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INTRODUCTION

This project was undertaken as one approach to the study of
curriculum change. Specifically the project sought to determine
the scope and extent of curriculum change occurring in selected
high schools as a result or concomitant of school self-evaluations
conducted in accordance with regional accreditation policies, and
of the impact of participation on selected attitudes and practices
of the teachers involved.

The Problem

The use of the Evaluative Criteria (33) of the National Study
of Secondary School Evalustion (formerly Cooperative Study of
Secondary School Standards) for self-evaluation by high school
faculties has been systematically promoted by the regional
accrediting associations since the procedure was developed during
the period 1933-39. The common procedure of "self-evaluation” is
an evaluation of the school based on the Evaluative Criteria by
the school faculty, followed with a review of the faculty evalua~
tion by a visiting committee, The 1940, 1250, and the current 1260
editions of the Evaluative Criteria have heen used in this way by
thousands of high schools throughout the United States. The
purpose of school self-evaluations guided by this publication is
stated in its manual section as ''to secure a sound appraisal of
the quality of a school and encourage the staff to seek beiter
materials and procedures in order that improvement would be a
likely result”" (33, p. 3).

For example, the use of these evaluations for schools seeking
regional accreditation, initial or continued, has been required in
Florida by the State Committee of the Southern Association of
Colleges and Schools, and has undoubtedly been the most frequently
used procedure for improvement of secondary education in the state.
In 1967, 68 percent of Florida's high schools (enrolling 78 percent
of the children) are accredited by the regional association.

During each of the years 1960~67 about 30 secondary schools in
Florida carried on evaluation programs using the general procedure
set forth in the Evaluative Criteria. The cost of such a study for
a Florida high school enrolling 1200 students has been estimated
by the investigators at sbout $2C,000 including time of faculty
and donated time of visiting committee members.

Although procedures and costs of the self-evaluations vary
from schocl to school throughout the country certainly there are
very substantial costs of the self-evaluations and accreditation
for the more than 10,000 regionally accredited high schools in cthe




United States. Clearly the time and effort expended on these
evalustions represent a very substantial commitment to this approach
to educational improvement. This pruject therefore aimed to
determine whsther this approach did, in fact, result in curriculum
change and to analyze the extent and nature of change in relation-
ship to certain self-evaluation procedures.

Related Research

Various studies have sought to determine the effectiveness of
school evaluations in terms of the acceptance of recommendations
from the evaluations. These have yielded generally similar resalts.
Ricard (38) followed-up on 746 total recommendations made by the
regional accrediting agency to 12 comprehensive high schocls and
reported that compliant action was reported on 70.8 percent, action
had been postponed on 21 percsant, and rejected on 8,2 percent of
the recommendations. Hahn (17) reported that of 1998 recommsnda=-
tions made to 38 Oregon schools approximately two-thirds of the
recommendations were completed within four years, and it appeared
1likely that one~third would not be completed. Belt (3) analyzed
3448 recommendations made by the Wyoming State Department to 208
school districts., Compliart action was taken on 73 percent, action
was postponed on 17 percent, and rejected on 10 percent of the
recommendations., Newman (34) followed up on 691 recommendations
sent to secondary schools of Allegheny County, Pennsylvania, and
reported compliant action on 68 percent, postponement on 22 pexrcent,
snd rejection on 10 percent of these recommendations. In 1951
questionnaires were sent to all principals of schools who were
members of the Southern Associstion of Colleges and Secondary
Schools. Among other items, they were asied to report on action
taken on recommendations that had been the result of their recent
self-evaluation., From the eleven states, 4011 recommendations had
been made. The respondents reported that 679 had been completed,
3073 had received soms action and had been improved partially,
and 231 had received no action (432). In his study of 1894 recom-
mendations given 90 Jowa achools, Kiser (20) concluded that state
department evaluations were a contributing factor in improving
education in Iowa as evidenced by the favorable acceptance and
implementation of approximately three-~fourths of the recommendations.
Both Callender (8) and Mertz (28) found that there was a relation-
ship between the length of time since evalustion and the extent of
implenentation of educational change. Both studies reported
increased compliance to the recommendations with the passage of
time. Deitrich (11) reported that the greatest benefits from
evalustion occurred within two years of the visiting committee's
formal evaluation. Pace (35) examined 954 reconmendations to 9
Indiana junior high schools and reported that 289 were concerned
with curricular program, materials, equipment, and resources; 206
were concerned with physical facilities and space utilization; 129
with utilization of present staff; 124 with staff coordination and
planning; 101 with student records, counseling, and scheduling; 74




with the nesad for additional personnel; and 21 were concerned with
pupil evaluation. Pace noved that visiting committee recommenda-
tions tended to reaffirm those of the self-evaluation and that
about 37 percent of the recommendations had been implewented, pro-
vision had been made for the implementation of 14 percent, no
action had been taken on 35 percent, and 5 percent were rejected
by the schools.,

There are certain limitations of the studies just reviewed so
far as the relation of curriculum change and school evaluations is
concerned. Recoamendations included were not limited to those
involving curriculum improvement, and it is not clear why acceptance
was sometimes lacking. PYor example, to state that postponement of
acceptance was commonly the result of insufficient funds could
mean either s new building or a remedial reading program was needed.
A further limitation of these studies is that they relied on
questionnaires or one-contact interviews for their data.

That school evaluations provide impetus for curriculum change
is suggested in & number of descriptive reports. Rucker (40)
discussed curriculum improvements that were a direct result of a
self-avaluation project, Buford (7) described the changes that
resulted from a faculty-initiated study in Charlottesviile,
Virginia., Cope (10) found that the most frequently reported
improvements resulting from the use of the Evaluative Criteria
were in curriculum, pupil activity programs, library services,
and guidance services. Ely (15) rsported that acquisition of
needed personnel and facilities, and increased awareness of the

needs of the school by the schocl board and the community were
seen as chief benefits to the schuol by teachers engaged in the
evaluative process. Other descriptions report similar prograwns
and improvements derived from the school self-evaluation process
(6), (15), (19), (39), (41), (43), (48).

The practical value of school self-evaluation was indicated
in 8 study by Martin (26). He used a large total sample, consisting
of 799 members of school staffs and 395 visiting committee members
who were participants in 54 school evaluations. Of the respondents,
79.5 percent of the school staff viewed the self-evaluation procedure
as adequate, The visiting procedure was reported adequate by 70.3
peircent of the school staff members and 73.1 percent of the visiting
committee members. Also, Martin found that 80 percent of the school
staff respondents and 90 percent of the visiting committee respond-
ents indicated that in their opinion school evaluations contributed
to a better understanding of the school program. Lewin (21)
sampled 200 educators, including deans, state department officials,
supervisors, and presidents of state administrators' associations,
and reported that the majority of the respondents highly recommended
self-evaluation studies. The value of self-evaluations was pointed
out by Batiste {4) when he found that there was a positive correla-
tion of .73 between self-evaluations and visiting committee
evaluations.




The need for a better understanding of the process of self-
evaluation is apparent. BDaden (2) stated that in none of the four
schools he studied was there universal understanding concerning
the purposes of the school or how individual departments or courses
contributed to the school's purposes. In idsntifying obstacles
that hindered the work of the self-evaluation group, McQuigg (31)
statec’ that 2 majority of 1044 classroom teachers involved in hie
study rejected the opinion that curriculum committes work was a
part of thair Job., He aleo identified as obstacles the smount of
additional time required, a lack of credit ssceived, and the lack
of implementation of the committee's recommendations. l‘urther he
found that many teachers failed to understand their responsibili-
ties in implementing curricuium changes. The role of the externslly
motivated, improvement process was questioned by Teckman (43) when
he concluded from snalysis of published standards commonly avail-
able from state departments that these standards tended not to
encourage local schools to conduct research.

Many studies support the theoretical position that faculty
involvement in the democratic process of school self~evaluation
will be more effective than curriculum improvement decisions made
outside the group. These studies also state that involvement is
more effective in terms of attitude chunge and change in individual
behavier (22), (23). Verduin (45) observed that participation in
the self-ovaliuaticn developed an increased interest in education
and its problems, DParticipants became more aware of inconsisten-
cies in their own curriculum. Also, as a result of the study,
Verduin observed that a more democratic and professional attitude
developed. Hamill (18) reported that the use of the Evaluative
Criteria and California's Procedures stimulated growth on the part
of school personnel and resulted in improvement of the educational
programs evaluated. In studying the effectiveness of the Evaluative
Criteria, Viear (47) indicated that the strongest feaiure of its use
was the self-evaluation phase which served to disturb complacent
attitudes, brought educational problems into focue, and provided
motivation for improvement. A questionnaire provided Pellegrin (36)
with dats that indicated high agreement regarding the value of
sclf-study as an instrument of in-service growth, and, therefore,
further understanding of the entire school program. Research by
Manlove and McGlasson (25), Littrell (24), Ely (15), and Cope (10)
also indicated that better understanding of the school curriculum
and increased knowledge of subject matter were positive benefits of
the self-study process to the faculty. Mathews (28) used a question-
naire tc poll 183 administrators who had recently undergone a school
self~evaluation. He reported that staff attitudes toward the
evaluation tended to improve after the study was completed.

Alam (1) investigated changes in teachers' attitudes as a result of
involvement in self-evaluation procedures and concluded that there
was no significant relationship between participation in the self-
evaluation and expressed attitudes of teachers in the areas of
professional human relations. However, Alam reported that teachers’




attitudes tended to become less favorable during the year except in '
three of the four schools which were engaged in self-evaluation ’
under the leadership of a university consultant where the faculty

was peimitted to receive college credit for their participetion,

HcClendon (30) found that perticipation in faculty self-study did

not significantly affsct the "openness” of the touchors 1nvolvod.

Significantly, those teachers characterized as "more open” prior to

the study became less so during the year, and tho reverse was true

for those initially charscterized as "less open,”

The foregoing studies tend to support the general assumption
that the strength of the aschool self-evaluation process is that of
faculty involvement, However, Miles (32) plaoces litile vzlus on
ihe teacher as a change agent, In this same source Eicholy and
Rogers suggest that “the major role of the principal is probably
not to promote change but to administer the atatus quwo' (32, p. 315).
Thompson (44) closely investigated four schools to determine methoids
of amalyzing curriculum developments, School staffs indicated that
the school principel in all cases was the most influential person
involved in curriculum changes, Three of the four schools reported
teachers as gecond most influential, The fourth school reported
the superintendent as second most influential and saw the teszher
as playing a highly insignificaat role in curriculum improvement,
Cay (9) and Thompson (44) found that barriers to participation in
curriculum improvement activities appeared when the school principal
excluded the faculty from planning and policy~-making decisions
which affected school operation, S8imilarly, Banning (3) stated
that teachers® attitudes toward change are more favorable if they
feel they are making a contribution to the school organization, and
1f they have a meaningful share in policy decisions and their
implementations, Dempsey (22) utilized a "readiness to change
instrument and found that teachers who were "ready to change”
perceived fewer barriers to curriculum change than teachers less

"ready,"

Evaluation, as a phase of curriculum planning, should be
somewhat continuwous, theory holds, but it appears that this concept
is accepted but little practiced. Wear (47) suggested that a
continuous evaluation program would be an improvement on the common
practice of treating recommendations, Miles (32, p. 657) general-
ized from material discussed throughout his book and suggested that
the evaluation of change is the weak link in the innovative process.
Verduin (45) commented that after a year in organized self-study,
the ataif expressed some disenchantment about the continuation of
the sell-study,

Thus, the research on high school self-evaluations in relation
to curriculum change 18 not conclusive as to the relationship,
There is some evidence that the evaluations produce recommendations
which to some extent are implemented, but the evidence is rarely
focused on curriculum change, Although staff involvement 18 piized
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in theory, the types of involvement and their relationship to
changes in teacher attitudes and activities and to curriculum
change have not been determined. Hence the present study was
undertaken to provide more information on the self-evaluation
process as it affects curriculum improvement, and the results
of selected types of self~evaluations,

Obdectivol

This project explored the hypothesis that high school self-
evaluations, based on the Evaluative Criteria, produced curriculum
change and had impact on the attitudes and practices of teachers.
Curriculum chsnge was defined as any addition, subtraction, or
wodification of courses, activities, or services provided by a

secondary school for its pupils. S8pecific objectives of the proj-
ect were as follows:

1. What changes in the curriculum of schools undergoing
self-evaluation studies can be attributed to the studies?

2. Vhat changes are instituted before the arrival of the
visiting committees, and what changes follow recommendations of the
visiting committee? (Schools spend several months to a year or
more preparing for the visiting committee which checks the school's
self-evaluation and makas recommendations. Often problems are

identified and changes started before the arrival of the visiting
comaittee.)

3. Are there differences as to apparent effectiveness in
producing curriculum change which can be attributed to the prep-
aration pattern? (There are three major patterns in the South-
east for preparing for an evaluation: (1) the school prepares
largely on its own; (2) outside consultants are used; (3) univer-
sity consultants are used under a plan which permits college course
enrollment for those faculty members desiring it.)

4, Does participation in a school self-evaluation modify
a faculty's readiness for change (as measured by Duncan’s Curricu-
lum Improvement Measure)?

S. Does participation in a school self-evaluation modify the
quality of teacher human relations of the participants (as measured
by Walker's Teacher Human Relations Questionnaire)?

6, Does participation in a school self-evaluation modify
teachers' professional activities (as messured by Mathews's Teacher
Activities Questionnaire)?




7. How are the self-evaluations sssessed by teacher
perticipants, sand how do they rate the influence on change
of oertain other possible sources?




This project was a series of case studies involving historical,
interview, and instrument data collection in selected schools which
had participated in self-evalustions or were geing through the pro-
cess using the Evaluative Criteria and visiting committees, with
some use of control schoois which had not been evaluated recently
and were not immediately contemplating evaluation, Because the
evaluation process differs but iittle from state to state and for
econemy of time and expense, the schools used were limited to
Georgia and Florida, The study was organized in the following
phases: (1) selection of schools: experimental, control, and
pilot; (2) pilot study in selected schools to check instrumentation
and procedures; (3) refinement of instruments and procadures;

(4) collection of data in experimental and control schools; (5)
anslysis of data and preparation of a final report,

Selection of Schools

Lists of secondary schools in Georgis and Floride were obtained 1
from the respective state committees on secondary schools of the |
Southern Association of Colleges and Schools, From these lists, |
schools were categorized according to the school year in which they i
had their last complete evaluation--a full self-study, using the
Evaluative Criteria followed by a visiting committee, Lists of
schools tentatively planning evaluations during 1965-66 and 1966-67
were obtained from the state committees., In many cases reports or
other information on file with the state committees made it pos-
sible further to categorize the schools by method of self=-study,

In Georgia, schools prepared by using resources within their own
system or had consultative help from their universities, the state
department of education, or the Southern Association state committee,
Both of these methods were used in Florida plus a third approach
involving registration for a course in a state university of half or
more of the faculty and the regular consultative help of one or
more persons from one of the state universities, Where the method
of self-study was not clear, schools were approached by mail or
telephone, Schools were then checked by meil to make sure of the
date of the self-evaluation and visiting committee and of the method
of preparation, A letter from the investigators with supporting
recommendations from the chairman and secretary of the state com-
mittees went with the mail inquiry. The letter described the study
and asked schools to indicate & willingness to participate if they
were selected for the sample, Eventually, practically all schools
so agreed, Mail, telephcne, and a few visits by tne research staff
were involved in securing the necessary approvals,




Schools were assigned mmbers, Stratified sampies were drawn
using e tsble of rantom numbers, plus & few alternates., An attempt
was made to preserve & balance between Florida and Georgla according
to the mumber of schools involved in self-study during the selected
years and slso equsl mumbers sccording to method of self-study,

Pive groups of schools were selected as follows (Croups 1, 1I,
and part of V were selected in early fall, 18965; Groups III, IV,
and the remainder of V were selected in June, 1966.):

I. Twelve high schools which were involved in initial
accreditation or reesvaluation during the school year
196263,

I1. Twelve high schools which were involved in initisl
accreditation or reevaluation during the schoal yeer
196465,

I1I. Twelve high schools which were conducting school seli-
evaluation studies for initial accreditation or re-
evaluation during 196566,

IV, Twelve high schools which were conducting school self-
evaluation studies for initial accreditation or re=~ |
evaluation during 1986~67, ~

Two high schools did not do the self~study, Their
decisic came too late to substitute other schools.
This reduced Group iV to ten schools,

V. Twenty high schools which had either never gone through 2
self-svajuatior, and were not preparing for one prior to
1967=~68, or which had their last self-evaluation five
years or more before this study and had not scheduled
another self-study during the period of this investigation.
Where possibie, these schools were selected from the same
school system as the experimental schools,

It was necessary to modify the criterion for selec-
tion slightly in some cases in order to have control
schools, The requirement of five years was changed to
one full year prior to the period of self-study for the
experimental school for which it was a control,

The schools selected by this method are listed in
Appendix A, Table 1 shows distribution of the selected
schools by state and year and method of preparation,
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Pilot Study

Two ef the alternate schools frem Groups 1 (1962~63) and 11
(1964-65) were selected for initial visiting snd try-out of instru-
ments. FPrior to the visits to these pilot schools an interview
guide was develop. d to use with school staff mesbers, The interview
guide was intended to get infermaiion on what curriculum changes
had occurred in courses, services, and activities; whether the
change was s modification, addition, or subtraction; whether the
source was from the faculty during the self-study period, from the
visiting committes, or from & nonrelated source; whether the change
occurred before or after the visiting cosmittee; whether the change
was confined to the local school or whether it was systeswide., In
addition, information was sought on visiting committee recommemis~
tions not followed and reasons why they were rejected,: Interviewers
also sought subjective reactions from those interviewed on (1) the
self~-study, (2) the consultants, (3) the visiting committee, and
(4) any overall resulting curriculum changes. The interview guide
as it was finally cleared through the United States Office of
Education is reproduced in Appendix B,

A second instrument developed was the Teacher Opinionnaire on
Curriculum Change which finally contained 77 forced-choice questions
and one open~end question, The final, spproved form of this instru-
hBent is displayed in Appendix C, This instrument got opinions from
teachers on 15 sources of imfluence on curriculum change on & four-
point scale from “no influence” to “very influential,” Teachers also
Tesponded to 19 questions on helps ari hindrances to curriculun
change on s three~choice scale of "hindered,” "nc change,” and
“helped,” Seventeen changes resulting from the self-study were
rated sinilarly, Teachers made judgments about 13 consequences for
the professional staff, Also included were ratings of the worth of
13 activities engaged in as a part of the self-study,

The open~end question said: "In your opihion, did the evelua~
tion of your school make sny differences in the quality of teaching
in your school? if so, please describe them briefly.”

