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" "10 DETERMINE THE VALUE OF PRE-REGISTRATION COUNSELING,

THIS STUDY ATTEMFTED TO RATE STUDENT ASSESSMENT OF (1) HIS

" RELATIONSHIF WITH HIS COUNSELOR, (2) THE APPROFRIATENESS OF

'H1S CHOICE OF MAJOR, (3) THE SUITABILITY "OF HIS SCHEDULE, AND

' (4) WIS PREPARATION FOR REGISTRATION. SEVEN HUNDRED SIXTY-ONE
stuoeurs (8.5 PERCENT OF THE STUDENT BODY) WERE CHOSEN AT

RANDOM FROM THOSE WHO REGISTERED BETWEEN THE SECOND AND

“FOURTH WEEKS. THEY FILLEB OUT A QUESTIONNAIRE SHOWING THEIR

 DEGREE OF SATISFACTION WITH VARIOUS ASPECTS OF RAPFORT, e

" ADV1SEMENT, AND COUNSELING. THIRTY-THREE COUNSELORS ALSO Co

- FILLED OUT THE QUESTIONNAIRE TO INDICATE THE IMPORTANCE THEY

“ATTACH TO EACH SEGMENT OF THEIR FUNCTIONS. THE COUNSELORS'  *
‘RATING OF ‘IMPORTANCE WAS COMPARED WITH STUDENT RANKING OF HOW .
"WELL THE FUNCTIONS WERE CARRIED OUT. STUDENT DEGREES OF . - .
SAIISFACTION WERE 'CORRELATED WITH AGE, CHOICE OF MAJORy -~ ..
" DURATION OF COUNSELING SESSION, AND SEVERAL OTHER INFLUENTIAL S
FACTORS AND, ALTHOUGH FOUND TO VARY CONSIDERABLY. WERE R .:;:3,;~
GENERALLY FAVORA&LE, THE GREATEST FLAW IN THE STy
APPEARED TO BE A "SHORTAGE OF “TIME FOR THE
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COLLEGE OF SAN MATEO

STUDY OF PRE-REGISTRATION COUNSELING

h}f'“InrRonucrxon

SN Prior to enrolling at the College of San Mateo, each student is
o fscheduled to meet with a member of the counsel:n.ng staff. Fo’llowing this

_""”»_‘initial contact a series cf meetings wit‘h the counselor are held throughout L
:'the scnool year, depending upon the student's need to complete various SR

,:'Z;',lf-_aspects of his educational planning. -_

_ Despite the continuing nature of nhe counseling process, it is |
f'apparent that this first counseling period is very important. That is 3 the ,
;‘,xi'nitial counseling session often represents the student 's first contact with
the ,ollege and serves to influence his preliminary impressions of the college.
vfi’fl!(oreover, this first contact concerns a topic that is ano has been of consider,' e
- ”"‘j@‘*;5‘:9.'able concern to the student, namely, his educational and oc.eupational goals.
At: the same time, the counsemr wants to be of the greatesf' pcssible assist- -
| ance during each and every contact period¢ In effect, pre-registration S
Wf"»icounseling is brief, but of critical importance. R R

STE!DY '“'UR?OSE

. ‘J.'o assess student satisfaction with the utility o:E pre-registration s
Ch counseling. Specifically, does. the student feel that pre-registration counselingf?;'r,sv_"';j;;_f,_v’!'
gt “meets hio wants and needs or does he see it as a cursory process of limited e

Cvalwe?




2.

OBJECIIVES
Study objectives are a reflection of both student and counselor

perceptions of the desired outcome of pre-registration counseling.

' 1. To determine the extent of student identification of his
counselor as an individual who cares and is concerned about

the student's welfare, problems, and progress (rapport);

2. To assess student perception of the assistance received in
choosing a college major and classes that are commensurate

with his past performance, ability, and interest (counseling);

3. To appraise student satisfaction'with his schedule and
preparation for the registration process (advisement). -

s'mnz LIMITATIONS _ | o o |
RN It should be apparent that counseling is an on-going process. It

*v;ffwoulu be unusual for meaningful counseling to reSult from a single meeting.vyf o
: j}As a process, it continually builds ‘upon past sessions vhile simultaneously,jg;_
7bui1ding for future sessions. Therefore, ‘this study attempts an artificialy'.'
.gsepa*ation nf one segment of that process, and the study results will be |

N;confounded with the adequacy of previous student counseling.

g Judging the effectiveness of any process is 1imited by the
Niindividual’s‘knowledge of that process.- Although a student evaluat ion.may
f?provide cnnsidereble insight for improvement, it cannot be the only eveluetion.
?ﬁubreuver, whether the evaluator is a student or a staff member, his junqments
;:ffare subjecttvely‘based upon a greet variety of feelings, values, and diftering
.ﬂfﬁfaframes of reference. Therefore,' y ‘attempt at a total study mmst consider o
%'ffzfetudent and staff ouinions in addition to some objective menns such as the
Tgfif*student s behavior.m In effect, this study is based upon subjective judgments 7Qi
jﬂfyifand it shonld be extended to include additional criteria before a complete o
f’}f'feValuation cen be attempted. S | et o




3.

It includes only those students who had not completed registration
by the end of the second week of registration. Unfortunately, the study was
not proposed until the end of the first week, resulting in the exclusion from

the study of many of the well organized and experienced continuing students.

