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The social dimensions of the student condtion are defined by seven societal
factors. These factors include: (1) the segmentation of radicalism on campuses, which
encourages, yet conirols, change-rate and change-drection. (2) the intellectual
campus climate, which enhances ntellectual dissatisfaction and the probabiity of
change; (3) the psychoanalytic frame of reference, which encourages ideological,
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social class, parental effects, and peer group nfluences. () the ngdifying
occupational opportunity structure after graduation; (0) the contest mobilit  mode,
which makes intellectual values secondary to practical achievement in school and lfe.
and (7) the changing role of the undergraduate experience and the nteractions of
student and the larger society. (WR)
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{1t would be easy to succuneb 20 the temptation to describe ihne

contemporary college student

in demographlc terms. The dimensions

cf such a description, however, are familiax

to all of us, Included

would b2 such measures as the growing proportion of young peopie
13 thxough 24 who are in schools of some kind, the growing numbers

of older persons whoe find school enrollment to be of interest and
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use ¢o them, and the changing socio-gcononic structuxe of this
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tending population., We could ideatify the changing

-

ons in academic objectives,; and the gecgraphic factors which
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zhat by 1870 cover threce-fourths of all college students
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attending college under commuting conditions, Ail of these
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are part of the necessary description of the contimpoxaxy

student.
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Tonight I want to look at a scries of characteristics derived

fron the interaction of the contemporary college and its students

with the larger scciety to see if thexe emerges a doscripiion not

the stiudanis themseives but of the tasks which we face in secking

0 sexrvre the needs of this generation and of society. Let us look

ia oxrder at seven sccietal factors which iwcinge upon students andg

Tolicn together, define the social dimensions of the student condition.

THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM IHE- '
PERSON OR ORGANIZATION ORIGINATING 1. POINTS OF VIEW OR OPINIONS
STATED DO HOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION
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SFIMENTATION OF RADICALISH

Highex education in the Un ~ited States once had an obsexvable

c characieristics colieges were located in small towns

and rural areas where they were carefully screened fxom con-
t

tact with the generxal populs tionm and from the tumnlt and anti-

rual infiuences charactierisiic of urban populaticns.
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Suceh was the case of many oxganizations with the prrpose of
isolating noviiiates from any uwascheduled contacts except

with those officers of the organization directly invoived in

theiy training and supexvision. Under such conditions attituge

)

2nd value formation was thought to be controlled. Educated
vsons could thus be expected to act as a consexvative fozce

- -

when they entered the largex society, conservative ipn the
sense that their reaciions 4o the problems they encountered
would stem from a consistent and predictable attitudinal base,

-

As professicnal schools were developed separcating the
¢zaining of practitionezs frea the oractice itself {e.g. Lrom
reading for the law) a curious ambivalence was evidenced,

Scactimes these professicnal schools were iocated physically
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on the isolated campuses of colleges, at othex tine
wore located in urban setdings and affilisted with o coliege
in a lLoose and long-distance federation., The relationshij

with o college was felt t©o be necessayry Ior reasons of libraxry,
§i

isinterested worl and study, and Gependence upon the basic

&1

deparinenis and courses of the college, as’ well as foxr reasons




£ status and prestige., To be located in a more readily

.
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controllied environment was thought o contribute to puxity of
thought and conduct and a lesser iikelihcod of introducing
threatening change into the practice of the profession. On the
other hand, there was a strong feeling that a professicnal school

sceded to be located where the action is, where peopie and

aterials are available for demenstration and laboratoxy purl-

and for the apprentice practicing of the professicnal mode,

-

Too, therie weze the practiticners themselves whose intexest
PSS S
~d assistance pot cnly erhanced the reputation of the school
but added to the strength of the instructional program. Today
we find colleges most characteristically placed in an ursan
setting and the develcpament ©f the gzeat professional schools
rgely associated with urban settings, When the origimal
ccation of ¢he host imstitution failed to develop urban
4+ the professional schools have
simply zewoved themselves or have charged affiliations.

