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Col. Punch % N

Q.. Is Israeli bureaucracy a problem for most returning students?

65/ 1  yes 57.6 1114
0O NA 42,4 820

Q. b Is Israeli bureaucracy &a problem for you?

66/ 1 yes 48,8 943
0O NA 51,2 991

Q.1 Is finding interesting work a problem for most returning students?

| 67/ 1 yes 44,0 851
, o NA 56,0 1083

Qb Is finding interesting work a problem for you?

68/ 1 yes 52,3 1012
C NA 47.7 922

Q.4. Is Israeli inefficiency a problem for most returning students?

| 69/ 1 yes 46,2 893
| o NA 53,9 1041

Q.k. Is Israeli inefficiency & problem for yocu?

70/ 1 yes 36,6 708
o) NA 63.4 1226

Qb Is financing return transportation a problem for most returning
students?

T1/ 1 yes 31,9 617
0 NA €3.1 1317

Q.b. Is financing return transportation a problem for you?

72/ 1 yes 32,4 627
0 NA 67.5 1305
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Q.4. Is military reserve commitment a problem for most rcturning
students and for you?
73/ for most 1
for me
for most and for me
NA

owmnpH




Q.5.

Q:'So

Q:'So

Q.5.

Q:'So

Q'So

QoSo

Q.5.

262

Col. Punch 2 N

As a returning student do you feel you deserve household and
car duty allowancef

5/ 1 yes 32,6 630
0O ©NA 67.4 1304

As a returning student would you like to get household and car duty
allowance?

6/ 1 yes 67.4 1304
O NA 32,6 630

As & returning student do you feel you deserve a loan for return
transportation?

7/ 1  yes 19.1 370
0O NA 85.9 1564

As a returning student would you like to get a loan for return
transportation?

8/ 1 yes 42.8 828
O NA 57.2 1106

As 2 returning student do you feel you deserve a grant for return
transportation?

9/ 1 yes 8.8 171
O NA 91.2 1763

As a returning student would you like to get a grant for return
transportation?

10/ 1 yes 41,9 810
0 NA 58.1 1124

As a returning student do ycu feel you deserve govt. assistance
to find a suitable Jjob?

11/ 1  yes 31,7 614
O NA 68,2 1320

As a returning student would you like to get govt. assistance
to find a suitable job?

12/ 1 yes 47.4 917
O NA 52,6 1017

As a returning student do you feel you deserve salary supplement?

13/ 1 yes 6.0 117
O NA 93,9 1817




Q.5.

Q.5.

Q.SO

Q.5.

Qoso

Q.S.
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As a returning student would ycu like to get salary supplement?

14/ 1 yes 18.2 352
0 NA 81,7 1581

As a returning student do you feel y~u deserve mortgages with
low interest?

15/ 1 yes 17.0 330
0O NA 82.9 1604

As a returning student would you like to get mortgages with
low interest?

16/ 1 yes 51.2 991
0o NA 48,8 - 943

As a returning student do you feel you deserve a business or
work loan?

17/ 1 yes 5,1 98
0 NA 94,9 1836
As a returning student would you like to get a business or
work loan?
18/ 1 yes 21,9 424
0 NA 78.0 1510
As a returning student do you feel you deserve exemption from
military obligations for one year?
19/ 1 yes 7.3 142
0 NA 92,7 1792
As a returning student would you like to get exemption from
military cbligations for one year?
20/ 1 yes 25,0 483
0 NA 75,0 1451
As a returning student do you feel you deserve & guaranteed
income for 6 mo. after your return to Israel?
21/ 1  yes 8.9 172
0 NA 91.1 1762
As a returning student wculd you like to get a guaranteed
jncome for 6 mo. after your return to Israel?
22/ 1 yes 28.2 545

O NA 71.8 1389




Q.5.

Qe5e

Qo?o
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Col. Punch %, N

As a returning student do you feel you desezrve a loan for
initial adjustment expenses?

23/ 1 yes 5,1 176
0O NA 90.0 1758

As a returning student would you like to get a loan for initial
adjustment expenses?

2/ 1 yes 26,8 519
O NA 73.1 1415

As a returning student do you feel you deserve any other type of
assistance?

25/ 1 yes 12.6 244
O ©NA 87.4 1686

As 8 returning student would you like to get ~ny other type of
aseigstance?

26/ Always punch zero.

What do you estimate to be the percent of Israelis who decided not
to return to Israel?

27-28/ 01 100% 0.0 0
02  90% 0.7 13
03 80% 3.5 67
ok  70% 8.5 165
05 60% 11.5 223
06 50% 15.5 299
o7 40% 13,5 261
08 30% 19.9 385
09 20% 9.1 177
10 10% 3.6 69
11 0% 0.2 3
00 no answer 14,0 272

What are the chances that you will stay in U.S. permanently?

29-30/ Ol  100%--definitely

return to Israel 41.8 809
02 T5% 18.6 360
03  50% 10.4 201
ob 25% 3.1 61
05 0% 6.6 128
06 25% 2.9 57
o7 50% 3.4 65
o8  75% 7.2 140
09 100%-~defiritely

stay in U.S. 3.6 70
00 NA 2.2 43
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Col. Punch % N
Q.8. Where would you prefer to live?

31-32/ 01  100% Israel 52.4 1013
02 15 18.2 353

03  50% 8,3 161

ok  25% 2,9 57

05 0% 4.3 83

06 25% 1.4 28

07  50% 3,0 58

08  T75% 2,5 49

0% 100% U.S. 2.8 55

00 NA 4,0 77

@.9. Do you find it difficult to decide whether or not to return?

33/ 1 very difficult 11.2 216
2 6.6 128

3 7.1 138

L 2,7 52

5 9,9 192

6 3.0 59

T 6,0 117

8 11,5 223

9 very easy 34.6 670

0 NA 7.2 139

Q.10. Do most Israell students you know plan to return to Israel and when?

34/ 1 in coming year 0.6 12
2 within 3 years 29,0 561
5 within 5 years 11,9 231

L don't know when--
but they will return 37.2 720
5 not sure they will 14,4 279
6 sure they won't 2,0 40
0 NA 4,7 91

Q.11. Is it difficult to get permanent residence status?

35/ 1  very difficult 6.8 132
2 slightly diff. 19,7 381
3 not 4iff. 7.1 139
L don't know 56,2 1088
0 NA 9,9 192
9 multp. ans. 0.1 2




Q,o 12.

Q.13.

Q.13.

Q.13.

Q.13.

Q.1h,
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Would it be difficult for you?
36/ 1 very difficult 3.9
2 slightly diff. 10,7
3 not diff. 32,9
Y don't know 38.4
0 NA 13.8
9 multp. ans. 0.1

What is your personal experience regarding attitude of consulaer
officials?

37/ 1  positive 45.5
2  negative 21.7
3  no contact 25,3
0 NA 6.5
9 nultp. ans. 0.8
What is your personal experience regarding attitude of Academic
Section?
38/ 1  pos. 36.3
2 neg. 3.0
3 no contact 53.7
0 NA 6.8
9  multp. ans. 0.2

What is your perscnal experience regarding attitude of Jewish
Agency?

39/ 1  pos.
2 neg.
3 no contact
o) NA
9 multp. ans.

What is your personsl experience regarding attitude of other
officials?

4o/ 1  pos.
2 neg.
3 noc contact
0 NA
9 multp. ans.

Is your general unhappiness in Israel a possible reason that
would determine your remaining permenently in U.S.?

41/ 1  yes
0 NA

76
208
636
743
268

881
421
490
125

17

703
58
1038
151




Q.1k.

Q.1k.

Q.1k,

Q.1k.

Q.1k,

Q.1k.

Q.1k.

Q.1k,

Q.1Lk.
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Col. Punch % N

Is the higher standard of living in U.S. a possible reason
that would determine your remeining permanently in U.S.?

b2/ 1 yes 55,7 1077
0 NA 44,3 857

Are better Job opportunities in U.S. a possible reason that
would determine your remaining permenently in U.5.,7

43/ 1 yes 66.0 1275
0 NA 34,1 659

Is a lack of Israeli patriotic sentiment a possible reason
that would determine your remaining permenently in U.S5.?

'y 1 yes

5,4 104
0 NA 94,6

1830

Is the Protectzia system a possible reason that would determine
your remaining permanently in U.S.?

45/ 1 yes 28.4 550
0 NA 71.6 1384

Is Israeli provincialism a possible reason that would determine
your remaining permanently in U.S5.%

L6/ 1 yes 19.5 378
0O XA 80.5 1556

Is the fact that Israel is a small country a possible reason
that would determine your remaining permanently in U.S.?

L/ 1 yes 8.2 159
0O NA 91,8 1775

Is merrying an Americen spouse & possible reason that would
determine your remaining permanently in U.S.?

L8/ 1 yes 24,7 477
0 NA 75,3 1457

Is being impressed by /mericen power & possible reason that
would determine your remaining permenently in U.S.%

4o/ 1 yes 7.4 144
0O KA 92,5 1790

Is lack of privacy in Israel a possible reason that would
determine your remaining permanently in U.S.?

50/ 1 yes 12,3 238
0 NA 87.7 1696

D P,




Col. Punch _ZL.

Q.14, Is discrimination in Israel a possible reasen that would
determine your remaining permenently in U.S.?

51/ 1 yes 4.9
0 NA 85,0

Q.14. Are family pressures in Israel a possible reason that would
determine your remaining permenently in U.S.?

52/ 1 yes 2,8
0 NA 97,2

Q.14. Is there any other reason that would possibly determine your
remaining permanently in U.S.?

53 1 es 14,0
/ 0 IYIA 86,0

95
1839

54
1880

270
1664




269 Card V.

Personal Background

Col. Punch % N
Q.1l. Sex
54/ 1 male 80.8 1563
2 female 18,7 361
0 NA 0.5 10

Q.2. Your age

55-56/ write age in yrs.
00 NA

Q.3. Did you serve in lIsraeli army?

57/ 1 yes 90,0 1723
2 no 10,3 199
0 NA 0.6 12
Q.4k. What is your permsnent rank?
58-59/ 01  private 23.4 452
02 P.F.C. 0,7 13
03 Corporal 17,9 347
o Sergeant 41,2 410
05  Staff Sgt. 3.5 67
06  Master Sgt. 1.4 27
o7 Sergeant-Major 0.2 3
10 2nd Lt. 5.3 102
11 1st Lt. 12,1 234
12 Captain 1.5 29
13 Major 0,3 5
1k Lt. Colonel 0.2 4
15 Colonel 0.0 0
16  Brigedier General 0.0 1)
17 Major General 0.0 0 i
00 NA 12,5 241

Q.5. Where were you barn?

60-61/ see country code
00 NA

Q.5. When did you come to Israel?
62-63/ last two digits of

year
00 NA




Q.6.

Q.6.

Q'?-

Q.7.

279

Col. Punch

In what country was your father born?

64 -65/ see country code
00 NA

When did your father come to Israel?

66-67/ last two digits of
year
00 NA (born in Israel)
99 immigrent but year
unknown

In what country was your mother born?

68-69/ see country code
00 NA

When did your mother come to Israel?

T0-71/ last two digits of
year
00 NA (vorn in Israel)
99 immigrant but year
unknown

Card V.
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4 Col. Punch % N

Q.8. Were you a member of Youth Aliyah?

i" 5/ 1 yes 6.6 127
v 0O NA 93,4 1807
| Q.8. Were you a member of a Kibbutz?
6/ 1 yes 20.3 392
0O NA 79.7 1541
Q.8. Were you a member of a Moshav?
7/ 1 yes 3.0 57
0O NA 97.0 1876
Q.8. Were you a member of & youth movement?
8/ 1 Hatzofim 25,3 490
2 Hatnoa Hmachdet 10.2 197
{ 3 Henoar Heved 11,5 223
a L Hashomer Hatzair 7.8 151
B 5 Machnoth Havlem 4.0 77
‘ 6 Betar 1.2 24
T Bnai Akivah 4,7 91
8 Maccabi 3.5 68
. 9 Other youth group 4.9 94
‘ 0o NA 26,8 519
l;‘ Q.9. What is your father's occupation
10/ 1  professional re-
. quiring Univ. ed. 16,4 317
3 2 owner or mgr. of large
r’ firm, high level
S admin. or army or
. pclice officer 12,1 234
: 3 owner or mgr. of med.
[ sized firm, tech-
nical worker, mid-
level army or pclice
L officer 30,2 585
b workshop owner 5.3 102
5 shopkeeper, low-level ‘
\ admin. 4.1 273
" 6  skilled worker, ermy
. or volice NCC 9,9 192
! It unskilled worker 2.3 45
8 farmer 6.3 122
9 other 2,1 41
0 NA 1.2 23




272 Card VI.

Col. Punch % N

Q.10. What was your father's highest ed. level?

11-12/ 01  no formel ed. 4,6 90
02 Cheder 6.0 117
03 less than 8 yrs.

elem. school 3.6 69
ol grad. elem. school 13.2 255
05 some HS--did not

matric. 20,3 392
06  Yeshiva 6.9 133
o7 Tech. school 3.9 76
08  Matriculation Cert. 9.1 176
09  Seminary (Teacher's,

Social Work)--

but no degree 8.7 168
10 Univ. degree or more 20,7 401
o[} NA 2,7 53

Q.11. To the best of your knowledge did your father aspire to more ed.?

