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FOREWORD

This volume contains evaluation reports for 1967-68 secondary-school activities
funded under Title I of the Elementary and Secondary Education Act (ESEA). In-
cluded are all activities which continued through the school year or extended into
the 1968 summer session.

Selected public and nonpublic secondary schools served pupils in 32 activities in
four major areas of learning: achievement--reading and other communication skills;
counseling-~attitude and self-image improvement; fine arts--cultural enrichment
through music and art; and instructional materials--development of new materials
for pupils with special learning needs.

Among the more innovative activities were those that developed short stories, novel-
ettes, and chapters in history for culturally disadvantaged teenagers who were poor
readers. Human relations workshops promoted multicultural understandings among
pupils and adults. The reading and counseling components continued their intensified
remedial work begun in spring 1966.

As referenced in the Table of Contents, each activity has its own code number, for
example, Group Counseling--109. Each activity's report follows a similar format,
as outlined below:

1.00 Description
2.00 Objectives
3.00 Implementation
3.10 Duration of Component and Number of Schools
3.20 Pupils
3.30 Nonpublic School Pupils
3.40 Activities
3.41 Staff Activities
3.42 Pupil Activities
3.50 Specialized Materials, Supplies, and Equipment
3.60 Personnel and Logistical Problems
4.00 Evaluation
4.10 Design
4.20 Attainment of Objectives
4.21 First Objective
4.22 Second Objective
4.23 Third Objective
4.30 Outcomes
0 Conclusions

5.
6.00 Recommendations

(= =]

Under section 3.00 Implementation, any subsection not needed is omitted, but the
numbering sequence is retained. Under section 4.20, data evaluating each objective
are summarized and analyzed.

The evaluation design for each component will be found in addendum A. State guide-
lines for completing the annual report prescribe the phrasing of objectives. Ad-
dendum B contains number and grade levels of pupil participants, numbers of adults
involved, and project cost. Supplemental data are included in Addendum C. Copies
of nonstandardized instruments used for data collection are included at the end of
this volume.

Elementary Education, Special Education and Supportive Services, and Summer Compo-
nents for 1967-68 are reported separately in three volumes.
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READING-CENTERED INSTRUCTION

Division of Secondarv Education

1.00 DESCRIPTION

Reading-Centered Instruction (RCI) was provided in two types of classes. Reading
improvement (RI), with 15 pupils per class, gave intensive remediation to poor
readers of at least average ability; basic reading (BR), with 12 pupils per class,
instructed poor readers of below-average ability.

Each pupil in the program took one class of remedial instruction. In addition,
fundamental reading skills were applied and reinforced in two academic classes

taught by reading-trained teachers.

2.00 OBJECTIVES

-To improve performance as measured by standardized achievement tests
-To improve classroom performance in reading beyond usual expectations
-To provide inservice education

-To identify specific strengths and weaknesses of the project

3.00 IMPLEMENTATION

3.10 Duration of Component and Number of Schools

This component was conducted from September 11, 1967 through June 14, 1968 in

12 junior and 12 senior Student Achievement Center (SAC) high schools. An addi-
tional senior high school joined the program in January 1968. A summer tutorial
program was provided at 14 SAC secondary schools from July 8 to August 16, 1968,

3.20 Pupils

Pupils selected for placement were programmed as a group for at least three
periods: in junior high, one period each of reading improvement or basic reading,
social studies, and mathematics or science; in senior high, one period of reading
improvement or basic reading, and any two-period combination of social studies,
mathematics or science. The summer tutorial program was open to all pupils on a
volunteer basis. Approximately 4000 pupils were involved in this component during
the school year and summer extension.

3.40 Activities

3.41 Staff Activities

The reading center of each SAC school was staffed with its own instructional
coordinator, counselor, and four teaching positions: two for BR and RI, and
two for social studies, science or math. Two intermediate clerk-typists

assisted this staff. In October 1967 two education aides were also assigned

to each center.
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Instructional coordinators attended nine inservice and informational meetings
directed by Specially-Funded Program (SFP) consultants. Instructional co-
ordinators also held periodic staff meetings and inservice education workshops
for SAC teachers. A teacher advisory committee met during the fall semester
to consider program guidelines and recommend program improvements.

Sixty junior and 60 senior high school reading-center teachers participated
in a workshop which emphasized the application of reading skills in the
teaching of mathematics, science, and social studies. Model demonstration
classes were conducted in the 12 SAC junior high schools.

Summer tutorial staff at each school included teacher assistants, education
aides, and an administrator.

3.42 Pupil Activities

Activities included individual tutoring based on a diagnosis of pupil needs,
and discussions to develop listening and verbalization skills. Guided
reading, independent unstructured reading, role-playing, and dramatics were
also provided.

]
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3.50 Specialized Materials, Supplies, and Equipment

Materials and supplies included publishers' workbooks, multi-level reading kits,
reading-skill games, and charts. Audio-visual equipment inciuded tape recorders,
record players, tachistoscopic devices, overhead projectors, controlled readers,
and filmstrip projectors. Classroom book collections were «stablished to en-
courage habits of independent reading.

s

3.60 Personnel and Logistical Problems

=1 Gl

A problem noted by consultants and principals alike at midyear was the large
teacher turnover in disadvantaged area schools, necessitating more inservice
education. The inservice program for reading-center teachers and coordinators
was expanded to compensate for this.

e

The problems caused by discontinuance of the clerk-typist position in SAC schools
(noted at midyear) were alleviated by reinstatement of the position during
spring 1968.

Problem areas cited by administrators at midyear included poor methods of student
recruitment, conflict with graduation requirements, and scarcity oi reading
material for mathematics, science, and social studies.

Some parents complained at midyear that insufficient homework was assigned.

4,00 EVALUATION 1J

4.10 Design

Component objectives were evaluated according to the following variables: pupil |
scores on standardized reading tests; pupil attendance records and marks in
subjects, work habits, and cooperation; ratings by inservice participants; admini-
strator, teacher, and parent evaluation of component effectiveness.




E The following instruments were employed to ccllect information on the variables:
-Gates-MacGinitie Reading Tests, Comprehension and Vocabulary, Forms DIM, EIM
] -Form R&D 1, Pupil Personnel Information

f -Forms 101G and 101H, Parent Questionnaire

i -Form l01F, Inservice Workshop Evaluation

l -Form 1511, Teacher Juestionnaire

-Form 101L, Staff Questionnaire

-Form 101D, Midyear Administrative Evaluation

4.20 Attainment of Objectives

—— B ===

4.21 Objective: To improve performance as measured by standardized achieve-
ment tests.

and

All junior and senior high school RCI pupils were given the Reading Voca-
bulary (RV) and Reading Comprehension (RC) sections of the Gates-MacGinitie
Reading Test, Form E1M, at the beginning and end of the school year.

—J

Table A gives the pre-post means of the RV and RC raw scores and equivalent
grade-placement scores for Mexican-American and Negro junior high pupils.
The junior high comparison pupils were from randomly-selected non-ESEA
reading classes. No senior high comparison data were available because none
of the schools involved posttested their control classes, and the omission
vas detected too late for correction.

N
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i ESEA reading-centered classes were scheduled three periods daily for two
semesters. Junior high comparison pupils attended a one-period reading class

[ daily for two semesters, senior high comparison pupils attended a one-period

reading class daily during the first semester and a regular English class
1 during the second.

Gréde placement gains for the junior high Mexican-American pupils were greater
than for the Negro pupils. There was little difference in pupil gain between
the three-period ESEA reading classes for Mexican-American pupils and those of

- the one-period comparison group.

- Table B gives the same type of data for senior high pupils. Analysis shows
gains for both Mexican-American groups (BR and RI). In vocabulary, BR classes
gained by four months and RI by nine; and in comprehension, BR gained by 12
and RI by 15 months. Negro pupils made noticeably better gains in vocabulary,
29 months for the BR group and 25 for the RI; and in comprehension, both
groups made gains of eight months. In terms of grade scores, scuior high
Mexican-American pupils made substantial progress in reading comprehension,

as did Negro pupils in reading vocabulary.

When Mexican-American and Negro pupil test scores were combined, the pre-post
gains were less than for Mexican-American pupils alone and greater than for

| Negro pupils alone (Tables I, J, K, Addendum C).
| . 101




TABLE A

READING TEST MEAN AND GRADE SCORES FOR JUNIOR HIGH PUPILS,
BY ETHNIC GROUP

Pre Post
Pre Grade Post Grade
Ethnic Group, Test, and Class N Mean Score Mean Score
MEXTCAN-AMERICAN
Reading Vocabulary
ESEA Basic Reading 126 7.11 3.4 11,22 4.4
ESEA Reading Improvement 9 12,11 4.6 14.80 - 5.4
Comparison Reading 38 9.18 3.9 13.16 4.9
Reading Comprehension
ESEA Basic Reading 126 9.86 3.1 14.15 3.7
ESEA Reading Improvement 9 20.44 4.9 24.10 5.8
Comparison Reading 38 11.50 3.3 16.58 4.2
NEGRO
Reading Vocabulary
ESEA Basic Reading 87 11.38 4.5 13.04 4.9
ESEA Reading Improvement 82 13.56 5.1 15.47 5.7
Comparison Reading 38 9.18 3.9 13.16 4.9
Reading Comprehension
ESEA Basic Reading 87 15.34 4.0 17.84 4.5
ESEA Reading Improvement 82 18.87 4.6 20.67 5.0
Comparison Reading 38 11.50 3.3 16.58 4.2

Table A is based on raw scores for Gates-MacGinitie Reading Test, Form E1M.
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TABLE B

READING TEST MEAN AND GRADE SCORES FOR SENIOR HIGH PUPILS,
BY ETHNIC GROUP

Pre Post
Pre Grade Post Grade
Ethnic Group, Test, and Class N Mean Score Mean Score
MEXICAN-AMERICAN
Reading Vocabulary
ESEA Basic Reading 93 13.73 5.1 15.14 5.5
ESEA Reading Improvement 46 14.67 5.4 17.30 6.3
Reading Comprehension
ESEA Basic Reading 93 18.76 4.6 24.20 5.8
ESEA Reading Improvement 46 21.09 5.1 27.63 6.6
NEGRO
Reading Vocabulary
ESEA Basic Reading 110 15.42 5.6 23.61 8.5
ESEA Reading Improvement 51 19.33 7.0 27.18 9.5
Reading Comprehension
ESEA Basic Reading 110 24,14 5.8 27.61 6.6
ESEA Reading Improvement 51 33.35 7.8 36.88 8.6

Table B is based on raw scores for Gates-MacGinitie Reading Test, Form ElM.




4.22 Objective: To improve classroom performance ir reading beyond usual
expectations.

An analysis was made by ethnic group (Mexican-American and Negro) of junior
and senior high pupil marks in subjects, work habits, and cooperation, and

total days absent for the semester prior to entering the component and after
one or two semesters in the component.

Table C shows that Mexican-American junior high pupils had a consistently
lower pre-post grade-point average (GPA) and made smaller gains than did the
Negro pupils. Both groups were similar in work habits and cooperation (low

s .isfactory). The Mexican-American absence record was greater than that of
the Negro pupils.
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The pattern for senior high pupils was similar to the junior high,except
that grades tended to be about one-half a grade point higher ard the absence
rate a little lower (Table D).

When the scores of all SAC pupils were analyzed without ethnic considerations,
pupils from schools with concentrated Negro and Mexican-American enrollments
did not achieve as well as the combined SAC group (Tables N and 0, Addendum C),
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TABLE C

MEANS FOR ACHIEVEMENT, WORK HABITS, COOPERATION, AND DAYS ABSENT
FOR RCI JUNIOR HIGH PUPILS

: No. of Pre . Post
E Ethnic Group and Item Semesters N Mean Mean Correlation
| |
~ MEXICAN-AMERICAN ?
|
; Subject Achievement |
|
2 306 1.03 1.47%% .70 f
Work Habits %
1 63 .69 J60%% 33 !
2 376 .65 .63 .29
Cooperation ;
1 63 .52 .52 .13 i
2 370 .59 .55% .13 '
Days Absent
1 66 11.61 12.38 .60 i
2 377 13.12 13.91% .56
NEGRO
Subject Achievement
| 1 117 1.61 2.27 .17
i
' 2 299 1.08 1.58 .19
Work Habits
1 151 .70 .65 .38
2 442 .63 .61 «25
Cooperation
1 151 .68 .52 .01
2 432 <54 55 .02
Days Absent
1 157 10.81 11.45%% 57
2 447 " 11,82 12.58% .56
Table C is based on Form R&D 1 from schools having 80% * 8ig. at .01
or higher of the ethnic group studied. ** Sig. at .05
Grade point average based on: A=4, B=3, Cc=2, D=1, F=0
E=2, S=1, U=0
101
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TABLE D

MEANS FOR ACHIEVEMENT, WORK HABITS, COOPERATION, AND DAYS ABSENT

FOR RCI SENIOR HIGH PUPILS

No. of Pre Post
Ethnic Group and Item , Semesters N Mean Mean Correlation
MEXICAN-AMERICAN
Subject Achievement
1 30 1.79 2.03 .06
2 144 1.84 2.36 .19
Work Habits
1 46 081 083 -004
2 221 .79 .71 . .11
Cooperation
1 47 .60 .65 .09
2 218 .58 57 .01
Days Absent
1 48 10.00 10.71 .33
2 227 11.08 11.29 41
NEGRO
Subject Achievement
1 188 1.67 2.72%% |10
2 198 1.56 2.09 24
Work Habits
1 241 .79 .78 .11
2 313 .78 .74 .31
Cooperation
1 232 .60 .60 .07
2 367 .58 .58 .18
Days Absent
1 251 9.43 10.37%* 45
2 320 10.26 11.34% .40

Table D is based on Form R&D 1 from schools having 807

or higher of the ethnic group studied.

Grade point average is based on: A=4, B=3, C=2, D=1, F=0

E=2, S=1, U=0
101 8

* Sig. at .01
** Sig. at .05
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4.23 Objective: To provide inservice education.

During fall 1967, a workshop met for eight three-hour meetings to instruct
teachers of mathematics, science, and soc.al studies in teaching methods for
subject-oriented reading. Teacher ratings of the inservice education are shown
in Table E, Addendum C. All ratings were 2.8 or above on a four-point scale.

Two-thirds of the participants wrote that they most appreciated the sharing

of varied methods and ideas and demonstration teaching involving new tech-
niques. Also popular were the making nf transparencies for the overhead pro-
jector and learning how to use projector and transparencies effectively. One-
third of the respondents indicated that they would use many of the ideas and
techniques learned at the workshop.

During the spring semester, a series of 16 one-hour workshops was held with
SAC teachers investigating innovative methods for diagnosing and teaching SAC

pupils. Due to their brevity, the separate sessions were not evaluated.

4.24 Objective: To identifv specific strengths and weaknesses of the project.

Administrators, SAC staff members, and parents evaluated the effectiveness of
the program.

A parent questionnaire was given to pupils for four RCI classes in eac 1 SAC
school to take home to their parents and to return to their teachers. 1In
addition, in two junior and two senior high schools the questionnaire was
mailed home to parents with enclosed, pre-addressed, stamped envelopes for
direct return to the Office of Research and Development. Table F, Addendum C,
shows the combined responses obtained.

Although the differences are not shown in Table F, parental responses received
by mail tended to be more positive than those returned by the pupil to the
teacher. The percentage of optional parent comments received by mail was

more than twice that of the pupil-carried forms; however, return rate was
higher for pupil-carried forms. Parent comments generally praised the program,
noting improved attitudes and study habits and expressing thank- for the
teacher's efforts. Parent suggestions included the desire for more parent and
teacher communication, more homework, and extension of the program through
graduation.

Approximately 250 teacher questionnaires were distributed to the SAC RCl
teachers. Of these, 85 junior and 53 senior high teachers returned the
questicnnaire. Sixty indicated they taught reading; 26 each, social studies
and mathematics; and 20, science. Of the 139 respondents, 109 indicated that
they had previously attended an ESEA reading workshop.

As indicated in Table G, Addendum C, they gave the highest ratings to the
effectiveness of the SAC instructional coordinator, the SAC counselor, sudio-
visual equipment, and education aides. Their lowest ratings were for improve-
ment in parent cooperation and pupil attendance, and for the effectiveness of
pupil screening.

