R E P 0 KR T R E S U M E §

ED 017 666

OFFICE EDUCATION AND CISTRIEUTIVE ECUCATION
TEACHER-COORCINATORS) CRITICAL REQUIREMENTS AND
REASONED-JUDGMENT COMFARISONS, A BRIEF SUMMARY OF A DOCTORAL
DISSERTATION.

BY- HARRIS E. ECWARD

NORTHERN ILLINOIS UNIV., CE KiALB

COUNCIL FOR DISTRIBUTIVE TEACHER EDUC,

REPORT NUMBER CDTE-PROFESSIONAL-BULL-8 FUB CATE JUN 65
EDRS PRICE MWF-$0.50 HC-$2.60 63F.

VT 002 898

DESCRIPTORS- FRCSRAM ADMINISTRATION, *DISTRIBUTIVE EDUCATION,
*OFFICE OCCUFATIONS EDUCATION, FROGRAM COORCINATION,
#COOFERATIVE EDUCATION, TEACHER ATTITUBCES, *INSTRUCTOR
COORDINATORS: CRITICAL INCIDENT METHOD, HIGH SCHOOLS,
#TEACHER QUALIFICATIONS, ACMINISTRATOR ATTITUCES, STUDENT
FROBLEMS, TEACHER ROLE, '

"THE OBJECTIVES OF THIS STUCY WERE TO CETERMINE THE
QUALIFICATIONS OF EFFECTIVE OFFICE EDUCATION AN DISTRIBUTIVE
EDUCATION TEACHER-COORDINATORS ANC THEIR ATTITUDES TOWARD
#ROGRAM CFERATION. THE 46 DISTRIBUTIVE EDUCATION AND 19
OFFICE EDUCATION TEACHER-COORCIMATORS AND THEIR SUFERVISING
SCHOOL ADMINISTRATORS IN ILLINOIS SUFPPLIED 523 CRITICAL
BEHAVIORS OR CHARACTERISTICS OF EFFECTIVE TEACHER
COORDINATORS WHICH WERE CLASSIFIEC INTO MAJOR CATEGORIES OF
JOB ACTIVITIES-~(1) DISCIFLINE AND CONTROL OF STUDENTS, (2)
SELECTION OF TRAINING STATION AND FLACEMENT ACTIVITIES, (3)
EVALUATION AND SELECTION OF STUDENTS, (4) PERSONAL AND
PROFESSIONAL RELATIONSHIFS, (5) ADJUSTING STUCENT TRAINING
STATION PERFORMANCE FROBLEMS (EMFLOYER SUGGESTED), (6)
ABJUSTING STUDEMT PROBLEMS (STUDENT SUGGESTED), (7) DIRECTION
OF INSCHOOL LEARNING ACTIVITIES, ANC (8) DEVELOFMENT AND
PROMOTION OF PROGKAM. A TOTAL OF 61 CRITICAL REQUIREMENTS FOR
DISTRIBUTIVE EDUCATION AND 16 FOR OFFICE ECUCATION
TEACHER-COORDINATORS WAS EVOLVED FROM THE CRITICAL BEHAVIORS
REPORTED FREQUENTLY. REASONED-JUDGMENT REACTION QUESTIONS
WERE USED TO ASCERTAIN THE FHILOSOFHY OF 48 ILLINOIS
DISTRIBUTIVE EDUCATION AND 18 OFFICE EDUCATION
.TEACHER-COORDINATORS REGARCING 20 SELECTED ISSUES BY :
COMPARING THEIR RESFONSES WITH THOSE OF NMNATIONAL DISTRIBUTIVE
EDUCATION LEADERS IN 1959, THE ILLINOIS TEACHER GROUFS WERE
IN CLOSER AGREEMENT WITH EACH OTHER THAN EITHER GROUF WAS
WITH THE NATIONAL LEACERS ON A MAJORITY OF THE ISSUES
CONCERNING OFERATING A SECONDARY SCHOOL. THE ISSUES
CONCERNINE THE ROLE OF THE BUSINESSMAN IN THE COOFERATIVE
PROGRAM, THE NECESSITY CF BUSINESS EXFERIENCE FOR
BUSINESS-CAREER ORIENTED STUDENTS, AND THE FREQUENCY WITH
WHICH TEACHER-COORDINATORS SHOULD RENEW THEIR BUSINESS
EXPERIENCE WERE NOT SO CLEARLY RECOGNIZED BY THE
TEACHER-COORDINATORS AS BY THE NATIONAL LEADERS. 1T WAS
RECOMMENDED THAT THE CRITICAL REQUIREMENTS EVOLVED BE
CONSIDEREC BY THOSE ADMINISTERING PRESERVICE COORDINATOR
TRAINING. (MM)
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oses: (a) To determine the effective and ineffectiva critical

. Tequirements for office education and distributive education teacher=
coordinators. (b) To determine the interaction of effective and ineffec-
tive behaviors with office education and distribubive education teacher=
coordinator, program .and community characteristics. (c) To determine
the reasoned-judgment reactions of office education and distributive
education teacher-coordinators concerning selected issues relative to
the operation of the secondary school cooperative program. (d) To deter-
mine the relationship of the reasoned-judgment reactions of office
education and distributive education teacher-coordinators concerning
selected issues regarding the operation of the secondary school
cooperative programs to teacher-coordinator, program and commnity
characteristics,

Methods and Sources: (a) An adaptation of the “eritical incident
Technique” was ubilized to determine the critical requirements for the
job activities of experienced Illinois office education and distributive
education teacher-coordinators, (b) The reasoned-judgment reaction
questions wers used to ascertain the philosophy of the Illinois office
education and distributive education teacher-coordinators regarding
selected issues with the responses of distributive education national
leaders in 1959 relative to thie operation of secondary school cooperative
programs, ‘ |

Summary of Findings: (a) An analysis and classification of the critical
incidents resuﬁe% in the formulation of eight major catogories of job
activities for secondary school office education and distributive educa-
tion teacher-coordinators:

1, Discipline and Control of Students

2, Selection of Trairimg Station and Placement Activities

3. Evaluation and Seleciicn of Students

i, Personal and Professional Relationships

5. Adjusting Student Trairing Station Performaace Probleas
(Emloyer Suggested) |

6. Adjusting Student Problemc (Student Suggested)

7. Direction of In=-School Learning Aotivities

8. Development and Promotion of Program




(o) Utilising the Chi-square statistic significant differences were
found in the patterns of behavior for distributive education teacher-
ccopdinators when compered with the factors of edusationsl preparation,
years of exyerience as coordinetors, years of experience as coordinators
in their present schools, length of teaching contraoct, and population of
the school district where the teacher-cocrdinator was smployed. (c) No

coordinator bohaviors. (d) A total of &1 eritical requiremsntis were
delineated for the distributive education coordinmtor and 16 gor office
education teacherecoordinators. (e) The I)llinois office education and
distributive education teacher-coordinator groups wene 4n closer agree-
ment with each other than either group was with the national leaders of
 distributive education in 1959 in their responses %o a mpjority of the
selected issuss concerning the operation of the secondary school
cooperative progran, (f) The issuss concerning the role of the business-
man in effectuating the cooperative program, the enrallment of students
with an office or distributive occupation career cbjective, the necessity
of business experience for secondary school students who plan to pursue
carecrs in business, and the frequency of which teacher-coordinators
should renew their business experience are not as clearly recognized by
T11inois teacher=coordinators as they were by the patiozal leaders of
distributive education in 1959. (g) The selected teacherwcoordinator,
program and community factors that were analyzed provided additional
insight into the reason tyghy* Illinois teacher-coordinators respondsd

as they did to the eleven lssuss which were selected for further analysis,
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Part 1

