociel Psycholosy, 1958, 48,
pp. 305-317.

565cc forthcoming untitled work by Hubert M.
Blelock on thcory building.

5766@ Jencs A, UViggirs, "Velid Infercnce and
Zxperimentel Leboretory lethods," in H, ¥, Blelock and
Ann Blalock, rYethodology in Socizl Rescerch (New York:
YeGrew=-"111, 16368). -

581p14d.

595¢e The News of Orance County, 'ay 23, 1968,

P. 4.

60The reseercher would hcre note that the source
of his informetion on this point was deeply involved in
the boycott committece and, therefore, althoush ordinerily
en unblased source, night heve beecn prcsenting a slightly
distorted vicwpoint. No velidetion wes obteinsble,

61The News of Orenge County, op. cit., p. 1.

62From e. specch by the lete Senator Robert F,
Kennedy.
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Celculetions for Predictions of liodels

Vodcl A

Celculation for Prediction AII: Tyx,4Y,X37 = 0

ATII The formule for erOY-Xll is:
TX10Y = TX1o0X11 T¥X11
- T
\/ 1-r%2 0001 ¥ 17T YA

Calculation for Prediction AIII: TXoY.X11 = 0

LIII The formule for rX7Y.X11 is:

rX7Y - rK7X11 rYXll
2 2
J 1-r x7x11\/r1‘r YX11

Celculation for Fredictlion AIV: Ty

ap = Q0
2¥.X1411

AIV The formule for erY-X1X11 is:

T{oY. X1 =~ TX2X31.X3 T¥X11.X1

TR -
V[l TXox11.7%1 v/l T™yiy11.X1

The threec pertizl correletions needed ere:

. r'xz‘.f - TXZX]_ rYX]_
ATV, TA2Y°X1 = __

J'l‘r2X2X1%/ 1-fzyxl

T A - T <
x2X11 1\2.(‘..1 rl{lle

A \:]. " " WG
I \ 2 rl\.21h11 ../.\.1

!‘ - 2 !7 - 2‘ ]
\/ 1-r XoXqi 1-r 115
w
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e e st e

Celculetion for rrcediction AXI: I “p
= £ Z12¥.711X

AXTI The formule for erZY-Xllxl is:

| Ti12¥.X17 ~ TXy91.X11 ¥4 .41

! 1-12 { l-f§§x

| v %1241.X11 1.X11

The threc partial corrclations nceded are:

I - I <rir
AlZY X12%711 YX11

A W (4 - e
ML e S TaE . [ i-rey
Y ~12 11\/ “11
1 T¥12X1 = TXq2%13 TX1¥11
ALLI.2 Tyo,%q.Xqq =
1241411 7,

i 1yl - Y-
y T X1.22<11\/ 1-r"%1411

IXT. 3 Tow. - Yoy T TRy Tk
LXT. ¥Xy.41 %, 112 , 1_£§i .
YXll\J A1471

Calculetion for Prediction AALIII: erXll Xypkp =

is

AXTIII The formule for rX1X11-X12X2

Yy v 7 X - ) - LYY
.1{1)(11 . '."-11 f...:L&Z . Klz .x.ll.!'.\.z . .").12

{

- Z 7 7 ; - 2 ~r
‘J l-r KlAz.Alz‘J l-r X1142.X12

The threc pertisl correlstions needed sre:
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TX1Z11 T Thafiz fXiXae

AXIII.1 I‘Xlxll A2 = = 5 ===
- lelzw/ ISR E
1T, 2 TYiXp ~ TXidi2 TA2X12
AZ I‘v = -
. 1%2.412 12 . 172,

.\/ r 21412 J T 2')(12

T¥q9X ryaaXyo TXoX
AXIII.3 1142 11412 2412

X - A7 =
.['..11!1.2 . .1112

o i
\{ 1=r%%11%12 y L-r225%12
Model B
Celculation for Prediction BII: rxng.X3X13X11 = 0

BII The formule for erZY-X3X13X11 is:

rxng.X3X13 - (rX12X11.X3X13)(rYXll.XBXIB)

2
J 1 r 1\_12411 .X.BYJBJ Yfl" J~3¢x1’3

The following components mey then be determined:

BII.1l - -
. TL12Y. X3 T TX12¥113.X3 “Y¥4113.X
BrypY gy - i 3 3 3 3-X3
\/ 1-r X12813.83 / l-r ¥Xj33.%3
BII.Z2

TX12%11.-%3 ~ rx12x13.x3 T¥11413.%3

AR .
A12A13.X3N/ﬁi -r< X11X13 X3

TX12%11 %3613 = :
,; T

BII.3

- o TYZ37.X3 T F¥Ny3.£83 Ti11%13.X3
¥X11.4X3%13 :/

2

J 2
l-r YX13.43 j 1-r X11%X13.X3

i
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Ee.ch componcnt mey then be reduced to:

BII.41 TqY = TXpp7ig TXaY

r- 94 = ,
_/.—]_ZY. x3 _ 2 _ 2-’. i
fl r XlZ-f'*B\/ 1-r A3Y

BII.42

Th12413 = Tilgpds TAqx33

b ) NS o Ve =
1271373 - H2, - Tir2 .
bl-r X12%3 ;T T X313

.
.
~

311.43 Ty - T r\{ .
Y?;IB YXB 1.31{13—

L's ST =
1353 [ 1.p | 1-12

WIS N

rxllel - r}ileB rXBX:ll

X3X13
BII.4L

o - o=
X12%71 -43

: 2 ! 2
B (P RIS SV o L]
R\ N
BII.AS . S - -
ro o rz{11.~13 r"‘*ll"':“B ra3z‘(13
| £11X13-43 | =
! R l-r :’11&3]'1 r '33{13
BIT.46

rY}ill - rY}{B r}ijxll

|
| / 2
| l=-r%, -,
| X 3\} 43411
f

Celculation for Frediction BV: 0

erY «A11 =

BV The formule for r. is:

2Y.x97

erY = rxlel rX]_lY

¢ 1op2., - T2y
R T e Y

N J
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Codin~r Booklet -

ODecisiorns of rerro Yothers

Columm -

1
2-4

2uestion #

Code

Line 2 on
cover shect

Line 1 on
cover sheest

On front
sheet

Linec =2 on
covycYy shes

1,
2dditicn=1l
comment

Cerd iu~ber (1)

Intervicw ymber

Interviewcr-

1-Czrol ¥Fclezn
2-3ylvic robblins
3-zvzlyn Ecttye Jounes
L-Thelme Scllidey
S5-zZrends Funn
6-Constznce —cid
7-7¥ioclz. Eigh
g-=rberse C'Kecfe
G-Yeztrice “hite

ete of Irtervicw:

1-Gp to l=y 1&

2-Fey 17 tc Mey 26 (Centrsl
Boycott)

3-kzy 27 to Jvme &

h-Junc 5 to Jumc 10 (Dezth of
Xennedy)

5-Jvne 11 to Jume 22

é-Junc 23 to June 30 (End of
fesurrection City end Prison
of Abernsthy)

7=-July 1 on

Iype of School Child Attends:

1-Intecreted school (5200-:300)
2-5ezrcgeted schoocl (411 other
nurbcrs)

rerits]l Ststus

l1-2-Single
2-B-rarricd, Fusbend Living with
Femily

3- Merricd, “usbend lot
Fresently Living with Femily

L.C-"idowed

S-=pivoreccd

6-Z-Scpereted

7-F-Descrted
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column ./

10

11

12

13

14

15

16

Qucstion

2

4.% through

u.?

