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A SURVEY OF THE EMGLISH CURRICULUM IN THE
MINNESOTA STATE JUMIOR COLLEGES

1.  INTRODRCTION

Any normally consclentious teacher will socner or later
gsk himself some fundsmental quastions sbout the nature of his
work, his personal sffectivensss, even his professional ralson
diftre. Such questioning sxy be avsn more comacn for teachers
in the public junler colleges for remsons which are lmplicit in
the very naturs of that institution. Such are the considerations
snd personal doubts, combined with vast fgnorance, which prompted
this investigation.

The connotations of the {vied university which attach
to the word gollgge, even in the phrase iyojor gollege, are psrhaps
the reason for the shook to the novice when he finds smong sone
of his students the same lovw levels of rewding and uriting sbility,
the sune reluctance te work, the seme lsck of interest and motiva~
tion, the sume {mmsturitiss that he noted axong his former students
{n high school. (He is quite 1ikely to have come to his junior
college job from » secondary school temching post. "A study by
Zokert and Stecklsin concluded that hmior college temchers snter
coilege tenching more by accident then by intention: they begln
thalr sduontiomml service as high school teachers, take graduate
work on & part«time basis, snd later move to community college
tenching posts.® (II, 137) ) He may begin to ask himself and
others some quite basic and often unsnswerable questionss Why have
gome of thess students coms here? ¥hat do they went to get out of
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their junior college edusatien? What does the state or commmity
want to give them? Should the many functions mnd roles of the
tunfor college rightly be the responsibility of the publie? If
g0, are they feasibly combined in one institution? Is there enough
gupport to pay for them all?

For the temcher of English, these general questions are
followed by others uniqus to his special discipline and related
to the gensra. pattern of his socletyt How many kinds of Bnglish

shall we tesch? To students of vhat levels of ability, what
interosts, vimt gonls? How do we deploy our pe.yle and facilities

optimally sni equitably ameng all our students? §hat should we do
wbout our studsnts who, aiter twelve yeurs of school, cannot read
at twelfth grade level, cannot write a paragraph of even sentence?
what kinds of material should car students be reading? Should they
all be writing? What? What are good ways to teach writing? And
5G on.

Surely there is nothing new o shocking sbout any of these
questions, which teschers have been asking of themselves snd each
other for yesrs. This paper is another sesrch for snswers, It
was undertaken after a year'y exparience in a public Jjunior college
and after mesting and talking with teschers of English und of
other subjects and with administrators, many of whom in one wey o

} another exprassed similar uncertainties.
i Before teying to deturmine in vhich direction the teaching
of Engiish should go, it seamed resscnsble to chart tha actusl

directions in which {t is going. This paper, tharefore, is intended
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as a report about current practices In temching English in the
state junior colisges, (Private junior colleges in Mirmesota and
the General College of the University were oajtisd because their
functions and studsat bodies ure souewiat diffecant from those in
public institutions,)

The purposs of this paper is dusl: Te provide factusl data

a basis for the exchangs of ideas, expsrisnces, suggestions for
improvement, ond to evoke and stimulate such discussion. The

hope §s that this Jtudy will be & beginaning of regular and oone
tinuing evalustions by those concermed with instmiction in English
in the atatets junior celleges.




I1I. SOME PRELIMINARY CONSIDERATIONS

Bzfore turning to our own state and its practices, it is
well to look at the junior college as an institution in the nation,
its growth and its functions, noting especially how these fuctors
influence the English curriculum, PEvidence will be cited, too,
of sn incressing interest in the problems of teaching English in
the two~year collegs.
wowth of the ..,‘:L‘z

In shesr rumbers of institutions and of student populations,
the junior colleges show & steeply inclingd record of growth, from
s totsl of 52 schools in 1920 to morg than ten times that mmber,
573, in the fall of 1963, snd from a total enrollment of 8,102 to
618,957 for the yesrs 1920«1963, The growth of the publicly-
controlled junfor colleges has Leen from ten in 1920 to 357 in
1963 (an incresse of 350%) mna from an enrollment of 2,940 to
Elb,111 students in that L3-yenr period. (It 1s interesting, in

comparing these two sets of flgures, to mote in the changing
proportions the increasing ratio of public to private institutions,
which may reflact the decressing mabers of church-related institu-
tions,) Much of this prowth has occurred within the last ten or
twelve MI, from o total number of Institutions in 1955 of 309

to BLS In 1965, (ALl of these figures wre from Statistical Abstracts
of the United States, 1967, p. 132.) In more succinot form, "Since
1961 nenrly 200 two-yesr colleges have been established, and enrolle

o = T B

ment in twosyear colleges has mlmost doubled.® (VII, 1)
Because "More than twenty new sommmnity colleges mre being
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established emch yesr,* (I, 11), the projections are equally im-
pressiver “It han been estimated that by 1970 there will e 1,000
two~yesr colleges ewolling nesrly 2 million students.® (VII, 1)
Part of thess incresses is dus to rising percentages of the relevant
sge group (18-21) enrollsd in institutions of higher edusation,
22,1% 1a 1945 and 38.9% in 1962 {and probably double the 1546
figures by this Lime). (1I, 52) Amother factor in the incesase
mey D¢ that for verious ressons (cost und convenienae, wmong others)
the junfor colleges will snvoll freshmsn who might otherwise attend
four -yesr volleges, These two factors and the normal population
incresse socount for the projsction that ¥, , . junior college
amcollment will sventuelly inciude perheps 80 percent of each
yeur's high school geadumtes . . " (I, 12)

junfor cellsges, which all became  state system in 196, Within
the pastc deceds, the mmber of such schools fnorewged hy 1008 to
the present total of sixteen, (And six have been opsned sinse 19651)
Student populations show sn even more dramutic trend since
Touw of the newer state institutioms have been opened in pepulaticn
centers and, with one exception, have the lsrgest mumbers of students
in sttendance of the colleges in the stats systen. The total murier
of students in the public Junior collsges hes rissn frem 1,450 in
1954 te 9,367 in 1986, = SL6A Ingrease. As suggested In the lust
paragraph, most drematic has bhesn the increase in rumbers of students
in the past few yeurs, from 5,415 in 196} to the nimest doubls 1967
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fall quarter ¢mrollment nf 10,186, Compare the large increase
between 195h und 1966 of 481.8% for xll the junior colieges in the
state with the figure of 136.%% inorense for the four-yewr colleges,
and it will become mpparent that In Minnesots, as In the nation,
the pressures of entering students will be felt chiefly in the

Junior colleges, (Enrollment figures are from charts prepared
by the Higher Education Coordinsting Commission of the State of
Minnesota, )

Such exaggerated growth, disproportionately rapid compared
with the growth of other educationsl crganizations, clearly reflects
new demands @nd new needs in this country. What are these nseds?

A few quotations from weiters in the field will show that the

Jundor collepes ere agresd, at least in principle, on several sain
roles which they must play. According to one officiani, Thoumas B,
Yerson of the American Azsociation of Junior Colleges, in an addreas
st the 1985 Tempe Conference (I, 10}, the junior colisge has six

me jor vespoosibilities: 1. Education for the student vho plana to
trangfer to 8 four-yssr institution, the trensfer program "w' '™
unfversity-parallel lower-division courses"; 2, Cecupat ionnl-technioal '
progrens *which prepsre comminity college students for gainful em-
ployment¥s 3, Continuing educztion programs, “extended day or
evening programs®; L. Repair (remsedial) progrems to "provide
opportunity for students to overcome deficlencies¥y 5. General
education “constituting w0 apgrmhma portion of the programs of

all students snd having a8 1ts goals developsent of knowledge, ;
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skills, and sttitudes designed to provide students with x scale
of values upon which chofces would lesd to richer snd more mesningful
lives, und greater service to sociely®; é. Counseling and guidence
services,

Typically these gouls wre stated in oatalogues in somewhat
the following fashion (from the Catelog, 19G3-6l, College of the
Desart, Pulm Desert, California)s Oisjectivess 1. Academic pre-
par_clon for sdvanced study; 2, Ccoupational tralaing, "vocational
vompetence for its trainees®s 3. Genersl educati-n, “to inculcate
sttitudes and develop knowledge snd skills essential to effective
1iving as persons, mesbers of fumilies, citizens, and wockers.”