Single visits to two of the pilot schools were made by the
principel investigators snd research assistants, Materials prepared
by the school staff prior to the meeting with the visiting committee,
including faculty-nmarked copies of the Evaluative Criterii were
secured and studied, Also studied were copies of the Eviiuative
Criteria as checked and modified by the visiting committees, plus
the resports of the visiting committees,

Principals, assistant principals, guidance directors, deans,
and menbers of each Evalustive Criteria committee D, D-1 through
D-19, and E through H were interviewed, Opinionnaires were com~
pleted by the principal, teachers, and other professionsl staff who
had participated in the self~-study, Recommendations from faculty

11
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reports and visiting committee reports were related to the inter=-
views,

Several visits were made to tle other two pilot schools, one
preparing for a visiting committee, and the other school working on
the recommendations which had been made by a recent visiting com=~
mittee. These schools served as pilot schools for the Group IV
schools, those to be observed as they prepared for the visiting
committee, during the visit, and during follow-up activities,

Refinement of Instruments and Procedures

The information and experience gained in the pilot studies
were used as a basis for making desired changes in the Interview
Guide and Teacher Opinionnaire on Curriculum Change as well as
modifying some of the data-gathering procedures. The refined
instruments were cleared through the United States Office of
Education. During this period, arrangements were made for visits
to experimental and control schools in Groups I and 11 (1962-63
and 1964-65).

Collection of Data in Experimental and Control Schools

One or more research assistants plus the principal investigators
visited sevei:l experimental schools from Groups I and II. As
procedures were standardized it became possible either to reduce
the number of interviewers in a school or to reduce the time needed
in schools. Upon arriving at a school, the researchers met with
the principal plus any person or persons designated by him to be
responsible for the schedule during the visit. Faculty and visiting
committee reports were secured =nd examined. A schedule was
established for interviewing one person from each of the faculty
committees, D through H, who had worked on the self-study. Opin-
ionnaires were distributed to all faculty members who had been on
the staff when the self~study was made. These were completed
anonymously and returned before the researchers left the school.
Each person picked up a card on which his name had been written as
he turned in his material.. Thus it was possible to check straggiers.

Research assistants filed materials upon their return to the
University. A narrative report was made of each visit. Content
analyses were made of the interview data from each school.

Similar procedures were followed for Group 111 (1965-66) schools
and their control schools. Curriculum changes reported by experi-
mental schools were used to find out whether similar changes had
occurred at the same period in the control schools.

Somewhat different proczdures were followed in Group IV (1966-67)

c~hools, Several weeks before the schools began self-studies--
during the pre-school planning period when possible--research staff

12




! members visited schools and randomized the teaching faculties i
(excluding new appointees) into two groups. Half of the teachers |

took the Teacher Human Relations Questionnaire (THRQ) and the other

half took the Teacher Activities Questionnsire (TAQ). 1In post~

testing, each group took the other test, All staff members took

the Curriculum Improvement Measure (CIN) with pre~ and post-testing

. matched pairs, Samples of the THRQ, TAQ, and CIN are displayed in
Appendix C,

The THRQ was developed under the title, Teacher Attitude Scale
by Walker (46) to describe the attitudes and feelings of teachers
tovard the principal, othor teachers, pupils, and othar humen
relations aspecta of their job. The version used in this study
oontained 90 items, KRelinbilities obtainsd by split-halves and
Kuder-Richssdson mothods have varied from .84 to .98, It has been
used in a number of resesrch projects at the University of Florids,
Validity was based upon corrolstion with other instruments, predic-
tions of observers about individuals and school faculties, and
iten~test correlations,

The TAQ was developed under the title, Teacher Activity Check
List, by Mathews (28) to describe teacher behavior as & member of
& profession, working with children, working with parents, working
with adainistrators and supervisors, and working for professional
growth, MNathews observed and interviewed 50 teschers in four dif=
ferent schools, then filled out the check list as she thought
teachers would fi11 it out on themselves, The teachers did fill it
A out, Vaiidity was determined by the correlations botween Mathews's
o complation of the checklist ari that of each individual teacher,
These r's hat a-wmesn-~following Fisher's z transformation--of ,870,
i Item=by~item correlations, over 50 pairs of scores were completed
with r's ranging from .654 to .954 with a mean T, using a z-trans-
formation, of ,853, TIwo split-half reliability checks gave estimated
test reliabilities of ,892 and ,849,

The CIM was developed by Duncan (13) to measure a group's
readiness for curriculum change, Duncan found that there were four
mejor discriminators, from a list of 12, Letween faculties with
good curriculum iwprovement programs and those without such programs.
These were: (1) awareness and acceptance c¢f group practice,

{2) awareness and interest in solving pupil #+? school problems,

(3) understanding and acceptance of modern cur+iculum improvement
methods, and (4) awareness of modern sgocial problems and feeling

that thay can be solved by intelligence,

The CIM contained 24 itsms, Its reliability has been estimated
at ,62 to .65, Validity was established by comparing school faculty
group means with prior rankings by curriculum workers close to the

. groups,

JEa

During May and June, following completion of the self-study
and the visiting committee, faculty members took the instruments a

'
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second time. On the second admianistration, the persons taking the
THRQ and TAQ wers reversed.

During the process of the self-study in the Group IV schools,
ogch faculty was visited five or more times by at least one resesrch
assistant, Comnittee and faculty meetings were observed, Sowme
informal interviewing was dons. Committee chairmen, faculty chairmen
oz the self-study, and other key persons were interviewed from
time to time during these visits on preparatory activities, Copies
of materials were collected, PFollowing each visit, & narrative
report was prepared and added to the material or sach of the
Group 1V schools,

When the outside committee visited the Group IV schools, at
loast one and ususlly more members of the project staff were
present for the entire proceedings, Meetings and activities of
the visiting committee were observed clossly, Copies of final
reports were secured, A fow weeks sfter the visiting committee
had made its report, final interviewing was done, Curriculum
changes already msade were noted, Where decisions had been made
not to meke changes, ressons were sought. Representatives of
ekch faculty committee were interviewed, Opinionnaires (T0CC) were
administered to all staff members as was done in ths Groups I, II,
and III schools, |

Visits to the control schools were matched to the initial and
)l final visits to the experimental schools in Group IV, The procedure
of pre~ and post-instrumentation with the TAQ, THRQ, and the CIM
was the same as was used in the experimental schools, i,e,, random~
ized halves for the TAQ and THRQ, and matched pairs of all teachers
for the CIN, The content of the TOCC was not appropriate to the
control schools, hence was not used with them.

Data irom the TOCC, from all oxperimental schools, and from
the TAQ, THRQ, and the CIM, from Group IV oxperimontal and control
schools, were punched on IBM cards and anpropriate summaries
prepared prior to data analysis,
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RESULTYS

Three kinds of data were collected and analyzed to answer the
questions raised earlier sbout suzriicuium change in high schwois
making self-gyaiuations in accordance with regional sccreditation
policies and of concomitant changes in selected attitudes and
practices of the teachers involved, These were: (1) interview and
observation data including study of faculty and visiting committee
reports for all schools; (2) faculty reactions to an opinionnaire
on curriculum change for all schools; (3) before and sfter scores
on thres instruments for the schools making self-studies in 1966-67,
Interview data were collected from control schools for all years
and before and after instrumentation was done with control schools
for the 1966-67 experimentsl schools, The opinionnaire was not
appropriate for use with the control schools since a high propor-
tion of the questions asked wers based upon the self-study, the
Evaluative Criteria, and the visiting committee,

Interview and Observation Data on Cux:rv’mulum ch_agg

An average of 15 persons was interviewed from the faculty of
each of the 46 schools studied, The questioning included a check
on changes recommended by the visiting comxittee in its written
repori, Eighteen of the control schools provided usable interview
data. A check was made in the control schools for changes reported
by or recommended to experimental schools, Jaitial recording of
interview data was done on the forms shown in Appendix B,

A secoad form, Summary of Interviews, was used to make a con~
tent analysis of the interview data, It is shown in Appendix D,
Changes were classified as %o whether they were courses, services,
or activities, They were also classified as to modifications,
additions, or subtractions, The form made possible a comparison
between kind of change and area of change, (for example, agriculture,
art, mathematics, guidance services, activity program) between
experimental schools and their controls., For the experimental
schools, it was possible to record whether the change had originated
with the faculty, the visiting committee, or the school system as
& whole, Also recorded was whether modifications were changes in
course coatent, nature of a service, or activity, whether modifi~-
cation was one of means, personnel, materials, or equipment, or
whether it involved change in organization for instruction as adding
team teaching or independent study, Research assistants made
Judgments as to whether changes seemed positively related to
attaining the objectives of the school, did not influence such
attainment, or militated against attainment of objectives, Finally
changes wors judged as major or minor by the interviewer,
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Sumsaries were made from these analyses for each school and
are reperted in Tabies & ic 10,

Curriculum cha occurs more often in schools making & self~

study than in similar schools not so 'E!ﬁ!!!‘ In 46 experimental
schools, 1 curriculum changes were reported, & mean of 30,0

per school, The 18 ocontrol sohools reported 356 changes during the
same time periods, a mean of 19,8, Thus changes occur about 80
percent more often in schools doing self-evaluations, See Appendix

E, Tables E~2 and B-3,

The number of curriculum cha
of self-study. BKighteen schools which had no outside help during
their self-study reported 426 changes, with a mean of 23,7 per
school. The 13 schools with outside consultative help reported 383
changes, or & mean of 30,4 por school, The 15 schools which had
faculty members registered for thc university laboratory course
reported 35358 changes, or a mean of 37,Z par school,

Schools with consultative help had 26,6 percent mi»e changes
than schools without outside consultants, Schools with universiiy
courses had 72,4 porcent more changes than schools with consultative
help, and 57,0 percent more changes than schools without cutside
help,

The menn for the control schoole for the schools without
outside help was 18,9 changes per school; for those with consulta-
tive help, 19.8; ior thcse werking for courss credit, 21,0, The
schools without outside h-lp mzde 25.4 percunt more changes than
their controls, Taore with outzide help made $2.8 percent more
changes than their contiois, The schnols with university courses
excesded their contirols by 77.1 percent in curriculum changes
reported. See Appendix E, Table E-~3,

¥hat kind of changes are the additional 10,2 which occurred
in the experimentzl schools? 1If there were an average experimental
school, the differences between it and an average control school
would be as follows:

5.9 course changes in which 4,7 courses were modified, 2,0
courses were added, and 0.2 courses were dropped,

2.0 changes in pupil services made up of 1,3 modifications,
0.6 additional services, and 0,1 services dropped,

1.3 changes in pupil activities made up of 0,9 activities
modified, 0,4 activiticve added, and no activities dropped.

6.6 of the chenges wsre fanulty initiated,

3.2 changes fcllowed visiting committee recommendations,

0.4 chanzes origzinctsd elsewhere---the gchool system, the
state deportmert of educaticn, or the federal govsrmment,

9,0 of the chunges wore juigad by the researchers to have
a positive infivence on the attainment of objectives,

1.0 were judged neutral in relation to objectives,
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0,2 were thought to have 8 negative influence on attainmeni
of objectives,

2,9 of the 1C,2 changes were judged major changes,

7.3 were thought to be minor changes.

'hz were some committee recommendations fer curriculum change
rejected? ¢ typical experimental school would have said no to
o9 changes, almost the same mumber of rejections as the 30,0
changes made. ‘The reasons are sumsarized in Table 2, The reason
nost often given for rejecting & recommendation was that the
faculty disagreed with the recommendation. Next most frequent
reason leading to rejection was lack of money, Space and facilitiss
and disagreement by the administration followed, Suitable personnel
not available on the faculty and personnel not generated by AMA
wexre listed separately, though together they would have been high
&8 & reason, Lack of demand for the course, for example a third !
or fourth year of a foreign language, was near the bottom, given
slightly more frequently than difficulty in scheduling, Lack of
materials was reported at the bottom and was given only about two
percent of the time. In 134 instances, about one case in seven,
the resson for rejection was unknown to the persons interviewed,

The number of rejections tended to increase over the first

three groups, going from & wean of 21,6 in 196263, to 31,4 in
1964-63, and 40,0 for 1963=66, Likewise there was some variation i
reported in the ranks of reasons for rejection, Lack of available |

personnol was first in Group I, Faculty disagreement was first i
for Group 1I, Finance was the most important reason for Group III. 1
Rank~difference correlations were .86, ,78, and .83, all signifi- !

. cant, Likewise, the three rank difference correlations among the |
three methods of preparation were also significant at .80, ,75, and
«82, The average number of rejections was much higher among the
schools with consultants, averaging 39.7 against the 24,9 rejections
in the schools without help, and 23,0 rejections in the schools
whose teachers enrolled in & university course.

How do the changes relate to %pe of preparation? If the
differences between the experimental schools by each of the three
types of preperation and their control schools are broken down,
they are distributed as in Table 3, 1Two things should be noted in 1
the origin of recommendations, For the 1962-63 group, the visiting
comittee recommended 9,0 changes. By 1986-67 only 0,5 were re-
ported, whereas those changes originating with the school staff
had increased from 6.8 to 8,8, It could be that after the lapse
of time, those interviewed did not remember accurately, For the
1966-67 group, most of the changes reported were those which had
taken place in the school before the visiting committee had made

. recommendations, Also apparent is the increase in changes from the
no help schools to those with consultants to those with college
courses. Do systems which encourage change tend to use the univer-

. sity course approach more often? Do the college persons work with
the school staffs to select more creative individuals on the visiting
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committees? Do they also help the school faculties to see more
opportunities for change?

Were the number of changes related to the size of the school?
Rank-differenoce correlations were caliculated between the enroll-
ment and number of reported curriculua changes for the schools by
year of self-study, The rank-difference correlations for the first
three groups were ~.24, .37, and .33, For the schools making the
self-study in 1966-67, the correlation was .62, The latter
approaches significance at the .05 level of confidence and 18 based
upon changes made during the year of the self-study.

What happens to the courses, services, and activities from
the time a Eggh school starts s self-evaluation until it has taken
action on the recommendations of the visiting committee? While
more changes do occur and whil? the method of preparation seems to
make a difference, what has been reported thus far is the part of
the iceberg that shows above the water, The 1379 curriculum
changes reported by the 46 experimental schools can first be
divided into course changes, service changes, and activity changes.
Nine hundred thirty-six course changes or 67,9 percent of the total
are reported; the 274 service changes make up 19.9 percent of all
changes; the remainder, 169 activity changes, accounts for the
last 12,2 percent.

Schools whose faculties were enrolled in university courses
reported 581 changes, those with no help, 427 changes, and the
schools with consultants, 371 changes. Regardless of the method
of preparation, the percent of changes in courses, services, and
activities varies but little among these three types of preparation.