Critical Requirements for Distributive Education
eacher~Coordinators

Observation of the data in Table XXI shows that 28 per cent of the
252 eritical behaﬂofs reported by experienced Illinois distributive
education coordinatoi's were in the category of adjusting student training
station performance problems. The ratio of effective to ineffective crit-
ical behaviors was cbrr@arahle t0 the total behaviors isolated. Illinois
distributive education coordinators reported thei.z; greatest proportion of
effective behaviors in the following two categories: personal and pro-
fossional relationsbips and adjusting student problems. Ineffective be=
baviors were most evident proportionately in the activity categoriés of
selection of training stations and placement activities, and evaluation
and selection of students. |

The supervising school administrators reported 46 per cent of
their 121 ecritical behaviors in the pérsonal and professional relation-
ship category of teacher=coordinator job activity. Administrators
supplied the greatest proportion of effective personal énd profesgsional
relationship behaviors in the sub-category of businessmen and community
ielations. " Ineffective behaviors were most noticéable in the coordinatorts
relationships with educational administrators and/or staff, The only |
other teacher-coordinator activities that the admipistrators reported
eritical behaviors with any degree of frequency were direction of ine
school learning and development and promotion of the program,. In both of

these categories only effective behaviors were supplied.
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4\ A total of 61 critical requirements for distributive education
teacher-coordinators were developed from the 373 critical behaviors
analyzed. The LS effective and 16 ineffective critical requirements are
1isted undei.' the eight determined categories of teacher-coordinator job
activ:l.'l';y.

CATEGORY I - DISCIFLINE AND CONTROL OF STUDENTS
Sub-Category A - Related to In-School Activities

The effective distributive education coordinator:

1. Recommends to the administration that students who
violate or continue to violate cooperative program
rules and regulations be dropped from the course.

2., Secures the cooperation of training s‘bat:l.oh personnel
in helping students to improve their attitude, attend-
ance, and performance in school.

3. Counsels with students, or secures cooperation of other
class members, to help make them aware of their problems
and how they can solve them,

4. Secures cooperation of guidance department or adminis-

trative staff members in dealing with student behavior
problems,

5, Assesses a heavy grading penalty or detention for
assignments that are late, improperly prepared, or not
completed.

The ineffective distributive education coordinator:

1, Warns, threatens, or pleads with students in an attempt
4o gain a change of behavior.

Sub-Category B = Related to Training Station Activities
The ineffective distributive education coordinator:

1. Allows students to change training stations duﬂ.ng the
schoocl year for minor reasons,
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CATEGORY II « SELECTION OF TRAINING STATIONS AND PLACEMENT ACTIVITIES

Sub=Category A = Selection of Training Stations end Initial Placement
of Student-Learners

The effective distributive education coordinator:

1. Secures the coopéra.tion of understanding employers and
trairing sponsors to give students with known limitations

effective training. |
The inéffecti.ve distributive education coordinators

1, Places students in training stations where the training
received is not consistent with the program or gtudent

career objectives.

Sub=Category B - Placement of Students Who Have Been Discharged from
Previous Training Station

The effective distributive education coordinator:

9. Places students in a second training station when con-
vinced that the reason for dismissal was nob complotely

the student!s fault.
/ The ineffective distributive education coordinator:

1. Places students who are lazy, indifferent, or poorly
adjusted in another training station.

Sub=Category C - Adjusting Inadequate Initial Student Placement

The effective distributive education coordinator:

1. Secures new training stations for students who had not
previously received adequate instruction in a gatisfactory

working atmosphere.

2. Secures new training stations for students who are not
making the progress that they are capzble of when he
feels the students wovld profit by a different training

gtation,.
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CATEGORY III = EVALUATION AND SELECTION OF STUDENTS

The effective distributive education coordinators

1. Accepts students into the program who have known
1imitations after consulting with the students to
determine if the deficiency is one that can be
compensated by other factors.

2, Utilizes the services of the professional staff members
of the school to aid him in his understanding of student
applicants for the cooperatlve program.

The ineffective distributive education coordinator:

1. Accepts students for the program who have little chaxce
. for success,

2., Accepts students into the program without securing
sufficient background information about them,

3. Accepts students into the cooperative program even though
- their reasons for enrolling ars not consistent with the
objectives of the instruction,
GATEGORY IV - PERSONAL AND PROFESSIONAL RELATIONSHIPS
| Sub=Category A - With Educational Administrators and/or Staff
 The effective distribuiive education coordainator:

1, Properly submits constructive proposals to improve the
T program.

2, Discusses student problems with appropriate administra-
tive and professional staff members.

3, Utilizes conferences, rating sheets, and other devices
to keep staff members informed about the program,

. Informs students and employers of the necessity of
following school regulations,

The ineffective distributive education coordinator:
1., Does not make effective use of coordination time,

2. Doas not keep administrators adequately informed about
the progress of students and program,
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3, Does not follow school policy of depositing all student
activity funds in the business office.

\ Sub-Category B - With Students and/or Their Parents

The effective distributive education ‘coordinators

1, Handles each student problem individually with the major
objective in mind of doing what is best for the student,

2, Consults with parents and provides them with the infor-
mation that is advisable for them to have as cooperating
parents, |

The ineffective distributive education coordinator:

. | - 1, Does not provide adequate supervision and control of
student activities, '

2, Toes not provide students with the assistance that they
need to adjust to the occupation they have elected %o
pursue, |

Sub=Category C - With Businessmen and/or Other Membersof the Community

The ef.teétive distributive education coordinators

1. Cooperates with erployers and training sponsors in solving
personnel problems,

2., Secures the cooperation of employers in helping students
%o gain adoguabe training when pravions ineidents deterred
the process.

3, Promptly informs employers and training sponsors of

~ conditions that might make a difference in what they might
expect of the cooperative trainee. '

., Works offectively with various individuals and groups in.
the community.

The ineffective distributive education coordinator:

1. Does not establish an effective working relationship with
businessmen.

2, Creates an ﬁnfavorable"’ personal impression with business-
mene.
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CATEGORY V = ADJUSTING STUDENT TRAINING STATION PERFORMANCE PROBLEMS
(Employer Suggested) |

Sub=Category A - Personal Development

The effective distributive education coordinator:

1, Explains to employers the possible reasons for the
students® behaviors to aid them in making fair decisions.

2, Holds cohferences with training station personnel and
students to assist trainees in becoming better employees.

3, Holds conferences with students who need improvement and
provides them with positive suggestions for improving.