This is a tall crder, and one fimds, in the literaturs,
legitimate questions about whethsr the imstitution can and should
fulfili all of these roles, In one recent hook, the weitars pose
thess basic eaestionss ¥Should the two~yexr college retuin the
‘open donr! polloy, or should it ispose selextive ndmlssxion policies,
thus elimimating individunis of limited sosdemic sbility or lovdequate
bagkground? Can the ecllege simuitaneously provids college-transfer
pograns of high quelity and woeational, technical, wnd community-
serviss progrems? How cen the college adept 1te propesss to the
wide differences in shflities, motivationm, and apes of its students?
What xrs the distinstive rolsz of the two~yoer college which are not
serely rezlections of either the secondery schools or of fourwyesr
colisges?® (11, 19) Ancther weiter ssha, ", . . iz public education
through the fourtesnth geads the birtheight of svary Americsa child?
Is the pblic Junior college an extended sscondury school, or {s it
part of higher sducation?® (V, 27)
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While granting the necessity of esbracing all of these
functions, writers ses various diffioulties In implementing such
diverse aims., One welter mentions fsculty attitudes as a froquent
peoblem: ¥Befors » Junlor cellege adopta this [open door | policy,
however, there mst be & genuine sympathy for it on the part of
21l ths professicnal personnel in the college, snd thers must slso
be acceptanoe by the policy-maliters of the unmistskeble implications
of such a policy for a very brosd sducatlonml program . . . The
attitude of the teaching staff must also be sympathetic with such
a polloy. The student body carmot very well be divided into
first=, second~, and third-cless citizens. Discriminstion against
some typus of students In certain courses canmct be permittad,

The Yopen doort policy is mot intended as an arrangesent hy shich

8 college for the scudemically apt tahex on an adjunct of mis-
cellaneous individuals who ere tolerated for the sake of cherity.
In maintaining the proper campus spirit, the instructionel staff
hes a tremendous responsibility.™ (VI, 24-25) Another weiter sees
e concomitant problem in evaluation standerds., “There cannot be
oiily one atundurd of achievement, cor only one expectancy level,

any more hav Jhers can be only one program, if equelily of
sducational opportunity is to be a reality in an institution whiich
anrolls & heterogensous student group.® (I, 13) Still cthers

see difficulties in placement standards: *In order to maintain
acceptable standerds vhile fulfiliing its societsl role, the twowyenr
rollege st make a clear-gut distinction wacng the four separate
prograny., Wasbt is needed Ix & restrictive sdaiassion policy for the

more demsnding peograms and a more logicel plan for the over-all
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organization of asdministration," (il, 20§) Further, thess suthors
show the difficulty (perhaps wnwillingness) to devots equl resources
to all phuses of the eurriculums *In one college in a tight dget
yeur, for wmmple, sn sdditional instructor for English composition
wny hirsd rather then adding s second instructor in remedisl reading.
The resding dimgoosticlan, vho had develcped a fine remsdial pro-
gras, rasigned becsuse of the lack of staff te msst the naeds of
a lavge segaent of the students In the eollege.* (I, 209)

St11l stronger doubts of the sbility and desire of the
Juntor coileges te Tulfill these many roles vas sxpresssd by Roger
H, Gurrison in @ recent sddresx to a conference of Juior college
faculty members st the University of Minnasots, when he cited 2
college nawspaper that. rtml its school's new catalogue s “high
on the 1ist of fictional reading svailible to students.” Mr.
Garrlson implies thet the collsge does net fulfill its several
stated functions vhen he says, "The statements of alms and purposes,
for the most purt, read like the memdemic jergon equivalent of the
Boy Scout luws, laced with an amerphous plety of fntent that sounds
weest ionably moble.® (IV, 18) |

The pblic Rmior oolleges in Minmesota profess thees o
four main gosles preperation for tranefer to a four«yese college)
education terminating in sn Associate of Arts degres after two
yewrs (the termimal progrem)s vocatiomal (vccupational, Lechricel)
trainings end general educstion for sil students mnd, indesd, nlmost
anyore in the ookmunity. Thess alms wre typically stated in euch,

of the catalogues, ss, for example, in the oatalogua of Rochexter
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Stete Junlor Collage (pege 9)1 "The peimary functlons of the
Rochester Junicr Colleys are as follows: 1. To offer the equi~
valent of the first two full years of work at the University of
Hirmesota and therely at most colleges and universities, thus
enabling students to enter & four-year college with third-year
standing. 2. To provide one or two ysars of vocntiona) training
for qualified students in areas in vhich such training is valushle
to students and to the commmity, 3. To provide sn adequste smount
of general educstion for our vecational students, und to provide
for our transfer students that portion of their general sducation
which is feusible during the first two years of thefr college training.
he To provide college credit course work mnd non-credit courses on
st extended-schedule basis for the sdults in the cosmmity.” Ia
addition, one collsge, Willmsr, stutes, ms one of its funotions,
provision for "preperstory courses dusigned to overcome deffciencies
in prepuration before enrolling in certain college level courses,"
the repair or remedial rcle mentioned by Mr. Merson.

These many and veried purposes sad the huge snroliments
that continue to Increase precipitously have special impact on the
Engiish cwrrioulun in the junior collisges. There ars the chvicus
pressures of increwsing nusbers of students, whw must sonetimes be
taught by poorly prepared instructors in overly large swctions,
and of the necessity of composing and initisting many differant
kinds of curriculums teilered to the meny aime snd kinds of students.
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In sddition, subtler pressures are at work. In an address to the
Tempe Conference, Albert R. Kitzhaber mentions some of these. There
is, first, the pressure exerted by the four-yesr collages and uni-
versitias who "often hold up thelr own freshsan and scphomore courses
g models for the twoeyeny colleges to imftate . . . The cbvicus
danger in this tendency is that courses intended to merve students
who are seeking a baooslsureate degree are not necassarily well
sdupted to the needs of the many students In twow-ysar colleges
who have other educational goals.® (I, 2) (He adds, incidentally,
that such coursss in the four-yewr colleges "can scarcely be sald
now to deserve uncritical imitation.") Another pressure will come
from programs, often federally subsidized, for vocaticmml education
vhish support the Yobwicusly utilitarisn psrt of the surriculum
and therefors the prestiges and influsnce of the vocational point
of view and its numerous advoomtes. Alveady thers are mumblings
against literature and gimilar Vimpesctical' or 'frillt sublscls,
and srgusents for substituting something called, grimly snough,
Woont.ionel English' in place of more generalised and liberal courses.
(1, 2) Filamlly, Mr. Kitshaber sees presssures from the secondary
schools hecsurs "Tundamsntal changes in school English courses
sppesr certain during the next few yenrs,” and, ay with sath,”, , . the

twowesr colleges, and the others as well, will sooner or later
£ind themselives obliged to revige thelir English prograss . . .
becasuse of thess pressures from below . . % (I, ?)




Prodded and pushed by the community, by the diffsrent needs
of students, by the vmrious gosls of the two-year colleges, by the
four-yoar sehools, by the huge student populstions -~ by all of the
PrEssUTeR, ¥ ket and gilent == it i3 no wonder that teachers of
Pouglish in the Jmior coliege have been reacting by thinking and
talking snd writing. These sctivities huve talien the forms of':

1, s extensive nationml swrvey of the Baglish curriculum in the
Jmior colleges sponsored Joinkly by the Mationml Council of Teachers
of English snd the Conference on College Composition and Communication;
2, soosnl reglonsl eonferences on the same sublect, held gach

spring sod siniiavly spensored by the N.C.T.E.g 3. writings on the
subject in the Junlopr Cellens Jourpel My Leachers from ull parts of
the couwkry; and L, institutes such s one recently sponsored by

the Baivorsity of Kinaerotz en Bnglish sod Huwenities in the state
Junder colleges.

Of these various sfforts at comwaication snd self-svalumtion
one vhould menticon soms mors specific details from the matiomml maurvey
titled English jsgee, complsted in 1965. DBased
on the responues of 479 teschers in 239 two-ysur celleges, the survey
covers sush matters s Inglish requiremsents for gradustlon, placesent
in composition courses, sontent of the regulemr English composition
course, remodinl Bnglish oourses, homors courses, teschers® gquali~
fientions, uninue peoblens of teaching in the Junior oollege, and
other areas, including soms needed studies and recommendations of a
gensrsl nature, Some detalls of the findings will be given later on
in this paper in connection with dats in similar srems, but, at this
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point, = listing of the implicstions of the survey should be mentioned;
thay are parsphraged from s talk st the Tempe Conference by Samuel
Weingarten, one of the directors of the survey.

After making sn important point about the hesvy tesching
Jonds and class sizes in the junior ocolleges, M. Weingerten calls
sttention to the need for clear-gut criterin for sectioning »
"heterogeneous mass of students with varied degrees of preparation,
with varied abilitios and gonls.” He cites also from the survey
"the great varistions in outoff scorss for plscement in the regular
English ocourse; the wids range ef writing requirements and text-
books.” Teachers sesk guider 1, he ssys, snd there is therefore
s great need for local work. i, national study groups, two-yeur
college affilintes of N.C.T.E. . - .* MHe finds of great concern
the handling of remedial ocurses, which “we camnot wish out of
existence . . .," and he stresses the "nesd for the development of
more suitsble teaching meteriais for such instruction than exist now.*
Pinelly, and wost stesrtling, "The report shows us that beset as these
teachers are by innumsrable instructiooa]l problems, many of them
nevertheless retain sn aloofness and a disdein for professional

studies . . . which could save them from being poorly prepared
and dissdvantaged, large mumbers of whom are to bs found {n our
two~year colleges.® (I, 29~30)