5.1 through
5.6

5.7

Code

Total Number of Adults in [House-
hold

0-7 = Code the actusl number

8 - For 8 or more

Total Number of Children in
ousehold
0-7 = Code the ectual number
8 - For 8 or more children

Number of lMele Children in

Orangc County Elementery Schools
(Sum responses 4.1-4,6 and code
the ectuel number)

Elementery Schools Attended by
Malc Children

~0-No enswer, Don't know
1-They elso ettend only
integrated schools
2=-They also attcnd only
segregated schools
3-The mele children attend both
types of schools

Number of Femzle Chlldrcn in

Orange County Elecmentery Schools
(Sun responses 5.1=5.6 and code
the ectual number)

Elementery Schools Attended by
Fensle Children
(Code es in Column #12)

Age of Malc Head of House
1-Up to age 19
2=20 to 29
3-30 to 39
L-40 to 49
5=-50 to 59
6=60 to 69
7=-70 or over
9-1o enswer, Don't know

ige of Respondent (VMother of Child
(Code as in Column 715)
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Column ¢

17

18

19

20

21

Question b

8.1 through
8.3

Speciel
wote

Additionel
commegnt

9

10.1 end
10.2

12.1 through
12,6

Code

cmployment Stetus of lele Head

of flouse

0-Not cmployed, houscwife,
Don't know, 1:0 enswer

l-Frofessionel

2=ilhite coller

3-3killed lebor, Service

h-Semi-skilled lebor, Service

S=Ferm: Owncr

p=-Farn: Lebor, Tcnent, Sheare-
cropper

7=-Unskilled

Fuployment of Femele Heed of
iousc
O-liot employed outside of house,
housewlife
l-Employed Part Time, 1-2 deys a
week
2-Zmployed Part Time, 3-4 deys e
week
3-Zmployred Full Time, 5 days a
week

Employment Status of Femele Fead
of House

(Code &s in Column #17)

Religion (Reli:ious 2ffllistion)
0=-one, o enswer, Don't know
l-Boman Cetholic
2=-FProtestent, Mcthodist
3=-Protcstent, Reptist
h-Protestant, Presbyterien
5=oliness, Fcntacostal Felth

Church Attendence
O=lever (12.6 oxr 10.2)
l-Yes, Oncc a week or more (12.1)
2-Ycs, Two or thrce times e
month (12.2)
3-Yes, Once & month (12.3)
4=-Yes, Once in two or three
months (12.4)
5=Yecs, Three times & yeer or
less (12.5)
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Column # Question ¥  Code

' 22 11 Neme of Church Attcnded

o O=Do not ettcend church

‘ l-FEomen Ceatholic
2-Frotcstent, lMethodlst Sccts
J-Protcstent, Baptist Sccts
b-Frotestent, Presbyterian
5=toliness, Fentecostel Feith

Sects
23 13.1 through Residence Yhilc Srowing U
13.5 1-In Orengc County (13.1

2=-In the County next to Orange
County (13.2)

J-iot in Orengec County, but in
i'orth Caroline. (13.3)

L-Not in North Cerolins, but in
the South (13.4)

5-Not in the South (13.5)

24 14 Fether's Occupation
(Code as in Column #17)
25 15.1 through lothcr's Employment
15.5 ' (Code &s in Column #18)
26 16.1 through Neercst School to iome
16.3; 17.1 O-Negro schocl much closer
end 17.2 (16.1 & 17.1)

l1-Negro school & little closecr
(16.1 & 17.2)

2-ifeither onc (16.3)

3-lThite school & little closer
(16.2 & 17.2)

Lh-tThitc school much closer
(16.2 & 17.1)

27 18 Highest Grede Completed by
Hespondecnt
Code as (tuide is coded, but
check to see that the response
is the coded response eand not a
trew!h Iresponse
(i.e¢., code directly, but check)

28 19 dighest Grade, Respondent's Mother
Code &s in Column ;27; Seme
Yerning folds
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Column : Question ¥

Cocc

29

30

31

32

33

U

35%

37

38

39

40

20

21

Highest Grede, Respondent's Fether

Code &s in Colum ;27; Same
Vierning Holds

Hichest Grede, Male Fead of House

M

“Codec as 1in Column .27; Ssme
Verning Holds

(¥B: 31-36 Valuation of Educetion: Low is

Anti-Educetion)
22.1

22.2
22.3
22.4
22,5
22.6
23
24
25

26.1 through
26.5

Self=Coding: Teke right off
Questionneire

Self-Coding: Teke right off
Quecstionnelire

Self-Coding: Teke right off
Questionnelre

Self=-Coding: Teke right off
Questionnelre

Self-Coding: Take right off
Questionnaire

Self-Coding: Teke right off
Questionnelire

Educetion Required for Child

Code as in Column /27

EZducation Lesired for Child
Code &s in Column ;727

Education Anticipeted for Child
27

Code a2s in Column ;-

Over-cll Comparison of Vhite and
Negro Schools
1-Negro much better (26.1)
2-Negro & littlec better (26.2)
3-No difference between white
and Negro (26.3)

L-ihite & little better (26.5)
5-White much better (26.4)
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colurnn # Question #

Code

B

Y2

by 3

lylyse

1y 5%

b7

L8+

LLg#

50%

(MB:

(I'B:  Others' Feelings ebout Desegregetion-

Intcaretion: [iigh is Pro)

