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] MISSOURI'S TITLE 1 PROJECTS ARE CESCRIBED AND EVALUATED
L IN THIS REPORT. OPERATION ANC SERVICE PROBLEMS INCLUCED LACK ‘
OF SUPERVISORY PERSONNEL AND OF STAFF TO FLAN FOR THE ]
DISSEMINATION OF SIGNIFICANT INFORMATION AND TO HELF THE :
] BISTRICTS IN PROJECT CEVELOFMENT. STATE COLLEGES AND
UNIVERSITIES OFFEREC ONLY LIMITED ASSISTANCE IN ESTABLISHING A
PROJECTS. THERE WAS A LACK OF SOPHISTICATION IN SCHOOL |
DISTRICT USE OF LEGITIMATE EVALUATION FPROCECURES. EVALUATION 4
PROBLEMS INCLUDEC CELAY IN THE PUBLICATION OF GUICELINES FOK :
. LOCAL AGENCY PROJECT EVALUATION AND LACK OF STAFF AND COLLEGE 1
f ASSISTANCE TO LOCAL AGENCIES. RECOMMENCATIONS STRESS THE NEEC k
FOR SUFFICENT TIME FOR PLANNING PROJECTS, RECRUITMENT OF

i ADDITIONAL PERSONNEL, COMBINATION OF LOCAL ACTIVITIES INTO
FEWER PROJECTS, MORE LOCAL CONTROL OF FECERAL FUNCS, AND
SIMPLIFICATION AND STANDARDIZATION OF GUICELINES, FORMS,
REPORTS, AND EVALUATION PROCECURES. THIS REPORT FOLLOWS THE
GUIDELINES FORMULATED BY THE OFFICE OF ECUCATION FOK
EVALUATING TITLE 1 ACTIVITIES, AND ALONG WITH CESCRIBING THE
CEVELOFMENT OF THE PROJECTS, INCLUCES SPECIFIC DESCRIFTIONS
OF THE PROJECTS, STATISTICAL INFORMATION, AND TABULAR CATA.
(AF)
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1., OPERATION AND SERVICES:

In a few paragraphs, indicate the types of services that the State
Educational Agency has provided to Local Educational Agencies (including

site visits, regional conferences, consultants, data processings, etc.)

Title I Section, Division of Instruction, State Department of Education
has a staff of eleven professional personnel of which two are assigned full-
time to provide for evaluation of Title I projects. Other Title I staff members
plus perscnnel from other sections (Guidance, NDEA, Curriculum, etc.) provide
additional services in thic area. As early as August, 1965, workshops for
schvol administrators of the state were held in which discussion of evaluation
was an essential part. At that time, anticipated regulations concerning
evaluation were reviewed.

In November, 1965, prior to the acceptance of project applications, state
meetings were held in Jefferson Ciiy, Missouri, for local school represeﬁtatives
from five regions of the state. At that time the evaluation prospectus was
presented to school administrators, counselors, counselor educators, and other
key personnel who were to work in this area. A substantial amount of time was
allowed in each of the meetings to present, and encourage use of, five evalua-
tion designs as suggested by the U. S. Office of Education and to interpret the
intent of the law in respect to the evaluation procedures. Theoretical, as well(
as practical, applications as presented at regional workshop meetings conducted
by National Training Laboratory in conjunction with the USOE in October of 1965,
Qere discussed in the meetings.

Following the November meetings, evaluation strategy meetings were held
in local areas by the evaluation staff of the Title I Section. These generally
were with several school districts coming together for a county or cooperative

meeting.




Discussion drafts of Title I evaluation guides were developed throughout

the year. Local Educational Agencies of the state were informed of the develop-
ment of evaluation stratégy until such a time as a final evaluation guide for
the State of Missouri was developed (copy enclosed). State distribution was
made of the enclosed Title I Evaluation Guide in May of 1966, following the USOE
Regional meeting on evaluation strategy in Chicago, Illinois, May, 1966.

The Title I Evaluation Staff has contracted with Mr. Abb R. Vaughn of

St. Louis University, St. Louis, Missouri, to analyze data from local evalua-
tion reports and to put this information into a rational evaluation design for
the State. Mr. Vaughn has provided tables of data collected in an effort to

provide an over-all statistical picture of both Title I and non-Title I schools i

throughout Missouri.

Evaluation supervisors have been available, on call, to assist personnel
of local educational agehcies with evaluation of fiscal 1966 projects and in
preparing evaluation designs for fiscal 1967 projects. Visits have been made
to school districts to assist in making corrections to evaluation reports

which were submitted incorrect or incomplete.




2. DISSEMINATION

(a) How local projects are disseminating data--

(1) To other Local Agencies: During the 1965-66 school year, the State

Department of Fducation has served as a clearing house for dissemination of
information to the local educat:ional agencies. During this first year of
operation, an abstract of each of the approved projects was made and kept in
a central dissenination point. Upon request, information in regard to a
particular type of project activity could be made available. To supplement
this service, the supervisors responsible for supervision of the various local
projects have been encouraged to provide information regarding activities which
were creative, or innovative to other school districts, needing help in project
planning.

The State Agency is now in thé process of establishing a pruspectus for
dissemination points throughout the state from which information pertinent
to Title I may be provided to the school districts in a given geographic area.
These dissemination points would house ERIC information of the Department.
These materials could be used in Title I planning, implementation, and evalua-
tion. In the intial stages of this pilot operation, four or five centers are
in the process of being selected.

(2) To the State Agency: Dissemination to the State Agency during the

1965-66 school year has principally been through the application, evaluation,
and supervisory on-the-spot visitations of the local school districts. The _
State Agency serves as a clearing house to disseminate significant information
to other interested agencies regarding successful Title I operationms.

(b) State plan and arrangement for disseminating information on promising
educational practices.
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The state plans tov set up dissemination points. It is hoped that through
these dissemination points various systems will be employed to meet given needs
of the school districts. The State of Missouri is now in the process of estab-

lishing a two-millon-dollar computer center. Efforts are now being made to locatz

personnel and microfilm specialists to assist in establishing more feasible ways

of disseminating significant information to the various LTAs.




3. [EVALUATION ;

!
i

(a) Guidelines, modifications of previous guidelines, and other types
of assistance your state has provided to local agencies for evaluat-
ing Title I projects.

The Titie I Evaluation Guide was developed through a combined effort of
the Title I Evaluation staff and the Division of Guidance Services of the
State Department of Education. It is the intent of the document to meet the
following criteria:

(1) Meet the intent of the legislation as stated in sections 205(a), 206(a)
(3), 207(b), and 212(2).

(2) To provide instructions and illustrations to aid local educational
agencies in completing the evaluation report of Title I projects.

(b) Names and titlesof all state personnel involved in providing evaluation

assistance.
Coodinator P.L. 89-10
John T. Lawrence
John W. Alberty
Director
Finance Program Design and Review Evaluation and Diagnosis
Lowell Jones C. D. McKinney, Supervisor Donald R. Shire, Supervisor
Supervisor John Estelle, Supervisor Ed Downey, Supervisor
Burrill Laney, Supervisor
Lloyd Boyd Ren G. Foster, Supervisor
i Supervisor John Allan, Superivsor
g Leo Grebe, Supervisor
INTERDEPARTMENTAL ASSISTANCE
Person Position Specific Assistance
Glenn White Guidance Supervisor Data Processing Procedures
Charles Blackman Guidance Supervisor Elementary Counseling Programs
Randall Tedlock Director of Finance Assistance in Accounting Procedures
Charles Foster Director of Guidance Coordinator of Total Guidance to Title I
Raymond Roberts Director of Curriculum Assisting in Program Design

* The above citations are examples of frequent cooperation in interdepartmental.

development. The entire staff of the State Department of Education may be used
upon request of the Title I Division.
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(c) Names, titles, and institutions or agencies of ali consultants involved

in providing evaluation assistance to the state.

(1) Missouri University
Type of Service:
The University of Missouri is in the process of establishing a state-wide
testing program; state norms are being formulated for both elementary and
secondary. School districts may subscribe to the Uﬁiversity scoring se?vice.
Title I project evaluations prepared by the various LEA's are utilizing this
service, and there is a close working relationship between the University of
Missouri, Guidance Department of the State Department of Education, and the
Title I staff of the State Department of Education.
(2) St. Louis University (St. Louis)
Type of Assistance:

(See appendix---for Vaughn contract)

(d) How many projects employed each of the following evaluation designs? .

State Evaluation Design

- No. of

Projects

(A)

Two group experimental design using the project group and

a conveniently available non-project group as the control.

(B)

One group design using a pretest ard postest on the pro-
ject group to compare observed gains or losses with
expected gains.

103

©)

[One group design using pretest and/or posttest scores on
the project group to compare observed performance with
local, state, or national groups.

63

(D)

One group design using test data on the project group to
compare observed performance with expected performance
based upon data for past years in the project school.

19

L | (E)

lone group design using test data on the project group,
but no comparison data.

- (F)

[Other (specify)

e * Additional analysis provided for in Appendix A

j
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4. MAJOR PROBLEM AREAS

(a) Under each of the following catagories, describe the major problems
encountered by your state in administering the Title I program:

(1) Reviewing Proposals, (2) Operation and Service, (3) Evaluation,

and (4) Other.

(1) Reviewing Proposals

The following chart shows the employment date of each Title I staff member

indicating the nature of duties equated to the number of projects approved by

month. As the chart indicates, the volume of projects in relation to the

available staff presented the major problem.

EMPLOYED NATURE OF DUTIES s NO. OF PROJECTS APPROVED -PER MONTH
9/1/65 Evaluation and Prograﬁrkeview T T
9/15/65 Director of Title I 0
10/-/65 0
11/-/65 0
12/-/65 93
1/3/66 Finance Supervisor.
1/6/66 Finance Supervisor & Program Review 364
2/-/66 239
3/-/66 182
4/-/66 95
5/-/66 5
6/16/66 Program Review
6/20/66 Program Review 3
7/1/66 Program Review
7/1/66 Program Review
7/1/66 Program Review 0
8/15/66 Evaluation Supervisor
8/15/66 Program Review 0
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Qualified personnel were limited in availability until the close of the
1965-66 school term. When personnel became available, assignnents were made
to review preliminary plans submitted by LEAs and to assist in planning
Title I activities for fiscal year 1967. |

(2) Operation and Services

During the operation in the Fiscal Year 1966, the major pr;blems were
derived from the lack of adequate staff:

a. Lack of supervisory personnel.

b. Lack of staff to set up plan for dissemination of significant information.

c. Lack of staff for sufficient help to districts in program development.

d. There have been problems in inter-departmental coordination in relation
to Title I. Inroads have been made as indicated in section 3b and 7d of this
report, however, the Coordinator of Public Law 89-10, Director of Title I, and
the Assistant Commissioner, Division of Instruction,are in the process éf develop-
ing internal departmental policies for a closer coordination between all phases
of the department.

e. The state colleges and universities have been of some assistance during

the first year of operation; however, the degree of assistance has been limited.
Systems are being developed for utilization of counselor educators in the various
public and non-public higher institutions in the following areas:

(1) seminars with groups of representatives with LEAs

(2) individual help with LEAs

(3) counsel with SDE on evaluation in such areas as designg, testing services,
and data processing .

f. Generally, the LEAs have not been accustomed to the process of organiz-
ing their evaluation in such ways as suggested in Title I.A In many districts,
there has been a lack of sophistication in use of legitimate evaluation pro-

cedures. The general trend seems to be that where there is a qualified

9
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evaluation staff employed by a district, the higher the quality of the report.
The exception rather than the rule has been true) however, there are several
small districts which have provided excellent evaluations to the State Department
of Education.

(3) Evaluation:

a. Delay in publication of specific gﬁidelines to be used by local educational
agencies in project evaluation proved to fe a problem. Due to lack of time, staff,
and information from the USOE, specific guidelines were not provided for local
agencies until May, 1966.

b. Lack of supervisory staff to assist local agencies as well as colleges
and universities to give assistance.

¢. Many of the local agencies did not follow rational designs in the
evaluation of Title I programs.

d. Specific Items in Relation to Evaluation which caused problems:

(1) USOE request for large volume of information regarding general school
operation which had little or no apparent connection to Title I operation

(4) Other - None

(a) Suggestions or recommendations for revising the legislation in order
to alleviate these problems.

The operation of Title I, P.L. 89-10 in the state of Migsouri during fiscal
1966 aas been a successful program due to the cooperative effort put forth by
all federal, state, and local educational agencies who participated in serving
the needs of the eéonomically and educationally deprived youth. Common agreement
on the part of all agencies involved has indicated a desire for refinement and
improvement of activities to be conducted during succeeding fiscal years. It
is with this thought in mind that the following recommendations for improvement

cf future Title I projects are presented.




2.

3.

5.

’

Sufficient time for planning projects, to be conducted during the
school year, should be allowed.

Recruitment of additional personnel on all educational agency levels
needs to be promoted in order to fully administer the objectives set
forth by the new federal law

Activities proposed by local educaticnial agencies need £o be combined
into as few projects as possible, the ultimate goal being a sinéle pro-
ject designed to serve a variety of needs of the economically and
educationally deprived.

Guidelines, forms, reports, and evaluation procedures need to be
simplified and standardized so as to permit all agencies to expedite
Title I proposals |

More control in the use of federal funds needs to be vested with the

local school districts. General aid to education, rather than categorical

aid, is a desirable objective.




5. IMPLEMENTATION OF SECTION 205 (a) (1)

(a) In order of prevalence, describe the type of projects that were not

approved when first submitted on the basis of size, scope, and quality.

(This may include projects that were revised substantially and then
approved.)

The State Agency, in an attempt to interpret the fedéral Guidelines and
Regulations, established several criteria by which projects submitted by local
educational agencies were evaluated prior to approval. But the primary'concern
of this endeavor was to meet the intent of the legislation in that programs
should, in fact, meet the special educational needs of educationally deprived
children. Many early project applications seemed to indicate a tendency
toward meeting the school needs rather than the special educational needs of
the educationally deprived children. School districts were, for example, sub-
mitting general-aid type of projects such as curriculum materials centers or

libraries from areas with relatively low percentages of educationally deprived

children. This led to the preparation of criteria which were incorporated into

a supplement to the project application which is now being used in project
preparation. (See attached appendix B "Supplemental Forms"); The supplement
is divided into sections representing kinds of diagnostic and research work
which a district must do before submitting Parts I and II of the project
application. The Step 3 is a tentative outline of the planning of a district
before the project application is prepared. This procedure gives the State
Agency an opportunity to check the size, scope, and quality as well as the
other criteria indicated in steps 1 and 2. Thus proposed projéct activities
may be reviewed and co;rected prior to the actual preparation of the project
applicaticn. There have been other problems,in relation to size, scope, and
quality which have appeared; but the utilization of money by the LEA to meet
the intent of the legislation was the most difficult problem to overcome.

(b) Irn order of prevalence, describe the common misconceptions of local

educational agencies concerning the purposes of Title I and the
requirements for size, scope, and quality.

12 .




(1) General aid projects versus projects which provide catagorical aid.
(2) There was a concentrated effort on the part of the LEAs during the
first year to provide excess supplies and equipment.

There was a definite tendency to set up some program to meet special
educational needs which would amount to 80% of the allocation, the other 20%
would be used for general aid equipment as requested by the various departments
of the school. One specific example was a wnirlpool bath which appeared in a
reading program. i

(3) Provision for non-public school children was established before and 1
after school "only to meet the intent of the legislation.” Consequently, there
was not a balance in programs between public and non-public school children in

these programs. (See item 9, section C for legal statutes in regard to this

L J

matter.)

*
A concentrated effort on the part of the SDE is being made to overcome

this situation within the Missouri statutes.




6. COORDINATION GF TITLE I AND COMMUNITY ACTION PROGRAMS

(a) Number of proiects in the local educational agencies that serve an
area where there is an approved Community Action Fiogram,

The entire state has been organized into approved regional Community Action
Agencies. (See appendix C for listing of regional approved CAA organization.)

(b) Total amount of Title I money approved for LEAs where there is an
approved Community Action Program---$14,100,000 (60% of total funds expended).

(c) What action has been taken at the state level to insure cocrdination
and cooperation between Title I applicants and Community Action Agencies at

the local level (include relationship with State Technical Assistance Agency.)

The Title I, PL 89-10, Division of Instruction, State Departmenf of Education,
has a close working relationship with the Missouri Office of Urban Affairs.
Title I provides the Office of Urban Affairs with two abstracts of every
approved Title I project (See appendix D for example of abstract). The Office
of Urban Affairs in turn retains one copy of the abstract in the central file
in Jeffersorn City, Missouri, and sends one copy of the abstract to the local
and/or regional CAA office.
The joint check-off procedure is being utilized by both LEA and CAA to
insure cooperation in project planning.

(d) Describe the successes in securing Community Action Agency--Local
Education Agency Cooperation.

1. Relations between the local CAA agency and local public school districts

have been good. There have been no instances, called to the attention of the

SDE, of major conflict. Minor points of conflict have been resolved on the

local 1level.
LEAs have been successful in securing services to assist educationally

deprived students through both CAA and Title I. Guidance Services, as well

as remedial reading, have been provided by CAA while Title I funds have been

14
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utilized to provide summer school services and facilities to more fully
meet educational needs.

Headstart funds were used in one instance to provide services to four-
year-olds and Title I funds were used to provide kindergarten experiences
for five-year-olds--both projecis were operataed simultaneously.

Bakersfield R-IV School, Ozark County, Missouri--Kindergarten Enrichment
Program. (Title I provided pre-school program for five-year-olds, Offiece of
Economic Opportunity provided pre-school program for four-year-olds.)

Trends in Regard to Pre-School Education P:rograms

There is a trend in the state for the LEAs to swing from the funding of

pre-school programs under the Office of Economic Opportunity to Title I, PL 89-10.
It is not shown in our records what percentage change-over there has been.
However, in a general summary from the following rationales are given:

(1) Thé LEA can work in a closer relationship with the SDE than with OEOQ
due to ar. empathy for common problems.

(2) Less paper work and less delay in going through ESEA

-

(3) Enrollment is not limited to economically deprived, but educationally

@ deprived may also be included

}» (4) Lack of funds under OEO

3 (5) ESEA has more time flexibility in programs.

;Q (e) Describe the problems in securing Community Action Agency--Local

;5 Education Agency--Cooperation

f‘ An overview of problems is organized around SMSA classifications to give
L a general overview of the nature of the situation as it now exists.

