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This paper emphasizes the college role in student development in areas other
than intellectual competence. Autonomy, identity, and interpersonal relationships
should be main concerns of the college. The campus environment can directly affect
student development through the curriculum, residence halls, evalvation methods, and
student-faculty interaction. The author proposes ways in which the above can be

used to promote healthier student development. (NS)




Campuc Climate ard gevolopment Studies
Their Implications for Four Year Cuurch Related Colleges

Areaur W, Chickering
Proiect on Studenmc Zevelepment in Su all Colleges
Committee on Rescarch and Development
Courcil For the Advancoment of Small Colleges

HCampus Climates and Developwment Studies - Their Implications for Tour Year
Chureh Related Collepmas.'t I suppose the most striking thing about that
is its monwmweatal pretentiousness, a fact that esceped me when I blithely,

adead cagerly, cgreed to speak avout it. Dut as the time to produce inexorably

-

arrived, as ny lost graia of procrastination dropped to the bottom of the glass,
and as ry terror escalted, the protentiousness became all too clear. Yet in fe-
viewing the literature I have been reassured. There are findings of relevance to

our proviems. 4dhere ave propositions which receive substantial support. In the

<:; interests of clarity and succinctness I've stated these propositions rather baldly.
;; , - « .= * -

: Those cualifyii; =xnwacsionas like "tend to¥, “for the most part', ‘'under normal
A -~ e b

circumstances’™, witia which we are prone to hedge our bets and cover our rear, have

P‘\
re

been dropped. One effect may be an exaggerated implication . of conviction and

5 Gogmatiom; you are, therefore, advised to insert your own qualifying parascs

~

where it seems cowropriate.  Such insertions will move any of these propositions

Sronosicion 1 - Student development in college occurs in seven major areas

.

oy Saevelopmeat of Competence, (b) Menagewent of Imotioms, (c) Development of

? jutouony, (&) Freeing of Interpersonal Relationships, (e) Development of Purpose,

™~
¢
2. Given at "A Workshop in Coordination and Integration of Student Personnel
S asd Academic Programs in the Liberal Arts College.” These comments were prepared
© in the context of the Project on Student Development in Smali Colleges, supportec
] vy »IIZ grant # dMn 01929-02.
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Davelopment of Integrity.

all these terms are original. I will briefly

Ko

contexi Zor discussion of institutional impact;

Interpersonal Relationships, Identity.

+

3, interpersonal competence,

inceilectual competence. Some tasks reguire

ers require a mixture. But you can't pitch
¢ handle is what R. White Calls ‘‘sense of
has in his ability to accomplish what he sets
nse of competence is related to the
t the productivity and effectiveness achieved
feelings about and
Intellectual competence
which the major efforts of most colleges are
concern the development intellectual
shall therefore, take this aspect

formation. We

of competence, as one point of focus in further

involves the develom\ent of emotional inde-

ndence, and the recognition of interdependence.
to be free from continual and pressing needs

Instrumental independence has two

carry on activities and to cope with proclems

ility to be nmobile in relation to one's own

5 il

ence'’ (19) or recognition and acceptance of

-

As interdependencies
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can become an agent forv onascelf; one's particular existence can be carved out
of the 1

The "TFroeing of Interpersonel Reletionships’

arner context of one's life.
is also White's term. He

Ty~

ays, ‘Uader rcasonadvly favoreble circuwmstances the natural growth of person-

&)

ivection of human relationships that are less anxious,

less defensive, less burdened by inappropriate past recactions, more friendly,

rore spontancous, WOrE Warm, nore respectful.’’ (62) Such development involves
an increasing tolerance for a wider range of persons; tolerance not only in

the seasc of "putting up with', but also in the sense of not being upset by expo-
sures that earlier caused distress. ideally this tolerance develops not through

increased resistance and immunization, but through an increasing capacity to respond

2}

to persons in their own right rather than with particular conventions or stereo-—

types.

Identity is characterized by Yrickson as "a feeling of being at home in

-t
’

one's own body, & sense of 'knowing where one is going', and an inner assured-
ness of anticipated recognition from those who count.” (18, p. 118) The develop-

identity is like learning to drive. Progress occurs in fits and starts

and there is much wandering from one side of the road to another. But with

oxperience and practice change occurs. The driver and the vehicle become acquainted.

Pecular requirements for operation become known. The driver comes to know his

-

own limits and those imposed by certain conditions. In time, snow, heavy traffic,

occasional skids, end mechanical failures are encountered with assurance and with
some ease. Finally driviang becomes a pleasure, not 2 chore,; and other things

L
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can be attended to while doin
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An excnole and o aetapaor LO0T guch development is provided by what Gardner
Murphy calls “human rhycuns™ (39, pp. 165, 186) waich he illustrates by photic
driving. If an individual submits hiwmseli to aa instrument which cmits flashes
at intervals, he wmay reveal nis own breaxing point, the point at which the.

roythm induces a convulsion. 1If, for example, the number is 16, he may rapidly

1lose consciousncses as this nunper of iflashes is a*ecenhed in the standard time

n

interval. Seventeen and 15, however, arc safe numbers for him. It is not

until 32 or other multiples oXf 16 is reached that he breaxks again. Like the
piano wire that fums or like the glass that shatters, we all probably hiave our
critical frequencies in a var-ety of areas. The Development of Identity thus
can be seen as the process of \discovering what kinds of experiences, at what
1evels of intensity and frequency, W€ resonate with in either satisfying, safe,
or self-destructive fashion.

here is evidence indicating that change does occur in these areas during
the college years. Turther, four year 1iberal arts colleges, including tnose
with church affiliations, usually aim to foster such development, at least as
they descriﬁe their objectives in their catalogs. So with these four major
dimensions of development in ming we ask, "What is tne potential impact of
college? What relationships exist between institutional policies, practices,

and conditions, and development in these four areas?”

proposition 2 - Inpact increases as institutional objectives are clear and

taken seriously, and as the diverse elements of the college and its prozram
re internally consistent in the service of the objectives.

fady, reporting his study of college influence on student character said,

“The potential of environment is measurably increased by a feeling of community.
A 5 (N de = T ¢ .
snd that feeling appears o begin where it should -- in common understanding and

acceptance of commonly shared goals.” (16, p. 143, 144) Jacob's survey of

e
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rosearcn concexning the affecr of college on attitudes and values found little
(65 ] (o]

2 few institutions where a distinctive climate prevailed.
(28, 1957) At the time Of Newcoub's study in the late 1930's Bennington was
cominated by a liberal social and political outlook. Students whose attitudes
changed were tiose who most identificd with this dominant orientatiom. (41)

And the follow-up study of these same students twventy five years later indicates

that for most the chanse in attitudes has been sustained. (42) Figure 1

illustrates this second proposition.
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0f course it is not the simple statement of objectives that has an impact.