13/ 1  yes 56,6 1033
2 no 35.1 677
0O ©NA 11.2 216

Q.12. Are your parents religious?

14/ 1  very orthodox 4,1 79
2 religious 13.2 255
3 traditional 35,5 686
L jrreligious 42,4 820
5 anti-religious 2.8 54
0 NA 1.0 20
9 multp. suns. 1,0 20
Q.13. Are you religious?
15/ 1  very orthodox 0.9 18
2 religious 4.5 87
3 traditional 27.7 535
4  irreligious 55.0 1065
5 anti-religious 7.3 142
0 NA 3.6 69
9 multp. ans. 0.9 18
Q.13. Was your father in the Zionist movement in diaspora?
16/ 1 yes 56,7 10%6.
2 no 24,7 478
3 don't know 11,9 231
0 NA 6.6 128
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PREFACE

The non-returning Israeli student study was initiated by the Israel i
Government Bureau for Pror2ssionals, of the Ministry of Labor, whose job it 1is
to facilitate the return of Israeli students and to increase, where possible,
the number of those who return to Israel, In the course of his work, Avraham
Ben-Zvi, the Director of the JGBP in the United States, found that there was
too little known about why Israelis came to the United States to study and why

they did or did not return., To help him deal more effectively with his

: problems he turned to the Bureau of Applied Social Research at Columbia
University to conduct a study of the Israeli student and alumni population

in the United States. The first phase of the study was based upon the files

maintained by the IGBP on the known Israelil student and alumni population in
f the United States and was funded by the Israel Ministry of Labor. The infor-
5 mation contained in those files was coded and machine processed and served as
i the take-off point for a more detailed study using a more extensive research
instrument. To the best of my kmowledge this is the only study which was
initiated by a country concernmed about its brain drain problem,

The second phase of the study was financed by the United States
office of Education., The interest of the USOE was based upon a general concern
over the brain drain felt in United States Govermment circles and particularly
on that phase o2 the brain drain which was attributable to the non-returning
student problem. In addition to financial support given by the United States
Government which greatly facilitated the study, and of which I am most
appreciative, I wish to take the opportunity to acknowledge the considerable

P help given by the following persons:

In Washingten: Dr. Charles Frankel, Assistant Secretary of State

for Educational and Cultural Affairs; Department of State:

Dr. Francis J. Colligan, Mrs. Elinor P. Reams, Mrs. Jean B.




Dulaney, and Dr, James Moss; U. S, Office of Education: Dr. R.

PPy

Robb Taylor, Mr. Kenneth Neubeck.
In Israel: Mr. Dan Krauskopf, Executive Secretary of the U. S. Educa-
tional Foundation in Israel; Mr. Lawrence Laurens, Second

Secretary of the United States Embassy in Tel Aviv; Ministry of

Labor: Jdr. Hanoch Smith, Director; Miss Hannah Sereni, and ;

Mr. Yehoshua Fuxndaminsky.

At Columbia University, I benefitted from the continued intellectual
stimulation given by Professor Charles Kadushin through the life of the

project; the incisive comments of Professor Amitai Etzioni were significant

in the development of this report and contribute to my continued work in
3 the area. Dr. Simon Herman and Profess~s Joseph Ben-David of the Hebrew
University were both most generous in giving their time in helping to develop

the research.

The first problem was that of developing proper population lists.
Three sources were used and cross checked to determine the completeness of
our population. These were:
1. The files of the Israel Government Bureau for Professionals and
the Israel Student Organization.
2. The Annual Census of the Institute of International Education.
3. The student visa lists developed jointly by the United States
Embassy in Tel Aviv and the United States Ecducational Foundation
in Israel.
The extent of similarity among the three sources gave us a sense of

assurance that we indeed had a rather complete list of the Israeli student

4
population and that there would be no systematic bias in the kinds of persons
who might be missing from one or more of the lists. While the lists were being
developed and cross checked, I spent some time in Israel interviewing Israelis

- ii




who had returned from study abroad as well as potential employers and persons
occupying key positions in the Israeli educational system. These interviews
gave us some qualitative understanding of the nature of the Israeli student-
problem and were crucial in the development of a systematic questionnaire which
was administered to the entire known Israeli student and alumni population in
the United States. The questionnaire went through several drafts and was then
pretested in its entirety on thirty Israelli students in the New York area. The
students were then interviewed to check on possible ambiguities of the questions
and their responses, and once we were satisfied that the items were clear and
that they would in all likelihood cover the major dimensions of the problem,
the questionnaire was mailed to the entire population during the first week

of May, 1966. Follow-up mailings continued through the summer and fall, and
we had useable questionnaires from 67% (N=1934) of the population. Various
internal checks did not indicate any non-response bias, thus we feit justified

in going ahead with the analysis contained herein.




CHAPTER 1

INTRODUCTION

On the 17th day of June in the year 1621 Czar Michael of Russia

wrote to King James I of England saying:

Wnereas about 18 years past, in the time of the Emperor and J
greate Duke Burris Pheodorowich of all Russia there was wnt into 1
your Majesties Dominiones fower young gentlemen of our Kingdome
. to trayned upp in the English and Lattin tongs and soe to
be retorned againe and delivered to the Lordes of our Counsell
. « . [and these young men had been] . . . deteyned and kept in
England against their wills. . . .l
Evidently Michael was not satisfied with the action taken by James to
repatriate the Russian "exchange students" so that on the 4th day of
January 1622 the Russian Ambassador to England underscored the Czar's
words with a petition to the Privy Council where he added an explana-
tion of the non-return of the Russian students, attributing their
reluctance to "the long troubles in our Country of Ruscia.”" Of the
original four students, two had since died, one was resident in Ireland,
and the fourth did agree to meet with the Russian Ambassador but still
refusc- repatriation. (It ought to be noted that the young man had
taken an English bride during his sojourn in England.) The matter then

came to the attention of Sir John Merrick, the English Ambassador to

1S. Konovalov, "Anglo-Russian Relations, 1620-4," in S. Konovalov,
ed., Oxford Slavonic Papers, Vol. IV, as cited in William W. Brickman,
"The Development of Education in Tsarist Russia,”" in George Z.F. Bereday
et al., eds., The Changing Soviet School (Boston: Houghton Mifflin,

1960).
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Russia, who wrote to the Privy Council indicating that he feit tha
that might properly be done had been Jdone and now Merrick "humbly
besought the Kinges Majestie that he [i.e., the Russian student] m
not (against the law of Nationes) be forced out of the land."1

The Anglo-Russian correspondence of the seventeenth centur
figures many of the vexatious issues relating to the non-returning
foreign student which have appeared during the past decade. The p
lels include the use of training abroad as an instrument of develo
human capital, the imputation of personal and structural motives f
return, the dilemma of national interests and private rights, the
understanding and strain which develops between governments as a r
of non-return, and the loss felt by the sending country.

Though it is clear that at present American educational an
polit;cal authorities clearly favor various forms of educational e
for a good part of the eighteenth and nineteenth centuries there w
siderable opposition to the idea of Americans studying in Europe.
Georgia legislature disenfranchised for a period of three years an
Georgian who studied abroad.2 Study abroad was held to Je rather
tionable by Thomas Jefferson, and George Washington opposed the im
tion of foreign scholars to serve as the nucleus for a new institu

in the United Sta.tes.3

1Konovalov, Ibid.

2William W. Brickman, Introduction to the History of Inte
national Relations in Higher Education (New York, 1960), pp. 138

(Mimeographed.)

Ibid., pp. 139 £f.
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Charles . Eliot of Harvard wrote:

Prolonged residence abroad in youth, before the mental fibre is
solidified and the mind has taken its tone, has a tendency to
enfeeble the love of country, and to impair the foundations of
public spirit in the individual citizen. This pernicious influ-
ence is indefinable, but none the less real. In a strong nation,
the education of the young is indigenous and national. It is a
sign of immaturity or decrepitude when a nation has to import its
teachers, or send abroad its scholars.l

Problem

As of 1963, it was estimated that there were "more than 60,000

.

foreign students on our campuses. In one decade the number has increased

by 75 per cent. If the present trend continues, the number will reach
100,000 by 1970."> While only representing a small proportion of all
the aliens resident in the United States at any one time, these students

occupy a unique place on two counts:

llEliot:'s comments were in the form of a letter to Birdsey
Northrop in which Northrop attacked what he believed to be the danger-
ous practice of some American families in sending their children to
Europe for some of their education. Northrop published his essay along
with letters from various leaders in American education. Northrop's
essay and the letters of response have been republished, with a new
introduction by Stewart Fraser, The Evils of a Foreign Education or
{ Birdsey Northrop on Education Abroad (Nashville, Tennessee: Inter-
national Center, George Peabody College for Teachers, 1966).

ZComittee on the Foreign Student in American Colleges and
Universities, The College, the University and Foreign Student (New York,
1963). The estimate presented in the document cited was based upon
tabulations made by the Institute of International Education. A com-
parison of current IIE data with visa lists made available by the
Esbassy of the United States of America in Tel Aviv and the files of
the Israel Government Bureau for Professionals in New York City has
shown that IIE has underestimated the number of Israeli students in
the United States by approximatelv 20 per cent. Assuming that the
4 underestimation of Israelis is not a function of any particular charac-
teristic of the Israeli population, a realistic estimate for the
f number of foreign students in the United States as of 1965 would be
some 110,000 to 120,000.
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a. They are often the intellectual elite of their native countries.
b. The assumption underlying American student exchange programs is
that they will return home after they have completed their

training in the United States.

It is by now quite well known in both educational and diplomatic
circles that many of the foreign students do not in fact return to their
hont’:lancls.l The training they have received in the United States, which
is viewed by governmental officials both here and abroad as a form of
foreign aid and a contribution of the United States to friendly powers,
is often not used‘ to fulfill these ainns.2 Though in terms of the total
nusber of students in residence at American universities the foreign
students are but a small fraction,s to our friends abroada they are the
most visible aspect of the American higher ed.cation. The foreign stu-

dent is thus the major link between the American systes f nigher edu-

cation and those of other nations of the world.

1cora DuBois, Foreign Students and Higher Education in the

United States (American Council on Education, 1956); Committee on Edu-
cational Interchange Policy, The Foreign Student: Exchangee or Immi -

t? (May, 1958); Education and World Affairs, The Foreign Student:
thom Shall We Welcome? (New York, 1964); George V. Haniotis, "An
Exercise in Voluntary Repatriation in Greece,' OECD Observer, No. 11
(August, 1964); "Inter-Agency Task Force of the Ccuncil on International
and Cultural Affairs," The Problem of the Non-Returning Exchange
Visitor, CEC Paper, No. 10 (April 23, 1965); NAFSA Newsletter, Vol. IX,
No. 6 (February 15, 1958).

2

“Inter-Agency Task Force . . .," op. cit.

3An analysis of data collected by the National Opinion Research
Center in 1961 has shown a foreign student input of 1.5% in the Ameri-
can undergraduate population. Data collected by NORC on graduate stu-
dents in American Universities in 1963 shows a much higher proportion
of foreign students, reaching 27% among graduate students in civil
engineering.

ok
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Whether one views the education of foreign students in American
universities from the perspective of creating good will for the United
States, or one sees it as the training of skilled minds for a world in
ferment, the problem of the non-returning student is a source of embar-
rassment to the United States. The Department of State has shown
interest in the problem and has conducted a large scale project on
exchange visitors which has been most helpful in the conduct of the
research reported herein.l The project of the State Department has
gathered basic demographic, rather than motivational, socio-psychologi-
cal, and sociological data. The gathering of subjective data on the
problem is best left to social and psychological researchers, who will
be able to ask the right questions and will not inhibit their respon-
dents by creating fears of governmental power, possible deportations
and the like.

The Israeli student and alumni population offered a signal
opportuity to the researcher interested in foreign students. The
Government of Israel has gone farther than any other govcrnment in

gathering complete data on its nationals who have studied or are now

studying in the United States. The Institute of International Education

has informed us that they are using the procedures of data collection
and organization developed by Israel as a paradigm for other nations
interested in working on the problem. The representatives of the Min-

istry of Labor of Israel, who are responsible for this work, have

1

“"Inter-Agency Task Force . . . ," op. cit.




offered complete cooperation to IIE and any nation which wishes to leam
from its efforts. A considerable amount of money and effort has been
expended by Israel to rationalize its system of maintaining up-to-date
information on its nationals in the United States, and as will be indi-
cated further, they too have been extremely helpful in the development
of this research.

As ve have attempted to indicate, much is at stake in the way of
national development and American interests in the question of the non-
returning foreign student. Education and World Affairs, a privately
funded educational policy organization, poses our problem well for us

in the title of their pamphlet, The Foreign Student: Fhom Shall We

Welc:o-e‘?l Decisions have been made by American universities, the Ameri-
can government, foreign governments, fellowship granting agencies, with-
out adequate information on who the foreign students are, why they are
here, will they return home, and will they have been properly trained
for productive work in their countries of origin. We cannot expect to
answer all of these questions with complete thoroughness, but we do
believe that we can illumine the darkness considerably through the

research presented in the following chapters.