CLASS A

St. Louis City:

The St. Louis Board of Education was active in the development of the original

plan, Gateways for Youth, which served as the initiation point for the St. Louis




Human Development Corporation, the local Community Action Agency. Staff
personnel of the Board of Education served as unpaid consultants to the

Human Development Corporation in its early stages. The very first project which
HDC had approved in 1964 through the Office of Juvenile Delinquency and Youth
Crime, the Banneker Community Project, was a project >f the St. Louis Public
Schools. Then two educatioral projects, the Lincoln Summer Inétitute and the
Study Learning Resources Centers Projects, were in the first "package™ of
projects approved by OEO for St. Louis in December of 1964. So in fact there

has been a long history of cooperation between the Board of Education and the

Human Development Corporation. Probably the only disagreement has been one
of priorities. j
In the summer and fall of 1965 HDC experienced a rapid build-up of requests
for a wide variety of projects. Funds were becoming scarce and some members
on the HDC board felt that the Board of Education should seek funds for its
projects from other sources. The major source mentioned was the Elementary and
Secondary Education Act. However, the ESEA was written to assist an entire
poverty area, not just a single elementary school district which occupied about

one-quarter of the total Title I area. This made funding of the Banneker

Community Project as a single entity impossible, particularly since the

objectives of the Banneker Project was to make attitudinal changes in the

target population---community, parents, and children---and the objectives of

the ESEA Title I are purely educational in the sense that we hope to promote
| literacy skills in the entire Title I area as our immediate cbjective.
% After considerable discussion with the HDC board they decided to fund the

Banneker Community Project for the next fiscal year beginning July 1, 1966,

for $200,000. (The previous year the amount funded was $486,000.) The other




projects, the Lincolu Summer Institute and the Study Learning Resources
Centers, with some evolutionary minor changes were shifted to Title I of
ESEA. We agreed that elements of the Banneker Project would be assumed by
the Board of Education in 1967.

In July, we learned that Banneker would be funded only until November 30,
1966, for $66,000 but that we had a good chance of continuation. Later, we
were informed that higher OEO authoriiy would not permit funding of the Banneker
Project beyond Novembzr 30, 1966.

In December, 1965, we suggested to HDC that a coordinating committee should
be formed which would evaluated CAP projects and Title I projects. This was
immediately accepted and an ESEA-EOA Coordinating Committee was formed which
would have the freedom to communicate directly as projects developed. To
date this committee has served the purpose for which it was intended.

There is little question that frequent and easy contact between the Roard
of Education and HDC has continue& since the beginning of that agency.

Statement from Kansas City:

If the C.A.P. Board does not endorse the Title I proposal, the school
district must depend upon the fifteen day period. If, during that time the
C.A.P. Agency decided to make a public protest, one or more of the following
effects may take place.

1. ‘he State Department of Education may decide to postpone its approval.

2. Community reaction to the Title I proposal may be seriously split.

3. Modifications in the Title I program thought to be less meritorious

may be accepted by the school district in an effort to salvage

community relationships.

The main sources of difficulty have been described above. There are others:

1, C.A.P. Boards will sometimes operatz in such a way that the result

.
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is to assume prerogatives that should be left with the school

district, such as the selection of personnel for the educational
program.

2. The C.A.P. Board may adopt policies related to the educational program
which are not only in conflict with existing policies of the school
district, but unworkable inside the limitations that frame the
operation of a school district.

When the school district and a C.A.P. Agency can agree on broad areas of

prime responsibility for educational programs, collaboration between Title I
and C.A.P. programs can be mutually beneficial to the educational effort.
OBSERVATION ON THE RELATIONSHIPS BETWEEN A SCHOOL DISTRICT TITLE I PROGRAM
AND THE COMMUNITY ACTION GROUP TITLE II A PROGRAMS

The character of the relaticrships that develop between school districts
and the C.A.P. Agencies will vary from location to location.

The major difficulty arises féom differences in interpretation of the
guidelines written to facilitate cooperative planning and coordination of
Title I projects supported by ESEA and projects supported by the Economic
Opportunity Act, particularly Title II A, the Community Action Program.

To be specific, requirements set forth in the guidelines are inconsistent.
They specifically state that uothing in the guidelines shall be constraed to be
an award of veto power to the C.A.P. Agency. Notwithstanding, the executive
officer is required to be empowered by the C.A.P. Board to sign a statement
attesting to the fact that cooperative planning and coordination during the
design of the Title I program have taken place. The effect is to deany veto power
in the guidelines, but to award it by the necessity of obtaining the signature.

The fifteeo day period inside of which the C.A.P. group must act facilitates

final approval of a Title I project, but does not help solve the problems that

develop.
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Some of the difficulties frequently encountered are:

1. The C.A.P. Board cannot meet in time to act upon the Title I proposal.
2. The C.A.P. Board will refer the proposal to its Neighborhood Councils
who frequently take an inordinate amount of time to study the proposal.
3. Decisions are reached which reflect the C.A.P. Agencies' concern
with Community Action Programs rather than worthy programs of
education for disadvantaged pupils.

NMone other.

CLASS B--None reported.

CLASS C--None reported.

CLASS D--None reported. Seems to be a high degree of school officials

CLASS E--Problem of distance to regional CAA office from local LEA office
and general lack of communication between local area and regional CAA office.
: The administration of this problem is somewhat lessened by the joint check-

F off forms contained in the FY 1966-67 project applications.

g (f) Describe the inter-relationships of the two programs at the local
| level particularly the extent to which the two acts are used in a reinforcing :
i manner. j
[ It is the philosophy and intent of the working relationship between !

Title T and CAA that Title I will be primarily responsible for the basic
i educational needs of educationally deprived children while the CAA provides for
3 such supplementary needs as health, food, and clothing for the economically

» deprived. In this way, districts in Missouri are able to use funds from both

programs to meet the needs of the children for which the Acts were intended.

The following is a listing funded by the Missouri Office of Urban Affairs

j which directly yalate to school programs. The following chart is compiled
[ as a cooperative effort between the Office of Urban Affairs, Jefferson City,

Missouri, and the State Department, Title I staff. The chart includes:

19




(1) Regional office CAA funding project, (2) Type and location of project,

(3) Title I project in same location, and (4) Name of local educational

agency administering Tiéle I Programs. The chart includes CAA fundings January 1
through July 1, 1966, and Title I fundings fiscal year 1966.

Many other CAA fundings have taken place which were not directly related

to school programs which are not included in this report.
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(g) Describe any sugeestions or recommendations for revising the legislation

concerning Community Action Programs as they relate to Title I.

1. The inclusion of the Cooperative Statement of the CAA in the 1966-67

project application, will help to insure a higher degree of societal planning

and identification of objectives of the various strategies for program
implementation by the two agencies. This is a strong feature of the program.
It is recommended that the CAA agencies in the development of educational
programs which effect the children of any given local educational agency go
through a similar process before apéroval of a CAA project.

2. A great deal of confusion could be eliminated if the two Acts could
be amended in ways so as to prevent overlapping of services which are
approvable. Educational services should be provided by Title I while
supportive services should be the area of concern for the CAA.

3. It would be helpful also if food services were removed from Title I
and transferred to School Lunch Services administered by the Department of

Agriculture.




7. INTER-RELATIONSHIP OF TITLE I WITH OTHER TITLES OF ESEA

(a) Title II

Library: The Title I operation of the State of Missouri has set f
a regulation that school libraries operated under Title I, PL 89-10 must be |
in a school district heavily impacted with economically and educationally
deprived children. In light of this regulation, 112 school libraries have
been approved in the state with professional and/or subprofessional personnel
to provide services. Title I and II funds are being used to equip, house,
and staff these libraries. The vast majority of this number is for elementary
school libraries.

Reading: The philosophy encouraged by the state Title I staff is
that reading programs being implemented through Title I be so organized as to
meet the special diagnosed learning nc 1s of the pupils involved which includes

a high concentration of supplementary re. 'ing materials, programmed materials,

and independent reading books in the implementation of this philosophy into the
classrooms." Tiﬁle i:hnd II funds are being implemented for the realization

of this general objective in such forms as remedial reading rooms, individualized
reading programs, learning centers, basic communicative gkills development
program, and library programs. Two ﬁundred eight-nine varied type of reading

programs were funded in Missouri during the 1965-66 year operation.

Language Arts: (Similar to reading program in philosophy and

description) 106 projects approved.

Communication Skills: (Similar to above in philosophy and

implementation) 46 projects approved.




COMPILATION OF PROJECT TYPES

Reading Library Language Arts Communicative Skills | Other Total

289 112 106 46 428 981

Percentage of Districts reporting use of Title II, PL 89-10 funds on Part I

Item 3 Page 2 Evaluation forms - 24%.

(b) Title III

ANDERSON: McDonald County Reorganized School District R-I

Curriculum Planning

Planning Project OE No. 66-619 ~ Amount Sought: $10,2900
Description: Directors for elementary and secondary school curriculums are

to study existing programs and formulate for the Reorganized District a basic
curriculum coordinating the progréms of elementary, junior high, and senior

high schools. Planning is to include selecting resource materials, texts,

and teaching aids; evaluating present texts; recommending better methods |

for grouping students; and studying the feasibility of major and minor fields

of concentration in high school or the use of a two-track system offering

academic and vocational porgrams. Emphasis in elementary curriculum development

is to be on reading, mathematics, science, and social studies. Secondary
curriculum planning will give consideration to an advanced placement program

of college credit for high school courses; advanced studies; special education

for underachievers; and a pilot program in individualized reading. A com-
prehensive guidance program may include a vocational school and an adult education
center for the county. Number of persons to be served: 1050 students, grades

1-12. :




Title - Drafting (High School) Project il

Description - Drafting at the secondary level to begin a course for

those educationally deprived students to assist those children in technical

and employment potential.
Title I 11 v \'

High degree of correlation X | X

Moderate degree of correlation

Low degree of correlation X
No correlation X
Title - Automotive and Small Engine Class ~ Project #2

Description - Automotive class l/Z.day - small engines 1/2 day - offered

to those educationally deprived children of the district to increase work

opportunity potential.
Title . 1 11 IV \'

High degree of correlation X X

Moderate degree of correlation

Low degree of correlation T IX

No correlation

Title - School Nurse Project #3

Description - A nurse to serve educationally deprived children from the

_total system. Duties will include eye test, hearing test, first aid, etc.

Title 1 11 IV \'}

High degree of correlation

Moderate degree of correlation

Low degree of correlation

No correlation X
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Title - Counselor (High School) Project #4

Description - Guidance and Counseling for the High School Program, testing, etc.

Title 1 11 IV \'/

}

High degree of correlation : X : X

Moderate degree of correlation

Low degree of correlation

No correlation X L X
Title - Clerical Practice Project #5

Description - Clerical Practice Class--two half-day programs for students

in the McDonald County R-I District. (A maximum of 24 students for each half-

day program)
Title | 1 II IV V

High degree of correlation ' X - X

Moderate degree of correlation

Low degree of correlation X

No correlation X
Title - Music Supervisor for Elementary School Project #6

Description - Elementary program will be organized for.the students of

the Anderson and Pineville educationally deprived youngsters in grades 4-8.
3 Title I 11 v \'
a High degree of correlation X X X

- | Moderate degree of correlation

&
. Low degree of correlation - X

| No correlation




Title - Remedial Reading Project i#7

Description - This program will be organized for High School slow readers -

educationally deprived students unable to read.

Title I I1 IV v

High degree of correlation X X X

Moderate degree of correlation

Low degree of correlation X

No correlation

Title - Kindergarten Project #8

Description - These classes are organized for educationally deprived
students five years of age before October 1, 1965. These students will be

attending school for 1/2 day each. (Morning or afternoon)

Title I II Iv VA
High degree of correlation X
Moderate degree of correlation X
Low degree of correlation X
No correlation 11X
Title -~ Research Center Project #9.

Description - This project would establish a center where educationally

deprived children would have a place and the materials necessary to work under
the direction of a trained resource person toward improving their educational
level.

Title I I1 IV v

High degree of correlation X X X

Moderate degree of correlation

Low degree of correlation

No correlation ’ o lx
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CAPE GIRARDEAU: Cape Girardeau Public Schools

Hawthorn School Pilot Project

Planning Project OE No. 66-227 Amount Sought $9,965

Description: An instructional program will be deVeloped for the new Hawthorn

Elementary School, which has been especially designed to facilitate team-

teaching and nongrading. To be considered are: Teacher aides; new techniques

for using audio-visual materials; large and small group instruction; flexible

!

4

|

|

use of facilities; emphasizing unit procedure, democratic group processes, and i
individual research; evaluating building design; and establishing a center for

%

E

demonstrating instructional innovations. Planning is to include consultant

services, inservice training activities, visits to other experimental programs,
acquisition of a professional library for curriculum planning, and development
of curriculum guides and resource materials. The school will serve as an
exemplary center in administrative organization, instructional techniques, and
school building design for nearby school districts and for the teacher-training

program at Southeast Missouri State College.

CAPE GIRARDEAU: Cape Girardeau Public Schools, District #63

Hawthorn School Pilot Project

Operational Project OE No. 66-1798 Amount Sought: $29,263

Description: Hawthorn School is designed to facilitate instructional .

innovations such as team teaching, nongraded curriculum, expanded use of

audio-visual materials, and large-group instruction. Around these facilities

a demonstration center will be established.

s
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Title - Reading Program for the Educationally ﬂ}sadvantaged Project #1

Description - A program designed for children of normal intelligence who

are retarded in reading. Children who qualify will indicate at least a year

of separation between their norm and achievement.

Title I 11 Iv \'
| . s
High degree of correlation X ]
Moderate degree of correlation X i
Low degree of correlation r : X 3
;
No correlation X

Title - Speech Correction for educationally disadvantaged students

at secondary level.
Project {2

Description - To provide intensive speech therapy to our educationally

disadvantaged students in the secondary schools who are in need of this

specialized service.

Title 1 11 IV \Y

High degree of correlation

Moderate degree of correlation

Low degree of correlation X X

X

 f—

2
1
3
| No correlation

Title - Institute for improved learning of the disadvantaged child

Project #3

] Description - To improve the basic educational deficiencies of the dis-

advantaged child through understanding and attitudes of the teacher and better

methods and materials for learning. This project involves only personnel involved

L in other Title I projects.

| . 41
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Title 1 I1 IV \Y

High degree of correlation X ; F

Moderate degree of correlation X X X

Low degree of correlation

No correlation

Title - Special Education Improvement Project . Project #4

Description - A direct attempt to improve the curriculum for the educationally

disadvantaged, special education students through improved curricular materials

and equipment.

Title I 11 v \Y
High degree of correlation ‘ X
Moderate degree of correlation X
Low degree of correlation X X
No correlation

Project #5
Title - Summer School Programs Designed to Meet the Special Needs of

Educationally Deprived Children o: Cape Girardeau

Description - This is a summer scholastic, Industrial Arts Program to correct

the deficiences in the educationally deprived children's achievement in behavioral,

physical, exploratory, and academic eundeavors.

Title 1 11 IV \'/

High degree of correlation | x X

Moderate degree of correlation

Low degree of correlation X

No correlation ; ‘ L X
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Title - Improvement of Basic Education for Disadvantaged Children
Including Materials for all educationally deprived children including all
projects submitted for 1965-66

Project 6
Description - To provide improvement and extension of the basic educational

needs of the disadvantaged child in the Cape Girardeau Schools.

Title 1 II IV v

High degree of correlation X X

Moderate degree of correlation

Low degree of correlation X

No correlation X

MONETT: Monett R-I School District

Cultural Center for the Performing Arts

Planning Project OE No. 66-622 ‘ Amount Sought: $24,580

Description: A comprehensive study of the cultural needs of the community using

pilot programs, surveys, and questionnaires is to result in the development

of a fine arts center for this small town-rural school district. Programs and
facilities for cultural enrichment will be determined. Possibilities include a
state-supported symphony orchestra, repertory thea;gr, and art exhibition; a
children's demonstration youth ensemble; touring nationally known artists and
lecturers; weekly films; and library and visual aid resources. Number of persons
to be served: 39,000. |

MONETT: Monett R~I School District

Cultural Center for the Performing Arts

Operational Project OE No. 66-2431 Amount Sought: $66,547

Description: Appreciation of the performing arts will be fostered ir a rural

area by providing daily cultural enrichment through the medium of a cultural center.

43 .




Title - Elementary New and Expanded Library, Cultural and Instructional

Services
Project i1

Description ~ This project is designed to augment and expand the teaching

facilities and services for the advancement of the educationally deprived.

Title I II v \
High degree of correlation X X X
Moderate degree of correlation X

Low degree of correlation

No correlation

Title - Monett R-I Junior-Senior High School New and Expanded Library,

Physical Fitness, Cultural, and Language Skills Program

Project #2

L)

Description ~ Designed to reduce educational deprivation through the

implementation of new and expanded teaching services and equipment to improve

the quality of education of the educationally deprived from a broader scope.

Title 1 11 1V \Y

High degree of correlation X X X X

Moderate degree of correlation

Low degree of correlation

No correlation




CAMPBELL: Campbell Reorganized School District {2

Dunklin County Instructional Materials Center
Operational Project OE No. 66-735 Amount Sought: $156,200

Description: An instructional resources center will distribute audio-visual

materials to 11 county schools; tcachers will be offered training in the use of

these materials.

Title - Remedial Reading Project #1

Description - It is proposed to establish remedial reading for educationally

deprived children in grades 3-8 and grades 9-12. Reading deficiences have been

i identified and corrective teaching will be instigated to remedy the problems

L that exist. Space is a problem in a high school, thus it is proposed to purchase

a portable classroom to house this portion of the project.

Title 1 II v \'/

High degree of correlation X X

Moderate degree of correlation

IR MR | | MM

Low degree of correlation X
No correlation X
i -
Title - Elementary Guidance Counselor Project {2

[

Description - There is presently no guidance services provided for the

elementary pupils of this district. This proposal would establish such serv ces

| MDA

in the school with gmphasis directed toward those pupils determined to be

L educationally deprived. A trained counselor would be employed to implement
| these services which would include counseling as well as a testing program.
a . Title I I1 Iv v
High degree of correlation
i —ﬁsaéfate degree of correlation
2 Low degree of correlation X X
| %'“ﬁo correlation ~ | X X
- e 45




Title - Teacher Aides Project #3

Description - This proposal would place adult teacher-aides in the

classrooms to perform clerical tasks to relieve the teachers of these tasks
and provide more teacher -time to work with educationally deprived children to

improve their achievement in their classes.

Title I 11 iv v

High degree of correlation

Moderate degree of correlation i

Low degree of correlation X X
No correlation X X
Title - Speech Correction Prcject #4

Description - This proposal would provide services to those pupils needing

this particular type of help. Such services are not being provided at the
present time and there seems to be a definite need for the service. Various
types of speech defects will be diagnosed and remedial work carried on through-
out the regvlar school year and during the summer vacation period.

Title 1 11 v \

High degree of correlation X

Moderate degree of correlation

Low degree of correlation X X

No cérrelation ‘ X

- st sy by s i ngs u aned -—
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Title - Kindergarten Project #5

Description - This is to be a kindergarten program for all children ages

five to six in the Campbell Reorganized School pistrict R-II.

Title 1 II IV \Y

High degree of correlation 1

Moderate degree of correlation

Low degree of correlation X X

|
No correlation X X 4 1

Title - School Nurse Project #6

Description - A registered nurse will be hired to serve the Campbell R-II

School Disﬁrict
Title I 11 Iv \'/

High degree of correlation ) X

Moderate degree of correlation

Low degree of correlation

No correlation X X

KANSAS CITY: The School District of Kansas City

Behavioral Enhancement, Diagnostic, and Consultative Ceuter

Planning Project OE No. 66-1234 Amount Sought: $303,419

Description: Proposal to establish a center to promote mental health would

encompass preventative, diagnostic, and consultative aspects and would enlist

the cooperation of all agencies in the community concerned with the educational

and social welfare of children and youth.

