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ég Foreign-language teachers in the United States owe an

L apology to students who are thwvarted by ihdefensible Sequences——'
an up-staircase whose risers vary from two inches to three feet.

We have it in our power to design a well—articulated'sequence-

within any one school or colaege, to do so between 1nst1tut10ns,

some agreement becomes necessary as the moblllty of the pop-‘
ulatlon causes more and more_students to change»schools.

One logical road toward a'consensus‘is to propoSe,kfor
_voluntary adoptlon by schools and colleges, a standard of
achlevement expected of the learner at each successlve 1evel
For the purpose of artlculatlnq such a sequence of standards,-

‘the "terminal behavior" to he expected at each level may be sub~{ S

- divided 1nto‘seven components: the four language skllls:s“*
ﬁ | ulanguage analysis; acquaintance with the foreign people’s»"

1iterature; and understanding of the people‘s culture aﬂdysocial_fffff

structure. |

| The present report proposes a standard for Just the last-:‘,t”'
t'\ mentloned (SOClocultural) component, and at just one level of o

student achlevement, namely, "Level I -~ i. LY what the ER

learner should he able to do after;two hlgh”schOOl‘years Of)a l;~~i
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language (two Carnegie units) or whatever length of time he
may need at a lower or a higher age to reach ‘the same proflclency,.vﬁ"
Not only will learners of dlfferent ages progress at dlf-
férent average rates -- and ideally, both the pace and the se-
quence of instruction will be 1nd1vxduallzed for each 1earner-~
but we must exnect different profiles of oroflclency for the"‘
several age groups and for 1nd1v1dua1 1earners.' In general,i_.*
young children will excel in 1m1tat1ng sneech spontaneously,_
older learners will excel in readlng, wrltlng, and analyzxng. -
e cannot say at present how much understandlng of a f o
culture ean be taught along with the 1anguage on a glven c
"Level“ because we 51mplj have not trled any suff1c1ent1y o
planned entry, re-entry and sequent1a1 develonment of SOCIO*_
vcultural content. The Washlngton (State) Forelgn Language
Program is worklng on this nroblem wzth demonstratlon classes
which are uSrng the course developed at Salnt-Cloud and pub- N

'llshed by Chllton, Voix et Images de France.i

ﬂhat ultlmately proves feaSLble at each Level w1ll de-
- pend on how 1mportant we collectlvely Judge cross-cultural un— =
f derstandlng to be. It will also deoend on how well tbls a- o
chlevement stimulates motlvatlon to study ‘the language and 11t?:
kerature, nd hOW‘Well it serves as a ba51s for successful

oommunlcatlon wmth speakers of the target language., ‘

One cannot V1suallze, even tentatlvely, what can be ac—lf;’t
_,compllshed by the end of Level II unless one has in mlnd a
'bnotlon of vhat wlll have been done in Level I.- And one w111

want to have in mlnd what ought to be rounded out in Levels
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IIX and IV, in order to say wvhat cught to be comnleted in
Level II. A brlef, tentative statement of standards for the
'sociOcultural comnonent at Levels I, III and 1V, modlfred
from the 1967 draft of the North Carollna forelgn-language |
guldellnes (Ladu, 1967, in the Blbllograohy of the present N
| paper), is embodied in this report, as the best way of pro-
vxdlng needed background for the dlscu551on of Level II..

| The persons 1lsteo at the end of the report agreed to
serve as members of a temporary commlttee on the nroblem.j
They were shown the statement borrowed from the North Caro- E
lina guldellnes draft, Levels I through IV. Mrs. Tora T.,
'fLadu, State Supervzsor of Forelgn Languages, generously per-»

‘mltted th1s use of the draut.y The commlttee members were

hdasked to eiaborate ‘the statement for Level II, and the chalr-

hman of the commlttee ‘has undertaken to put together the }_

thoughtful replles he recelved.

Some members of the commlttee have thought the North ca-

| rollna statement for Level II was overambltlous, others, that'

it called for 1ess than is needed. In reconczllng the responvm."

"nses, ‘therefore, two ver31ons of the standard have been

'fdlstlngulshed- "mlnlmal" and “de51rah1e." We should set the‘ .

'etstandard as hlgh as we can, in v1e" of the many students who

d'stlll do not go beyond Level II of any forelgn languaqe. ]'.

