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SOCIAL CHANGES ARE REFLECTEC IN FAMILY LIFE. IN PLANNING
A PROGRAM AIMED AT IMPFROVING FAMILY LIVING, IT IS IMPERATIVE
TO CONSICER THE EFFECTS OF CHANGES. FAMILIES HAVE MOVED OFF
THE FARM, HAVE MOVED FROM PRODUCTION TO CONSUMFTION, HAVE
SHIFTED FROM AN ECONOMY OF SCARCITY TO AN ECONOMY OF
ABUNDANCE , HAVE BECOME SMALLER, WORK LESS ANC LIVE BETTER,
ARE ESTABLISHED IN LARGER NUMBERS AND AT YOUNGER AGES, HAVE
MORE COMPLEX AND FLEXIBLE ROLES, ARE MORE UNSTABLE, AND
MEMBERS HAVE MORE FREECOM TO BE THEMSELVES. FOR THE FPROGRAM
TO BE MEANINGFUL IN TERMS OF BEHAVIORAL CHANGE, CONSICERATION
MUST ALSO BE GIVEN TO T(HE CHARACTERISTICS ANDC NEECS OF THOSE
BEING TAUGHT ANC TO THE DEVELOPMENTAL TASKS THEY NEEC TO
ACCOMPLISH--(1) ACCEFTING ONE'S CHANGING BODY AND LEARNING TO
USE IT EFFECTIVELY, (2) ACHIEVING A SATISFYING AND SOCIALLY
ACCEPTEDC MASCULINE OR FEMININE ROLE, (3) FINDING ONESELF AS A
MEMBER OF ONE'S OWN GENERATION IN MORE MATURE RELATIONS WITH
ONE*'S AGEMATES, (4) ACHIEVING EHOTIONAL INCEFENDENCE OF
PARENTS AND OTHER ABULTS, (5) SELECTING AND PREFARING FOR AN
OCCUPATION AND ECONOMIC INCEPENDENCE, (6) PREPARING FOR
MARRIAGE ANG FAMILY LIFE, (7) BEVELOFPING :INTELLECTUAL SKILLS
AND SOCIAL SENSITVIVENESS NECESSARY FOR CIVIC COMPETENCE, AND
(8) DEVELOPING A WORKABLE FHILOSOFHY OF LIFE THAT MAKES SENSE
IN TODAY'S WORLD. CHARACTERISTICS AND NEELS OF STUDENTS, AGES
11 TO 18, CONCEPTS ANC GENERALIZATIONS, CORRESFPONDING
LEARNING EXPERIENCES, CHECKLISTS AND QUESTIONNAIRES, AND UNIT
OUTLINES FOR FAMILY LIVING ARE INCLUDED. THIS ARTICLE 1S
PUBLISHED IN THE "ILLINOIS TEACHER", VOLUME 2, NUMBER 1%.
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. ». TOWARD THE IMPROVEMENT OF FAMILY LIFE THROUGH EDUCATION

- PaulIne Voelck’e‘r.‘ Gerro Go'fdo'ulgh' Scﬁéol
Elizabeth Simpson, University of Illinois

~ Speaking recontly at the University of 111inois, hargaret Mead
. described this as the period of the most repid change the world has ever
- known, Eric Johnson, in.an article in. the September, 1958 Journal of
Home Economics, stated that, "There is no denying that this i3 an era of .
change, 8 time in which the only thing fixed and certaln appears to be
change itself." (It seems that almost every day .brings new wonders iIn
- the realms of science and technology. And, sensitive to every change
- wrought by these wonders is the social institution of the family! ..

In Fanl_l;_g;'pgw)eloggnt. page‘z\S.\ Duvall points out that:

' "The powerful -complex of industrialization, urbanization, - -
and secularization has drastically changed the functions of - .-
American families in recent decades. No longer imperative are
the once all-absorbing demands 6f economic productivity, edu-
cation, medical -attention, recreation, protection, religione-
all essential functions of the ploneer, rureal, old-fashioned
_large Family," S L e o
" She recognizes as the functions of the modern family the personal
development of its members through “affectional security, continuity of
guidance, and cultural intérprétation.”" Lo S
' ' o 3 | .

. In this twentieth century there have been » number of changes in
family life of which those planning educational programs aimed at the
improvement of family life should be aware, The following 1ist of these
changes is from Chapter 11 in Family Development by Duvall, -

Chéngés in American Family Life

First, a.change that we have heard mentioned: frequently .i's this:

- families have moved of f the farm. Helen Hurd, in an article entitled
“implications of Changing Social and Economic Conditions for Our Changing
Programs" in the February, 1956 Journal of Home'Economiés, stated that,
although, in general, the rural population has decreased, the rursl non=
farm population has increased, |

~ Families have moved from production o consumption. Problems of
selecting and purchasing goods loom larger in the. mind of today's home-
maker than do problems ‘related to producing goods in the home. When home :
production Is undertaken ‘today it is more often for creative sstisfaction ]

- than because the goods aie unavailable on the crowded market shelves.

,. For home economists -this.change in family living raises a very impor-
‘tant -question. Should we riot be much more concerned with the education-
of the homemaker as a careful shopper and a wise consumer thah most cof

us hava been in the past? Unless we revise our curriculum.in response to
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changes in family living, we may find that we are educating people for
a kind of homemeking that is long gone!

Margaret Mead, in her speech at the University, reminded us that,
although the United States and Canada have only about one-seventh of the.
world's population, the people of these two countries consume about fifty
percent of the world's natural resources. She stated that our respon-

~sibilities as such hearty consumers sr2-great. Our contributions ‘ln terms
of demonstrating wise consumption of these goods should be commensurate
with our satisfactions in their use, ' D -

Families have shifted from an economy of scarcity to an economy of
2bundance. ''Waste not; want not.' "Fl%t"ﬁp; wear it out; make it do;
do without!” These were the watchwords of the thrifty family of the past
witk its paper drawer, ball of string, and grease bucket. Not so today!

" Today'c family brings joy to the heart of the manufacturer and the adver-
ti er by ‘'getting the new model' and discarding or 'trading in" the old,
Fey familles go without a desired product if the down payment can be

scraped together! |

Duvall states that families have become smaller. She adds,

YA large family does not make sense today as it did in

. Grandfather's day. Then a man was blessed with many sons, and .
he welcomed every new pair of hends on the place where so much

" had to be done., Today's city family has neither room nor jobs
for the aging and dependent relatives who used to be welcome
in the home. Children, once an economic asset, today are a
financial liability: 10 to 20,000 dollars are needed to raise
s child to maturityl in a city home, where space is limited and
children's jobs are nonexistent. =

. Fomilies work less and live better. The present high standard of
living enjoyed in our country is achieved with fewer hours of labor taan
our grandparents spent--and it is expected that the future will bring
even higher standards of living and shorter and shorter work hours. In
an article, "More Spare Time=-But for What?'!' in the August, 1958 Changing
Times, the following statements were made: R

vf ieisure is the opposite of work, then Americans have
a lot of it and a lot more is coming. | |

Already, in the twentieth century, more than 20 hours hsve
been lopped off the average work-week. As. recently as 1929,
~ most people worked 50 hours; in 1900, they worked 60 hours a
week. . Moreover, vacations have expanded from a virtually
unknown ltuxury to two= or three-week holidays.

s p———

IFigures from The Money Value of & Man by Louls Dublin and R, J. .
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. - But automation has even greater gifts for us, By 1975
. according to the most conservative predictions, ‘and as early
as.1960 according to others, many of us will be working only
four days a week, and.the four-weeks-a-ysar vacation wi 11 be
the rule rather than the exception. . = -

If all this comes true, it will mean that the 2,000 hours
or sc of free time we now have each year will be expanded to
2,500 isours. in which we will toil not.' - » o

What is the contrjbution of home economics in preparing students for
a worthy use of leisure time? Perhaps part, of the answer lies in our
teaching of family relationships. We study "“family Vife today" and learn
about the changes in family living in recent years. We read and we dis-
cuss and we role-play. We concern ourselves directly with the problems
related to an incréased amount of leisure time for family members.
Perhaps another part of our answer lies in the creativity fostered in
homemaking classes when food preparation, clothing construction, and
home furnishings are well taught. ' ' :

At this point, we feel impelled to add that we do not believe that
a whole home economics program should be developed around education of
family members for worthy use of leisure. This is an.important objec-
tive==but, perhaps over-used by those who seek justification for &
program primarily concerned with the development of homemaking skills.

. Familles are established in larger numbers and at younger ages now.
It seems that few advanced nigh school homemaking classes these days
lack for at least one bride--or young husband:. And, most have a number
of young people who are engaged and planning to marry soon after high
school days are over.

- puvall, on page 34 in Family Development, states that,
"people can afford to get married in larger numbers and ~
at younger ages now than used to be the case. The young wife

 as wel | :&s her husbend can find work and jointly support the
marriage at ieast in its first months or years. Neither mil--
itary service nor continued education deters young people from

. marrying at earlier ages than ever before.' _ |

Ruth Cavan and Grace Beling of Rockford College report on a study
of high school marriages in, the Teacher Exchange for High School Family
Life Educators fc August, 1958. To explore the subject of high schocl
‘marriages in 11linols, a survey was made among its public schools in
cities with a population of 10,000 or more. A questionnaire was used
to collect data regarding frequency of marrisge and school .policies and
practices related to.marriage of high school -pﬂph;s.-f Yo summarize the
findings, ' _ oo

~ "in the.60 participating schools having ong or more mar-
riages during the~1956<57 academic year,. .it was "fq,ang that
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among girls 1.4% of the sophomores, 1.8% of the . juniors, and
4.1% of the seniors were married. Among the boys, 0.1% of
the sophomores, 0.2% of the juniors,. snd 0.7% of the seniors
were married.  Girls outnumbered boys seven to one. Thirty-
elcht and ninc~tenths per cent of the married boys and 65.8%
of the married girls drepped out of school at the time of

_ marriage." .

With people marrying younger and in larger numbers, we iy weil ask -
ourselves: How well prepared are these young people for the mature and
exacting roles of husband and wife, father and mother, in the present
day family? What kind of education for marriage and family life should
be provided? When? Are we providing too little too 1ate? :

Family roles are more compiex and flexible today. In grandfather's
day everyone knew what was expected of husband, wife, and child in the
home. There was agreement on iwoman's .work,' ‘man's work,'' and the
child's expected contributions to the family group. '

Today, roles of family members are ’mdre complex arid expectatio'ns

‘differ from family to family. In-over 4O percent of our American

families the wife works outside the home, &ither full=time or part-time.
She and. her husband may share household tasks; woman's work and man's
work are less clearly defined than in the past. '

Duvall says that, "In general, the trend is for both husbands
and wives to expect more of each other in the intangible roles of under-
standing companion, stimulating colleague, and loving, sympathetic parent,'
Helping to prepare young people for these demands of family life is one

of the real challenges fecing educetion in thesc times.

