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INTRODUCTION

1t was the writer®s intent to review extensively the 1iterature
on inwservice reading programs at the secondary level, grades 7=lZ.
Finding a scanty sampling, the writer decided to go into depth on
how to conduct an effective in-service reading program for eeeondany\
teachers. The writer did not go into the sister compapion of the
in-service reading program, the school reading surveyo. This topic was
researched by the writer as a graduate student at Northern Illinois
University under the direction of Dr. Richard Burnett. The %wo
subjects are not divorced from one another, but the writer could not
incorporate both into his :DEA Institute Project. The writer suggests
Mary Austin®s boolk, Reading Evaluation, as a reference for the reading .
surveyo

The writer suggests the following key references wvhen conduct-
ing an ineservice reading program at the secondary level: 1) Forging
Aiead in Reading, International Reading Association Convention
Proceedings, 1968; 2) Conducting In-Service Programs in Reading by
Aarons 3) Hishlichts of the 1967 Preconvention Imstitutes: In-Service
Programs in Reading, Internaticnal Reading Association; and L) Guid-

“M

ing the Reading Program by H. Alan Robinson.
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CHAPTER I

THE IMPORTANCE OF IN~SERVICE READING IROGRAMS
AT THE SECONDARY LEVEL, GRADES 7~12

Today the average high school classroom teacher, if aware of
individual differences, will find that his students! reading abilitles
range from the third grade level through the college 1eve1.1 Studies
indieate that 15 per cent of ocur adult population are illiterate and
that an additional 15 per cent are rezding a little better than the
sixth grade level. Less than one half of entering c¢ellege freshmen
have the reading ability to perform at the college level, FProspective
secondary school teachers rank from the first percentile %o the nintye
ainth percentile on standardized reading test<®- 2 Our succeasful
high school and college graduates are not working up to more than 30
to B0 per cent of their paﬁentialos What a waste of talent!

We live in an cra of constant change., The literature being
published is overvhelming. Our knowledze is tripling every ten yearso
We cannot possibly teach our students of today everything they willl
need %o know in the future. But we can teach them to be independent
learners and that learning is a lifetime process.

Too many subject matter teachers make the following comment
when discussing the disabled reader. "If children cannot read by the

‘@iven Horsman, "Administration and Supervision of the Reading
Prograte-An In-Service Training Program for Teachers of Reading,"
Readiung As An Intellectual Activity, J. Allen Figurel, Ed., Ianterna-
tional Reading Association Conference Proceedings, Vol. 8 (New Yorks
Scholastic Magazine, 1963), pe 92.

‘aMarilyn Carrol, "Designing an All-Scheol Developmental Reading
Program," Catholic School Journal, Vol, 68, No, 2 (Febrvary. 1968) 4p.30.

JEarlo Wiltoe, "Strengths and Idmitations of Pre-Serwice Traine
ing of Teachers of Reading, New Frontlers in Reading, J. Allen Figurel,
Ed., International Reading Association Conferecnce Proceedings, Vel. 3
(New York: Scholastic Magazine, 1960), p. 5&.
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vime they get to hish school, it's just too bade It's not ny responsie
bility to teach them to reads I am here to teach my subject. I'm not
here to teach readingo"# Thus, there appeairs to be no argument that
teachers at the secondary level feel that zood reading skills ave
necessary for academic success.

Vhose responsibility is it to teach reading at the secondary
level? VWho else is more qualified to teach mathematics than the mathee
matice teacher? Is he not expected to teach the specialized vocabulary
of that subjeet. No other teacher is as well prepared %o develop, or
so interested in developing, the spzcial skills needed to read ean

5 The reading process is an intepgral paxrt of

assigament in mathematics.
learning and the total achool curriculum. The teaching of reading as
1% i5 fused together with the teaching of subject matter must be taught
in an effective manner by the content ares teacher.

" Can we expact the subject matter teachers to teach reading in
their classroom? Most teachers of English and social studies express
a desgire to learn more effective ways of meeting the reading needs of

their students, They want to be given assistance in this area. An

ever growing awareness of reading in the secondary school is taking

I*Ibidog Pe 530

2G.E. Miniclier, "How Improve the Reading Skills and Habits of
Senior High School Students? National Association of Secondary School
Pl‘ln('}ip&lag Vol. 45, No. 264 (Ap!'ﬂ!.l, 19'615’ 41 4o

ERIC
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place today. An inaéervice program vhich reflects the nseds of the
content area teacher should be effective and perhaps alleviate the
foustration of the students' learning and the teachers? teachinge
The gosls of the in-service program should be developed by the teachers,
for they will assume the responsibility for the attainment of those
goals if they are the developers of those g@also6

The in-service reading program is needed to rolieve the subject
matter teachers' feelings of inadequacy in attempting to provide read-
jng instruction in their classroom. The teachers need competent
assistance to assure them of the effectiveness of the materials, methods
and procedures being used. Lacking this assistance, they are inclined
to underestimate the true value of thely efforts, beceows discouraged,
and sssume that the teaching of reading is not their responsibili%yo7
Tf they are left %o their own resources, mowt teachers will continue to
do an "adequate” job. But if reading is as important to the secondary
education program as the reading experts say it is, and if the teaching
of reading is everyonc's responsibility, then we must provide the help

of a full time reading conmsultant. It will be with hic guldance that

the content area teacher will do a much more cffective job of teaching

6Wa1ter S, Foster, "Teachers® Opinions: Their Implications for
in-Service Education,” The Natiopal Elementary Principal, Vol. Xiv,
Noo 5 (Aprilo 1966)9 Po 5.