Percent of change among courses, services, and activities, is
fairly uniform for Group I (1962-63), II (1964-65), and III (1965-
66). However many of the recommended course changes could not be
done until the following year for Group IV (1966-67) schools, and
their percent of course changes to the end of the year was only
7.4 while service changes made up 25.2 percent of all changes and
changes in activities 17.4 percent of all changes.

The changes in courses, services, and activities can again be
classified as modifications, additions, or subtractions. DNot many
courses, services, or activities get dropped., For all schools
involved, only 30 courses, 6 services, and 3 activities were eli-
minated in the four groups studied, Modifications occurred more
than twice as often as additions, During the period covered by
the study, 701 courses were modified while 205 were added, The
frequencies were closer for services, 159 modifications to 109
additions. The trend was reversed with 69 activity modifications
to 97 additions, See Tables 4 and 5.
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Curriculum |
Changes
Courses
Services

Activitigg_

Totals

TABLE 4

NUMBER AND PERCENT OF CURRICULUM CHANGES REPORTED IN INTERVIEW BY

PROFESSIONAL STAFF IN 46 SCHOOLS UNDEBRGOING SELF-STUDY AND EVALUA-
TION BY THE VISITING COMMITTEE BY METHOD OF PREPARATION

TABLE S

NUMBER AND PERCENT OF CURRICULUM CHANGES REPORTED IN INTERVIEW BY

PROFESSIONAL STAFF IN 46 SCHOOLS UNDERGOING SELF-STUDY AND EBVALUA-
TION BY THE VISITING COMMITTEE BY YEAR OF PREPARATION

‘ Nethod of Preparation Total
{ No Nelp onsultants; Course All Years

No,  No, % [Wo, Yo.

291 68.1 } 286 Nn.,71379 65.2 936 67.9
84 19,7} 71 19,1119 20,8 274 19,9
82 12,2] 3¢ 9.,2) 83 143 169 12,2

427 100,01}1 371 100,0 {581 100,0 1379 100,0

N

—

Curriculum Year of Preparation Total
Changes 1 1 6 1966=6 All Years
' L o

ai———— No. % No, % No, % No. % No. %

Courses 247 72,0]242 69,0308 69,6]139 87.4 936 67,9

Services 87 16.,6] 77 21,9} 79 17,8} 61 25.2 274 19,9

Activities | 39 11,4} 32 9.1f 56 12.6] 42 17.4 169 12,2
Totals 343 100,0}351 100,0{443 100,0§242 100.0 1379 100,0
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In looking at all changes which occur in the eggprimantal
schools, the 30,0 divide into 20.3 course changes, 6,0 service
changes, and 8.7 activity changes, About three-fourths of the
course changes (15.2) are modifications, about one-fifth (4.4)
are new courses, and less than one-twentieth (0,7) are deletions,
Service changes run 3,5 modifications, 3,4 additions, and 0.1

subtractions, The activities include 1.5 modifications, 2,1
additions, and 0,1 deletions,

Schools taking university courses make the most changes in
each area, followed by schools with consultants, The schools with
the university courses report 25.2 course changes against 20.4 for
consultants and 16,1 for the schools without help., However, their
margin is almost wholly from course modificationz, In services,
the changes reported are 7.9, 5.5, and 4,6, respectively, with the
nargin here coming iargely from service additions, The activity
changes run in the same order, 5.5, 2.6, and 2,9, Here, the
university course schools report 3.6 additions against 1.4 for each
of the other methods of preparation, Modifications and subtractions
are closer together,

There is considerable similarity in patterns of changes by
year of preparation except tha: 1965-66 seems to have had substan-
tially more course changes and activity changes than other years.
See Table 6,

TABLE 6
MEAN NUMBER OF CURRICULUWM CHANGES REPORTED Iﬁ INTERVIEWS BY PROFES-

SIONAL STAFF IN 46 SCHOOLS UNDERGOING SELF-STUDY AND EVALUATION BY
YEAR AND METHOD OF PREPARATION

Changes in l Year of Preparation Method of Preg. |
Curriculum [1962- 19 1965~ 1966~ No Con- All
1963 1965 1966 1967 | Help sult, Course | Schools
Courses: R
Modified 13,7 14,9 20,6 11,1 §11.7 14,9 19,7 15,2
Added 6.4 4;3 4.3 2.5 308 soo 4.7 4.4
Subtracted} 0.5 1,0 0,8 0.3 0,6 0.9 c.8 0,7
. Total 20,6 20,2 25,7 13,9]16.1 20,4 25.2 20,3
Services:
Mifi@d 2.9 3.8 4.1 3;6 302 3.3 3.9 305
Added 1¢8 32 23 2,1)] 14 2,1 3.7 2.4
Subtracted} 0,0 0,0 0,2 0,4} 0,0 90,1 0.3 0.1
Total 4.7 6.5 6.6 6,1 4.6 8.5 7.9 600
Activities:
Modified (2.1 1.3 1.3 1.3} 1.4 1.2 1,8 1.5
Added 1,2 1,3 3,3 2.8} 1.4 1.4 3.6 2.1
Subtracted } 0,0 0,1 0.1 0.l 0.1 0,0 0.1 0.1
Total 3.3 2,7 4.7 4.2] 2.9 2,6 5.5 3.7
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There are some significant differences between observed and
expected frequencies when changes are categorized 5; method of
preparation and subjected to a chi-square test, Frequencies for
origin of changes, contribution to purposes of the school, whether
the modification is one of content, means, or organisation, and
whether the change is judged major or minor are reported in Table 7,
For origin of changes, those schools with consultant help are
higher than expectation for visiting committee recommendations and
lower than expectation for recommendations from the school. This
group of schools contributes more to the total chi-square than
either of the other two methods of preparation, Overall, chi-
square ig significant between .02 and ,0S5.

The frequencies were relatively low on negative or neutral
contributions to purposes of the school so these were grouped.
The resulting chi-square was significant well below .00l., Much
of the difference was contributed by more positive contributions
than expected from the consultant schools and leas than expected
from the university course schools,

On modifications, the chi-square was again gignificant with a
probability of less than ,001, The no help and university course
schools were ahove and below expectation, respectively, on means
changes, and below and above expectation on organization changes.

The differences between observed and expected changes in
distributions of changes as mejor and minor could occur by chance
between five and 10 percent of the time, and hence were not judged
28 being significantly related to the type of preparation,

How were changes related to the subcommittees of the
Evaluative Criteria? A distribution of reported changes as they
fit into the various subcommittees, D through H including all
relevant D=1 through D-19 subcommittees 18 shown in Table 8, The
D committee refers to the program of studies as 8 whole. D=1, D=2,
and so on are subject-area subcommittees, While boys® and girls!
pPhysical education are listed separately in the Criteria, they are
combined in the table hMecz“se on Some occasions self-study and
reporting by the visiting committee made it impossible to separate
changes. The other committees are E, student activities; F,
instructional materials, library, and audio-visual; G, guidance
services; and H, health services,

More changes, 112, were made under student activities than
any other subconmittee except English,

Subcommittees E through H included 26,7 percent (368) of all
changes,

B P
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TABLE 7

DIFFERENCES BETWEEN OBSERVED AND EXPECTED FREQUENCY OF RESPONSES

TO SELECTED QUESTIONS ON CURRICULUM CHANGES IN INTERVIEW BY PROFES-

SIONAL STAFF IN 46 SCHOOLS UNDERGOING SELP-STUDY AND EVALUATIOF BY
THE VISITING COMMITTEE BY METHOD OF PREPARATION

Observed Frequency

——

Expectad Frequency

Curriculum of Response of k-uponse
Changes Metbod of Prep, Method of Prep.
No Con- Univ, No Con- Univ,
Help s8ult, Course Help sult, Course
Origin:
chool 302 252 399 294 273 386

Visiting Committee

12¢ 143 159

132 122 172

Chi-SqQuare = 7.37

PL.05

contr!.bution to Purpose:
Pogitive
Neutral or Nngative

369 377 473
57 18 83

377 350 494
_48 45 64

Chi-square = 36,84

pg;.dﬁl ’

Modification of:

Content
Means
Organization

97 88 121
143 102 107
55 82 129

98 90 118
112 104 1335
85 78 103

Chi-square = 32,12

P<. 001

Quality of Change:

Major 118 128 145 121 112 158
Minor 308 267 4l3l 305 283 400
“Chi-square = 4,64 .10>P > .05
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; TABLE 8

NUMBER OF CURRICULUM CHANGES REPORTED IN INTERVIEW BY PROFESSIONAL
h STAFF IN 46 SCHOOLS UNDERGOING SELF~-STUDY AND EVALUATION BY THE
VISITING COMMITTEE BY SUBCOMMITTEES OF THE EVALUATIVE CRITERIA

Subcommittees Rank Number by Year of Preparation
of Number
Evaluative All 1963-63 1964-65 1965-66 1966-67
Criteria Schools
D=7 English 1 142 37 41 47 17
E Student Activity 2 112 17 a7 40 28
¥ Instr, Mat.-Libr 3 107 27 28 28 a3
G Guidanoce 4 104 25 31 32 16
D-12 Mathematics 5 103 27 24 35 17
D-14 & 15 P, E. 6 96 15 24 33 24
D=-17 Science 7 91 25 28 24 14
D=-13 Music 8 82 22 17 30 13
D-8 Foreign Language 9 79 23 20 22 14
D=-18 Sociesl Studies 10 78 24 19 26 9
D=3 Business Ed. 11 75 24 19 23 9
D~10 Home Economics 12 61 18 15 16 12
D-11 Indust. Arts 13 50 14 5 24 7
R Health Service 14 45 12 10 9 14
o D-2 Art 15 44 7 11 19 7
D Prog., of Studies 16 32 9 1l 10 12
. D-1 Agriculture 17 380 7 12 10 1
D=6 Driver Education 18 20 6 8 3 3
D-9 Heelth Education 19 17  § S 10 1l
D-5 Distrib, Educ, 20 8 3 2 2 1l
D=-16 Religion 21 3 o 3 o 0

as




Anong the program of studies subcommittees, more changes were
reported in English (143) than any other subject arsa, Mathematics
followed Englisn with 103 changes, science had 91, and social
studies, 78, Combined physiczl education included 96 changes,
foreign languages, 79, slightly less than music's 82, Business
education reported 75 changes,

Listed under committee H, health services, and D9, health
education were 45 and 17 changes, respectively. Changes under
comaittee F, instructional materials, library, and audio-visusl,
and in committee G, guidance, were 107 and 104, putting them
ahead of 2ll academic subjects except English,

How do teachers say they feel about elements of the evaluation
oess when ¢ are interviewed? Teschers were asked to comment
o'w they Zelit sbout the seil-study, their consultants, if any,

the work of the visiting committee, amd any curriculum changes
which came about because of the self-study or visiting committes,
Their reactions were categorized as positive, nsutral, or negative,
They are reported by year of preparstion in Table 9 and by method
of preparation in Table 10, Not all teachers interviewed oommented
on each category and the school staffs with no consultative help
did not comment on the ccusultants, Responses are reported by
frequency and by school mean,

In most instances the responses were more often favorable
than neutral or negative, Eighty-thres percent of the 651 persons
rating the self-study reacted positively to it, This was the best
rating of the four elements. Next in line was the view of the
visiting committee which received 74 percent of the 646 comments
as positive, Respondents were lass satisfied with the changes
they had made, Almost exactly two of every three, 66 percent, of
the 636 who responded indicated satisfaction, 7The consulfants,
by a slight margin, received the lowest rating, 64 percent of the
359 comments made in this area,

A chi-square analysis was made of the comments by method of
preparation and by years of preparation, Neutral and negative
responses were combined. A chi-square as large as or larger than
that found on the self-study would occur by chance between 30 and
§0 percent of the time, Hence method of preperation did not seem
related to satisfaction with the self-gtudy. 8See Table 11.

A chi-gquare aqual to or exceeding that found on the consul-
tant judgments would occur by chance less than two percent of the
time, Honce the judgments were different here, with the teachers
taking uvniversity work to kslp prepare having the more favorable

Judgments,
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TABLE 11

DIFFERENCES BETWEEN OBSERVED AND EXPECTED FREQUENCY OF REACTIONS
T0 ELRMENTS OF THE SELF-STUDY AND LVALUATION BV THE VISITING
COMMITTEE IN INTERVIEW BY PROFESSIONAL STAFF IN 46 SCHOOLS BY

METHOD OF PREPARATION

Elements of
Evaluation

Observed Frequency

Expected Frequency

Method of Preparation

|No Help] Consult|Course "~ No Help [Consul.

t jCourse

’331:-81;1«1!:

Positive 208 146 191 204 141 197
Neutral & Negl 36 21 42 37 26 36
Chi-sjuare = 2,354 «30> P> ,30
Consultants:
sitive xx 64 185 xX 74 155
Neutral & Neg xx 52 78 xx 42 88
Chi-squere = 5,513 P< ,02
Visiting Committees
Positive 1173 128 178 179 118 l 181
Neuizral & Negl 67 31 66 61 41 63
_iChi-square = 4,270 290> P> .10

'S

Curric, Change:
Positive 142 111 168 l 158 I 107 ] 156
Neutral & Ne 99 52 71 83 ' &6 83
Chi-square = 7,798 __ ,05>P> L02
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Judgments were close to expectation on the visiting committes
and deviations from oxpsctation this large or larger could be
expectod between 10 and 20 percent of the time if only chance
were operating. On curriculum change, those taking the field
laboratory ocourse reacted significantly more favorably than either
of the otheor groups, The probability of a chi-square equal to or
exceeding that obtained was between 5 percent and 2 percent,

Apparently distance in time has some relationship to sentiments
sbout the elements of the evaluation, 8ignificant differences were
reported for the self-study and for the consultants, Respondents
from Groups II and IV tended to have more favorable feelings about
these two elemsnte than respondents for Groups I and III, There
wore no differences of oconsequence by year for feelings toward
visiting committee or curriculum changes made, See Table 12,

Teacher Opinions on Curriculum Change

The Teacher Opinionnaire on Curriculum Change was completed by
1714 teachers from 46 experimental schools, All responies were
punched on IBM cards and frequency distributions were made for all
77 items by individual schools; by type of preparation; by year;
by type of preparation by year; and by total for all schools,
Means were also calculated for each item for each of the above
categories, Frequency distributions for the all-schools category
and item means are listed in Appendix F,

The TOCC had four sections with one section divided into two
parts, These sections were ratings of: (1) persons and organizsd
groups which teachers felt influenced curriculum change in the
individual school; (2) helps and hindrances to curriculum change
within the school; (3) changes that resulted from the self-study in
(a) the program of the school and (b) the professionzl staff; and
(4) elements of thie evaluation which helped or hindered curriculum
change, The sections are reported in order. The first section had
a four-point scale from "no influence” to "very influential" plus
a "not applicable"” response,

Means and ranks of 15 selected factors thought to influence
curriculun change are reported in Tables 13 and 14, It might be
thought that all teachers doing a self-study would feel that the
administretive staff and the faculty of the school had something
to do with curriculum change yet 29 and 20 teachers, respectively,
reported these as not applicable, National curriculum revision
groups and civil rights activities of the U, S, government were
viewed as not applicable by 292 (17 percent) and 234 (13,6 percent),
resnactively, Approximately 10 percent had similar views of con=
sultants from outside the system, lay groups, state legislatures,
and professional organizations. Five percent or less felt that
supervisors and resource persons, state departments of education,

30
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the Southern Association of Colleges and Schools, the administra-
tive staff of the school system, testing programs, and the guidance
staff within the school were not applicable to curriculum chango,

When factors were ranked there was a remarkable similarity
among reports rogardless of the year of evaluation or the method
of preparation., Even when means were tabulated by type of prepa-
ration within the four different years in which the evaluations
occurred, ranks were remarkably constant, A series of rank-
difference correlations among rankings of factors yielded R's
between .86 and .98, Few of the ratings ever varied more than two
or three tenths of a point, The administrative staff of the
person's own school received mean ratings of 2,3 in practically
every category. It was either ranked or tied for first in all
categories, Other factors viewed as strong influences were the
administrative staff of the school system, the Southern Association
of Colleges and Schools, and the faculty making the self-study,
The state department of education ran a close fifth with means
from 1,7 to 2,0, and an overall mean of 1.9,

Guidance staff, supervisors and resource persons, federal
support, and testing programs were in the middle as sources of in-
fluence, Legislatures tied for tenth as an influence in the
Judgment of those responding, Consultants from outside the system
were reported as having only a modest impact on change sg wers
professicnal organizations, civil rights activities of the U, S,
government, and lay groups,

In the second section of the TOCC, 17 facilities, resources
and activities were listed for t. chers to rate as “h&gpereﬁLZ
"no_change," or 'helped curriculum change, Of the 17 items listed,
eleven were thought not applicable by from one of every eight to
three of every ten teachers. Noncredit facuvlty study projects