PROCEDURE
The population for this study included all students who were completing

registration on or after August 25, 1967. From this population a random sample
was selected. Randomization was achieved by asking every seventh person who
registered to complete a questionnaire, Mechanically, this was accomplished
in the ¢ tudent Center prior to the student's entrance into the actual
registration process. In this way feelings about pre-registration counseling

- were not confounded with the experiences associated with the registration

o process.;

Tb encourage student cooperation the class cards desired by the |
student were pulled for him while he completed the questionnaire.. In this way

Vf,'d,a student would not be prevented from taking a class because it had closed
l_"v;while he’ completed the questionnaire. Moreover, this process actually saved ~
'7Hfathe student some time and allowed him more time to. carefully respond,to the

'7‘tquestions.» It took an averege of seven.minutes to complete the questionnaire'

| *ffﬂilwith a,range ef iive to fifteen,minutes.

Study objectives and items for inclusion in the questionnaire were

"'ff?ideveloped through personal interviews with the counseling staff and students.’

"ftffThe specific items for inclusion in the questionnaire were reviewed by“various 1fv;f”"?‘

rlifikﬁmenbers of he staff to insure clarity and relation o the Stud? objectives.-
| ”aiThe instrument was pilot tested by administering it to seweral students and

w’then interviewing eadh regarding question clarity and validity.’ In addition, ;i;

R_ff‘sitems were included thatswould provide a measure of reSponse reliability.{;_~ fsi |
'”i;]Finally, ranking of the scale items by counselors provided.a comparison of

"’»“?fcounselor-student agreement on task importance. ‘The instrumenr used with 3f_<ff¥*“ff

"’counselors, however, was not administered until after the pre-registrationiv]1';;*3*"

'Vi-fff.counseling to eliminate any possible biasing of the results. -
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4.

FINDINGS

The population for this study was selected at random to eliminate
the possibility of a selection bias influencing the results. In this way
it was assumed that a small sample would be representative of the College of
San Mateo student population. Moreover, if the students selected differed
from the student body, that difference would be so small that it could be
attributed to chance alone. It was found that 83.9 percent of the students
were twenty years old or less, 14.8 percent were between twenty and thirty
years old, and 1.3 percent were over thirty. These proportions were very
similar to that of the previous fall when 76.3 percent were twenty or less,
18.9 percent were between twenty and thirty, and 5.7 percent were over thirty.
As was anticipated because of the time of this'study,'the'proportion of new
students in the sample was higher than that found in the general student body.
For example, 72.4 percent of the students in the study were new to CSM, while

. 44,9 percent of the student body of the previous fall were new students. The
- proportion of returning and transfer students in the study was nearly
‘identical to that of the general student body. Yet, 37.1 percent of the
, student body were continuing students and only 12.4 percent of the students

_in the study were continuing students.

Table I. shows that students selected for the study stated majors

| ‘that were very similar to those of the general student body, In fact, the o e
- only significant differencas, pc(.Ol ‘based on Yule's Q Association Coefficients, ,nfdjd
vv,:National Opinion Research Center,'were in vocational and technical majors. R
 Overall, it was found that students selected for the study and the general
B jstudent body were present in approximately the seme proportions in each of

. the several majors and fields.

There were 761 students included in the study or 8.5 percent of

_“.;the total day student body. Based upon the usual statistical techniques for df‘d
. ‘o‘determining the size of an adequate sample, this sample was 134 students o ',,
ﬁﬁ.fmore than needed. That is, the size was great enough to allow representative

'ddfteand meaningful comparisons. ‘
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TABLE T. MAJORS OF STUDY STUDENTS AND THE GENERAL STUDENT BODY

. | STUDY STUDENTS STUDENT BODY
MAJOR or FIELD _f % . £ %

Business ‘ 132 17.4 1407 19.0
Cosmetology 21 2.7 124 1.7
English 23 3.0 139 1.9
Fine Arts | 71 9.3 | 459 6.2
Foreign Language : 18 2.4 . 53 0.7
Health Occupations - 28 3.7 | 369 5.0
Liberal Arts 89  1L7 618 84
Life Sciences 19 2.6 35 49
u Math-Engineerinéy o 33 4.3 - 492 l},5-7" p o
| Physical Education. 16 2.1 127 17
p'vPhysical SGience ':T,jr | ,d 0.9 : - »77 ‘d.ltoyl_.vx
,n":Social Science S 81  10.6 | 601 8.3-[}_Ip_,,‘
»;,ftf;Technicalx,” S &2 5.5 905 123 -
| Uhdecided % 12.7 o w2 1.2

R o Lo,

. TomAL 76l 100 R o 7380 ]iOOfi;,

NI A.summation scale was devised to assess student satisfaction'with
‘;’pre-registration counseling._ Based upon a range of 16 to 80 points where
| 'e ddissatisfaction increased as the score increased, it was found that 20.5 percent
'75ppof the students rated pre-registration counseling as excellent, 35 1 perceut |
. as good; 31.0 percent as average, 10.9 percent as poor, and 2.5 percent as |
'f";_terrible. waever, this overall rating was not particularly informattve untillfl
'pftpsome analysis of specific strong or wealk points was undertaken. Table T
‘»:f;shaws that in the general area of rapport or the establishment of a personal |
.ptgfrelationship, pre~registration counseling was satisfactory frum the student s ?
‘f??f,point of view. Specifically, during pre-registration counseling two-thirdsrofff S
”“35-;the students felt that counselors wanted to help and were willing to listen .ﬁff5"ii' g
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6.

to what they had to say. Moreover, over one-half of the students felt that
they were treated as individuals and not as just another student. One-fourth
felt counselors did an adequate job in this regard and one-fifth felt they did

poorly on this personal treatment aspect of establishing rapport.

