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DESCRIPTORS~ *MEASUREMENT INSTRUMENTS, MEASUREMENT TECHNIQUES,
"RATING SCALES, TESTING, EDUCATIONAL RESEARCHERS: INFANCY,
SEARLY CHILDHOOD, LITERATURE REVIEWS, *SURVEYS, PERSONALITY
TESTS, ACADEMIC APTITUDE, ATTITUDE TESTS, "PERCEPTION TESTS,
 SOCIAL RELATIONS, *TESTS, *TEST RELIABILITY, APTITUDE. TESTSt
ACHIEVEMENT TESTS. HEAD START,

| MEASURES OF CHILD BEHAVIOR AND CHARACTERISTICS: NOT YET

. PUBLISHED AS SEPARATE ENTITIES, WERE COLLECTED THROUGH A

" PAGE-BY-PAUE SEARCH OF ISSUES OF 46 JOURNALS (LISTED IN
APPENDIX A) PUBLISHED DURING THE PERICD OF JANUARY 1956 TO
DECSMBESR 1965 AND 50 RELEVANT BOOKS. CORRESPONDENCE WITH
RESEARCHERS AND AUTHORS OF MEASURES YIELDED ADDITIONAL
MEASUREMENT RESOURCES. AS PRESENTED IN THE REPORT, THE
MEASURZS WERE GROUPED INTO SIX RINDS, (1) DEVELOPMENT,
ACADEMIC APTITUDE, AND ACHIEVEMENT, (2) PERSONALITY: (3
ATTITUDES, (4) SOCIAL INTERACTION AND SKILLS,: (5) PERCEPTUAL
SKILLS: AND (6) MISCELLANEOUS. THE LISTING FOR EACH TEST
INCLUDED ITS NAME, THE AUTHOR, THE AGE OF THE POPULATION FOR
WHOM IT WAS DESIGNED, THE GENERAL AREA OF INTEREST, THE TYPE
OF MEASURE, AND THE SOURCE FROM WHICH A COPY OF THE MEASURE
MIGHT BC OBTAINED. A DESCRIPTION OF THE MEASURE (OF TEN
QUOTING 1TS AUTHOR) INCLUDED SAMFLE ITEMS AND AN OUTLINE OF
THE ADMINISTRATIVE AND SCORING PFOCERURES. WHEN AVAILABLE,

. RELIABILITY AND VALIDITY DATA WERE BRIEFLY SUMMARIZED. A

‘,LSIBLIOGRAPHICAL REFERENCE WAS PROVIDED FOR EACH MEASURE. ‘MS)
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‘nw ﬁold- ot pcynholmo child dowlopmm. sducation, and mutod |
 f£lelds have contrﬂmtoé their share to the ini’omtion sxplosion within
Yecent years., ﬂorker:a i‘a these fields hcm "#'ou‘ml increasingly diffioult

the mk of koaping up wit'h the litcuttiro,*pattmlarly if their intere: s

éie not narzdwly defined. Rerearchers ﬂ.r:,d the raview of the literature

fnvolving more and more referancaa from a wi. der vetiety and number of

joumlm As the fund of informstion incmzm, the Momtion retrieval

problem becomes more complicated, requiring wore and siore cent.ul mn

to vhich the scholar can go to save time and effort.

A fast-growing number of rtseacheza are planning and carrying eut

mmch with ymg children. Many of thcu are conducting experinentsl -nd

svaluative nudica ;l.n connection with gmrnnent* and 'oundatianfsponsond

- programs. &xch ehiu usearch is sponuted or mtied out without any out- E

side :ponmrship 1n univmitin, state mtitutim, p»rivste schools, nd

;mbli.c schools, Attentim has uveen !ocmd nost tmntly on the culturslly
deprived child, | | o

*me rigormu of the mearch dopcuda upon the quality of t:ho m-
alt dmii.gn and upon the atent to vhichh the zorlﬂnology of the 'tudy can ba

- made opcratioml Many -0f the varisblee with which mearcheu deal in

studies of youug children ara operationalined in tbe form of Scores o mu.

rating scales, frames of referencs for obmvstion, -tmctnud intmlm.

etc.

- —Unfortunately, since these mersurement dwim are 8¢ imely scattered

in varicus sources, thers is a wast duplication of effort from study to

‘at‘u‘dy in ferreting eut of the literature the data-gathering instrumeuts or

techniques whi¢h are pertinent to each investigation. There is at prosent

e




ne utiatuotuy basic mm to which uumhu" can gc for the mculisod
| Momati.m they niad on measures miublc for chiliren. W
Yearbooks (0. K. RuUTos) cover widely weried typu of tests for all
agm. Other dissdvantagas of tho Tesxbooks for ¢hild research pu:peuu ars
“ t thq are limited o ‘published tests mxl the series ir miud infre-~
it {3 K. Buw) uhilc including mcra tests fer pres

uhoéiagecbxdan,mmmdrmbmbu the Yesrbooks, Both are

| mellenc bogiming pomw in an intensive smcn for specmnsed data~
gathari,ng techni.quee, homtr. A comprehensive wp~to-date cangm:d:lun of
iutmumts and ta*‘hn:!.qmva wsable with yaihg ch;.ldm would meet & gtwing |
need. by s:lnpufying the gearch for them, which «oxeuntly consumes 8o much
useful :im and eneryy of resecarchers. Iu addition, thts campilatm mld
', have heuristic value, stimilating the planning of evaluation and -amng
phnsea of research. |

!hit total project 'was mchted mﬁor Grant Number 1 R11 m02367-01

tton the Hational Inntitute of !lental nal:h. this repctt cmn that
| pmian of the werk dm mﬂer t!u current mt.act with tho otfiee of

Beonomic @pettmity.

~ The task of finding 88 uany wpublisted mesouzes mes of child bébawier tar and
j‘chaiaccezucia !.n m 1iterature as p-qaible gave rise to two impowtent
quedtions. m:m.&mmﬂmbucmuhutqu
the wgutm-budmw, wmﬂ.amuh lﬁnd-uﬁulcw

" Secondly, within the screening proceture mentioued abeve, how aight we be
mdofutmm-nmw - . —

| Itmmm:mthumlwfmmmu

sppropriste te the :‘@skﬂbichm bave set ior curselwes. Psycholegical




th-tmu. The Education index, The Anousl Review of Psychelogy, ™he Review

Itmmmmtmmmmmjmbhmmd
ponholoy. psychiatry, end ediscation, which W 1ikely to yuld
\wasures of child bebavier end charactoristics. Itsom&m.udmk

upcxiencoeonﬁudtbu, mzapapbymepemolo!theutunh

would be necessacy o ‘sxtract the mfmiou “wa needed, articls 1.1:’.33. -
" while frequently helpful, simply d1d wot give us ensugh clues thet theve
:night ba c uaeful mOsBULS described in the srticle. We found neither the .
tohle oi eonunts nm: the yesrly index te any of the jmu m!ul !or
cur mms. svary page of evary journsl uhichm searched m sanmd for
references to m«. nhather in that mtclo ot elsevhere. |
Every volum of mﬂr jouml over tht pcriod January 1, 1956 te
 Decembexr 31, 1965 m searched, uhcnevcr t!m jouml eucompund that span.
1f it was ¢ new jml with its bagi.nntns sounlnn ia this m-ym
period, the ums tren the beginuins to noceabor 31, 1965 weors cemod
Torty-six jmhmwmé The Ihtd journals is included a9
- Appendix A to this veport. In «num tc the journals, spproximetely fifty
thomm:wymhmukMdnaiptimdm in
them. Addi.umuy, m cams to sur sttentien frem verious cemou.
rineludmg friends who were cenducting m using umm which they

bad constructed, and who kindly offered then fer inclusion in this cempilation.

’ﬂhon, uung the above-described antch procedure, we found s measure
mentioned, we Mdm.tdmmtoitmeimm'w-
mant Yssxbooks, or in his ' Print. If we did not find it in eithex




otthoum.n:hn Wh&cm!.ehuin'mm’blu‘m-
(nm)fwtcmofadam«ipﬁmdthm mpouiblc.
vh:lchminpuctu‘uyaucm.mhdamotﬂxcmmundby |

 the author, Freguently the messure 1m1£ e pnblulml in the u-i\ml

article where we first sav a reforence to it. This was cbviously the nest
couvenient situstion. If the measure itself was vot svsilable in the

original article or in the usuul reference sou:m., we wrcte & letter te

the suthor. Tbuistseoryinituli,b.chmtheugnim«dtbamk

udinthemtmotthcmm. The rupmetoumuqmcttor
information was mllcn:, With very few exceptiouns, éollmgmo were

ganerous in giving their time to writing answers to specific quéotim we

had, and in gmtcl, for leei.ng that we got &1l the infermation we needsd

to write a meaningful ducriptim oi.’ a maasure. A few lotters pxebably

never reached the addressae, & few people simply did not mpoud. even hfter
3 tonw-up letter; and & fow auehm :tndicatod that they mhod to copys
vight snd distribute their measures thmclvn. We tr!.ed, in these m«.
te point out thet they cuuld be théir own dgents vhether or ust the massuic
appeared in our coupilation, but wve were uot always sucsessful.

" When we bad sll the neeet'ssr‘y Mcmtim ou a msasure, we were ready
to write our duc:ipt:lon. After trying out & couple of Mts for the
, ducxiptim, we fmny settled on a m-paint turmt, set up &s f-um:

The first zmdiuﬁmmtimuhichw 1ist s tbmofth tont.

hnmymmmmwumbhmsm.n-dm
aoe which he bad given. If the suthor bal mot amed kis instressct, we
unchod the ummvich ngtzd to the messure to £ind & woed er phrese
ﬁcbaptly dnarﬁnd it. Inamy fnm. ummwmt

_ @& pams, Some muasures, oo the otherhmd,mhwnbymlw.




which resulted in doplicato files watil, in the procsss of werking with the  f
w. ubeumelmthatm mwmtzuomm n!md to
“ouly cne messure. |
In amul, theve was u:cx. difficulty with the problem of Mip.wf

mmuy, tMtdwdopd the MMMMM it ins
ladyluthorad hyhmand saveral collesgwsz. %hen, later on, he asthered
lungly & study in vhich he used the measuxe. Semstices, it vas et clear
an:mnemmmmmm:mmmmmmmmmby
the lsrger growp.

" Mnother class of infornation vhich we included in the dsscritties of |
ewrymuthaageof fhemhttmfuwhnthewuinm |
Occasionsily, authers specified the sge level for which thelr msssure ‘\
appeared sppropriste. Iu tmt: cases, hewever, it was nocmuy to use aa

the &ppmpriateage four the measure tbemof the population who were the
subjecta in th‘k studiss cmduetad using ‘the mesgure. nm. it coulﬂ very
vall e thnt mmy of the massures are appliecl' le to ages eutside the li.niga |
Mimodinthcagcmge for thctutaaiminthe test dem;lpetou.
" Many of the uud:lu did not apeciiy in auy percise tarms what m the

variable measured by the i.nst:mnt. In a laxge mmbet of cuec, thmtoa.

the st&enient«pf tha vagiabie being mnmcd 13 the judgment ol the mm

who did ‘the taat description, which would be ene of the mnm o2 this

report.
mtvpeoemm m@mlyaatncult matter todcemﬂm. ln

large part because there appears to be ne well-sccepted over-all clmi.ﬂca- :
ti.onotmuuxe thl&cmldbemed sm:nmomrmduuboew
typuotmasinadduimtotuu,mcmld notmsmof the
cmuﬁcuim used for tasta c‘lm. Whonever pessible, we usod any

: duc:tptiod which vu;tm by the suthor. We tended to fall back o soms




b=

esssaly used m terminelegy, mly uiu yhzuu to quality -
e cmnificatinotam-bnw fole the claseificetion did net
. quite fit.

~ The sixth pefat which :u covered in the test do;cr:lptim is the source
from which the may be obtainod. This was both oune of the simplest
end one of the most Aifficelt pleces of information to get about & messure.
If & measure was csutained in dne of the items in the bibliography, there
was obvieusly no difficulty in dimtins‘ the potential user to the proper
seurce. Oa tho other hend, if the mm had nevsr been published intact
in any nadﬂy availeble source, it was necessary to contaci the uthoc and
ottumpt to get his psrnission to maks the numc #vailable in seme way,
Kost auﬂmu were netably cooperative, meny of them effering to previde the
msseure fres to anyone whoe wanted it. Frequently with more compliosted
measures, especially if they iuvolved any equipment, the suther npocﬂiod 8

-A large putofthe doocziptian is nnde up of the uétiou entitled, -

"bucriptm of m.ﬁ" This section frequently expanded sn ‘thc "Iype of
Mossure" section sud in every case where it vas feasible, which was almost
all M. 'lﬂlpit’! of the items were quoted, This section usually alsc
ocataised sn outitee of the .dmtnistrui.gn and amins rroeodure‘t. »

The eignth point in tbo desoxiption. formet :la that relcting to the
veliability and validity of the measure. mm sn reliability and velidity
would be crusisl to the potential uwser of . msasure, sud they were sumsrized
briefly in this mtion. whensver informsation on relubiluﬁ and validity
was svailable from several studm. the data were included in the test
description in this sectioun, | |

The £insl sectien was the biblie zhy,ﬁiquudoupmmbuu
of the Mwmmtﬂhﬁcmugtmmougiul source of the nessure




Tesearcher vhose reference be provided for ws. The bi.bnosr@ph! is not
intended to be & ceuplets bibliography for tho wse of suy WSBCUZSs
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TRST DATA WORKSHZET

Nsuwe of Test ADC Inventory
Age 4yem9mthsthmgh#yomumthn

Ares (i.e. language dcvclcpmnt) School readiness
Type of moasure Individually adminiatered paper and pencil test

Source fron which the tes? may be obtained Rcltxeat:ioncl Studies and Developuent
, 1357 Yorest Park Road
Muskegon, )u.chigsn 49441

D iption of Measnre ,
‘The ABC Inventory cousists of a series of tasks comprising four sectiocns which
sre orally administered te the child., The rasponses required of the child counsist
of naming tests, commen knowledge, simple drawings, elementary counting skill,
and so forth., According to the authers, the inventory is of sufficient sieplicity
. to be admintstered by unskilled help, such as teachar’s aiis, and each requires

enly eight or niuz minutes to complete. In scoring the results, raw Scores my
be cmrud to "readiness 2 agei“ by weans of a ceaversion table. —

 "The principel purposs of the ABC Inventory is to ideut:ify children vhe are .

immature for a stendsrd school program. Operationally, the inventory serves best
when weed in pra-school screening and has been designed with this function in
mind, Aims in developing inventory were to (1) devise a screening technique that
was relisble and validg (2) oenstruct a format that was easily mancged by
Whnccd exaniners; (3) outline aduinistration, scoring and iuterpretatien
pmohm that were direct and uncomplicated; (%) maintain economy by mizisising
squipment needs and time consuming procedures; and (5) be suiubia io children in
the pu-uchool age range,"

Ttem mlycis, u.ghf.mg and uﬁnement eontinued t:hrough 1962. The standardisa-
tien greup throughout consieted of boye and girls whose ages ranged frou 4 years

9 months through 4 years 11 months. The average age was 4 years 10 months. No
c!!ott was wade to sepsrate the scores of boys and girls or to make athcu :
feor secio-econcuic differences., The fifteen schools involved in the swdy included
Kk~12 systens in arvess with 400 total enrollmeut to moderate sized systewms enrclling
‘gver 5,500, Becawse t'.v mumber in the standardizstion study is large (%+166) and
the age rango -mu. bisses in selection are believed to be diluted.

 vpa11ability wao eetsblished by matching compSrable groups and assuming group

' equivalency. Scores fer children of the same sge who enrolled in the same scheel

"' dhtrim twe, yute apazt were coupared with the fellowing results:

B T 1962 growp 1964 s
Bo. in Both c:oup-“ pt | | | 166 “'SP
Y¥eans for Both Groups 65.51 66.71
Standerd Devistiocns - | 22.66 - 21,78

' Standard Brror of Means 1.76 1.23

*mni!t.m“.-..ov.ncoosooooo.ol.zo
Stmdltdttm..........'..-,....e2.08

. ct‘tmluu...atbrttfi?I‘.OQQO‘.OQO st
According tc Tsble of t, no significant differencs between means.




"Welidity was dcutn:lus\d by oemparing ‘pass-fail' featurss between children in
the upper and lower half of the score distributien. Righty-three in the
stendardization group obtained scores $3 and abeve while 83 scored below 68,
Yorty-three children failed their first year of scheol. Of those failfing, 37 or
86% were identified accurately. Seventy-seven er 63% passing, scered above 68

“A veady age scale was coustructed by coabining all test scores over a three-
yoar period (N=619) inte s frequency distribetion snd examining its resemblance

for significance. Tha test Zor skewnees and kurtosis was not significant.
 Daviating scores were measured from the mean snd en & basis of thcir percentile
. rvank wexs giver en age fndex. This index, celled a 'readiness age,' spproximstes
- the mental age feature described fer other tests and carries similar implications.
This treatment was tested by comparing ths ABC Inventory ready sge with the |
Stanferd-Binot mental age. In a small sample study (NWe14), the product mement
- eorrelation between ready age and mental age equaled .78. Investigation ef this
. selationship is being extended and subsequent oututical measures my not
” 71016 so high a co:rohticn,

| : Adair. N., and Bluch, G. The nc Ianventory. Muskegon, Michigan, Rducationsl
Studies and thpmpt. 1963. ‘

to & uermel bell-shaped curve. Features of divergence from symmetry were studied




TEST DATA WORKSHEET

Name of Test Adjeotive-Noun Paired Associates m.
anthor Allao Paivio '
Age Pourth and fifth grades

Area (i.e. language development) Verbal learaning

Type of measure Paired-associates word listse

Source from which tha test miy be obtained Sse Paivio for examples

Description of Measure

"The learning materisl consisted of lists of 16 adjective-owun paired assecistes.
The lists were coustructed from worde occurring 50 or more times per aillion
according to Thorndike and lorge (1944). Thirty-two adjectives and equal aumbers
of relstively coucrete and relatively sbstract uouns were selected such that - - —
each adjective was & relevant wodifier of either a concrete or & more abstract
neun. Since only 8 faw high-fraquency nouns could be found which are sbstract

{n the sense of having r¢ objective referents and yet sre appropriate fer
children the concrete and abstract nouc. chosen differ msinly iu generality:...
the concrete nouns refer to spacific things .r events while the abstra:t asums
are mere general in their referents (e.g., meat versus food). The items (1isted
in the order: adjective-concrete noun, abstract noun) are: Wooden-Box, Heal;
Soft-Chair, Spot; Bright-Star, Idea; Yellow-Corm, Grain; Clean-Dress, Clothes;
Gentle-Boy, Child; Pretty-Roee, Flower; Besutiful-Queen, Lady; Proud<Indian, —
People; Heavy-Lead, Loed; Loud-Shot, Noise; Sherp-Pencil, Stick; Green-Ball,

Toy; Deep-Valley, Place; Equal-Half, Share; Vancy-Shoes, Things; Open-Window,
Space; Hungry-Bear, Animal; Early-Morning, Time; Brave-Hunter, Fellow; Hard-Irem,
Metal; Swest-Orange, Fruit; Stone-Castle, Building; Frevh-Maat, FPood; Psper~-
Dellar, Mconey; Cold-Wind, Air; Soft-Music, Sound; Tsll-Oak, Tree; Happy~
Christnss, Holiday; Wise-Man, Person; Busy-Bae, Bug; Lsrge-Aray, Crowd.

Pour lists, each consisting of 16 naired associates, were constructed from the
sbove items, the assignment of items to different liste being random. Within
each list, eight of the adjectives were paired with concrete nouns and eight
with abstracs mouns. 3Since each 1ist could be presented with the pairs in either
the A-N or N-A order, eight different lists were uded in the study."

*he suwthor contends the procedure has potentisl velevauce "...te theories ef
loarning as vell as to the practical problems of language... (Paivio, 1956, p. 370).
As the theoretical basis for his findings, the author concludes: “The theorxy of
nsuns 88 conceptual psgs, which incorporates imagery as a mediator of recall, is
relovant even in learning situsations involving associstively unrelated pairs. -
Thus, with randomly psired nouns varying in abstractness, supsrlor learn ing

would be predicted with concrste nouns as stimuli sud sbetract nouns &s respensos
rather than the reserve-=a prediction that seems not to foliow from the |
associative probability hypothesis or existing data on the effects of meaning-
fulness., BResecarch ie currenti; underway to test this prediction” (Paivie, 1963,
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Evident rel ty, velidicy, and standsxdimatien it
It wes hypothesized that werd paire in & moun-d Jective oxdsr (ii-A) weuld be 1B
learned mcre essily than au adjective-woum ovder (A-¥); that pairs with cencrete
asuns weuld be learned meve easily than compared with ahetract nouns; eod that '
the interaction of word-erder snd noan sbstrectness was slso significent. In -
the first two instences cts hypothasss were verified st & very high level of
significeance (p <.001). 1In the lest case, the hypothesis wes also supperted
as statistically significant level (p <.05), ", ..indicating as predicted thet
the groster sase of learning the N-A as conpsred to the A-R order.was superior .
with concrete as opposed to abstract nouns” (Paivio, 1963, p. 374). ‘ : §~

The subjects and procedures for the investigatien ware as follows: "The 88 werc ,
136 children (62 boys aod 74 girls) from the fourth and £ifth grades of Zu urban ,
elementery school. Ss subjects were run in nine groups. 2rraigsd in sise fren -
13 to 18 meubers, formed (with ome exceptiocn) hy dividing & classroom of children
{nto two groups which met simultauneously with different Ss in separate class-

yooms... REach group lesrned two paired.associate 1ists, one with pairs in the

A-N order, and the other in the N-A oxrder." ‘

; Bibliegraphy B 7 | | o
Jasbert, W. E., and Paivio, A. The influence of noun-sdjective order on lesruing.
 Gesoadian Journal of isychology, 1956, 10, 9-12. |
yaivio, A. leurning of adjective-nocun paired sssociates as & function of
adjective-nour word order and moun abstractness, Canadisn Journsl of
Peychologzy, 1963, 17, 370. |

Therndike, E. L., & Lorge, 1. The tescher's wnrkbook ef 30,000 words. |
l‘ New York: Buresu of Publications, Teschers College, 1344.

w"ﬁ.-,.«,.q,v.,,,,,,._ i
1
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YEST DATA WORKSHERT
; Nace of Test | Bzﬁe Koowledge Tast
- Auther ' | Parshall, H. W,

Age “ Has beeu used with children with mental ages
from 3-6 to 14~3

Ares (1;0.—,‘{1’” language development)  Knowledge of the Bible
Type of measure Objective test (yes-no type) o
~ Source from which the test may be obtained  See Parshall (1960) im bibliozraph

i

Description of Measure - _ | L
_ The object of the test is "to provide a simple scale of questions available to
Chapleins as a tool in plamning their Sunday Schoel progran" (Parshall. 1966).

mhtyéﬁvc items were prepared from the Bible, nine from the 01d Testament and‘
sixteen from the New Testament. They are srranged in the ovder in which they |
appear in the Bible rather than in any crder of- difficulty, — — —

"Ths test was adminﬁﬁm&-mﬂy on an individual basis,..."™ ‘A o ST

Bxamp mples of the twen ty-five items en the seasure sure are thg £ollow:

"1, (Yes) God wmade the world. | : | L
2, (¥se) Moses was the nane of the baby found im a basket in a river. ;
3. No) Jesus was born ia the city c¢f Jerusaleu.
4. (n9) The Good Samaritan was one of Jesus' disciples.
5. (Yes) PFollowing !

hill."

is death, Jesus was placed in a tomb in the side of &

r, and standardizatien
n order to tesi the reliability of the auswers given by the remaluning 48 subjects,
of the original 153, the Bible Kuowledge Test wes veadministered oue te thres
months later. The mesn M.A. for tnese 45 subjecis wae & jesrs, 10 months. ‘the
reliability coefficient was .92, vhich indicates satisfactory reliability." ' Sceras
en this test correlated .61 with the M.A. of mentel defectives and ~.12 with the
cQAQ of the same group. : S co o

of reliability, velidit

"rhis Bible Enowledge Test can be used as an aid in establishing & religieus ' -
- program of training for institutionalized mental defectives. Also, it can be
sduinistered to newly admittsd patients as an aid to placement in the religious
pregram of the institution., By administering this test and asking a few pertinent
questions, the religious worker should be able to obtain a reliable estimate of the
patient's knowledge of the Bible. It can be administered quickly and easily, has
high *face validity,' and has high relisbility. It is predented to be of wse to
institutionel chaplains sud religious workers in developing their training programs
for mental defectives" (Psrshall, 1960, p. 961). | : ,

Bibliography 4 |

Parshall, H. W. A Bible knowledge test for institutionalized mental defectives.
_Americsn Jourual of Mental Deficiencies. 1960, 64, 960-962.

mahtll, H, W, Personal Correspondence, November, 1966.
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W38T DATA WORKSHERY
~ Draw-A-8cene Test
Author o ~ Lowenfeld, Viktor
Agse | | 217 ,4
Arves (i.e. language development) Growth (jﬁptellecml, emotional, ‘oo‘cu;l,

‘ | pexceptual, physical, sesthetic, crestive)
Type of measure | Free drawing
Soarce frow vhich tho test mey be obtained See (2) in bibliography
Description of measure | S -
The author provides a framework that can be used to evaluate the spontancous
dravings of children to get measures of growth in the arveas mentioned above in
Iten 4. He provides several evaluation charts at different age levels. " The
firat evaluation chart is formslated to provide an evaluation method for growth
of children sged two to four. This is called the ecribbling stage. PFor each
area of growth, there are items which must be checked. For example under the
emotional grouth ares, the first question is, "Does the child emjoy his

scribbiing?" The scorer or evaluator is then to check either "none”, Ysome', or

“zach", In the book in which the evaluation charte are given, the suthor - -
elaborates on the questicn and gives some suggestions and rather loose criteris
that the scorer can use in making his judgment. The unext evaluation chart is

" set up to mecsure growth at the wpreschematic™ stage, between the ages of fowr
and seven. Again, there is a limited number of items within each category, the “

gumbers ranging frow three (in fntellectual growth) to six (ie onmotional growth).
The scoring criteria axe very loose, which would lead one to expect the |
reliability of the measure to be relatively low.

Growth during the "schematic" stage (agei 7-9) and the ‘'gang" stage (ages 9-11)
is assessed with the nse of evaluation charts wvhich ars separate but similar to

 those for other levels memtioned above.

A generalized evaluation chert iz given which, according to Lowenfeld, could be N
usad at any sge level. . »

It is likei‘y that with cereful training of sceiss = zespectable relisbility :
level might be achieved for this evalustion method. -

'ge n:::ure has the advantage of being usable with drawings vhich hsve ve already -
yon made., | ‘\ | |

Evidence of reliability, validity, and standsrdisstion

owenfeld, Viktor. Your Child and His Art. The Macmillan Company, New York,
New York, 1955. |
2. lowenfeld, Viktor. Creative and Mental Growth. The Macmillan Compauy,
New York, New York, 1952, . .
3. West, J. B, Cortelates of the Draw-A-Screne.
. Velume 16, No. 1, January, 1960, p. &4.

cholo
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nmnd-suppcr Pt!f_‘S@h“I Achievement Razin‘gsf‘nle
sather | Bamond, Sareh L., and Skipper, Dors .
Ags - 3-5
Aves (i.e. langnage development)  Cognitive and secial development
Type of msasure Rating scals .
Seurce from vhich the test msy be cbtained  Skipper, Dora ~

| | ‘ The Florids State University
Departmant of Elexentary Educstion
Tallahassee, Florids 32306 ‘

il

ption of Measure | o |
"Fhe writers have developed an schievement recing check list which has been used
by teachers with three-, foux~- and five-year olds. This Achisvement Rating check
‘1ist is not a test. Ko attempt was wmade to establish norme for diffevent age
groups. It consists of a list of items for sssessing schievemsnt which were
“selocted from the literatuxrc und have been reviewed by specislists as being
sppropriate for the early childhood yesrs. The check list is intendad to be |
. used in helping the teecher gain a picture of the child's status to be wred as &
- — basis for planning and guidsuce and as a mesas of assessing a child's progress"
 (Skipper, 1966}. The msasurc cousists of 71 items on which the rater evaluates
*  each child. Examples ef items are: "Eats with spoon, puts on coat slene, pedals
tricycle, follows simple directions, looks at page from top to bottom, counts
rationslly 1-5, speaks in sentences (uses sentences of at least five werds), and
listens and identifies sounds of different imstruments. Each of the 71 items 1is
checked iu one of four coluums headed "Always," "Sometimes,' “Never,' and ‘Deas

"Directions for scoring: Nete items in which the pupil has schieved, the items
which need contioued practice, snd these which nesd to ba introduced. Plan .
experiences in tersms of anslysis of achievemsnt items. Ilgoers thove items which
do net apply" (Skipper, 1966). " | | -~




rzsr ntzn.uonxsnzz: N e L -
Heme of Test Meaning 0!' Oppotition |
Author - Krmcr. G. and annb;ch. x.x.
 age | 5 to 7-1/2 ;

Arves (1... unguge d«velopuent COncapt of opﬁos:tﬂen | T |
Typs of uuuro - ‘l‘nt. individully ad-inict:utedw | | ”
Source tm which the ‘test may bc obtained See Krmnr and Dclhnbacb in b:lbltogtapby'

\"\
|

Mrigt:lon of Momu. ) ) “ :
This test is made up of a 25-ictem word list as !ollmn: White, short, fat, wet,
glad, berd, in, slow, weak, open, beavy, up, saooth, l;ut:lc, slesp, shut, strong,

o quick, out, soft, sad, dry,.thin, long; black. The 8 is given sowme examples

of opposited, gets feedback and Jimited mtmtm about opposition, and is

~ then presented with the stimulus words one at-¥ tine. The scoring system
413 not require that antonyms be given. "All that we required was evidence -

- that the Ss, as demonstrated by their replies to the 25 test vorde, undototooﬂ

" the nature of opposition. The answvers 'not saooth,' or ‘un-smocth,' to the

F . ‘} » rcthor than as an opposites vocabuhry test.

word smooth, for example, were ss significant for our purpouc as the antouym
‘rough.'" - (Kreezer and Dallenbach, 1929, p. 433). Thus, the test is designe?
and scored to msasure understanding of the concept or rchtiou of opposition, .

. »’)]om are ptovidod for five agc gtoups. fron 5-0 to 7-6, at half-year i.ntmalo. .

“ ':l.th W20 for each group. In general, the number of correct responses shows pto-

dou with age. Robinowitz (1956, p. 29) also found siganificsnt roht:lomhip:
mon age of child and ability to lutn the rchuon of oppooition.

ﬂgr“sﬁaizesz;nkz:

!toout, 6. and Dellenbach, K.M. Learning the rchtiou of Wpooit:lm L
_J. Paychol., 1929, 41, 432-441. | A, - -

hbiaov:lu, m i.atniu the rcht:ion of opposition as relsted to scores on
- the ﬁzosi{clor intelligence scale for children, g,_m__gm},., 1965,
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Description of Measure: S , -
The authors® purpose “. . . is tc measure numerical comcepts prior to formal train-
. 4ug in mechanics of computation or in the operaiional syabcls.” The following account
' describes the manner in which they atteapted to achieve their ain as woll as the na-

“The rmltaﬁtnmrical test cousists simply of two pictures: one for the Enumera-

. quired to compute without touching the pictures.

TONRCEINE LN SEOs R] L T WA e "a,‘;;; o s T . Lo - REY
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. subtests. The foimer is & strest scene showing houses, ftrees, autos, children, and

— some children in the scene. The test items require the subject to enumerste, add, -
_mibtract, multiply and divide the persons or objects in the scene. On the emmers-

Name of Test - Number Recilicy Scnle—-téiodr, et 9_;.. ,» |
Authot o Lesser, Eifﬂ.‘,ﬂ and ‘CIarE‘ | S
Age | ¢ years , 2 months through 7 years, S montbs
Ares (i.e. language development) Intelligence |

Type of measure - ‘ lﬁnber ﬁcﬂity

Source from vhich the test may be obtained U.S. Office of Educatiou (s:e Referance)

tion, Addition and Subtraction subtests, and one for the Multiplication and Division

other objects in quantity. Thke latter picture is of s fruit and vegetable stand with

tion sibtests the subject is permittad to count witb his finger actually touching the
picture if uacessary, zs this test vas introduced fnto the scale in order to deter—-
sive the subjects' ability to count. On ail other subtests the subjects were re-

i It wes rocognized that there was a risk of intréducingf unvanted verbal vsrisnce in

prasenting the test: in the napner. However, the ncads of objects to be manipulated,

the phrasing of the questions and the directions given were all put in the simplest

possible iangusgs. Various versions cf the specific methode applicable to sach of

... the subtests wers tosted during item tryouts and the wording producing the least con— .
.. fusim w.s sdopted. PFurthersore, the exsminer vas prepared to give the entire test -

in the native languags of the child, if nscessary” (Lessar ot sl., 1964, pp. 77-78).

. "he directions for piving these tescs appear in Append:l.x A (Lesser et al., 196&.

Pp. A~11, A-15), snd the specific enumeratione and snswers requived are indicated

* in the test blank inciuded as Appendix B" (Lasser et al., 1964, p. B-6).

" As ix ths previous scales, the authors' definition of the skill involved in the
 test snd its significance for intellectusl ability wsy be cited: "This is defined
. . as skill in enumerstion, and in mesory and use of the fundsmental combinations in .
' sddition, subtraction, uultiplication, and division. It 1s of great importsnce

' 4n aritbtmetic in elementary schcols ard mathematics in secondary schools” (Lsssex
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~The tcl:hbidity coeffic.cnt for the entire sample was .96. "All ethnic groups
show consistently high relubﬂitiu for Nunber (.94-.96). . ." (Lcuet et al.,
1964, p. 96) . ; ,

f The range of htorcoruhtion for this acalc with other acalu vas .28 (Lower-

1] Class) to .58 (Puerto Ricans and Hegro) on the Verbal Scale; .52 (Middle-Class)

; to .74 (Puerto Rican) on the Reasoning Scale, sud .40 (Jewish) to .54 (Rogrocs)
on the Spuce Test (Lesser st al., 1964, pp. £6-101). o

1. I.cner. Ge:nld ey Fifer, Gordon, and Chrk Donald H. Mantal Abilitias of

| Social and Cultural Sroups. Washington, D.C.: OZffice
of Bducct:lon, U.S. Department of Health, Bducation. and Iic}.fau, co-patativo

_ Research Project ¥o. 1635, 1964.

2. Davis, ¥.D., Laavor, 6.S., and French, Euubeth G., st al. ”Idnntiﬁcntton

sud Classroom Behavior of Gifted Elmuuty-School Cbﬂldnn.” Cooperative

.~ Research Monograpts, 1960, No. 2, 19032.