The ineffective distributive education coordinators

1, Warns students to improve their personal appearance or
action will have to be taken,

Sub=Category B - Employes or Ewployer Relations

The effective distributive education coordinator:

1, Secures the cooperation of training station personnel
%o help students develop better employee-smployer
relations,
Sub=Category C - Dishonesty

The effective distributive education coordinator:

1. Removes students from training statiohs and recommends
that they be dropped from the cooperative program,

2, Works cooperatively with training station persommel to
gain a better understanding of dishonest act performed
or to give them an understanding of why students may
have performed act,

3, Holds conferences with employers prior to time students
, | are actually discharged.

4. Holds conferences with students who are suspected of
performing dishonest acts on the job.
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- Sub=Category D - Errors and Other Misjudgments

The effective distributive education coordinator:

1, Holds conferences with students, employers, and other
employer representatives iavolved to clarify and solve
problens,

2. Provides students who are having difficulty with guidance
and constructive suggestions for improvement.

3. Encourages employers to give students an opportunity to
prove themselves,

The ineffective distributive education coordinator:

l, VWarns or drops students from the cooperative program
who do not improve,.

CATEGORY VI - ADJUSTING STUDENT PROBLEMS (Student Suggested)
Sub=Category B -« Family or Background Centered

The effective distributive education coordinator:

l, Utilizes the training sponsors and student leadership
- activities to help :.nd:.v::.duals gain confidence in
themselvas,

2, Conducts conferences with students who are having diffi-
eculty in adjusting to the responsibilities of being
cooperative trainees.

3. Works closely with training sponsors, parents, and
counselors to help students who are having difficulty
in adjusting to the responsibilities of being

. cooperative trainees,
Sub=-Category C - Training Station Centered

The effective distributive education coordinators:

1. Removes students from present training stations when
. he is convinced that it wou].d be most benaficlal to
the students,

2, TMDiscusses student training station problems with traine-
ing station personnel,
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3, Holds conferences with training station personnel and
student~learners.

4. Requests, advises, or encourages students to remain at

training stations for a longer period of time before
making a findl decision as to whether or not they 1like

the;i.r positicn.
CATEGORY VII - DIRECTION OF IN-SCHOOL LEARNING ACTIVITIES
' Sub-Category A - Curricular
The effective distributive educatioa coordinator:

1, Effectively utilizes the resources of local business
establishments to supplement the instruction facilities
~ of the school.

2, Sscures guest speakers for bis classes who are considered
competent in the area being studied.

Sub«Category B = Co-Curricular

The effective distributive education co( . ‘nator:

1, Provides students with guidance and direction in a
variety of co-curricular activities.
CATEGORY VIII - DEVELOPMENT AND PROMOTION OF PROGRAM
~ SubeCategory A - In-School

The effective distributive education coordinator:

1, Effectively utilizes a variety of techniques, such as
guast speakers during "Careers in Retailing Week, "
speeches in other classes, personal conferances, .
dress-up days, special programs, mass media publicity,
and window displays to inform students, teachers, and
administrators about the program.

Sub-Category B - Out-of=School

The ‘effoctive distributive education coordinator:

1, Effectively utilizes a variety of techniques, such as
employer-cmployee banquets, individual and program
recognition publicity, and various other mass media
available to bhim to develop a good program image.
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2, Works with retail merchant and advisory groups resulting
in a better cooperative program status.

Part Il

Critical Requirements for Office Education
Teacher-Coordinators

The data in Table XXII shows that Ll per cemi of the critical
béhaviors concerning the activities of experienced Illinois office educa=
tion coordinators were in the category of adjusting student {training
station performance problems. Twenty-three per cent of their behaviors
ware delineated in the adjustment of student problems teacher-coordinator
job activity category. Ineffective behaviors wore most evident propore
tionately in the discipline and control category while effective behaviors
were most evident in the adjusting student probloms coordinator job
activity area,

Supervising school administrators submitied 26 per cent of their
eritical behaviors in each of two coordinator job activity categories.
The two areas as shown in Table XXII are personal and professional rela=-
tionships and selection of training stations and placement activities.

The 151 critical behaviors submitted by the two observer-respondent
groups were anal'yzed and 16 critical requirements for office education
teacher-coordinators were written. The 16 statements, 15 effactive and
one ineffectivé, are listed under five of the eight determined .ca'hegories

of office education teacher=coordinator job activities.
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CATEGORY I - DISCIPLINE AND CONTROL OF STUDENTS

CATEGORY II - SELECTION OF TRAINING STATIONS AND PLACEMENT ACTIVIIIES

ﬁ* - Sub-Category A - Selection of Training Stations and Initial Placement
' of Student-Lea;fners

The effective office education coordinator:

1., Does not utilize places of employment where students
have little opportunity to recsive effective training.

Sub-Category B - Placement of Students Who Have Been Discharged
: from Previous Training Stations

The effective office education coordinator:

1. Placas students at a second training station when he
is convinced that the reason for dismissal was nob
ccmpletely the fault of the student.

Sub=Category C - Adjusting Inadequate Initial Student Placement
The effective office education coordinator:
1, Secures new training stations for students who had

not previously received adequate instruction in a
satisfactory working atmosphere.

CATEGORY III - EVALUATION AND SELECTIION OF STUDENTS

CATEGORY IV - PERSONAL AND PROFESSIONAL RELATIONSHIPS
Sub=Category A - With Education Administrators and/or Staff

The effective office education coordinator:

1. Works cooperatively with administrators on the opera-
tion of the cooperative program. '

2, Works cooperatively with other members of the business
aeducation department.
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Sub=Category B - With Students and/or Their Parents
The effective office education coordinators:
1., IS aware of student$s problems and offers personal
assistance. _
CATEGORY V = ADJUSTING STUDENT TRAINING STATION PERFORMANCE FROB
(Employer Suggested) |
Sub-Category A - Personal Developmen®

The effective office education coordinators:

1., Holds conferences with students who need improvement
and provides them with positive suggestions for improve=-
ment.

The ineffective office education coordinators
1. Discusses problems with the class as a group oOr uses
other indirect methods of trying to get individual
students to change their behaviors.
Sub=Category D - Errors and Other Misjudgments

The effective office education coordinator:

1. Holds conferences with training sponsors to determine
specifically the deficiencies of students.

2, Discusses on-the=job deficiencies with each student
individually and offers suggestions for improvement.

3, Torks with students individually in school to help them
correct on-the-job deficiencies, :

k., Provides training sponsors with constructive information
o holp them be more effective as on-the-job trainers.
CATEGORY VI - ADJUSTING STUDENT PROBLEMS (Student Suggested)
Sub-category‘ B - Family or Background Centeraed
The effective office education coordiﬁa.tor:
1., Counsels with students to de’ermine the nature and

extent of their problems before determining the best
way of helping thenm,
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Sub=Category C - Training Station Centered
The effective office education coordinator:

1. IListens to students and calms them down before
attempting to help them,

2, Discusses student problems with employsr or super-
visor at the training station,

CATEGORY VII - DIRECTION OF IN-SCHOOL LEARNING ACTIVITIES

CATEGORY VIII - DEVELOPMENT AND PROMOTION OF PROGRAM
Sub-Category B = Out-of-School
The effective office education coordinators

1o Utilizes personal contacts, direct mailings, and other
techniques to promote the cooperative progranm,
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CHAPTER VII
SUMMARY, CONCLUSIONS AND RECQMMENDATIONS

Saueery

This study determined the critical requirements for and the
reascuned-judgnent reactions of office education and distributive educa~
tion teacher-coordinators. The researcih was conducted to determines

1. The effective and ineffective critical requirements for
office education teacher-coordinators.

2, The effective and ineffective critical requirements for
distributive education teacher=-coordinators.

