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-+Because the "bulk of  professional attention to middle-age chafige has
concentrated on women, and because there 15 a need for data on diffefences in
career options- and alternatives between men and women, a study focus
Brocess of adult development, men-in-tranzition and adults .experiencing di
ata were collected by means of (1) a questionnare returned by 322 of 'thg 420 male
students 35 and over enrolled as undergraduates at Wayne State Universy n 1967,
(2) semistructured group interviews with eight men wich explored the rdasons for
change and stresses involved. and (3) a discuszion between two panel: of eight men ¢
of the role of counselors and educatorzs i orking with adults  Thefadult.male -
returning to college 1s about 40,3 part-tme ztudent working for a degree| probacly in
beral arts or,if not that,in education or business admmistration There ¥ a need for
further study of the adult as a learner and for more comprehensive mofels of ‘adult
development which include prowvisions for celf-exploration taking place gl through hife
Reassessment. of academic requirements and bureaucratic proce:zes/[to encourage.
rather than discourage college attendance by adultz 1z reded Jeparate adult
. ‘¢ounseling centers should be established (The document ndlides 33/references, 12
tables, the questionnare, and an occupationgcede) (ap) -
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y R MEN- IN-TRANSITIONY'
% ) A STUDY OF ADULT| MALE UNDE
- AT VAYNE STATE UNIVERSI

. This study can' best be described by”two ref;aina: "What if" and'"If ‘

only." '"What if:" I hacd gohe to cpllege, moved to. another city for tnat ;

: . . / /
new job, not dropped but of high s?nool. "If Only:" 1 nad not marrled so |
%W !

- young, had ndt wasted my money on drinking, had studied harder. The world

DAL sl Sl
@
.

is filled with people characterized by "If only" and "What if." They have =

been atudied, analyzed, and made th subject of novels and plays.

- This study is about men who ar in- the process of. changing their '"What /\

.t

‘ )ifs" and "If onlys" to*"What can be.

" ThE‘men being studied are all 35 g : ]
. years of age or over and currently e rolled in an undergraduate program at |
Wayne State University. ey are or|should be our modern'day heroes. They

-are the ones who deSpite many obstac es, are taking hold of and consciously

shaping thetf own destinies. They a proving’the thesis that one's destiny

possibillties of such change. Possibly out/of reaction to the myth logy

e e

_ sitx~of our fast-changing economy, I ave chosen to study those people with

Bhtas o e Ll e L A L

“the.little likelihood of change who are, in fact, changing--men 35 and over.
- . ‘.f .

»




role. " A possible explanation of this dichotomy may, be fou -“’ the much
] harsher penalities for men—who deviate from their perceived role expectan-
< 5 5 e
! u//////’cié’b///;urther evidence of this can~be found in Neugarten‘s study of middle~ :
) class, middle-agersf firmly held notions and constraints about age appropriate
‘ .
- behaviors.' For example 74% of the men studied and,641 of the women agreed
‘s ¢ )
4”‘ : { // ! . . *
h T . s " ;
. s ‘ \ ) - X
* o S ~ " “ ‘ R \
¥ il P
E ‘a// . . N _
g \ .
. 't .
y ’ )

. example is’ Edgar . Mill 8 study "Career Change Aﬁong Ministers." ) T

v

-—

-\ Need for the study o ' , ‘-‘:'.) .

This study deals with those male adults’ who are enrolled in undergraduate

¢ < - ¢

school for several rela‘ed reasons.. First; the bulk of professional atten-
. . . { .

.

Among studies of adult career patterns very few have focu d on mén. A raré
H \ ¢ ‘\ 1 7

)

A second reason to study men is/the need to gather informed andnpro- -

L4

fessionally collected data on differences~&n career options and alternativés

~

between men and women. Ginzberg argues, contrary to Betty Priedan and her —

-~ °  followers who attempt to evoke sympathy for theﬂggﬁaﬁ‘ifplight,that educated

v » ] a Pl 8 . \
» Womeri have more choices and options availablé to them than men. : Women can
. . ~ Ve -, l , {’ ’) (

* enter, leave, reenter the labor market and in the public eye, be considered

"interesting.ﬁ The man who engages in prolongedﬁroleﬁeiploration, on the
other hand is more ‘often considered neurotic, - confused and unmasculine. An

g ' .

example comes to mind of some data which 1ndicates that while women can

/ 8 i A

prefér the male role in a test situation, males rarely choose" the female
3 { -
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‘1not allowed expression and might'take other forms.

' iifeestyles can do so- only in ways defineq by the soc

. those who ca
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thac "men should be settled on a careern by 24 or' 25 vears of O

? ‘ f’x -

describing the ambivalence inherent in’ every social role, Alice Rossi in a
mimeographed paper '"The Roots of Ambivalence in.American Wbmen" points put

that negative feelings about .a role can be admitted only to the degree that

“" )!‘,

ths role is optional

1.

o

Thus, sinqe women have'options about work they cén

ﬁ .

o,

' Men have no "

<

discuss, ruminate and bore people about their work conflictl.

choice but to work, Thus, their negative feelings about their work ;ole are
© 20

the d*sciplines more traditionally associated with education. Concentration

in\this survey will focus on both social structure and

Lo > a

Individuals unafraid to change and ﬁiIling to explore \

oividual motivation.
w identities and new-

lﬁsystem.

~

. ¥ A further reason for studying'these men is that kthey are in the process

of transforming rather-than contemplating'or ‘remembe 1ﬁ§ a trangition. This

can provide us with insights into the uncertainties,°ambivalences, and the

b

11y going agdinst the ‘.

1stresses and strengths experienced by an adult act
e -

mainstre - We might find clues to better underséanding those who ,can and

A
ot transform, change, or progress./ Thus my concern is with

the male who

SIS S
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. : in'fact iﬁ?explocings In Eact some pschologists are- auggeat%ng that a .
5 ;( . L |
i

i

The top?% of middle yed is generating intereat and, notice. A variety
R s ,

[\ ’ / / %
of factors--aome social others personal and’ economic--are-cbnverging to make

&3’

- = g : /

SH ' the topic of aduh: men-in-transition an informative, lively topic for research.
ith!% haa implicatiOn for modifying ‘our current developmental models in ordér

to account for continous career and self reexploration. For example, Columbia

¥ . s
f

L, University has ae"New Careeaf Pfogram" for. a smail number3of}successful'bus-
", N ¢
o inessmen and women who want to change from lucrative jobs to service jobs.

An example is an interior designer turned placemgﬁt director for the Job Corps.

¢

In descr ing the, program, Alan Entine, its director,’ commented on the fact

. that even though very, few adults were actually in the program over 7000

6 Voo
- inquiries were received during the last year.

Harper and Row has just publisheh a lively, popular book, The Niddle- .
T '
Age Crisis., Tlp very nature of ‘the book indicates general fascination

.

. with the middle years, More scholarly is a:distussion in the Journal of
- i . ) 9 /
Gerentology of the "Second Careers as a Sociological Concept".% .