3. In "The Gifted Stunent." OE~35016 Monograph No. 2 u.s. 0£11ce of Education,

. Department of ﬂulth, Edmtion, and ileltate.
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TEST DATA WORKSHVET

 Neme of Test Probst Test

- Aiii:hot | Probst, Cathryn A.
Age | Preschool and primary school
Area (1.s. language development General information ' - -
Type of mesasure Individually administrated, question-answer

Sourco from vhich the test may be cbtained See Probst, 1931, and Rosen (undated)

 Description of Measure: B o

" The items ou this measure are similar to the informsgtion items on the Weschler Scales.
. There are two forms of the test, sach consisting of 66 items. Thease itemy are divided
into eleven areas or topics and #ix items messuring knowledge abuut the topic. ‘The
topics or-areas measured are as follows: local points of -interest; time and vumber;
current topics; natural phenowena; literature and music; aninals, birds, and insscts;
plants & flowers; occupations & industries; household arts; simple mechanics; and games
& amiusements. Topics 1 and 3, Local Points of Interest and Current Topics, respectivel
 obviously need to be modified for both the time and locale whers the tes: is to bs used
For example, Rosen’s adaptation of the items in Topic 1 for use in Milwaukea contains
 the following items: Tell me the name of a Milwaukee vowspaper. What is the nume of
‘& lske in Milwaukee?! What is the Missiesippi? What is Wiscousin Avenue? What is the
North Shore? What is WOKY? Similarly, in Topic 3, Current Topics, some modifications
must Le made according to the time. Rosen has wodified the Probst Test in this way
for his Milwaukee version: 1. Vho is Freddy? 2. ¥ho 1s ¥hrushchev? 3. ¥%Who was

. the.first president? 4. Who is Micksy Mantle? 5. Who is Beaver? 6. Who is Dwight
. Bisenhower? Examples of other items in the test are the following: Topic V (Litera-~
ture and Music), "What colors are the keys op the piano? What vas Cinderella'’s coach
or csrriage made of?" Topic IXI (Occupstions & ‘Industries) shows the following items:
“1. ¥ho wakes money by cutting bair? 2. What'is s shoe nade of?" The iteas are
scored right or wrong, and the two forms of the test muy be combined to increage ra-
1iability. Thi:: test, like any other 1information measuring test, may be considared

in large part a messure of opportunity to leszn. The test is admiuvistrated individ-
ually, in either one or two sessions. Probst administrated it in rvo sessions and
reported s mesn adminigtration time of 17 minutes for Form A and 12 minutes for Form

B. Templin (1958) administrsted it in a single session and found the mean time to

be approxisatsly 30 minutes. = L i t

Rvid of relisbility, validicy, and standardization: ;
mg:s (19& reports an uncorrected equivalent forme reliability of .94 and & cor-
rected reliability of .97. She found that corrected rilisbilities for the eisven
topice or areas range from .45 to .89 with a medisn of .76. The equivalent forms
data reported above were baied on 100 kindergarten childrsn. “A corralation of 81
was obtained betwoen the equivalent forms” (Rosen. undated). Rosen has developed an
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the Probst's Test, made up of & total “

“sbridged information test,” a similar version of the ) ,
of &4 items. Templin (1958) reports an equivalents form zorrectead r@'litbtlity of .9%.

A general information test for kindergarten children..
.y 1931' 2; 81"'95‘. ) ’ .

»

Information Range sud Interest among Kindergarten cb:lj.dren.

Marquettc University, undated. (Uspublished paper).

Templin, Mildred C. General information of kindergerten children: a
comparison with the Probst study after 26 years. Child Develpm.,
- 1958, 29, 1, 87-96. »




Obiective Languege Scale

Williams, W. G.

5-12 o
Ares (i.e. languags dmlmnt) - Language development -

Type of measurz Obutvuiou of behavier. and individual test 1uu
Wa Zror. which the test mey be obtained be!:l.nitton of thc language scale

iters and other explanitory data may be sbtained by writing the suthor at
Padue University, SPeoch sod Hearing Clinic

_gr ription of Measure '
Yais measure is described as "s language scale listing items of langultgc develop-
ment at successive age levele" (Williaws, 1960, p. 30} and 1s & "modification of
one dcnlopd oasrlier by M, J. Mecham.”

" "Mont of the items were taken from Doll's Vineland Social Maturity Scale, Gcnu’s

Developwental Sciedules, Termsn and Merrill's revision oz the Binat Scale, Posle’s
Maturation Scale of Articulation, .nd the works of McCarthy.”

A1l of the items are lieted 1n the Willim articls, and each item 1s designated
hy cutogo:y: Reading, Writing, Speaking, and Listening.

. Scores ou the hngu:g- mle and uetrmlitan rmlta were tested by means
of rank-orae:: correlation. A significant relationship was found, except :lu -
three grades.

2. The languagr scale scores were analyszed by simple analysis of nrinnee. r.
A significant difference was found in successive grade levels.

3. The 3cores of speech-delayed children were correlsted with the svaluatisns

oE speoch clinicians. A significant velationship was found between these two

4. m Ianguage scale was tested for reliability by use of the aplit-balt

 technique. A significant correlation of reliability was found,

S. The scores obtained by teschers and clinicien, all using the languege scale,
were tested by t-ration and rho correlation. A significance of difference wvas
found with t; a significant relationship was found with zho for most grades.

6. The teachers' subjective evaluation and use eof the language scale wer:
cerrelated by using rhe and the sign test. Ne significant relationship m

found ¥ith most grades" (Williams, 1960, pp. 30-33).

bliograph

mnw. W. G, m adequacy and usefulness of an objaet.ve lluguago mlc vhen
‘administered to elementary school children. Jo 1l _of Xducatier ‘

1960;\ 54, 30-33.
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asthor  lesser, Fifer, anmd Clark -
Age 6 yoars, 2 wouths through T years, 5 mamths

Sne of mesware Scales on Verbel Ability, Reasoniing sbility, Numerical
S ability, and Spmos ability. . :

Source from vhich the test may be cbtained  U.8. Office of Blacetion (See Reference)

As cated previcusly, the present zcales are modifications and adsptations of
the Hunter Aptitule Test. ‘'The Pezscning subtests used in this study are more
sinilar in content and formats %0 those of the earlier study than any of the other
eubtests. - . The mujor changes in the items vithin the subtests consisted of re-
vising the dravings for t Picture Anslogies and Picture Arrangament t subtests
Dravings were made vitk a ..iev to minimizing the picture-book quality previovsly -
present. A further modificstion vas the addition of more abstract dravings; that
is, & mmber of geamstrical line drawings were utilized to measure the ability to
recognize verious relationships outside the usual coatext of the picture book or
story book. All items incladed in the Nessoning subtests are such that no naming
of cbjects ie sequired. If the subject can perceive the relatiocnskip iavolved,
the correct answer can be indicated vithout paming ary object or, indeed, without
minimited. i |

the Picture Anmalogy iteus consists of tvo large
¢ related to each other in same way; e€.g. small,

objects on the seccnd card bears the seme relationship to the third object on the o
first card as do the paired cbjects. The subject is required to selnct the amaliogvus

{2) Picture Arrangmment: This sulRe st consists of a series of piture stories
and of Shetract GhbJect sequences. These consist of fram three to five drawines,
each on & separste ourd. Xech item s preserted in e predeste prained mixed order
and the subject is saked 1 to auTenge the cards %0 the pictures meke & good story
or are in a good order. ~ u

This subtest consists of & specislly-designed board vith large holes

in 1€
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subject is mnutzod with a set of in eree.:"zgl;' '-“r»... 1S2MGGEIV wrTaagonenue in Uic
bonrd ad izstructed to jump and eliminate pegs until only one peg remsins and that
one in the center hoh of the bou-d" (Lesser, et al., 196k, pp. Th-75). o

The authors csution ®. . . care be taken in each case to bde certduthtttbembjocts
understand the procedwe before scoared iteus are presented” (Lesser ot al, 196,

P- T7). To this end, they provide detailed directions for ndninhtering and scoring
the subtests (Lesser ot al., 196k, pp. A-5, A-10).

As in the Scale for Verbal Ability, the authors' deﬂn‘ltian of Reuoning and its
significance for iutellectual ability might be noted: "This involves the ability
to formulate coprepts, to weave together ideas and concepts, amd to drav conclusions
and inferences from them. It 1s, almost by definition, the ccntnl clmnb of :
aptitude for intellectuml activities and therefore is of m':lury in

all scademic ficlds and most vocations” (Lesser et al., 1964, p. 68

Evidencs ot' reliabilit: , validity, and useability: |
Teliabilities (corrected For attenumtion) are as follows: The T for the entire
sanple (M=320) was .92. The range was from .79-.9%. Jewish (.84) and Negro childven
(.85) stiov somevhat lover reliabilities on the Reasoning scale than they 2o on other
scales. The reliebilities for these scales are lowest for both Middle-Class Negro
and Jevish children {r=.79). Relisbilities for lower-class Negro children (r=.9%)
and lower-class Jewish children (r=.53) are distinctly superior to their middle
fmgk <)=Mterpu'ts. Finally, relisbility for boys {r=.92) surpesses that for girls
r=;

*Reasoning (Median r od“ Ge} correlates most strongly with the otber scales . . 7
(Icuer ot al., 196k, p. 89). | | ‘

hy of test 1 :
1.” Leasser, ceruld 8., Ffer, Gordon, and Clark, Bomld H. llent;l Auntiu
of Children in mrrumt Sociel and Cultursl Croups. Washington, D.C.: Office of
Taucation, U.8. Dep ' lealth, mmuon, and Welfare, Comparative Research 1
Project No. 1635, 196h. o
- - 2. Duvis, F.D., Icuer, G.8., and l‘rench, MG. at al "Identifi-
eation und c:hsmq- Behavior of Gifted Elementary-School Chﬂdm. \, cogguﬁve
wogrerhs, 1960 No. 2, 19032.
2 “he Cifted Student,” QE-35016, Monograph No. 2, U.8. Office of

of Health, Education, and Welfare.




TEST DATA WORKSHEET

Kame of Test Riggs-Rain Chnificnticn Systexr

Author ’ Margaret M. Riggs and Margaret 7. Rain

Age | Almost any age from birth to maturity |
Ares (i.¢. language development) Disgnosis of type of mentsl uutdatidn |
Type of meziure Check scale -

gource from which ¢he test may be obtained See References.

Dascription of Measure: : B , -
The Rigos-Rain System is a formal method of diagnosing mental retardation according
to the degree of information available in the records. 'Six major categories are
used: 1 Familial, II Organic, III Unexplained, IV Mixed, V Monoloig, VI Non-
Clagsifisble. Each category has several subdivisions which represent levels of
certainty in terms of the amount of information available" (Riggs and Rain, 19352,
Pe 75). : - ’ T S

. "fhis classifications system jnvolves the intasraction of three kinde of irnformation: -
£+ .. a) Positive evidence indicating familial or organic pathology. TS

. 7 Bb) Less positive evidence, sufficient to reise a slight but non decisive
. suspicion of familial or organic pathology. . S

... ¢) Specific non-diagnostic information concerning family, preguancy, birth,

. development, snd meurological state, the pressnce of which suggests that.. -

1¢ there had been pathology it would have been Temcubered snd reported

by the fnformant.” . | - T *

o ;‘;kxiociﬁca'lly, the clauifiéation System enables one to classify the atiolos'yﬂ-gﬁfh a |

‘. _case as familial or orgenic according to "definite positive evidence” or "s slight

' suspicion” for each catagory. Examp les of each category within each level of evi-

- . ~dence follow:

‘w1 Criteria for Clussifying Cases as Familial

" A. Definite evidence: | e e . o

1. At least one parsnt or sibling (not hslf sib, not twis, ot putative
parent) is diagnosed as ‘backward,’ 'dull,’ ‘retarded,' "mentally
deficient,' of borderline intelligence or less, on the basis of an

~ intelligence test, or by an individual or institution known to base

diagnoses only on intelligence tests: such deficiency wot accompsnied
by s possible organic cause or symptomatology indicative of such & cause,
as these sre defined in this paper.” ‘ '

© wif Criteria for Classifying Cases as Organic
| A. Dafinite evidence: Y

1. Dhmi’s by a neurologist or cndocrinolostat on tlio basis of objective . |
examination that a recognized orgsnic syudrome is responsible for the |




child's retardation, e.g. cerebral palsy, megalencephaly, Froelichs,
hydrocephalus. If equally competent authorities in the same field
have given conflicting op:lnim diorcgm:d the evidence entiraly.

2. One or more of the following are in the case history:

r a) Severe falls or injuries to the mother during pregnancy.
b) German measles (rubella) in first 3 months of pregnancy.
¢) Mother had severe anaemia during pregnancy.

Two bﬁslpful aids in the use of this Systea have 2lso b”n provided: a coipléce
guide to indicate levels of certainty in the diagnosis and a data sheet for re-
cording all the necescary information that wﬂl enable one to make a diagnosis.

~According to Rigss and Cassell (1952), the syota off-rs several advanugaa.

1. . It 1s one of the advantages of the system that mlu for classification re-
. wmain fixed while the specific criteria for Familisl and Organic Etiology uy
be and should be expanded or changed to fit new facts....'

2. ". .. inexpet‘ienced people uight uuily train uch other in the use of thic
oyst-t. |

3. "Tbe relisbility of this classification system depends so much upon the accuracy

~ of the user, sad so little on professional judgwent, that a skilled clerk or
resistrar night do all the abstracts in case biotorin md most ahssifying on
a routine basis.” :

' il:l.t:h added puct:lco, a speed of abstract in infomtion from cases inerucen
- and the number of errors decreases. For example, in the original study with
tl;,e use of the system, . . . the smount of time spent classifying a csse Ao~
: creased from about 45 minutes to about 25, but the ‘average nuxber of errors for
. the firet 25 #ad 100 cages was 5.2, and for the lait 25 1:: was still 3.5." B

o *"l‘ro- the standpoint of tetearch, this systen holds cert:ain unique cdvantaga. c o
%111 be able to strce how 'pure’ a certain ssmple is v:u:h resnact to etiology, or
/‘spﬂ:ify in advance the certainty level we are prepared to accept. Yor exmlo, R
. wa-wight wish to survey the etiology of all children showing atchti.c ekf2l; - .
~ .while low certainty of classification could not he avoided in som: cases, we can =
. @t least assign s tentative label to each. For other pxsoblm we might mt to .
‘compare the axtant to which Not-Clsusifiable or Mixed cases resemble the ‘purer’
exawples of a certsin etiology. At times we may want thc most sharply contrut:—- '
od groups we can secure and would limit our sample to cases at the highest cer-
tainty level. All too often contradictory results are obtained for the sawe prob-
- 1ss ‘because the experimenters are mnot using the same type of case. We believe that -
“the reliebility and objectivity of the system we have just presented will help those
“wbo use 1t to exchange ideas concernirg the mt&liy t' "trdad with & ninfwun ct cou-
. fnatou" (Rigge and culell 1952} . | - £

S vi«hnce of relisbility, validity, and useabil] 4 <SRRI |
. : Riggs and Cassell (1952) séem to describe a forw of content validity iu support ot ,
- 'the classification system. “In specifying the causcs and synptoms which we m
willing to accept as evidence of organic damage, we hm& included only those:’
B (u) vhich we actudly have found a series of nbout 300 qgou, and (b) which m




algo well recognized ss being significant for the etiology and diagnosis of
demage to the central nervous system."

After a practice and teaching session for rating cases, four judges classified
the same 100 cases. "All but twenty-five of the final cases and practice cases
were under age 20. All were taken in alphabetical order from the clinical files
or had bean encountered in recent departwental work. They formed a representa-
tive sample of the young resident population of the Training School." Several
indices, thea, furnish evidence for reliability. : - |

1. "Analysis by cﬁi«cquara‘show‘that the four judges did not diffgr significantly
in the uumber of caves placed in each subdivision. . . -

2. Two or more judges agreed on the same classification for all 100 cases. At
lesst three of the four agree in 85 cases. Agreement was unanimous for 61
cuses. . . The over-all difference betweer chance frequency and obtzined
frequency is significant far beyond the .001 level of confidence, even allow-
ing for . . . low theoretical frequencies.”

3. The authors accepted agreement "of at least three or four judges as the cri- .
teria for reliability . . ." in the classification of any given case. On this
basis, agreement was found in 851 of the 100 cases. "This means that we may

. expect between 76 and 91 percent agreement of this sort at or beyond the .05
level of confidence, and between 74 and 93 percent at or beyond the .01 level
of confidence . . ." (Riggs and Cassell, 1962}).

ﬁigsa,‘uitgctet‘u.. and Rain, Margsret E. .ﬁfclaasifiqation sycten»forrthe'-en:alty
retarded. Part I: description. ‘ékzin;JSth,Bull.. 1952, 49, 75-84,

i

Riggs, Margaret M., sad Cassell, Margaret E. A Classificatfon system for the neﬁt&lly
retarded. Part Il reliability. Train. Sch. Bull., 1952, 49, 151-168.
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Neme of test Rutgers Drawving Test
Autbor | | Anna Spiesman Starr
dge - Four to seven yoari;

Area (i.e. language development)  Intelligence
Type of measure Paper and pencil pei‘fomme test
Source from which the test may be obtained See ‘Statf ('1252) in bibliography

Description of Measure :

The Rutgers Drawing Test consists of 14 geometric figures'. . . drawm to scsle,
and arranged in order of difficulty with ample space beneath each figure for
the child's copy.... The following figures make up the series: cross, cir¢le,
square, sjuare with extended sides, oblique cross, Indien swastika, triangle,
baseball, block cross, straight lins staer, diamond, double rectangle, interlaced
atar, Msltese cross” (Starr, 1952, p. 47). ,, |

As part of the prbcedure, the chil& is expected to copy a figure directly bemeath
the geometric form on a single sheet of paper. Details on aduinistering the test ‘
and the materials necesary are provided. |
'Responses are scored as 2 for success, 1 as partisl credit, or 0 for fai'lura.
~ As am aid to scoring, complete aﬂdg'ex‘tensive scoring samples are provided for
" all 14 figuves (Starr, 1952, pp. 56-64). By means of a table for the derivation
of scoring norms, raw scores msy then be converted to an "equivolent drawing age
in m&.;" - ' 7

Biully, “the Rutgers Drawing Test is given ordinarily es sn in'ividval test

_although it may be used with small groups of children already familiar with each

other." No time limit *s necessary but Stair has concluded that ", . . experience
shows that about five minutes are required for the average child" (8terr, 1952,

p. 47). Further, she has euphasized that the test shovld be limited to children -
‘between the four to seven year levels, "Failure sbove that level may be highly
significant” (Starr, 1952, p. 57). \
“Although there has been no standardisation of the test on children of seven years
and over, our practice is to. give a drewing age of 84 morths for a score of 24 end
to add two months 'draving age’ for each additionsl score point. Thus, s maximm :
score of 28 is a drawing age gives a drawing age of 92 wonths" {(Starr, 1952, p. 51). |

Evidence of reliability , y, and standardization

Rutgers Drawing Test has:-had a long period of imcubstion. Ia 1931, the first
results vere reported as tontative norms of ong hund:ed preschool children copying
simple geometric figures (10).. In 1937, Stevens submitted a continvation study of
555 children (age range 40 thru 6.9 years) copying a series of fourteen figures
(11), Since them further studies have been carvied out with a total of some 3,000
protocols svailable, From time to time, various smaller studies bave heon wade '
‘exploring how well mentally deficient adults and children ascore on draving tests.
Another such ceriphsl study was made of a group of Negro aursery achool childrem,
resulting in no indication of racial differences. More recently, a rescoving

was done of sll the normsl cases in order to extend the spread of scoring values

im the upper age rscge beyond the entrance to schoci” (Starr, 1952, p. 43).
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"A further study was made of 277 normal children within the age range of 3 to 6,
‘who had had individual examinstions at the Rutgers Clinic. A comparison of their
MA scores on Binet and (i MA of the Drawing Test showed a product-moment correlation
of .72 P. B., .019,... An additioual study was made at Rutgers of 57 caves of
mentally deficient children under 12  ‘-ears of age, with no 1I.,Q, over 60. The
correlation between their Biunet and Drawing scores was .61, P, E., .05. This -
further supports the validity of the findinge with the 4 to 6 year group" (8tarr,

To the best of the reviewer’s knowledge, no data on reliability for the scale
are available. | -

Bibliography
Starr, Aona $, Drawing test for pre-school childrem. Unpublished study.
Preliminary report read before Associstion of Cousulting Psychologists.
, Yew York, 1931, | ' ' ‘
Starr, Atna S, The Rutgers drawing test.
49, 45-64. o ,
Stevens, Margecet C. A drawing test for the pre-school child. Unpublished
Master's thesis., Rutgers University, 1937, -

The Training School Bulletin, 1952,




Name of Test | Scales of Mental Abﬂity of Children in Different
\ | - Social and Cultural Groups ,

Author \ : - Lesser, nfer, ‘and Clark

Age | o 6 years 2 nont:bs, through 7 yurs 5 mnths

- Area 1.e. language development) Iantelligence

Type of Measure Scales ¢n Verbal Abilicy, Reuontng Abuity. b!mt:lcal
| Ability, and Space Ability ‘.

- Source from Which the Test May Be Obtained U. S. Office of Education (ne vef.)

Dneri“t:lon of Measure: | |
Pon:ilb]:y 4mportant features of w.heae scalea include the sample, the orig:lul stinu-
lus for the scales, unique features in the standsrdization, the actual sub-tests
involved in the scales, and the purposc for the development of the. scalcm o

s!gle selection: "“Subjects were 320 first grade children, age 6 years 2 nont:hs,\
through 7years 5 uonthe, 80 from each of four cultural groups (Jewish, Negro, Chi-
nese, and Puerto Rican). Each cultural group was subdivided into 40 children of
uniddle class and 40 of lower class status. The 40 children in each social class
category within each cultural group were further subdivided into 20 girls and 20
boys. Thus, a & x 2 x 2 analysis of variance design was used (4 Cultnral Groups x
2 Social Classes x Z Sex Groups), each of the 16 cells contsining 20 5's. All S's
‘were drawvn from public schools in New York c:lty and its surromding onvitons" (Les-
~ ser st al., 1966. Pe 37). |

, basis of scales: The present scaies were bmd on -ndiﬂuum of the |
!lutcr Aptitudc ‘tude Scales for Gifted Childrer (Lasser, et al., 1964, p. 61) which were
utiliszed with children ranking in age fm 4 yea:c to 5 1/2 years (Davu et al.,
1960).

 features sud sundardm:ions. Two rather unique featurss were inc‘lndod
in the standardization of the scales. First, the tect “. . . could be adainistersd
in English or in the child's primary language or any cowvinatica of the two...." )
(Lasser et al., 1964, p. 65). This umique mathod of ad-iniattstiau vas made possible
by two fnterrelated factou.

1. ¥. . . psychological testers who spoke one of the pti:ury langusges of the cul-
tural groupe (Spanish, Yiddish, seversl Chinese dialects) administersd the tests
80 that instructions and test questions could be given in English, the primary
language of the child’s cultural group, or (wore often) in the most affective
eczmuou)ot the two languages for the particviar child” (Lesser et al.,

1964, p. 26).

2. “Only words were used with suitablie equivalents {a Spanish, Chinuc and ‘ud-
dish, indicating the ssme verbal concepts at approximately the same difficulty
lcvel for children cof ages six to saven and one half years” (Lesser st al.,
1964, p. 71). Suondly. extreme care was taken by the m-tiutm to m;rol

HE




numerous variables affecting test performance. These variables related to the
background and experience of the examinee, his persovality and notivations-z.n-
mediate situation, and the test demands (Lesser, ot al., 1964, pp. 22-36).

Not all of these 18 variables related to thesge four broad areas were adequately
controlled, though most of them were. In any case, the authors described ex—
plicitly the rationale for the conticl, the method for this control. and the
adcquacy andlor inadequacy of their controls achieved. R ,

Subtests of t;he scam “The ﬁ.na.l form of the scales used in this atudy included
the following subtests end numbers of 1tm.o.." {Lesser et al., 1964, . p. 64).

Scale | Subtests Number of Itul,,
Verbal ~ Picture Vocadbulary o o
. Wox<d Vocabulaxy 3
Lo | | 60
Reasoning - Picture Analogies |- SR
Plcture Aiiangement 16
Jump Peg: - 2
, o &6
Numericel Enumeration - 6
' Addition - . 10
Subtraction | 10
Multiplication 10
" Division 10 .
o " Space ~ (bject Completion ” 16 L -
o | "Estimating Path , 12z o
: Jigeay Puzzles . 16
l’etspoctiwx 10

e of scales: The specific vurpuse of the study vas “. .. to uminc the

~ patterns among various mental sbilities in first-grade children from differeut so-

¢isl class and cultursl backgroumds. Patterns smong four mentsl ability sreas
(epace m.pt,uij zation, verbal sbility, number facility, and :mon:lng) are stud-
1ed within four cultural groups in New York City (Puerto Rican, Negro, Chinese, and
Jewish), wiih each culture group divided into middle class 2nd lower class groups”
(Lesser et al., 1964, p. 1). The general purpose of the study vas . . . to axtend
the gensrsl demonstration that differential mantal abilities axist in young child-
ren by examining the varistions in the patterns of these diverse abilities associ-
ated with variations in social class and cultursl conditions. While it has been
sstablished that groups factor beyond a general ability factor exist in young child-
Ten, little has yet been discowered about the differences in patterns of iutellec-
ual expression, the relative strengths related to diffevent social clnl and cul-
turel influences” (Lesser ot el., 1964, pp. 1-2).

Rolhunty data is ext:onsiu md should be cmnltcd for full &ntaﬂ.l (!.uur et
al., 1964, pp. 86-101). "Relisbilities (corrected tor atmmt:lou) aond inter
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correlations are pregsented for the entire gmy + + »5 for each ethaic group. . .,
each social class group. . ., and each sex group. . . In addition, each ethnic -
group is divided into its middle and lower sccial-class components and the reli-

- abilities and intercorrelation described....

The reliabilities based upon the entire sample . . . are satisfoctory except that

.. the reliability of the Space test (.85) is somewha: lower than desiraed. Reliabil-

ities do not vary greatly among ethnic groups.... Howsver, the Jewish children
(.87) ghow a slightly lower reliability on the Verbal test than the other groups,
and both Jewish (.84) and Negro childrea (.85) show sumewhat lower seliabilities
o. the Reasoning scale. All ethnic groups show consistently higher reliabilities
for Number (.94-.96) and moderate reliabilities for Space (.80-.85).

Intercorrelations indicate ". . . a rather disappointingly high set of interrela-
tionships."” They deperded in large part on homogeneity of the sample. Thus, ..
"+ o + when each social-class group (N=160) contains all ehtmic groups....” the
median relisbilities for attenuation {(v=.91) and intercorrelations (r=.53) were
both high. In contrast, . . . vhen the samples were raduced to more homogeneous
groups by dividing each ethnic group into its separate social-class components. . .
the ralislilities were reduced only negligibly (from .91~.89) but the intercorrela~
tions drovped considerably (from 153 to .40). These data of test degree to which
the current sampling of children from extremely diverse groups have effected the
intercorrelations among the scales” (Lesser, et al., 1964, p. 88). Since the test
consisted of power scales exclusively the statistics for attenuation probably were
not spurious. "Under no circumstances was the child's test performence inhibited
due to & lack of time" (Lesser, ot al., 1964, p. 34). The suthors suggest that the
plan of relisbilities and intercorrelations on the scales gives some support to
their validity. UPirst, ". . . strong intercorrelations in the present study are
acconparied by hgih relisbilities for the scalus.” Secondly, they proposed toat if
the predicted differences in pattarns of mencal sbilities among these zocial class
and ethnic groups emerged ".... despite the limited differentiation among sbilities,
such findings may then testify even more convincingly to the power of the social ¢
class and cultural influencss than if greater differentiation of abilities existed.”
Significant differences in patterns of mental abilities were¢ found among the four
ethnic groups (F ratio of 17.32, p .001). But these patterns of differences did
aot hold with respect to social class groups or the interaction of scocial class and
sthnicity (Lesser et al., 1954, pp. 122-130). ‘

Iz addition to the differences and patterns of mental ability, the analyses of var-
iance indicated thst highly statistically significant differences for level of per-
formance existed with respect to differences between (1) social class groups, (2)
differeuces among four ethnic grours, and (3) significant interactions between
social-class ethnicity (Lesser et al., 1964, pp. 102-104).

Bibliography of Test Usage:

Lesser, Gerald S., Fifer, Gordon, and Clark, Dosald H. Mental Abilities of Children
An Differenc Social and Cultural Groups. Washington, D. C.: Offfce of Educatiom,

. U. 8. Dcpu‘t:cnt of Health, Education, aand Welfare, Comparative Research Project
Classroom Behavior of Gifted Elemsatary School Children. Cooperative Research

Monogrsphs, 1960, No. 2, 19032. | '

Gifted Student", OE~35016, Monograph No. 2, U.8. Office of Educaticn, Depart~

asnt of Health, Education, and Welfare.




o 'Vvidence of reliability, e s
. The authors use the Scalogram Analysis by Guttmann’ in »ﬁﬁﬁ developnent of the
" achievement test. "The anslysis yields a vcoefficient of Reproducibility"

. contend that the Coefficlent of Scalability whea used ¥

wind:l.vidual s potfommu can be reproduced from knovie

scalability from a sample of many extreme items and/or: in

Name of Test Squ;entiilly Scaled Achievement Test

Author Richerd Cox, and Glenn T. Graham
Age Kindergartm, first, and second grade

Area (1.e. language development) Arithmecic

Type of measure Sequentia’. Achievement Test

Source fror which the test may be obtained Leatning Research and Developmenc
Center, University of Fittsburgh

Description of Measure: o

The sevelopment of thc test was based on the following premia 2: "Items for

achievement testing . . . should be designed to indicate: whethar or not the

required behaviors had been mastered . . ." This premfse, the authors claim, '

applies to V. . . perfomance rriteria for successful completion of some spe-

c¢ific year of work which are identical for ail uvtudents™ (Cox ard Graham, 1966,

po 1) . Under these conditions; @ specific scors wouid dndicate whether s stu~

deat has mastered specified behaviors. In extending the Coefficient of Repro-
ucibility to achievement testing, moreover, the authors reasoned as follows:
"If the behavior to be tested could be arranged in a sequential order, and the
tests were scalable, a student who obtained a score of 5 would have answered
itess 1, 2, 3, 4, 5, 6, and 7, and did rot answer any itm beyond 7. Know- -

 Aug the behaviore these items rep.esenc, the score onw tﬁe test indicates to

. the teacher, guidance counselor, or researcher those behhviors the student

- has mastered and those behaviors he has yet to master. ' The present study is -
and attempt to develop such a test” (Cox and Graham, 1961, PP 2—3) .

Thc normative group for a validation of the teat wog not specif‘:led in terms of
. the size. The test was, however, administrated to t‘he “kindergarten, f:lrst,. |

and ‘aecond grade." (Cox and Gtaham, 1966, p. 5).

, validity, snd usesbildty: = - -

which indicates how well an individual’s response patte-n can be reproduced =
by knowing his total score. The valuc of .90 was arbit;atily esteblished .
as an acceptable lower limit" (Cox and Graham, 1966, py:il). Ths authors

th the reproduci-

b‘f,li;ty coefﬁcient e e e further contributes evidence of scalsbility."

of 8 y ". . . datermines the degua to which the
Ige of the marginal
totals. The coefficient prevents one from sputiously u. 2

caefficient of .792" (Cox and Grahsm, 1961, p. 5): - No.dtatistics on relis-
bility coefficients sre given. "Since this test is um on an erperimental
there is no data availsble concerning rcliabiuty ..o (Cox, 1966) . B




Bibliogrzphy of test usage:

- Cox, Richard C., and Graham, Glenn T. "The Development Of A Sequentially .
Scaled Achievement Test." Presentation at the American Educatioral i
xaz‘urch Association, Annual Convaention. Chicsgs, Illinois., Fu.ruary, [
1966. | | | g

~ Cox, Richard. Personsi Correspondence, March 3, 1966.
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Age Gwir-‘..tvdt\‘oth@1m,5m-»

Description of Measure:

W%Erﬁxm mmmmmmw aﬂ.meua,
1968, pp A-25, A-22/ and the specific ammierstions snd snswers required are ]
wwmmmmw«wn*@mgg.,ma,p.}g -
‘mmmmmmtonmum

(1) |  Path: m-mmm«zmumumotum

| Five dxavings shov & singls plane entering & cloud and seven show two planes on

— intersecting rowtes The dravings iadicate the direction of flight of the

o nmmm,mmumummrmehamtmmmm
plane vill came owt of the clowd if it ooxtinues on the same flight path.  th
m«m,mmm.mrnqummwmmm@tm
the tvo planes vill arces. |

mmmmmmmﬂmmmmnuwmymum
] to have & samevhat limited three-dimeusiooal quality. As it was reasonsdbly easy
- for the very gifted children, it is seemed suitable for measuriag normal children.
Farthernore, mammm 1thmnhlyth:tawm
‘mlﬂm'smmuu it. '

, mz mn-um-mm-nortmmmm, ‘
tri “or cireles made of & colorful heavy plastic. One of each shepe is cut
irtc three or more pleces. mmu rq-irod to nt the nm togathcr
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(3) , sect jon: This swtest ocnsiste of sixteen incomplete pictures of
el mumntomwmhm ‘!honctor
qumm

| mmcqmmmummmmmmmwunw
tion then 13 desireble becswse it requires verbe)l idestiffostion as well as vismal




perception. The sttempt vas made to minimize the verbal camponent by selecting
msmumnwdmthtemircehiummnoSwmmm ) o
precisely, kis respouse vas marked corrvect if iv indicated a suitable identiftication

(¥) Perspoctive: This subtest consists of three large dravings, two of street sconss
sod one of & childreu's ylayground. ETach scene contains three or four persons.
The subject is asked %o identify fraw four or five options the part of the socne

& particular person would be sble to ses from that perscn‘'s position in the scens

The Perspective subtest puovides good spatial messure if one cen assume s minimcm
ressoving ability. To reduce the contrivation of individual diffurances in
reasoning ability, the items vere desigped to present perspective in its simplest
| form, directicus were simplified ss wuch sa possible, and ssmple items vere uwesed”
| (Lasser ot al., 196%, pp. 78-80). U | )

Again, the authors' definition of Upace Conceptualization and its signifiance

 and terms of intellectusl ability should be noted: "Fhis refers to & closter of
skills relsted to juiging spotisl relitiocnships and sizes of objects, and S
in visualising their movements in space. It is involved in gecmetry, trigonometry,
mechenics, snd drafting, in clementary school activities such as practical arts =
and drewings, end in occupetion such ss mechanics, wginoe ng, snd srobitecture”
(Taseer ot a1, 196h, mp. 86-69). S

Evidenos of reliebility, validity, snd useebility:

ves .85. The reliabilities (corrected for ettemusticn) renge fram .63 tc 8.
' The reliability cosfficient for lover-class Negroes on this scals wes spprecisbly

E ~ digher (xv .81) than that for Middle-Class Negro Children (r-.63).; “All ethnic
|

Feldabilities for Space (.80-.85)." The dste suggests, morvover, that the Space
orrelstes least strougly vith other scals

. Sest, dlong with the Verbal Scale,
(mediati r of .54). "The somevhat int
. gestuge sttributabls to its 1 —e

. Lesser, Gereld 8., Fifer, Gordon, and Clark, Douald N. Memtal Abilities
of Children i Differest Sosial sd Cuitwral O pe. Vas

fication and Classrocs Debavior of Gifted tary
3 Oifteda Stadent,” OB-3%016, Monogregk Bo. 2, U.8. Gffice




Test of Context Clues

Age Blamnttry echool

Area (i.a. language development)  Ability to use centext clues i.nAvicading

Type of measure  Test-group
~ Sowrce frem waich the test ray be obtained  See (1) in bibliography ‘
Description sf Measure

This is the type of abort ueasure of the ability to usa context in yeading which
is feund in many of the stendardized, published resding diagnostic scales.

Evidence of reliability, validity, and stendardication |
Duon (1) us:d this measure to compare retarded and nermal children of similar
mental sges. He found the Mean Raw score for the retardad group to be 6.85,
whereas that of the normal group was 12.53. He found this difference
 significant ut the 1% level. "Measures of reliability and vaiidity were beyond
the scope of presant investigaticn,” |

Bibliegraphy .; | |

Dunn, L. M. C. A comparetive study of mentally retarded and mentaily nermel
boys of the same mentsl age on some aspects of the reeding process.

