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Preface

Sociological Aspects of Deafness is a collection of 9 papers
selected from those presented at the Fifth Congress of the
World Federation of the Deaf, Warsaw, 1967, These papers
were collected and compiled by the Alexander Graham Bell
Association, Washington, D.C. Other collections of papers
from the Congress have been compiled and are available from
the ERIC Document Reproduction Service. Other collections
announced in this issue of Research in Education may be found
by consulting the Institution Index under World Federation of the
Deaf or the Subject Index under aurally handicapped. Titles of
these other collections are: ‘

Communication Methods for the Hearing Impaired

Cultural Activities for the Deaf

Diagnosis of Hearing Loss

Education for the Hearing Impaired (Auditorily Impaired)
Psychology of Deafness

Rehabilitation of Hearing ,
Training and Qualifications (Teachers and Workers for the Deaf)
The Very Young Hearing-Impaired Child
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IBDIVIDUILS BEIEG DEAF AND BLIND AND*LIVING WIQH.A WEEL

1.

‘EEKRING SOCIBETY
/Thﬂ papen/--

E-_ Eﬁ&x.éeaf _gnd_blind ipdividuals are ltv;gg? -

~ The atabiatieal racorda are different. Aaeozding to-

e

reports there are some 700 deaf and blind living ir
Germsnyg sccording to other reports it is said "no¥,
there are 2,000 in Germany. =. Whence does this difference
come? The first say: "deaf and blind is a. human being
who does not hear and see anything'at all", The latter
says . "The term "deaf and blind’ is to indicate also
humsn. beings who~ still have a slight capacity cf hearing
and seeing" ,

4 »3ae1f would restrict in my report exclustvely to such

pensons who are entirely deaf and blind, thus such
person having no capacity of hearing and seeing at all.
/Hearing alds and eqnipments for individuals having a

- slight capaniisy of ‘hearing will be discussed by other

peoples./
gbgt_dees_it mean_to be ‘desf and blipd’?

The individual being entirely deaf and blind lives .
like under a black glass cover in eternal soundless




| - 2 =
darkness.. There is no prospect whatever of sound and
light! Deafness in greatest darkness! In the dead of
night! Never will the deaf hear the voi¢e of the belo-
ved partner, He does not hear any musiz, nor can he
sing merrily with.othens; He does not hear the enchant=
ing rushing of water, nor dves he hear vhe call-note of

" the birds. .I% is of no use.tc. him to tone in the radio

or Go 1ift the telephone receiver. He can never froely -

 join.the conversation of hearing fellow beings in a merry <>

company, but he must read everything from toneless move-.
ments .of thelr lipswell, if he, what is still worse, were

" not blind, too, .Tho deaf and blind lacks everything what

the.deaf still have. There are unable.to combine with
their eyes what they cannot understando - They cannot spend
their evenings in a fascinating cinems. shbw, and the tele-
vision receiver et home stands in the cornmer uselesso
Neither can he play foobball, nor.can he taks part$ 'in sport
events with well hearing comrades. He cannot enter any - ’
of the many inviticg and. pramisingjprofessions to whioh
the deaf are: still gdmitted. . P

Noel He is deaf and blind., Soundless darkness will be
surrounding him throughout hils 11fe,,— unless a miraele

.would oecuro |
3 Ib is onlz the feeling that has been left to_ bhe deaf

and blina

The capacity to hear and see has passed, but the eapacity
to feel or sense is well developed with the deaf and

‘blindl They feel it by the elasp of your hand whather

you.méan well with him and wish to help him or whether
pity ‘with him is moving yourselfo

The hand replaces eyes and ears of the deaf and blindo
The hand is the bridge <for him which leads him to his
follow beings and to the world around him,

B
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It 1is not¢. freqnent that a child is deaf and blind ever
since ha or she was born. There are some. bragic cases
of _heredity in that deaf and blind marry among ﬁhansel- o
ves and give birth to children who are also deaf and -

 blind. Other children got deafness and blindness by the

German measlea of the mother during the time of aer - -
prasnancy. - However, most of the cases of deaf~blind-
ness are attributive to diseases such an meninglitis,
meaalea, scarlet fever, smallpox, oerebnospinal mening-=
itis, .inflammation of the middle -ear /tympanitis/,
purulent . inflammation of the eyes /ophthalmia/, diph-
theria, gorofula, paralysis, s¢ld, arthritis gud the
like,.~-In.some ocases of deaf-blindness wil not be

 trensmitted but only the disposition to it deaf=-blind~

Se

ness. appoarins then immediately in case of a disease. |
Historg of develqgment of the deaf and _blLind indtvidug@m

Wo kuow vbry libtle how Jeaf and‘blind may hava ltved
in. fo:mer ‘times., lHust 1ikely they became entirely .
scupld sinse obviously nobhody took the trouble to get E
in touch with them and instruct them. Amons the anctent
hieroglyphs or better ‘symbols of the Bgyptians there

is a.mark to indicate deaf and blind which means at

~ the same btime the symbol for the deads He who did not

see snything at all was considered a dead @msn. And 80
the deaf and blind may have vegebated in former tinmeo |
But the deaf and blind are not dull nor are they
apathetic. or dead, but they do have a 1iving soul dor-
nant . within them and driving bo awaken. -The American
Helen Keller who was deaf and blind described in her
autobiography as gshe, when she was a child, had set

. to.with bher figts because she wicshed to communicate

herself to her surroundings:but did pot know hor to make

understandable . hepself. After such struggles she col-.
1apsed in dispairo Hbr goul eried for light and life and
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she could escape from her prison. But then Helen Keller

happened to meet a certain Anne Sullivan and Helen’s .

soul awakened to new life full of spirit and unexpected
wealth.. - And alsc other deaf and blind were met by .
conrageous and determined people sinoe ‘the beginning of

the nineteenth gentury who took the trouble to bring light.
and sound into the dark silence. = Nowadays we are arrived
so .far the that. the necessity of training deaf and blind ..
has been recognised in the whole sivilised world. Indeed,

some . of the deaf and blind have even a university sduca=
tion,. Iet us only $hink of .the deaf and blind Olga .
Skorochodowa, a citizen in the USSR, who in 1961 took a
sclentific degree in the field of-psychology in Moscow on
her paper “How I grasp the surrounding world and—-how I
fora.an;idea ofit." .The American deuf and blind Helen.
Kelley took likewise the doctor’s degree at the New-York.
College and is the author of a number of autobiographies.
= Roberk Smithdas, a deaf and blind American, succeded in
a like manner 50 years after Helen Keller. . In his book"
"Life et my Fiagertips" he described kis. edusational .

'training by s8chool. and“college, he be richly imparted the
.-aid of well-meaning pwpleg .

_gg@;_;ng_of the deaf and blind indtviduals

Expertence has shown that the training of deaf and blind
is no longer a ‘problem in thege days. That is te S8y,
the most difficult problem are the qualified teachers; ..
for each individual deaf and blind child is a *form" per
se, and can engage a single teacher. The teachers will .
have to be edusated as teachers for blind and deaf beings
in order to meet.all requirements. = ..

Of greatest importance is i% to register the deaf and

blind as early as possible. This, howevar, is possible only
if the statistical census has to contain also the deseases.

Unfortunately this is not the case in all countries. .But
then it will be avoided that unressonable parents hide’
their deaf and blind child from the public and confine

) \—j
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their shild $o the bed and allow him or hexr to become stupid.
= A% school these shildren must first of all learn t0.go,

" to ea%,.to drink, to wash, to dress and undress. This is

self-evident .to deaf children. But with a deaf and
blind.child who has never heard nor seen the imitative
ipstinet must be. stimulated in. hard work, The child has
to feel each single movement from the lady teacher to -
enable the child to imitate it.. This requires much pa= -
tience on both sides.. = The training is somewhat easler .
1£ the ohild has lod the sapacity to hear and see in later

'years. ..Then the memory will be of much help to him,. The

nust Jiffigult task and trouble makes the wakening of .. .
spiritusl and intellestual life.. Especially those child-
..ren who:baosne deaf and blind in-their early childhcod
and who.are deaf and blind from the heginning of thelr
lives afe not aware that eash thing has got its name,

that.people are talking with one anotker and ware able to

 understand and that apart from the things ‘provisionnally S

graspabl_e there does exist a boundlessly rich world sonta-
ining.a.wealth of wolours and a varisty of gounds, -The..
comprehgnsion of . the sontext between the thinge in the ome
hand and the singals or marks being !mpressed b;y the lady
teasher .into the other cpen hand is decisive for the actual
mental sondition of the. child, For it is not determined .
yet o what extent. the serebral Sentre has not been affec-

ted by the disease. .In her autobiocgraphy Heler Keller
desoribet that.she, indeed; imitated the marks or sigvals
jmmediately which her.lady beacher impressed into her

hand, ..But she, however, .comprehended said signals as a
new nice game and had not understood igYs intrinsic meaning.
- But after a couple of weeks the discovery came in upon
her and in her darkness like an illuminating lighthings
She stood near the well, holding one hand under the
£lowing water. whilst Miss Sullivan fingered into her

other hand for a hur?,Fed times the word "w a ter "

"~




Suddenly t.e vei!. raised and the gate to resl understand-

ing opened: “These signs tipped into my hand mean the
cool something in my other hand”. ;.

She immediately tried with a bufning cu.ui.osi.ty to
learn the signs for all other toushable things; and

by and by she learned at a high speed the wealth of

the American language. Now she magters seven languageg
altogether. 8he even learned to speak:.. |

Of course, not every deaf and blind individual i.s a
Helen EKeller.. But many deaf and blind who are =orking
intellectually own something of the irner radiant
light of Helen Kelior. A4s sad snd desperate many deaf
ahd blind may ever be they are merry and froliscome,
happy and content as well,. Among the deaf and blind
there are respectable personalities who are consulted
for advice and help by those who can see and hear. ..
In Germany there.are 2 .schools for the deaf and blind, .
vizs in Potsdam-Babelsberg near Berli.n and in Hannover-

‘ Kirchrode.

