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BECAUSE LITTLE RELATEC EXPERIENCE WAS AVAILABLE UFOCN

WHICH TO FABRICATE THE MOST EFFICIENT FROGRAMS OF THE TWO
FIRST MANPOWER DEVELCPMENT AND TRAINING ACT (MCTA) SFONSCRED
SCHOOLS OPENEC IN UTAH IN 1965, THIS STUDY FROFOSEC TO ASSESS
THE FROGRAMS TO CETERMINE SIGNIFICANT DIFFERENCES, AN TO
MAKE A SUBJECTIVE EVALUATION OF THE CURRICULAR STRENGTHS CF
EACH. THIS EVALUATION WAS INTENCEC TO FROVIDE A FOUNDATION
FOR IMPROVING THE CURRICULUMS OF ANY FUTURE MDTA FROGRAMS.
DATA WERE BERIVED FROM INTERVIEWS WITH THE TWO SCHOOLS®
ACMINISTRATORS, TEACHERS,; FUFILS, YOUTH EMFLOYMENT CIRECTORS
IN LOCAL EMPLOYMENT SECURITY OFFICES, AND WITH THE MCTA
ACMINISTRATORS IN THE UTAH JEFARTMENT OF EMPLOYMENT SECURITY.
DUE TO THE CONFUSING ANC UNQUANTIFIABLE NATURE OF THE CATA,
THE INVESTIGATOR'S SUBJECTIVE ANALYSIS OF THE AVAILABLE CATA
AND COMPARATIVE KNOWLEDGE COF BOTH SCHOOLS SERVED AS THE BASIS

: FOR RECOMMENDATIONS, WHICH INCLUCEC--(1) THE INITIAL FPART CF

j THE PROGRAM SHOULD EMFPHASIZE ESTABLISHING STUCENT-TEACHER

; RAFPORT ANC IMFPROVING STUBENTS' ATTITUDES AND DESIRES, (2) A
CHANGE IN REMUNERATION FHILOSOFHY SHOULL BE ATTEMFTED, (3)
TEACHING METHODS SHOULD ALLOW THE INDIVICUAL TO FROGRESS AT
HIS OWN RATE, (4) SUSFENSION ANC TERMINATION SHOULD NOT BE
USER FOR CDISCIFLINE, ANC (5) FUBLIC RELATIONS FROGRAMS SHOULD
BE EXPANDED AND IMFROVED. AMONG FOINTS OF GREATEST STRENGTH
WERE STUCENT PARTICIFATION IN ADMINISTRATION AND
PROBLEM-SOLVING,; FREQUENT STAFF FLANNING MEETINGS, AND
EXTRACURRICULAR SOCIAL AND ECUCATIONAL ACTIVITIES SUCH AS
FIELD TRIFS. (AUTHOR/ET)
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UTAH MANPOWER DEVELOPMENT AND TRAINING ACT
(MDTA) SCHOOLS ASSESSMENT

INTRODUCTION

Problem

Two Utah MDTA schovls opened in 1965, one in Salt Lake City and one in
Ogden, as the first such programs of their type in the state. Little related
experience was available at that time upon which to fabricate the most effi-
cient programs. The Salt Lake City and Ogden programs have now graduated two
classes of students.

Future MDTA youth programs which might be conducted in Utah should profit
from the experiences of the Salt Lake City and Ogden schools; therefore, an
evaluation of the two schools has been done to determine the strong features
of each so as to be ready with a still better program for the future.

Purpose

It was the purpose of this study to assess the Salt Lake City and Ogden
MDTA youth programs to determine their significant differences, and to make a
subjective evaluation of the strengths of each program. This evaluation will
provide a foundation for improving any future MDTA educational programs.

METHOD

Interviews were conducted at the schools with administrators, teachers
and pupils, with the youth employment directors in the local Employment Se-
curity Offices, and with the MDTA administrators in the Utah State Department
of Employment Security.

Information gathered from these sources contributed to the determination
of the degree of similarity of the two schools and to acquiring objective data
applicable to assessment of the success of the schools in achieving their goals.

