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SUMMARY

" The uGehy lwerk™ teach@hg techniques developed by the German

composer and teacher, Cmrl Orff, are viewel by many music educators as

“ having unique success in motivating glementafy school students to Par;',;”i4i¥'*,

ticipate in music activities. Children are said to learn more readily

‘certain fundamental skills in singing and reading music through bodily T :;' 

response to rhythm and creative performaﬁce'an'simpip percussion and = -

mallet type melody instruments.

The purpose of this study was to determine the feasibility of
~adapting the Carl Orff'approach to teaching musie in the elementary »‘h “”7L;:€ !

schools of America. Feasibility was to bérdetermined by teétingfthe_ . ;Tff‘41"; '

following hypothesés:

1. The Carl Orff approach can teach the basic fundamentals'of:5 f1‘ ‘”’7{fV3.;”

" music to elementary pupils in American schools grouped
~without regard.for misical ability. - |

2. Elementary pupils' attitude toward music will change in
~ a ypositive direction and to a statistically significant
" degree as a result of experiencing the basic fundamentals e
of music from techniques and materials that have been de=" -
veloped from the Or:!f approach. | - o

3, Certain music materials commonly found in American B
elementary schools are suitable for use with the Carl Orif
- approach. A g BT .

Two classes4éach,?grades one thrqﬁgh six, gpproximatelyfjoo pﬁpils?l‘  o
" met twice a week for thintyVminuté~seasions'thrqughou€'thelschoolvyggf;  g, 
 'They eipefienced the seqnential steps of tﬁe Orff approéch at1whag¢ver;';

- level they were capableyof‘developing during the iime_of sﬁudy}'A ';": }u

" criterion measure of certain musical skills was developed5gnd‘a&min;;;f2;§ ‘
,v‘ i3tered during the fall term and again at the,?nd,éf t“e.spri#g tegm;; ‘;1“*

The criterion méasuy6'was designed to measure (1):rhythmic and,meib@ie ;f fﬁxﬁf

cenory, (2) shythnto and melottc provisstion, and (3) ebtlsty to rend
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Fifteen students from each classroom, 180 students, were
selected from a table of random numbers for testing purposes.
Testing tapes were evaluated by a panel of three judges., Inter-

rater reliability was assessed using Person Product Correlation.

Results of the study‘reveal that significent gains were
oroduced in ability todperform rhythm patterns and creating rhyw;‘
thmic consequence phrases. Small gains were noted in ability to
rerform melody patterns and note reading. However, these were
not sufficiently large té reach statistical significance. Total
test performance‘for all music skills showed‘significant gains
across all grades. | |

‘Tt was concluded that the Orff approach employed in this
study {s adeptable to developing music performance.skills,

Tn general, attitudes toward music although favorable, de-
clined during the coxuse of the study.J Tt was concluded that the
Orff approach did not contribute to growth in a favorable attitude >»‘td
toward music aclivities. | '

Abundant materlals suitable for use with Orff technlques were :

found to be available in American chlldren's literature, folk 1ore,e“5'

and basal elementary mus1c series.

It was generally concluded ‘that the Orff approach is adaptable,T;ﬁ;lf;g}’7 Plﬁk

to elementary school.mu31c in America.

The foilowing reconmendations are offered as a means of en-'7' T

‘hancing adaptation of the Orff approach: o ks
1.. Maximize instructional time and minimize N

~ testing time.

‘2, Provide a melodv tyne inetrument for each

8ize of the groups or furniehing additional :
vinstruments. SO,




devglcpad by Kodaly:“
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»  Integrating Orff techniquea{withnthoqe   f




IRTRODUCTION

Problem

Traditional methods of approaching music in the elementary achools of
America is to teach music as an intellectual process. Children are taught
the staff, the treble clef, notation, chords, ani the mathematical division
of bars, Song materials ere predominantly based upon a harmonic structure
which represenis an advanced level .of music understanding, Music has been
taken out of the realm of pleasure; it is oonscious, technical, and mechanicel.gjf/;ifi ‘
These approaches fail to wotivate pupils to partioipate'iﬁ musical ectivities,'“sfﬁﬁiiili
especiaily singing, and to facilitate long-range musioel interests. Essen-*;fr*fn i;
tially the traditional approaches overlook the pleesing aspects of. music
education and, instead, tend to emphasize content which consists largely o£
drab, repetitive exerciges in musical mechanics~

In contrast to the traditional, - the approach developed by ‘the German
composer, Carl Orff, shows promise in helping to overcome the problams out-: ‘itfw :
1ined above. The Orff approach is fundamentally a creative, rhythmical
applioetion of the elements of music through thke use of simple rhythm and
melody 1nstruments which accompany vocal ectivities. Children are introduced
to rhythmical clapping, slapping, and stomping. They create rhythms which pi_u?o:rféf
develop from word". speach patterns, chants, jingies, and femiliar rhymes.ji;fofrsﬁ'

AU

Simple rhythm instruments (rhythm sticks, shakers, drums, wood blocks,

cymbals, éto.) are employed along with bodily response to rhythms to further
develop the rhythmical sense. Children then combine vords and rhythms to

create melodies._ Startins'with welodies usﬂng two tones (scl and mi of the s»iﬂ
sc:a.le), cne tone st a tiue is added nntil melodies including the pentat;onic )
(five-tone) soslo are understood ond sncoessfnlly portor-ed on»lilplo‘}g“,ff{ieff:
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melody instruments such as the xylophone, Gradually,»the whole octave, or
eight-tone scale, i3 incorporated, Simple ostinati (euetained and repeeted
notepatterne)iame jrtroduced early in the process, The children learn %o
vary this type of aczompaniment as they experiment with scunds from different”‘ 
sized ard toned?instzumenbs. In this manner they produce iﬁtereeting and
creative individuel and eneemble effecte unencmmeered by the technical
demands and arduous practice required of more sophisticated instruments.
Musical concepts, skills in listening, and musical imagery are highly
developed before the m:chanics of music are introduced. Thus, in learning
theory terms, it’can'bn gaid that the response repetoire is }earned before
symbolic stimuli are introduced to elicit desired responses. This is in
contreet to many present techniques which intmoduee the symbolic stimuli
first and then attempt %o associate appropriate reeponees to the stimuli
before children: "know" the desired behaviors.

To what extent the Orff techniques can aid in o ercoming the problems .
stated earlier, which have long been deterrents in teachimg music to |
children, must come from (1) further experimentation with children, (2)
exploration of materials, and (3) delineation in terms of limitations reeulting
from our American graded elementary eystem, _Once the capabllities and
-11mitations of the Orff system, as Operaxmonally expreeaed in a specific
set of materials have been made clear, then an‘effeetive program of teaoher,'g |

education may be prepared. -

Related Research

No research dealing with efforts to edept the Orff approach to American

'“suhools has been revorted in professional literature. However, there is limited fi;f‘;}

- experience which lenda oredence to the idea that auch adeptation io feasible. |
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~ One of the principal investigators has studied with Opff and has coﬁ- -:f7’?“""f¥'
ducted several short-term demonstrations ﬁsing the O:ff‘app:oach with/elé-'» l
mentary pupils. Several groups of elementary pupila were given‘musical ex- v f?f%;J,
periences ranging in length from two days to four monﬁhs'using theVOrff ap-‘ k
proach, Although these were short-term applications and materials"were’hof ‘fff?fi?$9°f
~adequately selecfed results were cnnsiderednto Be véry‘promising.'.Pupils ; :;:im?¥”
appeared to make pnsitive gains in baeic concepts of music and seered to }f-{
show an increased willingness %o parti@ipate. However, no formal evalua»’
tion..was made, | B B
The Orff approach has been adapted by Miss Doreen Hall (Orff, 1955)
fox use in The Royal COnservatory of Music in Toronte, Ganada. In the o-
pinion of some masic educators, she is receivia# excellent results. It
must be pointed out that, as is the. case in G rmany, the setting is conser—ff
vatory in nature involving selected students, which is in contrast to the |
random pupil population in American elementary schools. Again, no formal
| evalugt1on of ‘outcomes has buen attempted. However, Miss Hall ‘and her aaso—: 3
ciates have successfully found suitable materia1s common_to the Canadian en-r« 
‘vironment that app;ar to be apprOpriate to the Orff approacb.  As avreéult  €
of her work in training teachers, . :if techniques have been adapted and’aré‘~fi

used successfully in the Toronto schools, Mr. Harvey Perrzn, Music ﬁonsult-'5g 

ant, and nearby Scarborough public schools, Mr. Keith Bissell, waie Consult-':
ant. This fact strengthens the belief that éuitable materiala’COmmon‘to the 3;
American culture can be similarly found, especially since much of the child—
| ren's folklore in Canada and the United States have a common background. o

If the Orff approach can be adapted successfully to pupils of w&dely di- :4fﬁ%

vergent musical aptitudes, it is veasonable to expect that the remarkable re- o

sults Orff has obtained in notivating s%udenta to particzpate 1n muaic activhv_ka
ities and in teaching thes o Tesd musio uight bo a.tta:lnad :'m uers.m pubnc

nchoolqg
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Several writers (Frank, 1964; Thresher, 1964; Walter, 1958, 1959) as a
result of the:.r experiences with the Orff approach heve sub:)ectively apprais-‘
ed the success of this method of teaching unusic but none. of these persons has

reported any a.ttempts to etudy the technique forma.lly. The results of the

Ori‘f approach, as evidenced by the 16 mm £ilm "Music for Children® (Orff 1956a)
filmed at the Mozarteum in Salzburg, Austria, and.the Angel Company recording i,i‘/

nMusic for Children" {Orff,’ 1958b Jalso done by Austrian ‘children , d‘emonstretei- S

that Orff has synthesized some very basic pedsgogical principles in teaching

music to children (i.e. , stimulating the child's basic motor impulses to dev-—

elop rhythmic founda.tione, directing the child's creative urges to develop

melodic ekills, and allowing disvovery to motivate musical learning, . f

The gsuccess of the Orff approach, both in Germany and in Canada.‘, was Or-

iginally a.chieved with selected students in a music conservatory environment-a liﬁ;:'-;";.‘

obviously missing in American public schools. However, results i’rom other e
countries employing music methods based un certain principles smilar to

Orff's and presented to unselected chilcren in non-conservatory settings adds |

support to the purpose of this study. For examPle, the vork of Suzuki in Ja-

pan (Suzuki, 1960), a,lthough differing in later stages of developing musical
skills in children, is very similar to the Orff a.pproe.ch in begmning etages.
With this method, music reading readiness is attained by streseing listening

and rote responses to music- also, early devempmental Levels are sought by

: -—.&‘f‘-: "

directing end refinmg the child's natural expressions and movements in

response to various musica,l stimuh rather than by preeenting the theore— B

- tical and technical elements of music in a supposedly 10810a1 vay. Sim;_lar |

ly, the: ic method developed by Kodaly (Richards, 1963) pa.ra.llels the

- Orff approach in many respects. Rhythmic i‘ounda.tions are approached

through patterns of chanting. clapping, snd welking and extended by moving | ST AL

with emell steps into mucic- melodic petterne ere introduced through the
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pentatonic scale; motivation grows rromcdiscoVery;'

Object.ives

The purpose of this study is to determine the feasibility of adapting | |
the Carl Orff approach to music teaching in the elementary schools in Am- cffﬁ%ﬁg
erica. Feasibility will be assessed by éathéring evidencc £ovsopport’cr;[c'J
‘refute the following hypotheses: | |

, ‘1. The Carl Orff approach can teach Lhe basic fundamentals of music
' to elementary pupils in American schools who are grouped without
regard to musical aptitude.
~ 2. Elementary puplls' attitude toward music will change in a positive =~
. direction and to a statistically 81gn1f1cant degree as a result of
experiencing the basic fundamentals of music from techniques and
materlals that have been developed from the Orff approach.