Unpublishod docteral dissertationm, Univereity of Illinois, 1953.
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Name of Test | Verbal Scale—~Lesser et al

Author Lesser, Fifer, and Clsrk

Age | | | - 6 years, 2 inuthc‘; through 7‘ years, 5 months
Area (i.e. language development) Intelligence : | |

Type of measure | Scales on vgtbd Ability, Reasoning Ability, Fumerical
| ‘Ability, and Space Ability |

'Sonrce frem vhich the test may bs obtaiced U.S. Offica of EBducation (See Reference)

-l

Description of Measure: | - . o ; |
"he Yerbal Scale consist of 30 Picture Vccabulary items and 30 Word Vocsbulary items. |
The latter subtest was administrated in two parallel forus of 15 words each. The two
forms were sdministrated at separate testing sessions. This technique was euployed
with the Word Vocabulery partly because -of ths length of time required to administer
 this test entirely to obtain a more rigorous of tha reliability of the test" (Lesser.

" in scoring the items on this scale, . . . the ocxaminers eutered on the answer black
. the entire response given by each subject wheuever it was anything other thau an ob-

viously correct onse.” Items were either scored right (#1) or wrong 0).

“three test influences were statistically controlled iu the anslysis of covarisnce
. design of the study: effort and persistence. . . persuasibility or responsivensss
to the examiger. . . and age of the subject....” - -

. i "A chyle, rotc cancalhtiou task was used to providc a :od‘gh estimate of effort

‘aund persistence.”

2. “. . . To measure each child'oc responsiveness to the examiner, the 'axperimenter
persuasibility’ test was administrated.... The attespt was made "to access the child 's
geneval desire to seek the approval of the examiner in order to statistically control
this varisble in determining the impact of socisl class and cultural conditions upon
mental abiltities.” - | ,

3. “Interest the child to participate fu the testing was mesasured by a structurs fn~
terview in the conbifuation with the rank and procedure. Bince this approach failed ;
to discriminate any {uterest level smong the children, it was sbandoned. The suthors
provide detailed directions on the nature of the task, the scoring procedures, and
‘the aduinistration of the checks" (Lesser, et al., 1964, pp. 81-82). |

As a final comsent, the authors' definition of verbal ability as siguificance for in-
tellectual ability should be noted: "This skill is defined as memory for verbal la-
_bels in which reasoning elements, such as those required by verbal anmaiogies, are
reduced to a minimum. Verbal ability hos long been regarded as the best single pre-
dicter of success in academic courses, espacially in ths largue~s and social sciance
 fields. It is involved to a marked degree in the work of all professicns and most
" of the semi-professional aress” (Lesser st al., 1964, p. 68).




Evidence of rcliabﬂitz, , | LY. ) '
Reliabilities (corrected frou attcnuation) Tsage trau «78=.94, Yor the entire sam-
pla, ¢ wvas .93. Relisbilities ware lowest for Middle-Class Jewish Childrem (r-.78)
‘and highest for Middle-Class Children considered as one sample (r=.94). The re-
ference should bs consulted for details on these reliabilities as they relate to:
each ethnic group, each social-clsss group, each sex group, and each ethnic gtoup
subdivided into mm-—econonic class components (I.enar et al., 1964. pp. 86-101).

m ’hzbal Sctlc (median r of .54) correlated least itrongly with the ot:hu' scales.,

"Since verbal ability is considered to be the most important confounding factor in ;

- testing mental abilities, these dats suggest some degree of succezs in reducing the

contributions of verbal differences to scorés on othcr scales (at least relative to

the contributions of the other scales to éach other).” hu-thcz, the dats suggests

~ that, in this scale as well as among the othev scsles, ., . . differentiation amoug ;
the various abilities is greatest for Chinese children (median r of .46) and least |

- for the Negro children (medisn r of .61}, dapite mtly equivalent rclhbn:lt:lu .

‘ (M.t .t ‘1.. 19“ po 39).

: In developing thc p:l.ccure vocsbulary, two priuc:lpal pt;oceduru were fouovod :

1. Care was taken that the items selected would be those ". . . represented in the
 environments of all urban children, in the populativon . . ." to be sampled.

2. "In the pictorialization of the items, the artists wers instructed to meke their

drawings of p ’ple neutrsl in tome and to include a minimum of the frills often as~ |

sociated with the pictures that appear in popular children's books" (Lesser st 9_..

1964, pp. 69-70}. PFurther, the precsutions with vhich the investigators dew

the 30 item Word Vocabulary test in the try-out period strongly suggests that at

least content validity can be claimed for it. First, in the selection of the items,
care was taken 8¢ that they were rapresentative ones, as indicated before. Secondly

" the word had to bave an equivalent ia another language and be similar in difficulty

within this new context as deterained by linquistic experts. Thirdiy, & check was .

nade to ses that the origiual English word was reizined in the process of beirg trans-

. lated from English to another language and/or dialect and back to English. All ex- ;

perts were cousulted for criteria to use in retsining words as in the Chinese group.

Lastly, the five lists of 30 words included “. . . those displaying the best cl:lfﬂ.-

culty levels and their tryouts with the four ethnic groups.... These 30 words were

then divided into two matched lists based upon the composite rankings of the words

nade by the Psychologists serving as test adninistrato:c and by the test coustruc—

tore"” (&ucer et al., 1364, pp. 69«74). : ,

" Lesser, G.5., Fifer, Gordon, and Clark, D.W. Meotsl Abflfties of Chilérem ip Dif-
fersnt Social and Cultural Groups. Washington, D.C.: Office of Education, U.S.

| Dop.tumt of l!ulth, Eduuc‘lon, and Welfare, Co-pnrat:lu llcuu'ch Ptojoct No.
1635, 1964. ‘ |

. m. ¥.D., Lesser, c.s.. cnd !‘unch R.G., al. i "Identiﬂcct:lou cnd Churm
Behavior of Gifted Blmtuvaehool Ghﬂ ren." - (
1960, Y¥o. 2, 19032. : .

" In "The Cifted Studeat,” 03-35016. xonoguph uo. z U.8. Offlce of ndm:m, Dept.*
of Health, ldmtion. and Welfave. - R
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Neme of Test Wang Mental Ability Test
o Authot James D. Wang
‘Agc | S | Fcnrth !’:lft:h and Sixth Gtudn

&r« (1.0. hnguge development) Mental Ability
| »‘!'ypc of measute ‘ 20 multiple-choice qmtiono
Source from wh:lch tht test uy de obtaimd (Sn utuunce)

sexiption ot l!ounroz , ' '

The Mental Ability Test which consists of only 20 qmt.iono vas concmtod in the
smms ge sral manner as certain of the well-known, standardised nultiple-chofizu types.
The scorving was made thoroughly objective. The most outstanding featurs of this teet

48 that it can be taken by the childreo in the fourth, fifth, and sixth grades, with-

1n & total time cf ounly six n:lnutd“ (Weug, 1941, p. 5). In a pre~trisl, the test
was aduinistrated to 41 boys and &0 sirls in grades b—ﬁ“ (Wang, 1941, p. 6). ‘

Some .l"lpli items of the test are as follou (ﬂm 1941, Pe 117):

"l. Which one of the five words bd.ov means thc opposite of south?
lvest, 2 svnset, 3 north, 4 equator, 5 left..ccsvececcrceesl )

_ : 2. Atooictoatoot:homuafusuhtomt? S

1 EIRRTI. : § M, 2 arm, 3 3107., 4 w; 3 db“‘..b."‘."....!.“( )”

- Bvidenge of ulhb 1464 | useabilitys ‘
The test was correlated with the B-on-lldm Tests of Mental Ability, Porm L, !or
grades 3-8. The correlation between the twoc tests were .80. ¥A partial correlation
- was run between the two tasts, eliminating or holding constant the ot!octo o! chrono-
lo;i.cal age. This coefficiant was .81" (Hm, 19&1, p. 6). ‘« ‘

y of test (]

a wm. James D. A study of certain factors u-ociatod vit!u chudrn'a play
interests.” Unpubliished doctoral dissertation, Gm;o l'ubody eolhg. for
'Imhcu, 1941, |
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THST DATA WORKSHEET

Name of Test The Anxiety Scale
Author Jorry D. Alpern
Age Pre-school

s ® o RS AR . fow
£ irkhir o8 Feoild s tbeigiln} o) Gucdion 6 &f. Mok sl e s 22

ST A TR TR SRy

X
. . 48
D TRy |

Ares (i.e. language development) Personality-anxiety |

- Type of ueum Modified iu*eniew

Source trom which the test may be obtained Soe (1) below

ription of Measure '
The Aaxiety Zcale i3 & wodified interview consisting of 79 items which the
subject responded to by placing a steel ball in one of two boxes, and coutigueus
to and represented by a “happy” fice of a child of the same sex as the subject,
the other contiguous to and reprasented by a "sad” face of the same-sex child.
“The Anxiety Scale interriew was composed of three types of items. The first
type of item was designed to elicit ‘happy' responses; e.g., 'Which one looks 1
like you when it’s your birthday?® The second type of item was designed to
slicit 'sad’ vesponses; e.g., 'Which one looks like you when you've been spanked?®
The third type of item, the ambigdous items, were dosigned to elicit either 8
'bappy’ or ‘sad' response depending upon the experieunce of the individual
ubjocts, €8s ‘Which is you when you’re going somawhere you've never been
beforel' It im from this last gzoup of ites (anbiguous 1tems) that the anxiety
sceres mre derived."

- The ﬁtzt tan items of the messure included oix "happy" and four "sad" anbiguous
items., The other 69 iftems consisted of altennating ambigums and vnambiguoous
itens, beginni.ng with anbiguous ftem 11.

In administering the measure, the examiner calls atteution to the "happy bex"
and points out that there is a picture of a happy boy {(ov girl) by a period. He
does the same for the “sad box" and then instructs the child to put the msxble
in whatm: box he wants to after he hears the question.

‘tout scores were derived from the inxiety Scale: (1) the total “sad rocponse” -
score, vhich is the number of times the child nskes a sad response to the "
anbigoous interview items. (2) The speed score, which is the child's main

iatency on the smbiguous itemo, latency is defined as the time elapse between chc
presentation of the item or question and the vesponse. (3) Lateucy Scers. A -
basal response time was determined for sach child by getting the average of the —
latency time on the 34 unambiguous items. The latency score, then, is the )
 difference between the mean latency time on the 35 ambiguous items and the basal
time mentioned above. (4) Variance score, which is simply the varisnce of the
latency times on the ambiguous items., =~

While relisbilities were not high and validity was net demonstrated in the form
of significant correlations between any of the four anxiety scale szores and
~ either of the two criteria, teachers ranking of anxiety and a motor task, the
test procedure used end the pool of items for the auxiety measure may be of
interest to other researchers. Low reliability should be expected in view of
the fact that the age raunge of the subjeccs was from 3-3 to 5-1,




 Bvidence of reliability, we ¥, and standasdisation » |
Test-retest reliabilities on the four anxiety scores, for the ycunger group ’
(chronologicsl ages 3-3 to 3-11) range from -,14 to .45, For the older group,

with ghmologial ages from 311 to 5-1, the reliabilities ranged frow .57

to .89, | ‘ ‘ .

Y, validii

‘Nooe of the anxiety scale scores correlated significantly with teachers' rankings

of saxiety. There wis aleo wossignificant relstionship between perfornance on

& moter task and any of the anxiety scale scoxes. | : |

Alpern, Jerry D. "The Relationship of an Objective Measurs of Anxiety for

, Pre-School Aged Children to Two Criterion Measures.'' Unpublished Master
Thesis. State University of Iowa. Pebruary, 1959. R '
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Name of Test Child Conflict Scale (Xumerich)
Asthor - Walter Emmerich

Age . B . -~ Preschool childtenbcmeentha ages of three years,
' : suven mtba, to five yesrs, one mnth

Ares (1.0: langua;e dwclopunt) l’ersonaut:y (emotional conflict)
Type of measure ~ Pating scale
- Source from which the twt may be cbtaiaed (nmrieh. 1959)

rescrintion of Meast

 The Child Cenfliet Sule repregsents “a measure of a ch!.ld's conflict abeut s

 parentsl expectations derived from che interview protecols.” Eumerich has
further described the scale aa follows: "This msesure is composed of various
asracts of behavior believed to signify that the child is syoiding an appropriate
responre to the item. (An ‘appropriate’ respense was defined as one which can
be sewed with mperﬂ: to content on the nurturance-control scale.) The conflict
sesasure used was & composite one, a8 it was not feasible to evaluate seperately
the reliability and validity of each indicator of cenflict and then select the
bast of thess. Consequently, this measure includes some behaviors which may net
be actusl nmmifestations of atteupts to avoid responding to the item. Alde, it
was not Peasible to determine empiricslly which sigus of aveidance behavicr
were of greater strength., Rather, it was aamd a priori that certain types
Lo maanee are atrenger thm ethers."

In uning the chﬂd‘a x«pmcs on tho scale the follonmg yrocadm vas
follows:

A five peiat acale of conflict was developed and lpplied to uch of the child's
vespouses to the six mother-child and #ix father-child items.” In additionm,
conflict categories were used. The five point scale ranged from O for no
conflicn: to 4 fo: vor;r strong conflict. Examples of the eight couflict

ponse latency and hesitation as defined belov'

id‘ ncy. Refers to the period foum!.nz the examiner's
pmc..utioa of an item before the child givee any respouse. A ‘long
1 o rasponse latency is defined as ten seconds or more.

2. Buigtion. The child starts to rc-pond to az item, but md- slight
encoursgement to ¢omplete the item” (p. 302).

¥inally, "the child'e total score on the six iteme for & parent was vsed as the
index of the child's conflict about the pmnt’a attitude toward hie" (p. 279).

' o th "y o the Child Nurtursncee
c-uttol scclc by Em.ricb Within this sanplo. both water reliability aod test-
retost relisbility wers derived. In the first case, "the correlation between
two judges' iundependent ratings of a saxple of items was +.86." In the later
instance, the test-retest reliability coefficients of 26 children were +.44 for
the wother-child items and +.56 for the father~child u-s” (p. 279).

b1
n—atich, w. Parent idoatifica‘tion in young childm. Genatic P
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Name of Test © Draw-A-Group Test
Author A. Paul Hare and Rachel T, Hare

Age 6-10

Area (i.e. language davelopment) Social and personal adjustment of ehild,
Type of measure Projective drawing technique '

3ource from which the test may be obtaiped See_ mferenée

Description of Measures

“The Diraw-A-Group Test is designed to identify the status of the individusls
in the group from leaders through followers to the isolates.,” The test is
an sttempt ® . . . to dewomstrate that the childrem in euy one group oen be
ranked in a hierarchv of leaders, followers, and isolates on the basis of
their drawings of the growp." )

“The test is administered in the classroom. The drawings are done with
colored crayons on 18% x 24" paper., The inatructions sre as followss |
Think of the children you like to play with most or the pluygrowmd.
Now think of the thing you like to do best with this growp of children.
Then drav a picture of your group doing the thiag you like to do best.
“When you are through we will urite down vhat is going on in your |
o picture.. . . ‘ :

As the children finish, information about their pictures is recorded by the
experimenter including the names of the children in the picture (in the order
drawn) and vhat is happening as told by the child.” Ia hslf of the classes,

_ the child was asked specifically to include himself in the picture. |

 The criteria for snalyzing the drawings are the result of suggestions in the
literature such as a range of colers used, use of dark or sowber colors, use of
space and relative size of figures, hostile or threatening aspects of figures,
mmusuai characteristics of figures such as distortions or omissions, and |
bizarre or unusual ob ' ~ts. Additional criteria are used vhich seem meaningful
- relstive to the matw. _ the instructions 274 of group activity in gemeral.
These sre the mmber of figures in the driwing, the nature of the astivity,

the centrality of the subject in the activity, the inclusion of childrer from

other classes, the inclusion of suthority figures such as the tescher, partiasl

dravings oo the back or avidences of vesistance to the task, and the jeneral
_ sppropristensss of the draving and the child's description of the activity to
.. the fnstructions.™ | | o

The intbo::s have aiso pmided detailed and apoctfu sxamples of sase imter-
pretations based on chese drawings (Rare aad Hare, 1956). ' ‘




R S el

"he sample for the study eonsists of 10 classes of children, five from the
first, second, and third grades in two private day schools and five from two
public schools ia New England, The classes range from eight <o 24 members
giving a total N of 166, The children are from the middle and upper secio-
economic levels and include several recognized amotional problems and physi-
cal handicaps. The ages range from six to 10 years." ‘

The authors have not included any dats cn the test's reliability. Validity -
was detammined by the correlatlions between the picture rankings by the clini- -
‘cians and the teachers' rankings., *Positive correlstions between the picture |
ranking and the teacher's ranking. . . /Were/ obtained for nine of the 10
 classes with a wean. . . of +.52 which is statistically significaut. . .since
the probability of a mean correlation this high or higher if the true corre-
lation is zero is <.0l. In addition for eight of the 10 classes the cerre-
lations were statistically significant with p ¢.0l. and .05. Within thess
eight clas.es, the gorralations ranged between .47 and ,92. "This evidence
supports the hypothesis that a child's drawing of his group is related to
E his position in the group.” On the supposition of that ranking extreme
distributions depending on class would be ecasier than = 1iking the entirs class
distribution, rank correlations were also computed . . . for a collapsed
: . rsuking consisting of only the upper and lower thirds of each class. This
| operation. . ./Ineéreased/ the mean correlation to +.62. The difference between
tihis mesn correlation and the mean rorrelation for the entire ranking. . .
J/vas statistically] significant.. . ." (Hare and Bare, 1956, pp. 57-58).

I3
Hare, A. P, and Hare, Rachel T. The draw-a-group test. Journs 1 of Sepatic
Psychology, 1956, 83, 51-59. | I




¥ame of Test , !"ruitmictuetion Test
Author | Santostefano, S.
Age | 613

Area (i.s. hngugc developmant) “a measure of the constricted-flexible édgixtt’iu
o | . o control"

" Type of measure Iodividually sdmfnistrated pcrtomhcs test
Source from which the test may be obtained See Santostefano (1964) in bibliography |

ption of Measupe: -
“The Constricted-Flexible cogeitive principle . . . concerns the mamner iv whizi a
person desls with s stimulus field coutaining contradictory or iutrusive infocma-
tion. Flexible control individuals, when desling with & central task, can selec-
‘tivaly withhold atteation from intusive information sud thereby are not disrupted -
by it. Constricted coutrol persons, ou the other hand, have difficulty selectively
-.ithholding attsution from intrusive stimuli snd their performance with the central
task is disrupted.” e : o

"This tast is made ap of two cards (10" x 15%). Card 1 conteins 50 drawings of
spples (zed), bannaas {vallow), bunches of grapes (blue), heads of lettuce (greem),
(12 each of benanis and lettuce and 13 of grapes and apples) which are randomly
distributed over the card in ten rows, five fruit in each row. Card 11 containe
the same colored fruit arranged ideantically to the first.card. However, in addi-
tion, lsmediately sbove, below, or te the side of each fruit is one achromstic
iins Jrawing of one of the following: chair, car, airplane, shos, telephons,
clock, (non-food object); bottle of milk, glass, spoon, ice cresm cons, loaf of
bresd, cake (Zosd objects). These achromstic line crawings sre considered ‘in-
trusive information' with respect to the central tisk (described below) and eech
' sppears foui times ou the card randomly distributed with the last two fruits having

" no iatrusive information by them. o :
8 was givan 8 pructice card coutaining five of the colored fruit and E made rure ”
.that $ kuow the names of the frvit and could correctly réad aloud the names of the
four primary colors from left to right. S wes then asked to read aloud the colors
of the fruit on Card 1 as vapidly as possible and without skipping. E recoxded the
rtending tise cumulatively by pairs of limes and resding errucs. Errors eonsisted of
omitting & color vhile reeding, Tesiing the name of a fruit rather then the color it
bears, or resding an imcorvect color ia terms of the correct sequemcs.- After § com-
pleted the firet card, he was givea Card 2 on vhich ware the ssme colored fruit but
with the currounding ‘distractions® described sbove. 8 was asked again to rend &~
loud the colors of the fruit as fast as possible and to try mot to pay attentiom to
any of the pictures that wers around tha fruit. E recorded time to read the colors
cunulatively by pa’'rs of lines, and again vecordsd rsading errors. After 8 compiited -

~ the test, B remeved the chart and asked 8 whethar he happened to notice end covis re~




> T ———

The test yields three measures: (a) Reading Time Distractibility Scove (tims tO
read Card 2 minus Cardl); (b) Reading Errors Distractibilicy Score (tota) read-
ing errors with Card 2 minus toial teading errors vith Card 1); and (¢) the oum~
ber of intrusive stimuli recalled” (Santostefano, 1964, p. 2W).

icant differences mmong 3 groups (Brain damaged

children, orphaned children, and public school children) on the variable of read-

ing time differences between “sormal" and "distracting” conditions. Differences
in nomber of reading errors betwesn the normsl and distracting conditions were not
significant for the three groups of children, although they were in the same di-
rection as reading time differences. No significant differences were found be-
tween the groups on the number of “intrusive object” recalls, i.e. wemories of
distracting stimuli. Scozes on this measurs wire ot significantly related to

Santostefano, 8. J
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Navte of Tert General Anxiety Scale for Children (GASC)
Author | - Sarason, Seywour, et al,

Ag» N Grades 1-9

Arsa (1.0, Language development  Persomality-Anxiety

Type of measure Teste~group

Source from which the test may be obtained See (1) in bibliography.

‘Description of Measure:

The GASC is made up of 45 items of which 34 are desigued to measure general
am=iety and 1% comstitute a li¢ scale, Examples of items in this scale are
as followes ' B e
"1. When you ave away from howe, do you worry about what might be happering
at home? 2. Are you frightened by lightuning and thunderstorms? . 3. When you

_ ave home alone and someone knocks on the door, do you get a worried feeling? .- 1

4. Do you worry thet you are going to get sick? 3, Do you worry about whethexr -~
your father {8 going tc get sickl ,_ ' -

g_n_q Astandardizatix :

Tee
T

Byidence of relisbility, validity

There are uo —reiiabiiity data given for the GASC. sevcral Linds of data on
validity ave given by Sarason., He describes correlatious between the Test

. Anxfety Scale for Children and the General Amxiety Fcale for Children from

grades 1 to 6 in American schools and from 1 to 5 in English schocis. As
might be expected, ihe correlations b. “ween the two measuras are lower in the
lower grades, probably as a result of lower reliabilities fn the first and

-~ second grades. The medisn correlation heiween TASC and GASC . for.American

boys was .67, and for girls, .56. The girls iu the study do not show the
same pattern of low reliabilities in the lower grades as did the boys, which
is probably explainsble i terms of sex differences on CASC scores.

‘Low negative correlations are repofted by Sarason between GASC and 1.Q.. scores
and GASC and mean achifevement scores:. "

"It is our opinion that even a cuuory wst‘u‘dy of the GASC . . . would suggest
that there are more items having to do with possible bodily harm than with

g

. the estabiishm n{ ‘and maintenance of social relationships or with how others

perceive the child. In other words, -tlie GASC seems to contain items wore o
gertinent to the anxietles of boys than to the anxictiesof girls” (Sarasom, 1969).

1. Sarason , Seymour B., et. al. Anxieties in Elementa
" Yale University, 1960, | ’




Author ° Rolf ¥. Munes | L e
Age - 8ixth grade e T
Aves (i.e. langusge developmub) rcrsounty (rigidity)

Type of meagure . Self-rating scale

Meefrmuhtchthetntmbem seemrmuuubumm

xe9 defines intolm of ubigdty a3 a gunrsl x.rdt, chn'actoriud by need
to structure an wstructured situstion, to evoid smbigucus stimuli. by s tendency
tu resort to black-viite solutions and to maintain 3 ‘status quo' ruther than %o
take & chance. ... Mwﬂn the coocept, intolaraoce of ubigﬂty, is closely
relsted to rigidity.” The 12 items camprising thrs Inhohrme .%gnt Scale
reflect the definition of this general treit. The score for the tl%fy
consists of the total mmber nf items afswered in the direction indicstive of
intolerance of ambiguity. Keys for making this Juigment are provided in the article.
The scale itself has been administered oit & group basis dy Mause. Smmples of the

itemg from the scale follow: ™Ihe answer in preubhu:ls is scored as indieative
of intolerance of smbiguity.”

“l. I ofter vish pecple would be more dﬂﬁnite sbout things (1). . (m«)
2. I’don'tuhtomamakewgrojmmhulhnsmtymmuu
to how it will turn cut (1) u;rn) -

ma-m. of' Balilbil:lt\ _ Midim and Wiﬂtim,

o pexrt ¢ rudmwntowoamm
pupils in the public schools of & midvestern camunily of 80,000. "About balf

- of the m’bj«tcmtrmuperimtdchomﬁth crecial emphasis outhc

dynemice dhﬂnmﬂorvhihthemw“nmrmwm,

Mascmmhtmmmmmnshm:mm

Though no cvidm of reliability is provided “r this scale, nurd :lnuoos o
mu' uct or concwrrent validity |

1. m;-et .u(nasa) Mmth!ntolmm cmmws«umﬂn
. ChilMren's Antidemocratic Attitule Scale indicetes thtt the former general
tmt is mitinh related to ethnooatrism.

2. mmubomadommm(m)mnﬁnhtmsatmul
and physical ceusation achieve o cantly lover sccres o the scele than
those who scored below the mesns {(lowe). These statisticelly significant

'\-fmqu mmwuwnmommmx.r. o

|
il




" A m-rxm of "high causally” and “low ceusal’ * oriemted sixth
0 les indioative ormulhulth.
"‘_ot Science, 1959, , 383-39h. |




- Type of measure Rating scale to determine ". . . how sensitive the

.factorily reliable” (Graba:, 1956, p. 32). Split-half relisbiliities for the pain

Test-retest relisbilities for the Pain, Maturation, and Vision scales were from .62-

TEST DATA SORKSHEET

Nane of Test | Irzitabiiity Scale

Au‘t’aﬁr o Graham, Frances K., Matarazzo, Ruth G. , and
caldwell, Bettye M. .

Age , Infants (Neonates 1-5 dnyi old)

Ares ,(1“‘ lap nage development) Physiological irritebiiity

infant is to stimulation and not how loudly and 19-.17
b he cri“", (Gt‘h“. 2&!_13-’ 1956' P 13). .

Source from which the test may be obtained Authors

Description of Measure: o ‘ ) -

The experimenters had considersble experience with the phenomena to be rated, snd
the ratings probably depend .o & considerable extent upon *expertness'" (Graham,
et al., 1956, p. 12). ’ - |

"In an attempt both to reduce the dependence on 'expert judgment® and to iucrease
relisbility, we analysed the behavior upon which such ratings would be based aud
broke it down into separate components. The Ss wera first rated in terms of these
separate components or submeasures, and only afterward was an over—all rating made
on that scale.” R ‘ L

Several factors which contribute tc this rating include (1) the m:gmi.;y of stim-
ul{ which evoke crying; (2) the siate of the fnfant; (3) the cry of the infant; and -
(4) the ease of quieting.” , | o

“A three-point scale, with numerical valuse of O, 1, and 2, was provided for the
rating of irritability.” A score of 0 represented normal ferital. dty, 1, a ‘just
perceptible' form of abmormal behavior and 2, the extrsme and easily identified
form of sbnormal bohavior. In anchoring the points, the definition for each classi~
#ication include crying iu response ouly to intense and external stimulation for .
‘normal irritability’; crying or *fussing’ in response to miid stimulation for ‘just~ 3
perceptible irritabilit r*s and crying in responge to many mild stimuli for ‘sbnormal §
irritability’. Grahan et al., 1956, p. 13). | | . D

"mnbm:y of tha pzocedutu vae measured by split-half correlation, test-Tetest
agreement 2nd faterscorer agreement as appliceble. All tests appeared to be satis-
threshold sceres for both traumatized and oontraumatized ranged from .82 to .97.

The other subtest scores could not be satisfactorily divided into compirsble balves.

.69. On the Irritability and ..slon Scales, the test-retest agreements after 24
hours wers respectively 5% and €6% of perfect agreament. Statistics mn interscorer




agreemeut vere as follows: (1) Maturation Scale (r-.97), (2) vision Scale, (t-.90).
(3) Irritability Scale (68% perfect agreement). Finally, there was 79% perfect
asruunt in the Tmion Scale (cnhan. 1956. pp. 21-22). ;ﬂ
~ In sdditio~ to the rcliabil:lty of Mﬂdml Tsw scores, statistics are provided:

for differentiating groups and sccurate ideotification of individuals as members of
s particular group. In ths former case, statistically significant differences (p

of .05 or .01) between the tormal and traumstized groups occurrsd oun all five scales
"based on ¥ test, t test, and Chi square (Graham, 1956, p. 24). In ths latter in-

stance, two podhtricims rated 25 cases of traumatised infants with respect to the
severity of the tramma. ". . . the extent of the agreement was high and ai;n:lfimt:
as estimated by a correlation ratio of .86 (Grahn, 1956, p. 18).

‘ of Test Usage

Grohax, Frances X., !utmno, Ruth G., and mdnn. Bettye M. ”Mrd Differ-
. ences Batween Mormal and Trauwsatized chb¢m.... __c_z__l_._og&; Monography,
1956, 29, No. - 20’ (mIOI‘ 800 ‘28). -
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Nave of Test - ~ Life Situation Perception Test
 Asthor | ~ Ladonko, A.

Age Approximately six

Area (i.e. language d;ialcpmt:) Personality

Type ot weasure | - Projective o |
Source from -hich the test may be obtained See L-donko (1962) 1a bibliegraphy
Description of Messure - S o | |
Tais memsure is described by the author as ",..s new method of percept-diagnosis

which besides being easy to pexform, offers swpplementary informetion tv the
Rorschach tesc snd gives the psychologist & still better view regarding soms of

the tested person's situational reactions.”

Adninistr ation of the weasure is simple. "Aftex seating the patient comfortably,
. the testing psychologist proceeds: ‘Now please look around yourself and try te

mske & description of what you see.' This explanstion leaves the patient in

conplete fresdom to interpret the environsaat as he chooses.” | \

“Everything the tested person sayc is recordud, as is done with Rorschach
responces. During this time, the psychologist must be completely silent until

the patient runs out of answers or has to be interrupted in order to end the

test. Then he says: ‘*This will be encugh.' In case the patient has difficulties
after the first anewsrs, the psychologist may ask: 'De you see anything else?’

1f therr is an answer, it must be recorded, When the test is finished, the time
suployed for the description ie writtei down. Later, the answers are transcribed
on @ scoring sheet, classified, scored and iaterpreted as if it were & Rorschach
t“t o“ ' ' ‘ ‘

Differeunces between scoring ef the Rorschach test and this measure are described
end medifications in scoring and iaterpretation are noted very briefly. Four new
~, types of responses given by subjects taking this est, but vot found in Rerschach
. - protocols, are described and exe:plified. They are: personal answers; affective
‘ answers; subjective answars; “WD" answers... Some personality corrslates of
each of the four response types are suggested. Fer axample, affective answers
#,..iodicate the inrfiuence of affects in the person‘s behavior. When there are
five or more affective snswers, affscts dominate over all other motivations ef
behavior." ' ' o

& saanmnt ol S AR b

Evidence of relisbility, validity, snd stsndardization

Bibliogzapiiy ~ | o

ladonko, A. Tho life situation perception test. Jo
1962, XVIIL, 297-299. o |




Name of Ta?tt

TEST DATA WORKSHEET

Lipsitt Self-Concept Scale for Children
" Lipsitt, Levis P.

Yourth, £1fth, sad sfxth grade children

Arca ‘(i.&. langusge. dmlopmnt) " Self-concept |
Type of measure » Sdf,—-r;ung‘ ‘, uﬂ@rt-‘-typt_- pe scals

ch the test may be cbtaiced  Lipsitt, L. P. Child Develpm.,

1958, Vol. 29, 463-472.

xz:rintion of Measure:
The self-concept sci

seuted here ia

likecbls, trusted, good, proud, lazy, loyal, cooperstiwe, cheerful, thowghtful, popu- . i

lar, courteous,

i le contained the following 22 ttut-duc.:tptin adjoecim. pre-
the order used in the scale: friendly, happy, kind, brave, hounest,

jealous, obedient, polite, bashful, clesm, halpful. Each uf chess

adjectives was prefaced by the phrasa 'I am . . .' a0d was followed by a five-point.
Teting scals. Ninsteen were coreidersd ss positive or socially desirable attributes,

while three were cousidered negative (italicized sbave). The rating categories, scored 3
from 1 to 5. were entitled not at all, not wery oft: 8y BosSt O
time, and all of the tize. A scors of 1 was received on an item if ‘8.

some of the t

s score of 5 Af the iast category were checked, except in the case

of the three negative adjectives which were scored in iaverce fashion. -A score on
the self-concept scale was obtained for each S by swwing the ratings ascribed to

himsalf oo each item. Lower scorss were presumed to reflect degres of self-dis- R

The ideal -solf scale contained thc same adjectives but hare ssch vupufmd ed by
‘I would 1dke to be . . . .' Again, S rated himself ou each item on sinilar scalss.

traction of the

The discrepancy

scores employed in the present study counsisted of the simple sub-
total salf-concept score from rhe totsl idesi-self scote.™

score was used bacausa it 1s cwtmrﬂy considersd a._"w." a8 roflect- | -\

ing degree of dissatisfaction with mulf."

as ,;,’,um*, 1;‘;::1; g;m, 47 boys and 62 Sirle; fifth

' fest-retest ralisbilities aver u two wesk perfod ranged from .73 to .91 for the self- SN

concept scale snd .37 to .72 for the discrepancy score. Ig the formsxr scale all the
carreistion coefficients obtatued statistical significance bevond the .CO1 lsvel.

In the latter scale, four of ths six cerrelations obtained significance at the ,001

level, and two at the .01l leval. No raliable grads ox osx d.illeveace of meaz-self
coucept scores wers evident. Nowevsr, ", . « for all six grav« sex coubisatiouns,

the celf-concept Daciuze correlated significsotly with pesfor oo the
m'smzmnm.wmummmwm
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vere sowevhat less and in somewhat less snd in some cases not relisble” (Lipsitt,
1958). ‘ o . | .

—
«

L:lﬁoitt, L. B. & sclf-@eqpt scale for childven and its relatiounship to the child-
| ren's form of ithe Mianifest Anxiety Scale. Child Deveip., 1958, Vol. 29, #63~-472.
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¢ L E K , § . o ” .

Narme of Test o Miniwﬁumsuuahm Test
- Author «. Santosterano, s R

. (\ ‘ . - '”,“,;7""“\ . g IR . .