Lvery college catalog coantains such statements. Some speak frankly of nopes

Others claim achievement of these ideal ends and for these

or asnirations.

consumer protection legislation would be appropriate. Uut where oujectives are

taken seriously, institutional impact is strengthened three ways. First, policies,

sroerams, and practices tend toward creater internal consistency. When facult
N [o] M l [}

nembers manning ubiquitous cowmmittess nmake decisions in terms of commonly shared

and explicit institutional objectives then the various parts fit together with

reater coherence and integration. The developmental impact of one element

G

less frequently runs counter to another. Second, clear objectives help students

nmake more explicit their own reasoms for attending the college and their own

[y

purposes while there, and help them use time and energy more directly in the

Third, it is important to be explicit

service of those objectives thevy value.
3

ztout objectives because they contain within them strong value commitments.

o imstitution is without such commitments and often they are absorbed unwillingly

by students and are learned as matters not to be questioned. At some institutions,

ugged individualism, personal achievement,

(@]
(a1

for example, the work-success ethic,
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self-denial and future time orientation, or a puritan morality, are among
the dominant valuas which are assumed and left implicit, which are not
questioned or wade explicit. And at other institutions, a similar condition
exists for such emergent values as soclability, a relativitistic moral
attictude, conformity, or a hedonistic present-time orientation.

Such unconscious learning tends to seal off these matters from conscious
control and modification and thus leads to rigldity and dogmatism. When
objectives are explicit and when the attendant values are overtly expressed,
they can become the object of cramiration, disagreement, and challenge.

Then the learning which occurs mekes for more conscious and flexible inte-
cration of these values with. other components of personality and behavior.

In time another factor begins to operate. Because the objectives are
those of “the college’ they can be perceived as somewhat outside of and
beyond any particular student. Orn: can thus identify with them and be
missionary about them; one’s own seif-interest becomes tied up with their
realization both by oneself and by others. Under such conditions campus
visitors are exhorted to modify their own values and behavior and the vir-
tues of the institution in fostering the.objectives are persuasively extolled.
This leads to self-selection by prospective students and faculty members,

and Rddy's community of shared ideas and goals becomes a self~-susteaining

reality which operates with iIncreasing force and subtlety.

Aered
\

>yoposition 3 - Output is primarily determined by input.
Because of self-seiections and because of varied aémissions criteria,

entering students differ greatly from college to college, and Figure 2 will

recall some Lypes we have all encountered.

(Insert Figure 2 about here)
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substantial diversity among student bodies in characteristics
- of iwportance to educational Sractice. 1In scholastic aptitude, for example,

] sieConnell end Helst report, "The mean ACH total score for the 60,539 students

in the sammle of 200 scuools was 104.4 with a standard deviation of 27.

—

L]

Among the schwols, tiie wmean scores roenged from a low of 37.5 to a high of

-

: 149.2.... Then coaverted to percentiles ... the two extreme meal SCOTES

1

were equivalent to the first and ninety second percentiles. (34, pp. 232)

Sata from the Onnibus Personality Inventory (6) collected at the Center for

o

Research and Development in Higher Education, in tne context of our own Pro-

ject on Student Development and in other studies, indicate large differences
AY

in attitude and personality characteristics among students in different

.

liberal arts colleces. On measures of social maturity, self-confidence,

(]
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originality, intellectual interests, esthetic interests and sensitivity,

integration,

o
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political and religlous liberalism, impulsivity, an

variation in pattern from college to college indicates clearly the distinctive

<

)

4 quality of particular student bodies.
: The first point, therefore, is the obvious one. Whether graduates from
a particular college are frequently Rhodes Scholars and Woodrow Wilson

liberal, committed religious leaders,

[0}
v
K-
<
®

; . Fellows, political activists or tal
1 | artists, or scientists, depends in large measure upon the characteristics
of the students initially attracted and admitted.

The second point is less obvious. It is clear that the impact of a

ogram varies depending upon its appropriateness to the character-
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£ the students being served. Considex institutions A and B, both of
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which aim to help studeunts become 'responsible and independent democratic
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citizens. At A, students are self-coatrolled, self-confident, respectful
of authority, unimpulsive, comservative, and relatively lacking in oxigin-

clity and social concern. At B, students are highly concerned about social

-

issucs, impulsive, rebellious toward authority, with a flair for the artistic
and original. To become responsible independent citizens who can well sexve

a democracy, studenits at A seem pri imarily to need awakening, challenging,

ct

opening to experience; students a B need greater integration, organization,

cinline. To achieve the same objective at these two institutioms

H‘.
(D

self-di

Or consider the "development of intellectual interests and critical
thinking ability" at institutions A and B where A students tend to be “authori-

tarian’ ond B students, ‘anti-authoritarian®. According to research by Stern,
“The typigal authoritarien student prei -red studying alone, since
working with others always meant a bull session in which nothing definite
was ever scttled. He also preferred to study in the same place throughout
the year, in a room that was neat and orderly and free from the distraction
of the radio, televisiomn, or phomograpl He developed rigid time schedules
for studying, reading, and review, and :;lled 1eavily on formal study aids,
teacher suggestions on outlining and notetaking, and rote memorization of
significant facts to get himself through. Difficult reading r materials were
particularly frustrating to him, and he dealt with this problem by going to
the instructor or to better students for help. Theoretical discussions in
class were another source of difficulty, and the authoritarian student most

-

referred a straightforward exposition by the instructor to any other class-

room activity. He prepared for the final examination by reviewing classroom
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nd memorizing the main points. The only thing he liked
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about essays was getiting them cone....
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The responses of the typical antiauthoritarian indicated that his place

ying his desire to be with
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of study varicd, as he alte:

e anc isolating hiwself as a defense against this need. Ic enjoyed

3
-

peo;

-

cooparative study because he iiked other viewpoints, liked discussions, and

because it gave him an opportunity to be with other people. He didn't
care much where he studled as long as it was quiet. Readings challenged him
and he sought out additional materials to improve his understanding. He
liked it when the class discussed side issues and took notes of stimulating
and challenging ideas that he.intended to explore later. He prepared for
the final examination by trying to arrive at some sense of the course as
a totality, and liked essay assignments because they gave him a chance to
work with ideas, to express himself, and to explore abstract concepts.’
{3%)
Thus, the response of the authoritarian or the anti-authoritarian, to
given patterns of curriculum, teachiag, and'evaluation will differ sharply.
In summary, chen, the developmental level at graduation depends largely
upon the particular characteristics students bring with them at entrance.
These characteristics influence the response of students to varying insti-

tutional conditions and educational practices and also limits the amount and

kinds of development that can be expected within a four-year period in a

rsests four major areas of institutional policy and practice

wnich must be coordinated for mawimum impact: (&) curriculum, teaching,
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meenentsy  (¢) student-faculty rela-

re. Any institution has more than
“hase four arrows in its quiver, out these are of wajor importance and for

now discussion will be rostricted to them. We take them one at a time in

Promosition 4A - When the curriculum is highly structured with tew

electives, waen teaching is by lecture, and when evaluation is infrequent
and competitive, ability to semorize is fostercd. Sense of Competence,

Freeing of Interpersonal Relationships, and Development of futonomy and Identity

is not.

 rene v AL

2roposition 435 - When the curriculum provides for choice and flexibility

3

of prosram, waen teaching is by discussion, and when evaluation involves
- o ? ’ A

-

frequent feedback concerning +he substaonce of behavior and performance, the

ability to analyse

1,

fostored. Under such conditions
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Sense of Competence, Freecing of Incerpersonal Relationships, and Developmrent

of Autonomy and Identity is also fostered.