47
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Title - A program to Increase School Effectiveness for Educationally
Deprived Pupils : Project {#1

Description - Aimed toward enhancing the educational service to

educationally deprived children, this program provides an attack on defined
needs of pupils in major areas, including academic, aesthetic, physical
development, health, practical skills, personal development, cﬁrriculum,
instructional materials and teaching techniques.

Title 1 11 IV \'/

High degree of correlation X X X X

Moderate degree of correlation

-

Low degree of correlation

No correlation

LEBANON: Lebanon Public School District #42

Kinderhook Regional School Library Materials Center

Operational Project OE No. 66-1309 Amount Sought: $213,416

Description: The applicant propcses an instructional materials and service

center which will serve 38 school districts in rural Missouri. Tbis center would
provide needed supplementary educational services, equipment and materials to

this area.
Title - Kindergarten for the Educationally Deprived ‘ Project i1

Description - Project will provide free public kindergarten for the lower

economic two-thirds of the district. The school district will provide for the
one-third now paying tuition.

Title I I IV v

High degree of correlation X | X

. Moderate degree of correlation

Low degree of correlation X

No correlation . X
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Title - Summer Classes for slow readers, Grades 1-3 Project 2

Description - Project will provide special summertime instruction for

educationally deprived children who are reading below their ability.

Title I Il Iv \'
|
High degree of correlation X
» : , .

~ Moderate degree of correlation X X .
~ Low degree of correlation i
No correlation ' ’ X q
+ e samins e ! \ N R

Title - Four part Compensatory Education Project Jr. High, Special
Education, 9-12 Remedial English and Social Studies, English Teachers Aides,
and Instructional Material Project {3

Déscription - Provides: (1) 5 specialized teachers for low ability students

- (2) instructional materials and equipment for low abiiity students (3) wore

time for individualized English instruction for low ability students by use eof

naper graders.

Title I I1II IV V

High degree of correlation ' X X X X

Moderate degree of correlation

Low degzge of correlation

A}
,_No correlation ; < b
3
L)

3

ST. CHARLES: The School District of the City of St. Charles ™

An Inservice Teacher Training Program. 'The Ungraded Elementary School"

Planning Project OE No. 66-1240 ~  Amount Sought: $25,530

Description: The applicant proposes a workshop to study the ungraded elementary

school. An ungrzded program will be developed which can be used in four schools

within the city.




Title - Remedial Program

Description - Additional personnel will be employed to relieve over-

crowded classrooms, increase the remedial program to include mathematics and
language arts, develop closer liaison between home and school using counselors,
a social worker and nurses, and a summer program.

Title 1 II IV vV

High degree of correlation X X

Moderate degree of correlation

Low degree of correlation X

No correlation X

Title - Background Enrichment

Description - An elementary libraria will be employed to work with the

four buildings in this project to develop che elementary library. an after-
school library, fine arts appreciation project, elementary and high school, and
a physical-fitness program for the elementary students will be organized.

Title I II v \Y

High degree of correlation X X : (

Moderate degree of correlation

Low degree of correlation X

No correlation X

MARYLAND HEIGHTS: Pattonville R-III School District

Northwest Educational Complemental Center

Planning Project OE No. 66-1262 Amount Sought: $36,700

Description: A center will be planned for diagnosing community needs and

complementing the school curriculum in guidance, reading, earth-space science,

civic education, recreation, and library services.




Title - Social Worker Project #1

Description - Employment of a school social worker for grades 7, 8,

and 9 to help coordinate public, private, institutional, and individual efforts

toward remediation and prevention of educational deprivation.

Title.. I 11 IV '
High degree of correlation X
Moderate degree of correlation
Low degree of correlation X X
No correlation X
Title - Elementary Materials Coordinator Project #2

Description - The addition of one Elementary Materials Coordinator to

expand library services for children of below average educational achievement.
This service would help develop reading, listening, viewing and research

skills of children in kindergarten through grade six.

Title 1 11 IV \'
r :
High degree of correlation X X
Moderéte degree of correlation
Low degreé of correlation X
No correlation : X

Title - Communicative Skills Development Project Project {3

Description - A project for primary grades specifically designed to

develop communicative skills. Three special teachers will work with educationally
deprived children during regular school hours. Three teachers will each work
an 80-minute period daily after school hours to provide a similar program for

children unable to participate during the school day.




Title

High degree of correlation

e —— s o— —

Moderate degree of correlation

WO S A S S it

Low degree of correlation

-

No correlation

Title - Teacher Secretaries Project }4

Description - Teacher secretaries will be employed to assist teachers by 1
preparing and producing instructional materials, by grading and evaluating papers ;
and by helping prepare school rgcprds; enable teachers to better provide for 1
the individual differences of approximately 600 educationally deprived children.

Title I II vV

High degree of correlation

Moderate degree of correlation X

Low degree of correlation X X

No correlation ‘ X

PURDY: Purdy R-II Reorganized School District

Barry County Cooperative Telewriter Education System

Operational Project _ OE No. 66-1615 Amount Sought: $151,500;

Description: A telewriter communication system will serve six counties in

southwestern Missouri.

Title - Increased education opportunities for deprived boys and girls
‘ Project i1

Description - This proposed project will free the teacher from menial

secretarial tasks and give her more time to plan, prepare individualized
instruction. Provide for ability grouping, and the enrichment of instruction

through the profuse use of audio-visual aids.

52




Title

High degree of correlation

Moderate degree of correlation

Low degree of correlation

No correlation

Title - Industrial, occupational training Project i2

Description - A full time program of instruction with the proper

equipment for-teaching skills and giving experiences in vocational areas that
will encourage early selection of a vocation or attendance of a vocational
or trade school upon graduation.

Title 1 I1 v \'/

High degree of correlation X X

Moderate degree of correlation

Low degree of correlation X
No correlation i X
Title - School Nurse Services for deprived boys and girls Project #3

Description - This project will free the teachers from nursing tasks thus

giving them more time to teach; and it will provide professional nursing services
for children when needed.

Title 1 II IV \'/

High degree of correlation X X

Moderate degree of correlation

Low degree of correlation

No correlation X X

53




Title - Summer Remedial Enrichment Program Project i#4

Description - This project would offer special summer training to the

educationally deprived children in the areas of mathematics and their cultural

heritage.
Title I II v \'
High degree of correlation X X
Moderate degree of correlation X

~ Low degree of correlation

No correlation X
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ST. LOUIS:‘ Board of Education of the City of St. Louis

Diagnostic and Adjustment Center Pilot Project

Planning Project OE 66-1320 Amount Sought: $239,21¢

Description: An orthopsychiatric. diagnostic team, focusing on educational tasks,

will assess the sources of learning difficulty of educational handicapped children
and work with teachers involving specific strategies for the improvement of the
climate of learning. Planning includes development of referrals, selection,and
intake procedures for diagnostic team, development of curriculum, selection of
materials, and consideration of class grouping, procedures for special classes and
instructional techniques.

Title - Project to Provide Small Group Instruction in Elementary School

Basic Skills Project #1

Description - This project proposed to establish 25 "Rooms-of-Twenty" for
pupils cf third and fourth grade’age who have shown by performance that they
are not prepared to enter the fourth gr;de instructional program. These pupils
will be selected for these classes through test data and through diagnosis in
the established reading clinic. Emphasis in these small groups will be upon

mastery of the basic "tools" - language arts, science and mathematics.
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Pupils will be assigned to this project for one semester and may continue for

one year if the speed of their progress indicates more time is needed.

Saturday élasses and summer classes are also proposed to provide for participation
of children enrolled in non-public schools.

Construction of school buildings is also proposed. These buildings would house
"Rooms-of-Twenty" and would be used exclusively for project activities. Requested

funds for construction $4,002,200.

Number of children involved: 1890 public school
210 private school

Number of additional personnel: 48 full-time
88 part-time

Total amount of funds requested-Construction-$4,002,200
YRooms-of-Twenty" 1,070,587

Total $5,072,787
Total amount of funds approved-Construction- $2,000,000
"Rooms—-of-Twenty" 609,424

Total $2,609,424

As proposed, this project lacked size and scope. The quality of the action
portion, "Rooms-of-Twenty" is good and meets the needs of the limited number of
pupils involved.

This project was recommended for approval in part with the recommendation that
other projects be presented which will provide for more participation by a
greater number of pupils in activities which will meet more of the special
educational needs of the educationally deprived children of the district.

This project is approved in part - "Rooms-of-Twenty" in amount of $609,424,
construction of buildings to house "Rooms-of-Twenty", $2,000,000 - Total funds
approved $2,609,424.

Date of approval December 8, 1965.
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Title 1 I1

High degree of correlation X X

Moderate degree of correlation

Low degree of correlation

No dorrelation

Title - Project for Educational Improvement in Basic Skills and

Academic Areas Project #2

Description - The project includes four components: (1) support for home

and community, (2) teacher assistance for more effective instruction and pupil

assistance, () summer schools for pupils with educational deficits, and
(4) new and interesting learning materials.
Title I 11 Iv '/
High degree of correlatioﬁ X
Moderate degree of correlation X
| Low degree of correlation l ) X
r No correlation LX
:

Title - Proposal to Improve Education in Basic Skills, Academic Areas,
Citizenshin Training, and Motivation of High School Students Project #3

Description - The Opportunity High School will provide instruction for:

socially maladjusted students whose behavior is disruptive in the regular high
school; pupils with inadequate learning tools--reading, writing, mathematics,

and study skills; and students with iow motivation.

Title 1 II IV v

High degree of correlation X X

Moderate degree of correlation

Low degree of correlation X X

b,
No correlation !
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| Scinphsnane 5

Major phases of Title IV Operation and how it is related to other titles of

UNIVERSITY CITY: Schlool Districc of University City

An Outdoor Natural Science Laboratorv in University City, Missouri

Planning Project OE No. 66-1179 Amount Soughtﬁ $30,226

Description: The possibilities of developing a natural science laboratory

within a city environment will be explored.
Title - Comprehensive Program for Eérly Language Developmer . and
Remediation for the Educationally Disadvantaged Project #1

Description -~ This project is a comprehensive approach to remediate the

disabilities of educationally disadvantaged children through the use of (1) a

language diagnostic clinic, (2) an in-service education program for regular

classroom teachers to enable them to utilize the clinical prescrirtions, and
(3) the use of special teachers in three schools with the highest incidences of
economically and educationally deprived children.

Title I II IV \'

High degree of correlation

Moderate degree of correlation

Low degree of correlation X X

No correlation * X X

(c) Title 1V

Mid-Continent Regional Educational Laboratory (MCREL)

ESEA (specifically Title I)

1. Exemplary Practices Resource Bank

16 area service centers with coordinators in direct charge. Missouri
districts are located at Kansas City, Maryville, Columbia, Springfield.
The intent of this activity is to involve schools in a close relationship

with MCREL. The area directors of MCREL have visited all funded Title III
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projects in the area and have served as resource persons to Title I projects
where requested.

2. Reading Improvement

In four centers (Pittsburg, Kansas; Springfield, Missouri; Oklahoma City,
Oklahoma; and Kansas City, Kansas)
*See following proposed program
PROPOSED PROGRAM
READING - PHASE 1 - 1966-67
A. ASSESSMENT PROJECT

OBJECTIVE - To assess the status of existing educational offerings,
facilities, and staff assigned to reading 1nstruct10n
at all levels.

1, Teacher training Programs

a. Reading courses offered and required

b. Degree of election of reading courses by prospective teachers

c. Training required or suggested for Reading Specialists in your
institution

d. Number of returning classroom teachers taking reading courses

e. Number, names, and training of reading staff members

f. Clinic facility survey (Space, materials, nature of service,
and size of operation)

g. Service offered to public schools in reading (Workshops, Diagnosis,
Remediation, Title I)

h. Nature of degrees granted

2. Public School Programs

a. Teachers and other reading staff assigned to program
1, Training
2. Number: Pupil-Teacher Ratio

b. Students - Members, degree and type of involvement in special reading
programs, percent of retarded and disabled, availability of standardized
scores of ability and achievement

c. Facilities - Special reading classes, clinics, materials

d. Problems - List those associated with reading

3. College Reading Improvement Programs
a. Nature of course
b. Number of students involved
c. Facilities and staff
d. How financed

RESPONSIBILITY:

1. Regional Center:
a. TFormulate format for questionnaire
b. Define geographic areas to be served by each ASC*

’

c. Process findings
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2. lLocal Area Service Center:
a. Contact all local units
b. Bring in or go to all interested Local School Districts to gain
information needed to complete survey
c. Submit report to Regional Center

TIME SCHEDULE:

1. Questionnaire Format and Areas Defined (October 1, 1966)
2. All Local School Districts Contacted (January 1, 1967)
3. Assessment Complete (June 1, 1967) '
4. Findings Tabulated{ August 1, 1967)

B. INSERVICE TRAINING PROJECT
OBJECTIVE: to produce and carry through in-service training programs for

grades 4,5, and 6 teachers in selected local school districts;
to evaluate two mndes of presentation.

1., Video Training
a. Pittsburg ASC
b. Springfield ASC

2. Face-To-Face Training Programs
a. Kansas City Metropolitan ASC
b. . Lawton ASC

! RESPONSIBILITY:

1. Regional Center: )
a. Develop guidelines for in-service training (October 1, 1966)
‘ b. Time spent
f c. Subjects covered

TIME SCHEDULE:

1. Video - produce set of video tapes and hold pilot training sessions in
one local school district by June 1, 1967. :

2. TFace-To-Face - develop and carry on at least three complete training
sessions in three different school districts by June 1, 1967.

* Area Service Center

A.S.C.:

1. Contact Interested Districts (October 1)
2. Produce and Present (June 1, 1967) .,

C. DIAGNOSIS AND REMEDIATION PROJECT

OBJECTIVE: To plan structure for 1967-68 implementation of a diagnostic
and remedial feeder system of reading and/or learning disability
cases in region, and to initiate research in the early identifi-
cation and prevention of these disabilities.

59




. Develop Diagnostic Guidelines
Establish Quotas for ESD AND ASC with emphasis on preschool and

primary grade referrals

Develop Forms for Referral

Gain Commitment from LEA and ASC staffs

Organize Consultant Diagnostic Staff and Facilities in Regional Center
Explore Alternatives for Resident Remediation in ASC and Regional Center
Establish research guidelines in the area of early dicability,
identification and prevention

N =

~SNovnh W
L L

RESPONSIBILITY ASSIGNMENT AND TIME SCHEDULE
REGIONAL CENTER:

1. All above
2. June 1, 1967

ASC:

PR

1. Supply Requested Informatior to Regional Center
2. As Called For

D. LOCALLY ORIGINATED RESEARCH PROJECT

OBJECTIVE: To encourage and support locally administered Action Research
Projects in Reading in Local School Districts

1. Suggest and Identify Action Research Projects to help LEA solve Local

Problems
2. Aid in Design, Implementation, and Evaluation, as Requested by LEA

3. Centrally Publish Research Project Descriptions and Findings of LEA

RESPONSIBILITY ASSIGNED AND TIME SCHEDULE

REGIONAL CENTER:

1. Develop Guidelines for Action Research {October 1, 1966)
2. Publish and Disseminate Review of Projects (August 1, 1967)

ASC:

1. Encourage Projects in LEA (October 1, 1966)
2. Distribute Guidelines (October 15, 1966) |
3. Help Design, Implement, and Evaluate (as called for by LEA)

"E. DISSEMINATION PROJECT

OBJECTIVE: To adequately communicate ideas, needs, and progress to all
ASC and LEA

1. Newsletter
2. Handbooks, Guidelines, and Findings
3. Meeting Dates
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RESPONSIBILITY ASSIGNED AND TIME SCHEDULE
REGIONAL CENTER:

1. Distribute Newsletter, Handbooks, and Information to ASC
2. As Needed and Produced

A.S.C.:

1. Assemble Mailing List of All LEA's in Area Served (October 10, 1966)
2. Pass the Word and Assemble (as needed)

The development of the Springfield Missouri Center is expected to be an
exemplary reading center which may be used by Title I schools in Southwest
Missouri.

3. Community Action Schools

Pilot projects in four of the region's largest population cinters where
typically disadvantaged urban areas have been identified (Wichita, Kansas;
Kansas City, Missouri; Omaha, Nebraska; and Tulsa, Oklahoma).

The Kansas City Community Service school is consistant of two parts{
Elementary School (Switzer Elementary) and Junior High School (West Junior
High School). Included in this report is an abstract prospectus and sample pages
from a progress report from the Community Action school to the office of the
Superintendent, Kansas City Public Schools.

PROSPECTUS

COMMUNITY SERVICE SCHOOL

The Community Service School will be the center of the community life for
grownups as well as children. This type of school is based on the recognition
that problems involving the education of disadvantaged youth are not confined
to the school alone but are inseparably related to the entire environment.
The Community Service4School will (1) éponsor courses and other activities
designed to improve the education and employ ability of adults and young adults
in the community, (2) operate or initiate neighborhood associations and clubs

and other efforts to organize citizens in the community, (3) coordinate a

variety of social, cultural, and medical services in the community,(4) improve
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recreational and leisure time opportunities in the community, (5) sponsor
programs to assist adults in becoming more effective parents, homemakers, and
citizens, (6) provide a full range of services and activities related to the
remediation of educational deficiences and improvement of learning skills among
students and adults. \

The chief responsibility of the project officer will be tc coordinate
projects dealing with the education of disadvantaged youth and to assist local
school districts in making the Community Service School Project operational.
Specific duties will be (1) to provide coordination between projects for
disadvantaged youth and other MCREL units and projects, (2) to organize and
disseminate all pertinent information flowing to and from projects being
coordinated; (3) to expedite and Eoordinate the expenditure of funds in projects
under my jurisdiction, (4) to have organized and coordinated advisory and con-
sultative groups which will assist in planning and conducting all projects and
some projects relating to the education of the disadvantaged.

In addition, MCREL will reimburse each local school district for the
employment of a qualified person to serve each of the four pilot Coﬁmunity
Service Schools as a community school service director. This person will be a
regular staff member assigned by the superintendent of the local district who
will work clcsely with the respective building principal in coordinating regular

school programs with extended day activities, work to encourage public under-

standing and support for the project and widespread participation in it, and

. seek out and interpret community r~actions and perceptions in order to build

programs genuinely desired and supported by local clients.

MCREL will finance the employment of a community service school counselor to
work in the various extended day and community action programs. He will be
under the direct supervision of the building principal during school hours and

under the community service school director during the extendel day. His major
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contribution will be the maintenance of good relations not only between regular

school personnel and spgcial program personnel but also between school personnel
and citizens in the community.

MCREL will provide the pilot school with consultation in the form of an
advisory committee on community service schools. The advisory committee as
finally constituted will consist of six prominent resource persons with
relevant backgrounds in the social sciences or other‘pertinent specialized
area. MCREL will assist in organizing and sponsoring committees to provide

assistance and advice in each of the communities in which a pilot school

will be located.