As colleges have become larger and more urban we find thea
<o have a marxked propensity fox change. The association of
+hese professional schools with colleges, then, has the effeCtsy
merhaps unanticipated consciousliy, of wmawximizing the propensity
%26 change inherent in the reseaxch and teaching functions and
a2z the same time setting it apaxt from the pmacglce of th2

srofession. Thus a teacher im 2 professional field with a markead

T

ersonal predaiictica for new knowledge and perspective finds

nis interest enhanced. At the same time he is set apart Lfrom




e connercial operations of ithe profession and his effect
uron e rate of change of the profession iiself 1s thus
controiled,

of the teacher enter the pro-
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fecsion and contribute 1o change bkut only under circumstances in
wnich they worlt with, and usually under fhe direciion of, older
arofes s%cna!s who by their inflvence and reactions ccntrol the
rate of change, The teachers themsclves may enter professicnai
practice and intrxoduce change at a somewhat faster zate but even
they will De affected by the resistance to rapid change of the

5

cuiliure of the praciifioner,

What our sociery has done is o segmentalize its radical
diaension by transiorwming a once comscervative institution inte a
nospice for changa-oriented persomnel and movements. (1) This

.

dees not iaply that the majoriiy impa of the educationail
P

£

institurion is é radical cne, 7The college is, however, in
tiais iechnological and interdependent age, the generator and
nodifier of much of the impulse to change in our society, Its
essentilally conservative nature2 serves 1o control the rate of
change and to biunt its radical thrust. {(2) This 1s evident in
the contemporarxy relationship bevween the profes sioﬁal school
and the college., The eifects of size and urban location add

o the receptiveness to change and increase ihe opporiunity

which indiwviduals have 1o be sensitive to both the need for and
the possibilities of chaanga,

£, over ageinst this satuation, we consider the changing

!

onoqkaphﬁc origins of studen%ts we ind the readiness to accept and
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€:> to initiate change heightened by the backgrounds and experiences

on of the

pede

of students. Thus we can identify one major dimens
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college scene today *o Le this characteristic propensity and

s

= hosniiality to the concept cf change but circunscribed by the

expaectation that change wiil occur in ordexrly and predictable ways.

17, THE INTELLECTUAL CLIMATE

w' But change is only part of the stoxy,. The college is'
characterized by an intellectual mode, both ideally and as con-
pared with othex institutions of society. Gusfield (3) con-

N trasted this with what Qe termed the professional and the organi-

zational climates of the coliege, An intellectual climate is
one in which the systematic pursuit of ideas can take place

<:> without thought of application, resuit, OX conseguence. A fozn

of "high play", this is sometiumes éailed, and socme CObLSeYVEXS,
iilce David Riesman have pointed to the wplayfulness character-
istic of intellectiuals" as the primary reason that practical
men of affairs are uncomfortable with and distrustfui of thenm.

3 Wnen scholars talk about the values they wish to see farthered
as a result of this intellectual play they often put forenost
the habit of intellectual dissatisfaction. (4) Representatives
of the establishment im any social institzution, be it coamerce,
church, or govermment, become acutely uncomfortable when
instructional practices in an intellectual climate result in

(:) the cowparative zather than the normative use of reference

groups or of authority figures orx offices. For exawmple, look
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at the disconfort produced by the sindies £ Atlport (53;

Ross {6}- aﬁd cthers which demonstrated that the 17.23 year

age gryep is at the least religious pericd of their lives and
that a eritical and even regéctﬁmg stance toward organized
1icgion is therefore 1o ke expectad and not resisted. Considey
2lso the adélescaat habit of deanigrating others as a neany of

bnlmoing up their cwn readiness o emiaer into full responsibility

in a competiilive world. These are atl facets of intellectual

o
M
’

