DOCUMENT RESUME

- ED 022 296 EC 002 611
By -Karnes, Marle; And Others
A((::JIVITIE'? FOR DEVELOPING PSYCHOLINGUISTIC SKILLS WITH PRESCHOOL CULTURALLY DISADVANTAGED

IHinois Univ., Urbana. Inst. of Research for Exceptional Children.

Pub Date Aug 66

Note- 126p.

EDRS Price MF-$050 HC-$5.12

Lescriptors- *COMMUNICATION (THOUGHT TRANSFER), COMMUNICATION SKILLS, +DISADVANTAGED YOUTH,
EDUCATIONAL GAMES, *EXCEPTIONAL CHILD EDUCATION, INFORMATION PROCESSING, INSTRUCTIONAL. AIDS,
INSTRUCTIONAL  MATERIALS, LANGUAGE, LEARNING  ACTIVITIES, «PRESCHOOL  CHILDREN,
PSYCHOLINGUISTICS, TEACHING GUIDES, *TEACHING METHODS

Intended as a guide, not as a curriculum, the manual presents activities designed
to improve communication and information processing skils in culturally disadvantaged
preschool children, as well as to ameliorate deficits. Generally following the Illincis Test
of Psycholinguistic Abilities, except for a section on visual closure derived from
Wepman, the manval is divided into 10 areas of communication processes: auditory
decoding, visual decoding, auditory vocal association, visual-motor association, vocal
B encoding, motor encoding, auditory-vocal automatic, auditory-vocal sequential,
§  visvai-motor sequential, and visual closure. For each of the 10 areas, activities are

suggested. such as games, puzzles, drawings, musical adaptations, art projects, or

dramatics. Explanations for use and diagrams are provided. Commercially
manufactured items for each area are listed with source of supply. (JB)




Activities for Developing

Culturally Dlsadvantaged Chlldren

Merle Karnes
Audrey Hodgins
Laurel Hertig
Constance Solberg
Jeanne Morris
Margaret Heggemeier
Carolyn Lorenz

e
o~
oJ Institute for Research on Exceptional Children
oJ University of Illinois
Al Urbana, Illinois
<!
August 1966
(=
d

BT M TPRTINC A SIS LT SN T Ol

Ty e ST
e Lp0 g ARl NIt ) At o oy rte



LS. DEPARTMENT OF HEALTH, EDUCATION & WEFARE
OFHCE OF EDUCATION

THiS DOCUMENT HAS BEEN REPRODUCED ENACTLY AS RECEIVED FROM THE
PERSON OR ORGANIZATION ORIGINATING IT. POINTS OF VIEW OR GPIHIONS
STATED DO NGT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATICN

POSITION OR POLICY.
Activities for Developing

Psycholinguistic Skills With Preschool

Culturally Disadvantaged Cinildren

Merle Karnes
Audrey Hodgins
Laurel Hertig

Constance Solberg
Jeanne Morris
Margaret Heggemeier
Carolyn Lorenz

Institute for Research on Exceptional Children
University of Illinois
Urbana, Illinois

August 1966




Foreword

This manual presents suggested activities for promoting the acquisition
of iuproved skills of communication and processing information as well as the
amélioration of deficits of four-year-old culturally disadvantaged children in
ten areas of psycholinguistic abilities or communication processes. These
processes are largely derived from the Osgood (1957) clinical model and gener=
ally form the basis upon which the Illirois Test of Psycholinguistic Abilities
(ITPA) was constructed. The test of memory, however, is derived from the |
Wepman Model (Wepman, Jones, Bock, and Pelt, 1960).

Visual closure is included in this manual as one of the ten communication
processes although it is not meesured by the experimental edition of the ITPA.
The ITPA is useful in delineating strengths and vweaknesses of a child

in nine psyznolinguistic abilities. The five major processes that make

up the language model are essentially (1) understanding (decoding), (2) deter-

mining relationships (association), (3) closure (integration), {4) expressing

ideas (encoding), and (5) memoxy. |
Specifically the ITPA is made up of the following nine subtests?

The Auditory Decoding Test assesses how well the

child understands spoken language.

The Visual Decoding Test measures how well a child can
understand what he sees.

The Auditory Vocal Association Test determines how well
the child can relate elements of spoken language anrd
respond vocally with the appropriate answer.

he Visual-Motor Association Test taps the child's ability

to relate symbols presented through visual channels.




The Vocal Encoding Test determines how well the child

can express himself vocally regarding objects which he

sees and holds.

The Motor Encoding Test assesses hov well the child can

express himself with gestures or motorically.

The Auditory-Vocal Automatic Test measures how well the
child has mastered the elementary grapmatical.and syntact-
jcal construction of language.

The Auditory-Vocal Sequential Test assesses the child’s

auditory memoty.
The Visual Motor Sequential Test measures the child's
sequential visual memory.

Language is acquired through the auditory and visual channels and, in
turn, is expressed thraugh the vocal or motor chanmnels. A diagnostic profile
plotting the language age of the child on the nine subtests of the ITPA provide
the teacher with a remediation model that helps him beccire more acutely awafe c
the language processes and reveals areas that need to be stressed to help the
child ameliorate possible deficits. It also helps the teacher map out appropri
ate activities that will elicit responses or processes that need to be develope
Likewise, it enables the iteacher o tdentify the strongest language processes h
may use to strengthen the weak areas. In additiom, the model encourages the
teacher to continuously evaluate the child's strengths and weaknesses in the
language processes and develop a curriculum accordingly.

The curriculum for four-year-old culturally disadvantaged children in the
highly structured program of a research project directed by Karnes (1965-), Eor
which these activities were designed, is tailor-made to fit the individual chil
unique needs as they relate to his specific deficits. It is one that promotes
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basic communication processes as well as hnowledge in the areas of mathematics,
language arts, social studies and science. The basic processes that are given
high priority in the curriculum are those of communication, since this is
often the area of greatest weakness. Presenting the materials through varied
contexts is felt not only to promote more effective and refined use of the psy-
cholinguistic processes, but also to facilitate the learning of content mater~
ials essential for developing a broad cognitive base upon which future learning
can be built,.*

The purpose of this manual is to help teachers of disadvantaged children
become thoroughly familiar with certain types of activities tkat are believed
to promote the further development of and amelioration of psycholinguistic abii-
ities., This manual is a guide not a curriculum for four-year-old culturally

disadvantaged children. It does not attempt to delineate the content of the

curriculum.

* The ratio of teachers to pupils in the Karnes'® Project is 1 to 5.
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processes it purports to measure. When the teacher remediates, however, he
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4 makes use of a child's strengths to ameliorate his weaknesses. Therefore, a
. number of communication processes may be involved simultaneously. In reviewing
- the activiries in this manual, the reader may not always agree that a particu=
; lar suggested activity is appropriately categorized. This categorization, how-
ever, can be interpreted as representing agreement among those resporsible for

developing this manual. These or similar activities have beea used in a reseal

proiect and have been found to produce statistically significant gains on pre-

and post ITPA results when used with four-year=-old culturally disadvantaged

children (Karnes, Wollersheim, and Stoneburner, 1966). Significant difference:

.}ﬁf in fevor of the experimental grcup were also found in certain psycholinguistic
*:; areas when the experimental children's progress was evaluated with that of a

comparison gcoup whe were provided with a regular nursery school program,
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A.

Chapter 1

AUDITORY DECODING

Following Verbal Directions

Questions Which Can Be Answered with Minimal
Verbal Encoding

Auditory Discrimination




I. AUDTTORY DECODING

A. Activities Concerned with Following Directions (re-
quiring the least amount of verbal encoding)

1. Simple pirections. Demonstrate First If Necessary

a) Use of body parts. Start with singular only. 5
Later try plural and later still, mix singular 3
and plural randomly:

Touch your ear (eye, nose, head ...)
3 Touch yor : ears (eyes, kneeé, toes ...)

b) Music format. This may be done to music (Put N
Your Finger in the Air). 3

c) Self introductions. Introduce the children .
individually to themselves in a full length
mirror. "That is Gary Peel...say ‘'Hello,
Gary.' Hold out your hand to the boy in the
mirror. What is he doing? Try putting your
hand on you: head, on your shoulder, touch
your nose. Does he do everything you do?" Etc.

PR RS
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2. Use More Difficult Directions Which Involve ther
. 4 concepts (Color, ‘Direction, Number, Btc.)

a) Do as I say. A caller (usually the teacher at
. first) lines the children up. "This morming,
boys and girls, I will see how well you can
follow directions. Listen carefully and do
just what my sentence tells you. I might ask
all of you to do the same thing OR I may call
just one name."

" ALL: Stand on one foot behind your chair (in
front of, on...)

3 JOUN: Bring me a book, a piece of chalk, and
; a pencil.

ALL: Jump three times and then clap your hands.

SUE: Put a yellow sheet of paper between two
! red books. =

ALL: Stretch up high, touch your toes, and turn
around two times. Etc.




b) "Hidden" or whispered directions.

1) Messenger boy. One child is chosen to be
the messenger boy. The teacher whispers a
“message" to him and he chooses a child to
receive the message. The messenger boy then
whispers the message to this child. Sample
messages: "Take off one shoe."” "Turn around
three times.® "Stand on one foot." etc. The
child who receives the message acts out the
request. The other children then guess out
loud what they thought the message was. When
the children master the gaie, they can make up
their own messages and the teacher will not be
needed. (Auditory decoding, motor encoding,
visual decoding.)

2) A mix-up story. Tell your group, "I'm going to
tell you a story, but you have to listen ver
closely because every once in a while, 1'm going
to ask one of you to do something. Like this:
fhe. bird was singing in the tree and 'Tony,
touch_your nose; . .Are you ready? Once there
was a little boy named Henry. One day his mother
said, 'Gary, stand up.'...No, sit down. 1 mean
Henry. Now, Henry, listen to what I tell you.
‘smile, Darlene, smile.' . 1 need a loaf of
bread from the store and I want you to go to
the store for me. 'Gloria, scratch your ear.'
Here is 25¢. Be sure to .. 'Raise your hand,
Maria'  bring back the change. Henry was a
very careful boy and he did just what his mother
asked him to. But on the way home he saw a
friend and said, 'Tony, clap your hands.'...
'Hi, Joe.' While they were talking, he dropped
the money, but Joe helped him find it and away

‘ he went, taking the bread aid.money home to his
mother."

¢) Directional games

1) Chin, chin, chin. The children sit in a group
with the teacher facing them. The teacher starts
the game by pointing to ker chin and saying,
"Chin, chin, chin,’ and then suddenly switching
and pointing to another feature such as her eye
but continuing to say, ‘chin." The children
must point to what the teacher says and not tc
what she points.




2) Simon says. The teacher begins as Simon and
gives crders, "Simon says, 'Thumbs up.' Simon
says, 'Thumbs down.'" The children follow the
directions, If the teacher gives a direction
without starting with "Simon says," the children
are not supposed to follow the co nand, When
the children have mastered the game, the first
child to make a mistake may take the teacher's
place as Simon.

3) $illy relay. The children are divided into
three or four groups so that more children may
participate at a time. Everyday items are placed
in a line ahead of the relay rows. (Examples:
a chair, a hat, a mitten, an eraser, etc.. de-
pending upon the complexity of the gane.) The
first child in each row is given a command
series, "Sit on the chair. Put on the cap. .
Take off the cap. Jump over the mitten." After
he completes the series he runs back to his team,
taps the next player in line, and goes to the
end of the line. The second in line is given a
different command series which has to do with
the same line of objects. "Walk arcund the chair;
jump over the cap; put on the mitten; take off
the mitten." etc., until each child has had an
opportunity to perform a command series.

4) I_gay. The teacher begins as the captain and
faces the children. The teacher gives the
commands and when they fit his action, the
children must follow. For example, the cap-
tain says, "I say, touch your feet," and touches
his feet. The children must do the same. How-
ever, if the captain says, "I say, bedd over,"
and he raises his arms in the air, the children
must remain still and not follow the command.

3. Directions Involved in Activities, Use of Materials, Etc

a) Paper folding. A large piece of construction paper
or newsprint can be divided into work areas by means
of the folding marks. The teacher says, "Pick up
one edge cf the paper and bring it over to the other
edge. Hold it there while you press the paper fiat
with your other hand. Cood. Now, take another edge
(that you haven't used) and bring it over to its
other side and then press it flat. Has everyone
done that? Now, unfold the paper. You can see
four rectangles. We will use each space for these




b)

d)

designs." (Geometric shapes have been precut. The
children are now directed to select certain colored
shapes and assemble them in such a way as to have
an ice cream cone, a clown, balloons, etc.)

Decorating Christmas cookies. After tree-shaped
cookies have been frosted green by the children,
the decorations to be used are placed on the tables
in appropriate containers. Without decorating

a tree herself, the teacher gives instructions.
"put a silver dot on the top point of the tree.
Thic will be a star for the top of your tree.

Put a red cinnamon dot at the end of each branch.
How many dots do you need? Put three chocolate
chips on the base of your tree. This will make

the stand." (An interesting sidelight here is

to decorate a second cookie by example only. The
teacher decorates a cookie in a certain way. With
no explanations she merely places her sample be-
fore the children and says, '"'Decorate your cookie
just like mine." This would provide an interesting
comparison in auditory and visual decoding.)

Easel and Listening Games, by Mary F. Merwin.
Acadia Press, 1nc., 1144 South Main Avenue,
Scranton 4, Pennsylvania. Also available from
Teachers Publishing Corporation, Darionm,
Connecticut, 16820.) This set includes thirty-
two easel games which are printed on a large
format and are suitable for use before a number
of children as a group activity and fifty-two
listening games which are printed on an 8%" x 11"
format and are completed by an individual child.
Tn many instances, a lesson vhich was performed
by the group at the easel is subsequently re-done
in a smaller format by each child at his desk.
Example: "Hold up your red crayon. Keep your
red crayon and color ome truck red, any one."
(Continue until all trucks and then all cars

Lave been colored different colors.) "Pouch your
red truck. That one must stop. Cclor the light
in front of that truck red. The red light is at
the top." Etc.

Frostig Visual Percention Program, (Follett
Pub1ishing Company, Chicago, I1llinois,) Although
the major emphasis of these exercises would be
in the visual and motor areas (visual decoding,
visual closure, visual-motor association, visual-

motor sequential), it is important to note that




the directions are most often given orally by
the teacher. Therefore, auditory decoding is a
requisite skill for successful completion of
the series. |

£. Questions Which Can Be Answered yith Minimal Verbal
Encoding

1. Yes-No-Maybe-Type Questions General instructions:
"This morning I am going to read some sentences toO
you. Listen carefully to the sentence and answer it
with either yes, no, or maybe."

a) Conceraed with body image:

1. Curx feet are on the ends of our arms.
2. You have one head.

3. Ycur arm does not bend.

4, We are sitting dowmn.

b) Concerned with the immediate environment:

i. The light is on.
2. The floor is moving.
3. We can pick up chairs.

¢) . Concerned with familiar classes or concepts (fruits,
animals, colers, seasons, number, weather, properties
of cbjects, etc.j:

1. Grapes grow in bunches
2. Bananas are round.

. A triangle has four sides.
Horses, cows, and ducks are four-legged animals.
A fish can walk.

3

An ice-cream cone is hot.
. Bobby is the name of a boy.
. 1Is mud good to eat?

NN wnesWw

9. Acorns grow on maple trees.

10. Leaves turn red and yellow in the fall.

11. Alil apples are red.

12. People turn off their furnaces in the fall.

2. Questions of Jdentification.

a) Recall of items in sentences, short stories, etc.
For instance, the teacher says, "This morning I




shall read some very short stories. Be a good
listener. When I finish a story, 1 shall ask
you some questions. If you can answer the
questions, then you are a good listener. Ready?"

1) We have fun in the spring. We jump rope.
We play marbles znd fly kites.

What time of the year is it? Name three
games we play in the spring.

2y Today it is raining. We wear our raincoats
and hats. Our boots splash in the puddles.
We like the spring rain.

What kind of weather did I mention in the
story? What kind of clothes do we wear
when it rains?

3) 1 _ama baby pird. I live in 2 nest. 1 am
learning to fly. When 1 am big, 1 can sing.

Where did the baby bird live? What was it
learning.to do? What will it do when it is
a grown up bird? i-c,

4y Tell a short story. Tell a story in which
children have to remember the specific colors
of objects:

There was once a boy named Jack. Jack
lived in a white house with his mother
and father. One day Jack's father brought
a dog home for Jack. The dog was brown.
One day Jack forgot to shut the big green
door and the dog ran away.

What was the color of Jack's house? What
color was the dog?..What color was the big
door?

b) Providing appropriate animal sounds or actions,

1) Animal story. The teacher selects a story that
includes the names of familiar animals and that
entails a good deal of repetition of these
names. (The Little Red Hen is an example.) After
the children are seated and ready to listen,
the teacher gives each of them the name of
an animal that is in the story and tells them
how to "talk" like that animal. Whenever his
animal is mentioned in the story, the child must




make the sound of the animal.

2) Animal Talk, (A game by Mattel, Inc., Hawthorne,
California) The red barn with ite pull ring
produces the sounds of twelve farm animals in a
random order. When the ring is puiled, the
child would respond vocally with the name of the
animal which mekes that sound. Although the
auditory aspect of this game would remain 2
constant, the response could be changed. A
visual response could be required by having the
child choose a picture of the correct animel. A
motor response could be required by having the
child act like the animal whose gound he had
heard, A more difficuit associative response
could be required by having the child choose a
felated picture, such as a bottle of milk to go
with the sound of a cow, & saddle to go with the
sound of a horse, an egg to go with the sound of
a chicken, etc.

¢) Word omission. The teacher should develop the habit

d)

of omitting words which either picture clues or the
logic of the material will enable the children to
supply. Example: Story Time. Peter Johnson and His
Cuitar. These questions can be asked after the first
reading of the book or--if the children are familiar
with the story--during a reading of the story. The
{11lustrations would help provide the answers.

Peter loocked in the (baxn).

He looked under the (table).

He looked behind the (door).

In the yard he met a (cat). Etc.

Detection and correction of 1dcorrect or anonsensitel.
ftems.

1) Change my sencence. "Today I am going tc say
some senteuces with wrong or silly words in them.
Listen to the sentence and if you can change it

into £ sentence that makes semnse, raise your
haned.

Water is dry.

A nail has a tail.

An ax is an animal.

Cows have four wings.
Jane is the name of a boy.
An apple is square.

1ce is wain.

A pig can fly."Ete.




2) Something about you. The teactier explains,

3)

"I'm going to tell you a silly story about
yourselves. Listen very carefully and when
you hear something silly, put your hand up.

Once upon a tiwme, five childyren came te
school. Their names were Debbie, Tony

etc. They were all boys and they vere all
fifty years old. Their teacher was an old
man named Grumry. Every déy the children
rode to school ou a horse. When they got

to school, they put on thei~ p.j.'s and went
to bed. Whea they woke up, they had supper.
Then they drew books on the ceiling and took
them home. When school was over, a fire
engine came to get them."

Uhat's wrong here? The teacher says, "I am
going to read you a story that has scme mis-
takes or is funny. Odd thiongs happen. 1f you
hear something that doesn't sound right, raise
your hand, and when the teacher calls on you,
tell us what is wrong with the story.

Once there was a farm right in the middle
of town...(If no one raises a hand, ask,
'Joes anyone know what is wrong with that? .
Farms are in the country, aren't they?...
Not in the middle of a town or 'a city.') So
now 1'11 read that the right way....Once
there was a farm out in the country. The
farmer and his wife had two children--

two girls and a boy. The farmer raised
cows, horses, sheep, goats, turkeys, chickens,
and pigs on the Zarm.

One winter day when it was snowing outdoors,
the farmer told his boy to put on his swimming
suit and go out to feed the horses. When
Jimmy reached the barn and opened the dcor,

he could hear the horses calling him =-

‘Moo, Moo.' 'They must be very hungry, '
thought Jimmy as he rushed over to their stalls.
He gave them some hay to eat. He also fed

the other animals. Then he thought, '1'11
check the chickens' nests and see if they

have laid any buttons because I sure do

like fried buttons for breakfast.




Jimev's father came out to the bara and they
began to milk the pigs. After the wilkirg was
: dene, Jimmy and his father could go ipic the

* 3 house and have their own breakfast. Jimmy
' always had green milk for breakfast."

¢) Riddle or rhyme format. Althougt there are many inex-
pensive ana surtaole books of riddles (What Am i?,
] Goiden Pzess, New Yotk, 35¢; Riddles, Riddlas, from
: A to Z, Golden Press, New York, 33¢, to list only two),
the teacher can more efifcctively use original ridales
which relate directly to the subject matter being taught

1) Riddle of class. "I am thinking of a fruit that
has a smooth skin. it has a single stone or geed
in the center. It is juicy. It grows on a tree.
It is purple." etc. until children guess "nlun,
Example: %I am thinking of a shape that we often

- see in buildings. It could be the shape of a brick.
' 1t could be the shape of a cement block., It has
four sides. The four sides are not all the same
length.® etc. until children guess “rectangle."
Similar riddles can be made for colors, snimals,
items of clothing and furniture, etc.

2) I see something, The teacher says, "I see
something. 1t is in this room. It is red and

q it is on the little table. It is a square."

3 Then she calls on a child to tell what it is.

( (A book.) This can be done with any object in
the room. ‘1. As the children increase in skill,
objects which are very familiar but are not
actually present can be used. For example, "1
am thinking of something. It has four legs, a-
tail, and it barks. What is ite"

* 3) Find my child. A child or teacher plays the
N part of the mother and one of the children is
* 3 chosen to be a policeman. The mother tells the
: policeman that her child is lost and asks him if
' he will help her find him. The policeman asks
. if the chiild is a little boy or girl and what he
“;,{ was wearing when he disappeaved. The mother tells
;fg the policeman about the clothes. The policeman
= walks about the room as the clothing is described.
: When he picks out the child that has on this
clothing, he returas him to the mother and another




player becomes the policaman. (avditory decoding,
visual decoding, vocal encoding.) ®

4) Which pictures rhyme? "San you tiiink of two
words that rnynz? oood. Uoat cmd hoat rhire.
Pie and tiz rhyme. I'll give you a worksheet
with some pictures om it. Esch picture has «a
rhyming partner. ¥Find the partuer and color it
the same color. Don't use the same crayor for
more than two pictures." (Pictures: hat~cat;
spoop-moon; pen-hen; car-ctar.)

For younger childrem or low groups, it would ho
better tc start with the Instructo Kindergarten
Rhymes aud Rhymivg Pictures., Theve are available
from Instructo, Division of Jacronda Mfg., Phila-
delphia, Pa., 3. for $2.50.

3. Usz of :he Kbote Aciiyitids. ki Faedliing Goocap it dueii o

as Colox, Class, Foym, Skape. I."..

a)

b)

Establishing nomes for colers. “ive each child a pile
of three paired color chips (red, bive, veliow). Pick
up a red one: “We want to find one that is tue samd...
here it is. Now put them together. Gosd. Now, find
ons thst ic the same as this ome.....and put them to-
gether, Are these two last ones the same?...yes, 80
out them together. These are colors, and they have
nases. T will show you red. (Hold it up.) 'RED! *
Everyone hoid up a xed colsy. Good. Mix up your
cclors. . .poiat to # red ons. Good, Say its name.

Now I will show you the yellow coler....(Hold it up)
YELLOW! REvervone hold up a yeilow color. Say its
name...Mix it up with the other colors. Point to the
yellow; point to the red; etc." Repeat until child-
ren do not make mistakes. Then add 'blue’ the same

way.