. Cit.
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Related Research

There is a large body of research on foreign studem:s1 but very
little information specifically on the determinants of their coming to
the United States and of their returning home once they finish their
period of study. Cormack, in an excellent survey of the research

literature on foreign st:u(lem:s,2 lists ninety-nine Masters' essays and

poctoral dissertations on foreign students. When classified, these
studies show the following distribution:

Psycho-social adjustment of the foreign student
and appreciation of the United States 61

Academic skills, particularly language skills
and academic achievement 14

Adjustment upon returning home and reflections

on the United States after having returned home 6
Determinants of non-return 2
Miscellaneous and unclassifiable 16

TOTAL 99

ILll.s. Department of State, Bureau of Intelligence and Research,
Cross-Cultural Education: A Bibliography of Government Sponsored and
Private Research on Foreign Students and Trainees in the U.S. and Other

Cowuntries, External Research Paper (Washington, D.C.: April, 1965).
An extensive bibliography on all aspects of educational exchange has
been produced by William W. Brickman, '"Selected Bibliography of the
History of International Relations in Higher Education," Paedagogica
Historica, Vol. V, No. 1 (1965). A rather full listing of works on
all aspects of the "brain drain" will be found in Brain Drain and
Brain Gain, Research Policy Program (Lund, Sweden: 1967).

2l\iargaret: L. Cormack, An Evaluation of Research on Educational
; Exchange (Washington, D.C.: The Bureau of Educational and Cultural
Affairs, U.S. Department of State, 1962).
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By and large the concern of the major published works has been
with attitude change "towards members of racial, religious, or national
groups in situations of intergroup contact."l More recently, scholars
and practitioners have begun to speculate on another critical aspect of
foreign study, namely the skilled manpower implications of study
abroad.2 The work of scholars has been supplemented by journalistic
pieces of varying worth.3 It has become more and more evident that,
irrespective of national wealth in terms of natural resources or hard

currency, a critical element in . utional development is Human Capital,4

a significant cadre of well-trained minds. It is difficult to over-

estimate the significance of the output of the university in terms of

lciaire Selltiz, June R. Christ, Joan “avel, Stuart W. Cook,
Attitudes and Social Relations of Foreign Students in the United States
(Minneapolis, Minn.: University of Minnesota Press, 1963), p. ix.

21‘he Foreign Student: Exchangee or Immigrant?. op. cit.; The
Foreign Student: Whom Shall We welcome?, op. cit.; Haniotis, op. cit.,
"Inter-Agency Task Force . . . ," op. cit.; Charles Kidd, "The Growth

Impact, Vol. XIV, No. 1 (1964) ; Nuri Mohsenin, "The Lost Student:
Cause and Cure," Overseas, Institute of International Education, Vol.
3 (April, 1963).

sBurton M. Halpern, '"New Exodus, Israel's Talent Drain," The

Nation (May, 1965); Yehudah Kasten, "Kiruv V'lo nidui . . ." (Attrac-
Tion rather than alienation--to repatriate Israeli experts from abroad),
HA-ARETZ (Tel Aviv, June 25, 1965); Allan Keller, "Life in Noxwegian
Eden Full of Strange Facets," New York World Telegram and Sun, Jume 17,
1965; Eliahu Salpeter, "Yisraelim K'yoshev keva . . ." (Israelis as
permanent residents in the United States), HA-ARETZ (Tel Aviv: Septem-
ber 20, 1964).

4Gary Becker, Human Capital (New York: Columbia University
Press, 1964).
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skilled researchers, practitioners and citizens.1

It is abundantly
evident “o0 even the most casual student of world affairs that economic
and social development in our time is to a very large, albeit unspeci-
fied, extent a function of the human factor. It might be interesting
to speculate as to why researchers have not heretofore focused upon the
manpower implications of educational exchange, but that would lead us

too far afield. We shall, rather, attempt to present the relevant find-

ings from those studies which contain any data or reasonable speculation

on the problem. 1
If one were to characterize the empirical literature on foreign

students as it relates to the determinants of non-return, one might say

that it is at times quite interesting; but because of the exploratory

character of the research, inadequate conceptualization, inadequate or

incorrect study design and improper and scanty samples, whatever results
exist must remain for us as hypotheses rather than as confirmed findings.
These hypotheses will be made clear in the course of our discussion of

the literature, and further on we shall indicate how our study design 1

will permit us to go beyond that which already exists.

Who studies abroad and why do they go?--A host of factors have

been suggested to explain why students go abroad to study without regard
to the particular nation ‘in which they choose to study. It has been

suggested that some of those who study abroad had been inadequate

lWilliam V. Consolazio, '"The Fiscal Dilemma of Academic Science,"
Bulletin of the Atomic Scientists (February, 1965).
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students at home,1 and that universities often not being able to evalu-
ate records from abroad have accepted foreign students who, by reason-
able standards, are not college material. Other students are trapped
by the quantitative inadequacy of their national universities.2 That
is, their records ought to permit them to enter a good university at
home but facilities simply do not exist. There are others perhaps;
particularly the sons of the local aristocracy, Or upper class, who see
study abroad as either a lark or as a kind of "finishing school." For
them, the foreign diploma is a mark of social prestige rather than of
honest academic accomplishment.3 For some, their ambitions outstrip
the local facilities. Their interests cannot be met at home simply
because their subject is not taught or is inadequately taught. We may
presume that if adequate facilities were available at home, many of
those studying in the United States would not be here. Of course it is
not within the power of a small or underdeveloped nation to offer al’
of the academic specialties which one finds in the United States. Dif-
ferentiation is in part a function of sheer size and resources SO that
che situation whereby some students are abroad because of the unavail-
ability of facilities at home may not be remediable. However, it is
necessary that we distinguish these various types from one another if

we are to deal with the non-returning foreign student effectively.

1The Foreign Student: thom Shall We Welcome?, op. cit.

2William H. Sewell and Oluf M. Davidsen, Scandinavian Students
on an American Campus (Minneapolis: University of Minnesota Press,
1961); Halpern, op. cit.; Haniotis, op. cit.; Keller, op. cit.

3Ric'hard D. Lambert and Marvin Bressler, Indian Students on an
American Campus (Minneapolis: University of Minnesota Press, 1956) ;




11

Why do they come to the United States?--Given the decision to

study abroad, why does the student choose to come to the United States?
In case after case we note that before the second World War the United
States was not one of the major "receiving' nations for foreign stu-
dents. There has been a clear shift in the direction of the flow of
foreign students.1 In part this is a result of America's becoming the
scientific center of the world. As of the beginning of this decade,

40 per cent of the foreign students in the United States were in the
natural sciences while in the rest of the OECD nations the average
figure was 20 per cent.2 The Israeli distribution in the United States
is heavily skewed towards the sciences. 7ne can expect this situation
to grow in the future as a parallel to the movement of graduate scien-
tists to the United States.

Others have been told by their compatriots that as a student

in the United States one can support oneself by working part time, an

Iraj Valipour, "A Comparison of Returning and Non-Returning Iranian
Students in the United States," unpublished Ed.D. thesis, Teachers
College, Columbia University, 1961.

1John W. Bennett, Herbert Passim, and Robert K. McKnight, In
Search of Identity (Minneapolis: University of Minnesota Press, 1958);
Lambert and Bressler, op. cit.; Sewell and Davidsen, op. cit.

2Organization for Economic Cooperation and Development, Policy
Conference on Economic Growth and Investment in Education (1962), III:
The Challenge of Aid to Newly Developing Countries; IV: The Planning
of Education in Relation to Economic Growth; V: International Flows

of Students.

3perek J. De Solla Price, Little Science, Big Science (New
York: Columbia University Press, 1963).
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option which is not as readily available elsewhere in the world.1

Periodically one reads of students who are expelled from the United

tates for being a bit too eager in their pursuit of employment oppor- %
tunities resulting in their violation of their student visa provisions.

Such was the case with a group of Japanese students who were working at

the Nippon Club. This factor is probably quite important ‘for the

Israelis since, by virtue of having relatives in the United Stctes and

the scarcity of skilled manpower in the field of Jewish education, many

e -

Israelis are able to find part-time employment so that they can subsist
in the United States while studying even without the aid of fellowships.
These opportunities would not be available to them if they were to
study in Europe.

There is another group who, in a sense, are not bona fide stu-
dents at all but rather immigrants who see their student visa as the
first step in acquiring citizenship or at least permanent residence in

the United States.2 They often drift from school to school, frequently

one jump ahead of the immigration officials until they are compelled
to leave the country, or through marriage or other legal devices, are
able to remain in the United States. We have no idea how numerically
important this group is within the Israeli student community, but there
is no question that it is an important group in terms of Israeli ideol-

ogy and values. Israel sees itself as a country of immigration, not

1DuBois, op. cit.

2Ibid.; The Foreign Student: ‘/hom Shall We tlelcome?, op. cit.
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emigration. Despite some evidence of ambivalence towards immigrants,
the dominant mood is still that of viewing immigration positively and

emigration negatively.1

The young Israeli who wishes to leave the
country permanently or for a long sojourn must legitimate his trip in
terms of national needs if he is to avoid the negative sanctions which
are applied to those whom the Israelis call by the pejorative term,
"Yordim," literally ''those who go down" with the clear implication of
"defector." The student status supplies such legitimation for the
Israeli who wishes t< go abroad.

In sum, one would expect to find different motivational and
valuative behavioral patterns by academic field in regard both to study
abroad and returning home within the Israeli student commmity in the
United States as a function of the opportunities for study availisble
in the several fields in Israel. We should also expect to find differ-

entials based upon the student's academic performance among those tak-

ing their higher education in Israel, and the propensity to return

among those who have gone abroad to study. There is some evid:nce that

those who have come to the United States to study are atypical in com-

parison with their compatriots who remained at home. They have shown
a greater contact with western and/or American institutions, and their
value patterns tend to be less traditional and show some degree of

dissonance with the national value patterns.2 But here, as well as in

1Aharon Antonovaky, "Political and Social Positions in Israel,"
AMOT (Tel Aviv: June-July 1965), pp. 11-12, Hebrew.

2Ralph L. Beals and Norman D. Humphrey, No Frontier to Learn-
igg_(Minneapolis: University of Minnesota Press, 1957); Bennett,
Passim and McKnight, op. cit.; Valipour, op. cit.
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other comparisons of this sort made in the empirical literature, the
comparative population is missing. As the author of the Mexican study
puts it, "It is quite possible, in the absence of iny contiol data,
that the characteristics enumerated above may be ~ommon to university
students in Mexico as well as those who study in the United States. If

that is true, the data do not help -us to understand why particular stu-

dents come to this country."1 The caveat stated here is equally appli-
cable to all other comparisons made in the literature between those who

have come to the United States and those who have studied at home.

Who goes home?--The decision to return home after the American

sojourn is in all likelihood as complex as the original decision to come
to the United States. The initial perspectives, commitments, and values
may well have been changed during the period of the student's stay in
America. Ideally, one would want to have a panel study of a cohort of
students from the time they first began to think about coming to Ameri-
ca, up to and including the time they return to their native lands and

either stay there or, perhaps after a short period, return to the United

States. Such a panel is obviously enormously complex and not feasible,
and no researcher has attempted to conduct a panel study of such long
duration with a widely scattered population which tends to be geograph-
ically mobile.

As we indicated above, at the time of the inception of this

research, only two studies had been concerned with the determinants of

lBeals and Humphrey, op. cit., p. 46.
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non-return per se, a:i both of these studies suffer from very serious
methodological flaws both in terms of lcgic and sample size.l The one
study that actually asked the question of a reasonable sample (n = 318)
found that of those responding one-quarter intended to remain in the
United St:at:es.2 Though the raw figures for~the responses to the non-
return question were included in the appendix of the work, no percent-
ages were run since the author was not interested in the correlates or
determinants of non-return. Unfortunately, the data cards of that ‘study
have been lost so that analysis of these data could not be carried out.
Here, as in the former section, the differential of deter-
minants of return tend tc be inferential because the design of the
studies did not permit direct evaluation. There is some suggestion
that those oi a higher socio-economic background show a greater tendency
to return.s "hat this should be the case conforms to other data on the
relationship of social iobility to geographical llmbilit:y.4 Bendix and
Lipset, quoting a Swedish mobility study, note that ". . . for virtually
all status groups geographical mobility is highest for the upwardly

mobile, intermediate for those in occupations similar to their fathers,

lGrace Scully, "An Exploratory Study of Students from Abroad
Who Do Not Wish to Return to Their Country," unpublished Ed.D. thesis,
Teachers College, Columbia University, 1956; Valipour, op. cit.

2Richard T. Morris, "National Status in Foreign Students'
Adjustament," The Two Way Mirror (Minnezpolis: University of Minnesota
Press, 1960).

2
“Sewell and Davidsen, op. cit.; Valipour, op. cit.

4Seymour Martin Lipset and Reinhard Bendix, Social Mobility in
Industrial Society (Berkeley: University of California Press, 1962).
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and lowest for downwardly mobile persons. ! Whether the phenomenon
described actually exists among foreign students, and is a correlate or
determinant of non-return, remains to be demonstrated rigorously. If
the relationship between social and geographical mobility actually does
exist, it still requires explanation in terms of the specifying vari-
ables.z Several equally reasonable and plausible theories might explain
the phenomenon.