The high incidence of ''Does not apply' tallies seems to indicate areas of
teacher disagreement.

9 101
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In written comments, teachers strongly urged (1) better recruitment and
training procedures through more workshops, both prior to assignment and
during it, (2) instruction in team teaching, and (3) opportunities to ob-
serve other RCI classes. They also recommended more parent involvement and
cooperation, better curriculum planning, greater availability of materials, as
well as more realistic pupil screening and achievement tests.

In a midyear evaluation, two-thirds of the administrators evaluated most
features of the component favorably, especially the benefits of reading
improvement. They noted increased pupil interest, decreased discipline
problems, and carry-over achievement in other classes. They also praised the
workshops for upgrading the reading teachers and noted the wealth of reading
materials supplied as well as the assistance provided by education aides. It
was urged that the program be expanded to accomodate more pupils and be
extended for a longer period of time. Some administrators wanted better pupil
recruitment methods and less conflict with graduation requirements.

A tutorial program was conducted in 14 secondary schools from 12:30 p.m. to ‘
4:30 p.m, daily during summer school. The program was designed to give indi- ‘ﬁ
vidual help to all summer school pupils. Personnel assigned to the project
iacluded 14 vice-principals (acting as individual school coordinators), 78
education aides, and 156 tutors.

[ it 1

Analysis of a staff questionnaire showed that the peak tutoring load occurred
at 1:00 p.m., with approximately 800 pupils being served, and then tapered

off to a low of about 150 pupils at 3:00 p.m. Each pupil volunteered himself
for tutoring an average of 20 times, for an average of 75 minutes per pupil
per tutoring period. Mathematics and reading were the two subjects most in
demand for tutoring. When asked to indicate the best hours for tutoring for
future programs, the staff selected 10:30 a.m. to 3:00 p.m. as first choice,
with current hours as a second choice. Staff ratings of the program are shown
in Table P, Addendum C.

ted Ged

4.25 Supplemental Data (See Tables H through 0, Addendum C)

—3

The Gates-MacGinitie Reading Tests, Surveys D and E, were given pre and post
to pupils in predominately Mexican-American and Negro junior and senior high
schools.

The results in Table H show that in junior high both ethnic groups had fewer
pupils scoring below the floor of Survey D (grades 4, 5, 6) than of Survey E
(grades 7. 8, 9). The mean raw scores in Survey D were approximately twice
as high as those in Survey E. On the junior high level, no Mexican-American
pupils and only five percent of the Negro pupils scored in the upper quartile.

In the senior high schools, both groups had raw scores in the upper quartile
in Survey D, with only three percent scoring below the floor, while & reverse
trend was noted for Survey E (Tables A and B).

Tables I and J are based on Gates-MacGinitie Reading Test scores for ESEA
pupils without ethnic distinction (Tables A, B, and H).

In Table I the analysis of covariance of junior high pupil scores in RV
indicates tha: differences between the groups are significant at the .0l level.

101 10 |




L)

(B

For RC the differences are significant at the .05 level. In Table J the
covariance for senior high scores indicated that there were no significant
differences in RV for the groups. However, the differences between the
groups in RC are significant at the .05 level.

Junior high grade-level gains for RV and PC, as shown in Table I, were less
than ten months growth, as was true for 1966-67. Table J shows that the
changes in senior high grade placement were at or above the expected growth
of ten months. The 1966-67 results were below this achievement.

Table K shows the comparison of RV, RC, and IQ stanines for junior and senior
high Mexican-American and Negro pupils. From 76 to 92 percent of pupils had
RV and RC rtanines below their IQ stanines. All ESEA groups had RV stanines
from 47 - 65 percent below RC stanines. Senior high pupil reading stanines
were lower than those for junior high.

Table L shows the distribution of ESEA pupils by duration of enrollment.

Table M indicates the reasons commonly given by pupils for leaving the pro-
gram. "Transferred to another school" was the mcsi frequently-used reason.

Tables N and 0 analyze,without ethnic consideration, junior and senior high
school pupil marks in subjects, work habits, and cooperation, and total days
absent for all RCI pupils. When compared witil last year's results, 1967-68
junior high pupils showed some improvement in subject achievement and work
habits and mixed results in cooperation and days absent. The 1967-68 senior
high pupils showed an increase in days absent, but other results were mixed.
(See Tables C and D also.)

4 .30 Qutcomes

JI .
7

A comparison of IQ, RC, and RV stanines revealed that RCI pupils placed lower on
RV than on RC, and lower on both RV and RC than on IQ. Mexican-American pupils
consistently had a greater gap between 1Q scores and those of RC and RV than did

Negro pupils.

When Cates-MacGinitie Reading Test scores were analyzed without ethnic distinction,
the scores were not as high as scores for Negro pupils alone, but higher than those

for Mexican-American pupils alonme.

As a result of using the Gates-MacGinitie Reading Tests, it was found that Survey
was more suitable for junior high RCI pupils and Survey E better suited to senior
high. Senior high Negro pupils scored highest in vocabulary, while the Mexican-
American pupils gained most in comprehension. At the junior high level, Mexican-
American pupils tended to score higher than did Negro pupils.

Inspection of subject marks, work habits, cooperation, and days absent revealed
that Mexican-American and Negro pupils from schools of high ethaic concentration

D

did not achieve as well as SAC pupils in general, and that Mexican-American pupils

had a lower GPA and higher absentee rate than did Negro pupilc except for second
semester Mexican-Americans.

Parents reaffirmed last year's approval of the program and urged its continuation

11
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RCI teachers gave highest ratings to effectiveness of SAC coordinators and coun-
selors and lowest ratings to pupil screening and attendance.

Administrators approved the component, especially the reading improvement aspect.

The summer tutorial program was rated as moderately helpful to pupils.

5.00 CONCLUSIONS

In tested reading achievement, Negro pupils did better than did the total group,
and Mexican-American pupils achieved below the total group.

RCI pupils had RC and RV stanines markedly below their IQ stanines, with RV lower
than RC.

The results of testing with Gates-MacGinitie Reading Tests indicated that Survey D
is better suited for junior high pupils and Survey E better for senior high.

The component evidently helped pupils improve in classroom performance.

Cre soeme oy
Ot

The one-period reading comparison program was at least as effective as the three-
period ESEA program in junior high.

et |

6.00 RECOMMENDATIONS

Review availability of reading materials specifically designed for the Mexican-
American pupil with consideration of language and cultural factors.

In line with component specifications and district elimination of midyear pro-
motion, pupils -hould be scheduled into year-long classes,

i el

Upgrade selection and training procedures for RCI teachers, especially subject
teachers who need training in the teaching of reading. Include classroom observa-
tion of successful teachers in the training program.

jE—

Improve teacher-parent communication.

The education variables which helped senior high Negro pupils gain over two years'

growth in reading achievement during one school year should be studied for applica-
bility to other groups.

Study the merits of the one-period versus the three-period program. The findings
reported above are actually side effects of the main evaluation, Particular
attention might be given to ESEA classes which have reading-trained teachcrs
versus those without such teachers.
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OJECT NAME Reading-Centered Instruction Code 101
Beginning date 9-11-67 Ending date 8-16-68
‘ Grade Level ’ Pu PUEIL ENTOLnggﬁu -
Preschool
4
K
1
|
| 2
E
3
' }
4 J
5 ]
!
6 -
7 | 1,028 E}
8 782
9 63 :!
10 1,588
11 638 .
12 11 ?
Ungraded
TOTAL 4,110 E
)
NUMBER OF ADULT PARTICIPANTS '
361 Includ i 0%
School Personnel ) (Includes summer extensici)
? Parents
é Community Personnel 234
E Pius Supportive Services
; PROJECT COST g 1,858,605
|0 14 ADDENDUM B
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TABLE E
SAC TEACHER RATINGS OF INSERVICE EDUCATION
FREQUENCY MEDIAN
ITEM Poor Good
1 2 3 4
How do you rate the workshop in
terms of:
Participation of teachers? 4 10 26 45 3.6
How do you rate the workshop in
terms of assistance in:
Understanding the reading process? 7 17 41 25 3.0
Using informal diagnosis to assess
the need for instruction in read-
ing skills? 9 20 30 21 2.9
Learning how to teach word attack '
skills and vocabulary development? 5 15 29 39 3.3
Understanding causes of reading
disabilities? 10 25 31 20 2.8
Developing a working knowledge of
instructional materials? 2 13 30 40 3.4
Planning lessons which implement
various reading skills? 2 10 40 31 3.2
Demonstration teaching by workshop
participants? 6 6 33 38 3.4
Understanding how to informally
evaluate the teaching of reading
skills as applied to mathematics,
science, or social studies? 7 16 39 21 2.9
How do you rate the value of the work-
shop in terms of assistance to you in
developing techniques for teaching
reading skills in:
Mathematics? 0 0 6 18 3.8
Science? 1 3‘ 8 9 3.3
Social Studies? 2 5 15 12 3.2
Table E is based on Form 10lF. Maximum N = 20
Q ADDENDUM C
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TABLE F

PARENT RESPONSE TO QUESTIONNAIRE

ITEM YES NO NOT SURE

Do you feel that your child reads more

g e

at home this year? 627 26% 12%

Have you noticed any improvement in

your child's study nabits this year? 74 18 8

Do you think your child has learned

more this year? 78 10 12

Has your child's attitude changed toward

school this year? 65 25 10

1f your last answer was YES, was this

change for the better? 80 9 11

Do you favor the continuation of this

class? 86 6 8

Table F is based on Forms 101G and H. N = 548
101 16 ADDENDUM C
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TABLE G

TRACHER QUESTIONNAIRE ABOUT READING-CENTERED INSTRUCTION

FREQUENCY MEDIAN
Does not
ITEM apply Poor Excellent i
0 1 2 3 4 §
Based on your experience in RCI, é‘
rate the effectiveness of these
items on the 0-4 scale:
Experimental materials 22 13 30 58 16 2.8
1
Experimental books 17 15 29 59 19 2.8
Multi-level materials for two
semesters 40 16 26 36 21 2.7
Audio-visual equipment 3 2 17 54 63 3.4
Screening of pupils 1 23 45 49 21 2.5
Assistance offered by education
aides 10 3 24 44 58 3.4
Assistance of SAC counselor 2 12 19 40 66 3.4
Assistance of SAC instructional ‘
coordinator 1 7 16 38 77 3.6
Rate the improvement noted in:
Pupil attitude 2 11 30 79 17 2.9
Pupil discipline 3 12 42 59 23 2.7
Pupil attendance 2 20 53 51 13 2.4
Parent cooperation 19 17 53 44 6 2.3
Give your overall rating of the
RCI program 2 3 26 81 27 3.0
Table G is based on Form 101I. N = 139
ADDENDUM C

17 101
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TABLE I

ANALYSIS OF COVARIANCE FOR JUNIOR HIGH SCHOOL PUPILS

Pre Post Adj. Post
Test and Group N Mean Mean "~ Mean
Gates-MacGinitie, Survey E
Reading Vocabulary
ESEA Basic Reading 402  9.12 (3.9)% 11.13 (4.4)2  11.59
ESEA Reading Improvement 57 13.45 (5.0) 15.49 (5.6) 14.02
Comparison Reading 21 11.02 (4.4) 13.98 (5.2) 13.59
F(2,476) = 11.64%* i
Reading Comprehension
ESEA Basic Reading 402 11.83 (3.4) 14.97 (3.9) 16.13 |
ESEA Reading Improvement 57 13.84 (3.7) 18.66 (4.6) 18.36
Comparison Reading 21 19.07 (4.6) 21.05 (5.1) 16.97

F(2,476) = 3.65%

Table I is based on Gates-MacGinitie Survey E. *Sig. at .05 **Sig. at .01

4 Approximate grade score (level).

ADDENDUM C |
19 101
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TABLE J

ANALYSIS OF COVARIANCE FOR SENIOR HIGH SCHOOL PUPILS

Pre Post Adj. Post
Test and Group N Mean Mean Mean
Gates-MacGinitie Survey E
Reading Vocabulary
ESEA Basic Reading 228  15.03 (5.5)% 18.57 (6.8)®  19.17
ESEA Reading Improvement 108 17.06 (6.2) 21.77 (7.8) 20.61
Comparison Reading 12 16.83 (6.1) 16.67 (6.1)  15.70

F(2,344) = 1.99

P
i

Reading Comprehension

ESEA Basic Reading 228 22.07 (5.4) 25.31 (6.0) 26.53
ESEA Reading Improvement 108 21.58 (5.2) 25.92 (6.2) 27.49 gl
Comparison Reading 12 27.41 (6.5) 31.57 (7.5) 28.84

-

F(2,344) = 3.48%

Table J is based on Gates-MacGinitie Survey E. * Sig. at .05

a Approximate grade score (level).

101 20 ADDENDUM C
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TABLE K

COMPARISON OF READING VOCABULARY (RV), READING COMPREHENSION (RC),
and INTELLIGENCE (IQ) STANINES

PERCENTAGE

Group and Level
RV below 1Q RC below IQ RV below RC

Mexican-American

i Junior High (N = 824) 81 76 57

Senior High (N = 358) 92 89 65
“ Negro
B Junior High (N = 826) 79 84 47

Senior High (N = 520) 86 85 53
. Table K is based on Form R&D 1.
¢
L
|
ADDENDUM C
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TABLE L

NUMBER OF PUPILS IN SAC READING CLASSES BY DURATION OF ENROLLMENT

GROUP AND ITEM BASIC READING READING IMPROVEMENT TOTAL
N

Junior High Pupils

l. Less than 1 semester 1 23 24
2. One semester 149 502 651
3. More than 1 semester -

less than 1 year 3 24 27 j
4. One year 256 591 847 -
5. One semester and continuing 138 412 550 il
6. Three semesters 0 15 15

PEe)

Senior High Pupils

l. Less than 1 semester 70 36 106 }
2. One semester 181 316 497 El
3. One semester and continuing 181 292 473
4. More than 1 semester - i]
less than 1 year 15 28 43
5. One year 238 425 663 ?
6. One year and continuing 16 39 55 |
7. Three semesters 17 15 32 |
Table L is based on Form RSD 1. : JHN = 2114 |
SH N = 1869

101 22 ADDENDUM C iJ
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TABLE M

REASONS FOR LEAVING PROGRAM
(OTHER THAN NORMAL TERMINATION)

REASON

Junior High

Senior High

(N = 69) (N = 131)

Transferred to another school 50% 727,
Moved out of district 16 8
Changed to regular classes 26 4
Dropouts 0 8
Social adjustment transfer 0 8
Placed in Education and Guidance 8 0
Table M is based on Form R&D 1.

23
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TABLE N

MEANS FOR ACHIEVEMENT, WORK HABITS, COOPERATION, AND DAYS ABSENT
FOR RCI JUNIOR HIGH PUPILS

No. of Pre Post
Item Semesters N Mean Mean Correlation
Subject Achievement
1 563 1.97 2.11%% 48
2 716 2,04 2,20%* A4
Work Habits ;
1 553 1.10 1.16%* 48 ;
2 687  1.17 1.18 .24 :L
Cooperation
1 560 1.26 1.27 44 E!
2 716 1.27 1.30 .42
Days Absent
1 400 9.81 9.67 .48
2 570 10.01 12,69%* 47
Table N is based on Form R&D 1. **Sig. at .01

Grade point average is based on: A=4, B=3, Cc=2, D=1, F=0
E=2, S=1, U=0

101 24 ADDENDUM C




TABLE O

MEANS FOR ACHLEVEMENT, WORK HABITS, COOPERATION, AND DAYS ABSENT
FOR RCI SENIOR HIGH PUPILS

L No. of Fre Post
3 Item . Sem:egters N Mean Mean Correlation
Subject Achievement
[] 1 268 1.70 1.83%* .50
2 536 1.90 2,02%* .45
|
Work Habits
| | 1 259 .98 1.07* .38
- 2 525 1.08 1.17%% 46
1 Cooperation
E, 1 275 1.20 1.22 .48
%r‘ 2 543 1.30 1.31 .50
‘ ]
KR Days Absent ‘
éi~ 1 172 10.09 12,47%% 47
%§N 2 255 10.19 13.08%%* .51
éM Table O is based on Form R&D 1. *Sig. at .05 **Sig. at .0l
- Grade point average is based on: A=4, B=3, C=2, D=1, F=0
3 E=2, S=1, U=0

ADDENDUM C
25 101




TABLE P

STAFF RATINGS OF SUMMER TUTORIAL PROGRAM

Does not Not Slightly Very
ITEM Apply Helpful Helpful Helpful Helpful MEDIAN
0 1 2 3 4

Based on your observations,
rate the helpfulness of these
items:

Vice-principal in charge of
our school's tutorial program ;
was 12 1 6 24 109 3.8 !