A few months later, st a C.C.C.C. meeting in 5t. Loulx, in
& kind of "onfiteor,” Robart W. Denlelson pithily susmed up the
findings of the Suwrvey: "We confess, first, to accepting tesching
loads that make effective instruction ALff{cult if not impossible.
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Second, we confess to accepting from the four-yesr institutions
'urmorkhy originnis® for ouwr trensfer courses. Third, we sonfess
to secepting from sducstionsl payohology theories of learning that
de not work with remedinl students. Powrth, we confess to sccepting
mensurement devices that do mot help uvs pimoe our students in ap~
propeinke hegimming courses. Fifth, we vonfess to secepting tenchers
pooely tosined in the discipline of English. Sixth, we confess to
socapt.ing teschars with little knowledge of the purposes and
fumstisng of o institutions, Seventh, and most dmaging of all,
we have In the past wocepbed & seeningly andless perpstuation of
this intolershle state of sffeivs.* (I, 110)

oy of ths wams central issues predoniomted at the
reglenal ecnfersases on Bnglish in the Two-Year Colleges in 1966,
In the Jumice Collage Jourpml, Willlsa !, Sciwwl) reports these s

el

the peoblwms of: 1. idembifying sad piscing terminsl students;

2, deeiding on vhat types of sprolalined courses should be worked
out for woosticnmi-technienl programs) 3. improving remedisl courses)
L, radecing student snd alsss lowdsy snd 5. resolving the comfliet
batwesn the Liberai~sris, gescral sducation and the practionl,

- speeinlized curriculuss, The conferess aoted the following sreny

of needed rassureinr the seadenic sucoesy of transfer students at

four ~yeny volleges, the development of adequate dimgnostic snd

placenmt tests, grading stacdards, remedisl programs, svalimtion
of seberinly, sd graduate courses for Junior collegs Leachers of
Bogifeh, (VIXE, Zh-29)
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Thus again and again the saue concerns are expressed. Many
of thess will alsc be apparent in the collected results of this
paper and in the comments of some of the Engliah Instructors in
this state.
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TIX, METHOD OF THE STUY

A questionsaire ves domm up (ase Appendix B) which
covered these srens: student data, i.«. relstive percentages of
tosmafer wed terminel students md aoadenic shilities xa measurad
7 high school venk sod A.C.T. composite scores; credits in Boglish
ropiired for various degress and progrems; Litles and dascript lons
of coursss effsved in the Mnglish departwents;y remedial courssss
tavels of instruetion (pamber of levels, percentags of students in
ouch, sestioning criverin); alese sizsy; coskent ef frestaan com-
poniiion coursss types of textbooks used for various kinds of
sowses; nee-beok supslementacy materials ussd; methods of
instrustion; syllabi; sad foliowe~ap. In sddition, respondents
wire saled Lo comment on these or ather aspests of Lesshing
Bagifsh in the jwmior college.

Tiase questionmaires were sseg be the uhmirmen of Bnglish
departaents in a1l sixteen of the ststs Junior collepss in Kimmeeots.
Letters that expinined the purposss of the study sscompunied the
qusstionnaires,

Of the sixtesn pessuible respontes, sieven ware sooeived in
tims ts e inoluded in this sbedy, or sheut 70 peresnt of the total
mmber possible. The guestiommaiver were, fer the most pwt, quite
fully wnd seriously somwersd., Many respondents sent sylishi or
courss outlines, lists of textbosks, priwbed oo wimsograghed guides
for frashasn, even sample themes, wod ximewt ail teok the time to
weibe pursocal oomments. Sows of these will be quoted (anenymously)
vhare they sre psriinent.

The soavers to the wericus parts of the questioonaire were
then oollsted, snd these resuits will be seesented in the fellowing
section.
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IV. RESULTS OF THE SIRVEY

Of the sixtesn junior coellepges in the state systaw, elevin
responded to the questionneire, lneluding three in the mwen of greatest
population density, the Tuin Cities. (A 1ist of respondents is given
in Apoendix A.) The arem covered represents all parts of the state

! sxoept for the westermmost part. The oldest to the youngest in-
stitutions ars reprasented, from one founded in 1915 to twe which
opsned in the fall of 1967, (The guestion of ape 1s 2 zompoment
in the "flaver” of 8 hmior college is mentioned in "Who Goes Whet's
te Junler College,® an A,C.T. Aesesrch Report by Jwews K. Richavds, Jr.

, s Levry A, Brashsap., In sorrelating daty sbout students satering

| waeious institutions with some characteristios of such institutions,
the suthors speak of *Conventionaliss" insterd of "Age" of sn ine

| stitwtion, They do not explain the terss, but the very cholos

: connotes a certain attituda on the part of the institution,)

In nise, too, the rsporting Inst{tutions range from one
with the smlilest study body (233) to one with the largest (1,L01),
(Bowrollment figures from the Higher Educstion Coordimting Come
mispion of the State of Hinnesols,)

But these total enroliment figures do not give a complets
ploture of the straine snd pressures that en Ingtitution 1s sublect
to vhen rapid growth ocours in a relatively short time, Heve per~
centage of unmunl increase Is relevant. BExcliuding the two rewest
Junior colleger (and brand«naw collsges have thalr own stressss),
there are percentages of increase in sushers of students for the
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period 1954 to 1966 runging from 96 to 708 percent, All but ok
school showsd peroentages of incresss over 200 percent. The studeot
popuintion in the statc ms & whole incressed by 5i6 mem. (Pyr~
centages of increass wre snd furnished by the Higher
Bducation Cocrdinsting Commission of the State of Minnesots.)

swelling junior college population? In this section we will see
thelr professed plans and thelr sbilities, so far as these xre
spcertainable and in relation to natiomml trends,

The cuestionneire sought te determing the muebers of students
who drelare thesseives to be sither transfer ¢r terminel, OF the
nine respondents whe furnizhed this Informstion, most said thet the
msbers of thelr students who intended to terminste their fersal
sducstion with the hmior college ware in u distinct minerity,
ranging fyom .02 percent te 37.5 percent. Only ons collegs (in the
seiropoliten sren) gave 69 percent ss itz figure for terminal students,
and the ether twe colleges ia the same mrew had higher percentages
of datisred terminal students (37.5 and 33 percent) than the other
sohools. Relubively highsr proportions wers noted in colleges
altusted in cther populous wreas.

These figures would Indicate that transfer students sre in
the sajority, but this ssy not really be the enge. ARithough
statistics are nob svailsble that would show eusctly what perzentage
of junior collage students in the stale actuslly continue in 8 fouressar
Institution, some pertinent quotations about the national trimd may
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perheps apply to the situntion in Minnessta,

Cne cennot sssume, on %he hasis of steted plans, that all
whao declare themsclves to be transfer students sotuslly do trsnsfer,
for, as one writer states,t, . . 2 fur grester number of students
classify thewselves as transfar students than do eventually transfer
to » four-yasr coilege . . « By this process a substantial number
who venld rormelly be classified as transfer students are aglumily
terminal students in thet they ternanace thelr formal schooling at
some Lime during the junior cellege years.* (VI, L8) Cr, a2z »
rought, estinate, "We cun sxpsot less “han half of the junier college
grathuntes to transfer to senior colleges . . .M (I, 12) Roger H.
Garrison, in his talk at the University of Minnesots, sstissted an
even geester proportlon of rentransfer to transfer studsnts:
"Remandysr, two-thirds of our students do not transfer, ssd that'a
x long-term, steady statistic thst is mot changing." (IV, 18) One
weiter expining the phenomsnon thuss *Typlcally, studmnts resist
terainel progremy and accept theam only after an initial acedemic
fallure, As w matter of fact, enly L.7 percent of the two~yenr
aolleges in the country deolavs tiemeelves us being chisfly
oriantad towsrd terminal educeiion, while 72.7 percent declare
themselves as being chiefly oriented towsrds college transfer,
Students enter college, regavdisss of previows sordemic frilures,
weniing 1iberel avts, pra-medicine, or pre~lsw curriculs, They oen
ususlly be comseled Into x twowyesr terminal program snly after
they have falled in their originel intention,* (I, %)

Related parhaps to the fust that fewer students trunsfer than
originally plan to iz the level of their scademic shility. Unfortunately,




20,
this kind of information was furnished hy only six of the respondents,
and, of those, ons used a different kind of measurcment (CAR, the
combination of high school rank snd MSAT scores) from those used
hy the others., Any kind of conclusion sbout academic abilities
connot. therefore be given. One may merely note some medians in
nigh school rank snd percentiles of A.C.T. scores, The range in
nedisns of high school ranmk was between 61 to 32, snd in AC.T.
percentiles from 63 to 39. Interestingly, the higher medians were
to be found in smaller colleges in the less populous arems, But it
must be reiterated that these few statistics are insufficlent for
making sny general statement,

It is appropriste, however, to cite some medimns of the
American College Testing Program, DBased on thelr 1963 and 1564
tests, the medians of the composite scores are 18,5 (in o scale
of 1 to 36) for freshmen in two-yesr institutions, 19.7 for freshmen
in four-year institutions, end 2i.8 for freshmen in Institutions
which offer master's and doctor's degrees. (X, 11-18) Pertinent too
spe statements by writers on the junior college. Medsher writss:
"The available facts indicate that the aversge academic aptitude
level of students entering two-year colleges ig somewhat helow that
of those who enter four~yesy colleges . . . Also it iz obwious that
the students enroiled in transfer progrems score higher then students
enrolied in terminal programs . . . On the other hand, roughly 30
percent of the students entering junfor colleges were above the
nean of the students entering four-year colleges.® (V, 30, 36, 38)

In similer vein, Reynolds says, "Junior college students

with the greatest abllity compare favorably with the most sble
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students in four-yvesr colleges . . . The less ebla in the hmior
collegs drop substantinlly below the less able in the four-year
colleger., It is quite natural to expect that the computation of a
menns or 2 wedian for the junlor coliege student will be lower than
that for students in four-yesr colleges . . . The contrast in ranges
of ability between students in Junlor collsgs and those in four-year
colleges, and the conssgquent contesst in the mean or median sbility,
is 1ikely to becous even more pronounced.* (VI, L7) M, Reynolds
sxplaing this latter statement by citing incesasingly rigorous ad-
nission standarda of fouwr-year institutions which would have the
sffect of envouwraging thoss not. admitted for ressons of poorer
acndenic sbility to zesk sdmittsnoce to the open-door junlor colleges.