:;The mlnlmal standard may in fact be needed by some schools,»n”ﬁf,fff*

"at 1ease for. a few years, as a step toward a nrogram vhlch -

o Wlll meet the d931rab]e standard. Meanwhlle the lower

standard may be useful as a core of understandlng that can be |




- fllmed recltatlons, or in print; (4) class dlSCHSSlonS based

“Aa'ln related flelds of lndlvmdual 1nterest, from sources

counted on, if no more can be assured in the near future,

for the purpose of so constructlng courses and tests that

students wrll no longer be the V1ct1ms of bad artlculatlon S
5 they transfer from one school system‘or from one teacher
to another._‘ R | | | |

Dr. Jerald Green, a member of the commlttee,,has argued

conV1nc1ngly that the reader needs to have in mlnd, flnally, d
uthe practlcal procedures proposed for 1ntegrat1ng the teachlnga-
,;of cross-cultural understandlng into the teachlng of the |
1anguage. For only agalnst thrs oackground can a teacher . |
"'Judge the feaSIbllltj of . solvrng the pedagogzcal problems,:u |
"_supposrng tnat we would be able to nroduce the knowledge-gf_ti
"of what can most truthfully be sa1d about a culture. h}
The present report assumes that the 1n51ghts 1t calls

| for are not to occasron any use of Engllsh 1n class, and

;that the 1n31ghts called for w1ll be taught through a . ;][{Lv

comblnatlon of (1) audlollngual dlalogues, oresented orally |
-and audloVLsually, embodylng s1gn1f1cant social s;tuatlons d
y~and cultural manlfestatlons a. well as 1anguage structures'
(2) homework exercises, in Engltsh at flrst, explalnlng the
patterns ana'k;y terms; ,(3) simple but good llterature

(lncludlng a few popular songs) nresented on tape.'xn

~ on the homeworr exerclses and keptw1th1n the students

capacity to use the forelgn language, (5) optlonal readlng

‘; suggested in the homework 1nstructlons and avallable at the
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school or public library; (6) planned coordinationbetween |

“the foreign—language sequence and the concomltant and

- prior sequences-'v(a) the hlstory sequence, (b) the socral'

 studies sequence (partlcularly for concepts used 1n
analyzrng a soclocultural system), (c) the 1anguage-arts

1sequence (Engllsh and Amerlcan llterature 1n their sdclo—

cultural as well as world-literature context), (d) mu81cr-c

h‘(e) art, (f) the manual arts (styles and the artisan tra-

1. For further poss1b111t1es of cooperatlon beyond the

teachlng faculty, see the sectlon on "Profess1ona1 Roles of [

Contrlbutors Toward the Student's Cross-Cultural Under—:"

',_standlng“ 1n the North Carollna forelgn~1anguage guldellnes c o

'j(Ladu, 1967).‘

'PROPOSED STANDARDS FOR LEVELS I THROUGH v

(Revrsed from Ladu, 1967 _aee the Part1a1 Blhllogranhyfhf;sfff

happended to thls Report)

Note: ~ Except in sectlon I 2 where the student'

'readlng and resnonse are to be in Engllsh, all of the ff”hr'

}verbal responses called for are to be in the forelgn

; ‘language, as are the literary texts (and of course the

| dralogues andsongs) referred to. It is ant1c1pated
,that ‘on the flrst Levels, Engllsh wrll be used in a

'vgradually dlmlnlshlng portron of the homework exerc1ses

".,and background readlng or other go-currlcular act1v1t1es.

No wrltten response in the ‘language 10 called for untll

.a_Level III.

d1t10n~1n the forelgn soc1ety), and (g) cooklng and sewrng.;"




Level I
I. 1. Proprletles of the Foreign Culture

The student will be able to describe (in the forelgn 1an-ﬁ"

guage) , Oor demonstrate physically, how to behave accord-'

ing to the proprieties of the foreign culture‘in the‘fol~'s
lowing common situations: |
. Greetings, introducing a person, thanklng, saying

goodbye, eating (rudiments of table manners), con— »'

duct toward persons of one's own and of hlgher SO~

c1a1 status. These proprletles 1nc1ude the

distinction between formal and 1nformal terms oi”'_"“ of-lj

address, handshaklnq, and the av01dance of any

conduct considered impolite in these.sltuatlons.‘

I. 2. Lelsure—tame activities

The studemt w111 be able to describe 1n Enqllsh

two of the more common lelsure-tlme act1V1t1es of B
| adolescents in the foreign society. -
I;_3.,:Literature | | |
 The student will be able to
I.3. 1 recite one‘stanza of a poem
I.3..2 tell simply how it illuStrates some aspect*fk
of the culture. S

”I. 4-‘Songs

_ The student will be able to | |
1.4. 1 sing or recite one stanza of each of three

folksongs (may include Chrlstmas carols)

:I;,ﬁ;zv'Comment simply on the artistic value of the songs

and their place in the culture.