27

28

29

30

31

32

33.1 throuch
33.5

Relatives
Self=-Coding: Teke right off
Questionnelire

Friends and Nelghbors
Self=Coding: Take right off
Questionneire

s
clf-Coding: Teke right off
QAuestlionnalire

"."‘" 1’1 i t C
S

Negroes
Self-Coding: Tekec right off
Questionneire

Male Heced of House
Self=Coding: fske right off
Auestionnaire

Zespondent
Self=-Coding: Teke right off
auestionnelre

Percelved Probebility of
Leseagregatlon-Integrs.tion
1-Now (33.1)
2-Less than 5 years (33.2)
3-At least 5 years (33.3)

Lh-Long time, but someday (33.4)

s5=Never (33.5)

Importence of Others'! Opinions: Eigh is

Important) (Weighting Factor) 48-52

34.1

34.2

34.3

Reletives
Self-Coding: Teke right off
Quastionnzire

Friends end Melghbors
Self-Coding: Teske right off
Questlonnaire

Whites

Self-=Coding: Teke right off

Questionneire
- 50 -
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Column =

51%

52%

53

54

55

Auestion # Code

34,4 Negroes
Self-Coding: Take right off
Questionnalre
34,5 Nele Heed of House
Self=-Coding: .zke right off
Questionneaire

Exrosure to iless "edie) 53-358

35.1 Redlo licws

O=Iio

1-Ycee, Rsleigh-Loceted: KIX,
kAL, PTF, LLE=

2-Yes, Durham-Loceted: DNC,
SRC, SSB

3-Yes, Grecnsboro-Loceted: BIG,
EAL

4-Yes, Burlington-Located: EREAG

5-Yes, Loxboro-Loceted: RIO

6-Yas, 2 of the above

7=-Ycs, 3 of the ebove

35.2 TV NeWS
O0=NNo
1-Yes, CBS, Nationelly oriented
2-Yes, CBS, Locelly criented
3-Yes, ABC, letionzally oriented
h-Yes, ABC, Locally oriented
5-Yes, ABC=-CBS Locelly oriented
6-Yecs, WBC Natlonslly oriented
7-Yes, NBC end clther CBS or ABC

Netionslly oriented

35.3 Deily Pepers
0-No
1-Yes, Durham Morning Herald
2=Yes, Durhem Yorning Sun
3-Yes, Burlington Times=-News
L-Yes, Grecnsboro Deily Yews,

Record

5=-Yes, 2 of the above
6-Yes, 3 of the above
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Colurn #

o Y

suestion #

5¢

W
-

58

59

35.4

35.5

36.1

Code

Jeekly Fapcrs

0=-%o

1-Yes, Out-of-stetec weekly

2-Yes, Ceroline Financiel Times

3-Yes, lews of Orangc County
(OC Tews)

L-Yes, Hillsborough-licbene
Enterprisc Papers

5-Chapel Eill Teekly

6-Yes, 2 of thc ebove

7-Ycs, 3 of the above

8-Re.ce Peper

eekly Magezines

0-Y0, No enswer, Don't know

l-Yes, Life, ook

2-Yes, Timc, Newsweck

3-Yes, 3eturdey Evening Post

L-Yes, Relicious Magezines

5-Yes, Recc Magezines: Jet

6-Yes, 2 or more of the above,
but not #5

7-¥cs, 2 or morc of the gbove,
including #5

¥onthly isgezincs

0-do0, No enswer, Don't know

l-Yes, Women's licgezines:
Eedbook, ctc,

2-Yes, Men's Sporting lMagezines

3-Yes, icader's Digest

L-Yecs, Job-related publications

5-Ycs, Farm-rclated journals

6-Yes, Frofessionesl journsls

7-Ycs, Lace lagezines: Lbony

8-Yes, 7 plus others

9-Yes, more then one of the above,
but not 7 or 8

Hourly Exposure to Redlo MNews,

per Heek

C-None

l-Less than 1 hour per week

2-From 1 hour to less than 3 hours

3-From 3 hours to less then 5
hours

4-From 5 hours to less then 7
hours
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Colurn #

Question #

Codec

60

61

62

63

64

65

66

36.2

38.1

38.2

38.3

38.4

38.5

38.6

lHourly Exposure to Badlo Ncws,
per week (cont'd)
5=From om 7 hours to less than 9
hours
6-From 9 hours to lcss then 1l
hours
7-From 11 hours to less then 13
hours
8-From 13 hours to less then 15
hours

Hourly Exposurc to TV MNcws, per
Wcek

Code &8 in Column #59

Nearo Community Leaders
“0-lo enswer, von't know
1-Recligious leeder
2-Businessmen, Economlic leeder
j=Educetion releted
h-Stete-service releted:

Agriculture, ilelfare
s5-hece lesder
6-Fricnds
7-Locel recrestion scervice
releted

Negro Leeders, Cont'd

Codec &8 in Colunn 61

Nearo Leeders Cont!'d

dee s in Column 31

iThite Community Leaders

0-No answer, bDon't know

l-State-service relsted:
Agriculture

J=Busincssman

b-Politicel figurc

5=-Religlious figure

6-Sociel eid worker, 3tate

7-50cie) figure: non-state
welfare

white Lesdecrs, Cont'ld
Code &8s in Column ;16

White Leeders, Cont'd
Code &8 1n Coliumn #64
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Column #

67

68
69
70
71
72
73

74

75

76

77

78

79

80

(1B

32.2
39.3
39.4
39.5
39.6
2.8

37.1

Question &

Srole Scele, Anomle:

39.1

through

Additionel

Code

Low is morec enomic) 67-72

Code O=Agrece (1)
1-Disegrec (2)

Codec &s in Column #67
Codec &8 in Column #67
Code &s in Column /67
Codec &s in Column ;67
Code &s in Column ;#67
Srole Scelc Value

Sum the codcs in Columns 67-72
end insert in Column 73

Howard Fuller
O-Don't know, No enswer
l-Incorrcct Answer, Completely
2-Incorrcct Answer, Fertislly
3-Ve.gue Answer, Correct &s is,
but incomplete
h-Correcct Answer, Complete

Mick Gelifienskls
Codc &8 in Column #74

Begineld Fewkins
Code &s in Column #74

G, Peul Cerr
Codc as in Column #74

Whitney Young
code &S in Column #74

H. happ Brown
Codec &8 in Column #74

Children Over 1lh Attending
Centrel High

0=-No

1-Yes
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Column

. 'h

2-4

6%

g+
10%*
11%
12
13%
14
15

16

17%
18
19

(MB:

dJuestion # Code

Codin~ Shect 2

Cexrd Number (2)

Line /2 on Intcrvicw MNumbcer
cover sheet

Secemen Powerlessness Scale: Low 1s Fower-

lessness) 5-15

(MB:

40.1~-40.2 Code 0-.1
1-.2

41.,1-41.2 Code &8s in Column #5
§2.,1-42,2 Code £s in Column #5
43,1-43.2 Code &£s in Column #5
Ly 1-44,2 Code &s in Column #5
4s5.1-45,2 Code es in Column 5
46.1-46.2 Code &8 in Column 5
47.1-47.2 Code as in Column 5
L4L8.1-48.2 Code &5 in Column 5
49.1-49.2 Codc &8s in Column 5
50.1-50.2 Code &s in Column #5

Velustion of Desegregetion-Integretion:

Low is Low Veluation) 16-21

2-£=-B

3-U=C

L=D=u

5=SD=E
51,2 Code &8 in Column 116
51.3 Code a&s in Column #16
51.4 Code es in Column ;16
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Columm # Question 4 Code

20
21+

22

23

2L

25

26

27

28

51.5 Code &s in Column :#16
51.6 Code &s in Column #16

(LB: Preferred Uegree of Soclal uistence
js Grezter Distence Freferrcd) 22-25

52.1-52.2 Ez.t with ‘lhite
O-Yes .1l
1-Yo (.2)

53.1-53.2 Dence with .hite
Codc &8 in Column #22

sk, 1-54,2 Terty with 'Thite
Code &s in Column #22

55.1-55.2 Internme.xry with ithite
Ccde &S in Column 722

(YB: Non Civil Rirhts aActivity: Low is
Activity) 26-32

56.1-55.2 Church Groups

O-fiever & menmber

1-Ycs, & member of 1
this kind

2-Yes, & mecnber of 2
this kind

3-Yes, & menber of 3
this kind

4-Ycs, & member of 4
this kind

5-Ycs, & member of 5
this kind

6-Yes, & mcmber of 6
this kind

7-Yes, & member of 7
this kind

8-Yes, e member of 8
this kind

57.1-57.2 Sociel Clubs
Code &s 1in Column #26

58.1-58.2 Politicel Clubs
Code &S in Column #26
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ILittle

eroup of

Troups
groups
groups
groups
groups
ZTOUPS

groups

of
of
of
of
of
of
of




Colum v Question + Code

23 59.1-5%9.2 Job-_or Union-Groups
- Ccdc £s in Columm .26

60.1-60.2 Fercnts® Sroups
Codc =zs irn Columm 26

3

31 €1.1-61.2 Eelghborhcod Groups
Code s in Columm :26

-4

62 ¥iscelleneous Groups
Codc s iIn Cclumm #26
(mM2: 0Odd Yuzbers imti-""hite Scslc, Even Numbers
inti-NYegro Scale: Low is Fre) 33-47

33 €3.1 Selr-Coding: Teke risht off
sucstionmaire

P 63.2 Scelf-Coding: Teke right off
auestionnelire

35* 63.3 Self-Coding: Take right off
suestionmaire

o= €3.% Self-Coding: Take right off
auestionnzire

37 63.5 Self-Codinz: Teke right off
<unestiomaire

e 63.6 Sclf-Coding: Tekc right off
questionneire

Gk €3.7 Self-Coding: Tekec right off
Fuestionreire

o= 63.8 Self-Coding: Tske right off
cuestiomeire

L L 63.9 Self-Coéing: TsXe right off
<uestionnelire

B2 63.10 Self-Coding: Teke right off
Juestionmeire

L €3.11 Self-Coding: Teke richt off
Juestionmeire
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48-57

58-67

58
59
60

61
62

63

64
65

66-67

srestion -
63.12

63.13

63.14

63.15

64.1 through
64,11

64,1 through
64. 11

64,1
64,2
6.3
(L
64.5

6l4.6

64,7
64.8

64,9-64.10

Code

Sclf-Coding:

Self-Coding:

self-Coding:

Self-Coding:

Teke right off
Questionneire

Teke right off
questionnelire

Teke right off
auestionnelire

Tekec right off
guestionnelire

0-No one in housec hes
1-Respondecniy only, in 1968, once
2-Husbsnd only, in 1968, once
3-Both, in 1968, once
h-Respondent only, prior to

1968, once

5-Husbend only, prior to 1968,

once

6-Both, prior to 1968, once

7-1 or 4, but more then once
8<2 or 5, but more than once
9-3 or 6, but more than once

Code: O=No
l-Yes

Tirecs 1
Times 1
Times 2

Times 3

Times 3; 1f morc then 3 times,

elso edd 2

Times 3; 1f morec then 3 times,

elso edd 2
Times 2

Times 5; 1f more then 2 times,

edd 3

Times 5; 1f morc than 2 times,

edd 5
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Column £
68-69

70=-71

72

73

Pl

75%

76%

7%

78

Question #

65.1-65.2

66.1-66.2

67.1-67.2

68.1-68.2

69.1-69.2

70.1-70.2

71.1-71.3

Code

Add Columns 58-65, plus sum of
66-67

2dd O for 0, 2, 5, 8
Add 1lt's for 1, 3, 4, 6, 7, 9

Fear of Physicel Punishment to

Child for Integratl
0-Yes (.1)

1-No (.2)

Fear of Physicel Punishment to

Femily for Integretin
O-Yes (.1)

1-No (.2)

More Opportunity for Child by
Integratl

O0-Yes (.1)

l-No (.2)

Better Education for Child by

Integretin
1-No (.2)

Stetus Gain for Child in Eyes
of Peers

O-Yes ( 01)

1-No (.2)

Status Gain for Family in Eyes
of 1ts Peers

0-Yes (.1)
1-No (.2)
School Attended by Children
1-411 attend white (integrated)
schools
2-211 sttend Negro schools

3=At least one child in each
type of school




Column # Guestion # Codc

79 Lest Why Docsn't thc Child Attend the
qucestion Other Typc of School
e.sked O0-Cannot eafford

l-Fecer: bed trestment

2=-Child's cholce

3=-Father's choicc, other femily
member

b-Superiority-cquelity of
ble.ck schoel

f=5uperiority-equelity of
white school

6-Distance, transportetion;
trevel

7=Little thought, inection,
prcvious history

8=School administretion mede
decision

80 SC Skin Color
O=Derk
l=-edium
2=Light

NOTE TO CODERS: Unless otherwise specified, code 9 eas
Don't know,
No answer,
Not eppliceble

The two lntegreted schools are Aycock
end Cameron Park, 4

*Reverse Coding




N AT TE e eantie on s e T

APPENDIX IIX




1 X2

1.000
.050 1,000
133 .209

-.179 -.010
117 076
.075 .251
.023 .219
065 .199

.298

. 264

Correcletion Matrlx

X3

1.000
-.110
-.001
. 522
477
448

188

X2 %10
1.000

.238 1,000
-.290 -,051
-.159 -.094
-.053 .055
-.208 007

~r

11 *12 X1z ¥

1.000
.383 1.000
441,546 1,000

.505 .349 .364 1,000
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UNC Institute for Research
Project No, 244

Interviewer

Interview No.