7Ghaﬁles Ietgon, "Teaching Reading in High School: Kaneas
Studies in Bducation "Journal of Developmental Reading, Vol., III,
Noo 4 (Surmer, 1960), ps 269.

LRIC
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his subject matter and teaching hiz students to love to legrn hie
subje@tos

The administration and the board of education of our public
achoole can no lenger vely on the fact that a teacher with a Bachelor's
degree or Master's degree will be completely in hand of all the problems
of learning that take place in the classroom today. It is the responci-
bility of the local beard of education to provide an in-gervice reade
ing program in the best interests of the students whose learning today
chapes the world of tomorrow. Our colleges today provide qualified
individuals. But learning is a continuous process and the local school
board must assume ite share of the responsibility for teacher educatian.g

1f & change in the attitudes of our content aven teachers is
desirous, new, effective and meaningful learning experiences for our
content area teachers must be pwovided.lo They need personal interest,
personal involvement and purposeful action on their immediate problem,
the reading needg of their students. "Effecting change among exper-
ienced teachers means imbuing them with a desire for change, proving

that such change is possible and providing the right amount of

gﬁargarﬁthe P, Livesay, "Helping Teachers ¥eet the Objectives
of a Reading Program," Reading: Seventy-five Years of Progress,
4., Allan Robincon, Ed. ~Suppiementary Educational NMonographs, Vol. 28,
No. 96 (Chicago: The University of Chicago Press, Docember, 1966) ,

Pe 207,

9gohm Hoffitt, In-Service Education for Teachers, Woshinston
Center for Applicd Rescaroh in Education (1963)y Pe Oe

Wroster, op citey po 48.
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There 1s no doubt in the minde of the reading experts that read-
ing can - be improved by eZfactive teaching of reading at the secondary
level, One reported study found that a high school. faculty develoyed
and carried out a reading prograa that resulted in a rise of 2.5 years
in the median grade level of the reading ability of its stud@mts.lg
Havefully. the writer will review the literature ten yoows from this
date and find that the need for improving reading in the content areas
is a rolatively small need rather than the major need of the secondary

scheol in implementing a truly effective programo

11Mhrgmret Enrly, "Evalus.ion Repori, Januvary 25-27, 1967 1
Supervision of Beading Imstruction in Junior High Sehool, Robort Ao
WeCracken, PFde (Bellingham, Washington: Western Yashington State

College, 1968), pe 720

laono Cnipbell, "Reading Can Be Improved," Nationsnl Association
of Scoondary-School Pringipalas, Vol. 40, No. 225 (Nevember, 7656) ¢ DoliPe
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CHAPTER II

CHARACTERISTIUS OF AN IN-SERVICE READING PROGRAM

I, THE FIRST STAGE

The ineservice reading program should be thought of as a learne
ing activity an€’ chuwld Ve vianned very carefully. The first stép in
gulding the ineservice reading program is the hardest, longest and the
bunplest road of all. Bringing the instructional staff to the point
where they can identify the reading problem in their class, understand
its nature, and desire to do something about the reading problem is
probably the key to a successful ineservice program. Most high school
content area teachers admit and accept the reading problom. Reading
consultants need to influence the teachers® thinking about how to
reduce or correct the reading prcblem,

Many ways have been suggested to stimulate the interest of the
secondary staff, It has been recommended that a short (one page if
possible), attractive, eye~catching bulletin be sent to all teachers.
If the topic is specifically for a certain group of teachers, send it
ohly to them. Such topics as SQOR, listening, concentration, lecture
notes, outlining, and others might prove fruitful., Duplicating
artieles from the Journal of Reading such as "The Secondary Teachert's

Responsibility for Literacy," May, 1968, pp. 60F=t might arouse some

excitement in the staff., Another stirring topic might be a challenge
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by the reading consultant to expect a Directed Reading Activity to be

used by all content area teachers. An English department chairman

reported his success with this technique in Reading ;[_mpgévement.n

Teachers could be encouraged to visit other schools where

teachers are profiting from teaching reading for the improvement of
student learning. In the writer's area two such opportunities exiat,
Miss Ellen Thomas, Reading Consudtant, University Laboratory School,
University of Chicago, works directly with content area teachers in
"fus:i.ng"' reading with subject matter. Details of her program, Operation
Schoolwide Reading, ere discussed in Chapter IV. By visiting Mies
Thomas, content avea teachers will see an effective and coopsrative
all-school reading yrogram in action at the secondaxry level. Ths

. second opportunity svailable to the writer involves a program sacn to
be published by Scott Foresman and Company. This English program was
developed by Mr. John Cooper; Maine Bast High School, DesPlaines,
Illinois. His selfedevised program was presented at the International
Reading Aszsociation Convention, Seattle, 1967 under the title, "The
Printed Page and the Poor Student (Secondary)."” It may be found in the

IRA convention proceedings, Forging Ahead in Reading, pp. 139-14k.

Mr. Coopsir's "reallstic" materials emphasize basic verbal skille,

succees through words and eubject matter with personal value,

=

13A1b61"t Nissman, "The Directed Reading Activity." Reading
Improvement (Fall, 1966), po 13




The reading comsultant, or reading teacher, might discuss
standardized veading test results with the faculty or with small groups
of interested teachers. He should emphasize the spregd in achievement
and the need for individual instruction, This might be & good oppore
tunity for the reading consultant to help ‘the teacher with informal
disgnosis of his class's reading needs.