In general, explanations of non-return are based upon a varia-
tion of the push-pull pattern, conditions in the home country vs. con-
ditions in the United States, with some authors looking at one side of
the coin and others at the other side. There is the suggestion that
the American-educated foreign national may be educated beyond the

3 In addition, the

capacity of his country to employ him effectively.
ron-returnee may fear a nepotistic system where his leverage is slight;
others emphasize the much higher American standard of li\ring.4 There
is the suggestion that the non-returnee becomes alienated from his

nation and his prospective professional peers at home by coming to the

United States too yuung and staying too long.s Each of the factors

lLipset and Bendix, op. cit., p. 160n.

2Paul F. Lazarsfeld and Morris Rosenberg, The Language of
Social Research, Section II (New York: The Free Press, 1955).

SScully, op. cit.; J. M. van der Kroef, "Asia's Educated
Unemployed," in Eastern World.(November, 1961).

4Scully, op. cit.; Gregory Henderson, "Foreign Students:
Exchange or Immigration," National Association for Foreign Students
Affairs Newsletter (November 15, 1964); Mohsenin, op. cit.

S

Kidd, op. cit.
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mentioned may play some role independently or in concert with one
another. The problem of this research is to evaluate the strength of
each of them where they are operative and to specify the conditions

under which they are operative.

Objectives
The primary objective of the study will be to ascertain the

primary determinants of students coming to the United States and their

subsequent return or non-return to their countries of origin. Among |
i
the questions to be dealt with are: |

a. The relationship between academic field and study abroad, and
non-return.

b. The relative strength of the American "pull" and the native
comtry's "push” as detexrminants of the process.

c. Factors which contribute to the alienation of the foreign stu-
dent from his native culture.

d. The relationship between the processes of social mobility and
the phenomenon of foreign study, and non-retumn.

e. The relative opportunity structures in the two countries. ]

f. The role of internalized national ideology as a factor facili-
tating retum.

; g. What policy proposals should be made to facilitate the return
; of the foreign students and to create a more rational policy
|
|

of acceptance of foreign students.
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Procedures

General design.--The primary methodological orientations of the

study will be those of elaboration and reason analysis. Reason analy-

sis has been used to study personal influence,1 geographic mobility,

3

decisions to undertake psychotherapy,” and many other areas of social

behavior. Reason analysis is most appropriate when "one wants to know
how an action came to be--what steps were taken, what the actor thought
he was doing, how he felt about it, and what outcomes he expected . . ."
when this is what the researcher is looking for, ". . . then no tech-
nique other than reason amalysis can be used."4
The analysis has been applied to three populations:
i. The Israeli student and alumni population in the United States.

ji. Israelis who have studied in the United States and who have
returned to Israel.

iii. Israelis who have received all of their higher education in Israel.
Group i has been used to get at the determinants of coming to
the United States and intentions of returning parallel to the Morris

Study.5 Group ii has been analyzed to determine the validity of the

le1ihu Katz and Paul F. Lazarsfeld, Personal Influence (New
York: The Free Press, 1955).

2Peter Rossi, Why Families Move (New York: The Free Press,

1955).

3Charles Kadushin, "Individual Decisions to Undertake Psycho-

therapy," Administrative Science Quarterly, Vol. 3, No. 3 (1958),
pp. 379-411; Charles Kadushin, Why People Go to Psychiatrists (forth-

coming).

4Charles Kadushin, "Reason Analysis," International Encyclo-
vedia of the Social Sciences (New York: Macmillan, 1968).

S

Morris, op. cit.




conclusions reached covering the determinants of non-return by compar-
ing the correlates of repatriation among those who have performed the
act with the correlates of expected return to Israel. Group iii has

been used to develop baselines for the analysis of reasons for coming

to the United States.
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CHAPTER 11

WHY DO THE ISRAELIS COME TO THE UNITED

STATES TO STUDY?

Anyone who has ever carried on a conversation with a small child

is aware of the inadequacy of any answer to the question "Why?". A

e ak s ik s

child is perfectly capable of developing an infinite regress of "whys"
which are sure to exhaust the patience of Job. To some measure, the
infinite regress is justified in that causal chains do proceed backward
in time and ramify laterally without limit. However the infinite series
of "whys" is uneconomical.l In any analysis, there comes a point where

the increment of knowledge gained through asking a further question is

1l«:erton has dealt with the problem of problem-finding and has
commented on the inadequacy of the model whereby the word "why" is
appended to a declarative sentence as a means of problem formulation.
He has written that

"If routinely affixing an inquisitive "Why?'' to an established fact
or event were all that is needed at the outset to institute a sig-
nificant problem in science, then such men as Darwin and the many
other scientists who have testified to tke difficulty of seeing a
problem would stand self-condemmed as hopelessly opaque and slow-
witted." (Robert K. Merton, 'Notes on Problem Finding in Sociology,"
in Robert K. Merton, Leonard Broom and Leonard S. Cottrell, Jr.,
eds., Sociology Today [New York: Basic Books, 1959], pp. xi.)

If what Merton writes is true where some of the facts are known
and the task of the researcher is to frame the next set of questions
which will build most fruitfully on that which is already known, then
a_fortiori where the basic facts are not known. All research is to

some measure a fishing expedition, but woe to the fisherman who casts
his net into unknown waters with no knowledge of tides and currents
which can make or break him.
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not worth the effort invested to gain the information. The question

"why" must be asked in terms of some a priori sense of the most produc-
tive lines of inquiry. Certain lines of inquiry are excluded from the
outset as being irrelevant to the purposes of the questioner or
researcher. In effect, a set of dimensions is developed in the mind of
the questioner which serves as a framework for the asking of the question
"why?". Without the set of dimensions, or an accounting scheme, one is
set adrift on an infinite sea of facts which bear no clear logical or
empirical relationship to one another.1

In our analysis of the reasons which Israelis give for coming
to the United States as students, we have restricted our questions to
a finite set of dimensions. Why Israelis come to the United States as
students is obviously related to other questions, e.g., their choice of
occupation. Not all occupations require higher education. Why did
they choose a given occupation which did require higher education which
in turn brought them to the United States? We cannot, and will not
assume that their motivational process went along in a linear fashion
where they first chose an occupation and, finding that their chosen
field required university training, then decided to come to the United
States. It has been demonstrated that many students do not attend uni-
versity for purposes of vocational training but rather it is expected
of them by friends and family, or because they simply are intellectually
curious. However, one could say that intellectual curiosity might be

better served by conversations with great minds and periodic visits to

ljazarsfeld and Rosenberg, op. cit., Section V B.
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a good library. With this assumption, going to school itself becomes
a part of our analysis, and it would be necessary to inquire into the i

motives for attending school rather than apprenticing oneself to a

journeyman or intellectual master. We shall not be inquiring into the
reasons for attending school in general, nor the reasons for choosing
a particular occupation.1 We shall begin with their being in the United

States on student status as a given fact and shall examine their motives

for being here in terms of some of the aspects of Israeli educational
and social structure which motivated their coming.

In developing the accounting scheme which would cover the
relevant dimensions of the analysis, it has been necessary to keep three 1
related factors in mind. First, we must distinguish between official

motives and private reasons. The sponsors of educational exchange, if 4

one takes the public statements of policy seriously, are motivated by
one or more factors which we have found to be irrelevant for the students
who actually participate in educational exchange. Some have talked of
increasing international understanding; others of inhibiting the develop-
ment of world communism; still others of developing human capital. It
may well be that educational exchange does perform these and other func-
tions which correspond to official motives. However, qualitative inter-
views with the students themselves have demonstrated that the official

i motives for promoting and supporting educational exchange are completely

unrelated to the motives of the students themselves. This brings us to

1’Ihis problem is handled in Chapter IV.
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our second concern, namely that of distinguishing motives, either pub-
lic or private, from consequences. In the Aristotelian doctrine of
causality, the telos of a thing or process is itself one of its causes.
In other words, function, either latent or manifest, is part of
causality. However, we are interested in the motives of which the actor
is aware and which he feels have caused him to do what he has done. And
finally, we must examine motives of which the actor is aware and in turn
can be understood in terms of social structur~ and process. Our task
is to be able to distinguish types of motives and actors which may be
understood in the light of the facts of social life of Israel and the
United States and the position of the actor in the two social structures.

As in all reason analysis, we are dealing with those who have
performed a given act. In usual cross sectional survey analysis, the
key dependent variable is the performance vs. non-performance of an act.
The analyst's task is to lay bare the determinants of performance or non-
performance. In a reason analysis the task is to distinguish among types
of actors, all of whom have performed the act in question. All of the
people in our population have come to the United States and have been
students here some time during their sojourn in the United States. In
reason analysis, the analyst examines the several paths which have led
to the same act.

Various methods with rather different degrees of empirical rigor

1

have been employed in the conduct of a reason analysis.” We have pre-

sented the respondents with a list of twenty-four reasons for coming to

1Lazarsf‘eld and Rosenberg, op. cit., Section V C.
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the United States and have asked them to indicate the extent to which
each of these reasons is applicable to them. Persons who indicated that
they came because their parents migrated to the United States were
removed from the study population. Those who said they came because
their spouse decided to study in the United States were removed from the
analysis of this section on the grounds that they did not themselves
engage in a decision process. The analysis proper then begins with
twenty-two reasons which were developed as indicators of the five dimen-
sions of the accounting scheme. The accounting scheme in turn is based
upon qualitative interviews with Israeli students in the United States
and Israeli and American officials who advise and deal with Israeli stu-
dents. The dimensions of the accounting scheme are as follows:

Perceived superiority of the American academic system,
Academic financial facilitation (stipends and scholarships),
Personal academic inadequacy,

Non-academic financial facilitation,

m o 0O W >

Ulterior, i.e., non-academic reasons.

In Table 2.1 we present the items ac they appeared in the ques-
tionnaire, identifying them with the dimensions of the accounting scheme
which they represent.

If we were to handle each reason dichotomously and generate all
of the logically possible patterns of reason, we would arrive at 222 or
4,194,304 distinct pattemns of reason, a clearly unmanageable situation!
If we were to operate with the five dimensions as variables and again

define each of them dichotomously, we would generate a property space

containing 25 or 32 possible cells, a considerable improvement over the
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10.
11.

12.

13.

14.
15.
16.

17.
18.
19.

20.
21.

22.

TABLE 2.1

QUESTIONS IN REASONS BATTERY BY
ACCOUNTING SCHEME DIMENSIONS

American university scholarship

Israeli government scholarship

American government or foundation scholarship
Easier to support myself while studying in U.S.
Reparation funds

I did not receive a scholarship in Israel
Relatives promised financial aid

Unable to study my field in Israel

I wanted to study in a particular U.S. school
Unsure of what I wanted to study

At my level, training in U.S. is superior to that in Israel

At my level, it would take less time to earn degree in
U.S. than Israel

In my field, an American degree is worth more in Israel than
Israeli degree

I was not accepted by university in Israel
I don't have matriculation certificate

1 feared I would not be able to get into a university in
Israel because of limited openings

I wanted to see the world
I wanted to leave family pressures

I was seriously considering migrating and I thought it best
to try first as a student

I came as a tourist and decided to stay
Friends in Israel advised me to study in U.S.

Experience in my work is important and the only way to get
it is by a student visa

25
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222

situation but still rather cumbersome. Further, by immediately
moving from the twenty-two individual items to the five dimensions, we
are assuming that the items actually do fit the accounting scheme model
which has been posited. Thus, both for reasons of determining the fit
between the model of the accounting scheme and the empirical relation-
ship of the items, and to further reduce the property space if possible,
we shall examine the actual relationship of the twenty-two items to one
another. We have not yet arrived at the point where we can examine the
relationship of reasons to social structure; we still must determine
the relationship of the reasons among themselves. To do this we have
utilized the correlation matrix which indicates the pattern of rela-
tionship among the twenty-two reasons.

Using McQuitty's meuuodl we find that the reasons fall into three
main clusters. Cluster I is derived from an empirical collapsing of
dimensions A and B; Cluster II from dimensions C and D; and Cluster III
corresponds to dimension E of the accounting scheme.

FIGURE 1

ITEM CLUSTERS USING McQUITTY'S METHOD

1
2 11 13 22 8
9 12 3
19
14 16 4 7 15 18 17 21
20 10

1Louis L. McQuitty, "Elementary Linkage Analysis for Isolating
Orthagonal and Oblique Types and Typal Relevancies," Education and
Psychological Measurement, XVII, No. 2 (Summer 1957).
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With the exception of items 19 and 20, the empirical data do
correspe' d to the a priori model, thus we can reduce the property space
to 23 cells. To do this we rearrange the correlation matrix and calcu-
late the extent to which each item contributes to the tightness of its
own cluster, as measured by its mean intra-group correlation, and the
extent to which it generates cross-group relationship, as measured by
its mean inter-group correlation. In effect, we are attempting to mini-
mize the intersection of the three clusters so that the clusters of
jtems will more closely approximate pure types. In examining the deter-
minants of patterns of reasons, we should find rather clear relation-
ships between clusters of reasons and their social determinants. Table

2.2 presents the mean within-group, and across-group correlations of

each of the twenty-two items. The within-group correlation is under-

lined.