It was decided that the comparability of the schools should first be de-
termined on the basis of various characteristics of enrollment, operation, and
curriculum (see below, Data Included). The relative strengths of the schools

and their program strengths could then be assessed as functions of those
characteristics.
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C. DATA INCLUDED

The choracteristics by which the extent of similarity and/or difference
between the schools was determined were:

ﬁ (1) total number of enrollees:
(2) screening procedures and test scores;
(3) socio-economic status of students' families;
(&) students' expresscd goals;
(5) students' citizenship;
(6) neighborhood reactions to the school;
(7) administration;
(a) principal,
(b) student participation,
(c) method
(d) district supervision
(e) Employment Security (state and local) supervision;
(%) curriculum goals;
() courses nficred;
(10) teaching methods;
; (11) extracurricular activities;
i (12) faculty characteristics;
g (13) public relations programs; and
? (14) method of screening students.

School success was defined to be the extent to which schools:

(1) retained students to graduation;

(2) placed students in the labor force;

: (3) returned students to ''regular' schools;

° (&) eliminated disciplinary problems;

: (5) improved students' work and social habits;
§ (6) improved students' self concept; and

3 (7) improved students' attitudes.

D. LIMITATIONS OF DATA

The major limitation on the data is that it is in large part subjective,
being comprised of the opinions and observations of administrators, teachers,
students, and the investigator; there is also a frequent necessity to recog-
nize the varying and indeterminable limits to the extent of acquaintance with,
and/or knowledge about many aspects of the schools and their enrollees on the
part of these people. ~
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The data is also such that sometimes it cannot be objectively quantified
to facilitate interpretation; evaluation then becomes largely subjective,
based on the investigator's observations in both schools, and consultation
with other people, knowledgeable in the areas of administration, curriculum,
employment, and the special kinds of students involved.

o - ke e N AT T AN S A T T AR A Qe L, A TR T e
>

¥

-2




SUMMARY OF RESULTS

The matrix on page 8 ff. summarizes by year and school the data obtained
through personal interviews and examination of the limited records available.

ANALYSIS

Assessment of the programs can be most efficiently accomplished through
examination of the factors assumed to measure success. (See page 2 above,
and page 8 ff.).

It is interesting to note that there are only two apparent measures of
success in both years that are appreciably different between the schools.
The first is the termination rate; the second (available for the first year
only) is the employment rate of graduates. However, as developed in the fol-
lowing paragraphs, even these are doubtful measures.

According to the Utah State Department of Employment Security, the Ogden
labor market has been much more active than the Salt Lake market, to the point
that there is frequently a shortage of available labor in Ogden. This »robably
explains, in part, the approximately 2:1 employment comparison between the re-
porting graduates. This employment difference might also be attributed, in
part, to the fact that during the first year the students in the Ogden program
were initially better qualified by reason of higher prior academic achievement
than their Salt Lake counterparts, who were, by design, from the lower aca-
demic brackets. In addition, the Ogden program was concentrated on teaching
vocational skills while the Salt Lake Program was aimed at bringing the stu-
dents up to a point at which vocational skills could be taught later.

The presence of so many uncontrolled variables makes the use of the number
of graduates obtaining entry employment a doubtful measure of success or pro-
gram strength.

In view of the facts stated above, the comparative termination rates of
the two schools apparently become the only measure by which program strengths
can be assessed. However, certain details of the terminations data, summarized
below, are such that making an assessment of strength as a function of this
data is difficult.

The following page shows a percentage breakdown of the terminations in the
two schools for both years of their operation. Of note is the fact that ter-
mination rates in both schools were higher during the second year than during
the first, and that most of these terminations were voluntary on the part of
the students. Also, it should be noted that although Salt Lake's voluntary ter-
mination rate was higher than Ogden's in the first year, Ogden's increased
greatly in the second year, becoming higher than Salt Lake's; there was essen-
tially no change in the Salt Lake rate. Finally, the chart shows that more
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students terminating voluntarily in Salt Lake did so to take employment than did
in Ogden: this is interesting in view of the fact that Ogden's labor market has

been more active than Salt Lake's, and that according to tests given, Ogden stu-
dents seem to be of a rather higher caliber academically (and socially according
to Employment Security staffs' opinions and known general placement philosophy).

CONCLUSIONS AND RECOMMENDATIONS

It is felt that incorporation into any new Manpower programs of the policies
described below will contribute to the success of those programs in reducing ter-
mination rates, increasing employment rates, and making graduates generally more
valuable in their economic and social capacities. It is recommended, in addition,
that future such programs include some means of evaluation.