Famiiy instability has increased. Divorce has become more common.
According to reports from the Federal Security Agency, there were 7.9
divorces per 100 merriages in 1900, 8.8 in 1910, 13.4 in 1920, 17.4 in
1930, 16.5 in 1940, and 23.1 in 1950. S

Divorce is mre,ffcquent amohg some groups than others in our country
today. In general, we find that:! L

Divorces are more frequent Divorces are less fregquent

Among city families | - Among farm families

In states with lenient divorce In states with strict divorce
laws | | laws -~

In inter-faith marriages  in marriages within same faith

in Protestant marriages g in Roman Catholic marriages

Among working class families ~ Among professional femilies

Anong less educated people Among better educated persons

I —

~ 1puvall, Evelyn Millis, Family Development, J. 3. Lippincott Co.,
Chicago, 1957, p. 37. - - .
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Among teen-age marriages . . . " Among' more:miture marr}ages
in first years of marriage * ' .1a later years of marriage
. In_childless marriages - ., -In marriages with g!)jldg;_en

~ . ‘Adah Pelrce, in'an article, “The Family in the Anxlétlés of the
Fifties," In Social Hyglene Papers publishéd by the American Soclal' Hyglene
Association, 1957, wrote: o : SR B

"The average parents of our modelrn adolescents’ reiched © . .
their own maturity at the end of the '‘roaring. twenties," during
the depression of the thirties, or in the midst-of 'World War 11.
Certainly they have had .little stability in their lives. Our

~economic; political, social and spirityal worlds have been com-
pletely distorted. It is the rare adult who is convinced that
his economic security depends on his awn Initlative rathar than
on his reliance on the social sécurity provided by. the govern-
ment or by some form of group insursnce. His sense of values in
terms of dollars Is completely out of line with those.which he
had in his youth, Politically, he has had to shift from belng
an ethnocentric isolaticonist to belng a.citizen of the world
with very unclear concepts of his responsibilities to his fellow
citizens on the.other side of the globe. He was. once. fairly
sure of his social positicn and his responsibilities therein;
but in our modern society with its concern for the dotlar, he
is neither sure of his social position nor of his responsibil-

* ities to those about him., Frequently the laborer for whom
professional people once felt some responsibility is now ‘earn=

~ Ingamuch’larger income than those same professional people; and

* with his incresased income, the laborer does not always develop
much of ‘'8 sense of responsibility for its expenditure. After
‘Being iavolved in’the depression, World War .11 and the Koreéan

- war, the modern adult ‘Is ‘very uncertain gbout his spiritual - -
values. And the churches, which cling to old dogmas and rituals

_and are not seeking basic truths of a way of living, are ‘not
" helping the confused adult to build e constructive, responsible
life. s it any wonder that these adults are not building sound

" family-concepts as the perents of modern youth?"

Freedom of family members to be themselves bas iacreased. Family
members tpﬂay* exist not primarily for the family group but as individuals
with ‘rights, privileges, and values of their own. Many freedoms’ are
open to individuals and to famillies today. ‘The choices face us in bewildere
ing array! - e

It would seem apparent that, in planning a. program aimed. ot the
- fniprovement of family 1iving, an imperative would be: consideratioh of the
changes In family life mentioned in the preceding paragraphs. In addition,
if the progrem is to be meaningful in terms of bringirig about desirable
behavioral changes, consideration must also be given the characteristics
and needs of those we teach.

R R
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Characteristic
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... Related fo Education for

Dr. Mary Lee Hurt tn Home and Family Life
of The Department of Public lnstructlon,,tanslng,
the following characteristics and needs of junior
pupils fn the area of personal and family living:

Prepadolcscence-~Ages lll 12
R Characteristics o

L‘Rapid growth Just precedlng pu- ‘

bescence, especially in girls;
girls mature before. ;boys.
girl arnd shorter boy Is sensi-
~ tive. Stronger individuality,
differs in physical. maturity

and temperqmcnt.
overweight, much fidgeting,
~ placidity, others have droop~-
ing posture, fatigue; girls

tire more easily than ‘boys.

cgmpetition kcen. Organized
gemes desired. Sibling rivalry
develops.

Some display

Taller

Prestige somewhat more impore .

tant than adult spproval;

. interest in one or two 'best"
friends; still needs family
sccurity. |

__Interest In money making activ-
ities, some may work. Stronger
interest in sex; gifls begin

' to like older boys; boys not
interested in girls.

Ravencus but capricious appc-
 tites. - “

eeds of Adolescents

Jgg;_vea Famil Living

PN APRERIEERS GRS

Educatlon, a publ ication

Michigsn (1957), lists
and senior high school

Needs

" Need for understanding growing

up process.

" Provision for wide range of

individual dlfferences' need
for each child to excel in some-
thing at school and at home
and to feel a part of group.

~ Some may need help wlthvposture,

diet, and clothing to help over-

come physical differences.

Need help in living with younger
brothers and sisters. Needs
privacy in home and place for

~.own things, opportunity to en-

tertain "best“ friends.

Opportunitles nccdcd for some
to secure work; he!p in spend-
ing. money., e

Help nccdad wtth cattng bahnccd
diet. : o |
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'Adolescebce--
| Characteristic.

- Rapid physical growth often’ re-
sults in awkwardness. Serjous
lack.of balance between bones,
.muscle, heart snd lungs.
reach maturity ore or two yéars
earlier than boys, individuals
vary in maturity. Feelings of
inadequacy develop, if¥ too
dlfferent.

. Plays in boy-girl groups' boys
more reluctant than girls,
important to be accepted; girls
. and some boys begin dating.
Girls date older boys; have

. crushes on particular boy or
gir! friend, change over night.

,pnlsplay fads and extremes.

Act ashamed of home¢and family
when with friends; vary in with-
drawal and wlshing to be with
fami!y. T

| Varles in disposltion-

Interested in helping at home and
with small children. Conflicts
over homework, lipstick, allow-
ances arise. Sibling rivalry

- continues. ST

Evidences anxiety:and conflict
over appearance of sccondary
;;sex characteru;tlcs.

Worrics over school work and
grades.

A aumber hpvc part-time work.

es--Ages 13, 14 ..

Girls -

‘r..:z.Necds

" 'Need socjal attivities for ‘groups

of boys and girls to develop
miscul ar.“coordination and poise,

'Shy ones. need help in. becoming
- part of ‘group.
AAq:-standing and pq;lence on._the
- part of adults, but without pry-
sing, important._ _

Quiet under-

" Place needed ln homm ﬁor bring-
ing’ fricnds. L o

.,“5 )

Pravide. opportunities to try out
own ideas 1n helping with réspon-
sibilities in home. Opportune
ities needed for cering for .

-.small children to provide addi-
~tional desirsd earnings.
-help in spending money so all

Needs

will not be spent on fad of
the moment . ‘ L

Negds sox education lh ofdér to

‘bulld- up' necessary control and

to understand why needs to
build them up. Girls espe-
cially need help-with:beginning
dating problems.

Neads help with ‘school problems.

Saeab el wengt R R L
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ﬂlddle Adolescence-=Ages 15,;16

Sharacteristlcsb

7 At 15-the complex, exasperating,

quiet, rebellious child grows
‘into & happy, friendly, better-
 tempere¢ youth of 16. Feslings
" of grudee 3 rcvenge9 violence
“'may zppear atitimes. Many con-
flicts with parents occur over
number of nights out, time to
get In, use of car, use of tele-
phone, etc. Girls may spend so
“much time on soclal activities,
are tired out. Fldctuates in
helping at home. Gets along
better with younger brothers
and sisters--feels more grown-
up than they. May be ashamed
of home. Wants more money for .
. clothes, movies, eating out.
Most are dating, mostly in
doubles and groups. Some girls
are beginning to think of
maryioge.

Likes to prepare food for
soclal gatherings, likes to eat.

18

Characterlstics '

Boys have caught up wi th glrls
in maturity. - Joins peer groups
interested in adult activities,

Developes !nsights into the
behavlor of self and others.

Dlsplays more self-controlled
conduct and relies less on group
pressures. Begins to feel

- soclal class mobility.

Developes ideals and philosophy
of life. .

Develapes firmer and deeper
friendships; falls in and out of

o marriage. a

Needs

Needs patience from adults as

- he grows through this stage.
Feels need of support of parents
‘but 15 reluctant to show it;

- needs to be treated as near

adult as he can take.
Needs sonie limits for behawlor”

Needs boy=-girl soceal activl-

ties with adults nearby but not

in evidence. Opportunities to
help fix up 1iving room, recre-
atlon room or kttchen needed.

: Needs job and help in spend-

ing money. -~

Some: girls need helg: in reslize-
ing the respon‘ibllities of

oy

Opportuncties needed to' learn
to prepare food for snacks for
friends. - '

. Needs

Opportunities weeded to joln in
discussion and activities with
adults. .

Needs help in understnading self .
and others.'v

Needs help with resolvlng friend—
ships with those in other social
class groups. Opportunities

to explore various beliefs and
philosophies.

Opportunities néeded for making
friends of the opposite sex;




3

love; Is keeping steady company;
some girls marry. -

Develops undéfstana‘ns;6f ¢WW§“"‘

sex roles, = .« -

;Hiéﬁés-t&lbé'éécQéieanéﬂgdu!gud 

- member of family. = . . .

is planning; definitaly for

. future, Eager-.to earp own.money, . -use OF W ounsellng.
T TR R TR T S o helpt In finding e sultable fleld
: . " of?o“lnrk. ;‘,.-.. E ~.'- f,:.- 'f.yj«:ws-r'-r.r;:r. i :'*

Wishes to develop poise and so~ ;
clal graces, CL

discuss sex, """

needs help with problems of go-
ing steady, engagements,
preparation for marriage.

Needs guided opportinities to

o

.'i(».

;. )
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Pelom

Needs help In finding jobs and
use of money; counseling. and

W

" Needs help with dress, ‘appear=
. ance, manners.. ... -

Contert for a program in family life education at’ the secondary level
is implied in the characteristics and needs of pupils and In the changes

in family living since the turn of the century.

In addition, the devel-

opmental tasks of’adoleSngceVsuggesttemphases neede¢:§n_§g¢h a program,

The Deveiopmental Tasks and Family tife Education

A developmentai task Is defiﬁéd'BY;Rdbért.HaV!gﬁurstgéé “a task

[

which arises at or about a certain period In the 1ife of the individual,
successful. achievement of which leads to his happiness and to success
with later tasks, while failure leads to unhappiness: in the indlvidual,
disapproval by the society, and difficulty with later tasks."

" in Family DeVelogﬁggt.énﬁpaées 29&9297;}pdv6fiaileS}éjghf develop=

i

mentai tasks of teen=agers; these have bggn,freely,gdpptedffrom the

schema used by Robert Havighurst in

Tﬁe.fifSt pf xhes§ is: _Accégting ,
effectively.  In our schools, we can help;pgpl]s:iﬁﬁbiop,an

o use it

understanding of their physical. selves,

Human Development and Education, New
.York, : Longmans, .Green and Co., 1953. - . -, o

R

6ne‘sﬁ¢héngihg5663§“aﬁh?16§§hing

learn to care for their bodies

in healthful ways, and fearn to handle themselves skillfully i the, many |
recreational, social, and family situations that require learned physical

skills, - .. . o
R S - .