Education aides were 45 2 5 45 55 3.5 gi
Teacher assistants were 15 0 1 30 100 3.3 )
Pupils felt program was 2 0 5 70 80 3.5 zl

Summer school teachers seemed

to find program was 25 1 10 72 35 3.2 ]
Parent reactiocn to program
was 39 1 14 51 39 3.2 ?
Community reaction was 64 2 15 35 21 3.1 8
Orientation for staff was 26 6 33 53 28 2.8 |
|
Table P is based on Form 101L. N=157 ]
|
]
!
ADDENDUM C N
101 26 101 i
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COLLEGE CAPABLE
Division of Secondary Education
1.00 DESCRIPTION
College Capable, a continuing component, provided small classes and intensive
individualized instruction in at least three different academic subjects per

school for pupils with college potential. Each pupil was normally in at least
two such classes. One teaching position was allotted each school, providing five

teaching periods in academic subjects.

2.00 OBJECTIVES

-To improve achievement levels in specific subject areas
-To provide inservice education

-To identify specific strengths and weaknesses of the project

3.00 TMPLEMENTATION

3.10 puration of Component and Number of Schools

This component was conducted from September 11, 1967 through June 14, 1968 at

12 junior and 11 senior high schools, plus an additional high school from January
to June 1968. Selected pupils also attended summer classes in space science and
Asian studies at three locations during July and August 1968. Two of the three
summer schools were in an adjacent school district.

3.20 Pupils

Over 1000 pupils, identified as having academic potential, were selected to par-
ticipate in advanced instruction. One advanced placement class in English and

two classes in mathematics were provided. Pupils were enrolled on the basis of
available guidance data and the professional judgment of teachers, counselors, and
administrators. Maximum enrollment in each class did not exceed 20 pupils.

3.40 Activities

3.41 Staff Activities

Workshops exploring methods of teaching problem-solving and communication
skills were conducted. Through the workshops, teachers initiated two
resonrce bulletins: (1) '"Problem-Solving as a Medium for Teaching Communi-
cation Skills to College Capable Students'"; and (2) ''Orientaticm of College
Capable Students to College Entrance Exams". Both bulletins are scheduled
for distribution to teachers during fall 1968.
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A visitation and college advisement day was conducted at San Fernando Valley
State College and at California State College at Los Angeles, in coopera-
tion with the colleges.

Summer inservice education was held for both new and experienced College
Capable teachers.

3.42 Pupil Activities

Smaller class size enabled pupils to receive more extensive individualized
instruction and to engage in a variety of enrichment activities.

A total of 340 pupils participated in the college visitations mentioned above.
College Capable pupils also attended summer classes in spice science and Asian
studies.

3.50 Specialized Materials, Supplies, and Equipment

Standard and nonstandard supplies for instruction were ordered for use in the
spring 1968 semester. Specialized supplementary textbooks were ordered for use
in fall 1968. No additional equipment was made available.

3.60 Personnel and Logistical Problems

Accurate identification of the potentially able pupil was a problem to many schools. -
Disagreement existed among personnel regarding the type of student the compouent
was intended to serve. Operational problems resulted when pupils exhibited a wide
range of abilities.

4,00 EVALUATION

4,10 Design

Component objectives were evaluated according to the following variables: pupil
attendance records and marks in subjects, work habits, and cooperation; pupil
evaluation of summer classes; inservice ratings by participants; and staff and
parent ratings of the effectiveness of the component.

The following instruments were employed to collect information on the variables:
-Form R&D 1, Pupil Personnel Information

-Form 102A, Inservice Workshop Evaluation

-Form 102B, Parent Questionnaire

I

-Form 102C, Teacher Rating
-Form 101D, Midyear Administrative Evaluation

-Forms 102D, E, and F, Student Questionnaires

102 28
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4.20 Attainment of Objectives

4.21 Objective: To improve achievement levels in specific subject areas.

Junior and senior high school pupils showed a slight increase in the number
of subjects taken during one . emester in the component (an average of .22).
This was significant, however, at the .01 level. For pupils taking the
two-semester program, there was no significant change in the number of sub-
jects taken.

An analysis was made of a sample of junior and senior high school pupil
marks in subjects, work habits, and cooperation, and in absences both for
the semester prior to entering the component and at the end of one or two
semesters in the program. Results are shown in Table A.

Post subject marks were significantly lower than pre marks for junior high
pupils. They were also lower for senior high pupils, but not significantly
so. Post marks for work habits and cooperation were generally lower,
although "total days absent'" increased in line with District-wide absence
{ncreases in ESEA schools. In 1966-67, subject marks showed some loss in
the one-semester program but showed gain in the two-semester program. Work
habits generally remained constant. Attendance records were not included
in the 1966-67 component.

The specific subjects offered to College Capable pupils and the enrollments
are shown in Table B. Pupils took at least two subjects, with the greatest
enrollments in English, social studies, mathematics, and science in junior
high; and English, social studies, and science in senior high.

Three summer programs were held for College Capable pupils: (1) Asian Studies
and (2) Aerospace Science Workshop, both in conjunction with Beverly Hills
Unified School District (BHUSD), and (°) Space Science Seminar in Los Angeles
City School District (LACSD).

Five boys and 13 girls from LACSD senior high schools joined 29 boys and nine
girls from BHUSD in a six-week, four-hour-per-day class in Asian Studies.

The pupils studied the political, intellectual, economic, religious, and
social history, and the arts of traditional and modern China. Pupil ratings
of items studied are shown in Table H, Addendum C. Pupils rated most items
as contributing "Much" ot 'Very Much" to their learning, with highest

ratings given '""Meeting and studying with pupils of other neighborhoods".

Forty-five junior high pupils (15 boys and nine girls from LACSD, 16 boys
and one girl from BHUSD, and four boys from nonpublic schools) met for four
hours daily to study the history, current application, and future possi-
bilities of aerospace science. In response to a questionnaire (Table I,
Addendum C) pupils rated all items favorably, with the highest rating

going to learning about "Rockets, jets, and airplane construction'.

The most highly rated field trip was to the Jet Propulsion Laboratory. The
most popular subject studied was rocket construction and firing, and the most
frequently mentioned speaker was Dr. Louis Levy, whose subject was space
medicine.
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Fifteen boys and 15 girls from LACSD high schools received five units of 1
credit for four hours of daily study, without homework assignments, in the '
Summer Space Science Seminar program at Jordan High School. Ratings of
activities were fairly high, except for space physics and space chemistry
which received average ratings. Results are shown in Table I, Addendum Cc.
The highest rated field trip was to TRW, ike most popular subject was com-
puters, and the most frequently-mentioned speaker was Dr. Paul Saltman,
who spoke on space biology. Most pupils felt that the seminar influenced
their future plans.

4.22 Objective: To provide inservice education.

A series of five four-hour workshops in problem-solving was held in fall 1967.

Twelve junior high school teachers having an average cf 5.7 years of teaching

experience, and 16 senior high school teachers having an average of 7.2

years of teaching experience attended the workshops and rated them as effec- |

tive (2.9 on a 1 - 4 low-to-high scale). J
|
i

Asked if they would attend such workshops in the future without pay, 11 |
responded 'yes" and 14 ''mo".

)
In commenting on the workshop experience in communication skills, most parti- i]
i cipants expressed interest in trying out the skills discussed, in putting
more emphasis on thinking and writing, and in learning the methods of other

teachers. %l

Three workshops were held in spring 1968 to develop policy guidelines and
resource bulletins for publication in September 1968. Additional work was
done on these reports during the summer.

Twenty-one administrators of the 24 component schools responded to a
questionnaire concerning component effectiveness. Eight stated specifically
that it was a good or excellent program, and none had any unfavorable comment

4,23 Objective: To identify specific strengths and weaknesses of the project. El
on the program as a whole. Fcllowing are some typical observations: [

-Small class size allows more individualized instruction. {’
-Increased achievement, improved attitudes, and self-image.
-Better teacher-pupil rapport.

-Favorable counselor-pupil ratio.

-Need for clearer rules in teacher selection.

-Teacher recommendations should be more influential in pupil selection.

P
1]

-Need materials directed effectively toward minority pupils and planned
for multi-semester programs.

Teachers of College Capable classes were asked to rate the component. All -
items of the questionnaire were rated as "Good"(2.7 or above) except ''Parent
involvement" (Table C). »
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Typical of teacher comments were:

-College Capable pupils need attitude changes (some expect special
privileges); need better pupil orientation to program.

-Need better materials, trips, guest speakers.
-Need for uniform grading standards.
-College Capable teachers need to exchange ideas, improve communication.

-Desirability of better pupil selection--College Capable program for
underachievers --academic classes for college-oriented achievers.

-More parent contact needed.

Parent responses to a questionnaire were strongly favorable as shown in
Table D.

Written comments were generally supportive. Typical of these were:

"As a result of extra attention my child asks more questions, is less
shy."

"Work habits and attitudes have changed.”

—

"The words 'College Capable' have made my son more interested."
"It encourages working up to capacity."

"Too much competition, too much strain.”

4.24 Supplemental Data (Tables E through G, Addendum C)

Table E presents a stanine distribution of scholastic capacity and reading
L scores for pupils in the College Capable program, Average and above-
average stanines (four through nine) for junior high pupils acccunt for

90 percent of the IQ scores, 83 percent of the reading vocabulary (RV)
scores, and 87 percent of the reading comprehension (RC) scores. For senior
high pupils this same range accounts for 82 percent of IQ, 75 percent of RV,
and 78 percent of RC scores.

From these data it appears that at least 75 percent of pupils selected for
the College Capable program score in the average to above-average range.

- Table F shows the length of time pupils stayed in the program.

Table G gives a sample distribution of these pupils by grade level.

4,30 Qutcomes

Teachers of College Capable classes felt that the pupils had improved in their
learning skills, However, an analysis of pupil grades indicated a C+ average
compared with a B average the previous year, There was also a lower average for
work habits and cooperation, and an increase in absence. Over 75 percent of the
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pupils selected as cullege capable had average or above-average intelligence
and reading scores.

The administrators and teachers reported that the component was effective., Parent
reaction to the program was strongly favorable,

During summer 1968, Asian Studies and the Aerospace Science Workshop gave pupils
with varied ethnic backgrounds and from different communitics an opportunity to
engage in common enrichment experiences. A Space Science Semina- ofiered high
school pupils insights into the space science industry. Pupil reacti<n to the
above classes was favorable.

5.00 CONCLUSIONS

The inclusion of pupils eiarolled in the component with below-average IQ stanines
(one through three) indicated that the term "College Capable" has been flexibly
interpreted to meet target area conditions. As shown in Table E, these pupils
also evidenced below-average achievement and possibly could better profit' from
the instruction given through the reading-centered instruction program. Table E
also shows many pupils (about 60) in stanines eight and nine for IQ and reading
achievement. Their inclusion in the component indicated extension of the College
Capable program to include those who might otherwise be in academically-enriched
or college-oriented programs.

[y o
¢ l . .
[ ———

The downward trend of grades, work habits, and cooperation, coupled with in-
creased absence, was possibly a result of student unrest. The increase of absence
was also noted for the other schools in the target area. According to adminis-
trators and teachers, the component was effective.

The College Capable summer programs wcre effectively conducted and reception by
the pupils was favorable.

= &=

6.00 RECOMMENDATIONS

[N

Consider inservice education to include exploration of standard grading pro-
cedures and improved communication among College Capable teachers.

Revise component specifications so that highest achievers are placed in academ-
‘ ically-enriched classes, thus allowing more underachievers to be admitted to the

College Capable program.

r Improve screening of pupils in low IQ stanines (one through three) to reduce
number of unqualified pupils.

Continue College Capable summer programs.
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College Capable 102

PROJECT NAME Code

Beginning date 9-11-67 Ending date 8-16-68

1 1 ’ VUPIL ENROLLMENT
Grade Leve Pubi ic Nonpublic

Preschool

K

1

w
r ”."

6 |
, 60 il j
8 219 il %
9 216 *
10 206 [T |
11 263 "
12 58 L

Ungraded i 91
TOTAL 1,113

NUMBER OF ADULT PARTICIPANTS

School Fersonnel 114 (Includes summer extensior.)
Parents
Community Personnel
Plus Supportive Services
PROJECT COST s 373,507

102 . 34 ADDENDUM B




TABRLE A

PRE-POST MARKS1 IN SUBJECTS, WORK HABITS, AND COOPERATION, AND TOTAL DAYS ABSENT

Junior High Senior High
ITEM MEAN CORRELATION MEAN CORRELATION
Pre Post Pre Post
ONE SEMESTER
Subject Marks 2,93 2,73%% .67 2.45 2, 3¢ .72
Work Habits 1.54 1.40%% .61 1.30 1.32 .46
Cooperation 1.54 1.47 .62 1.40 1,49% .61
Total Days Absent 5.88 7.68 .31 7.71  9.39 .62
TWO SEMES1ERS
Subject Marks 2.95 2.78%* .65 2.59 2.52 44
Work Habits 1.50 1.46 49 1.48 1,44 .58
Cooperation 1.57 1.58 .58 1.65 1.6€5 .49
Total Days Absent 5.7 7.39 .36 5.73 8,92%%* .31
Table A is based on Form R&D 1. N = 135 N = 1&4
1 Average marks based on A=4, B=3, *xSig at .01
c=2, D=1, F=0, E 2, S:1, U=0 *Sig at .05
TABLE B
ENROLLMENT BY SUBJECT IN COLLEGE CAPABLE CLASSES
SUBJECT NUMBER OF PUPILS
Junior High Senior High
English 414 378
Foreign Language 18 18
Mathematics 216 72
Power Reading 18 18
Science 162 198
Social Studies 306 270
Table B is based on actual component enrollment Unduplicated J,H. N = 496
for spring semester 1968. Unduplicated S.H. N = 549

ADDENDWM C
35 102




- . - - - 1
I A R I 2 ol - C T gy A e

- Sen

TABLE C

TREACHER EVALUATION OF COLLEGE CAPABLE

ITEM FREQUENCY MEDIAN
Very Very
Poor Good
1 2 3 4

How do you rate the College Capable
program in terms of:

Overall program effectiveness? 2 12 45 20 3.1
Selection of College Capable

teachers? 1 8 41 17 3.2
Selection of pupils? 6 20 35 22 2.7
Articulation with to+al school

program? 5 20 34 18 2.9
Faculty acceptance? 6 10 33 26 3.3
Administrative acceptance? 2 8 26 36 3.5
Instructional materials? 10 16 30 25 3.0
Equipment? 7 14 31 29 3.2
Influencing changes in pupil

attitudes? 3 22 36 15 2.8
Improving learning skills of

pupils? 1 10 40 23 3.6
Parent support of nrogram?l 8 15 28 18 2.9
Parent involvement? 18 28 18 5 2.1

Table C is based on Foram 102C. Maximum N = 83
102 | % - ADDENDUM €
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TABLE D

PARENT RESPONSES

ITEM FREQUENCY
YES NO NOT SURE
Do you feel that your child reads more
at home this year? 276 67 39
Have you noticed any improvements in
your child's study habits this year? 273 62 47
Do you think your child has learned
more this year? 294 21 64
Has your child's attitude changed
toward school this year? 231 110 41
If your last answer was "yes'", was
this change for the better? 212 31 34
Do you favor the continuation of this
class? 337 17 24
Table D is based on Form 102B. Maximum N = 382
F
[_‘ TABLE E

COLLEGE CAPABLE PUPILS BY ABILITY (1Q) AND ACHIEVEMENT IN
READING VOCABULARY (RV) AND COMPREHENSION (RC)

JUNIOR HIGH SENIOR HIGH

STANINE 1Q RV RC 1Q RV RC

[i 9 11 10 11 7 1 3

8 35 37 21 | 10 16 26

L} 7 83 76 77 62 34 51

(} 6 123 93 100 99 70 83

- 5 118 96 102 113 91 117

iJ 4 66 81 87 130 54 113

3 30 48 54 62 53 69

fJ 2 13 26 16 23 2% 33

R 1 4 8 7 8 13 9

| Total 483 475 475 514 356 504
Table E is based on Form R&D 1.
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abLl I

NUMBER OF COLLEGE CAPABLE PUPILS ENROLLED
BY DURATION OF ENROLLMENT

PUPILS ENROLLED JUNIOR HIGH SENIOR HIGH TOTAL
One Semester 97 133 230
One Semester and Continuing 166 117 283
Two Semesters 165 211 376
Three Semesters - 229 229
Totals 428 690 1118

Table F is based on Form R&D 1.