Thet two part proposition covers a lot of territory. Curriculum organ-—
ization, teaching practices, and evaluational procedures are soO systematically
linked that the force of one element is difficult to disentangle from the

i

(a3

»

force oi

Ha

e other Zwo. TFigures 3 and 4 illustrate two curricula approaches,

the unstructured, which takes the needs and interests of student as its

Tt

basis for organizatiom, anc the tichtly structured which takes the disciplines
o ? O

as its basis and where no student appears. Most colleges fall somewhere be-
tween the two thougn probably closer to the structured than the unstructured.

-

e rescarch relevant to relationships between

Hia

Tow lets look at some o

curriculum, teaching, and evaluation, and student development.

R}

(Insert Figures 3 end & about here)
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brain it wo

Tnecellaceual commetence dows mot just nappen. As Tarlow points out,

“Ohinking does not develop spontancously as an expression of innate ability;

The brain is essential
no matter how good a
Se. An untroined brain is sufficient for trial and error,

Hlo-throush behavior, but only training enables an individual to think

o
fumb o

% (24, p. 6) It is clear from evidence
‘hle that teaching practices in college produce different kiands

of cognitive behavior and therefore are likely to foster different kinds

of intellectual competence. The evidence concerning the diffcrential effects

)

of lectures versus discussion classes is now abundant and consistent. In

ciie transmission of informationm,

(a3

2 nutshell, lectures are superior for

articularly information guite specific in nature (3) which does not run

’D

counter to beliefs already held. Discussion classes provoke more active
thinking than lecture classes (4) and a aumber of experiments have demonstrated

that active learning is more efficient than passive (36). As licKeachie

observes, (35) "if we are trying to achieve applicatiom, critical thinking,

or sone of the hizher level cognitive OULCORES,... students should have an

opportunity to practice application and critical thinking and to receive Ifeed-
% on the results. Croup discussion provides an opportunity to do thais ...

sntation of a variety of problems enabling a number of people

%]
L)
v
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2
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to gain experience in integrating facts, formulating hypotheses, amassing
ovant evidence, and evaluating conclusions. In addition, when information
encounters imzllectual or emotional resistance, discussion holds the possibility

resistance so it can be examined and dealt with.

Fh
Fh

of revealine the source O

o

ind as Levin demonstrated, the presence of a group contributes Lo changes in
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a

notivation and attitudes, bocause it is often easier to effect change in a

group then with a single individual®(31).

£nT, “ - . o
The ovalutational

roceduras usaed also influence cognitive behavior. As

linyhew omserves, ''If teachers base tihelr grades on meworization of details,

students will memorize the text. If students believe grades are based upon
their ability to intesrate end to apply principles, they will try to acquire

such ability.™ (33, p. 225) ZFarly research by Meyer (37) and by Terry (38),

for example, suggestecd that the prospect of an cssay exam led to study

[

activities which emphasized the orgenization and interrelationships of facts

and principles, where an upcoming wmultiple choice exan led to memorization.

ey

as Dressel observes in the context of Miciaigan State, ‘'the seeming

\ =n
akd

S5

’-

necessity of covering large masses of material ... leaves too little time for
any but the most able students to reflect on tihe meaning, interrelationship,
and applicability of knowledge which is being gained. The able student, too,

often displays reluctance to think for himself, in part because the exercise

Iy

of thought and judgement is time~consuming and difficult and in part, no
doubt, because he sees little evidence that such effort- will yield returns
in the currency of the academic rcalm.... The most discomforting finding
was the total inability of some students to engage in a pattern of reasoning
or even to realize that this was possible .... Much as we continue to be ]

disturbed about these findings, we cannot feel that the blame rests entirely

-

on the students. It was evident that for many ... the task of thinking

chirough to an answer, rather than recalling one, was a novel experience."
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nasearch concerning student-centered teaching 1s also relevant nere,

aad is-summed up by McXeachie as follows: In eleven studies (of student-

centered teaching), significent cifierences in ability to apply concepts,

in atcisudes, in motivation, or im group menbership s skills have been found

between discussion techanicues cmphesizcing freer student participation compared

with discussion with creater instructor dominance. In 10 of these the dif-

ferences favored the more student-centered method....

'In short, the choice of instructor-dominated versus student-centered

discussion technicues appcars to depend upon one's goals. The more nighly

one values outcomes going beyond acquisition of knowledge, the more likely
’ \

that student—centered methods will be preferred.” (35, p. 1140)

l')

Sense of Competence also may be sharply affected. IMNMost to the point

+ "Increase in level of

f\.)

are the studies of Thistlethwaite. ¥He reports tha

aspiration (motivation to seck advanced degrees) was associated with: (a)

r~

strone faculty press for enthusiasm, humanism, affiliation, independence,

()
achievement, and supportiveness; (b) weak faculty press tor compliance;
3 i >

ticis

rr
(D

or esti

th

and (c) strong student press

e (57, p. 313)

“"Colleges outétandingly successful in encouraging undergraduates to get
the doctorate in humanistic fields are characterxrized by (a) excellent social
science faculty and resources, (b) flexible, or somewhat unstructured
curriculum, (c) energy and controversiality of inmstruction, and (d) infor-
molity and warmth of student-faculty contacts.”™ (53)

The results of Davis' nationwide study are congruent with Thistlethwaite's

1

findings. Davis found that nigh prestige, intellec tually elite colleges

significantly under-produced future scientists when the talent and the inter-
ests of their entering students were taken into account. The encouragement




e " T Een T e TRREETAT R R e R A A Ty R g e S s 3 e R R U PL S  O O SPv (e .
. &
.
.

14.

of a faculty member led students to pursue further work in science, but

faculty members rarely encouraged any but their A students. Since grades

frequeatly were distributed according to a rough normal curve, many students

in these collerces received 3's and C's even though they were among the top

or
&
e

ten percent on any national measure of scientific aptitude or acnievement.

(12) Thus the comsequence of this competitive grading was a reduction in

student self-esteem and & lowering of career aspirations.

Ly

Research by Atkinson and Litwin concerning the differential effects

of negative and positive motives reveals the extent to which such lowered }

)
J

self-esteem and highly competitive grading practices can become a vicilous

a

circle. They found that men students who were nigh in anxiety about tests

more frequently completed examinations first and did more poorly on the exam
than in their general course work. Students with positive motivation, in ’

this case high “need achilevement', tended to stay in the examination room

'-l

~
o
~’

longer

So much for research relevant to relationships between patterns of

curriculum, teaching and evaluation, and the development of intellectual

competence and sense of competence. The findings so far suggest fairly clear
7y Py ) O

-

lines of force associated with various practices.