PROGRESS REPORT: THE COMMUMITY ACTION SCHOOL TO THE KANSAS CITY BOARD OF EDUCATION
THE SCHOO!l. DISTRICT OF KANSAS CITY, MISSOURI
Office of the Superintendent

PROPOSED TITLE I PROJECT - 1966-67 SCHOOL YEAR AND SUMMER 1967
(September 1, 1966 to August 31, 1967)

Fill out one set, original and duplicate, for each project. Turn in
the original; fils the duplicate. Fill out and attach one copy (3 pages)
of Part I, Base Data, Section D, Supplement.

Title of Project: Comminity Service School
School year 1966-67 November 1, 1966 to Summer, 1967, August 31, 1966

Type of Project (may be more than one):
Basic instruction

Supplemental needs
Supportive needs

Person Prosposing:__ Carlos A. Vasquez

Department Reponsible for Carrying Out Project:
Approved by:

Schools to be Included (Name Only): Switzer Elementary - West Junior High

Pupils to be served (Grade, Description, and Number): _Switzer Elementary
grades K-6, enrollment 823; West Junior High, grades 7-10, enrollment 454

Total 1,277 students

DESCRIPTION OF PROJECT

1. Diagnosis: (See page 4 of the attached pages numbered 4, 5, 6, and 7,
top three

Substantiate fully the Education Need you propose to meet. Show test
data, refer to publications, quote authoritative statements, etc. Be
specific and identify.
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" i

c.
d'
e'

Educational Need: (See page 5 of attached pages 4, 5, 6, and 7, top
paragraph, columns 2, 3, and 4)

Define and state the Educational Need you propose to remedy.

The community service school in this area will attempt to meet the

adult education needs and services of the neighborhood extending from

thirty-first street north to the river and from the state line to the

downtown area. This approach by the community school is intended to

upgrade the community image of education in this area.

Procedure and/or Program: (Be as specific and detailed as possible)

Possible activities which could be included in community school programs:

Sponsoring courses and other activities to improve the education and
employahility of adults and young adults in the community

Initiating or operating neighborhood associatioms, clubs, and other
efforts to organize citizens in the community.

Co-ordinating a variety of social, cultural, and medical services.
Improving recreational and leisure-time opportunities.

Sponsoring programs to assist adults in becoming more effective parents,
homemakers, ond citizens. .

Providing services and activities to remedy educational deficiences and
improve skills among students and adults, possibly including remedial
reading programs; projects to develop listening skills: cultural and
language enrichment programs; library iwprovement programs for emotionally
disturbed, mentally retarded and physically handicapped students;
pre-kindergarten programs; inservice teacher-training projects, and
project experimenting with improvad curricular materials and instructional
practices.

Evaluation: (State ways you think success, as stated in 2 above, can
be demonstrated)

Degree of community involvement. Number of courses or activities offered

in the after-regular-school program. Number of persons being served by

these courses or activites.

65




4. Teacher Education Proiject

Title I staff of the State Department of Education is interested and
is now exploring ways iﬁ which teacher-pupil behavior affect the educationally
deprived children. This phase of the Title IV MCREL opera;ion through the
University of Missouri and the Columbia Public Schools has given this
opportunity. The operation of this program will place fifteen teachers in
‘an experimental group at the junior and senior high schools of the Columbia

Public School system. Groups used will be homogeneous in nature to

allow the Title I personnel to observe behavioral patterns of both teachers

and pupils where educationally deprived pupils are involved. Video %aping

T - Ty TR

sessions will take place three times during each semester. (at the

beginning, middle, and end of each period)

The following is a general prospectus of the plan.

A STUDY OF THE USE OF VIDEO RECORDINGS EDUCATION

McRel VIDEO PROJECT
University of Missouri, Columbia
College of Education
The following pages contain the rational and general objectives ior
a series of studies concerned with the use of video recordings in teacher
education and a description of the 1966-67 Pilot Project (analytical techniques,

purpose, procedure; and hypotheses) which initiates the series.

I. Rationale

Teacher education focuses primarily upon the development of instructional

activities which will help pupils reach the objectives of education. Instructional
activities can be described by such dimensions as content (subject matter),
instructional materials (books, films, etc.), instructional equipment (chalk

board, overhead project, laboratory tables, desks, etc.), instructional area

(amount of space, lighting, ventilation, etc.), teacher behavior (as a
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functionary, planner, classroom manager, administrator of the curriculum,
guide, evaluator, etc.), pupil behavior (past experiences, abilities, skills,
involvement, motivation, interest, etc.), climate {emotional conditions), and
sequence of events. Each of these suggested "parts' of instructional
activities contain many variébles interrelated in many ways to form an
instructional system which has its own unique function. It is the task of the
teacher to collate these parts in such a way that the instructional system
will function in correlation to a given educational objective.

In the past the teacher has often been viewed primarily as a functionary,
a performer, a source and giver of knowledge; pupil-teacher interaction has
been mainly teacher initiated with literally no pupil-pupil interaction®: and
the spoken or printed word has served as the main avenue of transmitting and
receiving knowledge. The main emphasis has been placed vpon the symbol
rather than the referent in concept formation.

With the present explosion in knowledge, the proliferation of instructional
materials of all types (verbal and non-verbal), and the increase in awareness
of the relationships among the many aspects of personality.and learning, this
traditional approach to teaching with its emphasis upon "teaching techniques”
falls short of the task at hand. This approach fails to incorporate the
many instructional innovations (programmed materials, technological devices,
etc.) and organizational patterns (team teaching, independent study, etc.)
that are imposed upon the schools of today. Most.serious of all, this
approach does not consider a sufficient number of seemingly significant
variables functioning in a given instructional setting.

Today's teacher needs to consider the outcomes (learnings) of a given
instructional unit more carefully than ever before and to view the instructional

activities as creating conditions of learning. He needs to carefully consider
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all the significant "parts" (the entire instructional system) related to the
educational objectives under consideration and attempt to optimize the
conditions of learning so as to bring the learner as near to the objectives

as possible. Once he has carefully planned or developed his instructional

activities (selected the various 'parts" from an extensive repertoire and
according to a givan set of criteria--the general and specific objectives,
the pupils' past experiences, the interests and needs of the pupils, the
abilities and skills of the teacher, the efficienty or output over input,
etc.), he needs to try them out and then carefully analyze, modify, and

improve them before using chem again.

~E il

Accurate, comprehensive, and objective feedback is required for this
refining process. Video recordings, as compared with audio recordings,

. typescripts, memory, or an observer's ratings and records, give promise

of enabling a teacher to observe, analyze, redevelop (or continue development

by discovering alternative "parte"), evaluate, and modify instructional

activities more carefully and thus improve them to a greater degree in a shorter

1 period of time. Furthermore, video recordings facilitate the study (repeated
viewing and listening) of a given instructional activity by educational
researchers, supervisors, teachers, etc., resulting in identification of the

; Mparts" of the instructional activity or system, the functions of the

various "parts," the interrelationships of these "parts," and the relationships
{ of these '"'parts" to the synergy of the instructionalactivity or system.
} This in turn would facilitate the development of a "model" or exemplary
f instructional activity which could be recorded permanently (on film) and used
L for demonstration and study purboses in teacher education programs (both

: pre-service and in-service). Reducing these films to five or ten minute

2 lengths, loading them via a cartridge into a projector located near the presenter
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or discussion leader, and presenting various alternative instructional
activities relative to the educational objectives under consideration
could prove to be quite beneficial.

II. General Objective

A. To enable teachers (in both pre-service and in-service programs)
to improve their instructional activities by observing, analyzing, and
evaluating their recorded instructional activities.

B. To develop an encyclopedia of instructional activities (video
recordings, kinescopes, and film loops) which demonstrate the various types
of instructional systems (their respective parts, functions, intérrelationships
and outcomes) used in grades K through 12.

C. To determine the effect of objective "A'" above upon a teacher's
instructional activities (pre-service and in-service).

D. To develop a set of instructional materials (demonstrations, lectures,
illustrations, etc.) and instructional systems (private and independent
study, group procedures, and numerous practical experiences: simulated,
tutorial, small classes, large classes, etc.) for teacher education courses
(pre-service and in-service).

E. To determine the effect of objectivé "D" above upon a teacher's
instructional activities (pre-service and in-service).

I1I. Pilot Project, 1966-67

A Study of the Effect of Video Recordings in Pre-service Teacher Education

Pre-service teacher education includes instr&ltion (courses) in teaching
techniques (instructional activities) and an opportunity to put these techniques
or activities into practice (student teaching). However, observation has
shown that the instructional activities "covered" in the techniques courses

are not or possibly cannot be implemented to a relatively significant degree

in the classroom by student teachers. Pre-service teacher education needs to
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be improved by enabling student teachers to practice what they have been
taught.

During the past feﬁ years this problem (the failure of student teachers
to implement given instructional activities) has become increasingly acute due
to the changed nature of present day instructional activities caused by such
factors as the knowledge explosion, the development of instructional technology,
the increased emphasis placed upon pupil needs, the variations in instructional
organization patterns, etc. This problem can seemingly be overcome to some
extent by enabling student teachers to gain greater insight into their iastru-
tional activiiies through a careful analysis and evaluation of their teaching
performance, as recorded on video tape.

Analytical Techniques: Tools for analyzing instructional activities or

at least some apsects of instructional activities are needed. Among the

many dimensions or aspects or instructional activites, there ére a few which
have received considerable emphaéis during recent years. Three of these--
verbal interaction between teacher and pupils, group discussion roles, and
eliciting cognitive responses from pupils--have been selected for this |

pilot project due to (1) their relevance to concept formationg

(2) the extensive research related to these aspects of instructional activities,
and (3) the extent to which these dimensions have been defiped, subdivided,

and described (the descriptions of their component parts serve as analytical
tools). Stated very briefly and listed respectively, these three analytical
tools attempt to determine (1) the relative quantity of direct teacher influence,
of indirect teacher influence, and of pupil initiated talk, (2) the number of
building and maintenance "acts" (those "acts" that enhance the formation

of the given concept({s) under discussion) as contrasted by the number of

destructive "acts" occurring in a grotup discussion, and (3) the number of
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thought units (cognitive response elicitations and cognitive responses from

pupils) in each of thevlevels (Bloom's) of cognition.

Purpose: To ascert;in the relationship between the opportunity for
student teachers to observe, analyze and evaluate their attempts at implementing
instructional activities as ‘recorded on video tape, and (1) the extent to
which they implemented the following aspects of instructional -activities: verbal
interaction between teacher and pupils, group discussion roles, and elicitation
of cognitive responses from pupils; (2) the change in their attitudes as
measured by the Minnesota Teacher Attitude Inventory; and (3) the change in
their interests as measured by Strong's Vocational Interest Blank.

Procedure: The independent variable in this study will be the observation,
analysis and evaluation by a student teacher of his own instructional activities
as recorded on video tape (showing both student teacher behavior and the
corresponding pupil responses by means of a spli£ screen technique). A college
instructor in the field of generél instructional methods will assist the
studen: teacher in observing, analyzing, and evaluating the video tape
recordings. There will be three recording sessioné for each student teacher
(near the beginning, during the middle, and near the end of the 1967 Winter
Semester) each of about one to two hours durationm, recorded during a given
half day, and consisting of a variety of instructional activities. The
observation, analysis and evaluation will take place duriné a three-hour
csession scheduled within a few days following the recording session.

The dependent variables in this study will be (1) the extent to which
a student teac!2r implements the following aspects of instructional activities:
verbal interaction between teacher and pupils, group discussion roles and
elicitation of cognitive responses from pupils, (2) the change in a student

teacher's attitudes as measured by the Minnesota Teacher Attitude Inventory,
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and (3) the change in a student teacher's interests as measured by Strong's
Vocational Interest Blank.

There will be an ekberimental group and a control group, each consisting
of twenty secondary school student teachers equally divided betweer the
fields of English and social studies. The two groups will be matched on the
basis of their grade point averages, their Minnesota Teacher Attitude
Inventory scores, and their Strong's Vocationgl Interest Blank scores, using
Guilford's technique of arriving at a composite score. One me.aber from each
of the tw» groups will be assigned to a given cooperating teacher for a
half day of student teaching (on a staggered basis) throughout the semester.

During the first week of the 1967 Winter Semester (January 30-February 3)
the forty student teachers (both the experimental and the control groups)
will be given (1) instruction regarding the functions of the three aspects
of instructional activites under study (verbal interaétion between teacher
and pupils, group discussion roles, and elicitation of cognitive responses
from pupils), (2) practice in using the analytical techniques--instruments
or tools--which describe the nature of these activities, and (3) encouragement
in using these tools for self analysis, evaluation, and improvement.

Both the experimental and the control groups will have the same number
of video tape recordings made in a similar manner during the course of the
semester, but the control group will not have an opportunity to view their
recordings while the experiment is under Qay.

The extent to which each of the forty student teachers (the control group
as well as the experimental group) implement the aspects of instructional
activities, verbal interaction between teacher and pupils, group discussion
roles, and elicitation of eognitive responses from pupils, will be determ’ned

near the beginning ("pre-test") and near the end ("post-test") of the 1967
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Winter Semester. Two separate "evaluationé" will be made a few days apart
and averaged in each case. On each of these four occasions while the student
teacher is actively engéged in presenting information (fifteen to twenty
minutes) and guiding a group discussion (twenty to twenty-five minutes)
relative to a given concept or group of concepts, a carefully trained

observer will (1) make a record of the group discucsion roles (functional),

or building and maintenance '"~cts,' and nonfunctional, or destructive "acts")
as outlined by Hoover and scored by Bales, and (2) by means of an audio

tape recorder, make an audio recording of the entire "lesson." The record of
the group discussion roles will then (at a later date) be analyzed in terms
of the number of desired bﬁilding and maintenance "acts" as contrasted by

the anumber of destructive "acts." The audio recording will be played back
and categorized according to the Verbal Interaction Category System. The
categories will be tallied in the related matrix from which will be obtained
a measure of the "quantity" of interaction in terms of the percentage of
"pupil initiated talk," of indirect teacher influence, and of direct teacher
influence. Furthermore, three college instructors will read typescripts
(made from the audio recordings with the '"teacher talk' in capital letters)
of the student teaching '"lessons' and independently categorize (according

to Bloom's Taxonomy of Educational Objectives, Cognitive Domain) all
elicitations of cognitive responses from pupils (questions énd/or thought
units) and the actual pupil responses by indicating the classification number
on the typescript beside the respective responses or response elicitations.
The number and nature of these responses will then be tallied and the number
of responses in the more complex classes of respon;es will be compared with
those in the simpler classes of response. Neither the observers nor the

classifiers will be able to identify the experimental group members from the

control group members.
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During the first and last weeks of the semester, the Minnesota Teacher

Attitude Inventory and the Strong's Vocational Interest Blank will be administered

to all forty student teachers (both the control group and the experimental
group).

Hypotheses:

1. There are no significant differences between the changes in the
two groups in the mean number of building and maintenance "acts."

2. There are no significant differences between the changes in the

two groups in the mean number of time units devoted to "pupil initiated talk."

3. There are no significant differences between the changes in the
two groups in the mean number of time units directed to "direct" influence
of the teacﬁer.

4. There are no significant differences betweea the changes in the
two groups in the mean number of cognitive response elicitations.

5. There are no éignificént differences between the changes in the
two groups in the mean Minnesota.Teacher Attitude Inventory scores.

6. There are no significant differences between the changes in the
tvo groups in the mean Strong's Vocational Interest Blank scores.

Serving as liaison with the Title I staff are Mr. Hank Steere, Director
of Curriculum, Columbia Public Schools and Dr. John Votn, Professor of
Education, University of Missouri.

Central Midwestern Regional Educational Laboratory
(St. Louis)

The general information which includes an overview of the region,
program priority categories and activities,' organization of the laboratory,
maps and charts, are found in appendix E.

Program activities June 15, 1966, to September 1, 1966. Complete

summary found in appendix F.
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For the purpose of this evaluation the following comments are related to
tha CEMREL "Progress Report' June 15, 1966-September 1, 1966, as determined
between the Title 1 liaison from the State Department of Education to the
St. Louis Title IV Regional Laboratory in St. Louis.

Areas of Coordination and Planning:

Appendix F. Page 4, "Program Area Ciassroom Teaching and Learning."

The development of language curriculum through laboratory support shall be
studied with great interest by the Missouri Title I in relation to possible
innovative techniques, diffusion possibilities, and exemplary practices for
Title I schools.

Appendix F "Program Area System Design Application": Page 8, appendix F
"Stratification Study" seems to hold promises for position papers and/or
objective criteria in possible curricular design for disadvantaged in both
rural and urban areas. This notion also seems to hold true for the "Continuing
Conferences On Urban and Non-Urban Educational Problems” stated on Pége 9,
appendix F. Page 10, appendix F "Research in Urban and Regional Flanning"
educatien significant in inner city Title I planning.

Page 14, appendix F, Problem Area. '"Innovation, Diffusionm, and Persohnel
Development." Activities (Seminar on Educational Leadership in the Elementary

Schools) seems to have promises for systems development for administrators

which facilitates improvement of instruction such as non-grading, individualization

of instruction, team teaching, etc., which are significant in Title Y
organizations.

Page 17, appendix F Activities (The Readiné Specialist, Training Program)
It was hoped by the laboratory to engage as many Title I teachers in this
program as possible. At this time, this latter aspect seems to be the most

tangible coordinator to this date.

Appendix G program prospectus September, 1966 - December 1, 1967, for CEMREL.
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(d) Title V

The following is a listing of professional personnel employed under Title V,

PL 89-10 with a short déscription of how they interrelate to Title I, PL 89-10

activities.

NAME TITLE

William Clark General Supervisor
Ralph Parks General Supervisor
Donald Derrick Special Education

Consultant

e mn v e Ma o Cadabaem e m a

DESCRIPTION
It is the responsibility of the
general supervisor for supervision
of the total school program. The
general supervisor (1) reports to
Title I staff as to the Title I
activity iﬁ the various schools,
(2) disseminates significant infor-
mation within supervisory districts,
(3) conducts local workshops in
regard to ESEA and other matters,
(4) assists local educational agencies
in project development, implementation
and evaluation.
(1) Assist in Program Development of
those local educational agencies which
desire special educational programs
under Title I, (2) Acts as a resource
person in the preliminary and final
review of such programs, (3) Provides
¢ supervision of such programs and

assists in their evaluation.
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Alfred Bleckschmidt Director of Fine Arts (1) Acts primarily as a resource

person in review of projects, (2)
Assists in supervision of projects
and in establishment of evaluation
and diagnostic strategies for the
Fine Arts area. (See appendix H for a
listing of such art and music test
provided)

Robert Taylor Director of Health, (1) Acts as a resource person in
Physical Education

assisting the local educational
agencies in their needs in respect

to health and physical education,

(2) Assists through the conducting of
workshops and through project
visitation, (3) Is responsible for
preparation of state guide of school
nursing, (4) Has been pfimarily

responsible for the development of

the "Suggested Format for Title I

projects in Elementary Physical

Education:” which is an attempt to test:

pupils in cognative and affective as

well as psyco-motor behaviors and skills
Copy of this test found in appendix I. |
Eugene W. Dabbs Director Data Processing Served as coordinator between Title I |
evaluation staff and the key punching

service located at Tipton, Missouri.