The next set of color chips contains eight colors
and is introcduced in the saue way.,

The color shades consist of five chades of each
color. The exatremes (light and derk) are intro-
duced first.

Esteblishing a vocabulary for dimensions and prectice in
discrimination. The materials involved for the concept
of thick vs. thin consist of Jdowels, cans, blozks, teoks,
etc. vhich vary only in the dimensicn of thickness.

Start with the series of six cans, demonstrating the




two extremes at €irst: "This cam is thick...thick;
this caen is thin...thin: thick(pointing); thin (pointing)
They are the same this way (side by side to compare
height) but this way (.énd to endeito campare

bases) they are different. This one is thick...this one
is thin." (Hand out thick and thin dowels.) "Hold up

: your thick dowel." You will perhaps have ‘to go ‘around
e and show each .¢hfld ¢he .thick one. - “Now g2y, "'This Is
o the thick dowel.® Put the thick dowel down and hold up
7 the thin dxwel. Say: 'This is the thin dowel.'" (Then’
;4 add a medium thick dowel and demonstrate how ome can

coes build a tower with the three--the thickest on the botton

"9 the thinnest on the top.) "“Now, you build a tower like
% this one.” (it took three lessons of this nature before
N the children could begin to do this., After alwost twe
g weeks of working with this concept, the children can

sometimes buiid a complete tower with the dowels or

5 3 cans...or steps or tower with the blocks. But the
© g process apparently is not sufficinutly internalizcd to
5% be relizble yet and the wvsrbalizati~n of the concept

has lagged behind.) Next will come the comparztive
aspects. {"This is thicker thax this, but thimmer thep
that.")

3%n: Similar matcrials are used for tall-short and for
| cembining *twc veriables (thick and tall vs. thin
and short; thick and short we. thin and tail).

, § 4, Music or Circle Format

- Circle activity. As the children srrive at school they
T should be told where to put coats, etc. and directed to
' the group. Teacher at group could ask, '"Who has just
come to school?

Let's say (or sing) good moraing tc Johnny.
Who can tell us something special about Mary?
Does she have a red dress on today?

Can anyone sec a boy with striped secks cn?™

ey €. Auditory Discrimination Involves sligntly different skill of
detecting nuances of iaflection, rhythm, tone, or loudness.

*'é 1. Loudness

f i Find the clock. The teacher hides a ticking clock

E?f while the children close their eyes. (Suitable for

s only & small groupof’'children, five or-six.) . The

children move about the room quietly tc £iund tune
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clock, aided in their searchk by the ticking. The
€inder of the clock becomes the child to hide the

clock for the second gams.

2. Rhythm

a) Imitation by body iovement. Hsve the children walk
to music. When the music plays slowly, they should
move slowly; es it speeds up, 80 chould they. This
type of activity should begin with a drum, Each time
the teacher beats it, the children should take a step.

" Thus, at first, it will be very sluw and even. Later,

"% the beat should be faster, and tke children should be

ot running. After the drum, the piano can be used with

9 just chorxds. Finally, musical pieces of increzsing

o complexity can be {ntroduced as the children gain the

£ ability of interpreting tempd in music intc a corre«

sponding’ tempo in movement.

‘- 3 b) Rhychm {nstruments. Children reproduce rhythmic

’ patterns of increasing complexity on a variety of

et gimple rhythm instrumeats. (Hand clapping may be
used at first, but the rhythm instruments provide

better motivation and a move precise result.) Sample

rhythms: /

“2=3=8

/
-2-3
N

(4

1-2-3

1
/
1-2-3-4
/ v
-4

g} Variations are taught with combinations of loude -
] soft or of skipped beats. Similar variations may

be introduced with a 1-2-3 rhythm, {‘hen the children
x are able to maintain the rhythm, a piano melody may
> be superimposed.

w0
.

Tone

E a) Music-listening activity. "My fingers can waik up
] the piano. (Play the scale.) Can you hear them2
Now what happened?" {Slide down scale.)

.' Play scale slowly. "am T walking or running? &m I
- goizg up or down?" etr.

E b) Resonator bells, (Creative Playthings, Inc.,
Princeton, New Jersey) Each bell is mounted on a




separete block and comes with its own mallet and can
be used individually. These eight bells present the
diatouic scale Middle C to C.

Initially a child would be presented with oaly two
belis and asked to select the higher and lower sound.
As his acuity in auditory discrimination dzveloped,

the number of bells would be increased. Ideally, a
child would be able to arrange the eight in order of

a chromatic scale, but suchi a performance would not be
zequired of all children. Skill in arranging four or
five bells could be considered an adequate performance.
The idea of the same sound or like sounds and different
sounds would also be taught.

4. Identifying Classroom Sounds

Tapes. Make a tape recording of various classroom
sounds such as the piano, drum, door shutting, children
clapping, someone walking, water running, a teacher
talking, etc. Leave a space after each for time for
identification. Then play it to a small group of
children. "Listen closely tc the sounds. If you
know what any of them ere, raise your hand. For
instance, close your eyes and tell me what this sound
is. (Draw a chair on the floor.) All right, open
your eyes. What was it?" If the children have the
idea, start the tape. If they don't, try another
sample,
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i1, VISUAL DECODING

. A. Basic Visual Discrimination

1. Matching Games

a) Perception Plaques. (Creative Playthings, Inc. Prince,--
New Jersey, 18540.) Twelve pairs of plywood plaques
have designe that appear similar, but actyslly embody
slight differences which the child must detect. Two
or more children can play with the plaques as a game
to see who matches the most pairs. Equally useful fo -
solitary play, Plaques are 2 3/8" square.

A389 Perception Faces .
(Differences in facial features) $2.75
A390 Perception Clowns

(Differences in body features)  §$2.75

b} Jollvtime Dominoes, Picture dominoes teach how 9
match things that are alike, Older children can play
regular dominoes located on reverse side of picture
dominoes. Contains full set of 28 dominoes. '

NO. 4517 $1‘00

SN c¢) Forest Friends., (Milton Bradley Co., Springfield,

2 Massachusetts, 01101.) Players match pictures of
animals on the big spinner, with duplicate pictures
on the game board. Object is to be first to reach :
the end of the Forest Path. Contains: folding play=
: ing board 16%" x 16%"; jusbo=size dpinner showing

; Forest Friends; 4 plastic playing pileces.

3 No. 4868 $1.00

d) DPicture Readiness Game. (Gerramd Publishing Co.,
Champaign, Illinois. $1.25, From the Dolch flaterials,
This game is played in a lotto-~like manner. The matcl
which is made is an exact one, although there are some
classifying factors since the cards are devoted to cat
egories. (A card picturing six fruits, for instance.)
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Spots and Stripes. (Arrco Playing Card Co., Chicage,
I1linois, 29¢,) This is an inexpensive, attractively
produced gsme which is played ia a fashion similar

to dominoes. If a player is unable to match the
required number of spots or stripes he may use a

wild card -- & tiger or zebra, for the needed stripes,
a lecpard or a giraffe for the needed spots, if

he is lucky enough to draw a wild card.

Candy Land, (Milton Bradley Co., Springfield,
Massachusetts, 01101.) No reading or arithmetic
required to play this game. The child dpraws a

card and moves his playing plece tc the corresponding
color or object square on the game board, Suitable
for nursery, kindergarten, and primary grades.
Deluxe Edition No. 4403 $3.00

Chicken Lotto., A color lotto game, Flayers press
down on the chicken’s tail and she lays & colored
egg which is then placed on a matching color square
on the lotto card. Available at Pemney's stores.
X923=4550A $2.22

Nature Flash Cards, Educational Games and Aids
Division, 330 W. 42nd Street, New York, New York,
10036. Six titles.

Size 3x6 " $1.00

Nature Card Games. Creative Playthings, Inc.,
Princeton, New Jersey, 08540. Birds, flowers,
and animal material edited by Roger Tory Peterson.
Set of 3 5775 (8 oz.) $3.00

Cards similar to those listed above are purchased
in sets of two. Initially a child matches identi-
cal pictures; one grasshopper and another grass-
hopper, one beetle and another beetle, one robin

and another robin, one cardinal and another e

cardinal. Later subject matter may be mixe2-and
the child would sort out all the i=setts, all
the birds, etc., dependinz-upon the collection.
The McGraw Hill <oilection is particularly well
done ita excellent realistic pictures and a

“large size (2'x6") which is easy for the children to

see and handle,
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j) Finding identical objects. Find the identical
objects in a confusing array of objects.

sample below. (Find the two fish that are
alike.)

See

P A
)
<~ A
03




2, Sorting Simple Objects and Pictures
a) Puzzles, These could be designed with familiar

-ees @

geometric shapes used as the major shape of the
items. For example:

The puzzle would be presented to the child: "Take
out all the triangles you can find."

"Pake out all the squares you can find and put
them in a pile."

“Pake out all the circles you can find and put
them in another pile."

cr
~

Object sorting. Muffin pans, egg cartoms, smail
plastic containers, or small aluminum pie pans
make excellent containers for gorting activities.
Dried seeds in a large container make an excellent
sorting activity. The assortment could contain
kidney beans, lima beans, calico beans, northern
beans, pop corn (unpopped). Pins (safety), nails,
and screws of different sizes may also be sorted,
Buttons may be sorted by size and color. Wooden.
beads may be sorted by shape and color. Sorting
may be made more complicated for the advanced
child by requiring that he put cne bead (or what-
ever is being sorted) in the first muffin cup, two
in the second, etc. up to twelve.

c) Wildlife 01d Maid, (National Wildlife Federation,
1412 16th Street, N.W., Washington, D.C., 20036.)
this game may be played at first as a simple
sorting game by one or more children, When the -
children have become familiar with the cards and
understand the principle of likeness, they may
play a traditional form of Old Maid with the cards.
The quality of illustration makes these cards far
superior to the ordinary 0ld Maid purchased in the
dime store., The fish, birds, and other animals
pictured on these cards are more useful for class-
room purposes than the usual comic characters.

3. Copying Designs

a) Geometric shape and color. Draw three circles of
the same size. Color one red, one green, and one
yellow. Have children duplicate.

b)  Bead stringing.’ Give cach child beads and a lace.
Tell the group vo make patterned necklaces, red,
yellow, blue, "Just like mine." Can they copy the
pattern? :
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Place setting, Make a model place setting, mat, plate,
fork and spoon, Give each child necegsary item and
tell them to “Set your table like mine." The teacher
can increase the difficulty of the activity by heving
each child set a place opposite hers or by having each

child set two places opposite each other, Can the
child 'veverse'?

Othez designs, Make a simple design with four colored
candies, red, greenm, red, yellow, Present child with
several candies to chooge from, Can he make the same
pattern under the teachor's?

Make a simple figure with five candies or beads.
Give the child the exact number of items he aeeds to
copy it, Can he reproduce the figure?

X} xxx

XX X x .
As above, but give the child more items than he needs
to copy the pattern, Does he copy the pattern one -
for one, or does he reproduce the pattern but use all
his beads or candies?

One-to-ome matching of designs, Present a line of
objects, five small pieces of paper widely spaced,
Tell the child to put out one crayon for each piece

of paper, Bunch the craycns together so they make a
much shorter line than the pieces of paper, Ask him
if he still has a crayon for each piece of paper, Can
he prove his answer if he says, "Yes ," by putting a
crayon on each piece of paper?

B, Identification of Objects through Visual Clues

1,

Present Real Objects First _ When a real object is used,'

children will be able to employ different senses in becoming
acquainted with the object and be able to use all the clues
for identification,

The progressive sequence for abstraction would proceed
something like this:

~a

’

Examination of actual fruit,

Identification of a realistic picture, of frutt, =2 .
simple picture without other elements,

Identification of a colored silhouette, realistic color
is used,
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Identification of a naturalistically colored silhou-
ette of the fruit which is mounted on black paper and
folded down the center, The child identifies the fruit

from the half-silhouyette and thon unfolds the gil-
houette to check his response, (This 1s actually a
visual closure activity, but it fits logically in this
progression,)
et Identification of a black silhouette of the fruit witn-
out a color clue, '
Identification of the fruit fzom a dotted catline only.
The'se may be mimeographed if the children are to follow
the dots with a pencil, However, these shapes may be
ideatified without the actual liues drawn in, {Again,
this is more properly a visual closure activity,)
Identification of the fruit in a picture which has
other distracting elements or where the fruit is in a
alightly changed form, (Cherries in a cherry pie,
grapes in a bowl of assorted fruit, lemons cut into
wedges, strawberries in strawberry shortcake, etc.)

e

"Pell us," Have a box with a sock, hat, fork, a pair of
glasses, & pencil, a comb, etc, 'We will pass the box
around, Each of you take out one item or thing and then
tell us what it is, Now I'm going to pass around another
box with pictures in it, Find the picture that hae the
same thing on it as you just picked out of the other bdx,"

"I gee," The taacher says, 'l see a ___ _ " and points
to an object, The children tell her what the name of the

object is, Soon, they may be able to say the name of the

objec ' and its color or what it i{s made out of, They may

say, ‘I see a pink chair" or "I see a wooden pencil."”

"pPick out," Put a collection of objects in the center of .
the table, Ask the children to pick the right one, At

this age, children might find it impcssible to "act out"

in front of the group. The above suggestion accomplishes or
strengthens the visual skill,

tin foil plate "What's round and shiny?”"
knitting needle "What's long and sharpi"
tooth pick "What's shorct and sharp?"
piece of fur "What's fuzzy?"

bottle opener 'What. do you open pop with?"




2.

3.

d)

e)

£)
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chalk "What do you write on the board with?"
pencil "Wwhat do you write on paper with?"
ring "What do you wear on your finger?"
necklace "What do you wear sround your neck?"

Introduction of new materials. This is a good activity
when you are introducing new materials., Place all of the
needed equipment on the table and have the chiidren take
turns pointing to an object and asking others what it ig.
If no child knows the name of the cbject, then the teacher
must be asked. After she names the cbject, then & child is
asked to identify it. '

"Seeing" trips. Take 8 walk around the immediate neighbor-
hood. Tell the children before you leave that they are:
gcing to try to see and remember as many things as they
can, Choose one child at a time to point out all the thing
he sees and name them, The teacher should provide an exam-
ple; she might say, "I see a tall tree. I see the sidewalk
1 see the lightpost, I see the dirt." Etc. Encourage the
children to see increasingly esmaller and less conspicuoys
ubjects on subsequent trips. Soon the children should be
seeing cracks in the sidewalk, '

Who's missing? One of the children turns his back to the
group and covers his eyes, Another child leaves the room
and the other children switch their positions. When "it"
turns around and faces the group, he must try to guess who
1s missing before they count to 10 slowly. The game is re-
peated with & new "it." (Memory is an important factor
here also,)

Present Models of Objects. When it ie difficult or impossible

to present the actual object - such as farm animals or zoo ani-
mals to the children first, it might be helpful to show them real
istic medels = such as those purchased from Creative Plavthings.

Present Realistic Pictures

8)

Wood Lotto, (Creative Playthings, Inc., Princeton, New
Jercey, 08540.) Object is to match the smail plaques to
corresponding pictures on the larger master board. Thirty-
six plaquzs with fariiiar objects, easily named and identi-
ficd. Six masiexr toards 4" x 6". '

A335 (6 1bs.) $4.95
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b)

d)

There are many other ugeful lotto games on the market,
although most of them are not made in so durable a form.
Farm lotto, zoo lotto, bird lotto are easily available.

The teacher could bring a small fiash camera fo school
and take pictures of the children as they work on various
tasks. later, the pictures can be posted on the bulletin
board. Have the children identify themselves in these
pictures and have them point out their classmates. They
could also tell what they axe doing.

This is a good activity for Christmas time, but could
be used at other times also. Bring a Christmas cata-
log to school (they have a large number of toys in
them) and have each child in turn choose what he wants
as presents for Christmas. Have him point to tham and
say, "a doll, a coloring book, a cowboy suit, a truck.”
Etc., If the child is reluctant, have him say the items
as you point to them.

Whenever reading a picture book to the children, the
teacher can ask different children what they see on each
page before she reads what actually happened on that
page. This can also be done by the children as a

vay of telling the soory themselves without the tea-
cher reading the story. dMany picture books have

such detailed pictures that if the children describe

the pictures on each page, the story beccmes quite clear.

Partial Regresentations of Objects

a)

Detective. Materials required: a gand table or a
plastic dishpan filled with damp sand, 3 coliection

of objects with vhich to make "tracks" -- a cork, &

pop bottle cap, 2 pencil, a cup, small cookie cutters,
etc. Children close their eyes and the tescher (cr
another child) makes "tracks” with cue of the objects.
Children must then decide which object was used to leave
the trail. (This activity could be elaborated upon
during storytime with some of the excelient children's
books available on animal footprints.)




b)

a)

My shadéw,. Materials required: child-oize pieces of
vrapping ‘paper, black dri-mark, crayons, A child-
size plece of wrapping paper is spread on the floor,
A child 1lies down on the paper and the teacher traces
his outline with the dri-mark, taking care to include
detaiis iike five fingers, shoe iaces, and special
identifying outlines such as pigtaile, The outline
plcture is hung on the wall at floor level so that the
child may closely compare himself with his outiine,
Later the child adds with crayons his features and his
clothing, The items of clothing should be made te¢

correspond in coler with the clothing the child is
wearing that day,

C. Ildentification of Concepts

1, Geometric shapes,

a) Colored geometric shapes, Use either the commercial
masonite ones or make some from colored cardboard,
Spread on the table, Ask:

"Which square is blue? Which shape is an oval? Which
oval is orange?":Bte.

b) Identification of crackers and napkin ghapes, Let the
children rotate giving out these at juice time, Each
child in turn identifies the shapes. as:"Please give:me
one square cracker on an oval napkin,"

2, Colox
a) A color game, Have all 5 shades af 6 color bars in a

pile in front of the dealer, Explain: '"We are going to
play a game, I will be dealer first, and when I make

a mistake, it will be Gary's turn, Now each choose a
color which you will collect,,., Now you will take turns
asking the dealer for your color, The dealer fiunds that
color and gives it to you, If he makes a mistake, the
next: person is dealex,’ Are you ready? All right,
Gloria, which color do you need?" Etc, (The teacher
makes a 'mistake' as soon as the childrea bave learned
the routine of the game,)

3. Position

Open or closed, Use pictures of items which can be
open or shut (refrigerators, stoves, bcxes, doors, etc.)
Agk the child to pick out those things which are open,
those that are c¢lcged,
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b) Other suggestions might include: ‘Up and down,
in or-out, in front of or in back of, etc.

Numberx

a) Singular and plural, Hezve pictures of single and
multiple items, Have the children select a picture
to vertalize:
I see one sheoe or I see twu shoes
I sece one foot or I see two feet
I see one dog or I see three dogs

b) Collect your number, Give each child a number, He
must collect the pictures that contain that number of
objects, The teacher holds up a picture of two shoes
and the child collecting “two"¥, says: "May I have the
picture of two shoes?" EtcC....

Size

a) Size, Humerical orler.”-Tuchithild:should have a werke

sheet with pictures or the four dogs.(or--other-objects)y

"This morning boys and girls, I am going to see how
well you can follow directions. Get out your crayons
because you will be making marks on the worksheet Y
will give you, Now, how many dogs do you see? Are
they all the same size? Look at the dogs carefully
and ‘mark them when I give you the directions, Ready?

Put a red X on the biggest dog,

Draw a blue line under the smallest dog,

Put & green X on the first dog,

Draw a brown circle around the third dog,
Put a black X on the second dog,

Draw three lines under the last dog with

your orange cray n,"

G\UI.PU’NH
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b)

Size and color, Offer two objects identical except
tor one aspect, (large and small milk cartonms, large
and small paper cups, red and green paper cups, etc,)
The teacher says: "Tell me why I have these two io-
gether,.......Now tell me how this one 1is different
from that one,"

Names

a)

b)

Use

Place cards, As a preliminary background, each child
1s helped to print his name on his papers over a per=
fod of time, Then each child's name is printed on a
piece of cardboard, ZFefore the children sit at the
table, the teacher distributes the place cards random-
ly about the table, The teacher explains: "Look at
the name cards and see if you can find yours, Then
sit down at that place, If you can‘t find your nare,
I will help you,"

Name chart for assigning coat hooks, Make a chart
with all the children's names on it and a slot into
which the teacher can place a colored shape,
Corresponding colored shapes are above the hooks for
the children's coata. As each child comes in, the
teacher helps him find his name and 'his' colored
shape, (A child in a low group might be orieinted tb
finding his name in relation to the top or the bottom
of the chart. Help such-a child to trace his name
#ith 'hie. ifdex~fidger.) The child then finds - '
the corresponding shape over the hook and hangs his
coat there,

fach geath the colored shapes should be changed on the
name chart so that the child must make & new associa-
tion and cannot identify his name from the shape,

Which brush would_you use? The teacher says:

"I have given you a worksheet with six plctures on it,
These pictures are alike in one way and different in
other ways, Can you tell me in what way they are
alike? Right! They are all brushes, In what way are
they different? Good! You mentioned many ways that
these brugshes are different, Now I will tell you
something about e¢ach brush, Listen carefully to my
divections and mark the trush I am describing, ¥ou
will need your crayons, Ready?




1) "Put a blye X on the brush you use to brush yodr
hair,

2) Draw a red circle around the brush you use to
brush your clothes,

3) Draw two green lines Lader the brush that is
used to polisb your shoes.

_’:—."‘,
) ﬁ‘/ ‘% \
i \/ . !.;.'

4) Put a black X on the brush you uge to brush your
teeth,
5) Put a brown around the brush you use to paint
a picture,
. 6) Draw a purple circle around thke brush that you
would use to paint a dog house,"

8, Frostig Visual Perception Program Follett Publishing Co.,
Chicago, Illinois, Although other ITPA areas are involved
in completing the Frostig program (auditory decoding, visual
motor asgociation and visual-motor sequential, and visual-

closure), a great deal of the work would exercise the skill
of visual decoding, £ . auaT . camar g L. .

D, Explaining the Siguificance of Action Pictures

1, Simple pndependent Pictures

a) Simple -action, Show a picture of children playing,
The teacher says: "Tell me about this picture, What
are the children doing?! Where are they? How many
children are there? Are they boys or girls?' Etc,

b) Simple moods, Use pictures of children with -a vivid
expression on their faces, The teacher says: "Look
at the child in this picture, Do you think he is
happy.or sad? Why do you think he is feeling that
way?"

2, Pictures from Familiar Stories Select pictures from a
story the children are familiar wish'{ you might oyder -am
extra copy of tha book agd cut and mount the pictures),

a) The Three Little Pigs, Use or draw a picture of the
little pig-carrying bricks to make his house, The
teacher says: ‘Here is a picture from a story that ycu
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know, Can anyone tell me the name of the story?.4..
Good, Now tell me what is happening in the picture,
What is the little pig carrying? What will he do with

them? EtCeu. e

if the picture is a simple mimeographed one 80 that
each child can have a copy, the childrea can color
the picture after the discussion,

3, Detection of Bizarre or Missing Elemeunts.

a) What is "ong? Find or draw simple pictures with °
obvious mistakes (such as a child in a swimuing suit
playing in the snow; a cat in a fish bowl; an ele~
phant in a tree; a child:sittkag douri-to eat- . .
at a table which was upside down; etc, The teacher.
says: "Look at this picture carefully, Do you see
anything that is wrong with the picture? Tell me vhat
you think should be changed," !