Development of Autonomy is also influenced. Snyder, from the perspective

of his work at M.I.T., says: "The student goes to lecture and hears from

his professor that the course ... is exciting. Much independent thought

will be demanded. ¥Fe is urged to think about the subject, reflect on what ]
i

he reads, and develop the habit of skepticism. The first quiz, in the student's 3

Pr—

eyes, calls for the playback of a lirge number of discrete facts. The
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that some studcnts hear is that reflection of original thought is

o)
(§e]
0]

ct
v
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birds and thet memorization will get the 4. Some possible student
responses to such dissonance include alienation, cynicism about the aca-
demic enterprise, a determination to play the academic game with shrewd-
etting grades.” (53, p. 351) None of

ness, or conformity to the task of

ential responses is lilkely to foster Autonomy. And such responses

o
[
(0]
w0
(0]
(@]
ct

are mede. A study of men who do well academically, conducted by Black at

1a

o
|

the Counseling and Testing Center at Stanford, found the most salient trait

to be ‘cooperativeness’, which included the tendency to be helpful, moderate,
respectful, appreciative, sympathetic, and semsitive. Black observes that
such traits are wmore CL“"&CLQflSth of women than of men in our culture and
thus may account for the fact that while men constitute seventy percent of

~raduates at Stanford they consitute only fifty-seven percent of

the Dean's List. (35, ». 3)

\

Thus, when the curriculum specifies what shall be studied, when learning

]
-

involves memorization of informetion designated as important by the teacher,

znd when grades depend upon conformity and COOpelaleeﬁeSS within this
system, then Autonomy is not fostered.

Closely associated with the Development of Autonomy is the Development
oster such development: (a) varied

of Identity. Three basic conditions

direct experiences and roles; (b) meaningful achievement; and (c) relative

freedom from anxiety and pressure (18, 49 ). Most of us are familiar with
the typical student respouses to limited arenas for achievement and explor-

ction combined with competitive pressures. We see the frequent and pre-

-y F I Wiy
mature settlin

rame of reference, as the
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being. We see the beats, the grinds, the jocks, the party boys, the hippies.
However, we can also sece, in some settings where opportunities are many and
varied and wiere competitive pressures are less, students who range more
widely, who can try on various styles, assume varigd roles, and through-

out, be legs tenacious and totalistic in their investments. TFreedman sees

ips people lead the good life and argues that

o
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no evidenc
the grading system discourages the development of intrinsic and lasting
intellectual interests and self-definition in general. His assertion is
substantiated by Hoyt and Heath. Studies reviewed by Hoyt showed no rela-

he adult achievement of businessmen, physicians,
scientists, engineers or teachers. He further reports that “studies in
miscellancecous occupations and in non-occupational areas are consistent in

showing little or no relationship between academic success and various

H £

criteria of adult performance.' (26) Heath reports that, “persistent

academic pressure punctuated by the ewer recurring examinations and papers 3

2o

ncreasingly auto-centric existence.’ (25, p. 27)

ces a student into an

h
O
H

uts it best when he says, “Leading from strength may rob 3

the students of the posgibility of discovering other areas in wihich they

oot

may not be so well-equipped, but which may nevertheless be more relevant

& b4

AR

for them as they slowly grow.' (46, p. 182) ;
rieeningful work can provide a counterbalance for totalistic adoption

y to the meaninglessness of college ;

i

cf a particular role. Yet students testi
work The ~=zcent conference on studént stress (52) which impelled the notion
cf relevance onto the educational scene is only one of many pieces of evidence.
Observation of "free universities' and student taught courses indicates that

H
P

e when students develop courses and programs of study for themselves, the 3
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subject matter, the role o= the teacher, and the learning activities pursued,
depart markedly from those of the typically oxganized curriculum, lecture,

and exanination.

rt A

the Freeing of Interpersonal Relationships is also affected. Freedman
sees a connection between competitive climates and the sense of isolation

on some campuses. Senford explains the dynamic nicely. Observing Stanford
students, he reports that “among the men students at Stanford today there
are virtually no friendships.... The thing that I was impressed by ... was
that these boys could mot really be friends with each other because they

s

could not revoai themselves to each other emough to establish an intimate
relationship. Tn that situation, they saw each other as everything else

except friends -- as competitors, as people who could be manipulated, who

could make one feel big ox make one feel little -- as ever thin xcent
. A’_) Yy

_!. .

enuine objects of human relation nship. So they had to put on an act all

oy
C)

-

the time, even with ... thelr fraternity brothers and roommates. There was
always the possibility that this guy would get something on them that would
somehow be harmful in the general race that they were all runnlng together....
As a matter of fact T think that the early marriages in college are largely

he boys can't really be intimate with each other. The

Fh
L
o
He
(%)
3

a result o
only person they can find who will listen while they reveal their softer sides
is one of the girls. A friendship will develop with her and this will be

aistaken for a romance, and marriage will follioW.sss The thing L see at

gtanford and at other high-pressure places ... is that the idea of the college

as a moratorium where people have a few years to discover themselves and to

<a

learn how to relate to other people ... is being given up. Instead the whole




cantod as o kind of training progran or a businwess enter-

nrise . wauich is likely to be quite domaging both to the development of

wsir mental health.® (48, pp. 21, 22)

(@]
[t
ri
(]
(]
©
2
¢
]
v
s
t
(@]
s‘?‘
(i
+

lum, teaching, and evaluation. The relatiomships of

=

various patterns ol pra
- . - 5 ) - 4 e 7 Tl T .
tence, to Development of duconony ant LGE

5 - Rosidence hall settings foster or inhibit Development

b

Identity, and the Freeing of Interpersonal Rela-

tionships, depending upon the civersity of vackgrounds and attitudes among

xistence

of shared intellectual pursuits and interests,

enit becomes a meaningful culture or rererence group for its members.

rosidence hall setting stems from two major sources:

W

Dovelopment in to

(2) close friendships and accompanying bull sessions; and (o) the general

values and attitudes carvied by the house as a cultural entity. It does not

surprise us when Dressel and Lehman say, "The most significant reported ex-—
merience in the collegiate lives of these (diichigan State University) stu-

cents was their association witn different sersonalities in their living

£ interview end questionnaire cata suggested that dis-

et e rort T oap e o
Unite. L8 ana4sysis (0]

sessions were a potent factor in shaping the attitudes and

}..J

cussions and bul

velues of these students.”™  (13)

An exemmle of what can occur 1s given by Robert White, who describes the

ollowine incident for a student ne called Hale: Tt was during his fresh-

<o

h

Aabiead

man year that Tale came €O liis decision to
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in the dormitory lived a student wio enjoved argement.
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Lhe sot it imto Lis mine, thac L should D& o GOCLoY 1ngicad o

N ) ) <1 1 o de om g . o 7 e o e N
advercieing. And so ne startec Lo argue wo ‘th e apout 1t ana

came I acreed that he was rignt. He dic a very lozical, very
on e, and so I went down the next day and I cianged wy field
to biolocy. “Then I cclled up ny family and told then what I'

wow, obviousiy, not all career cecislons arc made in suc

s clear that such discussions have significant impact.
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his study of student culiure suggests thac “t
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tion and the mein influence of the

“cle also enjoyed
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who was always