(the self-study might be one of these) was so rated by 30,6 per-
cent, parent-faculty committees by 28,7 percent, school surveys

by outside agencies by 28,0 percent, action research in one's own
schocl by 21.8 percent, visiting other schools by 20,4 percent, and
comnunity survey by the school by 20.1 percent, Workshops, NSF

and NDEA institutes, faculty planning and in-service training days,
systemwide curriculum planning, and review of research by others
drew from 18,8 to 13,3 percent "not applicable” ballots,

Not only were items rated with remarkable similarity from
year to year and by method of preparation, but at first glance,
different items seemed not to be clearly differentiated in the
minds of raters. In quantifying responses, only "hindered,” "no
change,” and "helped” were considered in calculating means., These
were assigned 1, 2, and 3 points, respectively. Had ratings been
confined to "no change" and "helped”" a mean of 2,8 would mean that
eight persons thought it helped for every two who felt that the
factor brought about no change. Hence it was possible to inter-
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pret responses in terms of the equivalent of how many persons in
ten felt that the item helped. This was done and the results are
reported in Table 15, This table and the succeeding 3 tables are
based upon those teachers who thought the item was applicable,

Eight of ten teachers making ratings felt that curriculum
change was helped by faculty involvement in curriculum decisions,
faculty committees, and NSF and NDEA institutes, Faculty meetings
with the principal, university or college work, system-wide
curriculum planning and action research in school were seen as
belping by 7 of 10, 8ix of every ten thought that visiting other
schools, workshops, faculty planning and in-service training days,
community survey by the school, school survey by outside agency,
pre-school planning conferences, and review of published research
belped, Respondents were evenly divided on noncredit faculty study
projects and availability of qualified teaching personnel, 5 of 10
raters supporting each, Parent-faculty committees and adequacy of
physical facilities drew only 4 and 3 votes, respectively, fronm
each 10, Again, there was unusual similarity among years and
according t. method of self-study,

The patterns reyorted for changes in the program of the
School becuuse of the self-evaluation are reported in a similar
table, See Table 14, Far fewer toachers saw those items 88 "mot
applicable,” No item received appreciably more than 6 percent of
NA replies, The same pattern of similarity appears by different
methods of preperation and by different years of evaluation,
Increased library materials was reported as an outcome more often
than anything else, Audio-visual aids increased according to 7
of 10 teachers. Apparently this takes time for the earliest
schools evaluated most often reported an increase, and in the last
year studied, only 5 of 10 teachers reported this happening. A
few persons reported that class size decreased and that teachers
received planning time., Other items drew from 2 to 6 of each 10
votes, See Table 16,

Somewhat less impact was reported for the effect of the
evaluuation upon the position and relations of teachers., Five per-
cent or fewer reported items as "not applicable.” With the excep-
tion of attitude toward the community, not more than two points
Separate item ratings by years, by method of preparation, or by
all schools, Two of 10 participants reported increcased membership
in professional organizations and increased participation in pro-
fessional organizations as an outgrowth of the evaluation, Out-
standing outcomes were better understanding of the school philoso-
phy and a heightened appreciation of the contribution of other
departments to the program of the school, each reported by 7 of 10
raters,

Almost 10 percent of the teachers reported that teacher atti-
tude toward evaluation worsened because of the evaluation experience,
Abonut four percent said that teacher attitude toward the total
school worsened. See Table 17.
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Teachers responded to verious elements of the evaluation as
tc whether tﬁi tE ht the element helped or hindered curriculum

@, Responses to the IS items are reported in Teble 18,
A t no parts were reported as hindering change. Several items,
including serving on the D (program of studies) coomittees were
listed as "not applicable” by more than 10 percent of the teachers.
The follow-up study of the graduates was so listed by 28,8 pcroent,
the study of drop-outs by 21,8 percent, post-visitation committee
meetings by 21,3 percent, and post-visitation faculty meetings by
13,% percent. Sarving on committees on school plant and school
staff and adeinistrzcion was considered "not applicable” by 19.8
percent, serving on the committees on guidance, instructional mater-
ials, health servioe, and student activitiez oy 14,1 peroent, and
sexving on the progranm of studies or=aittees by 12,6 peroent,

For those who did see the elements as influential, the written
recommendations of the visiting committees was rated as "helped”
by 8 of 10 teachers from all schools and by either 8 or 9 teachers
in each year of evaluation and by each method of preparation,
Serving on D coumittees and on B to H committees drew support
of 8 of 10 teachers from £11 schools and either 7 of 10 or 8 of 10
in different years of evaluation and by different methods of
preparation,

Developing the school's phtlosophy, studying the pupil
population,; serving on I and J committees, visits by the visiting
committes, and the oral reports of visiting committees were
supported by 7 of 10 teachers as helping, All other elements were
rated as helpful by 6 of each 10 voting, The oral reports of the
visiting committees received ...out the same supporte«7 of 10==
Irom individual schools, including schools where the research tesm
thought the reports were brief or superficial,

A content analzus was made of the replies to the open-end

item,” "In your opinion, d1d the evaluation of your School make any

ferences in the quality of teaching in your school? If so,
Please describe them briefly.” Tho replies of 900 teachers who
responded to the qusstion were categorized as to whether they
thought the evaluation had made a difference in the quality of
teaching in the school or had made no difference in the quality
of teaching. These replies are sumarized in Table 19 for all
schools, by year of evaluation, and hy method of preparation,
A chi-square was calculated for the distribution of responses by
year of evaluation and another by method of preperation., The
slight differences by year of preparation were not significantly
different from chance, Responses were different by method of pre-
paration beyond the one percent level, Teachers from schools with
consultant help reported differences slightly more frequently than
$xpected and teachers from schools with university courses rejported
differances less often than expected,
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Eight hundred sixty-two teachers described the differences.
These are repcrted in 10 categories in Table 22. Several of the
responses, including the one made most often—~ helped to get to
know total progran and other teachers”--are not directly relatad

to the quality of teaching,

Data from Testing-~Curriculum Instrument Measure, Teacher Human
Relations QmutgomImLand Teacher Activities &nsﬁomim
Answers were sought to three concomitant questions about what
happens to the teachers and other school staff members who partiei-
pate in a self-evalustics, inciuding a visiting committee, While
it was not known initially whether curriculum change would be
accelerated or not, it was a hypothesis rather strongly held that
it would be, Rence one of the questions, do persons experiencing
curriculum change become more or less open to such change, or does
it influence them at all? The second question grew out of a belief
that when teachers or other groups work together on tasks that
have meaning to them, their aentiments toward the other members
of the group and their situation will tend to improve, Hence sn
attempt was made to assess any changes in how teachers felt about
the human relations aspects of their work--about pupils, other
teachers, principels and supervisors, and parents, It was also
thought that teachers doing a self-study would tend to review some
of the things that experts felt they should be doing and that they
might make somc modification in their teaching practices and other
job-connected duties, particularly if they were to be observed
by outsiders, Ageain, an attempt was made to assess changes in the
frequency with which teachers carried on certain activities with
pupils, with other teachers, with administrators and supervisors,
with parents, and for professional growth,

Three instruments were used, The relatively short Curriculum
Improvement Measure was given to all staff members very early in
the 1966-67 school year before faculties had begun to work on the
Evaluative Criteria, Tes's were coded so that post-tests could be
matched with pre-tests although teacher anonymity was preserved,
For the other two instruments, all those who taught one or more
classes (excluding new appointees) were divided into two random
groups, One group took the TAQ initially and the THRQ as a post-
teat, The order of testing was reversed with the other random

group,

This testing was done initially with 12 schools in the 1966-67
group, Four schools were selected whose staifs were taking the
university field course as part of the self-study, four who had
consultative help from outside their system, (nd four who planned
to work entirely on the resources within the system, Two schools
were dropped from the consultative group when they mad> no progress
with the self-study by midyear. In addition, eigit control schools
were picked who were not doing a self-study and who had not been
through an evalustion for at leart taree or four years, In most
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cases these control schools were from the same school system,
The exceptions were from similar systems and had similer character-
istics as to size, pupil composition, and grades served,

Hypotheses to be tested, in null form, on the CIM were:

There 18 no difference in changes on CIM scores between
teachers in experimental schools and teachers in control schools.

The amount of change on CIM scores does not vary by type of
preparation,

The difference scores were subjected to an analysis of variance
a8 reported in the following table, (Table 21) The obtained P
did not approach the 5 percent level. The hypothesis of no differ-
ence according to type of preparation was accepted,

TABLE 21
Source d, fe. Mean Square F 8153
Type of help 2 59,815 2.066 Ne 8,
Error (within) 382 28,952
Total 384

A t-test was done between the difference of mean gains of
experimental and control groups--0,444 point for 636 persons on a
scale with a spread of 48 points. The t of 1,036 was not sigui-
ficant, The hypothesis of no difference between experimental and
control groups was accepted.

Hypothegses to be tested on the THRQ were:

There 18 no difference in changes on THRQ scores between
teachers in experimental schools and teachers in control schools.

The amount of change on THRQ scores does not vary by type of
preparation,

The analysis of variance was somewhat more complicated this
time since the experimental design called for different, unmatched
persons to take the pre- and post-tests, Likewise ~2ll frequencies
were unequal and the number of experimental schools differed in
one category, Since the variance design was for a mixed model,
the error (within) variance could only be used for testing the
significance of the interaction variance, The interaction variance
was not significant, so interaction variance was combined with the
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within variance to form a new error term of 716,646 with 568
degrses of fxeedom, The results are sumarized in Table 23,

TABLE 22
ANALYSIS OF VARIANCE FOR THRQ WITH CONTROL SCHOOLS INCLUDED

Source ld. Mean Square F Sig.
Types 3 23399,.44 32,65 «01
Pre-Post 1 11051,92 15.42 01
Interaction 3 555.87 17 n, 8,
Error (within) | 565 717.49

Total 572

The control schools were included as a fourth preparation j
type. 8ince the interaction F is not significant both hypotheses
? of no difference can be accepted, There is no difference in o
. changes between experimental and control schools, There 18 no |
| difference in change by type of preparation, For all schools there |
; was a significan loss between initial and final testing. There
i are significant dilfferences among preparation types both in the
| beginning and at ihe end of the study, But the differences in
amounts of change are not significant,

Means by schools for pre-~ and post-tests with changes are
reported in Table 23, Experimental and control schools are
listed separately, A negative change indicates a ioss. Means
are also reported by preparation types, Individual school means
varied from 168,0 to 233,2 with both extremes found in post-
tests in the experimental schools,

Four experimental schools and one control school showed

slight positive chanzes. All oth.r schools reported lower scores
at the end of the year, Changes varied from a gain of 6,55 in a
university cou.se school to a loss of 25,52 in a consultant-
assisted school, All experimental schools lost 8,68 points, The
control schools dropped 9,22 points, The no help schools lost
8.82 points, the consultant-assisted schools went down 17,27,

’ and the vaiversity course schools were off 2,97 points, All
schools combined went down 8,80 points,
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TABLE 23

MEANS AND CHANGE BY SCHOOLS ON PRE~ AND POST-TESTS WITH THE THRQ
IN 10 EXPERIMENTAL AND 8 CONTROL SCHOOLS

8chcol Type Pre-Test Post-Test Change
and from
Preparation N X N X Pro- to Post-Test
Experimental:
39 11 | 193,92 11 | 190,9 - 3,0
40 19 | 193.5 19 | 168,0 -25.5
41 17 | 211.5 17 | 199,7 -11,8
42 18 | 228.4 13 | 233.2 4.8
43 19 | 23,0 18 { 209.6 -20.4
44 22 | 223,5 19 { 230,0 6.5
46 14 | 213,.8 12 | 214.6 0.8
47 20 | 231,1 17 | 231,.6 0.5
Control Sch,:
S0 12 | 206,3 8§ | 190,8 ~15,5
51 18 |} 219.8 12 | 213.3 - 6,5
52 29 | 200,2 23 | 196.9 - 3.3
53 15 | 195.6 16 | 134,.8 1,2
85 32 | 231,2 26 | 213,1 -18,1
56 15 | 219,.2 12 § 210,7 - 8.4
Preparation:
No Help 70 | 222.6 64 | 213.8 - 8,8
Consultant 30 } 193,.6 30 | 176.4 -17,3
Course 682 66 | 223,5 59 | 220,.6 - 2,9
All Schools:
Experimental }166 | 217.7 153 | 209,1 - 8,7
Control 136 | 209,9 118 | 200,7 - 9,2
Combined 302 | 214,2 271 | 205.4 - 8,8
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g!gotheﬂes to be tested on the TAQs

There is no difference in changes on TAQ scores between
teachers in experimental schools and teachers in control schools,

The type of preparation for an evaluation is not related to
the amount of change on TAQ scores among teachers in the three
different types of preparation.

The analysis of variance was gimilar to that for the THRQ,
When the interaction variance proved to be not significant the
interaction sum of squares was combined with the error (within)
sum »f squares to form a new error term. T 7 for type, which
inciuded control schools as a type of preparation, nanely, no
preparation at all, was at the .01 level, See Table 24 below,
Since F values for both pre- post-testing and interaction were not
significant both null hypotheses are accepted,

TABLE 24
ANALYSIS OF VARIANCE FOR TAQ WITH CONTROL SCHOOLS INCLUDED
Source de fe Mean Square | F Sig.
Type 3 8966,758 4,529 .01
Interaction 3 1441 ,232 726 Ne 8
Error (within) 547 1984,568
Total 554

The pre~ and post-test means and changes are reported in
Table 25, School means varied from 237.3 to 315.,6. Changes by
individual schools varied from a loss of 28,2 points to a gain of
43,1 points, Five experimental schools had gains and five had
losses, Five control schools made gains and three had losses,

By type of preparation, the consultant-assisted schools had
an initial 294.4 and a final 294.4 for no change. The schools
without help reported a net change of 7.4, The schools with
teachers taking the university field course had a change of =5.2.
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TABLE 25

MEANS AND CHANGE BY SCHOOL ON PRE- AND POST-TESTS WITH THE TAQ

IN 10 EXPERIMENTAL AND 8 CONTROL SCHOOLS

School Type Pre-Test Post=Test Change
and from
Preparation | § X N X Pre~ to Post-Tust
Experimental: A
38 1 8| 290.5 6 ]| 283,0 - 7.5
40 22 | 303,11 19 | 315,.6 12,5
41 18 | 262,7 17 | 274,1 11.4
42 13 | 271,.2 9 | 282,6 11,4
46 13 | 257.5 9 | 300,56 43,1
47 17 | 268,3 16 | 268,1 - 0,2
48 21 | 289,5 18 | 291,9 2.4
Control Sch,:
49 12 | 265,2 13 | 272.5 7.4
50 11 | 286,3 9 | 272,0 -14,3
51 11 | 284,3 15 | 292,6 8.3
52 26 | 309,3 27 ] 315.4 6,1
53 15 | 238,8 13 ] 237.3 - 1,5
59 27 | 276.,4 18 | 285,8 9.4
56 14 | 272,9 11 | 288,7 15,9
Preparation:
No Help 71 | 269,1 59 | 276,5 T4
Consultant 32 294 .4 29 294,.4 0.0
Course 682 63 | 289,7 54 | 284,5 - 5,2
All Schools:
Experimental |166 | 282.2 142 | 283,2 1,0
Control 129 | 277.7 118 | 283.6 5.9
Combined 295 | 280.3 260 | 283,.,4 3.1
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DISCUSSION

Curriculum change occurs both in schools making a seif-study
and in those not so engaged, but in a given period of time
curriculum change occurs about 50 percent more often in schools
making a self-gtudy. The period of time about which the above
generalization was made was approximately two years, Almost all
changes are made either in the year of the self-study and visiting
committee or in the followinr year, Current policy in the states
¢f Florida and Georgia is to have a complete evaluation every ten
y2ars with some kind of mid-:emm project in five yea:s, If the
periods studied for Group I, 1I, and III schools and their
controls 1s representative, then the average high sci.col not
engaged in a self-gtudy is making about 10 curriculum changes a
year--half the 19.8 mean for the control schools, covering a two-
year period., At this rate, about 100 curriculum changes would be
made during a 10-year interval if there were no Evaluative Criteria,
With the Evaluative Criteria, the self-study, and the visiting
committee, the number of changes per school during the 1l0-year
period, would bhe 110, Not more than 3 of the extra 10 would be
rated "major" changes, Only 2 would be course additions which
would not have occurred without the self-study.