‘-3‘: Certain music materials commonly found in American elementany
- schools are sultable for use with the Parl Orff approach.g. o

METHODS

A;{”Generél Method |
| The general procedure vas to present the'oequential.aSpects of the Offf |
approach to puplls in the Campus Elementary School, Monmouth, Oregon, selec- -
ting the rhythmic and melodic examples from.exlstlng Campus Elementary School
| mu31ca1.materials, and‘from_other mn31ca1.materialc;common tcvthe_Amerlcan,<_ co;';;
culture. R | | | | | ‘f‘ | | | |
" Details of the seqnentlal steps to be.followed in the Orff approach are
presented below. Only mugic materials based on the pentatonic scale were
”employed through step XTIX. At that point, dlatonic scale materlals would
be introduced. fhe main difference between pentatonic scale materlalovand__
cother music materlals found in the public schools lies in the harmonic

strncture. Any combinatlon of tones inwolwzng the pentatonlc scale may be




sounded together with pleasing effect. Problems involving chord struc-

ture are not encbuntered: Other music materials are based on block har-  7; o

monies and frequently involve complicated harmonic progressions tha£
produce musical tensions and dissonances requiring resolutiqh,Aébﬂse;
quently demanding a more sophisticaﬁed level of develppment than»thail""
of the average beginning elementary pupil. | ~
The sequential steps of the Orffiapproach.are as fbllOwsg'
I Speech patterns - rote patterns of wOrds, dhants;‘phfases ; |
II BEcho ¢lapping - rote patterns | | |

IITI Speech patterns with clapping, body movements and instru~' «'ﬁ'
' ment playing - rote patterns of words, chants, phrages

IV Speech patterns - improvised patterns'of words,‘chants,
phrases ‘ o

v Echo clapping and instrument playing - improvised patterns-‘fx.';, ;;§ 5;

Vi "Speech patterns with clapping, body movement and instrue-
" ment playing - rote patierns of words, chants, phrases

VII Two note melodius using melody instrﬁments é-réte patterns
of word, chant, phrase rhythms :

VIII Two note melodies singing - rote patterns of Vord.,dhant, .' }j* *5f7gﬁ";

phrase rhythms
,;IX Repeat VII - improvised patterns
X ‘Repezt VIIT - improvised patterns'
XI  Repeat VII - X developing 3, 4, and 5 note melodies |
L11 'Rhythmic nd meldﬁic canons and ostinati -4¥ote patterns

XIII Rhythmic and melodic canons and ostinati - improvised
patterns. ‘ .

CXIV Repeat total sequence until complete major diatonic scale
(eight note scale) has been developed.

"XV Repeat total sequence developing the minor diatonic scale
It should be pointed out that no clear notion was held., conceining

the level of development expéctéd by any of the grade levels, However,

9
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~ first year. During the course of the year this proved accurate as indicated,  1fjf?ﬁ!y

. ) *.[‘J-L ,

short term experiences by one of the pmihcipal.inxeetigators suggeated that

o ot Ko s e i e e R

grades 1 and 2 would not be likely to exceed three note melodius during the

The upper gfades. 4, 5. and 6,‘deieloped to the point where the majority of ﬂff,ﬁfl*f75"

~students could manipulate melodies of five tones with reeaonable'facility

Orff approach was initiated eimuitaneously in grades one thrbuéh‘ gix, Eaeh]-f‘7‘”'”hlf

tial steps to whetever level they were capable or developing during'the

o of musical instruments. Instruments are. grouped under two claaeificatiens f‘}{};f,;ijﬁ

~ ments. cnplqyed A11 ere tnned to the key of c‘Hadora

provided the phrases were simple and didn't excee&efour measures, The . eeff;e.?efé

grade level started at the same beginning point and experienced the aequen-,’»  ;*;;4:

yearx,

An integral part °f the Orff approach ia the incorpnrution of a series g

as fbllows-

(1) Drums, Cymbals and Acceseories
| Trianglee t?'jf_]gf}ag’ :

Wood Blooks
: ”Cﬁfﬂ Gymbala | | liﬁettlea‘ S
"'TeffJinglee or shells '”'}g EiCastanete | i
‘Tambourinev."" "”. : 1fSna11 tunable tympani
(z) Mellet-Plaxed Instruments e - |

A1to-xy10phone ;j7lltodGlockenspiel"

Soprano~xylophone o SOprano~Glockenspie1 ?fﬁ;iﬂfﬁ
B,”’"?‘“Ophone Alto- Metalophone -
» - ‘ | o A r., SopranoéMetalophone»:;:z'4
In construction and tonal quality the inatrumente a]low wany poggibil- ,eff;j;

itiee for contrast of ‘tone and ¢olour according to the conbiuntion of 1nstrn~ ;.ftfﬁlf
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B. Poyulation,and’Sample

| Subjects were drawn from the total pupil population in the Campus
Elementary School, Monmcuth, Oregon, enrollment approximately 300 pupils.
These pupils iepregentad grade levels one through six making up two rooms
at each level. No formal plan of grouping is followed in the Campus '
Elementary School. it was aaauned that each room :eﬁréuanted'a rand

collection of pupils.

' O.' Methods for Gathering Data

1. Test for measuring growth in the basic fundamentals of music.

| ~ According to Orff (1955) the development of the basic fundamentals of

music in children is demonstrated by (1) 1engthening'memory of rhythnic and

Tmelodic patterns, (2) imprOV1sation of rhythmic and melodic patterns and
. ‘phrases, (3) inte;pretation of rhythmic and melodic patterns, using
- bodily movements, amd_(4) maintenance of an independent nart in ensemble

- performance.

In all weasurements, a panel of judges, selected from persons con=- .

' gidered qualified in the o of music, rated;the'pupils' performance

crzptions of the tests.
(1) Rhythmic memory was measured by requiring pupils 40 echo back

progressively longer and more difficult rhythmic patterns dictated by the

‘teacher (see Test No, I, Beho Clapping in Appendix A) Pupil responses were e

recorded on magnetic tape and played back to a panel of Judses, who deter— ﬁ;;7 ff

less was considered an acceptable performance.

(2) Mblodic memory was meaeured by requiring the pupila to aing badkv- |

u phone. The melodies were lrrangpd progreasivaly 'turttng‘with two noto,

o 11' e e T e
T T S O
i : 3 . % ’ : ’ ) . T T

" against a set of specific ‘criteria for each area., Inter-rater reliahility':r~*3ﬁ

was assessed using Person Product Correlations. Fbllowing grq brief deg-‘”3f5” f

"mined vhether or not the response was accurate. Thirty per cent error or 1ﬂiff= ﬂf;

‘ona neutral syllable (1oo) melodies played by the teachers on the Metalom . |




two measure patterns and increasing both the length and the number of notes _:fijl‘?

used until the pentatonic scale (¢, », E, G, A) was encountered in an eight

measure pattern (cee Test No. II, Melody Patterns in Appendix A), |
| (3) The gbility to improvise rhythmic patterns and phrases was

meas: "ed by requiring pupile to improvise with a hand‘drumue conaequence
(anawer) phrase to an antecedent (question) phrase performed on & hand drum
by the teacher (see Test No. III, Rhythmio Antecedent Phraeee in'Appendix.A).
Pupil responses wens recorded on magnetic tape and pleyedvback'tothe judsee.f-?.épﬁjﬁ‘
They were judged on the following_criteriai | | |
| Compared to the Peacher's antecedent (queetion) phragse, the pupils!

- consequence (answer) phrase must be (1) in the same meter (duple or triple), f}fﬁ;»'j
(2). the same duration (number of meaauree), end (3) a different pattern of
long and short notes. ' »' v' |

If any one of theee criteria was not met the example was judged not
acceptable. '
(4) Ability to maintain an independent part in ensemble performance was fiaif;if -
included as an aspect of .the program. Pupila first learned a part by rote
or 1mprovisation in groups of three to five, Ensemble performance was then
recorded on magnetic tape as a vehicle for evaluation. Several attempte to
Judge indiv1dual'a ensemble performance via magnetie tape analyeie prcved toe
euh;ective. It was very difficult to maintain clear identity of any one ‘“ R
1ndividua1's part. Since evaluation of individual ensemble performance REFTRT
proved to‘be prohibitive a test in note reading'waa'eubetituted (see

Test No, IV'Mklody Reading 1n.Appendix‘A) Pupils were required to read at

eight two, three, four and five note patterns of increaaing length and ‘dife ‘4.’Ef?ffﬁ

ficulty on the metalophcne. In order to reduce posgible pupil teneion resul- ‘p

. ting from use of the tape recorder, the tape machine waa uaed continnoualy 3 ;p?f;

as 8 part of' chnn /activity to provide feedback of individual and group prog- . Lk




ress,

(5) ‘Pupile’ use of bodily movements to interpret music was to be
measured by requiring pupils to interpret a series of specific rhythmic
and melodic patterns with physical actions. Because of the elepeed time
between submitting the proposal and the approval of the grano, 15 montls,
the servicea of the rhythm specialist from the‘Phyeioal’Education Depart-
ment was lost because of other committments. Whereas activities involving ff:ﬂfii?-f
bodily response to rhythm and melody were employed, it was i‘elt that to be
deve10ped'and evaluatnd to best advantage the guidance of a epecialist was B

peeded, In addition, use of video-tape equipment originally scheduled to

#  record puyils"bodily response for purposes of evaluation was mot avsilable 1o’329,f?fj ;
'when needed due to the unanticipated time delay. ‘
As a result .of the combined factore, it was nob possible to. cerry out

‘ thie asPect of the etudy.

2, Measures of Attitude. Two attitude scales were developed using the.

,'semantic differential technique (osgood, Suci, and Tannenbaum, 1957). One | ‘»o;f?éé¥-i
instrument was developed for grade levels four through eight (see Appendix B) e
and the other instrument for grade levels one through three (see Appendix B).

The upper grade instrument employed eight acales formed by select bipo- ”lei”if“

lar adjectives from Osgood's Thesaurus study possesaing high evaluative loadu-»_"FW}«a;

ings. The scales used were: good-bad, wise-foo'ish, important-unimportant, S
SN

‘kind-cruel, friendlybunfriendly, happy-s8ad, pleasant-unpleasant and fair-'jg[f?j

) " unfair. |
B | Ten concepts were selected to be judged against the eight eveluative
scales, The .concepts were- mneie claes, singing; moviug in rhythm to music, ‘f}ﬁ

ainging in mn mup-. yloylu an mstmont. mk.'ma up :onso. l:l-tcuing to

'ovfilljiA_' e




music, singing alone in music class, learning tgv,,',,d mic’, and music out

of school.