3
4

To summarize, many ways exist to study adult development, Focusing on

’/, | 'adults-in-transition -- th;t is adults experiencing discontih itv -- ia
suggested as a way to better underatand the orecess of adqit. evelonment.} fa
Cd .. . ' . A y
use Anslem Straussﬁiworéz we vmntwto "¢apture the‘open-ende : tentative, ex-
planatory, hypothetical, problematical deviOu;; changeable, ;nd only partly
\ . ‘ -

unified character of human courses "of action," i " ' »
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uplanation £or adult change SRR Ca L LT e e e O
K N . T S S T T s

/ Two basic explanations for change in adults undergird the propositions l?

s .. set.forth in this study Oﬂe relates to thej&%ydhological makup~of a perg?n
.' ) ‘e . .' . P
’ . and the other to the social cqntext in which the person operateh.; Thes I
j' psychological propulsion for normal adults functioning to change can be - [4 l\

aest under tood by Robert White s competende'model

In his many years of

' "The missing link..sis the petsistent tendency to. Become fit more':
] 33 . S ~ ¢ . W
3 competent 4 But this drive to become and EEQl[more cpmpetent can only e e

3 .4

be realized in f~§99131 context : which allows it. The notion- of joining

I
!

the competency drive inherent in all people to particular social contexts

- A o n

which offer differing options for development. is really just anothér way = - | o

of ipsisting on the marriage between sociology and psychology as explana-
. ) b .

S tions for change, | o,

"*'«*")’ N

o qu example, if state laus prohibit ynmen from doing certain kinds oﬁ I

| A 3 .
! ¥ / ) \
. e wlrk,ﬁtheyvcannot achieve in this area. This framework helps us only to the -

o“ -

+ extent that it enables us to ask the appropriatﬁ,questions. -To test the, - , '

’_/ framenori,,it'is proposethhat we think aboi¥, look at ‘talk about adults-
. }-Ltransition‘. that is, those people who have changed or reversed a "gen- .
; wﬁ%{ally irreversible pattern." Or to put it another way, let us'look at K o
» ‘pe;ple who experience discontinuityuchanging radically their internal and | - :f

external frame of reference‘and environment. - This might enable us to test .

out the competence and context theory. Although this study is based on- Y

small numbers, it hopefully will illustrate the degree to which adul ‘can

5" \ c,\l

R i M

learn, grow, change, reverse_patterns; .The: adult as learner, as changer

N

deserves spgcial attention. e T e T - |

/

1 \ CA . Y , r. 7 : _— : 2 . 4
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© Methodology . ' x\\\

g ] “ . : \% .
All male students 35 or over enrolled in any of the Wayme State University

P

Colieg;s were studied. The sample {s purposely limited to men, for their N

career .patterns are very different from those of women. The sampfe is further

1

limited to adult men.in undergraduate-school to insure that<%hose studied
Y = ' ' . ’ ‘ . l

. reglly are making significant tranpitionstw The adult male in graduate school "

-1s the more usual, phenomepaﬁ. ‘The_samplé of men-in-transition w3 studied

4

by the following steps: T oy L ' - IR A
. : - ) . !
_ - o - |
.~ 1) A two-page questionnaite was mailed to the entire population of adult ‘
g _men 35 and over enrolléd in unpdergraduate school in order -to ferret .
~ ' " ot those who fit into the.category of males-in-transition, and to
y -~ obtain quantitative data. The men surveyéd were all enrolled in the -

Spring quarter 1967. The total number of male undergraduates was
10,696 with 611 being 35 or over. Of the 611, 420 represented all ‘these
.~ undergraduates who were not pbb§>degree'students. . Three hundred and ,
- twenty~-two men (322) returned questionnaires providing the data for the ",
" following analysis. (See Appendix). ~ * _ ’

2) Eight men from the sample were selected for-group. interviews as a way
to obtain qualitative data on adult males, The interviews were semi-
- gtructured and focused 6n the.perceived reasons and stresses involved
in change.- ‘ ! ° -
_ S)AJTwo ﬁanelsvof-men‘(eight‘men) Qere engaged in front of counselors. The
b .~ men interacting with counselors provided information of the role of
. . counselors and eédyéators in working with adults. c e
‘E @’ ) L - s \
1
1

.«

o L - : ‘ - R

Y
[
.




I1 ANALYSIS AND RESULTS ‘~

The questions asked of the men were intended to elicit introductory data;

that is, data which introduces a new topic anq opens up the possib{Iity ot‘a ' T‘E

new group needing study. | | - | |
The quantitative da:a while informative snd instructive, are overshadoued

by the ?ature of the many unsolicitated comments. Actually eighty-seven men .

offered commments which ranged from "you are the first-person to take an | - .

FAY

L 4

. .7 - : ' e
inter ,in Someone like me," to "if I can be of further help please let o

me . know," to specific suggestions about needed changes. Tbe<point needs:

cmphasigg the men surveyed were cooper£tive and hopeful that. universi ty lif -

could be made better for them. It is hoped that this plea on theircpart will

not- be ' lost in.the tables, percentages and ayerages which follow.

The results are presented through tables and comments grouped in five
f . . : . ]

sections:.
. i k . - F
. 1. Demographic data’ ) | s
- -~ 2. Impact of education: mobility . .
k 3. "Motivation to return to school
4. Reactions to age-stitus system
5.  Recommended changes and services.. -
= : c /
3 - \
Demographic data " |
E C s | How old are these men, what is their acsdemic ‘status, what college do they

or ‘attend when did they decidesto return to c\iigge?"These are the questions

answered in the following tables. ‘ - "

. DA N 4 ‘
e S L v L
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' . . . - " “/I_~'/, * .ot
- . Table I ‘ o
AGE OF MEN IN UNDERGRADUATE counszs AT mnn ot
\\\ T ' : !
1 \ - . . . .
ACK / NUMBER OF MEN PER CENT
35~ 40 years . 168 | 529 )
, 41 - 50 years : 118 - B 7
N A o . '
g - 51 - 60 years 36 . - 11%
‘Total ‘ )~ 322 . 100%

L

As uoold be expected the largest group is the youngest group. Commenta
on the questionnaires indicate that in apite of today's potentially longer )
life spanfwmany-see thirty-five as a half way mark. At this point it is
possible to look forward to a probable twenty-five years of uork, generally

the most productive. The group surveyed can therefore assess the present in

/

terms of the future. Q__///( .

* That 37% of the men are between ages forty-one and fifty, however, points
to continuing self-explorﬁtion. The oldest group, aged‘fifty-one toaaixty,

represents 11% of the population. This group is particularly noteworthy for

RS-

in a large sense they are pioneers by continiing to reaaaeas their gpals

and aspirations at a time many men have settled for the status quo.
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11

. Table II
ACADEMIC STATUS OF STUDENTS . 8
| .
STATUS NUMBER OF MEN: "/ . . PER CENT )\
Full time | 29 - .o e
# ‘ :,,.’ . * 2
Part time | 291 ¢ PN 90% !
Not given . : 2 T v s Pt a
, . -
Total / 322 ‘ - 100% 7
‘ \
- - —_

Surpris.ng 1is the fact that 9% of the men surveyed are'carryidg a fqll "§

- e

time study load which means at least twelve hours of work per quarter.. In' o
spite of per%onal, economic or social difficulties which must accompany such

a schedule, 29 men obviodsly feel it is worth the departure from the estab-

11shed norw. 4

b

Nimety per cent of the men are part time students, carrying one or two '

T

o ) ) ,
courses totaling from three to eight hours per week. Many hours must be added

: - |
for class preparation, and like the men abovg this work is done in addition
to holding full time jobs. 1Is it obvious to assume that the competency drive

-

’ s g
and need for continued self-exploration is strong in all of them?