Kent Barber Director School Law

John Lawrence Coordinator PL 89-10

(e) Describe the successes in developing and implementing projects relating

(1) Serves as a resource person in

regafd to legal requirements concerning
participation of nonpublic school
pupils, (2) Provides legal.information
pertaining to the operation of
cooperative projects, (3) Advises with
Title I staff concerning the operation
of Title I in relation to total

school program.

(1) Provides general administrative
functions in the over-all operation

of Titles I, II, and III within the
state, (2) Provides assistance to

directors and supervisors in Titles

1 and II in preparation of guidelines

and criteria for project review.

Title I with other Titles of ESEA.

In general, the interrelationship between Title I and the other Titles

has been slow to develoﬁ; however, the strength which underlies a more unified

relationship is:

(1) The philosophy of the state and local agencies in planning interrelationships

and

(2) Utilization of Title V personnel.

(f) Describe the problem areas _involved in developing and implementing

projects relating Title I with other Titles of ESEA.

(1) Lack of time on the part of state and local agencies for rational

planning design.

(2) Lack of supervisory staff at the state level to assist in planning

interrelationships
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(3) Late beginning date of Title II of ESEA

(4) Late beginning date of regional labs in Title IV

The process of estaﬁlishing working liaison between state agency and
regional laboratories is proceeding. Contact personnel from both
regional laboratories have indicated increasing interest in providing
assistance to LEAs in regard to Title I.

(g) Suggestions or recommendations for revising the legislation that

would facilitate a more effective use of Titles II, III, IV, and V in reinforcing
Title I.

None at present. More experience with all Titles will provide further

avenues for coordination of the services provided by each Title. w
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The preceding chart -shows the major emphasis in cooperative project

planning.

(b) Describe the problem areas involved in developing and implementing
cooperative projects between two or more districts.

(1) Lack of time during first year for joint planning between districts.

k2) There was the misconception in the initial months of the program
that the submitting agency was the administrative agency and there was not
autonomy of funds within the cooperative organization.

(3) Problems in uniform data collection systems between the member

schools of the cooperative project.

(c) Describe any suggestions or recommendations for revising the legis-
lation concerning cooperative projects between districts.

The following amendments will encourage cooperative projects between

districts.

1. Section 104 amends sec. 203 (b) of Title I, Public Law 89-10. The

section would establish as a minimum of 10 low-income and AFDC children for

eligibility purposes. A new provision requires the payment per low-income

child to be based upon 50 percent of the state average or 50 percent of the
national average per pupil expenditure, whichever is higher, effective fiscal
year 1968. The section would also amend the definition of "average per pupil

expenditure" in a state to make it clear that all expenditures (and not simply

local expenditure) in the state for free public elementary and secondary

education should be included in the computation.

2. Section 109 would amplify the existing requirements that programs be

of adequate size, scope, and quality adding the requirement that a program
must involved an expenditure of not less than $5,000 which requirement may be

reduced upon determination that it would be impossible for a local educational




agency to join effectively with other local educational agencies for the pur-
pose of meeting this requirement for such reasons as distance or difficulty

of travel.
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9. NON-PUBLIC SCHOOL PARTICIPATION:

(a) What steps have been or are being taken to encourage initiative of
local administrators in contacting non-public school officials?

Within the context and intent of thc legisiaticn criteria were established
for project approval which required the LEA's to make provisions for partici-
pation of eligible non-public sclhool children residing in qualified attendance
areas. Constitutional and statuatory limitations in the state made dual enroll- :
ment and shared time impossible consequently many projects contained elements

which extended the school day or provided for summer activities. LEA's having

A T V- Py

resident children who attended non-public schools were requested to plan Title
I activities which would meet the needs of educationally deprived children at-
tending both public and non-public schools. Joint planning between officials
of public and non-public schools resulted.

(b) What successes have been experienced in developing and implementing
public and non-public school cooperative projects.

The outcome of joint planning in Missouri resulted in the development of

several different types of project activities:

PROGRAM . TYPE OF PARTICIPATION
] Summer School Full participation of eligible non-~public

school children in qualificd attendance areas.

Before and after school Full participation of eligible noa-public
programs : '
school children in qualified attendance areas.
L Kindergarten | Full participation of non-public school chil-

dren in quglified attendance areas.

Guidance and Counseling Home visitations to assist children; also,

professional personnel stationed on public

school grounds after school.
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Cultural Enrichment Participatibn in activities which took place
on the premises other than public school
grounds. (Field trips, educational tours, etc.)

Library and Curriculum Participation by non-public school children
Materials Center

thrcugh use of books, supplies, and equipment

on loan for use of non-public school premises.:

The preceding is a listing of major types of programs conductad, which involve
non-public participation.

The relationships between the St. Louis public school district and the

non-public schools in the city area have been quite good. Mr. Paul Jabkar,

Principal, Holy Cross Lutheran (coordinator of federal programs) School,

Missouri Synod and Father John Bokel of the St. Louis Arch Diocese,

are the non-public liasions to Dr. Gerald Moeller, Director of Federal Programs,

St. Louis City system.

The following indications have been noted in cooperation in the St. Louis
area: (1) The selection of materials and the development of audio-visual cata-

logs by cooperative effort; (2) Curriculum development in special areas such

as speech correction, reading, along with the necessary equipment and supplies

for program implementation are shared by public and non-public schools; (3)

L There was an inservice education class in remedial reading and spelling at
Harris Teachers College involving 1,500 teachers for one college credit. This
* was at no cost for 300 private school teachers; (4) A permanent library com-

T mittee has been established including committee members .from private and public
schools for the establishment of criteria, materials selection, and planning

3 and organizing for St. Louis school libraries.

Relationships between the Kansas City School District and the Parochial

Schools. The relationships between the school district and the parochial
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schools under the provisions of Title I very‘often reflect the conflict between
the Title I legislation and the existing state constitutlional law setting forth
separation of church and‘state. Confusion developed around what kind of ser-
vices could be legally provided by the school district in its collaboration
with the parochial schools. The question, up to this point, is unresolved.
Consequently, the choice of program is restricted.

Participation of parochial schools in programs developed by the public
school has been most active in the in-service programs. In general, on a
practical basis, relationships between parochial and public schools have pro-
ceeded without mejor difficulty.

(c) What problems have been experienced in developing and irplementing
public and non-public school cooperative projects.

Legal and constitutional liﬁitations caused problems in regard to partici-
pation of non-public school children.

(1) State Constitution, Article IV, Section B states, in summary, that
public funds may not be used to aid‘any religious creed, sectarian purpose or
to sustain any private or public school controlled by any religious creed,
church or sectarian determination.

(2) Section 167.031 RSMo Supp 1963 states: "Every parent, guardian or
other person in this state having charge, control or custody of a child between
the ages of seven and sixteen years shall cause the child to attend regularly
some day school, public, private, parochial or parish, not less than the
entire school term of the school which the child attends"...

(3) Decision of Sam C. Blair, Circuit Judge, Cole County, Missouri, Octo-
ber 12, 1965, in summéry: The decision stipulates that pullic school officials
may not esfablish classes in parochial schools (violation of constitution).
Public schools may not offer part-time enrollment of children enrolled in

parochial schools (violation of Section 167.031 RSMo Supp 1963).




_ (d) Describe any suggestions or recommendations for revising the legislation
concerning public and non-public school participation. :

None relating to federal legislation.
Table 7

Types of Arrangement in Title I Projects for Nonpublic¢ School Children

Number of Number of Nonpublic
Times of Participation Projects School Children

On public school grounds only

During the regular school day 0 0
Before school 0 0
After school 13 455
Weekends 8 312
Summer 0 0
Subtotals 21 767
On nonpublic school grounds only
During the regular school day 6 759
Before school 0 0
After school 2 67
Weekends 0 0
Summer 0 0
Subtotals 21 826
On both public and nonpublic school grounds
During the regular school day 4 131
Before school 0 0
After school 1 4
Weekends 1 2
Summer 2 31
Subtotals 8 168
Or,_other than public or nonpublic_school grounds
During the regular school day . 0 0
Before school 0 0
After school 1 12
Weekends 0 0
Summer 3 391
Subtotals 4 403
Total 41 2,164

*Based on sample of 302 LEA's. This figure is not an unduplicated count.




10. SUPPLEMENTARY MATERIALS®

E (a) If your state has printed state guidelines or disseminated other
; publications for implementing Title I programs, please enclose 5 copies of
' each.

(1) Regulation and Guidelines See Appendix J.
(2) Title I Evaluation Guide See Appendix K.

*Note Five copies of each under separate cover.

(b) If vyour state has contracted for evaluations of Title I programs or
if LEAs have contracted with outside agencies for such evaluations, please
enclose 5 copies of each evaluation.

Contract with Mr. Abb Vaughn, St. Louis University See Appendix A.

| (c) Submit a compilation of objective measurements of educational attainment
for programs funded under Title I. (For example, a table of pre and posttest
scores for a group of projects having similar objectives and using the same

1 standardized instrument and given at similar times.)

* Additional analysis provided for in Appendix A.




Objective Measures of Educational Attainment: Pre-and Posttest results for
Subsample B; California Achievemznt Test

(a) (B) (C) (D) Per

_ Pretest Posttest ' Cent
Length Below Above Below Above Gain
of S50th 50th 50th - 50th or

Time Percentile PercentileFercentile Percentile loss,
Between Per - Per Per Per Cols

Subtest Grade Tests N n Cent n Cent n Cent 1n Cent D~38

| 1-3 6-10 71 35 49.29 36 50,70 25 35,21 46 64,78 14.08
| 4-6 6-10 54 40 74,07 14 25,93 30 55.56 24 44,44 23.51
Reading : :
7-9 6-10 39 25 6579 14 36,84 20 52,63 19 50.00 13,16 ;
0-12 6-10 16 8 50,00 850,00 743,75 956,25 6.25 ‘
1-3 6-10 71 37.°52,11 34 47.89 24 33,80 47 66.20 18.31
4-6 6-10 54 23 42,59 3157.41 20 37,04 34 62,96 .5.55
Arithmetic , ;
7-9 6-10 39 20 52,63 19 47,37 19 47.37 20 52.63 5.26
10-12 6-10 16 10 62.50 6 37,50 6 37.50 10 62,50 25.00
1-3 6-10 71 30 42.25 4157.75 20 28,17 51 71.83 14.08
4-6 6-10 56 37 68,52 17 31.48 30 55.56 24 44,44 12,96
Language : .
7-9 6-10 39 21 55,26 18 47,37 21 55.26 18 47.37 0O
| 0.-:12 6-10 16 7 43.75 956,25 5 31.25 11 68,75 12,50
1-3 6-10 71 34 47.89 37 52,11 22 30.99 49 69.01 16.90
. 4-6 6-10 54 27 50,00 27 50,00 22 40.74 32 59.26  9.26
" Spelling i
7-9 6-10 39 22 57,89 17 44,74 27 7k,05 12 28.95 -15.79
10-12 6-10 16 7 43.75 . 9 56.25 8 50,00 8 50,00 - 6,25
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Objective Measures of Educational Attainment: Pre- and Posttest results for
Subsample L; Metropolitan Achicvement Test

Pretest Postest Per

Weeks (A) (8), (©) (v) Cent
Length " Below Above Below Above Gain
of 50th 50th 50th 50th or

Time , Percentile Percentile PercentilePercentileloss,
Between Per Per Per - Per Cols

Subtest Grade Tests N n ant n Cent n Cent n - Cent D~ B

J : 1-3 16 -20 76 48 63.15 28 36,84 4 52,63 36 47,37 10.43
Total 4 -6 16 -20 110 71 62.83 38 33.63 60 53,10 50 46,90 13,27
| Arithmetic

7-9 16-20 89 61 68,54 28 31.46 58 65.17 31 34,83 3.37

9 10 - 12 16 = 20 49 37 75.51 12 24,49 35 71,43 20 28,43 16,33

1-3 16-20 76 44 57.89 32 42,11 32 40,79 45 59.21 17,10

Total 4 -6 16 - 20 109 63 58,33 46 42,59 59 34.63 50 46,30 3.71

. Reading ‘ :
10 -1216-20 50 36 72,00 14 28,00 35 70,00 15 30,00 2,00
L-6 16-20 69 30 43,47 39 56,52 30 43,47 39 56,52 O
Science 7-9 16-20 8 72 80.89 17 19.39 57 64,04 32 35.95 16.58
10 - 12 16 - 20 49 40 81.63 9 18,37 35 71,43 14 28,57 10,20
4L-6 16-20 69 34 49,27 35 50,72 30 43,48 39 56,52 5,80
Social : o '
: Studies 7-9 16-20 8 67 76,00 22 2500 61 69.31 28 31.82 6,82
10 - 12 16 - 20 49 44 89,79 5 10,20 41 83.67 8 16.33 6.13
_ 1-3 16~-20 76 43 56,58 33 43,42 28 36,84 48 63.16 19,74
) : L-6 16 -20 110 74 67.27 36 32,72 61 55,45 49 44,55 11,83
Spelling
: 7-9 16 -20 89 56 63.64 33 37.50 50 56,81 39 44,32 6,82

10 - 12 16 - 20 50 42 84,00 7 14,00 38 76,00 12 24,00 10.00
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(d) Continue to supply complete data on the previously submltted 10%
sample of approved fiscal 1966 grants.

List of schools included in previosuly submitted to USOE (See Appendix L)

Full dacia on 10% sample under separate cover.
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COMPREHENSIVE ANALYSIS

Each question in this section is to be answered separtely for each of
the five Standard Metropolitan Statistical Areas (SMSA's) listed below.

1., STATISTICAL INFORMATION

N' LEAs Average
with ap- Cost
proved Funds Non- Per
Title I  Actually Cols 5, Public Fublic Not Pupil

SMSA programs Committed 6 & 7 School Schoool Enrolled Cols 3/4

1 2 3 4 5 6 7 8

A 1§ 196,575.00 2,252 1,917 335 0 $87.00

B 1 33,366.00 484 242 0 242 69.00

C 33 691,732.00 9,104 7,913 938 2535 76.00

D 42 3,086,710.00 34,605 31,575 2,562 468 89.00

E 225 4,968,160.00 56,670 52,937 2,027 1,706 88.00
Total¥* 302 $8,796,543.00 103,115 94,584 5,862 2,669 $87.00

* These figues based on data from 302 LEAs.

2. ESTABLISHING PROJECT AREAS:

List in rank order the most widely used methods for establishing project
areas. (For example, census information, AFDC payments, health statistics,
housing statistics, school surveys, etc.)

* Additional analysis provided for in Appendix A.




Rank-Order and Frequency of llethods of Establishing
' Project Areas

StSA Classifications é | over..z
A2 BY c D: E all
fethod Rank £ Rank f PRank £ Rank f Rank f VRank f
Census information o o 1 1 6 2 512 54 5 59
AFDC payments 1 1 0 1 22 1 34 1195 1 252
Health statistics 0o 0 1 1 4 8 4 14 4 64 4 87
Guidance records o 0 1 1 3 15 3 24 3 81 3121
School Surveys 1 1 0 o0 2 21 231 2135 2188
Housing statistics o o .0 0 1 1 6 3 6 25 6 29
0 0

Other welfare data 0 0 5 3 7 1 7 11 7 15

@por this Subsample, there was only one LEA each for Classes A and B,
Since each LEA used each mothod (vhere there are entries in the table) with the
same freguency, the ordering procedure led to tied ranks.
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3. NEEDS:

List in rank order and describe the most pressing pupil needs in vour
state that Title I identified to meet. (For example, inadequate command of
language, pcor health of children, inadequate nutrition, speech defect, etc.)

* Additional analysis provided for in Appendix A.
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s

‘ Pupil Necds for which Title I Projects were Designed:

: Instructional Areas

!

3

i * Rank Order - Over-

: SMSA Classifications ' All

Pupil Needs Al Be C D E Rank

| Improvenznt in Reading 1 - 1 1 1 1
Improvement in Mathematics 1 - 2 2 3 2
Participation in Kindergarten progran 1 4 2 3
Improvement in Language Arts 1 -~ 3 3 4 3
Physical Education Activities — - 6 9 5 4
Cultural Enrichment 1 —— 4 5 6 S
Music Activities ——— ——- 6 6 7 6
Irprovement in the Social Sciences 1 8 9 7
Correction of Speech Dzfects ——— - . 6 7 8 8
Improvement in Science - ——— 6 7 9 9

E Art Experiences | ‘ -—- ——— 5 6 11 10

| Pre-vocational experiences in

E Industrial Arts and Home Economics —— — —— 10 —— 11

|

| More time for Individual Instruction ——— ——— 6 10 10 12

E Improved instruction in Vocational

Skills —— ——— 6 10 12 13
L Pre-school Expericences ——— 1 6 - 13 14

Special Services for Mandicapped
| Children —— ¢ - 1 —— ——— 15

f' aror this Subsample, there was one LEA each for Classes A and B. Entries
| in the table for each project for these LEAs led to tied ramks.
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Pupil Needs for which Ticle I Projects were Designed:
: Ancillary Services
Fank.Order Over-
‘ SMSA Classifications . . all
Pupil Needs A% B3 C . D E Rank
Inproved Physical Health Services 1 2 1 1 1 1
Improved Library Services ——— ——— 1 1 2 2
Development of Curriculum HMaterials ——— - 2 3 2 3
‘ Provision of Guidance and Counseling —— oo 2 4 3 4
r Improved Nutritional Health . w— 2 4 3 S
| Development of Tutoring Centres .
] . (for individual instruction) ——— 2 5 6
In-Service Training for Personnel 1 ) R 4 6 7
i Provision of Social Workers | .- 2 4 - 8
) Provision of Psychological ‘
Services 1 -2 2 ——— — 9
i Improvement in Average Daily
ﬁ Attendance e - e - 4 9
2 aFor this Subsample, there was onc LEA for each of Classes A and B,
i Entries in the table for each project for these LEAs led to tied ranks.




4. LOCAL EDUCATIONAL AGENCY PROBLEMS:

Indicate the principal problems local officials encountered in implementing
projects. (Be specific--for example, if lack of personnel is a problem
indicate what types of personnel)

* Additional analysis provided for in Appendix A.
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Principal Probleus ia Operation of Title I Projects

/ X o » o
SHSA Classifications 0ver—<§1
A B C E . D. all A£J
Problens Rank £ Rank f Rank £ Rank £ Rank £ Rank f
Lack of Personnel 0 o e 0 2 8 1 15 2 80 2 103
Lack of Space in which |
to conduct Project 0o 0 0 O 3 7 2 14 1l 83 1 104
Lack of Attendance by '
Students 0 O 0 O 2 8 3 13 4 38 4 59
1 - -
Lack of Cooperation by 0 0 0 O 4 4 5 2 5 22 5 28
" Parents .

Other 6 0 0 0 1 9 & 7 3 46 3 62
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5. PREVALENT ACTIVITIES

List the most prevalent types of Title I activities in your state.