The attitude scale developed for grades one through three had the same - ;

fundamental structure as the instrument above, however, in place of the ver- o

bal scales, pictures were used, The bipolar adjectivee good-bad and happy-
gsad were each depicted by eimple facee ohanging in detail from a positive

to a neutral and then to a negative expression in five etages. Eight of the

ten concepts listed above for the upper grades were used to be judged by the S

primary youngsters egainst the two facee scales, The coneepte "ginging 'in.
small groups" and "einging alone" were not ueed. | |
. Pictorial forms for'meaanring childrens' perceptions have been used by
others (Deutsch,;1923; Horowitz, 1936; Horowitz, 1943); however, only recent-
ly has research shown the advantage of using simple surrogates (eimple in
tructure) for providing the most efficient stimuli for the viewer (Hochberg
1962). This hee ‘been supported in the more recent work of Travers when he
concludes that "The nervous system is not ‘effective in dealing with the en-
| vironment inqelliite veelthofedeteilg It handles it by eimplifying'it..."
(1965, p.380). | | |
The face forms developed in thie study included an oval outline, brows,
eyes, noSe and'mouth. Various faces were generated whieh depicted extreme

: degrees of either positive or negative expression, 'The faces vere \.hen pre- |

| eented to primary level youngeters who were asked to euggest labels which fit L

: the faces, claee consensus vas then obtained on the faces which »epresented

_ very happy and very sad, and which represented very good and very ba.d. Simi- ‘. Sl

~ jarly procedures were mllowed in arriving at faces vhich were eomewhet poai-

tive end nega.tive and & faee which vas neutral in expreesion. B |

Attitudes in tho Ortt Stndy were -euured twico, onoe in v.he fen and




again in late spring. Scoring Instructions for upper grade etudents were

contained on the cover page of their attitude booklat. Primary teaohere

were given a guide booklet waich contained 1nstructione for pupile $o0 score riff;f7ﬁfff

their scales. (See appendlx‘B)

Instruments were passed out to all classes on the same day and direct- e

ed to have their pupils ‘dcore them at approximately tLa same nour of the day.‘_,{t

3.  Selection of Suitable Materials. Materials selected fall into two

proad categories: (1) note materials and (2) verbal materials (represented'jxp‘f?,gfii |

vy words, phrases, and poems). The sclection of these naterials was accom- =

plished in two stages. In the firat stage, gross screening was accomplished .

for (1) note materials on the basis of rhythmieal and-tonalﬁoharecterietice"

and (2) verbal materials on the basis of rhythmical characteristics and ap=-

prOpriateness to note materials. Gross screening detaﬂe are more fully des-- ?eff)w”7

% .ribed below, In the second stage of selection, the naterials surviving the

'gross eoreenina ware ‘classed as either suitsble or not euitable on the baeisigf;

. of the researoher'e profeeeionel sk;ll and audgment in trying them out'with

- pupils. | o |
The writer feels 1t is necessary to dzgrees brzefly at this point to ’175
 justify the ‘subjective design in the eoleotion of ouitable meteriale. In »,'?f

- the case of music materials seiection, no obaeotive procedures known to the

P

writer have yet been. established, The musician ‘has continued jo rely upon ptﬁ

~ his professional ability to percezve whether or not materiale are aocepteble't}ei;*

and suitable to»pupzle. The writer oontende that because of the nature of ?‘Jfg

affective inwolvement of pupzls in musical activities, a greater nnmber of

cues are available to the teacher regarding the pupile' aceeptance of mater-\_fir?f

~ 4als than occurs in most other suhaect claseee. For example, in response to ¢

eertain.materiala, voice quality changeu, posture variee, pitch fluctuatee, [ff{;

foeial expreeeion ohanseo, rhwthn varies, volume chengel, attention ehifta,’rtp,f
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degree of ncte and rhythm error changes: In other words, multiple cocerv-‘,‘v
able cues are available to confirm the pupil's acceptance or rejection of
the materials, Suitable materials were defined in this study as those materén'ffffgfei
jals that appeared, in the judgment of the Project Director, to be interesté B
ing and eno oyable to the pupils end contributed to musical growth within the iflfi;;f‘.

pupils! level of undexetanding and performence. Gonsideraticn was given to

requests for repeated performance of a given jingle, melody, etc. Ample note_fl
end verbal materials are awailable in our aociety to meet the tcchnical de- B

mands of the orss. approaoch; however, - tho final ooloction can only be deter— ko
- mined Mpi.rica.lly. . | ' - S

Gross Screening’Of note materials. For the'purpoae oflgroec eereening of

note materials, hythmical characteristics had to conform to either duple
or triple meter, and tonal characteristics must be limited to melodies baaed c:gfff
on either the pentatonic or the major and minor diatonic scales, As was e
pointed out earlier (eee Page 7), pentatonic scale materiale were used ‘exe- = e
clusivsly in the first ctagea of this. approach and were followea later w;th
diatonic ecele materials. Therefore, screening of . note matcriala to meet

the needs of the first 13 sequential steps were 11m1ted entirely to pentaton-fff}
‘ic scale music, The following simple note pattern i8 pneaentecjyogoemon--ii7¥§
,straﬁc'ﬁewniiratestage screening was accomplished, | s

R -

[
- B

r

" This note example contains a 5-note melody in duple meter' however, it 18 7fifAﬂw y
not in the peneatonic scale. Therefore, even though it would qualify‘to be }77

- used later as & dja*°ni° 3c31° example, t would hawe been screened out for

| -“" 1“ th‘ "'1’ '*‘8" °f thi liudy !ho following oxolplo chou' thnt 'ffoffiﬁi;




the rhythmical characteristic is duple meter and the tonal characterxstlcs

¢

. are three note meleody in the pentatonic scale. Thue, thlc example would meet

first stage screening requirvements. Whether or not it would be selected as

suitable note material would depend “pon furiher interpretation of the exam-_{;3gfj-,'

ple in terms of how the pupils respondéed to it,

Gross screening of Verbal Materials, Fozr the purpoee of gross screening of

verbal materials, rhythmical characteristics of words, phrases and poems, had

' to conform to either duple or triple meter, For'example, Missis'-sippi' ex- ‘;}?;;;WT

presses duple meter, whereas cho'co'late' demonstrates triple meter. Because 37113f5*

fn of the abundance of ava11ab1e verbal material, no difficulty vas encountered

' in meeting this rhythmlcal crzteria.'v

N D. Instructmonal Procedures

The twelve classes (two each for grades one through gix) met w:th the
' inetructor for two 30 minute periods each week. The mus1c room was,large €=

.;fnough to accommodate thirteen (13) melody instrume nts W1th additional space |

fﬂ.to:provide for bodily rhythmical movement. Each class contained approximate-jfifﬂ f$°

N ly twentybfive students,
"viyla typical lesson ou+11ne is chown in Figure l.. |
'alfa;gﬁfnhythm Warmdup

,,;,th This usually inveolved echo clapping and bodily'movememt
..~ to drum rhythms played by the instructor or a etudenta

'l'Familiar songs

,‘;ffjfﬁAfter instrumental accompanzmenta were introduced, fam-
‘VQ~iliar aongo wcre given 8 variety of accompanimentc, dif‘

; Vo i LA : -
» ST S : E
B 17'“*: -




ferent children choosing the 1nstruments and rhythms to -
be used, o | |

C. 'Rhybhmical rondo

A variety of different means were used to accomplish
rhythmical rondos. For example:

1. Class uses teacher's "A" theme and individuval
students improvise "B", "C", "D", ete. themes.

2. ' Individual student creates "A" theme and other
individual student ereate "BY,"C","D" etc. themes.

3. Fair off with hand drum. One beats "A" theme and
| holds drum out for partner tc beat "B", etc. theme,

L. Place one student with a hand drum in each corner
of a square. - All other students clap "A" theme as
they w21k around in a line. As they come to the

_corner, drum students nit it on the main beat and |
continue walking and clapplng.. o -

d. Putt1ng & Jjingle to music:
1, All students learn to clap tO' .

Taxi, taxi, stop for me
Take me to the train.
Texi, taxi, can't you see,
I'm waiting in the rain?

2, Set up A, G, and E on melody instruments. AL
other bars off. '

3. Class recite the words softly as each student
improvises a melody to the words one phraoe at
a time. :

4. Class sings back 1mmed1ate1y the student.'s melody. R |
If they do not hear it correcbly, the student plays R o
his melody again. L

"5, Have the student put notes of His?melody dn'the
- chalk board using a two line staff. -

6. ALL studente with instruments play ‘the melody
- reading from the board.

7. Record outstanding melodies for future repetition,

-

v Pigure 1:' -Typieal Laéscn‘ Qutline

Because of the large groups it was necessary to cdntinné:a_leSSon;for mbré .

18
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than one period so that each child could have an opportunity to create
& melody. Other activities involved creating accompaniments to the

various melodies and expermenting with different sounds and rhythms.

Tnstructional problems. What was considered to be a serious problem

relative %o the 1nstruct10na1 program emerged because of the lack of
sufficient melody.lnstruments. The Orff system tradltlonally requlres
that each child have a melody instrument available during instruction

dealing with melodic elements. With thirteen'(13) melody instruments |

available and an average of twenty-fiﬁe (25),students per class, it was ﬁ;.f? PR

necessary in the reported study to seat half of the class'in a second
TOW. "On*a rotation basis percussion instruments were given to the
second row students, and they contributed to the ensemble. However,"'
when pureLy melodic act1v1t1es were taking place, this group had llttle
to do. One solution was to ‘seat two students at each 1nstrument and
take turns. However, this llmlted the materlal to be covered in a "
31ngle session and the number of opportunltles for each Ohlld to play

Another solutlon which was tried w1th two classes for a period of

time was to take half of the class one day and the remawnlng half the

other. It was noted that a higher degree of conecentration was. poss1ble -

under this plan and sven though the students came only one day per week
B they progressed faster than other classeg under the flrst two solntlons.
! Addltlonal discussion on this p01nt will be glven later.