-]~

Level IIX

Mlnlmal Standard

The student will be able to do the followxng in addltlon

to the expectations for Level I:
II. 1 Themes of the cultuxe
State orally a 51mple deflnltlon and an 111ustrat1ve

instance for each of any four main themes of the

foreign culture. The illustrative instance may be

= ‘7373 recall or'paraphrase of avdialoguenor-a narative”"
studied. | | 8 | |
For French culture, the teacher could select four of
twelve proposed main themes: l'1nd1V1dua11sme, l'lntel~”d_7 o

lectuallte, l'art de vivre, le reallsme, le bon sens, |

ul'amltle, 1'amour, la famllle, la rellglon, la ]ustlce,'

la llberte, la patrle-3 Among the main themes of h:Lspan- |

eLC'culture the following have been suggested. v1nd1v1dualniti%ﬂ

,1sm, dlgnldad, orientation toward persons, serenldad,}.,,ydfl
beauty, leisure valued over work human nature mls-

trusted, "cultura“ desPlte "la realidad del‘medlo-,wtiid

lrising expectations.4 | | |
2,V‘In.every culture, a dozen or so:main themes:can belformns-n
lated inductively.v'The anthrOnologist Morris Opler hasISugé
gested that the main themes are unconsc1ously kept thls few d:'
lbecause each theme enters around a value, value confllcts
consequently multlply as new themes emerge; and such confllcts:
are painful. The ability to 1nterpret the behav;o; of culture—'
bearers.in~the light of recutrent themes:constitutes one |

distinguishing
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II.

II.

“30
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characteristic of persons who understand a culture

5

in its own terms.

Literature

‘II.2;1' Recite one stanza of a second POem~(in’éddi£i¢n
" to the one called for in I1.3). R ‘
II.2.2 Comment SlmP y on the artistlc features and/or ;i"°
hlStorlcal 81gnif1cance of a prose work or selection, r__ﬂl~af*

. several pages in length, which he has read or has a

tudied on tape or in fllmed reCitation.

II 2. 3 State orally how each selection or work studied

villustrates some theme (s) or other pattern(s) of the

foreign people s culture or social relations."

Songs

II. 3 1 Sing or reCite one stanza of a national anthem,i'

‘a and one stanza of a contemporary popular song._?-*

i i 3, 2 Comment Simply on the meaning of the song
ruThe family | a | s
»'r.State orally tne salient features of what “the family"'

‘means to a middle—class person of the foreign SOClety '

(e.g., emphaSis”on parents and,children‘oniy, or,on‘-t

’extended family; typical attitudes'or activities

eillustrating how close the family ties are) .

Definitions embodying critical reactions to success1ve .

- drafts are summarized in Nostrand, 1967 Part A Qections 1. A',

A 1a rechelbhc dez thémes majeurs de la CiV111sat:on frangaise"

contemporaine,v"and I. C, Le substrat des oroyances 1nherentes~

' further condensed in English, in Ladu, 1967.

. a la conSCience collective frangaise.  These sections are




| k‘ ?9—’
.4;h‘Very'brief eharacterizations”appear in NoStrandi‘196;}af»‘"}
,.iI. 5 nducatlon | '»‘v | | B 1: h_»' |
| ~ State orally or 111ustrate (by 1nstances quoted or
vparaphrased from‘dlalogues or other materlals studled)
- what "school" means to the 1earner s age-mates 1n the
‘1fore1gn soclety.s‘ | A‘ “ "ﬁ | |
~Ii. 6. Interactlon w1th the geographlcal settlng d o
'State orally how the matn groups of 1nhabxtants in
Qﬁ.d‘ »dfh:evv'* two contrastlng reglons, W1th1n the culture area,,
fhd._,hovy - u'adapt to some main features of their envaronment, and
. | ?utlllze 1ts resources in the pursult of thelr - o
| culture S values.,' | ”