Ase RS 6 toadults o |
Avea (i.e. hngmge deve.lomnt) I’eraomlitv o " . .
Tm of messure  Individually- administered ycrfomance test ST

o Saume :.!“rm which i:he tea’i: may be t:im;ained ‘See smmefam (1957) m (1962) in R
bibliomma_ Co R

. Deseri g*,um of naaamce: ’ | | R | SR
e Miniatwe Sftwabions Pest (MS‘Z(’) fuvites enilslren %o ach upc*n one  of tvo abjacta
 ip order to susess overt, coping responses (as opposed Lo verbal, self-report L
reeponst,sl indieative of pemunaliw funetioning. For emrle, the c¢hild c:hoouea 3
 between Lreaking @ Iight bulb vezsus watering & pilant avd betieen dﬁnking from 8
bottie versus & cup. In comtiash to the naturalistic wethod of sitwational teshing, e
~ the MST teehnique inposes sure degrée of yestriction on the freedom of emesaim Ea
- allowed the persopality in order to {a) ;praduce umdmany idenbiﬂable mz— SR
T PN s eyecnted within s few seconds and thereby available in wapsgesble wilts — —~ T
j’e«* study, and (D) provide circumseribed and identicsl stimuli to all uumem;s, R Q
ml :wainﬁ lgrime ereated h,r inaidexrbal stinmli 1n the aﬁ.tmuicn" KSantostefam ol
1&:@5, 2% R | e T T

h

L %r&ai..a wers dev:i:seﬁ wm(h mqu’lred ge to ac-t. upon stimulua mteria&. ami ahich
T sabisfied the ‘following criterias (a.} the stimulus material shonld be aﬁmin&aw
b on the top of a de:sk, % Y onl; & single act, which could be executed within a ‘ew
'~ seconds, sheidd ue safficient to complete each 4ack; (c) the weanivg of a task
shouid be ggread upcm by competent judges; () the nuture of a tesk should reducer
the nkennm tmm the s&,gn:lfiaance oi' the ac't. perfame«i mum bé amarent to S.y R

a .._._‘,_A

4 ‘I.'he taaks ere cmbined :tm'.o paira c:omtmu&,ing m:!.m.abme aitmtiml testa _;,_‘l‘szska

N wez'e pirad vhich required sbout ‘the sase amount of effort to ¢ ete, snd auso
to insure that as vide a variety ss :passime of combinstions oi" aspects of personal.tyﬂ
- woild he represented. in the situations. Tbe battery of tests ewployed in this sttzdy [
coﬁsiatea ot hl sitamtiona of paire of tashs" (Saﬁcosterano, 1.960m. 3’3‘3). A

"‘aamr malysia of the meaaure rezalted in thu. :ronowing tactm

- “Fwsor ;\: W ta to aiaerimme mrms uho xmei’e:- o amsrens o B

vhieh m'ﬁm By thm as potwtzially njurious,
e ham:le- rrm those who a; theee abium:l




e upper mewbers of tha situations defining Factor IXII suggest a displaying of
the self in conepicuvous, solo, verkmal behavior; the lower members suggest a Jrefer-
ence for passive, incousplcuous behavior. : S

With the exception of situation 11, the upper members of mctor *I‘V contain s&uhbuc
acte of aggression &g contrasted with the overt, forceful aggression represented
in Fector 1. The behavior of the lower members imiformly vepresonts order and

neatness. - 'y : - j

Because situation 10 also contrilites to Fector IV, the deseription of Factor V.

. 1g considered o be tentotive. By timing and hand-cuffing B (sitwations s and 15),

g geems to excreise some degree of control cver E, while the slternstes suggast Lo
c%?liauce zad acceptance of control exercised by otkers” (Santostefany, 1960, pp.375-

Evidence of rslispiiity, velidity, and standardizetion: | -
"he ¥S7 performance of train demuged, orphened, apd public school children was
exemined to determine if differences in their tehavioral responses would be con-
sistent with personality cheracteristics assoclated with these groups, thus pro-
viding support Tor the coustruct validily of the method. A number of the situations
. discriminaied muong the groups in dirvectioms vhich provided such support. For
exurmle, brain dmmaged children showed more aggression (tearing peper versus re-
pairiag torn paper uith scotch tape) and s grester need for structure (tracing &
danign versus copivg it free hand). Orphaned childven, on the other haod, showed |
that oral-regressive considerstlons dominated their encounters with objects {e.g.,
they chose significantly more cficn o drink water from a baby's bottle versus -
e cup" (Samtosiefano, 1965, p. 421). , I o .
 In the ssme study, Ssndoustefare states, "It ghould ba noled that mo frequencles o
j  were otaerved to ocour ia directions conirary to expecied differences betweon the —— — —

o i

In geneval, the results provide some supporg for the validity of the constructs
presusad o be tagped by severel of the sitwetions and present implications for
versonality research and clindcal assessuent. e - e

t
i

| pibliogvephy:

| SexoniuParo, H. Foreed-cholce acts as pers wality neasures. (hpublished =
| doctorsl dissertetion, Pemnsylwroiu State University, JO5T.

'_Samas?;’éif*am,; S. An ﬁxp:i;amtim M:@arfm‘mm@é maasﬁre& of p&fmﬁility. g_ .
| © edn, Peycbol., 1860, 36, 3W3e30C.

. gantostefezo, S. Minictuwre sltnetions us a wey of interviewing children.
‘ RS Miu‘?ahﬁfirgw&";u j&lm*}'.wiﬁa%&‘, 1%2’ 85 261"‘%90 P

- Sé.nta‘.«smﬁm, E. cmczf;tmt mﬁa:z.ty of the mz&at"o:ée ’ait@tioﬂs test: I. O
|  the performence of pubile school, orphaned aid brain demeged children.
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| ltm of Test | | f Moouhurt: wishu and l'nr.zu Invant.ory
Author o | Mocsehaart Labouto:y for cwn Murch
= S | Mooseheart, minoh :
'fu‘.' - . 416 years

- Atu (:l..c. hnmuu dwnlomant Paroamlity

| '.rrm ot mmre o | rrojocti.va techn:lqun .

i et

" Source from vhich the test nay be obtatned ‘Single uimzraphtd copy may be obt.ai.md |
L | " from C. Richard Elich, Child Guidance
mm, m»hute:, Illinou TN

R Mcmm of Measure: | | Co |
© The information obtauod on the wiuhu und Years Invenmy .” o o is und A8 & PTO= -
jaction of the child's psrsonality and is so :tnnrpuud. The inventory consists .
~ of a.series of questions which have no correct answers whatsosver and heuce assume
BT 3 projective nature. "While the form of the questions varies, replies to qu.tions
.. 'on each ol these :t.tm and reasons for cach of th. rnponns are rcquutod:

3 Wishes
2 Positive Idwtuicntieu | T
772 Megative Identifications - S e e L
2 Desired Activities - Coe T
2 Undesirod Activities
2 Changes nuiud (im mulf)
2 Years

1 !aruut' mu-c:m

‘The znvutory eouu in two foru, Torm A dutgnud for yom:;u- chm, m ron B
o for older students. In a former, the questions *. . . may be resd verbatim 1if 6.-—
 sirvec, and the child's responses woted v~dex uchhudm The child should be
" asked *Why?!' he chose that response since vhe reason for his choice will often g:l.va
the clini.cl.n more iuﬂ.ght iuto the child'u pcr-mlity shan uui. the cbom :l.tulf !

. Exssples of the qnut:iou on tbh fon are given bclw'
- ™ifshes: With young children this can be presented as the u.ﬂ:s of & -uichn
. BGo "Do you know what a magicisw is, & magic man? Today imsgine that I sm &
" magicisn, ¢sh give you smything in all the world. Of all the things th.t. s
mm euh wu you mc mld yw wish for firsc?"

2.
‘,L . 3‘%

s :l.c."tmatmamicmuhomutwm body t to be. mmm

- ,mmhmwwhursot,p‘ophm have seen in movies, he
 fucoy pepers, hears om the radio, read about or th;uﬁttm:naung
‘,‘“M.mborch.yumrulormgiury. tpummm:mmncmt‘eu “




2.6 "Ia.n-:m am‘m, nndbocauutlmwuldon?tvmt to any nis~

nake .
‘takes. 0Z all the penpis rou have sver heard of, know, seen in the movies, if you
v = |

Mt:ocbooummmbelmmu he last psrson you would choose?” R

Q.ooot‘tucogtoto‘caooo oﬁ. oWWM‘M“tﬁ‘mﬁ'" o
{ | "!’otn B 1: s r&cotd b'unk and uy be used’ wit:h the qmt:lou gi.'nn on rm A ot “
with nhpnﬂcd qmneionc. o o {us balsv) ot ‘

j 1. Ifmmldhucunythiummh.dmr, mtmldbeyourmh? W
| tht alss would you wiah for? (Three snswers). ~

| 22; who would yon uott lm to be lthe? Why? (m mn).

] 3 ~ ¥Who muldn't you :u.ke to be l.i.ke? why? (Two anms).; . RS
f , - In m:l.nz ;ml :I.nuxput:i.ng the quntory, tw~ braad gcncraliut:lons apput r:lrst., e
~ "*hs Inventory has been found valuable in use with childven betveen & and 16 years  J§
fa-f-__;nf age and yields especiaily rich macerial in the age range 7 to 13 years.," Sec- = |

' ondly, the recommendation is to obtain data from two general sources of informa-
" tiom. One suggestion is that the test behavior of the S be noted in terms of sev-
, - eral dimensions which are outlined (e.g., vagueness of responser, suspicion and. u- o
. sistance, etc.). A second mource of findings stems from the respenses on the In- .°
' wentory which may be classified in terms of wishes indicated by the well mju:ced
- or the naudjusud. ‘Guidelines for uking t.h:ln decision are outl "md :

. ' As & £inal comment, some wotk has bm donra w:l.t:h the mh to dctu ':lna "age t:mdc
 and sex differences in the mm. uant:lﬁcation, activitun, a.nd tuu of ch:u-- B

- ,'v"':»dm“ (vm«. 19%9). | o
- B of hbﬂ.ﬂ. 14ddty, and stnnd&rduatm,
S m ‘scale has besn used with 750 children at the Kocuh-art ubomtory for Chnd

" Research (Winker, 1949, p. 191). "The Ianventory (however) was purely exploratory
ad . . 0 O cutistics (exiot) on. :auabﬂicy aml uudi.ty" (hrml cmiur-

: tion). |

- meu, C.Re mcammzm. .m, 6, 1966 s
mc L-Boutory tor chud Rmrch. uoouhu:t. m.: m mhumd
o rm- nmntm ‘Undated (mimeographed). . o

o m. 3.8, Age trends and sex differences in the w:!ahpa umumcm. o
o mmtm, and furn o!! chnd:on. Child Develpm., 1“9, 20. 191-200




© i1, "Puywical methods of securing play materials. (9 items, 16-24).

C 41I. Verbal methods of directing companion 2 1tm, "‘;2:5--65). -

mthor  Dorothy V. Mumery
Age R -3to5 R

: - -Aru (1.0. mmc dmlopment) Peuounty (suc:lcl acuptabﬂity or mcul uturity) 3
Type of maure : | nting sule o | C |
Sourca from vhich the test may be obtatned !kmaty, 1963 I

@ uu'
‘ u\mry s Scalt 1s based on the follcwins dafi.nitionc of ucendant bahnv:bot. "ascm—
 daut behavior is any kind of behavior by which an individual attains or maintains |
mastery of a social situation or att,upu to attain or maintain mastéry so that he
“4s 1in eontrol of hir own activities 27 can carry out his purposes. At tlu p:eachuol
sges, attempts at mastery of a sityv: on include: =
| 1. Attempts to secure matevist.: ae mts fron his ccnplm oms. |
2. Attempts to direct or influence the behavior of companions. |
3. Attempts to defend himself, bis poamsions. and acti.vitin and tcv rniau:
| mastery includes: . L e
“6. “Success in the‘ibm thzee TG cf sttaptss e s L x,,,,.,;:_.l;,,_.;w;;,._-_‘;;_,_ ]

i
R

S In accordance with thin dcﬁ.ntt.ion,, t:h:tu, sutior danlopad 79 catcgori.es ot childm'- ]

. behsvior classifisble under sfx hudinza. The hudingn md aunpleo of r.he behtvioral
| categories are given ‘below:

. X, - Verbal methods of securing play utetials. (15 itans, 1-15) . The cbﬂd uses a ’
o declarative statement to. mpms a deﬁ.re for s toy vhich his coupmion hu, or uh!.ch :
'111:3 near his co-punicn | ‘ : )
" #. 'Want that over ther. y
'Hey, I need that scoop.’

ioooaconroiqooawo»cnoooOOo‘&vho cootooso’tccv:'

S Child takes a toy from the possession of his companion; 4.e., he thculy pich
: ‘npctoywh:lch his companion has been using wthuju:c put down. (
A. puts shovel down while he is emptying his dish. B. qu:lckly picks - it up. R

-ooooooccco&a.uoocotﬁao‘ cooonooooiotoo"

. Statemeats 1in which he auzgem ' o eeru:ln uumcl activuy by the word 'ut’s ) 'Va,
Ql' sinilar expressions. | | S| ;
- n.« 'Let's make & road. | ‘; S

*Shall we build a biucr h.tu‘l‘ o
. I rhy-ual mthodn of dircming ccupsnm (8 itcu. 46-»53). chﬁ.d :tt-yu to '
' feres or inhibit companion's wt.ivity by a m—wum thrut: o! tme, a.g.. mml
C up !hu as it ¢to utm S | } . I .




RN .
0 \

. )

- i

. & A. is making & loud noise which B dou’ynpt‘ liko. B'dopblu up bis fj.dt S

[y

as .2 to strike him, but withdraws it. '

e 4 e 6 8 8.8 8 @ e 0 8 & w o ‘-0&000—.”0Q-O‘E‘O‘”.'”‘VOOOQ‘OOv;Q 2 0 e o @
' V.  Verbal responses. (13 1.ms, 54-66). The child flatly and emphathically ve-
. fumes to give up the toy or to follow the direction. Differs from 54 sainly in

.l ! 'Stop that!® IR S S I

71. Physical resvonses. (13 items, 67-79.. A child defen's his possession of a toy |

by calwly taking the toy from the hand of “be child who has just succeeded in get-. §

. ting it from him, but who is now offering no active resistance; i.e., he simply
© 14fts' 1t from his now unresisting csmpanion. SRR
"~ &, The moment A. puts his shovel down, B. picks it up. A. takes it from his

~ hand and B. lets him, giving no physical sign of resistance vhatever.” Chamery,
1947, pp. 42-46). . L

o R R T A WY
B ST
; 5

. The exact procedure in recording sscendant bebavior was to pair children for playing
" games, record their behavior verbatum from th> moment play began for a five mimite o
. period in a controlled play situation, and then to complete the record, Yy adding - |
-~ the number of instances falling under each item for each child and recording the I

totals iu the space provided on the blank” (Mumsery, 1947).

\ -The details of counducting the observations, recording the responsas, and dertving =
. the two weighted scores onto ons unweighted score (the Jack Score) have been de-
| serihed 3a full. Thé precise toys used in the controlled play have elso besn de~
1 1ineated (Mummery, 1943; 1947). e e s e e s

The later publication, Stott and Musmery (1956), the 79 categories were regarded
‘&8 representing three main behavior arens: ''1. gaining possessiocn of coveted ob~ &
 facts, 2. directing or influencing the activities of another, and 3. cafending |
possessions and activities” (Stott and Muewery, 1956, p. 112), . R

~ Eech of the 70 categories "wuie identified and carefully defined and. delineated.
~ And each of the items was 1llvstrated by specific exanples. On the basis of
" Thurston's equal-appearing intevval technique, 41 sxperts were asked to rate each
-~ item on a scsle ranging from 1 (most uncceptable) to 11 (wmost scceptsbls). The
- scaie valus for each iten was then dased on the median judgmént by the Al special-
© ists (mmery, 1947). The directions to the judges for evaluating each item have
e  beert described in considerable detail (Mummery, 1943y,

- Test ty and validity were establishad on initd scoves of 42 preschool - |
. ¢hildren reaging in age "from 42 to 61 months with s mesn of 49 menths. Tast scores
© i fsdieate thist the group represented a definite selection upward in intelligesce, the
 sen 1.Q. being 119. The distribution of the subjects among the 7 divisions of the
 Minnesota Classification of Occupational Status prepared by Coodenough showed that

. 71 percent fall 1:: the mi:ltqt: mcnuumcs;z. u“goupand to 7.2 ‘rrmt in-the
. gensre tion. The group thus represented & selection upward n socio-oconomie
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' Tha reliability ;vit.h whizh the device measures ascendant behavior was determined by

g - __corcelating scores on pairings 1 and 3 sgainst 2 and & ir the series of 5 pairings.

| These coefficients wers .70, .62, and .61, which, by spplicstion of the Spsarmen- -

~ Brown formula, became .85, .80, and .80 for ths Jack, acceptable, and combined |

‘ ascendance scores respectively.” D T

. By two dﬁ.tfaun#éprocaﬁqr“. reliability of observirs was also determined. "By

" the first mathod, reliability was expressed as the correlstion bstween Obssrver A

 and Obsrver B on the total number of instances recorded for esch of the categories

. during 58 o scutive five-uinute pairings. In order to reserve th: three-end-four

B year-old childres for the main part of the study, & group of 23 five-yesr-old chil-
dren attending tk -Junfor Primsry of ths University of Iowa Klemertary School wvas
used in these obgervations. This coeificient was .98, -

J
{

 Observer relisbility vas recsiculated on the same dsta by the method of corrslation |
© betweet. weighted scores ass yved to each child in each pairing from the behavior
~ 4tems obtained by two obssrvers recording ad.mltanecusly. These reliasbilities ex~
prassed as coefficients of coirelation on scores in the last 26 consecutive pair- y
ings, ere .92 and .91 for the acceptable and combined scores. respectively. Stanes. . .
 the maln data of the study are based on 5 pairings for each child, these coeffi- 4
gients, based on single pairings, would seem to represent ‘minimum' reliabilities.” -
s Validity of the data was derived fron two differemt methods. First, "the opinions |
. of the experts was sibnad scale-value to the different categories of behavior fn-
f  itself constitutes the validity of the weightings for acceptibility and unacceptab--
" 414ty that are usod in this study” (Musmary, ‘1947, p. 57). Sscondly, sttempts were N
. made to correlate weighted scores by observers to *he teacher ratings of behavior
. ¢m specially constructed five-point scales. Samplas ‘of these scales and instruc- R
© tions to the raters have besn presented elsewhere (Mummery, 1943). In general, the -
. .teschers' scales related to the frequency of ascendant behavior of their child. .
 (Scale A), to the frequency of the success (Scale B), and to the methods he used
 4n sttafning and maintsining asce ¢t behavicr (Scale C). These correlations be-
. tween axperimental frequencies of success and teachers ratings of success, though
. 4n a positive direction, were too low for reliability. Consequently, Musmery con-
" cluded as follows: "One of two conclusions may be accepted: 1) either teachers
. are unable to rate children on the type of mathods used, or 2) the methods used by |
.- S children vary more with the situation than does the smount of ascendant displayed - .
N - by thea" Qluamery, 1947, p. 59). | Lo R
‘.- pibliography: |
.- Ysmmery, Dorothy V. An sualy ical study of asce
© dpems Towa City, Iows: State University of
. mmmery, Dorothy V. An analytical study of ssceudast behavior of preschool ehil~ . -
G _ gtott, L.H., & Mosmery, Dorothy V.  Adult attitudes toward ascendant behavior in
: ‘ 1 «Pal , rterl 1956,' z,‘ 110"120- R -

Tows, unpublished dissertat

. E

i




w ¢ i L | e i i e o i
vt 4 AN }
XK. . . *

| msrfmnwmmr :
| . Haneot Test / o ‘, | l’eteoption Scm Sh(m; o
g.am | T ‘combu A V., &s:m b. v
- m R R ~‘.3'*‘-xindergarun - !irst grada
t o ‘m (i.e. languge dmlepmnt) Ob!erntion tehedult S o
| typm of meuure e o retw,um of u‘.lt m pcrceptim o:! ot!»u

Scuree £m vhich the tast nny be obutmd 80: eonbo. A, w.. & 3opu. n. w. m o
| S | o bibliog:.pby | ’ &)

; \‘\

' i.”tim af Measure: | o
This is & fxame of reference to be used by spaaicny tra:lned pmoml te. mlmu L

the self-percepiions of childyen and their percsptions of other significent persons |
 4in their environment. There axe 39 items or aress on wvhich each child is uud.

‘using & five-point scale, Most of thc 1:«:- are dsmm and clati.fud. as s.n
the following axampla- | 7

| "1. Parceptim of Snzf _ B | D o | \ )

S

’ Sk 8&--831:5 Genaranx

‘ 10 mqu‘te“‘lmmt. | o
' _‘his category refers to the ehild't overan feel!.ng of mquucy It @ W

‘tepresents a global feeling of being fulfilled, enough, sufficient, as —
contrasted to feeling ineffectual, lacking or the like. It should be
recognized that it is possible for a child to feel generally adaquate

while at the ssme time possibly feeling i.nldoquate with uspeet to m
3 Mividull items on our chec:.. lut. . |

sn«seu as Inntmmc

This section has to do with various catagoriel ducrib:lng how the u/mvuul N
porcui.m himeelf as an inat:rummt fot uuy!.ng out his purpouc Wi

Madults helpfulwnindning | ( o
| [
" AMults are need fulfilling or need Mt:ating or dcpri.vi.ng. Armltl m
seen as & source of satisfaction of ons’s wants, hope-, dnim. m:x '$
ars facilitating to one's goals and. purpom "

The items are grouped as follows: ,
" I. Perceptions of self o s
 Self gensrelly e S SRR
" Self as instrwment o S A

Self with other children
- 801f with aduwlts
Self with teachers I
Self cad the uhnl mztculw




" 1I. Pexceptions uf otheys . R
7 Pevceptions of childvren =~ o
~ Tercepiion of sislts | - L
Perception of tetchers
Peresption of school

.\"& T T

_children, #ithough Coubs aud Seper used it ounly with kindergarten and first

" Eyidance of nlup_gig y, walidity, and_standardization: TRETE T
[ Scores of the kindexgartin grewp wers factoy analyned. "“An e atien of the

 this ebrervation schedule sesms to be approprists for most elementary schesl |

cosmmalities of the 39 fteme...shows only six itwe wih commmalities of leas
;‘, £hlq“;10,:nd,£q4iann¢t uyhiﬁhnlqvaifofjteliabiliﬁy'ﬁcg‘thoxacaia:‘us.d ia tiis -

“The strongest fﬂem iéentiliad wus hbeled %mral AMequacy Factox." "‘l'hi.a
48 an all-inclusive factor including every item on the Perceptusl Score Sheet with

o

the . exception of 'enough in music' and 'enough in art.' This factor alone accounts
for 67 percent of the total variance of the 39 items. Its gtrength and pervasive-

- ness is further emphasized by the fact that the next strongest factor (1I) accounts
7., for.only 9 percent of the total variance. FPactor I, by itaself, accounts for more
of the total variance than the sum of all other identifiable factors in ihe analysis.

E ;._:B‘;blioggaghx: | S

L . Combs, AM., & Soper, DJI-_,,,Ih,e“rqlasiopshi_v9f-.‘9b§l_14?‘v§§3??tz?§9§€ .mach}e‘*m* S
I  and behavior in the early school yeare. Cooperative Research Project Bo. 814, "~
University of Florida, 1963. N | B o R
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(1.0. W dmlw) raacmnty (8oe:la1 m M&M mmm)
Type o:r-um | rmnwm mm scalo

g Source m.mw test mu mmmwc

neoeriytiworm o ,
mmingtomy "memmunmundmﬁm | MWMMW
tmdtothwnehimmciucmoma rmmm:@h«- |
untintwalehum“.. (m,.ea:l., ~#66, p. M),

b "A'mume dnterview, along with tha mammmmmmm “
SR mw&&t&tﬁﬁdmmmmmtmtermmm mmntw
. aseessing change in WﬁcMmmeametm
ot of the inftial psychistric evaluetion with his peychiatric interview
‘conducted st m‘amermt,m-mn«mcmotfmm. A the times
ww,mmnmm&:m-mmwﬁumruw
mmw,mwawmmmamm'cmm-ﬁw
m:mzwmmumm«emuacmmmumcfm
m,cmmwmwmm(mmmr(m,ms,p&)

 Shese scales providel retings of the Mumo@mﬂw ;mm*.y |
and the interviev situstion, (2) iveness, (3) Dpulsivity, (§) Realsty-
ortentation (5) veality testings, (6) ic sydrones bebavior science {T)
hyperkinetic synirome-~physical sigu$ lmwm:dc sysptoms, (9) Zoelings
~confidence and self worth, (10; child's fon of stres in peer rcm.".m, |
(13 mzm mnruy, k) gro\? belooginess, (15) capacity, for smotional
relationships vwith cthers 15) overall progress in easctional adjustment.
(mmccm u.aJ Anmcf*ﬁn peychtatric coting ugsmm

| Wﬂtﬂ m.mmutumtomamwxwmwm*
mmaocwnmm, Mwm, wmuwummmm

S T Marked decresse in taphlsivity
S 2 Coe T mwmwmy
3. , ¢ Minimal decrease in vity
R ' ¥o change in imgulsivi
8. | Mintmel imcrease in impulsivity
6. j‘imwumuu |
N O w :l.nm in tmpulsivity

W m" {hdtn, !!ll-o 1966, ». 59)




ﬂ ...umwmmm
~mmunnwmtymammmuammm o
mmmuummmmm(mm)mw

for incineion.” (Mibds, et al., 1966, p. 69). The ocale for the ghysiclan's oon~

nmumm,wwmammmnmamm,aumumz
mm,z;mﬁm,a;mm.sxmm |
confidence, & (Peychiatyic coding, n.d.)

Though 2o statistieal data provided for the soals, it may be of zmm
wilve for several reascus. m,mmn»mmﬁ consider these

m"mmumm«r m,mmmam.
tmmummrm“ :

&‘1 :6 zi’ m’ c. .Q’ &Mﬁ., “0 c. .
ﬁmﬁ%&mmmm muz:mm

m, 't } A8 m¢ ooding (ﬁtaog “m)




mrnmmtsnm

Name of Tost 8 umsmmmm - |

Author |  Glidewell, J. C.. Dowks, Herbert R., mu. l'.m M, & |
| \ Kantor, Mildred B. | | | |
Age | o Validatingdauhubmobuiudonlyfatm:mchm

wmmmrdnm,wmmmmmu,p
uadﬂyappumdtomlydm;xmyschmlehndm | S

Area (1.e. langusge devel-pment) - Bchool ‘Adjustment

Type of Measure Smtoninmtorywuhpamumdlaruuhuuintorw
Source from Which the Test May be Obw ~ Jdouxnal of Educational mmch,

1963, 56, 508-315.

 Deseription of Nessure: - b e
ixformation about the prucntm ay-ptm of the child was em.tcm tlmmgh T

a private, homs interview with the mother of the child. 1he mothar was asked s
mdwtmmmmmtmam family and the family
background. PYollowing this she was introduced to & series of questions which con-
stitute the symptom inventory and take this form: 'Does Johnny hawve suy troubls: .
eses (oating, sleeping, getting along with other children, ete.)t' Afﬂmwn re~
apmum!onmdbyptobuinto:)thcspnciﬂcutmofmdﬂﬂmley,b)
the frequency, c¢) the duration, and d) the severity. mclmofmﬂmmm"
continued through twenty-one areas of difficulty.... mmqtsmmu
determined simply by counting the number of symptoms reported by the mother. m‘
wammmwamufmmmmumoﬂmnopmunanmtm
tnthochndtethcuﬁmmoftmtm

m-cjorpurmoofmmmym “ o umtmatecumssﬁthwhich

| & mother's symptom report can be used to identify, in sdvance, those children who

" would be referred by a teacher have at least sub-clinically disturbed.” - Inot.hnrj-
N ;mrds, t&imtoryumduacmmﬁugtn@tmt fornotiomlducabm.

‘ L, two mmuelucmmmyzwmm .‘ﬂ ‘
mcuummaemmmmmummum
y feu transient symptoms of disturbance. nmmnm.mc_: :
hmmmzmwmumummmmM‘
mmu,mmmt”tmanmmwmmw

eys
g1
;eg

i
3

8
fi
4

*
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"rozchum ut:i.np ot wd. ujuutm: nn uio ty m m’- mn




', ';%355. p. 24). But one note of precaution needs to Im -
- gxtent 6f the relationship between mothers' reports stmhcw' ratings as one
_sioved up the social class scale, Thus, thase cotrelaticns were .70 for upper

on a tomr-po.‘.nt: tnt.ing scnh. The adju-mnnt ucagcrm were dor:.vod fm tho:e o

loyod in an nrly study by Ullmann (14).

1. Well adjusted: A happy child who is well ‘adjnstod i.n his uumn-m” S

with oehau and in his ac..o-pmmu.
2. cunuictnt problm: A ehild who gom alang roumbly nu and

Teasonably well the things that u.m1y £0 with his age S

~ and 1«.1 of dtnlcmt.;

B k‘Sub-elin:lcally disturbed: A child who is not so hlppy as he might b-:'
‘has soderate difﬁcult:lu aetting on, gming up uprum- mtbing
of a sctuule. S »

e utnmny d:laturbed' A chi:ld vho hu. ot. at hic puomt rat.c a.s
| likely to have serious problems of adjuatnnt, and noodc cunial Mp
bccmo cf such ptcblm

Bix pcrmt: of the unplc (nw43) were g:lm ucmp by paychf.ntr:lc uocm m:kors

_ based on profesefional findings. These independent ratings were exactly altke for L

(]

53% of the 49 cases and within one point in 92% of tha cases. ‘l‘hcnmmuree-{

| ment as to whether or not a child showed at least & mild:disturbance. This same-

:rud appasred in the previous neudy..... where it was found that the tuchus

| "sbout the emotional state of the childran agresd exactly with the " apiaion
of the mtusioml mul hulr.h pouonul ::.n 86% o!' t:ha easu" (Gwcmll, Dauke,

 aad Kantor, 1963).. o
T br:l.d, rc:l:hbiuty data uuud to de‘” ut‘ .i.,f.;

t agreement betwaen first- and sscond-year uporﬁ‘ (Glidevall, et al. dﬂ;
roduted: namely, t

bypsychhtﬁc -ocul ‘

¢ worksrs sid sn agresment by teachers amd professional méntal health persommel.
. - A third source of reliability was the consistency of the :otms’ reports. In
T tlu.n counection, a sample of 184 -othort had indfcated ibout e « o & SEVEntys

"' cliss, .33 for mamiddh, «20 for 1mlddh, sod 17 for lower-class. The S |

R citteria for social class determination were: 1) oceipation of the hud of the

i e;.inuﬂy. 2) education of the head of the family: 3) gross family !mou In this

| . lsxger study, the correlation for the total dats was sbout .20, ". . . & signifi- . o
| udt sht:lakat !ron tlm ptcv:lcus mrshtm of ,50.“: tcmmu at al,, 1959). o

| uln mry, 0pp¢r-chu noehcu ngtud wcn '1;1; gmm.a ““u’ of both ad= . -

,jum snd disturbunce, middle-class mothars agn«! with tescherd® ratings of

.. 'disturbance but mot of adjustment, and lower-class mothiars agreed least with

o Tatiogs’ of both sdjustuent ead disturbance™ «numn at a., 1959).

o .".Vlua hr;c saple (N of 830), mly:u of variance y!.qld-d a .muwm dif- |

* * fersmce between number of symptons mempnndtmu'mhuot
sdjustment with p. 0001 (cmum. st al,, 1963), There were no significent
differences between sex groups and the he mumber of symptons reported by the mother
~ ";dih:;ﬁ“;mo!utm"houup mmy'ormmmm (Glt.dmu
- e X . : .




o _On the bui- of this Mdmd, the authou conclnd.d e o that there 1: a re-
- liable and positive relationship between the number of syuptons reported by a

, (Gl:l.dmll, et al., 1963) ‘ | | o
A mmd source of ulidity rece:lvad cupport fron the predict:iu e!tic:lcncy of o j
. eriteris affect this efficiency. PFirst, the number of false negatives should be
minimal; that is, the instrument should not miss selecting children who are sc~

* designation of children as disturbed who are not maladjusted. Thirdly, the oum-
 ber.of children selected for further exanination should bs optimal; that ie,
‘adjusted to the diagnostic facilities available within the sgency doing the screen~

T faf« negatives in this case is only 9% but the falie positive rate 1s 82% and

SRR poa;lt.i.vo éonstitutu the main concern, the critical score should be seven or more
RERE :ﬁp « Almost 811 (99%) of such children would be found to be disturbed but
e rate

| Gﬂ.du. lhrgmt, mkc. l!.l., Mensh, I.N.; mmlhr, A.n., clidmu, J.c., & o

55 m, J.co, M. I.H., Gﬂ.du, lllmttt "l‘hl'm m 1!\ chndm ln&

child's mother and a degree of mladjuutmnt reported by a child's tmhor

tha sympton inventory as a screening instrument for emotional disturbance. Three

tulily d:llturbwd. This criterion has also besn labaled the "minimux missed-case
rate.” Secondly, the false positive rate should slso be minimal; that is, the

u;. 1f the ainimum nissed-case rate is the pt!.nc:lpcl criterion, the best cut-
off point is between 0 and 1 sympton. The missed-case rate of the percentage of

84% of the children referred will roquiu further study. If a mininum of false

of false negatives would be very high (88%). If one wishes to maximize

-+ ‘the succéss in predicting both presence and asbsence of disturbance, the criticel ™
"euc-oﬂ ‘score should be near chc niddle of the tmewcht u. after three cy-p- -

»’:Iﬁ nhott, t.ht authors htn smind the nlid:u:y dau for this Mmtoty as
e _,};}tonoua: “’rbo question sbout the possible relationship: botwesn mother': rcpoﬁh N
R ¥ teachers' ratings is given as clear-cut an answer ae - counhtiml reseakch
L dan zi.vc. The existence of the relationship vas dmmiuted in a pilot stuay'
.7 4t was confiymed in this large-sample study; and it has: been confirmed on sever- '

- &% subdivisions of the large ssmple. The several aubéimions confire its ex~-
~' istence separately for both boys and girls, and separatély for four social-

| j-fclucn. It appaars quite clear that, at least for samples in St. Louis cmmt.y,

- thie greater the mmber of symptons the mother reports, the greater is the 1ike-

e lihood that the child will be rated disturbed by cha mcher" (cxmmu. ot g;_. ’

| ..1959.‘ ”w. 126-127). | |

L "Hit.h mpoet to the ucond qmti.on about o¢r¢eniu cftoctivmu, the curmt:
'—;ﬂndinp are quitc co-paroble to previous smsll aupu find,ingc.... R A
) The cutrmt utmly givu 682 vand decisions at thu cut off po:lnt of 3 amtm. ‘

 "Algogetlisr, these findings indicate scresning efficicaiy better than many
'mcmtric ucrun:l.ng t.cbntqm-eca" w.nidcwcn, st 1!,1., 1963).

lﬂrm ‘:7

Kaator,M.B. Comsunity mental heslth research: f:lndhn aftor thru ynrc. o
WC. 1953’ mv’ 970‘9760 ‘ -

m ot oichuu g_o_r_,___,__g_czc_h_t_n_t_:_., 1957, Illo. 47-53,
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Gw.“ll. QCO' Gﬂd‘&’ H‘m“t’ OLO’ m’ n.k.. & mm, RQB. m

W:m in children and adjusiment in pubnc school. Hum. Organizatiom,

‘Gl:ldmu J.C.. Donko, HoRey & Knn:or. u.n. Smen!.ng in achooh .‘.or bohavi.ox B
duordcuz use .f uothou rcport of amtm. o -oduc, Rn.. 1963, 56, .