TABLE II. STRONG AND WEAK AREAS IN PRE-REGISTRATION COUNSELING

Satisfaction Rating

GOOD AVERAGE POOR ,
One - Two _Three Four - Five 3

COUNSELING AREAS | CF % CF % F %
Rapport | | |

'Making student feel e o o o , :
counselor wants to help 519 68.2 176 ~  23.1 66 8.7 E

Listening to the student 508, ‘d66;7 o -'1179“‘ - 23.5 74 9.8 : uﬁ

e tInterested in the student T T R :
- as an 1ndividua1 e - 412 54.1 - 214 28.1 135 17.8

fj;nf"Helping student feel o R -
'*Q:d-Iike a person o ._:4091. 53.7 L if“2°6"' 27.1 146 19.3

Counseling :

’<f?tt{Eeviewing student 8 academic EETET e R - |
' strong and weak points - 267 35.1 - 200 2643 294  38.6

'f7fn,}ReviewinS past performance 309 40.5 . 225  19.6 227  28.9 '
. learning student's goals 446 '58.6 182 23.9 133 175

" Knowing courses student

17;ef,7needs to reach his goals ,'406f 'e53;3dn ;;_5:198f=§}'326;1v 157 'f20.6 “d__ R
:jﬂd_]fReviewing choice of‘major - ‘aoa?l“.39.7 f:s_f¥231;fjefﬂ30§4v 227 29.9 35;t{ffni
.;f:fﬂelping to choose courses »deOI’v-,65.8”.s:_*"165f‘s55*21,7”f 95 12.5 .
f°?75nge111ng student what .fd;s}fqg,, S S ;d ;v?}.tj>1 ' e SEENT
i ;._-classes to. take 490 643 - 169 2.2 102 13.5

Advisement

”Wj”dﬁﬂelping student f111 C S R
j ~ out class cards e 469  61.6 . 167 . 22.0 125 16.4

‘”1*‘Reviewing classes so student

| knows vhat to expect 251 331 201 264 . %09 0.5

'gnsf:'Making sure student takes T B P A S
. right sequence of courses ft_385 50,7 232 30,5 143 188
- Helping studint decide the S T SR R

, .;fn>number of units to take _fsv:417_',Q54.9d,g o 21@1;;1f zgtqtﬂ ~-127te” 1657xtd?753“
. Helping student know how e f‘;'~*35t7fdt‘"\liniﬂf7;"7‘~ns-.e{ﬁifh?x9ﬂ**7t&
‘«]eftn get through registration 333f“‘43;8§ ;df;'262:3At3;34;5‘f;3f165fn4;21;7_1}¢3{;~?:r
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In terms of teviening academic performance as a part of the counseling
portion of the scale, it was found that approximately one-third of the students
felt the counselors did a good job and one-third felt the counselors did a poox
job. Approximately one-half of the studente felt that the counselors did a good
job of learning about the student's goals as well as knowing what courses the
student would need to reach his goal. On the other hand, one in five students
felt the counselors did a poor job in this regard. It was noted that approxi-
mately 70 percent of the students felt the counselors did an average or better
job of reviewing the student's choice of major while 30 perceat considered

this aspect of counseling to be poorly conducted.

The Iast a3pect of counseling on the summation scale has to do with
helping students choose classes rather than telling them what classes to take.
It was found, however, that these two questions failed to be differentiated

eby the studentse The distinction apparently escaped most students as two-thirds
»t'felt counselore,did,a good job in both regards.

) The portion of the scale shown in Table II that was intended to
'f’reflect the advisement process in pre-registration counseling indicated that

ﬂd.two-thirds of the students felt that counselors did a good job of helping ther

-z?t° complete their class cards (nearly the same proportion as that shown for

‘choosing courses) Students were somewhat more negative about counselors o

;.t'helping to decide how'many units to take or in making sure the student took the

3:right.sequence of courses.. Less than one-half of the students felt the coun-
‘selors gave them adequate assistance on how to get through registration.

. e finbreover, only one-third of the students felt counselors had reviewed the
idfeicourses the student'was going to take well enough to give advice on'what to
:'}”expect. In fact, 40 5 percent felt counselors did a poor job in this regard.
':fchenerally, it would appear that students percetve advisement as the weckest

.dfd;counselor function, preceded by counseling and establishing rapport.

Another approach used in the study to assess rapport was the group

',jkof questions regarding Whom students would contact if presented with certain

m'd‘ types of prdblems¢ For example, students were asked whom they would contact
':fif they'wanted to chang" their college major.' It was found that 570, or 75
= percent, said they would contact a counselor and another 11.3 percent named a




ffthat the same finding would result. In effect, the variation in responses%to

' ;fzindividual items would be minimal. aThlB was also refleuted in thefinternal

“"'f,r consistency of the scale. Fbr example, responses on questions concerning'“

interest in the student as an indrvidual or thuse that referred to trying: ojhelp
. a student feel like a person should elicit the same response strength. Paired

_,;:litems included 1n the schedule and the scale were found to be significantly

fffcorrelated at the .01 level of confidence. In this instance tne proportion ofl_
=:f_re3ponses was nearly identical.. Mbreover, in terms of reliability a coefficient

";rof .96 was obtained. ]-”'*

In examining these findings one was immediately confronted.with he

'”ii question of what importance counselors, themselves, attached to each of thes

li?;f:aspects of pre-registration counseling. Essentially, this was a question of
"ffghow=satisfied students were with those aspects counselors felt were most
“nyimportant. Thirty-three counselors provided completed rankings for~a 67 percenj

'return. Several counselors pointed out that many of these asPects, if not all,

>

| fh,_Based upon this rationale the various aspects were grouped accerding to

’i’counselor perception of importance rather than individually.k,_jf.[ﬁjg;:x7y







:isparit._ was “notv >
nselors ranked seventh :l.n imy/ortance and students anke,