3. The interaction of effective and ineffective behaviors with
office education teacher=-coordinator, program and community
characteristics.

L., The interaction of effective and ineffactive behaviors with
distributive education teacher=coordinator, program and
community characteristics,

%. The reasoned-judgment reactions of office education and

~ distributive education teacher-coordinators concerning
gelected issues relative to tbe operation of the secondary
school cocperative program,

6. The relationsbip of the reasoned-judgment reé.ctions of office
education and distributive education teacher-coordinators
eoncerning selected issues regarding the operation of the
secondary school cocperative programs to teacher-coordinator,
program and community characteristics,

Two basic research procedures utilized in the study were She

eritical-incident technique and reasoned-judgment reaction questions.
" The critical-incident research method was utilized to determine the

oritical requirements for the Job activities of oflice education and

distributive education teacher-coordinators. The reasoned-judgment

reaction questions were utilized to ascertain the philosospby of the
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T1linois office education and distributive education teacher-coordinators
regarding the selected issues relative to the operation of sacondary

achool cooperative programs.

Critical Requirements for Office Education
and Distributive Education Teacher-Coordinators

The 46 distributive education and 19 office eduscation teacher-
coordinators and their supervising school administrators in Illinois
supplied a total of 523 critical behaviors. Critical requirements were
prepared fron; the 372 critical behaviors isolated for distributive educa=
tion coordinators, and from the 151 critical behaviors concerning the job
activitios of office education teacher-coordinators.

The oritical behaviors were classified and grouped according %o
the activities of the teacher-coordinator, The classification procedura
rosulted in the following eight major categories of job activities for
sacondary school office education and distributive education teacher=
coordinators:

1. Discipline and conirol of students

2, Selection of training station and placement activities

3, Evaluation and selection of students

4. Personal and professional relationships

¢, Adjusting student training station performance problems
(employer suggested)

6. Adjusting student problems (student suggested)
7. Direction of in-school learning activitles
8. Development and promciion of program,
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The classification system was verified by independent analysts.

A eritical requirement statement was written for each group of teacher=-
coordinator activities tbat indicated three or more reported critical
bohaviors concerning the activities of two or more coordinators. A total
of 61 critical requirements were delineated for the distributive education
coordinators, LS effective and 16 ineffective, Fifteen of the 16 critical
requirements prepared for office education teacher-coordinators were
effective.

Listed below are four of the typical critical requirements for
distributive education coordinators that evolved from critical behaviors
frequently reported by the teacher~coordinator and supervising school
administrator observers.

1., The effective distributive education teacher=-coordinator
secures the cooperation and understanding of employers and
training sponsors to give students with known limitations
effective training.

2. The effective distributive education teacher-coordinator
treats each student problem with the major objective in
mind of doing what is best for the student.

3. The effective distributive education teacher=~coordinator
works effectively with various individuals and groups in the
community. ‘ .

4. The ineffective distributive education teacher-coordinator
warns, threatens, or pleads with students in an attempt to
gain a change of behavior,

The following critical requirements for office educaticn teacher-

coordirators are d.escr:l.pti.ve of the more frequently reported critical
behaviors that were named by the two observer groups (teacher-cdordinators

and supervising school administrators of Illinois):
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1. The effective office education teacher-coordinator discusses
on~the-job deficiencies with each student individually and
offers suggestions for improvement.

2, The effective office education teacher-coordinator provides
$raining sponsors with constructive information to assist
them in being more effective as student on-the=job trainers.

3. The effective office education teacher-coordinator listens
to emotionally upset students before attempting to help then,

4. The ineffective office education teacher-coordinator discusses
student problems with class or uses other indirect methods of
trying to get an individual student to change his behavior,

In addition té the delineation of the critical requirements for
teacher~coordinators, the critical behaviors were analyzed to ascertain
whether certain relationships between the behaviors reported and the data
on the "personal information sheset" were significantly different from .
relationships that would exist if chance factors alone Were involved. The
Chi-square statiétic was computed to test the following two major hy=-

pothesess

1. Distributive education teacher-coordinators and supervising
school administrators of Illinois as a group tend to report
the same proportion of effective and ineZfective behaviors
within the major categories of teachspr-coordinator Job
activities for each of the eleven teacher-coordinator, pro-
gram and community characteristics salected for analysis.

2. Office education teacher-coordinators and supervising school
administrators of Illinois as a group tend to report the
same proportion of effective and ineffective bshaviors within
the major categories of $eacher-coordinator job activities
for each of the elsven teacher-coordinator, program and
community characteristics selected for analysis,

Significant differences were found in the patterns of behavior of
distributive education teacher-coordinators when compared with the factors

of educational preparation, years of experience as coordinators, and years
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of experience as coordinators in their present schools. Those individuals
who had earned masterts degrees in business or business educatice, had
been coordinators moré than five years, and had served six or more years
in thelr present schools received a larger proportion of effective
behaviors than their counterparts of lesser educational i:reparation ard
experience as teacher-coordinators. Each of the Chi=square results ob-
4ained in the measurement of tho over-all effectiveness of the distribu-
4ive education coordinators was significant at the .OL level of
confidence.

Distributive education coordinators who had earned masterts degrees
4n business or business education had a signiﬁcantiy greater number of
effective than ineffective behaviors reported concerning their personal
and professional relationships than did coordinators who lack this
specific type of preparation. The result cof the Chi-square test was
significé.nt at the Ol level of confidence. The statistical analysis
also _:lndi.cated that a significantly larger number of effoctive than in-
effective beohaviors were reported concerning the personal and profes-
sional activities of distributive education teacher-coordinators in
schools where the program had been in operation more than ten years, a3
compared to the prograns in operation less than ten years. This rela-
tionship was determined to be signi.ﬁ.,caht at the .05 level of confidence.

Coordinators who had teaching contracts which were extended four
weeks had proporhiona_tely more effactive than ineffective behaviors
reported concerning their activities than did coordinators with contracts
extended less than four weeks 1n' the area of adjusting student training
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station performance problems, The computed Chi-square statistic of
.46 was significant at the .05 level of confidenes with one degree of
Ireedom.

The population of the school district where the teacher-coordinator

was employed had a significant effect on the category of selection of
| training stations and placement activitieé. The calculated Chi-square

gtatistic of 16.6 indicated that coordinators in communities of less than
50,000 residents had proportionately more effective than ineffective
behaviors reported concerning their training station and placement activi-
ties than did coordinators from communitiss of 50,000 or more residents.