Impl mentation of these recommendations will facilitate future evaluation
programs and give them a more quantifiable basis for developuent of objectively
determined and stated recommendations for continued improvement.

In view of these confusing data, attempts to assess existing program strength
through this assumed measure of success must be, for the most part, dispensed with.
(There are a few strengths, to be pointed out, which show up through the termina-
tion rates). Most of the following recommendations are therefore based on the in-
vestigator's subjective analysis of the available data and comparative knowledge
of both schools.

(1) The initial part of the program should emphasize establishment of stu-
dent/teacher rapport and improvement of students' attitudes and desires as a most

important contribution to their success, both in the school and after graduation.
Intensive group and individual counseling, under the auspices of a professional
counselor, should be the core subject for the first 12-15 weeks to include such
transfer techniques as physical education programs and orientation groups and fiel«
trips.

(2) A change in remuneration philosophy should be attempted in a minimum
guaranteed allowance (provided attendance warrants it) plus increments which can
be awarded periodically with the achievement of academic and social goals which
are carefully pre-determined for individual students so as to be within their in-
dividual reach; i.e. allowances should be treated as wages are by a regular em-
ployer.

(3) District and State school offices should more actively participate,
possibly through a liaison officer who is thoroughly familiar with the school, its
problems, and its population, and lend more active direction and support through
every available resource.

(4) In order to contribute to maintaining a better image of the program in
the public eye, the school should be located in an area other than residential,
and in a building which is not used by the general public.
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(5) Because of the type of students genecrally enrolled in these programs,
teaching methods should allow the individual to progress at his_own rate, with-
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in a structure of environment which encourages and recognizes social and aca-
demic progress. The structuring should be such that the student will not assume
that he reced not work, but neither should the student be forced into work at a
level at which he has not yet achieved sufficient comprehension.

(6) Students should be allowed to help each other (a better student
assisting a poorer student) with the teacher acting as a room manager and/or
consultant. Lecture periods should be kept to a minimum.

(7) The period of time spent daily in prescribed classes should be
shortened to not more than six hours, with two additional hours of unstructured
time available for at least the initial period of the program; time in class
could be lengthened progressively to facilitate covering the necessary sub ject
matter in a minimum of days. These students are not accustomed to rigid sche=-
dules and the imposition of an extended time structure on their day-to-day
lives should be built up to gradually. Initially, the unstructured time may
be utilized at the student's discretion, not necessarily within the school area.
The student should be asked to account for the two hours. The account could
then be used as a ccunseling and teaching tool and for evaluation of the pro-
gram.

(8) Some means of discipline should be found (perhaps determined by the
students) other than suspension, and providing an alternative to termination;
suspended students tend to lose interest during their period of suspension and
do not return, while termination cuts the school off from the individual and
the chance to influence him toward a more productive social role.

(9) Termination of students should be done only at the recommendation of
the school, rather than the Department of Employment Security; the school staff
is better acquainted with the individual student and the problems which might
lecad to his absence, misbehavior, etc. and can deal with these problems in a
more socially and economically valuable way.

(10) Public relations programs should be expanded and improved on the
parts of both the school and the Department of Employment Security to increase
public awareness of the program and its aims, and to enhance the image of the
school in the eyes of the public, students, and potential students.

(11) Instructional staff should be required to have some sort of pre-
school orientation to the problems and methods of dealing with these kinds of

students.
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Notable observed program strengths already in existence which should
remain a part of future programs include:

(12) Student participation in administration and problem solving;

(13) Frequent staff planning meetings to discuss student problems and
methods of dealing with them; and

(14) Extracurricular social and educational activities such as field
trips. (These activities, especially if educational, should not be at stu-
dent expense if possible).