% Additional analysis provided for in Appendix A.
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Combined Rank Order for Types of Project Activities that Commonly Received
Title I Grants: Instructional Areas and Project Services

. , . Per B Per
Rank Activity f Cent Rank ~ Activity f Cent
1 Reading | 180 25.00 19 3Food Services--Lunch 6 .83
2  Mathematics 71 9.86 20 @Business Education/
~ Office Occupations 5 .69
3 Health Services 52 7.22
21 2@Tutoring ¢ After School
4  3Kindergarten 46 6,39 Study Centre Services S .69
5 3English Language Arts 46  6.39 22 Inservice Training 4 «56
6 - Summar School 44 6,11 23 2pre-Kindergarten 3 42
7 Teacher Aides & other 24 ¥school Social Work
Subprofessional Help 41 5.69 Services (including :
Home-School Vigiting) 3 42
8 Library Services 30 4.17 a
25 “General Elecmentary &
9 Pphysical Education/ ' _ Secondary Education 2 «28
Recreation 25 3.47 ,
26 %special Education for
10 2Cultural Enrichment the Handicapped (not
--Ceneral 25  3.47 including Speech Therapy) 2 .28
11 Curriculum Materials 27 2Food Services--Other 2 28
Centre Service 24 3,33
28 Zpsychological Services = 2 .28
12 Science 18 2.50 a
: , 29 “Attendance Services 2 .28
s 13 Music 17  2.36
‘ a 30 2lome Economics 1 .14
i 14 Social Studies/ : _
ﬁ Social Sciences 16 2,22 31 3ork-Study 1 14
3 15 2speech Therapy 16 2.22 32 ®Food Services--Breakfast 1 W14
% 16 Guidance & Counseling 14 1.94 33 @yaiver of Fees for Dooks,
- Supplies, & Materials 1 .14
. 17 Industrial Arts/ ]
-~ Cther Vocational 10 1.39 34 Zrransportation Services 1 14
? 18 ZReductional of Class
2 Size/Additional :
' Teaching Staff 6 .83
- 3yied ranks.
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Rank Order for Types of Project Activities that Most Often Reccived
Title I Grants, by SiSA Classification: Instructional Areas

SMSA Classifications ' Over="J¥
A B c D E all »
Instructional Areas Rank £ Rank £ Rank f Rank £ Rank f Rank f

Art — 6 1 7 7 13 4 10 12
Business Education/
Office Occupations = — === === —— - 6 1 11 1 14 3 12 5
Cultural Enrichment 1 1 ——— - 5 2 6 8 8 12 6 23
-~Ceneral
English Language Arts === === —— ——— & 4 3 13 6 22 & 39
Raading 1 1 ——— e 1 25 1 31 1 101 1 158
Home Economics 11 1 e o 15 1
Industrial Arts/

Other Vocational ——— e wee 11 1 eem e 15 1

Kindergarten 1 1 ' ——— 5 9 2 34 3 44
Mathematics 1 1 ——— e 2 6 2 18 3 32 2 57

Music = m=e ee- N 6 1 7 7 9 9 8 17

I Physical Education/
| Recreation —————— ——— o 6 1 10 & 7 1 7 19

Pre-Kindergarten @ = === === 1 1 6 1 e - 15 1 13 3

Science e 6 1 8 6 11 7 9 14

| Social Studies/
L Social Sciences ——— - 9 5 1 7 10 12

General Elementary &
Secondary Education - 6 1 11 1 e = 14 2

r Speech Therapy = =~ === === T 8 6 10 8 9 14

(Table continued on next page.)
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Rank Order for Types of Project Activities that lMost Often Received

Title I Grants, by SiSA Classification:

Instructional Areas

SMSA Classifications

c D E

Over-\"
All

A B

Instructional Areas Rank £ Rank f Rank f Rank £ Rank £ Rank £
Special Education
for the Handicapped
(not including
Speech Therapy) 1 1 - 6 1 11 1 oo ween 13 3
Sunmer School B 3 5 4 10 5 24 4 39
Work=Study ——— - mee e - w-e 11 1 - e 15 1
Reduction of Class Size/ :
Additional Teaching Staff- 11 1 12 5 11 6
Teacher Aides & Other
Subprofessional Help e m—— - 6 8 & 27

.......




Rank Order for Types of Project Activitics that Most Often Received
Title I Grants, by SiSA Classification: Service Activities

S}SA Classifications . . Over-

g A B c D E - all

Service Activity Rank £ Rank £ Rank £ Renk f Rank f Rank f

Food Services-=Lunch === === cee oo 2 1 h -2 3 - & & 17

Waiver of Fees for

Books, Supplies, &

Materials - mme eme eee e 6 1 8 1

Health Services 1 1 2 1 1 4 1 6 1 33 1 44

Psychological Services 1 1 2 1 2 1 - ~ 7 3

School Social Work

Services (including

Home=-School Vigiting) === o== =c= o= 2 1 2 4 e o= 6 3

Attendance Services —— e mee mee ewe eee ees oo & 3 6 3
Guidance & Counseling === === === === 2 1 & 2 3 2 7 &

Library Services ——— e me— e 1 4 1 6 2 18 2 28

Curriculum Materials

Centre Service 2 1 3 3 2 18 3 22

Tutoring & After School

Study Centre Services === ==c === === oo oo 2 4 5 2 5 6

Transportation Servicese—= === === == co= o== 5 1 e== === . 8 1

Inservice Training -1 1 1 2  eee - 4 2 6 1 5 6

Other ——— - 2 1 2 1 o= mee wee e 7 2




6. INNOVATIVE PROJECTS:- .

List and briefly describe innovative and/or exemplary projects or

%f activities that include new approaches for each classification of LEA.
Please specify state project number. (One criterion in selecting an
innovative project is whether it merits dissemination to other LEA's
with similar characteristics.) Also include human interest materials or
incidents involving Title I projects.

[ SUMMARY OF TITLE I PROJECT

[ Name or Title of Project: "Rooms of Twenty"

Name of School System Implementing Project: St. Louis City Public Schools

|
& Name and Title of Person Writing this Summary: Mr. John Allan, State Supervisor

Rooms of twenty pupils selected from non-graded primary systems for
. intensified instruction in the basic content areas. The rooms are related
to the specific academic needs of the pupils invo._ved and other instructional

apparatus to meet these needs.

The evaluation of achievemen£ in these areas special rooms has shown
a great deal of work at the completion. Children are integrated back into
| the regular instructional program as determined by progress and age.
CLASS A State Project #1
SUMMARY OF TITLE I PROJECT

| Name or Title of Project: Comprehensive Program for Early Langauge Development and
. Remediation for the Educationally Disadvantaged

| Name of School System Implementing Project: University City Schools

Name and Title of Person Writing this Summary: Mr. Leo Grebe, State Supervisor

This project is a comprehensive approach to remediate the disabilities of

g educationally disadvantaged children through the use of (1) a language

- diagnostic clinic, (2) an inservice education program for regular classroom
E< teachers to enable them to utilize the clinical prescriptions, and (3) the use of
U

[ ’
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special teachers in three schools with theuhighest incidences of economically
and educationally deprived children.

CLASS B State Project #657

; SUMMARY OF TITLE I PROJECT

Name or Title of Project: Webster Pre-Kindergarten to grade six extended
Opportunities Program

Name and Title of Person Writing this Summary: Mr. John Estelle, Staﬁe Supervisor

! Name of School System Implementing Project: School District of Webster Groves
g Program which includes eight weeks pre-school program interdisciplinary

in nature to include school community resources. Nine weeks--inservice program

: for testing specialist; this is consistant of a study of cognative and
affective processes as well as evalution design which may be used in project
evaluations. A six weeks summer workshop for teachers to include grotup
process training and behavior oriented objectives.

CLASS C . State Project #636

. SUMMARY OF TITLE I PROJECT

1 Name or Title of Project: Expanded services to handicapped children of the
i special school district of St. Louis County

Name of School System Implementing Project: Special School District of St. Louis

Name and Title of Person Writing this Summary: Mr. Glenn White, State Supervisor

The project is designed to provide new and broadened curriculum and
expanded services to children. The following exemplary an& innovative
i components are included: (1) social work service, (2) visiting teacher
g service, (3) speech and language development, and (4) driver and traffic
safety education.
CLASS C " State Project #608

SUMMARY OF TITLE I PROJECTS

| Name or Title of Project: Inservice Teacher Education for Educationally Depriveq

5 Name of School Svstem Implementing Project: Cape Girardeau School
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Name and Title of Person Writing this Summary: Mr. Donald R. Shire, State Supervisoi

Tie public schools of Cape Girardeau in cooperation with the University
of Missouri are conducfing a two-year planning strategy session on the
nature of the educationally deprived children in the area as well as to
determine certain instructional changes to be implemented within the
curriculum to meet the needs of these people.

Consultants are called in for two-days sessions to work with teacher

groups as well as administrators. Evaluation to this point has been

)

1

essentially in light of changing teacher behavior. |
CLASS D State Project #322

SUMMARY OF TITLE I PROJECT

Name or Title of Project: Interdisciplinary Team Approach, Junicr High

Basic Content Areas

Name of School System Implementing Project: Columbia Public Schools

Name and Title of Person Writing this Summary: Mr. Dorald R. Shire, State Supervisor 1

The implementation of this project consists of a summer workshop for
the development of instructional strategies and group process work with a
team of four members. Instructional implementation beginning in the fall

of 1966 with four teachers, four sections of children with an independent

study area, large group instructional area,.multi-graded and independent
learning area in the instructional process.
A strong emphasis on behavior oriented objectives is being stressed.
CLASS D State Project #918
SUMMARY OF TITLE I PROJECT

Name or Title of Project: A program for building positive individual attitudes

within the educationally deprived child for the
purpose of developing better child human relations
in the schocl, home, and community through
increased specialized personnel services.

Name of School System Implementing Project: Fulton #58 Schools

Name and Title of Person Writing this Summary: Mr. Donald R. Shire, State Supervisorﬁ

116




To provide preventive measures and a fbllow-up program to assist
educationally deprived children in grades K-12 to adjust better to the
school situation througﬁ individual counseling, home visitation, and
increased health education and services.

CLASS D State Project #248

SUMMARY OF TITLE I PRCJECT

Name or Title of Project: Development of Audio-Visual, Learning Laboratory,
Equipment and Resource Center

Name >t School System Implementing Project: Lincoln County R-1I

Name and Title of Person Writing this Summary: Mr. Donald R. Shire, State Sﬁpervisor
The development of an elementary learning center equipped with multi-media
concept. Students are scheduled into the center as individuals or small
groﬁps in relation to cheir diagnosed learning needs. The center is staffed
by professional and non-professional persons.
CLASS E , State Project #3
SUMMARY OF TITLE I PROJECT

Name or Title of Project: Installation of teaching machines for remedial teaching

Name of School System Implementing Project: Ralls County R-II (Center)

Name and Title of Person Writing this Summary: Mr. Donald R. Shire, State Supervisor

Ten autotutors Mark II have been purchased along with assorted programmed
learning machines plus films in reading and math. The intent being to
supersaturate the educational environment with alternatives of media to meet
diagnosed learning needs.

CLASS E | State Project #444
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HUMAN INTEREST SUMMARY
by SMSA Classification

THAYER R-II . Class E State Project #151

A little girl was looking at a cclored picture of an elephant. She
immediately associated the color of the elephant with the mouse and
made the statement that it looks from the picture to be the same size of
a mouse but she knew it wasn't. She asked the teacher to také the book
home that had this picture so she could show it to her mother, and she
developed quite aa interest in the elephant. Upon bringing the book
back to the teacher, she said, "My mama has promised me a trip to a
zoo so that I may see a real elephant;"

One afternoon as usual we were sending notes home to parents remindiné
them of P.T.A Founders Day program that evening. 0f course this was done
the last minutes of the day and the teacher passed them out and told them
to be sure to take them home to their parents. One little fellow, very
much disturbed, said "I don't have any parents.” So teacher held the
children for a moment and very carefully explained to them that your
parents are your mother and daddy. He was thoroughly satisfied then,
took his P.T.A. note, and happily headed toward the bus.

One little girl had a fear of dogs. On the playground a litcle dog
came trotting by and this little girl became terribly frightened. Another
little girl, much smalier than she, picked her up and carried her into the
building, sat down on the chair, held her on her iap, and talked to her

like a mother about a dog not hurting her. (Incidentally this little

mother-girl had a baby brother or sister at home that she had been caring for,

and in her conversation she implied such to the girl that was frightened.)
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This we felt quite typical of the attitude of our children in this
project toward the multi-ethic edition of our readiness program lends proof
to the fact that througﬁ a little child's eye all people are equal. Not once
did they make any remark about some of the children pictured being of a
different color than they. |

One child had the habit of taking things and all efforts of the teacher
failed. This child changad Qer habit as a result o’ group disapproval by
her classmates. She developed a desire for her behavior to meet approval
of her classmates and stopped taking things and remained that way until

the end of the year.

SENECA R-VI1I Class E State Project #371

A number of teachers came into the office "o pick up some new globes
that had arrived. They commented on ho& attractive and up-to-date the
globes were and then returned to.their rooms, taking their globes with them.
-Miss X remained after the other teachers left. She mentioned to the secretary,
who had been.checking out the globes to the other teachers, that the globes
were attractive but that they were out of date. A look of astonishment came
over the secretary's face as she replied, "I don't know what you mean, we
purchased the latest globes that could be bought and I don't understand
what you mean". To this Miss X replied, '"The globes are out of date because
as the Bible says, the world is square". She went on to say that John Glenn
had proved this as a definite fact. She became rather indignant when we did
not agree with her point of view. With this incident in mind, I am not sure

if we are educating educationally deprived students or teachers.

4
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WEAUBLEAU R-III Class E State Project #359
While remedial work has its disappointments, it also can bring its
happy moments.
After working with Jerry, a second grader, in remedial reading for

sometime, Miss Nelson decided that it would be beneficial for him to get more

practice in reading easy stories. Since he wasn't reading independently
and since her time was limited, she attempted to send a book home and
encouraged him to read to his parents at home.

After some firm persuasion, Jerry finally took an easy storybook home.

The next morning he came to class with his book clutched to his chest and a

o T A R L T L A AT

twinkle in his eye. He informed Miss Nelson that he had read the story of
the "Pancake Man" to his father. While Miss Nelson was still beaming over
that accomplishment, he inquired if she would like to know what his father
had said after he had finished reading the story to him. Miss Nelson was

afraid to ask what his father had said, considering the many ups and downs

she had had with Jerry. But she had no alternative but to say she would

like to know what Father had said. Jerry, grinning from ear to ear, said,
"My father said 'why, that old fox gobbled that pancake right up and didn't»
even put syrup on him'."

FAIR PLAY R-I1I Class E State Project #701 ]

The Remedial Reading classes in our school are small enough so that
4 ‘ individual attention can be given and there is an attempt to make the
learning as interesting and as pleasant as possible. When class was
dismissed one day, a second grader said, "How come it's so fun in this

L]

room?"

In a fourth grade class session, the beginning team of the consonant
blend "fr" was being discussed. When asked what words they could remember

that started with the "fr" sound, a number of words were correctly given.
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One boy raised his hand and said that he knew another "fr" word: the word

"$frill". It was thought that he was a little too young to know what a "frill"

was so he was asked to ﬁse it in a sentence. He said at once, "A frill, you

know, when you are ‘'frilled' about something."

MAYSVILLE R-I Class E State Project #670
Parental response to the new Kindergarten program was outstanding.

At least one parent of every child except one, attended either the open house

or visited sometime during the summer. Mothers were quick to respond with
cookies when asked. Many volunteered to assist with trips and other activities

in which the Kindergarten students were involved.

E Throughout the summer persons of varying interest commented about the
I Kindergarten in general or its particular activities. Some of the items

of conversation were recorded and are given below to show the responses of

B o~~~ S

parents, visitors, and class members.

"Diane has enjoyed every minute of it. I am surprised how much she has

learned in such a short while."

"Barry can't wait to get in the door to show me his papers. I am“so-

P glad he had the chance to go to Kindergarten."

| "Thanks for teaching Ralph. My how he has enjoyed it. Didn't you

{ ever have to scold him?"

| “"After the first three weeks we didn't recognize Shawn. He seems so
Fi independent. Now he thinks he knows more tﬁan we do. He was so immature.
ﬁ I know we babied him too much. We will be different with Troy. I didn't
| realize how we shielded him. If you think it is wise we will leave him in
[ Kindergarten this year. Sure wish it could have been for a year instead

of eight weeks."

L "Gary has sure enjoyed coming to school. One day when he can in the

: door I ask him what he had learned that day, and he said, 'l learned to keep still.'"}
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Elderly lady: I wish I was little, and could go to school in a room like this.
It is so colorful, and you have suv many nice things.
College Student: Wouldn't it be wonderful to have a new piano and a record
player with two speakers to listen to.
Nurse: This is darling. I went to Kindergarten in Iowa, but I never had
anything like this!
Teacher from Hannibal (former English teacher here): It looks like a perfect
situation. I see you have the best of material.
Lady that lives in town: I am glad we have a Kindergarten in our school.
These are examples of Kindergarten conversation:
Don't you know your colors? I know all the colors since we had our
clowns and ballons.
It is my turn to match the pictures that rhyme. Doesn't snake
rhyme with cake.:
I sure like to color since we got the big colors. They are pretty.
Let us see if we can keep from breaking them.
Finger painting is sure messy, but I like it."
I make good animals with molding clay. See the trunk of my elephant?
You mean we dop't go to school tomorrow? Will you be here Monday?
Music time? kﬁythm band?----1 get the sticks!
Why don't you give us some more designs to follow the.line. That's fun.
I'm left handéd, but, I never had a left-handed scissors before!
MILAN R-II Class E State Project #849
Results of informal questionnaires by Parents: lMost of the questionﬂéires
returned by the parents were in favor of the summer program. The majority of,
the parents felt the program had been helpful in imprcving the reading skills
of their children and in developing better attitudes toward school work.
Many stated that would like to see remedial programs conducted iﬁ

1 .

spelling and especially in math.

L 4
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Of course, some felt that their childfen should be brought up to
standard in all areas during the regular school session. It would be
wonderful in such coul& be done.

The majority stated if their children needed remedial work next
year, they would be glad tc send them.

On the whole, the majority of the parents expressed satisfaction
with the over-all program.

Results of Student Questionnaires: The student questionnaires indicated
that the majority of the students felt they had been helped a great deal by
the program. There was indication of excellent cooperation on the part of the

: students. ;
% Many stated other areas, other than reading, in which they felt they

l needed help. They stated they would like to attend another summer program
or a remedial class during the regular term. They also said they had

received benefits in areas of developing better attitudes as well as in

academic skills.

In our opinion, from the viewpoint of the student, the program was well

received.

NEWBURG R-I1 Class E State Project #214

It's always bothered me about Lewis. He's a loner for one thing--nice
to everyone and everyone nice to him--a dozen cousins.near his age--and still
a loner. He can't learn in class and pupils seem to feel this différence
about him. Lewis was enrolled in one of my classes and through that semester
I decided that some way I had to help him more than I could seem to manage

during regular class periods. He did not ever pass a test because he could

not read--at all! (Strangely, he can write and spell in an acceptable manner.)
J He wanted to participate in class so much that when I assigned some parts for

oen of the socio-dramas in class; he let me sit by him and whisper all the




words of his part which he repeated after me. Iot too many 18-year-old boys
would have done that. Saving up errands to the office and packages to carry
until his class period became routine with me.

