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COMPENSATORY FRESCHOOL FROGRAMS, REFRESENTED IN THIS
STUDY BY THE EARLY ECUCATION PROGRAM OF YPSILANTI, MICHIGAN,
ARE THOUCHT TO BE MOST EFFECTIVE IF BOTH THE MOTHE). AND THE
CHILD ARE INVOLVED. THEREFORE, THE YPSILANTI PROGRAM
INCLUDES, BESIDES 4 HALF-DAY SCHOOiL SESSIONS, A 1/1/2 HOUR
TUTORIAL SESSION EVERY OTHER WEEK IN THE CHTLD'S HOME BY THE
SCHOOL TEACHER. AT THIS SESSION, THE MOTHER IS TO BE PRESENT
AND, HOPEFULLY, PAXTICIPATING. THERE ARE 100 {-YEAR-OLD
LOW-INCOME CHILODREN IN THE YPSILANTI PROGRAM. THE MOTHERS ARE
ENCOURAGED TO ATTEND AN 18-WEEK GROUP SESSION IN WHICH THEY
ARE INSTRUCTED IN THE FUNDAMENTAL CCNCEPTS OF CHILD REARING,
INCLUDING CHILD EDUCATION. THE EFFECT OF THE YPSILANTI
PRCGRAM ON THE MOTHERS OF THE PARTICIFATING CHILDREN IS
INTENCED TO BE SOCIAL INFLUENCE, A GRAUUAL BUT RELATIVELY
SUPERFICIAL CHANGE IN THE MOTHERS' ATTITUDES AND
PERSPECTIVIES TOWARDS MIDDLE-CLASS ECUCATIONAL VALVES. IT IS
HOPED THE CHANGE WILL BE POSITIVE, THAT IS, THAT THE MOTHERS
WILL ACCEPT THESE VALUES ANC SUPPORT THEM. THE FROCESS WHICH
THE CHILOREN ARE EXPERIENCING BY PARTICIPATION IN THE FROGRAM
18 INTENDED TO BE SOMETHING MORE THAN SOCIAL INFLUENCE. IT IS
INTENDED TO BE A SOCIALIZATION PROCESS,; THE INTERNALIZATION
OF THE VALUES AND BEHAVIOR PATTERNS OF THE SCHOOL
ENVIRONMENT. THE YPSILANTI PROGRAM IS INTENDED TO INTERVENE
iN THE DEVELOPHENT IN LOWER SOCIOECONOMIC CLASS CHILDREN OF
ATTITUDES AND BASIC SKILLS INCOMPATIBLE WITH MIDDLE-CLASS
EDUCATIONAL VAUES NECESSARY FOR GENERAL ACADEMIC ACHIEVEMENT.
EQUALLY IMPORTANT 1S THE PROGRAM'S HOPE OF SUBSTITUTING
MIDDLE-CLASS EDUCATIONAL VALUES AND MOTIVATIONS FOR THE
LOWER-CLASS CHIL"'S ATTITUDE TOWARD SCHOOL. (WD)
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Jompeangatory preschisl r¥ograms, 8 euphemisin /oF SCROCT pPOETAMS —
for pear cnildren three oand Jour yezrs of age; are commonplare ‘i’.oda‘y:
Most educators conducting such programs have arrived at the conclusion
by this time that both mother and child must be involved ir any stsble
change is to be effected ° t-e student und i1f the gosl of future school
success is to be achievea. Few anaslyses of the processes taking place
have been made, however, This maper will attempt to isclate two of
the mechanisms which are an inherent part of these pre-kindergarten
programs, social influence and socialization, and will discuss the role
each plays in the effort to remold the child sc that he will have a
chance to find gratification in our complex industrial society. o
| Before proceeding, some ‘terms need clarification. The verb
"to educate” means, according to the dictionmary, to train, drill, deyelop,
or indoctrinate, It appears that within the boundariia o.tw,'@hat ﬁeﬂnition
i can be bhced both "to Socialize” and "to exert social linﬂnencg". It
is the pesitionn of this paper that there 13 a continuum betwaen sociali-
gation and soéial influence with the former referring to ths 1nternaliza-
tion of values, of deeply held beliefs, and of criteris fo,r bc;qavior
- “vhich afe applicablé in diverse settings. The latter, social :lnf’.‘l.uence,
| refers to the process of effecting change in more superficlal und cpee:lnc
" areas of behavicr and belief, such as role Mpmnce, tact prefennces,
p 4 attitudes toward transitory herces, and the like, There is elearly a
grey area in between the two polarities. Some change efforts can be
1nterpreted as either socialization or social influence, or as aanehhing _
1n the midst of the two. For example, in a paper entitled, "Proceuec of |
Opinion Change", Kelman {1961) refers to the thiee proceueo‘ of aocial
 influencd a¥d includes internalization as one of the three. He defines
- thil'proeus as the acdeptance .of sccial influence becaung it is congruent
“‘with’one"s vilue systén, It then becomes iutegrated into the individual's
value system vhich is delineated as ?rt of his persomal system, as