Finally, in thelr study of students entering verieus kinds of
Smnior colleges, Richards and Beaskanp svaluate not only scademic
achievement, but other student qualities (such ms gowls, mctrs-
curricular activities, etc.) mnd conclude:r YIn shert, twowyear
colieges tend £o have less tulented studentx than four-yewr collsges
have, regurdless of how talent is defined.® They sumsarize typical
patterns of students antering junifor collepes thus: ¥ , . . twovyeny
collsges sttrsct pragantic students seeking vogstlonal training)
they ure less attractive to talentad stu.ents who mre acsdsmically
und intellectuslly oriented . . .* (VII, 12+13)

2 JCILY 2.3 ERENLE L OX W
Almost all of the respondents reported as & general raquire-
nast twelve credits in English for beth the Asrociate in Arts and

o sty s
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Associnte in Science degrees. (The two newest institutions had
only tentative requirements.) Twelve credits generally means one
year's work in English, but small exceptions mey be noted: O(ne
¢ollege roquires nine credits for che Associate in Applied Sclence
degres, snd snother requires nine credits for » diploms, The
general requirement of one year's English {s consistent with the
nationml ploture, for the survey reports that a year of freshman
English for the Associate in Arts degras is the typlcal requiresent,
But mot sl1l schools require English, and, "It is probably the
strongest students who get the most English, and the wealiest who
get the least.® (XI, 18)

Une junior college in Minnesota reperis that Pnglish is not
required for the Fterminal business sceretarial certificate.”
Another states that all students msay be excused frrom required
English since "A student cannmot be forced to take sny course.®
Three of the schools excuse students of high ability from some or
pll of the freshmen English courses, one on the basls of "high
gcholastic scholarship exhibited in the classcoom,® sncther on the
bagis of un advanced plucemsnt score of ¢3; und the third on the
basts of "A,C.T. scores plus entering English Blue Book score.”

In the firat two cages, the student i3 tzxicuud from only one
quarter, but is encoursged to enter classes for those of higher

shility for the next two quarters.
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Since ons of the miw cheracteristics of the junior
golisge i3 its many different functiemns, one should naturally ex-
pect that the wequired English will show ey different typas of
gourses, wad we shnll see from the variety of courss titles thet
this i the cass. (Course offerings listed here are taken from
the seailable, currect catalogues,)

ALl of the institutlons, of course, offsr a transfer courss
In scomposition for freshmen. (Tws of the onlleges even have fraghwen
hotars sourses,) In a1l cuses, this sequense of thres quarters work
with four eradits sash satisfies the requirements for gradustion. 5
inm the four-yesr colleges, the content places & heuvy suphasis on
wrpesitory writing and the resding of esaeys, articles, critizism,
stc., with one guarter devoted mostly to the technicques ef research
snd 2 fesenrch paper as the main project. Another quurter generally
intreduces the student to variocus literary genvess hers the student
writing i spt to be of the eriticsl, 1itarsry study veristy., MNore
wiil be sald sbout the centent of the frosiwan compogition course
in a later ssction.

In addition Lo the standard transfer freshasn composition
coures, eight of the Jualor colleges offer a non-tramsfer courss |
vhish, alone o in gonbination vith one other, wiil fulfill the
roguiremsnks for gradustion., Bwrning thres oc four credits for
esch quarber, the studest In this course is likely to emsounter 2
covigw of the "besics" (prasumedly graamer, ussge, punctustion,
and speiling). He will also do largely sxpository writing and will,
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as in the transfer course, read in verious lterery genres, In
sddition, "commnication® and "mass media" are often 1istod us
part of this cowse.

Some of the junior colleges recognize that * . , . English
commmicat ion cuts scross all lines in vocational requirements . . .
English, therefore, 18 a prerequisite for all educational prograns,
but the content should be sdapted to the students und their educational
goals.? (II, 232) There wre, therefore, some course offerings of &
vocational nature for the non~transfer student, including Business
English and English Compoeition for Nursing Students. In addition,
one institution offers three querters of Technical English. For
the non-trensfer student too, some colleges offer review or remediul
courses in composition, but these will be discusaed in thia section
later on.

Aside from these two main freshman courses, a variety of
others may be avallmble to freshmen in a few of the collegest advanced
exposition, crestive writing, efficient resding, Journalism, mytho=-
logy, etc.

For the sophomors yesr, all offar English literaturs in
a survey course, orgsnized usumlly on a chronological basis, in a
thrae quarter saquence of five, four, or three credits, Nine of
the colleges also offer sn unmlogous course in fmerican literature
in three quarters of three credits each. In addition, some gchools
tench advanced composition or writing for one, two, or thres quarters
for sophomores, and a few others offer courses in modern literature,

creative weiting, or journalism.
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Parenthetionlly, it is interesting to note some other courss
titles in warisus hmior collepes in the country, au reported in
the 1965 survay: sdvanced gresmerj philosophy, logic, sthics;
sdvertising oopy; Brglish for foreign studentsy radio smi TV writings
vooxbulety; ohildven's literature; the Bibley ond others. (XI, 3«h)

The repair vole of the junior colleges is manifested in
the Imglish currieuiua in fewsr than half of the responding deperinents,
offer remsdisl resding work, and seven
offer no remedinl writing. When such courses sre offered, they
are roquired of the student on the basis of his high school grades,
AL.T. soorss, ssapls themes, the Purdue English Placement test,
or & combimmtion of thase oriteria, Of the six who responded Lo
the question, four felt that zuch programs sre genernlly sffective
(1.0., for 75 percent or mors of the students), while twe felt
that 25 parcent or fewsr Denefited. It should be noted thet two
of the colleges vhich do net now offer remsdial writing ccurses
indlonte ia the commerds thut such work will probably be sdded to
the sewss offarings.

This folleus ths sationel pattsrn reported In the sutvay,
tPifty-aight perognt of the 137 chalrmen of depariments of Faglish . . .
deporibe remedisl English courses., Amother 10 percent indicate that ]
tiwy plan to incovabe suth ourses within the mext yesr.* (XI, 51) )
Sinilarly, most veport satisfection with their remedial prograns. i
Cther relewant matiers mentionwd in the survey Involve the probles
of greding stundurds in these vowrses, the velue of grammar and the
kinde of grammar, the use of programacd meterial, methods of Ine

struetion, and teacher preparstion for these courses. In mummry,
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the suthors of the survey conclude, " , . . that the remedial function
Is an integral and {ndispensable pert of the English curriculum of
the two-yesr college which hax wn open~door pelicy . . . It must be
regurded us a gine qug pon of the basic Bnglish progrsm . . . ," and
they urge further study of the comparative effectivensss of such
programs. (XI, 51-56, 81)

| In sddition to the repair function of the junlor college,

which {s implesented in English through remedial courses, there is
the further gosl of training students for Ceveral different sdu-
cational and vocational goals. The cuestionnuire asked, therefors,
for Information about the mmber of different levels of inmstruction,
About half of the respondents (six of tem who snswered this part)
safd that their students were grouped homogenecusly into different
levels, including henors, transfer, terminal, and preparatory
(presumably remedisl). Generally the grouping was into two levels,
transfer and non~transfer or transfer wnd remsdial, In all but
one sohool the satio of students in transfer courses to those in
tarminal ar other non-transfer courses was spproximately two to one,
{.e. sbout 65 to 7O percent In trensfer oourses and 35 to 30 in mon-
transfer courses.

r One exception to this proporticn wvas the lsrge, city junior
college, whers 32 percent of the students ure in the transfer course
and 68 percent In the non-transfer course. This point is msde in

T s R - s Rrirnd
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connection with some findings in the mationel survey which high~
1ight the special needs of the opsn~door college, especialiy its
comwnity-1inked problens, for the survey shows that educationally
dissdvantaged students, both city und rural, are ltkely to be found
in the colleges! rensdinl Paglish courses, “The educational pro~

hiews of the compunity sere harvested by the looal community
college.* (XL, 21)

| Piomily, it is noteworthy thut of ths aix colleges reporting
tessking, five sre in the large population centers,

The oriteris used most cosmonly In sectioning students sre
high school rsnk end A, C. T, scores. A few respondants mentioned
other standards, such sz 1.Q., ssmple thesee, vocstionsl gosls,
teacher or counselor recossendation. 211 hut one uea s combinslion
of warious oriterin., Wons of the respondents indlcated specific
putoff snores for sectioning Into vericus levels, and this stwdy
carmot therefoce infer what the relubtive standards in the different
collegen sy be. Bub heve it Is relavent to site some of the
pationul findings shout the wide range of cutoff scores: " . . . the
sutoff score for placement in regulsr English can vary ss wach as
forty psresntile levels. This indiontes thet ccllege transfer
Zaglish earnot powsibly bs the seme course with sisilar goals in
svery part of the ceuntry.® (XX, 2h)

The following averags slass sises were reported by the sieven
respordente:  In the transfer freshasn English sections, five svaraged
25 gtudents, but 27 or 30 were reported by three snd two college
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respectively. Of those offering terminal freshmen English courses,
thrae of the five limited these sections to 25 students, Hemedial
composition sections wers qven smaller, with most reporting average
sizes of 20 to 25 atudents, end one even gald 17, Cther courses
varied greatly in average size (from 15 to 50), with the larger
avera;ed oited for lecture gourses (English literature, mythology)
and smaller clesses for weitling coursex. These averagss follow the
nettorml pettern vhere 25-student composition sections predominate,
with soisevhot smaller remedinl rasding groups, bhut not resedisl
witing, where 25 students per section is most comson, Here, too,
the 1itersture claases have larger mambwrs of students, 30 te 35
in sbsost half the schools veperting, (XI, %)

Az we have sesn, slmost all junior college studenis ace
requivred to take g yesr of Engiish. Whet are they taught in that
yesr? Here the responsss indicate a quite unifora practice throughout
the atate, a practice which in turn follows the national trend.