‘-Essentielly,
"irelatively lsw degree of satisfaction with how well the advi.sement function was

Another appruach to the questisn of strong sr wea'k points in the '

5;pre-registration counseling process was assessed through d:lrect questions of_ W
‘, For example > students were asked to descri.be that feature

;.._which gave them the greatest sati.sfaction. Many students repeated the same i
_ju "'tions described i.n the scale, but several made one or more remarks about




‘counselors< knowledge about requirements, maJors, teachers, and so on. As S
°“e,3t:den put it, Mo v he seemed to knsw-what he was talking about wo

;In a. similar vein, the supportive role evident to 39 students by counselors

who_werejable to tell them'what to do was very satisfying.__A. ner satisfying e

»expérief‘e5f0r 37 students was the counselors patience in helping them to feel'ft}‘»lﬁuk

theylwere all set for college. It was found that 21 students were most

‘appreciative of the counselors' frank and honest approach to helping them 1earnt7;7u75ﬁﬁ

;Whaf was. expected °f them. In addltlon, four students commented on the reward i

spectlprovided by counselors in recognizing their past efforts.

| A,variety of remarks in the general area of a 'isement also'fh5¥“
'@jjidentified additional areas of satisfaction to students., The assistance

fg!tcounselors qave the student in getting the desired classes‘was menticned

“y{fby 69 students. Thirtv-Seven s*udents were pleased to ledrn the specific |
fﬂf;courses they would need in their major in order to transfer.i When they talked

*ff{to their counselors, another aspect of the advisement process that 25 students lf7l;3fif

lﬂdffﬁconsidered outstanding was the help they received in getting a schedule that

(allowed them to work or meet other needs of their personal lives.. Fourteen Lfsig:"

‘Tgstudents were re ieved to learn that some of the. courSes they'wanted were

_,3i* Carl W. Rogers,,author of Client-Centered Ther%EZs Boston, Houghtondniff1inf;*”’




TTfVwapointed out the pre-registration counseling process should be left as it is, o
, ”'“*without any changes. This did not mean that comments suggesting satisfaetion 'cﬁffﬂf;{dfa

:“”7fﬁ)while 672 positive resPonSGS'Were re¢°fded-;~¢x »35;.3943‘”“h

’fh[7gft0 be more effective,,SQ_Pointed to—the need for more discussion and mmre timei?ff;:dhffui
v dn general, wdth theii,cffnfflors. ,Although many studeﬂts recognized that hiy | .
"fif?counselors were ‘busy and relatively few in ‘numbez, they simply did n°t feEI .
_i“5f'there was enough time. Another 59 students felt that counseling needed tO be
‘laff}*more personalized with more emphasis on an individual approach to the needs

i:"*-i‘-_""..;'t:alkin‘; with students rather than telling them What to do--j,f*

Vhdf:ftsession took place,was noted by 40 students. Moreover, 38 students felt that jhi7jv5hff;
udiffécounseling sessions should begin sooner, such as, during the previous spring L
_; i”ifor summer. Twen y-four students felt more attention should be given to ;' L
,ﬁhfﬂtelling them.how to get through registration, while another 24 Fel“'more ,;f;dr;*ddlh”
f}rffdiscussion about the courses would be helpfui. In fact, 20 students asked
mlyuff;that more advance inF “”tion be provrded.u In a Similar vein, 19 students

lfffﬁ? feit. that counselors should know about the student s past performance and
’dfflbackground before they meet with the student. ; RS T

f}still open, while three were pleased to 1earn about the variety of courses i

General satisfaction among 140 students was so great that they

'?’:were common to allastudents. | n fact: 439 negative responses were reoorded

When students were asked.to suggest ways of changing the process

" of each student. In fact, several of these students suggested the need for

The need to LlIy students of closed classes before the nounseling

Twelve students felt the process could be improved.if the waiting

“"Fftime could be reduced and if the counselors were not late.; Ten students felt

t‘”¥fﬁfthat some other order for scheduling should be considered to. determine which

’:jstudent is counseled first" the better high school students, veterans, first

7”%to complete the entrance tests, people who work' or if the scheduling were to
9{fbe done by alphabetical order, the reverse order could be used occasionally.,pj" o
’lFfIn addition, 28 students made comments such as" provide a new-student orienta-'7ﬁ73}?ﬂ?

'ffffﬁfftion before counseling, SR




rdf{fdhave the elerical peOple be more helpful,and courteo;s, studcnts should come
_ dt;f;prepered knowing what: thef*want, be more flexible in.makins appointments, <
';;ifffreshmen shouldnbe given.more direction.with a tighter seheduie, and students
. ghould come in for counselins OMY if they want ""’ do. so. o Finally, 1

”'“ffstudents suggested that resistratxon by'mail, computer, or by some other methodiﬂ“f#*57‘

4-tﬁshou1d be.attempted. Others pointee out that counseling was a fu11~ttme job

© requiring a great deal of knowledge and skill, Therefore, full-time counselors o
l'i'ﬁ:qishould be available.: Still others sussested that second-year students be asked;f-‘;.

"'”fl‘te help new students register, while a final group pointed out that having all ;;f;fnfff
”’hifffcounselors in.one centrally Iocated area would be helpful.,bv;l,*.f, | ol

_‘ S

Up‘t° this Point the degree of satisfaction of Students on an overall,i ti°°'?

”*”fffffbasis or in terms of Specific aspects of the pre-registration process‘hus been
"*;;explored. The next 1ogica1 question in such an analysis vas what factors, 1f -

*;;any, contribute to some students being satisfied and others not being satisfied."