?.

ucnversgti.on with the_deaf_ and_ blind

You. may talk with deaf snd blind just as well as wi.th
othez people, too. However, conversation will be some-
what slower and f£irat of all you will have to aecommo-
date yourself and you must be patient., .All what the..
deaf and blind cannot see he /she/ would feel with the
hands.. .You may write with yoar finger on the palm of
his hand, or.you.take hls forefinger to write with it
on the.table-top. ~ That is troublesome -indeed and
requires much time, 'But there are various systems of
sign-slphavets by meahs of which proceedings are going
on more quickly.

a/ Pingertip alphabet accordigg to Lorm
"~ fhe deaf and blind Czech, Hieronymus Lorm by name
of Moravia invented a finger-tip-glphéabet which is
preferably used in Germany. The German vowels 8, @,
i, 0, u are being tipped on the 5 fingertips; for
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b, 4, gy h strokes are being drawn along the fingens;
r is drummed in ths palm and so on,
h/ Latin alphabet
Italiau and.Spanish.mpnks uaed this. alphabet to
avoid. breaking their vow of silence. You tmitate S
 the Lo%in characters by forming your hand as follows:
a.= tlenched fist; b = open hand; o = is imitated
by forming your tHumb~and forefinger spread like an
open cirele. In a like manner this alphabet had
‘been used by Anne Sullivan by Helen Kbller, and also
the Ober .inhgus in-Potsdam-Babelsbsrg near Berfl.i.n
. would fise it for his deaf and blind 1nmateso
c/ Symbols fop the degf = . . -
 Desf-and H1lind under our care whn became deaf 1n
-sgain childhood but.lost their 1ight at g later
 $ime falk with.their deaf friend by means of the
same 8ign language already known to them when they
 were shildren! The person who can still see. takes
the hands. of the' deaf and blind and signalises the
 sign language -through the hands of the deaf. and blind.
- And so there are many possibilities also. for 3ou to
talk with a deaf and blindo
‘Du be cocurageous! Only the first step is the haraaeti '
d/,Uhgegg_ggging,g;d fop tho dggg_ggg_bliné Lo e
- Should nevertheless with all these attempts the
conversation not go on prqperly, there are sttll
various understanding aids serving the nonvaraation
between deaf and blind and those who are able to.
qee;'~uost of these aigs require the knowledge of
the Braille-System whilst the seeing person "talis"
by means of the special acrtptuv adapted to him whiah
is 1mprimted on said aido .
e/ §ra11ke_4_xmbols in writing for_the bling[

) It 1a of sreatest tmportance for the intellectual
ﬂeve10pment and oscupation of. every deaf ahd blind to
learn the Braille-Systcm. This knowledge conveyes
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%0 hin & wide selection of entertainment by readins
books and writing letters to othexr blind and deaf
and blind as well., In the beginni.ng of the 19
sentury the Frenchman, 16 years old Louis Bra ille
| 1nventend the 6=-poi.nt=syatem¢ 8aid 6.points form..

~ an upr!.sh.t; rectangle comprising 2. rowa of 3. pointso
By different arrangement and number of pai.nts 63 ..

 different characters can be represented.. This al-
lows an eaa:y 1ncorporati.on of .the alphabet' in.

so-called full seripture and abrldged sczi.ptune,
and. also all figures and all musical signs and
notationom-wa the blind all over tha world w“a own
an. alphabeb write by this 6=-poi.nt=~aystemo o

£/ I_B_Zl;g_ck writing typewriter -

ilso tha atandard black=type !:ypewriter can be opeca-

ted by deaf and blind. By this so-called 1O=finger-

-system.they learnu operating that typewriter guite

easily. BSome of the typewriter-keys can be easily

identified by small scoverz wrapped around the keya

alwaye allowing to tske the bearing anew. = . |
To whgt _extent are desf and blin blind ¢ ﬂgggb e_to ;;gg_ __gg:
pendently? |

When you ask rie whether deaf and bli.nd are capa‘ble to | . |

wash, dress and eabt 1ndopendeni~.1y? I hope y@u do know
now that the deaf and blind can do a11 these bhings

quite independently unless he is inbecile. . = -
The hand replaces ears and eyes to the ﬂeaf and bls.ndo

But in.order to find eva.wythmg maauy he mst.’o |

a/ I.S.gee.s_od -oxder

If they undress at nighls they must place their :
garments so.that they will £ind them asain the next
morning quickly and without ﬂiffieulbyo ‘

Also the family he is living with must keep e;ood
ordero Every thing in the flat, each chair, each

| flower=~vaseg each piece of under\%r or linen in the

N K
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linen osup~board should have its proper place. If.
anyone raises from a chair he must place it lmie~
diately near the table, lest the deaf and blind over
theows- 16, . In. the flower-vase must not be stamd......
overhanging branches,. isst the deaf and blind inciden-
- tally touches them and throws them down together with .
~ the :Elowe.n-vaseo _The house-wife must not place a dish
. with ‘spinach on the table without warning him before,
lest .the deaf and. bli.nd inadvertantly places his book
therei.ne -The waterabucket must not stand in the nidst
of..the room o avoa.d the . deaf and blind to fall.full
length. .down. on . the swamped floor.: At whole sale house
eleani.ng the.deaf and- blind has to be warred in due
time, and every change in the flat must be announced
%o him,... . . L
If ‘the fami.ly o:t the dea:t and bli.nd keep sood ox,'der v oL,
in the flat he :Eeele well therein, walking about Just
like a seeins person end £inding everyth.tng immediate-
1y without seeking for if for a long ti.meo.- Even at
table.he is able to. help himgelf if butter, bread, .
Jam,- eoffee and eusar.- stand on.their proper place
and remai.n t:hereo He takes what he wishes to have ...
. &nd is. able bo be=have himself like a seeing individual.
The more. independent you allow him to be - the better
“he-feelss... -’
 But in :Eereisn stmeoundi.nge he is enti.rel,y depen=
dent on youo{ But .he .is srateful if he can,.ab.
least thene, find the way to- the lavatory without
30\1! helpo : e
b/ Are_the dggf gng_bli.nd cggable to_ 11 b _unemeelves

---ﬂ& [ —1 1

" ina_ dwelli _gg of f.’lg_?

Kany would say: "Not" - The dea:f.’ and blind Robert
Smithdas aneweres "yest®. After the exsmination
‘he paseed at ‘the New»YOrk College he moved :’mto
hi.e own ﬂat bub declined to marry at bhat ti.meo
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I do not know/long he will stand bhis A uati.on
for hi.s meal were burnt repeatedly. - Deaf and
b1’ nd woman have much more skill for aook:i.ns and
elean.tng upl .

o/ The_house-ddor !z.é&é....rlp,s_es

If someoné m.ngs the bell of Robert Smithdas :Elat

"~ a propeller is being operated. He feels the draught

and opens the door. - In Bngland and Germany ‘apart
- from this.means there is still a :Burther means which
‘ope::ates electro-magnetieallys The deaf .and blind
~ parries on his wrist a ‘receivér wh‘l.eh starts to..
vibrate whenever. the bell-push at the house~door
' 1s.being pressed. -This has the aavantage that )
- Morse-signals can be si.guali.sed by pushing the
button.for a longer or shorter time duration and by
which the deaf and blind learns who is. atanding
outside the door. %Thus under gertain cucumstances
" he.need.not open thé door if he must suppose a
- stranger to stand before the door. =

d/ g_l;ggm _glock for tg__ggaf and bl;_nd

TThe desf and blind can make to be waked by the |
.draught oi’ the propeller mentioned above, and whtnh -
is pui: in operati.on by tko alam-olocko -. I:B, honavm:,
he has drawn the coverlet :Bar beyond ‘hig.héad.he-has
does not .feel the draught. Thenefore. perhaps .1t is
more advisable if he. uaes a knocki.ns alarm-glogiss

the alarm—clock actuates a lever whi.ch vi.olently
knocks againsi: bhe bedo

e/ Q._.r.etﬂ..%e..i,s.e ze.s.she.éeaf gnd bl bliné

for exampla, metre rules and tape measurea. clocka
and watches, bhemometers, compasaes and games of
cards as.well as games on a board ox tableagamaa.
Kit:chen utensi.ls and sewins needlee are. manufac bured
80 as to be blindeproof fe.. houaeawiveso - 8o the

-




deaf ard blind mon\and wtves need nrotd gtve up all

‘of their independency if they understand to make
. - - proper.use of the means available to them,

9 ofbsgions fbg gegf and_ blind

Bad are the pzoapecbs for a potenbial p:ofessions for
8eaf and blind, As a rule, professions coming into
question are as followss basket-maker, cha1r=bottomer,
mat-maker and strawplaiter, brushmaker, spinner, weaver,
knibting—wonk, grochet-work , and simple factory work,
That is hard for intellectually active deaf and blind..
- Those among them whko are particularly intelligent are
- eptrusted to act as representatives for their companions
in misfortune, in that they draw the public attention
to the deéf and blind by lectures and reports and help
to improve cheir living standard, and also help to
e accqmplish thelr rehabilltationo f
10, Own oggantgabions foxr_ the deaf and blind

Does noe yet. exist. -In Germany they are associated to
the organisabidns for  the.blind which organise rest-.
cures for them every year. - Ecclesiastical organisa-
tions are looking after the deaf and blind and the. -
protestants who are hard of heraring. Only those who
are.deaf are.still to comeo .The deaf and blind are

... also.deaf but. blind in addltibno e s .

11, The deggugnd blind are eggecbinsﬁsamethin? of_xou

Ths deat and . blind need your care! Do comes and speak
to.him,.. Tell him all what is moving~ yourself and what
you have-seeno."meach.htm the fingertip-alphabet.and
the Braille-systém. Then go on btallking with hime. ... -
Regard him as an .individual up to standard who wishes to
advise and help you in a manner as you.do it to. h.i.mo i
'ASk,hhm what he would. like to buy. Have many walks with
him. . .Allow him bto. partieipate in your life, in your.

pleasure and griefs =»Maka .a_mezrry and happy indtvidual
of him, thus enabling to hopey laugh and having fun.
anewo Than you will enjoy yourselfo |
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AIEAFMANSEXPERIENOES IN AHEARINGWORLD '
/The pape:.'/

. You are probably . thinking right now that the fact I
was educated by the oral method colors my objectivity about
the .implications .of deafness. I want to assure you that
- I.am very much aware of . them, .I would like to share with you

1y experiences in trying to use them to advantage in my 1i.fe. '

- Pirst of all, although I beli.eve strongl;y in the

" oral method, I @0.not necerrasily think that such a method

is a real f.actor in he;i.ping deaf people enter the mai.nstream |
of..gocial - life among ‘the - heari.ngo I an.the Pirat one to .
admit that: such a method does help make communication easiers.
Howewer, ‘there are many other factors that may apply equally

to deaf and hearing people in making them soclally acceptableo_

. ‘I did not speak well at all while in. hi.gh schoolo . The
students had difficulty in understanding me. I fel% shut . out
of . their. liveso - Henge I was puszled by the waim greetsi.ngs

. that enveloped me ab.thé twenty-fifth reunion of my high .
school 31&880 Ib tm:ned out that they were proud of me as
the only deaf. person in the high school at that. time, but
that they were. still too self-conscious as teen-agers to -
tell me g0, They liked me as a per son, t00, they -told me,
because- I was always laughing and smili.nso 1. never gave
them.s reason to.think of me as an cbjeet of" pi.tyo .Here -
speech _was-not i.nportanto It wa8 my atti tude that attzacted

my classma tes.