505-515.

nut:or, M.B. Some consequences of ru:ldonthl and mm uobﬂ.ity for adjmt:- A‘

mant ot ch:u.dun in !{ildud B. Kantor (8d.). Hob ity and Hnnul Health,
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i . TAT consists of five pictures, four of which have equivalent versions for boys amd

_ﬂeumch:udammtlyymm or yswning: a child st mblummnthumit‘ ‘v

‘ '.;Mcty, m&-hm,., Magic Solution, Never Ag,ain, pmm Solvim, and !‘m:mﬂ,
o :m “ugotm dm ducribd brtoﬂ‘y. S

' B ':!m pilot subjents by the imattzmn:rs and o psy

| um ot :cm  school w0 | P
‘8‘ Blmuty schoo] ago R o S -
“Ar:a (1.&. hngua;e dmlopunt peumuty ,

: Typc of nuura S - 'I«c-«-mdivmaal-vprojectin | é

 Source from ¥hich m test my be c‘buinnd

| .ption of u R N |
o ‘th:h is a pieture-ttory tut in whu.h m pictutm:d ,timlﬂ. are tchool—oruntod,
 showing school-age children in varficus ambiguous situations. We constructed a con~
- ceptual continuum, representing more or iess mature ways of coming to texms with the
. demsnds of the school and rated responses to the School TAT sccordingly. The !chool ‘

girls. . !luy portray children in various situations that often cccur in the courss
" of.a school day. They. depict children on a school bus; youngsters in an art class, -

ti‘jbmﬁc him; a youngater racing down & school coxridor with s cloekmm; and a
" elnssroon scene with all children but one raising their hands.” Tha exsminer classi-
fies the stories into the following categories: Rebellion, Platitude, thmum,

,’,‘, TR f”

i
it

 avidence of relisbility validity, anl usesbility: =~
 "Inter~rater reliability is r=.81, based on the :mlcpmdmt utm of 126 smiu
t not associated with thc

.- project. Two judges mot associated with the rroject tennuu the ratings of these - t f

- - datey, mkl.u from vritten dat:tnitiom of t!u camo:iu, to thn m ot :-.83,
‘&W; *‘ j;g S ;‘  r;{- ~;-r B R

lugol. lury, cohan,, mbbu.'u B., md Mﬂippo. Jnm: t‘!bﬂdrm tell stm':lu ]
~ sbout school—-an exploration of the diffarences in the umonuty gtadn !‘lpct 2
tud ‘t M Pnychol.. Mo., I.m Ax\gdu, cuufnrw, 1964 | SR
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Wame of Test ~ fhe Structured Iutervi.ew Technique N

| | Autho: o o T o ‘Panline G. Vorhaua N
AS@ o o . 5 Upper Elemeutary to Adalt:

Area (1.e. Ianguage davelopmmsc) Peramiity—geueral

 Type ef measure . Stmetured Int:erview

Source from which the test nmy be ohtained See bibliography o | | w

X Desc‘rtgt:im of Heasure | ‘ o R
. While this measure is not Specifieally sot up f°r usge wit:h children, it and |

similar structured interview techniques following a short picture projeet:l.ve . B

. mesgure are used by msumerous psychologiata in wrkins with chudran. o
| “‘l‘!w procedure wbich mﬁms The Stmture& mterviaw may be emrized

foﬂ ows:

: —1 m wbject is ute& to dra:w a perm, - In the musual mstaneea -
 where the drawimg is of the cpposit:a sex, he is then asked to make
~ ga owma~sex drawing,
2. After he has ec-phted hio m-sex Grmias, he 1e asked tbe series
of questions given below concerning the owm=sex figure he has drawm.
These responses are recorded and numbered on the left side of &

‘vertically folded paper; this being ‘Part I of the Structured Int;erv:!.ew. e ]

3. He is then asked the same questiona about himself as he was first asked
 about the figure he had drawn. Thess responses are recorded and nunbered
"~ on the right side ot the same vertically folded paper. comptising Part I‘I.
o of t:ha St:ruetured mt;erview.” o | |

 ';' nu neasure consiat:a of the 32 strmmred mtervi.ew queatim 80 callad, -
although some of them are in fact, areas of fnquiry, for example, relatiomhip
 to pavents, home attitudes,, health, appetite, ete, Under "heslth" there are =

specific questious such as, "Is he healthy? If not what is wrong? How was hi&w

~ health in childhood?" In general, the questions are designed to bring out the
‘subjeet's own needs, the pressures impinging on him, his responses to spaeifip

types of usually distressful situations, There-is no scoring scheme pravided |

- for the measure, It is 6eaigaad to be interpreted clinically, although it

would be possible far the researcher to :I.mpose a acmring aeheme on most of the

- 1tm.

m&me of reliabili ‘ i (11t B S
There is no evidence given for t:eat: validity or rez.iability. There i{s reference
made to the Thematic Apperception Test, with the suggestion that, like the TAY,

 this measure. gives “good leads or working hypotheses to be veriffed by other =
 methods.” (1) The discussion of reliability, 1ike that of validation, refers _

€0 Murray's Thematic Apperception Manual, and suggests that the same statements

 of validity and reliability as are made f.or the TAT can be made for this uusure{ -

Murray Lo then quoted as stating, "... we should not expect the repeat relisbility .

. to be high...”

mrmr, uony, Wﬁmg Paultue, Raam Melvin and Baman, Gerald. cmg ive
Yariations ia the Pxojecz:we achnig : clmrles G. ’momas, Springfield,
Illi.uois, 1960, - | S
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| m&mmmtounmmtmgofmmulmm1mx S
\ mmmmnuor . . (mmmuudmm-m) child in the classroom =
s seen by the teacher ... This . .. (scals) assessed a variety of behaviors, "1n-- x

. cluling distractidbility, sggressiveness, anxiety, teusion-seeking, curiosity,

. comndeation with others, and action to criticimm.... Assessment of these
| charscteristics was wade ubnder two conditions for the majority of items: in ehe
" teacher's fear, mmnmﬁmwmmy rururcqim,

| 'Wmmmumuwmnumm

*;m ftems Delow 1mmmmsmm nmng nw.umed (m, cen..,
w’ ”0 Ms’t , . . V

o "omngam nmm'smmmormmm ,ﬂ SO
L L CRilA very ume- w. involved in MW, qmrrels, or ﬁghts with am:- ehildm; ;

- B mummhmﬁmsﬁﬁmmmmamhnumctﬁwm'm

. mws eentactc with othu's very often results in argmts, w&ﬂng,
ﬁdxtiug (roprdhu of who started it). e ) |

Svidenice of Feliability, Validity -m stmmmzon- - | !
"B the TeacherRating ¥ coefficients were obtd.ned '
- :(fw‘tgmhamwm .26 to %(Mn, 1966). "Sixty-six per cent of the
 interreter correlations calcowlated om the ... ocmm'bhuimtmatm-bm .

15 mthawioncftmm\a--. .o ‘affect of eriticism by the

teacher; * . ﬁer-‘“a-..ae.niw activity: ' . 'Joining aggressive

activities in tht tuehn-'t fear; ... avd * nobientl reactions to criticimm

from the childres; «Mﬁetheequ:mum %,tm:ﬁuzﬂnmha |
~ eonsidered owwid.umiﬁontmm clsssroom sdjusiment” (Rubin, et al.,
| 1966,;.65) rxmimmmmmmmymw, |

. mumnmmmeeoto ﬁuﬁuma‘.‘w(m, 1960

ks regunds validity, Bubin (1966) bae comtented thet the scels “spgeered
umvz)mmm 1n the evalastion of change in ...(nu) -w.r" (m,




‘Vin thc -pem class m (Mn,

Mmzemwt‘tmto mromnt in mmmwimluw

as s result of placement in a special class for emotionally distwrbed children.

"A total of 151 children from kindergarten through second grade were referred -

“tc the Wyspdotte (Michigan) mcul. class {;aect as enndidntes ror placneut
- N

88).

Ruun, B. z., Simcu, .B., & Bnbvu, u.c. M&mm mma ehuam
' gmwmool Mroa.t, Iuchian wmmmzmmv a
e8by ‘

Rubin, ®. %, Persomsl ca-miecttgh,lw. 9,‘1966. .
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e | Sraisoa sm‘&&‘ S
e Wieomwary School Gutldren
' Aces (i.s. lengusge development)  Personality-Auxiety
Type °fm Ra,ti:ng Scales f - o —
- Botives from which t& test may be cbtained 3*“51*93?5?“? ,

ription of Me e T T ST
~ %his is a rating scale to be used by teachers, designed to messwre suxiety in o
 elementary school ehildren, Rach of the 17 items is rated on the five point secale,
~ in which a score of one means that the behavior deseribed in each item ogeurs
 ®yery often.” (A shild is very often like thie; it is very characteristic of
 him,) A score of two means that the behavior oceurs fairly often (the child is
 frequently like this; it is fairly charactexistic of him.) A score of five
" means that the dehavior almost never oceurs,. {the ehild is hardly ever 1ike this;
it is pot characteristic of hiw.) T N B

' Exasples of the itens on which the child is rated using the afore mentinted scale
 evaluation of his intelligense would lead you to expect? 2. Does the child's
" wolce tremble when he is asked to recite? 3. does the child become upset when
_he is told that the answer which he has givia is wrong? 4. Does the child’s.

~ 4llmess or physical ¢uplaints tend to coincide with test days or elass recitations?"

o e of reliabili Lidivy, ands; L
. Sarason (1) correlated scores on the Test Anxiety Scale for Children and the . ~
weacher Rating Scale and found that the correlations ranged from 09 tos34. - 4

Most of the correlations were significent at or beyond the ,05 level, Sarasen E
{1y further found fairly high negative correlations between teacher rating seores
" and mean schievement, with 2 strong tendency for the magnitude of the eorrelations
" to drop as grade level increased, It is also a negative but low correlation

_batween teachers' ratings and 1.Q.

mm’ w Ban 22.- &, An in Elew
 University, 1960, -




. Toronto Infent Security Scale
f -  Dr. Batty Margaret Flint
e pirthrotwo yoarsof age AR
© Avea (f.6. language development)  Memtal bealth of fafants .  ©
' Type of Messure ™. . . a disgomostic check-list which attémpts to
S  assess the mental hoalth (sscurity) of infauts...."

' Source frra Which the Test may be Obtained University of Toranto Press

Mﬂ.g:m of Measure: R | - e
~"hesause the scales attempt tc measurs tue 'usual' state of a child rather tham

"' | bowbe 1s st thc moment, reliance on paventsl &valuation is necessarily heavy”

(1959, p. 38). As in the Vineland, then, a parent as an informant 1s necessary

" in order to administer the test. Scores ave available for the acceptance of da-

ence (D) and the acceptance of effort oo the securs items (E) and the rejec-
~ tion of dependents (D) and effort (E) oun avoidance mechanisms (Deputy agent itess
. and regressive items). Endoxsemsuts in ssch category are expresssd in percentages

i by multiplying the proportion of test items (endorsed) for the total number of ap-

" pitcable items by 100 (1959, p. 36).. The scale itself is based on the theory that
the truly secure baby is indicated by the items reflecting dependence on adults =
- and ;gfosg in areas where the child has sufficient skill to belp himself (1959,

' “Ihe scems are grouped according to four age levels — 0-6 months, 6-1% Wonthe,
12-18 wmoanths, and 18-24 months — and, in effect, constitute four sciles covering .

 the total age raage" (1959, p. 27). Directions for scoring include: suck matters

" 23 a child's lack of experience and uncertainties in the judgment of the commis-

sion concerning the applicability of items. Directions are also availstils on the
" use of the findings from the scals for guidance. In view of the cosglaxities fa
fined to trained clinicisns.” Ths information collected by a person who wither
trained in its use and familiar with the "Sscurity Theory"”, or by a pearson exper- = §
fenced in the observation of the infant bshavior who has attespted to undexstand »

- the theoretical background of the scale” (Msoual). ‘ |

:

~ Mean and median scores wers ) mm ,poorly adjaaic-d M’mn-djinud chil-

dven on each of the four scalss. The graphic evidence indicates that the medisn
saores for well-sdjsated infauts om all four sckles were considerably higher then
those for the poorly adjusted infauts (1959, pp. 44-45). The W for each group was
twanty (well-adjusted infsnts) aund thirteem for the poorly sdjusted childrem (1959,
p. 41). The poorly adjusted children were living in foster howes snd the well-
adjusted with theixr pavents. In the process of developing the items for the scale




" the author used the following sequence. Becords of factual behavior for 150 iu-
. fants under cave of a local sgency were examined. Descriptions of behavior weze
| then listed according to their reflection of security or insecurity. Subsequently
agreement with the senior psychologist at the clinic was obtained with respect to
- the categorization of the majority of items. Lastly, items for the final revision

" wexs selacted on the foliowing basis: (1) initial adjustmsnt t¢ a new or changing
situation, (2) reflections of security, and (3) indications of insscurity. Relia-

bility coefficients of

the four scales were based on the Pearson-r correlation for

. test-retest scores from the groups as ‘s whole firrespective of clinical class iden-
tification. These coefficients range from .46~.91. The author ncludes from ,

these rasults that ", . . the test-vetest reliability of the Infant Secutity Scale

is satisfactory and, with the exception of level &, test 2 increased with age"

(1949, p. 45). The author contends that consistency of results on the sawe chil-

~ dren over time should not be expected in view of their intense responsivencis to

their environment. At prasent the is attimpting to obtain data from interrela-

. tive-yeliability (1966). St e |

 Bibliography hy of Test Usage: s

P ————

| mﬁggm M., The Security of Infants; Torouto: University of Toronto Press,
Fitat, Betty M. Mammal For Infant Security Scale. Ungublished material (ditto).
Peraonal eo-mica:m.mrch 30, 1966. | S |




TRST DATA WORKSHKET

Name of Tast o Zaligs' Amoyances Test

Author Zeligs. Rose
Age ‘ S8ixth grade

Area (i.e. language development) Sources of annoyance
Type of measure Queationnaire |
Source from which the test may be obtained ‘See Zeligp‘ (1966) .

- Description of Messure: _
This test is designed to 1dantify the peraonal, social and euviromant:al "f:c- o
tors" annoying to children. The author suggests (Zeliga, 1945) indirectly that:
the test way measure adjustment or irritability. ‘

. The .following material from Zelig (1966) g:!:ves information on  the admintstra-
tioh and scoring of the measures. DIRECTIOHS FOR PREPARING AND ADHIDIISTKRIK}
ZELICS' ANNOYANCES TESTS

{EST 1, PEBSONAL FACTORS movmc I0 w | L.
List items found in Journal ournal of Genetic Psychology, 1962, 101,
pagea , 256-259 for the boys and 260~265 for' ttm girls. (from
tablas) title: Children 8 At:t:itudes Tdﬁh ‘fb ances !

ST S
J !

~ Liké Don't Mind Don't .like ~ Hate liat& ﬂmch
on top of the page have child give: - ' .
Nane Grade ’Boy‘ or Girl “Da;q§ sc‘hool

'rheu write: R o o
DIRECTIONS. We would nke to lmow hcm chil&k: 'g;»,l feel about: eer:tt:ux e
things. Put a circle around the word ot words: that teil best how .. o
you feel about each thing on the list.: gE 'fya “1ike the thing men- ':.’FL. RARRERITIE
tioned put a circle around the word 1ikes 4f igou don't care either “:¢ - oo
way, put a circle around don't mind; I¥: you .
méntioned, put a circle arcund the wrd.a don 't 14k U
thé thing memtioned, put & circle around -thewar dhatg; and 4f you -
hate much the thing mentioned put a cirgls. é:i?‘é@d the words hate -
much. Answer everything on the lism Be mﬁf‘to give your t:m ;
feelinga.v o rg_ ¥

- IEgr 2. SOCIAL PACTORS ANNOYING 10 cariomes L i
i = Tlet items Found in tables in Journal of Applie Paychology, 1945, =~
39, 75-82, making separate tests for boys aud; for girls. Proceed . -
as for Tesc 1, above. . - |

",3': .




rma. mmmu.ncmnsmmmeamm o

| 1dsc items found in tubles in | ociolog & Socisl Research, 1941, 25,
. 569—556., making separs.te tasts for boys and for girh. Proceed as |

- for ‘rast 1, above. |

The three tesus aan be adninistra:ed at :h‘ sqne t:tue as it doas not
take long to encircle the smrda, and the fauter t:hey anmr the mora
:el:l.able the ruulta will be. T

'm sconn. Add total mmber of it:ens mircle& under each cutegoty of feal- B
TYng. Multiply the aumber under like by 2; under don't mind by & undar
- gdon't like by 6; under hate by 8; and under hate uuch by y 10, Add the

 totsls and divide by 10 to get ‘the mu.

SR

. of all categories was 56. 42 for the boy¥; _§0.it for the girls, and -

- the oubjuct is. duerren .

ks e 3;,-,1 W’t L

scores 1.e. if a subject marks hate much foff::;; wvery item his score
would be the total number o£ i.tems md thz -cent would be 100
‘par cent" (Zel:lgo) . i ¥ |

‘_ ’ valid t an&\ stmdarﬁintiou

e '~Som ‘t‘nﬂgrdig‘tion figures are gi.ven for sixth gtada boys and 83 xls in th‘

o art::lcleo cited by zu:lgs. |
~ Bdbl ggram |

':V'Zelm kou. !nvircmentcl factors annoying t:o chﬂdren. Soci.ol. m. Pvﬁb., B

1941, 25, 549-556.

‘Zel‘.lg:, gou. Socm factzors annoyiug o chﬂdm J m gxg 1., 1945,
‘ 29, 5"‘820 :

Rose‘ Children's ateitudea tmrd mnoytncas. | J. .A_ggp__, gzg 1.. , 1962,

101, 255*266 .

"rhe total score divided by t:he number of itm ;.n the te:t. g;lvea the "
score in per cents. The total score for the entire test of our st.udy

- 58.4% for all cu‘njectm The higher t:lxe ac’ore the move easily annoye&

The :core for an 1ndividual 1s the pet: cam: R‘” ‘the highaat pols:lble ‘

- B z-nga, Bose. Diract:wns for preparinz and administ:eﬁng Zens-' ‘awoymu ~‘
tut. Perwml comnicati.on, 1966, ‘ ., |
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. Name of Teat
. Author

TEST DATA WORKSHEET ..
| Btbntenbi&mex ?Qrent;’ Behavior Qua‘ntwnniuei | (ﬁBQ) |
" Urife Bronfenbrenner, Profeasor of Psychalosi )
' Cornell University, Ithaca, New York ~

| age Tourth through sixth grade

s,
s

Full Tt Provided by ERIC.

 ERIC

' Source from which the test may be obtained Siegelman, 1965

_ ¢choices for

' of scores for a2 single variable, therefoie, is 3 to 15. The three Atend

Area (4.e. language development) Attitude Scale (child's perception of how
o L S his parents treat him). A

~ Type of measure o Questionnaire

Descrip tion of Measure: S S R
The BPBQ requires that the child answer questions sbout how his parents act to-

~ ‘wards him, The questionnaire apparently bas particular research value from the

phenomenological standpoint since this view stresses that only the child's per-
ception of his parent behavior toward him affects his personality development.

: "'rhe BPBQ émiétaf of 45 stag:eme‘zits cbhc’émih’g i)arentél beﬁaviora; 'ﬂm game 45

statecents are used for mother and for father. The children are askad to indi-
cate the extent to which the statements 'in the questionnaire are true of how

~ their parents act toward them, The subject =elects one of the following five

. ‘each of the first 25 items; in &very case, iz most ca#es, sonetimes,
" seldom, never, The last 20 statements havé the choices of: almost; every day,

‘about once & week, about once a month, only once or twice a year;, nevet. The

 scoring ranges from 1 (in every case or almost every day) to 5 (mever), 86 that
& low findl score indicates affirmation of certain parental behawior and & high

score denial of some parental tendency, Fifteen varisbles are pufportedly mea-
_sured by the BPBQ,

‘there ate three statéments for each varisble. 7He range
‘ erefor Péems for any
one varisble are separated from each other by seven or eight statements describ-
ing the reﬁ;jining;hriables.“_’w L e SRR AL

| zm:(u q“f" thx‘eé iariablea" with theirrapfwsen rative etatementswegiven below* - ~.

"1, Kurturance: I can talk with her - (binm) , by
™" helps me when I have troubles. Is thee for me when I need'her (Wim).

‘about everything. Céforts mé and

B *{f‘ff.,z.. Affective Reward: Says nice things aboit me to other peool®; ' TIs vety af-

. - fectionate with me. Praises me'when X have done something good. . |
‘ . Helps me with hobbies or handiwork. . Helps me with schoolvork ‘when I don't
undarstand’ some thing" (Siegelman, 1965, p. 164-165). Lt
o R R L “,;*3'3?; - S

ardisation:

e ?“ja. Tnstrumental Companionship: Teschers me things which I want to lesrn.

of veliability. validity, and st

/'?ourth‘,‘ﬁfth; and si;th—grade‘boyr(ﬁ 81) and girls (N 131)';7“ f*ran aloir ‘iocto~' . :

economic sres in Mew York City cempleted the BPBQ. Tae fifth- and sixth grade

o classes \m;::;n ope elementsry school, and the fourth-grade classes ‘were in a




. o
. A

second elementary ‘schdol’ nearby. Apﬁtﬁﬁate{lj 65 per cont of ‘the 'tmpic‘a wera. .

' Puerto-Rican, 25 per cent Negro, and 10 per cent Itslian. The childrcn in the

. it

£4fth and sixth grades were in classes rangiuvg from the 'brightest' to the

talowest' in each grade."

‘Based on generalized Xuder~Richardson Formula 20 reliabilities. The following
- data have been veported by Siegelman: “The relfabilities range from .26 to .83

for male fathers, from .23 to .70 for male mother, from .55 to .88 for female
father, and from .32 to .75 for female mother. The mean reliabilities for all
'BPBO scales are .58 for male father, .45 for male mother, .68 for female father,
~ and .51 for female mother. The numerous low relisbilities are not surprising
 since each scale is composed of only three 4tems, The reliatilities for female
father, in this respect, are unusually high o

 In addition factor analysis yielded data on the internal consistency of the |
scales. "The first three unrotated factors accounted for 62 per -cent of the

. total variance of male fathers, 54 per cent for male mothers, 57 per cent for '

female fathers, and 50 per cent for female mothers. Each of the remaining

three factoxrs considered for boys and girls accouated for less than nine per

 cent of the total variance."

These BP3Q factors were those of loving, punishment, (with strong suggestions
of rejection), and demanding... ." Some validity for these factors may be sug~
gested by the fact that increasing numbers of studies ... suggest that loving,
zejecting, demanding and antonomous ways of acting represent fundamental and =
" ‘wivacious qualities of parental behavior.” The mean of these factors have been
- described in full by the author. The author has also suggested a method of
. merging scales to increase the reliability of a measurement on the BPBQ. "On
the basis of the rotated factors, the scales with high-factor saturations for -

& given factor were combined to form a single score. The single 'factor score'

combined raw scores. for the variables with high~factor loadings for each -gdbw
ject." Tho details of the procedure as well as the statistical justification
or rational have been presented in full. 1In any case, “£actor-score reliabili-
ties based on the merged range from .70 to .91l.... these internal-consistency
 coefficients are gererally ‘higher than the reliabilities of the individual
" scales. The single-scale relisbility of 82 per cent were below .70. The num-
- ber of items used to calculate the factor score reliability ranged from 12 to
18, contrasted to three items associated with each individual scale.”

| Bibliography: R | o |
. Siegelman, M. Evaluation of Sronfenbrennet's questionnaire for children con-
o cerning parental behavior. Child Development, ‘1965, 36, 16\3-—1?7#.;. S




© TEST DATA WORKSHEET

~ (Crutchfield, Covington)

 Wams of Test A Child Attituds Inventory for Problem Solving

Asthor DT . Bichard S, Cratchfield & Martin V., Covington

Age U ke et etehogredes L

- ‘Au'n T(t.a. haguagc’davolcpuent) At:i._mde'scéle o

 Typeof measure ~ Group administered paper and peucil inventory

" Source from which the test may be obtained

Description of Measure

 TCAPS consists of two scales. ‘Scale T is designed.: ;_:6 tnéic‘at? the child's |

Scale T
"1»« Y” 'HO |

‘baliefs about the nature of the problem-solving process and his attitudes toward

dertain crucial aspects of probiem solving, such as the expression of novel or

ausual idess. A mmmber of relsted themes are treated, including the child's

 ceneeption of the innsteness or unchangeability of eme's problem-solving |
 ability, the desirability ‘of supressing rather than expressing nove 1 idegs, the
. wisdom of persisting iu the face of a problem that othexs have fsiled to solve,
. snd the value of generuiing many ide s. The scale consists of 30 such true- |
. fmlse items. L e s e
. "gcals II, also consisting of 30 true-false items, is intended to assess the
 child's feelings about his own ability to succeed in problem-solving situations.
Questions concerning some of the typical sources of childhood anxiety about

thinking sre represented. This includes the fear of having one's ideas held wp
for ridicule, suxiety about not understanding how to go about solving problems,
and the fear that one is not capabll.t;g_ of effective thought" (Covingtom, n.d.).

‘Exauples from each scale follows:

" A problem like the one sbout the TV cable and the pipe 44
o © probably too hard for aayone in the 5th grade to solve.
2, Yes No There is probably only one anawer to a problem like this one.”

) ."S‘c“ale '« S

~"Now we would like to know how you, yourself, might feel when working en
' problems like the one of getting the IV cable through the pipe. Remember,
~ these questions are about how you think and feel, so there are no right or
wrong snswers. Circle the word "Yes" if you agree with the question. Circle

- the word "No" if you disagree. Answer every oue, even if it seems hard to decids,

to do in working on a problem like this than you do?

1. Yes Fo Do you feel that other children in class kuow more about what

2. Yes HNo Would you like to work on & problem 1ike this one?" (Thinking

m@;m uses CAPS have also been discussed in detail (eovingtorl, n.de)e

d




T T RSN Ty AT TR
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pihsanhaieE I &

. Ewidence of goliibiltd ‘

2. Cratchfield, R. 8., & Covington, M. V..

R TR R AT R e LT A R TR AT TR e o

e
validity, end_standapdisstion

T Toos o7 CiTs Sonsisting of 40 trus-falde ltems in Scale I sud 25 true-

false in Scale 11, was “tried out ou & totsl ¢ 123 filth-grade and 65 sixthe =
 gxade 8s,..." Tha current scales wers developed on & basis of item anslysss of

 the inftisl forms. “The present form of CAPS vas sdninistered on two separate
" eccasions %0 seven fifth-grade and five sixth-grade classroous from the...public

schools, cepresenting & total of 325 childrem from four diiferent elemsntary =
schools. A five week period intervened batween the two administrations.” =

" Means, standard deviaticns, velisbility coefficients, fhave becn classified

according to grade level with sexes combined. Fer grade five the relisbility

~ coeZficient on the two test administrations were respectively .70 and .63 for
 8cales I and II. In the sixth-grede, the corvesponding coefficients were .67
snd .64. A pumber of ,mi,tmli‘ﬁndingc,gim\ some support fqz' the -v‘pnlity: :

for the CAPS,

1. ‘Om the basis of item analyses on in‘earihr form of CAPS, the m-mtmsm S
~ of the scales includes highly differentiating revised items. -

2. A positive but modest correlation between the two subscales (r of .35 for
335 Se) indicates that the amcunt of overlap is minimal and that the two tasts
 weasurs independent functions, L e

= 3, The talésg&u show & significant and ‘posi;ttwfcorrautibnwigﬁ he1q
vesults on the Californis Mental Maturity Scale (¢ of .33, p<.01) but negative

correlations exist between these data and two anxiety weasures by Sarason=~

‘Tasts Anxiety for Children and General ‘Axiety ‘sc.-;ﬁﬁ*‘faf—ﬁﬁ;%dmre-y--_v.w_,.:.-ﬁ_,_f,__;m,_‘.,__._ﬁ;__ﬂ__h,;;

" piblioaraphy @ R TP PPV U
- 1. Covington, M. Vi, A child t_it‘titgde‘iuvantmvfoc ,problcn_aoimg;  ‘ (n.de,

dittﬂ) )

dng, (wovolith,
‘ﬁcdb)ai ‘ ‘ L SRS




TEST DATA WORKSHEET

 Name of Test "~ The G-W Method of Paired nndPro}aetiveQuutim(mair;' o

- Author o - J.W. Getzels & J.J. Walsh P
 Age . 813, whites and negroes o

Area (i.e. lya]nsuagé de‘velomnt:) Actitqdja stmtgfe und _‘aqghuu:;gz_s o |

Type of messure ' 40 incomplete sentences .

- Source frum which the test nay be obtdh&a | (Su‘fﬁefer;anét)» o e

 Description of Measure: = ST T
- The authovs provids empirical evidence thet thé metkod of Paired Direcy and Pro- - |
- - Jective Questionnaire can profitably by applied to the systematic investigation -~
- of overt and covert levels of attitude structure (Getszeis and Walsh, 1953, pp. -~}

- 1=15). Pecr this purpose, ". . . a class of 48 freshmen and sophmores in a wo- -
men's college in New England were utilized as the subjects for the experiment'
- (Getzels and Walsh, 1958, p. 7). The authors also investigated the development =~
- -of levels of attitudes as u measure of socislization with variations as a furic-

:7 “tion of such factors as sge, sex, sibling position, and social class stiius as

.~ pteviously described. In this st:ly, they conceived of socialization as a two~
~ -fold process. ; "On the one hand, the child learns to renounce, suppress, or re-
+. - direct drives‘and behavioral impulses that are at variance with proper socfai
-+ standards. On the other, he learns to bring his cbserved behavior into con- ..

- ‘fordity with ‘¢e vorms and expectations of the society in which he lives."

%' In other words, the socialized child has lesrned ‘that ""in every day life it is e
‘. often necessary to wmask the true self, to present to the world the appearance of
i+ conventiondl fitness™.,... (Getzels and Walsh, 1958, p..15). The principal mea~

" sure of socislization was the Index of Differentiation: which was computed by the .

s "ma- - D wlere P peptquﬁté the nuaber of negat::lve couplct:lont on the projactiﬁg; o

P -D
' questionnaire and D the same ucore on the direct questions. The sample utiliged -~
' for the study of ID as a measure of socialization included 8 elementary schools, =,
' consisting of private and paroctial institutions with i ‘wide range of social” -
classes, as well as 428 boys and 485 girls range in age from 8 to 13, In addi= =}
. -tion the breskdown of the sample revsals the following: - "Negro children comsti- - !
. .7 tute 11% of the sample, and the sample is divided as to religious prefersnce as
i follows: Catholic 42%; Jewish 6X; Protestant 47%; and 3% of the ssuple that ad= . ..
- -mit no religious affiliation” (Cetzels and Walsh, 1958, p. 17). The test itself = |
- consist of 40 incomplete sentences. In the direct form, the itews are phrased in N
~ the first person. The projective technique phrases the sentences in the thirda - 4
~ person and the items are disguised as a verbal speed test. "The items are writtem - |




80 as tb‘c‘n’nfom; the thégq ,ﬁajor reqdit-ﬂdhtu First, they must be of such a w |
 tuve and structure as to facilitate a dichotomous classificaticn of the responses,
usually as positive (socially acceptable) or megative (socially unacceptable) ....

© gscondl, the ltems are to be free of affsct-laden words that might exert undue in-

 fluence in tha-nature of their response. Thus, words like ‘good,’ 'bad,' ‘angry,'
tgad! =~ words that might demand uniformly positive or nsgative rusponses-—are - -
 avoided. Third, the items should ss far as possible preseat beh>rioral situations
 corresponding to areas identified in theoretical or empirical studins as having

. differentisl values for varying subsections of the population” (Getzels and Walsh, -

1958, pp. 4-5). The projective and direct tests include separate forms for boys

 and girls. In administrating the test, the authors use the following procedures:

 “The projective instrument vas administrated first, and the direct test was sdmin-
- - istrated sfter a two-week interval. At the end of the sacond test session the

- .children comple:sd a personal data sheet which provided data concerning age, sib—~

. 1ing position, uad other vaxisbles needed in the analysis of the data.”  (Getzels
 aud Walsh, 1958, p. 18). These writers fesl that the PDPQ maets a resl need fn
 attitudinal rescurch because of a ". . . lack of an efficient téchnique for de-

 texmining ‘internal' and ‘externsl’ reactions to the same stimulus examining the

~ relationship between them" (Getzels and Walsh, 1958, p. 1). The PDPQ bridges this

- gap between levals of reactisz. The basic assunption that this ID measure this

 gap 4s", . . that when a subject is pressed to attribute behsvior to others, and he |
- perceives the situation as devoid of personal reference, he tends to reveal lévels -
of behavior he might otherwise be disposed to distort or censor' (Getzels and |
‘Welsh, 1958, p. &) . L0 e e T e
. Finally examples of items on the di::c‘ct and pxbjectiva' tac‘hn:‘lques"fénm,:v' )
"o ‘VI‘{:'h‘:lnk that most boases are seases®™ | R
" e e Beverly thinks ‘that most bosses are .“‘..‘.‘..‘?f‘
."0 ™ 04 Ghdt‘.‘.kthinki thlt m‘t bOIB“ ‘re b‘.@.&,to’“‘

 Evidenes of yeliability, validity, and pseabiliey:
" The interscorer relisbility ranges were respectively .97-.98 for the dizect scores,
. +95-.96 for the projective scores, and .90-.95 for the discrepancy scores, With

. respect to interscorer reliability the authors state: ‘'This problem was investi-

- gated by correlating the scores assigned to & random ssmple of 20 pairs of tests,

- each teést containing 38 items, with the scores assigned to these tests by tvo;othet B U
fndepeadent scores” (Getzels and Walsh, 1958, p. 5). The nature of the sample on.

i .which these scores were based is, however, not clear. The authors use the "Index

of Differentiation" which is a measure of the discrepancy of ne¢gative responses on
. the direct and projective forms of the questionnaire study socialization. They
 predicted that if this Index of Differentistion (ID) fepresents the extent of social-~
“dzation four hypotheses should receive confirmation: “l. The mean Index of Dif-
 fevenciation should increase as a direct function of age. 2. The mean Index of
 Differentistion should be greater for girls than for boys in the same age group. 3.
" The mean Index of Differentistion should be greater for the only child than for chil-
- dren with siblings. 4. The mean Index of Differentiation for children of the high-
 er or middle socioeconomic classes should be significantly different from that of the
lower socloeconomic clssses.” The empirical data varified these hypothesised re~ -

. . lationships in every case and high statistical levels of confidence. The authors
- thcrafmmclu&cz "This congruence betwean the upi.’ﬁca;duu‘ provided by the




PDPQ and the redicted uhtionchips derived from attitmh and :oculuationchmry
attests to t:hc use!ulnuz of the :achniques” (Get:eh nnd ﬂslah, 1958, pe 25).

mp_l_:zofmtmg

Get:ala, J.W., and 3.3, Valsh. "'Ihe uethod of pa:lud diuct M project:iu qu“-
' tioonaire in the study of attitude structure and .oem:lution Ps

_Hgggx_r_g_p_;h_a_. 1958, 12, uo. (mmle No. 456).




'msr DATA wonxsuxsr

~ Naoe of Test B o Mateml c:ata Checklist
Aul:ho:." | o Rheingold Eatr:lec
Age o  Infaney

Avea (i.e. language devaloﬁh;hi:} f mteml can. mothéﬂng’ '
'.l'ypa of uns‘ure‘ | \ Observation achaclule | | |
Source from which t:ho test my be obtainod | s«g Rhotngold (1960) 4o bibliogrtphy

~ Dcletigtion of Measure | | | "
Thie measure is described as "a method of measuring mteml care 1n terms ot the |
actual operations the mother performs in caring for the infant... The method

employs the technique of cm-aampling meeml care as it occurs in its nat:nul
~ setting.” ‘ , \

"On the basis of obnﬂation and - tria].. .+& checklist eomptucd of 42 iiueu was
" drawn up, 30 for mothering activities and 12 for infant activities.. + Of the
30 mothering items six recorded the location of 8 in his environment, four the
- number of people in his rm, md four the number of people within six :!ut of
him, ,

"The rmtning 16 items recorded activities more closely ralateﬁ to mthering.
‘Caretaking' was an alleinclusive item which was checked if at the moment of
. chservation someone was doing something for 8 while in proximity to him, *'N of
: maukeu' recorded the number of different caretakers who cared for 8 during
the ejght-hour period of observation. The last 14 iteus were sufficient to

~ cover all the caretaking cperstions performed by pecple in caring for three-mon

old i.nfants at thcz level of amlyai.s selecte& £or study here."

Ths se.m'e is the frequency of occurrence of asch u:cra over a specitiadkperind of
tm. . ‘ L

Rvidencc of reuab:lnt ' .