~£aaisf§cﬁion and ‘hererore sn expacted and acceplad dimen-
sion of the contemporary siudent worlde

The propensity o Lﬁdﬂﬂ?lﬁi the campus clisate nnﬂ the Zabit.
of inteilesiual disdaﬁisfaﬁiioé sompine to sreate fupillcit
envirennentsl pressurves upon all menbers of the campus communi&?
bt paciiculariy upon studan1¢;

BALNR SRS CHRANALYTIC FRAMS OF REFERENCE

W pam S,

-

This envivosmmentsl pressure comes al 3 time whan studenis

ave sonsolidsting the diweasions of serzenality, cﬁmpiﬁﬁxﬁg
. _ ‘

5 Bagias, wh;uh havv been delaved; and ﬂzwpatlnq 1ho@£a1ves for

Al i inéepen&anceo Much of the writing about students s Lrow

the psyehoanalytic view of the armchair reascning variety

L~}

Garivead £xom ;dzoqynmzafmv cxp@rléuvo and ‘evaluation rathex
¢hain Frem expeviment oy from contsolled inwestmqat;oms" Non#her -
dess, it is stipulating and prcwecatﬁveo |

Lmong The most seminal ef'ﬁhesetwritgrs'has heen Exik Ho '
Exikmoma- His d&énripti@ns of the developmental tasks of'

sdulescence and iheir relationships to the larger soeciety have

upset a great many of the suppesed Ltutuo or pezscn&iiﬁy grovih,
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He has concentrated on the common develcpaental tasks of
adolescence. The description of the identily search against

a backdrop of role diffusion, of the capacity foxr intimacy

as opposed to isolation, and the adolescent search for
ideology have dene wmw¥ch to heip us uriderstand the current

q panifestations of adolescent behaviox,

Consider, for ewample, the ofien noted quality of much

current adolescent rebeliion as having an explicit noral
quaiity. This is what Erikscn has to say in an essay entitled

nThe Golden Rule in the Light of New Insight";
A
v, .between the development in childhood of man's uoral
prociivity and that of his ethical powers in adulthood,
adolescence intervenes when he perceives the univerxsal
good in ideological tera@S....fhe adolescent iearns 1o
anticipate ¢he future in a coherent way, 10 perceive
idess apd te resent to idsals, to ioke o in short - an
idenlogical position for which ‘the younger child is cog-
nitively not prepared. In adolescence, then, an
E: cthical view is approximated, but it remains suseeptible
E to an altermation of iumpulsive judgment ané odd '
s rat® ynalization. It is, then, as true for adolescence
as it is for childhood, that man's way stations to
maturity can become fixwed, can become premature end
stations; or stations foxr future regression." (7)
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his is instruciive to counselors but Exikson in the same

QM/‘/ g 8F 4 g

(6]

ssay terms such a description useful only as a suggestion
of the orﬁer to develepmental process., It is gocd for all
of us to be reminded that all students are individuals yet
; each is a prisomer of the common human condition.

IV.' WD _ARE THE uPWARDLY MOBILE? . o

v

%ll The American Qream is based upon a faith in hard wozk,

We believe that one shouag,take'édvantage of an open

- opportunity structure. We thus make an established value
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‘of upwazd wobility. But all college students are no;l: aspirants
for upward status and those who are carry this value in differential
amounis., What accounts for the differentials?
There are a numbexr of lines of investigaticn which have been

folloved, One focuses upcn social class, These investigators

note that social class origins ccnfer different value struc-

tures and that these are iuporiant influences on education and

occupation aspirations among adolescents, Middle class aspirants,
) .

they observe, tend to have higher aspixations than lower class

oo Y N W R G PR o SO,

persons and they tend to attribute this to a greater faith

in the American dream on the paxt of the middle class., What

A}

is the empirical evidence?