Recently, @ high school counselor complained that in the course of a
week, he had five high school pupils referred to his office because they
‘had krocked books from their desks to the floor. He said, "They really
didn't understand w hat "the fuss was all about,. If only adults would
realize that a lot of these fast-growing youngsters can't control their new

bodies! The pattern goes like this:

Johnny swings arov d and knocks some=

thing to the floor with a thud, everyone laughs in exaggerated response to
_ the situation (and this is typical ‘adolescent behavior); the adult scolds;
Johnny says he couldn't help it and becomes defiant; Johnny ends up in my

officel

their changing bodies If only we wou

We could do a lot to help teen-agers_accept and learn to use
1d calmly accept their awkardness as

part and parcel of this stage of thelr development,.*''
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_ The second developmental task is: Achjeving 2 satlsfying and
soclally ‘accepted masculine or feminine role. As'wa have noted, roles
of . the man and woman in the family have become more complex and varied.
it may be more difficuit today than in pzst generations for young people |
to determine what the masculine or feminine role really means. In family .
living classes, boys and girls may deal directly with questions regard-

_ing role behaviors expected of different family members. '

3
i
A
.
K

' Finding oneself as a member of one’s own'generation in:more mature
relations with one's agemates is the third developmental tesk. Duvall
Tists six related tasks which suggest objectives for family life edu-
‘cation programs in the secondary school, They are: . | L

1. Becoming acceptable as a member of one or more groups of
. peers. >

2 Waking and Kesping friends of both seses. 0

3, * Getting dates and becoming comfortable in dating sltus-
tions. . o ' .

. 8., Getting experience in loving and being loved by one or -
] more members of the opposite sex. - SoTE
", Learning liow to get along with ‘a wide variety of sgemates
~in school; neighborhood,” and comunity settings, =

6., Developing skills in inviting and refusing, solving problens
“and resolving ‘conflicts, making decisions, ‘and evaluating

- experientes with one's peers.

| Scme may question whether the scheol should ‘be concerned with help-
ing adolescents meet these tasks. Ve believe that the school does-have
a responsibility and that pupils may .receive such help through suitable
_educetional programs, Remembering some of our own teaching experlences
in the area of soclal and family relationships, we could not believe
There was Hal==six feet and four inches of sturdy, uninhibited
adolescence! He was & member of the junior=senior femily living class.
©  §chool had been in session about six weeks when the school librarian
' asked one day, "What on esrth are you doing to Hal in that family living
‘class? - He's been reading books on etiquette Tn the library and didn®t
"~ he hold the door open for me today! Wait! There's more, 'He has stopped
- €lipping girls in the hall." T S
- A few days latar Hal asked in class, “Will you heélp me with a
problem? | went to take my date for refreshments after the movie but |
" feel 50 awkward. 1 gues$ | just don't know quite how to do it right.
_ Got ‘a blg date coming up." Several others nodded that they, too, would
" Tike answers to the same problem. The class read on this situation. in




"

their fanily 1iving books; then, Hal and teacher role-played the situs-
tion with others in the class offering helpful suggestions. . When he
felt at ease and had performed satisfactorily, the class summarized by
1isting some guides for this and simitar dating situations.

Two days later Hal beamed at his teacher. "| did Vlt,“" he salid under
"his breath. She was a little puzzled. ''Did what, Hal 2! "'Oh, you know,

what we practiced the other day in class."

(Do you know why Teacher chose to role-play the dating sjtuation
with Hal, rather than having one of the girls-take the part of his date?
Here are the reasons: (1) A girl in the class might have been a possible
“date!’. for Hal. Such a situation might have caused embarrassment, con-
sequent giggling, and lack of seriousness. (2) Hal might have become
embarrassed and ill=at-ease, thus falling to gain as much as he might
from the situation. (3) The teacher might find it easier to analyze

il

and, criticize her own behavior in the situation thar, she would that of

L BRI

a student, By pointing out her own mistakes and 'suggesting ways she might

. R W

improve, she set the stage for such a procedure on Hal's part.)

" Then, there was Larry who stopped after class éne day to say, "I'm
glad we've been talking about how to get along with peopie here in class.
These father and son talks really help mel' S

At a recent church supper party for junior and senior high school
pupils, 15-year-old Sylvia was heard to say, ''l go steadily with him==
but not steady." This comment precipitated = great deal of discussion
‘among the 12 to 15 year olds at her table. From their conversation, '
the most casual listener might have deduced needs and interests in the
area of personal and social- relationships with which education ‘might
‘well be_ concerned, | B - e

" The fourth developmental task is: Achieving emotional independence
of parents and other adults. The school may help pupils to achieve this
“task in v_a‘ms ways. As pupils mature in years, increasing opportun-
ities to share in planning, carrying out plans, and evaluating should
be provided in order that. they might have desi rable experiences in
decision-making, assuming responsibility, and accepting the consequences
of their own decisions. In develcping more mature relationships with
adults, teen-agers need th2 understanding and acceptance of interested
~ adults; they sometimes nced to have the adults who are their parents
interpreted to them--just as parerits sometimes need an interpretation of
their adolescents. A teacher of family living may be in a position to
help the teen~agers and their parents develop a better understanding of--
and communication with--each other. T e :

. Selecting and preparing for an occupation and economic Independence.

-, This is the fifth of the developmental tasks, 'Family living classes
frequently include: urifts on money management, ‘a-major-‘responsibility,

and frequently a problem, of today's homemaker. Sometimes units on

careers are included, also. Certainly, education in the area of family

Jiving helps prepare for-that most important of occupationswehomemaking

and parenthood.

-
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"' Peeparing for marrisge and family 1ife is the sixth of the develop-
~mental tasks. Duvall iists the fpl'!cytpdg_‘r:_ei,ated tasks: ° S

EE WY .

* 1. Enjoying the responsibiiities as well as the privileges
e by of femlly membership. . ... o '
s _— . : ST i Iy U 5 ol et T O 'A el | et
2. Developing a responsible attitude toward getting married

and having a family. =~ A L -

. 3.. Acquiring knowledge sbout mste.selection, marriag:, homer

-, making and childrearing. = - S

" "h. Uearning to distinguish between Infatuation and more laste
ing. forms of. love. S TR N

. 5., Developing a 'mu,fuazlly satisfying personal relationship with
. a potent{al mate "through processes 'of dating, going steady,

. .

effective courtship, and becoming fnvolved with a loved one.

6. Making decisions about the timing of engagément,” marriage,

: completion of one's education, fulfiliment of mili itary
service requirements, and the multiple demands upon young -
people of marriageable age. '~ ~ =~ - o

7., ‘Becoming ready to settle down intc a home of one’s own.

" In one sense or another, almost all people are homemakers; even if

" one lives alone in a3 singlé, rented room, one has certain "homemaking'
‘responsibilities. All people are family members; married or ‘single,
parents or childless, all of us are members of a family and most of us
carry some important family.responsibilities, even though’ these may be
of an affectional nature only. Most people marry and assume respon-
. sibility for establishing and maintaining a home, Most people have
. children and assume the responsibilities related -to helping their child~
ren to develop in right ways. Suraly education cannot ignore these most
important aspects of life! 'Surety we owe it to our children to do all
 -that we can to provide education that will help them to establish the
kind of happy, secure, well-managed homes that will produce the heal thy,
growing, loving personalities the world-so greatly needs. o

We are not suggesting that’ the school take over all of the respon-
sibil1ities of the home in preparing young people for marriage and
parenthood. We are saying that the school ought to supplement what
homes do, ought to provide support for what good homes are doing in this
respect, ought to make up lacks where lacks exist in home teachings. :

. .. The seventh developmental task is:" Developing intellectual skills
and social sensitivities necessary for civic comp etence. Duvall 1ists
some related tasks to which family I'ife education may make some con-

~ tributions. They are: =~ - 07 T,

Ce s o oaee
R oo .. v,
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1. Davzloping cuncepts of law, government, economics, politics,
geography, human nature, and social organizaticn which fit
the mocern world. e

2. Gaining awareness of human needs:.and Fecoming motivated to
help others attain their goals. :

3. Acquiring problem=-solving methods for dealing effectively
with modern problems. . (Problem=solving methods may be
learned as effectively in homemaking and family living
classes as in any other,)

4. Gaining abilities io'communicate competently as a citizen
in a democracy. - .

5., Becowing lnvolved in‘éauses ah&“projects outside oneself .
and becoming a sopially responsible person.

Developing a workable philosophy of life that makes sense in today's
world is the eighth of the developmental tasks. This includes selecting
worthy standards, values, and ideals to live by. Family lifz education
fails miserably if it does not help students to develop a sound sense

‘of values, realistic, worthy standards, and wholesome ideals in relation

to themselves, their present families, and their families of the future.

"Acceptance, encouragement, and guidance are pivotal requisites
for many & teen-ager in accomplishing these manifold tasks of growing up."
(Duvall, Family Development, p. 208.) The home has a most important
] g -

_part to play--but so does the schooll | =

In Home and Family Life Education, a publication of The Department’
of Public Instruction of Michigan (1957), W. R. Cleminson, a school
administrator, wrote regarding the responsibility of the schools for
providing cducation for home and family living and the nature of the

particular -course in his school: :

~ "parents know that today's children are living in a world
.of conflict _and unrest. The training of their own youth does,
_not always provide the answers they need to help children of
today. . It has thus become the business of the schools to
provide a place where teen-agers can talk together with under=
standing counsel. Parents, in most cases, have given their
children a good foundation. With the world about us changing
so much from day to day, we believe courses such as Effective
Living help students to learn from past. experiences, to learn
why they behave as they do, and what they can expect of them=
selves tomorrow, Schools, in_this.way, can supplement the
very fine work which the home has already besn doing. Parents
still have the most important work in training their children.
The schools, through such courses, aid the¢ parents. Schools
cannot, nor do they want to, do the job for parents."

Another Michigan school administrator, John H. Houghton, stated that
a course in home and family living "recognizes the importance of the home

FEES it L
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in our social structure and represents @n attempt to strengthen it through
an educational approach." R

© uho is Responsiblé for Family Life Education
.- 77" in the Secondery Schooll .. .

~ In a speech at a state curriculum wdrkshop'ln 'lncilana several years
ag0, Rus: Var Hora suppl ied an answer to this question when she sald:

]

. Yt seems to be quite generally agreed by many of our
"“"leaders that @ ‘family 1ifc education' pragram is a cooperas
tive educational program to which all education .may .contribute.
it is an inclusive, general term, and not one which we (in
:* home economics) are entitled to- apply: to-our work aslone. Ve
‘might think of it as an. umbrella or tent that covers seviral
“groups. We doubtiess: are entitied to one .of the largest '
blocks of seats under this tent, but hea) th; education, bio=
logy, geheral science,: social studies,.elementary education,
© English, and music are some of the other. subjects which are
also entitled to some seats, for they, too, contribute to an
individual's enrichment for more effective participation in

' f_unlly~'!1vlng_."_- : wa,

o liecognl:mg that all au;eas' of subject' matter have a eorit_élb.ut'ion
to make to education for home and family living, we will be concerned
here with the contributions that sre made or might be made through home
economics.. ‘

+ - . gmphases ‘at the Various Levels
Members of the workshop on the teaching of family living at the
University of (1lincis during the summer of 1958 developed for their own
use & curriculum guide for family relationships and child development
at the elémentary and secondary levels.  Considering changes in family
1ife and the characteristics and developmental tasks of pupils, they

decided that the following emphases might be sppropriate at the indi-
cated levels: - e .