Orange County Attitude and Opinion Study




Hello, I'm .. I'm with a group of people at
the University of North Carolina who are studying the opinions
and attitudes of the people of Orange County, and thls household
nas been selected at random to be interviewed. Since we are
looking at attitudes and opinions, there are no tright! or 'wrong'
answers. Your opinions will be treated confidentially, and when
you and I finish, the information will be taken to the Unlversity
and put on IBM cards, so that we can compare the opinions of
people in different age groups, people in different jobs, and so
on. Your name will not be written do'... anywhere on this study.
First I'd like to get some background information.....

Are you (a) Single, (b) Married, (c) Widowed,
(d) Divorced, (e) Separated, (f) Deserted, (g) Other

(SPECIFY)

1,
How many adults (17 and over) counting yourself, live here?

2.
How many of your children (or children to whom you are
guardian) live with you?

3.
How many of your boys are enrolled in Orange County
elementary schools, and in what grades?

b 4.2 4,3______ L.k b,5_______ 4.6
Grade 1 Gradec 2 Grade 3 Grade L Grade 5 Grade 6
Wwhat 1s (are) the name(s) of the elementary school(s) the boys
go to?

b,7
How many of your girls are enrolled in Orange County
elementary schools, end in what grades?

5.1 ________ 5.2 5.3_______ 5.k 5.5 5.6
Grade 1 Grade 2 Grade 3 Grade U Grade 5 Grade 6
What 1s (are) the name(s) of the elementary school(s) the
girls go to?

5.7 _
How old is your husband (IF HUSBAND NOT LIVING HERE, "FRIEND",

OR ELSE "THE MAN OF THE HOUSE")?
6. years
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10.1
10.2

11,

12.1
12,2
12.3
12.4
12.5
12,6

13.1
13.2

13.3
13.4

13.5

14,

And your age 1is?

years

Is your husband (or MAN OF THE HOUSE) employecd at prescnt?

yes
no

Wihat sort of work docs (if unemployed, "DID") hLe do?

TTITLE OF JOB, AND DESCRIPTION OF DUTIES)
What is your religion, if any?

TGENERAL NANME, AND DENOMINATION)

Do you ever attend church?

yes
no

(IF ANSWER IS 'NO!' SKIP) Which church do you attend most
often?

(GET NAME AND ADDRESS, OR PASTOR/MINISTER)

(IF ANSWER TO 10 IS 'NO' SKIP) How often would you say you
attend church?

Once a weck or more

2 or 3 times a month
Once a month

Once in 2 or 3 months
3 times a year or less
Never

Where did you live, for the most part, while you were growing
up?

In Orangc County
In the county next to Orange County

Vot in Orange County, but in North Carolina
Not in North Carolina, but in the south
(WHERE?)
Not in the south (WHERE?)

What was your father's usual Job, while you were growing up?

(TITLE OF JOB AND DESCRIPTION OF DUTIES) (IF FARM, SPECIFY:
Owner? Tenant? Sharecropper? Manager? Farm Laborer?)
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16.1
16.2
16.3

17.1
17.2

18.

19.

20.

21.

-3 -

Did your mother work outside the home durirng the yecars you
were growing up?

yes
no

(IF “"YES" ASK) Did she usually work

Part time, 1 or 2 days a week
Part timec, 3 or U4 days a weck
Pull time, 5 or more days a wcek

Wthich elementary school 1s closer to your home, the nearest
Negro clementary school or the nearest white elementary school?

Negro school
White school
Both are about the same distance from the house

(IF EITHER 16.1 OR 16.2, ASK) Would you say that 1t is:

Much closer to my house
Just a 1little closer to my house

What was the highest grade of school you completed?
(SEE GUIDE)

What was the highest grade of school your mother completed?
(SEE GUIDE)

What was the highest grade of school your father completed?
(SEE GUIDE)

yhat was the highest grade of school your husbend (Friend,
Man of the house) completed?

(SEE GUIDE)

0-4
5-8
at least 9, but not a high school graduate
graduated from high school

some non-college, post high school training
some college

graduated from college
post-graduate college
Don't know, No answer

GUIDE:

O O~ oMW -

_ PAUSE
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Kow I'd like to ask you some of your opinions on education., Would
you say that you (HAND CARL 1 TO RESPONDENT AND READ)

22.1
22.2

22.3
22.4
22.5

22.6

23.

25,

25.

26.1
26.2
26.3
26.4
26.5

1 - Strongly agree
2 - Agree
3 - Are undecided
Y} - Disagree
5 - Strongly disagres
to the following statements:

Most young people are getting too much education.

An education is not much help in meeting the problems

of real 1life,

Education only makes & person discontented.

A good education is 2 great comfort to & man out of work.
The more education & person has, the better he is able
to enjoy life.

Education is more valuable then most pecople think.

About how many years of cducation do you think your children
w1lll need to make a decent living?

years

-

1
If you had your own way, how many years of schooling would yon
like your children to get?

years

Considering how things are, how many years of schooling do you
expect your child to finish?

years

Knowing what you do about the Orange County schools, how would
you comparc the Negro schools and the white schools, over-alil,
as to the ability of the schools to give a good education? In
giving your answer, think about such things as having good
teechers, enough suppllies, enough books, the conditions of the
classrooms - are they toc crowded - anmd other things that ycu
feel arec important for getting a good education.

I think that the Negro schools give a much better edu-
cation than the white schools,

I think that the MNegro schools glve a little better
education than the white schools.

I really think that there is no difference in the edu-
cation recelved at the white and Negro schools,

I think that the white schools give a much better edu-
cation than the Negro schools.

I think that the white schools give a little better
education than the Negro schools,
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Pecently, the newspepers have been writing many articles on school

desecrezation and integration, We'd like to =sx rou how you think

different groups of pecple in Orange County (ould) feel about your
emrolling your child in a desegregated, formerly white school,

Do you think they:

1 - Strongly approve
2 - Approve
3 - Heally don't carc one way or the oslier
4 - Disapprove
5 - Strongly disapprove
of school desegregatis.. and integration:

27. Your relatives
28, Your friends and neighboars
29. The white people in Orange County
3C. The Negro people in Orange County
. Your husbtend (Friend, or Man of thc trouse)
. You
Vhat do you think the chences are for corilete desegregation
end integration of the Crange County schools?
33.1 _____ We now have complete school desegreg=tion and integra-
tion.
33.2 ______VWe will have caaplete school desegreg2tion and lntegra-
tion very soon, in 3 or 4 years at the most.
33.3 ______ e will heve complete school desegreg=tlon and lntegra-
tiocn, but not very soon, not earlier thkan 5 years.
33.% ____ If we have complete integration, it wom't be in my time.