If a method could be used by which a faculty could be as
continuously active in curriculum change as it is during the year
before and after the visiting committee, then 150 curriculum
changes would occur during the decade instead of 100 or 110,

How would method of preparation influence extrapolations on |
curriculum change? Schools without outside help in making their 5
self-study would end up the decade with about 105 curriculum
changes compared with the 100 they might have made without an
evaluation, If they maintained the evaluation rate of change for
the decade, they would have 125 changes compared with the 105
or 100, Schools with regular consultant help outside the system
would make just about the average--110 for the decade, or 150
if they maintained a uniform rate of change year after year,
Schools which had facultles registered for a university field
laboratory course would make 116 for the 10 years, or 180 if they
maintained their self-study pace,

There is, of course, a question of how long a school faculty
could maintcin the additional load. For many of the persons
involved, many extra hours are required each week beyond teaching
and other duties, There i3 also a question of diminishing returns
on such activity, If the enrollment of a school is relatively
constant new courses, new activities, and new services cannot be
added indefinitely, especially when there is a tradition of seldom
dropping a course, service, or activity once it is in the program,
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Rejection of visiting ccomittee recommendations ran higher
than those reported in other studies. Review of related research
indicated that about 70 percent of visiting committee recommen-
dations were eventually accepted, and about 30 percent rejected.
In the present study, about 50 percent of the recommendations
for curriculum change were rejected, Some of the differecace may
be in recommendations in other studies for changes 1in addition
to curriculum chanzes,

About two-thirds of the visiting committee recommendations
were desirable changes recognized by the faculties before the
arrival of the vigitors, It is almwost a customary practice for
visiting commitiees to ask faculty committees what they need
help with or what changes the faculty wants the visitors to support.
This practice may lead to recommendations for which finances are
not available, for which space and facilities are lacking, or
for which personnel is either not available or not generated by
ADA, or with which the adminigtration disagrees, These reasons
constitute more than 60 percent of the reasons for rejections,

The largest single source of vejections is because 'the
faculty disagrees,” This seems almost contrary to reason when
the faculty is soc often the source of idecas for the visiting
committee report., However, while it is a frequent source, it is
not the only source, Again and again at work sessions of visiting
committees a practice was observed in which visiting committees
had copics of reports £~ .a other schoole. O©Of%en sections of
these wore copied verbatim whether there was any real relevance
to the situation in the school being evaluated, This may be a
source of many faculty disagreements, The Evaluativa Criteria
states (33, p. 25) as a guiding principle that the evaluation
by the visiting committee should be measured against the stated
philosophy and objectives of the school, Practice observed was
often contrary to this principle, and may, in part, account for
the high rate of rejection due to faculty disagreement,

The average number of rejections is lowest among those
schools preparing through university courses, It may be that they
have been more thoughtful in exemining possible changes during
their self-study and hence make recommendations to themselves
through the visiting committee which have some basis other than
temporary enthusiasm, It may also be that they are more careful
gbout the quality of the personnel on the visiting committee
and hence are less likely to get "outrageous" recommendations.
Several visiting committees were observed on which one or two
members attempted to apply stancards and impose judgments possibly
appropriate for a first-rate liberal arts college but which were
snappropriate for a comprehensive high school, However, these
individuals appeared on committees in schools using the university
course method of preparation, It may be that in such situations
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the other committee memborsg.had enough strength to temper these
recommendations before they appeared in the final report,

Since English courses reach practically all high school
students every year and since there are many elective courses
besides the required English it should not be surprising that
curriculun changes are reported almoat a third oftener here than
any other Evaluative Criteria area, It might be expected that
%*1ith all the national curriculum efforts in mathematics and
science that these fields would lead, While they are high, the
rumber of changes reported bracket those in girls® and boys!
I"ysical education where there has been much publicity for
paysical fitness but no curriculum revision programs so well
g1bgidized as those in mathematics and science,

Government efforts are probably reflected in the guidance
ciranges reported and in the instructional-materials, audio-visual,
library section. Both of these undoubtedly reflect government
programs for training specialists in guidance and counselling
and in the purchase of instructional equipment and materials,
However, the student activity program which has had no such
systematic attack holds a slight marzin over both the guildance
and materials changes reported, Possibly changes might be even
more NUNOrous in some arcas 1¢ advanced training of personnel
could always be correlated with new instructional equipment
and materials, All too often the research staff found persons
with advanced training in guidance who wexre spending much of
their time at clerical tasks below their level of training, On
the other hand, language laboratories, new hardware in libraries
and media centers, and other new equipment such as closed circuit
television were often idle or under-used because teachers and
librarians were not properly prepared to take advantage of them,

A small number of changes were reported in health education
and school health services. Both of these areas could profit
Irom sweeping improvements in most schools observed in the opinion
of the resecsrch staff, It is encouraging that there i8 a fairly
consistent pattern of changes in health services, even theugh
somewbat lower than desirable, As there appeared to be no common
pattern for establishing responsibility for student activities
and health services, in almost every school the research staff
found that assignment for the purpose of self-gtudy was the first
time that any individual or group felt responsible for these
areas, defined in this study as part of the curriculum, Thus,
changes in these arcas may be attributed clearly to the process
of self-gtudy and evaluation by the visiting committee,

Home economics is a field with regular supervisory services
from several levels and one in which changes seem to occur whether
schools are making self-studies or not, The pattern of change
was fairly consistent during the four years investigated,
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While teachers in general say they approve of gsolected
elements of the evaluation, this approval does not approach
unanimity, While about Tivo-s1xtheof tho teachers approve the
pro. 188 as a whole, lesser fractions approved the visiting com=
mirtee (about three-fourths) or the changes made in the curriculum
(about two-thirds), Often teachers felt they were woerced into
participation., Whether that coercion came from the princinal,
the central administration, or the accrediting assoclatiou
seemed to make only a little difference. Hence @ few of them
never became reconciled to the process and to the el felt that
the money, time, and effort could have been better used in other
ways

The visiting committees sometimes left something to be
desired, Teachers worked months, sometimes as much as a year
prior to the arrival of the conmittee, While classroom observa-
tion ie only a small part of the data-gathering process for the
visiting committee, it looms large for many teachers, After all
the preparation they feit frusirated not to be visited, or to
feel that judgments were being made about them based upon one to
three observations of a few minutes to perhaps half a period.
Sometimes the committee visitation was far too short., Other
gsources of ammoyance included having committee members working
out-of-field, giving gratuitous advice when not appropriate,
and making recommendations because af current fads., It might
well be that consultants failed to be more popular because ths
role they assumed in working with faculties was not the role
which particular faculties had expected them to assume,

It is also possible that some of the digsatisfaction ebout
the evaluative process came about through approaching the school
philosophy and statement of purposes and the gtudy of the pupil
population and community of the school as barriers to be gsurmounted
before getting down to the important job of viewing the program
of the school, This was all too often the position taken, not
only by school faculties, but also on occasion by visiting
committees who viewed these two as jrrelevant ritual which had
1ittle bearing on the task at hand, Undoubtedly when these are
viewed as the blueprint and foundation for an effective program,
the self-study has a unity and coherence otherwise lacking.

Are changes which occur more often in experimental schools
undergoing seli-study and evaluation by the visiting conmittee
comnensurate with time, effort, and money invested? Qualitative
evaluations of the changes reported were made by the member of
the research staff conducting the interview, An effort was made
to consider the philosophy and objectives of the particular
school and the probabilities of sustained practice as judged
from the resources and capabilities of the faculty. Less than
one-third (28 percent) of the changes were deemed major, and
considering the nature of these, the question is raised whether
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the return i1s worthy of the investment, Examples of major changes
are as follows:

(1) added course in music appreciation to reach evexry
pupil regardless of talent;

(2) modified course in social studies (content) by doleting
industrial arts content and adjusting retained content to the
objectives in sociai studies;

() wmodified guidance services (means) by adding a coun-
selor, thereby increasing accessibility (increased utilization
presumcd);

(4) modified course (organization) in English by teachers
scheduling individual ~onferences with every gtudent on every
out-of-class theme;

(5) subtracted a course in astronomy taught by a teacher
in social studies whose hobby was astronomy but who had no
preparation in the field.

Examples of minor changes which accounted for 72 percent of
all changes attributable to the self-study and evaluation by the
visiting committee are:

(1) added a service by establishing an achievement testing
program in a rural school; the counselor was a part-time teacher
of mathematics with no preparation in counseling and guldance;

(2) subtracted a course in secretarial science as not
enough students requested it to justify the offexring;

(3) modified a Latin course (content) to include cultural
aspects (Latin was only foreign language taught in this rural
school because they were unable to recruit a teacher prepared to
teach a modern foreign language);

(4) modified a course in home economics (means) by adding
reference books to library thus permitting out-of-class reeiing
assignmentsy

(5) modified service (organization) by scheduling library
to be open for six periods instead of three,

Teacher OBipiona on Curriculum Change

Some replies to opinionnaires of the type of the TOCC used
here would lead the investigator to think that some respondents
are (1) playing games, (2) fail to read what they are responding
to, or (3) manage to maintain barriers against what seems like
simple, obvious, general information,
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Item: How could 29 and 20 teachers, respectively, feel that
neither the administrative staff of their school nor ithe faculty
of their school had anything to do with curriculum charnge when
they had just worked through the Evaluative Criteria? ‘hese
people responded "not applicable.”

Item: Almost five percent of the teachers replying to the
T .C felt that the Southern Association, which required the self-
study as a condition for initial or continued accreditation, was
"not applicable” as an influence on curriculum change.

Item: On & scale which went to 3,0 teachers responded 1,4
for the state legislatures as influencing cursriculum change
(exeluding the 10 percent who felt tkis item was "not applicable’)
in two states in which legislatures have had a pattern of legis~
lating on curriculum matters, including rather recently the
required courses on Americanism versus Communism,

Item: National curriculum revisior groups also were rated 1.4
on the 3.0 scale (and here, 292 or 17 percent said "nnt applicable")
at a time whken almost every high school has been influenced by
the new mathematics, the new chemistry, the new physics, and the
new biology, and some are beginning to feel national efforts in
other areas,

Item: Civil rights activities of the U, S, government
received a rating of only 1.1 of a possible 3,0 (and 234 persons,
13.6 percent said "not applicable”) in two states going thrdugh
gometimes painful integration procedures in which partieciration’
in federal assistance is often conditioned by steps toward
integration, when many colleges and universities throughocut the
two states have had summer and year-long institutes to help those
in the process make it suceezed, and when the two states are the
recipients of head-gtart programs, programs of economic oppor-
tunity and others, all having some influence on school curriculum
in the area,

Item: Lay groups were at the bottom as influences for
curricuium change, averaging only 0.8 on the 3,0 scale, If the
thesis of many educational theorists that today's curriculum is
a hodgepodge of unrelated subjects because of the pull in many
different directions of organized outside groups is accurate,
then this message has reached few persons within the profession.

Items Noncredit faculty study projects were rated as
"not applicable" by almost a third of the responding teachers,
even though for a high proportion of the teachers involved,
going through the self-study, which they voted as a worthwhile
experience, could be considered a "help" to curriculum change,




On the positive side, of those who did think that scme of
these factors, resources, facilities, and aciivities were relevant,
the equivalent of eight out of ten teachers felt that curriculum
change was helped by faculty involvement in curriculum decisions,
faculty work on committees, and National Science Foundation and
Nations! Jefense Education Act institutes,

On the interviews, about § of 6 teachers felt that the sell-
study was worthwhile, On the TOCC about 10 percent of the teachers
reported that teacher attitude toward evaluation worsened becau:e
of the evaluation experience, When one recalls that some teachurs
on the interview tended to take a neutrnl attitude toward the se¢if-
study, these figures tend to support c¢ach other and give a littly
evidence that the sample interviewed held views similar to the
population which completed the TOCC,

While 7 of 10 teachers felt that both the visiting
comnittee and the oral reports of the visiting committee "helped",
the research staff often had reason to disagree, Study of indi-
vidual school reports tended to confirm this disagreement, In
one school where the oral report was a race between a late after-~
noon segsion and dismisesal to beat the traffic jam 45 minutes
later, and in another where the faculty did not get to hear the
report, they still gave the oral reports 7 of 10 votes as helpful,
The research staff was most impressed by well-organized reports
which tended to cover the highlights of the various areas and
which included material which gave psychological support to the
school staffs and feasible, concrete suggestions for areas where
further effort was possible and desirable, Reports of this type
took from an hour and 2 half to two hours and a half, When well
done, teachers formed an interested, eager audience and the
observer felt a sense of teacher involvement and participation
rather than boredom or antagonism.

About 63 percent of the teachers replied to the open-end
question with a statement that the evaluaiion did make a difference

in the quality of teaching in the schcol. However, most of the
responses as to what changes resulted were only remotely related
to quality of teaching, Responses like "helped to get ©o know
total program and other teachers,” "helped to get additional
supplies and equipment,” "helped to understand and juse philosophy,"

"improved interpersonal relationships among staff,”" and "positive
action was taken on the recommendaticns,” which made up more than
50 percent of the responses, either do not relate to quality of
teaching or are vague and ambiguous,

No support is given to the assertion by the results of the
Teacher Activities Questionnaire, where a 1,0 mean galn was
reported for all experimental schools as contrasted with a 5,9
gain for the control schools who showed more change without the
evaluation, though neither change was statistically significant,
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Test Results

The expectation of more openness to change as a concomitant
of making the self-study was not iealized, at least as measured
by the CIM, It may be that the CIM is not an adequate instrument
for assessing readiness for curriculum change, Its reliability is
low and a study of patterns of responses by individuals before and
after the self-study suggests that changes in individual scores
are aimost random over the period covered by the study,.

The results of the THRQ are consistent with the pilot study
by Alam ths preceding vear. Alam {1) found no significant dif-
ference between Florida experimental and control schools among
those making the self-study in 1965-66, nor among experimental
schools by the three types of preparation, Hcwever, he might have
had a significant difference in favor of tke four schools working
with a university course plan of preparatica except for a large
drop by one school which occurred at the end of the year when the
accrediting association declined to permit a visiting committee
until certzin systemwide conditions were met. The other three
1965~66 schools in this category made substantial gains. A simi-
lar paitern was followed by the faculties enrolled in university
courses in 1966-67, The large urban school from the same system
showed a substantial drop in mean score while the other three
schools changed slightly end in a positive direction,

Alam's combtined experimental and control schools in his 1965-66
pilot study lost about 4 points, The combined loss of both
experimental and control schools in 1966-67 approached 9 points,

The greater loss might have been the result of statewide disap-
pointment at the action of a new governor in vetoing som> of the
modest increases for the public schools which were passed in the
spring by the Florida legislatures However, the Georgia schools
fared better from their legislature and governor and still dropped
5.8 points, a loss close to that rsported by Alam for Florida in
the preceding, nonlegislative year,

In e present study, the two schools classed as "consultant-
assisted" had a relatively large loss on the THRQ. This large
drop could be discounted because one of the two sSchools started as
a2 "no help" school and was strongly urged to change to "consultant-
assisted" preparation at midyear by the central administration,
This school reported a very sharp drop on the THRQ, A Similar
control school from the same system lost 3.3 points compared with
a drop of 25,5 for the experiuental school.

The lack of change on the TAQ is cause for speculation, Since
most of the experimental Scho.is had consultant help and since they
were to be observed, change in tae direction of increased use of
practices favored by expert opinion would be expected, Strangely,
the "no help" schools reported a nonsignificant 7.4 point increase,
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CONCLUSION3, IMPLICATIONS, ARD RECOMMENDATIONS

This study sought to find (1) whether curriculum change
occurred more often in high schools making self-evaluations
hased upon the Evaluative Criteria than in high schools not
engaged in such a self-evaluation; (2) whether the method of
preparation made a difference in the amount o¢f curriculum
change; (3) how teaching staffs felt about the evualuative
process and other selected factors for influencing curriculum
change; (4) whether teachers became more open or ready for
curriculum change as they engaged in the self-evaluation; (5)
whether participation in a self-study influenced teacher morale;
and (6) whether teachers tended to use Practices which experts
thought were good more often as they went cthrough a self-evaluation.

Conclusions

(1) During the year of self-study and the year following e
the visiting committee, curriculum change occurred more often than
in compareble schools not going through a self-evaluation,

(2) For all experimental schools, the number of changes was v
about 50 percent greater than in the control schools,

(3) The type of preparation does influence the amount of
curriculum change. Schools with faculty members enrolled in
university field laboratory courses reported 77 percent more
changes than their controls; those with consultant help from
outside their school reported 52 percent more changes than their
controls; those schools which made the self-study without outside
help had 25 percent more changes than their controls,

(4) cCurriculum changes are most likely to be course changes,
to be faculty initiated, to have a positive influence on the
attainment of the school objectives, and to be judged as minor
changes by the research staff.