Interiretation of Actions

1, Imitation of activities _
a) Touching exercises, Have the children observe, dup'-
licate, and then verbalize the actions, v

The teacher touches her head, The children touch the’

heads and say: "I touch my head."
The teacher ‘touches her eye, etc. ..

-

b) Making a booklet, The teacher says: 'We are going:;to
make @ little book, Do just what I do', She gives,
cach of the children a large sheet of papel, YAre -you
ready?" Ihe teacher fclds the paper in half in one:
direction - the long dimernaion of the paper, if al
the children have followed this far, the teacher thén’
folds the paper agecin in the same direction, After ’
checking to see if all the children have kept up, she
then unfolds the paper and shows the class the four
long rectangles which the creases have made, She thev
hands out scissors, 'Now watch where T cut", She the
cuts the rectangles apart, Then she gstacks thec rec~
tangles in an even stack and £0lds them in half: = the
ghort sides go together, Aftax all W children have
reached this point, tho pages can be stapled in the
center creage mark, The book is ready for drawing or

pasting work,
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Pantomimes

b)

d)

Animal bingo. The teacner
animals and the same number of buttons to each child,
She says, "Gloria will be the first ‘caller'. I will
vhisper the nsme of an animal in her ear and she wil
then act or move like that animal, If you guess the
name of the animal, put a button on that card. When
you have three cards with buttons, it will be your

turn to be the 'caller'."

hands cut pictures of

Where do I go? The class sets up three different
areas to be called a "home', 'farm', or 'zoo'. Each
child then goes in front of the other children and
acts out some animal, The other children guess what
he is. When they guess right, they tell him where t
go., 1If, for example, the child is a 'cow', they sen
him to the farm. :

Nursery rhymes and simple stories. Select a rhyme o
short story with wnich the children are familiar, A
teacher can work with her group until they can perfo
without any verbal directions. This group performs :
front of the other groups who then identify the stor:
or rhyme and which children played which parts. °

Action songs or finger plays. The teacher first act
out a familiar song (such as the Wheels on the Bus)
and the children guess. The first child to identify
it correctly can then act out one. The teacher shou
be prepared to help him with suggestions.
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Chapter III

AUDITORY VOCAL ASSOCIATION

Activities to Reinforce Associations of
Opposites or Dissimilar Qualities

Activities to Reinforce Associations of
Identical or Similar Qualities

Activities to Reinforce Associations of
Class and Category

Activities to Reinforce Hypothetical or
Inferred Azsociations

‘;




IIT. AUDTTORY VOGAL ASSOCTATION.

A. Activities to Beinforce Associations of Opposites Or
Pissimilar Quaiities

1. Opposite Mode of Questioning The teacher uses an
opposite or polar format as a mode of questioning OT
of making observations, rejardless of subject matcer.
For example, assume the subject matcer under consider-
ation is fruits. Typical observations made by the ’

teacher might be: (children provide underscored informatio:

A peach has a single seed, but melons have many seeds.
A melon is large, but a cherry is small.

The peeling of a pineapple is rough; the peeling of
an apple is smooth.

A tree is tall, a bush is short.

A strawberry has seeds outside; an apple has seeds
inside.

The ordinary routine of the nursery school provides many
opportunities for a teacher to employ such a format.
For example:

When you wash your hands, they're wet; but when you
wipe them with a towel, they get dxy.

When you pour juice, your cup is full; but after you
drink the juice, your cup is empty.

1f you walk you go slowly, but if you run you go fast.

1f 1 raise my hand or put it in the air, it's up; but
when I put it in my lap, it's dowvn.

2. Opposite Concepts for the Felt Board (Available from
Instructo, Division of Jacronda Mfg., Philadelphia 31,
Pa. $2.50.) This set includes forty flocked jllustrations
which can be used with a standard felt board. Although
illustrations introduce a visual element, the exercise can
be performed with auditory decoding and vocal encoding.
The teacher says; mJater made this car clean; mud had made
it dirty." The child supplies the missing word and goes
on to find the appropriate pair of pictures which he
places side by side on the flannel bosrd. In some cases,
a visual clue may be necessary before the child can supply
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the vocal response. This set includes opposites such as,
wet and dry, on and off, tall and short, empty and full,

up and down, big and little. The illustrations may be
removed from the felt board by presenting a different
statement. The child supplies the missing element in the
statement, locates the appropriate illustrations, removes
them from the felt board, and places them in the storage
box. This review (and clean-up) is very useful for helping
children who missed responses on the first presentation.

3. Opposite Picture Folders.. It is relatively easy to collect

magazine pictures which illustrate opposite concepts.
These pictures should be reinforced by mounting on con-
struction paper and then sorted into separate folders which
are labeled "Open-Shut (Closed)," "Empty-Fall," "on-Of£f,"
"Few-Many," etc. In the Open-Shut folder we might find a
picture of an open door and a closed door, an open window
and a closed window, a refrigerator with its door open and
a refrigerator with its door closed, an automobile with

q its door open and an automobile with its door closed, an
open book and a closed book. The Few-Many folder might
contain pictures of an almost deserted street and a con-
gested street, a tree with only a few leaves and a tree
with many leaves, a few blossoms and a field profuse with
flowers, a few people and a large crowd. When the teacher
presents the auditory statement ("When we dfive the car,
the door is shut. When we get out of the car, the door is -
open."), the child supplies the missing element and then
finds the appropriate pair of pictures to illustrate the
statement. Different statements can be used from day to

. day which will elicit slightly different responses and

maintain interest but which illustrate the same pair of
pictures.

4. Big and Little Box. A collection of everyday items which
come in two sizes but are alike in all other respects are
kept in a large, sturdy box. Examples: large and smrll
bars of Ivory soap, a small baby cereal box and a large
baby cereal box, a small box of Jello and a large box of
Jello of the same flavor, empty cartons from large and
small sizes of toothpaste (same brand), a pocket comb and
a regular comb, a standard toothbrush and a child's tooth-
brush, an empty large vanilla bottle and a small vanilla
bottle, a large spoon and a small spoon, a large pin and a -
small Pin,, 8 large button and a’smdll one, etc. Thesc items
are identified and paired by the children and the concept
of big-little and large-small is reiterated. The cotie
parative forms (-er) are stressed. Although the use cf
actual items introduces a kinesthetic-visual element, there
is ample opportunity for auditory decoding and vocal encodin;
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There is also excellent opportunity for pointing out q
qualities of likeness-~both toothbrushes are made of

red plastic, but the size is different; both cereal boxes
are made of green cardboard, both contained rice cereal,
but the size is different.

5. Alike and Different Box A collection of items which have
something in common (often their basic use) but which have
obvious differences is kept in a large, sturdy box. These
items are changed or added to from time to time. Examples:
a pinch clothespin and a round clothespin, a plastic fork
and a plastic spoon, a drinking glass and a cup, a watch
and a clock, a pen and a pencil, a ruler and a tape measure,
a mitten and a glove; etc. The presentation may vary. The
teacher may begin by asking a clhild to find two items used
for drinking., Whken the child has found the cup and glass,
the teacher asks why they are alike. Then, how are they
different. The model for answering must be taught. ("A
cup and a glass are alike because......." '"A cup has .....
but a glass has ceceeeses” 'A cup is different from a
g£lass DECausSEe cevessoss’)

6. Special Animals = The children are presented with
pictures or modéls of animals which are special in
some way. The children are asked to identify something
special about the animal they see. (An elephant is spe-
cial because of his trunk or tusks. A giraffe is special
because of the length of his neck or legs or because of
his unusual markings. A zebra is special because of his

, striped pattern. A skunk has a special odor.) Later, it

{ might be possible to do this exercise without visual props.

7. Different Places The teacher selects two places which
have obvious differences (city and country, home and school}
"Let's find out if home and school are the same or if they
are very different., I'll make a list at the board. First,
iet's think of all the things we do at home....{go to bed,
dress, eat, play) All right, ncw what are some of the
things we do at school? (sing songs, work on making de-
signs, learn things, have juice, hang up our coats) Lo
we do any of the same things at home that we do at schoeol?
Are most of the things we so at school different from the
things we do at home?" Etc. ‘

8. My Friend The game begins with the teacher asking one
child to stand up before the group. This child is asked
to tell one way in which he and his friend are alike. (We
are both boys; we are both wearing blue jeans; we are both
in school; we both ride the bus to school; we are both
five years old; we are both wearing sneakers.) The second
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child is then asked to tell one way in which they are
different. - (He is a-boy and I am a girl. Her hair is
braided and my halr is short. He is wearing boots today
and T am wearing sncakers.) The first child chosen sits
down and the second chiid chooses a friend to come op and
the game is rvepeated. For variety, the other class mem-
bers may add likenesses and differences to those given
by the two children who are standing.

B. Activities to Reinforce Associations of Identical or Similar

Qualities.
1. Tell Me The teacher asks a child or a small group of

3.

children, "Tell me all the things you can think of that

I could wear on my hands." (gloves, mittemns, rings,
fingernail polish) *'Tell me all the things you can think
of that I cculd wear on my feet."” (socks, shoes, stock-
ings, sandals, sneakers, boots, rubbers, galoshes, skis,
snowshoes, skates, slippers, thongs.) "Tell me all che
things you can think of that are red." "Tell me all the
things you can think of that are shaped like a triangle."
The question would vary according to the subject matter
currently being presented to the children.

What Goes pith This Word? The teacher begins with an
informal example, something like this. "Boys and girls,
when I hear the word 'shoes' I always thing of 'socks'.
It is that way with many words. If we hear one word, it
may make us think of another word that goes with it. I
am going to say a word and I want you to tell me what
goes with that word or what it makes you think of."
Examples: bread, mother, baby, sister, brother, hot,
rain, horse, eggs, milk, mouse, dog, smoke, fish, cake,
work, thunder, ice, hungry, laugh.

Teaching Style Which Stresses Similarities The teacher
uses a mode of questioning or of making observations which
ctresses similarities, regardless of subject mattex.

("Why are a bike and a wagon alike?" '"Why are a shoe and
a sock alike?" "Why do scissors and & piece of flaper -

go tégether?" "Why are a spoon and a fork alike?" 'Why
do a hammer and a nail go together?") Initially, pic-
tures and models may be necessary to secure acceptable
verbal responses {see III, A, 5, Alike and Different Box),
but later the children may be able tc handle this kind of
question on an auditory-vocal level.

Rhyming Directions During exercises or music timz the
teacher presents the idea of rhyming directions. *Stand
tall. Face the wall." "Jump up high. Reacn for the sky."
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"Spin around. Touch the ground." Later, the teacher
gives one direction and allows the children to complete
the second direction by supplying the rhyming word. The
teacher may make an appropriate motion to help supply
the rhyming word. "Sit on the floor. Point to the door.
Give a loud clap. Give your neighbor a tap. Stand up
tall. Make yourself small. Find your nose. Touch your
toes."

5. Riddles Simple riddles created spontaneously by the
teacher and related to the subject matter currently being
presented are a suitable activity in this area. "I am
going to describe an animal to you and I want you to tell
me what it is as soon as you know. This animal lives on
a2 farm. It is large and has four legs. Sometimes it has
horns. It has udders. It gives milk." (Animals, foods,
items of clothing or furniture, vehicles, etc., are appro-
priate subjects for riddles.)

6. Animal Talk (A game by Mattel, Inc. Hawthorne, California,
available from J. C. Penny, $3.66 or from most toy stores.)
The red plastic barn with its pull ring produces the sounds
of twelve farm animals in a random order., When the ring
is pulled, the child can respond vocally with the name of
the animal which makes that sound: "I hear a cow." or "A
cow says moooo." or "A cow is in the barn." The pattern
required for this response can be changed.

7. The Farmer Says (Mattel, Inc., Hawthorne, California,
available from J. C. Penny, $3.99 or from most toy stores.)
Various farm animals are pictured on a large plastic circle.
When a child dials an animal and then pulls the ring, the
farmer says, "This is a turkey." The sound of a turkey is
then heard. The sentence varies slightly, such as, "Listen
to the cat."Etc. The game is useful in helping a child
to repeat exactly what he has heard - the sentence and the
animal sound.

C. Activities to Reinforce Associations of Class and Category

1. Name the Farm Animals The teacher begins the activity
by placing a farm animal picture on the felt board or by
holding up a magazine picture. "Can you tell me the name
of this animal? Whare would T ¢o if T wanted to see a
cow? Right. I would go to the farm. 1s a cow the only
animal that lives on a2 farm? How many farm animals can
you think of? Suppose I start with Gary. Can you tell
me the name of one farm animal? We'll keep on until we
can't think of any more farm animals." The same format
may be used for any category useful to the subject matter
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under consideration: tools, foods for breakfast, furniture,
clothing, vehicles, items shaped like circles, triangles,
rectangles, etc.

Furniture Movers Each child is assigned a room in a house.
The teacher begins in an informal manner, 'Pretend you are
the boss of the living room, Gloria; vyou be the boss of a
mother's bedroom, Darlene; you be the boss of a baby's

room, Tony; you be the boss of the kitchen, Gary; and you
be the boss of the dining room, Maria. Now, when I call
out the name of a piece of furniture that would go in your
room, you tell me that it belongs in your room. Are you
ready? Sofa.....stove.....TV.....eating table.....refrig-
erator....crib....dresser," Etce }

Weather Game. The teacher improvises a little story about
the weather and the clothes we wear. "I'm going to pretend
to look out of my window to see what kind of weather it is.
Then I'm going to put on some special type of clothing. -
You try to guess what kind of weather it is from the kind

of clothing I list......'Let me see, what to wear to school
today...oh, my. I wonder where my raincoat is?.....and I
guess I will need my umbrella. What is the weather like? .
It is another day and I look outside....Oh, I will need my
heavy coat today...and I guess I'd better wear my boots so
my feet won't get wet and cold. Where is my scarf...and I
will need my mittens too. Can you guess what the weather

is 1ike? It is another day, not a school day. I look out.
It's perfect day for swimming....I1'll put on some shorts

and a light shirt and go to the swimming pool. I'll put

my swimming suit on over there. Can you gress what kind -
of weather it is?™

Naming A general discussion of names and why we have

them is an effective way to begin classifying exercises.
"Name all the children that you can in our school. What
would happen if people didn't have names? Why do we have
names? How many kinds of fruit can we pame today? 1 will
keep count on the blackboard. (Or, I will draw a picture
on the blackboard of each fruit you name.) How iany colors
can we name? ‘Hov tany items o6f clothing can we name?" o
Btc. This exercise may at times be done in reverse:

"What are hot dogs, lettuce, bread, and apples? (food)
What are Roxie. Becky. Vanessa, and Penny? (girls) What
are a banana, an orange, an apple, a pear, and strawberries?
(fruit) ." BEtec, Another variation on this exercise is to

ask which word does not belong with the others. Example:
dog, cat, horse, table. 'Why does table not go with the
others? What are the others? (animals) Bus, train,

truck, house, car. "Which word does not belong? (house)
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tihy does house not go with the others? What are the
others? (vehicles, things that go)"

-

t:"‘;ud o5}
1l1s

Downtown A pre tuation ia created for the children
ac the teacher tells a little story. "Everybedy close his
eyes and listen to the things I tell you about a certain
place. When you think you know the place I am talking
about, raise your hand. I walk into a building. 1 see
shelves of canned foods.....then I come to place where
there are tables with bananas, apples, and other fruits...
also vegetables are piled up. There is a counter with
many kinds of meats in it....Can anyone see in his mind
the place I am talking about....what is its name?'" Other
places the children might recognize would be a gas station,
the post office, a shoe store, etc. Again, this exercise
can be reversed. The teacher sets up the make-believe
situation vhich leads to "I went to the __ (name of place)
and while I was there I saw..".. At this point the chil=
dren supply the-items which they would. see in this place,
making the list as long as possible.

What Do We Need? Pretend situations are created and the
children list whatever is needed to carry out simple goals.
"Your mother tells you that you can spend the night with
your grandmother. You have to put the things you wiil
need in a bag. What will you take with you?® "You are
going to help your m.ther make pancakes (or some uther
food). What will you need?"

What Is It Made Of? Another aid in teaching children to
think in terms of similarities and differences is to
classify by composition (as opposed to use or color or
size, for example). "Name everything in your house that
1s made out of wood.  Is your house made.out of wood too?
How about your car? Name scme things in school that are
nede out of wood. (Class, piastic, cloth, metal, etc.)

Songs on One Theme Songs like"Old MacDonald Had A Farm"
have a classifying principle at work. Others can be
adapted and revised, such as the Bus Song: the wheecls go
around, the driver says, "Sit down, please.', the people
go bump, bump, the horn goes beep, beep, etc.

How Animals Move Mimeographed work sheets, picture
folders, or blackboard sketches may be used. "I have
given you a work sheet with four animals on it. Raise
your hand if you can tell me the 1ame of the first animal.
What is the name of the fourth auimal? The second? The
third? Some of these animals move very fast. Some of
them move very slowly. (Animals might include a smail, &
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D. Activities to Reinforce Hypothetical or Inferred Association
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2.
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turtle, a deer, a rabbit, etc.) Other forms of movement
would be used: jumpers, creepers, flyers, swimmers.

Tell Me The teacher prepares a word list according to &
category related to material being taught at the time.
Example: Seasons(fall) list: 1leaves, pumpkins, storm
windows, milkweed pods, pine cones, squirrels, etc. The
teacher says one word to each child, and the chila is asked
to "Tell me about-it." After 8 chiid atctempts. a seatence,
a model may be given for him, and he rxepeats the informatio:

Auditory Association at Storytime Auditory association
activities are easily incorporated irto a traditional story:
time. Questions which are not literally factual or closely
dependent upon immediate recall from the story snould be
used. Examples: '"Why did the dog find his way home before
the little boy?" '"Why was the policeman iike a daddy to
the little voy?" "What would have happened if the old

lady had caught the gingerbread man?" "Jhat might have
happened if the gingerbread boy had found a little boat

at the river's edge?" This type of question can be used
with any story read to the children, but a great deal of
practice will be necessary before the children will be

able to make acceptable responsés. (A typical response |
to a cause and effect type of question, "why did the boy.
£a117", is for the child to repeat the effect, "The boy 3
fell.", as if in some way this explained the cause.)

Little Willy The teacher creates an imaginary little boy
(Litrle Willy) and uses him as a focal point for examples’
from day to cay. A hend puppet may be used to help create
the character. The teacher recounts various events and the /R
asks the children to tell how Willy felt. Examples: He ' 3§
fell down and hurt his knee. (He felt sad, sorry, hurt,
etc.) He found a nickle and bought a toy truck he wanted
very much., (He felt happy, lucky, etc.) He broke his
sistez's doll when he was angry. (sorry, glad, afraid)
He ate a bdig dinmner. (full)

Finish the Story A folder of large, interesting pictures

is collected in advance. The teacher +~11s the beginning
of a story to vhich a picture supplies a possible ending.
The child listens to the teacher's story, finds a picture 4
to complete the story, and then tells how the story ended. I
(Later, picture props may not be necessary.) Exeample: 3
A boy's mother told him to go to bed. He said, 'I won't. HN
So the mother picked him up and carried him to bed. 'Now ¥
stay there,' she said, 'or 1 will get very angry.' As '




soon as his mother left the room, the little boy got up
and ran out of his room. When his mother saw him....."
(Child chooses correct picture and verbalizes the ending.)
"It was a very windy day and a man was burning some boxes
near o garage. He left the five before it was out. The

. wind ' - the burning pieces of cardboard over to the
garsa) . - (Child chooses correct picture and finishes
the 3 .

: 4. What If? Responses are limited to material which has been

3 introduced in the pre-school clessroom because of the

‘ limited vocabuiary of the culturally deprived four-year-
old.

What wouid happen if we forgot to put the covers on
the paint jars?

What would hapren if we did not put our names on our
paintings?

-3 What would we do if we spilled the paint?

j What woul happen if Mrs. Morris let ever»one play the
piano during music time?

What would happen if we didn't pick up the blocks?
What would happen if we didn’t take turns talking?

What would happen if we did not put the bikes away
at night?

What would we do if a child cried at school?

= What would we do if we did not have encugh crackers
§ for all the children?

What would happen if the bus got a flat tire on the
the way to school?

S W

In most cases more than one answer shouid be sought, A
literal or obvious answer would be accepted but a diver-
gent saswer would be encouraged. At this age level with

. culturally~deprived children few divergent responses would
be expected.

E 3. What XIf? Responses are limited to basic family and home
. information because of the limited vocabulary of the
4 culturally deprived four-vear-old.

What would happen if an egg were dropped in your kitchen?
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What would happen if you left a window open and it
rained?

What do we dc wh
What do you do when your shoelace breaks?
What would you do if you cut your finger?
What would your family do if the car ran out of gas?

What would you do if you got on the bus to go down-
town and found you had no money?

What would happen at your house if the clock did not
work?

What would happen at your house if rain came through
the roof?

What wnuld happen if you tore your dress (shirt)?

As in Item & above, different ar 'ors to the same question
would be encouraged.

Let's Think ~The teacher begin. informal little story,
stopping at a crucial point witt question, Examples: “A
family went on a trip in théir car. They drove for a long i
time. After they had passed through a town, Father said,
"There has been a bad windstorm with a lot of rain in this
town.' How could Father know that?"

"They went on for another sixty miles. 'They have had ne
rain in this town for a long time,' said Mother. How
could Mother know that?*

Similar stories can be created about any incident: What
would happen if someone tied your shoelaces together?

what would happen if yem left a hamburger and a dog in the
same room? What would happen if you couldn't open your
mouth for a whole day? John brought a little snowman

jnto the house and put him on the table. Later, there

was only a puddle of water on the table. What had
happened? Etc.

Things Which Grow Shorter After Use A blackboard sketch,
a picture folder, or a mimeographed worksheet is used.
Pictured objects might include: eraser, ruler, candle,
book, popsickle, scissors, fountain pen, sucker, crayon,
chalk, etc. All of the pictures are of things which can
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things do not change very much

after use. The children mark or name the items which
grow shorter after they have been used. After the items
have been chosen, the children might be asked to tell

why each item grew shorter after use-

be used but some of the




Chapter IV

VISUAL MCTOR ASSOCIATION

A, Perceiving Similarities and Differences in Material
Presented Visually

B, Perceiving Relationships and Classes in Material 3
Presented Visually -

C. Perceiving Sequential Relationships in Material
Presented Visually
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IV. VISUAL NOIOR ASSGCIATION

A. Perceiving Similarities and Differences in Material

Presented Vigt

- - v -

1. Frostig Visual Perception Program Follett Publishing
Company, Chicago, Illinois. Many of the worksheets in

this set present visual similarities and differences in
order of increasing difficulty. See manual for further
directions,

2. Many Ordinary Routines Give Practice in Visual-Hotor
Association Many of the ordinary preschool routines
give practice in visual-motor association; for example,
chairs, lockers, coat hooks, etc. can be labeled with
animal seals, color tags, geometric shapes, etc. The
child learns to find and use his symbol to recognize
his possessions and to keep things orderly. A later
refinement on this activicy is to make a large wall name
chart. After the child's printed name appears his symbol
(flower seal, red triangle, ztc.). On his coat hook,
chair, etc. appears the same symbol. The child learns
what his neme looks like snd how to find his symbol
elsevhere in the room. At intervals the symbols are
changed and a new name chart is hung. When blecks are
put away after play, they may de sorted by size and
shape: "Put the blocks back in their special places.

Put the square blocks here; the big rectangles go
here. This is the shelf for the triangles,m Etc.