Inspection of the list found in Table 2.2 reveals six items which

make for some fuzziness of boundaries for the three clusters. Opera-
tionally, in order to reduce fuzziness or overlap between groups, we

shall remove these items and recalculate the within-group and across-

group correlations. The results of these calculations are presented in
Table 2.3. A comparison of the mean correlations in Tables 2.2 and 2.3
indicates a distinct refinement of the dimensions.

We find that in the main the correlations of the items within
groups are increased and the correlations across groups are decreased.
The strengthening of the pattern of correlations of the individual items

also appears in the pattem of correlations of the clusters. In
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TABLE 2.2

MEAN CORRELATIONS WITHIN GROUP AND ACROSS GROUPS FOR THE
TWENTY-TWO ITEMS IN THE REASON ANALYSIS

Reason Clusters
' _1 I 1L
1 .074 -.063 .011
f 2 .026 -.037 -.022
3 .038 -.015 .012
4 .008 112 .102
5* .024 .039 .042
6* .055 .068 .076
| 7 -.021 .092 .067
8 .067 -.023 -.024
9 .107 .004 .058 |
10 -.005 .018 133 |
| 11 .165 .000 .075
12+ .060 .042 .068 i
13 .139 .035 .075
14 -.043 .061 -.014
15 -.038 .106 .008
16 -.033 .094 .038
17+ .04 .035 .178
; 18 .015 .050 125
19* .010 .032 .036
20 -.033 .046 .057
21+ .060 .077 .103
22 .095 -.007 .012
[Those items which show themselves to be empirically
problematic are marked with an asterisk.]
)




TABLE 2.3

MEAN CORRELATIONS WITHIN GROUPS AND ACROSS GRCUPS

FOR SIXTEEN ITEMS IN THE REASON ANALYSIS

Reason
#

L~ J - - - |

10
11
13
14
15
16
18

20

22

Clusters
_1 I 44
.085 -.097 -.046
.029 -.049 -.032
.043 -.040 -.001
-.006 .155 .093
-.032 .120 .063
077 -.047 -.048
.107 .000 -.010
-.011 -.008 .107
.165 -.035 .001
128 .034 .014
-.043 .089 -.019
-.042 .110 .019
-.041 .141 .019
.009 .041 .104
-.048 .072 .079
.105 -.025 -.02S

e o A L oo ‘
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Table 2.4 we find the pattern of correlations of the clusters prior to
the removal of the items which contributed most to the overlap and

after the removal of these items.

TABLE 2.4

WITHIN GROUP AND ACROSS GROUP CORRELATIONS OF THE
REASON CLUSTERS FOR TWENTY-TWO ITEMS AND
FOR SIXTEEN ITEMS

~. Twenty-two Items
Cluster
Cluster ) 5 I1 111
I .086
11 -.008 .074
111 .029 .045 .135

Sixteen Items

Cluster
Cluster 1 11 11
I .093
11 -.032 .130
111 -.017 .035 .099

The final pattern of reasons indicates three basic clusters which

we have termed:
academic stars = Cluster I = dimensions A and B

dimensions C and D

also rans = Cluster 11

ulterior = Cluster III = dimension E
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By removing the items which generate the greatest part of the overlap
between the clusters, we find that the graphic representation (using
Kruskal's method)l of the pattern of reasons (Figure 2) has become very
clear. Indeed, we do seem to have rather distinct reason analysis
indices which will permit us to analyze the motives of the Israeli stu-
dents as determined by the structure of the Israeli educational system
and some of the more generalized aspects of Israeli social structure.
The final test of the reason analysis dimensions is in their utility in
discriminating successfully among the several paths to schooling in
America and to account for the selection of the paths in terms of the
facts of Israeli life. Clusters I and II have been treated as mutually
exclusive through a simple arithmetic reduction of the attribute space;
Cluster III is analyzed in terms of another set of determinants in the
last section of this chapter. Therefore, excluding those who gave none
of the sixteen reasons, each respondent may be located along two
dimensions:
(1) Academic motives:
(a) academic star,
(b) also rans.
(2) Ulterior motives:
(a) ulterior motive present,

(b) ulterior motive not present.

1J. B. Kruskal, '"Multidimensional Scaling by Optimizing Goodness

to Fit to a Nonmetric flypothesis,' Psychometrika, Vol. 29 (March, 1964),

pp. 1-27, and (June, 1964), pp. 115-129; and "Nonmetric 'Multidimensicnal
Scaling: A Numerical Method," pp. 28-42.
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Reasons

The Israeli educational system is based upon a mixture of public
and private initiative and populist and elitist educational doctrine
and practice. The basic pattern of education antedates the establish-
ment of the state. Under the mandate, the Jewish commmity of Palestine,
with some limited help from the mandatory government, supported a system
of education through high school. The university system was created and
supported in partnership with the Jewish commmities in the diaspora.1
With independence in 1948 the basic pattern of education was maintained.
The Education Act of 1949 made the voluntary system of universal primary
education both compulsory and free. High school education has been sup-
ported in part by the central government, in part by local government
(municipalities), and is in part dependent on tuition fees.

on the elementary level some form of education is available for
the entire population. The system of higher education enrolls a very
large proportion of the relevant 2ge cohorts,2 and the number continues
to increase year by year. The elitist pattern shows itsclf most clearly
on the level of secondary education. The comprehensive high school,
which is characteristic of American secondary education, is unknown in

Israel. In moving from the eighth grade to high school, the student

1on the structure of education in Israel during the mandatory
and early state period and some of the relevant bibliographic references,
see J. Rer-David, "Professions and Social Structure in Israel," in
Roberto Bachi, ed., Scripta Hierg§g}ymitana (Jerusalem: The Magnes
Press, 1956), Vol. II, pp. 126-152.

2cor details, see Chapter VII, pp. 151 ff.




either chooses or is assigned to one of several secondary school options,
among which the academic high school is the major road to higher educa-
tion. Data analyzed for the period 1950-57 shows the following pattern
of tracking and drop-out from the first grade on to entrance into the
system of higher education:

Of every 100 who entered elementary school, 84 completed the
eighth grade.*

Of every 100 who completed the eighth grade, 73 went on to
some secondary education of whom 34 entered non-academic
secondary schools and of whom 39 entered an academic
secondary school.

Of every 100 who entered an academic secondary school,

S1 reached the twelfth grade and 48 sat for the matricu-
lation exam.

Of every 100 boys who passed the matriculation examination,
90 entered university.

Of every 100 girls who passed the matriculation examination,
80 entered university.l

*Maximum estimate

More recent data on the proportion of the relevant population which
entered the twelfth grade in an academic high school show an increase
from 9.8% in 1959 to 13.5% in 1963. However, the 'democratization'’ of
high school education has by no means kept pace with the increase in

university enrollmem:s.2 There are those who suggest that the current

1H. V. Muhsam et al., The Supply of Professional Manpower from
Israel's Academic System (Jerusalem: Falk Institute for Economic
Research in Israel, March 1959), Hebrew with English summary, pp. v-ix.

2Uri Hurwitz and Malkah Yavneh, The Development of Manpower
in the Scientific and Tbchno[ggical Professions in Israel (Jerusalem:

The Naticaal Council for Research and Development, 1964), in Hebrew,
p. 29. (Mimeographed.)
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high school structure in Israel is a major obstacle in the development
of a rational manpower policy.1 Whether this is true or not is open

to question. What seems to be clear, however, is that the structure

of secondary education can be a stumbling block for the individual. The
type of high school attended is a key determinant of the motives of
those who come to study in the United States.

Table 2.5 clearly demonstrates that having attended a non-
academic high school clearly limits one's access to higher education,
while attendance at an academic high school facilitates entrance to a
university in Israel. The major filter mechanism through which the high
schools control access to higher education in Israel is the matricula-
tion examination. During the academic year 1966-67 among students in
the universities in Israel, 75% held a standard Israeli matriculation
certificate, 11% had passed the examination as an external student,

10% held a foreign matriculation certificate, and 4% held some other
certif’icate.2 Thus, excluding those who hold a foreign matriculation
certificate, 95% of the students in universities in Israel hold an
Israeli matriculation certificate which in the vast majority of cases
was earned in course, while among those gtudying in the United States
the comparable figure is 79%. Among those in the United States who

hold a matriculation certificate, 26% may be classified as having come

1Eli Ginzberg, Manpower Surveys, ‘Fourth Report on Manpower
in Israel (State of Israel, Ministry of Labour, Manpower Planning
Authority, 1 December 1964), pp. 5-8. (Mimeographed.)

2 sratistical Bulletin of Israel, Supplements Volume XVIII,
No. 4 (Jerusalem: The Central Bureau of Statistics, April 1967), in
Hebrew, p. 120. (Mimeographed.)
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to the United States because their way to further education was blocked
in Israel as compared with 60% of those without a matriculation certi-
ficate.

The matriculation examination is taken as a matter of course
by the students in the twelfth grade in the academic high schools. Some
of the agricultural high schools prepare students for the matriculation
examinations, while in the vocational trend the matriculation examina-
tion is a miiov option. The effect of the matriculation certificate
within the major secondary school options is shown in Table 2.6.

The different pattern of motives which was found in Table 2.1
between those who had attended academic and agricultural schools is
fully explained by the differential likelihood of having received a
matriculation certificate in the two school types. In the case of the
vocational schools, the difference is in part explained by the matricu-
lation certificate but in part remains unexplained. An additional
explanation is found in the level of performance of the students in the
two trends.

Since demand for university places exceeds the supply, the can-

didate for matriculation in higher education in Israel is essentially
competing with his fellow students for entrance. Assuming that the
student possesses a valid matriculation certificate, he is judged on

his level of achievement on the matriculation examination and in certain
faculties must pass an entrance examination (termed a concourse) over
and above the matriculation examination. Table 2.7 demonstrates that
the level of performance on the matriculation examination generates a

differential pattern of motives.
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TABLE 2.7

MATRICULATION EXAMINATION SCORE, BY REASON FOR
STUDYINC IN THE UNITED STATES AMONG THOSE
WHO ATTENDED HIGH SCHOOL IN ISRAEL AND
EARNED A MATRICULATION CERTIFICATE

Matriculation Examination Score

Reason for studying

in the United States 9-10 8-8.5 7-7.5  6-6.5
Academic star 87% 79% 63% 5}%
Also ran 12 18 33 42
No academic reason 1 3 4 S
N (86) (385) (424) (115)

NA on matriculation = 22
NA on matriculation score = 32
The lower the student’s grades on the matriculation examination,

the more litely he is to indicate that he came to the United States
because his way was blocked in Israel. There have been those who have
argued that the matriculation examination is a less than adequate pi~-
dictor of later academic achievement, and this indeed may be so.1 How-
ever, the data presented do show that academic achievement, as measurc.
by the matriculation examination, does operate powerfully within the
Israe'i academic system. This is a theme which we shall have occavion
to return to further on in the analysis. Table 2.7 also suggests that

academic achievement is positively related to academic motives. The

1l.eah Orr, "The Reliability of Israeli Matriculation Examina-
tions,' Megamot, Vol. 14, No. 4 (August 1966), Hebrew. Michael Hen,
Rina Doran and Gad Yatziv, "Do the Matriculation Examinations Predict
Success in the Universities?,” Megamot, Vol. 12, No. S (March, 1963),
Hebrew.
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lower the level of achievement reported on the matriculation examina-
tion, the more likely is the student to report that ke had nro academic
motive for coming to the United States and was motivated by essentially
ulterior t‘actors.1

Since the matriculation examination is largely geared to an
academic curriculum, those who have taken the matriculation examination
without adequate academic preparation on the secondary level show a
lower level of performance on the examination. Among graduates of the
academic high schools, 53% report an average matriculation examination
score of 8 or above while the comparable figure for vocational school
graduates is 32%. Among those who have taken the examination as exter-
nal students, that is outside of the regular secondary school structure,
the figure is 19%. Comparing the pattern of motives of academic and
vocational school graduates with the distribution of matriculation
examination scores starndardized on the total population of the two
types of schools, we find that that part of the differential pattern of
motives which was not accounted for by the presence or absence of a
matriculation certificate is accounted for by the level of accomplish-
ment on the matriculation examination of students who are graduates of
the two types of schools.

In sum, the effect of the high schools attended on the pattems

of motives of Israeli students in the United States has appeared in

lon the relationship between academic achievement and the com-
mitment to academic norms, see William J. Bowers,Student Dishonesty
and its Control in College (New York Bureau of Applied Social Research,
Columbia University, 1964), p. 94 et passim. (Mimeographed.)
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Tables 2.5, 2.6 and 2.8. Taking the extreme cases, the differential in
Table 2.5 was 32 percentage points between academic high schools and
vocational high schools on the proportion who have come to the United
States because they could not meet Israeli academic standards. In
Table 2.6 we found that the differential was reduced to 14 percentage
points among those without a matriculation certificate, and 23 percent-
age points among those with a matriculation certificate. In Table 2.8,
we took into account the level of performance of the students on the
matriculation examination in the academic and vocational trends and
found that the difference in pattern was reduced to 18 percentage

points.