T ek
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It is very difficult to maintain this sort of
positive outlook wher there are many negative factors .
operating to your disadvantage. It is almost impossible
in childhood, and it is only when ome grows older and

takes his place econcmically Yhat .he begins to gaifs

more sonfidense in himself as a person., This is true

of .all people=-=that we feel and think better when we . .

become citizens of the world, producing net only for our

own well=being but also for the welfare of others. . ...
.. Hengce it is important to prepare a deaf child.voca-

tionally., It.is obvious, however, that he must first

learn how t6 read, write, and do sums. What fcllows de-

pends.on parents and teachers. My own mother and father

cooperated with my teachers in helping me to assume

responsibility by completing assigned tasks and to think

for myself by giving me as much leeway as possible in
decision-making. Sush preliminary preparation, to me,
gupports the usefulness of later vocational training.

. However, in the final analysis, education in .. .
general is far more important for the deaf chlld than speeia~
lized voaational education. More general educaticn insrea-
ses the wlde.range of vocations.. . .

What do I mean by gereral. education? It is not only
a matter of more reading and studying to gain a kaowledge

of the world. It is also a matter of knowing and unders-

tanding people better. . .

. In other werds, it is my feeling, from my own . ..
experiénces, that a.so.”.al life is a necessity for a deaf
child. -Where else can he learn to be perceptive, sensitive,
aware; conscicus of individual personzlities? Book learn-
ing is.not emough.. A child, deaf or notyneeds to partici-
pate directly in every=day life, He sannot be sheltersd
from reality; h+ cannot be segregsted from the wo:eld9 he
cannct be put aside to be noticed once in a while by
parents, relatives, and friends.

=
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... This is such an elemental necessity that it is almost
overlooked in the education of a desf child. He may be
well-read, but.he does not understand the world because he
has .had no direct.contact with it. He may spesk well, but
he is not well-sdjusted socially because he has had no
actual experiences.in the outside worlde = -

.... . Opportunities at school and home must be created for
the. deaf child .to meet .his hearins peers on a social rather

- fhan educational- 1level. The most obvious place is the
vplayground.. This is where I received most of my education.

It.might have'been on the lével of the gutter, tut it proved
most useful in my social adjustment, At the school for the
deaf I used bto sit quletly, eating.lunch by mgselfo B
could not grope with the rough—and-ready boys as they were
older and bigger . than. Io -In order to avoid them,.IX began

to shy from making friends even outside of schoole” - .- -
... .My mother decided that she would try a regular school
for the hearing when I was twelve years old. At the beginn-
ing of the semester she almost sent me back to my 21d school .
because I was unhappy and fearful. Yet she had the sourage
and wisdom to help me become adjusted to my new cltuatione.
Tittle by little I hegan to know my classmates. Recesses _
and lunch periods.in the playground gave me the oppertunity

%o..talk with them, I think I learned more from them im six

months then the six jears I spent in the segregated school
for.the.deaf... I acquired a new speaking vocabulary, I
acquired information that other peopis.take for granted,.
and, atove all, I acquired new friendso Such were the
fruits of .integration, .

__..._.I realize that.it is necessary to give special
education to a. deaf child, but it can well be given- -in an-
integrated school, There could be several gpecial classes
located in a school for the hearing rather than in a sepa-
rate schnolo

. . Even.before I left the school for the deaf, my
mother would see to that I was supplied with playmates.




She uould;ftx¢picniea_andidriva us %o parks or.the sountry
where we could play and swim. My father was away.a great -
deal on.business, and we would mee%.him frequently on
weekends with a friend of mine in tew. . " L

-We more or less got along with Iittle commnnieationo
The rcal test _came as we started .our . teenso My parents
began.to.worry -that I depended 0o much on. them for my
social - sustenanceo -They .first sent me.to cemp when I was
thirteen,. It was sheer agony to be suddenly on.my own,-
but.it.was a.valusble experience £or.me.. A4s I learned to.
rely upon mgsela, I began to grow more confident in nyself.
and to identify myself gs an .individueal. . o

. .To reinforce this learning ny parents had me ,
acquire. skills in tennis. dancing, horseback riding, and
even .bridge. Such sports.threw me inte sonstant social
interaction._with my peers. . . .- ] o _

- My .mother sand _fathoer. didn’t stop hereo -When they.
entertained.at home,.they . tneluadme at the dinner.table..
It was no fun to be forced to behave properly in public .
according to my parents’ ideas! Boredom.forced me to .make
conversation and perform sorial smenities, It was valuable
training for me,. . .

- -~ - My mother wou.d arrange to have an annual bizbhday
party for me, and she would managge it with such.imaging-
tion.and charm thut the children would eagerly walt . for
my birthday every .year. -In.the maantimg; they would
invite me to.their own birthday parties. -Evidently, I.
was. given. mors.- than enough opportunities to become asgue—
inted with paople. ... .

.48 I grew older, I began to entertain both sirla anﬁ
boya at dancing parties...I shall never forget my soelgl
awkwariness at my vezry first one. I did not understand
why -zuobody danced until my cousin took me aside and . told
me that. it was the host’s dubty to start the dancing. I
remember. being invited to a great many parties during.-
high schocl days, and thought it was because cf myself.,
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It.wasn’t_go,..Years later I discovered that my mother ..
would telephone her friends and remind them to ask thei.l.'
children. to include me in thelr parties. -

Perhaps in this way I made no genuine friandships. -
Just.the same, .. enjoyed myself, and by the time I gradua=-
ted -from high echool, I was able to pick out ny onn |
friends. . . .
.. .1 was :t‘ortunabe to have underatanﬂng teachers at
the school for the. deaf... One teacher assigned a Boy-Scout
to be my ."brother", ZEvery day he called me after school,
armed .with word games-that the teacher gave him, We'd .
 play the.games on.our way home on the trolley. . He-would
then #::uz; the neighborhood boys together 'andafom a
baake‘aball team for me to .play witho. . . . A

. 8till another teacher would have her own daushter 8
class exchange visits with our class once a year. We. -...
participated . bogether in the slassnoom and on the piayground.

.. I could continue ,ius?’@c rg@wivelyo I.think I have..

indicated enough examples %o prove ny thesis that aocial
situations for.deaf children must be comsciously and even
artificlally .created., These children camnot be expentel to
mature socially.in isolation,-to cope with the demands of
the hearing world in a.vacuum. .Every avenue to social
maturity must be kept open for them. The sooner.they are .
exposed to the wo-rld; the easier it betomes for them to
mature. .. . ,

Whal: do I msan by soci.al maturity? I am not a soci.al
aci.ent;i.st, ané I cannot precisely state how sosclal maturity
ic. measured and defined by the standards of the hearing |
world,.of the hearing community, and even of bhe hearing
familye, - - ‘
It.is .common knowledge, however, that what appli.es bo a -
social situation at a given place and a given time cannot
apply equally to the same eituation at another time and .
place. I% depends on a variable, that of the individual,
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-Once wa understand the taet that every person cannot
be expested to have the same sort of personality, we can
easily accept.bhem for themselves... In turn, we cen thef:
accept ourselves and our hearing bandicaps. . ;

. Soclal preparedness is thus necessary to achteve such
an attitude... It.is immediately apparent the minute mm |
walk into a room. |
... Who.isn’t.attracted to a person wu:h a reeds smi.le
and a.cheerful countenance? I know from experience tha®
they go far.in minimizing the fact that I am deafc - -

.. Nine times out of ten, I've dlscovered, people wait . ..
for.one another to make the initial approach in social conta-
i ets.. I therefore make it a point of going at least ninety
| per .ceht of the way in establishing a social rapport with

them.. I try to understand them as people and often succeed :
in breaking down their barriers. - .. ‘
..- .It has.been no.easy process for. me. to develop as a
soeialebei.nso I do not.say that everybody.can suffer and
sweat.as I did.in changing from . an.introvert into an. .
extrovert;. However, some of the coworkers in my office
have applied my way of thinking to their own lives, and - |
they found suddenly that they were.no longer lonely. - They.
discovered as I have that there are many interesting péople 3
in.the world, and that in order to keep up with them
continuous acquisition of knowledge is necessary. - |
~ All in all, one must have experience in order to. y
gain.a knowledge of .the world,.and, in turn, to.develdp .
@ social personality in.relation to. the world he must meet:o
.. ..I believe that such social.adjustment leads. to . ... |
successful vocational adjustment. Social confidence leads |
to .confidence in one’s ability. I can state but a.few o
examples among my deaf friends. -Medical illustrator,. ... f
nathematisian, architest, photographer, editor, engineer. '3
They all could not have ashieved sush linteresting cscupa=
tions without first preparing themselves socially as well

g i
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as-educationally. 4s for myself, I do not see how I could
work in a publishing house with forty other pecple and geb

along well with them, or.how I could handle rights and

permissions.for.our Looks without the kind of soclal and
academic. education.I. hado . , _. .