TABLE G

{
}
¢

ENROLLMENT BY GRADE LEVEL

GRADE  ENROLLED 2/67 | ENROLLED 9/67 ENROLLED 2/68 TOTALS g
LEVEL  BOYS  GIRLS | BOYS GIRLS | BOYS GIRLS| BOYS GIRLS BOTH
N=454 N=461 B

Junior High

7 0 0 14 19 25 18 39 37 76

8 13 21 56 45 63 76 132 142 274 ﬂ

9 7 9 | 21 17 30 42 58 68 126
Senior High

(N = 439)

10 99 96 18 27 77 72 194 195 389

11 10 7 21 12 0 .0 31 19 50

12 0 0 0 0 0 0 0 0 C
Totals 179 133 | 130 120 195 208 915

N

Table G is based on Form R&D 1.
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TABLE H

PUPIL RATINGS OF SUMMER ASIAN STUDIES

FREQUENCY MEDIAN
Does not Little or Very
ITEM Apply Nothing Some Much Much
0 1 2 3 4

gl . 0

How much do you feel you learned
from the activities or features
listed below:

i
| Diversity of Chinese civilization 1 1 10 23 20 3.2
ﬂ The place of the individual in
| Chinese civilization 1 0 10 19 25 3.3
u Tolerance in Chinese society 0 3 17 18 17 3.0
‘ Educational tradition 0 6 21 15 13 2.5
B Nature and man 1 4 8 21 21 3.2
E Chinese value of order 0 1 9 19 26 3.3
E Chinese cultural values 0 1 13 21 20 3.2
[: Traditional values in the 20th
century 1 2 20 17 15 2.8
[ Lecture method 4 6 18 16 11 2.6
Smail group discussions 0 10 12 11 21 3.0
[] Field trips 0 4 14 17 21 3.1
- Independent study room 0 4 9 23 20 3.2
) Research experiences 1 5 12 15 22 3.2
j Meeting and studying with pupils
i of other neighborhoods 3 4 5 5 39 3.8
‘J Table H is based on Form 102F. , N = 56
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TABLE 1

PUPIL RATINGS OF SUMMER AEROSPACE SCIENCE

ITEM FREQUENCY MEDIAN
Summer Aerospace Science Does not Little or Very
Workshop (with Beverly Hills; Apply Nothing Some Much Much
N = 45) 0 1 2 3 4

. How much do you feel you learned
from the workshop activities or
features listed below?

Rockets, jets, and airplane

construction 0 1 1 18 23 3.6
Propellants 0 1 11 15 18 3.2
Space biology 0 1 11 16 17 3.1
Lecture method 0 1 14 11 18 3.1
Small group discussions 3 5 11 11 9 2.7
Field trips 1 1 8 14 21 3.4

Meeting and studying with pupils
of other neighborhoods 3 5 4 11 21 3.5

Summer Space Science Seminar (in Los
Angeles; N = 30)

How much do you feel you learned from
the workshop activities or features
listed below?

Space physics 1 1 13 9 4 2.5
Space chemistry 0 1 14 8 6 2.5
Space biology 0 2 4 B 14 3.5
Mathematics and engineering 0 1 4 10 12 3.3
Methods of prescntation
Lecture 0 2 9 9 10 3.C
Small group discussion 0 4 6 B 8 2.8
Field trips 0 0 2 9 19 3.7

Table I is based on Forms 102D and E.
102 . 40 ADDENDUM C




EDUCATION AND GUIDANCE INSTRUCTION

Division of Secondary Education

1.00 DESCRIPTION

Selected seventh- and eighth-grade pupils of average or better potential but witn

marked gocial and emotional difficulties were scheduled into a daily core program

of academic work. They spent three periods with the same specially-trained teacher.
Individual counseling and psychological servicec were integral parts of this

activity. Education and Guidance (E&G) Instruction is a continuing component. ;

One period in each E&G teacher's daily schedule was reserved for pupil conferences.
Consulting counselors, assigned centrally, provided the psychological evaluation

services. An assistant counselor was assigned one period per day to provide neces- /
sary continuity of services between the consulting counselor and school staff. { <7

2.00 OBJECTIVES

-To improve achievement levels in specific subject areas

-To improve study skills
-To improve the children's self-image

-To change (in a positive direction) the children's attitudes toward
school and education

-To reduce the rate and severity of disciplinary problems

-To provide inservice education

A\

e g e e

-To identify specific strengths and weaknesses of the project

3,00 IMPLEMENTATION

3.10 Duration of Component and Number of Schools

This component was conducted from September 11, 1967 through June 14, 1968 at 15
junior high schools. Two schools, each with two E&G classes, were added in
February 1968. One of these classes was at the tenth-grade level.

3.20 Pupils

A placement committee in each school selected pupils for the E&G component. The |
committee included one or more administrators, the E&G counselor, head counselor,
and consulting counselor. Pupils eligible for placement were identified on the
basis of inability to conform to school standards of behavior, patterns of overly-
aggressive behavior, negative self-image, negative peer and teacher relationships,

e e =
.
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short attention span, or lack of proficiency in basic skills. Pupils eligible for

placement in Educable Mentally Retarded or Non-English Speaking programs were not
eligible for the E&G program. Approximately 300 pupils were served during the
year. Maximum class size was 18,

3.40 Activities

3.41 Staff Activities

Activities for the year included a 40-hour workshop conducted by the component
consultant and consulting counselors for approximately 25 E&G teachers. The
workshop emphasized techniques for individualizing instruction and developing
teacher-made instructional materials.

3.42 Pupil Activities

Pupil activities consisted of the three-period core instructional program in
English, social studies, and mathematics in addition to field trips and
supplemental counseling.

3.50 Specialized Materials, Supplies, and Equipment

‘ A portable classroom, overhead projector, controlled reader, tape recorder,
phonograph, slide projector, headsets for a listening center, and toth standard and
experimental texts were provided for each school. Additional standard and experi-
mental supplies and texts were provided during the current year. Instruments used
by consulting counselors in making psychological evaluations were: Stanford-Binet
(Form L-M), Wechsler lntelligence Scale for Children, Peabody Picture Vocabulary
Test, Gray Oral Reading Test, Wide Range Achievement Test, Bender Visual-Motor
Gestalt Test, Illinois Test of Psycholinguistic Abilities, and the Wepman Auditory
Discrimination Test. A research library, established by the consultants and
located in the administrative office, was available to consulting counselors.

3.60 Personnel and Logistical Problems

The introduction of nine new teachers to the program in the ~oring semester pre-
sented some difficulties in orientation. Transiency, illnesz, and overtly hostile
acts of behavior in some schools caused placement difficulties and occasionally
prevented completion of psychological evaluations.

4,00 EVALUATION

%.10 Design

Component objectives were evaluated according to the following variahbles: pupil
marks in subjects, work habits, and cooperation; pupil scores on attitude scale;
pupil referrals to vice principal; pupil attendance records; administrative and
parental ratings of component effectiveness; and participant ratings of inservice
education.

The following instruments were devised to sample data on the variables:
-Form R&D 1, Pupil Personnel Information

-Form 101J, Quick Measure of Concepts




4.20

-Form 101D, Midyear Administrative Evaluation

-Form 103C, Inservice Evalu:tion

-Form 108B, founselor-Teacher Rating Scale
—Form 102A-1, Parent Questionnaire i

Attainment of Objectives ;

4,21 Objective: To improve achievement levels in specific subject areas.

4.22 Objective: To improve study skills.

An analysis was made of junior and senior high school pupil marks in subjects,
work habits, and cooperation for the semester prior to entering the component

and at the end of the program.

In order to compare pupils who had completed one semester in the E&G program
with non-E&G pupils, boys and girls new to the E&G program in February 1968
were randomly selected as an experimental group, and an equal number of com-
parison pupils from E&G waiting lists constituted controls.

During school year 1967-68, three E&G groups were evaluated:

-ESFA Title I, Selected: pupils randomly selected at one senior and
seven junior high schools, which were also randomly chosen for racial
representation. Program duration was one semester.

-Comparison: pupils randomly selected from the E&G waiting lists at
the same eight schools, and given the same tests as the ESEA Title I,

selected group.

-ESEA Title I: pupils in the regular EoG program in the remaining
nine schools. Length of stay in E&G ranged from one to three semesters.

Comparisons of pre and post marks for all junior high participants are shown
in.Table A.

Comparison of marks in subjects, work habits, and cooperation for the semester
prior to entrance into the component with marks at the end of one semester in the
component shows that the one-semester selected E&G pupils improved their

marks in subjects and work habits significantiy at .01, and in cooperation at

the .05 level. The one-semester comparison group showed no significant im-
provement in marks, work habits, or cooperation. One semester E&G pupils were
also analyzed on the same variables. This group showed significant improvement

(at .01) in subject and sooperatie~ "arks.

Not shown in Table A is the fact t..t one- and two-semester E&G pupils who
left the program before the start of the spring senester improved signifi-
cantly at the .05 level only in subject marks. The one high school group
improved significantly in subject and cooperation marks, although this 1is
not indicated on Table A because of the limited number of pupils rema.ning

in the group by the close of the school year.

43 103




Pupils who had been in the E&G program for two or three semesters indicated
no measured improvement in subject, work habits, or cooperation marks.

4.23 Objective: To improve the children's self-image.

To change (in a positive direction) the children's attitudes
toward school and education.

4.24 Objective:

Data for these two objectives are reported under the same objectives in the
report on E&G Counseling, compcnent number 108. Tables B, C, and D in that
report are pertinent to these objectives.

Briefly, findings for these attitudinal objectives included:

-Though samples were small and results variable, attitudes toward self-
concepts improved more ror Mexican-American pupils than for Negro. The
boys' experimental groups tended to show more positive change than did
the girls' experimental groups.

-Both ESEA one-semester groups showed significant improvement in cooperation
marks (assumed as an indication of positive change in attitude) as com-

pared to their respective control groups.

—From scores for the concept "School" from the QMOC, pre and post, it can
be inferred that Mexican-American groups in the study regarded ideas ll
related to school more positively than did the Negro groups.

-A comparison of attendance patterns for E&G pupils in the regular pro-
gram with experimental and control group pupiis is reported in Table D.

The holding power of the program is estimated by comparing the pre and
post number of days absent for ESEA and comparison groups. %l

-Absence of comparison pupils increased.

4.25 Objective: To reduce the rate and severity of disciplinary problems.

Data on disciplinary referrals for experimental pupils enrolled in E&G classes
and for pupils in control groups came from vice principals' records. A record
of experimental and control pupils who had referrals considered serious and

who were given social adjustment transfers during spring 1968 are reported in

Table B.

As shown, the experimental group had more general referrals than did the control
group; more serious referrals (such as fighting, using profanity, carrying a
knife); and more social adjustment transfers, but fewer suspensions.

4.26 Objective: To provide inservice education.

Ins: rvice workshops were held during the spring semester.

The majority of participants at these workshops indicated by their comments
that more attention should.be directed toward discussing "real' problems and
gpecific solutions to those problems. Unstructured discussions, especially
on theoretical behavior constructs, should be avoided, respondents added.
Participants expressed high praise for the group leaders and wanted to work
with them again.
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4,27 Objective: To identify specific strengths and weaknesses of the project.

A midyear evaluation was completed by administrators. Typical observations
were:

~-Boys like the program so well they don't want to go back to regular
classes.

-Pupils may become too dependent on using class for individual protection.
-Pareat cooperation and participation were lacking.

-A follow-up of pupils a year after leaving E&G indicates that this
program was the turning point for many.

-Excellent results were produced this semester.
~Worked miracles with certain students.

-E&C enrollment should be noted on the cumulative record for B7 through
A8,

-More workshop training needed. E&G should be organized by grade ievels
with separate sections for B7 through A8.

A midyear evaluation was also provided by E&G teachers. The data from Table C
indicated that these teachers felt objectives were being realized in reducing

the rate and severity of disciplinary problems, and in changing pupils' attitudes
toward school and education.

Typical comments made by teachers were:

-E&G teacher preparation conference for pupils and parents should be in
the afternoon.

-The E&G school counselor is just too busy to becther with the problems
of E&G.

-Wish there were more time for follow-up.

-The E&G teacher time could be distributed more effectively.

-Paper work is frustrating.
At year-end, counselors and teachers were asked to evaluate the component.
Ratings given in Table D indicate that the program was of scwe value in help-
ing pupils to achieve component objectives. Although ratings were close,
"Improving pupils' attitudes toward school and education" was judged to be
of most value and "Improving pupils' study skills" of least value.

Ratings also indicated that lack of time for preparation, for clerical tasks,
and for follow-up continues to be a problem.

Staff comments pointed out these strengths:

-Many pupils show improved attituues and behavior.
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-Small classes allow pupils to be helped individually.
-Administrative support has strengthened the program.

-Materials and equipment are in sufficient supply and of acceptable
quality.

Comments reflected weaknesses of the component:

~Follow-ups are lacking.

-Adequate clerical help is unavailable.

~Communication among component personnel is poor.

-Pupils resent the stigma of being in the E&G class.
Parents responding to a year-end questionnaire made the following represen-
tative comments: that their children read more this year, improved their study
habits, and learned more. These same parents also believed overwhelmingly
that their chlldren's attitudes changed positively. The majority of parents

responding favored continuation of the E&G program.

4.28 Supplemental Data (See Table E, Addendum C)

The data in Table E reveal that the majority of E&G pupils (78 percent of
the 280 for whom IQs were available) were probably functioning intellectually
in the third, fourth, and fifth stanines. However, many E&G pupils (71 percent)

were reading within the first-, second-, or third-grade reading ability stanines.

4 .30 Outcomes

ESEA, Selected, junior high pupils improved significantly over comparison groups in
subject, work habits, and cooperation marks. The senior high experimental group
also improved significantly over its comparison group, but onlv in subject and co-
operation marks. One-semester E&G pupils displayed significant improvement in
subject and cooperation marks. Two- and three-semester E&G pupils did not exhibit
any positive changes on these variables.

ESEA groups showed more stability in their attendance patterns than did comparable
groups.

Mixed results were obtained on measures of pupil attitudes toward self and school.

Parents were pleased with the progress of their children in study skills and
attitudes. They favored continuation of the program.

5.00 CONCLUSIONS

Significant improvement was shown in classroom performance and in study skills
as measucred by report card marks.

The component was effective as judged by parents and administrators.

Parents favored continuation of the program.
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Teachers indicated that the program was of value. They and counselors urged the
continuation of inservice education.

6.00 RECOMMENDATIONS

Strengthen inservice of ferings.
Improve follow-up of pupils leaving the program.