* Table III . o
* DEGREE CANDIDATES i ' o
4 x(
STATUS | NUMBER OF MEN PER CENT >
. Working  toward degree 283 : 88% ("™
Not waking for degree 27 . 8%
Not given . | .12 : N ﬂ &%
. v o322 % 100%
o \
kY /\ 9 \\
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Eighty-eight‘per cent of the men over thirty-five years of age are working
. ' ' ) ‘ ,’. , ) l L’ * B
for undergraduate degrees. A few have degrees in other areas and for personal -

&

or economic reasons are working for a'second hndefgraduate degree. “Whatever
{ f

else it indicates, the_fngcmghnt madkzare working for a deggee certainlz
\

points to the widely'ackHowledged nécessity of holding a degree as tengible

evidence of a certain e;atue in our society. o ' -

S ; Table IV » vy
s " OOLLEGE ATTENDED BY MEN » }
. COLLEGE . <~ « ~ ' _ . NUMBER - SR £ CENT .

mv*‘mwwmrwm"‘w“"w‘w A
'

A

. Liberal Arts (including - .
‘ Monteith) ' - 153 - ' 47%

Education N 61 . - ) 19%

Business Administration 61 LT 2 19% )
Engineering 31 | { 10% |
Nursing ? 1 / - -- | Q,
Pharmacy S 1 ; / -

Mortqery Sc;eﬁce : R | o . --

No;.givee P & | . | e?"i% 4%

Total o owm D Y e

. | , - =

It 1is particularly inteké%ting in terms of the thesis of self-exploration

to find by far the largest,:ercentage of men, 47%, enrolled in the College- of
Liberal Arge. .Liberal Arts is not necessarily the avenue to more money or
specific job-promotion. In fact, the compleint of the~younger Liberal Arts
undergraduates is that they are equipped to do nothing after graduation. One‘

factor which might explain this high liberal arts enrollment is the police




X __would be. regigﬂered in business Jhministration. o

.
N .
Y
- A «
. . - - R
. T, . \
. s - '

adminiﬁtration program in which policemen are given the opportunity to

return ta school. The police department paya the tuition, but does not give

men time for class and study. This, is a&n example of transition reaulting N

‘& v

from ‘combined internal (man's deaire) and external factors (police program)
Houever,.only forty-four_men were in this program, 80 even if this number ia

subtracted from the total, the largest number of men is atiil in .the Liberal
/ ~ . . , ) 4

b

Arts program. : | R

L

It is possible that a greater number might be _enrolled in the College of |

. Education if, as is suggested by three men, there cogld be some adjuetmenttf

the requirements of teacher certification for those employed full time. 1In

~_other words taking time fqom a full time job to fulfill student teaching

assignnents is.out of the question. It is interesting to find .the same number

of men enrolled in education as in business administration. A number of
comments with regard to more"adjuetable engineering courses in the evening
raises the question whether t%ereaight be more men enrolled in that ‘colleg'e

if the courses were more adaptiﬁﬂe to,supposed-current needs, Certainly if

reapftaisal of direction at this’ age were only toward more money a larger number

7

» . —~
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YEAR AT WHICH' N
* _._YEAR OF FIRST COURSE.. NUMBER OF MEN—— v PER CENT
Pefore 1.936- ) i :1 “ . ‘
" 1930 - 40 18 . 6%
1941 - 50 4B 81 . | 251 .\
1951~ 60 7 0 }/\ 7 2
1961 - 67 o123 . = A
ot answered 22 ‘i :i” //\ g 7%
s Total- b _ 322 -

a =

d,

As would be expected the largest percentage of men}BBZ) returned to

0~
school in the present decade, This understandably results from the increasing

emphasis on$the'importance of college education and acceptance of the adult
student as an intergral part of the student body. of course it is impossible
to underestimate the impetus given by industry to obtain that "piece of paper"
the necessary gateway to 80 many jobs. Thirty-one per cent ‘took their first

course seventeen to thirty-seven years ago. From discussions we find that .

those who continue their studies for so many years do so as a wgy to enrich

lives made barren by unhappy family situations or deadening daily employment

as well as those who are enriching mature relationships.

’




’fiﬁgsct of education: mobility

’ t" I » 32
_Patricia Salter West in Class, Status Power states that education

.18 becomf!% a prerequisite for. class placement,... 'obllege ducation hss .

et

s tize th'e data. ' , T

'in‘become simply a badge of eligibility for the 20th century white collar uorld "

‘

Thus education has become a much more valuable resource and a more vital factor
in the distribut on of power and privilege than ever before in history.
Indivﬂdual life is determined by occupation which 4in turn is determined largely
| by educationsl opportunities. Occupation determines the prestige and the ;
money.‘ Thus, money becomes the "s{)nificant link between pcople"(’10 In other

»
words, occupation produces the income which produces the way of: life by which

ES

‘people rate each other.,
It seemed crucial therefore, to test out the assumption thatveducstion

and upward mobility ‘go hand-in-hand, By seeing if the adult men who return

to school beyond the time when this is usually done have experienced the |

expected gpward mobility. Analysis of the questions relating to fathers

o

and sons' occupations were troublesome .to anaiyze. It is interesting to note
"the ease with which_text books discuss mobility but the difficulty encountered .

when classifying data into nagable categories. After exsminingathe Diction-

ary of uccupationJTitles, :ﬁXNorth-Hatt Scale and'others it was~decided to
utilize a code developed by the Center for Urban Research, Uniyersity of
\Michigan, Dearborn campus. This scale is basically an adaptation of the
hUnited States Census Occupational Code. Fathers were - classified by occupa-

. tion into upper white collar, 16wer white collar, upper blue collar and lower

blue collar. Sons were. classified in like manner. Tables VI and VII schema-
; , A -

s
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.80 the question did not seem of curr nt importance to the respondent.

16

—~

: ( .
Although the ther tz?les in the study represent the ansueres of 322 men,

Table VI-and VII are confined to the responses of 250 mcn. Seventy-two

questionnaires'weée nBt vaiiﬂ%because the father 8 occupation had been omitted.?,

[

Phone calls made to 10 men chosen at random ascertained two reasons for thia

ommission; namely, that the father s dead or had been retired for some time

A}

»

The United States Census Code in ludes police officers with,protectrve
service worﬁers. In view" of the fact that the officers in this study were . o 1
in teaching or administrative roles,fit was arbitrarily decided to classify - . j : é
them with the administrative and managerial group rather than with the pro-.

tective service workers. Thus, the police officers are classified as upper

white collar rather than lower blue collar workers. Although this decision

tends to weight the study slightly in the direction of upward mobility, it

was felt to be a more accurate picture of the true situation of the growing .

-

status attached to these occupations.
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UPWARD MOBILITY TREND CONFIRMED: CURRENT-JOB OF.-
RESPONDENT IN RELATION TO FATnza%sZJon .

e . 9 Total. Upper Lower . Upper lower

. ) o - White 'white blue Rlue
"Eather<s Occupational g " . : Respondent's Occupational

Level " Level' -

Upper White Collar 53(21%) 4(1%)  2(17)

LoweruWhite Collar | 36(14%}

Upper Blue Collar . .65(2315 ?3(211)’ §22

Lower Blue Collar 96(387%) -+ 67(28%) 6(2%) . _

Total 750 {53077 060 190D 180m)

In Table VI the total number of fathers in each category appears in the

first column. The diagonal line blocks off those whose occupational status

- remains.the same as their ﬁather 8, therefore forty-four upper white collar, E

5 lower white collar; 5 upper-blue and 14 lpwer blue. The numbers above the

diagonal line indicate the amount of downward mobility, in all a total of 12,

/

all 170 men. Thus 277% show no change anmere"Sz show downward mobility and

those below the diagonal line reveal th@ big inerease in upward mobility, ﬂr .

confirming the known trend 687 show upward mobility. _ ‘ ¢$§“,\
¢

v Another way of visualizing the @obility data conta}ned in Table\VI wﬂuld

be to group all those whose mobility patterns is similar.