Testlng.Program. The project plan called for a pre-test of muS1c-‘_

:al skills and attitudes outlined on page - 12 to be given as soon as the

students had become oriented to the general procedures 1nvolved in the f ;e;,scg

‘Orff approach, i. €., basnc manlpulatlon of 1nstruments, beginnlng ex- :»,,,

permence in echo clapnmn creatlng rhythmlcsl phrases, hearlng and

singmo melor es ;ﬂayed on the 1nstruments, and readlng 31mp1e melodles

“

| .19’
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from a two=line staff.
The four tests described earlier were administered to-students

individually'by the instruetor. After completing Test No. 1 (Echo

Clapping) involving the entire population in each classroom, the pro-

ng

gram vas altered to reduce the time inveolved. Fifteen pupils from
each room vere selected from a table of random numbers for testi

purposes.
Under normal circumstances from four to eight pupils could com--

plete one test during a given class period (30'minutes). This meant
that a minimum of two class periods were necessary to administer each

of the three remaining tests. When certain pridrity’scﬁool aétivities

interrupted the schedule, the time involved was even longer. Actually,
with only two periods per week per class, it took seven‘ﬁeeks to com=
plete‘ testing in the twelve'v rooms. During this yﬁime'vthe students‘ .

not selected for testing and those waiting to be tested remained in

their room.

in considerably less time (two and a half}weeks)_witﬁ éddition of ?z .

second instructo? tb,help;_ 1

20

The post test given at the end of the school year was administered' |

L
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RESULTS AND FINDINGS

Musical Performance

The data for growth in basic fundamentals of music are based
entirely on the differences of individual's scores from pre- to post-
test measures, Results are summaries by grade level. Means, dszerences, -
- degrees of freedom and t values are presented in Table 1. N

TABLE 1

Significance of the Difference Between Mean fre- and Post- Test
Perfgrmance on Four Musical Ability Tests for Grades 1, 2, 3, 4, 5, vy
and

GRADE 1

Test - Pretest Posttest
- Mean Mean . -.°: Differences af t

Rhythm Patterns 4.77 6.00 - 1,23 50 1,94%
Melody Patterns - 1.07 1.50 ' 43 50 1.3
Bhythmic Consequences 1,00 1.85 ‘ .85 50 1,79%
Melody Reading - 1.31 1.96 .65 50 1.18
Total Test | 8.08 11.69 - 3,61 50 2,58

" GRADE 2

Rhythm pPatterns 6.38 T.25 . 87 46 1,75%
Melody Patterns 2.21 2.46 - .25 46 .37
Rhythmic Consequences . 1,25 1.38 W13 46 .28
Melody Reading 4.21 5¢42 : l 21 46 .1.33
Total Test 14.04 16,58 2.54 46 1,82%

GRADE 3 -

Rhythm Patterns 7.03 - T.41 | .38 - 56 47
Melody Patterns 2.28 3,03 .75 - 56 - 1.10
Rhythmic Conseduences 1.90 2.76 .86 56 1.49
Melody Reading - 4.34 590 1.56 56 1.68
Total Test 15.55° 19.10 3.55 56 2,2i%*

GRADE 4

Rhythn Patterns 5.45 .79 1.3 56  2.12%

Melody Patterns 2,55 = 2.86 W3 - .56 .52 =
Rhythmic Consequences . 1.03 2,28 - 1,25 = 56 2,58%%
Melody Reading - 5,52 6.72 - 1,20 56 1.31

Total Tost 15.62 19066 . g0 R6 iow g



TABLE 1 (continued)

GRADE 4
Test Pretest Posttest Differences df t
Mean Mean
o
Rhythm Patterns 6.48 T.79 1.351 56 2 52*
Melody Patterns 2,55 2.86 31, 56 2‘58**
Rhythmic Consequences 1.03 2,28 | 1.25 56 1'31
Melody Reading 5.52 6.72 1.20 56 5'10**
Total Test 15,62 19.66 4.04 56 *
GRADE 5
Rhythm Patterns 6.50 7.64 1.14 54 1.57
Melody Patterns 3.29 3.75 | <46 54 " 465
Rhythmic Consequences 1.60 4,36 2,76 54  4.2244
Melody Reading .. 5.29 6.71 ' 1.42 54 1.73
Total Test 16,68 22,54 _5.86 54 3.44%%
GRADE 6 |
Ehythm Patierns 8.38 8.45 .07 56 022
Melody Patterns 3.48 4.28 - .80 56 1.08
Rhythmic Consequences 2.59 5.10 2,51 56 3. 44%*
Meiody Reading 7.26 8.59 1,31 56  1.86%
Total Test 21,72 26,59 4,87 56 3. 09%%

* Significant at the .05 level
** Significant at the .01 level

Inspection of Table 1 revealed that grades 1, 2, and 4 made.significant
gains in their ability to perform rhythmic patterns. Grades 3, 5, and 6
failed to make sufficient growth to achieve statistical significance,

With the exception of grade 6, n~ change in performance was measured in

ability to perform melody patterns and melody reading. Pupils in grade six
showed a significant gain in note reading.

Although pupils in grades 2 and 3 appeared to make small gains in - .i:i
ability to perform rhythmic consequences when given a rhythmic antecedent,
significant gains were made by pupils in grades 1, 4, 5, and 6.

Further inspection of Table 1 indicated that significant gains in totali |

musical performance were made in all grades.

Weasures of Attitude

Results of studenis' attitudes towards music are presented separately
for primary grades and upper grades. Pre- and Post- test mean attitude
scores and differences on the scale happy-sad degrees of freedom, and t
values for grades 1, 2, and 3 are presented in Table 2.
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TABLE 2

Significance of the Difference Between Pre- and Post- test mean
attitudes toward music concepts on the Happy-Sad scale fbr Grades 1,

2, and 3.
‘GRADE 1 (Dick)
Concept Pretest Posttest Difference daf B
Mean Mean T Tt :

Music Class 4.4 4.4 | 0 15 R
Singing . 4.4 5.8 . : -06 : 15 ' -2076*
Moving in 4.4 3.7 -7 | 15 S 1% %
Rhythm ' | | , | -
Playing an : 4.7 4.7 0 15 | em———
Instrunent ' o '
Making up | 4.2 4.1 -.1 15 =47
Songs : o , S
Listening to 4.3 . 3.2 r=lel - 15 . =3,69%%
Music , : :
Reading Music 4.1 4.4 o3 15 1443

r Music out of Sovwwi 3.6 3.7 . ol 15 .16

' School :

GRADE 1 (Doughty)
Music Class 4.7 4.5 =g . 25 - 366
Moving in o .4 0 3.9 T S 25  =,e12
Rhythm S : o S
Playing an 5,0 4.9 =1 25 O w.e62
- Instrument ‘ o o . S

Making up 4.3 4.0 =3 2B -.52
Songs : : A g o
Listening to L 4.9 3.6 -1.3 - 25 =l 29%%

i - Music . o _ ‘

» - Reading Music 3,8 3.9 " .1 25  ..38

| Music out of 3 5 4.7 1.2 25 2 68%

School S | | o

GRADE 2 (Cannon)

- Music Clasc =8 .3 v W

: 4.1 o
f- Singing -~ - 44 41 =3 14 -1,00
Moving in 4.1 3.7 =4 14 - 1,03
: Rhythn R R T o e
E Playing an- - 4.5 4.6 o s\ 14 2,12 |
i Instrument T | RN . - .
' Making up | 4.4 3.5 =9 - 14 L =2,61%
Songs . N . , - , L Lo 5
Listening to 4.8 4.4 L =4 14 - =2,10 ’
 Music - ° |
Reading Music 4.6 3,6 -1.0. 14 - =2,88%

7 Music out of 3.6 4.0 .4 14 2.2
a ~ School ' , | . , I B




TABLE 2 (continued)

GRADE 2 (Thayer)

AT -

Sc¢hool -

4-4v 401 . "05_ S , 20

Con:ept Pretest Posttest Difference af t
Mean Mean o

Music Class 4.4 4,2  =e2 22 = o464
Singing 3.7 4.2 - 5 22 1.40
Moving in 3.5 4.0 5 22 1,11
Rhythm _ . |
Playing an 4.5 4.9 4 22 1.88
Instrument ' L '

Making up 4.4 506 -08 22 ' ‘2051*
Songs ' — .
Listening to 4.8 3e7 -1.1 22 -3 12%%
Music _

Reading Music 4.0 4.6 .6 22 2,75%
Muaic out of 4.1 4.2 ' ol 22 " «50
School . ‘

GRADE 3 (Chambers)

Music Class 4.5 4.0 » -s9 20 -2,98%
Singing 3.6 . 3.8 .2 220 .81
Moving in 4.0 3.9 . =el 20 - .78
Rhythm | | .
Playing an 4.3 4.6 . o3 20 1.24
Instrument : . '

Making up 4.2 3.4 =8 - 20 =l 35%%
Songs

Listening to 4,8 4.4 -4 20  =2,63%
Music ' '

Reading Music 4.6 4.2 ’ -4 20 -1,89
Music out of 4.4 4,0 ~-od 20 =2,26%
 School |

GRADE 3 (Hoyser)

Music Class 4.4 4.2 -2 20 - +85
Singing 4.1 T 3;9 - :;02 20 -1079
Moving in 3.7 3.5 | =2 20 - .48
Rhythm o | S o
Playing an . 4,6 4.8 02 | 20 .59
Instrument - ‘ ' - . ‘ - '
Mzaking up 3.3 3.2 o -1 - 20" - =-e19
Songs . _— o o
Listening to 4,2 3.9 =e3 20 - =1,26
Music - - 3
Reading Music 4.3 4,0 | -e3 20 -1.45
Music out of

‘-1088

- % Significant at the .05 level

**5ignificant at the .01 level -

2L
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Comparlson of mean. attitude scores revealed that as a general trend
pupils® pre~test mean scores were more positively valued than their post-
test mean scores. This trend across concepts neither is consistent with-
in or among grade levels, However, out of a possible 5.0 points, mean
values ranged from 3.5 to 5.0 on the first administration and from 3.2 to
4.9 on the second administration indicating that pupils' attitudes were
favorable toward concepts in music even +hough some small decline did take
place.

The t test revealed mean dlfferences were significant for both grade
1 classes, grade 2 (Thayer), and grade 3 (Chambers) on the concept
listening to music,

Other significant mean differences appeared but with no apparent
order across concepts to provide meaningful results.

Mean scores on the scale good-bad for prlmary grades are presented in
Table 3. .

U LU TABLE 3

Significance of the Difference Between Pre- end Post- test Mean
Attitudes toward music .oncepts on The Good-Bad Scale for Grades 1, 2,
and 3. ‘ |

GRADE 1 (Dick)

Concept - Pretest Posttest Difference df -t
~ Mean Mean - “ |
Music Class T 4.3 - G2 15 ,:’--.89
Moving in , 3.7 3.9 - 15 - .42
Rhythm | | A L
Instrument o o D T - -
- Making up 45 4.1 -4 15 . . =1.58
- Songs | . o - ' . ' :
Listening to | 4.3 3.3 . =l,0 15 =2.43%
Music o , : L .
Learning to 4.1 4.0 | - .l 15 L = W48
Read Music | S - i
Music out of 367 3.2 - 5 15 . =1,29

School
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PABLE 3 (continued)

GRADE 1 (Doughty)

Concept Pretest Posttest Difference df t
Mean Mean '
Music Class 4.0 4.3 o3 25 W11
Singing 3.5' ‘ 401 ' » - .6 25 E : -1057
MOVing in 304 306 02 25 . ) 085
Rhythm g B
Playing an 4.5 4.5 0 25  ceeee-

1 Instrument : o | ' | .

Making up 4.2 4,1 e Gl 25 = W13

' Songs ' ~ , - ,

* Listening to 4T %.4 -1.3 25 -4 ,05%*
Music : - : : . ,
Learning to '452 308 - 04 25 -1074
Read Music | ’

7 Music out of 3.0 4.0 1.0 25  2,78%%
School ‘ . ' - ; . .

GRADE 2 (Cannon)

- o5 14 T =1l.46

; Music Class : 4.5 4.0 ,

Singing ' ' ( 404 400 ) - 04 14 ’ ' =-1.10

- Moving in 3.8 . 4.0 2 14 .14
Rhythm | ' - , S -
Playing an 4.4 4.9 ) 14 S 2,50%
Instrument N S PR
Making up »© 45 5.2 C-1.3 14 S =397 B
Songs - | | D
Listening to 4.9 4.1 ' - .8 .14 -4,16%%
Music | ' ' ' SN _
Learning to 4,6, . 3.6 -1.0 14 L =3,89%
Read Music ' »
Music out of 3.2 4.0 .8 14 2,05
Schocl B ‘ .