3

Eckland (8) anzlyzed national patterns relating sccial

class and graduation from coliege. Among high rank high school

i graduates he found that sccial class could not be used to
E predict grad;xation from college. . Ameng lower rank high school
vaduates, howevex, he found that sccial class was a more
poverful predictor of college graduation than were variations
in im:elligence or economic variables. He was thus led to
{ the concilusion that gociai class differences will be of
- increasing importance in determining who graduates £rom among
the college entrants of the next few decades.
4 Seuell (9) studied Wisconsin.high school seniors of the
year 1957 and found that, Yor girls, going to college was

| directly related both ©o intglligenée and socio-economic statuse.

For boys, however, he found that as community size increaswd
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ithe percentage of boys with college Plans increased. He
reviewed the lzieracure and learned that for Cermany, Austzia,

and LOT seven diffexent states in the UcS.A. zural and émall-
town wigranis to cities held lower status occupations than
competing urban-born resi§ents° Upon reviewing his own Wis-
consin data he obsexved that this size-of-comﬁuniﬁy differential
was greatest for boys from high s%a%us fémilies even when
inteliﬁgencevwas Tigidly cont?o#ledo {10)

There was a period-during which it could be demonstirated
that Catholic men werxe somewha " less commlcﬁed to aﬁ achievement
ethos and wexe less 11ke1y <o make a comnitmen“ to.an academic
caxeer, These claims, if they were ever true, have been effec-
tively dissipaged &uring this decade by the work of Bressler and

Westofy (11) and Greeley (12),

A second lxne of investigation fbcuses upon the effects of
Pazents upon the aspirations of young;peopleo Elderx (13)'
reviewed data frem the United States, CGreat Britain, Wesg

- Germpany, Italy, and Mexico and found ¢haz in each of these
cemniries educational attainment was nega ively related ¢o the
degree of perceived parental deminance in adolescence, High
educational attainment was most prevalent amoing persons who
reported democratic~re1ations with their parents and equalitarian
relations beiween father and mother, Bennett and Gist (14)
repoxrted that among Kansas Czty studenis that maternal influence
Was stronger and more éffectivé in influencing vocational ang

educational aspirations at lower class levels, regardless of race,
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Ellis and Lar2 (15) found upward mobility 1o be related not as
much ¢o the dissatisfacticn of the father.with his owg }ot as

it is to the mother's reaction tO tﬁe‘family’s statﬁs iﬁ life.
Students from lower strata report the most non-familial jnfiluences
on their educational plans, girls somewhat more often than boys,
Teachers wexe repoited most oftenAas thé séurce of such influence.

A thizd focus has hgen on the influence of the peex gIoud

on upward mobility aspizations. The usual suggestion, im the
absence of hard data, is that lower class students acquire

aiddle class values from their peexs, a process termed antici-

patory socialization, ' The evidence is somewhat noie complel,

McDill and Coleman (16) have reporﬁgd,on the status complex
in sécondar& school, Staéus_gains appea%Ato_go to students
who have positive plans to attend college, angépoéed t0 nega-
tive pilans, but have a negative orienﬁatiqa toward academic
achievement. Alexandez and.Comﬁbell-(IT) reported that at a
given level of parental education a male high school. senior
has aspirations for higher education if his best ZLriend does,

rvathez. than does not, plan ito go to college.

Boyle (18) reports from a review of other studies and the

' analysis of some Canadian data that the population composition

of a high school affects the aspirationé of its studenis, moxe
in large high schools than in small ones. With further refex-
ence to metropolitan hiéh schools, Boyié finds that peer group
influences help explgiﬁ:ﬁhe‘differences iﬁ aspiration levels

unaccounted for by differences in scholastic ability and discountis

~ the effects of sccial-class values,
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wWe do not’have any eupixical studies, to @y knowledge, Of
thie operation of these same factors in college settingse Uptill
we have evidence to the contrary we can with considerable
sonfidence extrapolate these £indings on peexr group infivences
20 the underxgcaduate college setﬁinga.