Phrents. teachers, and the public nust be educated
to-seemthat,learning opportunities are expanded and ]
extended.for their deaf children, It is .the hope of deaf
adults.everywhere that cuch education will be recognized
as a birthright for each child.

i Y FESP R et mrn e

oy st ot SR



v KONGRES QWIATOW &S FBDERACJI GLUCHYCH WARSZAWA 1967
‘ | 4 Congress of the World Federation of the Deaf — Warsaw 1967
R 4 C’ongres de la Fédération Mondiale des Sourds — Varsovie 1967

o s ot

S ————

qi
|
i

'_K@P. KAPLINSKAIA Cand}Pedec.‘. , Voc-Reh=3

."Academy of Pedagogical Sciences
Scientific Research :Institute,of Detectology
Moscow - USSR |

) FROBLEM OF TEXT BOOKS . AND SQHOOL'APPLIANCES
i . . FORrVOGATIONAL EDUCATION OF DEAF ADULTS

. I /Tho paper/

Problems ot theoratioal developmmnt of text books for the
deaf on various trades are not receiving sutiicient attention
while the vocational educational establishments are badly in
need of text books° T | | |

' The deaf do- ‘not ‘use;the text . books by trades. issued for
the normally hesz ringipeople beeausoqthe complexity of the style
and the structure of .the’ material and a: large amount- of unfa-
miliar words make a text book very hard to understand,

, Statisties analvsis of texts of a manual on plumbingxy
 revealed that every : chapter ‘of this book ‘contained on the

average up to 1 150 ditferent words and thev were rarely re=
peated. o , '
| If usually the advantages of the language of any composition
| ~ are valued higher it the variety of words the author is using
i | is great then in reSpeet to the literature for the deaf another
o principle is valid.,the rioher and -the bigger is the vocabulary
of the book, the less. understandable it is for the deat. Con-~
sequently the adapted literature will be the most valuable for
the practiecal purposes. '
The requirements for the adapting of text books are the
following° )
-~ a/f ‘the maximum of the previously learned words should be
used in the book; = T )
b/ new words should be: introduoed in the'texts gradually, o
| .e/ the style of composition should ensure the" optimal re=
peatedness of these words'

x/ N.N. Eropivwmitsky ”General Course of Plumbing".
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4/ the words forithe text book should be seleoted with
m%the strict aoonunt of the 1mportanoe for studying this or
that topie. '

Probably, the £irst three requirements oould be ful-
filed on the basis of empirio expsrienee of &exi book oompio
lers, it is necessary to have materials achieved tnrough spe-
cial lexical analysis and selection to fulfil the last require-
ment., The method of statistic @tudies of both the spoken and
the written.languageeis‘the generglly rsoognigod metnod.of
seleotion of the mest important wordsg It congists of coun-
ting the' total amount of words in tex;s on definite topio and
of definite volu—e, the following summing up of the frequency
of use of every word. Lists are obtained as a result where
the frequency of use of every word and the number of studied
texts are indioated. They are the so=oalled frequenoy dictio~
naries° The most frequent words ara reoognized in linguistios
to be the most neoessqry, the basic ones,

Diotionariesaminimnms are qompiled on the basis of the fre-
quenoy diotionarieso A diotionaryaminimum shoulu 1nolude the
‘;amount of words. whose knowledge. ensures the understanding of
~a text of definits volume., Linguists have established that the
knowledge of 2,500 of ‘the most frequently encountered words
make it possible for a foreigner to understand 70=80 per cent
of the text containing 10,000 wordsx/ Finding out of a similar
.rulo appliable to the deaf is the topic of speoial studies.

The first experienoe on oompilimg the diotionaryaminimum for
‘the vocational education of the deaf to beooms plumbers is al=
ready being compiled, i

The statistioal processing of texts is aooomplished by |
means of eleotronio computerso

The total amount of different words in three books was
7,000, A rough division of the vocabulary of text books for
the generally used and teohnioal lsxioology was aooomplished
in the course of the analysis and as a result‘it was establi-
.shed that the technical text contained 56.2 per cent of the )
generally used lexicOIOgy% This générally used lexiQOIogy was

X/R@Mo Frumkina "Statistical Methods of Lexieology Studies®,
Moscow, Publishing Houses "Nauka®, 1964,
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‘to be rediced first of all. The rediction was to be done by
eliminating the most rarely used worde which wero used by

the author in abundance for the sake of the richness of the

~style and by finding out the dominating synonims, prefixes,
roots and suffixes. : : A

- The technioal lexieology eould also be reduced though in

& smailer degree as it does not have elear differentiatianl

| and unixormity of terminologya o |

- The list of words thus obtained should become. the lexicoaﬂ
logy basis and the lexicalogy standara for.the compilers, *
editors oX text books by trades. But the work on the selec—=
tion of lexicology for text books does not gclve the problem
of text books. The development.of the structure of the text
book material which is'very important for the successful ma-

stering of knowledge is an important problem in this issuse.

'Phe structure of the material of text beoks for the deaf
should be a result of the basic principlee reflecting the

4 peculiarlties of per@eption and thinking of the deaf. In -

i  our opinion everything is important here; the system of
training tasks diselosing the essence of the material and
the form of delivery ‘of the matarial = the type, portions of
text, illustrations; etc. , S L , R

The experimental spe@ifi@ation of the pe@uliarities of
the structure and delivery of .the material 10 th@ deat is an
1mportant 1ink of the pr@blemo | |

The next essential pr@blem is‘ the problem of usimg visual
aids in voeational edu@ation and espe@ially the use of visual
aids for the ac umulation and mastering of the voeational dic=
tionary. /The fact of existence of the di@tionaryaminimum '
does nov solve the problem of ‘the methods of ac@umulation and
memorizing of the dictionary/.

quulanguage dictionaries are used to teq@h foreigners,
This method gives nothing to the dégf ae. in such cases the

‘knowledge of one urknown word is disclosed by means cf other
words which ave alsc unfamiliar, The deaf need a speciai dic=
tionary which would disclose the meaning of the word by means

~of an 111ustra,m@ns or in other words9 a pi@tur@ dictionary.

A picture dictionary will become an ‘original schoel appliances




‘which could be used both for learning words and tor under-
standing technical texts. o | ”
The author of this paper has already began to compile a
picture dietionary and an experimental work is carried -out
to find out the conditions and the peeuliarities of undar-'
‘standinga. word: basing on a picture. It has beem established
in the course of studies that the understanding of short pro-
duction instructions is 20 times higher vhen they are based
en a pictureu,But the success of understanding & word basing
on a picture is. ditterent in different pupils. Some peculia-
rities of understanding a picture which are sometimes expres—
sed in a concrete though it happens in an incomplete or dis-
torted understanding ofﬁthe.picture have been found out. The
success of understanding a word baging on a picture depends
| chiefly on the level of the lexical and logical mode of thin-
| king of the deaf and the level of knowledge and practical skill.
And at last the final link of the problem in question i.e.
} the preparation of the methodical guidance for the text books
on vocational education for it has been practically established
that many well made text books are not sufficiently recognized
neither by the pupils not the teachers because the latter do
not have a key to the text book, i.e. methodical guidance.

o

Full Tt Provided by ERIC.

LER&C




1 3\

V KONGRES SWIATOWEJ FEDERACJ! GLUCHYCH—WARSZAWA 1967

L Ty s ,

! \ \ ’ / -V Congress of the World Federation of the Deaf — Warsaw 1967

! J”CF'/ _ -V Congrés de la Fédération Mondiale des Sourds — Varsovie 1967

| ‘ I A — » - : ' ___ ' R
Inger TUXEN

Counsellor for the Ghildren
in the Special Schools for‘

the Haxd of Hogring
00p hha en = HENMARK

Vocoﬁeho*=v8

SOGIAL AND VOCAEIONAL ADJUSTMENT oF HARD OF HEARING CHILDREN
- AND YOUTH |
~ /The paper/

1. The situation when 1 ¢ Instartéd'as a counsellor for the
Children in the special gchogls for the hard of hearing

The pupils were referred 1r@m.the heuring Genter to
my cffice at the age of 1l4-l6 jears in the last.grade. .
For a 1ons time, they had been in sheltered. school surrounam
ings, the teachers speaking loudly and distlnctly, with few
_pupils in each class and other sonsideraticn to the hearing
'loss. In the homes too these children most often had been
shektered.in a similar way. There could however be some . ..
homes denying the hearing loss, sausing even more isolation
{n the family situation, These cirsumstances caused lack -
of acceptance of the hearing loss when fcsussing jnbwselee—
tion, . both considering possibilities and limituss and it
was often a very hard job for me to.turn pupil &nd parents
over into more realistic selections, They elither showed
great .disappointment or gok aggressiveg when I tried to .
turn .them away from.job«aeleatiou about which'I knew for
certain, they could not mansge with the hearing-loss.
- What made this situation even more problematic was
that many 6f the children had put away their hearing=-ald
and.were not to persuade to wear it at worke ‘Essehological
blockings and immaturity were flourishing, so that this
voecatbional adjustment and start of grown=up life cften
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turned out to be a fallure and a very painfull one
indeed. The handicap and all these mentioned factors. .
had made these youngster more sensitive with less resis-
tence to meet and cqpe with the problems of life.

2o The children with hearing loss ln other social
lnstitutione T

. 'Wethepr it was in the child s Welfare or 1n other
soeial.instltutlons for handicapped childrem, the hearing
logs was often._not fully understood and coped with cons-=
tructively considering adjustment to the hearing aid;
the teaching of speech and language, special help to .
difficult school-subjests, where the hearing loss cause
limits .ia following the teaching properly. Neither the
staff nor the child and the parents were really aware of
the special problems of the hearing loaso
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Theugh tho hearing loss of theso ehlldzen mostly

was a moderate one, the_adjustment showed the same prob-
lems as mentioned aboveo : .

.. What surprised me most was to see, that maladjust—
ment, immaturity and lack of scheol-knowledge in.this
group of hard of hearing children were often reaching an
extent mush worse than that of the degree of the hearing
loss should indicate. A moderate hearing loss when not
goped with properly could thus develop .into a great handi-.
58D Qppbalte.you could. see children with great or sompli-
sated hearing losses adjusting amaxingly well beeing able
to follow the teaching at school. The psychological answer
ts this is, that you do react to the handicap accordingly
to the pattern of the personality primarly more than to the
degree of the handicap. Therefore the climate at the .
school and in the home is'of such great importance, It
should.give the.children optimsl poeslbillties to .develop
into msbturity ascordingly to their.patterm of personallty
meeting their needs constructively.