j



E

-~
v

)
w

- Spbodes T ro e pesformencs.  Iv is alfiicuit voe ngvehend the differo
between Kelman's internalization, & socisl process, and socialization,
iu a clage lecture on Nov, 20, 1967, Dr. Kelman coafirmed the lack of
any differentiation “y stating that he considared socialization tc be
8 sub-set of zocial influence and indiceted that he included within
the classification of socialization both identification amd imternali-
gntion, Yt is possible however that the identification process, as
Kelman defines it, can be considered to be either social influence,
or socialization, as defined in this paper, depending on the type of
role performance being effected, For exanple, training for a pervasive
role stioh as mofher‘ vwould most 1ikely involve a socialization procesr

h training for a very limited role of club secretery would mere accurately

"'bo deacribe& as socisl infiuvence.
l"urther ambiguitiea arise from Levinson's (1959) discuuion of
individml role-concoptions and Yinger's (1965) explication of internalized

.\rl

rolea. Ia the agent fostering the development of an 1ndividual role

Soati o~

R concept or an internalized role exerting social influence or serving
as a socialization agent? ‘It 18 difficult to tell.

HVI B

‘ Char mmples or aociallization, ‘such as early: chudhood toilet training s

"and of ocial influence, such =« opintom modification, to, _conform with

the rerorence ‘group viamointn, are readily differeptinted. ;;,I wiaf the
in between thése extremities which is problematic.. At a later
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point in this pﬁbei', sone criteria will be offered which. rocilitate
- M atinguiahing ‘betwaen the two processes in ambiguous sitvations, Before
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ms, howev'e”r', 2’ third related concept; education, must. be Pitte. fnmto
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Education, as it is conducted in-s comprehsnsive public school
' mtun, incorporotes ‘elements "of both: socialization and goqial 1nnuence.
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h This is pareicumy 4ue whet Both preschool and adult education programs
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are cffered. Vaep wwe 3uch ~Fi 7. .ge converge 17 Jrx projs<t, s= tpey 4o
in a compenzatory pregcnosi program. the consteest hetween the Ltwo processgss
is she.y, and it pecomes vossible to delinesate the dlffererntisting chaiac-
terigtics of the t-. mé&chanisms, using variasbles which sre relevart to a
school setting., The following is 2 list of these 3imensions:

l. Tutezsity of the educational program - This refers to the mm;ber
of hours per Aay, the zumber of days per week, and the number of weeks per
year the teacher and student spend together. The greater the mumber of
hours, the more closely the proce.s resembles socialization.

2. The extensiveness of the educational program - This dimension
refers to the mmber of different aress the educational program is tackling.
The more extensive the coverage, the more the educational process resembles
soclalization; the fewer, the more it becomes social influence.

3. The cemtrality of the program in the student's life - 1If the school
program is j)ei-céived by the student to be the most significant part ‘;f _his
day, tﬁe time he most anticipates and reminisces about, the more like sociali-
zation ﬁie educational progrem becomes, -

L, The g 3l of the educational program - If the objective is to alter
the student'a way of cognizing, his set to learning, his manner of controlling
his impulses in a wide variety of situations, his language pattern, etc.,

- then the process approximates socialization. If, on the.,,‘_gthe‘r ‘hand,‘ the

objective is to fupart specific knoledge or siills, or modify perforance
in one perticular role, then social influence is a tetter descripticn of
- the mechaniem involved. : oL T e

‘ 5; Accessibility of the student's inmer cor: of. perscnality, in Lewin's

terms ( 1948) - There are obviously individual differcmces in this matter,
a8 well a8 cultural differences as described by Lewin (1948), and ipﬁied by
) "Inkeles and Levinson (1954), One factor accounting for a good deel of' the

