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THE UNIQUE NEEDS.OF THE GIFTED ELEMENTARY SCHOOL CHILD
FOR READCING INSTRUCTION ARE DESCRIBED. SUGGESTICNS FOR THE
IPENTIFICATION OF GIFTED FUFILS INCLUDE TEACHER OBSERVATICN
CRITERIA AND STANDARDIZED TESTS COF INTELLIGENCE, REACING
REACINESS, AND ACHIEVEMENT. ICENTIFICATION SHOULD BE BASEC ON
A COMPARATIVE ANALYSIS OF ALL FOSSIBLE CATA. GUILELINE
PRINCIFLES OF INSTRUCTICN INCLUCE (1) INDIVIDUALIZING
INSTRUCTION TO PROVIDE MORE GUIDANCE IN ADVANCED CRITICAL AND
CREATIVE REACING AND MORE INDUCTIVE INSTRUCTION RATHER THAN
CEDUCTIVE INSTRUCTION, (2) GIVING FLEXIBILITY IN ASSIGNMENTS
TO ELIMINATE UNNECESSARY READINESS ACTIVITIES ANDC REFPETITICN,
ANC (3) ENCOURAGING FLEASURE IN READING ANC BUILDING ON
DIVERSIFIED INTERESTS. TITLES ARE SUGGESTEC TC HELF FROVIDE
SUFFLEMENTARY MATERIALS FOR THE WIDE RANGE OF ABILITY AND
INTERESTS. MATERIALS ARE RECOMMENDED FOR VOCABULARY
BEVELOPMENT IN STUDYING WORD ORIGINS ANC THE HISTORICAL
- DEVELOFMENT OF LANGUAGE. METHCDS FOR TEACHING CRITICAL

. EVALUATIVE SKILLS AND RESEARCH STUDY SKILLS ARE SUGGESTED.

READING CAN BE A STIMULUS FOR A VARIETY OF SUCH FOLLOWUF
ACTIVITIES AS CREATIVE WRITING, DRAMATIZATIONS, AND REFORTS
WHICH ARE - DESCRIBED. THIS FAFER WAS PRESENTEC AT THE
INTERNATIONAL REACING ASSOCIATICN CONFERENCE (BOSTON, APRIL
24-27, 1968). (CM)
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Educators today face an all-irportant challenge in providing for

the reading needs of gifted students in the elementary grades. C(ur nation

] .

as a whole tends to lose most when pupil capability is high &nd his reading
.

achicvement low,

In the Harvard Reading Report, Austin et al. (1) indicated that while
some educators seemed avare of the neced to do something about superior

reaacrs, there was little evidence that rmch of any consequence was being

'

! ,Jq done. Hexr conclusion was based on the interviews the investigators con-

1

kL : B
| ducted. which respondents in twenty-nine of fifty-one school) systems

Presonted a+ the Thirteenth Amual Convention of the International Reading
Association, Roston, Massachusetis, April 25, 1958
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* ,dindicgted that bright readers in the classrooms recéived the least in- '
structional ermphasis. Inlonly one instance did the replies frem a school
system say that instructional emphasis for the talented was greater than
f?r any other range of pupils. PBased on these and other findings, all

" r° 1" teacthers, administrators, reading .consultants and other members of the
school staff must obviously be concerned with the need for some action to
be taken early in the elementary grades to effectively identify and
challenge the reading potential of gifted pupils through proper motivation,
methods and materiais.

' IDENTIFICATION OF GIFTED PUPILS : é

In develéping a reéading program for gifted pupils, it is important
that ve idonbify these children through a variety of methods,
In some school systems, gifted students have already bcen identified
| ! and placed in special schools and in gpecilal classes. In these gituations,
the identification of these gifted children does not create a problem fox
the c}assroom teacher since they have already been examined using form#l end
informal measures, . . '
Pl In the primary ‘zrades y rmach information can be obtained tprough
teacher observatigg; cumlative records, stendardized individual and group
tests of mental ability and other inforial tests and procedures such as the

results of memory gemes and contests.