TABLE 2.8

ACADEMIC OR VOCATIONAL HIGH SCHOOL ATTENDED IN ISRAEL,
BY MATRICULATION SCORE, BY REASON FOR STUDYING IN
THE UNITED STATES, STANDARDIZED ON THE TOTAL
POPULATION OF THE TWO TYPES OF SCHOOL

Type of High School

Reason for studying

in the United States Academic Vocational
Academic star 73% 60%
Also ran 21 39

No academic reason 4 1

N (671) (48)

The Israeli educational system offers little in the way of
second chances for those who do not make the grade the first time
around. The winnowing out of the academically weaker students con-

tinues throughout their term in the university. Among those presenting

ERIC

Full Tt Provided by ERIC.
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some academic reason for being in the United States and who have not
earned any degree in Israel, 52% indicate that they came to the United
States for a second chance while the comparable percentage for those
who hold a bachelor's degree is 11%, and for those who hold a graduate

degree it is 4%. Within the university, the student's performance on

the undergraduate level is a good predictor of his motives for coming

to the United States. Undergraduate performance is a key factor in the

decision of the academic authorities as to whether the student will be

PPN

permitted to go on with graduate work in Israel. Table 2.9 shows the
effect of baccalaureate grades on the pattern of motives. - -

TABLE 2.9
HIGHEST DEGREE ISRAEL BY GRADES ON BA BY RFS (ALSO RAN)
% Also ran

Highest degree Israel

Grades on BA None BA MA or more
High 44 5 1

(192) (76) (96)
Low 55 13 5

(711)  (220) (111)

NA BA grades = 208

Tables 2.5 through 2.9 show very clearly that for many of the
Israeli students in the United States motives expressed when the stu-
dent is in his twenties are based upon decisions made when he was in

his teens. Given a highly pyramidal educational structure, where the
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demand for higher education far exceeds the supply, a significant
portion of the Israeli students are in the United States not because of
the academic or intellectual superiority of the American academic system
but rather because the wide range of schools in the United States offers
second and third chances for those who could not catch the brass ring

on the first go-around in Israel. The Israeli educational system
demands a high level of performance and demands that its standards be
met consistently throughout the student's academic career. This latter

point is essentially the burden of Table 2.9.1

The implications of
these rigorous standards for the issue of the 'brain drain" will be
taken up in Chapter VII.

Occupational Choice and Reasons for
Study in the United States

From 1961 through 1964 the number of places in all Israeli insti-
tutions of higher learning increased at a rate of 20% per annum com-
pounded, however the rate of increase in science and technology was only
that of 10% per annum compounded.2 The much smaller rate of increase in
the number of students admitted into the faculties of natural science
and engineering is not a function of lack of interest in these fields

on the part of students but rather is the result of administrative

1Comparisons of the level of achievement in mathematics of
Israeli students with their age peers in twelve developed countries show
that the Israelis have the highest level of achievement among the thir-
teen countries. For details, see Torsten Husén, ed., International
Study of Achievement in Mathematics, Vol. 2 (New York: John Wiley &
Sons, 1967), pp. 21-35.

2Hurwitz, op. cit., p. 20.
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decisions on the part of the authorities which have resulted in
restricted access to these faculties.1 A far larger proportion of
academically qualified (i.e., in terms of their matriculation examina-
tion) are rejected in the faculties of natural science and engineer-
ing.2 The situation in medicine has been most critical where it has
been estimated (prior to the opening of the new medical school associ-
ated with Tel Aviv University) that only one in six of the applicants
has been accepted.3

It is difficult to know exactly to what factor or factors the
different patterns of development in the several faculties may be
attributed. On the one hand, there has been historically a prejudice
in favor of humanistic studies in Israeli higher education.4 On the
other hand, the costs per student v:ry considerably by faculty. A

recent report of a government commission gave the following cost esti-

mates per student by faculty:

1 Report of the Committee for the Development of the Facul ty
of Mathematics and Natural science (Jerusalem: The Hebrew University,
February 1965), in Hebrew, p. 6. (Mimeographed.)

2Hurwitz, op. cit., pp. 10-15; Muhsam, op. cit., pp. 5i-53.

3On some of the issues in the Israeli medical 'brain-drain,"
see M. Prywes, "Sojourns and Emigration of the Graduates of the Medical
School to the United States,'" Medicine, LXXII, No. 8, p. 311, Hebrew.

4Norman Kaplan, The Educational Exchange Program: A Pilot

Study of Its;lg%gct on Israeli Institutions of Higher Learnin
(Washington, D.C.: Bureau of Educational and Cultural Affairs, Depart-
ment of State, December 1965), especially pp. 26-39. (Mimeographed.)




Faculty Costs per Studentl

(in Israeli pounds)
Humanities and

social science 1,930
Law 1,240
Mathematics and

natural science 6,880
Agriculture 9,300
Medicine 19,380
Engineering 5,641

If the goal has been to increase the number of places in uni-
versities irrespective of manpower needs, it would make sense to make
the greatest increase in those areas where the cost per additional stu-
dent would be lowest. Again, however, it is impossible to know the
extent to which the cultural tradition or economic calculations were
the determining factors in uneven expansion of the system of higher
education.2

We have demonstrated that the structure of education in Israel
is a prime determinant of motives of Israelis studying in the United

States. Is it the case that those faculties in Israel which show the

1 Report of the Committee on Higher Education (Jerusalem:
October 1965), Hebrew, p. 20. (Mimeographed.)

zAt the time of this writing, the government supplies over half
of the operating budget of the institutions of higher learning. The
extent to which government participation ought to give the government
the right to oversee university expansion in terms of government-defined
manpower needs is currently being debated both within government and
university circles. For the basic factors in the argument see the
symposium published in the August 1967 issue of The University, pp. 46-
57, Hebrew.

e
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highest propensity to come to the United States do so because of limited
opportunities in Israel? Table 2.10 presents the pattem of motives
for each of the major areas of study. J
The most striking finding in Table 2.6 is that of the three
fields in which the demand for places far exceeds the supply; it is only
engineering which shows a marked difference in the pattern of reasons
among the students. As to medicine, although it is a very crowded
field in Israel, the United States has not been, at least in recent
years, a center for doctoral studies in medicine. The Israeli who is
not able to gain admission to a medical school in Israel is likely to

tumn to Switzerland, Austria or Italy. In the period from 1951 to 1963

there were only 1,200 foreign students in American medical schools
(i.e., 1% of the medical school population) of whom 2% were Israelis .1
It is not a matter simply of Israelis not being able to enter school

in Israel which brings them here but rather, in addition, the realistic

possibilities of entering school here. As to natural science and
engineering faculties, both of which are very circumscribed in Israel,

it is only engineering which demonstrates a pattern largely different

from those of the other professions. Possibly the problem of engineer-

ing may not lie in the discrepancy between supply and demand of places
but may be understood in terms of some other characteristic of the

engineering profession and/or would-be engineers.

? 1"Foreign Students in U.S. Medical Schools,' datagrams,
Association of American Medical Colleges, Vol. 5, No. 6 (December,
1963).
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The answer to the problem of the engineers largely lies in the
early training of potential engineers. Those who have attended the
academically weaker high schools strongly tend towards engineering as
their field of study, as is shown in Table 2.11

Engineers are less likely to have the basic matriculation docu-
ment without which entrance into the Technion is impossible. Beyond
that, even among those who do hold a matriculation certificate, engi-
neers tend to have a lower level of academic qualification than their
colleagues in the natural sciences. Among those who attended an aca-
demic high school, 62% of the natural scientists scored 8 or better on
their matriculation examinations while the comparable figure for engi-
neers is only 46%. Taking into account the academic competence of
engineers and natural scientists, we find that much of the remaining
difference between the two fields is accounted for by their different
level of accomplishment.

Table 2.12 demonstrates that, holding grades constant, the
difference within fields is greater than the difference across fields.
The different level of intellectual achievement, and perhaps values,
will become significant for us further on in Chapter VI. The pattern
of a greater difference within fields than across fields holds in the
case of every occupational field except business administration. The
pattern holds in every field in which there is a viable Israeli alter-
native, and those who do not take the Israeli alternative choose the
United States as their second-chance option. In the case of business

administration, the level of instruction in Israel has been rather

o
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primitive until very recently. Business administration had its begin-
nings in Israel in 1957 as a non-degree granting progran, organized by
the United States Operations Mission. It is only since 1964 that a
degree program has been developed, and the field is still struggling

for academic respectability within the structure of the Mitteleuropa

conservative jintellectualism of Israeli academic life. Thus it is that

the pattern of motives in business administration shows little or no

difference among academic high school graduates when stratified by

patriculation score grades. Since business administration has been

academically rather weak in Israel, we expect to see a rather different
picture in a few years when business administration becomes a reputable

part of the Israeli university system.

TABLE 2.13

MATRICULATION SCORE BY REASONS FOR STUDY IN THE UNITED STATES
RES1RICTED TO GRADUATES OF ACADEMIC HIGH SCHOULS WHO

{ HAVE STUDIED BUSINESS ADMINISTRATION

| IN THE UNITED STATES

Matriculation Examination Grade

Reason for studying in 8 and 7.5 and
the United States over less
Academic star 90% 89%
Also ran S 9
No academic reason S 2

N (41) (45)

NA on grades = 6
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One last part of the highly structured traditionalist academic
system in Israel is that of the high level of specialization which is
characteristic of both Israeli high schools and universities. On the |
university level, the student is required to study two majors. The
broad-based liberal arts background which is characteristic of American
education is unknown in Israel, though there are some who would want to
move Israeli higher education in that direction. Specialization is

also characteristic of the high school system. At the end of the tenth

grade in the academic high schools, the student must choose a megama,

i.e., academic trend or major. The basic trends are Real (i.e., physi-

cal science and mathematics), biological sciences (which is rather

similar to the Real option in terms of its emphasis on natural science

and mathematics), humanities and social science. The last two are

self-explanatory. In the main, the student's choice of university sub-

ject(s) is congruent with his high school major. However, what is the
result of a shift in interest? Does the student who has emphasized
the sciences in high school find himsclf at a loss if he later decides
on the humanities or social sciences? To what measure, if any, does
an incongruent pattern of choices on the high school and university
levels lead to the students being at a competitive disadvantage in
going on with his education in Israel.

vable 2.14 demonstrates that the student who moves from the
humanities and social sciences to the natural sciences and engineering
suffers from a very small disadvantage. The student who shifts in the

opposite direction finds that his chances have actually been improved.

ERIC

Full Tt Provided by ERIC.
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o TABLE 2.14

ACADEMIC HIGH S(JOOL ONLY
(% also ran)

High schocl major i

Humanities and Realit and
Social Science Bio. Science

Engineering and 33 _ 30
Natural Science (48) (279)
Humanities and 27 17
Social Science (128) (63)

One would have to conclude that, at least in regard to the question of
access to higher education, early specialization within the academic

high school presents no particular problems.

.of .
Ulterién Reasons for studying
in the United States

In several tables in the preceding section, we found that there
were students who were motivated entirely by non-acacemic factors. Edu-
cational exchange served as a way of leaving an uncomfortable situation
at home and/or offered the opportunity to see the world. Most of those
who have expressed ulterior reasons for coming to the United States have
also expressed some academic motives as weil, and their motives tend
f strongly to be located in the also-ran category, as was shown in
b Figure 2.

In terms of the relationship of ulterior reasons with the
academic-occupational sectors, we find that those who express ulterior

reasons are less committed to their professions. Among those who indi-

cate a marked preference for their current occupational choice,
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19% indicate that they were motivated, at least in part, by ulterior
factors in contrast to 26% of those who would consider another profes-
sion. This finding is congruent with the earlier findings which
demonstrated that academic achievement was correlated with academic
motives. As a general rule, ulterior reasons motivate those students
who have less in the way of responsibilities and commitments in Israel

and who are more subject to discomforting pressures in Israel.

TABLE 2.15

DETERMINANTS OF ULTERIOR REASONS FOR
COMING TO THE UNITED STATES

% Ulterior Reasons for
Comigg to the United States:

25 or 26 or
Age at arrival under over
NA age = 38 27 14
(921) (655)
t Not
Marital status on arrival married Married
| NA marital status on arrival = 32 27 9
E (515) (1067)
§g§f Female Male
NA sex = 8 34 19
(266) (1409)

*The sex differential is somewhat exaggerated since those who indicated
that their spouse's decision to study in the United States was a factor
for their coming to the United States were excluded from the reason
analysis as mentioned above. Those removed were disproportionately
married females. However a significant sex differential remains even
when controlled for age and marital status on arrival.
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| Some of the demographic factors examined in Table 2.1S bear a
strong relationship to one another so that in part the findings are
further explicable in terms of these relationships. Those who are
married upon arrival obviously tend to be somewhat older so that marital
status on arrival accounts for part of the differential pattern by age

of arrival.

TABLE 2.16

AGE AT ARRIVAL BY MARITAL STATUS ON ARRIVAL BY
ULTERIOR REASON FOR COMING
TO THE UNITED STATES

% ulterior reason for coming
to the United States

Marital status on arrival 25 or less 26 or more

Married 14 7
(160) (340)

Not married 29 21
(746) (302)

NA marital status on arrival and/or age at arrival = €6

' where in Table 2.15 the difference between the two age groups
was 13 points, vhen stratified by marital status on arrival the dif-
ference is reduced by about half. Thus age generates a network of

responsibili’ies which in turn force one to of fer hostages to fortune.