‘ variance however is undoubtedly the age of the student. Katz (1967) alludes
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to tne grester ~venness” of voung children v xwtiug Jostv ter o _arg
infiuence on students’ motivation i» greater :n the i-.c. elementary grades

"wnen children are more emctionally devendent on adults”. The relationship

between accessihility of the inner core and age may not be ".near. A plateau

may be reached at seven or eight, but it is unlikely tnat the asymptote is
reached before the age of six. One would therefore hypoth.ize that if the
student is ycunger than six, socialization is more likely tp be involved
than social influence.* Individual and cultural differences must be taken
into account at all ages however,
6. The nature of the relationship between the teacher and the siudent -
To the extent that the relationship is cethected, or tl.at the teacher is
percéived as a reinforcing ageit of major significance in the student'’s life,
the educational process more closely resembles socialization, If the rela-
tionship between the teacher and student is one purely prescribed by their
Tespective rolé demends, and there is considereble role clarity, as Elkins
(1959) uses the concept, or role inflexibility, in Iix!:;ger'a (1965) terminnlogy,
then social influence iz a more fitting description of the process., To
put i:he matter *ato another perspective, if the teacher's relationship with
| the student ‘tends to be universalistic, as Farson's (19?6) describes the
 phenomenon, then social influence is more 1ikely to be involved, If her
":;éiatibﬂ:ahip erids to be particularistic, then socialization may be the more
ra.éé;‘zra'.éé déécri’ptibn of the process, and the relationship can ;ae categorized
as more 1like a ‘primary relationship than a sacondary one. e e
By combining the above variables, one can offer an mlanation for the
"resoctaliziticn which cccured in German congentration camps and Southern
" plantstions with first generation slaves, in:the light of the analysis of
o both fetiit%i wmade by Elkins (1959). = In these totel instituticas where
o aﬁa&iﬁie“ﬁw existed, the educational program was in effect _tvgn‘!;y-t;‘our
hwrsp;rday, for years on ¢dd; the program covered the emtire life -s_pace

#It is difficult to sea how one can talk of intermelization in relation to
E C very young children in Kelman's 2chems in view of the fact that the value and
K halie? system nf children under 6 is exceedingly aebulous and amorphous.
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of tre student, Virtnugily nothing was untouched in his 1life ex.ept periwps
i3 memories and fontasv life, The goel ¥-8 tutal transformati~n of the
student, and :he neture of the relationship between student and teacher
vag one of totcl dependence for tae .ecessities for survival. The teacher
wes the only reinforcing agent ~Tor the most part, iz tne student's life,
The one variable not accounted for is accessibility = the student's inner
core of personality. Since it cannot be assumed that this core was equally
available in all students, individual differencez should have occurred in
the effectiveness of the socialization process. Bettlecheim's core was -
invielate, hence his personality remained relatively intact, and the sociali-
zation process essentinlly failed.
. To analyze the socializaticn and social influence processes in operation
in a compensatory preschool program, this paper will use the example of the
Early Education Program in Ypsilanti, Michigan. The project wes initiated in
'the Fall of 1967, although its ancestors date back to 1961 whew the firet .
compensatory preschool program was opened by the Ypsilanti Public School
System. In the current progrem, one hundred four-year old childrer, from
{ low-income homes, attend school for one-half day four days per week. (The
fifth day is spent by the staff coordinating the vatious compcnents of the
prrogram ahd conducting or participating in an in-service training program.)
Thore are ten children in each class under the supervision of & teacher and _
2n 3lde., In the hal? day when the teacher is not conducting a class, she |
visits the home of each child for s one and oné-half hour tutorial seasion
with the student, focusing on his particular needs and interests., During
these home visits, every effort is made to imvoive the mother in' the tutorial
" 'session o that she will become knowledgeable about the educetive process
"and be capalle of continuing similar activities with her éhild as part of.
her everyday life, With ten children in each class, the visits occur on a

N

" bi-weekly basis,
frogs o Co - s CL e
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An gdditionzl component of the program is = :eries of .roup meetings
for motrers emphasizing these auspects of child-reuring which pertain to fos=
tePing the cognitive growth of the child, his mctivetion to achieve, and the
deveiopment of his interaal cortrois. (This is an ideal age tc focus on the
development of motives according to Veroff (1965)).