The qusstionnuire listed elghteen possible sreas of the composition
conrse which night be covered In sny given school, bubt it did not

seperate thexe into tyranafar snd nonstransfer courses.
All of the depariments reporting teach thess:mress in freshman
composition: puragraph development, rhetoricel prineiples, resesrch
peper weiting, and writing meshanics (spelling, ussge, and punctumtion).
In addition, nine alsc teach the use of llbrary refersnces, logic and
argumentation, and deseription. Half deal with vossbulsry, snd a few
indicate that they cover languege history snd semsntics. In the
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sticky ares of grammar, helf 1ist as part of the regulur conposl-
tion courge the tenching of traditional and structurel graguar,
(One respondent even mentloned tremsforsstional grammar,) In
other, miscellanecus wrens, two of three schools report that they
{nalude the following in thelr freshmen Couraes: narration, oral
comumication, 1lstening, mass medla apalysis, snd business writing.
It apems clexr also from ostalogue descriptions and course cutlines
that imsyisative litersture is parkt of the freshwun English dourss,
elther in conjunction with composition or as & sepsrate quarter's
work, which then includes the witing of eritical studies, Io
suxmary, the compogition couras content. acsas very like the ang-
jogous university eourse. This fs the general finding, too, of
the mabional survey.

The smount of writing required is spparently faivly con~
sistent within such school, for eight of the respondents report
uniforn theme-writing requirements within the department., Althouwsh
the runber vrequired per suerter renges feom five to ten, the average
seens to be sevan or aight themes for sach student per quarter. In
total muwber of words, of the five who snswered this question, three
report a range of 2,000 to 2,500 words per quarter, with b,000 and
5,000 for the other two. (This is appurently one sces of tewching
fn which teachers may fesl thal they are not doing a sufficient
amount, for ong respondant, after saswering that gection, wrots,
spretty low, no?")

When comparing these with the national mnedizns of muber of
theses weittan, ons finds similar requirements: 21 to 22 thenss par

yenr, (Data in the survey is glven on & sunestsr instend of &
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quarter basis.) In mumber of words, however, the requiresants in
the Minnesoti colleges are slightly belew the mational mediun, (XI, 34-35)
Soms of the respondents sent student. guide pasghlets o
mimeographed information sheets witich cortain thems-writing instructions
for students. These cover wreas such as prosedures for submitting
iate themes, definitions snd penmities for plagiurism, form of
themes, sesigned word count, lists of sericus errcrs, instructions
for coupleting oach asgignmeent, aund even saopnle themes, hiblloe
graphy forus, and business letters,

In the matter of texthooks, the questionnmire sought to
determine the general types of books used in composition, llters
ture, and remedisl aourses. Since the nuwber of different titiss

‘svailable st this level seems almost infinite, texthooks wars classed

fn generam, such as unthologles, essay resders, genre anthologlies,
yd texts, etc. The most populnr kinds of texts ia composl-
tion were sssuy reuders, grommar handbooks, snd rhetorie texts,

Dictionaries and dontrolled research books were reported wesd by

five departments such, Other typss of textbooks (lunguege study,
workbooks, propramed text, logic text) were each mentioned by one
departmant as being used in the compesitlon sourse. In literature,
snthologles were mentioned by slmost wll of the raspondents., Four

or five departments slso said they use postry, short astory, and drees
anthologiss for this kind of coucss. Those schools which offer
resedial courses reported using in them csswy readers, granmery hand~
booka, dictionaries, and programed Lexts, Ovarall the cleur pesferences
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were for asssy readers, prammsr handbooks, and rhetoric texts in

the composition courses, and literaturs anthologies in literature
courses. The nabional survey notes these amme trpes as being most.
popular, but, even with the aid of = computer to handle its meny
responses, could discern no nattern of use, for ¥ , . ., the variety
of combinations staggered the imegination of the programer.” (XI, 1)

The schools wre aisc asked to indicats other types of
fnatructional materiels in use, A surpeising nuwber (ten) seid that
they use overhead projector transparencies, one mentioning speci~
fiorlly the S.R.A. composition sequence. At least eight use student
sourse outlines or guldes, vhich are generally mimeographed, hut
may be rether elegantly printed. (The contents of these will be
discussed in s separste section.) In mddition, three or four
colleges veriously use magazines, films, maps, booklists, and
recordings. Similirly, the national survey shows the use of much
staffwproduced material, with between 75 and 85 percent reporting
the use of course cstlines and instructions for writing, book 1ists,
spelling lists, correction symbols, grading standards, etc. -- the
sams areus covered hy student guides ms we have noted in Minnesota,
(XX, L3=bh)

Instructionnl sgthods

Four types of general classroom activity - lecture, dis~
cussion, recitation, snd laboratory -- were 1isted on the question~
neire, and respondents were sshed to {indicate approximmtely the
percentages of cluss time spent in these various ways. Five of |

the colleges showed at lomst fifth percent of the time spent in
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lectura, with the reseinder distributed smong discussion, recita~
tion, end laboratorys and six indiceted that most of the class tine
wes spent in discussion~recitetion and luborstory work, with a lesser
peopertion of the time (25 to 30 percent) devoted to lecture. Theve
wos o way of showing whether these ratios varied fur different
types of vourses, although one coliege indicated that for terminul
courses 30 percent of class time vas devoted to laboratory (ons
assumes this to mean In~cluss writing and revising). Mors thm
half of the schools devots some cluss time (betvesn S and 30 percent)
to lsborstory astivity. It should be noted thet 2l of the res-
pondents use a combination of the lecturs und discussion classroon
activity, as is observed too in the neticnal survey where 87 to 88
paresnt of the slmest 300 colleges responding combine lsnture and
discussion in the reguisr composition course. (XI, 38)
In addition, various other kinds of tesching methods were

mentioned as part of the class period. These Include the use of
pragransd learaing in cless, drill end blackboard work, presumebly
in remedinl courses. One college mentlioned team tesching in its
freshemn Eaglieh course which is for B or better students. Almost
all (nine) of the respondents seid that individual student con-
ferorpses wers w ragulsr part of the class time, Thix is in sharp
corzrest to the nmational practice se veported in the survey, vhars

no mention is mede of individunl conferences during the cluss period,
although “his technique may perhaps be ussumed to be included in
the weiting lsboratory which is reported by a few schools, (XX, 3839)
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Syljsbi

A1l but one of the English depertments report that syllabi
or course outlines are used, and more than half report both that the
same ones are used by all Instructors in e given course and that
syllebi are individunlly developed and used. The fmplication may
be that instructors teaching the same courses may work togebhar
to develop a course of atudy, hut one cannot determine from this
Sust how much latitude is used in adapting such a course of study
to Individusl class situstions., The nationml survey reports that
move then three-guarters of the institutions polled do "have »
syllebus for the reguler freshmnn English course . . . Almost 52
percent of the teachers report that their syllabi were written by
a faculty committee . ., ." (XI, 39)

Six of the responding depurtaents sent materiels which my
be termed syllabi or courge outlines. These are worth close scrutiny
since they give a quite detailed picture of the sctusl content, and
often the nethods of fyeshman English. Such materials muy vary from
minsographed sheets to printed booklets which are part of the supply
of books purchesed by students, These syllabl mey be intended either
for students or for instructors.