(5) Most changes are modifications of existing courses,
services, or activities, Courses, services, and activities are
8eldom dropped,

(6) Even though many visiting committee recommendations
were originally suggested to the visiting committee by the school
staff, about half of the written recommendations of the visiting
committee are rejecteds Faculty and administrative disagreement
with recommendations, lack of finance, lack of space and facili-
ties, and unavailability of suitable personnel are the most frequent
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{7) The number o curriculwm changes repo:‘ed was indepen-
dent of the size of the school in Groups I, II, tnd III,

(8) English is the only subject ares in which more changes
occur than were reported in student activities, instructional
naterials and library services, and guidance,

(9) Teacher interview reactions to the seif-study. the visit-
ing committee, the curriculum changes made, and their consultants,
were positive, These wer: approved, in descending crder, by five-
sixths, three-fourths, an’ two-thirds of those interviewed,
respectively, Judgments «n the consultants and tiie turricusum
changes were influencad by the method of preparst:orn with tliose
teachers participating in 'miversity courses haviig “Le more
favorable judgments,

(10) According to teucher judgments, the mos% iufluentlal
factors in c¢orriculum change are the administrative staff of the
school, the administrative staff of the school system, the
Southern Association of Colleges and Schools, vhe faculty of the
school, and the state department of education, Of leasst importance
are consultants outside the system, professic.al organizations,
civil rights activities of the govermment, and lay groups,

(11) A surprising number of teachers reported factors as
"not applicable"” to curriculum change which very obvicusly were
applicable in the judgment of the majority of those responding.

(12) Strong support--eight of ten making judgments--went
to faculty involvement in curriculum decisions, faculty curriculum
comnittees, and National Science Found:tion and NDEA institutes
as factors helping curriculum change,

(13) Teachers felt that factors most affected by the self-
study were increased library materials, increased audio-visusl
aids, and an increase in the number of teachers who were trying
out new procequres,

(14) Teachers felt that the most important changes influenc-
ing them as outcomes of the self-study were a better understanding
of the school philosuphy and an enhanced appreciation of the work
of other departments, Negatively, about 10 percent reported
worsened attitudes toward the evaluative process and smaller
percents reported worsened attitudes toward pupils and toward
the community,

(15) The most helpful elements of the evaluative process

according to teachers were the written recommendations of the
visiting committees and the work of the D and E to H conmittees,
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Some doubt was cast on these appraisals by almost equally high
support for the oral reports of the visiting comittees, even
in cases where these were superficial, overly brief, and even
unheard by most teachers.

(16) Almoat two~thirds of the teachers thought that the
evaluation made a difference in the quality of teaching in their
schools, but when they were asked to spell out the difference,
most examplaes were only slightly related to the quality of tsaching,

(17) Participation in the self-study did not make teachers
more open to curriculum change, nor did method of preparation
relate to openness to curriculum change,

(18) The quality of teacher human relations declined over
the year in both experimental and control schools, Changes were
not significantly different by type of preparation,

(19) There was little change in the extent to which teachers
used practices recommended by experts before and after the self-
study. There were no significant differences in change between
esperimental and control schools or by type of preparation.

!gplications and Recommendations

(1) If a school makes a self-study and has a visiting
comnittee only once in ten years, the amount of curriculum change
which occurs related to the evaluation process can well be
relatively minor and relatively expensive.

(2) To maximize the curriculum change of the evaluative
process, (a) the interval hetween complete self-studies should
probably be not greatexr than five or six years; (b) schools
should arrange for a field laboratory course in which they have
acceas to university consultants; (c) it would be desirable to
involve faculty snd lay persons in the development of the school
philosophy ard the study of the School community prior to beginning
the other subcommittee efforts; (d) great care should be made
in the selection of viaiting committees and the visiting committees
should have adequate time for observation, interviewing, and
meetings at the school; {e) one or more follow-up vieits by |
members of the viciting committee wouid be desirable; (£) annual ;
follow-up reports should be made on action taken on recommendations, “

(3) School faculties need to develop greater understanding )
of the forces influencing curriculum changs and how these forces f
impinge upon what the individual teachers are doing.

(4) Directors of field laboratory courses and consultants
to school faculties should have agreement with faculties as to
what the role expectaticns are for them and then should work in
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thege terms or else find substitutes who can work in desired ways,

(3) Visiting committee members should make judgments in
terms of the stated purposes of the school and in terms of the
characteristics of the pupil population and the type of community
served,

(6) More attention should be given to dropping courses,
services, and activities,

Recommendations fo::_ Further Stug!;

(1) Are there qualitatively or quantitatively different
curriculum changes in areas where there are vigorous nationwide
projects? Examples would be science, mathematics, and guidance,
Is the proportion of major changes greater? Do course additions
and deletions occur more Irequently? Are services and activities
expanded?

(2) Why does teacher morale tend to go down over the course
of a school year in most schools? It remains steady or goes up
slightly in some schools, What is different sbout these schools?
A possible clue might be further investigation of the impact cf
the field laboratory course on the school faculty, Five of eight
schools with the field laboratory course in Alam's study and this
one reported gains on the THRQ, Those which lost ground were in
a system all of whoge schools were banned from an official visiting
committee by the accrediting association,

(3) Bow can consultants and directors of field laboratory
courses work to improve the quality of teaching practices? Can
this be done through requiring or encouraging individual or small
group action research projects of participants?

(4) Are there other possible evaluation and accreditation
procedures which might result in more consistent and systematic
curriculum change?

(5) Have and have-not schools were observed within a single
school system raising the question of whether the accreditation
process being undertaken on a systemwide basis might be more
productive by providing wider interaction among personnel and be
more equitable in gains for all schools,

(6) Could a demographic study of nesed for teachers in all
fields be utilized by educational institutions to aid in distri-
bution according to need, particilarly in non-urban areas?

(7) VWhat are the sources of input of ideas for innovation in
the schools? Can these be identified and enhanced?
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The Problem

This project sought to determins the scope and extent of
curriculum change occurring in selected high schools as a result
or concon.cant of school self-evaluations conducted in accordance
with regioaal acoreditation policies, and of the impact of
participation on selected attitudes and practices of the teachers
involved,

Objectives

This project explored the hypothesir that high school gelf~
evaluations, based on the Evaluative Criticria, produced curriculum
change and had an impact on the attitudes and practices of teachers,
Curriculum cha;gg'wal defined as any addition, subtraction, or
modification of courses, activities, or services provided by a
seocondary school for its puplls, Specific objectives were:

(1) Wwhat changes in the curriculum of schools undergoing
solf~-evaluation studies can be attributed to the studies?

(2) What changes are instituted during the self-study
poriod before the arrival of the visiting committee, and what
changes follow recommendations of the visiting comittee?

(3) Are there differences as to apparent effectiveness in
producing curriculum change which can be attributed to the pre-
paration pattern, 1.e.,, the school prepares largely on its own;
outside consultants are used; university consultants are used
under a plan which permits college course enrollment for school
faculty members desiring it?

(4) Does participation in a school self-evaluation modify a
faculty’s readiness for curriculum change?

(5) Does participation in a school solf-svaluation modify
the quality of teacher human relations of the participants?

(6) Does participation in a school self-evaluation modify
teachers! professional activities?

(7) How are the self-evaluations assessed by teacher
perticipants, and how do they rate the influence on change of
certain other possible sources of curriculum change?




Method

This project involved historical, interview, and instrument
data collection in selected schools which had participated in
seclf-evaluations or were going through the process using the
Evaluative Criteria and visiting committees, with some use of
control schools which had not been evaluated recently and were not
immediately contemplating evaluation, For econvmy, schools were
limited to Georgia and Florida,

Using tables of random numbers, a stratified sample of schools
was solected. —An GLTGHDC wap made +o Sot & balance amots The —
three types of preparation and by year of evaluation, Tvwelve
high schools were chosen from the school years of 1962-63,
twelve from 1964-65, twelve from 1965-66, and twelve irom 1966-67
which were involved in initial accreditation or re-evaluation
during these years, Suitable control schools and pilot schools
were selected at the same time, At the end of the project there
were 46 usable experimental schools and 18 control schools,

Pilot studies were conducted in four schools to try out
interview techniques and instruments. USOE clearance was obtained
for interview guides, opinionnaires, and tests, The interviews
followed a guide intended to get information on curriculum changes,
sources of change, time of change, and other relevant information,
The Teacher Opinionnaire on Curriculum Change included 77 forced-
choice questions and one open-end qQuestion. Other instriments
used were Duncan's Curriculum Improvement Measure (CIM), Walker’s
Teacher Human Relations Questionnaire (THRQ), and Mathews's
Teacher Activities Questionnaire (TAQ).

Other sources of data were the marked coplies of the Evaluative
Criteria and the written reports of the faculty and the visiting

conmittee,

Data were collected in schools evaluated in 1962-33 and in
schools evaluated in 1964~65 during the first year of tin project,
The research staff visited 12 schools from each grsiip, plus suitable
control schools, Teachers fxcu sach of the Evaluative Criteria
areas D through H were interviewed as well as such officials as
principals, assistant principals, deans, and guidance directors
when appropriate, All teachers still on the staff who had been
through the self-study completed the TOCC, Similar interviews
were conducted in control schools to find out if the same curyi-
culum changes had been made.

During the second year of the project, similar visits were
made to Group IIX schools, thoge having their evaluations in
1965-66 with similar interviewing and instrumentation, including
interviewing at control schools,




. Throughout the year 10 schools--initially 12-ewho were
preparing for a visiting commlttee through making a self-study were
visited periodically. The CI¥, THRQ, and TAQ were administered

. at the beginning of the period and ot the end. Narrative reports
were made of the steps in the preparation proceas, All sessions
of the visiting committee stage were covered, Follow-up visits
wore made with interviewing and post-instrmmentation, Before and
aftor testing was done with the control schools for the 1966-67
group. Interviewing was also done at the end of the year with
these controls,

Results and Conclusions

(1) Curriculum change occcurs from 25 to 75 percent more

| often during the - year of the self-study and the year immediately
following in schools making the self-study than in their controls.
Schools working on their own make 25 percent more changes;

schools with consultant help make about 50 percent more curriculum
changes; schools with university courses, 75 percent.

i (2) Curriculum changes are most likely to be course changes,
to be faculty initiated, to have a positive influence on the
attainment of the school objectives, and to be judged as minor
changes by the research staff, Most changes are modifications

of existing courszes, services, or activities, Courses, services,
and activities are rarely dropped. '

(3) About 50 percent of the visiting committee recommenda- }
tions are rejected or just not implemented because of faculty and
administrative disagreement, cost, lack of space ari facilitles,
and wiavailability of suitable personnel,

(4) The number of curriculum changes reported was relatively
independont of the size of the school,

(5) English is the only subject area in which more changes
occur than were reported in the Evaluative Criteria areas of
student activities, instructional materiais and library Services,
and guldance.

(6) According to teacher judgments on the TOCC, the most
influential factors in curriculum change are the administrative
staff of one's own school, the administrative staff of the school
system, the Southern Association of Colleges and Schools, the
faculty of the school, and the state department of education.,

. Of least importance are conaultants outside the system, profes-
sional organizations, civil rights activities of the govermment,
and lay grouns,

‘7) Outstanding outcomes of the self-study and visiting
comm’ttee recommendations, according to teachers, were increased
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library materials, increased auwdio-visual aids, and an increase
in the number of teachers trying innovations,

(8) Teachers felt that the most important changes influencing
them were a better understanding of the school philosophy and an
. enhanced appreciation of the work of other departments, Negatively,
about 10 percent reported worsened attitudes toward the evaluative
process and smaller percents reported worsened attitudes toward
pupils and toward the community.

(9) Wwhile teachers thought that the written recommendations
of the visiting committee, the work of the D, D=1 to D-19, and E
to H committees, and the oral reports of the visiting committees
were very helpful and that the evaluation made a difference in
the quality of teaching in their schools, there were reasons to
| doubt these avsertions. School faculties where oral reports had
| been brief, superficial, or unheard juiged them as valuable as
schools with what the researchers felt were strong oral reports,
When asked to tell how teaching was different, most of the
reasons were only remotely related to teaching,

(10) On none of the three instruments were school faculties
making the self-studies significantly different from their con-
trols, Overall, in both experimental and control schools, the
quality of human relations went down,

(11) There were nn significant differences in the amount of
change on any of the three instruments related to the type of
preparation,

Implications and Reconmendations

(1) If a school makes a self-study and has a visiting
committee only once in ten years, the amount of curriculum change
which occurs related to the evaluation process will be relatively
minor and reiatively expensive,

(2) To maximize the impact of school evaluations on curri-

culum change (a) the interval should probably be not greater
than five or six years; (b) schools should arrange for a field
laboratory course with access to universiiy consvitants; (c}
faculty and community should be irvolved in developing the school
philosophy and studying the school and community prior to the
beginning of other subcommittee work; (d) great care should be
made in the selection of visiting committecs and the visiting
committees should have adequate time--at least three days for
most schools--for interviewing, ohservation, and meetings with

. teachers, students, and parents as well as uecetings among then-
selves; (e) some follow-up visits by members of the visiting
committee would be desirable; {£) annual follow=up reports should
be made on action taken on recommendations of the visiting committee,
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(3) School faculties need to develop greater understanding
of the forces influencing curriculum change and how these forces
impinge upon what the individual teachers are Zoing,

(4) Consultants and directors of field laboratory courses
should have agreements with school faculties as to what role
expectations are held for them and then should either work in
these terms or find substitutes who can work in ways desired by
faculties.

(5) Visiting committee members should make judgments in
terms of the stated purposes of the school and in terms of the
characteristics of the pupil population and the type of community
sexrved,

(6) More attention should be given to dropping courses,
sexrvices, and activities,

Recommendations for Further Study

(1) Are there qualitatively or quantitatively different
curriculum changes in areas where there are vigorous nationwide
projects such as science, mathematics, and guidance?

(2) Why does teacher morale tend to go down over the course
of a school year in most schools?

(3) How can consultants and directors of field laboratory
courses work to improve the quality of teaching practices?

(4) Are there other possible evaluation and accreditation
Procedures which might resvlt in more consistent and systematic
curricuiim change?

(5) Have and have-not schools were observed within a single
school system raising the question of whether the accreditation
process being undertaken o a systemwide basis might be more
productive by providing wider interaction among personnel and be
more equitable in gains for all schools,

(6) Could a demographic study of need for teachers in all
fields be utilized by educational institutions to aid in distri-
bution according to need, particularly in non-urban areas?