33.5 ______ We will never heve camplete integration.

If you were making an important decision about public problems, or
about whet is happening in the country or this comaunity, how

importent tc you would the opinion and advice of the following
persons be:

1 - Very important

2 - FPzirly important
3 = PFairly unimportant
A - Very unimportant

Most of your relatives

Fost of your friends anmd neighbors

Most of the white people in Orange County
Nost of the Negro people in Orange County
Your husteand (Friend, or Han of the house)

(FLUSE)
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35.1

35.2
35.3
35.b4

35.5

35.6

36.1
36.2

37.1
37.2
37.3
37.4
37.5
37.6

38.1
38.2
38.3

Full Tt Provided by ERIC.

ERIC

Do you regularly:

YES NO WHICH ONE(S)?
Listen to news on the radio? ' L

Watch the news shows on TV?

Read dally newspaper(s)?

Read newspaper(s) that come
out once a week?

Read magazine(s) that comec
out once a week?

Read magazine(s) that come
out about once a month?

About how many hours during an average wcck do you:
hour(s) listen to news on the radlo?

hour(s) watch the news on TV?

Now I'd like to read off the names of some people who have been
in the news recently. Actually, meny people have heard of one
or two of the names, but very few people know who all of these
people are. I'll read off a name to you, and you tell me what
he does, or what he is known for:

Howard Fuller

Nick Galifianakis

Reginald Bawkins

G. Paul Carr

Whitney Young

H. Repp Brown

{PAUSE)

In most towns, there are usually some people who can get
things done for people. Who are the Negro people here (in
this community) who a person would go to to get something done?
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Who are thc white people?
38.4

38.5
38.6

Now I'd like to ask your opinions about some areas of life,
Do you (1) AGREE (2) DISAGREE with the following statements:

39.1 _____ There is not much use in people like me voting because
all the candidates are usually against what I want,

39.2 Theret's 1little use writing fo public officlals because
often they aren't really interested in the problems of
the average nan,

39.3 _____ Nowadays a person has to live pretty much for today and
let tomorrow teke care of 1itself.

39.4 ____ In spite of what some people say, the lot of the average

man is getting worse, not better,

39.5 It's hardly fair to bring children into the world with
the way things look for the future,

39.6 These days & person doesn't know whom he can count on.

And now, I'd like to reand to you several palrs of statements.
Choose the one statement out of the two read to you, that you
personally believe to be the most true:

40.1 Many of the unhappy things in people's lives are partly
due to bad luck. OR,

4o.2 People's misfortunes result from the mistakes they make.

b1.1 One of the reasons why we have wars 1s because people
don't take enough interest in politics. OR,

hl.2 There will always be wars, no matter how hard people

try to prevent then,

42,1 No matter how hard you try, some people Just don't like
you, OR, ;
42,2 People who can't get others to like them don't under- f

4 stand how to get along with others.

43,1 I have often found that what is going to happen will
happen, OR,
43,2 Trusting to fate has never turned out as well for me as

making a decision to take a definlite course of action.
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by, 1
Wl 2

48.1
Lg,.2

Lo.l

Lo.2

50.1

50.2

51.1

Now

HOQW»
I I I

It
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Becoming & success is a matter of hard work; luck has
little or nothing to do with 1t. OR,

Getting a good job depends mainly on bcing in the right
place at thc right time.

11ith enough effort we can wipe out political
corruption., OR,

It is difficult for people to have much control over
the things politiclians do in office,

What happens to me 1s my own doing. OR,

Sometimes I don't feel that I have enough control over
the direction my life 1s taking.

Most of the time I don't undcrstand why politicians
behave the way they do. OR,

In the long run, the people are responsible for bad
governnent on a national as well as on a local level,

The average cltizen can have an influence in government
decisions, OR,

This world is run by the few people in power, and there
1s not nuch the little guy can do about it.

As far as world affalrs are concerned, most of us are
the victims of forces we can neither understand nor
control, OoR,

By taking an active part in political and social
affairs, the people can control world events.

Most peoplc don't realize the extent to which their
lives are controlled by accidental happenings.

There really is no such thing as "luck",

OR,

d like for you to tell me whether you

Strongly Agree
Agree

are undecided
Disagree
Strongly disagrece

with the following statenents:

Separate churches for white and colored people should be
naintalned, since church membership is a matter of
individual choice,
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51.2

51.3

51.4

51.5

51.6

55.1
55.

N
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There is no difference between the Negro and white
reces in thelr potential cultural and intellectual

level.
Admitting Negroes to white schools would not work,

because most Negroes do not have the necessary
background to keep up with the white students.

If a Negro were elected to public offlce, soclal
pressures by both whites and Negroes would prevent
his doing a good Job.

One of the reasons for maintalning segregation 1is
that the Negro will be able to find more cqual
opportunities with his own people.

The best way to solve the race problem is to
encourage intermarriage so that there will eventually
be only one race,

Do you think you would ever find it a little distasteful:
to eat at the same table with a white person?

ycs
no

to dance with a white person?

yes
no

to go to & party and find that most of the people were
white?

yes
no

to have a white person marry someone in your family?

yes
no
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And now I'd like to ask you about your membership in various
kinds of organizations. Have you ever been a member of a
church group, or church ladies club?

Yes - How many groups or clubs of this kind? ______
No

A local sociel club?

Yes - If more than one, how many?
No

A local political club or organization?

Yes - If more than one, how many?
No

A job-conmnected club, group or unicen?

Yes - If more than one, how many?
No

A parents! organization, either at school or otherwise?

Yes « If more than one, how many?
No

A neighborhood group or club?

%es - If nore than one, how many?
No

Any other group, club, organization or soclety? (SPECIFY)
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Now these last 3 sets of questions and we're through. First,
I'd like you to listen to each statement that I read, and
tell me if you would say:

agree very much
agree pretty much
agree a little
disagree a little

disagree pretty much
disagree very much

o\ EFw i
I I I B B
b=t b=t b=t

63.1 There are many white people who are not prejudlced and
who sincerely believe that Negroes are equal,

A large part of the problems facing Negroes today are
caused by Negroes themselves,

Most white people are always looking for ways to cheat
and steal from the colored people.

63.4 Too many Negroes, when they get a little money, spend

it all on whiskey, flashy cars, or expensive clothes.