An intersystem of cbsarvation of various teaching practices
might keep teacher avareness high, Iuviting classroom teachers from
other schools to speak upon their effective methods of teaching reading
in the content area subjects is another area to be considered. Encour=
agement and support is neaded for the content area teacher who attempts
to incorporate different kinds of methods and materials to meet the
reading needs of his students.l4

To awaken the content area teacher, commnication with him is
importent,. A fully substantiated explanation of the scope of the pres=
ent reading program, if there is one, its orgsnization and its limita-
tions, might provide the opening to the content area teacher's door
and leaé to the teaching of reading in his classroom to supplement the
precent reading programe Reminding teachers, in a diplomatic manner,
ﬁhat fostering good reading habits 48 an intrinisic part of a

geacher's function must be emphasized. Teachers must be made aware of

14Arthur O1son, "Organizing the Secoundary Reading Program,"
Readings Improvement, Volume 5 (Winter, 1966), po 35-
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the Ffact that as the student progresses in school, reading tasks become
more difficult.l§

Another possible way of stimulating teacher interest is to put
the spotlight on reading by determining the interest and enthusiasm of
the content area teacher., This can be done by a survey, a questionnaire
or an introspective study of the way students perceive their reading
difficulties in the various content area subjects. A survey form,
rating scale, may be used to determine practices which eack of the
content area departments would need to look at in deteil. This rating
seale contains aspects of the reading process which teachers of content
area subjects may or may not be concentrating on in their teaching.

One survey has been reproduced in its complete form in the International

Reading Association Reading Aid, Conducting In-Service Programs in

Reading, 1965, page 31. This survey may be found in Appendix Ao
Braam and Roehm used a questionnaire-survey to gather informa-
tion about the subject area teachers' familiarity with reading skills
needed by the students in their classes, the subject area teachers'
avareness of the reading strengths of their students, and the subject
area teachers' awareness of the reading limitations of their students.

They also determined teacher fardliarity according to subject area and

S
“Marshall Covert, "Enlisting Faculty-Wide Cooperation for
Improvement of Reading Skills in Senior High School " Rea s
Action, International Reading Association Conference Proceedings.
- Voi. 2 (New York: Scholastic Magazine, 1957), p. 100.

FIERIC
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the extent of the subject area teachers training in the teaching of
reading in his content areao

Each teacher was asked to respond to the following three
queations:

1. Which specific reading skills do you consider most neces-
sary for your students in order for them to read the materials
used in Yyour subjeet?

2, Which reading skills are your students best able to apply
to the reading material in your subject?

3, In which reading skills are your students most deficient?

In addition, each teacher was requested to indicate by a
check of "yes" or “"mo' whether:

1. they had received instruction in the teaching of reading
in (a)college courses and/or (b)in-service training programs;

2, there was a reading program in their high school at the
present time}

3. there was one peraogBdesignated as a reading specialist
or teacher in their schcol,

This limited survey by Braam and Rochn pointed out some very
interesting facts, Many were presented in the article, The writer
presents the following in light of this paper on in-service reading
programs for the secondary school.

1. Considerable discrepancy between conception and knowledpe
of reading skills of the subject~area teacher and those of
experts in the field of reading.

2, Tairiing of reading experts is apparently not being effec-
tiveiy transmitted to the subject-area classroom teacher.

6, The effect of either formal or in-service type training in
the teaching of reading does not appear to Jnerease teacher
awareness of (1) reading skills necessary for successful
reading in the various subject areas, or (2) students! reading
skille, strengths and limitations,

ERIC

l6Lcona:z-d Braam and Marilyn Roehm, "Subject-Area Teachers®
Familiarity with Reading Skille,"Journal of Developmental Reading,
Vel, VII, Noo &% (Sp!'lngg 1964)9 Pe 169,




7, The existence of a reading program and/or the presence of a
reading specialist in a school does not appear to increase
teachers' awareness of needed skills ii,?readingo or of students®
reading skill strengths or weaknesses.
Braam and Roehm leave the reader with two questions which the wrifter
wishes to bring to the attention of those individuals considering the
in-gervice reading program: 1) "How can classroom teachers be helped
to increase their knowledge and awareness of the reading skills neces-
sary for successful reading of required subject matter materials?" and
2) "How can commnications between reading experts and classroom
teachers be improved and made more effective?"olePerhaps these two
questions are the inrredients which will find the ineservice reading
program a success or a failure. Research needs to analyze these
questions further.

McGinnis also used a questionnaire to determine teachor awareness
of their responsibility to the reading process in relation to thelr
subject matter. In addition, she had college freshmen complete a
questionnaire indicating the reading skills that were taught to them
by their subject matter teachers. The teachers questions are presented
in Appendix B. The inferences from this study are that 1) there is a
need at the high school level for specific training in reading skills by
content area teachers; 2) secondary teachers are not providing this

{nstruction; 3) schools and departments of education at the college level

should provide the teaching of reading procedures, especially thinking

1710340, po 19 18133d0, o 1250
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skills, in thelr respective subject matter rreas; and &) reading
laboratory teachers need to be trained to work "as a tean" with the
content area teacher.19

In another study an introspective method was used by Michaels
to discover how 186 eleventh grade nistory students perceived their
reading difficulties in 11 terature, history, chemisiry and plane geome-

trye. The students were asked the following questlons:

vhat kind of reading assignments do you usually have in
this subject?

What is your usual method of reading an assignment in
thic cubject?

What reading difficulties do you have in doing your
reading assignments in this subject?

Iist your major subjects in order of reading difficultgofrom
the most difficult to the easiest. Discuss in detail.

It was found that chemistry was considered the most difficult to reado
Nexf in order of difficulty were literature and history (rated equal).
Plane geometry was concldered the least difficult to read, Frobably
the most significant finding of Michael's study was that "the teacher
by means of the procedures he employed, strongly infiuenced the reading

skills needed and developed in his 31535950"21

1'9Dorothy McGinnis, "The Preparation and Kesponsibility of
Secondary Teachers in the feld of Reading,"The Reading Teacher, Volo15,
Noo 2 (November, 1961), ppo 92=97.