The written statements mesnt for instructors clerify the
philesophy of the course and its objectives., Through nost of them
run the similar themes of exphasis on comsunication ss a two-way
street, on awareness of self and of the world around, and on critical
thinking, as 2 few quotations will shows One college writes, "Self-

awareness, apprecistion of asocial involvement and the changing en=

virorment, willingness to do snd re-do until gquality appears and
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akill becomes habitunl ~» thewe sre our gonis , , . Psrhaps the
sort important task of the Hnglish courses is Lo persusde the
students that thinking elestly is an obligwtion of all eitizens
of owr country and our world . . . W try to lnspire our students
to be critioal, to be careful, to think clearly, to reud with
undsrstanding snd clarity , . * Ancther institutfon sets up
gertuin objectives: "To understand the role of lanpuage in human
1ife; to understund the different uses of languagey to iearn to
use lungusge confidantly snd effectively; to learn to respond
criticsily snd intelligently to langumge,* Yt another school
atates some gonist "To ssgueint the studed with the strengths
and 1linits of isngusge, of wedis, of gerwe, of style . . . to hklp
the student lemen discriminations between judgment and opiniom,
informed opinion and received opinion, validity and truth, fictions
and renlity . o

Bore comzonly, statements sbout the courses sre prepured
for use by students and way inciude all types of relevant mstters:
sourse objectives {in the students' terms), list of required snd
supplementury textbooks, theme requirements, reading assignments,
units of instruction, grading standerds, genral jnstructions about
depurtwental policy, and model sasple themss. Typlcal ob fectives,
as these are written for students, sre the following, which sre

selected from various schools snd course levels: To become aware

of lavels of lsngusge tsege. To understand the role of lnman inter~
action through commmicstion. To learn to think clewrly and to

spesk responsibly, To learn and to distinguish betwssn repots,
{nferences, and judgments, To learn to enjoy reading ad to develop a
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get of literary stsndards, To learn to use the expository methods
of exemplification, definitlon, ard clagsification or analysis,
To help students write short expository pupars scoeptubly -~ the
wind of writing most students will do sxtensively in their college
courses and in their cureers. Teaching the student to formulste
his own ideas and teaching the stiddent how Lo exprees those ideas,
To help the student forsmulats his cun idexs, he ghall be introduced
to inductive snd deductive thinking, anelysis and classification,
and peseavch reading . . o In summery, the clear @xpression of
tdens In corvect and idlomatic English is the finel objective of
the freshmen English seouence.

In the mutter of theme assipnments, a few of the colleges
give wery detalled and structured quides, For instance, thenes may
ne limited in musber of words, in muwber of peragraphs (cften only
one during the first qusrter), in wethods of devalopment, in areas
of subjlect mettar, even in sequance of sentances., Reading assign-
ments are laid out in both units of meterinl and pege nusbers in
the textbooks, Ceading standsrds sre apelled out by at leust three
of the schools, For instance, one Institution cites minfmum stendards
for u O psper: satisfactory development of subject, basic originality
af all content and expression not arediied to » source, ncoeptuble
dietion, muceptable sentence structuse, correct speliing, end satige
factory mmetuation. In few cases, too, plagierien is defined,
und the pennlties for it arve specified, Finslly, some miscellsneous
satteors may be lociwed In student syllabi, such as school or
depertmental policy on shsences, late themes, conferences with

a
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instructors, lists of ocorrection syrbols, semsoript form, revision
or rewriting of themes, and, as noled above, ssple Lhemes,

The maticanl survey gives no Information M the gontent
of syilsbl or comrse outlines, o

Folloy-y
This ssction of the cusstionnaire wes sn attempt to detss~
mine whether soy vegular and Tormel “prooedurs for obtuining lster
svniuntions of studenis' commmicabicns skills” existed,
I moat of the celleges, none dosx, partly becsuse, of course, at
1enst three sre Loo naw to have set up smich tectmiquen and cellested
resuite. DBub four scheols reported that they 4o bave mesns of
sspnusing skills st » lnter time, One said that all sophomores teke
the Sequentinl Test of Eduestionml Progresu. Awother hag had stan-
dardised Leats ndninistersd by the counseling department and also
obestrves atudents in sdvanced clegses in English. OF the later
soucces of information, transeripts of mmiversity work wrs sited
most oommonly. There is spparently insufficient information sbout
the results of work dome in Zoglish for instrusters to muke Judoments
on thut basis sbout the effectivennss of the Eaglish curriculum,
The response yus nixed in snawer to the question, "On the basls of
this followwy date, see you satisfied oot dissstisfied with your
Haglish surriculua? (One department hewd's charastecistic nd
fortheight remnek epitomizes both the cpirit wvisclyling this siudy

and the comments of many siher teschers: YEnglish teachers are
naver satisfiedl®)
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Some rindings in the nationml survey should be given here
since they show that teschers of EZnglish might feel sncoursged ir
they could find out sbout the lsier progress snd success of their
students, Of the 187 department chairmen who reported sbout the
1uter academic cavesrs of their students, all bat four suid thet
thelr students did at least as well in 5 four~yesr institution as
they had done In junlor college, and weny also feit that follew-up
inforxation of this kind helped them reviss the curriculum, The
national smirvey wlso reports that, unfortunwtely, there éxist no
follow-up studies for students who have completed the terminal course.
{(xx, 8-9)

The last part of the questiontmire solicited commenta ahotet
any aspect of the curriculum or sny problems of tesching in the
wunior cellege. Eight of the respondents wubmitted helpful state-
ments from which it has been possible to abstract and cubegerive
opinions reflscting some problems of teaching sad, especially, of
tenching in the Jjunior college, These will be aited slong with
gintlar statemants in the nationkl survay,

Two of the institutions sentioned ssveral perenaisl dife
floulties in temching Bagiish: 1, Too much snd too varied mterinl ‘
presented in the course offerings (" . . . we try to cover too much . . .
we are expected to spread owr teaching talents thin becauss of the
mpder and varisty of coursss we teach®)y 2, Formidsble amoumts of
aper work, both in grading themes and in exscuting adninfaterative
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requirements; 3. Lack of evidence of effectiveness (*. . . the im-
nediste results of teaching cosposition and literature are often
difficult to measure . . ")} and L, Probless of dspurtmental con-
gistency in grading standerds of written work. In this comection,
one collage is experimenting with "grading seninara® this year.
fach member of the department submitted sample themes graded A,
C, and F, and these were discussed =t one or & series of aeetings
held to ensure "common evaluative standards.”

There were meny more statements which reflscted problems
of teaching that are unique to the Junior college. One respondent
stated previous dissatisfaction with the organization of the com-
position course and with the jneffectivencss of a grammar review
in freshman composition. Another mentioned "An extraordinury number
of Ylow' students this year . . .* at a time when the departaent
n, . . experimented with dropping the remedinl course . , .M with
tdisagtrous” results. Two schools mentioned the difficulty of
finding suitable texts: “Literature texts for terminal students
are scarce,” and “We have never been completely satisfied with any
render we bave found, Most of them have selections that ars only
vaguely reievant to some topic the student might want to write
about or study.” Still snother stated as the "higopest problem . . .
English piacement standards," fnd lastly, one respondent noted
that "Our biggest peoblem is finding temchers who have some course
background in composition, journalism, creative writing ~- something
selevent to freshman composition . . . they have no genuine interest
in the problems of composition,®

But there were also positive statements. Two department
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chairmen, for instance, were proud of the freedon given thely
instructors to tailor courses and "to develop their own techniques
within very general outlines.” One noted especially the “freedon
and individual creativity of our instructors. For our {reshaan
English programs we have 2 genersl framework . . . but the individual
instructor is free to operate in sny way within the genersl frame-
work.? Three respondents mentionsed generanl setisfaction with the
freshean Bnglish program: "At the present we afe more satisfied
with the results in composition . . . due to the content and logionl
progeeszion of the materinl,™ "Ihrough the past seversl years we
have worked out cur freshman Fnglish propram so That we are now
gerwraliy satisfied with 1t.% And, "We ure rather proud of, but
not entirely satisfied with our diversified program for the
freghnan student.® Bub neverthelesg plans for improvement are
mentioned "in the light of the shifting studert populution . . . !
perhaps in the diracticn of more tracking and remedial work.

Most, of these commsnts, both the favorsble and the un-
favorable ones, can be relsted to those mentioned in the mtional
survey as "Unique problems of teaching English in the two-yser
vollege,” These problems were collated from the responses of the
239 responding junior colleges and were then separated into » dozen
general categories. These categories in turn seem to reinte clesrly
to particular churacteristics of the junicr ccllege considered as
an institution, which we saw in pert 1I. For exaaple, the nationml
survey cites the nesds for motivating Yiarge nusbers of students
who lack interest and have unfevorable attitudes toward compos ition
and literature,” the "wide range of preparaliocn, ability, interest,
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needs, backgrounds, and gosls within & single composition cless . + .

and the necessity for remedial programs. All of these problems of
temching English may ultimately be related to the open~door policy
of most junior colleges, Again, the survey cites 1. the need of

recognizing that "the two-year college . . . 13 an institution for |

helping students on whatever level of sbility or achievement they
are,” 2, the contimmtion of high school attitudes where "the
development of a mature academic stmosphere becomes an inpossi-
hillty," and 3. the "need for two-yeur college minded teachers,®
These problems mey all be connected with the fact that the junfor
college is still seeking its own identity and trying to devalop
its own special flavor and personality. Other problems mentioned
by the sutvey, such as minimization of English courses, "where
the emphusis i3 on vocationel, practical courses," or the need for
twonay articulation with both the feeder high schools and the
four~year colleges, -- these problems end others which the survey
revenled sre basically relsted to the compurative youth and the

miltipiicity of functions of the Junior college us san institution.
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V. COMCLUSIONS

What conclusions are possible from this spparently somevhat
inaonalusive data? Are thers discersible putterms of curriculum
and procedures in the veriously situmted, varicusly siszed, and
divﬁ*mly populnted junior colleges in the Minnesots state system?
Perhaps surpeisingly, the snswer iz yes.