<«

stupbpoxrn

waen morning
thorough jobd
of concentration

d cecided, which

i fashion, but
Indeed Wallace,
he main criteria

resulting friend-

ships may not be on attitudes relevant o ... 1ife as a student, but rather

on'those ... larger and often wmore burning

'.—J

tion to 1iife in ems of becoming an adult 1o an
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TFarnsworth, commenting on some still

ormitories the sexual behavior of students varies ty
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zccording to the degree of azgressiveness shown by the popula
sressive girl can quite definitely change tae sexual behavi
If there
¢ the prestige giris and who have hignh standards, they caa

9

o0 hold onto the ideals with which they came to college in the first

roplems of developing an orienta-

adult world;

ublished research, indicates

remendously
r girls. One

or of several

are three or four girls in a given entry who

cause others

place."
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fdn the juercon ol thae gocial scientist, wialch way pers
as Lenesh and be rasistant to chanme. Whe ovidence also indicates thet
these C(ifferont sub-cultures nuve an inlluencae. Yor exawple, Vreeland and
Sidwell, who studied Torvard Lousas, Jound taet "when oecr involvement is

A . ol gy o - e Y . o - o by I - . 1
Touge effcers upon student value gne ootituce cnange are nariked. ',

N > P [ o e ™ *, Eogied Ry o - Ly " T : * % .
and dinaicacze thor the affecrive climate of tue llouse is tae central mechanisnm

Such rescarch sucgests tho powerful fovees for development, or for its
retardeotion, which roside in residence hall settings. Development of
Competence, of Auconomy, of Identity, and the Freeing of Interpersomnal
Relationships can be fostered or inhibited depending upon the conditions which
prevail. In cnother publication I have spelled out some of these relation-
ships. (8) 7o manage resicoeuce hall conditions in developmentally productive

g
ways is a compiex ond difficult thing, but thewe is little room to doubt

o L an J S Aaa Jo.4 " ~ - o A2 o wa b R -y . ) P
“he nead for continued and informed attention to the task.

r

waen student-faculty interaction is frequent and
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friendly, and when it occurs in diverse situations calling for varied roles,

Development of Intellectual Competcnce and Sense of Competence, of Autonomy,

of faculty members was associated with higher GPA's, and with spending less

ime on detes...'’, (81, P. 143) He fcund this relationship to be strongest

for nigch aptitude stu
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Tsither nevshembusi reports an excnaage wWith a doy, which reveals the

- -~ [ ~ea oo 3 e - g 1Y Ja 3 - -~a : T
fohet wes Cae most importent thing he did for you?

"Thinkine -- now To teke one step a o find out what you want
1 i 1 to do that. He didn't
tives?! 3ut he helped you

answer questions;
. Vhy not?' And he got

- ‘Jow let me say this alternative won &

elong tnis
vou to work onm cvery possibility, one cfter another...'!

She goes on to say, Hibout Christmas time that first year, perhaps
three and a nalf months after he begen studying in the new program, he came

ip to see Mr. Anderson. He saild, 'Wnat I have to know now is whether you

‘nink I have what it takes to go into medicine. 1 have to make up my mind

l_A.....

now, Decause this is my last chance to get into the Golden Gloves competition.'

ot afternoon hie cave up boxing -- a kind of certificate of commitment to

try to study. 3Dy the end of the first year ue had abandoned the idea that

2 would be a doctor, and decided he wanted to be a theoretical chemist."
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The first sten in the Develonment of Autonomy is disengagement from the
arents, ond as tiae fivst stens are tcken, thie support of non-parental adults
vell a5 peers is sou

and other adults by young
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ion of worm and sonsitive {eachers
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dults who are accessible ana who
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Fully known cea nove substaatial impact whether they be conk, custodian,

or collesze professor. With them the actions and reactions habitual with

oxemined and alternative benaviors can pe tested. In this fashion new modes

elotionships. with persons in authority aand with institutional expressions

21

uthority can be developed. Thus a student can move from dependency or

ebellicus independence toward relationships of mutual respect and regard

where arcas of interdependency are recognized within which living space for
an autonmomous cxistence cen be built. Dy serving as examples of varied life
styles and wvalue orientations:'such adults can also nelp foster developmen
of identity. fThrough them students can pcrceive more clearly the satis-
factions and frustrations which accompany varied patterns of vocation and
cvocation and varied relationships of marriazge and family. In conversation

with them students can clarify their own values and interests, their own

sotions of a satisfying existence, their own areas of comsonance and

There is substantial evidence conceraing the impact of student-faculty

relationships on variables relevant to the Development of Autonomy and

Identity. DBoth Jacob (28) and Zday (16) found "values™ and “character

cevelonment’” to be inflvenced primarily by relationships with individual

ey
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their own and who made these

-

taachers who had strong value commitmints o
clear. Wilson, ot Antioch, found that courses and teachers “accounted

for 41 percent of ncw interests, tastes, and cppreciations developed'

Raushenbush ties it all together beautifully. She says, ''The ways in

waich teachors affect seriously the education of their students are many;

their sudicct, their way of talkine to the students oF with thenm, what
J 2 o )

students remember, what reached the neart of their learning, what they
cherished more than any otuer ome thing, is the sense of shared axperience

b

‘hey know the teacher is going through something when the

G

stucents are; the students speak of “his wnen it is happening, and orten
afcerward, for the sense of copmunion Lasts. Such teachers care about what
beconcs of their students, but thelr concern for their students is not

limited by a wish to do something for them. There is important experience

to be discovered, work to be cone, & world to function in; and the educa-
tion of the studeants, their growth to manhood, the personal enlargement
cducation shouléd bring, has a better chance of accomplishment if the teacher

can forward the experience, reveal work to do, help them to find in study

ways to function....

o understand other people. And in dealings
2 o

[O]
cr

understand myself more and

with a few instructors ... L began, you know, to look into myself and to

find out what it was I was doing in school, ané to me this is really some-

-----




thing; because 1f by coming uere and finding out what I'm here for, what
-~

T wont and what I went to do later om, T can get ny bearings. Here you

know, L've been able to tollk ond not ye on the defensive -- not putting on

an act 211 the time. If 1L don’t know somethiing I can come out and show my
isnorance, anc to me ITiils ras been o big help, because most of the time in

“ieh school and other courses at the University, I act ny way through rather
then lecrn.... And it wasa't until T got into personal contact with some
of the instructors that I began to recalize that learning was morec than

o : 5 . o - - -
this, and learning was mOre iy

ortant than this..." (&6, pp. 135, 136.)
: N

0f course, as Adelson (1) points out, a teacher may also serve as an
Uanti-model’: as a lodestar from which the student sails away as fast as
he can, saying to himsel:i, “Thatever he is, I will not be; whatever he
is for, I am against.” TFigure 5 iilustrates some of these lodestars whom
we have all observed, at least on campuses other than our own. Teachers
who are such a force for revulsion also provoke development, and each of
us nust recognize that if we are a force at all, f@r some students the valence
will be negative, not positive. Iut better that students enéounter a sub-

player or an elusive shadow.

a

heine, than a calculating role
(Insert Figure 5 about here)

sroposition i 7 - The student culture amplifies or attenuates the impact

urriculun, teaching aund ovaluation, residence hall arrangewents, and

i
(@]

o)

relationships with faculty.

or those who come into it the acceptable

Ha

The student culture defines
—odys vivendi between student and institution. It sets the framework within

which a student builds a repertoire of attitudes and activities with which
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(4

rustrations, the freedom and constraints,

¥
!