3. Color Bunnies. Finger puppets (see sample), which should
be rolled around a pencil before being taped, are made
in the colors being taught. At first, children should
handle only two colors. Later, they may handle five or
six. The children place color buanies or their fingers
and rest their hands fiat at the edge of the table. The
teascher flashes a color card and the childrea pop up
(; the matching bunuy, (Teacher flashes a red card, children
stand up red bunny.) The exercise may be varied through
the use of an auditory command. (Teacher saysz "Red".)
A story about the bunnies may also be improvised, and the
children rcise the appropriate bunny whenever b2 is
" mentioned, (The blue bunny walked down the lane and
(m: met his friend the yellow bunny, etc.) Colcred pictures
of obiects may be flashed (a red car, a green wagon, etc.),
and the children raise the color bunny which matches the

S N
gg%%ogé color of the object.
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Coloring and Identifying Fruits (or other content, such
as geometric shapes) Large, simple drawings of the
common fruits (apple, orange, banana, strawberry, cherry,
lemon) are mimeographed. 'Here are pictures of some of
the fruits we have tasted at school. Do you remember
the names of them? Do you remember the colors of these
fruits?’ (time for discussion) 'Fick the crayous you

need to make your fruits the right colors." Later, the
pages could be stapled tcgether to make a fruit book to
be taken home,

Which One Is Different? The content of these exercises
would chenge with the curriculum, but the format would
remain about the same. Prepare on small cardboard
oquares, on mimeographed sheets, or on the blackboard a
set of clown faces. All but one have the same expresa-
ion. "One of the clowns is different, Find hin., How

is he different?" (happy, sad, angry, etc.) 'Now put all
the faces that are the same in one way in a row over
here and put the other face way over here." Later, three
or more expressions might be used with multiple cards

for each expression. A variety of sketches may be used
for similar drill: <four apples - one has a missing stem
or leaf; five daisies - one has two petals missing;:four
hats - one has a missing feather, etc. Building blocks
may be used to create similar exercises. Make three
arrangements built of three or four blocks. One arrange-
ment is different. "Here are three buildings. Two of
them are the same. One is different. Fial the one that
1o different. Can you rebuild it so that it is the samed'
(Bridges, layer cakes, walls, sidewalks, etc. can be
quickly built for this exercise.)

Match Patch (Arrco Playing Card Co., Chicago, Illinois,
29¢) This activity would not te introduced until the
children have mzstered the geometric inserts and are able
to identify a circle, a square, a triangle, and an oval,

Variations in Play: One child. The four key cards (heavy
black outline of geometric shapes on four white cards) are
placed before the child who classifics the object cards.
{Potato and egg object cards are placed beneath the oval
key card;tbepee and sailboat are placed beneath the tri-
angie key card; balloon and clock are placed beneath the
circle key card; box and block are placed beneath the
squarc key card.} The child continues to classify until
the thirty-six object cards have been placed beneath the
apprcepriate key card.




Four children. Each child is given one key shape card
to use as his classifying denominator, The children
may take turns drawing from a center pack of colored
object cards or by drawing from each other clockwise
around the table, as in 0Old Maid. The.object of the
game would be to place all nine object cards under the
appropriate key card. There should be no winner; the
game continues until each set is complete.

Two to five children. The four key shape cards are
placed out on the table. The children draw from a
center pack and place the objact cards beneath the
appropriate key card.

Initially ¢he pre-school teacher may wish to begin with
fewer than thirty-six object cards, using only the mo~e
common objects. As skill in visual discrimination in-
creases, verbal statements should become an integral part
of the game. The child should sav, "This clock is a
circle." etc. as he places the cbject card beneath its
appropriate key card.

7. Geometric Assortment A collection of squares, circles,
triangles, rectangies, ovals, in two sizes and a variety
- of colors, is cut from colored poster cardboard. These
may be neatly stored in a three-pound coffee can with a
plastic 1lid.

a) Have the children classify according to shape. ''Put
all the circles in a pile here; all the squares here,"
Etc.

b) Have the Children classify according to ¢olor. 'Put
all the red shapes in a pile here; all the blue shapes
here.! Etc.’

¢) Have the children classify according to size. "Put
all the large shapes here; all the small shapes there."

d) An alternate mathod of presentation. Have a card-
board sheet for each stape with a sample of the shape
drawn or pasted to the card. "Put all the squares on
the card with the square."’
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8. Pairs. Pairs of objects identical except for one aspect
f are stored in a sturdy box. Examples: two pill containers,
. one containing seceds and one containing safety pine; two
cardboard fruit trays from the supermarket, one shallower
by

.....
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than the other; two white balls, one smaller than the other;
two plastic cars, one red and one yellow; two empty gela-
tin cartons. one larger than the other. Give each child
an object in turn. Have him tell the group what it is.
Have him pick out the one than goes with his. Ask him

to tell why it's the same and how it is different.

Oppusite Concepts for the Felt Board. See 11T Auditory
Vocal Association, A-2.

What Balongs_in the Empty Square? cardboard sheets are
marked into four equal boxes with a heavy line. (Shirt
cardboards are suitable and of an appropriate size.) Sil-
houettes of various objects are stenciled in three of these
boxes with crayon or felt markers. A visual relationship
{s established between the objects stenciled in the two -
top boxes. The lower left box i{s also stenciled, but the
child must select an appropriate answer for the lower
right box. He chooses <his answer from five response cards.
When the child chooses the correct responseé card, the vis-
ual relationship may be read from left to right or from
top to bottom. The relationship may be one of color, of
size, of object, of direction, or a combination of these.
Example: A red bird is to a blue bird (top row) as a red
flower is to a blue flower (bottom row). A large square 1is
to a small square as a large circle is to a small circle.
A dog with his nose pointing to the right is to a dog with
his nose pointing to the left as a fish with his nose point-
ing to the right s to & £ish with his nose pointing to the
left. A simple way to use this activity in the classroom
is to keep each cardl and its response choices in a separate
manila. envelope. The envelopes should be numbered in or-
der of increasing difficulty of the contents. When a child
attempts an activity, his name, the date, and the level of
performance caould be noted on the envelope. When ke has
satisfactorily completed this activity, he should move on
to the contents of t7.¢ next envelope.

ABC Match-Ups  Playskool Match-Ups. (Playskool Press,
Chicago, Illinois, 60618. $1.00) This game contains teenty~
four pictures which are cut into two interlocking pieces.
One piece shows the capital and lower case letter; the

other piece shous an object which begins with that letter
and also the printed name of the object. Example: B, b

and bear; F, £ and flower; I, 1 and ice cream. The pleces
cannot be put together imcorrvectly, 80 the game is self.cor-
rective. A child need not know phonics to usa these puz-
sles, since he can match the printed letter and the first
letter of the printed word which corresponds, This is a
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fine visual discrimination to demand of pre-schoolers,
but it is useful for the more advanced children.

12. JZssodiafive~ Math Concept Items (Creative Playtnings,
Inc  Princeton, New Jersey, 18540.) These are useful in

prc¢ Jing practice for visual-motor asgociative skills.

a) Match Mates. Ten individual wooden jig-sav puzzles,
cut In half, are silk-screened with numbers on top
to correspond with numbexr of objects on bottom half.
Tops and bottome £it only when correctly matched.
Plywocd, each 3" x 6".

N125 (1 1lb., 8 oz.) $2.95

b) Number Sorter. A simple, gelf-correcting sorting toy
designed to help four and five-year-olds gain a con-
cept of number sequence. It is also an excellent
fitting toy for children between two and three years
of age. 25" rubber squares have hcles to fit over
corrvesponding number of wooden dowzls on 12" wooden
board.

N120 { 2 1bs.) $2.95

c) Counting and Threading. This made-in-England toy
helps the small child to understand simple number
sequence and simultaneously to use his hands and .
fingers for precise fitting. &4 wooden discs (2 of
one color, 3 of another, etc.) correspond in quantity
and color to 9 single plastic plaques; each of these
designates a numeral from 1 to 9. Game is to string
wooden discs in sequence, with plastic plaque sepa-
rators.

R114 ( 2 1lbs.) $4.95

B. Perceiving Relationships and classes in Materials presented
Vvisually

1. Frostig Visual Perception Program. (Follett Publishing
Company, Chicago, Illinois) See Manual for workaheets
specifically related to this area.

2. .Cleihivg . yeems are cut §rom catalogs and mounted on
iight weight cardboard or Poster paper. An appropriate
F size would be chosen so the items are relatively in pro-
portion. The clothing items are to he gsorted according
to the following (or similar) classes:
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Headgear (caps, hats, ear muffs, heods, head
scarves)

Garments for the upper body (shirts, blouses, jac~-
kets, vests, sweaters, neckties)

Garments for the lower body (skirts, trousers, -
shorts, slacks, tights) 2

Footwear (shoes, boots, rubbers, socks, sneakers,
slippers)
Care should be taken to include items wiih differences:
jackets with hoods, jackets without hoods; shoes with
laces, slip-on shoes; high hoote, low boots; etc.

One child or a number of children may participate, pro-
viding enough materials are available. As a key to the
sorting a large cardboard showing a body silhouette and

a sketch drawn to the same scale of a chest of drawers
could be used. The top drawer would be designated as

the piace for headgear, the second drawer as the place
for garments.for the upper body, and the third drawer as
the place for garments for the lower body, and the fourth
drawer as the place for footwear. The items could also:
be sorted into containers or into piles on the table.

Later refinements would be the sorting of children's ko
clothing (then separate boys® and girls' clothing) from ¥
that of adults (then separate men's clothing from women's £
clothing) and the sorting of summer and winter garments. 3
Verbalization should be encouraged when a child becomes :
proficient at sori.ing. Vocabulary words to be stressed. £
might imclude hood, plaid, striped, zipper, buttons, rub- '
bers, sneakers, sandals, etc. Appropriate questions :
might be: "How are rubbers different from boots?" "Would y
you wear this in the summer?" 'How are gloves different

from mittens?"

3. Moving Day Items of furniture are cut from catalogs and
mounted on light weight cardboard or poster gaper. An
appropriate size should be chosen so objects are relative-
1y in proportion. If one child is .to play the game,
enough objects to furnish one house should be provided.
Ideally two to five children should play, and in such cases
enough furniture to complete one house for each child would
be required.
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In addition to an assortment of furniture, eac» child is
given a large sheet of cardboard on which is drawn a cut-
away outline of a house. Jutlines for the follexing rooms
would be suitable: kitchen, livingroom, bathroom, two
bedrooms. A garage and suitable contents (automobile,
lawn mower, garden tools, bike, etc.) could be added later
on. The house plan should be large enough to contain the
furniture without crowding which confuses the child. The
sorting, not the placing of the furniture, should be the
child's main task.

The child sorts the furniture by placing it in the appro-
priate room. Within reason, the c hild designates which
room is the kitcien, etc. However, some logical choice
should be reguired. For example, mormally the teacher
would not accept & kitchen located upstairs in a twe-story
sketch. (Split levels may have to be considered!)

When the child becomes proficient at this activity, verb-

alization should be encouraged. "This is a stove. A stove
belongs in the kitchen." When the teacher checks the com-
pleted piece of work, she would ask appropriate questions:
"What pieces of furniture did you put in the kitchen? How

many chaire are around the table? Is this a child'c bed-

room? Can you find an oval table and a square table?"

On a simpler lev:l for younger children, & doll house and
doll furniture may be used for a similar exercise. Again,
the children sort the objects according to the room iu
which they should be placed.

Playhouse (Childcraft Equipment Co,, Inc. 155 East 23rd.
Street, New York, New York, 10010., $1.00) This game is.
produced in a playing card forwmat. There are key cards
vhich picture a specific room in a house: dining room,
kitchen, nursery, etc. There are object cards which pic-
ture individual items from these rooms: a crib, a dining
room table, 8 stove, etc. The children classify ihe ob-
iect cards of furniture with the proper room or key card.
One child may do this sorting or a group may play bv deal-
ing out the object cards around the table or by having the
children draw from a center pile.

Who Gets It? (Deich Materials, Garrard Publishing Co.,
Champaign, Illinvis., $1.59) The children match pictures
of two different twpes of the same object. For example, an
oval rug goes with a rectangular rug. an upholstered chair
goes with a straight-backed chair, etc. Six children may
play this game which follows a lotte format.
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Playstore (Childcraft Equipment Co., Imc., 155 Fast 23zd.
Street, New York, New York, 10010., $1.00) This game is
produced in a playing caxrd format. There are six dif-
ferent stores represented on the key cards and thirty-

six items of merchandise pictured ca the object cards.

The children sort the items according to the proper gtore.
One child may do this sorting or group may play by dealing
out the object cards around the table or by having the
children draw from a center pile.

People and Their Jobs  (Playskool Match-Ups. Playskool
Press, Chicago, Illinois 60618, $1.00) This game contains
twenty-four pictures which axe cut imto two {nterlocking
pieces. One piece portrays & person at his work; the -
other piece shows some object related to thar particular
job. The pieces cannot be put together incor.actly, &G i«
the exercise is self-corrective. Sauple pictures are a
milkman and milk bottles,d fireman and a hydrant and hose,
a barber and a pair of scissore, a mailman and a bag of
mail, a house painter and several paint brushes. The game
may be played alone or three or more children may play

by distributing the people picces equally. The other
pieces are put face down in the center of thz table. Each
child draws one at a time and discards one. If he draws
a matching piece, he lays down the completed puzzle. The
anext child may draw either the discarded card or a new one
from the center pile. Play continues-until all pictures
are completed.

Animals and Their Homes (Playskool Match-Ups. Playskool
Press, Chicago, Illinmois, 606i8. $1.00.) This game con-
tains twenty-four pictures which are cut into two inter-
locking pieces. One piece pertrays an animnal and the other
piece shows where that animal lives. The pieces cannot

be put together incorrectly and €o the exercise is self-
corrective. Sample picturee are 2 bird and a nest, a
penquin and an icebérg, . a camel and a desert, a mouse and
a hole in a wall., Directions: See Item 7 above.

Store Windows. {(Instructo Felt Board Set, Jacronda Mfg.,
Philadelphia 31, Pennsylvania, $2.50.) This set includes
four store fronts and familiar objects. The children
match the objects with the appropriate store. The objects
are printed on flocked cardboard and are sujtable for use
with a standard felt board. Samples: A hardware store
froat, a clothing store front. Items; hasmer, coat, broom,
etc.
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Go-Together-Lotto (Creative Playthings, Princeton, New
Jersey, 1854C). The cards matched to the pictures are not
jdentical as in most lotto games but are related. For
example, a letter is placed on the square which shows a
mailbox; coins are placed on the square with & piggy bank;
a dog is placed on the square which pictures 8 dog house;
a car is placed on the square which shows gas pumps, etc.

Go-Together-Folder A collectioa of magazine pictures
which nave an association factor are kept in folders to

be sorted by the children. Vocabulary development should
be added to this sorting, siace many of these items can=~
not be named independently by the children. Examples: a
¢ree and a leaf ( An apple or a nest or a bird or a squirre.
might.also match the tree, depending upon the exercise. So
might a pfece of iumber.): a hand and a mitten (or a glove
or a ring or a pencil); vain and an umorella ( or raincoat
or boots or a puddle or a rainbow or mud) ; snow and a sled
{or a snowman or a snowstit or a shovel).

Envelope Surprise Each child is given an envelope con~
taining two or tauree categories of small cardboard backed
pictures cut from magazines. Example: five pictures of
food, four pictures of thirgs with wheels, six pictures of
children. The child is told to put the pictures of the
same kinds of things in special piles. "All the things
you can ride on, all the things you can eat," Etc.

Pick a Pair Present each child with four objects that
can be paired in a particular aspect: a can of beans and a
can of peas, a milk carton and a pop bottle, a model horse
and a model cow, etc. Have the child tell vhy hie put two
items together as a pair: two animals, two foods, two
things to drink, etc.’

Gummed Seals for Matching and Sorting Folders of gumnted
seals are available in numerous designs at most variety
stores for about 15¢. When these seals are mounted on
small cardboard squares, an almost unlimited number of
classification games can be played with them. A basic
collection should include fruit seais, flower seals, farm
animal seals, zoo animal seals, bird seals, fish seals,
and butterfly seals.

Minlature-vild or domestic animals can be used as keys to
match the seal cards. For example, the model of an ele-
phant, a zebra, a monkey, and a lion are placed in a row
in the center of the table. The children place the appro-
priate card in froot of the miniature. After the children
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cap sort the various bizd sesls, for instaénce, into Appro-
priatergiles ( cardinals, robina, blue jays, etc,), they
could proceed to a more difficult task--matching the bird
seals to a ¢ifferent picture of a bird - those on the wild-
1ife cards, for instance, {(McGraw Hi1l, Educational Aids
Division, 33C West &42nd. Street, N&W vork, New York, 10636).
Flower neals may be sorted by coler or by variety. They
also could be mazched to another picture of the same flower,
one taken from a seed catalog for instance, or to squares
cut from appropriate colored paper. Fish seals could be
pwatched to the Wildiife cards.

Deriving Products Begin with a simple food, such as an
apple. Discuss how it grows on & tree. Taste it. Have
pictures of products derived from apples: applesauce,
apple juice, apple pies. Show these pictures and discuss
them. Some of these foods, appiesauce and apple juice for
instance, might be tasted. Later, these pictuves are mixed
with those of other types of foods. (meats,eoupa,uvngetablet
The children are asked to put all the pictures of £r >ds
made with apples in cne pile. They may be able to fiud
other classes in the remaining pictures. The exercise
can be repeated oa other days: strawberry jam, strawberry
gshortcake, strawberry ice cream, for example.

Taller Buildinge Each child is presented with fifteen
small cube blocks. He is asked to make the blocks into
buildings, each one taller than the one next to it. Ini-
tially, the weacher may help the child to begin: “Eere's
the short building. it is made grom only one block. Can
you make a taller building?....Fine. Now can you make 8
building from three blocks which will be even taller?

A stairstep of buildings should emerge. Another day the
stairstep motif may be presented by lining the children up
according tc height. A long piece of wrapping paper is
taped to the wall. A mark is made on the paper for the
height of each child and labeied with that child's name.
later, each child is asked to find his own line.

Classificaction Boxes, Items which have a classifying
aspect in common (use is an excellent quality but coloxr or
composition-~plastic, wood, paper, cloth--may be used) are
kept in a sturdy box. The contents of this box are chang*
ed from time to time. Sample items: & red button and a
silver buttcr, a tooth brush and a vegetable brush, &
paper napkin and a cloth napkirn, e plaid s’ oelace and a
brown shoelace, etc, The children pair these items and . .
verbalize the common elemeunt and point out the divergenmt
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elements. A variation is to place ore item from each

pair into a separate dox. The teacher begins by paaring
out the iteme from one box. Then the gecond bgz io pisse
ed around and each child picks the item which will cecm~
piete hisg pair. ("Look for something in this Lox vhich 18
like what you have. Gocod. How are they alike; hcw are they
different?")

Seasons Felt Board Set  {Imstructo, Division of Jecrenda
Mfg,, Philadelphia 31, Pa., $2,50.) Flociad cardbonvd
pictures which illustrate geaponal chan:2st foliage changoe
clothing changes, screen and storm window changes, etc.
These materials are suitable for use on a standard felt
board, but may be used at a regular work table for sorting.

Opposites A aumber of opposite concepts can be developed
witk visual materials. Far and Near. A series of pictuzss,
such as the approach of an automobile, are presented to th:
children. "Here is a car far away...see hov small it lookse
Here is the car when it is very close...see how iarge it is
Can you put the pictures im a row so that it really looks
as though the car is coming near you?" OQutside and Inside.
Pictures of items which are normally kept inmside (furniture,
pots and pans, clothing) are gorted from pictures of items
normally kept cutside (cars, cows, iawn furniture, telephouw:
poles, & tree), See III, Auditory Vocal Associationm, A, 2
and 3 fer further suggeetions. '

Which Things Make a Noige? A mimeographed worksheet, pic-
tures from magazines, or sketches on the bilackboard may be
used tc prasent a number of cbjects to the children. The
obiects are named by the children. Then all those which
make 2 noisec are marked or sorted. Example: a rooster, &
button, & dog, a bowl, & belt, a bell, a leaf, a horn, a
harmer, a piece of pie, a truck, etc. Similar exercises
may be created tc demonstrate “hard and soft," "kot and
cold," etc.

Whick Does Not Beloug? The child is presented with four
objects {pictures may be used) and asked which object does
not belong with the others. Sample group: toy truck, toy
airplane, toy motorcycle, safety pin; doll's dress, doll's
sock, doll's shoe, crayon; cup, glass, tin can, pencil;
pencil, crayom, chalk, scissors.
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92. What Do We Need? This activity may be dene at tko felt
board if the pictures are properly motmted on flocked
material. It may also be done as & gorting activity at
the work tebles, One picture shows 8 dother getting ready
to clean. Another picture shows & father getting ready
to work in the yard, Various toois are cut from catalogs:
rake, broom, dustpan, bushel basket, vacuum cileaner, mop,
wheelbarrow, lawnmower, dust .loth, etc., '"Mother and
Father won't be able to clean the house and work in the
yard until they havz tools to work with, If I give you a
picture of a tool, can’ you place it with the person who
will need it?" {Naming of the tools is amn important part
of this activity.)

C. Perceiving Sequential Relationships in Material Presented Visually

1. Picture Stories. Line drawings or magazine pictures &re
prepared in frames of three or four to tell a simple story.
Examples: picture. l- & tree (bere), picture 2= snow falling,
picture 3- a tree with spow on its branches. Picture 1 - &
tree with leaves, picture 2- leaves falling, picture 3- a
bare tree. Picture 1= girl with apple, picture 2- bite
out of apple, picture 3~ girl with apple core. The chil-
dren arrange: the.pictures to show the story . 'After 'the
pictures have been arranged, the children sl.ould tell the
story verbally. Pre-primers may also be cut up to create
stories of this type.

Initially, it may be necessary to tell the story to the
caildren before they sequence the pictures., Later, the
children may be able to do the sequence without help from
the teacher.

2. %hich Came First? A sequence of pictures showing a baby,
a young child, an older child, 3 young man, an adult, an
older man are presented in a random manner to the children.
"Can you put these im a row so that they will tell a story?
thich came first?" Similar sequences might show the con= .
struction of a house, the growth of a plant or tree, & pump-
kin being carved into a jack-o~lantern, a Christmas tree
being trimmed.

3, Frostig Visual Perception Program (Follett Publishing
Compeny, Chicago, illinois) There are a number of work-
sheets in this set which show picture sequences. These may
be used as indicated in the manual. They may also be cut
{into ‘fovrths, mounted on cardboard, and manipulated by the
child tc show a story. When the sequence is ordered, the
child should be encouraged to tell the storys.
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See-Quees; (Creative Playthings, Inc., Princetonm, New

Jersey, 18540.) See-quees are priated on heavy board which
is cut into 3" squares and fitted irtc ap inlay background.
See-queas are available at a variety of levels and on a
variety of subjects. Samples: <Children‘s stories, suck as
"The Three Pigs" or "The Gingerbread Men;' aursery rhymes,
such as "This Little Pig" or "Lit:le Boy Blue;" natural
phenomena, such as the stages in the growth of a tutterfly
or a frog; everyday events, such as grocery shopping or
going to school. Since all frames from a see=quee are .
ideatical squares, they are not typical puzzles. Rather,
the skill needed is the ability to arrange the pictures in

a story-telling crder.
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v. VOCAL ENCODING

A. Responding to Visual Stimuli

1. Show and Tell. A child brings an object from home to
share with group. The teacher heips the child to talk
freely if he can but prompting him in the following
manner:

Can you tell me one thing about your __ ____?
Can you tell me two things about your

L

The child is prompt:d this way until he has told es
many things about his object as hecan,

N 4

Although the traditional show and tell is a vocal encoding

activity, it is also a "dangerougs” one to introduce. It

can begin a tasteless sort of competition, empecialiy

about toys and other pereonal belongings and it has a

monotonous fo.mat. Once begun, show and tell is often

impossible to stop and it drags on for weeks ard months

and even years--into the second grade! Improvisation of

the show and tell format is a safer bat. then the chile-

dren are grouped in a circle, the teacher aska one question

which each child takes turns answering. (What did you do

on Sunday vher we were not in school? Whzt do you do

. dowvntown? Stand up and tell us what ihie person next %to
you is wearing today. What do you like to do most wher
you are all by yourself and have no one to play with? ..