A
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1o In the speglal schools for the hard of hearing ghildren
T soon realised, that the voszatlonal adjustment had to
start ‘éarlier from the above mentioned problems arising,

‘and that our program had to integrate into the school Prograa

at the ageo when child and parente start to foous job selec=.
tiono. I tried first at the age of 12 yearsg but the children
were still so mush at the play plan, so you could not stir
their interest for work and grown=up life yel. Ve nust .
take in consideration that the aurally handisapped shildren
do reach maturity later than the normal hearing children,
Maturity does to a great extend some from what childrem
hear grown-ups talk about in the sogial life around.them.--
Much of this do not some into the auditive rsdius of these
children.. But at the age ¢f 13 to 14 years the pupill
were as alert and eager an audience as you could wisho
Before staring this vocatlional adjustment program at
the.eschoel I head the hearing tests from the hesring eenter;
school recofds and all sorts of informatioms aboub each
at aehool and ip the homeo

!['he %ggtwggl géqgmstment Pmrrrgm
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From the public Voscational Guidance Office I got all
the dirferent sorts of material availables . books, phamp-
letng fllnsg tepe-records eto, I started to explain to the
pupilu the .clalns et work in general, the different groups
of w@rkg using the above mentioned material to demonstrate
this.. .I engouraged the chlldren to study the material, to
work out notes im their books about it, sutting out pictu=
res to put into thelr books, and especially to discuss it
with each other. To many of these children /akd to all -
children.at that age/ working sonditicns is not & compre-=.
hensive thing. They have either ne ideas about slaims and
conditions ox vague idess - most often unrealistis ldeas.
These lessons therefore should bring thess fastors inte
thé . ehildrens mind im an understandable form to end up im
f@@ussins realistis Jjob selectionso. In between we visit
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factories, offices, sheps and whatever could give the ..
children an.idea about the working life. Som of the most
imporiant part.of this adjustment program was the disguss-
ing these circumstances of the working life. When sonbtact-
ing shildren at schools where a weosational soumsellor had
givern a few. lessons in vocational guidance, the shildren
had not understond much of what was taught.. Especially. .
hard ¢f hearing children @p let sush passive teaching pass= .
1ng thelr persception without asccepting it or understanding
it, because the subject foxr them has no relatian to thelr
understanding. interest. . . .

Yhen having been talklng abou* the w@ﬂking situabions
and claims .in general we focus.the problems of the hearing
loss in.the different working situations znd how to cope
with it. .Most important it is in the woestional adjust—.
nent.program to discuss openly with these ghildren the poss-
ibilities and limits in the job selection oming to the .
hearing.loss, as well as to their individual abilities and
the sircumstances on the working market on the whole,

Parents’ Guidanse_

.One thing became vsry soon abolutely slear to me was
that if Q‘VQGQtiﬁqpl adjustment program should succeed with
hard of hearing shildren youthad to guide the parents cons-
trustively about the hearing loss in the jobmselectien;m“
They bave their dresms, wishes, fears and ambitions about
their bandizapped child. They too adjust to this problem..
accozdingly to their pattern of psrsonality. This you must
¥now and know how to use in the parsnts’ guldantce msking ..
ths parents astive and pgssitive in the vocationgl adjust-
men$ of their child.

..When.I know each zhild pers@mally from the 1ess@na
at schocl we arrangs the finst parents’ medting at .the .

@h@@lo There too. we dlscussed the slaima possibilities
end cirsunsbances om the working market fosussing a ﬁealia
stis job selection of . their children. The preparation e
s parents meebing insluded slso &0 £ind put what each
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parents’ work is, to lead the guidance into trails familiar
to them. In fact you. must be able to.stir their interest
so much, s6 you really make bhem active participating in
the discussion. -That gives you a realistic opportunity to
see. how they adjust to.their handicapped child, if they
really had accepted the problems. If not I had to work
with them to mgke them go inbto other trails.leading into
a more realistis acceptance of the problems. .

. ¥ou cannot say, that all the parents sre able to be
1ead.inte.a realistic acceptance. Their frustrations and
problems. can be SO'deepgoing; that they need more treatment
than I can give.. Bubt on.the whole its very satisfying .

" indeed to work-with the parents. Many of them have for years
" had their fears to-struggle with~ It is not seldom when ..
~ talking to parents-of handicapped smsll preschocl children, .

- that they ask me with fright: "How shall our child manage at

 work”. They admit in the vocational adjustment program at

the parents’ meetings, bthat they have. been worriyng over

“this in countless sleepless nights, and that it is a great
‘help to take out these fear and worries and discuss them

openly in. the bright daylight instead of turning them
endless over and over in the thoughts at nights.. But it ..
is neceésary to emphaziseg that susch parents guidanee only
cen be given by knowling the hearing problems of each child
as well as the actual working situations. . In many cases. -
we have had hard of hearing children referred from the hear-
ing center, the hearing therapists, teachers at school. and
also . the counsellors from the public vocational guidance
office given the child and the pavents a vocational guidance
so wronglyand impossibly to realize either owing to the
hearing loss.or the working situations, That makes our
guidance more complicated then necessary.'

Prevo~ tiongl Plgrement

Slx.years ago a teacher at one of the special schools
for .the hard of hearing children here in Copenhagen started
a prevocational placement program. For two years I worked
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with him.on this program, when he left the.school. Since
then I have continued on my own. When we started, the.
prevocational placement was in a.very experimental state
in this country, so we have to build it up entirely on
our own only with inspiration from.the international.lite-
ratare on the.subject§ We were however soon gonvinced
about. the fazt,- that .if prevocational placement was good
for non-handicapped.children it was g must for the hard
of hearing children,. Much of what .leads to maturity.-
conmes from what the-children hear around them, not ab.
least the whole absbract life., A lot.of this the hard of
hesring child misses, so you have to bring it ingide its
auditive radius and perception to make them develop inbo
maturity and to prepare them for grown-upalife ‘and worke.

.~ -- Alas-the time-is toe limit-to- ‘g0 into-details with
the. prevoeational. .placement program. It could be a sepa-—

'rate paper .- 1taolf. g0 many intereating’experiences we had .

in it, .But I hawe. to mention shortly that we prepared the
employers to recelve the. gchildren, explained on. beforehand
how t0 cope with .the_ hearing loss. .. Aptituds tests were ..
taken - and we prepared.the childrem-intensely before each
plagement. Afterwards we discussed what the employer had
eald. abput . the. ehild s .working capacitiﬂs, what the child
had felt and. learnb, we .had parents’ meeting about the
results. as.well and discussed it toe with the teachers.at
the school. It is true,.that you cannot tell.from 1 or 2.
weeks of prevecational placements wether a.hard of. hcaring
child can be a carpenter, a printer. ¥ slelk, or anything
else,.the time is far toe short for. that, but you.can. tell
from it wether the child is ready for work or notg You.
gee.how. they adjust. to.different working situations,- wether
they can hear and underatand and work ou$. 1nstruetions, ‘how
they handle tools. and how they adjust to other people .im...
the .working situations, in groups or sinsle. .The children
showing too much immaturity we recomménd. prolonged school
- and it is amazingly te see what one more. year.at school.
in that age cam work out miracles im better adjustment and

Bl
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msturity. A maladjustment at wozk fer a handieapped yhild
however can mean sush a menbtal. damage which gan take years
to heal and sometiimes it is never healed fmllyo

The Vew§tlong; Guadaawe~c£ The Hgmd of Hbgring Child

D C3 AR S D SR ) @w-z-mmmw-m“wr‘

Where bhs main handi@aps ia nct the hearing 10359 the
. vosational guidasnce of mine is limit &o guide the staif, the
parents /if nesessary/ and the soumsellor plasing the child
at work im.the hearing problems on the basis of the hearing
tests. Yow cannot be several persons doing the vosational
placemont, one.must have the sontact with the child and. the
responsibility. But I do follow the.child till I see, that
the hearing loss.is.esped with a@ﬁstfu@ttvely in: the Jeb
gelection amd the f@llowing tﬂaining, ,

ggg_héaé_ai;hégéiag.ahildren Ln the n@wmgl £5R09 1“ | i

The shildren and the paxentl ars referred to my office
where I give them a sinllar vocav tional guldsnce in personal
interviews. Afterwards 1 guide the sounsellces, the employ-
ers and Yeashers at training centers how te sope with the .
hearling losg ir working asnd teashing. situetions, and 1 fol-
low.the young pe@ple sheeking them regularly te see is ne®
blockings besause of the hearing logse.

T waznt .60 emphasize the nesessity of guiding the ,
moderste -aurally handisapped t00o.. The gﬁeat aod .compliscated
hearing loss is often easier to understgnd and ascept tham . -
that of - the moderate oneo . . The hamd of ‘hearing perscon himself,

..the panenbs snd other petple sre less sspsble of assep- ...
ting the moderete hearing 1oss. .Ths parents.will indignsetly
deny there .is a hearing loss or the nezessity of wearling sm
gid.. The.-result.is, that the hendiesp nck. soped with sons=
trustively besomes & .MOXe somplicated hsndissp tham the
degres of the hesring 1oss should indlssbe. Immatuelty,
lack of sdjustmezt, lask of scheelknewisdgs, net fully deve=
loped abilities stiso ots. is the result.. Om the ether hemd
will a.moderste. hendizap fully soped with meks the persch
approach the n@nhandi@appod zcowltins in 8 fmllez sid
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happler life. The efforts and the money used on.the mode=

rate aurally handicapped result ir an optimal rehabilita-
tion almost reaching normal lifeo

The Hard of Hearing'routh

. Aehievtng a hearing loss. after leaving scheol gtves
quite different probtlems irn adjustment to life and work
than that of the hard of hearing children. Here the pat-
tern of personality already is fixed, the trails .of lifs
more or less . outlined. The hearing loss therefore aau
result in gegpious frustration, depression and other psycho-
lczical problems. Not at least san the vontast with the..
other sex be a painful and problematiec sffalr ss the hear-
ing loss gives many problems in sommunicating in the groups
of young people. The job selectlon san be a painful affalr
as hopes and plang already fixed and perhaps sbtarted have
to be left and others worked outb, .