At the middle of the year, when I became the counselor, a challenge was
waiting for me: Lewis. Now, maybe. Since I was never convinced that he was
so dull as many believed, my first step %as to give him an individual
intelligence test. Aha! We have many who are lower than that who read quite
well. The remedial reading teacher ia the upper grades had a period she
was saving for some special work. It took no effoft to convince her she should
have Lewis for that period since she had had him in a regular class previously,
also. Later, Ivgave a small group test which used only pictures (SRA Gen. Ab.)
and Lewis came out‘with an average IQ and a grade expectancy level of 11, right
where it should be.

One day Lewis came in to see whether I had any material on the Green
Berets. He expects to go in the.Army eventually anyway. Having just received
a new booklet on this, I gladly turned it over to him. A few days later, he
asked his reading teacher whether she thought his reading could help him to
learn to think fast and make good decisions.

She said, yes, but, being mystified, came to report the remark to me.
Hooray! Lewis had read something on his own. The same sentence he had spoken
was in the Green Beret booklet. He had done something more than look at the
pictures. On our last of school achievement tests, Lewis was up to a grade
level of 6.7 in reading. This is a great step forward from last year when he
could not read on the first grade level. There is a possibility he will go to
a make-up class in summer school.

This young man will never read fluently, but just to be able to read

signs, the newspaper and simple directions on a job will enable him to be
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more useful to himself and others. He'll be able to feel he is the worthy
person that the rest of us already know that he is.
VAN BUREN '~ Class E State Project #582
Two incidents come readily to my attention. The first involved the
seventh grade girl who was being most uncooperative. She never agreed to
anything that the class or the teacher wanted to do. After a conference
involving the student, teacher, and counselor, she began to work with
the class very well. She was overheard to remark, "It is more fun when
you can be agreeable. Really you get to do more things that way!"
Another situation involved a mentally retarded girl who could not
work and play with the other children without hitting and kicking them.
This resulted in retaliation and numerous tears. Finally, two girls
in the seventh grade decided to "adopt” her. This gave her greater
confidence and more prestige from her peers. There was little bickering
after that.
COUCH MYRTLE R-I Class E State Project #113
One boy, Kenny, whose parents are illerate and have an extreﬁely low
income, was suspected of stealing repeatedly. His teacher of Special Education
had no success in her effort to elevate his thinking and moral responsibility.
He came to school dirty and was given clothes by the Lunch Room Supervisor,
for whom he worked for his lunches every day. She washed his clothes and tried
to teach him some health and good grooming habits, yet on Monday morning he
returned the same ol' dirty Kenny. Her patience wore thin, but she persisted in
her efforts and encouragement, giving him much attention.
After our counseiing program was initiated, Kenny was sent to the counselor

who spent much time in talking, visiting, and just getting acquainted. He asked

Kenny to perform menial tasks, and paid him enough to buy a coke, ice cream bar,
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or candy every day. It seemed to make him feél quite important and he never
failed to come at the appointed time.

He must have noticéd tnat others whose appearance was neat, had short hair.
He asked for a haircut and we kept his hair cut for him here at s<hool. One
day, the counselor took him tc the barber shop for his haircut, and he took him
to other business places in town, including the bank. He reacted as if it were
all new to him. Needless to say, he had a holdiay!

The impact of the guidance and other efforts to hglp him cannot be fully
evaluated as yet. But with the continuance of the‘counseling program, we
feel that many others along with Kenny can be helpd tremendously. Many,
like Kenny, ne>d guidance and direction in raising their standard of living,

motivation toward higher ideals and moral principles development of concern

for others and his own obligations and opportunities, and the value and compensation

of purposeful living.
GREENFIELD R-IV Class E State Project #139
The physical education class in the high school for the handicapped had
an enroliment of 15 boys; seven of this number were educationally deprived
in addition to their physical disabilities. One boy is an epileptic.
Included in the group were some athletes---school lettermen, These were
the "leavening agent" in that the handicapped were inspired by these
athletes. At the same time, the lettermen profited because they helped
the haﬁdicapped with their physical improvement. ”
The progress was steady and non-athletes lost much of their fear
in attempting physical feats. In fact, the boys gained enough confideace
in their ability that they appeared before P.T.A. meeting in which they

demonstrated their activities with tumbling acts and other gymnastics.
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In addition to the body building, which is very important, the boy's
self-esteem increased and their social attitudes were less negative. A
noticeable effect, votea by the entire school staff, was improvement in
attendancz. The school's daily bulletin reported often, during the
last semester, on the almost perfect attendance.

The eighth grade social studies classes responded as anticipated to
the divisicn into two classes. From a class with an enrollment of 42,
the division allowed many of the educationally deprived to be seen and
heard.

These so called "poor performers' had merely been 'chair warmers"
before the division. Afterward, there was time for all and the teacher '
could help and draw cut those who were shy and introverted because they
had been zble to fade into the background of the large class which was
dominated by the group who always topped the class in test scores.

Spacial reports were assignéd which involved.much reading, writing,
and talking. This was a chance for each individual to perform on his own,
because each one selected the field of his own particular interest for
the reports.

Attendance improved in the social studies classes and each pupil
wanted to come because this was his class. The mother of omne class member
called the teacher one night to tell her that George was sick and cculdn't
attend school the following day. She said, '"George wanted me to call you,

' This interest was possible in the

because he said you were interested in him.'
smaller class.
STANBERRY R-II Class E ‘ State Project #298

I noticed that one child was extremely shy and refuvsed to participate

with the other children on the first day of class. We did not force him to

127




X scisuncstiis SHURREER wannisocit BEEEEN cousctos oo RREIIINE <~ EERERIL ________ oo E e s st i

come to our circle and gradually, as days went by, he began to join in
and was soon involved in all areas of interest.

We hatched some eggs in our room and what a thrill the children had
watching the chicks peck their way out of the shell. One mother remarked
that her child would not eat eggs for severalidays after that!

FISK R-III Class E State Project #93

A small boy transferring from ancther school stated that he was in
the fourth grade. (His records showed that he had been retained several
times and should be on the third grade level.) His history included that
he is a post-polio with permanent damage to the left leg which appears to be
in the tibial articulation. He also was malnourished (with an adequate
appetite, but always filling up on the wrong kinds of food and never eating
vegetables.) His school work was poor. Special interest from the teacler,
principal, and nurse has helped this deprived child considerably. His leg
is more freely moveable. He has‘been able to do fourth grade work along with
the average student. He goes back for second and third servings of food.
He is even eating green beans and other vegetables and enjoying them.

A girl in special education was absent and ill frequently. She was
frail, malnourished, and anemic in appearance. She is also a post-polio.
The parents were unconcerned, even to the point of sending the child back
to school walking five blocks in the rain, when she had just been driven
home for symptoms of fever and a temperature of 100. Conferences with the
parents finally persuaded them to take her to the doctor. After treatment
for the infection, he ordered vitamins. These were obtained from the
health center and given at school, as the ﬁarents did not give them
regularly. She has gained weight, her eyes are brighter, and she is more

outgoing, especially to those that have shown so much interest in her.
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CAMDENTON R-III Class E State Project #187

Comments made during the counseling sessions wer?vindicative of some
of the value of the proéram. A tall, mature-looking eighth-grade girl éaid
that it was so good to have someone to talk to about her foster brother. She
hated him and had wanted to run away, but she was afraid of hurting her
parents' feelings. Even though the boy had been removed from the family,
she was still unable to e;pre;s her intens2 anger to her mother. Finally,
she had someone who would take time to listen to her.

A teacher was thankful for the evaluation program and comparisons
with abilities. "We should have had this information ten years ago,"
she said.

After an individual mental ability test an eleven-year-old boy was
discussing his problems in school. "I'm stupid:" he said. It was explained
that he had many areas of above average ability and that his main problems
were reading and lack of persevefance in doing a job. "I'm not stupid then?"
he asked. When reassured that he wasn't a big grin appeared, and his face
glowed pink. |

When thirteen and fourteen-year-olds were thinking about the next four
years of high school and their future vocational pianms, a number said, "1’ve
never thought about it before." Several said, "I'll have to talk to mother.
She knows what I like and can do." Another few cried and said they were
scared because planning and talking to a stranger were new experiences for
them. Other more confident requested reading materials on vocations and
training possibilities.

Many children brought up personal problems and came back for return

visits. A little girl who had trouble making friends said, "1 have tried your

suggestions, and they worked! I can talk to people now.,"
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Incidents like these when a counselor feels she is helping people
help themselves, make the program worthwhile to her as a person. One would

hope that as each child tries to find himself, it would be worthwhile to

the individual, his parents, the teachers, the administrators, and the
community.
ST. CLAIR Class E State Project #577

A boy fron grade three, who participated in the Remedial Reading program,

was very affectionzte at times. Other times he showed fits of temper. Once

the boy threw a book at the teacher's aide. Upon studying his case, it was
found that he had a baby sister. who was abnormal,. and was being taken to

a special home for care. This third grade boy had been babysitting with

i _ his sister and had become very attached to her. He did not want his sister
] to be taken away. He talked to his teacher many times concerning her. With
% encouragement from the teacher who had time to listen, because her class
was small in number, he was able.to see the need for having the baby sister
- taken from the family. Although his adjustment was far from normal, he
;J did make progress during the summer. If one such child can be helped fhen,'
in my opinion, the program was a success. |
BUTLER R-V Class D State Project #275
Of the many values five-year-olds receive from kindergarten, by far the
most important is the socializing value---learning the give and take of living
p?} and working together.
wﬁ A group of eight had carefully built a block village and proudly explained

the project to others. Kevin, an only child, had flitted from one center of

interest to another finding nothing to satisfy him. He listened while the

boys explained the project, then in one swift act sent it crashing.
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Kevin was asked to sit on the "thinking chair'---the teacher explained
it was just an ordinary chair until it was turned to face the wall, then it
became a "thinking chair," where one could think without being bothered by
others.

After some minutes, Kevin was asked if he wanted tbvtaik about it.

"No," he repiied. The second time he was asked he said, "Yes, at first I
thought bad things then I thought good thkings---I know what I did was wrong
and I won't do it anymore."

Kevin joined the group and eventually was able to work well in a
cooperative undertaking.

MOBERLY Class D State Project #791

Many of the fifth grade childrven who traveled to Jefferson City via
chartered buses had never ridden a bus of any kind before. Many inlteresting
observations were made in the bus load of North Park children. For example:
one child was observed to pull a&ay from the window each time another vehicle
was passed. This was observed 'several times and then the child's teacher
went over and exchanged seats with Ruthie's partner. She discovered that
the child thought she would be hit. She ducked to be sure she would not
be hurt.

Many of these children had never been taught to really "see'". The
principal accompanying the group saw to it that all children had an opportunity
to sit in the first seat and watch the highway unfold.

This group had been toid of the painting in the capitol showing Eads Bridge
ﬁhich appears to turn as one walks by, Some of the children walked pasf this
as many as twelve and fifteen times. ¢
Many of these children had no knowledge of antiques but when they were taken

to the Cole County Museum, they were fascinated. They exhibitea great interest
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and showed respect for the objects whose age and. beauty were evident.

Their interest in the Capitol building was amazing. They were fascinated
by the great seal in the floor of the rotunda, but some hesitated to stand
on it until they were assured it was "all right". Many of the children counted
the bears in the capitol. One girl proudly told of having seen more than 200.

Their behavior was beautiful, their interest keen and their appreciation
great. Many related that it was the happiest day of their lives. (A side
note: The two accompanying mothers were as appreciative as the children.)

In the Jefferson Building where most of the children loved the elevator,
one flatly refusedvto get on because she was afraid.

These kids were fascinated to see the desk where the plans for their
trip had been approved. After all, that trip was special.

Sixth grade children went by bus to St. Louis. Many of these children
came armed with radio and comics "to read on the way". They were left at
school and the same procedure of moving to the front of the bus for a better
view was followed. These children watched for changes in community life and
were aware of "pretty" houses. At the Climatron, which was unlike anything she
had ever seen, one child said she was "scared and it seemed spooky'. When
:asked why, all she could say was it didn't smell right. I presume she
referred to the tropical atmosphere. Many of this same group had never eaten
- in a large cafeteria so the Forum was quite an experience.. Imagine one
child's disgust when he found shrimp cocktail was not pudding. The children
had been told that their meal was not to exceed a given amount. One girl
from a very low income family chose only three inexpensive dishes. She
wanted to be sure she hadn't spent too much.

The Art Musuem with statues minus arms and othervassorted parts seemed

a waste of time. There was little realization that the work of art was real
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and not a picture to be bought for a few dimes.

There was nothing here that seemed tc reach all the children. Evidently
this was too much beyoﬁa their visual experiences.

The Plantarium show was missed because of faulty timing but the building
was enjoyed ;nd just seeing the shape of the building was satisfying to many.

Fourth grade loved the bus trip to St. Louis. Their reaction to tne zoo
was one of complete joy. Even the children who had been there before were
thrilled with the zoo train. The group of children from North Park were broken
up in small group with an adult leader for each group. They were each on their:
own to go to see what would interest them most.

In the reptile house, there was not fear but great interest. The python
was said to be "beautiful" and looked as if he would feel like "velvet". Much
concern was shown over Phil, the "stuffed" gorilla. When they returned, several
looked up taxidermy to see how Phil's presévation had been made possible.

One boy, a very poor studené, who lives in a housing project, talked of
nothing but seeing wheve the Missouri and Mississippi rivers met. He had
seen this on the map and could not understand why, when he was in St. Louis,
he did not see this joining. These children had been told about the Arch
in St. Louis. When the first glimpse of it came into view; there were

screams of "There it is", *There it is.”

Then everyone stretched to see
it. This group was most observant. One was quick to spot the bridges for
pedestrians over Highway 70, not far from the airport. Their weekly
newspaper had carried a story about them and they were pleased to see them
first hand. These children took many, many pictures and proudly carried

z00 souvenirs home. They had been well prépared for the trir to the zoo

and on returning home wrote delightful stories and drew meaningful pictures.
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The third grade travgl trip was an especially good one. In one day

these children rode by car to the train, by train tc St. Louis, by bus

to the airport and thefe they were wide-eyed and open mouthed at the sight

of the planes. They loved the airport and little escaped them. The escalator
was as much fun as the train.

These kids managed trays at the Forum like old hands (Perhaps the adults
had learned a bit about how to help). They chose food wisely and ate ricely
and met with approval by the people in-charge there. These children toured
Union Station and thoroughly loved it. One little girl was intrigued with the
business of paying to use a restroom. An unheard of e:.perience for her, no
dcubt.

The highlight of the trip was eating in the diner. Table cloths, silver,
drapes at the windown and unlimited service was a never-to-be-forgotten
experience. Their manners were good and no food was spilled but one little
fellow loved that yellow napkin and carried it back v-.th him. (It was later
sent to the diner.) When asked to draw what had pleased them most more than
one drew the diner. I personally fecl that more of this sort of thing is
needed.

All of these trips were worth every cent of whatever they cost. They
were and are needed. Tiey were particularly good because they were planned for,
the children prepared for them and they were properly supeévised.

HAYTI R-II Class D State Project #566

In one casey Laura Norris, was a very small Negro girl of 15 years. Her
father was elderly when he died recently and her mother was very mean to the
cnild. When Laura had a seizure, which was almost daily, she was sent home
and her mother would beat her unmercifully, "driving out the devil" the
neighbors told me. After I came to Central, I kept Taura with me most of the

time and through one of the local M.D.'s obtained the proper medication for her.
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Her mother did not allow her to take the medication at home because, as she
said, there was nothing wrong with her. One day, I had gone to a mental
health clinic and on my return I.found Laura had been taken howe with a
seizure. She came back to school about 2:00 p.m. so severely beaten with a
rope that she had burns over her body and legs. The social worker and I,
who work together closely, got the juvenile officer to issue an order from
the judge to have har removed from the home and by night had a temporary
home for her, complete with clothing. We then called her sister who lives
in Minnesota, and got Laura an appointment at Barnes Hospital in St. Louis
for evaluation. After leaving Barnes she went to live with her sister in
Mirnesota. I received a letter this week from her. This made this entire
program worthwhile to me. She states that she is well (better controlled,
I imagine), has a room of her own and pretty clothes. Her other sisters all
left home at 14 or 15 years of age due to treatment of the mother.
CHARLESTON R-I Class D State Project #.8

Among people who work with children there is aa abundance of warm
stories. One incident occurred in our kindergarten program which is
particularly worthy of mention here:

One of the children reported to his teacher one morning extremely
excited. He was so excited that for a time the teacher was unable to
comprehend anything that the child was saying. Later, the teacher was able
to determine that the cause for the child's extreme exhileration was the
fact that his mother had bought a pencil. This was the first time in the
knowledge of the child that there had been a pencil in his house.

MEXICO Class D State Project #76

Many incidents occurred which helped the teacher feel that the program

was successful. Two of these incidents will be related here.
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This incident illustrates that gains in reading can be made when a

student finds reading a pleasant experience. Billy announce loudly on our

first visit to the libr;ry to browse and select a book to read for pleasure,'
"I'ye never read a book in my life and I know I won't find one in here."

A new book about submarines caught his eye and he checked it out only because
he was expected to have a book to bring to class. During the several reading
periods we had, he seemed to be reading the book. On the day the class members
told about their books, Billy admitted that this was the only book he had ever
read, and he told about it with such vigor that several other boys wanted to

check it out next. After class he searched the paperback books in the room

for another submarine book and finally checked out a mystery book about the

sea. He reported on the second book for extra credit and seemed convinced

that reading could be fun.
Another incident illustrates the guidance function of the reading program.

Jack, a boy who seemed to be in trouble constantly, found success in the

reading course which he seldom found anywhere in school. As he approached his

sixteenth birthday, he began to talk about quitting school. However, he

seemed to enjoy reading class and when asked on a final test which particular

lesson he thought was most helpful, he replied, "The one on high school
dropouts. I decided not to quit school after all."
State Project #928

JEFFERSON CTTY Class D

Other evaluative criteria are comments copied from the 107 questionnaires

returned to us. When reading these personal comments of the parents, it is

apparent that the objectives set down for this program have been accomplished
The children who attended also.verify this statement by their

successfully.
Attached are exerpts from some, of their comments.

|
i
i
i

approval and interest.
!
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In addition, the following acco:nt should be reported as indicative of
the benefits derived from this type of unpressured training program:

Two Greek children; newly arrived in America, were brought to the Freshman
High Library at the begirming of the second week of the program. They attended
daily thereafter even though the boy was very shy and spoke very little English.
The sister was more outgoing and attempted to speak English more frequently.
While attending, both read several books, were taught the use of the card
catalog, and the location of the books. 1In fact, the girl did all of the
library skill exercises listed in a 21-point project.

The introduction they received irto an informal classroom experience was
invaluable preparation for the coming school year. Their acceptance by the
group and willingness with which the group helped them was of benefit to all
students participating in the program.