ELTTLY

h)
IT7M YEAR SALT LAKF CITY OGDEN
) e ’ (SN s - - . ”n o 3
Enrollees 193661 &5 (7/12/65 - 3/18 u0) 73 (8/12/53 - 4/22/66) |
? 1956-671 201 (8/8/36 ~ 12/8/6 S (T MIGE - 7
o 21 (8/8/56 -~ 12/8/67 85  (7/11/66 - 7/7/67)
—— I \
 Testing # No tests GATB~G 106 high; 70 low; 88 average/i4 tested
' IQ 83.7 averagze /56 tested
#2 Stanford Achievement California Achievement
(seec pane 5 and footnote) (sce page 5 and foonnote)
' Socio- #1 No maximum established; most, however, No maximina extaizhad; most, howvever,
' Economic are below $3, 200 por year are about $3,200 per year

. Status of
- Families

Attempt to take most culturally deprived

Tend to take those who have been more successful
in tests and past school

X wcsicd
oals

All want to find work

All want to find work

All want to find work .

Most want to find work; some gils just want the

training for its own sake and to finith school

Citizenship

a. In School:
Usually good; biga2st problems were non-attendance
and ciinking during' school. Probleins sometines
arose with studonts necking and/or loitoring in the
halls or abont the neighbothood. Some  htin: and
occasional thefis during fist 2-3 montis,

b. Court_Records:

Some students were on LOA or parole from S18; if
they became problems, they were retuerad to SIS,
Most have some court recerds. Coatinued civil

fienders were terminaied,  Eutries in recowds di-
minishad after school started.

23 _In Schoolt
Mzin problem is lack of attendance; other problems
eve gencrally sp2eial cases. There was a problem
with students taking their break at a pearby bar and
returning sliehily drundt,  There was occasional

" fighting and lack of respect for teachers duving first
2-3 months,

b, Covet Roconds:

Some studen's on LOA or parole from SIS; if they .
became problems, they were retumed to SIS, gcln—-
tinuzd civil oftenders wer2 terminated.  Fntries in
2cords ciminished after school stated.,

s

#2

2. In School:

Usually good now, except problems with non-
attendance, drinking and loitering and necking
in the halls or parking areas. At the begivning
there wos some [fahtine nd minor vandalism and
occasional theft (first 2-3 months)

b. Court Rocord:

Some® students on 5 day LOA frowa SIS; most have
some2 kind of court record. Continued civil
offensas result in terminvion.

2. In School:
Non-attendance is moin preblem; drivking is only
occasionally a problem. Crhar problems svah os
theft, vandalisin, cte., occrr cooasionally; offerden
are vsuriy terminated, Not many problems sfier
first 2~3 months.

b, _Court_P2cords.

mo:st have

Some sturlents on 5 day LOA from SIS;
civil

som2 Lind of conurt reconl. Continucﬁ
offemses result in temmination,.

3
3

Chae

- Complaints

S
—t

Source:

—— e e $ s

d .

S
ey

No complaints in business arcdq; located in Qquirrh

FElementary School building

a._ Source:

Complaints came from everyone becanse of proximity
to public; located in Eccles Building

b, Matvre:

Mostly concemed abuse of elevator ard public be-
havior that was in poor taste; nothing malicious,

serions or roally tansible. Somoetimes minor vandalism
in lavatorias (raffiti on walls, ete.)

Source

"

(2]

Residential »oizhhbon

el

b. Soatnoa:

Speeding in oo den't like older people comins
and coine at ool bece; con-cLtion of ¢
sl ol deintling oo,

Q
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a., Souwrce

At beginning frorm a rawt-door sion coripiny and a
naochy cafe

b, Natvwe

Mostly Ioitering and littorine aad Boins it
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et ‘ YEAR ; SAI T LAKE CITY CCDLN |
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‘ ,.
duini tration
i
Principal 0 # | 6 years teaching; Uyear :ulminiauatiw experiense. 10 years teachingg 6 vears administrative. Commund
, , ; Command charwcieristics Apparently Diizses foiwe Chirauteristics: Damacratic in overall policies

3 : to dernocraric; policies esta ablishied with Jc‘vn from | (terisinations, etce.) but laissez faiie in clrssrooms.
; { stalf; staff handled its own |lnohh:m> with students ]
3 I | unless termination appeared necessary ,
u :
: ' | ]
] l #2 17 yeam teaching, 2 yews administration. 10 years teaching, 7 years administration; Command !