*“:“For example, does the younger student tend to be less satisfied than the older

“"-’nfstudent? Table IV. shows that the proportion of students who considered the .f'jf':f’;

o eounseling excellent increased as age increased.

. THE I UENCE OF AGE' ON STUDENT SATISFACTION wm—x THE COUNSELING PROCLSS

STUDENT AGE

:'bEdﬁﬁﬁ'dF'?_ s - vié and under | | 20 - 26 27tend'over |
| SATISFACTION £ % £ % £E %
| ,j‘,fsxc_e.uent IR 104 17.7 40 $27.0 12 5040
o 218 7.1 . 42 28.4 7 29.2
. Average 18 3.5 46 3L.1 5 208
. ®eor .69 11.7 13 8.8 - . -
| vny-‘mr. o 12 2.0 7 4e7 - -




ot e et A

:_fffincreased as sge decreased.
- who rated the»process everage or. poor,
7 as ‘age decressed.,

ljfntEssentially,
S will tend to be more critical Cposittve or negattve) of the process than a

,hlfvlany of the different types cf students rating the counseling proces
?NE]f;good, aversge, poor, or very poor was almost the same.,
“ Tff}had higher expectations than other students or he was more conservative in

.- ‘n{:rating prectices, but he tended to find counseling 1ess satisfying than did the |

TR T R TR G R, TR T R T T D T o
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‘”f"lﬁn the other hsnd, the pzopcrtion of students who considered the prccess gcod

This distinction wes not as clear for students R
but the.proportions dld tend to increase

In fsct, a simple crcss totaling of Tdble IV shows that

i'uden.t:s tendedotc rate the process as good, awerage, or poor when they'werc [CNN,CN

“«nineteen or under but as excellent or very'poor when twenty or more.

it would appeer~that the student who is twenty or more years old

'\gjyounger student.

The student s status was also considered a factor that ‘could dif—

ﬂgﬁ[ﬁgferentiate those students whoiwere or were not satisfied*with the process. It
H,'d;fwes found that new students vere 10 to 15 percent less likely to rate the
a"jff},process as excellent than they'were to give it any other rating. Continuing
_Nf:students’were evenly divlded among,the ratings with a slight tendency G percent) |
~fot0 favor: an excellent rating, while transfer and returning students were:
”Lfevenly dfvided emcng the ratings.. stle \'f also shows that the probsbility of

8 as either
Perhaps ‘the new student

Cﬁfvother students.

P - , EABLu V ,
THE INFLUENCE OF CURRFNT STATU% ON STUDENT °AIISEACTION WITH COUNSELING ;‘7
| : CURRENT STATUS B

DEGREE OF ~ __NEW__ CONTINUING TRANSFER o f _RETURNING
| ff‘SATISEAcTION - 7 £ % Zz . fF %
. Excellent {100" 18.2 26 21.7 ,12 29,3 ERET
S coadﬂv*,a‘vf;f 200 363 30 3.9 & 341 23 3Li
Iff;Awerage 173 314 29 30,9 12 29.3 22 29.7
 Peor 6 16 T 7.4 3 1.3 3 10.8
:EQ, Very Poor 4 2.5 2 2.1 --,e',5--;;”_-'f_5'3‘, 4

24.3'

,:Total_ st 100 9% 00 41 100 74 100 .




. of certainty students had about their current major or selection of courses. Forfjff

_v »counselor might find the session more satisfying than one who had not decided on '
- a major. ’.l.'able VI shows that students who rated counseling as excellent tended ’

'considered a major and rated counseling excellent. Moreover, those who rated

majors.
smmri SATISFACTION ACCORDING TO HOW FIRMLY HE HAD DECIDED UPON A GIVEN MAJOR

CERTAINTY ABOUT CURRENT MAJOR }
S MIGHT - NONE . NONE i
 DEGREE OF CERTAIN CHANGE SELECTED ~ CONSIDERED |
SATISFACTION £ i £ % £ % £ =
Excellent 108  26.0 22 14.2 20 13.3 -6 14.6 ]
Good 138 33.3 63  40.7 58  38.7 9 22,0 y
Average 122  29.4 49  31.6 49 32,7 16 39.0 |
Poor 36 8.7 16  10.3 21 14.0 9 22.0 |
Very Poor 11 2.6 5 3.2 2 1.3 1 2.4 i

~ Total 415 100 155 100 150 100 4 100

Another potential difference considered 'in' 'this study was the degree__

example, the student who had already decided on a major when he went to see his

to be the more certain about their majors. In fact, the proportion of students T
who were certain about their majors and considered the process excellent was |
nearly twice that of students who might change, had not selected, or: had not E o ‘

the counseling process as poor tended not even to have considered a major, |
while the probability of their rating the process as good was one-third less
than the other students.‘ At the same time, such students also tended to rate i
the process as average more often than did those who were certain about their

. Findings concerning the number of classes a student had selected

prior to meeting with his counselor were the same for students who rated the

process excellent as they were for students who rated the process average or
poor‘ For example, 26.9 percent of the students who rated counseling excellent
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llisignificant.”‘

Aﬂditional analysis of the difference among students with'varlous Tf};f;fffns

| majors wa3 explored in Table VII. PR

VARIATIONS IN STUDENT'SATISEACTION.ACCORDING TO MAJOR-DIVISION

- Good or

- Better

Average

?,_ffif{with the counselor tated counseling excellent. Mbreover, 28 2 percenr of A BRE
'ﬁf.tnthose students who rated counseling awerage had selected clssses, whlle 41.0elfffff;7§fa
R ll?percent of those who had\selected none of their classes rated the process
"J'lfaverage. Essentially, the same ttend as that noted for majOts was gresent