. You have to be able to give a ccnstru@tive vogcabticonal
guidance.to both the young people, the parents and the .
employers. .I oftem have to let these young pecple.gsome
again and again.to my office to discuss theses problens
with them and f£ind ways how to ccpe with themo

Vocaticnal Guidenge of the_lﬂ.@@.,gé-gzgl}gggmz,@;gﬁéggéaééém

DB W C IMI T

Ths mentioned programs here can only be worked @ut
in cilies where there is either special gechools or classes
for hard of hesring childreh, or wheras ghildren and youth
can be veferred to an office for personal. interviews. In.
rural districts a travelling counsellor from our office is
visiting the homes of the clients giving them the vosational
guidance there, contacting schools, the losal hearing
therapist, the sounsellor on spo~risl edusation end the voca=
tional guidance offise, LI work plscement shall be done
there, or a. rehabilitation senter, au institution or whogC-
ever and whatscever having conbasct with the client seeing
that the hearing loss is coped with realistlcly and cong-

tructively.

prsre—C ey
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From 15 years of experlence with.vocational guidance
of hard of hearing youth I am .gonvinced about the fact, :
that.the sceclial and vocational adjustment should woerk thro-
ughout the whecle schoollife, The immaturity and isolation
i of  the aurally handicapped child should be soped with all
life .through. It is not enough to learn the children. .

o e A o .

- speech and language. All what is outside the.r audiabtive
| - radius should be brought inside it, and the passivity so.
R many .of .these children far too often sink in to should be -

sonquered through much group astivity and active learning
ingtead of just learning woerds and common knowledge alones.
With susch a sosial adjustment program throughout the school-
Life and with help from psychologists to cope with.problems
in this process, the children would be far better regdy for
work and. grown=up 1ife than they are to=dayc o

The program with the .spesigl schools and classes f@m
hard .of hearing shildren as dessribed before,.is a good .
1 and construstively one which with s trained staff can work
. out fine results... .

E Similar plans should be worked out for oﬁher hancicagm
| ped children with hearing loss, s> we only inté%&ate with
 ;’€}i guidance abouv the hearing loss. As it is now, it .is nok
* ‘enough, they should be even better prepared for work to

{ reach optimsl rehabilitation.
In the noermal gcheol the hard of hearing children
' need a similar vocational adjustment program as dessribed
with éanlien assistance of the spesial counselloxr from .
t . the hearing welfare.. We .need more pecple tralned to work.

| out such programs, se each hard cf hearing child whereever
it lives, can geb.the chance of a2 sonstruetive scclal arnd

vosational adjustment program carried out by experts in..
audiology and in.the working situaticn, so there ls encugh
time to give to reach satisfying nesults;‘
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The ends I mysel:f.‘ has had the experlence to grow uP_
as a hard of hearing child in a time with no hearing aids
to compensate the hearing loss properly, with no welfare
expect for the deaf, and last bub not least with very.

‘1little if any understanding of the problems and how to
gope with them. ..I have had.the wonderful experince to . -
get. a modern hearing aid giving me almost full sompensa-.-
tion for the hearing loss saus:.ng a new 1i.fe to begin for
methen.” . ~ - " |

I think you. wi.ll all understand the satisfyi.ng
feelinggs for me to work with these children and cause

~ they escape the bitter and painful éXpe'r‘ienses I
had in childhood any youth and see them happy and using
their ahiliti.es and possibilities to the full extend .
living as. citizen on the same level than that of thew
normalhearing :Eellgwqo | o o '
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&N ASEECQ GN THE VOCATIONAL REHABILITATION’OF THE HEAF
o ~ YOUTH IN DENMARK R

/Ths paper/

- --Denmark is a small councry wibh only 4,7 million. -
peopleo -Out of .these. 4,7 million people we. reckon 200,©®0
to.belong- to.the hard-of-hearing group and about % 500 to
belong Lo the. deaf groupn . » . L
... The.first question you may adk 18: How do you kmow |
that? “How do you separate one group. from.the other? . Let
nme . sgy - 80 at onces- I shall not be able to gtve you a satis=-
factory to_this qnesbion =.of which,‘I*am.aure,”tperewarQ}
as .many difinittons as .there are people working in this
field, and which =. again I feel sure = 19 the @rigin of ...
-many. discussians and mistakes amcns peoplo working with the
.hearingnnandicappedo‘ . e e a
.-But let.us just. for the moment asree that: |

A hard=of-hearing person. is, in the social aspeeb, a .
'heaning—handisappéd Person who has succeeded in acquiring
an almmst normal language and understandable speec%?ého; .
by means of his hearing aid, .ig able %o follow a conversg-
tlon in.private by listening, and .. .. - ,
A deaf person is, in the social aspect, a hearingqhandica~
ped person with damaged speech and language development
who, .in order to follow a.pnivate conwersation, must
shiefly rely on 1ip=reading, and here I an.only speaking
about Yhe deaf groupoA ~
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Ths welfare serviees for ‘the deaf in:Denmark are.
basedmupon the Act of 1950 conbtdning provisions for deaf
and.hard of hearing, Before this act there have been
earlier acts, and we.are proud to say that the first act
providing for ccmpulsory education of the deaf came as

- early.as in 1807,-th9 Piregt ackt in this field I believe .

- in the.world. For.the deaf children a special vocational
~5guidgnae starte"during the last but one, and ths lastu oo
"sehﬂal ‘§ears. This. guidanae is run by consultants.-for the
deaf of which we. have. 7 scattezed all over the gountry.

These consultants give voeational. guidance, .both indivi-
dually and .during class educationo -At the same. time, a - -
teamwork is establiched- oomprising the suhoal, -the parente,

 the.special school dostor, ke psychologist, and the con-

sultant in order.te.-lay down ‘the main lines for the later

1.oecupat‘onal placement;, - and this teamuonk continues during -
ths eacupahional tnainingo.;\$,gzwv>n L G e e e

..After the compulsory 9.years in the state schools, .

‘*1 0r.2 years ‘of conbinuationpsehool educatien is. offeredo

The conbinuation school is.placed in ‘the middle of the

~ pountry;. it is a boarding school giving pre-vocational
,‘veducatian, and ‘besides the school offers further edunatien
- for the gtfted,parb of the hearingahandicanped ahildren who
‘unable to benefit.from further edugation in.the ordinary

achools. 95% of all children from the State Sehnols for

| the deaf ‘want Lo go to the conttiuation gsohools

_.After the sontinuation school: has rinishad; it is

the task of .the- consnltants to. assisb ‘the young deaf = tf‘

they want it.~ to. £ind suitable employment and also to be

at-the. disposal of the. employer in all mattera cancernins
fthe handioaPPed persano\m‘.; o U

-100%-of the deaf group acuept the offer for aasistan—

ce from.khe consultant for the deaf. ~ . -

mhe ‘consultants co-operate with the rehabilitationlﬁ

. eentres ,of which we have 12 scattered all over the country.
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‘Under the.rehabilitation Act of 1960 it is possible

to give economis support to every handicapped person,. ..
ingludinrg hearing=handicapped young people, during thelr .
vocational training., This means that no young handicapped
person in Demmark has to give up a voesational training
for economic reasons.. .. ... . B
... -The consultant for the hsaring handicapped works
here in close gco-operation with the rehabilitation.centres,
and we.are responsible to. the asuthoritles for the vocatio-
nal.training scheme set up_by us - as already said, in co-.
~operation.with .the school, the parents, and the younf deaf
person.= and the. rehgbilitation centre being expedient in
view of the handicap and for .the satisfactory work on the
part of the. young handicapped person. . L

..How do we run.this service system? If a young deaf
has.found out he e.g. wants to be a mechanis snd wants
assistance in finfing a job, the.consultant for the deaf
is obliged to help him in the searching out an apprenti-
aeshtp.ﬂ'.m‘“umm~ b e e e

.in Denmark we have hundred years tradition for .

starting out the young —school-leavers - hearing as well
as.deaf - in an apprenticeship as skilled workers wlthin
trade.and industry., A4n investigation in this field has
shown, that.about 70% of all deaf school-leavers in
Demmark start their vocational training as an apprentice.
... Thig educatlonal system involves as a rile 4 years
practical-training at a private employer before they get
 their certificate of having finished their apprentiveship.
..In 1956 there ceme a law deciding that the young. |
 apprentices .during the 4 years beside the practical work .
have to attend an ordinary technical school for theoretical
training 6 or.8 weeks each year,.- and having no special.
schmofgfor hearing handicapped pérsons bthe young desf has
to attend the technical . education together with the heazs..
ing youth@ It is. obvious, that the deaf apprentice will
get very limited advanbages of the school 1If ne speeisl
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facilitis e.go. interpreters or spesial teachers are avai- .
lable. . We found out; that we have deaf apprentiees secatte=
red.all over the country, = and .if no spesial efforts were
shown, .they could be spread in about..50. different techni-
cal schools, according to their geografical position and
chooge of trade.. - . 4 R
. -As it was impossible to find interpreters or special
teachers.to gerve 50 different schools we.found. it more -
practical to..gentralize: our.efforts.in one single .place.
In Copenhagen we have several technical schools and almost
all-differents trades represented.- and in Copenhagen we
have numerous skilled interpretersc...... .. =. . . ..
.. .. When the new law for the.technisal education were ..
gcarried out.and.all .the schools builded we had negotiations
with.the. board.for the.technical edusation and the board -
agreed, that regardless the deaf apprentices. domtlile, he
might be.asccepted on the.similar. school in .Copenhagen. -
FprréXample; - a .deaf mechanic apprentice living in south
Jutland should have.gone to sghool in. that part of the ...
country if he was hearing, now he goes to. quenhagen, whereﬁw
_we_have. built up a.central for interpreters.and teachers ‘re~'
ady to help the deaf apprentices in the education situa=
tion, R IR e ‘ . .
---- -Each time the monsultants for the deaf arrange-an
apprenticeshtpg he report to the.central in. Gopenhageno
We get..into contact with the special technical schools
and arrange with the teghnical teashers tc what extend
it is.necessary with.interpreters for .the. deaf. In the. -
besinning some .of LFhe. schools were very seeptico~‘W0u1dn 17
it be -difficult for an ordinary bteasher -to. teach, knowing -
an- interpreter sitting in the class room inbterpreting.zach
word.he.says. - Wouldn't.it disturb the other apprevuices,w
having this strange person sitting next.to.the deaf. pupil,
speaking thls silent language. Wouldn’t it be a strange .
situation?. Some. of the. schools.found it quite unneceasary
. and menb, that the ordinary teachers might be able to
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‘fteach a deaf agprentice as. well ae a- heaﬂing oneo But aa |
time-is passing on, all the. teehnical schools. uith 0.
_exnepbione have. found out, that.a deaf apprentiee hawe the
same right to learn abeut hig trade as a hearing eneo

mhe: ‘have . aecepted, that a teaeher trained in. teaehins

. hearlng pupils is- limited 1n teaching the . deaf yonth. And

when we.offer.- 1ntenpretene, - and when neeeeasary supporting

.‘teaehers - they aerept with sratitudeo 0f course we

oeuldn t afford %e interpret every lectune gtven to.- the

rdeaf appnentiees, = We. have simply net emeuﬁh intenpretera

ahle to interpret simnlbaneouslsg And. ib 13 not necessany.