: Tell us what your house looks like. Tell us everything

"o d you can about the bus that brings you to schooi.) At

s first the teacher will have to prompt the children with
more detailed follow-up questions or the vesponse will
be in one word only.

2. Choose and Tell

a) Pick a page. A large Sears, Roebuck and Co. catalog
is placed cm.'the.pianc deach. A child'is calied to
come up and open the bock to any page at random. The
chiid ther chooses some object un that paga to teil
the class about. (What color is it? Who uses it?

WS Where would.you keep it? Uhkat does it dc.or what is

q it for? What is it made out of? Bte.)

- b) Pick and talk box. A variety of everyday items arve
oY kept in a vox and changed from time to time. The
e children gather in a circle. One child at a time

R picks an item f£rom the box and tells about it. To

o avoid difficulty in choosing it ia best to hold the
T box high or put a cloth over the top so that the ob-




d)

£)

g)

ject chosen is a surprise to everyone. Sample items:
a hair pin, ear muffs, a penny, a hair net, a paper
clip, an earring, & candie, an eye dropper, tC.

GCrab bag. Iltems are taken by the children one at a
time from a covered container. Each child tells what
he has in a detailed fashion. Examples: an assort-
ment of fruit is placed in a sack. A child picks out
an orange. ("It is round. It is orange. It has
geeds. It is juicy. I% ig sweet. It grows on a
tree. 1 like it.") An assortment of geometric shapes
is cut from heavy, colores posterboard. A child
draws a green triangle. ("1t has three sides. It is
green. It 1ooks like the roof of a house. It is
called a triangle.") This game can be made more in-
teresting if the child does not show his item to the
clags but merely tells about it until they guess right=
1y.

Pick a Card, {McGraw~-Hill, 330 W. 42nd St., N.¥., N.Y.
10036. $1.00.) The large size animal, bird, insect
cards are used. A child draws 4 card from a selection
which is face down on the table. "Tell me three things
about the card you have drawn." (The number requested
may be raised when the chi dren gain proficiency in
this task.) Responses could be: "It has two legs.

1t flies. It lays £ggs. Tt is blue. It eats worns."

Pick a picture. Have a series of simple action pic-
tures and have each child select one and tell a short
story. "Pick out a picture that rakes you think of
something. Tell us vwhat it makes you think of. Make
up a story about those people (or animals).” Encourage

and heip the child by questions and suggestions.

Picture dictionaries. The Cat in the Hat Dictionary
and The Little Golden Dictionary {(plus many otherg) are
suitable books to use in motivating vocal respcmses.
The child picks a picture to ¢ell about. Hie descrip-
tion is supplemented by the teacher who tells what the
dicticnary has to say about that particular entry
after the child has £inished,

Books. Books like The Big Book of Trucks or The Train
Book or The Wonder Book of Trucks or The Golden Book
of Boats are useful in eliciting vocal responses. As
the children go through the book they can take turns
telling all about one particular kind of truck -~ a
garbage truck, 2 mail truck, etc. The McGraw-Hill
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Panorama books are also good for such activities.
These books are made of very heavy cardboard and
fold outward and stand up by themselves. ‘The chil-
dren may take turns telling abcut each page.

Responding to Auditory Stimuli

1.

2.

3.

4.

5.

Tell Me What You Want. Since these children do not express
themselves well and tend tvo use the minimum smount of
language in many situationms, it is important to insist on
their verbalizing their needs, desires, etc. Therefore,
when a child pokes the teacher and holds up her papez, ask:
"hat do you vant?" At juice time attempt to elicit comment:
on the type of juice, the flavoer of the cracker, etc.

Tell Us What You Did: Have a perind, possibly at the be-
ginning of the school day, in which the children are en-
couraged to tell about something which happened to them
that day or the day before, Some leading questions the
teacher can ask are: '"What did you hzve for lunch?" "What
did you do after schocl yesterday?" "Who is your best
friend? Why do you ike hi:: best?" "Did you see a good
program on television last night?"

Do What I Say. The teacher chooses a child and whispers
a set of instructions to him, For example, she might say,
“Go to the door, open it and close it three times, turn
eround and come back to yeur chair.," The vocal encoding
activity is invoived when the teacher asks the other
chiidren to describe what the chosen child did. The child
who can include all of the activities performed is chosen
rext. Thias can be very effective if the teacher whispers
the instructions to the child and if she suggests

that he do rather interesting and unusual things - sit on
the table, peck through his legs, etc. The children are
all anxious to be the performer next and, therefore, begin
to watch very carefully so they can do a good job of de-
scribing what they have just seen.

Give Us a Hint Have the children thirk of something or
perhaps they can choose an item from a collection which
they must conceal from the others. Have the chiid give

a series of hints about the item and others identify item,

What Do You like To Do Best? "I want you to think about
the things you like to do best - the things you like to
do at home and the things you like to do at school. What
do you 1like to do best, Gary? 1Is that at home or at
school? What do you like to do best, Darlene?" Etc.
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8.,
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Tell gs What ToDo Show the children how to make
Christmas wreaths by eracing large plastic coffee lids
with green crayons, adding very small green loops around .
this ring, adding a ced bow and ved berries with a red
crayon, and then cutting it out. The center can be cut
out and the wreath hung cver the end of a branch of the
Christmas tree. The next day: "We need some more Christ~
mas wreaths, Who can tell us how to start making one?
Does anyone else remember what we did?"

yifferences and Likienesses pajrs of items (two tallss, ome
big ball, ome lictié ball)s Question:: "hat do you have?"
Answer: "Iwo balls," Question: "How aze; they alike?"
Answer: "They are both balls.” Now probe for size. guestiom
"How are they different?" Answer: "One is big'" Etc.
Supply other pairs. of items in which the child sees like-
nesses and differences.

What 1s 1t? Tell Me About 3t (Cut out the pictures and
back them with felt.) "Today I ghall give each onme of you

e picture. Look at it carefully and think of all the things
you cow'd say about tt. Raise your hand when you are ready
to teli the class siout your picture., You ¢ 'y come up to
the front of the room and put your picture on the flannel
board. Let's see who can make up the most sentences about
his picture."

Paint a Picture end Tell a5 tory. "one of the things so many
of you enjoy doing when you have some free time is painting.
You have made such interesting looking pictures 1 am suve
those pictures would heip you tell the class a good stpry.

I think we have time for about three stories today. Who
would like to be £iratl"

Know your Fruit (Use @ bowl of real or artificial fruit.)
wBoys and girls, I know you can all name the fruit I have in
this bowl, but I wonder how much you know about each pilece
of fruit. Let's séart with the apple, Think of pll the
things you know about apples while I draw a picture of an
apple on the board. fach time you tell me something




about the apple 1'll put a mark under the apple picture.
We'll do the same thing for each piece of fruit we talk
about today. When we finish we'll count the marks. If
I put many marks under the picture of the apple what will
that tell us? If I put only a few marks what will that
tell us?”

C. Games

1.

2.

3.

Let's Pretend To Be the Teacher Game " Would you all like
to pretend to be the teacher for a little while? You
will have to tell us how to do something such as colering
a circle; putting on a coat; buttoning up your coat;
making steps with the thick and thin blocks; how to work
a new puzzle. What would you like to teach ug Glorial....
Tony?.....Maria?.....6ary?.....Darlene?...."(Give the
children hints if they need help at first.)

Guess Who Game "Let's all pretend to be animals in a
zco. But don't tell anyone your name! We will just tell
something about ourselves and see if anyone can guess our
names. Like this: 'I am a large animal with four legs.

I have a very pretty coat with lots of black and white
stripes., Can you gyess my name?' (If no one guesses
‘zebra', continue on.) 'I lock a lot like a herse.'

Good. Now it is your time, Darlene, to describe the ani-
mal you are going to pretend to be."

Let’s Pretend To Be Animals on a Farm ‘'We need a farmer
who takes care of us. Who wants to be the farmer? All
right, I'11 come around and you whisper which animal you
are going to be and the sound that animal makes. Good.,
Everybody knows which animal he is. Now, let's pretend
we are hungry and we want the farmer to feed us. So, we
use our animal voices to call him. The farmer will walk
around the table ard you 'moo' or 'cackle'. The farmer
will say, 'Here is your food, cow (if you are mocing).’
All right, farmer, you had better feed your animals!"
(The farmer is using auditory decoding; the others are
doing vocal encoding.)

Tell s What T> Do Put a child in charge of a voutind
activity. music for instance. Since P8RY of the songs
four-year-olds learn involve motor responses,.let:the-.lea-
der *iréct theugroup: - The:teacher 'should improvise new
verses.

This is the way we trace in school.

This is the way we drink our juice, .

(to the tune of "All Around the Mulberry Bush")
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6.

7.

Guess 'that I Am Looking at To begin, the teacher will

have to offer repeated examples., At this point, the
axercise will be auditory decoding. Later, the children
can participaie in the vocal encoding as well. An object
in the classroom is described, step by step, until the
children are able to guess what it is. Example: "It is
made of metal. It is red. It has a handle. It is on
the wail., It has little holes in it. You put a pencil

in one of the holes. You sharpen a pencil with ie." Bte.

Guess What I Am Thinking of This game proceeds much as
the one described above in Item 5. However, this time a
class of objects is given in oxrder to help define the
responses. Example: Food., Children take turns describing
a food while the other children try to guess what food he
is thinking of. ("It is yellow. I put butter on it. I
eat it with my hands. Sometimes it comes in a can. Then
I eat it with a spoon. It is corn-on-the-cob.") Other
categories could be colors, items of clothing, items of
furniture, aaimals, ctec.

Lotto Cames Children must decide visually but express
themseives vocally to get the cards they need, and they
are expected to use the proper sentence structure.

“May I have the picture of grapes.'
"I need the red circle."

Problem Solving

1.

2.

3.

Telling a Story Show a simple picture to the child, a
crying baby in a playpen for instance. Ask ieading
questions to get tli€ child thirking: “Is the baby happy?
How can you tell? What do you think made him cry?" '
Pictures can increase in vagueness as the thild's ablliry
to generate imaginative interpretations increases.

Completing a Story Begin a simple adventure story on a
familiar theme. Utilize any volunteers or. perhaps with
a shy group proceeding around the table would be best.
Continue the storv as long as is moves without too much
difficulty and then ask someone to give it a happy ending
oxr a surprise ending.

Presenting Children with Sets or Series of Ffctures ™ .Have
the children gprrange’ the: pictures: ¢to make & story‘and then
tell the story. A simple comic strip like "Nancy" may be
uaed after it has been mounted on lightweight cardboard.
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Can You Tell Me Why

Leaves fall off the trees.
Snow stays on the ground.
We have stop signs at corners.

What Will Ye See If

He go te a farm.
We go to the 1GA.
We go outside after supper.

Have the Child Explain Why He Does Certain Things.

Why do you wash your hands?

Why do you pour juice just to that line?

Why do you walk slowly with cookies on a tray?
Why do you put books back on the shelf?

Tell Me How:

You get home from school.
Your mother cooks supper,
You put up your Christmas tree.

Tell Me Where.

You buy shoelaces.
You hang up your coat.
You get your hair cut.

Tell Me What You Have  (Give each child several cardboard
cars and ask identification questions.) "Do you have a red
car with two children in it? Tell me where the boy is sit-
ting. Who is driving? What color is the girl's dress?
Who else is riding in the car?" 1Items distributed can be
a variety of pictures, miniatures, or other miscellaneous
objects.
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Vi. MOTOR ENCODING

A. Fingerplays There are dozens of good books available on
fingerplays. This activity requires careful listening on

- . a - b S Lot men - -
the part of the childven as well as a motor response.

B. Pantomimes

1. 1AmYourMirror Children sit before the teacher (or
another child who is acting as the teacher or leader).
The teacher makes a gesture, changes facial expression,
etc. and the children follow suit. The teacher says,
"I am your mirror. Look at me. Do what I do."

2. WhatAm I Doing? The teacher whispers to a child what
he is to do and the child acts out that activity for his
classmates to guess. Here are some suggestions: washing
dishes; getting dressed; eating; patting a dog; reading;
sweeping; cooking; rocking a baby; hanging clothes on
the line.

3. What-Animal Am I? Have some of the children act out the
various ways animals move. Let the others who are the
audience guess or identify the animal. Make the actions
very obvious ones: elephant' with a swinging trunk;
fish swimming; rsbbits. hopping; turtles plodding along;
snakes sliding along the ground. The group executing
the actions may want to decide on animals themselves.

4. What Can You Do? Have children draw pictures of objects
from a box. (This is done individually.) Each child
would have to demonstrate the use of whatever he draws.
Example: Drawing a picture of a pair of boots, the child
could either act out putting on the boots or walking
through the snow in a pair of boots.

The preceding game can also be played by drawing pictures
of animals from a box. In this game the children imitate
animals (gallop like a horse, waddle like 8 duck, etc.).
The teacher must be sure that the children have a clear
concept of the animals includéd in the collection.

5. Tracing Shapes. "I am going to call out the name of a
shape. Then I'm going to ask scmeene to trace it in the
air, like this for a square, and tell me what he is tracing.
"This is a square.' All right, Gary, trace a triangle.
Good. Tony, trece a circle. Good. Gloria, tiace a
square. Good. Darlene, now listen carefully, trace an
oval. Good. Maria, trace a rectangle. Good." Then call
on different children for different shapes.
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Animal Walk Although there are a number of children’s
Tocords available on this theme, at first it is expedient
to work with the children yourself and help them to de-
velop an acceptable motor response for each animal. The
record will proceed too rapidiy and without encugh repe-
tition for young childrenm, and confusicn will result. An
elephant walk can be taught as a slow walk with the

head forward and the arms together swinging from side to
side like a trunk. A cat can valk very, very quietly.
Etc. As the children become familiar with more domestic
and wild animals, the repertoire can be enlarged. (Birds

can flap, bunnies can hop, storks can stand on one leg,
etc.)

How Would You Walk? The children, either as a group Or
by taking turns, are asked how you would walk if you were
an old man with a cane, a3 babv, 8 giant, a lady in high
heels, a boy in boots that were too big, walking on ice,
walking in deep snov, walking in sticky mud, walking
against a very strong wind, walking if you had one broken

leg.

Do What I Say This can be used as a group activity.

The teacher gives directions; the group executes the
activities. (Roll a ball, bounce a ball, toss a ball ove:
your shoulder, throw a ball to your friend.)

Household Pantomime At girst it will probably be neces-
sary to bring in actual household items to familiarize
the children with ‘heir operation. Later they can be
asked to pantomime that operation. Sample items: an egg
beater, a hammer, a& SCrew driver, stirring with a spoon,
guatting flies, ironing ciothes, drying dishes, pouring
from a bottle, setting the table, sewing on a8 button,
painting a wall, scrubbing a floor, sweeping a floor.

Schoolroom tantomime As the children become familiar
with tne school routine and with ordinary school equip-
ment, there are many actions they can pantomime. Sample
{tems: cutting with scissors, picking up paper scraps
from the floor, sharpening pencils, painting on an imagi-
nary essel, wiping up imaginary spilled juice, drinking
from a watey fountain, playing a piano, taking off coats
and hanging them up. putcting on boots, washing your hands

etc.

At Home Pantomime Again, the actions can be categorized
to give the activity greater meaning. Actioms concerned
with getting up in the morning: brushing teeth, combing
hair, getting dressed, putting on shoes. Actions cone-
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cerned with mealtime: drinking f£rom a cup, setting the
table, cutting with a knife, eating soup. Actions con-
cerned with helping mother or fatner: dusting, carrving
out the garbage, washing the car, mowing the lawn, wash-
ing windows, Actions concerned with getting ready for
bed: hanging up clothes, taking off clothes, opening
the bed. In this activity, as well as in the preceding
two, some of the children may be allowed to gucss the
action being pantomimed. However, the idea of pantcmime
must be developed as well as some skill in pantomime
before the guessing part of the game will be successful,
In the earlier stages it is probably better to have all
children engage in the actions.

12, Show Me

a) "Teday we will choose our toys in a new way. You
will be able to use puzzles, building blocks, ham-
mering sets, etc. now, but you have to pretend you
have lost your voice. Show me what you want to use
by pretending te use it. Who is ready to act out
vhat he wants to use?"

b) "“Show me what you got for Christmas by pretending to
play with or use the things. You be first, Gary,
and the rest of us wilil guess."

c) ‘'"Remember when we talked about the things we like to
; do best? Let's act out the thing we enjoy doing

: best this time. Who wants to start? All right,

7 Tony."

d) Have a selection of items used frequently duriag
school (pencil, crayon, geometric inset, hammer,
simple puzzle, book, cups, napkins, etc.). "I am
going to hold one of these up and I want you to
pretend to use it," If the children have difficulty,
make hints or demonstrate. Repeat the objects so
that those children who were unable to do it the
first time without copying can practice.
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C. Manipulative (Seusory) Experiences

D.

1.

2.

3.

5.

Blocks Give the child three blocks and tell him to
make a bridge, a triangle, a pile of lumber, a three
layaer cake.

Cans and Dowels Give the child five cans or dowels of
the same height but graduated in width. Ask him to
make a tower with the thickest can on the bottom. -

Jumbo Rods Give each child a nine unit rod. Tell him
he is to male four more rods that length by matching
two others. Give him the eight unit rod and see if he
can match the one unit to it. Can he match seven and
two, six and three, five and four?

Cylinder Blocks Give the child the cylinder block with
cylinders in so he realizes each one has a place. Show
him how they are different, thick to thin, short to tall,
etc. Take the blocks out, mix them up, and tell him to
put each cylinder back in its place. Blindfcld him and
let him replace them.

Dressing Forme Provide child with actual materials he
uses in self help: buttons, zippers, snaps, hooks, shee
laces. Useother articles requiring special techniques: a
purse to open, a watch to winds-, . ’

Woodworking Tools Previde child with materials for
manipulations screw driver, pliers, hammer and nails,
flashlight.

Dramatic Play and Free Expression

1.

Dramatic Play with "Dress Up" Matefials. All free
dramatization is uwotor encoding. Have a selection of
hats, both for girls and boys, and let the childrea
pretend to be the person who would wear that hat. Suitable
hats are a fireman's helmet, a cowboy hat, a fisherman's
hat, a nurse's cap, a policemar's hat, etc. Encourage
the children to do things as well as talk like the person
they are pretending tc be. For instence, if the chiid

is wearing the fireman's hat, suggest he put out a £ire.
The teacher might even show him how he might use an
immaginary hose and pv* out that fire.

Diamatic Play on Familiar Themes

a) After the children have been told a story many times
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until they are very familiar with it, have them act
it out. Some good stories for this activity are'The
Thrae Pigs'The Three Bears ' and¥iittl2 Red Riding
Hood." Give each child a part. If the acting stops
or the childyen become confused, the teacheyr can
repeat that pert of the story to provide a clue.for
the children.

b) "Let's make believe we're still home ir bed. What
do we do when it's almecst time to get up and get ready
for school?" Encourage the children to make spezific
motions of waking, getting dressed, pouring cereal,
eating, etc.

c) Many nursery rhymes lend -hemselves %o pentonime.
For example, "Jack Be Nimble," %1icele Miss Muffet,"
"Jack and Jill,” etc. Scmetimes the entire class may
act out the same rhyme; at. other times they may take
turns acting out a rhyme before the group. The
teacher recites the rhymz slowly while the children
act it out.

d) "et's pretend to be an"animad, Would you like to
slay a pretend game about a 1ittle arimal? First,
you must guess the name of thiz animal. Ready?

1t is not very big.

Itg home is in a tree.

It has a long furry tail.

1t will eat sll kinds of nuts.
It is a .

Good! You guessed that it was a equirrel. Close
your eyes and repeat after me: 'Quee, quee, quee.’
Now you are & squirrel. You are & beby squirrel
curled up in your nest in the tree. Youv gre tired
of being a baby. You want te be a grown up squirrel,
like mother.

Cne day Mother Squirrel leaves the nest to hunt for
£o0od. 'Now is my chancel! you think. '17°11 climb
dowa this tree anc see vwhat this big, wide, world
is like.'

On the ground you look all around ¢o see what you
can find. Over there i a Lig log. Wouldn't it be
¢un to climb up ow the log and yun up and down on
it? Ooops! You slipped! Back on the ground!"




Mkat else car you See? Oh! Look ai those pretty
: red berries. Are they good to eat? Ugh! Well,
e you weren't very hungry for berries!

- i Then you spy a big stump. Off you go to play
K 'King on a Stumpe Be careful! You backed up
too far and almost fell off your stump.

Something drops to the ground. A nut! A nut

tree is over there. You race to the tree and grab
3 a nut. While you are busy eating,a big ved fox
. creeps quietly toward you. Just as he is about

to pounce on you, a Redbird calls out, 'Danger:

3 Run, Little Squirrel, run!' Up the tree you go as
. fast as you can go.

Afrer awhile the fox goes away. You climb down

the tree very, very quietly. On the ground you

o look all around. Then you hurry from tree to tree

s until you ceme to your very own tree. Up you climd

‘s until you reach your nest. You curl your long,

: (. bushy tail around you. As you drop off to sleep,
K you think, ™Maybe a growm up squirrel doesn't have

W Y so much fun after alll'"™

e) For a day that looks like smow. (' .
‘fhis moraing when we talked about the weather we

7 3 decided it could start snowing almost any minute.
s How would you like to play a pretend story about a
AL 1ittle snowflake? Good! I thought you would.
Y Remember, now, a little snowflake camnot talk.

ol 1t moves about easily, lightly. A little snowflake
£ would never c¢lump, clump about, would it? Of

| course not, As you play this story I'd like to see
;.i how many parts of your body you can move. Are you
R ready? Well, then,

T Close your eyes and count to three.
g A little white snowflake you will be.

Adventures of a Snowflake. High above the earth

‘ are many big, grey clouds. There ars so many clouds
g they seem to cover the whole sky. You, Little

S Sncwflake, are in one of these clouds. There are

4 so many snowflakes in the cloud with you that you
.3 move restlessly here and there. As you move about,
: vou keep bumping lightly into each other. Finally,
the cloud says very crossly. 'All right, you snow=
flakea, if you can't keep still, out you gol’ M
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Out of the cloud you tumble,and you begin to float
toward the earth. You float easily, lazily, down,

 » dowi, dowm!

Suddenly the wind begins to blow, and you float
] faster - here, there. What is that tall, dark
¥ monster below you? It seems to reach out with
hundreds of arms to catch you. You try to float
past it, but you can’t, The wind is pushing you
dovn, down. You land on one of the monster's
arms and there you stay, stuck fast. You are on
top of thousands of your friends who were ca'ght
there before you. You tug and you pull, but you
cannot, get away. Finally,you just rest quietly.