3 , Comumand chara Clt"l‘lall\.\. Laissez tuu to demo- characteristics: Dbmom itic in overall pohmcs

i | cratic, policies ¢s ablished with advice from staff] (terminations, etc.) , but laissez faire in classroomnis ;

: teachers handle own problems up to suspension or |

i i termination, then becomes group problein

! i
| | /

. Studen ' |

. Participa- ) Strong and effective--student body officers assisted Some in first year which evolved into instructional !

tion i in mahmc Jegislative decisions and handled most unit representative to voice gricvances, cic., and/

! necessary punnhmr-nt of studunts up to the point of or help establish policics, ctc. .

j suspension ov termination.  Attendance of classes There \'LI'C‘ some rules, but only because of the
: left up to students; they could jgo to the claszses they | physical Jocation of the school; students established |

f wanted, but this became a dlS""pth"!y problem rules |

, and wag change-d, ;

1 : | o ;,

; . 2 Strong and effective~-~student body officors, assist No student body officers; each instructional unit

3 ! in maki ing legislative decisions and haudle wnost has a rzpresentative to voice giievauces, etc. and :

punwlm*eut or pol-uc< concerniny punishment up help in cstablishing policies. There have been few

3 to poir” of susponsion or termination rules established; if problems arise, students wsually

; make recommendations wnd they are held as pohu'

| thereafter k

g : ] .

3. Moerhod #1 5 Staff meeting 07-0500 cach A.M. to discuss Stafl meeting g regularly and mvct-ngs with student

' students' work, etc., call roll of studants and representatives when there were special problers.,

: discuss, then make recommendations for consul~ Cac meeting to discuss spacial problem students,

‘~ tation, swpension, termination, etc. Deoun one to disarss all studants, one for sthor comsidur-
after 3 months ations, D gun after 3 motths

}: T

i # Daily staff meeting at 0700 to disenss students! Staff meetings three times por w »*h. Cne to discuss
woik, behavicr, cte. Call roll of students and special problam stndents, one to discvss all students,
discuss, then mlie recommentdations for consul - one to discuss other considarations such as finances,
tation, swspension, termination, etc. Cther etc,
problems alzo discussed at this fime.

4. District #1 School autonomous; free consultation as needad; D1°tr1gt school nurse visits on2 time per week in DL M.
cumulative records kept at EdisHny no pupil par- To malie major chanzes from orignial ph district
souncl sup rvisicn in terminations appioval and u\‘bultmmn is n.:«.‘&"?.d othrryisa auto-

nomous. No pupil persenn2l bupwr\":m’ in termipations
£2 School mntommom, froa conmh 1tien as needed; School autonomous; frcc comnltation as needad; cu-

] cumulative records kept at bdison; no pupil pe r- mulative records kept a MTI; no pupil persomel

: 50 sonnel supery mon in terminations supe rvisien in terimination:

5. Lmplovment

: Security 2] Assign students to the program; determination Assign stidlents to the progmam; determin nmn of

! of program; placement (and follow- -up) of curicula oy job availabiltiy; placemont (end follow-up

3 students. Terminations. of studants. Recomumend inid make terminations.

; #2 Assian stnduats to the promwm deterrmination Assizn s;uﬂnm to the prosram; detcrmin’t‘o*l of
of curricula by survey of jo > availhibs 1y ;19 Q- curricula by survey of Jmo availabilily; plocerment and
ment and Lollo‘.'.' ~up of stu\hnu. Termminations. follow -up o" studonts. Verminat vo 15,

1 — .

i:‘f r_ ul“‘__ ) .

i1 To provide basic o dvut'on so student: could To prov ide job entry traini .z in vooation:l cournves
1. Goals read amd fill out job xpmvr xum.,. There was and to improve socinl anl poroanal coacepts and
« : no v.oiilen 1l trainivy the firt year; trainiag artitudes, :
wos to provide hasisz '_“:.YZ‘.K‘:.‘HT‘HI i Lo imrrove ’ ]
social wnd roroanl concaps ond attitnele,
#2 Ta prow u"' communicarion ckith re rood and To provids conimy nnjoation 'ﬂﬂ’*—‘ >R CI‘ iL S oo g
fitl one e woelicoodon, oad to procid bauic job fxam and to provide basic jeb e r,.' U R | R TE

ontes vle cinml ;!.i!{:‘, wid e bmprove cocind to fimprove socizl and por sl c..*.\-:-:-g soaed

and prroncl couzeris and it e atiitudzs, . :

| ‘ ;