. GRADE 2 (Thayer)’:

Music Class 4.1 4,1 0 22 @ eme—ee-
Singing 3.7 v 4,0 o S P TR - 22 o ::045'

" Moving in 3.7 4,0 0 3 22 W44
Rhythm | | ST B
Playing an C 444 4. . W . 22 . .59

- Instrument o o | | - S |

Making up 443 3.6 | -7 2 =247
Listening to 4.6 © 3,7 =9 22 =4 b8We oo
Music | | C | PR TR
Learning to 3.7 4.4 o W7 22 1,67
Read Music o . - , R -
Music out of = 4.4 4.0 = 22 «l14

- School




TABLE 3 (continued)

GRADE 3 (Chambers)

Concept . Pretest Posttest Difference  df -t
Mean . Mean L R

Music Class 4.2 | 4.0 = .2 20 - .81
Singing . , 4.0' _ 5.8 B ’_02 10‘20 B - §78
Moving in o 4.0 3.9 =l 20 = .55
Rhythm I PR - R

- Playing an 3,9 - 4.6 5 20 o 2,21%
Instrument o o o D e
Making up 4.0 3.4 = b - -2.79%
Songs 1 ~ o | . |
Listening to 4.8 4.3 =5 20 0 = .93
Music o . V - o
Learning to 4.2 4.1 =Wl 20 » - 67
Read Music o
Music out of 4.4 4.0 - o4 20 =2,02

~\Sdhool

GRADE 3 (Hoyser)

4.0 =4 20 T 2,12%

Music Class | 4.4 _
MOVing in- o .519 - f306 v_’ka. - 03 _ ;20 , o, - 072
Rhythm | L L o S, .
Playing an | 4.7 - 4.8 &1 20 W26
i  Instrument = L P o R
' Making up 3.5 0 3.1 =4 20 e 410
% sSongs C S B | . o S
b Listening %o 4.3 3.9 =420 . -1,82
, ‘Music ' - S o © ' ST
] ‘Learning to 442 3.8 Y 20 ‘-1,22
' Read Music , o | o |
Music out of 4.5 4.1 C- od : 20 0 =1.45
School ‘ - S .

% Significant at the .05 level
** Significant at the .01 level

Similarly to mean scores on the happy—sad scale, puplls' attitudes on .
the good-bad. scale toward concepts in music tended to shift in a negative
 direction between pre- and post-test administration. Mean values on the first

: admlnlstratlon ranged beiween 3,0 and 4.9, whereas the post test means
: " ranged from 3.2 to 4.9 indicating an over all positive attitude toward music
. concepts. -
' Both classes in grades 1 and 2 scored significantly lower on the second .
. administration on the concept listening to music. , :
-~ Other signigicant mean differences occurred but with very little con-
. sistency across grade levels and concepts.

71f’;] Results of the attitude scale for grades 4, 5, and 6 are given in_TABLE_4. o -

oy 5: ,;;,1-“'
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TADIT / 1

L‘Vl"’ i ficance of the D flerence Netween Pre- and '_Pnc;t,- mean of
qt+:fudp townrd mugic concephs for Crades L, 5, and A,

CRADE 4 (Addicon)

J e
¥ A
{ Concept, Pretest Post=test Difference  df L
i Mean ¥ean S
| Music Class - 34,72 32.11 -2.61 -7 ~-,08
q?“”ln” 3L.29 34.11 -.28 17 -, 58
Yoving in Rhythm 32,00 31.39 =61 17 -.33
Ql“"ln" in nmall +32.39 31.83 | -.56 17 -.27
groups . - S .
Plarying an instru-  34.9% 35,17 =1.77 17 .10
ment : ,
Making np songs 33.56 3200 -1.12 = 17 -.76
Iistening “o music 32.33 34,33 0 . 2,00 17 . 85
Sineine alone 28,28 29,67 Wbl 17 A9
Iearﬂlna to read 35.11 33.38 -1.73 - 17 w}, 02"
Mygd ‘ v
}hsic out. of school 34,56 35.9% ' 1.38 17 1.11
GRADE 4 (Tabor)
¥usic Class 20.70 25,95 -3.75 19 =2.,0%
Sinzing 30.55 29.80 - = W75 .19 - A9
¥oring in Rhythnm 28,55 25.40 c o =3.15 19 1.83
Sincine in small. 28,00 26.35 - =l.65 19 1.15
grours L : » | - - |
Plsring an instru=-  33.40 32.15 Lo=l.25 . 19 -1.20
Making up songs 27 .50 2L.90 - =2.60 19 S W Ay
Tistenire to musie  30.10 29.35 - .75 19 54
Sinzing alone 23.55 -~ 20.20 ~3.25 19 1.55
learning to read 31 90 29,60 =2.30 19  -=1.33
Music . :
sic out of eohool A33 05 29.90 . -3.15 19 -1.8L
GRADE 5 (0Ogan)
¥msic Class - 30.73 31.11 .38 - 25 1,05
- Singing ©31.23 30,31 =91 25 =7
¥oving in Rhythm 28,46 27,81 =65 25 .70
Singing in Small 31.85 30.27 ~1.58" 25 -l 03
grouns , : N s
Playing an anfﬂu- 32,58 ¢ 32,15 - =43 025 6_;33
ment | - B S S |
Making up songs 28,87 30,88 - 2.07 25 1 89
Tistening to musie 32.16 32.5L .38 0 25 .37
Singing alone 25.33 22.88 =R 25 -1.59
learning to read  31.69 = 3l.12 =57 25 -1.04
usic - o - A
Music out of school 30.88 29,92 | - 96 25 - 65

" T
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TABLE 4 (continued)

GRADE 5 (Redbird)

Concept Pretest Posttegt Difference af -t
Mean Mean

Music Class 31,65 29,00 -2,65 16 - .48
Singing , 32.06 29,24 2,82 16 - - .48
Moving in Rhythm = 28,59 23.41 - = .18 16 = - ,04
Singing in Small %30471 30.59 - ,12 16 - < ,02
groups | | . . :
Playing an instru- 32,65 30,29 -2 36 - 16 "= 553
ment o S | |
Making up songs 29,29 28,71 - .58 16 - 09
Listening to Music  34.00 31.53 - =2,47 16 - .56
Singing alone - 26,06 21,24 - ~4,82 16 - .63
Learning to read 31.18 31,76 ' .58 16 o11
Music o
Music out of school 33,94 = 33,59 -~ .35 16 - .94

GRADE 6 (Austin)

Masic Class ~ 28,62 22.52 . <6,10 20 -6,16%%

Singing 31048 27052 -50 96 ‘ 20 ""20 62*
‘Moving in Rhythm 28.43 - 20,14 -8.29 20 =4 95%%
Singing in Small = 29,86 28.38. -1.,48 20 - .81
groups : .

Playing an instru- 32,48 = 28,38 -4,10 = 20 -2,61%
ment : , .

Making up songs 27,52 . 27.14 - .38 20 L =2,17*
Listening to Music 29,81 29.38 - 43 20 0 - .82
Singing slone 21,57 16.43 ~5.14 - 20  =3,23%%
Learning to read 30.24 25,95 -4 .29 20 =4 59%%
Music - . :

Music out of school 29,67 34,10 ~4,43 20 2,81 %

GRADE 6 (Ruckman)

Music Class - 28,61 28,04 - 57 22 - 49
; Moving in Rhythm 28,39 25,52 2,87 22 . =2,01

- Singing in Small 29.30 29.04 =26 0 22 - .43

- Groups | | o |
Playing an instru- 31,39 31.39 0 22 ————
oent ' ‘ : e ; . ax
Making up songs 29.35 29.43 .08 - 22 .05
Listening to Music -~ 30,70 - 29,57 v =1,13 22 . =.e09
Singing alone 25,52 25,52 0 22 ee———
Learning to read 29.78 27.00 -2,78 22 - .68
Music | | | S ,
Music out of school 30,13 33,09 2,96 22 - 3,23%%

* Significant at the .05 level
** Significant at the .0l level

29‘
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“Hih the evcephion of rrade 6 (Austin) only two grades revezlec

1,

shift ip attitnde. The t test of means indicated a

-t

it ficant. difference belween mean scores of grasie L (Tabor) on the

concept, music class, ana of grade 6 (Ruckman) on tbe conc9p+ music out

of school.

&

Crade 6 (Austin) revealed a negative shift in attitude of signifi-

cant. dacrea on the concepts of misic class, singing, nov1ng in rhythm,

nlaving an instrument, making vwp songs, singing alone and learnnng to
read m™sie, A siznificant d{fference on mean scores for thé concept.
misic out of school resulied. '

With the excention for rrade A (Austin) the mean attltude values
across grades 4, 5, and 6 ranged apyroximafeTJ the same as ACTrOSS the

Y

wrimary rrades. Grade 6 (Austin) revealed a shift from means generally

l-}

csitive on the pre-test to a mixture of means being both positive and

3
€q

e

.

ative on the rost-test.

Suiterle Yaterials

ﬂxamnles of verbal and ﬂelodlc mater:als sultab le for use WIuh
Orif techniques are compiled in Appendix C.
"he verbal materials :epresent poenms, jingies, proverbs,'and
nursery rhymes which aprear frequently in children's literary collect-
isns and folk lore in the United States. The U"geographical" jihgle_
15 civen as an example of how words of locations familiar to the child= =
ren can.be cormbined to serve as a rhythmical basis for bodily action.
and instrumental freatment. Names:of,children, flowefs, animals, and
wall ¥rnowm ohieats of many other types were found to be useful for
thig mimrosa, Children's literature offers an unBjmited sourCe of véff;”

ral mateninl for use at any Jevel of the Oref aﬁproach.

30




The melodic materials listed in Appendix C were compiled from
three prominent basal elementary music series published in the United ?__’,';"f’.,f‘.»‘ftf

States. Only songs which are based upon the 'pentatonic' acale were -

E listed. Many of them are well known folk songs and may be found - ‘,{/;
~ in more than one series. To avoid duplication, if a s ng was listed kS _ e
" from one series it was cmitted if found in another. ' &
| There are currently nine compiete basal elementary music series

published in the United States. It is apparent frpm the vquantityv of
© song material compiled from the ,th:"efo_‘ cho_aen'_g'g °VWP1°__°' vth‘».‘;' there
© is a wealih of suitable milodic mterial available.

3
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COMATUATONS - I :

Prrmaas

i —

The purprose of this studyr was to test the feasibility of adapi-
ing the Carl Orff approach to the elementary échools in America.
Féasibilﬁty was +to be tested on the basis of a,positive shift in
masical perfbrmance and'attitudesktoward music activities, and

whether or not smitable materials comﬁon to'Amaricanvelemeﬁtary
scﬁoais were available.
Musical performance vas identified as an increased‘ability to:
(]) hear and rerrodune mn]odvc and rhrthmic patterns of inereased
length and diffienlty, (2) create OrI”‘PHl rhvfhmlcal consecupncev
rhrase es to dictated antecedent ﬂhrases, and (3) read simple two,\
'tnree, four and five note me]odlc ratterns of increasing ]ength and

oomﬁlox.ty. - The above performance was 11m“ted bo +he notes o? the ,

pentatonic scale.