The median percents, : of inter-observer ugreement in scori.ng a11 itema was 89 8,
with a zange of 16.7 to 100, Observer agreement was also measured by correlating
- tiw frequencies obtained for sach item by dﬂfbtenc observers. The msdi.un T vas
‘ .97, ranse 35 to 1, 00. |

Evidence on validity of thie ebletv.;tion frame of retmtcuce ie given by ﬁwingold'
comporison of the maternsl cave given to five home infants and five infants in an
institution. Sigfiificant differences were found on 23 of the 42 items. The
differences were in what most child reaaurchcrs mld consider the axpacted
diuction. , . |

Bibliography S o .
Bheingold, Harriet L. 'Iha measurement of maternal cere. Child Development, 1960,
31, 565-575. : | L




At ATt o e APt A3t B il o

Heme of Test B lhtml‘hhnc\n-tiomdrq :
 Amthor Cox, Hemrietts |

L Aves (Lee. languege develwb) :u:temss. values
| ':no of Me ) Mhrt-tm scale, forced choice scale, and ranked traits
3 ,smee from which thc test uy be ounm ‘Bee Cox, Henrietta in umagmpny.

| Wnem.t 1ond‘m ‘ |
. Whe sutor secribes this as & ucam.’ms instrasent vith “un'oe qnite :mlependeub
parts.” Anhrt-tne.eahcmiﬁsofSMalu with m-e::ndmllberc :

‘,‘otitminm:uleut‘oum

Emotional. Tone (demonstrativeness or non-demonstrativeness of arfection) o
Autonouy-Control of the child's dehavior. | 6 items

 Achievement-orientation in childhcad, and adult nfe. 6 items
Mastery or Powerlessness over the envirooment. -6 items

~ Conceptions of Human Nature (trut or distrust in 1ntergnr¢om1 relst.iona ) 6 1teuh
~ Discipiine Practice (lot intemv.ad to constitute a scale 5 mu

In addition, three items rehting to marital adjustment vere 1ncluﬂed, ut were
ahonot intended to constitute & ueah

The itcu are taken from vnriou obm mﬂm senles sud combined into nev ‘om::’

-unobedawn

The utjcct aerks eccb item by eircnng either SA (strongly agree), A (W)', :
n(dim), or 8D (strongly diusrn) Exsgles of itens are gim below.

'9.‘m,@tomammmmumuw Mhinstbeyuh
10. A Child should be tsught mxmwtommmmd. 1ndoingtunga

Part II, the forceld-choice scals, mmﬂ-mmmucm 'm.
soale is given in‘thmctcot'amdo. A trait list constitubed the




third scale. These latter two measures were not used in Cox's thesis, 8o mo
data on reliability or validity are given. | | |

Evidence of Reliability, Validity, and Standardizetion:

Tach of il W'Wﬁn e aisc Ted significently among social classes, but

nore of the scales diseriminate among races or religion, although some of the B
individual items do. Each of the 30 items (five scales, six items each) in the total
scale is analyzed for discriminability between social classes, races and religions.

Biblicgraphy: |
Cox, Henrietts Sheppard. "Social Classes as Subcultures: Variations in
Value-Orientations in Selected Arvess of Mother-Child Behavior."

Unpublisiied Master Thesis. Washington University, St. Louls, Missourd.
June, ) ' |




© Pavextal Murtursnce-Control Attitule Scale (Emmerich)
Walter Bmmerich |

Perents of preschool children

Ares (1.e. language development) T Attitudes
Type of messwre  Open-emled questiconsire

Bowrce from which the test may be cbteined (Rmerich, 1959)

mcmmntitmbym&muoumamjcetin

qunuom&u consisting of eight hypothetical situstions in which the perents .
were asked hov they would deal with their child. The items covtuined in the self-
siministering parental questionnaire ressubled those presented to the children
in doll-play interview. For exmple, it‘nmmutonowa: - S
", !mmmmummmmumm(mm 'mn. anuenm R

" _candy she wants. What do you doi" (p. 303). o
“mm;'wmtmmamamwmmmmm -

thoes scales used £o evalusts the children's doll-play intexview responses, "except
Mthumdﬁc muaottmmormm-wmwumu ‘edult’

terme.” mm,mmmmau ﬁmmmm
~ 43.0 (stroog sarturence) to -3.0 (._&___ﬁ cont The description of the msm' ]
st moturance is given below: o

+3.0 8trong Furturance. mmnmu ehﬂd’n -mnmwam
mawummtmtheeumwd.u
1. Buys severdl toys | : |
&Mfwalmtiu o 7
g amwmmwmmmuum-
mummm«m:mmmnmww | e
‘6.01mmnmmﬂmwmrammmmn o
7. lats child stay up indefint
‘ 8 mmnwmany - 300)







i s v
M of fost  Peresal Practioms Tavmtory |
| @(ioe.‘ language dmlopant) mmmm- |
’1‘31'0 of measure | selr-repourt and ulfndninhtering mord n-m m-

. .erhuﬂﬂntdmwtn&tomkinthem, huanng,
disciplining of « + . [Children /. |

am_m'mantutmwmmm"

-report - uu-ammm .ﬂmntm of ehild-m wactzms, |
Wommmwmktemﬂuuthmmmumtom
truth. meﬁto«nﬁhwbﬂm&iu&ﬁiebtmmmm;
. specific situstion. The inventory iteelf coosists of ftems in six wml m
| vmum,mawimmmmdm,mgzmm

. mtmmrmmmm,mmwmmmm, mmmam
rk‘wumlMtimdmcmm mmmm:mmmmim

B - & Wmmmmmnmm. wammm:mxm
wiich requests the parent to List the ordinal position of the child with whow she

did the dest 5ob in child rearing, thebnt udjultedchiu, thlehiuviththa
eloutk nwioump to ha, ete. -

Y. ‘glmmmmsasam m.m«msmmmum
11 itens.  In 11 behavioral situsticus, the parent is requested to select the best
: mmuitmmumcn-nminm Am]nituv
m\m-cmsum,msmmmn.

R neerly alwys. :
“slmost never (w.tryuoetow mnm)' (wm, ». 5)'.,1

v DESCRIPTION OF oF THIS CHTID'S EXPERIENCES. The exghasis of this description
utawmﬂctommcrmmmmmm |
,oftluduu'snrt ‘namueuuecndztsotlzitm mim“nm

"1. mmmmmmammwm:wu
. his mother.
| mm

T S




i

_his grandperents. o

_older ckildrwm 1in the mxy. .

‘ o R mlmbiu- o : ,

‘2. mm.mm is puuaua, mm—m“"mmuu&‘ﬁ? o’
'j_t _caln and rstioul (I:mntory, »- 6).

V. mmm htusnetim.mmtmtmnitmnhtimtomm-
 care practices. Not only must pavents camplete each blank but they ave alwo dirvected
to check off the alternative responses in terms of priority. As the directions
- state: waxmmmm,uammmmm, ztc.,mtﬂ
m'bhntisﬁudiu." Amitutonnn \

"munm: ehﬂd :c punished mgau.y (mma, shmml cte.) he

crlu.r ,

cllllﬁ. ;
baecuutwdoraﬁtia.\
" behaves even worse.

tries to correct his action if mm. .

f‘ says 1o 18 sorry, but doesn't mean it.
j;L: amhtumnna‘mtom:t.
ks resssurance or

_scts ke ks hud‘ never bem MM wt au" (Izmntum Pe 9).

VI, HOME VAIUES, The scale employs a roum-teem«meum areiits | ;
S m&m&m stete: "For each pair, m;‘umwmwmeuunm
‘ tance tom" A sample 1tom is as Tollows: |

"Moo Hiving his get a good edueation. 000 -
! ' . - 2 ' g g .- - ; . R ~ s Bahpab ‘ N

mmthum who caiiiet edthoinvgtmvumﬂndto
mtwoqmﬁ méhumuncheckmuudity. these {questions,
Parents merely need to check off the most appropriate alternative. m,t&m

© 1 Tequested to react tcmm ovhtebthegmnm ansver$ gave & true
: mmwmmmm shong three alternatives (very ciose, fairly

clowe, not very close). Seccndly, she.is asked to indicate the proportion of answers |

._on.vhich she was complet objeenveaad t‘nnkrrclwngt‘m du:d.m (an, mt,
*Mw,mw;m. | |

; Indﬁitioutothinmtmitulf, cmﬂnmmmummmm

| | imvestory vith camplete directions oo the scoring of the varishles.

| mm of relishility, vundity, and uumnty- S
Tvo wmlidity questions which follow the inventory have M ban mm

| Purthermore, the code book gives emtcauﬁimmmmwm»

~ grotocols in general regarding their validity. Amekonunditydnoumh

| able in terms of the consistency for purental responses. To the reviewers know-

ledge, hovever, relisdility dste sre absent; standardizstion on any research o
r.manmwmmm mmvmmyuumm. -

| PPN TR T R R P DI TP I P It N A s

3




mam,mwrw uanuorchtoolinitsmn‘umm

m.mumy of tlmube tom, mimtty ot dwnwbion-

mbncaw of m |
| cmmn, Rue L. Parest rmnm :mm, n‘apubnahed (W) Jm,

~
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TEST DATA WORKSHEET

Name of Test  Sex-Role Attitude Test (Srat) — Adult Form N
Au;hor Lgonardu; Lansky | “ e
ae bl
Area (i.e. language development) “Actitudés toward ‘sexf-rbkle ‘c'hdic‘u

Type of measure o Questionnaire

 Source from which the test may be obtained ‘See McKay, 1964, in bibliography

‘ ______Deacr_ip‘ tion of Measure: | G

The SRAT ". . . consists of 50 items each of which ask the parent to 3udgé‘ either a

preschool boy's (girl's) or a parent's reaction to a preschool boy's (girl's) pre~
ference for or decision between a pair of objects, games, or activities" (Lansky,

1966).

The parent is ‘gtv_en ‘t:hree, "gets" which are as follows: Set 13 W, PLE&SEB;,
'DELIGHTED, CONTENT, PROUD, Set 2: NEUTRAL or IN BETWEEN THE FEELINGS OF SET 1

*and SET 3, that is, NEITHER HAPPY NOR UNHAPPY, NEITHER PLEASED OR ANGRY, etc.

[

et 3: ANGRY, UNHAPPY, SAD, DISCONTENT, CROSS, DISAPPOINTED. Thus, to each

_4tem the parent responds with & choice of one of three points along a variable

"', which may be described as something like satisfaction~dissatisfaction. ¥For ex-
 4mple Item 1 from the scale which parents would use to rate a daughter goes as
- follows: S T L S o

" If & girl had & choice between playing with a toy gun and playing with a doll,
" how would her mother feel if her daughter wanted to play with both the toy gun - -
o aﬂd the dOll (Cifﬁlé One)?od “vesiave caisase .o .Set 1 Set’ 2 Set 3. ‘ L -
' 7The parent then indicates his or her degree of pleasure or displeasure by cir-:

 cling one of these. There is a comparable item in the scale for evaluating - - | :
' parents attitude toward boys ' gex-role choices. Each camparable item is simi- ,

lar except for the changing of the sex of the "actor," Items 2 and 3 of the

“scale are given below as further exa ' .es of the types of items used. If a o
girl had a choice between dressing up as an Indian princess and dressing up as

~ an Indien chief, how would her mother feel if her daughtér wanted to dress up
as an Indian princess (circle one)? Set 1 Set 2 Set 3 Te B s

3¢ & gir] had a choice between playing with toy tools for building and pleying T
~ with toy things for cooking, which would her mother like her daughter to play
 with the most (circle one)? building tools _‘cooking utensils

" MThere were five pairs of sex-linked activities: (1) playing with a gun ox doll;

 (2) dressing up as an Indian chief or princess; (3) playing with toy tools for

~ building orx tog things for cooking; (&) playing on swings with some boys or some
her) age; (5) playing with a toy shaving kit or a toy cosmetic kit."

girla bis (




» b Hompaakuiad Va0 odas WIRKSE bawe 2 iR T [ S

) 'J:en variab}.ea are measured. Examples are "father's attitude tovard a same gex
. choice, "mother's attitudes toward a cross-gex choice," and "father's permis-

giveness towards the boy's wish t:o sometizes enjoy a amm—sex and other: timea
- an opposite-sex choice." .

Bach item is scored O, 1, or 2, w:lt:h 0 mean:l.ng that: the parem: responded fa~» o
vorably t:o the item. I o ‘ ‘

Evidence of reliability, validity, and etandardizacion. o

No data are given on reliability of the measure. Some evidence on constrt ot
' walidity is provided by one of Lansky's studies. The researcher i.nterested
, :t.n using his measure should consul.t this paper (Lanuky 1966). |

s Bibuogughz

3 ) | Lansky, Leonatd M. "'rhe family structure alco affe*ts t!-.e. model.~ 11, ’saiz-?
S role attitudes in parents of preschool children." Rev:!.s:lon of paper
raad at An. Ort;hopaychiat. Asen. ’ Snn Franc:l.sco, 1996. S |

McEay, G.H. "Some dinensions of sex-typing in kindergarten children' an
' explorat.ory study." Cambridge, Mass. Unpublished Ed.D. disaertation, -
1964 RarVard Univera:lty. : ,, R
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Name of Test R f 'raacharn' mcing 8ca1e of Parmtal mmmconcrol -
. | N(Emertcb) I

Author - | o Walur Mrich | S

| Aga‘ | | . o : "reacheu of prcschool chﬂdrcn | ,_

Area (i..a. 1anguage developmn:) l!urturanee-conttol mﬁ chnd by paunu

‘rypo of maasure g Raeins mla

. Stmrce from whi.c.h the t.eat. may ba obtaimd | (Bumarich, 1959)

Wof&&..

The Teachers' Rating Scale of Pamt:al Huruurmca%trol ta cmp:icad of m
subscalea=~a scale for rating the mother's nurturance toward the child when ha —
vas dependent on her (as "the child's wanting the mother to play with him, . ")
- and the scale rating the mother's control of the child vhen he was deviant (as
-the child's ¥refusing to go home and continuing to play"). 1In both cases, the
scores range from a +3.0 to a =3.0., BRespective exanplas from these subscales
are strong murturance for a child when he is dependcnt on tho aoeher and strong
 maternal control when a child is deviant:
© ™3 Strong Hurturance, Mothar um:lly facilitates cbtld'a mmmme
| of a goal to a greater extent than tha child requested. e.g., uothar Co
volunteers to play with the child in several activities. . . ’
- Btrogg Control, Mother usually strongly interferes with chﬂ.d'c goa!.
e.g., scolds or pbyat«uy pnnuhes che chud for mktug the request. ]

 Since ﬁ.w nursary achools ware imﬁlmd 4in the ample, pmmbly t:he mn
‘mmber of teachers rated the behavio¥, of the 23 motiers wio responded to
‘the parental questiomnaire. The teacheri’ ratings conprtunz the scale, as
previously moted, consisted of two aﬁnahc—-tha wother's nurturance~control
toward the child when he is ¢ At and the same matewnsl bebavior when
‘he is deviant. The respective tescher agiéement reliabilities for these

- subscales vers +.62 and +.41, Moreover, the correlstion beiwsen the sum of :
the teachers® scores on the two subscales with the sum of the mother's mrmmu— |
 control sciles for the first five questiocnnaire items was +.51 (p.<& .01),
- Emserich has 1ndicaced, however, that ke did not conaider thl t:omher agru- -
mant uliabiucy to be wry h:lgb. Gt ,

e
6w
T

| bltographys

Emerich, W, rardnt: tdnntiﬂuuon !.n young chﬂdren. 1.
1955,. 60, 257-306. | M 119-‘-’-—- Hosoge»




TEST DATA WORKSHEET

Name of Test The Traditional Fanily Ideclogy Scale
Anth& | | | | Phyuis Elaine Mfmm | E
Age B Multa

Avea (i.e. language“ dmlopment:) Familj 1deoiogy
Type of measure o Likert-type scsale | )
~ Source from which the test may be obtained ~ See Huffman, Phyuis in bibliogrsphy
auerigtien of Measure | - B
The Tralitional Family Ideelogy (TFI) is compoeed of 40 it sms, &ivided into aix
mb-mies as follows: . |

‘couvent:iml values--lz 1!:ems

Over-idealization of parents--6 items

Power-relationships«-9 items ‘

Pseudo-masculinity and femininity«-s items

Discipline~-7 items

cheetion of id~-«6 items
- Some items are fnciuded in more than ome subacnle. There are 40 difﬁmm: um,

of which six are used in two subscales and one is used in three subscales,

Ezauples of the items are as follows: ‘
£¢ helps the child fn the long run if he ia mde to confam to his pazents‘ 1d<.aa,
 Women can be too brighi: for their own good.

It is emnly natural and right for each persan to think that his famuy is bett:er '
than any other. . I

 The cnyi.ng,‘ "Mother knﬂwa best" stnl holds mm:ew than a grain of truthu |
| ;m uvunarried mther 13 nmrally a greater faﬂure thcn the unmrried fathqz.

"gix choices were aumad +3 for st:rong agraement, +2 for moderate tg:emnt, :

+1 for slight agreement, ~1 for slight disagreement, -2 for moderate diumament.‘ o

-3 for styong disagremnt" {Huffoan, 1950).

Evidence of relisbility, validity, and ttandatduation. | |
~ "Reliability of the actla, based on odd-svea correlation c.urected by ttm 3paarm-» -
" pyown formula, was .84" (Huffman, 1950, p. 32). Item wmeans and m :mdu of |

~ discrimination power ave given for each item.

| m 171 scale correlawsd .65 with the Adomo eebmantriln mle and .13 a.tth the
Adorns ¥ (Pacism) scale when given to a group of 109 students in adult eming
iyc!wlogy cluael.

| there are auggeaud ralattonships be't."!eu m scares snd rcugi.oua profcrm aod
attendsnce at chureh. Persons whose religiom.and politics were differeant from
these of their parents tended ttrongly to huve lover TF1 scores tlum subjects

e
. Y




o nuffm, Phyllis Blatne,

| Mving the see rengim #s their parents. There was 1no relatimhip appamt: of
Y71 with the subject’s yout:iul affiliation. Yhe velationship betwesen IPI and
oCowpat

o lon was suggestive, adéitioual data aza gim by nuffman on m acmo
\m mjacttu qmtm m;mn | |

- Biblt

Adm, T. w. and Othnzc. - gtharuarmn rerunn;ig Row York, Eltp.r and
| Brothers, 1950, B

Mthoﬁutm pexnmnty and fam:tly 1deology= A mle |

for the measursment of traditional family ideology. Unpublichea mtm
thnia, Weaum Resexve Univeuity, 1950.




- msrnmwousnnm' B

- Hl-ﬁof'““ | " L | Unnmd—-oA ueuure ot Pmot' "ue:!.proci.ty concept
m,,,, C el o e Gondor, B T e
3 Aves (i.u. 1“8\"80 de"ﬁlw Reciprocity ( “""”"“7 s ooc:hl Wtw‘)
)m‘ of m‘ . T,,,;...gnuvmu1 (p:tctuu test with memoptf.on)

o ﬁmga fm uw.cn the :eac uy be obcuned Unpublishod-m hs.buosraphy

.

oo of Measure: o
ier presents s series of six picturet to the w‘oject and t:hen ptocoedt .

| Vvi.t.u the Anterrogation, which for FIGURE I goes as follows:

Thres wen were arguing. (Pointing to them in turn) One was Auer:lcan. m m
S lucl:uh onie vas Chiness. They were talking about flags; which is the puttmt
%7 #isg.  (Pofmting) This is the Chinese flag, this is the Americas flag, and this :h

~ the Eu].:hb f£lag. The three men were Chinese, American, snd Eazl:hh. TA) uow wbut V

P ' “‘f ,”_go m thm tu’ ““! (B) And wbo vas tizht, (c) %,

-r B.h; aub;lactzc in gudu“l-S. !hrtley aud Goudor fotmhd a Ptozrecsion !ro- ol e

7“*,?,_,,"};0 Stage II to Stage II1 as the children becowme oldet. Stage I "involves" abuluta

Judgment, m gensitivity to relativity of values;™ Stage Il involves “symsetricel®
- o With basic sociocentrism maintained; Stage 1II "involves a recogaition.
" that. others may be motivated ss we are aad derive value: judguents from a perspective. .

fmch differs from ours." Examples are given of vesponses which are typicaliof - -
o ochiildren dn each of‘ the Stagu. 1, 11, md III. Thue mplu are mblc u gmn&
miu; critotu ' . .

'ottutu‘

nmhy, E.L. and Gondor, E.I. The dcvclo'punt: oﬁ chlldun s um about ﬂm:u‘ B
" .community. Unpublished umocti.pt, Hew Yotk mumh Council of the ci.ty Collegs
of ll-n York, 1957 | |




. [ . . . . .

4 - Y . . S
o I % + " X

" 4 p £ o 2 LYo
1 . : ATy N =
Smide. ¥ i St et n R

H




Neme of Test Check Sheat of oppoz:m:y in Human mm::m

. Autbm B | “cunninshu. Ruth ud Anocuus
Age : | Upper elementary and oldcr

Aru (:t.c. lmnage dewalopnmt) Opport.uni.ty tc pattic:lpate 1n huum uhcions -“f L

Type ef neasure o - Qnuti.omiu | ' |

~ Source from vhich the test may be obtaiued * See mgm, Buth and Amcmu
S - in ubuozraphr |

. m:__r_:t L of Measure: : |
| najor purposes of this Choeck Shut . o o T8 tO d:tseovar the ungc of ac- -

- - tivities in which an individual engages, and the values he places on them. .

" There are also-opportunities for the individual to indicate his opiniom of -

... -the degree of adult control, to show to vhom ke would 80 for help with pcnonal o
.- problems, and to give his opinion of himself as a greup  member. The responses

~ -om this instrument were hLelpful in gsining insight 1nt.o the relation betwesn
. childven's sxperiénce and individuail differences, age, sex, and between oppor-

~ tunity for an experience and its valus." The measure consists of 40 activities
 which the subject is to evaluate in two ways: 1. How often he participates in

. thess sctivitieas, and he checks a colum to indicate either frequently (almost

" ewery day). sometimes (oncé a week or so), seldom or never (not more than cnce
. & wonth), and ?. For the same iten, the subject also checks how valuable he-

M perceives the experience to be for him, and checks it as either important, O.K.~ .‘
good but aot iupottant:. unimorunt. or !. sauplu of n:eu are thc follow’mg

,-f'ij'In- 1: Be a mamber of a tean tormnpoﬁ: , '
.. Item &3 Work or play with people of different t’ 14 ‘1ous beliefs.
I gn:u 8: Work or play with people who have com:ldatlbly 1eu uouty
~ than my family.
B »Itu 17: Meet people who come from outside ly mmnuy. ‘
~ Jtem 24: Discuss boy-girl tehtw o |
. ~Jees 313 !ioﬂ; for ply.

m auh consists of five additioul {tems uu:g thc aubjoct t.o whom he mld 30
_ 4n the femily with a personal problem and to whom he would go outside the fanily

~ - with such a problem, how he fesls sbout adult m:nmmn,,mu.mx,“

13-muuhnmcoaouchm£mmm hoemwmmmuuuhuh




‘ Rnth. Understand:lng group behavior of bay¢ and girh. New York:
!eacheu couege, (:o].unb:la University, 195k, .= g




o Type of -aasu:e o g‘ | ﬁamination questionnaire o ‘jF |

TEST DATA WORRSHEET

' Classroom Social Distance Scale

’:Cﬁnningham, Ruth, and Assogigtea

h Upper elementary

| Axeu (1.&. language development) - Social acceptanceérejection ‘

| 8uurcc frcu‘uhich the teat may be obtained  See Cunningham (1951) in bibliography‘

o gggcrigtion of Hhanure*‘ - ‘ o e | L

- The ‘instructions and mathod for using thia acale are aimple and atraight forwmxd. |

~ Rach child rates every other child in the room on a five point scsle as followa'f B ;
© "3 Vould like to have him as one of my best friends. , I
2. Would like to have hiu in my group but not as a close frienn. -

3. Would 1like to be with him'onme in a vhile but not aften or fox long
L at a time. o

4, Don't mind his being in our room but I don’t uant to have anything

~ to do with him. ‘ .

5. Wiah he,weren‘t in our toam.

: c“ﬂningh:n (1951, e 171~72) states, ragarding this scale, "It aliawa for a
 reaction, on a five-point scale, of each youngster to every other in the group.
This instrument is most useful, in our opinion, in studying responses of each N
 child, when it is used by a teacher who knows his group. However, it is possi-
- ble, by assigning numerical values to the five items on the scale, to arrive at
- s of gocial distance scores: one, & gself-social-distance score indi~

““éating the degree of acceptance or rejection of ti the group by an individual; and 

nkggggnrsocialuaiscance score, 1nd1cgting the desree of acaeptance or re-

“ fjection of sn 1ndtv1dua1 bx the groug."

' Byidence of‘reliabglit wvalidit and‘atandardiahtion:‘ R
~ Cunningham reports correlations betwean scores for group-social diatance (how ,
' other rated him) and chronological age, 1.Q., and socio~economic status. She
 also reports correlations between se1£~socia1~distance (how he rated others)
 and chronologicsl age, I.Q., and and soclo-~economic status, The subjects uere 32

fouxth and fifth grade children,‘gnd the resulta were as follows:

Pactors Correlated Correlation
’Yhuqucocialadtstance and |
Chronological age B | .036
Intelligence quogient 4480
Sé&io**cunanic status' -.337
8e1£~accial-d£atance and -
Chronological age , - =-.345
Intelligence quotient ~~'W;,e.ozg.;‘
"‘009 ‘

~ Socio-economic status




Cunningham observes that the child with a highwsroup social.diataane acore
tended to be the child who on the basis of her Social Analysis of the Class—
room (described elaeuherc in this book.) could be described as follows*

“. "He 1s aggressive and displays a high degree of initiative, espacially in
suggasting interesting things for the group to do; he is cheerful, jolly,
enjoying everything he does; he sees a joke easily and can laugh even when
the joke is on him; and he is friendly and goes out of his uay to be n;ce |
to his colleagues. ‘ ;

- By the sane token, someone who is judged to be timid, untidy, and aftaid
~ is frequently sad or unhappy; who is unfriendly or too bashful and shy,
- will tend, in this group, to receive a . low scote on the CIassroam SOcial
Distance Scale." | o , o N e

 Bibliography:

| Cunninshim, Rnth. Underatanding group behaviur of boysAandAgirla. Nen'!otk:
Teachera College, 001umbia Untveraity, 1951. ' . -




TEST DATA WORKSHEET

Nawe of Test o " Hackett's mtmt:ric 'rcchutqu :
Author o o - ﬁally Mchgu’borg-mckote |
Age - | ?tuehoul children |

Area 94.e. language development) Soctal htordctton lﬁn‘ classroons o
Type of ..mr.  Sociometric techniw | . | SRt
Source from which the test miy be obtained (Hacket, 1963)

~ Description of Measure:

' Hackett's Sociometric Technique was based on behavioral observations of the e
child in play sessions entirely. Its purpose was to reveal the child’s social |

status within the group. As an expository device, it may delineated in terms
of an external approach, and t.hgspcci‘.ﬁe ingredients of the wethod, =

' General Description

. The measuring Szustrument rested on the premiss that a child's "sociometric
 choices could be determined through systemtic observations and analyses of
play Dehavior. Cn the basis of recorded observations, a sociogram comsisting
of a graphic vepresentation of a child's social contacts within a given time |
could be constructed. The graph brought into focus a child's interactions,
~ his velations with the group or any child in the group, and the type of socfal
contact bhe initiated or invited. This sociogran $1lustrated his status and

|  persitted ,mne‘itauw asswell as qualititive analysis of soctal behavior." e

| %he Method

o recorded in the record, the units of behavior to be described, the typs of
- contacts the child made, and the categories smployed to classify the various
© types of behavior exhibited by the chdld,

‘Bertinent Cbservations

_ "™he pertinent cbeervations were made ov. three consecutive mormings during
 free play® periods.. . . Each observatton period lasted 45 minutes. The
observer followed the child throughout thia period, using shotthand Co describe
 all social contscts, and recording verbatim ali werbal exchangss, Monologues,
. singing, and laughter were included {u. the vecord, All three reports, com-
. piled by the same observer, were then combined into one rumaing sccount of
. two and & quarter hours of cbsexvation.” F e A

The essential ingreddents of the mathod included the pertinent cbservations

7 m rusning reﬁ&re was analysed in terms of "episodes.” "An episode reprasented B
| ‘the smellest discernibleiunit of action.. . « ¥For purposes of the sociogram,
however, only those episodes which were relevan® to a social sitvation or an




' change 40 4 soctal situation vere disignated with consecutive Arabic mumbers.
When, for example, a child spoke to another child requesting a toy, this was
conisderad an episode.” | IR o | R P

pes of Contact

pifferentiating recordings were made for }'“"pucsoi.ng' contacts, as when the o
subject approached another child, and 'nconming' contacts, those initiited
by the other person.” A third recording was made for verbal and physical

- contacts, o | R B o .

 Gategories of Behuvior o L
From the materials in the running accounts of the child's interactions, cate-
. gorfesa for varicus types of behavior wevs developed. The development of these

categories preceded according to certain sequantial steps as follows:

1. "As a ﬁtat a';:cp,f the v&:toixa types of outgoing and 1nmtng contgcei,
Gh’.ld o adult;“" noted.," S o ST

2. " The sacond step pertained to the subject’s communications. These

 verbalizations wera categorized under several headings." For example,
the provision of informition by the child served as one categorys .

"Ons hundred miles means how fast you can goee o o I ambulldinga

‘garage for this truck".

‘3. '"rhe third step consisted of an appraisal and summary of incidents typical
. of diffevent forms of the child's social behavior withic the play situation."

The complete and detailed description of this appraisal system has been pre~

sented. In general, the seven behavioral systems employed for the child's
 soctal behavior were as follows: (X self-assertivencss, (II) aggressive
 behavior, (III) hostility, (IV) submissive, (V) domineering, (VI) cooperative,
- and (VIII) sympathetic. R U T U P L

" Rach hehavioral unit included a definition and behavioral exmples form actual
~ social {nteractions between children. ITllustrations from both aspects of the:
' “behavioral unit are presented below'z B

™, SELF-AUSRRTIVEWESS @ .
. (to be clearly distinguished from aggressiom) |
. The establishment of self-identy through free expression of feelings, desives, |
' opinions. The child feels suve of himself, he knows his rights and feels free .
to let others kuow about this, expresses himsolf naturally and directly. This -

~ may tnclude comminds and deminds.

fhe children had £inished rest period and !uldsd their ’r‘ugn.: | A -mnz mchu!
down to get a child's rug and fold it for her. Tha child quickly grabbed the ]
 rug and told the student that ‘thrcould‘dc it herselt,”

| "he £inal step routinely used, pertaived to an fovestigatton and summary of
_ the child's moods: laughing, smiling, crying, screaning, whining, and pouting =
“were consicted under this heading." [ o




DG e D L e b Sl e A

content validity.

The authors have ‘*1,30 mmndoé that this method of nupuu ‘&:chﬂd"s‘ B
social contacts be used twice s year to review social adjustment of indi-
vidual children. @ L T S

Evidence of reljiability, validity, aod standardisatf fons e
. .Fo direct data on semples, norms, validity, or relisbility have been provided |

for the use of this instrument. Some evidence has been presented which indf-
cates, however, that the scoring is objective in that it can be reduced to

. emumerative procadures. Case histories have alsc been described which illus- =
trate the application and value of the sociometric technique. The rationale

for this instrument .as:ezplained by the author, would ssem to provide some

W,

Bibliography:

' 1ts use in the study of individual child behavior, Journal of Hiteanistic
. i Peychelogy, (1..1953,7 3 54-59, - - o o
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_ magasine when child addresses her." Other categories are VGiving Pm:luion-

- Criticizing, Directing, Giving Permission, Giving Praise or Affection, Helpin;.

TEST DATA WORKSHEET

Rane of 'Idst. B Mother-Child Intéia‘ctioh ’Ij'eat‘
Author  Zunich, M. . s,{
: A.gd o  Hursery School Age

" Aru (:I..t. huguagc develmem:) Mothexs' bahavior tmrd cb:lldzen
| 'rype of measuire | Oburvati.an frm of raferem |

. ‘,‘souzcc from which t.he test may be obtained See Zunich. M. dn bibliography

'Deminx.-on of Measure: ‘
. This ia s fyme of reference fot use 4n obaerv:ln; nothar-ch:lld “:mterm:ion, -
- nlthough the 17 categories refer primarily to the behavior of the mother toward f
 the child, and invoives little if any recriprocal behavior on the part of the SR
" ¢hild, Esch category has & nase, a short description of the kind of bshavior o
_to be observed, and an exampia. Thus, the first category is "Being un-coopcut;ivcw o

r“l" Mother ignores the child's stimulation. Ex: MNother continues to read = ““*ff;%ff‘j

. @efey uo:m consents to child's propased scotivity. Ex: '"Yes, you may use the

‘towel." "Observing Attentively ~- e.g., Mother noticeably directs her attention
 to the child and/or child's activity by silently wttchim. u' uother utctuo
child as tht chﬂd phyc with the stwc."-\‘ o

m t:otal n.: of ut:uoties used ‘is as fo llcua Being Moopaative, conucttng,

- Interferring, Interferring by Structuriszing, Lending Cooperation, Observing o
- Attentively, Playing Interactivcly. Ruscuring. Rauinins Out of. Couuet. m::r:l.ct-
q,!.ng, scrucmum, 'reuching | o | ‘

dence of relisbility, validity, snd standards ma o -
31isbility was measured by calculating percentages of agruunc hctwun tuo

| aburm “ . recording maternal boh:vior ‘simultanecusly duving thitty-u:luuec por:l.ods. L

':bo observeis were trained to reach a certain level of agremc in their obutvm- O
. m batotc actunny bcslnnius any collection ot dl.u.. ‘ S

B ‘zom notuura and t.hcir ehudm me ob-mad mh :l'n t:ln th::ty aimu obomu- 2
 tion periods by two observers, and the percentage of agresmeut betwsen the observers

| of 88t

for the 17 catqarm uasod fm 81 to 100%, with the mdun momt pmmuge

- coruutm were ccnpntod batwun tlu: Hothu"a att; itudu. as uulurod by tht mzr.
- apd their obsexrved behavior emrd their children in the 17 categories mmtioned.
;)Mu of m 272 corrmtm me s!.znifimt at thc +05 level or hytnd. The




‘guthors point out, in view of the large numbexr of correlations done and the possi-
~ bility of a number of them being significant by chance, that “Although logical re~
 1ationships are suggested by the significant values of the correlation coefficients

" batween the six attitude subscales and six behavior categories the {nterpretation

" of these atatistical relationshps should be undertaken with caution." "Of the sev~

 euteen behavior categories, only two showed a significant relationship with the sex
. of the child at the .05 level when the median test was eaployed. The mothsrs of
 daughters evidenced more Contscting than did mothers of sons. ‘However, mothars of

B sons showed more Observing Attentively behuvior than did mothers with deughters.” |

Eibliography: | o e
| Zunich, M. Relationship between maternal behavior and attitudes toward children.