L. m——— o - - - - - . :
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EM CEAR l SALT LAKRE CITY OGDTEN
oo
Coures £#1 Basic ren Nwhalﬁnuhsx reading and matrh, plus Auto mech., retail sales, health, clerl generol,
i regular phys. ed. at YNCA; ¥ e abemhip st2no ngnﬂrdl grooming ¢l u,cslor b“uh beys ad
' ﬁnMcdkr'Dﬂ)l\ knounAndln\uqdullgouv— airls, Duuzi hht)uﬂllh~h.“0b no baic edu.
{ seling. There was dln!ﬂl.ULLInpt.H,COQPCI[U\ clawes,
worl prozgroms, but there were not enough employers.
: _— — —_—
2 Busic communication in reading, Inglish, and Dasic commuuication in rading, English, and math;
math; warchowseraun, general office clerk (U'p auto mechanic, retail sales, clerl gencral, steno gong
"Sp‘cdhnnd', boolidice ping, filing) short order grooming and healih
cock, auto mechanic; srooming wd hygiene commumication -
_C‘"(?__I_‘x_lgl}l_)__l‘\_,__g_l.l_(_ﬁ_l_l counseling &
\ counseling vocations ovientation vocations
. Teaching| #1 Teachers were autonomous; they had an AJM, Teacher opt ion except number of houss to be complete
Methods discuss 1cw1ofrwoblonh. s.L..c. Employment in given arcas, Generally, ”nnn-nrzdnd” i.e., re-
' Sccurity says the teachers w*u acnerally pretty medial stidents are in thoir own oroup @ “and promoted
traditional in NIuthOLn (i.c IL(rlru’ discipline) with increased competency; all studonts receive indi-
vidual attention.
: counscling n_m‘*dmL eduac. &
] Tégular plys, ed. development
orientation - yvocational ( 9 months)
#2 . Teachers are autonomous; have A M., discussion Teachesrs are autonomouws; have A.M, discussion of -
1 i of problams. Giten tend to be traditional. problems. Meost are progressive and liberal in
1 ! approach to problems,
3 ) i
4. Ixtra- i
‘ cuiricular: 71 i Friday night social with good participation, roller Weekly bus field trips, both educational and recrea-
- Activitiord sann s"unnnnﬂ;om.plq put on by students, tional, umdodlnanUFA
| : Racreational and educational licld trips. Use of
; ! YMCA facilities funded by MDTA
L ’ -
[
#2 1 Friday night socials; roller skating, swimming, etc., | No monay for transportation; field trips are w 1thm
| regular use of YMC A for phiys. ed. (stndent buys own walking distance or tes achars transport at own rizh;
‘ e mbership)., Frequent learning field trips. therc 1010, there are few activities,
Faculty #10° All volunteen, averase experience about 10-11 years,! Al volunicers (onc assignee soon le ﬂ) Average o -
: i ' 25 high, 2 low. perience 3-2)::9n” moet had 1 previous expariense
’ All teacher regularly qualified by school board. (2 matier of policy to minis Hi”[lddﬂlOﬂ lr’ﬁJhmb)
Pupil- teachorxwtlo 10: 1= All vocationo ltc ch‘xux.ov: \wd“»tlﬂl experianoe,
! Pupil- _counsclor ratio, 30:1% Alltu<\1131 rhﬂzln" q11lv1*d by school board.
| #Although there has been a total of 86 enrolled, Pupil-teacher ratio, S:1°%
j there has nover been mors than 60 at any given time, qu*l-g01fr?1\” ‘nlo, 30: 1%
| and wsually fewer, #Althousl the tota] enrolled students was 73, there was:
; neve rnuﬂutb1n60 at any given time ami wuzlly
} fowe
! #2 All volunteers, average experience, 10 yoars. All volunteers; averine ‘\‘;“rxc**Cu 4 years, most h\ e
| ! All teachers regularly certifiod by school board, 1 year exporience. It has become a i utcr of policy
: \ PLQ‘U teacher ratio, 150 to hire newvs teachers to avoid wie of rraditional tench-
; ! Pupd -counselor ritin, 60, 1 ing metheds, ALl teachew rogularly ceriiiled by schinol
*Althouzh there have been 221 students enrolled, boord. :
there ard never mare than 120 <t4h ats ot any Pupil-teacher ratio, 19: 7
! ziven time and wruadly Toss than 120, Pupd LOWW%ﬂO.LGU&. 60 1%
. #Although there have boen 55 students enrolled, there
E . are never more than 60 at any given time, wd usuaily !
1 less than 60. ;
! , . _ R .
‘Plxﬂzg S| Open hiouse at school; circular to b ‘J{ sion.l Attemptad cooparative work, but no one Loew abouwe
T e ; people wha rL\]UL:iLLIIL, ctua:xmu vicsiiad for a existence of thw Croqram o \k.ﬂ701 zan poreonal
J-'"“'"'*—"' : tevs days bofere they decided whath ’rLo sion up. visits to businosses, scivice alubs. I T \-rl~.:¥‘:‘c.» :