De51rable Standard

The student'W1ll be able to do the followrng in addltlon f
‘ to the anlmal Standard-h |
e II 21 Themes of the culture | | | | |
"".QII 21 l Define and 1llustrate twe add1t10na1 (a total
hof 51x) maln themes.i The deflnitlon w111 go beyond a
31mple statement to rnclude the statlrg of a few ) |
5component value-concepts and underlylng assumptlons.'
(see footnote 3, above )
hthI 21. 2 Recognlze obv1ous ‘manifestations of the SIX
?»y._t> :.,3 eselected themes in an unfamlllar dlalogue,yllterary text,ﬂ
= | - Oflvisual representation of non—vérbal-bghaviora_' -
II. 22 Literature | |
'Relate the'works studied and their authors (if known) ,

to a type of art form and/or a moment of sociocultural

history.
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II., 23 Songs
II.23.1 Describe orally the place of the popular song
in the contemporary foreign society (entertainment
and/or satire, kinds of social gathering, kinds of singer).
II. 24 The family
II. 24.1 State orally the salient social-class differences
-in the meaning of "the family" to the person.,
II. 24.2 State orally thé main norms that prescribe the
behavior toward one another of the father, mother, son,
daughter,brothers, and sisters, in the middle-class family.
ITI. 25 Education
State orally the chief characteristics of the educational
system(s) in the culture area.

Level IIX

In addition to the “"Desirable Standard” for Level 1I,
the student will be ahle to do the following:
III. 1 Themes cf the culture
Define or recognize all the main themes of the value
system in the manner indicated under'II.Zl.l and
II.21.2.
IIXI. 2 Literature
III;é;l On the basis of sufficiently long selections
read (or studied in filmed recitations) from the’works
of ten major authors of the culture area; staté orally o:'
in writing the chief preoccupation(s) --értistic, social
and/or philosophical -- observed in.the writing'of‘any

of the ten authors.




ITI.2.2 Identify or describe the main cultural or so-
cietal patterns in passages quoted by the examiner, or
recalled from memory, drawn from the selections read
(cf. III.2.1).

III.2.3 Comment on artistic qualities of form’or style;
under the conditions indicated in section III.2.2.
III.2.4 Paraphrase a passage quoted by the examiner
from the literary works read in class, suowing by the

paraphrase or by accompanying comments the import he

- ascribes to the passage.

III. 3 Social structure |

Give a brief, prepared talk on any two of the
following: the political;ljudicial,’educatiOnai;t*

~and economic institutions of the foreign‘country,vthe

g | . status .of women or ofvadolescents'in'the_Society; k
the status of the main’religiou5~or ethnicminOrities;;.-A
III; 4 yInteractlon w1th the geographlcal settlng
N state orally or in wrltlng how the mamn groups of 1n-0r'
'habltants in four additional ecologlcal reglons (1n
raddltlon to the two seleeted for sectlon II 6) adaot
to main features of thelr env1ronment and utllllze .
- ;rvg?flts resources in the pursult of thelr culture ] values.‘gl””

vel IV

In addltton to the expectatlons for Level III the

’student w111 be able to do the follow1ng.<-w

5 B R Iv. 1 erte a brief account of any maln culture pat~

tern, social 1nst1tut10n. or ecologlca] feature of the_:j'gft

people's mode of llfe.




- ethnic and age—group dlfferences within the soc1o—

N akany DG

"cultural whole.)

-12- |
IV.2 ‘thile the first three Levels should avoid

contrastive analysis as far as practicable; in order
to assure first that the learner evercemesthe ethno—
centric view of the foreign as eccentric, by the end
of Level IV the learner should be able to descrlbe
any of the 1nd1cated patterns in relation to the
corresponding patterns:in his own country. :

IV 3 lLiterature

Respond as 1nd1cated in III 2 concernlng twenty

authors (1nstead of ten), on the ba51s of readlng f

that 1nc1udes one major novel and one major nlay.

-~ IV.4 Summarlze maln trends and characterlze maln
.movements in the SOClal and cultural hlstory of the

‘people.f T

(At Level V and beyond, students should broaden‘

and deepen thelr 1n1t1a1 acqualntance w1th the

"llterautre, the hlstory, and the reglonal, class,.“‘

LN
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See also FLAnnals for the annual installments, be-

ginning in 1967-68, of the ACTFL (American Council on the

Teaching of Foreign Languages, 62 Fifth Ave., New York CitY(t
1001 bibliography, particularly under the following headings:
Section III, The Culture; Sectionviv, The Teaching of.Foreign
Literature; Section IX, Testing. In the list below, the

topic of measuring.attitude changes is included: it is in-

“ escapably releVant, thongh excluded from the standards stated |

above.
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and for reviews of-research on “Character and,Person—"
allty,“ anludlng attltudes:)

{_f ‘ | ’Krech, Dav1d, Rlchard S. Crutchfleld, and Egerton L. Ballachey. |
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Berkeley: University of California Press, 1962.
Beven variables that affect the modifiability‘ofpan
attitude; four means of changing attitudes, and theu‘
variable conditions affecting each means. Very re-
adable exposition, |
".,. of the attitudinal characteristics ...exanubedc;n ‘f
the two preceding chapters), the}most important in
determining attitude modifiability are... B
(1) extremeness,

(2) multiplexity,

(3) consistency,

(4),interconnectedness,

"{5) consonance, | |

(6) strength and number of wantsvserved by thexattitude,',f.