12 raesponds to the conportunities and

tdeals and the disillusions, which the institution provides. It is the

lent culture which interprets to the newcomer the range of deviancies

the institution will tolerate and the likely consequences if one

steps out of bounds. Turther, the student culture may carry values and empkases
its own, distinct from or in opposition to, those of the institution; ox

may o beyond the faculty and administration in endorsing and acting on

ues to which the institution ascribes. hus student culture has sub-
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Itcs imnact on the Development of Intellectual Competence is well

sented. Hughes, Becker, and Geer (27) describe the ways in which student
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~ but also waich kmowledge and skills will be given most attention and which

neglected. Studies of fraternities and sororities also reveal the strength

of this force. G&zuott, for cxample, found that fraternity men valued inde-

status more, than their non-fraternity peers, and found that pledging and

£

ferent directions throughout their Iresh-

e
Fh

non-pledging freshmen moved in d

man vear. (50) Similarly, Wallace found that membersnip in Greek-letter
societies imparted a powerful downward push to the orientation to achieve
Ligh grades. (61, p. 80) On the other hand, as Stern's studies have de-

monstrated (54, 55) the student culture can also maintain a strong intellectual

climate where readings, writings, and artistic products are valued and

Fh
:

shared, and where ideas are the principle focus and substance of student

n
{

i

conversations rather than the latest developments in heterosexual relation-
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- shing or the most recent or upcoming athletic event.
: It is the student culture which principally defines the appropriate

responses to imstitutional authority end the accepted modes of interaction
with faculty members. Thus it may facilitate or limit the Development of

Autonowy. Where friendship with a faculty member is seen as currying Ifavor

to receive higher grades, easy relationsiiips where free exchange and mutuality

e erow are difficult to develop and sustain because the attendant
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too painful or the risks of rejection too great. Wnen the culture

Ce

nmaintains a conspirvacy of silen rts subversion of regulations,
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é auiet deviation, and playing it ccol, those confrontations with persons in
authority and those challenges to outdated rules and regulations which are
necessary for both individual and institutional growth do not occur. Or

N when the culture demands intransigent rebelliousness which precludes listening,
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reflection, or compromise, then impas
institution in anti-developmental positiouns.
Student culture similarly effects the Development of Identity. Identity

is best fostered when one can range freely through varied situations and test

(’)

varied responses to them, when one can try different roles with varying
degrees of commitment and investment, and when in so doing one receives clear

feedhback uncontaminated by the sterecotypes of others and unclouded by one's

O
(@]
e}
}
A

owvnn anxiety. B2But where status is accorded t iy a limited set of roles,

e they athlete or intellectual, activist or addict, party Loy or pre-

o’

srofessional, and when the range of situations for approved activity are
limited, then Development of Identity suffers. Premature and totalistic

investment in a single alternative, or passive non-investment, are frequent




responses, neither of whaich provides the basis by which a wide range of

-

resonances can be tested and through which a satisfying and productive sense .

of. self can be buillt.
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The impact of student culture on the Freeing of Interpersonal Relation-
ships is sufficiently clear to mneed little elaboration. Where the culture

g second class citizenship to, students of particular
Y ,
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background, of particular talents, of particular interests, values, or
attitudes, then stercotypes are reinforced and opportunities to learn how ' ]

to live 2nd to work with such persons are limited. Thus the degree of open-

ness and flexibility which characterizes a particular student culture and

the extent to which restrictive sub-cultures exist on a given campus, are
factors of special significance for the Freeing of Interpersonal Relation-

ships.

So much for relationshps between student development and four major

aspects of the campus environment; curriculum, teaching, and evaluation,
residence hall arrangements, student-faculty relationships, and student
culture. Seven propositions have been offered which to my mind receive

reasonable research support and which are congruent with the experiences of

That are the imphications of these seven propositions for four-year
church~related colleces? Let's teke them in reverse order and consider what

changes in customary practice might lead to increased effectiveness. I

know theye is substantial diversity among the institutions represented here,

so I recognize that the

ytations to some of my assumptions about
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“customery practices” but as generzlizations I believe they apply to most.

Student culture is difficﬁlt to manage. Yet when it is non-supporting
of, or in onposition to, major institutional objectives action i1s necessary.
Tffective sction is difficult because primary reliance must be placed on
indirect measures which operate in general fashion over a considerable length
of time. A foundation stonme for influoncing the student culture is the involve-
sicudents as bonafide members of major faculty committees which are

concerned with institutional practice and policy. hucula? membership, with

fficicent provision for continuity, allows students to experience the full
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and enables them to explain these complexities more

b

complexity oi probler
fully to their peers. TFurther, sucn membership calls attention to, and pulls

interest toward, the primary purposes of the institution and thus provides

o

a counterbalance for the pulls of extracurricular and extra-college attractions.
Students have participated in curriculum planning, in teacher and course
evaluation, in revision of rules and regulations, in decisions about food

nd their operation, and in deliberations concerning residence hall
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arrangemenis, in enough different college settings to demonstrate the value

-

of such involvement. The experience of most institutions is that under

-

conditions of regular membership students are responsible and energetic;
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formation and insights which hight have been missed and they
cerve as sound mediators between the institution and the student culture.

After such a practice has been in operation for a time, student-faculty

task forces can be set up to deal with particular problems and a reservoir

of student experience and competence is there to call om.
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wae gmall size and the sease of community which characterize many church-
reloted collezes offur o contemt walere greater studen: involvement can yield
co0G dividends. Co maony compuses relazionships between the student culture
and fos Leaders, and the faculty wnd cdministration, ave benign and coope
svive.  Who sheorp confiicte wiich have arisen frequently elsewherce have not

as dovelonad ot most church-related colicgoes. Yeither have the tougsny pro-—

Llems concorning sexn, drinking, and drugs grown to such proportions that
Cwastic action is noeded. Thaus conditions are now propitious for the develop-

mont of wore widespread and more substanticl student involvement. Then iI
o problicms currently plaguing the large public and small private institutions

come to your churca-related colleces, a foundation of experience and a tested
framework for cooperative effort will be ready.