That thers ix a wmiformity in hmior ocollege English appesrs
in sy sherscteristics and practices noted iIn the previous sectiom:
peroentages of declared tranafer studente, nunber of credits re-
quired for gradustion, the offsring of trensfer freshesn English
and sephomore English litersture (with non-transfer freshmsn Bnglish
and with American literature offered by thres-quarters of the schools),
class sises of betwsen 25 mnd 30, the nusber of themes required in
the freshman compesition sourss, texthook types used, the combined
Lesture~dissunsics methods in the classroow, prevalsnce of individual
student conferences dering the class period, snd the use of syllabi.
In sddition, the contant of the frestmun English courss in all the
responding departments included paragesph development, principles of
rhetoric, ressarch paper writing, and review of writing mschanlios.
Alse, imaginmtive litersture {s taught in the fraghann coursss, sither
fn s ssparate quarter o in conjunction with compositlon, In one
obther way thers ves x surprising degree of similucity smong the
pollegess » complete sbsence of inmovation amd experimentation with

But that there ate also differenses in practice sopears in

certain other mrens. For sxample, some colleges have dats ea the
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‘ academic mbilities of their students, and others do not. Some
group their students homogeneously, snd othera do not. Some have
regular follow-up procedures (at lasat, for the transfer students),
and others do not. Some offer remedizl courses, and others do not.
Nor does there seem to be any great concern about their type of
course, for neither those institutlons offering remedial courses
nor those which do not have commented on the effectiveness of the

course or the need for it (with the exczption of the two who in-

dicated that such courses may goon he instituted).

Inferences on the basis of such a smull group may not be
valid, but it should be cbaerved that in a few nreas of this study
the ocutstate and the smmller colleges show similarities with each
other and differences from the larger schools in population centers.
For instance, the cutstate colleges report the highest percentages
of declured transfer students and the related higher medians in

| AJC.T, scores., Further, the smaller schools show a lack of
? homogeneous grouping, in contrast to the larger, city-situsted
colleges which repoert comparatively higher percentages of non-
transfer students snd homogenzous = greupling, Because of smmller
student populations, too, some schools are legs sble to offer
variety in their curriculums,

As noted {n the last section, under general statesents
by the respondents, the negative comments basically seem to reflect
s concern with the identity snd the functions of the junior college
as an institution. One cannot know whether this concern is incressing

with the Increasing numbers of students, but certainly its presence

IR P
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is guite prevalsat, It is man!fested not only in the comments of
dinsatisfaction, but also In the tentative plans to introduce and
to strengthen rezedial and mon-transfer courses.

Finelly, it should be inferred that Inglish instructors
have not the Ltime to conoern themsalves with lzes imsediste pro-
blems of curriculum snd instruction, One of the depsriment
heads, for exsmple, ceuld not perticipate in the survey at mils
he spoke of the 1ack of time and manpower to help with the taghk,
Perhaps other non-regpondents were similarly peesgud, Ancther
departaent chulrmen had to wait for a betwestivcquarter bresk in
ordar to find the time to snswer the questionnaire, and all took

many waeits to veturn thelr questionnuivres., Feor all the respondents

this »dditions) work consumed sowe preciocus tims needed for the
prissry Jeb of teashing, tize whiesh is 111 spared from the heavy
verk loads of the Junfor coliege temcher. In this conmection,
one might ponder (und possibly question) the stabesent Xy Samunl
Weingarten that ¥, , . besst us these teuchers are by innumerable
ingtruetional problems, many of them nevertheless ratein an aloof~
ness and » disdein for professional studles . . .* (I, »)
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VI, RECOMMENDATIONS

Implied throughout the findings and the summary of this
peper arg several nseds which English departments might vonsider
when they think shout the curriculum best sulted for the institu-~
tions and the students they serve, These recorswndations sre
long~renge goals awd surely cannot be implemented, or perhaps even
begun, under present conditions of work for uderatsaffed departnents,
Bub part of being a professional tescher mesns belnp aluays open
to new ideas and improvement in the way cne works, belng willing
to take the extra time and make the extra effort In order to
instruet bettery it mesns also having the intellectusl curiosity
to think sbout snd vead about and talk about the values Implicit
in the work, especially as thesgs pertain to the figld and lavel
with which one is assoeiated. In this spirit, therafore, I hope
that soms of thie following supgestions might be considered.
1. The English curriculum should be re-gvajuated in the 1ight of

the professed nims and gosls as publlshed in college cutalogies.
Are we teying to do what we say we will do? Within our mesrs, are

wa making every attempt to teach all of our students in ways suitable
for ull, at thelr levels of ebililty, with their linitstions of
background and gosls in mind? If we are nob honestly trying to do
all we can fer all our students, why mot? Should our goeals or our
methods be changed? These are some of the questions we shouid be
asking ourselves contimuously, for today's situstions are not thoge
of yesterduy, nor will tomorrow's he the sane a3 today's.

1d find snd use relisble und unifors criteris of stu’znl
language understanding snd use. We cannot do this Job
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slone, but we rhould anlvays be looking for objective stendards Ly
which to Judge our students’ abilities. How can we know whers to
begin with instruction unless we know at vhat level our students sre?
This nsed 18 not, of course, wnique to the Junior colleges in
Hinnesota, but, as we mey see from the recommendstions in the
mmtionnl survey, is true in Junior colleges elsevhsre, Iven in
measurensnts which are currently used (A.C.T. scorss, high echool
runk and grades, M.5.4.T. scorss, etc,), we hwve seen that haif
of the schools responding to this survey either do not have or
did not furnish any information.

Perhaps we do not now have fucts sbout cur students -~ their
spiiities, their gonls. But surely, transcripts of high school
work arg availsbls, tasts msy be adainistersd sad rscords mpt,
inocsing intsrviews could be mede part of » student's file, Is
the lack of this duts due to undarstaffing or the absende of
effort?

s to a four-vesr coliepe, That thie 13 & need folb
by sowe of ouwr solleges ir evident in the iommsnts made in answer
to the question about whether there wss sny regulur follow-up pro-
cedure, comsnts such as, "Wish we did® anc "results of tenching , .« »
are often difficult to memsure,” Hecords of fubture ucudsmic success

sra wost sursly necessary If we srs to svsluate objectively ow
mathods., Fuether, it should be possible to categorize some of the
rossons shy our lmior vollegs deopeouts lesve school. If English,
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for exsmple, is & bilg hurdle which some students cannot surmount,
cbviously English departments ought to know this. Even m crude
series of subjective statements by smdants dropping courses would
be helpful, The need for follow-up data is recognized by Reynolds
when he writes, "The value of this information iz its ugefulness
in forming pollecy and developing curpiculum . « " He notes that
fatlowsup of trunsfer students iz fairly common, but quite uncommon
for those sho do not transfer to four-year colleges mnd writes
that, "The rate of follow-up activity drops even more sharply for
Memmsmaimmmwimnimmuwm,
or who withdraw from the junior college before gratuation.* (VI, 68)
That the Isck of this informstion is & nationnl problem as well
as ons in this state should provide no excuse to delay guthering

foliow-up date,

specially frewhmen English, Whst s the content of each? Is the
non~transfer courss really different in kind or simply wetersd down?
What are the grading standurds for euch? what, for instsnce, does
a C in 5 transfer freshoan course mean compared with & C In » non~
trenafer coursa?

7. Placesent. strix : ) )
that we have molermtely reliable criterla for Judging students!

capabilities, huw should these be used? What, for exmple, should be
the 4.0.T. cutoff scores for placenent in different course lavels?

¥e should bese in mind the almost complete absence of consistency
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in stendards in the nation, for the §.C,T.E. date on placement
found ", . ., thet students placed in an honors section &t ofie
college would be in e regular section at a second college and in
a remgdial course at a third institution,” (I, 60) This survey
of Minnesota Institutions shows no datm en relative standurds,
but peither ix there any busis for sssuming uniformity of standerds
within the state.

Here there sesm to be only

questions and no wnswers. Should the Junfor college include re-

medistion 28 cne of its functions? On what basis do we decide whe

needs reasdiation? Ars uil defects which need remsdiation really

remediable? By what methods? To what levels of achievemsent? By

what kinds of teachers? The netional survey snd writers in the

field ses this ares as perhaps the most Impcrtant in the wholc

field, us these gquotations attest: "The vasponsibiiily of pro~

viding for students who come to us in the two-yeur tollege who have

somehow failed to schieve 2 sufficient level of skill in reading

and writing to do college work sust be sccepted as a fuct of 1ife

by all teschers of English in the two-year college.” {1, 100) And

in the same vain, "Many students sre gradusted from high schools

deficlent in remding skilly, in orsl and written expression, and

in baslc mathemticul skills. Noncredit remsdial courses often

enable students Lo overcoae these wesknesses and thus guccessfully

to complete collsge curesrs.® (VI, 19) Finally, as Jawss H., Helszon

polnts out, ¥, ., . some of the busic mssuwptions underlying remedinl g
English programs in two-year collepes heve not heen fully validated, ',
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Ong of these sssumptions §s that the English deficlencles coamon
to junior college students are remedisble and a second assumption
is that special oourses are requived to remedy these deficlencies.”
(1, 58} That the problen will Increuse instemd of disappemr grows
1ikelicr as four-year colleges ispose more restrictive admission
standarde and as a largsr proportion of high school graduntes |
erroll in higher educmtion. Finally, we musi look to curselves
snd our attitudes towsrd this kind of course, Would most junior
college instructors teach remedial courses voludarily? If not,
how cart more positive sttitudes towerd remsdiai courses (and the
students vho need them) be Instilied snd cultivated? What csn be
done wbout better training snd recruiting of teschers to do this
work?