Taking into account the three desographic characteristics simultaneously,

o -

we find that young unmarried females are the most likely to come for
ulterior reasons (42%) while older married males are least likely (6%)
The pattern conforms to that which would be expected in the way of
differential susceptibility to familial pressures at home and willing-

(L) ness or ability to take risks without clear promise of gain.




CHAPTER III
THE PREDETERMINANTS OF RETURN TO ISRAEL

We shall be examining some of the major predeterminants of the
Israeli student's decision to return to Israel or remain in the United
States. By predeterminants is meant the early lifé experiences of the
student, largely unrelated to formal education and occupation, which
serve to encourage or inhibit repatriation. Less than 2% of the stu-
dents have indicated that they were motivated by an overt wish to
migrate (see Appendix D). Despite the fact that overt intentions of
migration are rarely mentioned, it is quite reasonable to assume that

there are life experiences which predispose the student to seek immi-

grant status once in the United States. In all liklihood, perhaps
unbeknownst to the studerc, part of the decision process or better yet
the framework for the decision process antedates his arrival in the
United States. In the second section of this chapter we shall examine

some of the mechanisms through which the predisposing factors operate.

The Home

Familial Zionist Background

The State of Israel as a political entity is the product of a
multitude of historical factors among which was the activity of the

7ionist movement. Of course not all those who participated in the
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Zionist movement emigrated to Israel nor did all of those who did emi-
grate participate in the Zionist movement. However, one might expect
that individuals who have grown up in Zionist homes would be more
likely to have developed a commitment to Israel which would predispose
them to return home. Among new immigrants to Israel in the 1950°'s,
zhose who had been members of the Zionist movement in their countries
of origin were far more optimistic about their prospects in Israel.

The question we raise is whether the commitments of the fathers are
communicated to the children and if in turn these commitments are among

the factors which determine return to Israel.

TABLE 3.1

PARENTAL ZIONIST BACKGROUND BY PROBABILITY OF RETURN
(Both parents born abroad only)

Zionist Affiliations of Parents

Neither Father Mother Both

Probabilaty of Return Parent Alone Alone Parents
High 374, 374 434, 484,
Medicm 20 22 24 17
Low 41 38 31 33
NA 1 3 3 2
N (535) (336) (101) (697)

Table 3.1 indicaies that parental participation in the Zionist

movement is a factor in the individual's decision to return to Israel.

1Judith Shuval, Immigrants on the Threshold (New York: Atherton

Press, 1963), Chapters 4 and S.

L
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Where there is only one Zionist parent, mother alone is efficaciouc
while father alone is not. There are two possible sources for the dif-
ferential effect of mother's over against father's participation in the
Zionist wovement, affording equally plausible explanations. The first
is that since the mother plays the primary role in the socialization
of the child her Zionist sentiments would be more readily commmicated
to the child than would be the father's. The other explanation refers )
back to the structure of Jewish life in Eastern Europe where the Zionist
movement represented a break with Jewish religious traditionalism.
European Hebrew literature prior to the first World War portrayed the
Zionist woman as a rebel while picturing the Zionist man as a more
conventional creature.1 In Eastern Europe, the Zionist woman had to
make a greater break with her traditionalist society than was the case
for the Zionist man. The sex uvifferential might well have been a dif-
ference of degree of commitment. The social price for participation

in the Zionist movement was highe, for women than for men, and so it

is likely that a larger proportion of female participants in the
Zionist movement were strongly committed to the Zionist movement than
was the case for the men. Given the requisite data, the two theses
could be tested by comparing the impact of the West European in con-
trast to East European Zionist women. Unfortunately there are too few
cases of West European Zionist women married to non-Zionist men to

permit further analysis.

linformation supplied by Professor Isaac Barzilay, Columbia

University (1967).
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Social Class of Origin

It has been found by other investigators that the foreign stu-
dent's propensity to return is related to his social class of origin.
This has been shown to be the case among those coming from a western
industrialized area, Scandinavia,1 as well as among those who come from

a traditionalist society, Iran.2 The Israeli students manifest the same

pattern.
TABLE 3.2
SOCIAL CLASS AS MEASURED BY FATHER'S EDUCATION
BY PROBABILITY OF RETURN
(Full population, i.e., parents born

abroad and/or in Israel)
Probability Less than Full Some or full Some or full
of Return Primary Primary High School University
High 349 4y 43% 4%
Medium 21 19 19 17
Low 42 38 37 35
NA 3 2 2 3
N (276) (255) (777) (569)

NA father's education = 57

The higher the social class as :easured by father's education,
the greater the inclination to return to Israel. Those investigations

which have reported the social class-repatriation correlation have not

|

Sewell, op. cit.
2Valipour, op. cit.
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explained the relationship. The relationship between social class and
propensity to return is explicable in two ways. There is evidence that
indicates that social class position generates differential access to
the opportunity structure.1 The higher the social class of origin, the
greater the individual's access to persons of influence who could help
the course of one's career. This thesis assumes that the stratification
system either modifies or displaces an opportunity structure based upon
training and ability, or indeed controls access to training and brings
to bear particularistic criteria for career development. If this thesis
were to explain the data, then the higher the social class of origin,
the more the respondents would report access to persons who would be
helpful in the course of one's career; such access in turr should
explain the relationship between social class and propensity to return.

The second thesis assumes differential socialization by social class.

That is, the higher the social class of origin, the greater the commit-
ment to the society as it is. The second thesis finds its explanatory
factor in psychic rather than material rootedness.

In the aggregate, the Israeli students see the United States as
a more open society in which particularistic criteria are less likely
\ to operate in advancing one's career.2 The opposite situation seems

to be so well institutionalized in Israel as to have been given 2 name

lgernard Barber, Social St -atification (New York: Harcourt,
Brace § World, 1937), Chapter 10 et passim; Jean Flo.1, "Social Class
F Factors in Educational Achievement," in A. H. Halsey, ed., Ability and
Educational Opportunity (Paris: Organization for Economic Cooperation
and Development, 1961).

(:) 2See Appendix D.




borrowed from the Russian of the early Zionists. That term is

Protectzia, now called by many of the younger Israelis, Vitamin P.

Despite the student's perception of the ubiquity of protectzia in

Israel, the claim to protectzia bears no relationship to their decision

to return (Tau b = .017) nor does it relate to their social class back-
grounds (Tau b = .001).
One way of testing the second thesis, namzly that social class
generates psychic rather than material rootedness in the society, is
to introduce another factor which we have fcund to bear some relation-
ship to psychic rootedness. A major struggle of the Zionist ideologues
of Europe and the young Zionist cozmunity of Palestine was that of the
relative priority of class and national identities. In Eastern £urope,
among those Jews who had broken with religious orthodoxy, Zionism was
the major nationalist option vwhile Bundism was the major class option.
Zionism is the movement of the Jewish bourgeoisie, as socialism
is the movement of the worker masses in general aad of all those
who are interested that the workers should have a better life on
this earth. And just as between the bourgeoisie and the worker
there can never be any peace, SO CAN THERE NEVER BE ANY PEACE
BETWEEN SOCIALISM AND ZIONISM.1
In the intellectual climate in which Zionist ideology emerged,
the class issue had to be dealt with, but the Zionists asserted that
the class struggle would have to await the creation of an independent

Jewish coumonwealth. This position was taken even by Borochov, the

most radical of the socialist Zionists, and of course was accepted by

1per yiddisher Arbeiter, Tondon, March, 1899, p. 6, cited in
“The Evolution of the 'Bund’ to 1903," Harold S. Rabinovitch, unpub-
lished Master's essay, Columbia University, 1956, p. 79, emphasis in
the original.
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the more moderate socialists such as Syrkin.l In the early history of
the Histadrut, it became necessary to decide whether the Histadrut
would serve primarily as an instrument of national renaissance or of

class struggle. The issue came to a head in the 1920's around the dis-

cussion of the admission of Arab workers into the Histadrut. It was
clearly decided that the primary concei) of the Histadrut was the

national "revclution" rather than the economic-social 1'evolnticm.2

Where Zionist socialization did occur, one might well expect that social
class positizn would cease to have subjective meaning. This was the
fear of the Jewish socialists in Russia, expressed right after the
failure of the revolution of 1905.

The Congress considers Zionism a reaction of the bourgeois
class to antisemitism and the abnormal legal position of the Jewish

people.

The Congress finds the ultimate goal of political zionism--the
securing of tervritory for the Jewish people--in so far as it holds
a smill part of it--an act, which doesn't have a great significance
and doesn't solve the "Jewish problem," and in as much as it lays
claim to gather all the Jewish people or at least a significant
part of it--is utopian and impracticable.

The Congress believes that agitation of the Zionists foments
national feeling and may hinder the growth of class consciousness.

The Bundist fear was expressed in terms of traditional Marxist conccern

over class consciousness, which differs somewhat from the argument

lFor relevant extracts from the works of the Zionist theorists,
see Arthur Hertzberg, The Zionist Idea (New York: Doubleday, 1959).

zFred Sherrow, "The Arabs of Palestine as Seen Through Jewish

] Eyes," unpublished Master's essay, Columbia University, 1965, Chap. IV.

3@;teriali k istorii Yevreiskava rabochevo dvizhenie (St. Peters-
burg: Tribun, 1906), p. 118, cited in Rabinovitch, op. cit., p. 95.

(D Emphasis added.
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’ developed here. The question relates to the conditions under wnich
social class will determine behavior irrespective of whether or not the
actor is consciously motivated by class position, i.e., does class

correlated or determined behavior occur in the presence of strong

national identity.

Our data suggest that the fear of the socialists was justified.

Social class seems to have no impact in the presence of a Zionist back-

ground.

TABLE 3.3

SOCIAL CLASS AS MEASURED BY FATHER'S EDUCATION
BY PARENTAL ZIONIST BACKXGROUND 4

BY PROBABILITY OF RETURN

(Both parents born abroad) i

Per cent High Probability of Return

Zionist Background

Social Class m@ Low
High 47 40 .
(579) (576) 1

Low 46 31

(219) (295)

Ethnic Background

E Israeli society is a society of immigrants in which one's ethnic

background plays an important role in everyday life. The major ethnic
division within the Israeli Jewish commumity is that between Europeans
and Orientals. The Orientals have been called the "Second Israel."

Whether justified or not, 20% of those of Oriental origin feel that dis-

crimination is a problem for them as compared with 3% of those of




European origia. We had expected that the Orientals would be less

likely to r:turn to Israel, and our expectation is borne out by the data.

TABLE 3.4

ETHNIC BACKGROUND BY PROBABILITY OF RETURN
(Both parents foreign born onl: ; ethnically
exagomous marriages classified as Oriental)

Ethnicity
Probability
of Return Oriental European
High 319 _ 439
Medium 24 19
Low 45 36
NA - 2
N (104) (1565)

Is it the fear of discrimination which keeps Orientals from
returning home? In the words of one Oriental student: "In Israel I am

black; here I am white.”" In the United States, all Israelis look alike.

The distinctions which obtain in Israel between Oriental and European
have no social meaning in the United St:atezs.l In point of fact, how-
ever, though the Orientals are more likely to express fears of ethnic
discrimination, their fears do not explain their lower rate of return

to Israel (Cramer's V = .118).

Two characteristics of the student's family background have

been identified which are relevant to his decision to retumn to lsrael;

lOn the importance of societal context in determining the mean-
ing of social statuses, see Ralph Linton, The Study of Man (New York:
O Appleton-Century-Crofts, 1936), Chapter 8.




65

namely, social class and parental Zionist background. Israeli census
data show a much lower general level of education of Oriental immigrants
than of European immigrants to Israel. Further, the Zionist movement
was largely, though not entirely, a European movement. In the study
popwlation, 42% of those classified as Orientals report that thzir
father's education included at least some high school training while
the comparable figure for those of European backgrounds is 71%. Simi-
larly, 19% of the Orientals report that they come from Zionist homes

while 50% of the Europeans report Zionist homes. In the light of these

PP T Y FU Py

factors, it is reasonable to expect that the differential propensity to
return of the two ethnic communities may well be largely a function of
social characteristics associated with ethnicity rather than some
factor intrinsic to ethnicity itself. Given the very skewed pattern 1
of the relationships with the associated characteristics and the large ‘
number of comparisons which one would have to make if one were to take
into account each of the associated characteristics separately, the
data for the two ethnic communities are presented in the form of stan- |
dardized tables. That is, we are saying that if the Europeans had the j
same social class background and Zionist background as the Orientals,

would there still be any difference in their propensity to return to

Israel? (See Table 3.5.)

The data are clear in showing that the differential propensity
to retumn is to a significant degree a function of factors associated
with ethnicity rather than ethnicity itself. This is not to suggest
that ethnicity has no meaning, but rather that much of its meaning is

to be found in social characteristics which bear no intrinsic necessary
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TABLE 3.5

ETHNIC BACKGROUND BY PROBABILITY OF RETURN
(Parental Zionism and sacial class
standardized on Oriental population)

Ethnic Background

Probability of Return Oriental European*
High 3294, 38%
Medium 24 20
Low 45 40
NA - -
N (101) (1521)

NA SES = 47

*Rounding error

relationship with ethnicity. The roots of the differential rates of
return by ethnic group are not to be found in prescnt Isracli culture
or social structure but rather in the history of the ethnic communities

in their countries of origin.