h | Conflicts . ormatimat apase hetwecn MDT A, Job TV rcpcrt:d on schoel whon schou! requ.sted it Ple- |
F ! Coips, ilule\ C, et. al. tures of school and students disiributed, F "1plo}W7v‘nt
! i Security made no effort bayomd small norice in
A i nawspapar when oponings ocoma i zehoot.
! booE2 Open bavse at schooly cirenlac to prof, people wha Nowspapars avd TV do stovies when the sohooal roquasts
i reqae b ing stuehoat visit at school borore siving ap. o It St it parsoned s iaite ta hurinats , FTA,
TV prozvam on VUV chumel ) sorvice clubs,  bmelevment Secnring o oot natice
; in paper when oreniv s cocur inilhs sohiont,
¢ 8 e e ar o o e e e oo e e
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YEAR SALT LARF CITY CGDEN
Screcning it Employment Security gave no tests; tool GATD-G given by I mp;o"v wnt Sect
ar\){vnn vho wanted in if cotmselons de- seling by Empl oymell Secuiiiy and he
cicdled motivation was strong cnough, cowsielors.  All'studants did not taliz GATS an a‘ 105t
Reeruiied t‘uour'h weltare, schoo‘s, juveaile were enrolled colely on counselor reccounnendniions,
- v
/ couiis, et.al Soine students hid compteied throursh 12th grade
and only lacked sorae credits, '
Sent invitations ("b()\ to eligible people and songht
recriits throush agencices.
#2 Students aceepted on counsclor reconnmendations GATS and cownsaling? spzcial education studeris
and Stonford Acluc vement score; these scoring rejected. Sorpe have completed chiow uzh 12th grade
too high wera J«..ctcd but the score level was but lack some cradits. Allowed loviar quality ‘Students
raised each meith, Had to show motivation to bechuie of Iu"n cmp?omncx\t rate; but sec?f Mh
satisfaction of counsclors, quality because they can profit botter. Calildmia
Achievement Tcs- civen at school,
JNwmboer of il within 3 w cchq 8 3885 of the total 8 49% of the totol enrolled
Diopauis vut’mn 10 weeks 13 enrolled in the tinwe 11 in the time poriod droppe
witlin 10 wccl's period droppad out out (35 of 73) :
nn -
of ending 3 (33 of £€3) 3
within 3 wee s
of ending 1 ﬁO ]
TOT AL 33 dropped out at some time 36 diopped out at somie time in the prograrni 65366
- in the program 65-66.
24 voluntary 21 ro employment 20 voluntary ¢ to employment
9 involuatary 16 involuntary
#2 127 temainations (3 recntered) 69 temmninations
17-20%5 to employnient 30- 'l”l’,'f. to employment
565 of the total errolled in the time period 812% of the total enrclled in the time poried droppad out
droppad out 3
. . 5 5 :
95 voluntary 17% to employment 55 voluntary 107¢ to employment :
34 jnvoluntaly 13 jwvoluntary
Numbar in #1 24 graduates reported employe od 70°5 of there reporting are employed; 20“’ don't report;
oo 6 NY none are rzpoite Tczmﬂo red b i 3
4 k. awives :
(due to 359 (v _sprox.) of those repoiting are employed, 3,6,12 monih follow-up g
mobility not counfing NYC employment :
o! this 45%¢ (approx.) ol “those reporting ate cmployed, ;
aroup, cormting those with NYC X 3
olln.:-vp) 3
are difficult) 3
#2 Not Available Not available
Jumber Pet, f#1 uring pronram 3 during prozram 3
\' ’ P t : ] 3 d ] p ] [&] nd
to Miw ﬂuL;.r
R Q(J !
2 nouc nona
U'w. plm Yy Crtting class, deinki fing; ocsasio nal pmb‘m’l be- Cutting cl:us, drm dng.  Rowdin ;
bl <1 havior which is objeciions sl but not maliciots alusing elevato:r; occasional nii
. (ez necking, s rearing, lmt ring) A number of Jav ommx.:-s in buiiding, Imnmm and/or necking :
probleins existed c'mw'r first o months, but in halls of building. Most probl: e broan to dise k.
quickly tapared of (fmht1n;,, disrespactivl, some appoar afier the {irt 2-3 months of opzration. ;
vw-im"m -
42 As in year #] As in year #1
Chinge in #1862 Po:iii\; ch?.:.x» inthe fo'lowing factors '
pelared to the :v‘:-ﬂ.: crere ohservoed by
scihool and Finplorment Sacorins stffs:
. Same
Neotae s !
of ~octsl yvile.
COin ot
. 3
d-t |
Ie:s Dot 10N, l
interonin Lo Srnin roi N inT T X ’
Lehovior Toyasts i
2 . ...___,.._.-___...__.....,v._..._ — e e e e e i o e S = i e o e TS S P memras = e
Q ~TTT omTTT -11-