- The experience haa shewn, that an average of 6 inte:preta= 4'
‘tiod‘houra auweek ie satisfactery uhen we help~a eraftsman
apprentice within trade and 1ndustry° e . :

?veue.e-But we also try to help the special gifted deaf to. a
| highergedueatien,m ‘Todsy we among others. have &-boy with .-
-,hia ewn 1nbenpreterfpaid aecording te the Rehabilibations Act

"’.}a 32 hﬂurm a week =-in_order to. give him.a"seeondary scheol

T“;edueatieng - and etmilar we have a. young .deaf girl atitending

" a. -sosial .college. in . order. to.be.a rehabilitation offieer - .
~ ghe_to0 gets .ahout 20 interpretation howirs a week, aomplebe—
1y .free.of sharge fex hero, I Xknow perfeetly well, that .
\tyoung deaf pereons all over. the werld go to hearing colleges,
fand .even untversibies witheub any 1ntenpretera nhatsoeven, and
even =; no 13 told =.with. great succea, great adwentase .and

" with about.100% procedds,..I must confess, that I doubt a

..,little thie assenbiena -Bven.how.brilliant you ate, hew P

* perfect.you can. 1ip-read,- ‘there must . .be communication limi-
tatienso- A.teacher. writing on the bla&kboerd with his back
to the. audienee .is. impossible to lipread. . A deaf student - .
without. an. interpreter must elmost 100% rely on the notes of
- hig- gonrades or.read for htmself,‘e and compared. o tha ..
claime of our danish.educatienal zysbemm this wemld nt werk

'_in prectigp




et L e 2 R T e L T T T Pontatl ol ohiamaid _— e prvere e T TRy o r o P P - Rk " Ciana et ERSPSEREE S s b

R S

BRI

i R e S aitl. S

That is why we.have discussed which system we.should
ohnose in order to give the deaf youth,the optimal vneatio»
nal. possibilitieso‘ We ooulde 1/ either build up a special
vocational school foz deaf or. 2/ build up a vooational .
system where the deaf are integrated smong the hearing
students, supported with interpreters and supproting §
teacherso | :

Being a’ little country with only a. limited number -
“or deaf, it would be very difficult to build up & voeatio=.
nal. training system only for the deaf with.all different
trades and possibilities representedo ‘We don’t want to:...
limit the .young deaf in their possibilitiel for. vocational‘
‘ehnise, neither the young deaf eraftsmen ner the young. “
deaf wanting higher eduoation.on oollege and university
| 1evelo_¢mhat is. whs we = at the momeht = have. chogen to. go
the discribed -WaY o to. build up.a vneational training system
fnrwthe deaf amnng the ordinary system.for the heaning
i»people9 ? but extended with interpreters and supporting
 feachers... In this way we presume, we ab the same time ane
"working in the.spirit. of nonmalisationo-J U A
) . The great obstaele is to get enengh skilled interpre=
tegs, YL e e e ‘ . . .
... Mo be. &an interpreter in the above mentioned situations
yclaims ability of fluently interpretation9 this means. both
| simultanously interpretation and ability of knowing for
| mhom you interpret and how you in the best way san . sive f.m
. exnetly him the: lecture glven. by %he. "hearing teacheroewnn

| intimate ablility of using sign language is abéolutely ‘negce~

ssarya'Our experiences has ghown; that it is impossible to
interpret simnultanously in a leoture situation without
gigng. UL et LT

S ~'we11, I admit it sonnd like a paradox that we9 in our -
efforts to normalise the deaf'population9 must stimulate our
teachers-in learhing sign~language; —-the sign language -
being the great.stumbling block separating the d eaf from -the
hearinso- I personally think -the point is to know when and
how-to use-the signs:; In Denmark we are trying bto follow
up - the-situation, and being a little country we are in- the
Lucky--situation-to know almost every single deaf sshool-
leaver and in our follow up work bto cope the situation~and
control if we-are ghoosing the right wayo
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Lawyer,
~ Trapani, Siecily - ITALY

Soc, = 9

IEGISLATION AND THE DEAF IN ITALY
| /Communication/

| ‘Nature ¢udowed man with the supreme gift, intellesct,
and besidea it, with other organs and senses that make hin
complete physically and morally, that are indiepenSable to -
him in carrying on his various activities. Those whn, by
birth or due to acquired deseases are lacking gome of the
elemente essential to life in society, are deficients, and
as such they cannot be considered free men. In fact, it .
is.true. that liberty is born with man and exerts and deve-.
lops 1Yself.in all human activities, but we consider really
free, only the man who can give the best of himgelf in the
field that he chooses, without internal or external limita-
tions or coercions. Thus, in modern times, the *homo
civilis" thought of the deficients, and our society tried
to give them help and m)n.?.oleat:i.om.~

. Italian legislators, in fact, in the RD of November 19,
1889 No. 6335, saw, for the first time, the need to provide
a shelter for all those who, due to mental or physical
deficiencies, could not take care of themselves.
 .Of course, bthey were not thinking, as yet, of any

particular type of desease or need, and what the State
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offered, looked very much like charity and human. solida-
rityo It _was only a year later, with the law No. 6572 of.
July 7, 1890, when welfare instibutions were created, that
Italian legilslators began to distinguish the variouvs gate-
gories of the unable to work, including deaf-mutes, and
considered the possibility to cure .them, : |

. This meant that they were already thinking of
recovering them in order to put them into society as active
nembers of .it. Bubt they were still far from the modern
idea of recovery,; as we intend it today when wé*speak of
public welfare in favor of deaf-mutes and other handicapped
peoples. «t

.4nd the State still does not seem to realize it, @*
when in March 1934, with the law No. 383, it cohordinated
the Commonal and Provincial laws, charghkig the Frovinces
with the expenses .for poor re-educable deaf-mutes. However,
they seem to have glready a clearer wision of the problem,
which begins to be considered as not only a human, but als
a social problem.

.- Legislators are concerned with the recovery of deaf-
-mutes, and other deficients, and begin to plan various
institutions in order to grant them a specialized teaching.
Thus, school becomes for them also, a training of life and {:
thought, |

However9 we had to wait t1ill the end of the second

world-war and the advent of democracy in order to see such
problems met with more social purposes and scientific .
methqu; The. Constitution of the Italian Republic, in
fact, being based on work, and by granting the same rights
to all citizens, indipendently of their race or wealth,
recognized implicitly, the full liberty of all those ..
affected by any kind of infirmities; and consequently it
bound itself to remove all possible obstacles that might
hinder the development of their personalities and their
participation in the political, economic and social organi-
zation of the country.
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Thus special schools for deaf-mutes were developed,
end the managing and teaching staff of such schools, was
granted the same rights as -the one of other State Grammar
Schools., Then, foreseeng bthe specialization in the diffe-
rent categories, the organization of the wvarious systems
of assistance was cured, and with, the law No. 698 of
August 21, 1950 the "Natlional Agency' for the Protesztion
and Welfare of deaf-mutes was given 6fficial recognition as
a moral institution. This institution, which is controlled
by the Ministry of the Interior, has the task of assisting
and curing deaf-mutesy, 0f recovering them and unabling
them to begome active members of our dynamic mocdern societbty.
So, to the concept of charity we have substituted a concept
of sociality, and the personality of a deaf-mute mzy deve=
lop within gociety itoelf. ,

Al). these attempts and plans, which develqped through
70 years of cur history, found their crowning in the law
No. 308 of March 13, 1958, which compels all government
institutions with more than 300 employees, to employ a& sertain
percentage - deaf-untes, which varies from 1% to 3% /per
gcent/, according o the case.

The provisicm of the law considered.as the last 11ﬁk
of a chain not yet completed, finds its inspiration in the
modern welfare trend, which grants the duly qualified
handicapped, an occupation consistent with their infirmities,
s0 as to make them active members in the life of the
country, and not a dead weight on soziety.

. Of course, this assures also the self-assertion of
deaf-mutes, .and grants them the developmentv of their moral
and intellectual endowments.
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THE PHESENT SITUATION OF T DEAF CHILDREN AND ADULTS IN
THE ENVIRONMENT OF THE SOCIETY OF PEOFLE WITH NORMAL HEARING
| um CONCLUSION' THAT MAY BE'DRAWN FROM LIS

/Intmoductory Phper/

.. ...-The.World Congress of the Deaf provides a couvenient
opportunity for having a look.at the situation of the deef
almost .all over.the world, perceiving it such as it is in
fact, with all its positive and negative aspects, for an
analysis of the progress that has been made recently with
regard.to the situatiom of the deaf, and of the process of
bringing them into the ncrmal life of the community of the
hearing, of the. sonditions and means that should serve this
aim which we. are.continuously guided by.