D. ¥pitipg. As on the secondary mschoel lavel of the
English curriculus, this is = pecenninl gquestion in all of it
facets, but in the junior college there ure additional complice-
tions because of the vocmtionsl training function. We should be
asking meny questionst Why do we tesch writing st =11? Assuming
di{ftevent purposes in temching writing (for use in college~level
courses, in business, in Journslisa), should the methods and assign-
ments differ? One lnatructor asks, "Could resding be mbatituted
for weiting? In soms ceass it say perhapa be more wvaluable to
students to Bs sble to read directions than to write reperts.® (I, 98)
Should students with different abilitier and gonls lesrn different

kinds of weiting (nurration vs, exposition, for exmmple)? What wre
the relative sdvantages of in~clase sud out-of~clawe weiting? Is
frequency of weiting a help toward facility? Is thorough rovision
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inhibiting to the student, or does it ensourage precision in thought
and correctness in mechenics? Ars sany short assignments betier
then & few long ones, of vice versa? What are the volues of th-
resesrch paper? Should sil students write one? Is the controlles
resenrch reader an improved or merely an expedient tool? In ghert,
2ll the sume questions need to be ssked and re-ashed, even if one
sy think that we capnot srrive st complete answers.
6. J for peieayed time for cuprfculum gtudy, Since
it becums apporent that, even in m smnll undertaking such ss this
study, teachers of English in the junlor college have mo time away
from thelr DLamedistes dutles to devole Lo professionnl improvesent,

the means should ba sougnt to fres soms of them from psrt of their
workload for study snd commumicstion with others, Thess instructors
carnot. be expected to worry sbout lwrger lssues and instructional
innovations when they sre struggling merely to kesp up with such
incressing sunbers of students as we have ncted,

Baginnings have been made by the Minnosota Stete Junior College
Bosrd, the Minnescte Stete Junior College Fmeully Aspotintion, snd

E the University of Minnesots, The enthusimsa gencrat.] by opportunities

| to oommnicate with coliergues and by the exchange of ldeas mekea

} these ovcazions worthy of some finencial support by interested
sponsoring groups. At the vary lesst, sces few teuchers of English

! in the state funior colleges should be helped fimmncially to atbend

E regional and national conferences, such as the H.C.T.E. sponsor's sach
yesr on English in the two-year college, or the C.C.C.C. maatings.
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Soms of thess suggestions ure beyond the powers of individuel
tenchers, depsrtments, sven inetitutions. Put some oan be begn
by one teucher working in ooe classroom, Perhaps this study will

inspire such effort.
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APPLEDIX A
LIST OF MIMNESCTA STATE JUNICR COLLBGES PARTICIPATING IN THE SURVEY

fustin State Junior Cellege
Austin, Minnesots

Braingrd Stete Junior Collepe
Brainerd, Minnesota

Hibhing Stete Junior College
Rikdbing, Mlmmesote

Lakewood State Junior College
Wailte Desr Luske, Minmasota

Mesubl State Junior Collegs
Virginis, Mirnesota

Natropolitan State Junior College
Mimnespolis, Minnesote

North Hennepin State Junior College
Oasen, Minnesota

Rainy River Stats Junicr College
Internationsl Falls, Minnegole

Rochester State Junior Collegs
Rochester, Ninmsota

Varailion State Junioe College
Ely, Ninnesola

Willaer State Junior College
Willsar, Mimesoia
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APPRIOLY B
QUESTIONNAIRE

A SURVEY OF THE ENGLISH CURRICULUM IN THE
MINNESOTA STATE JUNIOR COLLEGES

1. Name of institution:

2. Student Data

A.  Number of male students ~ Number of female students __

B. Number of students enroiled in: Terminal Program

Transfer Program

C., Usiny quarters or tenths (or any other fraction which you designate),
please show the number of students grouped according tos

1. High School Rank: (Examples Top tenth - 16 students, next tenth - 293
etc.

——

2. A.C.T. Composite Scores: (Example: 76~99 percentile - 27 students,
51~75 percentile -~ L6 students; etc.)

3. Required English
A. Is English required for:
1. Associate in Arts degree? How many credits?
2. Associate in Science degree? __ How many credits? __

3, Associate in Applied Science degree? How many credits?
. Certificate? ~ How many credits?

5. Other categories? ({(Please specify.) _ How many credits?

6, Does one credit equal one class hour per week?

B, May students be excused from required English? ___ Which : &

courses? On what basis?

Full Tt Provided by ERIC.

ERIC




English Curriculum Survey Questionnaire 2.

L. English Courses Offered
A. Please list the titles of any English courses cffered which are not
shown in the current catalogue., (It is zssumed that all courses listed

in the catalogue are offéréd each year.)

.
l SRO® car s i Sew B B,
-

B. Remedial (Repair) Courses

g oy sy

1. If remedial reading is offzred, is it optional? Required? ___ _

.

if required,'on what basis is assignment to the course made?

4- - -

Is credit given? How much? May i* substltute for any

required course? Which?

2. If remedial writing is offered, is it optional? Required?

If required, on what basis is assignment to the course made?

Is credit given? ___ How much? May it substitute for any

required course? _____ Which?

3. Is it your judgment that remedial programs are efective for
1008 ___ 5% ___. 50% ____ 25% or fewer __._of the students
enrolled in such classes?
5. Levels of Instruction

A, Are students grouped in classes heterogeneously?

B.
C.

If not, in how many levels are they grouped?

How many students are there in each level?

R TT— S e — np— R—— . i - . - e e = o
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English Curriculum Survey Questionnaire e B

' D. Which of the following criteria are used in sectioning students?
High school rank ____ Educational goals _____ A.C.T. scores’
I. Q. _____ Vocational goals ____ Student's option ____ a |
Sample theme _____ Teacher recommendation ______ Counselor .

recommendation Other

6. Class Size - Please indicate the approximate average class;size fors
A. Transfer Freshman English section ____
B. Terminal Freshman English section _____
C. Remedial Composition section

D. Remedial Reading section

1 E. Other Freshman English courses

PR

~Fq Sophomore Coutrses

Te Composiﬁion Course Content
A, Please check any of the following areas that are taught in the freshman

?d ' composition course. If these differ for various levels of instructiecn,
o .

| please indicate for which levels they are applicable.

Paragraph development ~Basic principles of rhetoric

'~ Research paper writing - Use of library references

Vocabulary Language history _ Semantics

J Grammar: Traditional Structural Transformational

|

e Speiiing; USage, Punctuation Logic and argumentation

. Narration Description Oral communication

Listening ' Mass media analysis - Journalism

Special vocational skills, e. g. business letter writing or report

writing C Others

ERIC

{AFulToxt Provided by ERIC




English Curriculum Survey Questionnaire : . k.

B. Are there uniform theme-writing requirements in the department?

What is the range of number of themes required per quarter?

Average number of themes required per quarter? _____ Or, approximately
what is the average total words per student required per quarter? __
8. Teaching Materials
A. Please indicate the.:kinds of textbooks required in these types of courses.
Composition Literature Remedial

Reader

Literature Anthology

Grammar Handbook

Rhetoric Text

Poetry Anthology

Short Story Collection

Drama Anthology

Dictionary

Language Study -

i Workbooks -

k Controlled Research

Programed Text

Miscellaneous

B. Check which of the following are used:
Magazines _ _ Films ____ Records _____ Maps _______ Course
g outlines ____ Students® guide to freshman English ____ Book lists ___ _
List of grading symbols __ __ Overhead projector transparencies
Others

9. Teaching Techniques

A. Approximately what percentage of class time is spent in these ways?

Lecture Discussion _____ Recitation Laboratory

e
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SR 56.
- English Curriculum Survey Questionnaire 5.
B. VWhich of the following techniques are a regular part of the class period?
Programed learning ______ Drill ______  Blackboard work _____ Team
teaching _____  Individual student conferences ______ Television

Others (specify)

10, Course Qutlines
A. Are syllabi or course outlines used? Are the same ones used by

all instructors in a given course? Are syllabi individually

developed and tused?
B. If any course outlines are available, please enclose them when you
return this questionnaire.
11, Follow=-up

A. Do you have any regular procedure for obtaining later independent

evaluations of students! communication skills? Please explain briefly.
i
)

B. Check one or several sources of later information.

| Later college work Employers Community sources

Instructors in other fields Other

C. On the basis of this data, are you satisfied or dissatisfied with

your English curriculum?

12, Pleasec feel free to urite on the attached sheet as much or as little as ycu
like about your philosophy of teaching English in the junior college, about
day-to-day problems of the classroom, your opinions of types of textbooks,
your ideas for changes in the curriculum, your criticisms, or anything else
related to the work. Suggestions for operers: "We're proudest of ., . . "

"Weid like to change . . . . " "We think that English in the junior college

ought to . , . ."