‘ . !
- : . t /
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: Table #11 |
U'PWARD MOBILITY TREND .CONFIRMED: CHANGE IN OCCUPATION&L . \
STATUS ‘BETWEEN PATHER AND SON s '
o N, 250 B
, 9\ - - ) - . . o ~ 1—;
T, UPWARD MOBILITY NN . NUMBER OF MEN =~ | _
Lower Blue Collar tOJUpper BI&%«Collaf . T .9 7 S ]
_Lower Blue Collar to Lower White Collar [ 6
Lower Blue Collar to Upper White Collar ) 67
' Upper Blue Collar to Lower White -Collar -+ 6 b -
Upper Blue Collar to Upper White Collar s 2 & .
Lawer White 0011ar to Upper White Collar o v 30 - i
" Total | S | | | 170 )
| . . . | :
3 . ‘ <
i B oo \
’ . DOWNWARD MOBILITY -
‘ ’ | , I o
. Upper White Collar to Lower White Collak 3 -
Upper White Collar to Upper Blue ‘Collar , 4
E Upper White Collar to Lower Blue Collar - 2, '
; Lower White Collar to Upper Blue Collar 1 o]
g Upper Blue Collar to Lower Blue Collar 2 ﬂ\
- . S \ ) -
g Total ' I ‘ 12 .
‘i . ‘ . - ~ g
[ ‘ ' LY ) :
] A . !
| 'NO CHANGE - ‘
- ‘ . . ~
; Upper White Collar . ' 4§\.
- Lower White Collar L 4 . ‘ , . i
. ‘Upper Blue Collar ' [ -5 L
% . ‘Lower Blue Collar ' ‘ 14 R
Total _ i ‘ . S 6 ,,/ ;
é;r - ‘ . —— - o 2 1 \ AN )
E - o " b,
: <
EI‘ L N ’
T ) ‘ -8 ' )
- \ - . |
gl v ‘;‘%‘ " o * - ¢ ¥ ¢ )
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) \MotiVstion to return . & . o . o |
‘ .;k . - N . . . Al

N

Motivation to return to s hool 1s obviously the crucial question. th ,

-f
;'

do some men return pastethe g6 when it 1s "acceptable to do- so?” What fact-

ors blocked their return -;,ing the college-age years? .: k

) | Several authors discuss and‘describe the elusive CoRcept ofLmotivatfbﬂ» S ow

> - A brief reVieW'might offer a framework for viewing the data presented in Table

R varies with each individual. Educators need to encourage 'growth-expansion mo-

S
VIII Raymond Kuhlen differentiates two major motﬁvating forces which deter-

-

N mine the direction in which particular ‘adul ts- deveJOp, One set he caIls ’ ‘ i

- L

~"growth-expansion motives'; the other set he describes as "anﬁiety ihd threapo-

|
v

as sources of motivation'. Any individual experiences bothAtypes of motivating

y ¥

factors. Certain situations and internal experiences lead one to'expand, change, |

o

-

ugrow. Other situations produce restriction, defensivene%iband protectiveness.

_Although Kuhlen points out that "growth-expansion"motives dominate, the beginning B

of adulthood, and anxiety and threat crop up in later adulthood, this obviously

-

N

.
. ‘
S . _ T y4 . -

tivators." ."* T

<

-

} Haug and Sussman deve10ped a useful construct for explaining adult.career

swithches. The authors vrite, "personal, social, and work system characteristics

, A\ -
. create !push":andm?pulln phenomenat..g That is certain aspects of'an - | .
| imagined new situation oulled thch“into a sécOnd career while'their current -
' ' ' .
situation pushed them out, For example, certain fields are characterize; by
\ 'early retiremenﬁps;Thisuwould be a,"push" factor.' One set‘of factors pSﬁﬁes\
E ) BN - ' .
"“men“out; another pulls them in. - il, - K: A ” ?*
. | ‘ . ‘ - | S - N
u . ' ~ ) . 5-’ » ] 3 K _ . ﬁ_. j

- .
o s s - -
Rk, . ¢ - -
LIS oL
L - 3 A -
- » - L L} )
-~ ¢ > T - . .
J €T n - ‘
) - A - ‘ﬁ o
- ' ; - . . .
e - : = # —————
T 7 g, - e - ST - a T »
. h e " | R ~ : - - e PR - 2 Y
) e g g R e e ol i e W e s e o e e o o wenee o PSR O NPE SN I SV e oAl 1
O e TR R TR I *’\ A s A NP i T T T T T TR L
o ) o Al 4z s smpen oL - i i [P ‘! / ¢ e, e . :
S 3 i adiies: ok o . i TR W) A Ll b L y g e 2 i

FRIC [
A Provide Ic




-
-
S
v
<
L4
P
- L
N Vs

. . 4 ) N X
.. , . 5
0 . 0 . - &
~ . . ~ v b :

[

g :'; *." Sheffield analized what ‘he termed the lea ing orientationl of adulto.

-
-

‘He‘lefined this as‘"the major principle wqifh g vel meaning and direction te ©
s - .- 23 e
* the continuing learning act", . Sheffield uncqvered five major learning orten-' .

tations ‘which he labeled (l) the learning ori tatign (yearning for knowledge),

1

(2) socialbility, (3) personal goal\(gain reco ition, upgrade job comPetencY),

~v=' (4) social goal (contribute to common good--c‘

1 .

unity), (5) need fulfiilment e

R =
N v
' e >

*

R (seek reliei, from bor dedony.

i f;:; Ihus, we see many possible approachee é;
BRI SN d
why do certain_groupa return to school ~ATwo ueqtions in this*study"dealt

. ‘
LA ‘ -\\\( .,

derstandﬁbg the queation--*-

G

t

g withq he;nain_events which motivated the men's return to school and the‘xeaé

o -
. >
< I \ - ¢

cﬁjinﬁéhe gaot\Qad\preventedfit. The replies -formed an easily viei- : ' E

';ﬁ s ble grdhping under tbe following five headingeo Job,.?hmily Sithation, Expo- ;5'

S cure‘to Educat?on; Perégnal and finally‘Political and SOciangorces. Natur-

Ke

¥ ally, the categories overlap, but the replies have been placed under the . . B

¢

- % item estimated to be the.most dynamic."Since eome.of the men gave more thnn

‘
N 4' g

‘an\ce, ‘the ftotal’_ .'nuiiber of reblies. exceeds the L

. .'-1\«. < [ :

im

one reason ofwequa,

;: numbeﬁ of n‘tnterv}ewed These categovies are reminiecent of thoee described

. > - ‘R
. T

nf by Sheffield but also relate to~luh1en 8 two mujor forcee." SR o .

i
)
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: e MEN'S STATED REASONS”TDR RETURNING TD SC . s -7
| o N A TT5 e '
r o, L e v -
REASONS FOR RETURN TO SCHOOL S PAST'UBTFRKBNTS TO RETURNING TO SCHOOL

. JoB B

jvancement ,importance of dégree 125 Financial 91

pange of job situation, retirement ’ 53 Time K . 57
dﬁrity - o, 34 Satisfaction with job income : 6
couragement by employers financial etc. - 19 - Transfers 4
Or more money S o ) 9 Desire to earn money - 1
. , ) . v T : i
btal 230 159

= FAMILY smianort
»r own sake and influence of family 22 “Family demands: Time, money .67
ss responsibility in all areas 14 Wife's lack of interest . -1
sire to improve social contacts 4 Pather's death . - 1
btal N . . T €9
- EDUCATIONAL OPPORTUNITIES \ '

sociation with people studying ' 15 "~ Lack of guidance; family\& school’ 40

cation,courses offered by Wayne

fessional conventiona
cational rehabilitation - .