ﬂbnt it was not as evident, or as some would say;{“The differences were not

TnBLE v11.,_~'

%‘

*,,_.f‘

£

f;o}llhad chosen‘all of ﬁheir'classes befcre meetlng'with the counselar, while

2925.22.!2552
%

Total
flfv‘”

DIVISTONS-MAJORS ~F

‘Businessr,' .86

Cosmetology =~ 12

English 12
 Fine Arts - 34
Foreign Language 7

‘Health 18
Liberal Arts 47

Life Sciences 11

Math-Engineering;.‘ZB

| Physical Education 6

_Physical Sciences

Social Sciences 46

Technician 24
’Vocational - 48
Undecided 45

65,2
57,1
.52.2'l

47.9

38,9
 64.3
52.8
57.9
69.7
'37.5

71.4

56,8

57.2
5645

46.9 ’

35
e
10

- 23

27

34

26,5
38,1
43,5
33.8
38,9
21.4

34.8

31.6
24,2

31.3

- 28.6
28.4
21.4

31.8
35.4

1
1
oy
13
&
4
11

T Ol

12

10

17

8.3
48
443
18.3
2.2
14,3
12,4
10.5
6.1
312
4.8
214
11,7
17,7

132
21 -
o
»[18"g*.f'
28
o
19
33

16

 l',7in"
B
42

85

."95 :
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:ffffifcounseling process to be somewhat more satisfactory‘than did.students with
Uiff}jother majors. At the same time, Physical Education, Foreign Languages, i
lpifff}Technioian and Fine Arts majors appeared to find the process the least;:

'?*f}satisfactory. Hbdian satisfaction ratings in each major division were.
t;,lffBusiness - good, Cosmetology - excellent, English - average, Health - good,
_npl;thine Arts - average, Foreign Languages - average: Liberal.Arts = average,;jffﬁff
'glf;rVLdfe Science - good, Math-Engineering - good, Physical/Education --average |
:’~ f;lto poor, Ehysical Science - good, Social Science - good, Technician - 8005’ ;lli_g,',Ji;

dn?ffgvocational - good, and undecided - good to average.i;;='*

r_gfgﬁimeans of differentiating the satisfied and the dissatisfied students. As S
"*”;ffanticipated, the student Who registered during the second week found the process"_;gﬁfT;

The particular week a student might register was studied as another

;;;f{more to- his liking than the student who registered during the fourth week. ;‘;
5.Specifica11y, 35. 9 percent of the students who registered during the second

":;week rated the process good, while on1y 25 8 percent of those who registered ,737"*’"

'~iduring the fourth week rated the process good- It was also shown in the

J““”“,findings that 18. 3 percent of the poor ratings occurred during the Second week, ef127ff~?

l‘fiqulZZ 0 percent during the third week, and 59 7 percent during the fourth week.
"‘*,However, even among the registrants of the fourth week 46.4 percent rated the

'*g:fcounseling process good or better'while 20 5 percent rateu it poor or worse. ,l,-f'fl

Earlier findings in this study clearly indicate the importance of ;ffif"d”t”“

kffrapport as seen,by both counselors and students. In'view of this appareni
| importance, students were asked what action they would take if faced with a

vwlfvdecision that could require outside assistance--when chanring majors, failing
- a class, or‘taking a class in the Evening College. mable VIII ‘shows. that ‘the

f:'likelihood of a student seeking the assistance of a cOunselor increased as the
o student s satisfaction'with the pre-registration counseling process increased. v
ilofAt the same time, the probability of a student deciding himself, asking a
_{” teacher, friend, or someone else increased as his satisfaction with the process
“‘decreased. This would emphasize the importance of the initial contact with the:ﬂ

;'counseling process on ‘the studenL s subsequent use of those services. It would»f'l7“ “i
.appear that the student who does not perceive this initial contact to be |




;':ff];-sansmcnon :E % £ % F 7 f 7 f
.’»,‘:f;‘.‘_vAverage 432 f_‘_i':;69 7‘ 123 19,9 35 5.7 29 4T 619 )
| "“jf_v..-.ry I’oor 730“‘»‘58-3]}_5'- 13 255 6 11.8 2 3.9 51

- ;jfistudent was evidenced in the question that assessed whether the student
"*~}appeared to<kn0W‘the counselor s name or office in the event a return'visit

yyyyy

 DEGREE OF = COUNSELOR TEACHER ~  _ SELF _  _OWERS _ TOTAI

N B

¢

,A rather stmple reflection of the rapport between counselor and

| "”*t;might be needed- It was found that only 11.3 percent of the students either

'”Telected to or were able to provide the counselor's name. However, 94.4 percent

: nbfﬂlfclaimed they knew'their counselor s name and were able at least to name the
s ”ﬁ,building where he could be found. On the other hand, 65.9 pezcent of the

_f'students felt that the counselor knew their names, 15.5 percent were undecided, ‘

lf1l7jfand 15 6 percent felt that he did not know the student's name. These £indings
i'fjwere clearly reflected in the student's satisfaction with the pre~registration