You look all around. What can you do? Will this
monster eat you? Then the wind begins to blow
harder, and the monster's arms begin to sway back
and fovth, back and forth. Suddenly you feel
yourself glipping. Woosh! There you go, you and
thousands of your friends. Down, down you tumble
toward the ground. By this time you are so tired
you sauggle up close to your friends and fall fast
asleep, The big, grey clouds are empty now,and
they silently begin to disappear. '

When morning comes, the bright sun awakens you.
You squixm and try to keep its bright light out
of your eyes. After awhile the sun climbs higher
in the sly, and a shadow falls over you. Now you
can see! The shadew is made by a big tree. Was
that the monster whe had caught you with one of
its many arms?

Just then you hear voices. You look up znd you
see two children runniyg toward you.

~i *Oh, the beautiful, beautiful snow!” cries the little
y girli g'I think I'11 lde down in it and be a snow
‘ ang% -

'You can be an angel if you want to,' said the boy.
'I'm going to make a snowman., The snow is just
right fer packiag.’

n You watch as cthe bny picks wuwr- some snow and makes
F“ a ball, %hen he puts the sncwb&ll on the ground
B near you and beging to roll it in the snow. Soon
B his snowball rolls right over you,and you are

4 caught up in i:. Over and over you roll - ovey'f

i TPVl P R I T S ST ST Y 2
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"and over. Now it is very dark because you are

somewhere inside the big snowball. What will
happen : you? Will you ever see the bright sun
again?

The rolling stops and youlie very still. You can
hear the voices of the children,and you wish you
could see what they are doing. After awhile you ~
hear the boy say happily, 'My snowman is almost
finished. I think I'll just push away some of
the snow right here. Then it will look as though
my snowman has legs.'

Now there is light. Some of the snowZlakes that
covered you have been pushed away. You can see
again. You see the children jumping around you
as they say, 'What a handsome snowman! Maybe
he will last all winter!' You feel very proud.

Then the children go away, and soon it is night.
You cuddle up close to your friends and go to
sleep.

When the morning sun awakens you, you feel some-
how that things are different. The sun is brighter,
warmer, and you seem to shrink a little. Then you,
too, seem to be changing. All at once ycu become a
drop of water, and you roll down to the ground. You
are no longer a snowflake!"

How do I feel? Another @ctivity would be .
to have the children attempt to act out feelings.
This is more difficult than simply going through
gestures, but if the teacher demonstrates and helps
the children they should be able to become more
skillful in this area. The teacher should tell a
story at first to attempt to set the mood. - She .
should use gestures and varying tones of voice to
help the story along. Some feelings which could be
acted out are: happiness, sadness, hurt, headache,
stomachache, yawning for sleepiness, earache, etc.

Show me. This is an activity which can be done after
any story or interesting event. Ask the children to
draw a picture about whatever happened.

Give each child a piece of chalk and room at the
blackboard, 'Draw a man on the blackboard. 1I'll
come around and help you and you can point to the
parts I ask you for, such as the head." If the
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child has done a very crude job, just a head for
instance, suggest he add a body. Have him feel his
head, etc. T e e .

E. Musical Adaptations

1.

3.

&4,

Songs with Motor Encoding There are many pre-school
songs which require acting out. A few we have tried
include:
"Up on the Mountain Two by Two" (Let me see
you make a motion.)

"This Is How the Father Indian Plays upon His
Drum"

"Sally's Hammers" (one hammer, right hand;
two hammers, left hands three hammers, both
feet; four hammers, nodding head)

'"Did You Ever 3ee A Lassie' (go this way and
that--motor directions vary)

"Here We Go 'Round the Mulberry Bush" (wash
our clothes, sweep the floor, etc.) .ol

-

"Looby Loo" (put your right foot in, take
your right foot out, etc.)

"I'm Very, Very Tall"
What Song Is This? Have the children act out all the

verses to a song. Supply the activity first} and then
identify the song.

This Is the VWay My Dolly alks., Have a doll or teddy

bear for the children to observe. Have the doll move

in various ways and have children duplicate the actions;
walking stiff-legged, walklag sideways, walking with a high
kick, etc, Have the doll assume Jifferent positions

and move in those sssumed positions. Have the children
duplicate the actions of the doll.

Creating Original Stories Tell the children a story
which would fit in with a musical piece you are going

to play for the children. For example, tell a story about
a little Indian boy who does a rain dance for his tribe

so the corn will not die. He dances and it rains, saving

the crops. Then play a suitable piece of musie, '
The "Apache Dance'would be a good choice, Have the children

; el




pretend they are the little Indian boy and do a rain
dance, Music from the Nutcracker Suite is also good
for this type of activity with more advanced children.

]
»

-

5. usical Stories The Giant in the Woods.'t,
"One day a group of children are walking through the woods.
All of a sudden they sce a giant fast asleep. Being -~
fraid of this giant, the chiidren scamperbehind some ar-

; by bushes, One brave boy ventures out to prove that

he is not afraid. Walking around and around the giant,

he finally jumps over the giant and does it again and

again. Finally he beckons to his friends to come join

him. All the children come out and one by one jump over

the giant. The last child to jump trips and falls on

the giant awakening him. Again the children scamper be-

hind the bushes. The giant smiles at the children and

beckons them to come out} he is a friendly giant. The

children all join hands and form a circle around the giant."

6. The Apple Orchard '"Did you ever pick a big, red apple
from a tree in an apple orchard? I see a few of you
. have. Was it fun? Would you all like to pretend that
you are going to the apple orchard? Well, then, we'll
g0. But first I want you to listen to this music. It
. will tell you whether you are to run, walk, or skip to
the apple orchard. Raise your hand when you know how
the music wants you to move. Good! The nusic tells
you to walk. When the music stops, you will be in a big
apple orchard.

AT TR PR T A ETRANAELN T T PEROE RN T FRINOATE R INTOR

Now you are in the orchard. There are many trees, and
each tree has a ladder thac reaches to the top of the

‘ tree. Under each tree there is a bag. Pick up the bag
and climb up the ladder into the tree. Pick the apples

’g one at a time and put them into your bag. When the bag
is full, climb down the ladder. You have worked very
hard and you are very hungry. Choose a big, juicy apple
b from your Bag. 81t down under a tree and eat your apple.
While you are esting, listen to the music that will tell

% you how you are to go home.

Can you tell me how the music wants you to move? Right!
Now skip away home until the music tells you to stop."
L (Material needed - record with walk and skip rhythms.)

7. Halloween Witches 'We have been singing songs about
. witches. We have drawn witches. Now, how would you like
to pretend to be witches? Good! I thought you would!
Before you can be a witch, I want you to listen to some
music. This is very mysterious sounding music and it
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should make you think of witches and how they move.
nhese old witches gallop on broomsticks and leap over
haystacks or maybe over the mnioon. Raise your hand when
you think the music tells you to leap. Put your hand
down when the music tells you to gallop again. Very
good! Now you are ready to be witches." (Material
needed - Record No. 1553-B., Bowmar Records)

8. Decorating the Christmas Tree 'Didn’t we have fun
decorating our Christmas tree? Suppose we listen to . -
some music that will make you think of the way we moved
when we decorated our tree. When we started to decor-
ate our tree,where were the ornaments? Right: They
were on the floor. °To get anm ornament, you had-‘to-bend
dowh to pick it ups Then some of you had to stretch
if you wanted to put the ornament high on the tree.

Let the music tell you when to bend down %o pick up an
ornament and when to reach high to put it on the tree."
(Materials needed - Record 1554 B, Bowmar Records.)

9, Easter Bunny Hiding Epps "Would you like to pretend to
be an Easter bunny? All right! Now you are an Easter
bunny with a big basket of Easter eggs. You hop from
place to place hiding eggs for all good little children.
To help you with your bunny hopping, I shall play some
music. The music will tell you when to stop hopping and
when to hide the eggs.” (Materials needed - Record 1555 A,
Bowman Records.)

10. Moving to Music ‘u
a) Moving to the beat of the drum,
b) Let the music tell you how to move.

¢) Rhythmic movement with chiffon scarves. Materials
needed: a rainbow assortmesni of filmy chiffon scarves,
two for each chilid is best; records or cme teacher
availabie at the piano. The children may use the
scarves for rhythmic movements but they also may use
them to give impressions of actual events: birds -
flying, boats sailing, & tree in the wind, leaves
falling, fire burning, etc.
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Chapter VII

AUDITORY VOCAL AUTOMATIC

Use of Concrete Materials to Encourage Grammatic
Correct Responses

Use of Less Concrete visual Materials
Use of Model Sentences

Use of Word Omission and Sound Blending
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VII. AUDITORY VOCAL AUTOMATIC

A, Use of Concrete Materials to Encourage Grammatically Correct
Responses

1. Miniatures and Models These miniatures may be used in many
ways to provide situations for good grammatical drill. ("The
father is taller than the mother. The baby is in the mother’
arms. The children are playing on the floor. The mother is
calling them.'" Etc.) Verb forms, singular and plwral, com-
parative terms, prepositions may be drilled through the use:
of manipulative mianiatures. Of course, the child must hear
the correct model and make the uwocal response; he cannot
be allowed simple '"free play" with the miniatures. A child
may be alloved to play freely with the models if he tells
wvhat he is doing. Then the teacher may correct his language
pattern or supply the needed models.,

a) Toys by the pound. (Creative Playthings, Inc. Princetor
New Jersey, 18540.) Approximately 100 pieces by volume,
one pound by weight,

b) Bendable figures. They bend easily and may be posi-
tioned to walk, sit, ride, etc. Scaled 1" to 1' (father
is 6'"). Rubber, with plastic coating.

1) Bendable Rubber Integrated Community Workers.
Set of 6. Includes worker, captain, policeman,
mailman, conductor, and fireman.
B319 (1 1b.4 oz.) $9.75

2) Negro Family. Five members: Mother, father, sonm,
daughter, and baby.

B492 (12 ozs.) $8.25

3) White Family. Five members: Moiner, father, son,
daughter and baby.

B292 (12 oz.) $8.25

4) Bendable Rubber Negro Grandmother and Grandfather.
B450 (10 oz.) §3.75

5) Bendable Rubber White Grandmother and Grandfather.
B350 (10 oz.) §3.75

c¢) Sculptured play ponnla, Set of 7, scaled 1" to 1°',
Buoo (1 1b.,4 oz.) $6.95




2.

3.

d) sStatiomerv figures. These rubber figures are similar
in size and appearance, and have the same tactile
appeal as bendable figures. They do not have the
interior armature that allows them to take a variety
of positions.

1) Stationary Rubber White Community Workers. Set of
5: Fireman, policeman, doctor, nurse, mailman,
B305 (14 oz.) Set $5.25

2) Stationary Rubber Megro Community Workers, Set of
5: as above.
B405 (14 oz.) Set §$5.25

3) Stationary Rubber White Family. Set of 5: Father,
mothar, brother, sister, and baby.
. . B290 (10 oz.) Set $4.95

4)  Stationmary Rubber Megro Family. Set of 5: as above.

Where Ts It? Have containers (boxes-‘or ple pans =f two r+
sizes) and a red and a white poker chip (or equivalent:
objects). Place the red chip in the big container and nave
the children verbalize: "The red chip is in the big box ."
Place the white chip in the little box and have the children
verbalize, DPlace the r2d chip in the big box and the white
chip on the table. Have the children verbalize: "The red
chip is in the big box." Ask the question: "Is the white
chip in the big box?" Probe for the Aunswer: "No, the white
chip 1is not in the big box."

Relaticnship to Child's Body. Since body image and the use
of prepositions (acquired by auditory-vocal automatic pro=-:
cess) are both areas in which the culturally deprived pre-
schooler is weak, the following drill is useful. The teacher
uses a small object (pencil, eraser, penny) and places it in
relationship to the child. At first the teacher supplies the
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model, %The penny is behind your car, The penny is gver
your head, The pemnny is on your heed, The penuy is on
your nose, The penny is under yay shce, The penny is in
vaur pocleet, The nenny 1g undex your chair." Etc! After
each statement, the teacher asks, "Where is the penny?”
and the child answers, "The penny is over my head," Etc,
Later, the child should an. rer the question without having
been supplied the mod:cl reijonse, The game may be varied
by giving the children p.inies and 8 block or a small doll,
ete, The children follow thc command and repeat the model,
"Put the penny under the block," Chil:#: “The peunny is under
the block," "Put the peuny betueen two blocks," Child:
"The penny is between two bliocks,"

4, Hox Many? Using counting bocks, plcturese and objecty, have
the childven form plurals of nounz, Say "I have one block,
How many do you have?” Have the child answer, "I have two
blociks,” This activity can be deme g¢nite profitably in coue
Jmceden with couxting exezeises, The child laarms to say
the sumber =£ ~hinge aw! what those things ave, using the
plural, For cxampre, VL s2e four dogs, I see three pigs,
I sue 8ix mice,” Once this pattern i8 learied, the teacher
cat uce this activity for & few seconds throughout the day's
other lessons,

B, Use of Cute-outs and Pictures in Eliclting Gramuatically Correct.
Respupses (Less concrete visual stimuli,)

1, Instructo No, 27, Arithmetic Readiness Vocabulary (Teachers
Publishing Coxporation, Darfen, Connecticut, 06820, $1,95,)
The cardboard £locked cut-outs are useful with a standard
felt board in teaching correct language models, particularly
the comparative terms, The cut=outs illustrate concepts
such as many-few, more-less, big-little, young-old, long-
Rhort, etc, Although this set is called arithmetic readi-
ness, it is very useful in creating situations for the
stimulation of grammatically correct responses,

2, Flamnel Roard Cut-outs (Milton Bradley Co,, Springfleld,
Messachusetts, 01101,) Over 144 stars, haarts, discs, birds,
trees, f£lags, and rabbits, For teaching primary arithmetic

. by relating objects to numbers on the Flan~0-Graph,
No, 7€03 $2,00

The f£lannel board cut-outs can be used effectively for drill
in singular and plural, Counting activities 4o which the
child says the noun word pictured as well as the number are
algo effective, FExample: Child says one penny, two pennies,
three pennies, four pennies, instead of merely counting the
pennies by saying one, two, three, four,
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: 3. Opposite Instructo Using the Coposite Instructo game and

- other pictures, the teacher can have activities stressing

' the use of tense. The teacher points to one picture and
says, "The boy will go." Then she polints to the next
picture and says, "The boy is "' The children must

. say “gone" because there is no bey in the plctute and gone
is the past tense. (Jacronda Mfg. Co., Philadelphia 31, Pa.)

4. Pictures for Singular and Plural Find an assortmeunt of
pictures so that each object iz picturad as a single unit
and in another picture as a multiple unit. (Ore apple, two
or more appies; vne child, many children; etc.) First,
establish to your satisfaction that the children know the
proper words for the singular and plural of each cbject by
pronovncing the singular ox plural of the ohjects and having
the children point to the picture they think it represents,
Thus, "I will cail out the name of some of the things in
these pictures and you point to the picture you think I
am taiiking about. For iastance, point to the kiilves, the

. knife. Point to the glasc. Point to the child." Etc.

L 1f the children have difficulty making the differentiation,

M you will then have to establish the correct terminology

L through the use of suggested activities mentiomned above.

f However, if the ckildren can differentiate the singular

— and plural, you can alter this activity by having the

R children take turms holding up a victure and letting the

bt other children identify it.

g S Raindrops on My Window (See sample onm following page.)
- This exercise and similar ones can be devised tc provide

simple visual stimuli to evoke grammatically correct re-

I sporises. The teacher provides the correct model when

‘ necessary. Comparative concepts could be taught with this

stencil: most, many, few, fewer, fewest, single. 1In Easel
and Listening Games, see Auditory Descoding, 4,3,c, there
are many simple visual situations which require responses
of considerable grammatical refinement.,

6, Providing the Model Sentence In conjunction with lotto and
matching and classification games, the children should be
presented with a model sentence to describe wnat they axe
doing and why. For example, in the store clessification
activity, they should be presented with the model, "I have
a and it belongs in the stora.”" This can
be done with most association activities.
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Riddle~2-Rhyme Lotto (Childcraft Equipment Co., Inc. P.O.

Box 230, Madison Scuare Station, New York, New York, 10010.,
$1.90,) The gaue contains six playing boards and toriy-
eight pictures for riddle and rhyming. The teacher would
need to vead the riddle-rhymes, but the children could
provide the rhyming answer and the correct pictuve for tie
lotto board.
Evample: "It's made of wood

Ard rhymes with hat.

To hit a baseball

You need a oM

Child responds with word "bat" and finds the correct pice
ture card to place on the letto board.

Kindergarten Rhymes fThis has flannel cut-outs by Mary
Jackson Ellis. (Teachers Publishing Corporation, Darien,
Connecticut, 16820.) This set includes over 100 flannel
cut-outs and a 48 page book of rhymes which fit the pic-
tures,
Ezxample: I met a toad

Onr a woad

See a hen The underlined words

In a pen have accompanying
pictures.

Tap your toe

Srart the ghow

Come to town
See a clown

This set may be used in & variety of ways. Usually the
childrea are =zsked to» supply the second rhyming word., A
visual clue may be given (child chonses the correct word
from looking at four or five pictures), but the chilé may
also be asked to provide a rhyming word without & picture
clue, When pictures are provided, the child may be asked
to choose: both rhyming words. The teacher may place on the
table rhyming word pictures in pairs, including some pairs
which do not rhyme. The children are asked to name the pair:
and take out those which do not rhyme (do not sound alike).
The teacher may give rhyming riddles, such as: "I am think-
ing of an animal., It liae four legs. It has a long tail, -
It rhymes with hat." (cat) Rhyming pictures are placed at
random on the flannel board. A child chooses one picture
and then looks for another picture which rhymes with the

first one he chose. He then repeats both words and places
the pair on the chzik ledaa,
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9. Use of Lotto Games for Sound Blending Use the "Go Together'

3 Totto game, but in a new way. 'This time I will not hold
o 3 up the little card, but will call out part of its name,

it like this = 'ch = a = 1 = r' - and you will lcok on your
o cards to see if you have it. If you do, say its name and
;3 I will then give you the little card to cover up your
- picture." It might be necessary to go over the little

cards first, holding them out and sounding out their names
in this fashion before actually beginning tue game.

10. Varied Use of Materisls It is obvious from the above

-3 activities that materials can be used in a variety of ways i
3 drills for emphasis in various areas of grammar. Thus, a
k lotto game could be used at one time to emphasize the use of
¥ model sentences and at another time to stress sound blending.

C. Use of Model Sentences to Improve General Grammar

1. Middle-class Mother Model Insofar as the teacher has the
courage and the stamina, she allows no grammatical error
to go uncorrected. The right mcdel is provided and the

;¢ child i{s to repeat the corvect pattern immediately. In
A many instances, all the childrer can rzpear the mudel to-
¥ gether to avoid self-consciousuess on the pasxt of a single
o child. Wheneve: possible, complete seniences are reguired

‘d for all responses. It is not feasible to insist on 2 com-
" plete sente:we for ali responses because sn entirs lesson

3 plan can bogz down in the constant demanding of a sentence
o] form, Particulorly is this true when new materlal is being
’ przaented. After the now vocahuiary oy concept his been
partially mastexed. it can be absorbed iute a sextance re-
: sponse.

£ Circle Activity For the fivst several days until naves are
familiax, the teacher explains, "My name s (teacher's noue).
Will you say good morning to me? When I tap you, will ycu
tell us yhat your nume is and we will say good morning to
you. Will you say, 'My name is Tasha'? We'll say 'Good
morning, Tasha.'" Skip any child who is shy ané finds this
threatening.

t:‘., oy -, ¢
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Music Activity Teach the first verse of a song such as
"Ihe Wheels on the Bus." This is the model that the chil-

dren should.follow in this song:

around and around,

arcund and around.
The wheels on the bus go around and around,
all through the town,"

The underlined words are the ones which change from verse
to verse, although the pattern stays.the same. In order to
sing new verses uhich are {ntroduced frequently once the
children have learned the pattern, the children must apply
the pattern or, in other words, use the model, Another son
which is of the same type is "When Mary Wears ter Blue
Dress,"

Calendar Activity Emphasize names and sentence structure
"Today is Monday, November first,"

Juice Activity Bach child must ask for his crackers and
juice in a correct way. *May I picase have some more juic

Association Activities Supply the correct sentence model
in all visuai-motor association games (@as well as in all
areas of the curriculum)e

"This 15 & A
“This ismot & ___ ... o"
"Thege are alike because this ome has and this
has g '
"Thegse are different because this one has and
"®

this one has .
"They both have . s
w  does not belong there beczuse .o"

Talking Time (@fter a holiday) "Let's tell each other
what we ate for Thanksgiving, I had turkey and dressing
and gravy, I had pumpkin ple, too," Each chtld has a
turn and must respond in complete sentences, got single
werds,

Tape Recordex, Brief lessons may be recorded completely
and then patts played back to the children so that they

may hear exactly how they responded, However, before the
tape recorder can be used effectively.a great deal of

familiaxity with the machine is necessary, At first the
recorder will ruin the lesson plan, After the novelty he
worn off, it can be effective, A very limited use is bes
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at first. Teacher makes a statement and each child makes
the same statement. Play back immediately. Teacher asks

a question. Each child answers that question or a new one.
Play back immediately. Children count peanies, up to five
perhaps. Record the counting and play back. Children give
their names and describe what they are wearing. Play back
immediately. The suggestions above would not be done at

one recording session. Rather, the daily use of the machine
for five minutes is recommended.

D. Use of Sound Blending and Word Omission

1.

2.

3.

Farm Animals "Je are going to pretend to be animals on a
farm. Ve won't tell our full name though. When it is your
turn, just start your name - like this: '{ am & cO...' and
the rest of us will guess the rest of your name.'" If the
children have trouble starting, go around to each suggesting
an animal if necessary or helping them with the beginning.
(HOueoes Shecoces Plees Checeosd)

"Te1l ¥e at Vhom I'm Looking'
I see a girl named Ta .

I see a boy named To .

I see a boy named Ti .

Riddle Format. A sound blended word can be given as a sort

of riddle. Further hints can be provided or the blending

can be speeded up until the child can provide the word.
Another way to incorporate sound blending into the regular
classroom routine is to sound any word answer that the
children are unable to provide. Instead of providing

further information to help the child come up with the right
word, as one would usually do, the teacher sounds the

answer slovlys b« a-s - k- e t, speeding up the sounding
as necessary.

Examples:

"] Spy." The teacher says: "Boys and girls,
we are going to play a game called 'I Spy'.
T will say 'I spy', and you will say, 'What
do you spy?' Then I will say, 'I spy some=-
thing that starts with a (sound of
letter).! Then you will try to guess the
thing. If you do guess what I see, then it
is your turn to say, 'I spy.'"
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"I'm Thinking of Somestring." The teacher says:t
"Let's play a new game. I will tell you something
about a thing you can see in this room, I will
also make the beginning sound of the object. Are
you ready?"

"I am thinking of something in this room that

a) is green. You write on it with chalk.
1t 15 the shlallhoard).

b) is made of wood. You sit on it. It is
a ch{air).

c) is made of paper. It has pictures in it.
We look at it. It is a b(ook).”

Rhyming Format *Can you make a chyme? let's see if you can
finish these sentences: .

Find your nose, touch your (toes).

Take a nap, put your hands in your (1ap).
The little mouse ran into his (house).
My little cat found a funny (hat).

The big black dog jumped over a .{log).

The little bunny looked very (funny)."