In essetice, the child is exposed to a cognitively-oriented curriculum, =
based on Plaget's theory of the sequential development of intellizence, with
additicnal stress cn the development of inner contrecl, The perent is. exposed
to a program focused on those aspeets of child-rearing directly relevant to _
the later school success of her child. The objective of the total program —
is to effect major changes in the child, and sufficient changg in the parent
so that she will be willing and able to support the work being done with
her child, | |

" Applying the criteria emmerated earlier, it hecomes clear that tpe
educational program offered to the children clos ..y resembles the spcializa-
tion process, vhile that offered to the mothers can be described as an
exemplar of social influence., Each of the programs will be discussed in
detail &nd evidence offered for the distinction being made in the two
educational processes. R e

Tha goals of the instructiopal program with the chiidren imclule:

1. The develcpment of a firm cognitive foundation for mtqz;e igtellec-
tual growth. | o

2. The improvement. in verbal facility so that conceptsl vwhich have

been learned can be retrieved and communicated, and feeliggs be expreased

7 gymbolicelly, © o . Co

3. The fostering of intermal coutrcl and the ability to plan so that —
the duxiliary skills necessayy for academic competence will uot be lacking. :
Each day's activities are carefully programmed to adyance one atep.
closer to the designated objectives. To make certain that this is oconrring

dilagnostic tests are administered weekly. Thus the Early Education Program
6




oeeks Tt make ¢ 3igpifizant cnang< in the ~hild’s wmanner of cognizing, his

apprvach to learniag. his orientation to himself, his sbility to handle his

excticns, anc virtually his entire style of life, The staff, in =ssecce,

is assuming tae role »f surrogave parents to the students, attempting to

provide the elements of middle-class training which are necessary for aca-

demic achisvement, A considerable body of research has shown that lower-

class mothers, for the mcat part, do not fulfill this function. For example,

Hess (1965) found that lower-class mothers typically train their children

to obey teachers without question, Radin and Eamii (1965) found that mothers

from low-income homes feel that childrer should be taught to fear adults

and should never question the thinking of their parents. Middle-class

yarents, cn the other hand, have been found (Kendi and Ihdin, 196'7) to eeaeiQ

tize their children to adults' dseires, and to anticipate their wishcs,

- - Thus, in Keiman's terms, l.wer-class mothers tend to teach *cheir childrm

f $6 comply with- authority figures whereae middle c].asa parente tend to train
thetr youngsters to identify with those in euperior poetitione. Katz (1967) ’
in aiscussing disadvantaged Negro parents, errives at a conclusion that -
‘18" equally applicable to white parents with 1imited income. He etatee o
that although their values are ro dirferent than thoee cf miuu.'l e—claas

»: parents concerning the importance of education, they do not "know how to

1 B b

encourage inteilectual behavior in their children, or how to recognize it

Ll

_ when it occurs.” It is this gap. that the Brly Education etefi’ ie attempting

e

<0 2411, . .
"+ The bieweekly tutorial program was not created i’or that purpoee, but it
”. hag been found to nmurture a close relationehip between teacher and etudent
in the course of the intense interaction. _ 3trong aenee of identification

A

vith his teacher, who is seen as “his" in a very personal eenae, ueually B
- evolves, In addition, the hame seasions help tranefom the teecher into
* & powerful reinforcing agent. Through a procees described b'.v Katz (1967),

‘the child-begins to bacome a seir-reinforcea-.. uperiencins pleaaure v‘hec |

e
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performing i» a manner ¢ which nis teacher would approve,

Insofar as the accessibility of the child®s inner core of perscnality
is concerned, almast all of the participating students. even those from
severeiy deprived homes, typaer to be highlv responsive to the warmth
and affection offered by the teachers. The shell does not appear to
congeal until a few years later., when the peer group takes primacy. Prior
to that period, the significant aduits in the child's life appear to have great
influence, and a reinforcing teacher who cares enough about the child, from
his perspective, to visit him every other week, wields considerable influence
in his 1ife. Eb:perience on the project has also shown that the home tutorial
aspect of the program excerts almost as much influence on the teacher as on the
student. Beitg alone with the child (except for the presence of his other)#
appears to atrenigthed the instructor's bonds to her student, The research
atei‘f i‘onnd, i’or m:ample, that vhen teachers were asked to eliminate home visits
for one of their children to relieve the pressure of theis work, the teachers
krefused to do so stating that they simply could not’ deny any "child the ad-
vantagee ef & private instructionel program, and that they would manage to
fit five home}vie- ts per week into their very busy schedule, It appiars that
a primarir-like re]ationship is fo stered in the ‘tutorial program, one that is
affect-laden, and particulariatic. The povers of the teacher as a ‘soclializing
“ agent are thereby enhanced, and the receptivity of the child to being an -
| object of eocialization ia equally increased. ‘ |

Althowh no objective measure has been taken, thus far; of the centrality

o
of the mrly Bducation Progrem in the children's livés, , Snecdotul reports

,5}“ evidence of ite htportance to the atudents. Yo' cite & few examples, mothers
often report their children talking ad nauseun about what oceurs inm class.