,,”counseling process in that satisfaction increased when the student knew the

plhf:%counselor 8 name or felt the counselor knew his name. Conversely, student
ulz‘satisfaction decreased as the probability that the counselor knew the student 8

e frdname decreased.,




Baabiie' aiine didin

e '.l'he amount of time available for counseling any student was Iimitedi e o
"‘.during “he period of this etudy. | Normally, a fifteen-minute session could 'be " vi |
,,.i:'ff_»:“"-”,f-v,y::‘iflexpected, with some variations depending upon prior conmitmente and the needs Lo
-;:.-;;fof a particular student. 3 'i‘he possibility that length of time sPent with e .
"‘counselor would influence student sa.tisfaction was explored and the findings _' | f, !
| "Iv'are indicated in Table IX. It was found that the probability of an excellent'v )
e or good rating increased as the time spent: with the counselor increased. o

' . | ST(]DENT SATISFAGTION R
REIATED TO AMOUN’I OF 'J.‘IHE DEVOTED TO '].‘HE COUNSELING SESSI.ON

MINIJTES o | AR atisfaction Ra.ting o

'SPENT WITH Excellent ~  Good L Avergge | M R VgLPoor
 cowsErR f % £ % f % f % %
 10orless 16 103 © 23 8.6 45 19.1 24 29.3 ','9" 47,4

. 11-20 55 35.2 124 46.2 108 45.8 3% 415 9 47.4
. 21-30 51 327 79 29.5 59 25.0 16 19.5 - -

3ler more-??_.{aa_ 21.8 42 157 2 101 8 97 1 52
Total 156 100 268 100. 236 100 82 100 19 100

On the other hana, average, poor, or very poor ratings tended to
increase as the time spent with the counselor decreased, The pr0portion of

| students who spent ten minutes or less in counseling and rated the procesg

as very poor was five times that of the students who rated the process good

or excellent, Students who spent thirty-one minutes or more in counseling

were four times as likely to_ rate the process excellent as they were to rate

it very poor. ;
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| These findings were directly related to some of the comments
students made about the pre-registration counseling process. Fbr example,
:' the student who saw the counselor as “quick" tended to rate the process e
| average to poor,»but none of the students who uere impressed with the
~ eounselor’ s knowledge rated the process poor or’ very poor. Those who |
.'nerceived the counselor as warm, patient, or friendly'were the most likely
to give the process an excellent rating, as were those who were appreciative

of the support the counselor had provided or‘those who were encouraged to
return whenever they felt they needeu nelp.p Students who were unsure of

:themee1ves or their gOals tended to be very negatrve in their ratlngs°‘:_ifh'7“:?”¥ﬁ

Lo

| concl‘.usxons. i

bThat the pre-registration counseling process is considered good
-fto excellent by the maJority of the students (55»percent)

}Tpifact, one in five see the process as needing no improvements. 5':hf

__pA relatively small proportion (13 percent) consider the total pro- thgf;?
| 'cess as poor or worse, and approximately one-third give it an s
h.average rating., Essentially, one half of the students consider

,,.,;pre-registration counseling more than adequate, and one-half‘see

‘*Qf;it as adequate or less than adequate. B

V‘”fh,z?p‘

fThat satisfaction among students wrth how*well a particular aspect

of the pre-registration counseling process is being carried out

”g'cannot be equated with the degree of importance students attach

‘-?fto that asPect of the process. A student may consider some aspect

.‘hq'liof the process poorly performed and yet, see the taSk as soff;hyf:“"”

’btﬂﬁunimportant that the poor performance is mean1n31ess to him.: Thus, t‘

‘5*these findings simply stress student satisfaction while the question,

»‘~]u,p°f importance 13 ussessed by the counselor.-_

‘That the establishment of rapport between student and counselor is

of. primary importance, according to counselors, mhile GSM students f?i*;d

k:_rate counselor performance in this regard as satisfaetory. ,e:;,_~1,»ﬁ-




"”ffp;Tﬁat the counselins function of the pre-registration counseling

’":riffziprocess 13 considered by most counselors as the second.mosr‘
”"f;important function they perform, Student satisfaction with ‘the

f%performance of this~function by counselors is generally considerEd‘

'ﬂiflsadequate,\ Specifically, students do not distinguish between i

“‘*ff;;receiving help in choosing their classes and being told what classes=

'iifto‘take.l In. fact, they consider both of these approaches to

,_ounseling wsll performed. Fromka sounseling point of view, however;f.;
,f@hothvapproaches usually would not be considered satisfactory.ff’ R
VTStudents are not satisfied with the counselor s performance in -
| eViewing a student s academic strong and weak points, choice of“i
_: jor, or past performance. It would appear tbat students'see
Jﬂcounselors as doing a good job of going from the general (goals)

?to";he specific (courses) during counseling, but they are doing a

*inadequate jOb of relating this to the individual characteristics

F(performance or major selected) of the student. p*“” N

__3That many'counselors see the functions of rapport, counseling,fand

5f;iadvisement during pre-registration counseling as nearly equal in

“f;importance, Thus, the distinctions shown in.this study may’heﬁmore _
aPParent than real. For'examvle, advisement resides in ‘the. thirdf'?fﬁf

“';gposition of importance according to counselors and satisfactory".,iﬁf

ﬁl?f;performance according to students, but the overall rating by botn \ ;

"ﬁﬁfafffSroups is nearly identical to- that found for the counseling function.gssi

"ﬁ”fﬁStudents were not satisfied'witb the counselors performance in l;ﬁfl“

;helping them to knoW'what to expoct frmm their classes,_but S :
.fjfcounselors do not consider this a very important part °f the process;f:

'”'?QOn the other hand, students feel they receive satisfactory help in

'f*fﬁffilling out their class cards, and counselors see this as a(very

:Y,funimportant part of their job. It should be pointed out also that -gﬁ:
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“}:}students were not satisfied with the help they received»on h°w'gl
e ot through registration. 2 Ea

av—w—

,i,ii;ffThat many students do not readily perceive atspecirie counselorA
ld_fﬁfas the individual they‘would contact to assist'them.in solvins
» ijf;some academis problem. That is not to say they do not see
,,';Gﬁffcounselors as a ready source of such.assistance. Instead, the
‘ﬁfj;{;establishment nf the perSUnal relationship between.student and | '
:;:'?gfesunse lor is mot developed sufficiently following this pre—vff- g
‘f=ffregistration counseling session for most students to think in

°"fifterms of a,particular counselor to help them.solve.some academic

”°ij¥f17;t2irhat the elements of pre=registration counseling which promote

_i°”fd;isatisfaction with the process among students go beyond tne items |
\H:7i;inc1uded in the scale used in this study. “For example, setis~ ﬁfﬁfff75"

fﬂifactory rapport is evident when the student perceives the V’>7~“” ;.,v.