OF course direct actionm is also possible through new programs:
cutorizls, independent study, freshman sewlnars, interce ession workshops, all

o

camous discussion groups, flexible programming, all have been introduced and
have eiven the intellectual climate a shot in the arm. Experience suggests
i+ ig TDest to start building a modified student culture with the freshmen,

nmd Surther. that it is important to begin as scon as and if possible be-

research and other studies suggest

- .- gubstontial freshmen chenge in response to the existing student culture ]
i
cccurs by the end of the first scmester, and even during the first six weeks. 2

ot if an entering student is confronted with a new program and treated in |

oys waich define lim as somet thing special then there is not only some

but also he may maintain a !
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giifarent orientation long enought to influence the old patterms. Most
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o with hizh ideals and high cwpectations. Sharp and
¢ dieiilusionment is the fate oF weny. If tney meet creative pro-
cramws wiich express tihd jagcituzions's investment in its cwn primary pui-
poses, 1ts coacern To develon o more caucative community, and 1ts Zagith and
e, then enthusiastic response often

P .
Ay Ny dee " Ll ey g ey ~e o) L Ll oY YA
S53UND elOLl tnat Caey can waQt tane Cad

occurs, ond in the course of Lwo Or TAICGE years student culture may be signi-
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hian student
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grudent-Taculty relationshins Wy o WMOTLC intransi
culture. DPus most church-related cclleeos hnave a aead start in this area.
Mirst, they have long voen orimarily teaching institutions, both by design
1y a high level of concern for

the individual student and open es pouscl of values ewplicit c1ly stated. Thus,

foculty motivation and institutional oricatation are botn favorable. Some
ingtitutions, however, as they increase in size, as federal funds for resecarch

become more readily available, as they are able to pay better salaries and

|_..
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attract persons with a large colicction .of academic credentials, and as it
Hecomes Hossible to aim for prestige rather than simple survival, are attempting

o the old workhorse teaching. It
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to yoke the glamorous filly xe

(I

seams clear from the eupéirence of institutions large and small that these

+ pull tosether smoothly and indeed often pull in contrary directions
& 2 L H

‘

leaving the institution immow 1ized if not torn apart. Lt seems to me the

smali chwurch-related college should develop from its strength, teaching and

o

ovelonment, rather than from 1ts weakness, research,
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pped to compete successiully. TFew can be two=-event
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of wich whon such auchiineoas may occur.  Waen iounge space 1S availeble

waTsons

ULL~ B8S3L00Ns can TOOUIGLLS ereénce.

can study without direct inters
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room the possibilities of being

capouraed Uy & not argument increase. A small increase in the square Iootage
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of o lounge may yiceld a iorge che nuzber of groups or pairs that

broken space acccmmodate more
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con S0 aogonuloLated.

space as an uninterrupted

= s
rectongle. Thus attencion co the size, the design, and the location of
lounzes in residenc 1ls con yield cevelopmental dividends.

wichin end Detween nouscs may curcail opportunities fox significant ex-
chanze when the time for it is ripe. Curfews and room checks may nip fruit-
fel discussion and nay generate reluctance Lo open up impoxtant areas of
concern whan onc cannot look forward to pursuing them until some temporary
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sarious consideration of issues

significant to the person one is O chat one tentatively might become

housing design may create a condition where because
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Syruicful emchenge is difficult to achicve, LT DeCOmes not the tiing to do',
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wentaliy pronitious can be arrenged.

anousd €O warrant sueh efIoris.

Jurticulwnn, meaching gcnd Mvolustion
Dessite the importance of stucent
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onorally mot done. out witih attention, conditions more cevelop—

And the potential gains are great

~faculty relationships and residence
collece the primary focus for con-

Tais is

nerticularly true for tae Catholic colleges and for colleges serving the

Dantists, Lutherans, &and other cvangelical and fundamentalistic protestant

donominacions.
cause the balence of evidence suzgests

- dn A e 3 -,
o other Amexicen colleges.
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practices are not tae ones rost likely to foster the development of higher

k!

reor Intellectual Competence, the Developwent of Autonomy, OY the Freeing

of Interpersonal Relationships.

mow I reazlize

excoptions. But the weight of the general evidence seems clear.

only be illustrative, not exhaustive,

- oA,

1iserature I recomumend the summaries given by Trent (59) and Pattillo and

vinelenzie (&4).

- - - 1 K. - | S e
autior, LUuc Ltaken Toget
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Tor Lnenm tne neéc 1s urgent for twWo reasons.

Second, because the characteristics of students

e admitted to chese institutions are such that prevailing

And further, when these institutions are

by their own or by similar sraudates a system of limited productivity

sat these are hard words and I recognize that there are

“acn of thesc reflects somewhat the orientation of the

e they provide a comprehensive picture of the

First, be-

{intellectual under-productivity relative

I can

T qqi S
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t-h

you are unfamiliar with this
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is roflected by racinss of collese's educational quality, proportions of

Ph.D., pronortions of scholarly «nd creative contributions in the arts,

tudes known to be associated

i

. $oeast .- KR - e = .
enaniiidés, 0r sciénces, oxr the QEPpTesslonl 0 att

with scholoriiness. And the fundamentalistic Brotestant sccts follow

]

e o

or the Catholics. (11, 23, 29, 30, 47). Thistlethwaite (57)

0
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ct

closcly

Eed

floxibility of curriculum, and energy and controversiality of instruction
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vositively related to hours of stuay, reflectiveness, breadth of inter-

(w3
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ests, end intellectual endeavor. Catholic colieges, however, espoused
closeness of supervision and direct teaching which minimized controversy,

to the itowms mentioned above.
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Weel (40), found a Catholic Zaculty group toO be "fact-oriented’, aiming to

ct, compared to a non-Catholic

o,
-
®
DJ
{3
O]
H
0
+h
[$]
0
[}
w
O
Fh
9]
6]
r"-l
9]
L
[

cive students

faculty which waes more ‘problem oriented”, aiming to stimulate thinking

bout provlem azreas in a subject. Our own research indicates that those

-

o

conditions cited for the Catholic colleges also characterize our comscr-
vative Protestant institutioms. (9)

What are the characteristics of the students who encounter this conven-—
tional orientation and its zttendant teaching practices? Dressel admin-
istered a bettery of imstruments to Michigan State students and found the
Catholics as a group to be more stereotypic than all others and this was
-ticularly true of parochial school graduates. And he found Baptists
to be hichly similar. (15) Tarwyell and Warrea (21) studying National Merit

Scholarship winners found those enrolled in Catholic colleges compared to
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ne rmost superficial in their perceptioms,

. 5N - e e . “ 1., - .- ) Yoo . 2T . ) = ¢ a "
t.e LeaLT Lntéresclu il chetract Caougat and ne manlpulat;cn oi 1laeas, and

tudents entering
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<o consorvative Protestant coileges in our Project are consistent with

Such rFindines are not attyidutab.e TO variation in academic aptitude

b e

- - ] - LG -~ o~ }- . ooy 4.7 ~ Y ey ~ 3 - - - -
—or in social clasc becuust wady still occuy when such factors are taken

into cccount. (20, 59) DIor are they & simple function of religlous faith.
Sasically, they scem to stem from in-group cohesiveness and defensiveness
which has fostered rigid and restrictive NOYmS for behavior and belief,

ct

authoritarianism, fearfulness of arbiguity and conflict, and thus lack of

e

interest in complex and subtle 1deas. This is the basic dynamic posited by

-
<

Trent and his own studies of students in colleges of different religious

orientations offer solid and clear support. Those of you who are familiar
with the rccen:s Danforth Foundation Report (44) will note the remarkable ;

fort and the more

> 4

, congruence between tne findings of that comprehensive el
particular studies mentioned above.