63.5 Usually, it is not a mistake to trust a white person.

63.6 Segregation and Jim Crow will never end unless the
average colored person becomes better educated and
better mannered.

63.7 No matter how nicely they treat a colored person, white
people don't really mean it,

63.8 A great many Negroes become overbearing and disagreeable
when given positions of responsibility and authority.

63.9 - .Negroe§ arc usuélly in better physical‘shape, and
healthiecr, than whites,

63.10 One important reason why Negroes are discriminated
against in housing is that they don't keep up the
property.

63.11 There is nothing lower than white trash.,

63.12 One blg reason why racial prejudice is still so strong

is that Negroes offend people by belng so sensitive
about racial matters.

. 63.13 White people are only friendly to Negroes when they
want something out of them.

63.14 With all the drinking, cutting, and other immoral acts
of some Negroes, white people are almost Jjustified for
being prejudiced,

63.15 The world might be a better place if there were fewer
white people. 8l
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This set of questions has to do with Civil Rights
activities. Have either you or the man of the house ever:

(ASK LLL 'YES®! OB 'NO* QUESTIONS FIRST. THEN GO BACK AND ASK THE
REST OF TEE QUESTIONS FOR THOSE ACTIVITIES RECEIVING 'YES! ANSWERS

ONLY)
You
Husband? No, of When
Yes No Both? Times (WHAT YEARS)

6.1 Signed a2 civil : ‘ ‘
rights petition

P nd

64.2 Attended civil
rights meetings

64.3 Joined civil ‘
rights crganizacion

i

64.+ Been elected/
appointed an officer
in a civil rights
organization

64.5 HKarched for civil ! ? |
rights :

6.6 Picketted for
clvil rights

64.7 Boycotted store or
place of business
for civil rights §

64.8 Taken part in sit-
in for civil rights i

sl minase e wmeme vam

a— o

L co® + canam nmmuen weiQEt ¢ 01 wap W 0o
vl et e sow

-

6.9 Been arrested for
civil rights acti-
vity

64.10 Farticipated in a
riot for civil
rights

64.11 Done any other
civil rights acti-
vity (SPECIFY)

TN VSRR s RS ST
-

T @8
-
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65.1
65.2

66.1
66.2

70.1
70.2

71.1
71.2
71.3

SC:

- 13 -
And now these last questions:
Do you think your child would be beaten up if he attends a

school with whites?

yes
no

Do you think your family would be beaten up if your child
attends school with whltes?

yes
no

Do you think your child will meke more money and have more
opportunity if he attends a school with whites?

yes
no

Do you think your child would obtain a better education by
attending a school with whites?

yes
no

Do you think your child would be looked up to more by his
friends by attending school wlth whites?

yes
no

Do you think your family would be looked up to more by
friends if your child attends school with whites?

yes
no

Does your child attend Negro or white elementary schools?

white
Negro
et least one child in each

Why ( don't )

(children) (Negro) 0
(doesn't) your attend the schools?

(child) (white)

THANK YOU VERY MUCH FOR YOUR TIME AND EFFORT.
M L - 86 -
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by
Mervin Levy

(with minor changes and additions to the originsl
by
Murrsy Binderman)
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The _nformstion you are about to recelve in this
manusl is to serve &s & gulde to all interviewers en-
geged in the conduct of this survey. The interviewer 1is
esked to become thoroughly familier with this manual, the
contents of the questionnaire, and the proper method of
questionneire edministration.

The interviewer role is an exceedingly difficult
but importent one to assume. The reliebility and wvali-
dity of the survey rest on the skill with which the
interviewer edministers the questionnsire. In turn, the
value of the results of this study to the community, in

" terms of evelus.tion end planning for future community

needs end requirements, is dependent on eccurate, complete
dats.

" If, during the course of the trsining sesslions,
questions arise s to procedure, interpretation, deta
gathering or recording, make certain the questions are
answered end any problems solved. .

Interviewing rrocedure

The ert of interviewing consists of creating the
proper situstion in which the respondent's answers will
approech complete reliability and velidity. The respon-
dent should feel encoursged to voice her frenk opinions
snd ettitudes without receiving the impression thet they
&re negetively received by the interviewer, or that they
will be meinteined in eny but the most professionel con-
fidence. The interviewer should, under no circumstences,
express surprise or revesl private judgments as to the
respondent!s enswers.

The followlng steps should be understood and under-
tskxen by the interviewer. -

1. Creatc & Friendly &tmosphere

e. The interviewer's introduction should be bdrief,
cesuel, end positive. The introduction should essure the
respondent tlet & reliable organizetion 1s conducting the
reseerch end that the interview is of the utmost lmpor-
tance. It should elso include 2 generzl statement as to
the purpose of the interview. The orgenization conducting
the study is interested in the responses to the questions;
thus, the interviewer should get to the questions es
quickly and smoothly as possible.

b. The eim of the interviewer should be to interview
every eligible subject. A smell proportion of the popula-
tion mey be suspiclous, end a larger percentege may
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require & bit of encoursgement or mild persuasion; but
the competent interviewer will soon discover that less
ther ope potentiel respondent in twenty ectuelly will
turn her down. Yany people seea flettered to be singled
out for en interview, while others seex delighted at the
opportunity to voice 2n opinion end heve en saudience.
The interviewer shouvld answer sny leglitimete questions
thet the respondent &sks and should, 1f necessary, pro-
dmce her credentials and explzin thet names ere not
Yecorded, and thet the interview is not & test (there
are no 'right' or 'wrorg' enswers), but simply en attempt
to find out whet meny of the people &re thinking by
sasking & few of them what they ere thinking.

e. The interviewer's mermer should be friendly,
courteous, conversetiorel and unblased. She should be
nelther too griz nor too effusive, nelther too talkative
mor too timid. 2 coapetent interviewer puts her respon-
dent st east so as to be eble to fully and freely elicit
informetion,

d. Of greet importance is the point thet an informal,
comwersztiornel interview is dependent upor & complete and

h mest of the sctusl guestions in the sch e
the interviewer. She should be femiliar enoush with
guestions and thelr order to present them conversa-

tiomellr, rather then to reed them stiffly, to know which
ones ere iminent without peusing to study the question-
meire in detesil.

e. The interviewer's fuvnction can be likened to that
of & revorter, not thet of 2n evangelist, e curlosity-
seeker, or & detetor. The interviewer should take 21l
shedes of opinion in her stride, showirns neither surprise,
nor dissopproval, nor shock &t & re ndent's enswers.