-

Through informal observation primary grade teachers can detormine the
bright child who possesses a large speaking vocabulary, retalns mmch of
vhat he sees and hears without a great deal of drild, porforms difficult
mental tasks puch as beling able to reeson things out, generalize, solve
problexs with ease, and recognizo relationahir::a. Yoang pgifted pupils also

, qften possess & wide range of Interests and ave very curlous and respond

quickly in class., They are often very original in their thinking and ocan
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~ften do work one or two years above their classmates. They often have a
high capacity for listening to oral directions and are able to note details
within the stories they tell, in the reports they give, end in the pictures

they paint. It is important to note that the child who exhibits only one

,oféthe above characteristics would not likely be considered a bright pupil

as opposed to one vwho possesses many of the above charactexristics,
| Standardized group tests oé mental ability should also be used &s & .

supplement to teacher observation in the identification process., VWhenever

possible, & potential bright pupil should be given an individual intelli-

gence vest such as the Revised Stanford-Binet, Form L-} (Houghton-lHifflin

Co.) or the Vechsler Intellipmence Scale for Children, (Psychological: Corp.)

We might also consider certain “eudlng readiness tests such a&s the new

' Gates-lncGinitie Readiness Skills Tegts (Bureau of Publications, Teachers

College, Colwabia University) vhen attenmiing to obtein an estimate of
general intelligence since rescarch has indicated a high correlation be~
tween'intelligence and reading rcadiness test performance.

Very often standardized echievement test scores from such tests as

the SR Achicvement Series (Science Research Associates) or the California

Achicverent Tests (California Test Bureau) may provide a clue to potential

giftedness a2t the primary level., These tests mey rcveal. conglstent scores

’

in several areas such as reading, math or science that ray be two ox more
géades beyond their'p&esenv level. These achievement tests may also be'uscd
to digscover certein acedemic disabilities in bright children and point the
viay for‘remedial vork or snacial emphasis in teaching, If the score in
readins on an achievement battery is low, a rmore diagnostic reading test

might be given to further pinpoint the gifted underachiever's strengths and

weaknesses in reading., Potential gifted underachievers cen also be identifmcd
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through systematic observation of the physical, social, ind psychological
factors which may cause or contribute to underachievement in reading. A
comparison of the bright pupil's listening ability and reading ability é.s
determined either formally or informally may give some insight as to vhether
the pupil is reading up to his capacity 1f standardized reading and intelligence
test scores are considered invalid or unavailable. ¢
During the process ¢f identification it is important to remember that
the gifted pupil should be seleccted only on the basis of all available data,

not merely on an I.Q. score obiuined from a group test of intelligence,

FSSINITTAL PRINCIPLES COF ISTRUGTEICIN

Tn atbtempting to provide a stimdating and challengzing reading progrem
for gifted readers at the prirary level, it may be essential to consider the
following principles siace their reading nseds do vary somevhat frem other
average or slow learning pupils:

(1) Inphasis must be placed on individualizing instruction for the
giftec} pupil, Differentiation of instruction is the hallmark of an effective
reading program for this learner., The practice of loc};.-stcp instruetion is
deadly for any student and particularly so for the gifted student.

(2) The gifted pupil is often more capable of self-dix"eéted learning.
He ray want to go ahead under his ovm steam in readir:g if he is provided

. 'with sonie very simple directions end adequate materials., He often does not
require thé step-by-step instruction other students neced,

(3) The gifted pupil at the primary level also needs flexible reading
assignments, The pupil who is forced to conform to general reading agsigne
faen‘os for the entire clags ;my become bored and disinterested. If this

situation continues over extended periods of tine, the gifted ¢hild's boredom

may become habitual, t L
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(%) The gifted pupil may not need an intensive'and extensive readiness
progran at any level as average and slow learning pupils may require. The
readiness program must be adapted to the bright child and bis needs at that.