: This relationship was determined to be significant at the .01 level of
confidence with one degree of freedom.

Additional relationships were shown for the 11 distributive
aducation coordinators, program and community characteristics analyzed.
While none of these relationships was statistically significant at a
dotermined level of confidence for any of the eight major teacher-
coordinator job activities or over-all effectiveness categories analyzed,
there are implications for cooperative distributive education personnel.

The analysis and interpretation of the critical behaviors as
rolated to selected office education teacher-coordinater, program and
community characteristics did not reveal any statistically significant
relationships that would suggest rejecting any segment of the major
hypotheses. However, some assoclations were determined that indicate a

need for consideration and further study.

et e e e




Reasoned-Judgment Reactions of Office Education
and Distributive Education Teacher-Coordinators

Twenty of the 62 issues that were used by Warmke in 1959 were

‘ aelgcted Lor fhi.a study. The issues selected were those pertaining to
) tha operation of the cooperative part-time program at the secondary school
l.eve‘.l. Issues were selected that were equally applicable to the operaticn
: .ot both the cooperative office and distributive education program. In
this i-nvasti.gati.on, for the first time, both distributive education and

| - office; -education teacher-coordinatora were given an opportunity to indi-
o cate their reactions to issues that had previously bgen recorded pri-
marily by teacher-educators and suj:ervi.sors of distributive education. |

The responses from the li8 distributive education ancl the 18 office

education experienced teacher-coordinators were analyzed to determine the

differances and similarities which existed betweens Illinois office
education cooz»:dinators and Illinois distributive aducati.cn teacher=-
. coordinators, Illinois office education coordinators and the 1959 na-

tional leaders in distributive education, and Illinois distributive
education coordinators and the nation®s leaders in distributive education

. in 1959.

: &eement on issues expressed by office education g._r_:g distributive

education coordinators. The analytical procedure siowed gemeral agreement

on the following issues between the reasoned-judgment reactions of I1linois
office education and distributive education teacher-coordinatora regarding

tho opouuon of the seoondary school cooperative part-time proams
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Cooperative classes at the sec wndary school level should be
open to those who want the jnstruction, are considered employ-
able, and plan to pursue a career in the occupation for which
they are receiving training. |

Coordination in school systems with more than one cooperative
office education or distributive education program should "be
done by the person who teaches the student. (Related Class)"

Training stations should be selscted by "the coordinator."

The student placement activities of the coordinator should
include “only jobs for students enrolled in the cooperative
part-time program.”

The placement of cooperative part-time students in training
stations can vest be accomplished by "the coordinator select=-
ing several suitable students to 2pply; final selections
should then be left to the discretion of the business firm
personnel. "

The desi.gné.ted job robation schedule (which provides for
snereased responsibility in the duties of the student-learner)

' is "usually® necessarye.

The coordinator who has twenty students in the cooperative
program should spend approximately ten bours a week perform=
ing on-the-job visitations. .

A good quality permanent advisory committee is "usually" of
sufficient value to justify the time and energy involved in
organizing and operating it.

Differences egressed between offi:ce education ;a_r_x_c.l_ distributive

educaticn coordinators. A comparison of the reasoned-judgment reactions

of office education and di.st:ibuti.ve education teacher-coordinators in

the state of Illinois showed that there were major differences of cpinion

on eight of tk2 selected issues concerni.ng the operation of the secordary

school cooperative programe

Le

Seventy-eight per cent of the Illinois office education
coordinators were of the opinion +hat college=-preparatory
gtudents should be allowed to enroll in cooperative classes
if these students are considered employable., The largest
number of distributive education coordinators felt that
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these students should be allowed to enroll only if they plan
to study in the career for which they would be preparing
themselves in college.

The distributive education coorcinators in Illinois were
considerable more enthusiastic about the value of comprehen~-
sive follow-up studies than were the office education
coordinators.

More than cae-half of the Illinois office education teacher=
coordinators felt that classroom instruction with no provision
for business experience is "usually” adequate preparation for
secondary school students who plan to pursue careers in office
occupations. Only 10.4 per cent of the distributive education
coordinators indicated the "usually" response.

A large majority of the office education coordinatory cone
sidered 25 or less as the maximum number of hours that a
student-lsarner should work a week, while only L5 per cent
of the distributive education coordinators indicated a
preference for 25 hours or less. Fifteen per cent of the
distributive education coordinatcrs indicated sither 3% or
4O hours per waek.

Considerably more distributive education coordinaters falt
that the teacher-coordinator should be employed on a year-
round contract than did the Illinois office education teacher-
coordinators.

Almost twice as many distributive education coordinators
considered the designated job-rotation schedule as "seldom'™
necessary than did office education coordinators. |

Fifty-four per cent of the Illinecis distributive education
teacher-coordinators indicated that the teacher-coordinator
should make on-the-job visitations once every two weeks on
the average, while 66.7 per cent of the office education
coordinators considered once a month sufficient.

T1linois office education teacher-coordinators were of the
opinion that a student-learner should "never® or "seldom"

be allowed to work throughout the year in a job which requires
a short-learning period. The distributive education
coordinators indicated this reaction 50 per cent of the time,
Thirty-three per cent of the distributive education responses
were in the "usually' category.
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Differences expressed between Illinois coordinators and national

leaders. The analysis revealed high percentage differences between the

reasoned-judgment reactions of both Illinois office education and dis-

tributive education teacher-coordinators and the opinions of the national

leaders of distributive education in 1959 on the folliwing issues:

1.

3.

be

5.

6.

(5

The nation's leaders of distributive education were inm much
greater general agreement than tie Illinois coordinator groups
that cooperative classes on ‘the secondary school level should
be open to those who want the instruction, are cunsidered
erployable, and plan to pursue a career in the ocecupation Zor
which they are being prepared.

The national leaders favored the enrollment of college preparae-
tory students in cooperative classes if they are considered
employable and plan to continue the study of the eccupation

cooperative program.

The national leaders of distributive education in 1959 indi- -
cated that the advisory committee and the ccordinator working
together should select training stations, while the Illinois
coordinator groups preferred the selection by the coordinator
alone.

The national leaders were more convinced than were the Illinois
coordinators that classroom instruction with no provision for
business experience is "never” adequate preparation for second-
ary schuoi students who plan to pursue carsers in business,

Almost 60 per cent of the nationel leaders of distributive
education in 1959 indicated that coordinutors should rencw
$heir business experience every three to five years while
approximately one-fourth of the Illinois coordinators consid-
ered three to five years as their reasoned-judgment reaction,

Fower of the national leaders feit that the student placement
activities of the coordinator should be limited to the place-
ment of students in training stations who are emrollsd in the
cooperative part-time program than did the Illinois coordinator

groups, :

Considerably more of t.e Illinois coordinators felt that the
coordinator should decide which student shonld be employed by
the employer than did the national leaders of distributive
aducatinon in 1959, even though in all cases the preferred

~ in college for which they are being prepared in the high school
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response of all groups was, "the coordinator selecting several
suitable students to apply: final selections should then be
1eft to the discretion of the business firm personnel.”