As one moves toward more liberal relicious orientations or more nominal

: chiurch affilistion, the pilcture chances. Swartnmore, faverford, Grinnell, ]

<

it

and Kenyon, For cxample, are amoag the top ranking institutions. Thus I

ant o reemphasize that the findings and tne dvnanic described here apnl
I g Pl

AO

~ost forcefully to the Catholic and tie fundamentalistic Protestant colleges.
Ancd we should also not forget tae contyibution of church related colleges to

the scervice professions of medicine, ministry, and teaching (5, 32, &45) as
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The basic poinls conceILing curriculum, teaching, ond cvaluation Ior

-ty mqarn Y ERRAENE 1 e I A . fynm e > - ~ - - 3 - - u 3

rue chuvrcen rolotew college are talse (2) a reauired curriculum, implemented
a1t o an : N e - A - £ - - -

by lecrures ond competitive cvaliuation procedures fosters memorization of

informarion in conlformity to teacher expactations and requirements, and inhibits

&

the Development of Autonomy, ILdentilty, anc the Freeing of Interpersonal

RNelationsains; it does not foster nigher order critical thinking and
nroblem solving cabilities, (b) this pattern prevails in most church related

colleses, (¢) stulents wio encer such institutions are not strongly interested
lectral and are already predisposed toward conformity and

“ as given by the teacher,

5
(&) consequently, there is only iimited developuent of higher intellectual

1 (o

skiils, and limited Development of Autonomy. Stereot; yped attitudes and

-

behaviors towerd others are also litile affected.

The centrality of this problem requires that it receive attention.
Despite the complexity of differemt patteins of curriculum, teaching, and
cveluation, cction is possible which can lead to fundamental improvements.

Tere we can only list briefly some changes which have 'been viewed with sat-

isfaction where tyied:

wited zesources. In response to this shift im thinking, curricula
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hove boon moGified to accommodate study abroad and at other colleges in this

, work in city sluws and with Americ n Indians,
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sarticipation in commmunity development and community action programs, and
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shat not all teachins must be done Dy facuily memders. LLUS reacingperiods,

woeok-end conferences, intercession seninars, student taught courscs, inde-
pendent study, and tutorials with persouns outside the institution are no
longer new or radical notions.

~ The effectiveness of self observation in improving performance has
Comseauently, some imstituilons have begun to use audio
cane vecordings of class sessions IOT subsequent review by the

1

as a way to improve teaching.

S

_ T4 lLas been recogniszed that evaluational procedures can be modifiec
snd that the traditional system has within it room for considerable flexibility.

Consequentliy:

r . PRRAT]
outside the major'.
J

o

-

—- Srudents have been permitted to take courses and be exempt

S

Zyon any

3

~-— Within courses instructors have put substantial portions of ;

work on a simple pass—fail basis, or have let the grade derive from a limited

semple of performance while asking for other materials which are not subjected
o zrading of any form.

—— Group oral exams and group Papers have been used to promote

ommetitive effort.
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cooweracive rat
— Two answer sheets have been distributed with multiple choice
evams. One is turned in at the end of the exam period. The other is taken

- -

away to be reviewed with books available and with the benefit of more time 1
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for thoughc. Vhen this scecond shcet is turned in half credit is given for
answers which were in error on tiae first saneet.
- TThether to fake the final has been leit to individual decision.

A

Ac the end of the last week of classes cach stucen
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of his grade

up to that point. He is told also wnat exem scores would yield different
grades. in the light of this information cach student decides whether or
not to take the final.

—- Students have been given problems and sample answers reflecting

varied levels of performamce. ith these in hand they have graded themselves

—— Students have been asked to state their own purposes in taking
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2 course and t
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Formance wouid be assessed.

1

l

bviously is not offered as a set of recommendations.
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Sut it does indicate some of the things which have been tried and suggests

practices wiaich would probably improve the effectiveness of most current
systems. Because curriculum, teaching, and evaluation 1s sO central, modi-

- - -t

Ffication must take pilace here before change in resicence hall arrangements Or

(f)
-t
w

student—~-faculty relationship likely to have much eifect. And because

the comsequences of current practices seem SO SeVere, change is indicated even
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ited o some of the small steps described above.

Characteristics of Entrants

OF course cnother way to foster the development of fntellectual Com~-
petence, of Automomy, of Iaentity, and the Freeing of Interpersonal Relation-

ships 1
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to modify the "mix” among the students admitted. The dis scinctive
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cuaracteristics of.students enterine cifferent types of colieges is we
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cocumanted. For those colleges with a clesr and well deifined image, as is

thic case with wmost church related institutions, the result is a homogencous
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(8) I would arzuc that the impact of both thcse pairs of imstitutions

Bryan and Messiah were such that overlap in the groups was insignificant.
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a clear and forceiful institutional pnilosopny and purpose, is not easy.
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Tirst, it requires careful and systematic recruitment with a resultiag

FY

increase in cost per applicant. Secoad, it requires enough applicants so

e . e

some sciection is vnossible, and not all of us are in that position. 3But

third, and most difficult, it requires the courage . .to accept students who
clearly deviate from the pattern which gives us greatest comfort, and it
requives supportive efforts for such students after they arrive. No one

likes to give himself the needle, but injection of a few antibodies of tne

Fh
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entibody may make its presence felt for four years, we cannot be consoled

ie otiier hand,

we nay grow enough ourselves so that that which initially gives pain comes

to be felt as pleasure.

The point is that the major educative force for one stucent 1is
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diversity than currently cxists at most caurch related colleges i1s needed.
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aising the cut off points for college board scores will not foster

2 rich and educative institutional climate. Values, beliefs, intellectual
style, and orvientations toward authority, wmu also receive attention.

Careful student selection, cuided by ciearly formulated imstitutional pur-

poses and thoughtful balancing of divers o characteristics is one of the best

Clarvitv of Ob+iectives, Leadersiip, and Initlative
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lear that explicit institutional objectives which
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are taken seriously, and a well informed and soundly developed point of
view conceraing educational practice and student development, are both
necessary 1f congruent fields of force are to be generated. But to get all
the institutional arrows pointed in roughly the same direction is no mean
adrinistrative task. To achieve it the small college president must not
only be able to raise funds. He must also have a coherent philosophy of

education, administrative skill, and the ability to delegate authority. Men
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brought directly ie ministry or from business may be eifective fund
raisers but they are often deficient in these other qualificatioms. A useful

response to this condition is the Inauguration of workshops and more frequent

aculty meetings in which all members oI the administration and faculty
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e expected to participate. When such meetings are devoted to the educa-
tional process and to the strengtis and we aknesses of various institutional
components, consideravle refresnment and growth can occur. While outside
resource mersons can be helpful, useful exchange can readily occur without

them. Interested faculty members can review the.literature and present
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~welusive concentration On “ho worbal and on the intellect was sufficient

for the nceds of the students and of society. But consider this. In 1933

2,000,000 stucents enrolied Ffor undergracuate and professional degrees; in
1533 the figure wes 4,000,000; by 1473 7,000,000 eare expected, and tails will
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e mineteenth centuly created an adolescence
where monc existed beforc and noW she tecimological revolution of the twentieth
is creatiang enother developmental perioc of young adulthood. It is in the
whore this period will be axperienced by more and more

young peopie as sniversal higher education becomes & reality. During the

rext twenty years it is the college craduate who will assume control of the

ational, political cducatioanal, and religious orcanizations in this
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