Completion of Familiar Songs Use some of the songs and
finger plays with which the chiddren are familiar and say
most of the words, skipping or omitting a word here and
there for the children to £ill in, Thus, "The wheels on
the go around and around, around and around, around
and around. The wheels on the bus go around and around, al
through the M

Help in Forming Plurals See if the children can complete
the sentences:

"I have two hands and two (indicate feetj,"

“If T have one loose tooth I can chew with all my other
(indicate teeth)."

"I have one nose to smell with, but Tony and 1 together
have two (touch noses)."

Help in Changing Tenses See if the children can complete
the sentences:

mie will sing in school today. Yesterday we (sang)."
"] can run fast when I play baseball. Yesterday 1 played
tag and I (ran)."

" am going home when the bus comes. Tomorrow I will __ (g
"7 rode on the bus yesterday. Today I will (ride)."
(switch this and see if they know rode.)
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Use of Books. Books which follow a repetitive style zie

useful as auditory closure drills, (Stop That Ball, Peter

Johnson and His Guitar. My Ball of String, A Fly Went By,

SRACT W
— O DI e Se—

atc,) Either the 1llugtrations or the repetitive“sfyle will
supply the necessary clue for the children to respond to
words which the teacher leaves out of the story, In_some
cages, the rhyme will be che.qlue: )
. L. o _ )
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Chapter VIII

AUDITORY VOCAL SEQUENTIAL

Racall of Familiar Class Items

Recall of More Abstract Numbers, Letters, Rhythms
Recall of Songs, Finger Plays, and Nursery Rhymes
Recall of Directioms

Recall of Story Content

Action Games
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AUDITORY VOCAL SEQUENTIAL

A,

Recall of Familiar Class Items

1.

Props Use props during initial stages until children
know what is expected of them.

a)

b)
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Geometric ghapes. Give each child a set of gecmetric
inserts. "Now, I want you to listen very closely. I
am going to call on you and call out three different
shapes = such as 'circle, square, oval.,' Then you

will tell everyone those names and hold up the shapes
in the order as they were named. Like t°is: (Demon-
strate.) All right, Darlene, I am going to call on
you first: ‘A rectangle, a triangle, a circle.' Now
you say them. Now hold them up...first, the re s
that's it." Proceed on to the other children.

Grocery list. When this game is introduced and for
several sessions after, it is probably a good idea to
use props. An egg carton, a butter box, a soap con-
tainer, empty tin cans with the labels left on, etc.
are given to the children as the grocery list grows.
"y went to the store to buy butter. I went to the

store to buy butter and eggs. I went to the store to
tuy butter, eggs, and milk." Etc, When the children
understand the format, the objects can be placed unde
the table. Later, the game can be played with no pro
at all.

An alternate way of playing this game would be to use
a group of (empty) grocery containers (cans, boxes).
Start with three. "Let's pretend this shelf is a gro
cery store and I am putting out some groceries." (Li
up the 3 containers.) 'What have I put in this row?
Let's name them: milk, eggs, oleo. Good! Now
turn around and look at this (walking around opposite
the shelf) side of the room. Don't look back...and
tell me the things we put on the shelf., What was fir
v..next?...and last?,,..Good., Now I will change the
row around. All right. Let's name the groceries nov
“oleo, milk, eggs. Now turn around and look across
the room.'" Etc.

Travel Sames. Suitcase Packing., Children sit around 3
a table in small groups (four to six childten). Eock :

child adds a nev item that will be put into the suit- -

case after repeating the ones which have already beer }
mentioned, in the order of their original presentatic |
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Example: Child One: "I am going on a trip, I will
put shoes in my suitcase.” Ckila Two: 1 am going
on a trip, I will put ghoes and socks in my suit-
case." Child Three: “I am going en a trip. 1 will
put shoes and gocks and a toothbrush in my suitcase,”

Etc.
Additional variations of memory games:

1) "The farmer went into the barn and saw a horses"
(cow, pigs, etce.)

2) "The farmer's wife went into the garden to pick
beans." (corn, beets, potatoes, etc.)

3) Animals in the barn. (Cut out the farm animals
and back them with felt. Cut out the barn and
paste it to a side of a small box. Pin box to
flannel board. Farm animals are put in the box.

“I have .a p'cture on the flannel board that is
going to help us play : remembering game. i'm
sure everyone recognizes the picture. Right!
It is a barn. Now in this barn are some animale
1f you listen you will know which animals are it
the barn because I am going to make some animal
sounds. I will make three or four gsounds so do:
say anything until I finish., Then'I will ask s¢
one to tell me the names of the animals whose 8t
I made first, decond, and third. If you are ri;
the animals will come out of the barn. Ready?"

After a child has named the animals in the righ
sequence and the animals have come out of the b
another child could put them back into the barn
in the order in which they came out, Game coul
continue with another sequence of animals.

4) Onmny tay to school. "Did you see anything spec
on your way to school this morning? Good: Many
you did. If you didn't see anything especially
interesting, suppose you think of something the
you wouldilike to have seen. Then let’s piay c
remembering game, only this time we'll aay, 'On
my way to school I saw (a squirrel, etc.),'”

z
G
b
i




5)
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7
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9)
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T yent to the zoo. ''Remember how much fun we had

when we visited the zoo? How many zoo animals can
you name? Shall we play our remembering game
using the zoo animals? This time we might say,

'I went to the zoo. I saw an elepharnt that ate
peanuts.' The next person might say, 'I went to
the zoo. I saw an elephant that ate peanuts and
a lion that roared.'" Continue until the childrer
have difficulty remembering the sequence.

Tov store. "If you could go to a toy store and
buy a toy, what would you choose? I see everyone
has something he would Like to get. Would you
like to play a game remembering toys the way we
did beforel"

Santa brought me. (Apprcpriate for the first day
Pack from christmas vacation)  "Would you:like
to talk about the gifts you got for Christmas?
Some of you told me about them before the bell
rang, but I think the whole class would like to
hear about them. Suppose we spend some time talk-
ing about your gifts and then it might be fun to
play our remembering @ame. This time the first
person will say, 'Santa brought me a N

Eating, "Can you remember wiiat I want to eat?
1'm so.hungry I would like to have one glass of
milk, two baloney sandwiches, three cookies, four
cherries, and five pieces of candy." If the chil-
dren canrepeat this, keep adding items. Vary the
game by letting one child begin and the next child
repeat gnd add.

Vegetable soup. “How many of you boys and girls
1ike vegetable soup? Can you -ume some of the
vegetables that would be use”” - making vegetable
soup? Good, you named quite . few. Now let's
play a game to see how well you can remember the
vegetables that are used ia the soup. We will pla
the game this way: The first person in Row 1 will
say, 'I made some vegetable soup. In my soup I
put some tomatoes.' The next person might say,

'l made scme vegetable soup. In my soup I put
some tomatoes and beans,' The next person would
add one more vegetable. When we get to the end of
Row 1 we'll have one pot of soup. Row 2 can start
another pot."
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10) Fruit salad, “How many of you boys and girls like
fruit salad? Name some of the fruit that might be

used. Do you remember how we played the vegetable
Fine! We'll play the fruit salad game

soup game? Fine.
the same way." 1If the children don't remember,
explain as in the gsw2 above.

B. Recall of More Abstract Numbers, Letters, and Rhythms

1. Numbers

a) Rote counting in proper sequence. Have the children
learn how to count from one to ten or from ten to
twenty. Three or four numbers will be the most that
they can remember at a time, so one, two, and three
should be taught, then four, five, and s*~, etc.
Also, count the children at juice time.

‘ b) Telephone numbers. Using two play telephones, have

; the children call each other. The teacher is the

. operator, and the children must call her in order to
get the telephone numbers of their friends. The teache
should attempt to give the more proficient children
longer series to remember in order to challenge all

) equally. In order for the child to reach his friends,
then, he must repeat the series correctly or he obtains

a wrong number.

, ¢) Elevator boy. One child is chosen as the elevator boy"
: or girl. The other children are passengers on the ele-
‘ vator. Each child in turn names the floor at which he
wants to get off. The elevator boy repeats these num-
bers and ends by saying, "Everybody off." Example:

‘ "pirst floor, second floor, tenth floor, thirteenth
floor, everybody off.”" (Ideally, the children would

‘ give their numbers in order, but since this would be

é impossible, no harm is done if the elevator boy names
floors in an order different from a numerical pro-
gression.)

Bk it 3

d) Programmed tapes for the tape recorder. Partly for pur-
poses of novelty and motivation and possibiy for purpos:
- of saving time and giving individual help, the teacher
z prepares memory drill tapes. These could be varied in
content. Example: The teacher would record digits,
tesinning with only two numbers. A pause would follow




during which the child or children listening would
repeat the numbere, The number of digits would gra-
dually incresse, The same tape could be used for

seversl scssicns, For thoee children who have self-

control this lesson could be done with a minimum of
teacher control, thus freeing the teacher to work with
ancther child on some othexr area of work, (Other
drills, in addition to digits, could of course be re-
corded, )

e) Finger puppets and hand puppets, Zhkese are useful
in motivating memory dvill, The puppet then repeats
the digit meries, nonsensc syllables, word list, etc,
which the teachey presents,

2., LlLetters

Name Letters, The children might be taught to spell
their nsmes through repetition of this activity:
“Tony, say these letters after mes T=0oN-¥,"

3. Rhythms The repetition of rhythmic patterns (auditory-
motor sequential), These patterns can be varied almost
endlessly, (Short, long, Short, short, lomg, long, Zhort,
long, etc,) The response may be made with coffee can
drums, with rhythm sticks, with hand clapping,

C. Retall of Songe, Pinger Plays, and Nursery Rhymes

1, Songs in yhich the Sequence of Number jg Emphasized:
Ten Little Indlans
Band eof Angels
Three Crows

2, Songs in “thich the Sequence of Items or CObjects Is

Erphasfzed:
01d MaclPonald's Farm
The Farmer in the Dell
Sally's Hammer
The Twelve Days of Christmas
This 01d Man
, I Know an 0id Lady
. The Mulbexry Bush

3, Finger Plays and Narsery Ruaymes:
A Ball
Hands on Shoulder
Five Squirrele
v
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'Five Jack-o=Lanterns
Five Chiidren
Cné, Two, Buckle My Shoe

Ong Potate, Tuo Potatogs
Five Fat Piggles:

Five fat piggles, standing by the door,

One ran away,

And then there were four,

Four fat piggies, asleep under a tree,

One woke up, and then there were three,

Three fat piggics see a cow that says "moo."

Ore pigey jusped, and them there were two..

Two tat piggies, having lots of funm,

One got tired, and then there was one,

One fat piggy, alowe in thes sun,

He ran away, and then there were none,

D, Recall of Directions

1, Do.and Tall The teacher whispers to a child a series of
directions such as, "Go to the door, kmock on it once, and
come back to your seat, Now tell us what you did,"” The
teacher should be sure the iustructions are not too compli-
cated and that the main factor involved is memory,

2, Touch Jhat I Touch The teacher iaitiates the game by get~-
ting up, touching an item in the room, and then touching oz
calling on a child, *You touch what I touched; them touch
something else; then call on another child, He will touch
everything we touched, and something else,'" Help by asking:
"What did J, touch; whai: did G, touch?"” Etc.

L, - Becall of Story Coatent

1, DNow You Tell It Tell a story and have the childrea repeat
the events in the ordar of their occurrence. "This can be
done with any story, Tie teacher cam help the children
by asking '"What happened after that?" and '"What comes next?"

2, Official Answerer, Select one child to sit up front with
the teacher while a atory is bheing read to the group: "Angie
is going to listen to this story very carefully, She will
1isten for the numas of the people in the story, She will
remember what happens in the story, Then when the story is
over, you can ask her some questions, If she can't remember,
she might call on someoite else to answer. 5o everyone lister
very well,"
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F, Action Games

1. [Fruit Basket Upset Children sit in a circle, Caller
stands in the center, The children count off by names

; of four.comnon fruits, such as apple, orange, banana,

g - paar, The caller names two fruits, The children with

that designation change places, During ths change the

caller tries to get in the circle on a chair, The child

left without a chair becomes the cxiler, When the caller

says "Fruit basket upset,” all the children in the cizrcle

exchange places,

There e¢re many variations of this game which would perait
it to fit into other areas of work. Examples:

- 3 Chiidzren assiyned numbers, repeating 1 through 4. Upset
g word - “Arithmetic."
- Children assigned names of four baruyard animsls, Upset
word « "Barnyard."
Children assigned names of four jungle animals, Upset
. wozd - "Jungle,"
Children assigned n=mes of four colors, Upset word -
"Rainbow, "
Children assigned names of geometric shapes, Upset
word - *'Ceometry,"

2, Th> Giant's Garden Tell a story about a giant who needs
children to help him weed hig garden, Every child who
walks past his house mast repeat what the giant says to
him or he has to help the giant, If the chiid can say it
correctly, he can go on, Play this game with the children
in a line, As they pass tae glant (the teacher), he says
three or four (however maany that child has a good chance o¢
completing) nonsense ayllables such as ro-de-dum or fe-ti-
rap and the child must say tiiem back correctly, If he -
cannot, he goes to a part of the room designated as the
garden to hoe weeds,




Chapter IX

VISUAL MOTOR SEQUENTIAL

A. Reproduction of Patterns Presented Visually

B. Memory Games with Visual Clues
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IX. VISUAL MOTOR SEQUENTIAL

A, Reproduction of Patterns Presented Visually

1,

3.

4.A

5.

Can You Make a Necklace Like Mirn_? Wooden bead stringing
{preferably large one inch beads) according to a specified
pattern, Color and bead shape (cylinder, sphere, square)
maks possible very intricate patterns, (2 red spheres,

1 blue cylinder, ete,)

Paper Chains Begin with a simple alternaticn (blue and
white) and build up to more complicated patterns, For
young children use pre-cut strips of paper ov the cutting
will dominate the activity instead of pattern reproduction,
Transparent tape will give a sturdier end product than will
paste,

Necklaces from Drinking Straws This is an art project
which trains visual memory and also creates an end product
in vhich the children delight, Materials needed: Drinking
gtraws (colored or striped ones are best) are cut into
ome inch lengths, Colored paper is cut into ome inch
squares, Use blunt plastic needles and crochet thread

for stringing. Only two colors should be introduced,
beginning necklace might consist of red and white striped
straws and red and white one inch squares. The teacher
sets the pattern, Example: a segment of straw, a red
square, a segment of straw, a white square; repeat,

If blue and white straws are added and blue squares, a
more complicated pattern emerges: red striped straw,
red square, blue striped straw, blue square, Repeat,
These chains may be used for room decorations (red and
green for Christmas, red and white for Valentine's Day,
etc,) or tied off in individual necklaces which the
children take home,

Calendar Recsll Number squares are cut from an old cal-
endar, An assortment for each child is kept in a separate

. envelope, The teacher arranges numbers in a8 random order

and allows the children to look at them, The numbers are
then covered and the children try to arrange their numbers
in the same order, A child does not need to be able to
read the numbers to play this game, The teacher would
begin using only two or three numbers and, hopefully,
increase the number of digits,

Poker Chip Patterns Poker chips are useful in pattern
reproduction because there is no element of reversibility,
In early exercises allow the children to look at the




6.

7.
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pattern and duplicate it., Later, allow the children to
look at the pattern; then, cover the pattern with a

gheet of cardboard and hsvc the children reproduce the
pattern, The children may take turns making patterns for
each other to copy. When the children have completed the
pattern, a variation may be {ntroduced: "I am coming around
the table and whan I come to you, close your eyes. When
your eyes are closed, I may take ome of your chips, add one,
or do nothing at all. You then lcok and tell me what 1
did." (The child then re-makes his pattern to the original

design.)

Other Materials for Patterns

a) Design Cubes in Wooden Box. (Cxeative Playthings, Inc.
Princeton, New Jersey, 08540.) Endless colorful
patterns emerge as these blocks are conbined, either
following suggested “layout’ or creating one's own
design. Cubes have four one-color surfaces, two two-

color surfaces. Wooden cubes. 1 1/6".
T746 (5 1bs.) $4.95

b) Hexagonal Desipn Tiles. (Creative Playthings, Inc.
Princeton, New Jersey, 08540.,) Using a few or all
the tiles, arranging them one way or another, no
matter how they're combined, children will make won-
derful and colorful patterns. 100 plastic tiles in

_transparent tube container.
RO71 (1 1b.) $2.50

c) Rubber Parquetry., {freative Playthings, Inc.
Princeton, New Jersey 08540.) A very popular media
with the children. The large, rubber triangles are
easy to handle and the circle inset ‘(removable) per-
mits greaier variztion in desigx.

Miniature Scenge.  (An assortment of miniatures is avail-
able from Creative Playthings, Inc. Princeton, New Jersgy,
06340.) At first very simple scenes may be copied by the
children: an animal between two trees, for example. Later,
arrange a scene, as on a farm, (A barn, fences, farm ani-
mals, people.) Start simply with a few items, adding new
items ag the children become more competent, "Here is a
farm scene, Louok at it carefully to see where everything
is. Is the calf near the mother cow or i& it near the

barn? When you shut your ayes, I'm going to change every-
thing around, and then you will put things back the way they
are now. Are you ready? All right, close your eyeS.ec..
Now open them. Can you put things back the way they were?"

-
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8. Flash A three-color flashlight is used to create a
color pattern (red, red, white, green, etc.). The
child reproduces this pattern.

Three-Color Flashlight. (Creative Playthings, Inc.
Princeton, New Jersey, 18540.) A flick of its switch,
and this extra: special flashlight signals red or green.
Another flick, and it flashes its regular white light,
penetrating up to 350'. Uses two regular flashlight
batteries (not included).

Qz76 (8 oz.) $1.00

9. Memory Arithmetic Game (Milton Bradley, Springfield,
Mass., 0110i.) No.7005 Each $1.00

This game follows the pattern of most parlor games of
memory or concentration. It is not necessary to be able .
to read the numbers in order to play. The abstract dot
patterns for the numbers and the illustrations are particu-
larly useful, For pre-schoolers one would not use the
entire set to begin with. (Probably 1-5 would suffice.)

10. Peg Boards The plastic peg board and pegs described
below are very useful in setting up patterns which the
childfen can reproduce. Ideally each child at the table
would have his own peg board. The teacher illustrates a
pattern (an outline of a square done in red pegs, for
example) and the children reproduce this pattern on theix
own boards.

Plastic Peg Board and 100 .PXastic Pegs.. (Milton Bradley,
Springfield, Mass., 01101.) Features sturdy 2-piece
white plastic peg board. 6" x 6" cover with 100 peg
holes fits over fluted tray for peg storage.

No. 7615 $2.50

11. The House That Jack Built (Arrco Playing Cards, Chicago,
I1linois, 29¢.) This game contain four sel: £ ten cards




12,

13.

which illustrate the nursery rhyme "This Is the House
That Jack Built,” At first the cards would have to be
arranged by the four children as the teacher reads the
poem, Later, they could arrange the cards themselves
or follow an old maid format ¢o see vho could complete
his series first,

Tooth Pick Pictures Tooth picks can be used to create
interesting patterns for children to reproduce. Colored
toothpicks may also be used, Samples:

\/
R N
\i | A A)\ 7\

| \/\/@ A
Popsickle sticks (purchased in large quantities) may be
used for a similar exercise, The sticks are larger than

the toothpicks and require less csordination for using
them,

Alphabet Memory The letter dice from a game like Scrib-
bage can be used to form a random pattern, Children need
not be able to identify the letters to play the game,

One child throws the letter dice (3 or &4 at first), This
random throw is examined by the gecond child, He is mow
given the dice and asked to reproduce this throw by ar-
ranging the dice as they were, The aumber of letter dice
may be gradually increased,

A similar exercise which children enjoy ie to arrange
cach child's name in front of him with letter cut-outs,
preferably pasted on a cardboard rectangle, "Look at the
letters. They spell your name. Now I'm going to give you
gore letters, You try to spell your name by putting them
the way tnese are."” At first, allow the children to copy
from the sample frame, Later, encourage them to arrange
the letters without a copy before them, (Cardboard lette:
cutouts available from art supply catalogs snd school
catalogs.)

Geometric Shapes to Pattern Prepaxe a large assortment
of geometric shapes from colored posterboard. These are
an inexpensive set to0 use for creating patteras (a
green triangle, a red circle, a green triangle, a red




circle, repzat, etc.), It is interesting to note that it
is almost impossible to prevent the children from going
on to assemble these shapes into meaningful pictures: a
clown, a house, a wagon, etc. It is important to allow
the children some time for free play with almost all of
the pattern-making materials,

15, Building Rods A variety of block sets may be used for
these exercises. The Cuisenaire Rods are useful because
of their size and color variables. (Cuisenaire Company
of America, Inc., 235 East 5Cth Street, New York 22, N.Y.)
The rods may be used to create visual patterns of all sorts.
Of course, there is the typical Cuisenaire staircase, but
bridges, trains, cubes, £fences may be used as patterns
for the children to copy. There are almost endless vari-
ations in rod "plax" ‘“Look at the order of these rods.
See how they go from a short step to a tall one. Now I'm
going to mix them up and have you build the steps the same
way they were.” Or, arrange three or four blocks in a
design. "Look at the way this building is made. The long-
est block is on the bottom and the two short ones are on
top." (Take the blocks apart.) '"Now, you build the same
thing." Later, reverse the design, placing the short
blocks on the bottom and the long block on the top, etc.

16. Pipe Cleaner Prints This is a pattern project which pro=-
duces a take~home art product. The prints may be used for
cards or amnouncements which the children:take home or as
pictures. Materials needed: pipe cleaners, poster paint,
a somewhat absorbent pap¢r. The end of the pipe cleaner
may be used to make a dot or it may be bentiin a number of
ways (leaving a straight end for a handle) to create basic
shapes from which to make patterns. See sample patterns:

XXX ==
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17.

18,

Find the Missing Step Cans, dowels, or blocks are lined
up to form a staircase, Tell the children to look at the
gtaircdse and then c¢loge .theizr .eyes, Remove ome item and
close. the gap. Have the children open their eyes. Can

the child find where the extra item originally was? Can

he make a space for it and insert it into its proper place?

Flannel Board Patterng Geometric shapes, letters, num-
erals, animal shapes, etc, may be presented on the flannel
board in a series which the children are asked to repro-
duce, . A simple story line may be added to heighten inter-
est in the exercise. '"These are the animals I saw in the
forest: a white rabbit, a blue bird, a yellow butterfly,
and another white rabbit." Or, "Here is a clothes line.

I am hanging out my wash, Here is a pair of socks, a
shirt, a pair of blue jeans." (Remove items from the
flannel board.) '"Now, can you hang these clothes back

on the line just like they were before?"

B, Memory Games with Visual Clues

1.

2,

3.

A Color Game This game would be initiated with e
three very different shades of a color, Spread the
shades of each color to be used (one for each child in
a small group) in front of the child, '"We are going

to play a remembering game, Pick out a color bar from
your pile, Study it very carefully and then put it down,
Co across the room to that table where you will find
another pile of the same colors. Find the shade that
you looked at over here and bring it back, Put the two
together, If they match, look at anmother shade very
carefully and then 3o find that one, When you have
matched all the shades, arrange them from the dark
color to the light color." (Of course, all these direc-
tions would not be given at one time.)

Let's Take a Trip Use actual materialec, "I'm going

to pack my suitcase because I'm going on a trip, I'm
going to take socks, a pair of shoes, a hat, "

Allow the children to see what you put into the suitcase
and to hear you name the items, Close the suitcase and
ask the children in turn if they remember what you packed,
Begin with oaly two or three items,” Then begin to add
items, "I forgot my toothbrush, Now I have socks, a
pair of shoes, a hat and a toothbrush," Again, ask the
children what you packed, Attempt to lengthen the list
on subsequent days.