8, Almost twics as many Illinois coordinators as na:l;i.cma:l.~ leaders
of distributive education in 1959 considered Zaving dasignated
job=-rotation schedules a minor izsus,

9, Sixty-five per cent of the nation's leaders of distributive
education considered a good gquality permanent advisory
committee of sufficient value to justify the time and energy
involved in organizing and operating such a connittee as com=
pared to 20,8 and 11.l per cent of the Illinois distributive
education and office education coordinators respectivaly.

Tifferencses gfpggssed _Igz TI1linois distributive education coordinators.

The reasoned-judgment reactions of tie TI1llinois distributive education -
coordinators differed significantly from the responses of both the national
leaders o.f distributive education and the Illinois offics education
$eacher-coordinators concerning the following two issues:

1. The Illincis distributive education coordinators were in agree-
ment that comprehensive follow-up studies of graduates from
the secondary school cooperative program ars always® of suffi-
cient value to justify the time and expense involved in con-
ducting them; both the nation's leaders of distributive
education and the Illinois office education coordinators indi~
cated the "usually" response most frequentlye.

2, Approximately two-thirds of the Illinois office education
coordinators and the nationts leaders of distributive educa-
tion in 1950 were of the opinion that a student-learner should
seldon be allowed to work throughout the year at a job which
requires a short-learniig period; only one-third of the Illinois
distributive education ‘vordinators indicated this response and
one-third of the coordi. ators considersd Uysually! as their
preferred response. .

Differences expressed by Illinois office education coordinators.

The reasoned-judgment reactions of the Illinois rffice education teacher-
coordinators diffared considerably Irom those of the Illinois distributive

educatiah coordinators and the responses of the national leaders of

LR

et g e v P Ot 7
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distributive education in 1959 in regard to the following four issues:

. 1. Almost 56 per cent nf the Illinols office education teacher=

coordinators felt tnat classroom instruction with no provision

for business experience is "usually" adequate preparation for

. secondary school studenis who plan careers in office occupa=

tions; only ten per cent of the Illincis distributive educa-
tion ccordinators indicated this responce and none of the
pational leaders of distributive education considered “usually"
+0 be the best reaction. , .

2., None of the Illinois office education coordinators suggested
a nunber over 30 as the maximum number of hours that & student=
Yearner should work a week; ten per cent of the nation's
leaders of distributive education and 1lli.6 per cent of the
T1linois distributive education coordinators mentioned 35 or
LO hours per week as the maximum number.

3, Eleven per cent of the Illinois office education coordinators
Pavored the employment of the teacher=-coordinator on a year-
round contract while 35 per cent of the other two cooperative
education personnel groups favored it.

k., ZIllinois office education coordinators indicated that co-
ordination calls should be made "once a month" on the averags.
Each of the distributive education groups felt that once every
two weeks would be the ideal number of on~the-job visitations.

Fleven of the issues were analyzed further to determine whether

certain positive or nsgative relationships wers observable. The issues
were selected for further analysis on the basis of the following criterias
(1) both Illinois office and distributive education coordinators differed
considerably from the nation's leaders of distributive education in 1959,
(2) the issue was considered' by the investigator to be significant in the
operation of the cooperative secondary school program, (3) the resulting
analysis might be of value in better understanding “why" the teacher-
coordinator respended as be did, and (L) the £indings might assist in the

pre-service aud in-sexvice training of teacher=goordinators.
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The selected teacher-coordinator, program and community charace
toristics that were analyzed provided additional insight into "why"
teacher-coordinators responded as they did to the eleven i.ssueé that were

salected for further analysis.

. Conclusions

This research has resulted in the compilation of data dealing with
many facets of secondary school cooperative part-tims training programs
 in both office and distributive education. These findings were based upon
the eritical behaviors and reascied-judgment reactions of experienced dise
tributive education and office education teacher-coordinators who were
operating state approved cooperative programs in secondary schools in the
state of Illinois during the 1963-196L school jear. The following con-
clusions appear to be valid for the population studied in this inves’oiga-:- '
tion at this time. |

Critical Requirements for Distributive Education
Teacher«Coordinators

1., The eritical requirements for effective and ineffective job
performance of secondary school distributive education teacher-coordinators
can be delineated by analyzing appropriate data supplied by competent
cbsexrvers., | | | |

2, Experienced distributive education teacher-coordinators were
able to provide eritical-incident reports that were more comprehensive

and insightful than those supplied by supervising school administrators,
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3, The bghavioral data reported by each of the obsnrver groups,
the experienced distributive education coordinators and their supexrvis-

ing school administrators in Tllinois, provided a basis for understand=-
ing the effective and ineffective behaviors of teacher-coordinators.

. Supervising school administrators were considerably more aware
of the distributive education teacher-coordinators? personal and profes<
sional relationships than any other aspect of teacher-coordinator activity.
#hile distributive eduscation coordinators are effective in their relation=
ships with businessmen and/or other members of the community, definite
woaknesses are evident in the relationships of coordinators with supervis-
ing school _adnﬁ.nistrators and/or staff and with studgts and/or parents.
This conclusion, coupled with the apparently contradictory fact that
coordinators themselves reported their highest percefrbage of effective
behaviors in the aiea of perscnal and professional relationships, is cause
for concern.

5. Distributive education teacher-coordinators are more conc.;rned
with adjugting student training-stat’ on performance problems than with any
other job activity. |

6., The adjustment of student problems is tbs job activity in which
distributive education teacher-coordinators have experienced their greatest
success.,

7. The anclysis of student potential and the ensuing placement of
the selected student-learners are perplexing problems for distributive

education teacher-coordinators; all too frequently the result is ineffec=

~%ive coordinator behavior.




L:
s

r\
3

368

8. Student performance problems dealt with by distributive educa-
tion coordinators are almost equally distributed in the areas of personal
development, dishonesty, and errors and other misjwigments.

9, The critical requirements for the effective and ineftacﬁve
performance of seccndary school distributive education teacher=-coordinators
were written in the following order of frequency:

a. Personal and professional relationships

b, Student training station performance problems
¢, Discipline énd control of students

d, Adjusting student problems

e. Selection of training stations and placement
activities |

£, Evaluation and selection of students
g. Directicn of in-school learning activities
h, Devélopment and promotion of the program.

10, Distributive education teacher-coordinators who have sarned
masterts degrees in business or business education, have been coordinators
pore than five years, and have served six or more years in their present
school, are more effective in their over-all patterns of behavior than
their counterparts with less education and experience.

| 11, Distributive education teacher-coordinators who have %each-
ing contracts extended four weeks or longer are more offective in adjust-
ing student training-station performance problems than jndividuale with
contracts extended less than four weeks,

12. Coordinators who are coordinating distributive education pro-

grams in communities of less than 50,000 residents are more effective in

e ‘
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their training station and placement activities thén coordinators from
larger communities.