¢ 1
aching an adult class 1
titude testing , Ny , 1
aining Program . ' o1
Jaring speech by man with two degree§ 1

¥

E

king one ¢ourse
aaibility of getting a degree .
'n ~ - . "
;ah_ e UL
: Ly SR IR
[ -
t : e T
IR S "
.
!’ i . \

- Ignorance of college requirements

. Unaware of importance of education;

indifference to, contempt for . 27
Unfavorable circums:ances»Coursea ™
and-location

o./

Ignorance of opportunities
Problems with learning in school
Nét needed for job advancdement

Discouraged by langemge demands
Foreign degree not accepted
Going to electronics school

=0 WU~ 00 00
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Table VIII(cont.)

- .
. - ! N
’ .

A " PERSONAL
elf 1mprovement satisfaction.desire . Inoécurity;fear of failure
" to learn . 58 . 31
bition, finish something already begun '\‘1HQ§g?pent in social,politieal L
15 ' ildren'sschool activities 13
Do something constructive,ththwhile 13 8 Laziness,lack of ambition : 12”7
Recognized need for continuing education 11 Bad Health, fatigue SR 4
Psychological (gaining confidence, age o Too old _ |
boredom, alcholism) 10 Language problem . 1
Total , - - ?‘ 107 62
- - - ) Pouuc.u.m socm. PORCES o S , ;
61 'Bi1l ‘ , 4 War ' - o 24
Supreme Court Decisions ' . - ~ Not expected that people in . o
‘ , ' Lo e 2 " his area would go to college 1
 Armed Services . 2 ' , .
John.F. Kennedy as President 2 .
New employment opportunities for Negroes 1 v
Immigration < I.
1

t Poor TV programs

- - el
F Total 12
1 1
v 3
P
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- The following table rank orders the motivators and deterrents. The job '

Ve
-

factor%-ﬁadvancement, retirement,ssecuriby--comprise the big push to return

to school. This 18 similar to Sheffield's -personal goal orientation agd can

,be understood by Kuhlen's typology as both a. push to expand and as a defense r
against possible loss. That is, men 35 and over begin to realize that this

is thetr "last chance" to move ahead occupationally and to change careers or

'prepare for retirement. An example, comes to‘mind of a man in business who

will retire in ten years. He is afraid about this imposed leisure so as both

\

\

a defense against future loss and a growth expanding activity he is studying
in order to Pecome a community college teacher.
Table IX

Rank Order of Motivators and Deterrents .
for Men Returning to School (Based on:Table VIII)

. MOTIVATORS | ‘ : ) NUMBER |
Job . . o | | C sy
Personal’ | I 107 Lac# sf educational opportunity 109 \;
Famiiy situation &O . Family situatlon : 69\W\\
] . Educatisnal oppsrtunities 30 . Personal - | . - 62
‘ffPoiitical-andzsocial forces 12 Political and social forces 25
—— — T

' Total ’ 429 ' . 424




”~White would discuss the inherent need in all to become more competent. Slotkin
and Fried imply that the middle-age crisis in men can lead to meaningless

'frenetic activities or can stimulate men to reexplore and begin on a more

commented that as their children reached college.age, they received an impetus

At first look, ¥t might seem strange to note that. job faetors-aecount for

the major push-pull to return to school and also as the mljbr constraint for

further education. One man explained it by stating that he was “earning
"good money" at his job. It was not until he was in his late 30's that he
realized education would enabie him to work with his brains instead of his body ;

and he had better make the change. Jobs keep men: too busy to study; job ad- *

vancement pushes men to study.

-~

The second largest set of motivators cluster in the personal self-improve-

ment. area. Iuhlen explains this as the continued need for growth-expansion°
24

7 S SSaiharh . otu

hd 3

- f

productive path. ’ // - ‘ '
/ ‘ -
Although personal factors were not given as major deterrents to continuing -

with education, special note should be made of the fact that thirty-one men
stated that‘inseeurity and;feariof failure prohibited their return. .It seems

amazing that so many men could state this. How“man& more fear they could not

!

make it?.

-

Another major'motivating cluster is the family. The family situation -
played a significant part in the reasons for not having returned earlier.
Many men returned only when freed of family responsibilities.‘ Senefli men

to seek additional education in order. to keep up with their children and meet

a personal desire to broaden hotizona. . -




25

One han, a janitnr for. twenty years, returned to school and became ; teacher‘
largely at the insistence of his wife and daughter. Only one man blamed his
wife's lack of interest for his failure to return earlier.v‘lf is evident that
the interest and cooperation of members of the family are essential if thio'
sten to return to school nqt only because of the money and~c1aa| time involved,
but because of the additional time needed for class preparation and the possi-
bility of future changes in job and personal growth which may reeult. At a
group meeting with several men, one spoke of the enrichment of his relation— .
ship with his wife as a result of discussing his courses with het. Another o
had suggested that his wife take a course so as not to be alone the night he‘:
was at Wafne with the result that she too is now uorking for a degree. Men'ﬂ
can fight academic barricades but not their'wiyes! ;

tt;hid been a premise that those men who returned to school did'so when )
jnb, personal and family factors converged with chanéing/and expanding oppor-
tunities. Surprising, then, ‘was the'finding that new opportunities played a
minor role in ;hshing men to return. However, the -lack of oppnrtunity; the
lack of guidance and the'lacl;.ofknowledge about existin.g oppbrtuniti_es com-
przsed the second largest set of factors deterring men from returning. Thus,
it seems the oPportunity structure is relevent as a motivator only when men

" ' “have guidance and knoqiedge about it. That is, opportunities without awareness

is meaninglesgz ’ e
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An analysis of the variety of incidents which ingnited thJ spark to
return once again underlines the fact that it is hard to estimate how far »
reaching an experience may be for a person if it comes at the time of con-_
virgence with other 1mportant factors. Fg'example, a man with no degree re-
‘ported‘that he suddenly ;ealized when listening to a speake:rwho’had tﬁm éegrees
that he'might obtain one; or the sudden illumination thit can come from a

course or training program; or the conclusion that people taking courses are
|
more . interesting pebple, or the preasure fromAfamily, or ‘the need to continue \

learning. In like manner, deterrents come in combination also.

"
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Reactions to age-status system ’ .

Since one is categorized immediately in terns of age, age is a najor | k
'\Q' determinent of one's stetue. To i}luatratefthe degree to which the ege—etetus ‘ f
| "system is deeply embedded‘in middle class America, Bernice Neugarten18 asked
. a eample of adults their opinions of "age-appropriate behavior." - Most of the
respondents agreed that the 'best age for people to finish school and go to
work" is 20-22; that most men should be“settled‘on a career ""by 24-26"; and
that "most men hold their top jobs" between 45-50. | ‘ " : ' i

In teeting this notion out among this sample, the response to the question

4 ’ -

"Do you think most.people would say you?;a\too old to be inh school?" produced

208 answers in the negative, or 651<who did not feel they were looked upon
_as too old for the role, Roughly one third, (109 men), however, did feel that .

“ " iothers would consider them too old to be in school Some of the basis for

- ~ «

these feelings may be gleaned from the following taliles.