The Social World beyond the Family

Urban-rural Differentials

Israel is a very heavily urbanized country, one of the most

1

heavily urbanized of all of the industrialized nations.” The concen-

tration of population in the cities has been a matter of concern to the

1Em-ys Jones, Towns and Cities (New York: Oxford University
Press, 1966), p. 14.
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government and efforts have been made to disperse the population. The
government has been motivated largely by two issues: defense, and the
development of the Negev and Gaille. A third issue relevant to the
problem of the over-urbanization of Israel is that of social and cul-
tural differences between urban and rural populations. The cities pro-
duce an Israeli who is somewhat different from his country cousin.
Shock troops, career military officers, pilots and others engaged in
hazardous national service are very disproportionately recruited from

the rural population. As a general proposition, one would expect that

the rural population might have stronger commitments to their society.1

This expectation is borme out in Table 3.6.

TABLE 3.6
LOCATION OF HIGH SCHOOL BY PROBABILITY OF RETURN

Location of High School

High School Abroad,

Geographically
Town or Unclassifiable,
Probability of Return City Village No Answer or No Report
High 429, 559 329
Medium 18 20 19
Low 38 23 46
NA 2 2 3
N (1164) (304) (466)

lLouis wirth, "Urbanism as a Way of Life," American Journal of

Sociology, Vol. 44 (1938).
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Is the urban-rural difference a function of cultural ambiance

per se, or is it in some ‘’ay a function of the kinds of families found
in the two areas? There is some positive rclationship between social
class and residence in a city and Zionist background and residence in
a town or village, and the two factors moving in opposite directions
cancel one another out, as it were, so that 69% of those from an urban

background are classifiable as high Zionism-SES while 68% of those from

IR -

a rural background are high Zionism-SES. Taking into account urban-

rural settings jointly, the differential found in Table 3.6 is maintained.

TABLE 3.7
ZIONISM-SES OF PARENTS BY LOCATION OF HIGH
SCHOOL BY PROBABILITY OF RETURN
(Per cent high probability of return)

Location of High School

Zionism-SES Town or

of Parents City Village
High 46 59
; (803) (207)
L Low : 34 47
(361) 97)

The Youth Movements

The youth movements in Israel have a long history, going back
to the Zionist movement in Europe. The major youth movements existed
in Europe before they came into existence in Israel, and in a sense they

are repositories of the experiences of European Jewry in the days when

: LRlp‘

Full Tt Provided by ERIC.
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a Jewish commonwealth was a dream.l They are oriented toward pioneer-
ing value: and they are national-patriotic movements. With the excep-
tion of the Tzofim (scouts) and the working youth movements, they are
all tied to political parties in Israel.

The major movements and their party affiliations are listed

below beginning with the non-communist left and through to the national-

ist right.
MOVEMENT PARTY
(Hatzofim No party)
Hashomer Hatzair Mapam
Machnoth Ha Olim Achdut Avoda
Hanoar Haoved Mapai-Achdut Avoda
Hatnoa Hamaochadet Mapai
B'nai Akivah National Religious Party
Maccabi General Zionist
Betar Herut

A typology has been constructed in which the several movements
are classified along two dimensions: whether or not they are clearly
ideological, and whether they tend to be pragmatic, or strident and
rigid in their ideology. The classification of the youth movements
parallels recent findings on the orientation of the leadership of the
several parties toward the government which reflect the attitudes of
the "ins" and "outs." However, participation in the government in turn

seems to be a reflection of the extent to which the party is pragmatically

1On the youth movements in Israel, see S. N. Eisenstadt, From
Generation to Generation (New York: The Free Press of Glencoe, 1956) ;
Tor a discussion of Zionist youth movements in Europe, see Walter Z.
Laqueur, Young Germany (New York: Basic Books, 1962), Chapter 9.




ideological and thus broad-based, rather than ideologically purist and

thereby sectarian or strident.1
The classification follows:

Strident ideological Hashomer Hatzair
Betar

Pragmatic ideological Hatnoa Hamaochedit
Hanoar Haoved
Machnoth Ha-Olim
Beni-Akivah

Non-ideological Hatzofim
Maccabi

It may seem strange to find the far left and far right parties
classified together, but both groups are associated with parties which
have been, in the main, part of the political opposition rather than
part of the government. Neither group has been noted for its willing-
ness to develop pragmatic solutions for the political and economic
problems of Israel, but rather have demanded that the state be governed
by principles which they hold dear. We would expect them then, despite
the strong loyalties to the movement which they engender, to be breed-
ing grounds for dissatisfaction and vehicles for sharp dissent. (See
Table 3.8.)

Participation in a youth movement in and of itself has no effect.
Those who were members of a non-ideological movement or a strident ideo-
logical youth movement are no more likely to return home than are those

who report no youth movement experience at all. The pragmatically

1) ester G. Seligman, Leadership in a New Nation (New York:
Atherton Press, 1964), particularly pp. 78-79.
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TABLE 3.8

YOUTH MOVEMENT AND PROBABILITY OF RETURN

Youth Movement

No Youth
Probability Non- Pragmatic Strident Movement
of Return Ideological Ideological Ideological Reported
High 37% 49% 39% 40%
Medium 19 20 20 16
Low 41 28 39 42
NA 2 2 2 2
N (558) (588) (175) (613)

ideological youth movements however, in which about 30% of the popula-
tion participated, do have a strong effect in the expected direction.
Agai we must raise the question as to whether or not this is the

independent effect of the youth movements or whether there has been

differential recruitment into the youth movements by familial back-

ground which accounts for Table 3.8.

? TABLE 3.9
, YOUTH MOVEMENT MEMBERSHIP BY PARLATAL SES-ZIONISM

Parental SES-Zionisg_

Youth movement High Low
, Non-ideolcgical 29% 29%
Pragmatic ideological 33 26
Strident ideological 11 6
No youth movement reported 28 39
‘(:> N (1287) (647)

©

ERIC

Aruitoxt provided by Eic:




72

Persons of high SES-Zionist background are more likely to L wve
participated in some youth movement and have tended to choose the prag-
matic ideological and strident ideological groups. However participa-

tion in the youth movements shows its effect independent of home back-

ground.
TABLE 3.10
PARENTAL SES-ZIONISM BY YOUTH MOVEMENT
MEMBERSHIP BY PROBABILITY OF RETURN
(Among those who report some youth move-
ment participation, per cent who state
that probability of return is "high'')
Youth Movement
Pragmatic Strident
Parental SES-Zionism Non-ideological Ideological Ideological
High 40 53 38
(371) (419) (136)
Low 31 41 41
(187) (169) (39)

“

For the major options--that is non-ideological and pragmatic
ideological youth movements--which comprise 91% of the case:, we find
the independent effect of family background and youth group membership
‘in the direction expected. In the case of strident ideological,
familial characteristics largely disappear. We suggest that this may
be a function of the very strong commitment to the group per se which
these organizations demand of their members. Under these conditions,
the youth group becomes a surrogate family, and famiiy characteristics
which have been relevant for less demanding groups no longer have any

impact.
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We have examined several social characteristics which we had
reason to expect would bear some relationship to the student's decision
to remain in the United States or tc return to Israel. Taking into
account his social class of origin, his parental Zionist background,
his youth movement participation, and the urban or rural location of
his adolescent years, we have constructed an index which we have termed
the Background Socialization Characteristics (BSC) index. When all of
the items are clustered and added, we find the following relationship

between the index and the probability of return.

TABLE 3.11

BACKGROUND SOCIALIZATION CHARACTERISTICS INDEX
BY PROBABILITY OF RETURN

BSC Index
Probability of Return High Medium Low
High 56% 39% 329
Medium 18 19 19
Low 23 41 46
NA 2 2 3
N (s25) (943)  (466)

Some evidence has been presented ia this section to suggest very
strongly that the background characteristics operate through some social-
jzation mechanisms. If this is true, then we should be able to present
scme valuative or attitudinal measure which would explain, at least in
part, the effect of the background fartors. The elements which entered

into the BSC index are rather diverse so that no one item fully captures
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the impact of the characteristics. There are several subjective vari-

ables which explain small parts of the variance, however among all of
the subjective variables, the variable which is most diffuse and per-
vasive shows the greatest degree of explanatory power. That variable

is the significance of being an Israeli in the student's decision to

return home or not.

TABLE 3.12

BSC INDEX OF THE FACT OF BEING AN ISRAELI AS AN
INFLUENCE IN DECIDING WHETHER OR NOT TO

RETURN BY PROBABILITY OF RETURN
(% High Probability of Retum)

The Fact of Being an Israeli
is an Influence in Deciding
whether or not to “etum

BSC Class Yes No
High 60% 21%
(460) (57)
Medium 45 9
(772) (157)
Low 42 10
(314) (133)

NA all on influences to return = 41
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The Ways in Which the Background Socialization
Characteristics operate to facilitate
Return to Israel

Having identified a key set of childhood and adolescent circum-

stances and experiences which generate differential propensity to

return, we turn now to an examination of the ways in which these factors
operate. In order to account for the operation of the BSC index, we

must take into account a peculiarity of the structure of the population
of the Israeli students in the United States and the relationship of that
peculiarity to length of time in the United States. During any given
period, there are flows of students between the United States and Israel

in both directions. The primary population of the study consists of

the flows and stock in one direction only, namely from Israel to the
United States. We do know the basic demographic and educational charac-
teristics of thosz Israeli students who returned to Israel during the
period 1965-66 and the length of their sojourn in the United States.
These data have been analyzed in Appendix B where the patterns of actual
returns have been compared with the expectations of return among those
in the primary population. If we .an reconstruct the return flow popu-
lation, going back to an earlier period in time, we shall be able to
identify more precisely the ways in which the Background Socialization
Characteristics actually operate.

Taking the population of those Israelis currently in the United

States, the rate of projected return decreases as we go back in time.

Similar findings have led other investigators to imply that there is
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some causal relationship between time in the United States and the

probability of return for any given group of foreign students.l

However, this pattemn is as likely to be artifactual as it is to be

real.

TABLE 3.13
PERIOD OF ARRIVAL BY PROBABILITY OF RETURN

59 and

64-66 62-63  60-61  prior
High 60% a7% 30% 17%
Medium 18 24 21 11
Low 20 27 47 66
NA 2 2 2 3
N (646) (521 (306) (435)

NA period of arrival = 24

For example, let us assume that in 1964, one hundred Israeli
students had entered the United States of whom eighty were sure that
they would return to Israel. By 1966, thirty students had returned to
Israel and these thirty were all part of the group of eighty who
initially were sure that they would return. The shift in stock would
generate a false picture of erosion of intent to return. Translating

this phenomenon into terms of rates of intent to return, we would find

lGoduin C. Thu, Student Expatriation, A Function of Relative
Social S rt (Stanford, Calif: Institute for Commmications

Research, Stanford University, n.d.), pp. 14, 15. (Mimeographed.)
Chu suggests "that student expatriation is more likely a result of
being exposed to experiences abroad, rather than a matter of prior

departure decision" (p. 15). See also Sewell, op. cit., p. 37.
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that in 1964 80% of the Israeli students were sure of returning while
by 1966 the figure is reduced to 71%, though in fact no erosion had
actually occurred. Thus though the correlation between time in the
United States and rate of intended return might be quite real, any
inference of a causal relationship would be false. On examining the
intentions of those who entered the United States during the period
1965-66, i.e., prior to the likelihood of erosion of intent taking
place on a significant scale, we do find that probability of return is
related to the total amount of time the student initially expected to

remain in the United States.

TABLE 3.14
INITIAL TIME EXPECTED TO REMAIN IN THE UNITED
STATES BY PROBABILITY OF RETURN
(1965-66 cohort)

Less than 1-2 plus 3-4 plus 5-6 plus 7 years

Probability of return one year Yyears years years Or more
High 90% 73% 54% S1% 0%
Medium 10 9 27 30 0
Low 0 15 16 19 83
NA 0 3 3 0 17
N (10) (138) (126) (37) (6)

NA initial time expectation = 3

From the very beginning, expected length of time in the United
States is related to the probability of return. This suggests that
the relationship presented in Table 3.13 may well indeed be artifactual

rather than real. That is, those who expect to remain in the United
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States for a rather long period are initially less sure that they will
return to Israel, thus they remain in the "left-over" stock population
and create the illusion of a real decay curve. When we examine the
base figures for each period of entry partialled by the initial length
of expected time in the United States, we find that the base figures go

down most sharply when the outer limit of the initial time period is

reached.
TABLE %.15
PERIOD OF ENTRY INTO THE UNITED STATES 3Y INITIAL
TIME EXPECTATION BY NUMBER OF RESPONDENTS
IN THE RELEVANT CATEGORY
Number of respondents in each category
*Initial time (absolute numbers)
expected to be
in the U.S. '65-'66 '64 '63 '62 '61 '60 '59 158+
1-2 years 138 118 64 45 27 28 19 19
3-4 years- 126 144 129 111 55 46 32 25
5-6 years 37 45 59 72 63 44 33 29

*Less than one year, 7 years or more and permanent excluded = 170
*%'57 and prior excluded
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