ﬁuewcal ”er?orrarce

With reovect to growth in ab:llty to rerform,rhvthm ﬂatterns
(Seho Clapping) the findings wonld indﬁcate_that no simple conc]use'
Son can be drawn since half of the total ropulation (grades 1, 2,

and L) made significant palns, and the remaining grades (3, 5, and

]6) did not.. It would appear that sther factors contrnbufod to fhla Vﬁ'v

recult and will be discussed later,

I+ can he canolnded that no qﬂgnwfﬂcant growth in abilitv to'
perform melody patterns and note reading can bp atteru+ed to the

0”?’ annroach as erployed in this nroject.

Mne rossible edntvinu+1no qutor to +he fa11nre fo show growth

34
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in the.abil:+r 0 nerform melody pat terns could have been in use of

s




Lne mv‘n‘onhOﬂﬁ as the instrumept chosen for testing this rarbicular

ski1l. The echildren secmed to have di PPienity in matching the toenes

4

vagause of the rerenssive  onality Af this instroment. Tt can be
nyrothesized that for v“ﬂmnnfary children who have had limited mus-

$eal training, instruments ]wvz.pd in overtone mualities such as the

metalonhone are less apt to reinforce melodic skills than'inétruments

L]

rich in ovéétone qnélities such as the recorder.
Tn considering the ability td create rhythmic cbnseqnence vhrases,
1+, can be concluded that Orff techniques contributed significantly;to
zrowth in this skill. " | -
Orff techniqnes as employed in this study did not contribute ﬁo
growhth in note reading skills. Pérhans a major contributing factor
resulted from the limited practise time srovided in translating the

+

Jwbolq on the staff to thz correct note on the instrument.

Since the total test performance showed 51pnificaﬁt gains across
all grades it was concluded that the approach employed in this study
is adaptable to e]ementary school mnﬁlc.

At+itude Toward Music Aetivitie

In veneral attitudes were favorable toward all ﬁuQic activities;
but declined in degree of favorab1eneqs during the cour e of the sbudv.
Tt vas conciuded from these findings that the Orff anrproach as employh'
ed in this study, ¢id - not contributé to positiﬁe growth in attitude
tovard muslo. | |

Thevp is ;o avaalable evidence to indicate that dedline in atti=
tnde toward misic activities on the part of Plpm nbary mpils is not a

~rhenomenon vommon]v found in elemenuarv music nrcgrams in America.

Because'of the small degree of decline in attltude toward music act-'_ 

L
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invites in this study, it is possible that by increasing instructe
ional time and decreasing testing time that the Orff approach would

produce a more favorable attitude toward music.

Suitability of Materials
On the basis of surveying and gross screening potential verbal

materials it was concluded that commonly published children's liter- ”
ature (poems, familiar nuraery rhymes, and proverbs) and names, placeu,'

and objects uniquely American are sufficiently abundant and suitable
for use at, any level with tho Orff approach.

A sample of three of the nine basal elementary music series cur- SREAE A

rently imblished in the United States were screened for pentatonic

~ melodic materials. It was concluded from the volume of materials

- listed from these three sources that adequate suitable nielod:l.c mAt- DRTIRE R
erials are available which can be ‘d‘l’“d for ueo with o:-rs techniques
~ d4n ‘elementary schools in Amor:!.ca. | - - - o R

~ General Conclusions

Although some aspects of the study failed to support portions

of the objectives, it was generally concluded that the O'rff "PPNlch y
is ‘dlpb&ble to elementary school music in America. o

ation of the Orff approach can be enhanced by the ﬂo]_],ouj,ng, _.' L

R 1. Maximize instructional time and minim»iza
e, testing time

6,-3‘_*...- z. Provide a melody type instrument for each

" member of the class either by reducing the ; S :

.- size of the groups or furniehing additioml
' instruments. T N

dovolopod by xnmy

In the ;]udgment of the investigators it is felt that the adl.pt- R

'3, Integrate Orff tochniquos wm thone N I
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APPINNTX A
Tasts of Msical Performance

Test T Echo Clapning

Test IT Melody Patterne
Test TII Rhrthmic Antecedent Phrases
Test IV Melody Reading

had

ot it
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| TEST NO., I -- ECHO CLAPPING
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TEST NO. II ~= MELODY PATTERNS
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TEST NO. IIT -- RHYTHMIC ANTECEDENT PHRASES [
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APPENDIX B
Attitude Scales
Attitude Scale for Grades 4, 5, and 6,

Faces Form Atfitude Scale and Cuide for
Adminimtration for Grades 1, 2, and 3.
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Date v Your Name

'.E‘e ocher's “Isme

—

This booklet is o way to find out how you feel ebout certain worde, This is not 2 o
‘test so there are no right or wrong ansvers. At the top of each pege of the book= = K
 let let is a different word or gronp of words. You are to decide how you feel about L
' these words. : \

 Below is an example so you cen see how to do it. At the top of the exanmple az'e the
words READING MYSTERY STORIES. By marking one X somewhere between the two words on
" each of the § lines you cen explain how you feel about reeding mystery stories., I o
' have marked the first four lines the woy I feel sbout reading mystery stories: tome - .-
- they are somewhat good, somewhat foolish, ve;v_ unin ortant, and geitl'-er kind nor crueJ

READINGMYSTERYS’EQPIIS | U

| vhet) wha.t) _ -
P S X‘,  cocd
2. Foolish  __ X R """xuse |
3. Important ______ N X -"f}v,v-v’Unimportant
L, Cruel X .  Kind |
5, Friendly o L ,c*;i»;"?"'_unmenaly
. cd S . : . o ,'_:',;'V'Happy

Notice how I marked number l. READING MYS'I.‘EPY STORIE‘3 is somewhat geod to me sol i R
put an X on the short 1ine below the word (somewhet) and on the g; od side of the li.ne.

For number 2, I put an X on the short line below the word (somewhat) end on the
foolish side of the line; so, READING MYSTERY STORIES is somewhe.t foolish to me., EERE
My X for the third line is below the word (ver;r) and means that 1 reel RLADING

MYST"RY STORIES is ve;x unimgortant. o |

Row look at the rourth l:lne. 1 plt,.ce& a x on t‘le short 1ine below the vord (neutral).
Th:i.s peans tha.t I feei READING M!S'I."‘RY STORIES is neither kind nor cruel.

 For pra.ctiee, you plece onu X somewhere on each of the rana:lning tour lines that
best tells: how you feel about READING HYSTERY STORIES. ,

| ‘If you do nc.vb understand vhet to db, ra:lse your hand. ror help rrcm vour teacher.

When eveﬂone 8 rea.dy, tum the paae and 'begin. | Remember to place an X on each

line that beit tells how L- reel abont ‘thefword or_ %rdl at the top of the ‘m;e. )

. 10/26, 65 .:3: i
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Bad
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Friendly

Sad
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PLAYING AN INSTRUMENT
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Oregon State System of Higher Education

Teaching Research Division ,

Guide for administering Faces Attitude Instrument for
Orff Music Classes

Today I am going to ask y&u to again tell how you feel about certain things
in Dr. Glasgow's music class. T"is will be the same as you did a short time
ago. I will pass out one booklet to each of you, but dovupt tu:n iy pages or
make any marks until I tell you what to do. B .

(pass out booklets; when all have a copy, say)

First, write your name at the top ¢f£ the page.

(when all have their names written, gay)

The two rows of faces on the first page of your bocklet are the same as you |
had before. Remember, you are able to tell how you feel about things ;ﬁ music
class by drawing a circle.around oné face in each row that looks the most like
you feel. The top rqw is called the happy-sad faces; the bottom row is called
the good-bad faces. |

Do you femember how we did this the last time? Raise your hand if you have' 
?"any questions. (If students arehconfused read the explanations that follow.

If there are no auestions turn to page two and begin bela& thé 4otted line.)

+ - L
-—_.———-——-—-—-—-——-a—.\n——-————-——‘m—m—-—-m—--_u-—ﬁ-——u-———-——u-'.

First, look at the top row, the happy-sad faces. Face number one i¢ yvery '

happy; face number two is gort of hap ,_faﬁe number three is a.middle face; he a*if ?":i :

in between happy and sad; face number four is sort of sad; and face number ftvelgfﬂif1 e |

is very sad . "
‘ Now look at the bottom roﬁ-of faces; these are the‘good-béd faces. ‘Fécevfff

number one is ve ood number twu face is gort of_g_pd* the widdle face is S

in between good and bnd, f.ce ntmber four u sort of had mx ‘nunber ﬂve face u SRR

very bad
5/13[66,ff<"
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Now, if I give you somethirg to decide how happy or sad and how good ox
 bad you feel about it, you can draw a circle arouni one face in each row that
B best shows your feeclings. ' |

Let's prachice 80 you ave'sure of what to do. Think about a rainy day
(ve have plenty of those in Oregon). You decide :ow happy or sad you feel aud
then how good or bad you feelxabout a rainy day. Remémber, face number one
' means you feel very happy about a rainy day, number two is scrt of happy about
a rainy d#y, nunber three means a rainy day is neither happy nor sad, rumber
i four means a rainy day is sort of sad, and ﬁumber five means you feel very sad
. about a rainy day. .

Now, cirile the face in the hottbm row that best shows how good'or bad you
feel about a rainy d#y: Véry éood, sort of good, in betweeﬁ good ¢ud bjd,’sort
: of bad, very bad. | | I
(answer questions if some are having difficulny)

{when you feel all are ready to start, say)

“——”—ﬂu—--——_“-ﬂ-—”b———~—--——”-

Now I will ask you to circle faces that tell how you feel about certain

things in Dr. Glasgow's music class. Turn,to page two of,your booklet. (Page onef;fﬁ[f ?7

' _was for practice only)

First, look at the happy-sad faces. Circle the face that best shows how

"; happy or sad you feel 3b°“t Dr. Glasgow’'s music class. o | .
Remember, face one means ‘you feel musid class is very'happy; face two means

g,mnsic clags is sort of happy, face three means mnalc clasa is 1n between happy and

f_sad, face four meana nmsie class 1sssott of sad, and face five means nusic class 15_ -
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(when all have finished the top row, say)

Look at the bottom row, the good-bad faces.

Circle the face that best shows how good or bad you feel about Dr. Glasgow's | -

1]

music class.

Remember the meaning of the fsces: music class is very good, music class

is sort of good, music class is in between good and bad, music class is sort of

. [
Pl

bad, music class is very bad. o
(When all have finished say)
Turn to page three.

First the happy-sad faces: Circle the face that best shows how happy or

_ sad you feel about singing in Dr. Glasgow's music class.
Now do the good-bad row of faces at the bottom. |
Circle the face that best shows howfgood or bgd'yqu'fﬁellahoutustnging in
Dr. Glasgow's music class. - '_: -1 'r:»¥ ;lj’i ;  ; "fli‘fll o 'j_',;;v~_ LC
| (When all have finished, say) L . - N R
Tura to page four. o

Circle the face that best shows how happy or sad yun feel about mov g

time to music.
' (When all have finished, say)

Now do the goodébad faces.»

Circle the face that best showa how good or bad you feel abont ving

time to mnsic. o
(When all have f:lnished, ,aay)

‘ffff Turn to page ftve“



Circle the face that best shows how happy or sad you feel about playing

. an inetrument in Dr. Glasgow's music class.