Grades 6-8: Hakln§ and keeping friends
' - . Being @ better family member .
Sharing in the care of young children

‘ G‘udes:“ . Maintaining harmonious relationships with
- .+ family and friends. .
Dating problems

Grade 10: Being an effective member of my home and the
local, state, and world community
understanding myself: through understanding
- chiidren : : | .
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Grades 11-12: Looking ahead to.marriage ..
: Establishing. & home =~ Lo
Looking ahead. to perenthood: child develop-
ment and guidance . o

- -

Family Livang_;_g_g%:‘_e;gunior'mgh‘schoal -
L ~ Homemaking Program ..

. During the workshop on tesching femily living, Mrs, Clivia Patton
and Mrs. Ozella Robinson developed a unit of study for the junior high
school lovel. Three major areas of emphasis were inciuded:, (1). under-

" standing myseif'and“OtHers;'(z)'makfng“and'kecplnglfrignds,gqqgjgsy

being & good family member. Objectives for the unit were -ss follows.
1. Understanding Myself and Gehers T

Understanding how iy body Is changing.. =
Understanding how my feelings affect my actions.
" Understanding more about fsmily values and how they
| influence choices.
_ Increased understanding of my parents and their
- points of view. ‘ o ’

11, Making and Keeping Friends

Desire for harmonious relationships with others.
Understanding of qualities desired in a friend.
Knowledge that friendships begin with self and that
one must go half way or more in making and-keep-
ing friends.. . . . C
_ Understanding how to meke friends in my own zge group.
'4Appre:iation of the importance of friénds in one's
life. . . o -
Understanding how | might become a better friend.
Understanding of  the importance of courtesy in main-
;taining good relationships with others.
Increased ability to develop and maintain good
relationships with others, . .

111, Being a Good Family Member

Understanding of the responsibilities of various
family members., o | ' '
 Incréased appreciation of other family members,
" Understanding that family members may be the best
of friends. T
Increased ability to be friends with other famiiy
members. o N , | _
' Realization that people of different ages enjoy many
of the same things. T
Understending my family better by learning what they
like and enjoy. o




Y
(4

“lo

Understandlng tne v:lue of eooperatlon for successs
wr . ful family work’ ;nd play
ST Understanding ‘how' 10, select actlvltles that my
family will enjoy together.”
Ability to plan and carry out some GﬂjOYlblO activie
ties. with my family. . .
Intérest in-shared fantiy good times.
lncreased understandlng that families differ and
e t?:t there, ls Jo ‘one pattern for successful famlly
IR e ; T L A

e

A
[
.

" Mrs. Potton and Mrs.’ Roblnson suggested. smong others. the follow-
lng leornlng expeulences.3 " . SR

Ares |. Understanding Myself ahd Others .
A. List your. physicaﬂ characterlstlcs ln three
- columns. e
’ lee Hother lee Father Thosc l Can-
- . not, Explain

" 8. Discuss ‘how certaln adults have capltallzed on
physical characteristics: ,
Jimmy Durente--ngse. . . . . L.
Eddie Cantor--=eyes - |
Martha Raye-se-mouth . w0 ,3;;f7
ST Yandy' Devlﬁb---volce e I
“ '3'r'; Andy erf ith==rather soft feq;ures.
AN e nalve _expression

..+, 4. C. Have a display of unldentlfled “snapshots of
CL fn”_‘ﬁ pupnls es small’ childrén on bulletin board,
" 7 "Tfy to identify each. Discuss’ ways ln which
-we have developed slnce we were small.':

D. Uslng references. llst the physical changes
: that ‘occur as we grow up'“ Diséuss: “How do
 these changes® affect . the' lndlv:dual? How
do they make her feel?

E. Use & question box for anonymous questlons
ebout "growlng up.ﬂ-- Lot

F. Invite a doctor or a nurse to talk with

" ‘class about the physical changes that occur
as we mature and the lmportance of good

_ health practices. . oL .

NERET

,-:Gs Read about and discuss the lives of famous
persons who have overcome physical handlcaps.
~ as Helen Keller, Ben Hogan, Franklin o. 

"'Roosevelt, and Jane Froman.r_tr

ER&C

A Full Toxt Providad by ERIC
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Grades 11-12: Looking ahead to.marrisge ... .. -

AR Establishing a home =~
Looking shead to psrenthood: child develop-

'ment and duidance I

Family Living in the Juhlol High Schast

" During the workshop on teaching family il;?néifﬁrs. Olivia Patton
and Mrs. Ozella Robinson developed a unit of study for the junior high

-school level. Three major areas of emphasis were inclyded: (1) under-
standing myself and others,

(2) meking éﬁﬂ“kégglﬁgffrigddi;‘@ﬂd,(3)ﬁJ
being a good family member. Objectives for the unit were as follows,

1. Understanding ﬁféef?'ina'Otﬁeré"

Understanding how my body is changing.
Understanding how my feelings affect my actions.
* Understanding more about family values and how they
" Influence choices, '
Increased understanding of my parents and their
points of view.” N

11. Making and Keeping Friends

Desire for harmonious relationships with others.
Understanding of qualities desired In a friend.
Knowledge that friendships begin with self and that
one must go half way or more in meking and-keep-
- ing friends, .. .. .
" Understanding how to make friends in my own age group.
Appre:iation of .the importance of friends in one's
R te O wortanes ‘
Understanding how | might become a better friend.
Understanding of the. importence of courtesy in maine
taining good relationships with others.
Increased ability to develop and maintain good
relationships with others. =~

111, Being & Good Family Member

Understanding of tte responsibilities of various
_family members, o |
Increased appreciation of other family members.
‘Understanding that family members may be the best
" of friends. ) S
increased ability to be friends with other family .
. .,.“'""!93'5,-»: o .
"Realization that people of different ages enjoy many
of the same things. . | N

Understanding ‘my family better by learning what they
ke and enjoy. | o
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Understanding the" value of eeoverotton for suceess-
. ful femily work’sind blay.
'Understandlng how to select actiyfi?es that my
family will enjoy togéther, ™"
Ability to plan and carry out some enjoyable activie
.ties with my family, .
Interest in shsred family good times. -
Increased undérstandiing that -Families differ and
R %hat there ls no one pattern for sgccessful famlly
“‘?” o ife., ' .° S L . L

: 7 e KT . HEY¥
1‘;}’ ‘.'1,, Ty R} - '-"““ o

* Mrs, Patton ‘and Mrs.’ Robinson suggested among oeherqh the fqlldw-
lng learning exper!enees. i , '

y
«p W e . R 53 SEE B
e B T S R AL FR L

Area |. Understanding Myself and Orhers i e
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A, List your physical charactertsttcs ln three
. columns. .
. Like Hother ije Father Those | Can-
o L .. not, Explain

T C el g
:.‘,,Asv
[ ]

E.
. ebout "growing up.? -

F.

}health practices.ls N

G.
s

- Roosevelt, snd Jane Froman. o

Discuss how certain adults have cep]talized on

physical characteristics:
Jimmy Durante«=pnose.. = .. = .. a
Eddie Cantore~=eyes =~~~
,.Martha Raye----mnuth
" Andy Dev!ne---voice
Andy Grlffiths-rether soft features,
| - naive expresston

e b

R

AHevo a dlsplay of unldentlfled snapshots of
"plpils ss ‘small’ children on bulletin board.

Try to identify each, Discuss ways In which
we have developed since we were smnlL, ’

“Using references, Vist the physical chenges

that occur as we grow up. Discuss; How do
these’ changes affect the Indivoduai? "How
do they make her fesl? '

Use a question bo:'c'‘f"c;w'"‘af'tc)t'wi"!;"’tit'sx'"i.in‘ns‘.-'.t'lon's'"i :

+ " . L
e R PR

Invite a doctor or a. nurse’ to talk wwth .
class about the physlcel changes "that occur
as we mature and the |mportance of good

Read about.and.discuss the glves of fhmous
persons who have overcome physical’ hendfcaps,
as Helen Keller, Ben Hogan, Franklnq 0.

.,tn“" .
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& List others who share your home. s boarders, friends
- of family. etc. ' “i | |

j_ E—

ll.’ Your frlends

~l. If your mother said that you could brlng a fr.end
- home to dinner, who would it be?_ . _

.2.- If -this person could'not come,.whom wodkd you ask?

bl - B J- i i

3. In- case the second person could not come, whom ‘would
you- ask? - ;

-4, Suppose you need'héib”wrrﬁ'e'serfoio'essigﬁment and
the teacher told you to ask a friend for heip, whom
would you ask? )

o _

5. If you were workung on a home economics project. whom
would you want to help you?

’1_ ,’4 ap—

6. Write the name of. the boy in your class who you think
gets along best with his classmates.

7. Write the name of the gnrl in your class who you thlnk
. gets along best with her’ classmates. S

i1l. Your hobbies'and other activitles

1. What do you usually do:
directly after school?
in the evencngs?
on Saturdays?

g

2. If you have ever been to any of these places, under~

1 ine them.
‘a circus ~ 8n opera
an art museum a stage play
an amusement park a summer camp
a roller rink radio station
a concert national park

a
. | a
a major leagu¢ ball game a stock car race
a foreign cogqsry a farm

. 3. How often do you go to the movies?

4, What are the nametd of two of the ‘best moving puctures
you have seen?

5. Do you or did you ever take music lessons or other
special lessons? If so, what?

| [Kc

Aruitoxt provided by Eic:
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Y N . .

6. What are your favor!ee%redfo prognone? |

Your favorite TV programs? e e :

7. whet chores do you do regularly-at home?

e
. .
Lo

msweasted _ . —'*' m-—-——-——

8. Do you have a hobby?______If. 50, what?

C

,'9. 56 you have a librery card?’ ' lhat are ‘some
. good books you have read lately? e

10 Hhat mugazlnes do you-often read?

- l! Do you have a pet at your homet_______ﬂhat?

w. Your'___ljggL_

: 1. Hhot three thlngs do you most often wish you hed
e or oou!d do?

. e
R

2. wnet-thtngs do you sometimes worry about? .

i guam

Reasons for most of these questions ere quite obvious. However,
a special note might be made regarding questions 1 thiough 5 under 1.,
Your friends. Answers to 1, 2, and 3 provide a basis for a sociogram
showlng friend choices within the group. Questions & and 5 might pro-
vide data regarding choices of helpers in two different work situations.
From this data, twp_additional sociograms showing .group structure and
the posltion of individuels wuthin the group might be p!otted.