29Edward Summers, "aIl., Reading in the Secondary School,"
Review of Educational Research, Vole 37, Noo 2(April, 1967), pe137.

aluelvin ¥ichaels, "Subject Reading Improvement: A Neglected
Teaching Responsibility," Jfeurnal of Reading IX(October, 1965) 4 po 200

R
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The writer has brought to the reader’s attention the studies by
Braam and Roehm, McGinnis, and Michaels to show how educators gained
information about content area teachers and their teaching of reading,
and hopefully, ways in which they made the content area teachers aware
of their responsibllity. These techniques certainly could be useqd,
effectively in an ine-service reading program to highlisht the reading

instruction needed at the high school level.

II., THS SECOND AND THIRD STAGES

The second stage is evidently the most trying one., Change of
instruction in the classroom rmst be evidenced through student enthusi-
asm, interest, and learning. Teachers are usually not convinced about
new methods until they are proven. Here the reading consultant must not
talk in térms of generalities but specifics. He needs to demonstrate in
the classrooms so that the content area teachers cannot say, "“"A very good
idea, but it won't work with my students.," New methods bring insecurity.
Thus, the teachers need help, adequate matériuls, encouragement and most
important of all, security. They need encouragement through the
exchange of ideas on effectiveness of newly tried methods., These
"pioneer" content area teachers need time to forrmlate ylane for imple-
menting new methods in their classrooms.

The third stage of the ineservice program is an extension and
claboration of the first two stages. In this stage, action and results
are taking place. This octage may be a long time coming and must not

be ruehedoaa

220150n, ©p Cito, PPe 35360
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To be effective, the ineservice reading program must be
reslistic in nature. Austin strongly suggects that the in-serviqe pro=
gram be designed to increase teacher knowledgze of the problems identi-
fied and to make the performance of teachers more effective. These
goals must be continuously met through year to year efforts. She feels
that the size of the group of participants must be limited to permit
active participation of those in attendanceoz3 Attendance at aﬁfxn—
service reading program should not be required., Released time during
the school day or compensation for the time spent outside the regular
school day must be of prime consi.deration.24 -

Another factor which influences the success of an in-service
program is that experienced teachers rebel against listening to the esame
paterial repeated year after year. Separate programs for new teachers
mist be usedo Perhaps the experienced teachers can help in the planning
for new teachers. The in=-service program should center around the
actual problems that the teachers encounter in their classrooms. They

dislike the theoretical approach. The program must be realistic and
practical.’? Tt must be intertwined with the daily instructional pro-

23yry Austin, "In-Service Reading Programs," IThe Reading
Tﬂacherq_VOJ.o 19, No. 6 (March’ 1966)' Po 408,
e

24George Denemark and James MacDonald, "Chapter II., Pre~
gervice and IneService Education o Teachers," Review gg'Educational
Regearch, Vol. 37, No. 3 (June, 1967) , po 240,

25Henrietta Komarek, "In-Service Training to Help Teachers leet
the Needs of the Retarded Reader," Ihe Underachiever in Reading. Sup-
plementary Educational Monographs (Chicago: The University of Chicago
Pressg, 1962)9 Pe 166,
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gram of the content area teachers® classroomsoa
Rauch at Hofstra University had a group of read. -z opaei “lists
prepare a set of basic principles for in=service education in reading.
At the time, the reading specialists were actively engaged and particie
pating directly in their school's ineservice reading prografe They
made, with the assistance of the International Reading Association publi-

cation, Conducting In-Service Prozrams in Reading, the following

recommendations,

1, Ineservice education rmst be centered on the needs of the school,
These needs may be identified through the survey, the questionnaire,
the observations made by the reading specialist and principal,

and the requests of teachers.

- 2, In-service education must have the endorsement of the administra~
tive staff.

) 3, Practlcal aspects of the teaching of reading must be stresaed.
Examples such as preparation of informal tests, specific grouping
procedures and special activities and materials for the slow

learner were given.

4, Complete involvement of the participants rust be encouraged.
The participants should assist in developing and planning the
course content.

5. Demonstrations, observations, pre conferences and post confer-
ences rust be utilized and cvordinated to tue fullest extent by

the reading consultant.

6., On-going evaluation of the in-service reading program chould
ve the coucern of all teachers involved, of the reading consultant

and the principal.

bposter, op cite, p. U8,

Full Tt Provided by ERIC.
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7. Time must be provided to plan, visit and hold individual
conferences.

8, "In-service training should have as its fi 1 goal the improve=-
ment of instruction in all areas of reading."

9, The teachers! awareness that individual differences exist among
themselyes as wgll as theiragtudents chould be & highlight of the
ine-service reading prograrfle
It appears that teachers involved with ine-service programs 1ike
lectures the least. The workshop, institute day and teachers' meeting
are not fruitful according to Komareke. Teachers want a well~planned,
continuous year to year prograri Vost workshops have no follow=upe
Teachers want continued guidance and practical application of their
learning to take place in their classroom, In-service programs imposed
by an administration without consideration of the teacher or without
planning on the part of the classroom content area teacher is doomedo
Expected participation in an in-service reading program after school
without renumeration defeats the purpoce of the in-zervice progmmoa9
A reading consultant rust be sensitive and reallistic in his
demande upon the teaching staff, Threatening the security of the teach-
ing staff cannot help the in-service program, and Gemanding too much of