Increase allowance of clericel time.
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PROJECT NAME Education and Guidance Instruction

Code

Beginning date 9-11-67 End‘ng date

6-14-68

103

crade Level PUPIL ENROLLMENT
rade Leve Public NonpuEIIc

Preschool

K

1

7 147

8 148

10 13

11

12

Ungraded 308

TOTAL

NUMBER OF ADULT PARTICIPANTS

School Personnel 31
Parents
Community Personnel

PROJECT COST $ 243,600
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TABLE A

PRE AND POST MEANS FOR MARKS IN SUBJECTS, WORK HABITS, AND COOPERATION
No. of Pre Post
Item and Group Semesters N Mean Mean Correlation
{ SUBJECT ACHIEVEMENT

ESEA Title I, Selected 1 49 1.54 2,06%* .49

Comparison 1 56 1,52 1.53 .49

ESEA Title I 1 104 1.34 i.80%% .39

ESEA Title I 2 18 1.83 1.70 W46

ESEA Title I 3 6 1.28 1.48 .79
WORK HABITS

ESEA Title I, Selected 1 50 .68 97k .40

Comparison 1 52 .73 .70 .35

ESEA Title I 1 95 .61 .89 .36

ESEA Title 1 3 5 35 .70 .61
COOPERATION ¥

ESEA Title I, Selected 1 46 .97 1.12% «52

Comparison 1 53 .94 .93 .56

ESEA Title 1 1 103 .74 97 k% .39

ESEA Title X 2 17 .82 .93 .32
Table A is based on Form R&D 1. *Sig. at .05 **Sig. at .01

TABLE B

TALLY OF DISCIPLINARY REFERRALS TO VICE PRINCIPAL

| Nuzber
| of Serious Social
Group N Referrals Referrals Suspensions Adjustment
ESEA Title I, Selected 65 109 10 7 3
Comparison 61 85 6 10 0
Totals 126 194 16 17 3
Table B is based on vice principals' records.
103 50 ADDENDUM C
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Very Very
Poorly Well

TABLE C
MIDYEAR EVALUATION BY E&G TEACHERS
FREQUENCY MEDIAN
ITEM
(1) (2) (3) (4)

u How well de you feel the E&G

; subcomponent is realizing the
| objectives which are set forth
ﬂ in the specifications?

f To .mprove study skills 1 1 4 2 2.9

To improve the children's self-
image 0 1 6 1 3.0

the children's attitudes toward

F To change (in a positive direction)
[ school and education 0 2 6 0 2.8

To reduce the rate and severity of
disciplinary problems 0 1 3 4 3.4

)

To identify specific assets and
limitations relating to the learn-
ing process 0 3 4 1 2.8

Table C is based on Form 108A. Maximum N = 8

— | GESsa | | N
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TABLE D

COUNSELOR AND TEACHER RATINGS OF PROGRAM

FREQUENCY MEDIAN
Little Much
ITEM Value Value
1 2 3 4
Please indicate the value of this
program in terms of:
improving the achievement levels
of pupils in specific subject
areas. v 8 11 7 3.0
improving pupils' study skills, 1 6 15 4 | 2.9
improving pupils' self-images. 0 6 10 10 3.2
improving pupils' attitudes
toward school and education. 1 5 9 11 3.3
reducing the rate and severity
of disciplinary problems. 2 6 10 8 3.0
identifying specific assets and
limitations relating to the
learning process. 2 1 14 8 3.2
The following were indicated as
problems at mid-year. To what
extent are these still problems? None Much
Lack of sufficient time for
teacher-preparation. 6 3 3 3 2.0
Lack of follow-ups on E&G pupils
who left the program. 4 4 5 10 3.2
Abundance of clerical tasks. 1 4 8 13 3.5
Teacher transfers out of the E&G
program. 4 4 4 3 2.4
Lack of sufficient working space
for counselors. 5 2 5 9 3.2
Table D is based on Form 108B, Maximum N = 26
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TABLE E

FREQUENCY DISTRIBUTION OF E&G PUPILS IN ABTLITY AND READING ACHIEVEMENT

STANINE 1.Q. READINC VOCABULARY READING COMPREHENSION
9 0 0 0
8 1 2 0
7 5 4 3
6 19 13 8
5 15 20 23
4 83 41 45
3 61 60 68
2 24 65 57
1 12 67 73

No Data 28 36 41

Table E is based on Form R&D 1.
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TEACHER CLERICAL ASSISTANTS

Division of Secondary Education i

1.00 DESCRIPTION i

Two teacher clerical assistants (TCAs) were provided for each of 24 Student Achieve-
ment Center schools to assist teachers, on an optional basis, in the performance of

clerical and non-instructional tasks connected with the classroom, Work was assigned :
TCAs under the direction of the principal. '

2.00 OBJECTIVES

-To improve achievement levels in specific subject areas

-To provide inservice education

=10 identify specific strengths and weaknesses of the project

3.00 IMPLEMENTATION

[ e ]

3.10 Duration of Component and Number of Schools

This component was conducted from September 11, 1967 through April 30, 1968 at 23 2
schools. From May 1, 1968 to June 14, 1968, 24 schools had teacher clerical

assistants, ?
",20 Pupils .
Pupils benefited indirectly because teachers were relieved of clerical tasks to %

devote additional time to instruction.,

3.40 Activities

3.41 Staff Activities

Clerical assistants performed non-instructional tasks such as typing and g‘
duplicating materials for instructional use, assisting in the preparation of

records, recording attendance, marking keyed objective tests, and preparing ,
materials for bulletin boards. i

A two-day clerical workshop was conducted during November. The workshop was

designed to improve skills in typing, filing, telephone usage, and general r
office procedures.

3.60 Personnel and Logistical Problems

Two TCAs were assigned to each participating <chool without concidering the -greater
clerical need in schools with larger pupil populations.
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4.10 Design

4.00 EVALUATION

Component objectives were evaluated according to the following variables: changes
in teacher clerical load, ratings of inservice education, and ratings of component
ef fectiveness.

The following instruments were designed to collect information on the variables: )

4.20

-Form 104A, Weekly Report of Teacher Clerical Assistant (showing time by
subject area)

—Form 104B, Clerical Inservice Evaluation
-Form 104C, Semester Report of Teacher
-Form 101D, Midyear Administrative Evaluation

Attainment of Objectives

4.21 Objective: To improve achievement levels in specific subject areas.

Only an indirect assessment could be made of the attaimment of this objective
for these reasons: (1) the use of TCAs was optional; (2) TCA time used by
individual teachers varied: (3) TCAs had no direct contact with pupils.
However, teachers, in a sampling recorded in Table A, indicated that from
"Much" to a "Great deal" of additional time was made available through use of
TCAs.

Use of the TCA was analyzed by subject area. Data in Table B revealed that
those departments which received the greatest amount of TCA time were English,
social studies, science, and mathematics. This was evidenced also during

the 1966-1967 school year. (These departments were also the prime users of
teacher assistants and of the services of Instructional Materials Centers.

See components 105 and 106.)

Further analysis of Form 104A showed that 13 percent of TCA time was allocated
to non-teaching personnel which included administrators, librarians, medical
staff, counseling personnel, and regular clerical personnel. This percent was
slightly less than that used by non-teaching staff the previous year. iignty-
seven percent of TCA time was allocated to teachbing personnel. The time
distribution was the same for both junior and senior high schools, regardless
of enrollment size.

4,22 Objective: To provide inservice education.

Seventy-two TCAs attended a two-day workshop to familiarize themselves with
ESEA projects; to increase job interest and understanding; and to improve
staff relations, procedures, and business gkills. Of 12 workshop items rated,
only one was below a median of 3.6 on a 1 - 4 scale as shown in Table B.

The most frequent comments from the TCA participants were:

-Provide more comfortable seating arrangements for workshop participants.
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-Include other Student Achievemen: Center personnel in inservice for
better mutual understanding.

-Have a psychologist offer help in personal improvement and human relationms.

-Provide more laboratory work.

4.23 Objective: To identify specific strengths and weaknesses of the project.

At midyear, 150 randomly celected teachers using TCA services were asked to
indicate how they had used the additional time obtained as a result of these
services. Ninety-three of the teachers responded. Their replies are shown
in Table A. Of the six departments indicating the greatest use of TCA time,
English and science gave the highest rating (a median at 3.0 on a 4,0 scale)
while home economics gave the lowest rating (a median of 2.2).

Questioned about how they used the time obtained through TCA services, teachers
indicated that they were able to prepare additional materials for the class,

give more individual attention to pupils, and do a greater amount of instructional
planning.

Twenty-five administrators were asked at midyear to evaluate the Teacher Clerical

Assistant component. Comments of the 23 who responded on Form 101D were
strongly positive (response frequencies are shown in parentheses):

-Teachers are enthusiastic. Clerical assistants contribute to school
morale as well as operational efficiency. (8)

-This program has been a "godsend". We cannot praise the program too
highly. (5)

Among their suggestions were:
-Restore third TCA as in original component (&)
-Arrange for substitutes when TCA absent (2)
-Consider establishing pool of trained clerks (2)
-Increase salaries of TCAs (2)

4.30 Outcomes

More time was available for instructional planning and for work with individual
pupils 1n schools using TCAs.

Over 79 percent of TCA time was allocated to English, social studies, science,
and mathematics departments in junior high, and 72 percent to the same depart-
ments in senior high.

There was a decrease of 3 percent from last year in the use of TCA time by non-
teaching personnel.

Administrative ratings of component effectiveness were strongly favorable.
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5.00 CONCLUSIONS

The TCA service allowed more time for instructional tasks.

English, social studies, mathematics, and science teachers received the bulk of
TCA time and services.

Approximately one-eighth of the teacher clerical time was used for non-teaching tasks.

The component was considered effective by teachers and administrators.

6.00 RECOMMENDATIONS

TCA services would be more equitably assigned if they were based on pupil enroll-
ment since this varies considerably from schocr to school. (This recommendation
was made by the secondary-division SFP consultant.) An alternative might be

a'signing a third TCA to large schools.

Problems of work continuity that are created when a TCA is absent could be alle-
viated by the provision of substitutes.
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|
—~ PROJECT NAME Teacher Clerical Assistants Code 104
Beginning date 9-11-67 Ending date 6-14-68
? Grade Level »__—HI——————-EH—'_PU PUEIL ENROL]‘%EE':U =
H L="======="‘==1’=========="==4====‘=======““‘
Preschool

1 :

1

PSR

[
N

“‘l‘u '
(9% ]

- .‘
(9]

—
~ |o

10

11

12

! Ungraded

TOTAL

NUMBER OF ADULT PARTLCIPANTS

School Personnel 121
Puarents
Community Personnel
Plus Supportive Services
258,853

PROJECT COST $
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TABLE A

A SAMPIE OF TEACHER RATINGS OF ADDITIONAL TIME AVAILABLE FOR INSTRUCTIONAL

PLANNING, DUE TO TCA HELP RECEIVED

FREQUENCY MEDIAN
Department Teacher N A Great
Little Some Much Deal

(1) (2) (3) (4)

English 20 1 5 9 5 3.0
Social Studies 16 1 6 5 4 . 2,7
Mathematics 11 0 6 2 3 2.4
Science 11 1 3 3 4 3.0
Physical Education 7 0 2 4 1 2.9
Home Economics 6 1 3 2 0 2.2
Industrial Arts 3 0 1 1 1 3.0
Music 3 0 0 2 1 3.2
Business Education 2 0 1 1 0 2.5
Educable Mentally

Retarded 2 0 0 2 0 3.0
Art 1 1 0 0 0 1.0
Foreign Language 1 0 0 0 1 4.0
Table A is based on Form 104C, N=293
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TABLE B

ALLOCATED TEACHER CLERICAL ASSISTANT TIME
COMPARED WITH PERCENTAGE* OF PUPIL ENROLLMENT

(2) Based on actual enrollment in classes

for Spring 1968
(3) District percentage of enrollment

61

e B L
Department Allocated rollment Difference Allocated rollment Difference
@) (2) Q) (3)

English 3% 1 17 34 15 19
Social studies 24 14 10 17 14 3
Science 12 8 4 r 11 10 1
Home economics gl 6 0 5 2 3
Driver education 0 0 0 1 2 -1
Foreign languages 1 2 -1 1 6 =5
Business education 1 3 -2 3 8 -5
Art 3 4 -1 2 4 -2
Music 3 5 -2 3 3 0
Industrial Arts 2 7 -5 5 6 -1
Mathematics 10 16 -6 11 10 -1
Physical Ed. 3 17 -14 6 . 18 -12
Unclassified 2 3 -1 4 4 0
Table B is based on data from: *All percentages rounded to

(1) Form 104A nearest whole.

ADDENDUM C
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TABLE C

TEACHER CLERICAL ASSISTANT RATINGS OF INSERVICE

ITEMS FREQUENCY MEDIAN
How helpful were the presentations Doesn't Of Little Very
of the following objectives? Apply Help Helpful

(1) (2 (3) (4)

To become familiar with the over-
all objectives and functions of
the decondary Division Projects. 1 3 6 10 49 3.8

To increase personal interest in
the job through a better under-
standing of the many Specially-

Funded Programs. ‘ 1 1 6 8 55 3.9
To improve human relations. 3 7 8 14 38 3.6
To improve office procedures. 1 5 3 12 50 3.8
To improve business skills, 2 4 4 14 46 3.8

How helpful were the following

workshop activities?
Description of the Specially-
Funded Projects (Lansu, Williams) 4 3 2 10 51 3.9
Typing Tips (Belote) 2 6 5 13 45 3.7
How to Succeed (Pfeiffer) 3 12 12 17 25 3.0
Telephone Usage (Finne) 1 3 [ 11 50 3.8
Filing (Kelly) 2 6 7 11 45 3.7
Instructional Materials (Kenne&y) 0 3 3 10 56 3.9

Do you feel this workshop will help you increase

your personal effectiveness in your clerical work? Yes 65 No 2

Table C'is based on Form 10438 Maximum N = 72

62 ADDENDUM C




TEAGHER ASSISTANT PROGRAM

Divisio. of Secondary Education

1.00 DESCRIPTION

Undergraduate and graduate students from local colleges and universities were employed

to relieve teachers of routine duties and thus provide more time for plannine and
work with individual pu>ils.

2.00 OBJECTTVES

-To improve achievement levels in specific subject areas
-To provide inservice education

-To identify specific strengths and weaknesses of the project

3.00 IMPLEMENTATION

3.10 Duration of Component and Number of Schools

The component operated in 13 junior and 12 senior high schools from September 1967
through January 1968, and in 15 iunior and 15 senior high schools frowm January 1968
through June 1968, Cenerally f.se assistants worked in each school.

3.20 Pupils

Pupils in the participating schools benefited indirectly because teachers were
relieved of routine tasks so that they could devote additional time to instruction.

3.40 Activities

3.41 Staff Activities

Teacher assistants performed two types of tasks. First, they did clerical.
work such as taking attendance, keeping records of supplies and equipment,
and distributing materials. Secondly, they aided in the direction of pupils
by assisting them individually or in small groups, helping to mark pupils'’
written work, proctoring class tests, and compiling resource materials for
classroom use.

A workshop was conducted for teacher assistants.

3.60 Personnel and Logistical Problems

Articulation of scheduling occurred with sufficient freqiency to warrant mention.
Teacher assistants had to have enough notice of employment to arrange scheduling
in both their college programs and in the schools where they worked. Quarter
systems in some colleges compounded this difficulty.

63
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4.00 EVALUATJCON

4.10 Design

Component objectives were evaluated according to the following variables: admin-
istrative, teacher, and teacher assistant (TA) ratings of component effectiveness;
and inservice participant ratings.

The following instruments were employed to collect information on the variables:

-Form 101D, Midyear Administrative Evaluation

R ke o L A

| -Form 105A, Teacher Questionnaire
-Form 105B, Teacher Assistant Report
-Form 105C, Inservice Evaluation

4.20 Attainment of Objectives |

4.21 Objective: To improve achievement levels in specific subject areas.

Brmnat Y
13
————

Since TAs were not uniformly assigned to A gpecific number of teachers, and
since the time spent in a particular assignment and/or with a given group cf
pupils varied, only an indicect assessment could be made of the objective.