(7) What are the sources of input of ideas for curriculum
innovation in the schools? Can these be identified and enhanced?
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APPENDIX A

LISTS OF SCHOOLS

LIST OF THE TWELVE SECONDARY SCHOOLS IN GROUP 1 UNDERGOING SELF-
STUDY AND EVALUATION BY THE VISITING COMMITTEE IN 1962-63

Secondary School City State

Dellview Junior High School Pensacola Florida
Bradwell Inatitute Ningzville Georgla
Delang Senior High School Deland Florida
Graceville High School Graceville Florida
Hamilton High School Scotsdale Georgia
McEachern High School Powder Springs Georgia
Metter High School Metter Georgila
Miami Military Academy Miami Florida
Plant High School Tampa Florida
Seacrest High School Delray Beach Florida
Southeast High School Samoset Florida
Terrill County High School Dawson Georgia
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LIST OF THE TWELVE SECONDARY SC.100LS IN GROUP II UNDERGOING SELN-

STUDY AND EVALUATION BY THE VISITING COMMITTEE IN 1964-63

Secondary School City State

Charlotte Junior High School Punta Gordas Florida
Harper Senior High School Atlanta Georgia
Hutto High School Bainbridge Georgia
LaSalle High School Niami Florida
Mainland Junior High School Daytona DBeach Florida
Martin County High School Stuart Florida
Morgan County High School Madison Georgila
Northeaiut High School Fort Lauderdale Florida
Pickens County High School Jasper Georgia
Seabreeze Senior High School Daytona Beach Florida
Villa Rica High School Villa Rica Georgia
Zephyrhills High School Zephyrhills Florida
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LIST OF THE TWELVE SECONDARY SCHOOLS IN GROUP IIX UNDERGOING SELF~

STUDY AND EVALUATION DY THE VISITING COMMITTEE IN 1965-66

Secondary Schools

City

State

Arnold Junior High School

Bainbridge High School

Cartersville Junior High School

Groves High School

miswi Cavol City High Seheol
Miami Coral Park High School
New Smyrna Beach High School
Perry Junlor High School
Sebring High School

South Fulton High School
Wedgewood High School

Westwood Junior High School
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Columbus

Baindbridge

Cartersville
Savannah

Miami

Miami

New Smyrna Beach
Perry

Sebring

East Point
Pensacola

Gainesville

Georgia
Georgia

Georgia

Georgia
Florida
Florids
Florida
Georgila
Florids
Georgia
Florida

Florida




LIST OF THE TEN SECOMDARY SCHOOLS IN GAOUP IV UNDERGOING SELY-
STUDY AND EVAIUATION BY THE VISITING COMMITTEE IN 196687

S—— e ———————————————————— A———
Secondary Schools City State
— e ——————————————————————————
Baldwin High School Baldwin Florida
Blanche Xly High School Pompano Beach Florida
Dallas High School Dallas Georgis
Fulton High School Atlanta Georgis
Hoovexr Juniox High 3chool Intislantic Beach Florids
leesburg High School Lesshurg Ficride
Leto High School Tampa Floride
Sequoyah High School Doraville Georgia
Walker High School Atlanta Georgis
Wolfson High School Jacksonville Florida
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LIST OF TWENTY SECONDARY SCHOOLS IN GROUP V NOT UNDERGOING SELP-

STUDY AND EVALUATION LY THE VISITING COMMITTEE WITHIN ONE YEAR OF

THE PERIOD OF SELF-STUDY IN THE EXPERIMENTAL SCHOOL FOR WHICH IT

WAS A CONTROL

Secondary School City State

Group I Controls

Blount Junior High School Pensacola Florida

Chamberlain High School Tampa Florida

Forest Hill High School West Palim Beach Florida

Group I1 Controls

Archer High School Atlanta Georgia

Central High School Carrollton Georgia 1

Columbus High School Miami Florida ;

Group III Controls ‘

Fort King Junior High School Ocala Floride

Miami Norland Senior High School Miami Florida b

Piedmont Junior High School Rockmart Georgia -

Thomas High School College Park Georgia -

Thomasville High School Thomasville Georgia g

Waycross Junior High School Waycross Georgia f
:

Group IV Controls |
|

Baker County High School Macclenny Florida i

Clermont High School Clermont Florida i

Cross Keys High School Atlanta Georgia ;

Dillard Comprehensive High School Fort Lauderdale Florida

Osborne Senior High School Marietta Georgia

Robinson High School Tampa Florida

Southwest Junior High School Melbourne Florida

Walter George High School Atlanta Georgila




LIST OF SBCONDARY SCHOOLS USED FOR PILOT STUDY OF METHODS AND
TECHNIQUES PROPOSED FOR STUDY OF SECONDARY SCHOOL SELF~-STUDY AND

EVALUATION BY THE VISITING COMMITTEE

Secondary School City State

Cocoa Beach High School Cocoa Beach Florida
St. Augustine High School St. Augustine Florida
Turkey Creek High School Plant City Florida

Fletcher High School

7

Jacksonville Beach Florida




APPENDIX B
University of Florida
INTERVIEW GUIDE School:
Address:
Int, #:

I. Position: Sex No., Yrs, Exp. in Sec.Sch.___; in this Sch,

II, Preparation: No help ;Consultants in this school system
Consultants outside this system__ ; Consultants with College
Credit Courses .

11X, Committee responsibilities: Ch, = Chairman; ¥ = Member.

D Program of Studies . D-10 Home Economics

D-1 Agriculture _D=11 Industrial Arts

D=2 Art . D=12 Mathematics

D=3 Business Education . D=13 Music

D=4 Core Program D-14 Phys. Ed, for Boys

__D-5 Distributive Education _ D-15 Phys. Ed, for Girls

D=6 Driver Education __D=16 Religion

D=7 English ___D-l? Science

D=8 Foreign Language ___D»ls Social Studies

_D~9 Health Education _D-19 Voc. Trade & Indust. Educ,

E Student Activity Program

F Instr. Mat, Serv., = Library & A=V
G Guidance Services

H Health Services

J School Staff & Administration

REACTION
Changes in

Self-Study Consultants Visiting Com, Curriculun
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University of Florida

INTERVIEW GUIDE School:
page 2 Address:
Int, #:
CHANGE l I I
ORIG,
or
RECOM,
WHEN
MADE
WHY

This school only | This school only__ | This school only _
WHERE Systen-wide System-wide - System-wide

. Recommendations Not Followed Reason




APPENDIX C~-1
UNIVERSITY OF FLORIDA
Name of School

City & State
Date

TEACHER OPINIONNAIRE ON CURRICULUM CHANGE

The questions below are designed to elicit your ocpinions about the
way the curriculum changes in your school, Pleaso answer all of
the questions in terms of the whole school as you see it,

I. Please rate the influence of the following in changing the
curriculum of your school, Use the 0-3 scale, witl O meaning
no influence and 3 meaning very influential, MNA mesn® this
item does not apply to your school, Circle your response,

| Please rate all items,

; not no very

| applicable influence influeniial

1, Administrative staff of

the system NA o 3 2 3
2, Administrative staff of
your school NA 0 1 2 3
3., Guidance staff NA 0 1l 2 3
4. Supervisors and resource
personnel NA 0 1 2 3
5., Consultants from outside
the system NA o 1 2 3
6. Lay groups NA 0 1 2 3
7. Faculty NA 0 1l 2 3
8, State department of
education NA 0 1l 2 3
9, Nat'l, curriculum revie
sion groups (SMSG, BSCS) NA 0 1l 2 3
10, Testing programs NA ) l 2 3

11, Southern Association of
Colleges arnd Schools NA 0 1 2 3
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not 0o very
) applicable influence influential
12, State legislature NA 0 1 2 3
13, Professional organizations KA 0 1 2 3
14, Federal support NA 0 1l 2 3

15, Civil rights activities
of U, 8., Govermment NA 0 1 2 3

II, In your opinion what has helped or hindered curriculum change
in your school? Please circle the appropriate response on the
scale below each iten,

1, Faculty involvement in curriculum decisions
a b ¢ NA
hindered no change helped not applicable
2, Working with other teaciicrs

a b ¢ NA
hindered no change helped not applicable

3, Visiting other schools

a b c NA
hindered no change helped not applicable

4, Faculty meetings with the principal

a b c NA
kindered no chaunge helped not applicable

5, Faculty committees

a8 b c NA
hindered no change helped not applicable

6+ Workshops

a b c NA
hindered no change helped not applicable

7. Non=credit faculty study projects

a b c NA
hindered 710 change helped not applicable
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8. Faculty planning and in-service training day

®

’ a b c NA
hindored no change helped not appiicable

- 9. University or college courses

a b c NA
hiandered no change helped not appiicable

10, National Science Foundation or NDEA institutes

a b ¢ NA
hindered no change helped not applicable §

11, Community survey by school

a b c NA
hindered no change helped not applicable

12, School survey by outside agency

a b c NA
hindered no change helped not applicable

13, Parent-faculty coimittees

a b [ NA
hindered no change helped not applicable

14, System-wide curriculum planning

a b c NA
hindered no change helped not applicable ;

15. Pre-school planning conferences

a b c NA
hindered no change helped not applicable

16. Review of research published by othexrs

a b c NA :
hindered no change helped not applicable ;I

17. Action research done in your school ;

) a b c NA
hindered no change helped not applicable
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18, Adequacy of physical facilities

. e b c NA
hindered no change helped ot gpplicable

. 19, Availability of qualified teaching personnel

a b c NA
hindered no change helped not applicable

I1I, In your opinion what changes resulted from the gelf-study?
Please circle the appropriate response on the scale below
each item,

A. The Progran of the School

1, Relation of the program of the school to the stated
philosophy of the school

a b c NA
less consistent no change more consistent not applicable

2, The number of elective courses offered

a b c NA
docreased no change increased not applicable

3+ Freedom of cholce in what the student takes

a b c NA
decreased no change 1increased not applicable

4. Amount of cooperative planning among faculty

a b c NA
decreased no change increased not applicadble

5, Number of teachers trying out new procedures in the classroom

a b c NA
decreased no change increased not applicable

6, Number of guidance services available

a b c NA
decreased no change increased not applicable

7. Number of extracurricular activities available

. a b c NA
decreased no change  increased not applicable
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8. Participation in extracurricular sctivities

a b c NA
decreased no change increased not applicable

9, Uniformity of grading standard

a b c NA
decreased no change Iincreased not applicable

10, Nuber of librery materials svailable

a b c NA
decreased no change increased not applicable
11, Student use of library
a b c NA
decreased no change increased not applicable

12, Quantity of audio-visual aids available

a b c NA
decreased no change increased not applicable

13. Quality of audio-visual aids available

a b Cc NA
decreased no change increased not applicable

14, Number of health services available

a b c NA
decreased no change increased not applicable

15, Number of courses required for graduation

a b c NA
decressed no change 1increased not applicable

16, Number of students in each class

a b Cc NA
decreased no change  increased not applicable

17, Amount of time provided for teacher planning

a b c NA
decreased no change increased not applicable
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Be. Professional Staff
1. Teachers’ relationship to principal

. a b c NA
less cooperative no change more cooperative not applicable

2. Teachers®' attitude toward total school

a b o NA
worsened no change improved not applicable

3. Teachers® attitude toward community

a b c NA
worsened no change inmproved not spplicable

4. Teachers' attitude toward pupils

a b c NA
worsened 70 change improved not applicable

5. Teachers® attitude toward evaluation

a8 b c NA
worsened no change improved not applicable

6. Teachers' attitude toward teaching

a b c RA
worsened no change improved not applicable

7. Teachers' attitude toward other teachers

a b c NA
worsened no change inproved not applicable

8, Teachers' understanding of achool philosophy

a b c NA
decreased no change increased not applicable

9, Teachers' agreement with school philosophy

a b c NA
decreased no change increased not appiicable

10, Teaching on the basig of the school philosophy

. a b c NA
decreased no change increased not applicable
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1l. Teachers' membership in professional organisations

a b c NA
decreased no change incroased not applicable

12, Teachera' active participation in professional organisations

a b c NA
decreased no change increased not applicable

13, Teachers® appreciation of contribution of other departments
to achieving purposes of school

a b ¢ NA
decreased no change increased not applicable

IV. In your opinion what elements of the evaluation helpud or
hindered curriculum change?
l. Developing the philosophy of the school

a b c NA
hindered no influsnce helped not applicsble

2. Studying the pupil population of the scliccl

a b c NA
hindered no influence helped not applicable

3. Surveying the community

a b c NA
hindered no influwzace helped not applicable

4s Serving on "D" committees (program of studies)

a b c NA
hindered no influence helped not applicable

5. Serving on "E"-"H" committees (guidance, instructional
materials, health service, student activities)

a b ¢ NA
hindered no influence helped not applicable

8, Serving on "I"-"J" committees (school plant, school staff
and administration)

a b c KA
hindered no influence helped not applicable
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7. The visits by the visiting committes

a b c NA
hindered no influence helped not applicable

8. The oral raport of the visiting comnittee

& b c NA
hindered no influence helped not applicable

9, The written recommendations of the visiting committee

a b c NA
hinderaed no influence helped not applicable

-y

10, Post-visitation faculty meetings

& b c NA
hindered no influonce helped not applicable

11, Post-visitation committee meetings

e b c NA
hindered no influence helped not applicable

12, The follow~up study of the graduates of your school

-1 b c NA
hindered no influence helped not applicable

13, The study of the causes of drop-outs from your school
a b c NA
hindered no influence helped not applicable

Ve In your opinion, did the evaluation of your school meke any
differences in the quality of teaching in your school? If so,
pPlease describe them briefly,
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APPENDIX C-2

UNIVERSITY OF FLORIDA
Gainesville, Florida

. Name of ‘ichool
City & State
Date

TEACHER HUMAN RELATIONS QUEST IONNAIRE

The following statements are designed to allow you to indicate how
you fee about your job and your school. Read each statement and
indicate your agreement and disagreement with the statement by
writing the appropriate number from the answer scale in the blank
provided at the left. It is important that you try to answer each
question in terms of how you feel about the statement.

Answer Scale

{1) Disagree (2) Undecided _ (3) Agree

1. I believe we should give more attention to teaching the
three ‘'p's."

2. I do not believe in a lo: of "frills" in the classroom.

3. Some children in my classes sLculd never have been passed
from the previous grade.

4. Much of the material I have to cover is so dull that ny
children are bored with it.

5. The teaching profession does not allow me to make full use
of my abilities.

6. Teaching requires that I compromise some of my real values.
7. Teachers are essentially selfish.

8. Teachers here are wonderful to work with.

9. Teachers here are too set in their ways,

10. There is at least one teacher here whose personal habits 1
simply cannot tolerate.

. 11. I find it easy to accept everyone on this faculty.

12. Some teachers here think they have all the answers.
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(1) Disagree (2) Undecided (3) Agree

13.

14.

15.

16.

17,

l..'
o2
*

19,

20,

21,

22.

23.

24,

25.
26.

27,

28.

29,

Teachers here willingly accept their share of the
responsibilities of the school.

Most of our teachers have a real underrianding of how to
work with children.

There are people on this faculty who are a discredit to the
teaching profession.

I feel as though I "belong" socially and professionally
with this faculty.

At faculty meetings I feel free to express my opinions
because I know that the other teachers will give me a fair
hearing even when they disagree with me.

Certain faculty members seem to have more influence with
the principal than I do.

Some teachers are kept on the faculty only because they
have influence with powerful people in the community.

Teachers here form in groups of personal friends in the
lunchroom, at faculty meetings and the like.

This faculty gives a teacher the sense of belonging and
being needed.

Teachers are jealous of new teachers who join the staff.
Teachers on this faculty work well together.

Whenever this faculty attacks a problem as a team they get
the job done,

The principal never acts impulsively or emotionally.
The principal deliberately dodges issues.

When teachers oppose policies formulated by the principal
they do anot hesitate to tell him so.

The principal has the school well organized and it runs
suoothly.

I feel that the principal tries to escape or shift to
others responsibilities that are rightfully his.
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(1) Disagree

(2) Undecided (3) Agree

34.

35.

40.

41.

42.

43.

44.

45.

46.

The principal leads the faculty into developments which
they do not favor when he thinks these will help the school
made a good impression,

It is difficult to know just what to expect because the
principal is always making changes.

Certain people on this faculty have more influence over
school affairs than the principal does.

The principal never calls a teacher down in front of others.
During faculty meetings the principal discusses mistakes
that individual teachers have made without naming the
offending teachers.

Teachers frel that they will be penalized in some way if
they displease the principal.

In faculty meetings the principal is skilled at giving the
appearance of agrecmsnt when actually there is no agreement.

The principal does not usually praise teachers for good
work done.

Most of the small irritations that disturb teachers in this
school are caused by the principal.

The principal has favorties among the staff who get special
treatment from him.

The principal will listen to my ideas.
I think our principal is a wonderful person.

The principal is genuinely interested in me and in what 1
am doing.

There are students in my classes who cannot be taught
anything because they are not capable of learning.

Students here do not want ie study, they only want to have
a good time.

I have too many children who do not want to learn.

Too few of my students are really working up to their
ability.
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(1) Disugree (2) Undecided (3) Agree

50.

51.

S52.

53.

54.

55.

56.

57.

58.

59.

60,

61,

62.

63.
64.

65.

My students are very cooperative.
Students in this school are very selfish.
Our students display pieniy of school spirit.

Students here are really working together to make this a
better school.

Students are willing and capable of accepting responsibiity.

Students here are careless with library books and frequently
lose them,

I find that my students can be depended upon to do the jobs
they have agreed to do.

Students here tend to think that the school belongs to
them and that we of the faculty just work here.

Students in our school are well trained and it shows up in
the orderly, quiet way they conduct themselves in rooms,
halls, and on the playground.

1f 1 were free to choose pupils, I would select all the
same students I now have,

Too many of our students do not act their age.

Upperclass students tend to corrupt the younger students by
undermining their standards of conduct.

Teachers enjoy working in this school.

Coditions in this school are static; we do not seem to be
making any progress.

There is an undercurrent of discontent among faculty
members in this school,

If I were free to choose, I would remain at this schoo? in
my present position.

This school is not as good as people think.
I would make many changes in this school if I were principal,

People outside this school do not know what it is really
like.
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(1) Disagree (2) Undecided (3) Agree

75.

76.

7.

78,

79.

80.

8l.

82.

Certain departments get first consideration for funds and
materials.

We do not have sufficient faculty meetings to allow dis-
cussion of all the things that need to be discussed.

Too much time is spent discussing petty matters at faculty
meetings.

This school is organized so that teachers always know what
is expected of them,

Some teachers here bring pressure on the others to keep
things going their way.

This school fosters a strong feeling of belonging in its
teachers.

A strong point about our school is in the fact that
children are given opportunity to dsvelop leadership ability.

It is difficult to plan and work with my classes because
extra-curricular activities take up so much of the
children’s time.

in goneral I am satisfied with the equipment and materials
provided for my department,

People who live in this community are vitally interested in
the school and what it is trying to do.

There are courses we should teach in this school, but the
conmunity will not approve.

The commmnity fully appreciates the work the school is doing.

Some people in this community have too much influence in
school afigjiys,

The morals in this community are not as high as they should
be.