#he teachers! "free time' breede regentment, These are two ways to help

27Sidney Rauch, “Reading in the Total School Curriculum,"
Forginpg Ahead ig,Reading, J. Allen Fipgurel, Ed. International Reading
Association Conference Proceedings, Vol. 12, Part 1 (Newark, Delavore:
International Reading Ascociation, 1968), po 216

agib:ldw ppe 215-216, 29% omarek op gitey Po 164,
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the program fail., In-service reading programs must move slowly to have
lasting results. Concentration upon one subject area at a time or worke
ing with willing and enthusiastic teachers has a better chance of
gaining a strong foothold in the secondary school programOEO
Many ineservice reading programs have been treated as "fads"
with great activity for a year or two and then they are literally for-
gotten. A good program requires continuous study by the content area
teacher to make significant improvements in meeting the needs of each
group of students who only pass the doors of the school institution once.
Classroom action research and stﬁdieé in reading provide new under-
standing of the basic issves involved in developing mature, ccmpetent,
lifetime readers. As a result; a continuous in-service reading program

31

involving the entire staff is essential.

*ORauch, op cit., po 217.

31T0Jo Jenson, "Staff Cooperation in Improviag Reading," Reading
in the High School and College. National Society for the Study of
Education, Forty-seventh Ye:rbook, Part II (Chicago: The University of
Chicago Prees, 1948), p. 306.
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CHAPTER III

ORGANIZING THE IN-SERVICE READIRG FROGRAL:

Ways of organizing an ine-service reading program vary from
school to school.e No two schools are the same. The training of
teachers, the philcsophy of the teachers and the school, the size of
the school, the range of student ability, administrative leadership
and facilities within the school are some of the factors which influence
the development of the in-gervice program. It is very unlikely that a
program in reading will be endorsed by 100 per cent of the teaching
staff, However, ome should expect & nucleus large enough to facilitate

such a programe

I. Reading Committees
Interested members of tre instructional staff could be encour~
aged to form a reading committee. This committee could encourage |
teachers to extend the reading program into their classroom, aid in or
direct the planning of future in-service work in reading, act as public
relations agents for the in-service program, serve as a review board to
evaluate and improve the reading program and promote communications

throughout the school with regard to the ine-service reading program.

3201801’19 Lo 9’&09 Po 340
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Sub-committees might be needed to 1) review the present reading program
and discuss its major limitations and plans for resolving them and 2)
survey current literature on the subject of teaching reading and present
pertinent information in bulletin form to the other menbers of the
faculty. Another such sub-committee might be a discussion group that
would discuss problems of rutual interest and share ideas concerning
ways and means of improving the reading skills at specific grade levels
in specific content subjects., This committee might also desire to learn
more about the overlapping and the coni._auity of the reading program as
students move from grade to gradeo33 A committee composed of the school
librarian, teachers representing the subject matter areas, the reading
consultant and a student capable of informally testing the degree of
difficulty of sample materials might place emphasis on the proper
selection of materials.’

Some interested faculty members micht be encouraged to do some
action research. Answering such questions as "Why are some students
failing to make average growth in reading?" and "Vhat are some diag-
nostic tools the subject matter teacher may use to determine the reading
levels of his students?" would reveal pertinent answers, make other

faculty members aware of the reading problem, and ultimately lead to

33301'3[38119 Op- gé-_tog Po 9. Bl’carrﬁlg Opo sé-‘tog PPo 32"330
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improvement of instruction. Action research involves teachers in
finding causes of poor performance and working out corrective measuresojs

Thus, the role of the reading committee is to ralse such
questions as: Who should teach reading? How should the reading pro-
gram fit into the academic pattern of the school? Vhat can the content
area teacher do to teach readinz?. Involving the total staff is one |

step to a successful in-service reading program at the secondary level.36

II. ROLES OF THE PARTICIPANTS IN AN
IN-SERVICE READING PROGRAD
The teacher, the principal, and the reading consultant should
all participate in an ineservice program in reading, Their responsibil-

ities are not specific and should only serve as guidelines,

The Teacher

The in-service reading program is aimed at giving the classroom
teacher the guidance necessary to improve his instruction. Many content
area teachers want to know the answers to the following questions and
they are desirous of practical answers.

Tell us how? What do we do? VWhat materials are available? . + »
How do you fuse the teaching of reading with the teaching of
content? How can you teach the skills of critical reading?

How can a pupil's reading strengths and weaknesses be diagnosed?
How can the teaching of a subject be differentiated to meet the

oy Newton, Reading In Your School (New York: McGraw-Hill
Book Company, Inc., 1960), Po 96

36.1:2_.55'@0 s P 12,
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requirements of the superior3§eader in the classroom as well
as the most retarded reader?

If given the answers they will assume the responsiblility.

The teachker will usually share his new wealth of information with
his fellow colleagues, with the end result of better education for our
youngsters. The International Reading Association Reading Aid, Conducte

ing In-Service Programs in Reading, gives the following recommendations

for the content area teacher to consider.

lo He should communicate to the program leader his real con=-
cerns about reading and what he thinks should go into a program
being planned. :

2. He should participate actively in planning the program if
he is asked to serve with the planning group.

3. He should prepare in advance for meetings when such prepara-
tion is necessary for assuring full benefit from the program
being presented.

4, He should attend in-service sessions with the attitude of
wanting to gain new ideas that may help him to teach reading more
effectively. ?

5o He should accept positions of leadership in the program
when he can contribute to the further development of the program.

6o He srould feel a sense of responsibility for the success of
all activities that are a part of the program.