At this point, in sunma:y, we have no definitive pattezns

of the source of motivation fox upwa"d social mobility. Social
,class,-paregtal relaylonshxps, and'peer group effects aie all
pertinent, Wha’ +his would axrgue is tha% we need to take into
account each of these dimensions as we wWOrkK with college students
<o incxease uhelr upward aspmzatlonso The peexr group cifects
call for attention to tsa campus climate thxouqa an acﬁmvz ties
program ané ﬂma"c Ikind of jpteraction which provides desirable
role models Fhx students., The socialnclass cffects demand
t+hat we understand the origins of paztlculax student body and
considexr these factoxs in our pxograms OF adv;szng and.couﬂsea“ngo
The parental ielationships faéto; mandates a familv relations
progzan réther <han assuues a complete separation of late
adolescent frem parent jateraction which we, at present, appeax
to do implicitlyo‘ ‘ | . |

The upwardly'mobile student, responsive to his acédemic envizon~j
ment and aceomplishing sat +isfactorily his tasks of pexsonality |
developnent, encounters a society moving couvnter <o his dix acticnsqf

The resultant frustration freguently becones directed against

an undefined "astablishment. : Is society moving to close of £

opportunity to the upwardly mobile?
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THE RIGIDIFYING OPPORIUNITY STRUCTURE
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Folger and Name (19) have analyzed the xrelationship between
jobs and educational attainment <hirough recent ce?sus data. They
report that changes in the occupational sirxucture are less
impoxiant than changes in the edugati-nal levels of vorkezs
within occcupations. The relaticnship between educational attain-
ment and occupation has declined in stvength duaring the past two
decades and appears to be continuing. We are at the point that
gross ievel of educational attainment is a necessary but no
ionger a sufficient condition for occupaticnal entry,

Such a situation has gzeat implicatiocns for college young
éeople. They appear to be aware of this even without the knon-
ledge of figures and leazined studies, How de you get on the aerry-
go-round was the query put by 50% of the responding students at
cne state university whem asked what their principal question
about the world was., Much of the comment about the new pressures
<o get into graduate school xeflects directly this concezn about
a mpidly zigidifying opporiunity stzucture in our society.

795 CONTEST MOBILITY MODE

Tn one of the most impressive articles in recent yeaxs,
furnez (20) contrasted two types of mobility which could
chavactexize a society. He contrasted sponsozed mebility with
céntesé mobility. Sponsored mobility aims to make the best use
of the talents in a society by sorting them into their proper
places., The English educational systen, which places individuals

on a certain educational tract accoxding to their scores on

cleventh year tests, would represent this, Those selected or
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sponsored on the going~to-college tract have an assured place
in the society (the elite) and sheir educatiomal experiences

are intended to inolcate those values which the elite in the

.

- sogiety ;c:i.sh £0 maxinize, Contest wobility, on the othex I‘aa?_.nd,

aims to give e_li.’.:e status to ’ahosé who earn it according to the
- a2ttributes ;vhich that pariicular soci ty detérmiaes to .fetaazd;
The American higher educational sysienm ﬁ.s a pért of sucii a

conzest mobility sys-tem.

-~
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Arerican students rTum an annual contest. A% the beginning

of ecach school yeaxr they axe presumably equal, 3y <he end of the

\

‘year which is the duration of the contest they are sozted along

a singie ;:onﬁinutzm of achievement., The content of this achiieva-
ment was described by ?arsoné as “zeiative e_x.céllence in 1iving
up to the _éxpecta'tions' of the teachex as am agent of the aduit
society." {(21) At the beginning 6f the second year they are
agsin presumably equal and ‘chey. Zun .another contest with a
sipilar grading ©x SO¥Ting alomj ‘the continuum at the end of the
yeazr, <The pattern is repeated throughout the school careex of

zhe student. As in school, so i life. Thexe is no final

.
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azrival at elite status, We are not accustomed to according
greatness to a fellow citizen until his deai:h, ‘when the contest
is over. Until then he is an edqual coatestant 'and is to be
accorded no deference beyond recogrition of past success. Thexe
is no éua:can‘tee of future siatus untii it is taken in an opea
coniest.