13. The delineated critical requirements provide insight into
job a.ctivities of distributive education teacher-coordinators which can
be utilized to fashion the pre-service and in-service education progrem
for teacher-coordinaters. To improve secondary school distributive educa=-
tion cooperative part-time programs on the local, state, or national
level, individuals should examine the 61 critical requirements listed,
The 1listing in Appendix T of all 372 critical behaviors analyzed in this
study provides a basis for additional insight into distributive education

. Yeacher~coordinator behaviors,

Critical Requirements for Office Education
Teacher=Coordinators

1o The eritical requirements for effective and ineffec ive job
performance of secondary school ofﬁ.c\e education tgacher-coordinators
can be determined by analyzing appropricie data supplied by competent
observers,
| 2, Experienced office education teacher-coordinators were able
40 provide critical-incident reports that were more comprehahsive and
insightful than those supplied by supervising school administrators.

3. The behavioral data reported by each of the observer groups,

the experienced office education coordinators and their supervising school

sdrindstrators in Iliincie, provided a basis for understending the effeo=

tive and ineffective behaviors of teacher-coordinatoers.
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L. Supervising school administrators are as aware of ithe personal
and professional relationships of the office education coordinators as
they ave of the selection of training stations and placement activities
of the coordinators. '

Se Orfiée education teacher-coordinators are considerably more
concerned with adjusting student training-station performance problems
than with any otber phase of their activity.

6. Ofiice education teacher-coordinators are more successful in
adjusting student problems than in any other phase of their job activity.

7. Student discipline and control is a job activity area of con-
cern to office eduaétion teacher=-coordinators. The highest percentage of

coordinator reported ineffective behaviors were in the area of discipline

| and control.

8. Most of the student performance problems dealt with by office
ed;wation coordinators are concermed with errors and other misjudgments.

9. The critical requirements for the effective and ineffective
perfcrmance of secondary school office education teacher-coordinakors are
related te 2 large extent to adjusting student training-station perform-
ance problems; to a lesser oxtent to selection of training stations and
placement activities, personal and professional relationships, adjusting
student problems, and development and promotion of the program.

10. The behavior patterns of individual office education teacher~
coordinators were not signi.ﬁcant]y different from one ancther. Because

of the similarity of teacher-coordinator, program and comnunity charace

~ teristics the null hypothesis could not be rejected.
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11, The critical requirements provide a basis for insight into
the job activities of offlce education teacher-coordinators which can
be used to design the pre-service and in-service education programs for
teacher-coordinators. To improve secondary school office education co=
operative part-time programs at the local, state, or national level
individuals should examine the 16 critical requirementis. The listing in
Appendix U of all 151 critical behaviors developed in this study should
provide a basis of additional understanding of office education teacher=-

coordinatorst behaviors,.

A Comparison of the Job Activities of Office

Education and Distributive Education Teacher-Coordinators
1. %he major job activities of the office education and the dis-
. tributive education teacher-coordinators are similar, All critical inci-
- dents reported describing the behaviors of office education and distribu-
tive education teacher-coordinators were analyzed and delineated into the
ej.ght self=forming ;iob-acﬁvi‘hy categories,

| 2, The critical behaviors reported by distributive education
coordinators are more evenly distributed over the eight major job activity
areas than are those reported by office education coordinators. There
is also a more evenly distributed reperting of coordinator job activities
within the eight major areas by distributive education coordinators than
by office education teacher-coordirators. The critical behaviors re-
ported by office education coordinators are primarily in the areas of
adjusting student training station performance problems and adjusting
student problems. |
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Reasoned-Judgment Reactions of Office Education
and Distributive Education Teacher-Coordinators

1. A greater number of the national leaders of distributive educa~-
tion in 1959 faver limiting enrollment in cocperative part-time classes
$n the secondary school to students who plan to pursue a career in the

occupational area of tueir training than either the I1linois office edu=
-cation or distributive education coordinator groups. This difference is

~reflected in the selection of students both from the total school popu=

lation and from the college preparatory students.
2. The value and importance of a high quality permanent advisory
committee was not as well accepted by Illinois office education and dis-

tributive education coordinators in 196l as it was by the national leé,ders

of distributive education in 1959. Only a minority of the Illincis

" coordinators agree with the majority of the national leaders of distribu-

tive education in 1959 who feel that the high quality advisory committes
is "always" of sufficient value to justify the time and energy involved
in &ganizing and operating i'b.v Also, & much larger percentage of the
T1linois coordinators considered the issue to be of minor importance than
did the national leaders of distributive education in 1959,

3, Illinois office education and distributive education coordinators ‘.
feel that the coordinator himself should play a more dominant role in the
seloction of training stations and placement of students than did the

" national leaders of distributive education in 1959. The national leaders

would prefer to involve the businessman more frequently either as a mem-

ber of the advisory committes or as an employer in the placement procéss.
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. The national leaders of distributive education in 1959 were
more convinced than either Illinois coordinator group that classroom ine
struction with no provision for business experience is "mever" adequate
preparation for Sacondé.ry school students who plan careers in business.

5. A significantly larger percentage of Illinois office educa
‘tion and distributive aducation coordinators considersd the issue of ths
necassity of having a designated job rotation scheduls as "minor® than
did the national leaders of distributive education in 1959,

- 6. The national leaders of distributive education were more con-
cerned about téacher-coordinators renewing their business experience at
regular intervals than the Illinois coordinators. A majority of the
nati.énal leaders of distributive education in 1959 felt that teachsr=
coordinators should renew their business experience every three to five
years and that the issue was of major importance; neither of the Illinois
coordinator groups agreed with these opinions,
| 7. The reasoned-judgment reactions of a majority of the Illinois

distributive education coordinators that students should be allowed to
work throughout the school year in a job which requires a short-learning
period is contrary to the beliefs of Illinois office education coordinators
and those of the national leaders of distributive education in 1959,

8. The reasoned=-judgment reactions of a majority of the Illinois
office education teacher-coordinators that classroom instruction with no
provision for business experience is '"usually" adequate preparation for

seoondaxry school students who plan to.pursua careers in business is
not consistent with the opinions of either the Illinois distributive
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education coordinators nor the national leaders of distributive education
in 1959.
9., The average number of suggested on-the-job visitations by
I11linois office education coordinators is approximately one-half of
the number indicated by Illinois distributive education coordinators and
the national leaders of distributive education in 1959, One visitation
a month was suggestad by a majority of the Illinois office education
coordinators and every two wecks by distributive education personnel.
10, All of the Illinois office education coordinators favor the
student-leaﬁner being employed no mors than 30 hours a week while a
small number of the Illinois distributive education coordinators and the
national leaders suggested 35 to 4O hours per week as the maximum number

‘of hours of employment.

1l. The Illinois office education and distributive education
coordinator groups were in closer agresment with each other than either
group was with the national leaders of distributive education in 1959 in
their responses t0 a majority of the selected issues concerning the
operation of the secondary school cooperative program. The following
differences were noted in the reasonsd-judgment reactions of Illinois
office aducation and distributive education teacher-coordinators.

a., Illinois distributive education coordinatcrs were more
convinced than Illincis office education coordinators
that students selected to enroll in the cooperative
program should plan to pursue a career in the occupa-
tional field in which they will be receiving prepara=-
tion. .

b, Illinois office education coordinators indicated that

fewer coordination calls were necessary than did Illinois
distributive education teacher=coordinators.
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c. Illinois distributive education coordinators recognized
the value of comprehensive follow-up studiss of graduates
from the cooperative program more than did the Illinois
office education teacher-coordinators.

d. Illinois office education coordinators preferred that
student-learners work fewer hours per week than did the
Illinois distributive education coordinatoxs.