A reference helpful in understand:ng group structure is Under-

. Standing Group Behavior of Boys and Girls by Ruth Cunningham and Asso-

ciates (Bureau of Publication, Teachers College, Columbla University,
1951). Chapter V.rclates the use made of sociometric data in under-
standing and working with groups of pupils. |

in Mrs. Cordes' questionnaire, questions 6 and 7, Part 11 might
also be helpful in understanding relationships within the group. In
asdition, the teacher, through observing the behavior of the "most
chosen' and '‘least chosen' pupils in the group, might gain clu.s as to
qualities her pupils consider important in getting-along with others.

Answers to the other questions.will. not only give tne teacher a
better understanding of individual pupils, buc will help in planning
objectives and oontent for .units. of study cn fomlly and social relation-
ships.

T T AR R WA T
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Sharing in the care of of young chn!dren, | ugls_[___gm for junicr r high
school pupils - B

As a membér of the uorksnop on the teadhing of famlly Viving, Mrs.
Anna May Biummett developed a unit of study,. Y'Shering in the.Care of
Yourig children." This was planned’ for the junlor high school level.
she suggests that the following devices might be used in order to deter-
mine pupfls' experiences with and théir attitudes toward children.
These instruments would be given prior to the pupllctencher planning of
the unit and would provide one basis for suén’ planntng.

~ e [*S

Experiencos’ n Device |- .
wOrklng N’lth Children
| . ——
Directions: Place a check (x) ln tl\e blank after the answer whlch tells
of your exper’ience witn children. : :

1. .06, you baby - sit?
Yes
m -m-m--——-a-—----
‘Sometimes _ . — -
2. Do you like to ‘cdre for children?
Yes
No ------mm---—-‘-ﬂﬂ
Somet imes
. 3. Do you get paid for baby sitting?
Co Yes
. No-

b,

-m---‘---m-----p

-*,----*-*-—‘---
ne
---

--~-~--------~-‘

B
--_-"‘-“m-‘---~.’

Sometimes _ _ _ - - e
4, l-low often do you care for " chi ldren?
Twice a‘week

Once a month
Never-. - .. o o o - i o
§. How long do you care for children at one sittmg?
One to two hours___,_______
Two to four hours _ _ v e =

6. WYhat age children do ‘you usually care for?

Under 1 year of age _ _ _ o o o o - —
1 year to 3 years of age _ _ _ _ . .
3 years to 5 years of age _ _ _ _ . .
Over 5 years of age _ _ _ _ o v . gE
7. Who are the children you care for? e
Brothers or sisters _ _ _ . o e w - L e
Nefghbor children _ _ _ _ _ @ o - = C
Other children-__________
8. Vhen do you baby sit? . . g .
Afternoons after school _ _ _ _ _ _ -
Evenings after school _ - _

Saturdays or Sundays _ _ _ Liwe - .o

ii ‘n i

I;

I.

.
DY
-
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‘9, Have 'you told stories to.'small children?
Somet imes
‘ "~ Never _ _ - -

10. Have you ‘directed children at play?

-7 Often

Sometlmes
o < Never -
IR A Have you taught 2 Sunday School éTass of small
children? S

Often ,a___-__--,w_-

Sametlmes

Never u.s--.o-'--—n-—

12. Have you fed a young chttd?
SOmetimes ,
Never

13. Have you put a young child to bed? ~

OHm_-__--__----_--

Sometimes
‘Never

% K L

B - «
-

. ..

.

e
-

ﬂ—‘--a-nw----ﬁﬂ

“-—-~--------
.

-~-‘~~~-—---~

g WP GPD CUP WP P IS aYs WP G S OGP o
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- Device H
How d Feel About. Chaldren

Directions: Read each statement. Place a check (x) in column which
. best describes how you feel. about. the statement.

e - p— o . - —— o .

Statement T Agree ~ Disagree | ‘Uncertain

v e - C - . . . e PSRy R P . LR I Y .- . -

1. § belneve'choldréd.shouid B; séén4
and not heard. .

2. | am glad | have or msh | had | T
some younger brothers or sisters - )

———

3. 1 dislike having children around e

4. | believe | set a good example for
children. .

5. | beligve‘chfldreﬁ should be
spanked when they mjsbehave.

p
!

6. | often praise my sister or
brother for donng something well,

7. 1 would like to have a famaly whéh
i am grown. ‘ R
8. | believe a smull chlld shou!d wi ) ‘ﬁﬁélh .
hgve his own room. |

S A R
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9. ! think caring for children takes
sot Of tlme.

i

3

ROIR

10. .1 belleve all questions a chlld
- asks. should be -answered. -

., | feel it is not lmportunt for .
a small child to nap after lunche |-
e et et e s R
‘12. | believe most children watch TV 1 SRR
....too much, o i ;;&;eeeegw;";;}gi;;“;“mW
These tuo devlces should gove some clues regordlng interests, needs,
experiences, and attitudes of puplls--all grist for teacher's mill when
she. is planning a unit of study end determinlng how best to plan with

her pupils.

FRRUE APEATE. P Rpuvams SSRO R SRR LT R

Mrs. Brummett developed the followlng list’ of objeetlves for the
unit on sharlng in the cere of: young ehlldren..q | .

1. To lnetease lnterest ln young CHIldfeﬂ. SN
2. To understand the basic needs of young children,
3. To appreciate the place of young children as members of
the family group.
4, To enjoy and sppreciate children as individuals. -
5. To recognize and understand some of the stages of child
growth and developmeént, ‘
6. To understand some of the problems of younger ehlldren.
;7. To understand some of the ways.in which one may help yourg
children.develop the ability-to get .along with others.
8. To understand some kinds of activities enjoyed by.children'
of various stages of development.
- 9, To understand -one's responsibility when carlng for chaldren.

A few of the learning experoences for this unit suggested by Mrs.
arummett are°

1. Llst some of the basle needs of the pre-sehool chold.
. Discuss ways the junior high school girl can helpjmeet
these needs. e

2. Bring to class pictures that illustrate the needs of llttle
chulgren being met. These might be arranged on -the bulletln
board.

3. Select 2 commlttee to prepare a bulletin. boardftutled
“Sharing Vith Little Children.”" .

4, View the film strip, ‘'Getting Acquaonted" (Chlld Care
Series, Young Amerlee) Look for baslc needs of the
child. T

5. Plan and .carry out a party for young chlldren. In prepar-

ation, study activities enjoyed by children and wise guid=-
ance procedures. irite obsarvations of party incidents.
.. Analyze them in: terms of '‘normal development for children
of this age.!! Suggest guidance procedures. - Give -references
for statements regarding normal development and guidance
procedures.

o
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6. Brainstorm the following problem: '‘Ways to make bedtime. .
a happy time." Later, discuss: suggestions made and ana!yze |
for effects on the physical, social, and emotional devels.
opment of the child.

7. Prepare a baby-sitters' kit or two. -include asppropriate .
games, toys, story books.. Set up a loan'service 'so that .
pupils who have a baby-sitting job maght check it out
for use as they would a library book." ' sl

8. -Roleplay @ family situstion in which a smal! chald ls~
respected as an individual. Role play a situation in

. which a-small. child is not respected :as an:individual.

- Develop:list of ""guldes: to- action' in enjoying and .- .
. apprecltating children as Individuals. . Discuss applicatlons
to own family or baby-sitting situations. '

9. Prepare an exhibit of safe toys for children. Select

. those:that will aid in thélr :development physically,
mentally, socially, and emotionally. ::Display the . toys ... .
in a store window, In the display case in the hail, or
in the public library..- Include.with the éxhibit.a pose
ter listing.factors to" consider lrr selactlng chlldren"s
tOVS. s VL . Lo e Al T TR
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Ninth gr ad level--“Relattorshlg with 1 llx and frlends"‘

During tl\e workshop on - teachmg family Hving. Hrs. Janu Carey and
Miss Irma.P. Burks developed plans for a ninth-grade unit of study on
"Relationships with Family and Friends." Objectives .for'thlg ‘unit were:

1. Kfrowledge -and appreciation of good ‘family..relationships-:
and means of strengthening them.
" 2« Ability to achieve and 'maintain satisfying relatlonshlps
with family members. LA
3. Increased understanding of ways to achieve and malntam
good :relationships with friends.- -
h. increased understanding of ways to develop good personal-
ity traits. ¥
5. -Increased appreciation of the importance of ach!evlng
..+ ' ‘desirable relationships with the opposite sex. : .
6. Increased ability to carry on approprlate conversa=-
tion .with date. | f
7. Increased understanding of soclally acceptable ways of
showling affection when dating. a
8. Increased understanding and appreci atlon of the many '
activities couples can enjoy on dates. =
9: Increased understanding of ways to-meet and solve problenis
v~a;=that ar!se in relaticnships with fanHyt members. TR

mth a few adaptations. some of the learmug expertences suggested
by Mrs.. Carey and mss aurks were. S e
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t. Cite ways In which famllles can develop a freedom to talk .
- -things over together. Discuss: that are the obstacles to'
- .good comunleatlm ulthln the femlly? How mey these be :
..overoome‘l ‘

TS e T TR e R R T R

é ' .’

. Prepare e bulletin board tltled "I(eep the I.lnes of COm- :

.. munlcation Open.'' In one corner show a-mother. and father
talking .on the telephone. - In -the other, show a teen~age
girl also at the telephone. A cofd connects the two teéles
phones. Discuss meaning of the titlie and how it applies to -
puplls' own femlly sltuetoons. . ‘

3. Arrenge for puplls to vlew a televlsnon program whleh pre-
sents. & famlly sutuetlon. as "Fether Knows Best. Dlscuss.

- What: problem was present ln this sltuatlon? o
Who was involved? S
. What was done to solve the problem? T
Was the solution satisfactory to all coneerned?
Do: families you know ever. heve problems llke ‘
co. this? ~ , |
what are the causes? R
What do asuthorities say about sntuatlons like A
this? (Read in reference books.) - - ' -
What conclusions may we draw from viewing thls ]
program, ‘our own related experiences; erd e
the opinions of authorities? - '
How may we apply these new understandlngs ln
. oyr own-lives?. ‘
ll. Select an outstanding personatity.and enelyze the person-
- ality tralts that helped. this" persoﬁ to suceeed in llfe.

5. Develop a serles of sklts portraylng "Not that way but
. -.this" on da..i..g etliquette- ln the following sltuetlons. .
a8 A school party
b. A movie date
c. A date at a restaurant
- d. Entertaining at -home

' 6. Develop a 1ist of topics for conversation on dates.’

Divide into pairs and practices carrying on a oonversetlon.
Then develop a list of ‘'guides to action" in carrying on

a suitable. conversstion on a date. Try out In own dating
“situations and write a brief ‘note to the teacher telling
ebout the results.

state, and world comnuni_z."