The principal feature of Ame7ican cxiticism of their schools
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ig for failure to motivate s'aﬁgei{ts prepexly. This criticisn,
says Turner, "appears to be an intellectual applicgatiqn of the
‘ol idea that people should win theiz station in society by
personal e';_ztez:px:ise." We ¢end not to place a value on the cca-
sent of edrcation as such but rather upon ihe usefuiness of | an
eéucation'. #s a means of ge‘.:ting' aﬁead in 1life. There zemains
nmore than i iitzie of the folk suspicion of an educated man as
one who may. E_zaﬁe gotten &ead without really e.as:ning' his position.
And isn®t our college éi‘i:uatibﬁ operated 1like a <true contest?
Students must meet competitively set stanéards, undergo a series of
¢rials eaca semester, and only a few qualify for tne final prize
of graduatisn. And beyond t'i;xi.s. lies the furthc—zz. tés?: in the |
world of pisetrical affairs'withou'k which oné's practical merit
is as yet uvmcartain. Such amn edt_xcat_ion has merit for training an
individual to ::‘unctipn in an unoxdered wdfld and pexhaps our
Yankee zeputation for getiting ‘i:hings. done may derive in iarge
pazt fron thise \ | |
04 couxse:, .theze are counter. tendenciés in Ameripan' socig‘i:ﬁva
s'tatr.'ié achiévaazen‘c ’zlwv_igh climbing the cozpoiation .ar bureau-
63:3 tic hievazihies and the deciine of individual enireprengure’
shlp are among such sigus. 'Sa, 'too, is. the fact that a co‘ilege
¢duzation is 'thu:'h:ed as a winimum qua}’.ifica“cioz; for entry into
more and more Jrofessioms. To this fuznet offers
nThe ﬁrospect of a surplus of collegs-educated pezsons
sn relation to jobs requiring coilege education way tend
Lo xestoln the contest situation at a highezr level,
and the farther possibility that completion of highexr .

education ay be mozre determined by motivational factors
than_bu_airscizy suacesta that the contest pattexn
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“erer has continued his situdies with investigations into
the sature of ambition in our scciety, From his latexr writing
comes ithe clear evidence that ambition must be measured in quite
différent teras for men and for women, PBEducational and occupa-~

ticnal ambitions are substantially related to material ambitions

for men, For women., howewer, th2ir educational and careerx

L

ambitions beaxr little relationship to their material expectatiiocns,{23]):

7..X, THE CHANGING ROLE OF THE UNDERGRADUATE EXPERIENCE

When the studenf'spent his undergraduate years apart from
the world in a welativply isolated and imsulated environmeni he could ;
usefully be siudied as a developing organism passing through stages
such as those described by Erikson'énd by Sanford {24). Today
he is situzaied wmost comnonliy in'an urban setting, who}ly oz
:paxtially responsible for his own financial support, and whether—
he wills is ox not he is 2 part of the larger sociéty and both
affected by and with a'xesponsipility 10 help determine its -
characteristics and policies, We have come to regazxd his culture
as imporiant to his educational progress and have developed
increasingly sophisticated toolq for measuring and unadrsfandzng
that culture, |
Beckez'{243 defines student cuitu;e as
"a set of urdéx standings shared by students and a set of
actions congruent with those understandings - a shared
way of looking at one'!s worid and acting in it."
Tne dimensions of this student culture axe responses Lo pPressing
and chronic probiems, The nmew student finds cultural guidelines

eady fox his use, Witness, for example, the solutions which
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graduate students have evolved to satisfy the imposed reguire-
ments of foreign language competency. Each graduate school hes.