L Cattin i

10-21 | 25-19 | 50-74 | 75-89 | 90-99| Total Percentiles
Vocabulary 2653 1655 1725 1935 1536 7% 170 ° S.L.C. (SAT
0 23% | 56% 21% 0 0 39 Ozd=n (CAT)
22% 15%% 3134 2075 895 14 169 S.L.C. (SAT)
Reading
0 1395 5456 339 0 0 29 Ogzden (CAT)
Arithmetic 45% | 29% 123 8% 49 2% 170 S.L.C. (SAT)
Computation
0 8% 5975 339 0 0 39 | Ozden (CAT)
’( -
Aritr.mctic 2395, 2395 1695 1836 159 5%% 165 S.L.C. (SAT)
Application
i
0 4125 ¥ 5975 0 0 0 39 Ogden (CAT)

Shows percentage distribution of percentile achievement of the students. Note that the Cgden group appears
more homogenecous and the Salt Lake group more haterogencous.  Also, more in the Salt Lake group (=11 into
the lower parcentile ranges than in the Ogden group.
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ABSTRACT
Two Utah MDTA schools opened in 1965 as the first such programs in the state. Little related experience was avail-
able upon which to fabricate the most efficient programs. It was the purpose of this study to assess the two MDTA
youth programs to determine significant differences, and make a subjective evaluation of curricular strengths of each,
This evaluation will provide a foundation for improving the curricula of any future MDTA programs. Interviews
were conducted with school's administrators, teachers and pupils, youth employment dircctors in local Employment
Security Offices, and with the MDTA administrators in the Utah Employment Security. Information gathered from
these sowrces contributed to determination of the degree of similarity of the two schools and to acquiring data
applicable to assessment of success of .ne schools in achieving their goals. (See "identifiers" above.) Due to con-
fusing and unquantifiable nature of thedata, recommendations made are based on the investigator's subjective
analysis < . the available data and comparative knowledge of both schools: 1. Initial part of the program should
emphasize establishment of student /teacher rapport and improvement of students' attitudes and desires; 2. Change in
remmeration philosophy should be attempted; 3.District and State school offices should more actively participate;
4.5:zhool should be located in area other than residential and in a non-public building; 5. Teaching methods should
allow the individual to progress at his own rate; 6. Students should be allowed to he each other, keeping lecture
periods to a minimum; 7. Classroom time should be shortened to not morz than six hours with two additional hours
unstructured time; 8. S'iisgﬁnsion and termination should not be used for discipline; 9. school only should recom--

men‘l terminations; 10 blic relations programs should be expanded and improved;” 11. Instruciional staff should

have in-depth pre~-school orientation. Points of greatest strength included: . Student participation in administration
and problem solving; 2. Frequent staff planning meetings; 3. Extracurricular social and educational activities
such as field trips.,