]
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P Table X ' S
/ THE BEST AGE POR MEN TO GO* TO COLLEGE o S .
1 : : 7
- — .
BEST AGE SELECTED NUMBER . . PER CENT . 1
'« BY RESPONDENTS ’ . | B
- ' 1 : | ; ’ )
Under- 21 years L 179 . 0w - . 56%
21 - 24 years T ¢ 45 - 3 14%, B ]
, 25 - 29 years 25 . 8% - -
] over 30 years 3 |
1 v Lty : . - .
3 Any age ‘ 20 . . a 6%
After: high gchool y . A '55 s ,
F : or service : : T 16 ’ T T 5% T
Other (i.e. dependent on S L .
maturity, .etc,) , 24 ‘ 77%
Not given . / 0. ' ' 3%
- Total | T 322 . 99%

— -

’

Referring back to the g;evious question, 65% stated that they thought that

other people did not feel they were too old to be in college but 56% of these
) 3

men resﬁonded that they felt the best age to go to college was under twenty-

] one‘years; It is not known whether they thought that in. relation to their-
careers or‘aelf-exploration they would have been further along had they fin-

! * . T
ished their college work earlier. "One man who said he would alwaysHEaenrolled

F L in a course for his own personal developmgnt feels strongly that his children |

must go straight through and get a degree first, This could be a recognition

of the importance of the undergraduate degree in today s world.
\ ".w

- -
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now had they completed college at- the usual time,

¥

"o //éble question:
. "k ’

\: “® ~

Furthermore, it ie not indicated whether all these men would be in school

This is probably an unanswer-

An interesting area for further research might include an explor-

ation of whac these men thought they wanted to do by age twenty-one° vhat they

L might have done had college been a poasibility and

i3

because it was not and its relation to what is happening to them today.
The next largest group, 147, felt that the yeare twenty-one to’ twenty-\ o

four were' the best for-attending college, the euppoaition being that some

~

yeéars of exploration and;tonsequent maturing would be to advantage.

edly, the present draft consideration was a factor.
N

three quartera of: the group believe that college is best experienced by twenty-<

five years of age..

contrast “to their statement. indicating they were not too old to be-in college.

f .

A faint 6% stated that any age was the best age: a striking

the direction they took ‘

-

Undoubt-

However, 70% or- almost

r'/'

. Table XI o ' n .
THE BEST AGE<!0R N TO SELECT A CAREER . ’ i
- . - L
?
BEST AGE‘SELEQTED NUMBER PER CENT . ' ]
BY RESPONDENTS , - '
. ~ j"; BT = ‘
’-Under'ZI years . 82
- ' S
l - .24 y ars o 60 .. .
25 - 29 yea 8 B - aldb' -i:‘_f
. AOVeI" 30 3 u N PR ,.\“‘_ 30-6 ‘: _"‘. ... . 3
‘ Any age . :\.' ’- , o -‘:“. L 7. 3, . , :'.
. . yeo \‘:“.:' ’e R . . :"’;'\::., U-;:‘ ; ”:y' - 9
, Not' given o v 7 oAl o < 2%
Other (emé nal maturity, o . ‘.‘;;”f 'ﬂ';
. respona bility etc.) 300 e e h s
A N \ o - . T SO,
T_otal ) . :. E . . ' ."' 322: N o ‘;;-, ..;':.C,': ‘.;,
= ' ;’ \‘a" : "fn '
#: ’ r.’l‘

i
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Interestingly, it is in the next decnde, thirty-five to forty yelrs,
that the largest number of men in this study falls. Again, the question must
be raiged: are their attltudes about early career dect%ion an over-reaction to
their seeming~1ateness 1§:attend1ng college. A large number of men cited the
need for,testihg to ﬁelp in thg correct and early selection‘of véhationgl
fields. One @qn is quoted ﬁs saying that "rather_thnn a mgﬁ picking‘a career, ..
fdo of?en.the é;fegr picks the man,'--a k;ndAof decision by default, 1In
other words, m??,“who ;t lea his century must spené a lnrgf part oﬁ

their lives working, should be helped withithe burdem~shat society silently

places upon them at an earli age; "knowing what thgy‘whnt to do". ‘There is

"“ L

tr;gedy as well as triumph vritten‘betweéh?the'lines of . the questionnaires.

Y

&
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,Recomnended changes and services ‘

Discussions with men 1n the group indicated their total leck of. eunreneee .
-3
g

of facilifloq,and services. For exumple,,one man's unemployment resulted

from the Detroit: newepeper strike. In his eeerch for job leade, 1t had never

Psychotherapy

s
occurred to him to use gﬁe Student Pereonnel Services rlacement Office. ;-fp
< e By
Assuming that edults need help and support, we asked which of several fi;éﬁ _
guidance services they would use. Table XIloutlines their'reoponeee. ; ;' ;
, . . : .- ‘ n__(J o
s Table XII . ! .
-/ SERVICES NEEDED °
SERVICES . - * NUMBER  PER CENT DOUBLE CHECKS
. Books, pamphlets descrioing various ‘ , -
occupations, salaries, needed education,etc. 233 727% .57
Opportunity to talk individually with ;
‘trained counselors 226 70% 94
Information regarding job openings 225 707 44
L N /-“‘* \ | } ‘
Place to meet informally over coffee ‘ . . .
with other peOple like yourself: 142 A . 26 /ﬁ/ .
Catalogs of technical schools, community - : o '
colleges amd universities - 119 37 16
Films about dirferent adults contemplating .
a‘variety of careers- f -86- 27 10 .
68° 21% 15 -
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- ﬂm most nwber of chech and ul! thg ucond &ost,needﬁd eervice. i‘?'is

e o

s « ,. .»

X, L] i« 1
.

;,ﬁié obvioue that tbe need !ot a concernea anﬂ infotmed individual 18 most important .
'in eéult educationa It il‘intetesting-to note £hat most of the men individually. )

.6 . -'JQ,.
Ao

intervieweé‘reporteqxthat they iirsﬁ-discnssed their new'career-educetiqp oo

o -
e _’.... 9 -

plins gith jbmeone outs:],de ,t.beir imediate famil.y. 'rhe, outsider's’ response vas-’ o

\ "si

? - .crueial to their cbntinuing with'thelr plene. Thus the neceeeity for edequate -

Guidance and Counseling uith its attendant persoahl concern, testing, and

S~ information giving vas the mowt frequently cited need in both solicited and

-
. - .

l PP

unsolicited comments.; Loud and clear in the questionnaires and face to face - -

5ncounters wifh the men c&mes»the demand for the trained adult counseIOr\{
S 21

""Adult development*is fact not fancy," and ”counselors as advocates' are vital. -

. v

Half the reepondente would like a place to meet informally with other “

adults. Theseamen are a pioneering minority in our society, nd it could

!". Yo A

be th&t real and intaagible benefits would accrue from such meetings. One

‘ fifth»of tbe men have asked for psychotherapy. Seventy per cent checked the

same three items, books and pamphletei~information eoncerning jobs; and counseling.

. - “
3 L . — -

-

o

LT In addition to the suggestions .gleaned fram the survey, the interviews
. and panel discussions stiulated.a variety of recoumendations. One man said - .

%

%i. “  the questionnaire had "struck a_chord." He b&iﬁged to the many frustrations

é

an older student faces: rigid admiseions procedures, unsympathetic councelors;

-
[}

Al -

younger and sometimes arrogant fpculty. Por example, this particular man was’

q

/ /\ t ' - s , .
- = ,\\ - . .‘
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~

'working et's‘SZQ,QOO,_job gn.d:we_s very experienced. But he was required to take

‘;'beginningxcourse in his srés of competency--a cour:eitgp elementary for him,

) \
He recOmmended that a specisl desn be instituted with pouers to change rules ~

and regulations to sieet adults' special situntions.-

From theirunsolicited comments concerning the academic areas, five felt

that course requirements for them should be on a more sdult level, five others

4

asked for qualified help with assignments, and resding and study improvement
programs. One suggested the possibility of.degree sccelergtion by exsminstion.
whicn leads into theﬂquestion'of transfer and equivslency of‘credits, an item "
that looms large in tsking~§dult experience into account. Another voiced the
opinion thst the gap was wide between the needs of the public and the univer-

sity's offerings.