7. He should evaluate his own program in terms of what he
learns in in-service sesslons.

8o He should participate actively in discussions and demonstraw
tions when he can contribute to the accomplicshment of the goals of
the session,

9. He should cooperate with other teachers 33d the program
leaders in carrying “ut the ine-service program.

37Dnvid Shepherd, "Helping Secondary School Teachers Gain Compe-
tence in Teaching Reading," Journal of Developmental Reading., Vol., 1,
Neo 2 (Winter, 1958), p. 33

3BIx'a Aaron, Byron Callaway and Arthuxr Olson, Reading Aids Series
Conducting In-Service Programs ig'Reading_(Newaxkg Delaware: Internation-
al Reading Association, 19355, pro 1l=12.
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Bamman stresses the need for the teacher to have & feeling of
concern for the student who has poor reading Sk1115339 Austin indicates
that the teachers' role is thexmost important one. It is the teacher
who ultimately works with the students, who must start from where the
students are, who must accept his students on their merits and abili-
ties and tailor his instruction according to the interests and capa-
bilities, who must be a pioneer in teaching reading in the content area
and who must be willing to initiate new procedures if they appear to

hold promise. It is the teacher who must set the example and readouo

The Principal

. The in-service program in reading must be supported with great
enthusiasm by the principusl. It is his reapoméibility to see that read-
ing instruction has been given the highest priority by participating in
the reading workshop, in special courses in reading and jn conferences
with the reading consultant.ul The principal must be involved in the
ine-gervice reading programe When he is personally aware of the develop-
ment, the trends, the issues and the problems in teaching reading, he
will more likely find ways to implement promising practiceeeqa It is

very frustrating when teacher proposals have little chance of succeeding

39Henry Bamman, "Changing Concepts in Reading in Secondary
Schools," Changing Concepts of Reading Instruction, J. Allen Figurel, Ed.
International Reading Assoclation Conference Proceedings, Volo 6 (New
York: Scholastic Magazine, 1961), p. U2,

l}oAuBtin’ Op. 9_5.;20’ Pe ’4090 ulﬂauch, Ope 2}_&09 Pe 215,
b2

Austin, op. cit., p. 413,
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because the vrincipal is not behind the p::n::po.s;alaZ"3

The International Reading Association I'cading Aid, In-Service

Frograms in Reading, points out several responsibilities to be accepted

by the principal. The following are pertinent to this papers

5« He takes the responsibility for setting up an organizational
pattern for getting things done in ineservice programs or gives
active support and help to delegated ineservice leaders in "seeing
that" improvements grow from the programs.

6. He shows the teachers that he is vitally interested in the
program by attending ineservice meetings and taking active parts
in programs and in discussions.

8, He uses his administrative position to help in obtaining
materials when ineservice study groups recommend such materials
and equipment,

9. He arrange. for substitute teachers or modification of

. school schedules; when feasable, to free teachers for such in-
service activities ae visitu to other teachers?! classrooms for
observation,

10, He respzcts the opinions of his teachers, but he also
brings to bear upon any topic on which decisions must be made his
ovn knowlﬁgge of the topic as well as the recommendations of his
teachers.

It 1s also the prinelpal’s responsibility to schedule time for
the ineservice program. If attendance is compulsory, it is recommendel
that released tiwe be given to the teacher during the school day. If
the program will be voluntary and held at the close of the day, a coffee
break should be included. These items are very important in that resente

went toward the ineservice reading program may developa45

= 2 )

l-,
Phrthur Hedlman, Principles and Practices of Teaching Reading
(Columbus, Ohio: Charles Bo Merrill BookS, Incep 1961), Do 457
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When at workshops, institutes, and in=service programs, the
teachers are told what to do, how to do it and when to do it; they
become resentful, The principal must plan with, or guide tactfully,

the teacher and the reading conaultanto46

.'@he Readigg Consultant

The position of the reading consultant is a relatively new one
that is not firmly established. Hie duties vary widely. An excellent
discussion of his responsibilities appear in the International Reading
dssociation Reading Aid, Conducting In-Service Programs in Reading.

The writer will attempt tc highlight the reading consultant's responsie

" bilities in the realm of the in-smervice reading program.

1. He should appraise the materials available and their function
in the program., The types and extent of groupdng within the content
area classrooms as a means of meeting the various reading levels
will be dependent upon his knowledge of teaching materials, library
books, supplementary texts.

2. The reading consultant should observe the classroom, Direct
contact must be made with the clasjcoum Seacher tactfully and, if
need be, on the initiative of the reading consultant, Weaknesses
and strengths of the total program can be identified. This should
in no way be used to evaluate or rate the teacher.

3« He should serve as a resource person. He needs to be con-
sulted when selecting material for classroom use., "To bypass the
reading consultant when decisions are being made concerning the
purchase of reading materials is an unfortunate administrative
oversight, for the reading consultant is the person bewvt qualified

usColeman Yorrison, "The Pre-Service and In-Service Education of
Teachers of Reading,”" Challenpe and Experiment in Reading, Jo Allen
Figurel, Ed. International Reading Association Conference Proceedings,
Volo 7 (New York: Scholastic Magazines, 1962), p. 110,
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ERIC

Full Tt Provided by ERIC.




|
N

27

to make saledtions."u7

Lk, A great deal of the reading comsultant®s time should be
spent with individual teachers cr a special group of teachers.
HBie contribution can be made by working cooperatively wit’ his
fellow teachers.,

The main function of the reading consultant, therefore, is to
contribute primarily to the im wovement of reading instructiono48 The
consultant mst bear in mind that his enthusiasm for the teaching of
reading skills should not over-chadow the content material-~this scares

the content area teacher, and rightfully so.

lWAaron, Op- 9}"&:’ Po 18,
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CHAFTER IV

EXAMPLES OF JUNIOR AND SEKIOR HIGH SCECOL

IN-SERVICE READING PROGRAMS

A limited variety of in-service reading programs at the seconds
ary level were found by the writer. Those presented in this paper
serve as 1llustrations for those persons searching for assistance in
developing their in-service program. Many creative ideas for in-
service programs hopefully will result from these examples. Some of
the examples appear to have a great deal of merit in that they involve
a majority of the instructional staff with promising results. Other
examples appear to be "planting the seed" in ¢erms of developing an ine

service program in reading.