Gl

At xmidyear the teachers rated the help received from TAs as shown in Table A.
On a scale ranging from 1 - 4 (Little-Great deal), 57 junior and 42 senior
high school teachers rated the additional individual attention given pupils
as 3.0 or higher. In other areas measured, an average of 71 percent of
junior high school teachers indicated positive pupil benefits, ~s did

63 percent of senior high school teachers,

n}

o . -y
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5 TABLE A ;
TEACHER RATINGS OF TEACHER ASSISTANT HELP RECEIVED |
] .
J Individual Attention Given to Pupils Because
of TA Help

! LEVELS FREQUENCY MEDIAN
- N Little Some Much Great deal :
! (1) (2) (3) (4) ;
; Junior High Teachers 83 4 22 32 25 3.0

Senior High Teachers 59 1 16 23 19 3.0

| —
ITEMS Junior High Teachers Senior High Teachers
ZN = 835 (N = 59)

As a result of help received
from the TA, there was evi-

e e

T

‘ dence of:
| : Improved pupil achievement 67% 60%
Improved pupil understanding
of subject 73 70
More pupil participation 73 67
Increased class interest 71 56

Table A is based on Form 105A.,

= t=

Typical positive comments were:

-One of the best services that can be given to the classroom teacher.

-The TA is especially valuable in average, below average, and low index
classes.

=3 &3 &

-Very helpful in individual tutoring.

-TA can provide personal relationship for pupils not reached by teacher.

T —"
‘——d

-An almost impossible situation has become a near-model class.

-One of the most practical and realistic approaches to improving education
and teaching.

-

Negative comments centered on the need for "hetter-trained" TAs.
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TABLE B

INSERVICE PARTICIPANT EVALUATION OF TEACHER ASSISTANT POSITION

JUNIOR HIGH SCHOOL SENIOR HIGH SCHOOL
()] ()] 1] (/4]
- [ ¥ L 5] [ ]
1 Q -~ Q =i 1 9 - Q) 4
- v ©O g 9 .& g @
ITEMS n 8.8 g‘% g g n 8.8 g‘m o 0
& o I V) 0w v wi W o - Q nw o ol 4
= 0w & IR = n & & & oo

N o " TN B o - -

QR 0 g PAf o V8 g6 I igii

on Ng o0g LHOlLow Nweg o0Og HTD

O o RN o & M Q - o B - ool o M -

M ®n ) -~ W mn O ) & 0 ~ ! n 0O

oM A S SO0 |lon 3 o el g 0 E!

Hd > O> HO|lHL md O>P HO o

N =51 3 50 10 18 28 8 10
TA is assigned in his 60% -- 65% 80%f 61% ~- 67% 80%
ma jor acad%mic %ield
TA is assigned in his 39 -- 41 60 45 .- 50 75 -
minor acacemic field ”
i

%A is using iechni ues 78 ~- 76 75 67 - 77 71
rom his college classes

Ssd

Median ranked order (1 to 5,
least effective to most effec-
tive) of the uses of TA time:

Working for only ONE 4,7 4.7 4.5 4,71 4.6 4.9 4.7 4.6 4.7
teacher
Working for TWO teachers 3.9 3.5 4.0 4.2} 3.8 4,0 3.8 3.9 3.9
Working for MORE THAN TWC 2.0 1.3 2,5 3,04 1.8 2.8 2.8 2.6 2.6
teachers
Working for DEPT, CHAIRMAN 2,9 3.8 2.7 2.3} 3.1 2,3 2,1 3.0 2.8

=y = Gead

-

Working for ADMINISTRATORS 1,7 2.0 1.1 1,5] 1.§ 1.0 1.1 1.1 1.5

TA checked each statement
that applied to his

assignment:

Working for only ONE 447 847

teacher .

Working for TWO teachers 42 34

Working for MORE THAN TWO 13 55 L

teachers

Working for DEPT. CHAIRMAN 15 21 o
-
)

Working for ADMINISTRATORS 23 3

Table B is based on Form 105C.
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Seventy-eight junior high and 80 senior high school TAs were used in academic
classes: Enzlish, social studies, mathematics, and science (Table C,
Addendum C). These same departments were prime users of teacher clerical
assistants and Instructional Materials Centers (See components 104 and 106).

e

4,22 Objective: To provide inservice education.,

After attendin; an inservice workshop together, tz:acher assistants, future
supervising tzachers, current supervising teachers, and instructional coor=-
dinators were atked to evaluate the use of the Th. Table B shows comparative
responses.

About 60 percen: of the TAs said they were assigred classes in their major
subject field:., Table B indicates some discrepancy between the responses
of TAs and ctir workshop participants on this and other factors.

Ranking the uscs of the TA on a scale of 1 - 5, all participants agreed that
the least ei’ective use was in working for administrators and the most effec-
tive was woriking for one teacher. In practice 84 percent of the senior high
school TAs and 44 percent of the junior high schcol TAs did report working
for one teacher only. The assignment of lowest incidence (3 percent) senior
high TAs was o administrators, while the lowest {13 percent) for junior high
TAs was to more than two teachers.

4.23 Objective: To identify specific strengths and weaknesses of the project.

When asked at midyear to list their assigned activities, all of the TAs noted
that they graded papers, did clerical work, tutored, and maintained roll
books. Table D, Addendum C shows the percentage of TAs performing these and
other duties.

Typical TA observations were:

~Excell:nt way to find out how well-suited ome might be for teaching.

-Decision to enter teaching has been strengthened.

-Best to work with only one or two teachers.

-Some teachers do not know ''what to do with" TAs.

Responses to ''the three most important responsibilities of the supervising
teacher”" on Form 105C are shown below, in rank order of frequency (high to

| low):
| Teacher Responses TA Responses
1. Practical classroom experience 1. Teacher explanation of TAs
for TA function
2. Joint planning of use of TA 2. Teaiher explanation of class
goals

67 105




3. Demonstration of classroom 3. Practical classroom experience

techniques for TA
4. Have TA work with individual 4., Demonstration of classroom
pupils techniques

Suggestions made to improve the use of the TA included:

Teacher Responses TA Responses

1. Improve school-college 1. Better planning for use of TA

scheduling
2, Better planning for use of TA 2. Increase TA contact with pupils
3. Assign TA to no more than one 3. Better orientation of faculty to

or two teachers TA program

' |

4, Increase TA contact with pupils 4, Assign TA to no more than one or |

two teachers

The certificated staff and the TAs agreed that the major TA assignments were
in rank order: (1) clerical work, (2) assistance to individual pupils,

(3) tutoring of small groups, and (4) room management. They further agreed
that the misuses of the TA were (greatest to least): (1) used as a clerk,
(2) not used professionally, (3) given non-classroom assignments, (4) given
superviscrial duties, or (5) assigned to too many teachers.

ey

Bid  Bd

Twenty-three administrators indicated (on Form 101D) that they placed a high
value on the program. Typical comments were:

-Their most valuable contribution is in instructing small groups.

-This program has definitely improved the achievement levels of pupils.

i !

-Enlarge the scope if possible to include all teachers.

-Give the TAs more opportunity to work with pupils, De-emphasize clerical
work.

-From a recruitment standpoint alone, it would be worth expanding this program,

4,30 Qutcomes

Teacher assistants provided services to schools,thus increasing teacher time avail-
able for instructional planning and for work with individual pupils.

Eighty-three percent of TA time was allocated to English, social studies, mathe-
matics, and science in junior high schools,and 84 percent for the same sub jects
in senior high school.

Teacher assistant, teacher, and administrator comments on component effectiveness
were strongly favorable.
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5,00 CONCLUSIONS

Teacher assistant time provided teachers the opportunity to accomplish instrv.-
tional tasks which otherwise might not have been done.

English, social studies, mathematics, and science teachers used the bulk of TA
time.

Approximately one-sixth of the TA time was used for nonacademic and administrative
tasks.

The component was considered effective by teachers and administrators.

6.00 RECCMMENDATIONS

Greater effort should be made to use teacher assistants in practical classroom
situations, preferably with only one or two teachers. Clerical tasks for TAs
should be very limited.

More preplanning is needed to coordinate TA assignments with regard to school and
college semesters, working hours and academic majors and minors.
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PROJECT NAME Teacher Assistant Program Code 105

6-14-68

Begirning date 9-11-67 E~ing date

' I PUPIL ENROLLMENT
‘ Grade Level Public I Nonpu <

Preschool

K

1

| ”

11

12

) Ungraded 14,500

TOTAL

NUMBER OF ADULT PARTICIPANTS

School Personnel 111
—i Parents
Community Perscnnel ’ 325
Plus Supportive Services
f
'{ PROJECT COST g 347, 527
1l ADDENDUM B




TABLE C

DFPARTMENTAL DISTRIBUTION OF TEACHER ASSISTANIS

FREQUFNCY
DEPARTMENTS Junior High School Senior High. School
N =95 N = 96
HIGH USERS
English 37 31 ﬂ
Social Studies 19 20 .
Mathematics 11 21 ;l
Science 11 8 2 |
8 3
LOW USERS Ei
Industrial Arts 4 8 -
Home Economics 10 0 l]
Physical Education 0 3 ?
Administration ’ 0 3 |
Music 2 0
Student Achievement Center 1 1
Art 0 1

Table C is based on Form 105B.

72 ADDENDUM C




o e coaste

TABLE D

TYPICAL ACTIVITIES OF TEACHER ASSISTANTS

Percentage
ACTIVITIES of TAs
Participating
(rading papers and tests 100
Clerical activities 100
Tutoring individuals or small groups 100
Entering grades and taking roll 100
General classroom activities 70
Giving tests 35
Warking on bulletin boards 35
Working un supplies 28
Audio-visual 28
Preparing tests | 23
Working in administrative offices 23
School supervision 10
General student activities 10
Table D is based on Form 1C5B. N= 201

ADDENDUM C
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INSTRUCTTONAL MATERIALS CENTERS

Division of Secondary Education

1.00 DESCRIPTION

Four Instructional Material Centers (IMC) provided technical, illustrative, and
limited clerical assistance to teachers in the development of instructional
materials and in the use of specialized equipment. Custom-designed overhead
projector transparencies, slides, charts, and displays were prepared. One in-
structional media technician, one illustrator, and one intermediate clerk-typist

staffed each center of this continuing component. All centers are housed in
specially-~designed rooms.

2.00 OBJECTIVES

-To improve achievement levels in specific subject areas ’

-To provide inservice education

rs 1)
[P
Mt

-To identify specific strengths and weaknesses of the project

3.00 IMPLEMENTATION

3.10 Duration of Component and Number of Schools

bed d

This component was conducted from September 11, 1967 through June 14, 1968 at two
junior and two senior high schools.

3

3.20 Pupils

Pupils in grades seven through 12 in these four schools received indirect services
of the staff.

3.40 Activities

3.41 Staff Activities

The consultant and selected audio-visual coordiuators at each school led
local inservice workshops each semester to inform and train the staff in
the use of media equipment and material production. Throughout the year,
the technician and illustrator provided designs and produced instructional
materials for teachers in these schools.

3.42 Pupil Activities

Pupils participated in the use of specialized materials and custom-designed
overhead transparencies, slides, charts, displays, and other audio-visual aids.

3.50 Specialized Materials, Supplies, and Equipment ‘

The centers contained equipment for taking and projecting films, and included [
slice programmers, projectors, and filmstrip previewers. Each IMC also was '
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equipped with tape recorders, record players, head sets, infrared and diazo
copiers, drafting equipment, and illustrative and production supplies.

3.60 Personnel and Logistical Problems

At midvear, teachers in their evaluation of IMC indicated a need for a certifi-
cated person in each center on a full-time basis to serve as '"translator"
between teachers and technicians.

Purchase of equipment was restricted by both State and school district policy
which limited purchase of foreign equipment and thus seriously affected the
purchase of items for experimental use in the component.

Security in the centers was a problem. There was no insurance coverage for the
$34,000 worth of materials and equipment in each center. Although the loss by
theft was relatively small, about $600, tha possibility of much greater loss
was constant, B

The centers' services were in such great demand that space, materials, equipment,
and personnel proved to be inadequate.

4,00 EVALUATION

4.10 Design

Component objectives were evaluated according to the following variables: pupil
and teacher ratings of materials, inservice ratings, and staff evaluation of the IMC.

The following instruments were designed to collect .nformation on the variables:
-Forms 106A and 106C, Inservice Workshop Evaluation
-Forms 106B, Teacher Use of IMC Materials.
-Form 106E, Pupil Rating Scale (of IMC materialis)
-Form 106F, Teacher Rating of Instructional Materials
-Form 106G, Teacher Evaluation

In addition, structured oral interviews were conducted with administrators of
IMC schools.

4.20 Attainment of Objectives

4.21 Objective: To improve achievement levels in specific subject areas.

IMC services were available to the entire school staff at each center.
Since use of the center was voluntary, pupil achievement could be measured
only indirectly through teacher and pupil ratings of specific IMC materials
and staff evaluation of the component.
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At year-end, 16 classes were randomly selected from English, foreign
language, industrial drawing, mathematics, science, secretarial science,
and social studies classes. The teachers and pupils of each of the 16
classes were asked to choose and evaluate one IMC-produced item. On a

1 - 4 scale (Not Helpful to Very Helpful), the 16 teachers rated the
materials 3.6, while 371 pupils rated the materials 3.3.

4.22 Objective: To provide inservice education.

Four IMC inservice educational workshops of eight two-hour sessions each
were held in fall 1967. On a 1 - 4 scale (Ineffective to Effective) the
participants rated the workshop planning 2.9.

although participants were paid to attend the workshops, they were almost
unanimous in their opinion that they would attend again for credit toward
salary increases instead of pay. In a s2cond response, & majority indicated
they would attend without either pay or salary credit.

Teachers indicated in a questionnaire that the most valuable techniques
learned were the use of the overhead projector and the making of trans-
parencies and overlays for it. Participants noted that insights obtained
through the workshop included the realization that a teacher could produce
or obtain professional quality instructional materials, and that such
materials increased teaching effectiveness.

In spring 1968, beginning workshops for first-time participants and advanced
workshops for those who had attended fall 1967 workshops were held. About
50 percent of those attending these workshops were teachers of English or

cocial studies. Teacher ratings of the spring workshops are shown in Table A.

4.23 Objective: To identify specific strengths and weaknesses of the project.

Asked to evaluate the program at midyear, 189 of 379 teachers at the four
IMC schools responded (Table B).

The services of both the instructional media technician and the illustrator
were highly rated. Seventy-one percent of the respondcnts felt the nced of

a certificated instructional materials expert on the IMC staff to expedite
center operations by serving as '"translator” between teachers and technicians.

At year-end, an analysis was made of teacher requests for IMC services.
Table C shows that social studies, English, and science teachers made the
greatest number of requests. (These subject departments were also the prime
users of teacher clerical assistants and teacher assistants as noted in
components 104 and 105.) Requests by non-teaching staff members accounted
for 11 percent of the total requests in junior high and four percent in
senior high.

All teachers of the four IMC schools were asked at year-end of evaluate

the program or identify the reason(s) for not using the IMC services. Table
D shows that 96 percent of the respondents used the IMC services and rated
all IMC services 3.6 or higher on a 1 - 4 scale. The reason most frequently
given for not using the IMC services was "Too busy to investigate'.
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What is the reaction of the certificated staff to the IMC and its services?
Creat! However, there is a need to encourage some of the staff to usce

the services.

Q
A

How would you feel about having an off-the-norm certificated instruc-
tional materi~ls specialist as part of the IMC staff to improve communi-
cation bctween the classified IMC staff and the certificated school staff?
Three principals: Agreed! An off-the-norm certificated specialist is
Se-ded. One principal: The funds would be better used in other areas.

o
'

>
'

0 - How have IMC services affected pupil achievement?
A - Better teaching resulted, although I can't verify that with statistics.
1t was easier to reach the nonverbal child. Pupil achievement was

The principals of the four IMC schools were interviewed. Below are the
questions asked and their summarized answers:
F positively influenced.

]

Q - What improvements would you suggest for IMC services?
A - Enlarge the staff and facilities. Work to reduce staff turnover.
Have the IMCs open on Saturdays and during vacation.

4.30 OQutcomes

—_—

The IMCs provided illustrative and technical assistance to teachers in the
development of instructioual materials and in the use of specialized IMC equipment.

English, social studies, and science teachers were the most frequent users of
IMC services.

Pupils and teachers in classes using IMC materials rated the materials used as
"Helpful™ and "Very Helpful®.

Seventy-one percent of teachers responding expressed the need for a certificated
instructional materials expert on the IMC staff.

el Sewd ./ U707

Ninety-six percent of the teachers indicated that they used the 1MC services.

ALl principals of IMC schools considered the program outstanding.