The competent interviewer =ssumes en interested manner
tomerd the respondent's replies and never divulges
persoel opinion. If she is a2sked for her view, she

1ightly lsughs off the request with the remerk that her
jJob £t the moment is to obtzin opinions, not to hzve them..

f. The interviewer must keep the control of the
interview in her own hends, discoursging irrelevent con-
versetion end endeavoring to kxeep the respondent on the
point. Fortumately, she will usvslly find that the
rambhling, telk=tive respondent is the very ome who least
resents & firm but plez=sent insistence on ettention to
the business of the interview.
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2. Asking the Question

&. BAsk each question as 1t 1s worded.

b. Do not attempt to explain or interpret the ques-
tion. If e respondent gives evidence of not understanding
& perticuler question the interviewer cen only repeat 1t
slowly, with proper emphesis, offering only such explana-
tion &s mey be specifically suthorized in hcr instruc-
tions. If tae respondent continues to lack understending
of the question, note this fact on the questionnaire and
go on to the next questlon. Fortune.tely, lack of under-
standing will rsrely occur, since most of the questlons
heve been tested for clerity to e respondent on & sample
siniler in most resyects to the one you are interviewing,
end uncleer end offending questions heve, as a result,
been noted &nd revised.

¢c. The questions must be esked in the seme order &s
they appeer in the questlonnsire,

d. Every question must be e.sked, unless the
directions on the questionnsire specificelly require the
jnterviewer to omit certein contingency questions. 1In
the event thaet the respondent hes already snswered &
question as a result of a preceding one, the lnterviewer
mey preface the question with the remerk, "You have el-
ready seld something ebout this, but let me ask you ...."
This will indicate to the subject thet the interviewer
has peld attentiorn to the responses.

3. Obtein the Resvonse

a. Obtein & specific, complete response. The re-
spondent mey attempt, withn or without meaning to, to telk
taround! the subject of the question, without enswering
tane actuzsl question. Some of the conversstlion on the
pert of the respondent may be in the neture of recall,
and thus be useful in helping her to errive et an answer.
While not stopping her z2bruptly, the interviewer should
gently esnd persistently repeat the question until an
enswer hes been obtelned.

b. The interviewer must be extremely cereful to omit
the supplying of = possible response. Do not lead the
respondent into en snswer. If, for exemple, the re-

- spondent hesitztes in the selection from elternative/
responses to & closed-ended question, the interviewer
can only repest the question, or eask, "In genersl, what
would you sey?" Agaln, the lnterviewer must never
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suggest the choice of an answer,

c. An "I don't know" or "I can't remember" response
mey require & bit of delicate probing on the interviewer's
part. ‘The respondent may have ideas ebout & subject but
may never have been called upon to erticulate them before,
She mey not remember because en event occurred in the
distent pest or wss unpleasent. Remember thet &
Judiciously worded probe may result in information other-
wise not atteinsble.

d. If s quelificsetion 1s given to & "Yes-No" or
nAgree-Disegree" type of question, the competent inter-
viewer will say, "In genersl, whet would you say?" or
"The wey things look to you now, what would you sey?"

If the respondent continues to quelify her enswer, the
intervicwer should weke & note of the qualificetion next
to the question,

Iy, Report the Response

a. Record the enswers clesrly. Illegible hand-
writing or carcless recording mey render the entire ques-
tionnsire useless. The interviewer should remember that
the coding end enslyslis of the questionnaire are to be
done by individuvels who ere unfemiliar with her hend-
writing. Record the responses in the pleces assigned for
this purposc end use no ebbreviations unless they ere
commonly accepted ones. The interviewer might put her-
self in the position of the questionnaire coder and esk
herself whether the entries on the questionnaire would
be clezr, reedeble eand unambiguous if she were reading
them for the first time, rether then entering them,

b. Meke & habit of checking through each interview
immedistely efter its completion. If the questlonnalre
lacks eny inforrsztion, or conteins errors and omisslons,
this will be the only timec thet such problems can be
corrccted. Some of the answers ney not have been recor-
ded in their entirety during the course of the interview.
If the interview is edited immediestely, & more complete
answer 1s atteinsble and, once recorded, will increase
the usefulness of the questionneire for the study.

c. Quote the respondent directly. The competent
interviewer docs not summarize the reply in her own
N words, nor does she "polish up" slang, incorrect gremmar
or weak vocebulery.
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5. Senple

The interviewer hes the ultlmate responsiblility to
interview the subjcct who has been selected for the
gsemple., Meke certein to contect the correct person. If
unsble to do so, report beck to the interviewer super-
visor immedictely for instructions. Fallure to interview
the subjects sclected for the semple cen render the entire
survey invelid., Under no circumstences should the inter-
viewer teke it upon herself to select e respondent to re-

" place the one unsble to be intcrviewzd.,

6. Bles

The interviewer's cvalustion of the respondent, es
well as the respondent's evzaluetion of the interviewer
influence the interview situstlion and the results ob-
tained thercwith. In order to kecp blas at & minimum,
there ere severel ceutions that must bde hcedcd.

e. The interviewer's gppeerance must be neutral.
This meens thet the interviewer might be classificd by
the respondent in eny onc of & number of cetegoriles:
rich, poor, well-cducsted, poorly-cduce.ted, Democret,
Fepublicen, urbzn-rcared, rursl-reared, and so on., The
Ampression of "generalness" should be neintained through-
out the interview. While the mecans of meintslning this
guise will vary from locelity to locelity, some
suggestions might be advanced:

(1) Dress should be pleln and ncet.

(2) Personsl eppesrance should be ngversse, "

(3) Speech should be cerefrlly modulated,
including cholce of wvocesbulery.

(4) During the course of the lnterview, the
interviewer should refrsin from expressing
opinions, even if they ere 1n sgreement
with those of the respondent.

b. When possible, conduct the interview privately,
80 thet the respondent doces not have to modify her
responses in eclkiowledgment of & third party. It mey be
necessery to interview a houscwife while her children
are present, Avoid, however, interviewing & respondent
while friends or family are ln the same room in which
the interview is to be conducted, If this situation
eppeers likely to occur, stress the importance and the
private nature of the lnterview, &s well as the necessity
of obtsining only her opinions end ettitudes., Suggest
thet the interview be conducted in eanother part of the
house, perhaps the kitchen or the dining room.
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c. Adopt en informel, conversstionsl manner.

d. Do not form any opinions of thec respondent on
the besis of prior experience or knowledge, For
instance, it would bc an error to essume that e Lth
grade educetion would limit clther the ebility of the
respondent to reply to certain questions or the utllity
of such responses.

Finslly, remcmber to ask questlons of your supervisor
gbout eny matter troublinz you desline with the study.
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