(When all have finished, say)
Now do the good-~bad faces.
Circle the face that best shows how good or bad you feel sbout playing

’ .
#n instzument in Dr. Glasgow's music class.

(When all have finished, say)
Turn to page six.
Circle the face that best shows how happy or sad you £ee1 about making up

songs in Dr. Glasgow's music class. ' o

. ©.

Y PR T T -~

(When all have finished, say)

Now do the good-bad faces.

AR

NN

R e

Circle the face tha best shnws how good or bad you feel about making ug e
{ songs in Dr. Glasgow's music class. e Vil“f,fyfffff‘ "'_'f Af o ;
(When all have finished,»say)v | - S N |

Turn to page seven.

Circle the face that best shows how happy or sad you feel dbaut 1istening to

music in Dr. Glasgow's music clgss.’
g (When all have finished,’say)

Now do the good-bad faces. B | |
Circle the face that best shows how good ot bad you feel dbout listening to 'v"i;;gi

1 ¢ , B ._ _.;‘.

mnsic in Dr. Glasgow's class.

(ﬂhen all have finished, say)

Turn to page eight. ‘ ;
Gircle the face that best shaws how happy or: sad you fcal about ]h;guuuy;

A

ES.!!EQ;EE!ig,tn Dr. Glasgow & mnsic class.[i,y“'”

(When a11 hawe ftnished, s;y) fﬁa




Now do the good-bad faces.
Circle the face that best shows how good or bad you feel about learning

o read mugie in, Dr. Glasgow's music class.

(When all have finished, say) '

Turn to page nine.
Circle the face that best shows how happy or sad you feel about music

out_of school.
(If some are mot sure about music out of school, say that it means any

kind of music that they want to think about that is not in school).

. *

(When all have finished, say)

Now do the good-bad faces.

Circle the face that best shows how good or bad you feel about music out

."_

of school.
(When all have finished aay)
CIoae your booklet and I will p:l.ck then up. < ;
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EXAMPLES OF POEMS AND JINGLES SUITABIE FOR ORFF WORK

*MY LITTIE POMY

My little pony needs new shoes
How many nails must I use?
One, two, threz,

Tie him to a tree,

Let him have a bale of hay,
Then he will not run away.

#TWO LITTLE DICKEY BIRDS

Two little dickey'birds
Sat upon a wall :

One named Peter

The other named Paul.

Fly away Peter
Fly away Paul
Come back Peter,
Come back Panl,

#CROSS PATCH

Croses patch
Draw the latch

~ 8it by the fire and Bpina
Take a cup, '
Drink it up, '“”7~jﬁ
Call your neighbors in.  ,$;2

.

#EARLY TO BED

- Early to bed
And early to rise
Makes a man Healthy,
Wealthy and Wise.

GRAVY AND POTATOES

Gravy and potatoes =
In a2 good brown pot -~ .
Put them in the oven . =
And serve them hot.

* BOOM A IAY BOOM

Beat an empty barrel

 Boom a lay boom
* Boom a lay boom.

l_A gillar, & dollar
- A ten o'clock scholar -
With the handle of a broom., 

#THE, GRAND OID DUKE OF YORK

‘The grand old Duke of York,
He had ten thousand men;

He marched them up to the top of the hill :

And he marched them down again.

When they were up they were up,

And when they were down they were down.
And when they were only half wgy up
They were neither up nor down. |

HARK, HARK! THE DOGS DO_BARK!
Hark,'Hark!

The dogs do bark, |
The beggars are coming to town*

. Some in rags, .

Some in Jags,

a'f]gi And one in a velwet gown.

*T%RTS |

" The queen of Hearts, she made some tarts, :

All on a summer's day;

" The knave of hearts, he stole the tarta, ;f;5
7“¢§jijnd with them ran away. o

" JICKETY CAW

.. The train goes running along the line

+ - Jickety can, jickety can, E
.1 wish it were mine, I wish it were mine,,»a
.. Jickety can, jickety can, = , o
o Jickety Jickety Jickety can.

o7 ONE IS A GIANT

./ . One is a giant who stomps his feet

%7 Two is a fairy so light and! .neat
- Three is a mouse that crouches small e

" . Four is a great big bouncing ball¢ . ig;f,ﬁ‘ﬁ:?

e A DILLAR A DOLLAR

What makes you come so soon?

You used te come at ten o'clock*”f* 97'

But now you come at noon' '

4.‘

* Indicatea materiala actunlly uggd T




% THE OLD WOMAN UNDFR THE HIEQ NURSERY RHYMES

. But he didn't catch me.'j

. " VWhose dog art thou? . - -
. ~1ittle Tommy Tucker'e dog, .mcx BE _NII nt:LE .

There was an old woman 1ittle Bo~Peep IR N
Lived under a hill, © 1little Miss Muffet E B
And if she's not gone | #1ittle Boy Blue S

She lives there still, Jack and Jill
R I Baa, Baa, Black Sheep

 #Three Blind Mice .
One Potato, Two Potato
Sing a Song of Sixpence
- One, Two, Buckle my Shoe
| *Peter, Peter, Pumpkin Eater-
This little Pig Went Wo Mhrkot
#Little Bobby Shafto L

SUGGESTED POEMS FOR ORFF CLASSES

 RHYTHMIC SPEECH DIMAMIOS R N O S
- TuE LITTLE TURTLE . PEASE PORRIDCE A RN 0

There was a little turtle, ' '/ Peage=porridge hot,
" He lived in & box, = {Hq; Pease~porridge cold, R

- He swam in a puddle, 3;73;*. - Pease-porridge in the pot, -

~ . He climbed on the rocks.-@JgQ §) Nlne days old. e

" He snapped at a mosquito, "3  Some like it hot,

~ He snappred at a flea, rw.:$*~j. " Some like it cold, IR
" He snapped at a minnow, .- .. - Some like it in the pot, -

And he snapped at me.’.jﬁi;,;fg . Nine days oid. .

i He caught the mosquit-,}*;j gq;

' He oavent the Tlea, - MIX_A PANCAKE
- He caught the minnow,

-, Mix a pancake, - -
.. Stir a pancake,;.-
' Pop it in the pan;
vﬂ% Fry the pancake,
... Toss the pancake,
o Catch it if you can.

THE ALPHAFET

A: B, C, D, E, F, Gsl"'f"f;rf
. H, I, J, K, LMNOP=- - -
. Q, R, S, T, U, V, W:

RS .S'? MARY AT THE DOGR
XY, 22221 |

. One, two, three, four;
Sy Mary at the cottage doeor, -
- . ‘i;; e " Eating cherries off a pﬁate, ¥
 Bow=ow-wow! ;,;,iq77‘*Five, six, seven, eight¢ SR

. TOMMY TUCKER'S DOG -

.>'*":Bowuwouwwow! v .
' | Jack be nimble, Jack be qnick,,v
Jack jump ovar the eandlzatick"




L '*“'A, B,

% THE OLD WOMAN UNDFR_THE HILL

’

There was an old woman
Lived undsr a hill,

And if she's not gone
She lives there still.

NURSERY HHYMES

ILittle Bo-~Peep

little Miss Muffet
#1ittle Boy Blue

Jack and Jill

Baa, Baa, Black Sheep
#Three Blind Mice .

One Potato, Two Potato

Sing a Song of Sixpence

One, Two, Buckle my Shoe
*Peter, Peter, Pumpkin Eater:

This Little Pig Went Tb Market
¥Little Bobby Shafto

SUGGESTED. PGEMS FOR ORFF_CLASSES

M

.,RHYTHMIC SPEECH DYNAMICS

’

THE LITTLE TURTLE

There was a little turtle,"" :

" He lived in a box,
‘He swam in a puddle,

" He climbed on the rocks. .  “ 

' He snapped at a mosquito,'
He snapred at a flea,

, He Snapped at a minnow’.‘
| i Nine days old.

| And he snapped at me.

He caught the mosqnito;:v}jf ;f;  MIX A PANCAKE

. He caught the mlnnow,;ﬁffg%fﬂ;p?i

' He caught the flea,

© But he didn't catchme. .. "

" THE ALPHABET

: H, I, J, K, LMNOP- '
- Q,R, S5, T,U, 7, W,
X, Y, 2-2~2!

oMMy TUCKER'S DOG

Whose dog art thou?

;>{,; 1fijdtt1e ‘Tommy Tucker's dog,
‘fw“jﬁjﬂbwuuouhuaw' R

-

P

. PEASE PORRIDGE

V'Peasemnorrldge hot,
Pease-perrldge cold,

- Pease-porridge in the pot,} .
°7 Nine days old. e

.+ Some like it hot,

-Some like it cold, '’

" Some like it in the pot; |

" Mix a pancake,
- Stir s pancake, :

.17 Pop it in the pan;
1. % Fry the pancake,

c, D, E, F, G: “ifw§“fffi;i'Catch it if you can.

Toss the pancake,

©', ' MARY AT THE DOOR

?;;One two, three, four,
<00 Mary at the cottage door,
.- Bating cherries off a plate,
Lg"jFive, six, seven, eight. '

~ JACK EE NIMBLE

Jack be niMble, Jack be qnick,

“ Jack Jump over the candlestick'_'

~|* Indicates unterlals actually wseds

RS R e

i i s b ¢ e S
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TO MARKET, TO MARKET

To Market, to market to buy a fat pig,
Home again, home again, Jjisgety = Jig:
To market, to market to buy a fat hog,
Home again, home apain, jiggety = jog:
To market, to
Home again, home again, market is done.

RIDE A COCK HORSE

Ride a cock=horse to Banburry Cross
To see a fine lady upon a white horse;

- Rings on her flngers and bells on her toes,
She shall have music wherever she goet. - -

WATERPROOF BOOTS

John has great big waterproof boots on'“"'

John has a great big waterproof hat
John has a great big mackintosh .
"And that", said John, "is that".

#GTRLS AND BOYS

Girls and béys come out to play,
The moon does shine as bright as day.

‘Leave your supper and leave your sleep,
And join your playbfellows in the atreet.”j‘;

GEOGRAPHICAI RHYMES

#Portland, Oregon, Salem, Main,

Eugene, Tillamook, Mormouth, Drain, fi~i}}s’9"“5'“' v

market to buy a plum bun,

= bl c2: o' MG L A

| JUNTPER, JUNTPER .

‘" 7fJuniper, juniper

Green in the snow

  3“Sweet1y you smell STt
. And prickly you grow. -

o f‘:‘Jun'iper, juniper

" Blve in-the Fall

'”7“f‘Give;me some berries

Prickles_and all.

»

'BILLY BOY'S BOOTS

-~ Billy boy's boots are big, = -
. And Billy boy likes to jump, . "
- So Billy boy's boots go AN

Bumpety, bumpety, bnmpety

; BUMP

*TAXI

.ﬁffThxi, tax1 stop for me,
- ;Thke me te the train.