! Further, there is a feeling that part-time adult night students are

"victims<;f:lsck ‘of information snd services. The need for more informstion

about the importance and svsilability of education was also reiterated in the
! 3. . ‘ -

unsolicited comments. Frequently people vho have been employed for some years

. find the initial steps necessary for returning to school .cloaked in an impen-

etrable fog of hazy demands. clesren more specific information could
reveal the way. Others felt that many more men wouLd be interested in further
education if they were aware of the benefits to be derived from continuing

education’not only in terms of jobs but also in terms of personal growth,




e Coa | | r*
’ ' 'This would be a good use for the msss media, it was felt. John Tebbel in an

7/

article in THE SAIURDAY REVIEW says "The communications media should be en-

listed’by ;he‘government in a sustained campaign, like the selling of war

"‘ e

bonds, ‘to acquatﬂt parents, students, and all potential employables with the
. - 29
range, nature, and requi ements of vocations and professions." -

In panel discussions and individual interviews, the men pleaded Eor some

place where they might relax as‘they come from their job before starting on

E - their classroom’work and also for a "decent place to eat," Three.men cited
the need fof £inancia1 aid for older people returning to school. It is not
Rnown how many men receive financial help from their place of business. In one

discussion group it was~found that over half was receiving this kind of help.

A theme that ran through all the (discussions vas the inflexibility of

—

people and requirements. Had it not been for the men's strong.motivation

theyggpuld have been dissuaded An ombudsman who could protect their ri ts,

!

Summary,of data ‘ c , /\

As a result of this study just completed om 322 of the 420 matriculated

-

undergraduate adult male students, both expected and‘unexpected facts weére

. uncovered. Forty is about the average age of the adult male xeturning to ~2

- o
school. He is part-time, working for a degree, and probably a liberal arts
student; 1if not that, an education or business administration studept,

-y
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- éonside:pd;them old to be in school, 65% said no. Seventy-five per cent bf

Thue far, the eurprilee are the lerge perceptage of the nen‘(ﬁl!) ubo are in

liberal arts programe. As expected the men in oehool ere upuurdly noBile,

~._ e

Sixty-eight per ‘cent moved up the ecele.vhen compered to their fathers; tinnty- ~_
seven percent remained at the same level but in these cases their fathers had
been upper ﬂhite collar workers, A small number of ‘men, 5%, expefieneed down- .
ward mobility. Their fathers had been moetly upper. white eoller workers.

The motivating factors leading -en to return ehouud that job edvence-ent
and self development are the mejor pushes and job and lack of opportunity have

been the ma jor deterrents.

" The question of age deviancy in an age-conscioug society is intereeting.

" Seventy per cent of these men all of whom are over 35 felt that it is best for

men to go to college before they are 25. fet vhenfeaked‘if they thought people
these men felt that by thirty years of age a man should have selected a career.
Thus despite their proteste; these men think it is better to do.thinéo according
to an age-clock. | .

For the most part, the men had family responsibilitiee, mor tgage paymenie,
and outside interests. And though they could not picture themselves "rah-rah .
partying" they were interested in epeq}alized servicee, particularly in the - ..
area 52 vocational educational information counseling. Seventy per cent of o )
the men would like to talk to a trained counselor, 70é vant mote job informa-
tion. 1In addition to personal counseling, the.men interviewed cried for
flexibility on the part of admieeione officers and counselors and faculty..

The men studied have dome it on thier own. i1s it unreasonable to expect

a uniyersity to bend, to modify, to aeeist,‘to reach out to adults?
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II1 CONCLUSIONS AND RECOMMENDATIONS c

A description of a small sample of men can serve a useful function if we

_allow the deacription and tables to suggest a framework for looking at adults

i

~ " in general and adult leirners in particular. The counclusions discussed in
~ ~this section emerged from the questionnaires and panel discussions rﬂth ’ *
aelected\ﬁemhera of the sample. : o R .
. ) \\‘\\~ ) s . ’ 3
‘ Conclusion I: Study-Adult as Learner | 7 «

The major concluaidﬁ*ia\tgat the adult-as learner often finds him- ’

~

self in a dependent and impotent atatns\in;relationahip to the hn‘yer%itﬁ“
‘ bureacracy of"admiasions and curriculum. JIp additign to univeraitylhard-

- ghips, the adn}t male must intergrate nultipie role demandi\ategging frcm

. \\ !
family and community. Desplte the many obstacles several startling facts.

4

‘ emerge. The adult male from a working claaa backgroundzgla tremendous

14

o motivation to study and get credentials. The special meaning of education /
- and job~pulfa the‘adult through the difficult period of(atudent learner.
< The adult as learner needs to be studied. —

'H'Concluaion 11; Modiiyrnevelopmental Models in cxclicai Faahion . o

These males who are going againat traditional routes;bf college early

; . o ;Qd career stability by thirty auggeat that developmental modela-Qnat

< | be modified According to Donald Superza most adults between thirty and

. l« fifty are stabilizing their careers in”what he calls the maintenance R
stage. Our concern, however, is with adults not following the uaual pattekn

p but rather those recryatalizing and reexploring ‘future rolea approxi-

» Mately fifteen year§ later than expected. Chronologically, they are at"

<

3¢
»
P
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. “the maintenance.etage, but develoomentally they are exploring. But.their
exploration is qualitatively different from that of the late adolelcent;
Ahd(ue.have no framework to atudy thoee'who develop idioayncratically.
Developmental modela could provide a more compreheneive backdrop againat
which to evaluate people 1if they were cyclie:§ rather than linerar° that
. " is, explora:ion takea place ‘all throégh life; its. qualit& and focus might
'.‘, ) - change but the proceaa ia the same. The problem with the uaual linear

) / .
S approach is clear when applied to ad:Zta»in-tranaition, | ’ :

A construct useful in {ntegrati developmental career models ie‘

y 7 ' | ‘

that of the Second Career. 1Im a recent discussion off9The Second Career-‘

Variant of Sociological Concept" the authors define career as an "iudivid-
4 ' 9
‘ual'a patterned movement between jobs and status over ht'work life."

- P The second carecr is not a shift but rather an "entrance into a new
. . . E “ . - |

areer." The authors point out that as the age composition of the society"

F \\

" changes, so-will the frequency with which men as well-as women experience

T~

—

| .
| / /////5€cond careers, T~

! = 3 J
\ —

o /7L Some - devel opmental propoaitioni\emerged from the data and need con-
T . o
- sideration when diacussing adult ‘men undergoing changgs .. r
. 1. Self-exploration concerning "Who am I," "Where am I goingf con-
[ - . tinues throughout the life cyele. L —
; 2, 1t is ﬁersonally, economically. and socially, difficult for men T
E‘\ * ~ to engage in career changes beyond the timg when they should be
T ( ' .according to themselves and others.
‘ . ﬂ‘ - S N
, a:) The felt difficulty or stress might be greater the older the
/ - ~ man.
/// : ( b. The felt difficulty or stress might be greater the lower ‘the

social class. .

.
. . . -
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. f 3. Men who actually do englﬁ/ﬂin change do so when economic, cocial
: and peraonnl factors qonverge, , v

P a.: The work content of previous jobs was not. satilfying in
that opportunity for felt productivity was abcent. s

b. Avcilable‘hnvironmental alternatives or options have been
recently perceived (i.e. paraprofessional job opportunities,.
work and scholarship - poasibilities\etc )

e cOmpetency drive is strong’ in men who change.
d, Meén changing have experienced a "critical incident" directly"
. ' leading to change.
e, Men who change feel a discrepancy in hov they themselves
and the way they had been implementing this through work.

4, ‘Adults who change need encouragement and support in the initial
, stages of their reexploration. ‘ r .