T, INSERVICE TRAINING FOR T=&
SOV AALRNG-SWYLY METHOD
A mandatory, after-school, principal-dictated in-pervice program
resulted after the "Great Togetherness" and "J1tra-Ultra Democratic!
processes of ln-service training failed., The reading consultant planned
' f4ve one hour lessons around the & Q3R Reading Study Method by Francis
Robinsono Creative and patient cenching on the part of the reading cone
sultant probably bewildered the content area teachers. Role playing vas
used, The students' (really the teachers) reading needs vere met with a
wide variety of reading materials. Math, science, literatureg art and
social studies lessons were presented with excellent technique. The

results were difficult to analyze. English teacherc in grades seven and
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eight are getting excellent results from the SQ3R Study Method with more
pupdl interest in class work and outside assignments. Teachers are
making better lesson plans and asking the reading consultant for agsist-
ance. Discipline problems have noticeably decreased and the atmosphere
of the school is one of diligent industry. Not all teachers have

dropped their antiquated single textbook, howeverol’9

1I. A CENTER FGR DEMONSTRATING THE TEACHING OF
READING TO STUDENTS IN GRADES 7-12

The demonstration center at Syracuse University was an example
of how a public school and a university can share the responsibility for
teacher education. From 1963 to 1966 the faculties of the Jamesville-
Dewitt Junior-Seninr High School and the Reading and language Center,
School of Education, Syracuse Unlversity, cooperated in an effort to
improve reading instruction in grades 7-12. The demonstration center
was organized to provide ineservice training in reading for content area
teachers and to produce a series of ten £ilms. Fifteen related manuals
were developed to accompany the films. It was noted that the teachers
jnvolved more readily implemented methods, procedures and methods that
they had experienced, not merely observed, read or heard about as a

50

result of their ineservice training.

49Helen Stiles, "In-Service Training for the SQ3R Reading-Study
Method," Journal of Developmental Reading, Vol. VI, No. 2 (Winter, 1963),
PPe 126130,

50 Margaret Early and William Sheldon, A Center for Demonstrating
the Teaching of of Reading to Students in Grades Tel? (Washington, DeCe:
United States Department ~of Henlth, Education and Welfare}, pp. 1=21.
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III. THE CASE CCKFERENCE AS A METYOD OF TEACI'ER EDUCATION

Dr. Strang®s article in Reading and Inquiry pointed out that ine-

serviga programs in reading which emphasized lectures by professors
were regarded by most teachers as being least helpful in aiding them with
their students? reading problems., They felt that being able to confer
with expert persons about the reading problem was most helpful. The
case conference method offers an opportunity for communication among
staff members who are interested in a particular reading case. This
proves to be an enlightening experience for the content area teacher.
The case conference also affects persons who perticipate in making the
decisions by making them more likely to carry out the suggestions.
Failure to have case conferences usually results in misunderstanding,
duplication of efforts by the reading consultant and content area

51

teachers, and confusion of respective roles and responsibilities.

IV, OPERATION SCHOCL-IDE READING
Miss Thomas, a reading consultant at the University laboratory
School, University of Chicago, assists the content area teachers in
meeting the reading needs of the students. She meets with the teachers
individually or in small groups and exchanges ideas, offers suggestions

and creates tests and materials, A reading resource center contains

51Ruth Strang, "The Case Conference as a Method of Teacher
Education," Reading and Inquiry. International Reading Association
Convention Proceedings, Volo 10, J. Allen Figurel, Ed. (Newark, Dela-
ware: International Reading Association, 1965), p. 389,
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guch items as taped lessons of the content teacher, professional books
and magezines, and useful research. The library assists the reading
program by providing an Instant Reading Level File which serves as a
gtirmlus for intensive efforts to individualize reading. The teachers
are provided with a packet on each incoming student which contains his
reading strengths and weaknesses. She usually provides instant or one
day service for the teachers. As a result, the school has become reading
oriented, For example, the textbooks are related to the individual
student's reading ability and the physical education coach creates inter-
ests in sports books and discusses their content informally with the

student by the side of the swimming p001052

V. OTHER IN-SERVICE READING PROGRANS
Several other in-service programs provided an impact on the
jnstructional staff toward their attitudes in teaching reading. One
program emphasized classroom management. This approach toward individe
walized reading forced the teachers to break the habit of lecturing,
questioning and answering approach. It focused their attention on the
students as individual learn633053 Another in-service program assigned

classroom teachers as aides in the reading clinicosu Closely related

52Ellem Thomas, "A Reading Consultant at the Secondary Level,"
The Reading Teacher, Vol. 20, Fo. 6(March, 1967), pp. 511-519

53Earlyg ©OpPo S}___&og Po 720

5hbliver Mles, "Systemwide In-Service Programs in Reading,"
The Reading Teacher, Vol. 19, No. 6(March, 1966), p. 427.
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CHAPTER V
EVALUATION OF THE IN-SERVICE READING PRCGRAl

An in-service reading program at the secondary level would not
be complete without some provision for evaluating its effectiveness,
The in-service reading program's effectiveness might be determined in
terms of 1) an attitude change on the part of the content area teacher
toward teaching the poor reader how to read content area materialj
2) a change in instruction by the content area teacher in terms of
meeting the individual reading needs of his students by differentiating

" his instruction; 3) a total school awareness of individual differences
in respect to the reading process; L) an‘interest on the part of the |
student toward learning subject matter and toward reading; 5) greater
reading of library books by the total school population; 6) higher otu-
dent achievement on standardized reading achievement tests; and 7) an
all instructional staff effort tpwarq the teaching of reading in the
content areas.