(7) centrality of the value to Wthh the attltude 1s
related." p. 216 . | .

"Attltude change is brought about through exposure to |
add1t1onal 1nformat10n, changes in the groun afflllatlons

of the 1n61VLdua1, enforced modlflcatlon of behav1or

toward the object, and through procedures Whlch change ;»"h 
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Lado,iRobert.

Lanquaqe Testing: The'COnstruction and‘use'of'Foreign'c'fﬁgfp
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pp. 275-289.

»fLadu, Tora T) Draft of new guldellnes for forelgn-language

| teachers, North Carollna Department of Publlc Instructlon
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presented for discussion at State conference of forelgn—

language teachers, December,r1967.

Llndzey, Gardner, ed. | o o
Handbook of Soc1a1 Psychologz. Cambridge, Mass.:

Addlson-Wesley Publlshlng Co., 1954. See especially

,chap. 9, "Attitude Measurement,? by Bert Green,’pp.
335-366. Bibliography, pp. 366-369. |
[A classic‘summary of the methodeortmeasuring'
attitude changeje' |

Nostrand, Howard L.

| "therature, Area Study and Ilspanlc Culture.‘ hlspanla,,‘-

S]VOI- 44, September, 1961, Pp. 465-472.. Same study o

‘publlshed in- Yearbook of Comparatlve and General

"-as;L;terature,, No. 10, 1961, pp. - 49-58.

“fFllm—Recltal of French Poems ; Cultural Coﬁmentarv._

| (Ulth Marle-Georgette Stelsel and others) Un1versmty
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| therature, and Audlo-vlsual Serv1ces, 1964. 183pp.a
[hvallable from the UnlverSLty of Washlngton Press,
Seattle, Washlngton 9810@] |

Edltor and Pro;ect Dlrector,

. Background Data for the Teachlng of Prench. Part A, La Culture

fadet la Soc;ete Francalses au xx® Slecle, Pp. x1‘743--

-Part B Exemples thteraires; pp. 111 70., Part c,‘

Contemnorary Culture and Soc1ety in the Unlted States, -

V'”"pp. 111-130. Final Report of Project OE—G 14- 005

",Seattle- Unlverslty of Washlnaton, 1967. Mlmeogranhed

Mlcroflches through Educat10na1 Resources Informatlon
{Center. - | |




Seelye, H. Ned. {Morthern Illinois University, DeKalbJ

An Objective’Measure of Acculturation: Americans in

Guatemala, A Case Study. Pre-Publication Draft, L1967;j_

Tollinger, Suzanne, and Andre Paquette.

The MLA Foreign Language Proficiency Tests for Peachers

and,Advanced‘Students: P Profe551onal Fvaluatlwn and

Recommendatlon for Test Development. N.Y.: Modern Lan-

guage Assoc1at10n of Amerlcan, 1966.‘ See pp.fl40 and ff.

‘A Comparison of the MLA Foreign LanguagefPrmfieienCY

- Tests for Teachers and Advanced Students w'.th the MLA

Foreign Language Cooperative Tests. N.Y¥.: Modern Lan-

guage Association of American, 1966.
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Upshur, J. A.'

*Cross~cultural Test1ng~ What to Test." Languaqe Learné

,L?akes as point of departura H. Ned $ee1ye, Language

Learning, Vol. 16, 1/2, 1966, pp. 77-85. According to

Language Teachlnq Abstracts, Vbl 1l (No. 1 Jan.) 1968,

(Cambrldge University Press), abstract #68 27 p. 18,,

i Upshur dlStlthlShes four aims of testlng-
(a) to determlne how examinee would perform in a 51tuat10n,;
(b) to predlct how examlnee ‘'would perform in future*
(c) to estlmate examinee's present status on some

L | varlable‘external to the test; - |

(@) to‘infer éhe deqree‘tb which examinee has a giVen

. quality. Consequent prescriptions for test construc’t:i.on;]