3

'Conclusion III: Revamp the Bureaucracy
i |

" One main conclusion of the study.was'well stated by Audrey Cohen in

v !

a recent discussion of poverty adul ts vis-a-vis colleges. She writes,

"If a mature man or woman overcomes: the hurdlee of ‘the admissions office:

—

‘and \can schedule his life to include college attendancé, he confronts the ’

" 8ame \set of departmentalized courses and the routine\requiremonts, designed‘

- for middle-class young people and for the moctgﬁer;eunchanged for a gen-
erqtion or more." Thus 1if we wish to‘encourage adults as studets we

/ . ’

need to reassess whether or not our requirements and processes are dis-

t

%

) ._douraging rather than encouraging.

I S S
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Conclusion 1IV: /Establiah Adult CounaelingICentera

. The'men—confirm what I believe to be true and what former aecretary .

L) R
' Gardner propoaed:‘ that is, "mid-career clinics" or special couneeling

v

“ bureaus for adults are not only necessary but inevitable. Mary Keaerling,
Head of the Women's Bureau United States Department of Labor recently

said in a apeech given at the Univeraity of Michigan Center Bor Continuing

a,

Education of WOmen that the two-year old booklet listing ninety cOntin-

uium Centers for anen was #0 outdated that a4 newv one lieting over four -

»

hundred suchr centers would soon be published. Universities are recog-
\(nizing\the‘needs‘of adult'women. Comnunities and universities_nuat.begin
to realize the needs of adults--both men and women. These clinics

or ceaters must not be part of the regular ongoing counseling program.
/

The apecial feature of the four hundred women 8 centers is their distinc-

s

tivenaaa. ‘A8 long as adult atudente and learnera are a minority, they

3

need special viaibility and corqefn.

L3

" The need for\counaelors and clincis for men is confirmed by the fact

that: ‘many of the mén attributed lack of guidance an&»ignorgnce of oppor-

A,

tunitiea as deterrenta to their return (aee Taﬁle VIII). Alan Entine

;,

in describing his New Careera'Program, etatea that many adults are pro-
hibited from seeking changes becauae of lack of self -knowledge, fear, and
6

no one to help in the whole process of decisaion-making-placement.
/ ’ —-
Clearly, active counselors are needed to help individualaﬁhecome avare of

y

S dRE ¢

1

themselves, and the world around them,

P 1! 3
. . Y. ) A




. Let us hope that educators will become facilators of adult growth and

I4

o~ .

. development and lead the ﬁay for gfomoting gréwth—éxpanding actiﬁitiea.‘ Tﬁé'
imp{icatioﬁs for counseling -and testing afe tremendous. We can begin helpiﬁg
people dream in’el?mentafy school; we can continue stimulating dreams through
adulthood. PEOple can.hgve.sevéral opportunities to test out the kini'of

| _‘g\ péoﬁ;% thgyiaré, the kind of life theyiwant‘to lead. The s;éohd career
cgéonctgsqopegs the door for continued alternatives and possibilities.

= How does one conclude a study ;hich is hardly a beginning? Tﬁis small

sample of men is a forerunner of the future, More, not fewer, adults will

return to school, change careers, continue developing.
’ )

4
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o -Dear ' S ' - k . B
This letter is a request for your help. D,

- : . ,-T have becomé interested - no, fascinated - in adults 35 and’older vho'

are continuing to chahge and develop. A great ‘deal of work has been done

.

é on the adult woman, reentering the labor market, but practically nothing on the
adult male. ‘ ~ o : . -

_ Currently 600 males are registered in undergraduate schools at waynef
State University. I am very interested % learn more about this group. Will
you help by £filling out the enclosed questionnaire and returning it in the
stamped, addressed envelop? .It should take just a few minutes to complete,

Your cooperation will be greatly appreciated.” Thank you in advance.
é Sincer?ly,

<
Y »
’

Nancy K. Schlossberg

, Assistant Professor ° L

7 . . Educational Guidance | |
T ‘ and Counseling

L NKS/vd - - S
o - - \:f*rw,f o Lo
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e 2. Pleaﬂe Iist major ﬁu 1- time jobs you h@eld since your let .bi'rth&ay -
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. ’ : ) T ‘_ ’ a . o« , -7 \\\_ . i
. Under $§2,500 % ST N
. . Between $2,500 - §5,000 T2 - )
o . ~°, Between $5,000 - $8, 000 . S
<o o ~ Between $8,000 $10 000 ‘
« . . . _ over §10,000  * T : ;

Ef{‘ . : ) . . . ' : , ’ ' ’
L . .~ 4. 1f your wife is working, what is her occupation? ]
E; .
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- 5 ' Father's’fxgéupation - job title of his current or last full-time job -
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. > . . N ‘\ - 4 ] ‘. |

3 h n Y (S R ’l N ) . . . R
' . - B .
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6.  Are you a flll-time’ saent? Yes No - ® -~ - - PR

1f yes, how many credit hours are you txking? S

. . / E i - . . ',«-’
. s.1.7 Are you a candidate for a degree? Yeo - No . ’ ’ {

—— A

Vi . If yes, please answer questions '8 a,nn 5 : CT

. - - . . .

\ 8. . .Please check your 'co’llege- Liberal Arts ___, Mortuary Science e
‘Edqﬁptic“m Et\gineering Pham@ - —» Business ° -
Administraa— _: l‘fohteith « . ‘ ’

» )
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-
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9. In what yeat d?ﬁ”you“takc your first'course in'your degree 6rogram?

10.” Do you think most people uould say you're toa old to be in sehool? Yes
! No —_— . . . 4/ £
- . . ~ . | / .

. 11, What is the best age*for men to go to college? \>
.12, By what agc do you feel most med'should select a2 careir?

13. If you’ucrc to pick the main event which motivatcd‘your decision to return
to school wvhat would tt be? o . . —~ .

N ‘ ¢ - . : '\‘ N . - ‘ . N
d —~ , . 0 By B
) .14, If you were to pick thé main-thing that kept you from coming to school !

¥/ - » in the past, what would it be? . 7

L4l

- -

15. Please check any of the following services which you think most adult
: " men would like fo have available for their use. If any seem of particular
. , valuc, please put a double check mark down. = T

5, . [ <l \' C
/ : Bodf.,.pamplets dcscribing various occupations, '
- salaries, needed educatibn, etc. -
[ Catalogs of technical schools, comnunity
i ‘colleges, four year. colleges and unizcrsities .

o Films about different adults contemplating a | : .
S . _ variety of carders - S A
; Information about joo openings ' St R ,'“{f :
t KOpportunity to talk individually with a . . ’ |
: ' trained counselor .- e .

* Place to meet informally over coffee vith o ’ | S
; othcr people like yourself [ }w U
. / Ps ychother apy | T b
/// © *~ "2 other (please specify) = . ___ ; .53
) /./:' : . . . '. ) ) . _ > . S
N o o




, APPENDIX B °

. _ Occupat;:m COdé ‘adapted from Urited' States Census Cocie
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'ﬁpger ‘White Collar

. 0 “Professionals *

- e
s

by

for Urban Research, University of Michigan Extension, Dearborn, Mich. 3

‘ 1 Semi-professional, Technical, Kindred
2 - o Mahagers, official .ai\d Proprietors
;“5" : | » . | n N | | ) ’
o Lower. Whgae Collar , : )
e 23 ‘Clerical and Kindred Workers - )
' 4 7 . ‘Sales Wirkers - -
Ubﬁer Blue Collar T - . . ‘ L
5 Craftsmen, Foremen and Kindred %gkou\ :
~ Lower Blve Collar ) . e-.,‘ . . N
6 Operatives and Kindred Workers S
P s 7 " Private Household and Set!j.;é' Workers o
8 ' .. Laberers épon-jfam‘ arid farm )
". g o ."_._'n:‘ : ‘ ; :
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