' To have a common language on this subject /and there
are.here in_the hall representatives of 35 states of all
regicns of the.world/, let us define at the beginning what.
shpuld be understood under the situation of the deaf in the
milieu of .the hearing. I think that we shall epprogch this
problem.propenla 4f .we speak abouts their gituation in the

family, general educativn, prepara ation for work; employment,

gpendigg theis xglﬁng vima and ‘their participation iu astive
M‘o e

. .. iBe" level attained by the deaf in thase forms of life
ig an éxpenent of their standard of life at all and deter-
mina thelr situation in the community of the hearinge
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Although there are difrerennea behween vazlous parts of bha
world in their social, economic and cultural situaticn, we

shall perhaps asrei all that the above fonms of l1life are

with . certatn.modificabiens common to all people all over
the world, 1neluding the deaf, as they result from basic

 human needso I have used the words "with eerbuin:modifi-

cations", because, for instance, the" structure of the
family in.certain regions of the Far Bast /Joined families/
is different from that inlEurqpe; nndex every . geographic
latitude the soeial, physical and technical conditions of
work are different and a different funetion is fulfilled .

by .leisure time:/in some developing countries where a scar-

city of labour.posts exisea, the concept of leisure time .

has a different meaning/o To achieve an apprepriate stan-

dard in these forms of. life'and to meet . the reeds within

'.themv various means and slightly different methods are used,

nevertheless all of us the world over are guided by one
sommom gim: . to make the situation of the deaf the same aa

: is. the situation of the hearing, 80 that the former could

share together with the latter. the daily toils and suceesses

'of the e@mmnntty and the country they live in. .

It is werth reflecting at the beginnxng what the .
sibuatt@n of the deafg as ompared to that of tha hearing,

should be..like,

‘There is on this subjeet a misunderetanding'here and

there not only with regard to the deaf, but also wlth.regard
to other disabled peopleo ‘When duripg the forbies and
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fifties the aims and programmes of rehabilit ation were being.‘

- formulated, we said that the position of ths ‘disabled

should_besi‘”equal to that of the healthy”, “equal tc bhat

- of the hesring",.that they can "replace the healthy in
‘evagy Bituatioﬁ“ that "the results of their wonk are equal .

to those. of nonéinvalids" eto. . . G el e UL wha o
. . Thege sre statements which we consider as rtght, but
in the'atmosphesre of enthusiasm for the rehabilitatian of |
the . dxsabled.peqple, their individual differences and the |
divarsity of their living canditionsg ac well as the need




for applying different methods of rehgbilitation, depending
orn the case and sibuati@ng were confounded for some time,
The debates of the Congress under the slogan "The .
Deaf .among the Hearing" shpuld provide an opportunity for
a..discussion on what is and what should be their place |
among the heafingg taking into assount the effests of disa-
blem.ent9 their present sonditions of 1ife and the means atb
our disposal, and the situation of non-invalids among. whon
they -live. -These fastors should be assessed appfopriately
and on their‘basis a proper model of the personal and sosial
1life.of the deaf should be bmilto s0 as is done by every
hearing person who wants to arrange its life in the .nost
sorrest.way and at the same time in assordance with the
intereabs of . othenso- U ' ~ -
.. -The. atartins'paint is the rehabilitat1©n @f the deafo
They needg 1ike all others /only by slightly different
methods/, asslstance in their development and eonditions
for: £indlng ways of utilizing their @wn.p@ssibilitiesg
abilities and effisiensy /to a maximum/, for realizing
their own problems and diffisulties and asquiring fitness
and the knowledge of how %o oversome them,: -
‘How can the sibuati@n of the deaf smong the hearing
in the sontemporary world be evaluated?
.. The differensces in the situation of the deaf in the
'WGﬁld ic .enormous. On the one hand there are sountries
" where almost every deaf person is under medical sare and
is given assist sance both as shild and adult, as a result.
of whish the dea¥ ® have in a substantial percentage already
joined in.the. world of the hearing, their needs being
adequately regulated by legislation, and on the other
hand -the servises rendered to the deaf are .in many socuntries
insignificant or no servises are rendered at alle . - -
~ _In.characterizing the situation of the deaf in. rela=
tion. t® the @@mmnnity of those who can hear in a very
general wayg one must say that it 1s mush worse, ‘that in
a way they stand aside in the sommunity and do not taka
full advantage of the existing soscial servigeao :




As far as the place of the deaf within the family
/bartlcularly of the child/ is concerned, among its .-
members.he has more equal rights than the adult deaf 1ater,l

/in compariscn to other members of the .community/. In ..
‘cases when the situation of the family is good then’ the
fate of the. deaf child is also better, but never - as. - ..
already mentioned - to the same degree than that of healthy
ehildnen, except sporadlc. cases.. The reason for this is

. the parents universal direct affectioh for bheir child,
,although‘with all possible, often negattve, attitudes.
But it 1s not always so that the fate of the.child ina .
better -situated family 1is better, Too many cases are known
of children. beins abandoned, isolated,; exploited,.ets. . -..
. . -8 regards access to general educatien.and”voeational
schools,-only in few countries of the Far Eest, Europe and
North &merica. are they accessible.to_the majority.of the
deaf9 40 a differenb degree and st dlfferent- 1eve1““both
in. baardingphouse and normal schoolso But .in Afrlca. for
instance, .t0 the. total number of some. 270 million inhabi-_..

‘tants. there are only 50.special schools for the deaf, which
meebt only . 1% of.their needs. Neithez is the situation of ...
the deaf in~this respect better in asian and south amenriocan
counhrieso- S . S T
. . There is a simi situatien wibh regard to the
prepanation of . the déat" work.and employment. Mostly, in
- many reglons of: the world, 4f deaf people work then.they -
~do-it in inadequate conditions, in sonditions of explolita-

~tiom, -and .most frequently they start working in defence . of
themeelvea, sometimes to avoid haner, procezding from a
gorrect instinctive assumption that it is only tlls road.
that leads to gainins an adequate place in the nommnnity.
In an asian country there is a law in force up. to now
banning the employment of disabled persons, including the
deaf, while in others = though there are no negattve rulee
= the daily pracﬁiceg based on traditional postures, |
either excludes the deaf from.the workins people or rele-
gates them to the worst posts.
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Leieﬂme timeg its sense, . is. beconing evident only .-
in_@©nne@ti@n with.the gquentity and quality .of work . done, .
with. the partigipation in sosial life and. She . .organization

of.work at all, Where the desf do not work or where they
have only odd jobs, the problem of lelsure time.is, as
already mentioned, of a different sharaster,-for the.whole
effort is gimed.at establishing oneself.ln.some. tyadeo In
more .developed. sountries, the deaf are sonfronted, with.-
regard te ths organization of.leilure time, with the same.
problems as.the hearing, of with.some modifisation in wiew - -
of their diffisulties.in .communisating with cthers. It must '
be noted, however, that all over the world im.the existing
situation the deaf spend their.leisure time rather among
themgelves, with all the.positive and negative somsegunen=.
ses of this. The more frequently they stay among bthemsel-
ves, the less the hsaring know of thems |
| -Pechaps we shall all admit that deaf people bake a -
minimmm.pamt in. the sosial life of their milisu of hearing
pe©pleo An gotlive pa@t is taken only by few @utstanﬁing
individualso
| In the fifties and sixties of ﬁhis @entuny we are
,.witnessing good progress in the life of the deaf whish is
arranged at a level equal with that of the hearing. -This
taken plase under the influense of the enormous progréss
of socialist humanism, of the development of scslal reforms
in many sountries, of the develwpment of industry and tech-
nology and of the idea of invalids’ rehabilitation in ..
genersl...It is not an assident that in this time the World |
Federation.of the Deaf whish is paving the way for the 8
- insorperation of the deaf into the usual milisu of the..
h@aningg~has beern salled.into .being., Our present G@ngress
is o manifestation of these strivings., However, despite %
all .these schievements, the situation of the desf in the -
~ world srouses great anxieby. For there sontinue to exist -
though to a lessez extent-fastors whish for centuries have
beer hsmpering the release of the initiative of the d.eaf9

]
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ﬁhetr development and thelr gatnins a posi: “ton eqpal to
that of.the- haartngo— Among these obstacles ars low.econoxis
'and sogial level,.the erroneousness.of.the notion. of. deaf-.
ness /even- among scientists/, difficulties in. {ntercommuni-
catior. In striving to ovefcome these diffkculties both.
parents and institutions preparing the deaf for work make
very strenuous efforts. The progress in .this field was
matched by the progress of the soeic-ecomomis development
and the development of the deaf himself, his skill gnd. .
efficiency, of .the improvement of the methods of teaching
and.educating the deaf, both in.the kindergarten, general
education and wocational school, in the choice of.work,
in the organization of leisure time and the postures of
his family and the people . nearest to him, .. ‘e

. - .Neither should one delude oneself that the near. .
futuro brings .easy solutigug, for the effects of the loss
of hearing are too serious and the conditions of the deaf
too difficult for a solution to all thair needs being
,foundo C e

‘Evarywhaze, all over the world, the 1aek mf deaf

peqplo 5 sontacts with the hearing is seen as the main. .
ohgtacle in their oceupying a proper place.among the hear-
ing and.the main efforts go in this direction. This aim
ig pursued i.a,.by the work on the rehabilitation of the
deaf, -the unification of sign language and the shaping
of .the attitude of the community of the hearing towards
the deaf. - |
cew . The dirflculties of 1ntercomnnisation, Vhe daaf
people’s lack of access to schools with all the resulting
‘consequences and the fact that deafness appeals relatively
less than visible disablement to the feelings and imagina-
tion of the sommunity, is the reason why problems of the..
deaf are ranked lowly /with exceptions/ both on a national
and internatiemsl scalé. In recent years I have had an
opportunity &o netise this working as an expert in many.
eountries.and as the Head of the rehabilitation Unit for
the Disabled in the United Nations. Both.the deaf and
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their orgenizations experience diffieulties in formulating
their.postulates, defending. them and making them find a -

proper place in the hilerarchy of the plans of social and

state organizations or other institutions responsible for

the implementation of the programme of soclal services.

— .Qther groups of dAisabled persons are in this respect
in a far better situation,

The fact whether the deaf will cccupy a proper place
will_to a great extent depend on the state of social
services .in.a gliven. country and on the degree of. soeial
reforms made. . Where a genmeral social insurance system
existl, a. health service free of charge, free access bto
general education and vocational schools, possibility of .
starting suitable woxrk, services for the deaf; which intro-
duce .them quicker into the usual 1ife of the hearing, can
debelop.and do develop mcre rapidly and more . efficiently. |
But this simple interaqpendence does not occur in every
case ac mush dspends om intermediary fagtorse .- .. ---

Within the existing pessibilities much depends on
the attitude of the deaf and thelr national arsanizationSo

.I shall take the liberty to put forward the sugges-
tion that im future programmes of the World Federatilon of
the .Deaf more attention be paid to sources and means
existing in individual countries and in the worldg which
‘could be used in the dsvelopment of services for tho deaf
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