: I'm waiting in the rain. o
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FXAMPIES OF MELODIC MATERTAIS FOUND TN BASAT ETEMENTARY SERIES

GROJING WITH MUSIC Published by Premtice-Hall, Ince

Book 1 ‘Page 13 ~ "ialk Along John" e

Book 1 . Page 17 & 18  "Six Little Ducks" T e
~ Book ). Page 35 ' %Jeramiah, Blow the Fire?" o

Book 1 - = Page 36 & 37 = "little Gray Ponies" :
¥Book 1  Page 42 & 43 . "Riding in a Buggy"

"Book 2 - Page 25 ©~ - "Button, You Must Wandex" L
Book 2  Page 35 .- "Chapel Bells" . I
Book 2 . Page 47 .. "Bells in the Steeple" o R e R
Book 2 * 'Page 78 & 79 "Little David, Fley on your Harp" L A N
Book 2 - Page 97 = - Mieather Vane" - , B
Book 2  Page 102 . - "Three Dukes"
Book 2 - Page 117 ¢  "Gurfew Song" "
Book 2  Page 126 .. "A Frog Vent Apcourtin'":
Book 2 = Page 127 .. "The Firemen' Lt
Book 2 . Page 138 = ' "Mister Rabbit" o
book 2~ Page 139 = .. "0ld Roger is Dead" :
Book 2  Page 154 . "Mary Had a Baby" =~ °

~ Book 3 - Page 6 . "Cotton-Eye Joe"
_ Book 3 - Pagee8 . "I Went to be Ready"
2 - Book 3 - Page 9 i "Seven Stars A-Shining"
i  %Book 3 " Page 16 . .- "Goodbye Ol! Paint" 'fVV
| . "Boock 3  Page 26 .- .. “Hop Up, My Ladies!"
Book 3 .. Page 28 .. 0. "Willowbee" :
Book 3~ Page 50 . . "Drum and Fiddle" o
- Book 3 . Page 81 . .. ‘"She Watched Her Sheep
. Book 3 | Page 82 . .. "Hear the Bells"
. Book 3 ~ . Page 91 . 7. "Tick Tock" o
- Book 3 '~ Page 99 ... . "The Telephone Song"
- Book 3.  ‘Page 110 - - "Making up Music"
'~ Book 3 - . Page 131 " "The 01d Gray Goose"
- Book 3 ~Page 144 - *."The Crawdad Hole" | |
‘Book 3 . Page 163 it ""Lovely New Year Flower" an
Book 3 Page 167 - "In the Good 0ld Summertimm“ R

- #Book 4  Page 10 ...
~ Book 4 . Page 25
Book 4 - Page 33 ¢+ "The Willow Tree"

Book 4 . Page 50

| F?:ﬁ?°?"coffee Grows on'WhitéJOEk~Tré:vn
- Book 4 . Paga 100 .. Oa

I "Sing Ve Rejoicing"

. #%Bock 4 - Page 112 . "O1' Texas" S
 %Book 4 - Page 142 " (The Pentatonie Scale)
. Book 4 - Page 148 . %Grandma Grunts" - .

‘Book 4  Page 156 *;-?ff"I've Been to Harlemﬂ

" "Night Herding Song
s "Pgpgh '

o o et e A by e

| *Indlcatos natertal sctilly ueed .
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Book 1
Book 1.
Book 1
#Book 1

Book 2
Book 2
Rook 2
Book 2
Book 2
Book 2
Book 2

Book 3
Book 3
Book 3
Book 3
Book 3
Book 3

Book 3

Book 3

Book 3

Book 3
Book 3

.Book 4
Book 4
Book 4
Book 4

Book 4 .
Book 4 .

Book 4
Book 4
Book 4
Book 4

7Book 5

Bock 5

®Book 5 .
Book 5

Book 5

Book &

Book 5

Book 5 - L

Book 5

Book 5 .
Book 5

DISCOVERING MUSIC TOGETHER

-~ "ot Cross Buns"
- "ick ~Tock"

~ Page 11 ...
. "My Puppy"

- Page 31

 Page 18
Page 49
"~ Page M

‘Page 143

: Page 65
" Page 66
- Page 71
* Page 84,
 Page 105 -
* Page 106 - -
. Page 113 .0

. Page Y719 ' ...

“‘Page 33
Paffe 6/,
- Page 67
. Page 88

- Page 91
- Page 93
. Page 113
- Page 119
~ - Page 130
- Page 132 & 133

- Page 26
~ Page 32
Page 39
Page 46
- Page 84
Paﬂe 98 :
LPage 108 o
Sy Whis 01 Hammar R
- 'Page 114 ;'?f"f?.“John.Henry/ :
RERCIATS "Reveille"

Page &

Page M1 . )

Page 84

- Page O1

Page 110

Poge 11 =
Page 45

. Page 90

Page 113
" Page 208

.:,91 "Hush, Little Baby" “*”‘?i?

"Beautiful Apples"
- "Barnyard Song" -
. "WJumping Rope"

R llTrampm! ] )
.. "Git Along, Ldttle Dogies"

Published by FOIIGtt?yi‘ji,;.f:'

"The Farmer in the D31;? £;

"Sky Music"

"The Night Watch"
"Mary Had a Baby"

= "01d McDonald Had a.FarmF ;ﬁﬂflgiffﬁé;; f'
. "little Wheel ApTurning

"Duck Dance"

. .u ™he Molock Song" ;g;,u;__, :
. ®e Are Good lusiciems® . . .-
=0 "AValk in the WOods“ .;57;;g;;,gi;.;gy.
o Miyma, San® R e

i wppob, Pony, Trot"

"o the Evening Stexr .
"Happy Easter”

"01d Brass'Wagon“

- .. "The Lone Star Trail®
. nThe Rainbow Cradle" -~ .
.- Whe Sparrows' Singing Schqo;fjﬁggsfyz,f
L "otus Blossoms™ SR SN I
. "Song of the Crow"
oL WowYewle" .
i“ff "The Derby Ram"
. "Baquaro Iegend Song

"pexas Cowboy's Song" :g
" Mgwing Low, Sweeb Ghariot"fg

5 "Iittle David"
. nSong to the Sun"

" MIand of the Silver Birch"}
.. "Canoe Song" S

(malody)




DISCOVERING MUSIC TOGETHEE ﬁ' Continued:

=

g - Book 6 - Page ‘38 " 77 Doney Gal
- Book 6 = Page 46 .. . "Cape Cod Chantey"
: . Book 6 - Page 48 - . "Night Herding Song" e

‘. Book 6  Page 82 ' "Gaelic Inllaby" ";ap;;fA.¢g

' Book 6 ~ Page 83 , - .  "Poor Wayfarin' utranger” e

. Book 6 Pa ge 84, .. .- "Chimes at Night"

" Book 6 Page 85 . .. "Singing Kites"
| Book 6 - Page 86 - "Song of Blaebells"‘
C Book 6 - Page 101 'QLG“,,"Skye Boat Song"
- Book 6 ~  Psge 128 . ' . - "Cathedral. Bells“
‘ Book 6 ~~ Page 139 = . “Arviang" g,
" Book 6 Page 150 -~ "Before D:I.nner"

v,
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EXPLORING MUSIC

Book 1
Rook 1
Rook 1
' Book 1
Rook 1
Rook 1
Rook 1
Book 1

] Book
f Book
f Book
' Rook
‘ Rook
B BRook
Rook
Rook
Book
Book

] " Book
4 o Book

¢ . Book
1 - Book
. Boox
S ~ Rook
.. Book
S - Book
- Book
. Book

3 Rook 1.‘;-

1
1l
1l
1
l
1
1l
1l
1
- 1
- Book 1
1l
1
2
2
2
2
2
2
2
2
2

- - Pape
., Page

. .~ Page
. Page

.. Page
... Page
. Page
- - Page
.. Fage

- " Page
- . Page
... Page
L Page
. . Page
‘.,  Page
..z 'Page
.. Page
-+ Page
"' Page
' - -"Page
¢ Page
... Page

;f',:ji‘ Page
... Page
-, Page
. ik Page

= ',Page

Published by Holt, Winston and Reinhart.” ~

. 'Pagell
‘Page

~ Page
. Page
- "Page
- Page
' Page

*  Page
. Page
- Page
- Page
. .'!Page
~. . Page

10
L2
L6
50
55
59
86
89
99

106

101

11

119

122

129 |

134
1

38

T R
77 "01d Mac Donald"

6L

166
170

182 .
84
210

221 ¥
223

166
176

176

183 °
25hu

. "Poodala" UL R
. "Button, You Must Whnder" TR
' "The Squirrel" . "
. MGrandmere's Song"
. "One Misty, Moisty Morning"
-0 "Same Train
.-+ mGoldylocks' Song"
. "ip on the Housetop"
~ ', "sing Halleln"
i "Who's that Tapping at the Window?“ LT
" wJohnny Works with one Hammer“ J?ﬂ”" ~“-")" L
. "Grinding Corn" S SR
108 . "Magic Tom-Tom"
. "Camel Ride"
. "Oh, Watch the Stars" .
-1'- n0ld Woman and the Pigh -
.t wsix Little Ducks® e
v "Miss Mary Jane’ o
L WMary Had a Little Laﬂb"

. WScotland's Burning" -
' WRBarnyard Song" e
. ""he Angel Band"
© 7. mafter School"

£ Walico Pie" o
."Jingle at the Windows":
v"‘l'm!vy Had a Baby" i
.- "Going Down to Cairo"
o7 ¥Morning Song" |
225 .
26 7.
22 . -
9

- "Birch Trees" }?“
- "Train Is A-Coming" i
o -"Ppain Song"

© 9Little Tom Tinker"

“ . "The Story of Noah"
7.7 wfou Shall Reap" ‘
.. wget on Board"

-~ nTypn the Glasses Over"

- - wNavaho Happy Song" L
... "Cowboy's Gettin'-Up Hbller" el )
"‘;"There's a Little Wheel A"Tﬂrning" '-","f; : S

3&

"Prot, Pony, Trot¥

*¥t's Raining"

Kuchenbacken" ';




EXPLORING MUSIC  Continued:
‘Whe Rajlroad Corral

- Book &4 “Page h -
Book A “Page 5 ..+, "Yangtze Boalmen's Chantey“
¢ Rook &4 " Page 37 ;. '"De bezem" SR
i Book Page 58 "Song of Ttsukil S

Book 4 - Page 60 17 wA Cood Day in Japan". »ffit‘g

BRook 4 Page 98 - ' ° "The Riddle Semg" = .
Book 4  Page 132 - . : "0ld Texas" | e
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ABSTRACT : . o ‘ , . o /
| The purpose of this study was to determine the feasibility of adapting the | . [
Carl Orff approach to teaching music in the Elementary schools of America. Feas- | .
jbility was determined by testing the following hypotheses: B R %
-7 1," The Carl Orff approach can teach the basic fundamentals : IR

C " of music to elementary pupils grouped without regard for
o musical sbility. o
- 2. Elementary pupil's attitude toward music activities will -
change in a positive direction and to a statistically 5
%

gsignificant degree as a result of experiencing Orff tech-
. niques. ‘

3, Certain materimls commonly found in American elementary
_ achools are suitable for use with the Carl Orff approach.
A »rogram involving the sequential steps of the Orff approach was instituted in
an elementary school consisting of two classes each, grades one through six, which
met twice a week for 30 minutes. Results of pre and post tests indicated signifi-
cant gains in two basic music skills. Measures of attitudes revealed positive but
declining attitudes toward music. ' Suitable materials were available and abundant.

Conclusions support the feasibility of adapting the Carl Orff approach to
‘elementary school music programs in America.. Recommendations for integrating the

Orff approach with others were made.
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