One motlier who open..y admitted having diff‘ culty gettiug uw in the morning to
preyere her eon for claee » told hie teacher that ehe was Porced to awaken by

bv her child vhen he feared’ she would not get up in time

[elERs gh E St R

#The aide eccmpeniee the teacher B 'txcme vigits and tekes care of any
other children wvho may be present. 8



chi ohe Dus. Anoshss mother r orvted that oy dsughter

<oy

i Tor him %2 =3
insisted she cut all sandwiches in the saasp of cirles and triangles

because these were the figures esphasized in cless., Vord of the program

has spreaa so extensively ia the ghetto ares of ¥pr .isnti, that in an

initial screening this yesr, many children were bitterly disappointed when
they could not be admitted. Interviewers who talk -3 with parents were
beseeched by children to be "my tes~her."

To summarize, when one considers the intensity and extenzity of the
program the nature of the student-teacher r<lationship, and of the ed-
ucatioval goals, as well as the centrality of the program for young children
with very accessible inner core of personality, it appears that = social-
ization process is most certeinly taking place.

The approach %9 the work with parents in the Early Education Program
_ is radically different than the work with children. The reasons for this
: are pra;matic and philosophical. With the limited resources of the

program, it is doubtful that any extensive change could be effected w.lth the
mothers of the youngsters, The staff is not equipped to spend any great
amount of time with the parunts, even if the parents desired this type of
reixtionship, It is the staff's view that in actuality, most of the parents
would not welcome this intrusion in their lives. On philosophical grounds,
the members of the program feel that they have no right to alter t»= orienta-
tion to life of the parents, except in the area of child-rearing., ¥

this instance, there is sufficient research data available to 2 -*+fy
a-tempts to modify existing mother-child interactions which a."s Aet+:ental
to the child's effective functioniag in school. The change in no way
conflicts with the parents' values, for they overwhelmingly express the same
aspirations for their children's school career as middle class rarents
(Katz, 1967). The parents merely lack kmowledge of the intermediate stcps
needed to reach that goal, and of the technology of fostering the qualities
which lead to academic competence. Thus thc teachers are attempting to aid

FullTox: Provided by ERIC N ey — -
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" parents’ ideas (Redin and Kamii, 1965). The lower-class pattern of. child-

the moyther impleament her own gosls,

i1 essence; the parent education prograw focus:s on er snding the
perental role, as perceived by the mother, tc incorpeorste activities
which nurtvre the child's cognitive growth and associated auxiliary skills. ‘
For the most part, the lower-class mother sees the demands of the role
of mother as providing for the physical, and to a lesser extent, the
emotlicnal needs of the child., His ip*ellectual abilities are perceived
as either being unalterable or else in the school's domain. Therein
lieg the difference betwcen the lower-class and middle-class mother,
Gray (1965) has referred to the hidden curriculum in middle class homes
which eptly describes the continual teaching and learning that goes on
a8 part of everyday life. ObJects are labeled specifically, items are
counted, curiosity is encouraged, and verbalization is rewarded., These
activities tend to be missing fr~w. disadvantaged homes w:ere quie* .and

obedience in children are valued, aad where parents feel that children

" should never learn things outside the home which make them doubt their

A

rearing closely resembles that of the authoritarian family as describex

by Aforno et ali (1950). This pattern may have survival value in crowded

homes set in the midst of crime-ridden communities, but it does not
‘facilitate the child's competency in school. It fosters compliance,
but bebavior which is dependerit sn the presence of an authority figure
(Kelman, 1958) is not congruent with the values of the public school,
In addition, in transmitting the lower-class sub-culture, including
the belief in fate rather than in tiae power of the individual to affect
his future (Mille», 197R), the mother from the disadvantaged home is
also transmitting a perspective on life that is highly maladaptive for
the student in the classroom.