TR

Tenth-grade level»-“Bein_g an' effective member of my home home end the local,

Mrs. Kathryn Lelshner, as a member of the workshop group, chose to
develop a plan for teaching family living at the tenthwgrade level.

e - . - e g T o e TR RN SR LI WS TSR L0 T T ST AR S LI I I I AT
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] Horkshop members, after reading .sbout ‘and. discussing the characteristics
%5 of pupils of this age, felt that this was: the stage at which pupils
5 should be helped to '‘get outside themselves" and begin to.be more keenly
aware of their responsibilities as members of the local, state, and
world community. They: also felt that this new emphasis in the fonily
living program would sppeal to pupils of this age.group. Consequently,
objectives for the unit on ''Being -an Effective Member of My Home and
the Local, State, and World Community,' . as developed by Mrs, Leishner
were: : Lo T e o

1. Understanding of the customs and cultures of people ‘in

. other lands. - A L

2. Understanding what customs of other countries have "
influenced the family life in our country.

3. Understanding of customs and cultures of our early

~ American families. s

L. Apprecistion of comforts and conveniences of our modern
life. - o . 0 : |

5. Understanding of the responsibility the family has for
helping to maintain good community, state, and national
organizations. A

6. Understanding the importance of cooperation among fam~
Ilies and among community members in promoting a better
society. .- - o .

7. Understanding of the importance of participating in
local, state, national, and world affairs.and ~he satis-
faction it gives us. .

8. Understanding of ous responsibility for the condition of
publ ic property. o

9. Understanding the importance cf social customs as a basis
for self-satisfaction and happy relationships with others,

10. Appreciation of the family as the basic unit of society.

Followihg are some of the learning experiences and the content to
be taught in relation to the first two objectives:

Objectives:

Understanding of the customs dna-cultures of peoplé‘ln other
lands. '

Understanding that customs of other countries have influenced

.. the family life in our country.: o

S | COntent , R Learning Experiences
(in form of generalizations) R o

1. Our understandings of family 1. Read in social studies

customs in other countries ~  books or encyclopedias on: N
" may result in making our home . family customs in other -

l1ife richer. countries,
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2. Use selected pictures from
the book of photographs,
The Family of Man published
by the Museum of Modern Art,
New York, to show aspects
of family life in other
countries.

e BT T T L R
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3. Discuss ways in which
family practices in other
countries are alike and
different from family
practices in our country.

2. Aitﬁbdgh there;ére dffferencés 4, Prepare a bulletin board

emong families in different . showing interesting pictures
countries, there are basic of family life in other
similarities. For example, countries.

there are aiways family-type

organizations, provisions for 5. Have a foreign student talk
young in the family, similar with the class on family
problems in regard to estab- -~ Vife In his country.
lishing and maintaining family o R

life, etc. L 6. Prepare an exhibit of ari

objects, "handwork, and
costumes from other
countries.

7. sk someone in the com-
munity who has visited a
foreign country to talk to
students. He may bring
pictures or articles col-
lected on his tour.

© 3, We-become more appréciattve of 8. List our American family
people of other countries when customs related to Christ-
we understand their customs. mas. Divide among class
: : ’ members for research on
origins of the customs;
report to class.

9. Read about and report on
food, clothing, types of
homes, etc.,in foreign
countries. ‘

10, At Christmas time, prepare
an exhibit of ""Cookies Around
the World." Serve the
cookies and punch to parents
following a program by the
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L, Ha;\y national ities exist in
" American communities and
“influence our way of life.

5. We may gain increased undere .
- standing of peoples of other
countries through reading,
through talking with them,
and through talking with
those who have traveled in

other lands. -~

Preparation
level

12.

physical education depart-
ment, “Around the World Vis
the Dance Route" (folk and
national dances of other
lands) .

Divide class into groups
according to interest in
certein countries. Rezd
novels of family life In
these countries. Discuss
in class.

Begin & pen-pal club.
Exchange letters with some-

- one from another land.

"30
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15.

.46,

Whole class adopt a child
in another country through
the Foster Parents Plan.

Investigate in your commu-
nity to discover how many
nationalities are repre-
sented. (Chamber: of Commerce
may have this information.)

List the number of nation-

alities represented by class
members.

Begin a collection of
stories of family life in
other countries, (For
example, 'l Married o
Moslem'' by Nancy Eidson

‘Dabbagh in the November, 1958

. issue of Good Housekeeping.)

for maréiage and parenthood--Emphasis st the junior-senior

shop. group, developed two resource units--one on preparation for marriage

Miss Wanda Graves and Miss Joyce Bradford, as members of the worke 1

and one on preparation for parenthood.

1. Understanding what marriage and family 1ife mean today.
Understanding qualities desirable in & marriage partner.
... 3. Understanding the bases for a successful marriage. .‘
Knowledge of preparation needed for a successful marriage ‘ 1

h,
and parenthocd.

With a few adaptations and
additions, objectives for the unit on preparation for marriage included:




e

6.
1L

9.
10.

.
12,

s

Knowledge of legal aspects of merriage and divorce in our
state. R L

Knowledge of traditions surrounding engagement and marriage.,
Understanding the roles of family members.

Understanding the changing roles of ‘each family member

from beginning family through aging fanily,

Understanding the spiritual :factors which:influence harmony
and security in family life. . c

Understanding of the crises that may occur In family 1ife
and possible weys of mesting these crises. - ‘ '
ln?reascd ability to solve own problems in. family relation
ships. SR

Appreciation of own responsibilities today in preparing for
marriage and parenthood in the future,

Miss Lols Armstrong, as & member of a "graduate ‘class in Home Eco-
nomics Education at the University of 111inolc , prepared the following

toplcal

for marriage:

outline for a unit in family relatﬂloashlps.-: including preparation

St PR " : .
1. The individual in the family.
A, Basic needs -
1. Physical
2, Psychological
8. Developmentai:tasks

1. Adolesceénce

2, Early adutthood

3. Middle age

C. Mental mechanisms
le D“'fﬂb]‘
2. Undesirable
D, Solving problems .

1. The problem=solving method and
appiication to solving problems In
famtly living S

E, Soclal behavior
’ {1, At home '
2. At school

11.8Boy=gir! relationships

A. Dating
1. Purposes : :
2, Causas for misunderstandings between
_ teenagers and parents
- 3,.Growth patterns in boy-girl relation=
ships s S |
a, Casual friendships .
b, General dating -
c. Going steady
d, More serious courting .
i, Developing dating skills and behavior
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B. fypci and étégeé.bf'lbve'aevélopmgnt o
C. Kinds of maturity. |

t11. Selecting & mate

A. Factors to consider in selection
B. Readiness for marriage |
C. Engagement period
1. Purpose :
2. Length
3. Etiquette
4, Problems

IV. Planrning a successful marriage

A. Preparing ahec! for marriage

8. Marriage ceremony

C. MNarriage laws '

D. Characteristics of a happy marriage
E. The honeymoon '

V. Merrisge: Husband-wife relationships

A. Adjustment to mate

B. Sharing responsibilites

¢. Place of conflict in marriage

D. Problems of young married couples

Vi. Parent=child relationships

A. Family cycles
8. Classes
C. Democratic practices
1. Family council
2. Working together
3. Playing together _ ‘
p. Effects of parental training on person=
ality of child -

Vil. Changes in family life

A. Social changes
1. Industrial
2. Educational
E. Recreational
4. Transportation and communication
6. Urbanization Lo

8. Psychological changes
1. Democracy vs. patriarchy in family life
2. New philosophy of sex

C. Biological changes

1. .lncrease in life span

2. Advancements in medicine

AT
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.. _VIM. Functions of the femily . .. . .

A. Biological
B. _Affectional
C. Socializing

IX.. Responsjbilitjes of family to community and
"7 community to family

A.  Nelghborhood group

B. Civic.responsibilities.

C. Community sgryices

The following check sheet might be. used to motivate pupils and set
the stage for pupil-teacher planning of a unit of study on preparation
for marriage, as well as to help them ascertain their rezdiness for
marriage: T R, L

Are You Ready. For Marriage?!

The following questions have been prepared to help analyze readi-
ness for marriage. .Each question has a definite relationship to
readiness. There are no right or wrong answers. Answer by drawing a
circle around the ''yes," the '"no,' or the "'?"'. Use the question mark
only when you are certain you cannot answer ''yes' ‘or ''no.' Work
rapidly. o , o ‘

Yes No ? 1. Even thcugh you‘may ac;ept.aﬂwfcé fr-m Your parents, do
do you make important decisions for - .urself?

Yes No- 7 2. AréQyou“éOmﬁieteiy in&;pgn&ent in«m;kiﬁg decisions?
Yes No ? 3. bofyou_findvplgasure.in giﬁiﬁglqrﬁdolng;things for others?
Yes No ? k. Are you often homesick when you are away from home?
| Yés, No ?;_5. D;”youuféel ;6;~;ﬁb;;;és§ment or uneasiness in giving or
- . receiving affection? , A
Yes No 7 6. Are.yéur feelings easily. hurf,by criticism? .

Yes No ? 7. Do you enjoy playing or working.with small children?

Yes No 1?7 ‘8. Do ydu feel embér}iséed or uneasyﬁiﬁ,coﬂversatioﬁs about
~ sex with older persons or members of the opposite sex?
Yes No ? 9. Do you have a clear uh&erstandihg of the physiology of
sexnual intercourse and reproduction?

- 2Ep- L ]

1From Homemaking Education Progress Report, Family Living, Supple=
ment Nol 1, Vermont State Board for Vocational Education, Montpelier,

Vermont, 1957, pp. 13-4, -
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Do you understand the’ psychologlcal factors determlnlng
good_scxuel &djustment?-, :. “"itf'

Have you had the experlence of uslng some of your earn-
ings to help meet the expenses of others? :

“In an ergument do you lbséjyour tediper easily?

Have you dated as many as a dozen' persons?
Have you ever'béeh“deepﬂy In'lbve?*

Can you postpone something you uant to do now for the
sake of more gnjoqunt later? »

Have you thought con3iderably about fanancial costs ef
marriage and family rearing?

Aré you normally free from jealousy? -

Have the two of you discussed matters whlch might' cause

marltal conflict? (Hark x those you have dlscussed)

f!nancial arrangements
religious differences
attitudes toward sex
plans for having children |
dtfferences ln famsly background .

bo you look forward to the sexual side of marrlage with
(1) eagerness, (2] pleasant’ anticipation, (3) indif=
ference, (4) dusguSt and aversion, (Put number of

" correct answer in’ the blank imnediately to the left.)"

’ -
L

Adaptatlons in the foregoing questionnaire might be made In’ terms
of the anticipated content of the unit on preparation for marriage in &
particular situation. Of course, if the questionnaire is used as it is
or adapted for a pérticular situation, credit ‘'should be given the source.

An open letter to -her son, Wink, was written by Jean Lee Hansen,

an lowa homemaking teacher, as a term paper for a course on Dynamics

of Family Development at towa State College during the summer of 1950.
Her letter, which follows, might be used to stimulate a discussion on
read‘wess for marrlage and the parent-child relationship at this time.