' time and not to the class in genecral,

(5) The gifted pupil also ngpds guldance in critical and cregtive reading

skills since his powers to do logical and erditical thinking may easily become
' much greater than the avefage student.
(6) Since the gifted reader often can.think, generalize and solve

'ﬁroblems at a higher levél than other children, he rust be challenged con-
ptgntly if leayning is to take place and interest maintained. Emphasis on
drill. in reading should be av;ided. Thé gifted child may need less particl-
pation in class-wide drills, in workbooks or in readers that have very Limited
value and appeal,

(7) 8ince the gifted child at the primary level can gain a great deal of

]

i 5 ‘scifufulfillment through réading, instruction chould aim at not only the devel-
\

‘opmen§ of information gathering skills but aleo aid him to bacome a consident
. ’ lhappy,individual through dcvclopgng his pleasure in reading. |
(8) The gifted pupil should not be penalized by expccting hin to coﬁplote.
huge asgsignments merely because of his potential., More of the same is nob what
is needed. An impgrtant conaideration in all the.reagins he is required to do
éhould be quality and not quantity. .
| (9) The gifted pupil frequently has a.longer attention span than the '
gavgrage learnexr. Therefore, one'may be able to teach him for longer periods of
fime. He often does not require as many rebetitions vhen mechanlcal or othex
reading skills are presented as other children in thé clagsroon may need.

(10) Emphasis during reading instruetion should be placed more on in=

duetive ingstruction rather then deductive instruction for the gifted pupil.'

b \‘l “ ) ' )
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* Reading instruction should aim at comprehension of broad principles rather
than the acewmlation of detailed facts for these students.

(11) The gifted pupil often displays more diversified reading intercsts
{
Lo &han other pupils. Peachers thereforr, should build on these irberests during

4
! -

reading instruction.

yoo . '

' g | Boaring these basic prindiples of instruction in mind, reading should

' become more interesting end challenging for these pupils in the primary grades.

TNSTRUCTTIONAL MATERTALS AND METHODS

As I indicayed in the preceding section, instructional matefials as vell »
| as techniques must be individuwalized for these pupils, A wide variety of .
. thought provoking materials are necessary inzredients in a well-designed ' 0
L ﬁrimary reading prograa for sifted students. As he gains in reading skill {
' during the beginning stages of reading inétruction, en ever ingreasing ranse
of reading material must be made avallable. It is important that the olassroon
libraxy and the central library have current reading material for glited ﬁupilé.
It is very Important that materials be selected on varioug levels of

' {

difficulty to challense the most advanced readers in the elassroom. A few coples

L

of & nuzber of different kinds of skill books for developing word recognition
skills and other materials dealing with critical reading gkillé should be !
_available for those gifted children who need this developent. These materials
might be separated according to exercises, classified and filed undéf differenv ¢

headings for use by bright pupils. By developing a kind of "Critical Reading . v

1ab" of this‘kind for instance, bright pupils can be challenged in their ability
' : } . -’
» -+ %o do logical and eritical thinlking. Enrichment programs such as the new
‘ ?
Sights and Sounds Prorrem (Random House) for example, trains beginning readers

in reading end listening through a wide vardetly of books, eccompanying tape

recordings and listening posts. IThe Carousel Books (L.W. Singer) offers gifted

- ERIC
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rezders & completely individualized program that stresses literary apg?eciation
and criticél evaluation which should provide the challenge they seek. Each
box in the Carousel program contains & set of discussion cards for each book

vhich list key words and questions that can be used for teacher-pupil confer-

ences. The Owl Series (Holt, Rinehert and'Winston)'should also supplement ‘i »
and extend the bright child's learning in 8cience, nath, literature'and ’
social studies. All theée materials should certainly proaden the scops of
many existing readinz programs and provide the necessary'quichment for the |
gifted at the primary level.

Many bright pupils at this level also enjoy the challenge of loéating
words, learning the country of origin and asccrtaining thedr meaning., With
the gifted pupil's deeper interest in the historical dovelopment of lenguage,

.
ISR Y

, books like Epstein's First Book of Yords (Franklin Watts, Inc.) and the ILairds! -

Tree of languare (World Publishing Co.) should have appeal in the upper primary

, - grades, Lower primary bright youngsters would enjoy Krauss! A Hole is to Dig

.(Harper) and Pov-Un Sound Alikes (Bandom House). Anothor book telling what

words are, and vhat they can mean to lower primary youngsters is Rands!