Parents in this community ure too strict on their children.

Parents in this community are vitally interested in their
children.

Too many people in this community snoop into other people's
affairs.
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(1) Disagree

(2) Undecided (3) Agree

83.

8 84.

85.

86.

87.

88.

89.

| 90.

This is the best community I have ever worked in.

There are certain reasons why I do not feel accepted in
this community.

This community puts the same standards on the personal life
of thz teacher as on any other citizen.

Unmarried teachers do not feel free to date in this
community.

Teachers are looked on with respect in this community.

Many social organizations, clubs and the like are not
open to teachers in this community.

What teachers say and think is heard with respect in this
community.

The community provides many social opportunities for
teachers.,
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1.

(1)
Seldom or Never Occasionally Frequently Always or Almost Always

APPENDIX C~3

UNIVERSITY OF FLORIDA
Gainesville, Florida

Name of School
City & State
Date

TEACHER ACTIVITIES QUESTIONNAIRE

Qualify each statement as it refers to the frequency with which
this particular teacher activity occurs in your professional life
by writing the appropriate number from the answer key in the blank
provided at the left.
scale of teaching competencies, but is a method of collecting
certain data for analysis of specific teacher activities.

This instrument is not intended as a rating

Answer Key

(2) (3) (4)

I join natilonal educational associations that are devoted
to general educational problems,

I join state educational associations that are devoted to
general educational problems.

I join local or county educational asscciations that are
devoted to general educational problems,

I participate actively in local or county educational
%gggciations that are devoted to general educational prob-

I join national educational associations that are devoted
to my special teaching field.

I join state educational associations that are devoted to
my special teaching field.

I join local or county educational associations that are
devoted to my special teaching field.

I participate actively in state educational associations
that are devoted to my special teachiug field. (Participa-

tion through committee work, hclding office, writings of
professional nature.)




(1) (2) (3) (4)
Seldom or Never Occasionall™ Frequently Always or Almost Always

9. 1 participate actively in local or county educational
agsociations thet are devoted to my special teaching field.
(Participation through committee work, holding office,
writings of professional nature.)

10, I study carefully journals and yearbooks published by pro-
fessional organizations that are devoted to gemneral educa-
tional problems,

11. I study carefully journals and yearbooks that «ie published
by professional organizations that are devoted to my special
teaching field.

12. I use contacts with professional organizations that are

| devoted to general educational problems to become acquainted
| with leaders in the teaching profession.
|

13. I use contacts with professional organizations that are
devoted to my special teaching field to become acquainted
with leaders in my special teaching field.

14. I use resources that I gain through my contacts with profes-
sional organizations that are devoted to problems of general
education to improve the learning situation for my pupils.

15. I improve the learning situation for my pupils by using
resources that I gain through my contacts with professional
organizations that are devoted to my special teaching field.

16. I use professional leave to attend the meec.wgs of profes-
sional organizations.

17. I secure supplementary teaching materials from state
supervisory personnel.

18. I secure supplementary teaching materials from county
supervisory personnel,

19. I confer with county supervisory personnel about my personal
problems.

20. I receive direction from my principal about professional
readings that are applicable to my special teaching field.

21. I invite my principal to observe my teaching procedures.

22. I schedule conferences with my principal for the purpose of
appraising my teaching procedures,
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(1) (2) {3) (4)

Seldom or Never Occasionally Frequently Always or Almost Always

*23‘

a4,

30.

. 31.

32.

33.

34.

35.

36.

37.

38.

39‘

I confer with my principal when a pupil is failing continu-
ally to make satisfactory progress.

I confer with my principal when problems of undisciplined
pupil behavior occur in my classes,

I schedule a parent-teacher-principal conference when a
parent expresses dissatisfaction with my teaching program.

I confer with my principal about my personal problems.

! express to my principal my views on the need for the
raevision of school policy.

I confer with my principal when I do not understand existing
achool policy.

I work with the principal and other teachers to define
school policy.

I work with the principal and other teachers to appraise
the total school program.

I channel my necd for supervisory assistance on instruc-
tional problems through school personnel other than the
principal.

I channel my need for supervisory assistance on disciplinary
problems through school personnel other than the principal.

I work with other teachers in defining school policy.

I work with other teachers on program improvement,

I serve on faculty committees that are organized to plan
and coordinate such activities as Christmas prcgrams

Or open house,

I work with other teachers in evaluating the total school
program,

I work with other teachers in child study groups.

I use other teachers as resource persons in my work with my
pupils

I serve as a resource person for other teachers.
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(1) (2) (3) (4)
' Seldom or Never Occasionally Frequsntly Always or Almost Always
__40, I meke new teachers feel that they belong to the faculty
. group.
1. I become acquainted with the point of view of other teachers
in pre-planning and post-planning sessions.
_42. I participate in activities that increase the group feeling
of the total staff.
43. I work with other teaschers to coordinate extra~-curricular
activities such as stamp clubs or journalism work.
44. I arrange with other teachers for my pupils and theirs to
share joint field trips.
|
a5, 1 confer with parents about the type of pupil growth that
will be promoted in my teaching.
| 6. I write letters to parents to promote parental understanding
g of my instructional procedures.
|
: 47. I write letters to parents to communicate with them about
. problems of pupil adjustments.
48. 1 encourage parents to visit my classroom to observe teach-
. ing procedures.
49. I use parents in my teaching as resource persons.
__50, I hold parent-teacher conferences at school.
_51. I hold parent~teacher conferences in the homes of the
parents.
52, I schedule parent-pupil-teacher conferences.
53, I attend parent-teacher study groups.
_54. I attend meetings of the parent-Teacher Association.
55. I use parents to organize and coordinate social activities
for my pupils.
. __56. I utilize chance meetings with parents to communicate with
them about pupil progress.
* 57. I use the telephone to discuss pupil progress with parents.
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(1) (2) ) (4)
Seldom or Never Occasionally Frequently Always or Almost Always

8. I make differential assignments based on the special needs
and interests of my pupils.

e I plan prior to the opening of school or in pre-plauning
sessions a flexible schedule of the work that will be pre-~
sented during the term.

60. I organize my classes in such a way that individuals and
groups with different abilities can move ahesd more rapiidly
or go wmore slowly than others.

61. I establish a learning atmosphere in my classes that fosters
a feeling of self-respect in all pupils.

* 62, 1I drill for skills by providing materials that have meaning
amd purpose for the pupils.

63. I provide opportunities for pupils to become acquainted
with the regulations of the school.

64. I provide opportunities for pupils to master the essential
skills for academic progress.

65. 1 work with pupils in defining our goals.

66. The pupils and I plan together for the learning experiences
that will be provided in my classes.

€7. I provide opportunities for pupils to organize groups in
which project work is decided upon by the members of the
group,

68. I asgist groups and individuals to formulate ways of
appraising their progress.

65. 1I provide opportunities for each pupil to appraise his own
progress,

70. I provide opportunities for groups to appraise their prog-
ress,

71. I provide opportunities for pupils to develop skill in
choice making.

. 72. 1 usc counsel instead of punishment in dealing with
undisciplined pupil behavior,

. 73. 1 use a code of behavior developed by teacher-pupil planning
to govern the conduct of the class.
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(1) (2) (3) (4)
Seldom or Never Occasionally Frequently Always or Almost Always

74.

. ____75 *
76,

77.

78.

79.

80.

81,

88.

I provide attractive physical surroundings for uy classes.

1 encourage pupils to experiment with new ideas.

I provide a wide variety of learning materials.

I help pupils to determine their present values.

I help pupils to understand and accept their own limitations.

I provide opportunities for pupils to work independently
on projects of their own choice.

I file samples of pupils' work as evidence of pupil progress,

I assume responsibility for maintaining order in my class~
room,

1 provide opportunities for pupils to explore the community.

I provide opportunities for pupils' work to be attractively
displayed.

I provide opportunities for my pupils to participate regu-
larly in physical education activities when in good heazlth,

I supervise physical education activities.

I utilize existing community health services in my work
with pupils.

I encourage pupils to improve and maintain their own health.

I encourage pupils to assume responsibility for protecting
the health of others.

I organize my teaching procesdiires to achieve a satisfactory
belance of rest and activity,

I followeyp findings of health examinations of pupils to
get defects corrected.

1 provide environmental sanitation for my pupils that
guarantees adequate ventilation, heating and lighting,
appropriate seating, and safety supervision,

I select learning materials that are adapted to the age,
development and interests of the pupil for whom they are
intended.
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. (1) (2) (3) (4)
8eldom or Never Occasionally Frequently Always or Almost Always

93, I select learning materials that reflect present-day knowl=-
edge with scientific accuracy.

94, I use films to implement my teaching procedures.

95. I provide learning experiences that stimulate in the
pupils a desire to investigate the world of nature.

96. I help pupils find a means of self-expression in music.

97. 1 help pupils find a means of self-expression in art.

Cw - e 2

98. 1 help the pupils to gain an increased appr:=ciation of their
cultural heritage through an exploration of literature.

99. I use profesaional readings to secure suggestions for
; improving my teaching procedures,

100. I study research findings in human growth and development
| to increase my understanding of pupil needs and pupil

101, I use suggestions from other teachers to improve my teaching
procedures.

102. I act upon suggestions made by my supervigors to improve ny
teaching procedures.,

103. I use pre-placning and post-planning sessions to appraise
my teaching procedures.

104. T experiment with new teaching procedures.

105, I revise my files of illustrative and supplementary teaching
materials,

106. 1 seek counsel about educational problems from educational
gspecialists outside my particular school staff.

__107. I participate in faculty study groups.

1os. I study the patterns of community life of the community
. in which I teach.

199, I attend classes for college credit during the regular
. school year.

__;10. I attend summer sckool.
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(1) (2) (3) (4)
Seldom or Never Occasionally Frequently Always or Almost Always

111, 1 participate as a directing teacher in an internship
program,

112, I use contacts with professional organizations to strengthen
and develop my professional attitudes.

113. I examine social ideals in the light of economic, political,
and social changes,




APPENDIX C-4

UNIVERSITY OF FLORIDA
Gainesville, Florida

Name of School
City & State
Date

CURRICULUM IMPROVEMENT MEASURE

Tha following statements about society, education, and your school
present a variety of points of view and attitudes. Answers cannot
be said to be right or wrong because the situation and your point
of view determine the answer, Dlease express your point of view
with regard to each statement,

If you agree with the whole statement more than you disagree with
it mark it A_ in the space provided at the left of the statement.

| If you disagree more than you agree with it mark it D in the space
{ provided at the left of the statement. If you are uncertain about
| the whole statement mark it U in the space provided at the left of
; the statement.

| A u D

: Agree more than disagree Uncertain Disagree more than agree

1. The intelligence of the people should be relied upon for
- governing themselves,

3. The best form of democratic decision making is by majority
vote.

3. It is characteristic of educational problems that if ycu try
to solve one you find two more and end up by doing little
about any of them.

4. 1In a curriculum improvement program a specialist should
devote a good deal of time to demonstration teaching.

5. Every evidence of Communism in American public office should
be ruthlessly tracked down.

6. Individuals lose their effectiveness when they work in groups
having 10 or 12 members.

7. Our teachers should be given intelligently worked out
solutions to their curriculum problems.

8. Teachers should try intelligently to improve a bad classroom
situation before they find out who is to blame.
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Agree more than disagree

11.

12.

13.

14,

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

A U D

Uncertain Disagree more than agree

Our schocl coriittees are most effective when a strong
leader cou.tcols the coumittee,

The activities of such different groups as schools, business,
and government are quite interdependent.

Society operates pretty much on a "dog-eat-dog" basis.

A difficulty with group work is that the able people get
outvoted by the average.

The main reason that instruction should be imdividualized is
because pupils differ in intelligence.

As far as our schcol is concerned there is wisdom in the
adage "let well enough along.”

In a curriculum improvement program regular lectures on
curriculum and curriculum theory should be given by a con-
sultant.

Discipline problems are best handled by locating the culprit
and properly punishing him.

To be a good group leader in our school a person must be able
to control the people in the group.

The United Nations should have whole~hearted American
support.

It is essential in a curriculum improvement program that the
teachers thoroughly study a good text on curriculum.

As long as I am a member of a group I am responsible to
abide by the decisions the group makes,

The goal of curriculum improvement efforts is the revision
of old courses or the introduction of new courses.

Private enterprise is the most essen’ial feature of the
American way of life.

School problems are usually caused by faulty administration.

As a member of a small group I feel a responsibility to
participate whether I am interested in the matter or not,
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APPENDIX D
University of Florida

i SUMMARY OF INTERVIEWS

Name of School: Control School:
. City & State:
Groups: Preparation Research Assistant:
Form or Color Code: Course Service Activity

Kind offj Area umber Origin Modifications § Relat Quaiity
Change § of ToPurp
Change |IExp |Con { Sch |Cty VCi Cont|MeanjOrg § +]0f ~|| MaJj

<M=

ou>

HOQ»a0an

:
3




Summary of Interview Data (page 2)

Reactions to: Poslitive Negative Neutral

Self-Study

. Consultants

| _Visiting Committee
Changes in Curriculum

Area of Rec, COURSE SERVICE ACTIVITY

Source of Rec. F.C. V.G, F.C, V.Co ¥.C. V.C.

Nature of Rec. H=f Ml +Y=-IMH+ |=-IM +'-M‘+-M +-J= 1M {] i

1 Finances

2 Faculty
disagrees
3 Adm.disagrees

4 ,Personnel-ADA

5 Personnel
unavallable
6 Space

7 Facilities

8 Materials

——

9 Demand

10 Unkuown

11 O%her




Summary of Interview Data (page 3)

. KEY TO SUMMARY OF INTERVIEWS
Heading: Identifying data should be transferred as defined
. in the proposal, Use XXX's to indicate no control
school,
Form: A separate page may be used for each of the following:

courses, services and activitles, The appropriate
space should be checked, (X) to identify the kind
of change being recorded on the form, Color coding
may be used as an alternative procedure,

Type: Modification, addition, and subtraction as defined
in the research design,
Area: Use Evaluative Criterigts code, e.g., D-1 = Art;
| G = Guidance, etc,
Numbexr: Number of changes recorded in each area as defined
above,

Exp = Experimental school
Con = Control school

Origin: Source of idea that led to the change,

Sch = School staff, May be students, teachers,
staff, or s=dmin, personnel.

Cty = County staff. May be supervisory, established
policy or regulations set for use of funds,

VC = Visiting committee.

Modification: Applies only to modifications, This category is
inappropriate to additions and subtractions.
Con = content: alteration of content of a course or
the nature of a service or activity
Means = means of enabling change: assigmment of
personnel; procurement of supplies or ejuip-
ment; or, alteration of physical facilities
Org = organization for instructions team teaching;
independent study; flexible scheduling; ability
grouping; or reorganization of staff to pro-
vide services (A-V, group guidance, etc,),
and staff development programs,

Relat. to Purp: Relation to purposes of the school, This is neces=-
sarily interpretive and must be judged by the
research assistant making the visit,

+ = positive influence on attainment of objectives

O = no influence on attainment of objectives

- = militates against attainment of objectives
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(page 3a)

Quaiity:

Major = Change deemed by research assistant to
have a msjor impact on the program of the
particular school, regardless of the nature
of the change,

Minor = Change deemed by the research acsistant
to be ephemeral or of little consegience,
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APPENDIX E

FREQUENCY TABLES
TABLE E-1

NUMBER OF CURRICULUM CHANGES®REPORTED IN INTERVIEW BY PROFESSIONAL

STAFF IN 46 SCKOOLS UNDERGOING SEL¥-STUDY AND EVALUATION BY THE
VISITING COMMITTEE BY YEAR AND BY METHOD OF PREPARATION

Changes in ] Year of Preparation
Curriculum! 1962-63 9 5 (1 Gpe ] 1966=67(10
M - M b - M + - M 4+ =
Courses 164 77 6 179 51 12 247 52 91 111 25 3
Services 356 22 O 39 38 O 49 28 2 36 21 4
Activities] 25 14 O 15 186 1 16 39 1 13 28 1
Totals 224 113 6 233 105 13 312 119 12 | 160 474 8

P

Method of Preparation

Changes in} No Help (18) Consultant{13); Univ.Course(l5)

Curriculum} M + - M + - M + -
Courges 211 69 11 194 @5 7 296 71 12
Services 58 26 0 43 27 1l 88 56 5
Activities] 26 25 1l 16 18 0 27 54 2
Totals 295 120 12 253 110 8 381 181 19
Changes in
Curriculum All Schools(46) Total Changes
M + - All Schools
Courses 701 205 30 936
Services 1589 109 6 274
Activities 69 o7 3 189
Totals 929 411 39 1379

M = Modification
+ = Addition
-~ = Subtraction
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