Hopefully the in-service reading prograi would be evaluated by
formal and informal instruments. The survey, questionnaire and intro-
spective methods‘diacussed earlier in this paper appear to be practical,
useful instruments in learning about the teaéhing of reading. Observa-
tion of teacher enthusiasm and teacher discussion of new approaches to
the teaching of their content through reading would be wonderful exper-

jences indeed. Teacher prepared logs may also prove fruitful when

Ky y
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evaluating., Research conducted by individual teachers might lead to
more effective and betier ways of teaching reading. We need to publish
more of this kind of research.

The International Reading Association Reading Aid, Conducting

In-Service Programs in Reading, suggests the following eleven criteria

when evaluating an lne-service reading program.

l. Toples selected for study met the needs of the group and
were of concern to all of the participants.

2o Topics discussed were timely in the sense of being the most
urgent “eeds of the participants,

3, Practical ideas were discussed, and suggestions for classe
room application were offered.

L, The leadership role was shared by teachers and administratoras.

S50 The organizational plan was appropriate for the work that
| was to be accomplished,
. 6o A variety of resources was made available for use in the
’ progranm.
7. Originality and creativity in teaching reading were
encouragedo

8. The overall plan of the program was defined clearly and
was understood by participants.

9, Consultants from outside the system who worked in the
program were well informed about the background of the local
situation and made worthwhile contributions.

10, Pupil performance in and enjoyment of reading improved
as a result of the in-service program.

11, The level of instruction in_the classroom improved as a
result of the ineservice program.3?

The writer cautions the reader against expecting immediate

‘ 57Aaron9 OPo citey ppo 21-22,




results when conducting or evaluating an in-service reading program.

good reading progrem may not be developed for five years. The in-
service program should be evaluated in terms of immediate and long

range goals and should evaluate that which is to be evaluated.

A
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Form #5 - PRACTICES LELATED TC READING IN THE CONTERT AREAS

Teacher's Name: Subject Taught:

The twenty practices listed below often are reconmmended in
teaching effectively the special reading skills in the various content
areas. Indicate the extent to which this practice applies to your
classes. Draw & line around the number that indicates the appropriate
resyonse from among the following four:

1l - Almost always 5 « Sometimes
2 =~ Most of the time 4 ~ Seldom or never

lo Text material used is suited in difficulty to the read- 1234
ing levels of students. ‘

2. Students are encouraged through assignments to read 12314
widely in related materials,

5. At the beginning of the year, adequate time is taken to 1234
introduce the text and to discuss how it may be read
° effectively.

4, The teacher is aware of the special vocabulary and cone 1234
cepts introduced in the various unitse.

5o Adequate attention is given to vocabulary and coacept L235L
developmcnt.

6o Provisions are made for checking om extent to which impor- 1 2 3 &
tant vocabulary and concerts are learned, and re-teaching
is done where needed.

7. The teacher knows the speeial reading skills involved im 12 3 &
the subject,

8. The teacher teaches adequately the special reading 1234
skills in the subject.

9. The course content is broader in scope than a single 1234
textbook.

10, Aesignments are made clearly and coneisely. 1234

11, Students are tanght to use appropriate reference material, 1 2 3 L
12, Adequate reference materials are available. 123164

13, Plenty of related informationzl books and other materials 1 2 3 4
are available for students who read below-srade level.

° 14, Plenty of related informational books and other materials 12 3 &
are available for students who read above-grade level.
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Form #5 = PRACTICES REIATED TC READING IN THE COU'TENT AREAS conte

15,

16,

17.

18,

19,

20,

The teacher takes advantage of opportunities that may
arise to encourage students to read recreational as well
as informational reading matter.

The teacher helps the poor reader to develop adequate
reading skills.

Readings from various textbooks are provided for those
who cannot read the regular text.

Students are grouped within the classroom for dif-
ferentiated insiruction.

The teacher knows the reading level of the textbook(s)
being used.

The teacher knows the reading ability of the students
from standardized tests, other evaluative materials,
and/or cumlative records.

1234

1234
1234
1234
1234

1234
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2o

3o
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6.

7e
8.

Se

10.

11.

5

190

2.5

130

Question

Are you expected to assume responsibility for pro-
viding instruction in reading in your classes?

Are your students prepared to do reference reading
in the library?

Were you taught that reading skills can be improved
throughout the active life of most individuals?

Vhile you were in college, did you receive any
instruction on how to teach reading to high school
students?

Were you taught to expect a great range of reading
ability within a given grade?

As a part of your training in college, were you shown
how to adjust reading materials to the reading levels
of your students?

Were you shown how to teach your students to read
a chapter effectively?-

Vere you shown various ways of teaching studente
to add words to their vocabularies?

While you were in college were you taught how to
teach students to concentrate?

Were you taught how %o develep on the part of stu-
donts an awareness of problems in your subject
matter field?

When you were in colloge, did you lcara how to
tooch students o read im order to solve problems
in your £icld of speeclmlization?

Wore you chown how to teach your students to
ediieally ovaluate a writer's bias and use of pro=
coneeived ldean?

Wore you chown how %o teach your studenis to
ovaluate the organization and relative lmporbance
of facts, dota, and information?

Should prospective coeondnry tonchers be taught
how to develep en the part of thelr obudonts
Pundancntal reading ckllls?

Would your cchool benefit by o reading laberatory im
which dovelepmontal worl dm wending 1o provided?