The Early Bducation Program attempts to help the parents understand
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Why LU 18 wmportan’ {ur wnlalil. ow anliflipics vre onoesdos
acts, and moily Cheilr behavior according to the contingsncies in the
environment. The parenis =re taught che Importance of children's obeying
principles, rather than rules. They are aiso informed abcut the conse-
quence ¢f compliance, as opposad to identi!fication, WNot only is informa-
tion imparted to the parents, but they are also taught techniques for
implementing the new approach. Through the use of social infiuence,
which will be discussed below, the staff attempts to alter the
socialization practices of the parents so that their efforts will be
congruent with the school's, rather than conflicting. (A discussion of
the massive changes also needed within the school system would be per-
tinent at this point, but is beyond the scope of this paper.)
The social influence techniques used in the work with parents

include for the most part, manipulation of group pressures, modeling,
and applying & system of rewards and withholding of rewards (essentially
a form of punishment). In the tutoriasl session in the home, every effort
is made to involve the parent as an observer, if not a participant.
While watching the teacher engage in educative activities (deliberately
selected for their ease in adoption by the parent), it is hoped that the
mother will note what is teking place and begin to imitate the teacher,
and function as an instructor to her child, in the period between bome
visits. Part of the program involves encouraging the parent to do so.
For exsmple, teachers leave books, crayons, scissors, construction paper,
etc. for the mother's use before the next home visit. Although imita-
tion can be involved in a socialiization process, in this case where the

. behevior being shaped is quite specific, and limited in scope, and of
minor significance, social influence would appe;r to be a more accurate
descr:_iion of the mechanism. If identification takes place, it is gener-

ally so limited and superficial that it cannot be considered an instance

o
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meaningful and the identificetion less surerficial.) When the mcther
eggsays the role of t-e teacher of her child, she is rewarded symboli-
cally with high praise, If this seems insufficlent, as it may be fcr
more deprived mothers, concrete reinforcement will be used,

There are weekly small group meetings throughout most of the year
vwhich cover a specific curriculum, focusing on three aspects of chilld
reariiag. The first six meetings emphasize techniques of behavior modifi-
cation. The second s#x weeks straps techriques of fost.ring the cognitive
development of children. The third six weeks are devoted t. technlques
of fostering imner control, self-evaluation, planning, and motivation to
achieve (which according to Katz,1967) can be awacribed in terms of
dispensing of self-approval and se¢’f-disapproval in response to one's
own performance in various echievement situations). Four small groups
with approximately twelve mothers in each group proceed through the
eighteen week sequence. These meetings are led by a skilled social group
worker who attempts to create cohesive groups which have high attrective-
ness, and cleexr goals so that the norms which develop will be adhered to
by the group members (Festinger, et al., 1960; Raven, 1957). It is also
.hoped that these groups will come to -~.rve as reference groups for the
members serving both functions deseribed by Kelly (1952): that of a
source for approval, and also as & basis for self-evalustion. In view
of the fact that lower-class mothers are known to be reiatively isolated
socially (Radin and Kamii, 1055), it is likely that a group tailored to
meét their interests and needs, in which acceptance is guaranteed, will
become a meaningful seference group for the mothers in the Early Education
Program.*

Concrete reinforcement in the form of children's boocks and toys
are offered for attending the meetings and completing homewcrk assign-

ments given by the group leader. An example of such an assignment is
12



w g ta ‘:.‘,ﬁ{-\'g:r"( ,mz: -jif{:iﬂfi‘ﬁ"eri "D-{j« ‘%‘,".53 A }3'& jd »
- R el -— [rs e had e r

(RN et o>

he

the T&Sz =7 1801BTUL0E oune priblil
appiying positive reinforcem. 't for zppropriate behavior on & comtini.us
basis, and recording the effect on the ~hild for a pericd of one week.
Efforts are made to encourage the development of sppropriate group

norme8 and leasdership within the group sc that peer presaure will act to
facilitate goal achievement, In addition, persuasion is used by the leader
to enccurage mothers to try & naw technique in a specific instance, No
coercion is used directly. However, through the distribution of children's
toys and books as reinforcement, it is anticipated that the children
themselves may apply pressure, if not coercion, on their parents to

attend meetings regularly and part :ipate actively in the program. In
Vinter's terms (1959) the social worker is applying both direct and
indireét means*¥* of intervention to achieve change, attempting to affect
the client directly, ard attempting to affect the structure of the

group and external conditions so that these will alter the behavior of

the client (indirect means of intervention).