Sparkle and Spin: A Book About Words (Harcourt, Brace and World). Bright
pupils should be given an opportunity to explore the meaning of foreign viords
which arc sometimes listed at the back of basal readers and other trade books.
Further individualized vocabulary stddy can ba Cone Ly wsing rewaéﬁpﬂra,
maggzines, pupil selected books and content ;;ea materials. C
o ?he "experience" approach is another valuable techniqua to uso with

. bright underachieving pupils in developing vocabulary. By capitalizing on

their veried interests, tcachers can develop experience stories. The bright
underachiever will evidence enthusiasm and enjoyment if he has a part in the
preparation of his instructimdl materials as his vocabulary increases. .

, Q ' . ) . ,
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t. Since gifted pupilé can bs chaﬁllengedfbo ¢> more logicel and critical
thinking in the éarly grades, a talanced program should ;sxlso provide instruc- |
tion and nmateriels which will allow for' further dovelopnent of thesa abilitics,
For exampl'e, {they might compare two different. new articles on & sul'vject. Otizer . )
gifted children might compare varigus biographies and fictionalized stories
about famous 1n&1v1du.xla. | | |

T In the primaxy grades, teache;:*s can give an oral account of a story that
"che children have read silently adding somo wntrue statements. As poon as
bm(,ht pupils hear somcth:mg that is not trus they can elap or raise their
hands and supply the correct answer or tell on what basis thoy know “’bhc altato- '
ment to be false.
T believe that provisions for eriticsl reaction of books read shouwld

| i als;o be a part of the primary program. | In preparing an orai o1 1«nvi'h’cen PEDHOTV,

‘ | bmght pupils should be encouraged Lo 4nclude a few evaluative comnento ox,*

.i ‘ Iopimo ns on the nmerits or demri}os of & ps.r’uieumr book. Rook ovelmt.lon

could .be based on criteria vhich ’c:he child nmy have csatabliched hinself or in

conJmm;:tion vith his peera, |

Several specific legsons should be included on teaching such study skills .

. &8 o{ztlining, swma'rizing, using a table of contents, index and glessarics.

These lessons are especially valuable for bright puplils vho vgan'b {0 work

1

‘) ;independently on some problem or projoct.
Bright youngsters in the primary grades aloo necd tm opporbunity to
balance their rcading interests since many tend to concentrate ‘oo ruch r.:'a.c.iw '

in a a:mJ.e area. This tendency sometimes appoars in an arca such as selenco -

end other informational type reading., With this in mind it is certainly do-
sirable to have & wide variety of books accessible go they may stimleto

these bright children to read in other arcas, Geboe (2) found that a p:c‘o,gm.m
[]
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of folklore reading was very effective for' guperior peaders in the third grade. "
In her report, folklore wzw‘ confined to the reading of fairy tales, fablea, . .
and myths. . v , |
Informal book talks by othex classr.at-:w shovld mccqur”"'* ﬁ,ub.ora to rhac,.

these books and expand interest ts, » Atbractive book displays exrd eolorml

| exhibits of book jacketbs whieh are ‘chanzed regularly help to brozden thedr

,

. :Lntercsts.
-J l' Mme must also be provided for the gharing of books, 0.‘“119 can ba dons
most effectively at the primary level throvzhe
~ radio’and television plays
-~ puppot shows ' ' o '
- flenncl board stories
w~ tape vecorded stories end roporis .
-~ dioramas -‘j
-~ dramatbizing a fadry talo |
| Children's literaturc also offers a wiealth of stories which will also
| ptimulete the exrcative m*ifing ebility of these studen't-.s. You ray vant to
read part of & book and s’cop' et &n 'exci"o:lng point and have them wri{.;e théir
owm ending to the story. Otlor atory starters such as "If I Hibernateds ey
nIf T Were & Teacher,..", "Jf I Invented...”, "I I Discoveredess®, "If:’ J
Folloved a Eumble Bet.. " ghould spark tho exeative draginationd o nany
. gifted youngsteras, “ |
VYith the iddeas pr.esented in thie paper, i% is my hopo that tcachera,
yreading consultants and sdmintetrators will bo in & better posi'bio:a to resonnieo
" and eid bright underachicvers reading below grado level, those reading ab their

present grade level and the ones vwhose reading achleve: vontb da o or rore yourd

‘beyond their grade placement, Our pationts fubure depsnds on hew wo havo

- ERIC
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met the challenges of our bright pupils sitting before us today.
: o
! vt
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