5.00 CONCLUSIONS

According to the profescional judgment of teachers and principals, IMC services
helped pupils improve achievement in subject areas, although this could not be

measured directly. .

Teachers rated the instructional materials "ery Helpful”,

Administrators considered the component outstanding.

IR o
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6.00 RECOMMENDATIONS

Consider the feasibility of adding a certificated instructional-materials
specialist to the school staff.

Enlarge the facilities.

Encourage greater use of the IMC services through improved communication with o
those not using the services or using the services infrequently. §

Study the possibility of providing insurance coverage for materials and equipment.'

[
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PROJECT NAME Instructional Materials Center Code 106
Beginning date __ 0-11-67 Ending date 6-14-68
Grade Level '———Er——sn-—m PUgIL ENRIOLLEEEEU <
Preschool
K
1
2
3
4
> 7
6 .
7 1,531 :}
8 1,407
9 1,293 ]E
10 1,841
11 1,474 3
12 972 ;i
Ungraded B
romaL | 8,518 l '
| |
NUMBER OF ADULT PARTICIPANTS
School Personnel 63 %
Parents
Community Personnel A
Plus Supportive Services
PROJECT COST $ 245,976 .
106 80 ADDENDUM B.
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TABLE A

TEACHER RATINGS OF SPRING IMC WORKSHOPS AND MATERIALS

ITEM FREQUENCY MEDIAN
Tucffective Effective
1 2 4
overall rating of IMC Workshop 0 0 42 3.9
Presentation on useé of cerousel
slide projector, filmscrip pro-
jector 0 1 31 3.9
Instruction in use of overhead
projector 0 1 36 3.9
Presentation on use of tape
recorder and record player 0 2 27 3.8
Individual assistance in preparing
materials for classroom 0 44 3.9

Table A is based on Form 106C.

81

Maximum N = 50
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TABLE B

MIDYEAR TEACHER EVALUATION OF USE OF IMC MATERTALS

ITEMS FREQUENCY

I received specific help in the preparation and
use of the following materials:

Graphics 57
Visual 72
Audio 55
Clerical 49

The IMC has assicted pupil learning by:
Providing concrete materials for pupils to manipulate 24
Providing visual or other items that clarify expla-
nations 97

Providing enrichment materials beyond normal scope

of course 61

Other 5

As a result of help received from the IMC in my school
there was evidence of:

Increased class interest 79
More student participation 56
Improved understanding of subject 73
Greater creative student response 39
Table B is based on Form 106B. Unduplicated N = 189
2 ADDENDUM C
106 8 -




TABLE C

TEACHER REQUESTS FOR IMC SERVICES

DEPARTMENT JUNIOR HIGH SCHOOL SENIOR HIGH SCHOOL

Number ¢~ Number of Mean no. Number of Number of Mean no.

' teachers requests of re- teachers requests of re-
quests quests
Agriculture 1 8 8 2 13 7

Art 10 99 . 10 7 70 10
Business Education 4 17 4 19 158 8
Driver Education 0 0 0 6 81 14
English 30 517 17 37 468 13
Foreign Language 6 70 12 7 52 7
Guidance 2 48 24 6 36 6
Health 0 0 0 6 140 23
Homemaking 10 92 9 8 74 9
Industrial Arts 11 175 16 16 156 10
Mathematics 24 263 11 12 49 4
Music 8 92 2 | 3 50 17
Non-English Speaking 2 37 19
Physical Education 20 130. 7 17 120 7
Science 13 389 29 19 436 22
Social Studies 35 573 16 30 469 16
Special Education 7 124 18 3 19 6
Speech 1 1 1 1 2 2

Non-teacher 311 89

84 Teachers
99 Teachers

Table C is based on IMC reports.
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TABLE D

YEAR-END TEACHER EVALUATION OF IMC

ITEM FREQUENCY MEDIAN

No value Much value
1 2 3 4

IF YOU HAVE USED IMC SERVICES please
rate the value of the following:

Graphic aids, e.g. charts, posters 0 8 31 88 3.9
Visual aids, e.g. slides, trans-

parencies 2 5 24 113 3.9
Audio aids, e.g. records, tapes 3 9 28 74 3.9 .
Clerical assistance 2 8 22 96 3.9 ;

RATE THE VALUE OF IMC IN STIMULATING:

=

Increased class interest 1 12 37 90 3.7 -
More student participation 5 15 37 77 3.7 ;E
Improved pupil understanding cf [
subject 1 11 27 103 3.8
Greater creative pupil response 6 23 31 74 3.6 iﬁ

Maximum N = 144
IF YOU HAVE NOT USED IMC SEKVICES

plcase mark the basic reason(s) FREQUENCY

Not familiar with IMC program ' 4

No need in my subject assignmenc 4

Too busy to investigate use of IMC 6 }
Feel IMC is of litrtle or no valae 0 {;
Do not know what heip to ask for 2 t}
Table D is based on Form 106G. Maximum N = 6 )

106 84 AUDENDUM C
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STUDENT ACHIZVEMENT CENTER COUNSELING

Division of Secondary Education

1.00 DESCRIPTION

M 2nmned
"y

Student Achievement Center (SAC) counselors provided intensive counseling service

¥ to all pupils enrolled in the Realing-Centered Instruction (RCI) and College |
- Capable classes, and to those pupils participating in senior high school Explora-

E' tory Work Experience Education (EWEE). This new program provided resource

L services to parents and teachers of these pupils.

\

2.00 OBJECTIVES

AN

-To improve the children's self-image

-To change (in a positive direction) the children's attitudes toward
school and education

-Tc increasc the children's expectationg of success in school

{meed  Goommd

-To increase pupil awareness of vocational and educational opportunities

.To identify specific assets and limitations relating to the learning
process

3

~

[ -To assist parents in understanding the educational program of the school

-To provide inservice education

L -To identify specific strengths and weaknesses of the project

3.00 IMPLEMENTATION

3.10 Duration of Component and Number of Schools

The component operated from September 11, 1967 to January 26, 1968 at 12 junior
and 11 senior high schools, and from January 29, 1968 to June 14, 1968 at

i2 junior and 12 senior high schools.

r

=
L e ad

3.20 Pupils

Approximately 5500 pupils enrolled in RCI and College Capable classes, and 175
in EWEE, were served by SAC counselors. Pupils were selected for the instruction
component on either reading-need criteria or college-capable criteria.

T

The SAC counselor had a major responsibility in the intake (screening, selecting,
and placing) of pupils into each of these programs.
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3.40 Activities

RPN

3.41 Staff Activities

Counseior activities included individual counseling, some group counseling,
educati-.aal and vocational guidance, parent conferences, teacher and staff
conferences relating to pupil needs, administration of standardized tests,
intake procedures, and diagnostic evaluation to assist teachers in developing
individualized instructional approaches. Counselors maintained recorde,
provided evaluative information and data, and coordinated these activities
with the ongoing counseling program of the school.

SAC counselors participated in 18 workshop sessions led by the SAC counseling
specialist and a univercity expert. These workshops included multicultural
sensitivity via sm2il-group interaction to shkire common problems, techniques,

| experiences, snd ideas. tner topics and activities included counseling
techniques, administration of diagnostic tests, working with parents and
teachzrs, understanding reading and learning difficulties, and self-concept -
development. ‘

3.42 Pupil Activities

o

Pupils were selected for counseling through referrals from school staff and
parents, as well as through self-referrals.

3.60 Personnel and Logistical Problems

It was difficult to find fulliy-credentialed and experienced counselors to fill
vacancies as they occurred.

The SAC counseling program, according to some, tended to interfere with morale
of the regular counseling staffs. Factors which may have contributed to this were:

bed bod  Snd

1. SAC counseling,by the nature of the assignment, had less counselees
than did regular counseling

| iaiad |

Nameenme

2. The work station was generally not in the regular counseling office,
limiting communication

)
PR

3. Lack of communication contributed to misunderstanding, by the regular .
counselors, of the in_ensive nature of SAC counseling

SAC counselors were not provided regular clerical assistance during the fall 1967
semester. A clerk to serve counseling components was authorized for the spring
1968 semester., but personnel were not available to fill all positions,

~
A {al PO WD, bbbt e e AR 1

e

4.00 EVALUATION

4.10 LDesign

Component objectives were evaluated according to the following variables: changes
in pupil scores on an attitude scale; pupil marks in work habits and cooperation;
pupil attendance records; changes in pupil estimates of school marks; record of
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pupil counseling interviews; parent conferences; pupil scores on standardized
tests of scholastic abiiity; parent resprnses to a questionnaire; counselor
ratings of inservice; and ratings of component effectiveness by administrators,
counselors, parents, and pupils,
Evaluation of SAC counselcr services to EWEE pupils is to be found in component 110.
The following instrumeats were used to collect information on the variables:

~Form R&D 1, Pupil Personnel Information

-Form 101D, Midyear Administrative Evaluation

-Forms 101G, 102B, Parent Questionnaire

~Form 101J, Quick Measure of Concepts (QMOC)

-Form 102B, Parent Questionnaire

-Form 107A, Midyear Information and Evaluation

~For;

r3

107C, Pupil Expectancy Questionnaire (PEQ)
-Form 107D, Pupil Questionnaire

4.20 Attainment of Objectives

4.21 Objective: To improve the children's self-image.

4.22 Objective: To change (in a positive direction) the children's attitudes
toward school and education.

4.23 Objective: To increase the children's expectations of success iu school.

Since these threc objectives were concerned with improvement of attitudes,
evaluation of their attainment was combined.

Counselors gave these objectives high ratings when asked how closely they
were related to SAC counseling. On a’'l - 4 scale (Remotely Related - Closely
Related), the median ratings were 3.8, 3.7, and 3.3 respectively for the first
three objectives. Ratings may be found in Table K, Addendum C.

SAC Counselor interview reports for 4742 of the 5512 pupils enrolled indi-
cate a mean of 5.4 interviews per pupil with a total of 25,883 interviews.

The counseling interview was the principal method counselors used in their
efforts to improve self-image, change attitudes, and increase expectations
of success. Pupils who were in the program for one semester had an average
nf 4.2 interviews; two-semester pupils had 6.9 interviews. Table A shows
percentages of each type o. interview held by SAC counselors,

0f 309 SAC pupils who completed a pupil questionna’re, 147 responded to the

question, "What did your SAC counselor do for you that helped you most this
year?" These comments were evaluated and assigned to the categories
representzd in Table B.
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Data in Table B reveal that pupils felt strongly that their SAC counselors
helped them increase their expectations of success and improve thcir self-
image. Pupil comments illustrate this:

"Talked to me, looked at me, smiled at me, liked me."
"Helped me bring up my grades and become more successful in school."
"Listened to me.,"

"] was about to give up and take the bad road when she talked and
encouraged me to go on through school and make something out of myself
instead of dropping out of school with no job and saying I didn't get
a chance."

"I have found by speaking to him that I am not alone in this world,
that there is somebody to help me when I need help."

Among negative comments received was: '"Nothing. He hasn't done anything for
me the last semester or ever never.'

Three junior and three senior high school SAC counselors selected at random
were asked to administer the Quick Measure of Concepts (QMOC) attitude scale
in October 1967 and again in May 1968 to one basic reading and one reading
improvement class in their schools.

For comparison purposes and to test the reliability of the instrument, QMOC
was also given to two different samples of pupils not receiving SAC counseling
but attending the component schools. One group was tested twice with a one-
week interval between tests. Pre and Post mean scores (highest score
attainable was 36) and correlations for junior and senior high school pupils
are compared in Tables C and D.

Tables C and D show that the differences in mean scores for 12 of 30 compari-
sons changed in one week as much as or more than the SAC groups changed in
one school year. Although the correlation coefficients were higher for the
reliability group in all but four cases, only two of 20 were above .80 and

12 of 20 were below .70, indicating considerable instability of pupil re-
sponse for this one-week test-retest. Reliability analyses of QMOC indicate
that results fluctuate too much to permit practical conclusions to be drawn.

Since work habits and cooperation marks reflect teacher estimates of
children's attitudes toward school, improvement in these marks probably in-
dicates change in a positive direction. Positive attitudes toward school

may also be reflected ir good attendance records. Records of these variables

were collected for all RCI and College Canable SAC pupils and their mean
values are presented in Table E.

Work habits marks improved markedly for three of the four RCI groups reported.
College Capable, senior high, one-semester pupils showed significant im-
provement in cooperation marks. College Capable, one-semester junior high
pupils were very significantly lower in post marks for work habits.,

Four of the eight groups reported in Table E showed very significantly

greater absence after completing one or two semesters of SAC counseling
than they did prior to their enrollment in SAC. There was a general trend
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of increased absences in target area secondary schools during 1967-68,
compared with 1966-67.

The Pupil Expectancy Questionnaire (PEQ) was used to measure changes in
expectations of final subject marks from the beginning to the end of a
semester. The PEQ was administered by SAC counselors to selected RCI
and College Capable classes four times during the 1967-68 school year:

Table F reports comparisons for the SAC and comparison groups.

When SAC and non-SAC reading groups were compared, SAC pupils predicted
higher mean marks for themselves in 15 out of 16 groups.

Actual final marks were also higher for SAC reading classes than for the
comparison groups for both junior and senior high boys and for jumior high
girls. Senior high SAC reading group girls had a slightly lower mean mark
than did the non-SAC group.

In SAC College Capable classes, both boys and girls predicted higher marks
for themselves early in the semester than did their non-SAC comparison groups,
and the girls at both levels actually received higher final marks. SAC boys,
however, received somewhat lower actual marks than did their comparison non-
SAC groups. N

4,24 Objective: To increase —upil awareness of vocational and educational
opportunities.

Counselors reported 10,099 interviews under "Educational planning", about
40 percent of their total interviews (Table A).

Asked on a counselor evaluation how related this objective was to SAC
counseling, counselors gave it a median rating of 3.2 on a 1 - 4 (Remotely
Related - Closely Related) scale. SAC pupils responded with 147 (55 percent)
"Yes" to 118 '"No'" when asked if they had talked to their SAC counselor zbout
career planning. They answered affirmatively 233 (80 percent) to 60 when
asked if they had talked to their counselor about educational planning.

4.25 Objective: To identify specific assets and limitations relating to the
learning process.

When additional data regarding individval learning ability and achievement
were needed, SAC counselors administered appropriate diagrostic tests. They
also administered group tests to obtain I.Q. and achievement scores when such
data were not on pupil cumulative records. These testing activities are
summarized in Table G.

89

during the 9th and 19th weeks of the fall semester, and the 4th and 18th
weeks of the spring semester. For comparison purposes the PEQ was given
to non-SAC basic reading, reading improvement, and above-average Euglish
and history classes at approximately the same intervals.
To test tne stability of pupil responses, the PEQ was given again after a
one-week interval to certain of the classes in the comparison group. This
reliability check is reported in Table L, Addendum C. For predicted
{Wili Get) marks, five of seven correlations were at or above .90, while
changes in one-week pre-post means remained very small. These results
indicate acceptable reliability for the PEQ.
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In Table G, SAC counselees are grouped according to the ethnic majorities

of the schools represented. A lower percentage of pupils in predominantly
Mexican-American schools were tested than were pupils in predominantly
Negro schools. In grades 7 through 12 in predominantly Mexican-American
schools 24 percent of SAC pupils were tested, while 55 percent of SAC pupils
in predominantly Negro schools were tested. Senior high data indicate only
17 percent of Mexican-American SAC pupils were tested compared to 61 percent
of Negro SAC pupils.

Number of pupils receiving individually administered achievement tests,
given for diagnostic purposes, are recorded in Table G. The category
"Other" applies primarily to group achievement and IQ tests. With the
"Other'" category eliminated (Table M, Addendum C), the percentages of
diagnostic tests which counselors administered were as follows: junior high
Negro, 20 percent; Mexican-American, 8 percent; and for senior high Negro,
18 percent; Mexican-American, 3 percent. Of 690 SAC pupils identified as
attending predominantly Mexican-American senior high schools, only 21 were
given individual diagnostic achievement tests.

Counselors reported 12 percent (3032) of their interviews were for testing
(Table H).

4,26 Objective: To assist parents in understanding the educatiornal program
of the school.