 Bems of Test D Scale for Children |
. Muthor © Patricia W. Lunnsborg and Clifford L. Luomebors . .
| dres (L.e. Lenguage davelopment) . Soctal Deatmabiitey . |

- oriteria employed in rewriting were that, ian K's opinfon, (s) the item had an ob~ -
 wiously socially desirable responss, and (b) the item was one for which it was

oot 31l give the scme answer, a.8., although the SD respouse to *I like to take a
 bath” was considersd to be "yes", it was assumed soms children would say “yes",
 soms "po" 1f they could answer uninfluencod by test-taking attitudes ake™ Moae
 mentary school officials, and relatively Zres of auxiety contant by a-pasel of
10 graduste psychology studsnts. These fudges independently selected the respomse
"~ (yes-mo) to the original 89 statements that “saxious children would give-and the =
. non-anxiour Would not", using a common deffanition of snxiety. Items were elimi-~
+ . nated when there was significant agreemmt anong the judges as to an “anxious”

' from the resulting 78-item pool, and 20 ites D scele vas derived. - -

- "'SD scores o icently higher for girls ‘boys (t 4.78; p-.01) and de-
(. clined regnlarly with grade for sach sex. fowsver, the only significant mecn dif-
" feremca for girls and boys combined was betwesn the fourth and sixth grades (t 2.35;

" P .08). The split-helf relfsbility coefficient for the SD scale, coxvectsd for




& e gt sren . PPersas ridvded e ot e - B

TEST DATA WORKSHEET

Name of Test ~  Slobodian Reading Observatien Record (ROR)
‘Anthdr | ‘f  f :  ~" ' 1une Jeﬁkinaon sxobodian |
 Age e L ”‘,*‘ |  Tea¢hers of elementary achool children

.ffrlf‘Area (1.e. 1anguage developmant) Teacher—pupil interaction in the setting l
o | | o of the reading group o

- Type bf maaanre R Structnred,observation schedule

J‘JSource from which the test.mny be obtained

Degcrtgtion of Measure: | o | ‘
. The purpose of the Reading Observation Record was to "guide the obaervafion and
- — - gystematic -recording of tescher-pupil werbal interactions in the. setting of read-
= ‘ing instructioms....” The ROR “was developed following procedures outlined by
" Medley and Mitzel (1963). The ROR makes possible the sequential recording of
verbal discourse segments ... and elements within thesé ségments." Consequently,
the schedule provides “dats on the number of call-on response units, acceptance-
response units, rejection-response units, interruption~response units, interrup-
tion-acceptance units, and interruption-rejection units.” The ROR also provides
data ‘on the sequence cf interaction, as wcll as the "time spent by teachers on
~ wvarious standatd readina 1natructionai activitiea." SO

”Exanplec of the major headings within the BOR and the deftnitiuns fot each are
given below' | | | ,

"2 Egegiazg, — The major headinss are liuted belaw with definitions for each~; !

- a. Talk - Presennation of 1nformation, atructuring by use of

| ‘statements, possibly leading or transferring to question-
ing. Literally any statement which is not in response to
a questiou or in response to teacher request for 1n£orma~ r
tion falls 1n the 'taik' category. : »

‘tinn: - A teacher or student asking a2 ques- |
by command a response fram a student
~or teacher is marked in thia column,

Cs. Renggnds Answerc given to questions or replien made when
"called on are indicated by matking the approptittc‘box un~
 der thia coluln.v

d. Interruptian - A.suddan change of topic which occurs before
~ the appropriste series of actions to close the unit of ac-
tion is completa. ‘Entxance of the reading group for £n~




formation, etc. by a student outside the group.
Teacher stopping the chain of discussion to spesk
to child either inside or outside the group for

N purposes of maintaining order or giving direc-
tion., Correcting of oral reading by supplying
word missed, or by msking the student reread for
aelf-correction.” (Manual, ROR). L

Evidence of reliability, validity, and standardization: o B
on two different occasions, interrater agreement for the clagsification for the
observation made reached a level of 95%. In one case, agreement was between the
author and sn assistant with no training in rating (Slovodiam, 1966). In another
instance, five experienced special reading teachers were trained as observers for
a specific study. "All reached a criterion of 95 per cent agreemsnt on all ob-
servations nade during training" (Davis, & Slovodian, 1966). No data on norms
or dicect eviden:e of validity have been provided. B -

. Bibliographys: |
Davis, O.L., & Slovodian, June J. Teacher behavior toward toys end girls fn
first grade reading instruction. Paper presented at American Educational
Regearch Ass., Chicago, February, 1966. | - -

Slovodian, June J. Personusl communication, March 8, 1966.
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 Name of Test |
- Author | ) _—“uilber& rtmost and chéﬂes 'Dmfbletpnj o

ez, he mst make a *like-different! julgment aod n 1dentsfication.”

TEST DATA WORKSHEET

Age " Kindergarten and-firsﬁ”gtade"

Area ( i.e. 1anguage development) Articulatory discﬁmiagfcion

Type of measure  Picture~type sound discr!.uimtifﬁbn test

| Somree ftonwhtch the test may be obtained nimbieenn,‘t.‘-.‘f. et é}. s AR aualya’{sl

of the relationships between spescn and reading abilities of four hundred and

twenty five first grade children. Uppubliched Mistar's thesis, Boston University,

nésctigtion ‘of Measure: |

 Yhe Boston University Speech Sound Dtscrimiﬁétian:’:ut rcéﬁir“ ‘cﬁtldxcn' éof .

identify paired word sounds correctly and to discriminate between unlike
sounds. It 1s essantially a revision of a similir scale originilly developed

by Mansur 91950) and partiilly validated by Harofan (1951). "The revision
" took the form of eliminating some word pairs, adding other different paivs,

using fewer of the possible combinations of each pair, ‘and vevising the pic-

‘ture cheet to obtain random positioning of the pairs with only thres word

 pair pictures." (Pronovost amd Dumbleton, 1953, p. 258). These arrangements

‘on & test page included "... one_ 'unlike' palring and two "14ke' pairings”

Z:e.s. s catecat, bat-bat, ‘cat:_-bay. "The position of the particular word
‘pairs was selected at random in order to eliminite the factor of pattern

" responses. Simple line drawings were used for the pictures, vhich were “p,'.é_.“;“ 5

" fn aduinistering the test, only two of the possible combinations of each pair
. of words were used: the 'unlike’. pairing as pictured on the picture shuet, and
one oX the *like' pairings determined at random. The order of presentation of

' the items was determined at random also. On each half of the test, one-half
_of the ‘unlike' pairs was presented, and one~half of the ‘like’ pairs--the
 picture sheets being used twice in the same order.. « +

On the present test the child, in order to vespond to 2 presented ’uniﬁ:e‘* pair, o
‘must make only a 'like-different' judgment. Ia responss to a presented *like'

fhe couplete test consists of 72 patred words. The anditory characteristics
" of the paired sounds consisted of vowels (c.g., pen-pin), semi-vowels and

npasals (e.g., lock~rock), plosives (e.g., cat-bat), fricatives (e.g., vase~ -
face), blends (e.g., grass-glass), and miscellaneous {e.8.s; pan-sand). |

 As an example of the procedure, a description of the "familiarization™ follows:

e g Ampraeng e M A PR vt o 4

Boston University Speech ‘Sound Discriminacion-Picture Test §

B i M T, SO
" bad

s »



45, Use ptct:ure No. 1 (cat-bat) for famﬂiarization 1nstruction as fallmm' |
'We are going to play a game with these pictures. Each page has three
pictures on it like this. On this one there is a picture of a cat and a

bat, a bat and a bat, and a cat and 2 cat. When I say two words, you point
to the right picture., 1f T should say cat-bat, you would point to this ome.
Which ona would you point to if I said bat-bit? NRow listen carefully, becanae e
‘I am only going to say it once. Point to cat:-cat."" SR :

| ‘comptete instructions for scori.ng and administering the test are ava:tlable.
Though the majority of the children complete the test in 10 to 15 minutes,

gheu 48 no time lﬁ.mit: for administeﬁng the sc.ale (Pronwost And Dvmblet:on,
953). “ - ‘ | R

"The test was orig:lnally desigmd to test speech sound discrimznatxon of yaupg‘; o

children with misarticulations of speech sounds, The correlations of dis-
~crimination ability and articulatory proficiency are low and we do not use
 the test except with the children with a large number of misarticulations.

' Dr. Bernard Schlanger of Ohio State University has used the test with retarded
children. Several psychologists have used the test as a gross auditory
‘discrimination test for the testing knowledge of the same-different concept.

It has been used in Head Start programs and with neurologically impaired
, children, but I have not: seen any of ehe data (!!ronwost, 1966). L

‘Rvidence of reliabilitx, validitg, and 9tandardizatton* : - o |
"The nmhcr of correct responses was asaigned as the test score. ~ The range of
‘scores for the 434 children tested was from 72 to 163 the standard deviation

. was 6.56, the mean was 65.5, and the mode was 70, ‘l'heae measures indicate a

 distribution which 1s strongly skewed negatively." Further, about ". . . 10%
. of the children attalised scores which were one or more standard deviations ‘
" below the mean. In view of the skewedness of the distribution of the results
- of this test, one would be justified in assuming thit any socra one or more
standard deviations below the mean mld indicste poor abﬂity in speech and
sound dtscr!.minauon "o , | |

| "'Reliabﬂity of the test-" ‘I:he produccomsent correlation euefficient beman ‘
the two halves of the test, with correction by the Spearman-Brown formula for

o attenuation, was .88. “Ihis coefficient i.s sufficiently high for the test to

be used with confidence."” Moreover, the ". . . order of difficulty obtained
~ for the items was similar to *-huse found by Hanmre. .o L195_Q7 and natoi.an
H....[i's\s_z]. | | | e Dl |

‘Validity appeara ‘to rest: esaentiauy on it:em amlysi.s baud on the par cent
of correct responses on each itew by upper and lover quartile groups. On chc
strength of this procedure with the phi coefficient, 65 items were significen
- at the .01 level of confidence or: bot:ten These coefficients vange from .17
to .41 (Pronovost and Dumbleton, 1953, p. 263). The authors, however, y,ive
~the follaving pmaut:im regmding the use of t:he tests.

| 11.7 "T!m 1nstmnwt is valid and reliable, but: aubjecc to some nmit:ati.oua. -
It does not test on a high enough levsl of speech sound discrimination to be
used fn a definitive study of the abilities of the normal population, When
. used as diagnostic instrument, sthe instrument is valuable as an indicator of
- the adequacy of a child's speech sound discrimination abilities. The inability
. to find usable word -pairs which caa bs pictured casily, however, mikes u: '
o gimpontble to t:ue aach difficult sound ia vazcions combinatim‘




Evidence of reliabﬂ:ltz. validity, md standard!.zation* |

) 12.7 ‘The 1limit on the validi.t:y of the :I.nstrment: in individual use is the
. articulation of the person sdmiantstering the test. If the tester prolongs
or emphasizes the sound which differentiates the words of a pair, the child's
score will be higher than it should ba.. . . Greater validity could be ’
obtained Lf a tape recorded test were used under controlled acoust:!.cal
| condit:ions” (!'ronmst and Dumbleton, 195.’, p. 266). | _
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TXST DATA WORKSHERY

; | Elkind's Anbim m::uru
mther  DavidElkied

Ast L 6-11

ires (L. ‘language development)  Perceptual development

'!no oc rmu‘ o  Performsnce sca.le censisting af anb:.gmuu blsek
. | o - and vhite figures e

*m auwtchthttntuybaobumad “nwtmtntuafuchocm J
plotures...have besn depesited with the Amerisan Docusentation Institute,
Oxder Decument Moi 8156 fyem ADI Auxiliary Publicatiens Project, Photo-
 duplication Servies, Library of Congress, Washington 25, D.C., remitting |
in advance $1.25 fer pheteprints or $1.25 for 35mm microfilm. MNake chacks
paysble te: Chief, Photoduplication Servieo, ubury of Congress”
“Mﬂd, 1964, po 1391)0

stion of ) o | |
materials consisted ot two sets of mbim ptemm printed in bhck and

o  white and mounted on 8 x 11% inch tag board sheets, For oue set of figures eaxd- h

" bosyd shields wers available which wers so cut that when They were placed -over

' the ssbigwous figure ‘the hidden (xaversed) figure becams immediately apperent..."

 (Blkind, st al., 1965a). Standardized directions are available for the o
sémdmistration of the test, its scoring, timing, sod sequence of muzm" e
 (Rlkind, 1964). These dizections are slso mi.:labh M obtatniuz t mmhn
. scere of 1ou-n£ns mmna, st al., 1%5!:). » |

. the thbcmuué to cbasin normative data mpmepml luraingm

~develgpment (Elkind, 1964) to check Piaget's hypsthesis that complex pevesptusl .

 phenomena-sPguch ss illusions, sise constancy, sod figure-ground reversals,--

T Mesedarived ‘from the intersction of maturatien and experience” (Klkind, et 8L, |
" 1962); to investigate "the effects of perceptusl trsining en unmatehed ‘sewpies
 of tyain-injured and Zarilisl retarded children" (Xikind, st sl., 1965a); sod to

o stwdy Fiagst's theory ef decentration as it relates to g perfornmes. ,'nm -

theory helds that, with incressing sge, ", ..the child’s perception becomes
vely decentared in & sense that it is graduslly M!miuwlm
Mnum of fisld effects" mh an, “geod fm," "emtimity." and "clm"

- ®ikind, ot al., 1963b).

.~“wamw£zmmuchma tnbothlm: AamlSeth I:l.lt&l

mx Alm:urﬁy T ;AM | e
o Vace (left)  %ace (left)
S Yace (rs.ght) I "~ Faee (xight)
m'z\ Atree  Atree (orhead)
e - ym {lege, bottow)

| rm (right, bottow)
Face (right, m)“ (Rlkind, xsu, T
‘ ﬂo uﬂ)‘ - i




““"‘z’ '

%m,! of ulhbtng, mwg,_ md acmduumin | R o
| wntmmmmwrwvuwusmmumbjutmu —
~ Sellows: (1) to obtain nexsative duta: total W of 135, age raunge of 6-11,
Tewer wh-cun mm. R smm each age mae 18-27 (xlkind, 1964);

R €3 W't theery on perceptual cmplexuy: ‘Nof 89, range of age > levels
- betwaon 6 and 8, children attemding a mivcrtuy school (xlkmd. ot. al.. 1962) 5

3) Munmiuud (3I) and faailisl uurdam (my: 4%1, awvaga c.A. of
93.31 months, 39 FR, average C.A, of 101 mtht (1965*), ‘ R

(&) WMI domtu:hn ad r«ding pu:tmwx- 60 children in gndu 3-6, o

wfﬂwiehmww,ﬂtthmtmuuummu
mm mmmg {mkind. st al., 19651@).,, |

Mlu of the...nexmative -tud, Ius :hovn that: (a) t!u m m «E nbim
pictures have cenparsble means and 5.D. at each sge level; (b) the cervelations
batwesn the two séts axe positive and tend te increase with age; (c) with the

" smosption of the sixth-grade group, the mean awbiguous picture scores tend to

 inaxense regularly with age; (d) thers is a lew but positive correlation between |
lqmn sbtained en the asbigaows pictures and those ebtained on & widely weed
growp test o« general intelligence.” In genexal, the cerrelatien eod!iewn |

" Latwete thess two tests (A and B) of subignous pictures range from .32 te .71.

© the cirrelatien between the cembined scorss (Score of Set 3 lusamcdutn)‘
| sné the Xuhlusa-Andevson Intelligence Teet rangs from .44 .8 .67 fer ages 8«11.
,uwb'?,thumnrma.mudatmsitm.lﬂ(nlkm.IM).‘ o

. 'Bn mmlts trc-thcm d!thu mzhmu!umhd m !ollwlng: |

L (1) Il the case at m of amb:n—pthm injured mm, ...m n ehud
nﬁm & higher lsvel of mental ability anchtldwomehedmm

| level o! perosptusl achievement (slkind. et llu 965!)-

- £2) m.x children (as- reugs 6-8) mprm greatly vit:h specisl truniug. m.
- the influence of mmturatiox was suggested by the finding that 6- end I-yu:-»ld

7 shildven required mere intensé temching and reached s lower level of perfermance
_tham d1d the 8-yesr-old children." These findings ar> xegarded as consistent

with the cross-sectiensl m‘ﬁm yeported by Ploget en which he based his

_theoxy en intevectisnsl perception (RBlkind, et a&l., 1962). In the compsrisen of o ‘

. :mwumnumaso)mmmtm(uono).um
 matehed su crucisl varisbles, the results indicatsd that "...slswer readers were
significantly less adept than average raaders of coupareble age, inulnme. ‘
md sex, Slew readers had lower pre~training zcores, required mere and wore

B »_,wmwzanawmummmmmmmm,wwm
. efilects of training to a significantly leesey extent than did the averags readsrs."
wuunmwwmmmmmm‘ hile these results ds not 3

« %3 the vele of pexcsptwsl decentratien in weading, ner the validity of the
. ! snalysis of this precess, they do previds evidence for the censtyuct -
. of th: natien of decenmtratien and for the fruitfulness of the legical
| "";},‘," mmcm M mmmg tastable hmtbnu“ amud, et al.,., 19655. |

P . | | \ ‘




“3‘ N

A % Ikind, D Ambim ptem for umdy o! ml dmlopmc m uminz

ARG o no;r mm. R ‘Q! M @; 21310« m““ 0‘ pomptml m’.ﬂl at
~ thres age levels, Spience, 1962, 137, 75%.756,

‘m, D., Koagler, X. R. s GO, Elsie, and V’N m, w. A Ef.foctl ‘! o 3

- ‘peroeptual training en wamGtched saxples o! brain-injured and fanilial %

. yetsxded childrven. Ji 31 of Abnormal Pa » 1965, 70, 107-110,

: llkud. D., lavson, Margavet, #nd Van Dosrndnek, W. ‘Pa‘mpml decentratien =
R muﬂmmtluméamm :-m:-o. ‘ ldmm‘n
mms. 6, s0-56. | : TR
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* TEST DATA WORKSHEET

 Keme of 't‘eqt: TR | Hidden Figurea 'rea‘t‘
’,Aﬁthor' S “Kagan,J. et al, |
Age nlementary School ch:l.wren

Arves (i.e. language émlnpmen:) w.ml pattern analyais -
| f’ypa of measure - Indivi.duauy administered picture‘-type teat:

| Sou:cc frm which the test may be obtained Exmplea of items are gim i.n
, o | Kagan, 3., et 11., 1964. ;

- ‘nucrtgtiou of Kusm:e | o | B ’ T
_ "gPT was devised especially for this study and cma!.sted of one pmctice ud 11 -
test items. Rach fltem included a figure card that illustrated a familiar objact

= ~ (e.8., Mickey Mouse, a cowboy, a rose), snd a hidden figure card in which the

T _“Jo’ .t llcp 1964); B

 familiar object was embedded (i..e., blsnded i.nto a patumed backgmwd)" (hgm,  5 .

The aduiniscration of the test is described by Kagan as follows: "'nw x uw, -

'Here is a picture. What is this?® On the rare occasion when the child did mot |

respond correctly E said, ‘It is a . Then the hidden figure eard was
 placed in front of the child to the right of the figare card and S vas :old,
- you £ind the {n this pleture. Point to the _ _when you £ind 4it.Y

 E's selected Tacorrectly, he was told that he had ot Eouad the figure aud m s
B mmagad to look for it again. A maximum of 60 secends was sllowed for each
- {item. The ounber of incorrect guesses, response time to the correct solection,

~ and success or fc.ﬂ,uze on each item were recoxded. The items differed markedly
. in difficulty, and a ﬁeigh:ad score for each child's performsnce was eoqwted uing '
‘waishtsd aolut!.on times for ewch iten" (Kagm, J. et ul., 1964). R \

yidence of relisbility, »
"The ~even intratest teliabi.uty coefficients, eorrected by the Spearnm

Brown formula, were .78 for ehe fitat: grarle and 41 for the secoml gude"

 (xagam, 3. st al., 968,

. - Some wtdence of mstmt validi.t:y 13 euggested in tha study by !:agan whieh

hm:hesiaed a strong relationship between analytic responses, as measured hy
‘the Conceptual Style Test, and in ivhibition of incorrect solution hypothe“c

o | “on tha nﬁden rigureo ‘reat. 'xhis hypothesis vas si:pporced.

. Kagmm, Jerme, et al., mfomazion processi.ng in the ehﬂd. Pavcholo 1
‘ ' M‘r‘ph" 1964' Z-_, ﬂo. 1 (ﬂhOIG no:: 5”). o L I




| TIST DATA VomRSROET . o

. Hame r‘of 'tést CE e : “,Irwin-dmon SOund D:I.scrin:lmt:lon Tut o
Author | | «Orvio C.. Irw:ln md Pcul J. Jmu\ | |
A;c | R . PR ‘7 o 6—17 for m gronps of mcptioul cbﬂ.dm: (1)

- cervbral pahy and ( %) odumbla muny uurdod

;/ Arm (.t..c. hngnago darvelopumt) Spmh (So\m& nmrmmtm) |
| TYP. of mg o Individually adninictutad objactiva ratina nclh
f‘;‘,‘Sourc- fro- vh:lch t.hn test uy be obcained Su rcfarmo.

_D;o__ugr:lgtion of Heuurc' |

The Irwin-Jensen Sound-Discrimination 'tur. connistt o!.' 30 paiu of mds which are Ul
" orally presented to ths child by the exsminer on & one-to-one basiz. The child is

aimply requested to indicate if the words are the same or differsut. Thres m-tbh |
 scores are available: The total mmber of correct responses, tue total mwhber of ~ §

o om A nnd B havc been adainiccutod to both ccubr '

~ arrors, and the mmber of no responses. In calculating the scores, five which are

pairs of identical words, should not be used. These simply serve to :lndiutc if thn‘

o | ch:lld i.c lutenin;  The 25 mrd-purs, then, are unlike votdc. B o
In uhinututtng the test, Trwin and Jensen give two p:mntimu rtut, thcy mg- :

gest that the child be tested for hearing. Secondly, they recommend that a chack be -

- .. made by the exsminer to deternine if the child 13 matura.enough to undarstand the dif-
" ference in the mesning of "same" and "different" (Irwin'and Jensen, 1963a). A psral~ |

.. lel form (Form B) with adaquta rolhbﬂity and un 11t
(Irw:ln. 1963b). R L

hu a:lno bm dwchpd~~—~-~»_

pu-m and mmly mcmm : 7 ’

| ehildren. In the former group, Yorm A was ada:l.nututia to "153 children with. cem-

 bral palsy from six through sixtesn years of ige with the wean chronological age of

10.3 yoars. The mean mental age was 6.5 ynars, the raige was 2.8 to 17.0 years.

o ‘They were from spesch centers, public schoole, and hospitals in elevsa states”. ”M E
 and Jensen, 1963b). On the other hand, Form I ‘was adufnistrated to 260 cexebral -  {

palsied children in two geographical regions." The eh!.man were from eleven states

_‘primarily from the wst and midwest arsas of the U.S. "The ag. range wes frow six to '

. A e

° sevintesn years with a mean chromological age of 10.9 years. Ths mean mnental age wvas |
6.8 years and the ua;c vas 1.7 to 15.1 yuu" (Itwin and Jm, 19635). S .-

: *mumuy bf rou A ruts on ob-mcr a;runut aud whtul emmmy.v 'l:hus, |
obmmmmmdmxumuntﬁmmmtdemmhw
i dnfoccs were able to obtain 4 moan overall agreement of 962. o

‘With muny :cmdad chndﬂn. Yorm A was aduiniltmt-d to 351 many uturdd
chn&tm (1965:). rml was adminiatrated to "a total of 347 muuy mm \
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;ehm:m £m 6 to 11 yms of usa.'? (1965&) lhlu and stanﬁard daviations !or
- - a1l four groups, subdivided by 6, have been providod. Howevar, no .unum
I “:‘;uffcrm« !mtum m grm. lwu besn found tor u:m fom. e

. %fa.-i'rm mmmcy of Yorm A by means of mm-mmm romu v (w.S?.; 5

S ui‘mu i.u which thc two sexes in the two geographical: | o Tha ve
T+ SN nﬁmud no significant differences among. tlww cnnuqumtl uh‘.h
27 tgEoud mest varifies the cther group mesn.” To Itvlﬂ dnd Jensen this ﬂ.ﬁ:l.n;;cw-

i etdtutes “dnother dmut:a:m of the in:ml consist ity -
’ o! m mﬁ" (19631). . . '

e on t) mu of three criteria: (1) the power of ‘the items that diffexéntiste -
fi:o udbotg exeminess, (2) the uniquensss of the items ot their lack of utmmrv

m (3) tha difficulty level of the items. The wesu s5d methods for cach stup hevs .
- bakat dagaribed in foll. On the basis of these thres eﬁ!tcm. ® fioal m““ :

eriteria. ‘rha:val:tdity o! !‘mLm dm:‘ irige by fthc uehod o! mm

. geoups. Iu this conhection, the significant diffa&mu in medn scores for etw tut

. . tomd for extreme grouss and chronclogical ¢ mm sental m mag and
rBlae | language sbllity ss judged by spesch thérayiats (1963a).

;] ib:n 3, ﬁul.’zs'itm were also nheudfra# e 3 mmcu 4mribod Mm
j :y:um-m derived from the identical thiee sgtreme group s pra-
g . Purther, the Mer-mmdmieoﬁ!l’:&umt of ralmuity pers nux-
2 ﬁcntieil (¢ o! «88}. TFinsily, parallel fora ré ‘,'x.uty 38 indmud by{imi ot:;.
40 } woans and. nrunm (1963&). '

s Ty o£ the !’.'iul virsion of the test w!. h m ul ehﬂﬁm yi " '
#latiar tesuits. Thus, Yorm A (1965a) and ¥orm B (:mw differentisted betwesn. . .
(Erima groups classifted on the basis of chronological pge, mentsl age, and .d-r Ted
L . status (educable svd trainable childred). . Mhr, the' rnpocm = - j‘:’:j
i helktions 6f Yorm A (1963s) and Form B (1965b) with m‘ famplin Sound lation:
fﬁﬁm respactively .83 and .73 (p .01). m:;n m& both forms, Wm |
RERE mmmey eoctf:wunu vers m umm w _j‘ﬂfomd for mam u dey .

As ﬁ inal mte, 1t nay interest some workere to ’m t“fm: IMn m u-m (1“5&)5
Coe M d«u ah itu mlym ot rcn A with am-ny m ch:l.ldrm ‘

- r"‘r ' -
. o - |
5 . . . : T
- . . — AP .
i - . ~ . ’ 3 T
. ! R . \ - . o LT - . . R
- 3 . , o ‘ o ' . ‘ (5 g
. | © e, - W Tk he

T '—Itm. o.e., & Jm, P.J. A test of mad ammmu !or use w:lth eu-ohul
o vd- iad children. wlﬁ?ﬂn“sﬁuv |

i ‘ 3 .
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. Arves (L.e. 1mguas¢ development) Tmpairment of unaory !wcm

* sity from 50 to 530 volts. Eleven volteges covering this range and

. Gesitér of the back against the skin, and the shirt tisd 9o that it remsined iu pi
.. .4itfon., A citcular ares, spproximstely 3/4 inchés in disseter, just.below r.hs. W ‘

L the ‘same spot successuvely, especially if the skin . réddened. There wis

~ } | ‘ # L . | .

f mﬂ of Test Pain Thresﬁold 'fut |

Author  Craham, F.K., Matarasso, .G.,aud camnn, .n.
Agé . | | Infantc (Neonates 1-5 dm old)

swtéa from which the test may bo obt.ainsd Anthou

‘ Mrigtion of Measure: | | ‘ ~
~ Essentially the Scale msssured. an Mmt.'s :uct:!.on to an electronic atimluor. R
“flis apparatus delivers shocks whose intensity, duration, and frequency cam be .
varied within the stimulating range for skin and par;.pha:u nexves, For the’ pre-
seat work, duration and frequency were held constant #o that the shock consisted of -
a two-second impuliie at a frequency of 14 per second which could be varied m(m.ﬂ-{ )
to ché poiits on a control dial ware selected as stimuli. The average dttfa:: f’
" batween stimuli was 50 volts. A resistance of one~htif eghom wes in series in t:hn
- di:fw:lt , thus reducing the effect of individual skin Fes.stance. Ve also made gé= -
. parite messurements of skin rasistance in a mmber oi 96, to chnck thnt. in faot,.
}_,fe mictancc did not detmine the response. . - S

" . ¥4 {nfan vas stimulated while lying on his back wmﬁ !ao légs in the usualifieset
pbsicion. Thé indifferent electrods, covered witli moiit gause, was placed 186N

B ,,_,ot Both hgs wis treated with vaselins. Thase areas “yﬁ‘ﬁé stimulated alteruatsly by .
. & #flver ball electrode of 1 um. diamster. An effort Vil made to avoid stimilitisg '

o . difficient spriad of stimulation su that d!.ftarancné in qx.. smitiviey dﬁ ﬁot

,;hit:oducu \mdm varisble error.”

as the threshold...." - Assurances were uda that. :he

" “4"1-"i"?bﬁt thtuholq dct;ornmum were uda, ulm 'f‘ cend
g ofder of presentation, and the average of thm four series was uku el
nfant was wide awake hﬁot:c :

. o stimulaticn: was applicd ‘and the series did pot begtn Artil he responded to f.wo
SRR ’wiu stimuli. conuquantly the stioull of ’urylng voltage :lm:mitm
.. wete applied. "“The series was contimad ongdl the infent did not respond fo -

.+ the last stimulus evoking a Yesponse and the Tirst .um:m wluch did not cvolu
" : u u-pouu" (Guhu nn., 1956. PP 4-»5)._ . e,




| ,usmmt. :.nd intmcoret agrasemsnt as appl:lcable. A1l tescs appnrod to bc ut.x:-'
" factorily reliable" (Graham, 1956, p. 32). Split-half reliabilities for the pain
. threshold scores for both tramtizad and nontramatized vanged from .82 to .97,
 The other subtest scores couid not be satisfactorily divided into coaparabwhelv
! M:'uct-rctust relisbilities for the Pain, Maturation, and Vision scales were from -
. #82-.69. On the Irritability aad Vision scales, the test-retest agreements after
24 hours were respectively 75% and 86X of perfect agrasmant. Statistics on inter-
. scorer agreement were as follows: (1) Maturation Scale (ru.&?' (2) Vision Scale,
© - (xw,90); (3) Irritebility Scale (68X perfect agreement). Finally, there m 792 o
. perfuct agresment in the ‘tensipn Sca.te (Graham, 1956, pp. 21-22). . o

o In tddition to the tel' ubil:lcy of ;I.ndividuul Taw mrea, stntintict are providod '

. for differs :iating groups and sccurate idemtification of individuals as members

.. of & particular group, In the former case, stnt:!.etiuny significant differsnces

Yio (p of .05 or .01) beiween the normal and traumatized groups occurred on all fivu ,
.. - scales based on F test, t test, and Chi square (Graham, 1956, p. 24). In the o
‘ ";,ht:ur instance, two pedistricians rated 25 cases of ‘traumatized fafsuts with tr o
np.ct to the severity of the trsuma. ". . . the extent of the agreement was high .
| aisniﬁcant as astinated by a corr:elat:iou rai:io of .86 (Grabam. 1956. p. 18). R

:" }‘

- 1 crahan Frances K.; Hauru:o, Buth G.. and i.aldwan. Bet:r.ye M. "Bohav:toral
Difternnces Between Roml md Traumatized chhom. ces” P ical Bo hcr
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Heme of Test Right-Left Discrimivation

Author Arthur T. Benton

Age | Pive to adult -
Aves (1 o. language developwent) . Right left disorimtmstion
ryya of messure hrfm Test

'Smutrmmiehthetutwhm su(l)inubnogrw

to wnensure tht cbinty o ehildm lnd adults %o dilcrinmto

.mﬁenrmmm There are tvo forme of the test: "Foxm A, which requires.
~mmmtom.mumwwntom,emxmdszum It

umus six upcu ot’ rim-m MM&, the mciﬁe tuh bctng u

w&thtl»mo open, pmmngtommmwm

2. ‘ﬂﬁt&mmmﬁiwdd@umﬂa&wﬁcm _
2. With the eyes closcd, pointing %o single latersl dody parts. .
- & With the eyes closed, sxecy' .mudmmmmmcma.g_,,g
5. mm to Mm:lbodyplruona Wic, froutview rmmw;ton PR

& person.
6. !mcuuou of double crosssd and \wmud commands 1nvo:|.ving lateral boav
parts of buth the subject and the schemstic Wim. {1).

mamnsmmlmotthmbjwt,mnmmuuhpheum G
spesd. "Yorm V, which requirss the mcttom Iateral dody arts, consists

of 36 items. Designed to be the "varbal response” snalogy of Foru A, it sssesees

virtually the seme aspects of right-lefi dilscrimintion, the specific tesks being . ]
as follows: 1. With the eyes open, naming uusl.o lateral body parts. 2. | w_ithﬂu T
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exsminer towches the sublects “ieft band and says “whlok hand is this?” The exsminer .
M‘Wtcaﬁmnﬂm '‘waich ear is thisl’ The axsniner Places ths - . ¢
subjert’s right hend os the subject's right ear and asks “wirich hend is on which
"“Now 100k st thvse pictures (Picture B for exmuple, shovs a perscu with Whe .. B
hand oo the left aye) "vhich hand is oo which eye?® - . “

Acording to Beribcy, "s reviev of the clinical 1t avature shovs clearly that Tight-
left discrisimbion and finger agnosia typically do Dot appesr a8 iscleiel Bhevawent-
e." Scme of these deficits ave memtal detericretiom, shmsic |
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= K Yane of Test B S strau-rvurm nu:bh Bomd ‘rast: (coldmbcrz vcrai.on)
S Agc S x'l.emtary chudtan with B:lnet \mbuhry IQ m«
B \ | of 80 or above (Goldmbm 1955. p. 182). e

Souxcc fm which the test uy bc obuiud (Goldube:g, 1955, p. 14&-1.6#)

‘Mcﬂgtm of Measure: 3 " o
o The Marhle Board “Test, which Beasuses tho reproduction cf vhmll.y percciud utiml:l.

Ce ho:lu. The examiner places a design or configuracioti on one board by putcmut-
*’ . bles in cértain of the boles sud then tha subject s éasked to reproduce the design -
' on his board. A record of the location and seguerice of ‘placemsuts is made fot uch_ _
- .putcm" (Goldenberg, 1955, p. 152). The spacific dimétisions for producing thede
- boards for anyons :lntamnud 1n using che test hm bm .p-cuhd by Stmu :nd
- uhttm (19&1). |

- 'In his m::lon of the scrauu-wernat' Karbl.e Bonra Tﬂta Eoldrmb.tg has du‘ op
werxy objoctive scoring system relating to accuracy, method o approach, and

- vpp. 215-219). !xuplu ot items for each type of ccoi“ are as !o.llows

o ;nnunt

Ataa \:l.ea. huuage dm alopmnt) Psycholog:lcal mwsu of orgmi.c buin dzmrdam
o ~ :lnchndten ‘.

ove invoives the use of two identical square boards, sach having teu rows of ten '

sativa, BExmmples and definition of each scoring procédire have been p:mﬁo&f wss, i

”HARBL! BOAID SOORIVG cum!

tly accurate—score five - e i
1. hptoduetion l1ike the model in 011 tuptcus, &c-pc S |
2. Position of configuration on the board may vaxry from the model in thu

‘number of empty rows of holes sbove, bqlm of to tha sides of ehe mgmf.‘ }
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m.mtin yhcum:t of adjamt mblu p:oeudm m . singlo dtroctim

1. Along tho conﬂgmtm om:u.u (cnupoud o! ou or more emamnt sub-
fo:u) to, completion of subform; |
nont outlines of component -ubfom, “ch, s plete
rection of m:. A S
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o !ach mbfom u uproducod 1n sequence; one :lﬂ conpletc bofou beginniug on the
-;otlior' averlamina £om mt mrhp" (Goldmbcrg, 1955, Pe 215-319), N

dence of zell bility, validit » on: R
s ilarble Board Test was “adwinistrated as part ot a bct:tcry of tests "to tm
: s of ¢hildren: 26 children with clear duguoa:h -of brain injuries, 32 e~

S uotiouny ‘disturbed children and 32 normal chﬂdten. m of thue mbjuctl M | |
~ ‘..ﬁy;‘jrf‘unct wubuluy I.Q scores of %‘ or ubo\re. SRR | . ,T‘f:

......