8. A higher percentage of Illinois distributive education
coordizators recognizad the value of providing buciness
exper:.ence for the preparation of secondary school stu-
dents who planned ¢ pursus caresrs in business than did
Illinois office education coordinators.

£, Illinois office education coordinators recognized the
value of utilizing designated job rotation schedules
more frequently than did Illinois distributive education
coordinators,
g. More of the Illinois distributive education coordinators
would permit studentsto work throughout the year at a
job which required a short-learning period than would
Illinois offics education coordinators,
12, Analysis of téachar-coordinator, program and community characteristics
did provide a basis for inpsight into *why" teacher-coordinators i'esponded
- as they did to the calected issuss concerning the opsration of the sec-

oucdary school cocperative part-time program.

Reéonmmendations

Based upon careful deliberation and analysis of ths data in this
study, the following recommendations are offered to facilitate pre-service
and in-service preparation of office education and distributive education
teacher~coordinators.

1. The critical requirements for secondary school office educa-

+ion and distributive education teacher-coordinators outlined in this
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study merit consideraticn by teacher-cducziors and other officials who
are responsible for developing and administering pre-service education
programs for prospective coordinators.

2. The crifical regquirements for sscondaxy school office educa-
tion and distributive education teacher-coordinators are worthy of con-
sideration by teacher-sducators and other officials who are responsible
for developing in-service education prograns for employed cooxrdinators.

3, The critical recuiremsnts fur sscondary school office educa=-
$ion and distributive educaiion Seacker-ccordinators are useful as a
point of departure in the development of evaluative instruments for the
performance of office education and distributive education cocrdinators.

L., The interaction of effective and ineffective teacher-coordinator,
progran and commenity characteristics needs further study.

§, Further study employing bthe critical incident technigue, or
other behavioral study techniques, is neededs

a. To determine coordinator behariors found effective and
inaffective by businessmen, parents, gradvates of
cooperative programs, and business education teachers

b, To determine the interaction of aeffective and ineliec-
%ive behaviors of coordinators with participation and
leadership in business and professional organizations

c. To determine the imberaction of effective and ineffec-
tive behaviors with paréicipation and leadership in
in-school aciivities _

d. To determine the interaction of effective and ineffec-
tive coordinator behaviors and high school and coliege
pre~teaching factors, such as college adnission tesis,
academic record, student teaching evaluvation, leadar-

ship and participation in activities, and family back-
ground :

.
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To determine the eifective and ineffective behaviors in
relation to the nature and extent of subject matter
content taught in the related classes by teacher-
coordinators

To determine the nature and scope of student discipline
problems faced by teacher-coordinators as compared to
those of other faculty members

To determine the awareness of supervising school admine
istrators of the activities of teacher-cocrdinators as
compared o those of other faculty members in the
business education deparitment

To compare she job activities of other vocational
education teacher-coordinators to those of coordinators

of office education and distribuiive education

To determine the corbribution and inflvence of the club
program to vocational, socizl, civic, and leadership
develcpment of cocperative studentis

To determine the critical requirencnts of the coordinatecrs
considerad to be oubstanding by other coordinators, state
supervisors, and teacher-educatcrs

To determine the critical requirements for effechive
teaching methodology used in group and individual
instruction,

6, Office educabtion and distributive aducation teacher=cocrdinators

can be effectively prepared in many of the professionalized business edu-

cation courses (such as crgarization and administration of cooperztive

programs, coordination techniques, und philosophy of vocational business

education) that emphasize the background and'implementation of the

cooperative method of instruction.

‘7. If the advisory committee is to be effectively ubilized by

Illinois office education and distributive educaiion coordinators as

suggestcd in national and state guidelines for the implementation of the

Vocational Act of 1963, coordinators will need additional pre-service and

an-~service training in the purpose and use of the advisory committec.
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.8, On the basis of the findings of this study and the opinions
of tha naticnal leaders of distributive education in 1959, the following
areas of instruction should be stressed in both pre-service and in-

~ service training of Illinois office education and distributive education
coordinators-

a, The importance of sslacting students for the cooperative
program who plan to pursus a carser in the occupational
area of their preparation as cooperative trainees

b. The value, importance, role and means of effectively
wsilizing the advisory committee for the preparation
of secondary school students for the changing world of
work

¢, The role of the businessman as a member of the édvisory
committee or as an employer in the placement process

d. The value and role of business experience in the prepara=
4ion of secondary school students who plan careers in
‘business

e. The importance of utilizing designated traininsg plans
in effectuating the cooperative method of inssruction

£, - The value and importance of teacher-coordinators renew=-
ing ‘their business experience at regular intervals,

9., The following areas of instruction should be stressed in the
pre-service and in-service training of distributive education ueacher=
coordinators in the state of Illinois:

a. The type of jobs for which student-learners should be
prepared

b, The number of hours that student~-learners should be
allowed to work per week.

10, The following areas of instruction should be stressed in
the pre-gervice and in-service zducation of Iilinecls office education

coordinators:

- ]:C
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a. The value and role of business e“per;ence in the prepara-
tion of secondary cchool siudents who plan to pursue
careers in business

. - be The 1moorban selecting students for the cooperative
progran who olan 0 pursue careers in the occupational

ares fo” weich they will be secelviag insizruction.
1l. The present stucly compared iie reasoncd=-judgment reactions

of Illinois office ecucation znd distribasive educatica ccoxdinators to

-

those of the cran dlcaders of distritutive eduecciica in 1959, This

'-Ya

procéss should be repecied with selected effective tcacher-coordinators
and current national leaders of both office efucasicz and distributive
education fields in order to develcp principles for <he effective
implementatioca of the ccoperztive method of imstruetion in baszneﬂs edu=
cation.

12, The following recommendabions for furithor study are suggested,
using a variety of rescarch techniques:

a, Deteramine tns effeculve operaticn of the advisory
cormitiee
hips whick exist between recency

b, Tetermine tihe relziic
e chicr-cooxrdingbors and

of ocoupciicha
their behavicrs -

¢. Dzbermine metaod for developing and wiiliziag training
l*:& in ke 9 eparvetion of “Cu@iaaﬁj school youin fox
careers in tho changing worlé of work

d. DIstermine why distributive education tezchner-~coordinators
encomnter 2 wider range of problens Ghaa office education
cocrdinators

e. Dshermine why it is necessary for distrivutive education
coordinators to wisit training shations more frequently
than office educatiocn teacner-coord nasors

f. Determine the berefits raceived By students who enroll
in cooperative programs with no intention of pursuing
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careers in the occupational area for which they are
receiving instruction

Determine the effectiveness of supervised in-school
business experience programs in the preparation of
secondary school students for various types of careers
in the business world. |
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