developed raticnal solutions, coliective in mature, to the

that is they axe consciously developed and deliberately evoiveao
The dimensions of this student culture result from the inter-
actiong of students and the larger society. Where once they.may
ha;e 2een regarded as particular to the'group of studenis popu-
lating a given campus they axe today a part of a ubiguitous
student cultuxe which sp;eads to all campuses., Where once the
student could cut himsels off from the movements and activities
running through the larger society he is now inevitably, though
cften unwillinély, a part of that larger society; subject éo its
influsuces and in turn infiuencing'ito To understand students,
to describe thew anﬁto.predict their bzhaviors, one must iook to
these interactions as much as 4o the individual student and the

pazticulaxr cazpus.

A SUMMARY STATEMENT

The dimensions we have identified as relevant inclucde the .
following?
1, Sceciety has tznded to make the college campus the
iocus of the impulse to chauge ﬁn society, It has
. segnentalized radicalism as a means of conirolling change
but élso as an assurance that the process of change will

be continuous and relevant to its needs.

imposition of this requirement, Thus the problems produce a collec-

tive respoase and coliective solutions axe found which aze raticenal,




r

et e 2 2 ——

. .
— i ot e | pa i ®

e

-17-

2o The climate of the campus tends o maximize the
intellectual values, ciief anmong which is a habit of
intellectual Gissatisfaction. This is often called a
playfulness characteristic and opezates to enhance the -
probabiiity of changz, |

3. The stucdent cocndition has as ong-of its taswms the
developaent of ideclogy, describad by Erikson as the
assent to idealsq This is a necessary stage in ihe
developaent of adult ethical powers.

4, The American Dre?m is of upward social mobility.
Eupirical evidence eséablishes that three factors princi- -
nally condition which students will act épon this social
value:'social class of‘origin, the nature of parental
relationships, and the influence-of the peer gioup.
Graduation from coliege, a necessary condition for upward
uobility, appears io be determined in considerable part by
these social factoxrs which are beyond the abiliiy of the
individual to controi, and operate in spite of his level
of intellectual ability,

5., If the student does graduate from college he faces the
reality 6f a rapidly rigidifying opportunity structure which
runs counter to the prevailing wythoiogy.

6. ihe dominant theme in American education is that of a
contest in which intellectuwal values are secondary to
practical achievement.

7. The student is a part of the larger society and responsive

it mo lancar_under a maratorinm frcm the obliaations of

JOUENEN Ao
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FPerhaps the questions this suwmary implfbs fbrm the wmost apt
description of the contemporazry Americag(coliege student.
- Is the formation of ideology aéépmplished effective1§
in an atmecspherxe of i “niellectual dissatisfaction?
- Is the goél of upward social mobility an accepiable one in
view of the evidence.of a closing opportunitﬁ structuxre?
- Does seqgnentalizing the impuise to cbange suggest that a
change in the intellectual climate is possible for the
contemporary scholar? |

- Is the contest mooxlzty mode consistent with the fact that
mobllzty tends to oe governed by soc1a1 factors beyond the
ability of an 1nd1910ual to infiuence effectzvely?

- Doés the fact that the student is no longer ewempt from the
responsibilities of citizenship indicate that he cannot
afford the Luxurj of 1nie11ectua1 dassatlsfactxon.

"o Other than by optlng out ox by allegzance to an ideology of
‘rapid oxr violent change, how does a student attack his
conéition of powerlessness?

- How-gan +he professox .in the intellectual mode setﬁe’as a
'desirable role model for = student who must deal with
the frustrations of social detierminism?

- 6f what aﬁpeal to a student is the celebration of freedom and
a passionate moralisa when’he.is a-transiénﬁ apprenﬁice.
without powex or p¥ospéct uniess he ""sells out"?

- Can a-studenﬁ try behévior modes without permanent commitment

when he is not insulated from his nurturing scciety?
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