{;;%;h:l.ocr‘mimt ‘function mlyau ::muu that "the 'approach‘ upm of thc n.m.a
~ Board Test was found to differentiate the brsin injuried individyals at the ssme

S ‘Jeval of efficiency as did the Ellis test.”" The Ellis 'Visual Designs, in turm,
-, Meoritributed nearly all the mexiuva discrimination which’ .could be obtained with thn o

© © lalve test measures included."  This statistical procedure was applied to the best
. conbination of tests for detscting bra:ln-injurh& c.a:udten v...th rvupnct to B!ﬁ.'- R

cimy Sc:dre for tha test varubles. .

I

‘""‘rho Efﬂcimt'y Scor is the d:lffotme bet:wm the proportion of buiu-:lnauthd

-children correctly identifiad according to their test pcrformm and the pro—

. portion of the _non-injuried subjects :l.ncoruc:ly Mmuﬁed (g.j,u positives).” =

o '-m rcnabu.tty of t:h:l.c Woach or ucl.:hod score mc ch&:hd by the tono\dnc -
weys tepdanéd in the use of the |
. sooring vules in several prectice sessions and tm’t.hﬁy and the author .
. ~dently stored 104 Marble Board performances produced by: 13 subjects rnndonly n—- ‘
7 Jected Zroi the first 40 non-injuried subjects testel"”’ (coldcnbm:;, 1957). The . .
"~ 88 per ceht agreement reported for the Approach scors ‘(Goldenberg, 1955, p. 1357)
.. was foxr these 104 performances.

. tistical data indicated 91 per cent agreement in scoring

 cedure:

‘“ff?':‘i;j':?ennpl.cta -sremt on 52 P“fmm ;ln “m 2 /i'i“

l‘iully, in & subsequént cm:leat:tou on the acortng mtm G’olLdonbm (1951) S
‘used testativa cut-off score of 3 or wore ratings of incoherent to fdentify h:u.u- U

S < short:, ”the unost adequata ‘combination of test for the purpouf of d:ugnoci: of e
. ‘brain injury in children, from among. those studied, ‘is compoused of the Ellis' Vztmal”
b Duigu utid the Marble Board Test. SR
- tien of Yndividuals as a result of usmg ado tioul. mmu ot tast pcrfompca L
AN (ccldnborg. 1955, p. 163-164). . : -

“There was only neguzible gain in dufcuhtu-— o

"wo experienced clinical pevchologints wers

On the basis of this same procadure, other sta-:
g Accuracy, sud 77
';ation l{l-oldunbnrg, 1967)

mmmumbmmmequotﬁmt7tou.,m-uan cuttincpmt

coumm, S. A It Scoring guide to Marble loul! ::m md Tide v-mn num,

M gl“g. m‘ & ﬂ.c. mm (uo)’ !
« 2. Proxress ip theory and clipig.

wb 21"'222& )

. & ¢3, of the
“New Yor.: Grune ‘

pet; ceat S
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" Strauss, A.A., Lebtinen, Leura, Eschol athology and Education of the brate- . -
~ Anjuried child, New York- Grune & Stratton, 1957. . &




. Desariptéen 6’5& sogre 000 .- T R
- "The stimslus is poesented with the infant in & swpine position, Ritheéy |

- “Reliabiiity ef the

Nens of Test R Wision Scale

e . cesham, a, Frances K., Natazanso, Ruth G., ol
| © caldwell, Bettya¥.

¥ L
g " e ) " ~ , e

R

respease (ex itemy, with the exception ef the sevo point, is given cn srbitracy

at al., 1956, pp. 1l12). SR B's score” Gratuc, Shaw,

. Ne exedit is glven if ne response of fixatiocn sx pursuit securs in any oue o
ctrafully descitbed abnosmal Zeatures is shearved., Illustrations of criteris te

follow in allowing credits for the ton items sxe belenn |

"Item 1. No fixation or purkuit but none of the above aboorssiities 16

tten 2, ¥ixatien 1s brief or ebtained with diffisulty... |
Item 3, Pixatien is cleerly present and easily eldtited, i.e., eccurs in
~© & msjority #f the trials. S s
Ttem 4. BHorizontal pursuit is qusstionably present.. «" fGraham, st al.,

bility " was nessurad by split-half correlatimn, test-retest
nt and intersceper Sgresment as applicable. All tests appesxed te de

© satififecterzily relisble™ (Crahem, 1956, p. 32). $Split-half relisbilities fer the
i 49%. 'Yhe other subtest scoxss could vet be setisfactorily divided inte compaweble

) ), st-retest reliabilities for the Pain, Maturation, and Vialen scibles were
 fyen .62 ~ ,69. On the Ivritability and Visien Scalen, the test-retest Sgresuents
after 254 hours were respectively 75% and 86% of pezfect agleenent. Yrtatisties en

| Aves (L.e. uumse develepmant) ma maturation ”“ = R
- 8 m co frem 2 which the test may be ebtained  Juthors | Bt
‘ B C ‘ VU‘/V " o -
et hont. L hall er @ metal taps messues 1 and 3/8 inches in dieewter
. was weed, No further effort was nade te standardixe the stimulul, sints we wess
. attempting to determine vhather the capscity wae present under the mest favdewble
‘s classification: (a) presence er abscuce of & kind ¢f respouse (sc:h as fixs
. " or pussuit); (b) the ease af eliciting the zesponse; {c) the direction of eye
“ movesent (horisental ex werticel); (d) the diatance the sye moves... Rach ’

(dc:h as fixation

{nter-scorer agreement wexe as follows: (1) Mmuretion Scale (¥=.97)3 () vislen

Soale, (r=.90); (3) Irritsbility Scele (66X perfect agreement). Finally, thews
wes 79% perfect sgresmsnt in the Teusion Scsle ‘(m. 1956, PP 21922).', o

2 sttt o th i1y of asivat s shoe, staatin v et
| for differentisting groups snd sccurete identificatisn of individusls es sssbers.

pactisulsr group. In the former case, statistically significant diffewsuees

 fp e£.03 ex .01) betwveen the nersal and traumatized groupe occurred su el five
;::!.u besed s ¥ test, t test, and Chi square (Craham, 1956, pe 24). In £he

ter fnstance, twe pedistriofsns ratsd 25 eases of traumatized {infents with




u mmm uy . mmm mu o . 86" (m:{;in-,‘ 1936, -

- gcg ng Mh G., and ﬂllhu, mm a’
Diffcoences Datvesn Newmsl sod Traumatised Newbexns..." .
m 1956, mc *) 20 M 305 m)a o
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TEST DATA WORKSHEEY

Bicy:le Safoty--hr!mo and Skills Yest
Mlhr, B. W. |

Age - . Eight and oldesr
Aves (i.e, lcngugc developuent) Bioycle skill
Type of measure | Pcttormaucc

Souroe from which the test may be cbtained  See Miller (1962) in bibltmnphy |
or write National Safety Council, 425 N. Michigan Avenue, mxicago. num.- 60611 |

tion of ueum
The suthor describes 12 tests which measure skillse on the bicyele. thoy are
designed to measvre specific skills such as balance, pedaling, besking, hand
_uantung. dumtiug. snd £ine control. The 12 tests are as follows:

1. um. Test (Straight Line) - 7. Double Zig-Zag Obstacle Test |
2. DPedaling and Braking 8. V¥igure Right Stesering o
- 3, Straight Line Test 9. Figure Bight Balance ‘fut L
&, S8ignaling, Mounting and Dicmomt:lng 10. Wurning Around *‘ 3
3, 8ingle Ohetacle Yest | | 11l. Emergancy Turn and Step
‘6, Deuble Obamia Test \ 12, Cruising Test |

An sxupl.c of one- of the tests is Test I, Bﬂm Test (:tuight lim). "Mpou' -
%o test the delicate balance ef the ridexr, the most important skill technique." ‘
 ¥ollewing this pavegrsph is & _diagram showing the length and width of the : ;
 which the cyclist must negotiate. "Procedure: The rider starts fxom & standsill
y ﬁ&mmwulatmmdoftholmmdmyﬂwlyrun threugh the

 leoe S;n not less tm 30 neouds. with neither tire tnehing the lm on ci.ther
X “mo' o ,

"sw for M«u
) 1. Touching neither fooe to the g:w
) 2. oo mmmmmemao:w
| { ) 3. Having meither whe2l touch either line. |
€ ) &. Bot using brake sxcessively. =
£) s lxpendi.n; not mcre than average mt of mrgy" onnu, 1962):.

’ml dugrm m shm givi,ng the layout c! obctuelu courm and tther ak:ln

f"ﬁ!umummmcamamcnc-fnlmacpoint basis, !he!:um s
" yecommended for tesching mpmt, the hezerfumcnts" wxm,;m). | 3

L '!ille: mum or shows m hu mry aem shnt: m i:ln last page othu muh
& pesaible point total of 70.. It appeavs thet this should be 75, since ia his
- susmsry score shéet he gives it a total possible of 15 for the final test, the
. eruising test, whiress in the description of that test he has a tml. nuibh of
20, ﬁu mld m :u ml pouiblc score on thn test 15. P

lnd ‘ scanduﬂmm

D




TRST DATA WORKSHKET N
Rame of Test Blatt's Evaluation ﬂ'aa‘ck List for Classes
Author Burton Blatt
Age Elementary EMH classes |

Ares (i.e. language development) Evaluation of proérmc and services in B classes
Type of measure Objective check list questiomnaire

Source from which the test may be ovtained  (Blatt, 1966)

ggg%ﬂﬁm‘ of Mesasure | | o

The sdule for describing and eveluating special classes for RMH chiidren by

| Blatt is an objective check list in which an obeerver and/or rater chacks for
the quality or presente of cartain features and services available for a given

 program. This objective evaluation pertsins to six areas: (a) details of “
ohserved lesson(s) and general learning, (b) summary rating of teacher in learning
environments, (c) sunmary rating of children in learning environments, (d) swemary
rating of dagnosic and placement procedures and extent of consultative and super~.
vising practice, (e) sumary rating of quality of observed lesson(s) sad curriculum
emphasis, (£) per cent of daily distribution of time (teacher's estinmate). Place
i also provided for the observer to record additional comments and impressiouns.

Ares A is given below for illustrative puxposes: R ,‘
"A, DRTAILS OF OBSERVED LEXS30N(s) AND GENERAL LEABNING ENVIRONMENT
1. Materials for Observed Lesson (double check ) if materials were
' adequate for lesson) = | - |
b. Textbooks, workbooks, and other commerical resources | o
e¢. Commercisl, teacher prepared material, and/or teacher-pupil
materials" (Blatt, 1966, p. 61). | , S

Bvidence of reliability, validity, and standardization -
Blatt has provided no objective data regarding the standardization, reliabililty,
and validity of the check iist. Two procedures, however, would seem to provide
~ some content or logical validity for the evaluation schedule. First, be con-
‘tends that "perusal of the literature failed to locate an instrument neeting all
the following requirements: ‘ ‘ . o | o
1. It should bs designed for use with special classes for the mentally
. retarded. e o T
2. It should describe what is taking place smong parenmts, administrators,
o teachers, and children in these classes. = o
3. It should pose questions that are answerable in one observation session.
&, It should be easily managed by the observer and be relatively free of -
o ambiguous questions. : - | - . " o
5. It should make provisi.n for both quantitative and qualitative evaluations
 of the class" (Blatt, 1966, p. 59). - e

1“"'-‘W'i'v~=~w‘-—-w—mwvv»w,r-—.zmmm Lkt B

‘Blatt believed his instrument meet these requirements. Secondly, the mamner in
 which he developed the items lead ome to the conslusion of content validicy.
% 'Promising" questions culling from the literature, plus a variety of suggestions
~ elicited from colleagues, simulated the constructicu of a prototype schedule, The
‘schedule was tested in five specisl classes and first revised during the esrly -
 spring of 1962, Two later tevisions wers required in order to reduce smbiguity,
- duplieation, amd complexity in the instrument." - AR R




Blatt has made the following suggestions to potential consumers of this schedule
for its fuprovement: "This schedule is suggested for consideration by profsssionally
prepared and qualified special educators who are either concerned with the task
of devaloping such an instrument for the purpose of solving a reséarch problem or
are respousible for the evaluation, supervision, and development of these programs -

in & commmity. It is possible that, as further refinements are made snd more
formal validity snd reliability dats become available, the schedule will prove
worthy of the serious function for which it was designed. It is expected that
conscientious !feedback' from those experimenting with it fs crucial if this
goal is to be realized" (Blatt, 1966, p. 59-60). o - SRR
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| Neme of Test
- Aee

.j Aves (1... m unmmm)

mdw

nenbers way de
ghaxed by all

_questions dealing with

esssscsassesses 5 18 )
‘QoodlhOGOCOibQ't “

mmmrwungm

= Bmmammathetut'.mba MM

tmwimc@md
. {ntervieved by the witer. O
‘mhonemaoomcmew

"ammm

numxmw | |
'Gtolz A o
ewiw of Rcl:l.slaus mxty -

M cz:lni.eal. Mmim

3 (c) » conowption of the common
‘menibers

| cmmim oc‘ Wo\u Mnatim (umu) .

see m«mwtmw o

i qmﬁimm Wm#.he _ehild's thinking on religious 1destity in four nﬂu o
L of conceptualisetiion *(a) s conception ‘of the extent of wambership in the childd'
, uugiouws (b)awmctmwmmwormw

religious grouwps
ar properties

common_propesty
s Mﬂnﬂv(d)ammwtw-tgm-

- religicus group
sibility of mtiph (mrsu;im growp mship).

mmmmmm-m
t. mmawwmxw
| ‘wiuhmmmmwfammwﬂwtm'
aichild's imitisl respooses.” Exssples of the

the extent of religlous growp mﬂﬁﬂ
Mw .0.0000.0..003 are 21l boys 3&

d) m . m cwt dogm & secascocesarneye

ionsg, Mmthmmmmlmmmk

| The explxnet
*mofm study” (nmm. 1963, ». 293)«

;jrumsamzm«w:;wm&m;gmmm

MM‘WWM W‘c s8 ¢ mm‘

| adawwt-selmia b) mmmoe
thtolderchﬂdrm)

mmwxm mmamwmmtommmmmm :
' MO b age in the dmf:tim of more

children at one Or mOYe

.aumm (1963», w. sas-a»s)

civis in the world
1" (Elking, ;gsx)

‘“mstmw;yuwwm, mumnmamdtomw

. cr.ttmu for
s) ‘wnd forut

Mract and

,,,,,,,
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| In 1ine with the Hacovery Gf definte stages in the conemunmm of renmm~
‘{dentity smong childven, Elkind has discussed the mnmsm of these W



'mumﬁ-n;mwmmm&uwmmmmmm o
 Sulk, wmhmmmunarms-smmwmammmmm |
-ﬁtmemﬁMNMMM&MmWnlﬂthmrmwmy_

E'In general, m azm three W stages in s ctla's eomopbuﬁ
 sation of religious ldemtity. The description of the steges, tmﬂm‘ vith do-
: -\ﬂnitiom cad $2lwetrations, are given delow. : e

 a) anulo ”mﬁmm(mnymm)mmmmmam
‘ Wma eonception of Mr u:ugim tdms.ty.. |

m(s-x)muarxmmr'xm'em*m: en,m
it’s sometlilog that that makes you feel happy.' Can s dog or s oat bs &
Protestantt Yes, 'WhY? Mmﬁd:tmtmum.‘ww
*,\mu(m)uammmauhmu" 4

b) Btage 2. cumunw the second tuat (umny 7«-10) m auﬂwmod
| mmtmmimormmim.“‘—‘ | |

| m(s-u)m:tummm: ‘s Delonge Lo a Protestamt tllﬂa" |
a dog or & oxt bo & Protestant? 'u..'mutm/ mmmronm

meommwwnmmmm.

‘Pasu (e-h)muamm: 'nom-bup-a-t:ued.’ wamwa
atbosl'ratm-mt "!es,’mur! 'mavmbodyinmmu L

 Christian.'

Jo (7-11) wbat 1s cmmm? ey go to dlfferent churches. ' Dan ;aog
w&eﬁ&&!‘r&amt 'uo,. Wnor 'Mmtwdm't lﬂneumms

o g e,

¢) fsems. m:cmgemm (mmasesu-m mammmma;mu o
| ‘a‘bstra.eb m:.m crf vaeir &‘E‘ﬁﬁ‘-‘i‘uﬁﬁ‘ R i ___

"maith (12-1) What ts . ?rutht ‘A fatthful believer in aoa and dm't
believe in the Pope.' Can & dog or & cab be & Protestant? 'lio,theymsod's
mm,tmmmw fod. ' (Elkind, 1963, m«»&-»asb'). -

' The sources of swgportive dsta for both nnabiuty and vaiudtty, u thue had
| ;ummmﬁwm,mmmaum ‘ |

1. “...amwm minm highly Went m,n.htm ers VAS sim

: s description of the criteria for the stages for each of the four questions which =

. showed a development sequence. mmwwmxmmmmmm g

| ‘antmsmwtoawhmtbimintomaagw. The compaxrison of hey

| wumnwm;mwtmmurmauw or‘buttwtmmwm -

” w‘mmaoo Mimtwmhofmmmum. The ssthor therefore

- Teue BENUNGS that the m-gmms.m by stages had consideradle reliadility.

2¢ nw*-mamc‘..nmmwummuwm |

,mmmﬂthnmtomnm&sw&semmm If this 3

‘ﬁ ,,mmtmitmmumarbleeo sssume, as Plaget ... doss, that there is = 2
mmwmwmmmmmmwamwnmu e

"mrmm&wgimm.

ﬂowmmmmﬁsumxmmu mwtedbytherma ottho |
| wesem: uy; M&i&mg&msmﬁ" :ecre. _Irallmw- ltn

M fai
s




Wmhanyhardmm in
frmiﬁiﬁmlebimrm, and thus rein-
eh:lld‘thc MIMMOWSMI

X & ) ‘ i‘,A - “»_,‘;ﬁ . L . - B . R o
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- and the endpoints (values 2 and 2) the extremes of glucéidity and rigidity, ve

.'mb’dy rt if fr ucntand be s utmmoot ‘
,,\_\»_.Mutg.lurch:%mu ey Be wpo¥

TV RPN IE A T

Bame of Test R ‘nucle Tension acae s | |
puthor Crahen, 7.K., Hatazasso, n.c., and caldnll, s.n.
| Asc o L‘ BRI S Iutmtl (ﬂwudtu 15 dm o:ld) | | | |
. Aru (1.-. hnsuue dcmlopunt) lham: of m-cla tms and rm.auy cypc of
| | R uti.na ncnh
TJF‘ of Mrc . | ratinc scale

E Sonrce £m vhi.ch the tut nay be obtainud Ant.bora

vas doﬂ.gmd to uuu:e devutiou in tln dimtm o! o
-y (lessined muscle tone) or 4ncreased rigidity.. However,

" only amount of deviation snd no "direction vas considered 1o statistical treatment
. of the datas Yive mtumru vers employed in making the rating.... The five sub-
numu’ required rating the following: 1, nature (flexed or extanded) of the wp&m |

4on which the legs assumel npoutmmsly, 2, resistance to 1imb displacement;
5 Change in muscle toss in response to baing pulled to-a sitting posture; &, wmount.

g .,f tpon:ml sctivity; and'5, frequency of tt-ﬂaunc &¢ body parts and the ltmi!.

this response...« At At the end of examination, the- overall rating on -mch

- : tm:lm was made. A five-point scale, with numertcal vilues from 2 to 2, was de=

‘for the rating. The zero point répresentdd the. behavior of a normal in!ant

tivdhuminagmnl ahmmlbeh«m.,Bwho!mwuttmthamm:u

B with -‘!”pﬂ:tu to muscie tomue and rigidity, noimal miscle tome, just p.ruptﬂi

fiaceidity, and abonorsal fizecidity. An {1lustration of the application of this -

= #ive~point scals for abnormal flaccidity. An 111ustration of the lpplicltm of th:ln

o fim-poxat scale for abnormal rigidity s given below: }

| "mmw:mem 1.3 pos:ltion u a:en&-d, rui.d and cwaud. 2, m 1-.: amm di.v- i |
¢ plagement and suap ‘back to the initial position when réloased. 3, The suscles ire ali |
~ . pésdy touse and do mot change tome in response 20 pull~ to-sitting. There is no’ hﬂd 3

1ag. 4, ‘Thers may bs any smount of spontansous net:lvity. S, Trembling of -oré“'ém A

‘ " A composite cecord sheet for utm mzcmuy aud mlu :mm !uﬂiutm |
o m -em-z !er r.hm mh- (amn et _g,.. 1956, pp. :3-15). B '

split-htlf mrmtm tu&-m:: _____
411 -tests w to ba outu-

. ty of thc ptoeoduns was
M intstacorer sgreement as

- 4’! reliable® (Orabam,-1936, p. 32). Sput-htld reliabilities for the pein

mru lot both trmt.iud and mtrmtm ran(od !ran .82 to .97‘ e




m othor oubtut -coru coul.d not be utufactorny dividod mto mparable hul.m.
“Test-retest reliabilities for the Pain, Maturation, and Vision scales were from .62- n
‘169, Ou the Irritability and Vision Scales, the test-retest a.grmts after 24
hours were respectively 75% and 861 of perfect agrasament. Statistics on intcrsca\rcr: =
- agreement were as follows: (1) Maturation Scale (r=.97); (2) Vieion Scale, (¥=.90);
{3) Irzitability Bcale (681 parfect agreement). Finally, r.hm vas 79: pcrfact agne-—
| ‘mf. in the 'rcnai.on Seale (Guhu. 1956, pyp. 21-22). e |

In addi.ttan to the rel:ubnity of n\dividual Taw scoru. sutisticu are pmidod tor
- differentiating groups and accurate identification of individuals ss members of a
~ particular group. In the former case, stztistically significant differences (p of
+05 or .01) between the mml and traumetized groups occurred on all five scales

o based on F test, t test, and Chi square (Grahsm, 1956, p. 2i). 1In the latter :lm:néo. |
two padutricm rated 25 cases of traumatized infante with respect to the severity of

~ the trams. “. . . the extent of the agresment was high and :m:lumt as est 'llt.d
by a ccrrehtm ru:ln of .86 (Grahu, 1956, p. 18). .

315- : ottutu .: | e B
Graham, Frances K., Mataraszzo, Buth C., and Caldwell, noecyc M. "Behavioral

m&tencea Betwaen lloml and 'rtamtized Nevbom.... P bo | cnl Mono-




o ST mummt

mo!"rnvti, “ ~ Schoel Surnyl‘m (louracm, nooka,mdm'in)

. Mher  Maurice H. Fourscre, M. Leigh Rooke.&rezty nomn‘ o
N Bmdicsppedehndmo!lchool sg

| Aves (1.1:. unz!wse dnslopmant) Prmmwe d hnndicappe\. childm

| !ypo of muu e nn quutiemnim

;m from uhich the mt may be obuiuod (rmm. et al., 1959)

wgigtion of nemme ’

| The School Survey Form wue desi.gned to obtnn th& prmlme of sehool-nasd
1 childm with anyone of the fellowing handicaps: crippling conditions, visual

t, speech or hearing impairment, mental retardation, emotional disorder,

and sp:.ial health problems. REach set of questions wes grouped according to

- types of disabilities. Moreover, the questions weis dasigned for non-nedically

 tyained persons. With the exception of :ldontifyi.::g data for the child rated,
the questions asimply required yes or no xesponses. An example for the set ot
- questions for the verification ef visual impairment is as follows:

Visual impaimenc. {Gheek the f@llowing anl if they apply to the chﬁ.d namd)
25. 1s there a noticeable eye defect, i.e., atubim (cmsod ayu),
nystagmus (excessive eye movement), etc.? |

" 26. 1Is the child blind? (20/200 vision in better eye with maximum mmim)

 27. Does child hnve useable viaion? (bemen 207200 and 20/70 with mim

correctien)

28. If answaxr to No, 27 is yu' ‘does child wear gluun?
29. I£ child wears glesses, can he read ordimary priat and m objceu at

yeasonahia distance with i.i3 ginsses?

g 30.; Doss child Imvc only ous useable eye?" (!mte, et nl., 1959, Pe 278).
*!n the m of che questimn'e, it mld probably ba mt!whue to :eudy its

_specific limitations as presented by the autherss the questionnaire was designed-

 te be self explanatery, and, for this reason, & minimom of printed instructiens
 wers included. Alse, ekch disability category did net have a questien abeut
 meideal diagnesis; and, therefors, this check en the teacher ‘presuned dugnnu

: 48 limited to only several areas of dissbility. To sews extent, these could be
" construsd as limitatiens. In three sections of the form, i.e., speech, hnring

and emetional problems, s&'s question was felt te exist concerning teacher

onderstanding of the ftems or ‘of their ability te detect observadble sympteus with
sufficient reliability. In individual instances, teschers may not have been

 familisr with the visusl scuity limits specified, although the svailsbility of

" purses s consultants would be expected to aaupemt:e at least putly for t.hio

lack"” (l'macn, et sl., 1959, 278).

In addition, than mthm have also prmneod some geneul lwutim of the

. questionnaire: "Fixst, the study has been restricted to pupils enrolled in
school. Second, it was basically a non-medically confirmed prevaleace study

which would lend itself to & more reliable identification of mejor handicapping

‘couditim than of seuomry dinbili.tiu" (?-mmre, et cl., 1959. 14 nnd 15).




O e ak hfib T L e - AP

| | 2 |
Sf relisbtlity, velisiry, end standsrdtsstion

Qnmmhmw“- '«unutmmumuanmmummm Cqeite
phesibly, howaver, sene content validity for the questicunaive appears from the

| 'r‘uuwing statements: "Tha foxm used for reperting pupils assumed by teachers

“to have some type of dinbility was developed in 1955 for purprses of a state-
wide census in another state and was later revised en the basis of that experience.
The questionnaire wee agein revised for use in this study...gquestions oo the form

wers designed fer the understanding of non-wedioslly ttain«l perm md t:hoy o
‘nu grovped aeco:ding to typss of diaab:llitma . |

'Smul qmttm. pemtng to ‘known medical dimom, nha sbze iucludod.
 thereby glving some simple checks on the possible sccuracy of fhe veferrsls
 ‘based en presumptive diagnoses.” Morxeover, "trained and expsrienced judgemsnt
~ eorroberated by common sagreemants independently resched by the two scheol mtm
f  concerned has thought te have lessened Wmmtlemtofexm... |
('Wa Qt .10’ 1959' 11‘13)0 )
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| MemeofTest  Spache Resdabiliey Formls

. Source from which t’hg test may be ob‘t:a:l.ned | Seé ;tgfermcg;

“ ’ﬁeg‘czi,g:;onkof Measure: o T BT EEE ERRET
| This readability formula, as other similar formulas, “. . . is intended 2o aid in
 the evsluation of reading meteriasl in preparation ‘of written material” (Spache,

" When books have not been evaluated by axpert opinion oF:

| EST DATA woRKSERET <

o @

uthor  George D. Spache

 Age - chiidren and adults |
Avea (i.e. lenguage development) Reading level of material

'I‘ypo of measure = _,yzucinute of diff:l.cuit;y ’:ievei of rud:l.ng uterm:f- E

) +

1964, p. 27), The recoring system is based on the elemants of sentence lemgth,
proportion of hard words (those not on the Stone List) correction factors for

average sentence length, and per cent of hard words (respactively .04l and .086),

and the addition of a constant (.839). The sum of these figures then gives we

the estisated grade level of difficulty for the reading material analyzed. Spache

. cites evidence indicating that this index should be based cn an average of several

gauples. In this connection, the research indicated that ", . . samplas from the

 beginning and end of each chapter was least accurate, ", e . that three saxples

- would provide an estimate precise enough for most uses, while twelve or fifteen
‘samples from a book would give a very careful evdluation, More than fifteen sam~ |
ples Ls uwiarranted in achieving a more precise estimste” (Spache, 1964, p. 127).
Accuracy of these ssmplings was gsuged by comparing their results with findings

of cowpreliensive samplings. Moreover, the suggestion by Spsche ias that each of

" thesa three samples be 100 words in length (Spache, 1964, p. 125). Spache further =~
. offers a nunber of interrelated comments relating to the purpose, uses, values, and
‘dimwbacks of readability indices. IR L S

o Purpose: ‘“Mabﬂiﬁy formulas are needed vhen finerd’!;lctimimtm of & prohable .

reading difficulty are sought, as in providing reading materials for young chfl="

- dten and for poor readers particularly. Teachers nead and want materials which -
apparently differ by small degrees of difficulty when daaling with pupils of les~ . -
©  ger reading skill. ‘ , S R

, ‘ ; other methods, as in the =

¢ase of new trade books or whn & variety of books list ate not available to the ~
tescher, then readability formulas are of immediate, practical service, When the
teacher’ 1s doubtful sbout the accuracy of the publishe¥s' grade lavel desigvations, -
or the text seems inappropriate for other pupils, formulas provide a quick basis
for reavaluations. For the estimation of reading difficulty of such publications
as bul}otix%u, pamphlets, newspapers, and magazines for which astimates ave not “

-




or ths ratioc of abstract and concrete terms. No formula in current use accom~ .

‘the formulas do not evaluste thi organisational character of materials, the D
 matter of ptesentation or the degree of explanation.... Readability formulas do.
. not reflect the difficulty-of the content. 7iually in §pache's estimation, these
" "formulas ", . . do not reflect the difficulty of the coutent of the reading ma~. =
. terial. Nor, Obvicusly, can the formula predict the reader's interest inm any . .
‘gomtent" (Spache, 1964, pp. 23-26). S P R

i ‘elanents as the best predictors of readability. ‘School books in common use .
in our country were analyzed in terms of these two factors. He secured 224 "' . ..

samples varisd from one or two in preprimers to five or more in longer books. =

e

commonly available from other sources, the appropriate formulas mammu
(Spache, 1964, . 24). i are,

Uses: Readability formulas have been used for a variety of reasons from indivi-
duals and varied studies. In the educational f£ield, teachers have applied these
formuias to all types of matsrial and content, including reading text, lectures,
teats, written material, quote publishers and writers, particularly those pro-
ducing books for children, have rapidly sdopted formulas for the evaluation and
grading of their products." Finally, both newspapers and induscry have used
tliue formulas for the simplification of materisles as an aid in the coomunica~-
tion process. | | T \ |

Values: Raadability formulas are valid and justified for specific purposes. -
The three primary purposes are for arranging material in the order of their
difficulty, for determining the comprehension level required by materials, and
for the simplification of materials. . S - R

Drawbacks: ", . . there are certainly literary el.‘_mnt-nf in £actors of reading . B
difficulty that the formulas do not measure. They do not reflect conceptusl . - ..
difficulties caused by very contestual weanings of words, idiomatic expressioms = |

plighes this type of distianction although several hava attempted it. Secondly,

Kl

B-itifence of reliability, validity, and standardizatio ' | - S TR
'n establishing the formula, the author used the following procedure: “the - ... 5

éfé@pnta of sentence length and the proportion of hafcdwords were selected
as most indicative of reading difficulty in primary materials. This sec- AN
on was based on many earlier research studies which fidicated these two - .~ .~ ° .y

gamples of approximately 100 words each from 152 such books. The nuaber of .- R

All the booke were basal readers except for 23 books drawn from social

gcience, health, and scisnce. Each book was assigned a grade level desig-

natfon of the publisher, i.e. preprimers 1.2, primers 1,5 first readers 1.8
and 1.9, second readers 2.1 and 2,7, and third readers 3.3 and 3.7." The - |
final step included the laborous work of counting sentence length and the o
hard words in thesas books (Spache, 1964, p. 125). B T

Subsequent to this development of the formula the elements of reading dif-

fulculty were correlated with each other and with grade level designations.
The following correlations were obtained: Sentenca length with per cent of
hard vords (.563), sentence length with grade level (.751), per cent of hard




words w:l.t:h grade lavel (. 683) . "The mxlt:iple cortchtim eoe!ficient: obt:.a.inod by

' cowbining the sentence J.ength and pe: cent of hard mrdo :l.n pra&icting s:mda lavel
of bOOk‘ “ 08180 : : ‘ ;

- "The accuuey of this tomh compares vcry favorable with t:hct; ‘obtained f:m

. other readability formulas. The probable error estimate predicting the great-

er level of & book by this method i3 3.3 months. In other words, in half thu
‘predictions the error of estimating the grade level will be less than this
amount. In the remaining predictions, the error will be greater than three
months., At the primary levels, where rvelatively fine degress of discrimi-
nation are most desirable, this formula widanees s M@h degrce of uccuracy

. and should be diseinctly uamful." -

s ,f According to the author, the validity of the formula should be based on this

accuracy in indicating ". . . the level of pupil reading ability needed to
- read a book successfully." He cites one study which gives some supportive

- evidence for such validity. In this study, the suthor . . . used the actual
 people performances in oral reading errors and comprehmion in scaling a ‘

 number of primary reading selections frcm bassl readers. After he scales

 these selections, he compared his ranking with that obtained by our formula.

The author “. . . found & rank correlation of .70 becween the two scalings

‘and fovmd a mark relationship between the estimate based on our formula on
‘actual pupil parfomance in raading books" (Spache 1964, pp. 125—127).

Bibliogy_agh!

o Spache, George D. Good Reading For Poor Readers. Champa:lgn, Ilnnois. R
. Garrard Publishing, 1964. ‘ IR o




3.

8.

9.

10,

B
g
. mcm Jml of Secial and Clinieal rsymxogy |
ewm lducatm md Reaeareh Digest

TS
15,
16.

1.

18,
19.

20,

2,

2.

| 26.‘1,

mIXA

»mm of child ?aychinety (Journal of :u.) e

Acta chbolmeo

3. Mmrican Journal of Xentsl Defictency
s
s
6.
7.

mm Jml of o:ehopmhiauyf
Anu'icm Jmutl ot raychutty
Anarim Jmtnal d! Psychology |

,Am:tcan Journal of Soctologr
“mmm uychougioc N

mmxu Jm). of rayeholosy
Mebaviorsl Solence - -
Mtiﬂh Juuml of !ducatiml l’ayehology
nritish Jml d xducmonal Studm |

ldneation
ldue.atiml & l'sychological uomrmne :

'mmm xnmch (ritish)

zmumx Ma:eh muet:tn

thmutuy Scheol Journal

| »Gum:ic nymlcgy Kamguphc

Indten Journsl of Boctsl otk
Japamase Pychological Research
Journal of Abuorsal Peychology
Journal of Glinical Paychology
Journal of Educatiens] Messursaent

_ Jml u£ xdmmn Paycholegy Rt




27, Journal of nmtimx memh
28, Journsl of Edwcaticual Socielegy |
29, Journsl of the nwmnm Analysis of lohw:lot
©730. Journal of Txperimentsl Bducation
31, Journal of Experimental Paychology |
32. Journsl of Gemetic Psychology
33, Journsl of Health and Ruman Behavur
34, Journal of Eumutia l’syehology |
| | | 35. Jmml of uathmti.ul Plychology .
L 36, Journsl of Persomality |
S '37. Journal of Persenality avd socm Paycholosy
- 38. ,Jmml of mmugml scudm
s, ,Jcnrnal of Suial. rayehalogy _‘
40, Journal of Varbal Learning and Verbal Behavier“
41, Language Lesrning
42, Merrill-Paloer quarterly
43, Psychological nunactn |
| | | ‘-64. ;Psychologiul Rnpom.a
o |  45. Research Rehting t;o ehndzen

| 46. Suith College Stwifes in Social Work