As related to SAC counseling, 18 counselors gave this objective a 2.9 median
rating on a 1 - 4 (Remotely Related ~ Closely Related) scale (Table K,
Addendum C). They attempted to attain the objective by holding 4024 con-
ferences with the parents of 2047 SAC pupils. Parents of 3465 {63 percent)
out of a total of 5512 SAC-enrolled pupils had no conference with the SAC
counselor. Table H summarizes these totals by etnnic groups.

Comparison shows that parent conferences were held for 50 percent of Negro
SAC pupils while parent conferences were held for 20 percent of Mexican-
American SAC pupils. Comparing total numbers of conferences, 3192 were held
with parents of 3405 Negro pupils,and 832 conferences with parents of 2107
Mexican-American pupils.

A sample of 309 SAC pupils responded to a questionnaire about SAC counseling.

Asked if the counselor had talked to their parents, 93 said "Yes", 166 said
"No", and 47 said they were '"Not sure" (Table I).

In Table N, Addendum C, pupil responses have been organized by percentage
of "Yes" responses to each of the questions. Reading-Centered Instruction
pupils gave the highest percentage of 'Yes' responses to the question, '""Has
your SAC counselor given you tests?" Less than one-third of the pupils
stated that test results had been explained to them,

4,27 Objective: To provide inservice education.

The 23 SAC counselors were divided into two groups. For the fall semester,
one group met to receive operational information and to share problems and
techniques, while the other group met with a professional consultant to
participate in lecture-discussion sessions related to sensitivity-training
techniques of individual and group counseling, and self-concept development.

At midyear the groups exchanged programs. In addition, six joint sessions
were held during the year with the SAC coordinators.

90
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SAC counselors, in evaluatiug their inservice education, gave the highest
median rating, 3.6 on a 1 - 4 ccale (Little Value - Extremely Valuable),

to the sensitivity meetings (Table J).

4.28 Objective: To identify specific strengths and weaknesses of the project.

Administrators responsible for the SAC program completed a Midyear Adrinis-
trative Evaluation. Of the 21 administrators who responded, 16 were strongly
favorable, three made neutral comments, and two w2re mildly critical of the

component, Some comments follow:

-This program has been extremely well-organized and staffed. Screen-
ing and follow-up have heen excellent.

-SAC has the only realistic counseling ratio in the city schools.

-More emphasis should be placel on getting the parents involved.

-Counselor should also be available for follow-up service when pupils
leave the program.

-Too few pupils benefit from this service.

-A most needed service to individualize reading-centered instruction.

-More time than ever before is given to improve pupil attitudes, study
skills, and parent contacts.

-Screening should be more standardized throughout the district.

-The SAC counselor should be trained to become more expert in diagnos-
ing reading problems as an aid to screening for placement.

-The SAC counselor ought to be apprised of'any contemplated disciplinary
action concerning a SAC pupil.

-The effect definitely lightens the load of vice-principals.

When rating the relationship of their counseling to component objectives,
counselors gave the lowest rating (2.9 median) to assisting parents in
understanding the educational program of the school. As reported in

Table I, 30 percent of pupils responding reported SAC counselor conferences

with their parents.

The Midyear Information and Evaluation form asked counselors to respond to
questions about the physical facilities provided for counseling. The
counselors indicated that many schools had not been able to provide adequate
physical facilities for counseling (28 percent), that they lacked sufficient
privacy (50 percent), and that pupil records were not easily accessible

(33 percent).

Specific pupil reactions to SAC counseling were reported earlier in Tables
c, I, and N. Of 147 free-answer comments, only nine were negative. The
lowest percentages of "yes" answers were to questions dealing with parent
conferences and explanation of test results.
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Detailed parent reactions to the SAC reading and College Capable programs are
reported under components 101 ard 102. A majority of those parents who re-
sponded said they noticed an imrrovement in their children's attitudes toward
school (292 out of 377). Parents indicated (423 to 23) that they felt the
program should be continued.

4,30 OQutcomes

107

More than 5500 Reading-Centered Instruction and College Capable SAC pupils were
counseled during the 1967-68 school year. Counselors held 25,883 individual
interviews for an average of 5.4 interviews with each SAC pupil.

Counselors attempted to improve self-image, improve attitudes toward school and
education, and increase pupils' expectations of success., They rated their
counseling high in relation to these objectives. Pupils gave high percentages
of "Yes" answers to questions relating to these objectives. One hundred of 147
pupil comments related favorably to these objectives,

An attitude scale administered to randomly-selected SAC reading classes and
comparison groups did not detect marked changes in attitudes or self-image.

Work habits and cooperation marks improved for SAC reading pupils in both junior
and senior high schools. The average number of absences per semester increased
very significantly for four of eight SAC groups.

The Pupil Expectancy Questionnaire revealed that in 25 out of 32 pre-post com-
parisons SAC pupils had higher mean-grade-point-average expectancies than did
comparison class pupils. Actual final marks were generally higher for SAC
groups than for comparison groups.

Counselors reported that they held 10,554 pupil interviews (about 40 percent of
their total interviews) primarily for educational planning. They felt their
counseling was closely related (3.2 on a 1 - 4 scale) to the objective of in-
creases in pupil awareness of vocational and educational opportunities. A large
majority of pupils (80 percent of the sample responding) said they had talked

to the SAC counselor about their educational plans, and 55 percent said they

had discussed career plans.

Specific assets and limitations to pupil learning were assessed by testing 2249
pupils (43 percent of all pupils reported). Of thess kK 723 (14 percent of the
total) were given individual diagnostic achievement th s. The percentage of
pupils tested in predominantly Negro schools was morc than twice the percentage
tested in predominantly Mexican-American schools.

Counselors held 4024 conferences with the parents of 2047 SAC pupils. About 37
percent of all parents had one or more conferences with SAC counselors.

A total of 18 inservice meetings of three types were held during the school year
and SAC counselors were paid for those which they attended. They gave the highest
median rating (3.6) to the sensitivity meetings.

Administrators, counselors, pupils, and parents all commented favorably on the
value of the counseling program.

Physical facilities were felt by some counselors to be inadequate.
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5.00 CONCLUSIONS

Student Achievement Center Counseling was successful in meeting the objectives
specified for it.

SAC counselors provided intensive and specialized counseling services to more
than 5500 pupils enrolled in Reading-Centered Instruction and Collece Capable
SAC classes. They held pupil interviews to improve self-image and change

attitudes, to give diagnostic tests, to provide educational and vocational in-
formation, and to help with personal problems.

Parents of 2047 SAC pupils (about 37 percent of the total) participated in
conferences with counselors. The proportion of Negro to Mexican-American parents
who had conferences was about two and one-half to one.

More than half the SAC pupils in predominantly Negro schools were given diagnostic
tests. 1In predominantly Mexican-American schools, approximately cne of every four
SAC pupils as tested.

Counselors participated in three types of inservice meetings and gave their most
favorable ratings to sensitivity meetings.

Some counselors felt that their offices were inadequate in size and privacy, and
that they did not have convenient access to pupil records.

Administrators, counselors, pupils, and parents believed that SAC counseling
was a valuable program and should be continued.

SAC reading pupils improved their citizenship marks. Absences increased for
both Reading-Centered Instruction and College Capable pupils when compared with
the semester prior to SAC enrollment. This was consistent with attendance

patterns in the general area.

6.00 RECOMMENDATIONS

Student Achievement Center Counseling should be continued as a separate component.

Counselors should explore ways to increase the number of contacts with parents,
especially in predominantly Mexican-American schools.

SFP counselors should determine why fewer Mexican-American than Negro pupils were
given diagnostic tests.

The area superintendent and the principals of SAC schools should be asked to
explore ways to improve the physical facilitier for counseling and to make recom-
mendations to accomplish such improvement.
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PROJECT NAME Student Achicvement Center Counseling Code

Beginning date __ 9-11-67 Ending date 6-14-68

107

PUPIL ENROLLMENT

Grade Level |—fgpI{c _ | Nonpublic _ ’Nonpuc

Preschool

K

1

8 2514

10

11 2228

12 )

Ungraded 4742
| TOTAL ‘ i

NUMBER OF ADULT PARTICIPANTS

School Personnel 29

Parents

Community Personnel

PROJECT COST $ 373,817
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TABLE B

SAC PUPIL FREE-ANSWER COMMENTS

RESPONSE CATEGORY FREQUENCY
What did your SAC counselor do for you that helped
you most this year?
flan program of subjects 2
Educational planning 4
Career planning, increase vocational awareness 12
School marks, school adjustment 20
Improve self-image 30
Change attitude toward school 14
Increase expectations of success in school 56
Negative response 9
Did not comment 162
N = 309

Table B is based on Form 107D.
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MEAN SCORES ON QUICK MEASURE OF CONCEFTS FOR JUNIOR HIGH

TABLE C

CONCEPT AND GROUP N PRE MEAN POST MEAN CORRELATION
ME

SAC Reading - 1 year 37 27.6 28.9 -.04

Comparison - 1 year 50 30.6 29.3 .32

Reliability ~ 1 week 42 30.4 31.0 .75
MY GRADES

SAC Reading - 1 year 37 27.5 27.6 .40

Comparison - 1 year 50 28.2 28.6 .22

Reliability - 1 week 42 31.3 30.8 .64
MY FUTURE

SAC Reading - 1 year 38 30.1 31.4 .28

Comparison - 1 year 52 30.9 30.8 .10

Reliability - 1 week 42 32.0 32.3 .60
MY CLASSMATES

SAC Reading - 1 year 38 27.1 26.0 .32

Comparison - 1 year 50 27.8 25.8 45

Reliability - 1 week 43 28.3 28.8 .84
PERSON I'D LIKE TO BE

SAC Reading - 1 year 36 32.5 32.2 -.09

Comparison - 1 year 51 33.1 31.9 .24

Reliability - 1 week 42 33.6 33.4 .37
MY BEST FRIENDS

SAC Reading - 1 year 38 30.3 30.9 -.02

Comparison - 1 year 49 32.1 30.9 .25

Reliability - 1 week 42 31.7 31.1 .62
MOST PEOPLE

SAC Reading - 1 year 38 28.0 24.6 .19

Comparison - 1 year 47 25.5 27.2 .34

Reliability - 1 week 43 26.7 28.0 .68
TEACHERS

SAC Reading - 1 year 38 28.8 28.4 .30

Comparison - 1 year 49 30.9 28.0 .38

Reliability - 1 week 41 27.9 30.1 .73
COUNSELORS

SAC Reading - 1 year 36 32.2 31.8 .21

Comparison - 1 year 49 31.2 30.2 .21

Reliability - 1 week 41 32.3 32.2 .51
MY SCHOOL

SAC Reading ~ 1 year 36 24.9 25.1 .22

Comparison - 1 year 53 31.5 27.8 .37

Reliability - 1 week 43 25.7 27.5 .71
Table C is based on Form 10LJ.
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TABLE D

MEAN SCORES ON QUICK MEASURE OF

CONCEPTS FOR SENIOR HIGH

CONCEPT AND GROUP N PRE MEAN POST MEAN CORRELATION
ME
Boys - 1 year 9 25.7 29.2 -.06
Girls - 1 year 17 30.4 31.0 .45
Compariscn - 1 year 96 29.4 29.1 .42
Reliability - 1 week %7 28.6 29.4 .64
MY GRADES
Boys - 1 year 9 25.6 27.4 .23
Girls - 1 year 17 30.0 30.2 .27
Comparison - 1 year 97 27.7 28.4 .48
Reliability - 1 week 100 26.6 27.5 .78
MY FUTURE
Boys - 1 year 7 31.0 30.3 .23
Girls - 1 year 17 33.0 33.3 .54
Comparison - 1 vear 93 31.5 31.2 .60
Reliability - 1 week 100 30.3 30.8 .59
MY CLASSMATES
Boys - 1 year 7 29.0 26.7 -.51
Girls - 1 year 17 29.4 30.8 .54
Comparison - 1 year 92 29.9 29.0 .36
Reliability - 1 week 98 27.9 28.1 .67
PERSON I'D LIKE TO BE
Boys - 1 year 9 27.3 31.3 .16
Girls - 1 year 17 34.3 35.0 -.18
Comparison - 1 year 97 33.1 32.8 .27
Reliab.lity - 1 week 98 32.5 32,0 .60
MY BEST FRIENDS
Boys - 1 year 8 28.6 29.1 .57
Girls - 1 year 17 33.2 3c.2 -. 26
Comparison - 1 year 96 31.6 30.4 .36
Reliability - 1 week 99 29.9 29.8 .70
MOST PEOPLE
Boys - 1 year 9 25.7 25.9 -.34
Girls - 1 year 17 26.4 28.7 14
Comparison - 1 year 97 25.4 25.9 .37
Reliability - 1 week 96 25.4 27.0 .40
TEACHERS
Boys - 1 year 9 23.3 27.8 -.27
Girls - 1 year 17 27.1 30.5 .53
Comparison - 1 year 96 29.4 29.5 .28
Reliability - 1 week 98 29.1 29.4 . 64
CONTINUED ON NEXT PAGE ADDENDWM C
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TABLE D (cont.)

MEAN SCORES ON QUICK MEASURE OF CONCEPTS FOR SENIOR HIGH

CONCEPT AND GROUP N PRE MEAN POST MEAN CORRELATION
COUNSELORS

Boys - 1 year 9 31.3 31.0 44

Girls - 1 year 17 30.5 32,5 .30

Comparison - 1 year 96 31.6 32,0 .55

Reliability - 1 week 100 31.0 30.4 .74
MY SCHOOL

Boys - 1 year 8 29.0 30.0 -.09

Girls - 1 year 17 31.2 32.5 .14

Comparison - 1 year 95 31.3 30.6 41

Reliability - 1 week 100 29.4 29.4 .82

Table D is based on Form 101J.
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TABLE W

S e e e niaill

AVERAGE CITIZENSHLIP MARKS AND ATTENDANCE CF SAC COUUSELEFS

Group and lLevel N Work Habits Coopcration Days Absent
Pre Post Pre Post Pre Post

Reading-Centered Instruction

Junior High

One semester 560 1,10 1.'6%% 1.76  1.27 9.81 9.67
Two semesters 716 1.17 1.18 LI 1.30 10.01 12,69%*
Senior High
One Semester 275 98 1,07 1.20  1.2¢ 10.09 12,47%%
Two Semesters 543 1.08  1.17%% 1.30 1.3} 10.19 13.08%*
College Capable
U Junior High
One Semester 135 1.54  L1.4G4s .54 1.47 5.88 7.68
Two Semesters 135 1.50  1.46 1,27 L.o8 5.7¢  7.3%
S:nior High
One Semester 184 1.30 1.33 1.40 49 7.71  9.39
Two Semesters 184 1.48 1.44 L.A5  i.65 5.73  8.92%%
Table E is based on Form R&D 1.
* Sig. at .05
% Sig. at .0l
GPA is based on: E=2, S=1, U=0.
ADDENDUM C
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TABLE F

PUPIL EXPECTATI1ONS OF MARKS AND ESTIMATES OF ABILITY

y—

Group N PREDTCTED MEAN MARKS ACTUAL MEAN . |
MARKS
Will Get Could Get Corr. c”
Pre Post Corr.| Pre Post Corr. | Final (1)&(%}
(1) (2)
JUNIOR HIGH SCHOOL X
SAC Reading Boys
Fall 33 2.41 2.39 .59 ! 2.71 2.66 .64
Spring 14 2,73 2.56 .90 | 3.27 3.12 .70 2.31 .60
Comparison Reading Boys ;l '
Fall 20 2.24 2.34 .61} 3.10 2.95 .69 |
Spring 59 2.33 2.36 .63 | 3.09 23.07 .52 1.93 .63 Y] |
SAC Reading Girls L
Fall 29 2.59 2.62 .68 | 3.17 3.09 .72 }
Spring 15 2.80 2.65 .47 | 3.38 3.43 .60 2.24 .74
Comparison Reading Girls
Fall 13 2.28 2.25 .60 | 3.23 3.04 .80
Spring 51 2.46 2.37 .55 | 3.06 3.24 .49 1.99 .67
SAC College Capable Boys
Fall 26 3.06 2.91 .82 | 3.16 3.11<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>