Variation on a Lotto Game Pass out the master cards
from a lotto game, 'Study the pictures on your card
very carefully because you will have to remember what
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a is on there without looking, Try to look for things

that will help you remember, Do you have all fruits?

A11 animnls? Ready? Turn your card over now 8o that you
can't see the pictures, When I held up each small card,
tell me if it belongs to your big card, Who has a red
wagon?" Etc. (Children may need to turn over their cards
from time to time for verification,)

4, Touch Explain this game to the children, "I am going
to point to a child, That child will jump up, go across
the room and touch something - maybe the piano, maybe the
table, a book, or anything in this room, Then he sits
down and I will point to amother child, That child will
go touch the same thing the first child touched,,,.and
then touch one more thing before sitting down, The third
child will have to remember both things that were touched
before and touch them and then think of something to
touch for himself before sitting down, Now watch closely,
Are you ready?" (The teacher points to the lst child,
repeating directions as necessary until children can tre-

* membe?z, )

A more complicated form of this game can be played by
including touching the children who set the touch pattern,
As follows: Mary tcuches the table, John touches Mary,
and then touches the table and then the pencil sharpener,
Jane touches Mary and then the table and then John and
then the pencil sharpeper and then the flocz, Harry
touches Mary and then the table and then John and then the
pencil sharpener and thea Jane and then the floor and then
a.chair, ete, (This geme sounds more difficult than it
actually is,)

5. Body Touch Parts of the body are touched in a lengthening
sequence, Head, knee, foot, ear, etc. (There are a number
of children's songs which can be used for this type of
activity and would introduce an auditory-vocal situation,)
Children may perform this activity by standing in a line
and having each child add a new body part to touch or by
having the teacher act as a leader, After the teacher
has performed the ertire sequence (4 oxr 5 touches to begin
with) the children would perform the complete sequence,

6, Pencil Drill Unsharpened pencils or thythn sticks can
be used to perform a visual drili, Tne ieader makes a
pattern with her aticks and the children follow with
theirs, At first the children will be able to do only
one pattern at a time, Later they may be able to do
several in sequence, '

ERIC
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Sample patterns:

= XLTLJ 4+ ——

This is a good activity to incorporate into music time,

7, Do As I Do The game is played much like the txaditional
game of Follow the lLeader, except that all movements must
be repeated each time a new movement is introduced, The
original order must be kept,

a, Raise your hand,

b, Raise your hand and tap your head,

¢, Raise your hand and tap your head and clap

« your hands,

d, Raise your hand and tap your head and clap
your hands and jump,

This game may be played with no verbal commands, The
children observe the teacher or leader or do as she does
without being told,

8., People Patterns Place two children in a pattern: one
behind the other, one to the left of the other, etc,
Have the other childzen study the position, Tell them
you are going to change the two around and they must
remember where they were when they first saw them, The
children then close the#r eyes, Change the position of
the two children and have the others open their eyes,
Choose a child to rearrange the children as they were
before, Gradually the number of childrem used in the
pattern may be increased, A variation may be used:
Arrange five children in a line, Ome child leaves the
room after studying the line, Switch the children
around or xemove a child from the line or add a child to
the line, The "guesser" is asked to come back into the
room and tell how the line has changed, He then rearranges
the original line,

9, What Is Missing? There are many variations which may be
used in this memory game,

a) A miscellaneous collection is presented to the
childeen for their examination (a key, a comb,
a pencil, a crayon, etc,). After the chiidren have
time to observe the collection, one item is vemoved
when the children have clcsed their eyes, At their
second observation, the children are asked to idun-
tify the missing object, An object might be added,
and the children asked to tell how the collection
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has changed now, From time to time tha items in the
collection would be changed,

Several colored biocks or beads are placed ou the
table, The children pretend they are pieces of .
candy, The children then close their eyes, The
teacher taps one child who opens his eyes and "eats"
a plece of candy (holds it in his fist ), Then all
the children are told to open their eyes and tell
which pilece of candy has been eaten (the red one,
the green one, etc,). For added fum, the children
then guess which child"ate" the piece of candy.

The children are seated in a circle and clcse their
eyes, The teacher taps two or three children and
they are:to leave the room, The others then open
their eyes and name the missing children, if they

can, They should also tell where they were sitting -~
in the eircle, The children who left are called

back in and take their original places in the circle,

Empty grocery containers are arranged in a line om
the table, (A story line explains that this is

what we are going to buy at the store,) The child-
ren then close their eyes while an item is removed,
When they open thelr eyes, they are to identify the
migsing item, Again, more than one item may be re-
moved or an item may be added to the assortment,

Doll furmiture is arranged in a room. (A shoe box
can serve as a ''room,") One child leaves the room
and one or two pleces of furniture are resrranged,
When the child returns, he is to identify the changes
and rearrange the furniture, Again, items of furme
iture may be added or removed from those in the room
to change the response,
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X. VISUAL CLOSURE.

1,

Shape Puzzles There are many puzzles now available where each

puzzle piece rvepresents a compiete shape. These would qualify
as a closure exercise. A representative sample of this material
is included below.

a) Fit 8 Space. (Childcraft Equipment Co., Inc. P.0. Box 280,
Madison Square Station, New York, Wew York, 10010. $3.00,)
Forty-eight pieces in twelve different shapes fit into 16
colorful rubber discs, 3 3/4" in diameter.

b) Puzzle Blocks. (Childcraft Equipment Co., Inc. P.0. Box 280,
Madison Square Station, New York, New York, 10010. $2.C0.)
Buiilding blocks with three dimensional inserts in faniliar
shapes (truck, horse, cat, girl) that can be fitted into the
blocks or can stand alone.

¢) Push-Out Play Cards. (H-G Toys, Harett-Gilmar, Inc. Far Rock-
away, New York. $1.00.) Set contains heavy cardboard squares
with a push-out animal (cow, dog, lamb, etc.) and the push-out
letters which spell its name. The child does not need to know
the names of letters or the words in order to do this puzzle.
The letters are about an inch high and can be put .in the
proper place by outline shape alone.

d) Animal Fun. (Milton Bradley, Springfield, Massachusetts, 01101)
This set contains 8 die-cut zoo animals which fit into cards
which show an appropriate jungle scene. The cut-out letters
are provided and the children may spell out the mame of each
animal.

No.4516 $1.00

e) Lift-cut Object Puzzles. A dog. a chicken, a tree, a shoe,
a boat, etc, They are all made »f 5/16" plywood. A brass
knob on each facilitatas removing pieces from their wooden
background plaque. Once removed, they can be lined up in
the grooved board. Plaque is 8" x 11". (Creative Playthings
Inc., Princeton, New Jersey, 18540.)

No. T747 $2.50
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£f) Shape Sorting Box., There are five differently chaped
holes in the top of this box. There are five brightly
painted, differently shaped wooden biocks (and three of
each of these) to be dropped into the box through the

holes, Each hole accepts only ite corregponding chape.
It is great fun to sort and £it and £inally succeed.
Solidly built of %" birch; clear lacquer finish; orange
top hinged for ready access. Lock=-corner construction
insures long life. 7" x 7" x 7", (Creative Playthings
Inc., Princeton, New Jersey, 18540.)

Q949 (3 1bs.) $4.50

g) Lift-out Transportation Puzzle. This varied assort~
ment of cars, trucks, etc. is made of 5/16" plywocd
and equipped with knobs for removing and re-fitting
cach piece. Plaque is 12" x 8%". (Creative Playthings
Inc., Princeton, New Jersey, 18540.)
T736 (1 1b., 8 oz.) $2.50

h) Rubber Stand-up Puzzles. Each piece in these puzzles
is a complete unit in itself. Each picce will stand
by itsel® and may be used as an individual play figure,
apart from the puzzle. Properly replaced in its wooden
frame, it stands out in slight relief, adding tactile
interest. Frames are wood; 4%" x 11%" die-cut figures
are rubber. (Creative Playthings, Inc., Princeton,
New Jersey, 18540.)

Transportation 7501 (1 1k.) $1,95
Animals 503 (1 1v.) $1.95
Family T504 (1 1b.) $1.95
Set of 3 Puzzles Q746 (3 1lbs.) $5.50

1)} Graded Circles, Squares, ‘friangles. A form board for
learning to distinguish shapes and rzlative sizes.
Forms are made of rubber, in colors, and fit into corre
sponding indentations in sturdy wooden slide-cover box.
Placing shapes where they belong is an exercise in dis-
crimination, as well as orderliness. (Creative Play-
things, Inc., Princeton, New Jersey, 18540.)

N100 (3 1lbs.) $3.50

Geometric Shape Puzzles If volunteer workers and a woodworking
shop are available, the following set of geometric shape puzzles
would provide a series of gradually increasing difficulty.

The first puzzle consists of a single geometric shape which
varies in sizc In a descending order.

The second puzzle presents the geometric shape mixed in size {
It might be helpiul to us¢ a different color for each size,
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The third set would present geometric shapes mixed in size
and color and presented in an overlapping format,

OV g SO e
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Finally dJifferent geometric shapes would be csmbined in
the s ;.zle,

Domino Puzz. . Each domino-sized card pictures a body of one
animal at one end the head of another at the other. Children
select matching cards, building in domino fashion. Each card
also has tvo alphabet letters, in sequence. Matching cards
continue the correct sequence of letters, a self-correcting
device. Lots of fun alone or with others, and excellent pattern
learning and reading readiness material., (Creative Playthings,
Inc., Princeton, New Jersey, 18540.)

RO17 {8 oz.) $1.95

After the puzzle has been completed, there are many vocal ac-
tivities which may follow: Children imitate the various animal
sounds; children name the animals formed; children tell where
the animals live and what they might eat; etc.

Mix 'n Match ‘These cards picture various circus animals and
characters (clowvm, barker, seal, lion, etc.). Each card is
divided into thirds; the head is on one card, the upper body is
on the second card, and the feet are on the third card. Chil-
dren find the proper match, either alone or as & small group game,
(Arrco Playing Cards, Chicago, Illinois, 29¢.)

Go-Together Animal Cards Playing card size (2 3/8" x 3%").
Each of these 24 cards pictures an animal in bright colors, its
name boldly printed. Each card is cut in half; the game is to
match the top of eact animal with its correct bottom half.
Excellent for use alone aa well as in small group play. (Crea-
tive Playthings, Inc., Princeton, New Jersey, 18540.)

A308 (6 oz.) $1.00

Home-made variations on this game provide opportunities for
further drill. For example: pdrtial pictures of common animals
are pasted on cardboard (pig, fish, dog, sheep, etc.). The
teacher begins in an informal mauner: "Boys and girls, this
morning we are going to play a 'Name the Animal' game. You
know the names of many animals, don't you? If I showed you =
picture of a cow, you would say right away, 'That is a cow.'
Now, suppose 1 show you a picture of part of a cow. Do you
think you would still know it was & cow? Would
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you like to try? I will give each of you a picture of part of
an animal. When you can say the mame of gour animal, raise your
hand."

Pictures of "jumbled” animals may be prepared from magazine pictur:
may be eketched on the blackboard, or may be drawn and mimeographet
{The head of an elephant and the body of a zebra, the head of a
rabbit and the body of a dog, a cat with a fish's tail, etc.) The
teacher says, "Here is a funny looking animal., He has a head of
one animal and the body of another animal,. Who caa tell me zhe
animal; that made up this one? Which animal has a head like this?"
Etc,

.

7. Animal Taik (AMagtel toy availablie at toy counters anywhere.)
The puzzle pieces for the twelve animals used in this game make a
useful closure exercise., Each animal is divided into fourths and
printed on four cardboard squares. When the four gquares are - .~
correctly assembled, a complete animal emerges. The gane would not
be used according to the manufacturer's dizections,

8. Etch-a=Sketch (Available from Sears and Penney's as well as most
department stores.) Young children cannot create realistic picture
but can create interesting abstractions © which pictures "can be
seen," A good closure exercise as well Jod practice in motor
coordination and left and right identif. m. Just turn the
knob to create any picture or design you t. Erases in a second
when turned upside down. Durable plastis onstruetion, with plasti.
case. 9% x 7 3/4 inches.
',_".1:_‘“_{1_‘_.‘ ,‘_ R S ki $2‘69

9. Sewing Cards These cards are available on cardboard or on p.ressed
board from Creative Fiaythings, Inc. as well as from dime gtores
and toy catalcgs. This activity may be used as an introduction
to dot-to-dot-drawing which is a closure activity on a more re-
fined level.

10. Dot-t'o=Dot Materials Simple dot-to=-dot materials may be prepared
by the teacher to present any material currently being studied
(fruits, geometric shapes, vehicles, animals, etc.). The drawings
should be simple fn outline and iarge in format so that coloring
them is not an impossitle or tedious task for the children. Most
of the commercially avsilable dot-to-dot material is too difficult
for pre~school children.

11. Fioger Pointing These constantly changing pictures are an art
activity whikh encourages the development of visual closure, ¢
(Liquid starch and powder poster paint is an effective and inexs
pensive method of finger painting. The commercially prepared £ine
ger paints are rather expensive.) Regular finger paint paper or
g'ossy shelf paper may be used.
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Eye Dropper Paintings The finished product of this art activit:

provides a visual closure experiment. Materials needed: five
eye droppers, poster paint in small jars (2 to 5 colavc depend-
ing upon control of children), absorbent paper. The paper is
folded in half and opened flat, The children drop paint in

a random pattern on the right-hand half of the paper only.
Care should be taken to get some paint near the fold line.
After several colors and a generous amount of paint have been
used, the left-hand half of the paper is folded over and the
top surface gently rubbed flat. When the picture is re-opened,
the wet right-hand side will have printed on the dry left-hand
side. The results are interesting; most frequently produced
picture is a giant butterfly, but others emerge.

String Paintings The finished product of this art activity
provides a visual closure test. Materials needed: pieces of
string, poster paint in small jars, newsprint. The paper is
folded in half and opened flat., The children drop the pieces
of string into the jars of paint, keeping a clean tag end for
removing the string. After the strings have absorbed paint,
they are pulled from the jar and placed in a random pattern
on the right-hand side of the paper. The lefi~-hand half of
the paper is folded over and a pile of books is placed on top
Now the tag ends of the string are pulled out. Jhen the pic~
ture is re-opened, the wet right-hand side will have printed
on the dry left-hand side. The colored strings will have
spread the paint and will have tangled with each other to
produce rather complicated and well shaped pictures. Flying
birds are a common result, but many other forms emerge.

Put-Together Pictures The children are given the component
parts to make a person or animal. For pre-schoolers these
pieces must usually be pre-cut. Without seeing a completed
picture, the children assemble the parts in the correct fashio
The pieces may be pasted on a paper or put together with brads
Exercises might involve assembling a man: head, body, arms,
legs; a house: roof, sides, windows, chimney, door; the parts
of a plant, a rabbit, etc. Ask the child, "Can you teil me
vhat this is now...before you put it together? What would thi
be?" (pointing to a piece) "Put it together and see if you a
right."

Geometric Pictures Children are given an assortment of pre-
cut geometric shapes in a variety of sizes and colors. They
are asked to make pictures from these (a person, a house, a
flower, etc.)., Crayons may be used to provide detail if the
child wishes. Interesting variations are possible: shapes
cut from black add white paper are pasted or colored paper,
producing an abstract or silhouette effect; shapes cut from
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colored paper are pasted on black paper for a rather dramatic
background, This exercise may aiso be performed at the felt
board with geometric felts or on a pounding board with geometric
wooden pieces and a hammer and nails (commerciaily availabie
anyvhere at toy counters).

Shadow Pictures A zoom-lite may be used to cast shadow pic~
tures on a wall, or the shadows way be cast by using a lamp

and one's hand or simple objects for shadow identification.

The zoom-lite is & flashlight with picture discs which may be
inserted under the lens and focused for in-room distances. Five
picture discs and five blank discs for original drawings are
included. The zcom-lite requires 2 regular flashlight batteries.
7" long. (Creative Playthings, Inc., Princeton, New Jersey,
18540.) . Q82% (14 oz.) $1.50

A follow-up exercise could be made by collecting pictures of
simple objects such as a ball, a tree, & cube, etc. and making
shadows to fit these. "See if you can put the right thing with
its shadow,."

Shadow Lotto (Chiidcraft Equipment Co., Inc. P.0.Box 280,
Madison Square Station, New York, New York, 10010, $1.00.)

This game presents all pictures in black silhouette which en-
hances the closure aspect of the game. Played in typical lotto
fashion,

Gingerbread Man (Available at most toy counters,) This game
contains a plastic gingerbread man which is assembled in six
pieces: head, hody, four appendages. A spinner accompanies the
game and child.en must spin for the proper piece, The game may
be played alone without the spinner or two children may play witi
the spinner to see which child can complete his man first by
obtaining the requisite parts. (Came contains enough pieces for
creating two gingerbread men,)

Commercial Games Simple, non-reading games are available which
involve the completion of a picture to finish the game.

Goat. Goat is a beginner's card gare. The pleying caxds are
sections of large, colorful animal illustrationms. Players trade

cards from their hande and pair them up to complete the pictures. 3

The unlucky player who gets stuck with the geat card loses the
game, (Milton Bradley Cc., Springfield, Mass. 01101.)
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Raggedy Ann (Milton Bradley Co., Springfield, Mass. 01101.)

Players complete Raggedy Ann's picture, using cards obtained
by matching pictures on spinner with those on playing board.
No. 4809 $1.00

Finishing Patterns Suitable materials: rubber or wooden par-
quetry, fractional pies, plastic pegs and peg boards, felt
board pieces, building blocks. The teacher presents an incom-
plete form and the children are asked what piece or pieces are
needed to finish the pattern. After the children have verbal-
ized their decision, they choose the necessary piece or pieces
to check their answer and to determine whether or not they have
actually "'closed" the pattern. A color pattern may be super-
imposed upon the geometric pattern to increase the difficulty

of the exercise.
~ «
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Building blocks may be used to present partial circles, squares
or rectangles. Extra blocks should be available for the chil-

dren. "Look at this shape. It isn't quite finished., What doe
it remind you of? Can you finish ic?"

R ———————

Incomplete Pictures Mimcographed sheets or blackboard drawings
may be used to present a variety of incomplete pictures. "Here
is 2 vowv of heads. Something is missing from each one. Some
have no nose, gome have no ears, some have no eyes. What is
missing on this one? Yes, draw a mouth on it."” Etc.

“win" pictures may be made of many subjects. The children
examine the complete "twin' and then look at the incomplete
"ewuin” to determine what is missing. On simple pictures the
missing items may be drawn in; on compiicated drawings the
response is only verbal. Later, the "tin" idea may be elim-
inated and the children er? presented with the incomplete
picture only--a dng minus his ears, a house without a door, etc
The children supply the missing elements.

Mimecgraphed sheets or blackboard drawings vwhich show the in-
complete picture and also chow the element necessary for its
completion may be used lox matching exezcises: @ bucket withou
a handle, half a pair of scissors, a car with a missing wheel,
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a baby bottle without a nipple, etc. On the other haif of

the sheet are found the missing elements: a handie, half a pei
of scissors, a nipple, a wheel, etc. The children drav a
line from the car to its wheel, etc.

Draw a Picture from a Basic Form A basic form is drawn on
the blackboard and additions are made to that form until a pic
ture emerges (a fish from an oval). The children observe the
drawing and are asked to identify the picture as soon 28 they
can. Later they are given the same basic shape and asked ¢o
draw a similar picture. See samples on the following page.
(Others: balloons from circles, & house from a square, etc.)

Later, a more demanding exercies {s to present the.children
with a page showing a shape of varying sizes in different .
positions on the paper. For example: a number of circles are
drawn on a large sheet of paper; & amall circle on top of a
large one, a large circle with two small circles inside of it
three small circles in a row,etc. The childrem ave asked to
see what things they can make out of these circles with their
crayons. (A snowman, buttons, a face, a flower, an apple, etc
The same format may be used with ovals, triangles, squares, an
rectangles.

The Frostig Program of Visual Perception A number of the
practice sheets in tis set may be used for closure drill.
See Teacher's Manual for teaching suggestiond.

Raleidescopes and Teleidescopes A kaleidoscope with an empty
head can be purchased at most dime stores. An assortment of
small objects im shown to che children: & paper clip, a buttop
a rubber band, a bit of colored paper, a 8n&p, etc. After the
children have examined and identified the objects, they are
removed from sight. The teacher places one of these objects
in the cmpty kaleideszope head and the children try to guesw
what object they are seeing through the kaleidescope. The re~
sults are guite amazing and not so simple to identify as one
would suppose. When the children are able to identify one
object correctly, two or three may be added. Three objects
produces a rather complicated abstraction when seen through
the prism of a kaleidescope. The Teleidescope (available

from Creative Playthings) produces the same rvesults but
without the factor of .control. With a teleidescope the child
may focus on any object in the room and see it in arprismatic
effect. Again, the patterns are striking and the identificati:
is not simplee=even when the child knows what he is looking at.
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Scribble Pictures and Hidden Pictures The teacher aan create
scribble pictures which can be mimeographed for the chiidren t
to mark. 1If the drawing ic large enough, the childran may
color in the object they have identified. See sample page
which follows: "Hidden Butterflies". A more abstract scribble
can be made by having the teacher (later the child) scribble
an open-type of line pattern with a black dri-mark or with -a
heavy black crayon line. The child then colors in the sege
ments. A "stained glass" results; but with some aare on the
part of the scribbling teacher, basic shapes or literal picture
can also emerge. The child can be told what.to look for in
his sciibble. ("Find three hidden balloons in this scribble
and color them red." '"Find a banana in this scribble and colc
it yellow.") :

Similar pictures may be made by asking the children to color
each space whilch has a dot in it. Examples: a bird emerges
among the leaves when each space with a dot in it is colored
blue and each space without a dot is colored green; a turtle
emerges among the stones when each space without a dot is
colored browm,

Superimposed figures may be used in this fashion. For ex~
ample, geometric shapee may be superimposed - overlapping
circle, square, and triangle. The child is asked to find: a
specific shape and outline it or color it with his crayon.
Pictures of superimposed obiects may alsc be useds Again, the
children may trace the objects requested and later color these
objects solidiy. (Similar exercises are available in the
Frostig Pregram.)

Paperplate Faces Each child is given a paperplate to repres
@ face and cut=out features for this face. The children are
required to paste the features appropriately on the face. Fos
young children, the mouth or an eye might be pre-pasted to
help orient the child.

Composite Blackboaxd Drawineg The teacher begins a drawing on
the board and each child adds a detail to help complete the
picture. 'We are going to draw a person on the board today.
I'11l make the head. Then it's Dick's turn to put cn scomethin
that a person must have." Etc. Houses are another subject
popular for composite drawings.

What Is It? Magazine pictures of relatively simple objects
are cut up and pasted in a random fashion on shirt cardboards
(a telephone, an automobile, an airplane, a boy on a bike), .
The child looks at the pleces and is asked to identify the
picture. He does not have the opportunity to arrange the s
pieces since they are pasted down in their "broken" fashion.
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29, Half and Haig  Simple cut-outs are prepared by the teacher.
The child is asked to identify the object before it is un-
folded: "I am going to cut a shape out of this paper. You

watch and see if you can guess what shape it will be.,
;‘ You can't see all of it yet, but what do you think it will
be?" Then open the folé so the children may confirm their
 * answers. Give the shape to the child who gueseed correctly
£irst. Help all childzen so that each child will have some
shapes. , . ' '
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