‘-nw‘|.4_ 3
e
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Letter to Wink 33
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lt wasn't too long ogo that your father dnd i ] fmng over' your ‘erib,

You had been giving us a particularly trying evening. There was nothing

unusus] ‘sbout that circumstance, but ‘you had been conducting a ‘little

. endurance test and you had almost convinced me that ‘this time there was

somethlng seriously wrong. Now you were soundly sleeping with every
apparent indication of perfect health. | drew a long sigh of relief and
satd, "1 -can hardly wait til] he can talk." Your .father, who had put
in a particularly trying day on the road . and, in addition, ‘was having
a bout with a wisdom tooth, thought he deserved &'little attention from
the gir! friend and replled. i | can hardly walt tlll he grows up and

gets marrl ed "

: Uell, here -we al'e.*~ Your father' and | have reluctantly ylelded
full time to the glasses we. bought only. for. reading, and, though your
father retains his "girtish figure,'" | have definitely succumbed to *
that middie-age spreed. We can hardly deny that you have grown up

" Fiterallysesix feet, one hundred and ninety pounds substantiate that

claims=and flgurntlvelv--your economic independence testifies to that.

‘Nelther can’| deny: that. this nivaculously happened without' growlng

pains, but | do aver that they were kept at o mlnlmu&n.

w7 b
l R 2 i

You were ever lndependent from the tlme that you were small. ]
was Both over-dnxious to help. you and lmpatlent when you wanted to help
me. You saved me from error- by always lnsl*stlng on "dolng Tt yours " -

.- self. You soon outgrew the "Why did you let me do 17" stage -and

assumed full responsibility for your acts. Ycu were only nine when" .

quite of .your own volition you insisted on paying baek. a‘few pennles

at a time, the half-dollar you lost on an erfand. | had to school -
myself to take those pennies you earned so painfully because | kndw you
should learn the responsibilitigs of handling other people's money, but

‘your own sturdy acceptance of .the obligation made it easier for me. How

glad || was the day you checked off the last penny of the chart you had

. 'made and hung beside the kitchen sink. Pennies didn't grow on trees m

those days. lt was. stlll too close to the depresslon.

The gradual growth of your economlc lndependence started when you

' began earning your spending money. | treasure the locket you bougnt me

with your first “paper money." | can still sez yoyr: earnest little face.
(1t was a dirty little face, but: | warned myself just in time: "Mustn‘t
destroy this moment',) - Yoy assured me that they had ‘some cheap ones for
39 eents. but you had bought the best for me (59¢) A Y
From that tlme on. you hage always found ympr own jobs and earned
- your own money. . | remember those jobs as eras of smellss<the grocery-
store smell, the. dry-sleanlng smell, the hemp smell, but, worst of all,
the wool smell. when you worked.for the wool buyer and | had to take
your soiled clothes.:to the garage:to.keep the rancid odor from permeating
the whele house. leforo ' lcnew lt. you were out of school‘
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That was a telling blow you dealt me when you decided that you -
didn't want to go to college. 1| couldn't quite get the perspective on
1t till.youn father asked me, YAre. you most.-concerned about Wink!s future
. or what,you. are going to say ta your college friends?" That brought me
up short. Your father had faith in your ability to decide for yourself,
and you have vindicated that. fatth by the plece you are making for vour-
self in the economic world. . S : | IR S

' sz’ you bave grewn up--hut. so0 fer yeu heven t merried. l heve
always 1iked the girls you liked and somehow 1| have perfect confidence
that -any glrl who wins your love will have mine, too. Not just because
she is the girl my son chose, but In her own right.. .| have always taken
great pride in the fact that you liked me as a person in addition to

the love you gave me as your mother=~in short, that we might have been
very good friends even.though we were not related by ties of blood. So,
I.would like, over and above. the eccndental "Xn-law“ reletlonshtp. to be
a dear frlend of your wife, . L :

. A greet deal hes been wrntten on the end when to merry., 'l'o me,
,dhe when seems most important. it.is my theory. that, if the when ls
right, the whom will automatically take care of itself. | do not: mean
Yuleri* dsterms of wages, electric refrigeration, ‘maid. .service, or what
heve you, but in terms of your own developnent.

This readiness lnvolves meny th ings. . Your sttitude toward life.

is ene of them... Do you think that the world owes .you something? Do
you say, 'ny did this have to happen to me?'! when things go wrong?. Or,
do you say, "This is my life and it is -going to be pretty much what |
meke it." .Do you realize that we grow Just as much, prebably more. by
adversity than. by good fortune? | Do

| when l was. a college Junlor, a friend seud to me, “Sean Lee. lf
agenii were to pop up in front of you and offer to grant your dearest
wish, what would you ask?' And | gave an unpremedi tated reply. that

1 couldn't improve upon were the same question asked me today. '‘I:would
ask to live each day. to the fullest,' was my answer. Some of the days
have been trying, some drenched with sorrow; yet. l heve savored all of
them end found all experiences ennchmg. oo :

o From the hour when we waken ln the mormng till we close our eyes

in sleep we are constantly making choices. The wisdom of our choaces
reveals our scnse of values. Lucky we are if we: recognize what |
Reverend Hawley used to call the "eternal values.” Talking about cho!ces.
| have wanted to tell you how proud you f.ave made me by your choice of
friends.. ‘In an'age when it Is considered quite ethical to choose and

use your friends. for your own. material advancement, you go your own way,
choosing your friends for what they are, unimpressed by possessions or
accident of birth;: end. .having chosen them, you pay. them a deep onel ty

~ that is beeutlful to see., It is a slgn of - metunty.._._ R

Maturi ty involved a perspective of the uni verse. a boundless
universe that defies conception, governed by natcural }ews that give us
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a sense of security. A universe which makes us feel infinitesimal, yet,
Inconsistant though it may séem, important. Here we are with only this
‘one Vife to live=-just a speck in the Infinite. How important it is
" “that we live 1t well. OQur acts have permanent effects which, like energy,
cannot be destroyed. They may lose identity, but there they are, good,
bad, or indifferent, for eternity. Many years ago | found this line;

A

the source has ‘tong since escaped me,

| "Our lives as we live them are passed on to others, .
~'" - whether in physical or mental forms, tinging all
- future lives forever,” -~ °

That is an immortality | can understand!

Does this secem far afield from maturity? Believe me, it is not,
-and these attitudes will have a great effect upon the success of your

Young people make excessive demands. upon marriage. Though they may .-
pride themselves upon their realistic approach to 1ife, in this they
reniain incorrigibly romantic. During the engagement when edch is on .
best behavior, one seldom’ sces the other as he or she really is. One
of the great sdjustments of ‘marriage is that of accepting one another
on the level of everyday living. o S s

\hen conflicts come, as they most certainly will, do not think
marriage has failed. Conflicts are normal and must be used construce
tivéely to help build the marriage. Just don't let the conflagration
spread 1ike wildfire till it takes in the past, present, and futuee!
Keep it confined to its own area. Exercise enough self-control not to
say something that will cause you shame later. . :

There is a "bad time" for conflict and, of course, that is just
the time it is most ‘apt to occur. One of you may be hitting & new ..
"low"' or It may just be the wrong time of the month for your wife. 1
was years discovering tiat there was. a correlation between the date '
checked on the calendar und the time | those to feel ill-used and
declare my rights. If you recognize these factors, you may avert the:
‘mistake of trying to reach & decision when you are not up to par. A

- féw sympathetic words at a time 1lke this may be more convincing than

the most valid of arguments. Don't be afraid to admit that you are
wrong if you see that reason is on the other side.. When the time is
ripe, reach a decisioh, act upon' it as speedily as possible, and then
forget it permanently. These things are more easily said than done,

but these few Tnsights may help you to see some situations more clearly. .

There is no staidard pattern for marriage. Esch marriage s unique.
You must ¢ut your pattern to fit yourself and the person you chodse to
marry, and make the marriage of the materials that each .of .you bring.
A-strong blological urge usually brings young paople:-together, but
Mother Nature seems not to concern herself much efter she has accome
plished this end. The rest is up to you. It is most important, this
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sexusl adjustment. for, though it ts just a part of marriage to pe sure,
iIf the sexual adjustment is attained, the other adjustments are more.

readily made. (f it is not made, the effedts are felt in all thc other
areas of marriage, o L

‘Do not expect this ad;ustment to mnracuiously happen Just bzcause
you love each other so dearly. Here are two separate individuals with
different backgrounds, different amounts and kinds of sex education,
possibly different inhibitions, and different sex needs at different
times. It takes patience and loving understanding to establish this
relationship, but an infinite amount of patience seems worthwhile when,
from some twenty-odd years of marriage, you can look back without nos-
talgla and say, "This is the best year of all."

Your new home will be dlfferent from the one you will be !eaving.

That is good. |'m sure you see the unfairness of expecting a young wife
to start out where your mother left off after twenty-some years of

~ _experiencd; so, you won't be making any unfavorable comparisons. Your
father and | do not feel tha’ you owe us anything. You have more than
repaid any worry or care just by being yourself. Your alleglance will
be to the new home that you establish. | dr~re make such statements .
because | know that the love and understandung that exist- between us
defy the limitations of time and space.. .

You are a man. Truly, "‘my cqp_runneth over.'
| My Yove °g§és, with you él'ways,
Your Mother R

~ Preparation for garenthood in the "! Iving class

Famnlx Circle magazine for November, 1958 carries an artlcle, |

" "anted: Parenthood Preparedness,'' by Elsieliese Thrope (p. 48 plus).

Recent studies of Dr. O. Spurgeon English, head of the department of
psychiatry at Temple University are described. .

Emp|oying a questionnaire, Dr.. Englnsh made a study of the parent-
preparedness of about 1500 Philadelphia high schoo! and college stude'ts.
According to Miss Thrope § article: W

"The. results were startling.. Dr. English and his team
had’ antncupated some iguorance of child care, and supersti-.
.tions about it. They were comp!etely unprepared for the
discovery that the students, irrespective of their sex, were
often militant in their attitude toward children--although
most of ‘thém said they liked bables and hoped to have two to
- four. These young people, with their disregafd of a baby’s L
“emotional néeds, would not only be tomorraw's parents but are .
today s baby-sltters. | | L N
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A few of the questions used. in the study and the findings were:

* |s breast feeding the blby a waste ‘of time; old-fashloned
and unnecessary. usually pleasant. for the mother; a drain on
- " the mother's health? As far as the baby is concerned, does
- breast’ feedlng cause colic and crying; make.him too dependant;.
lead to thumb-sueking, or: is It usualiy better than bottle :
- feeding? L L

T 28%. labeled nurslng old-feshloned. :
- 13% thought .it would encourage dependeney. .
A few frankly. opposed it. |
 About 50% suspected the truth--that breest feeding
is usually pleasant for the mother and important
for baby s emotional development. . -

* ls the baby usually weened (taken completely off the brem
" or bottle) beforn the age of six months; between seven and -
fourteen fonths; after fourteen months; after two years?

32% said "“Before the age of six months.'.