It is not anticipeted that a socislization process will be involved
whatsoever in *he work with parents, even assuming that socialization of
adults is possible in other than total institutions. The contacts are
relatively infrequent. The parents are involved in other activities,
| Qnd ﬁave many other pressing problems in their lives, so that the signifi-
cance of the teacher contacts is limited, In addition, the goals of the
program are restricted, and every effort is made by the teacher and social
-wﬁrkef to keep the relationship with the parent from becoming intense.

Staff members avold discussing other problems confronting the parent such

* Although the word "parent" has frequently been used in the paper, it
is meant to refer to mothers only. Thus far, there has been no work with
fathers in the Early Education Program. It is planned for next year however.

¥* Many other theoriets such as Mennheim (1948) and Parsons (1963) make
similaxr dichotomies in describing influence techniques.

3
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(frticulties, Lousing problems, 2te, If fthese issues ave raised,
the parent is raferred t. the appropriate sociel agency. HMany of the
mothers have been found to be devendent and child-like; many are very
young. It is felt unwise for the teacher or social werker to become a
supstitute for the mother's parent. priest, or caseworker. To undertake
cuch a role would dilute the program, and displace its goals.

It is realized that offering rewards for appropriete behavior fosters
compliance but it iz hoped that after initially acting in response to the
reinforcement offered by the staff, the behavior will bgéin to biing ofher
rewards from the enviromment, such as improved behavior by the childi
These satisfactions will help maintain the behavior. Uitimateiy, it us
hoped that the behavior will become self-reinforcing as it‘copeg to bc |
associated with gratifications in the form of teacher and social worker
approval, and a more managesble chiid. Cohen (1967) found that delinquents
needed ¢oncrete rewards to induce them to perform various desirable ac?ivi-
ties in a training school, including working on prcgrammed ;cccructicq;
booklets. After a relatively short time, however, the success experience
\ in completing the booklet became reinforcing in and of itself;‘apd addi-
tional revards were no longer necessary. (The cffer of an qdditionci
program to work was reward enough to maintain the behavior.) ,1@ 1$ hoped
that a similar self-réinforcing pattern will develquinuthc,EcrlyJEcucgtion
Program. If this occurs, internalization can be said to occur in Katz's
terminology (1967). He defines internalization as an individual's ability
to maintain sustained effort at a task in the absence of both}gcrycii;ance_
and of external sources of immediate self gratification. Vc;uegbappear to be
1rre1evant to the concept. In Kelman's texms (1958), the process would
be Jabelled identification since there is nc necessd&y congruencclwith
the parents' value system (except for a "better" child), and the ‘gratifi-
cation from the role relationahip with the teacher or social_wcrker gs

4
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mesh wifth the parents’ velue system, and it may in gsome Individusl in-
stances, or if the parents’ value system chznges to become congruent with
the new orientation, then one can say that both identific-+ion and

"y

internaiization a. . taking place. The preseace of one Process way no?
negate the presence of the other.

Tnis paper has Just begun an exploration of the interrélationship
between éocial influence, socialization, -and education. Programs at other
grade Jevels, and in other settings, need to be analyzg@ in & simiiar
vein., Experiments performed in the past might prdfit from a re-exadina;
tion ‘n the light of the social infiuence-sociailzation contimmm. Por
example, the use of teen-agers from 1ow-inc§me homeé as *utors to younger
children ptgp‘a.wm‘be explored in this fashidn. Cloward (1967) found
changes taking place, but the process is not clear. Examining many dif‘er-i
ent kinds of intervention strategies in this way might not orly shed 1light
on the mechanism in operatlon, but also on. means Por improving the :';‘
effectiveness of the strategy. New approaches to educatlonal problems
might be stlmuJated through an examination of the teathér 8 role in- the
perspective of the social influence and/orAsocialization process involved.1
Ideas may emerge as to specific situations where socialization is desirable
and should be fost vred, other instances may sppear ypere additional aocial
influence techniques can be applied to those already in ‘use. Merely
thinking of a teacher in this perspective makes applicable two extensive
bodies of literature virtually untotthed by educators (unless it was brought
'té their attention by Lippitt and his group). Perhaps now -that thgo#isfs’

_ Working in the fields of social influence and socialization have virtually
converged, the time has come for them to bridge the gap between social

psychology and education,
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