CREIGHTON R-VIII Class C State Project #565

A tenth-grade student was eﬁrolled in the reading program. His
English teacher said he was practically a non-reader. His oral vocabulary
check was third-fourth grade level. His comprehension was at his own level.

He was very interested in science, cars, etc. Phonetic word drill cards,
vocabulary builders, and word meanings were used. He read from TEEN AGE TALES
by Heath. Vocabulary cards of each word he missed or didn't know were kept

on 3 x 5 cards in his file. He chose stories concerning cars much of the time.
During the reading program he had his 16th birthday, and he passed the written
test for his driver's license. He learned over 200 new words in the reading
program; and had 300 words in his file. At the end of the school year he

had a definition test in science. The definitions were read to him over the
tape recorder; and he followed along reading from his book. He listened to the
tape so many times that he could read from his book. He learned all the
definitions, and mastered the spelling well enough that he was given 100%

on his definition test grade.
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The following is a letter received by one of the teachers:
Dear ¥rs. Allen:

Thank you for letting me visit a reading session.

I had heard my children talking about machines, cards and tape recorders
and became very curious about what you were doing there. It is marvelous!
It typifies what I think learning éhould be: interesting, challenging and on
an individual level.

My children have thoroughly enjoyed it, and they have been made aware
of the need for building their vocabularies.

I hope this becomes an annuél affair.
Sincerely,
Mrs. Loyzal George
WILLARD R-II Class C State Project #273

Evaluating our services to educationally deprived might be in the
simple example of the little giri who came fairly often to the health room
saying, "I got troubles again."--A rheumatic heart victim who needed more
than a visible bandaid for her cut finger.

The little boy who was soon asleep between clean shgets after an
upset stomach--he didn't want to go home. It seems his ﬁother had to
threaten him to get him out of the car when he had been taken home before.

The busy teacher who asked "Will you be here today? It's so good to
have someone to whom I can send my problems.”

The secretary who remarked, "T'm sure glad you were here yesterday.'——-
when the little boy fell from the slide, resulting in a fracture with a
deformity of the left forearm.

Three hundred thirty-two children visited the health room for various

reasons. Minor reasons on the surface but forsee the future evaluation of

scattered seeds of T.L.C.-P.R.N. for these children.
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KIRKWUOD Class C State Project #831

A unit on Negro history was presented to the class by a capable and
knowledgeable Negro teacher. The class, which consisted »f a majority of Negro
students, expressed anger and resentment at the word "Negro' being spoken
and a shame of their race as shown in the following incident.

The class was asked to hold up their hands if they were Negro. One girl
held up her hand but with an expression of resentment and hostility. The
other Negro students looked at the floor and raised their hands only slightly,
with one of these students verbally and angrily objecting to the use of the
word "Negro".

This reluctancy to admit their race and the display of anger and hostility
to the word "Negro" being spoken shows that the Negro students were ashamed
of their race as well as an ignorance of Negro history and heritage. Through
studying Negro history, the class found that many Negroes of the past and
present have contributed a great deal to the modern American society and that
they did not have to be ashamed to admit their race or to hear the word

"Negro" spoken. The class also learned that they could advance socially and

- professionally on their skill, talent, and knowledge rather than being

doomed to failure from the start because of their race.
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METHODS OF INCREASING STAFF FOR TITLE 1 PROJECTS:

7.
Summarize tre methods LEA's are using to develop or increase

staff for

Title I projects.

% Additional analysis provided for in Appendix A.
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Methods used by LEAs to Reduce Persopunel Shortages

Over—"s

73
A B C D E all 4

Method Rank £ Rank f Rank f Rank £ Rank f Rank £

In-service training 1 1 1 1 2 10 4 19 4 45 & 16

Utilised present person-—

nel in hours other than :

regular working hours 1 1 1 1 1 18 1 28 2 104 2 152

Summer school training :

arrangements 1 1 0 0 4 3 5 17 5 30 5 4

)Recruited from local ' ' |

pop&lation 0 O 1. 1 2 10 2 26 1 149 1 186

Recruited from outside _

of district 0o 0 1 1 3 9 3 10 3 78 3 98

Other o 0 0 O s 1 6 1 6 3 6 S
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8. MEASURING INSTRUMEXRTS:

For each school level, list the most prevalently used instruments including
, standardized schievement tests. (indicate the form.)

(a) Pre-Kindergarten
(b) Grades 1-3

(c) Grades 4-6

(d) Grades 7-9

(e) Grades 10-12

*. Additional analysis provided for in Appendix A.
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Measuring Instruments Used in Title I ProjectsI by Frequency of Use

Grade Level

Pre-Kg.

Test Subtest Kg. 1-3 4-6 7-9 10-12 Total.
Californi Reading —— 13 19 17 ‘11 60
Aot Ora’d  Arithmetic - 13 17 12 6 48

chievemea Language ——— - 16 20 20 12 .68
Cates Reading Test - 11 28 13 3 60
Gates Primary Reading Test - S —— —— - S
Jow:: Silent Reading Test —— - 10 8 —— 18

Reading ——— 23 57 32 - 112

Iowa Test Arithmetic -—— 6 22 15 1 44
of Language ——- 8 24 14 - 46
Basic Skills Spelling - - 3 3 - 6
Study Skills - 4 15 8 - 27

Metro- Reading ——— 11 29 11 4 55

politan Arithmetic - 7 -6 5 2 20
Achievement  Language —— 2 6 3 2 13

Test Social Studies === - 3 3 2 8
SRA Achieve-~ Reading - —— 3 7 1 11

ment Arithmetic - - - 2 ——- 2

Series Language - —— —— 2 —— 2
Paragraph .

Meaning ——- 50 53 23 2 128

Stanford Word Meaning - 53 41 —— - 101

Achievement Arithmetic —— 20 13 9 5 47

Test Language - 14 23 10 - 2 49

Social Studies «-- 7 11 3 2 23

Science - —— 12 8 2 22

Spelling —— 14 20 10 2 46

Study Skills - 7 4 —— —— - 11




9. ANALYSIS OF EFFECTIVE ACTIVITIES AND METHODS:

(a) For each school level isted below, cite the five project activities
which vou judge to have been most effective. (Grade levels listed below are
for clarification purposes.)

(1) Early years--(Preschool through grade 3)
(2) Middle years--(Grade 4 through grade 6)
(3) Teen years--(Grade 7 through grade 12)

*Additional analysis provided for in Appendix A.
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Effective Activities and Methods

Early Years Middle Years Adolescence
Preschool~- “Grades - Grades
Project Activity rade 3 A 4 - 6 7 - 12 ‘
g . : t :
Kindergarten X
Cultural Enrichment x p X
Language Arts p 4 X : X
Reading X x
Mathematics X p 4
Physical Education X X X
Teacher Aides &
Other Subprofessional ~
Help X X X
¥
] h
]
; (b) For each of the project activites you listed above, discuss the |
1 strengths and weaknesses of critical procedural aspects (for example, facilities,
_j materials, equipment, personnel qualifications and training, schedule,

organization, evaluation, etc.)

| This is discussed on page 30, Appendix A, Vaughn report.
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10. GENERAL ANALYSIS OF TITLE I

Generalize about the effectiveness of Title I in enhancing educational
opportunities, experiences, achivemnent, and general attitudes toward education.

General observation of Title I projects in operation indicate there has
been a substantial zmount of good derived from the services provided through
this progrzm. The late start during FY 1966 makes evaluation very superficial.
Reports from most areas of the state show a great deal of enthusiasm for the
services provided. Children who previously had not had the benefits of
health services, guidance services, cultural activities, and remedial academic
classes have profited to an extent which can only be determined through
further exposure to‘this type of new experiences.

A great deal of money was expended for equipment andAmaterials during
FY 1966 which will be fully placed into operation in FY 1967. The affects of
these items upon the improvement of student achievement will not be fully
known for some time. When, after at least two years' experience, an indepth
evaluation can be made which will provide concrete data from which better
determine the direction Title I should take.

Political influence should be eliminated from the operation of Title I.
Education of educationally deprived children is far too important to be
heavily entwined with political implications which dictate the direction to

be taken by the program.
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TABULAR DATA

Instructions: This section includes several two-way tables which should be
adapted and completed by each state. Follow the specific instructions for

each table.

Table 1 - For a selected sample of representative projects in skill
development subjects and attituiinal and behavioral development, indicate the
number of projects that employed each of the specified types of standardized

tests and other measures.
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Table 1

Use of Standardized Tests and Otner lMeasures: for All SMSA

Skill Development Activities

Grade levels

Attitudinal and Behavioural
Development Activities

ERIC

Aruitoxt provided by Eic:

Pre-Xq, Pre-Kg. ‘ .

Measures Keg. 1-3 4-6 7-9 10-12 Kg. 1-3 ' 4-6 7-9  10-12
Standardised
Tests &
Inventories
a., Achievement 15 151 159 151 70 - 2 3 1l
b. Intelligence 17 47 37 45 17 — 2 1 1
¢, Aptitude 11 6 S 18 24 1l ——— e 2
d, Interest 2 0 2 2 7 1 - 2 2
e, Attitude 6 6 5 1l 0 - 1l 1l - -
f. Other 15 16 24 22 7 - - 1 1
Other Tests
a. Locally

Devised

Tests 5 22 15 16 6 3 ~6 4 1l 0
b. Teacher-

made , .

Tests 26 107 83 89 41 10 14 12 7 13
¢, Other 8 20 27 14 3 e - —-—— - -
Other Measures
a. Teacherx -

Ratings 4 32 22 19 14 6 33 35 33 23
b. Anecdotal

Records 13 22 21 - 26 6 10 38 . 37 33 12

- co ObDserver

Reports 32 44 64 32 27 29 66 68 81 41

d. Other 0 4 4 4 2 1l 2 2 2 1l
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Table la

Use of Standardized Tests and Other Measures: SMSA A (1)

Attitudinal and Behavioural
Skill Development Activities Development Activities

Grade Levels

Pre-Kg. Pre-Kg. .
.Measures Kg, 1-3 4-6 7-9 10-12 Kg. 1-3 4-6 7-9 10-12

Standardised Tests & Inventories

a, Achievement ——-- 1l 1l 1 1l ——— ———
b. Intelligence === 1 1 1 1 —— - — j
c. Aptitude ——— == ——— ——— e —— ]
d. Interest ——— m—— — ——— ——— ——e
e, Attitude e ewamem - ——— - ——— eveme ——

- f. Other - 1l 1l 1l —— — ==

- Other Tests

}; a, Locally N

J Devised :

1 T8sts e ——— ——— —— e

‘be Teacher -

H made .
J teStS b adadad 1 1 . 1 1 s en P
E Coe other L adentad Ll [ adad o osenwe s es e

{
b Other Mecasures
- a. Teacher

r‘ : . .

N ratings e ——— ——— ——— - ——- 1 1
0 b. Anecdotal ‘

3 records —— ——— — ——— v

; ¢. Observer

U reports bt Ladadad - ow o - on oo - oo
d. Other L i Ll adad onanew o o o avew PO
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Table 1b

Use of Standardized Tests and Other Measures: SMSA B (2)

Attitudinal and Behavioural
Skill Development Autivities Development Activities

Grade levels

Pre-Kg. "~ Pre~Kg. .
Measures =Kg. 1-3 4~6 7-9 10-12 -Kge 1=3 4-6 7-9 10-12

Standardised Tests & Inventories

? a. Achievement 1  at —— - e ——
? b, Intelligence 1 ——— - ——— - ———
l c. Aptitude 1 e ——— ——— e oo J—— ——
; d. Interest - —— ——— - e —— ————
° e, Attitude e ———— J— ——— coenee ——— —
ﬂ f. Other — oo ———— ——
| Other Tests
! - a., Locally
' Devised
Tests 1l —— ——— mes e eosmew ——

g b. Teacher
i made
; Tests ——— e . - ———
B ¢c. Other ——— e - —— ——
) Other Measures
. a. Teacher
ﬁ Ratings - —— - ——— e 1 : ———
L b. Andcdotal '
“ Records - ——— ——- - ememes - ———
W c. Observer _ :
A Reports e - 1 - e ——— J—

d. Other ——— —— — -

|
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Table 1lc

Use of Standardized Tests and Other Measures: SM3A C (3)

: Attitudinal and Behavioural
Skill Development Activities Developrent Activities

Grade Levels

Pre-Kg. Pre-Kg. .
Measures -Kg. 1-3 4=6 7-9 10-12 -Kg. 1-3 46 7-9 10~12

Standardised Tests & Inventories

a. Achievement e-- 22 24 18 10 —— ——— weas eeewe ——
b. Intelligence === 4 4 4 ——— - ——— - o ——
c. Aptitude R —— - 2 JA— - - ———
d. Interest J— ——— ——— —— 2 ——— e o - — §
e, Attitude - — e mme eem e 1 y R— -— ;.*
f. Other 2 ———— 4 4 4 —— e memm awamew ——— f
Other Tests
a. Locally
Devised
Tests - 4 4 2 me- ———— 2 1l s ———
b. Teacher-
made
Tests 2 14 12 12 6 - 2 2 - ———
n c. Other 1l 2 4 4 1l ——— ——ce ]
| Other Mecasures
a, Teacher
% Ratings 2 6 8 4 4 4 18 20 20 12
g b. Anecdotal e 6 6 2 2 2 2 S
' Records ‘
3 ¢. Observer:- .
Reports 2 2 4 4 1l ———— 10 14 14 10
d. Other —— - 2 3 2 l e ) X 2 1
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Table 1d

Use of Standardized Tests and Other Measures: S¥Sa D (4)

Attitudinal and Behavioural
Skill Development Activities Development Activities

Grade Levels

Pre-Kg. Pre~-Kg, .
Measures -Kg 1-3 46 7-9  10-12 -Kg, 1-3 4-6 7%9 10-12
Standardised 'l‘ests& Inventories
a. Achievement ‘=== 18 16 16 6 — —
b. Intellipence 2 6 2 2 ——— m—- ——— me— - J—
y c. ZAptitude - o —-— b —w- — ——— = 2 ———
i d. Interest —— —— 2 — ——— e ~—— 2 2 ——
g e, Attitude - 4 4 1l ——— - —
-3 f. Other ———— 2 4 5 1l ——— ——
3
| Other Tests
2 ‘ Qe Locally
! Devised
- Tests s 10 4 4 ——— - ——— me—— ——- ———
: b. Teacher- ' '
- made
8 Tests —— 12 10 11 6 —— 2 -
c. Other — 4 3 ) 2 —— ———— ——— ——— ——
g Other Measures
L a. Teacher
& Ratings 2 16 14 .15 10 1l 14 14 12 10
b. Anecdotal ‘
Records 1l 6 9 7 3 - 6 5 3 2
c. Observer -
Reports 2 12 10 14 8 1 6 9 ' 7 6
d. Others s [ 2 l == St 2 l =~ s
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Aruitoxt provided by Eic:

.Table le

Use of Standardized. Tests and Other Measures: SHSA E (5)

S8kill Developmant Activities

Attitudinal and Behavioural
Development Activities

Grade levels

,-Rlp‘

- Pre-Kg. Pre-Kg. : '

Measures -Kg. 1-3 4-6 7-9 10-12 -Kg. 1-3 46 7-9 10-12
Standardised Tests & Inventories ~
Achievement 14 110 118 116 42 = - 2 3 1 2
b. Intelligence 14 36 30 38 16 —— 2 1 1 2
c. Aptitude 10 6 5 12 16 1l B -
d. Interest 2 6 5 12 16 1l e e eeees ——
e, Attitude 6 2 1l e emenee - . eeeme
f. Other 12 13 15 12 2 ——— ——— e e B
‘Other Tests
a. Locally

- Devised )

Tests 4 8 1 10 6 1l 4 3 1 ————
b. Teacher

made :

Tests 24 80 60 65 28 10 12 8 7 5
c. Other 7 12 20 4 ' ——
Other Measures

. ae Teacher

Ratings 30 40 40 36 20 25 40 60 60 30
b. Anecdotal

Recoxds 12 10 6 17 3 10 30 30 28 19
c. Observer :

Reports 28 30 50 14 18 - 28 50 45 60 25
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Table 2 - Summary of Effectiveness for Types of Projects

For major types of projects (e.g. reading, arithmetic, preschool, health
services, after school study centers, audio-visual, guidance services, etc.)
construct tables summarizinc the numbers of projects that showed substantial
progress in achieving their objectives, and showed little or not progress
in achieving their objectives.

* Additional analysis orovided for in Appendix A.




Table 2

Effectiveness for Types of Projects: FPeading--Ceneral

Primary Objectivea Secondary ObjectiQeb
Stdstantial Substantial
+ . Progress ' Some " Progress  Some ‘
School Level Achieved | Progress. Achieved Progress
Preschool ————— T e ———— et
Grades 1 -~ 3 20 5 20 5
Grades 4 -~ 6 49 20 49 20
Grades 7 - 9 53 10 n 53 10
Grades 10 - 12 15 6 15 6
Totals 137 41 137 4

370 increase performance on standardised tests.

i bTo improve classroom performance in reading.




Table 2

Effectiveness for Types of Projects: Arithmetic~~Ceneral

Primary Objective? Secondary Objectiveb.
Substantial Substantial
Progress Some Progress Some
School Level Achieved Progress Achieved Progress

Preschool - ———— oo -
Grades 1 - 3 2 3 2 3
Grades 4 - 6 14 10 | 14 10
Grades 7 = 9 16 11 16 11
Grades 10 - 12 4 6 A 6
Totals 36 30 36 30

a
To increase performance in standardised tests,

byo improve classroom performance in reading.
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Table 7 - Tabular Data

, (A) Group by project obiectives (e.g. improve reading skills, improve
| nutritional level, improve first grade readiness, improve speech, improve
chances of remaining in school) the five most commonly funded Title 1

projects in your state.

(B) Within each of the five categories in (A) analyse the most common
approaches used to reach these objectives.

Examples of these approaches would be:
provision of teacher aides,
provision of additional teacher time,
provision of equipment and supplies
i{ntroduction of in-service training, etc.
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OBJECTIVES <) A p, <L A Qs Il N H O & ‘
. Improvement of Reading 3 1 2 4 ]
! Improvement of Math 1 3 2 4
Improvement of Health Services / 1 2 /
j Introduction of Kindergarten 1 3 ' 2 4
- Inmprovement of Language Arts 1 3 2 4

Ranking:

- High effort

- Substantial effort
Moderate effort

- Low effort

- No significant activity
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APPENDIX
Vaughn Contract and Report
Supplementary forms to Part I, Basic Data
Listing of regional CAA agencies
Example of Title I abstract
CEMREL (an overview)
CEMREL (progress report June 15, 1966 - September 1, 1966)
CEMREL (Program activities September 1, 1966 - December 1, 1967)
Listing of Art and Music Test
Physical Education Test
Reguiation and Guidelines Title I
Title I Evaluation Guide
List of 10% sample
Evaluation forms, Title I, PL 89-10 (Missouri)
Small school exemplary program (Dexter, Missouri)
Queséions and Ansvers

Bibliography - Measurement and Evaluation (for LEAs)
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