Only 44X knew that the approved time for weening
is betweep 7.and 14 months. -

More than 50% had 1ittle enthusiasm. for the whole
nurstng experience. , o

- 'Should gchild be atoﬂet-troined et the age of six months;
one year. tw o three years; four yeers? : An. older child who
* repeatedly wets the bed does-so most. likely because he has
weak kidneys or bladder; drinks too much-1iguid.before bed-
time. has. an, emotjona) . problem; is- spoiled?: - - : ‘--
. About 424 thought, baby, should be tcblet-tramed
‘before he'bs e-yeer old. , - mooe T
This would be an excessive demand in ‘view of
the fact that .the baby's rervous. system tsmot
ready for .such complete tralnlng until he §s
‘two or, three.
" The’ relatlonship between bed-wetting and emotlonal
difficulty was correctly associated by only
' sbout L. - | .

- ® ShouId the parents of four-year-old Johnny. who refuses
to eat his dinner, tell him why he should eat, then let him
do as he likes; make a game of .feeding him every other spoon-
ful; insist that he eat, ‘and punish l'um if he doesn t. coex

“him and offer him a reward? . x e V

18% were completely lntolerent end would puntsh the

~ child for disobedience. High-school bnxs. in .
partlcular. preferred to punish.

43% said that they would explain to Johnny why he
should eat, then let him do as he liked,

In 311, 79% gave a lenient response and 'ona that
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. was much more: hopeful than their attitude to
toilet tralning and weening.",

Although, in this study, the students were found to ‘have eonsider-
eble information regarding the physiology of pregnancy, they were,
according to the report in Family Circle,’ “vague and usually downright
punitive on-questions dealing with a bahy s emotional development. In
the light of modern concepts, their views on nursing, toilet training,
and fondling were sadly militant. And high-school giris--many of whom
baby-sit-~-were especially intolerant. Experience and time will
undoubtedly modify these young people's views, but now they're not pre-
pared for parenthood " BUT YOUNG PEOPLE ARE HARRYING YOUNG AND BECOM-
ING PARENTS YOUNG THESE DANS' '

During the workshop on the teaching of family ltvung, Joyce
Bradford and Wanda Graves prepared their second unit of study on '"Plan-
ning for Parenthood.'* This unit was designed for high school juniors
and seniors in a famlly llv!ng*course. with a few adaptatlons, the unit
objectives were: :

1. To develop an appreciation of the joys, satusfectlons, and
responsibilities of parenthood, '

2. To develop an understanding oﬁ the adjustments required

"~ for sucécessful parenthood.

3. To develop an understanding of the ways in which children
develop physically, mentally, emotionally, and socially.

L. To develop an understanding of the factors that contribute

. to: the physical, mental, and emotional health of the child.

5. To develop an understendtng of wise gu!dance procedures in
caring for children,

6. To develop a feeling of responsibility for and interest in
all children.

7. To develop & knowledge of 1aws, cunferences. and agenctes
that are nmportent to the welfare of chlldren. '

If ob,eetnve« such as -these are to be realized, the unit will have
to be more than two or three weeks in length. Preparetlon for parent-
hood is not only a vitally important area of study but one that students
find intensely interesting. Plan for at least 10 to 12 weeks. Plan
for some experiences with rea! ‘children==in a ‘play school,' in ele-
mentary classrooms, at parties for children planned and carrted out
by the high school pupils. Students will Wove these contacts! So will
the chuldren. ‘ .

Money manggement in the le nvlng course for |uniors end senlors

lncreascngly, we are realizing the need for preparung our students
*for wisc management of money--especta*ly for wise buying in times when
we are bombarded on every side with alluring advertosements asimed at
parting us and our dollars. 'As -a member of the workshop on teaching
family lnvcng, Mrs. Lois Smith plenned a undt of study on "'Money

.2
.
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nt" for a cosducational class in family 1iving. In the overe

view to her unit, she says,

. uLack of understanding of the importance of good money
management has.often been cited as the cause of family tene:
sion and discord, Frequent references to this may be seen
in newspapers and magazines today--pointing out the need for
money management .education. To & great extent, the welfare

and happiness of our students and the welfare and happiness

of their future famiiies will depend on their ability to use
thelr money resources wisely.! | ’ .

'65}éctlvé§ for the unit on money management, as developad by Mrs.

Smith included: . -

i. Understanding‘lﬁzéééhbmlc'bh;Se of life as one of the

. areas most frequently causing difficulty in marrlage.

2 Understanding ways of deciding how the mqpéy_&lll be .

spent, for what, and by whom. Lo . T
3. Understanding the principles of making and using a budget.
4. Understanding what makes a good consumer. .
6. Understanding that the projected spending of the income
differs with the values of the femily., = .
6. Understanding that the family's position in the life cycle
is a major factor in planning the spending.
7. Understanding the use of systematic planning of spending
to avold fears and anxietles. -

t

Family Fun-~A ?ioat!hg Unit .
What is a "flbéiihg‘hnif“? ‘This is a simple’ ides but a rather

interesting one. You simply plan a resource uni% and then teach part
here and. part there throughout the year as it is appropriaste, For
example, you may plan a resource unit on family fun. Then, you may
include it in the year's program in the form of sub-units on such topics

% Picnics for family. fun

% Hobbies for family fun

% Family fun at Christmas -

% Family fun in the holiday month
. (February) o

% Family fun at Easter, etc.

Mrs. Pauline McCarthy prepared a “floating"‘?iiohrcc,unit on family

fun during the workshop. Objectives for the unit’ were:

1. Knowledge of the value of play for all ages.

2. Understanding the place of play in relation to love,
security, and belongingness in the family ci cle.

3. Understanding of the need for planning leisure time -:.~
activitles.
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h. Interest in constructive recrcation and lelsure time active - .
{ties that will contribute to the growth of each femily |
vember.

5. Understanding how fami1ies may hove fun snd develop coopers
ative social behaviors through doing routine household and
- outdoor jobs together. o | o
6. Knowledge required for planning regular “family nights"

‘y

for enjoynient and appreclation of family.' - |
7. Knowledge of crafts and hobbles or other creative activ-
ities thet might serve to meet basic needs of family
members. ' ' o
8. Understanding the values of planned TV and radio programs
"~ in the femily fun picture, - ' E
9. Understanding ways to make family outings, trips, and-
_camping expeditions enjoyable and meaningful.,
10. Ability to plan special parties for family and guests.
11. Understanding how to plan and use an indoor play center.
12. Understanding how music-and 1iteraturs may cantribute
to family good times. -
The following “sub-unit' on Family Fun at Thanksgiving ‘might be
part of a larger “floating unit'’ on Family Fun: - 4
Family Fun at Thanksgiving
(3 days)

.
.

§. Objectives:

1. Ability to plan family fun that will include every-
one. ' - g :

2. Understanding of various ways in which femilies may
“have fun together. I _ -

‘3. Increased appreciation of all members of the family.

), Increased ability to cooperate-~to pilan and  work ,

" with others, ‘ o

11. Learning experiences:

1. Read pamphlet, "'Fun for the Family," by Margaret
Brooks. - _ :

2. Haeve a grandparent talk on, ''Good Times When | Was
8 Teen-ager." S .

3. Plan and carry out a party at school, including
games and refreshments that are adepted to family

. Ypertles.'" | _ |

4, Plan, as a home experience, a family-fun evening
for the Thanksgiving holidays.

5. Have dittoed sheets giving directions for family
games and simple refreshments prepared for distri-
bution to all students in the school or to all in

homemaking classes. R | '
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111, Generalizations:

1. Families can have fun together in a variety of ways.

2..in planning activities for the whole family, it is
important to remember that they should-be suited to
the age, physical development, and interests of its
.members. . , o .

3. 1f the family plans cooperatively far its good times,
the different interests of the family can be consid-
ered more effectively. o e .

4. O)der members of the family, because of their breadth
‘of experience, have.a very real contribution to make

. to family. good times. L

5, Shared family good times contribute to the feeling

- of security of the femily members.

IV. JTeaching aids:

1. Bulletin board, Family Fun at Thanksgiving.
2. Pamplilet, "Fun for the Family,” by Margaret Brooks.
... - 3, Resource file of party suggestions and recipes for
| .. party refreshments. . o - ,
L, .Resource person--grandparent who can speak on topic .
suggasted., . : .

V. Means of evaluation (ways of collecting evidences of progress
toward -goals.). : A

v
1. Comments in class discussion. Lot , .
2. Observation of way pupils plan and carry out class
party. : ; :
3. Reports of home experiences carried out,

L. Comments of parents and other members of the family.
5. Any suggestions made for future units of study on

- family fun, . | .
5. Pencil -and paper test providing opportunity for
pupils to apply generalizations to case situations.-:.

Home experiences fdr5thé’maintenance{gﬁ'good-familx relationships

. WOrk'sshopmaﬁ:bssa Eddansmpe; developéd a list of: pos'slbleb home
experiences for the maintenance ot good relationships within the .family.
A few of her suggestions for pupils were: .- .- - . L

1. Prepare the evening meal. ance a week and then plan to do
something for or with one ‘of 'your ‘parents. - For example,
prepare a chili supper for Dad and thien accompany him to
the ball game. . ) : .

2. Make a list of family birthdays and celebrations. - admeﬁ?
ber each with a gift of somc special service.

ERIC
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3. Once a week, prepare a special dish for grsndparents and
take it to them, {f they live too far sway. prepare a..
food that may be malled, as cockies. S
L, Prepare a 1ist of home activities tn which men's'and
" ‘women's roles 3seem to bé changing. - ‘Discuss these with
three generations of people: grandparents, parents, and
~_young adults in own home or in the community, ‘Based upon
"' these conférdnces, class readings, and class discussions,
" ‘draw conilusions regarding the changing roles of husband and

~ wife in homes of today, - -

5. -\tith Mother's help, pfan two meals suitsble for company.
Stock an emergency shelf with needed suppl ies for these
.meals. Practice prepering the mesls so that you-can do
so easily and eéfficiently when Mother entértains unex-
pected guests. '
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A conscientious ' dcacher puts @ lot of time 2nd ‘energy into her work, -

Sometimes she gets a little tired end discouraged, : But, then SOMETHING
NICE HAPPENS=~1ike a Vetter from a former pupll. And then, she says,
"Maybe--just maybe--the homemaking class that this pupil and | shared
had something (a little something?) to do with her feelings about her
home and family today.'! It's pleasant to think so<sthat we have shared
a bit In bullding attitudes toward home and family such as Goldie, @
former homemaking pupil of one of the authors, expressed in her letter
of a fow months back! : S Do e

Letter from Goldie
Dear Teacher,

Bet by this late date you think your last Ietter:'got lost. Bu?,
it didn't and | was so pieased that you finally go¢ mine.

You know, sometimes | feel just a bit annoyed with myself that |
am Y“just. a housewife,' .And, then, quickly, | think again and ‘| honestly
wouldn't trade places with anyone. Truly, | am happy and secure just
being me-=with tons of diapers to wash, millions of dishes, thousands of
patches to sew! Each one in its own way is a challenge and oncs done, a
somewhat peculiar, but nonetheless real, picce of art, @ -

| suppose that sounds silly. -1 realize the happiness &nd.satis-
faction you have found in your work. And, believe me, | have found it
il'l ﬂ'iM. too. i ‘ S L _— S

Do wr'lte when you have time. :
My very best to you,
Goldie