‘jigéeounselor<es'wanm, patient, or courteous, it is also evident to
..4ﬁistudents who feel they have been treated as adults or when they

L fujfhave been extended an invitation to return whenever they need |
h:iffffhelp.'A high degree of satisfaction also results when the jfff%; ‘:'
f}}ffstudent hears concrete evidence of the counselor s knowledge fﬁ’*.d
k_ffff;abeut requirements, majors, or teachers. Obviously the »”
ue,?ffncounselor who is able to. help a student get the classes or o . | i
h'idifschedule he desires is very able to Promote student satisfaction.,.;lvﬂ,*-'9’-*

‘_,‘g:dgdiThat there are a number of ways in which pre-registration counseling‘
'ff"fftgfcould be changed to increase student satisfaction with the process. S
:yifffSeveral aspects that individual counselors might consider are
Ahff;specified in the findings. All such suggestions, however, should |
:'dfbe viewed from the context thet students knoW'the amount of time |

R &available and the number of counselors availabie are limited.

AR A A

__"fff;iSome of the suggestions for improvement are.' allow more time for
'ffjfdialogue, give notice to students of closed clacses before they
”i=meet with their counselors, employ only full-time counselors 5?%




‘fthffbecause specific knowledge and skill.are required, make heiprocess

'”gffimnre personalized, start counseling during the spring, ummer, or;

f{ifduring high school, reglster by'mail or computer, ask the second_hg

"”flyear students to help with ‘the registration of new'students, have;igyg,

:‘2,counselors located in one central area.v‘Most of these comments

"VhﬁT?lrelate to the same central issue--how to have more time to meet

h”fffwith the counselor.i Even among those students who rated the

""?fjprocess good or. excellent, it was not uncommon to see a statementffﬂlv""”

»"fiiisuch as-;o"Considering hOW‘many students there are and how little ES I

' time there is to talk to ‘each of us, T think ‘they do a wonderful

'd'i5}fJob " It is apparent that devoting more time to the pre-registra-il"’\

'"'if:ftion process could help to solve oroblems stemming from the

'”7711mpersona1 zation of a 1arge 1nst1tution or the need for more -

”7f?gsupport from the counselor._ At the same time, howevera the need -

”'7i§}to strengthen specific aspects of the functions related to raPPOrt’f#A;l?ff7!;

*gﬁ{ffcounseling, and advisement may not be resolved by trme alone. Ihe

'75f1ndings suggest that attention to “the further development of skillgef[,,“;fﬁw

”gfanu attainment of knowledge could be warranted..

”*fffThat a student who is twenty or. moT e vears old W111 tend to have

”?zfcgja more critical perspective of the pre-registration tcunsellng

'*5Q*process than W1ll a younger student. ‘Moreover, 4 new student ‘

"”3f;gw111 be 1e$s likg 1y to rate: the process excellent. Apparently

| lhﬁyoung students (19 or less) and neW'students are either more'" .

""'fjconservative or moderate in their ratings, or their expectations

"f,f}approaeh a more ideal level, resulting in a mid-range Ot vatings.

””lggThat the more thought a student has grven to the major he will

’H'fhpursue in college, the more likely he is to find pre-registration R

'~~ﬁcounseling a satisfactory process.‘ This would suggest that any

"“-?deffort which might assist the student to consider actively what

“gﬂhe expects from college could result in a more satisfactory

:;5llfeeling about the procedures he encounters in college‘_ In fact, PR

. a goal directed cmajor decided) student could find his total

| *l?TcolIege educationwl experience more rewarding. o




”"ﬁ'?f_fThat students in some majors or div181ons appear to find”the

fff?fpre-registration counseling process less satisfactory than o
L h;Tﬁ;students in other majors or divisions-u However, ‘the absolute 7*7;ﬂf}}flfﬁ?;
:fjiiffnumbers in such mejors are so small, he degrees of freedom so } ff*5“ R
,5ff;limited, that the addition of one or\two persons to a given 'd Ny |
,ffifcategory can change the findings dramaticallyo Therefore, f&'fff"“'*3“*“'“°:
,npgfffl_generalizations about any gtven group cannot be drawn.. The
A.iinfEtfindings suggest that real differences do exist in the divisions
;:ffﬁffof PhySical Education, Foreign Languages, Technician, ‘and Fine
iwf=f}Arts."spparent1y, students from these divisions fino pre-regis-i::‘h

'”’7ffﬁtration.1ess satisfactory thau students from,other divisions.;~q~i*'f

jwm712i3;¥;fThat students who-knOW'their counselors bY name or. think they 'll_sfj ;

”7¢f33;know the namss are more prone to rats the pre-registration -
_j*igffcounseling process as goou or excellenu than those vho are not

.',n,,,,_;fﬂh?:?on a name basis. Moreover, the amount of time a counselor is fv'h:'J

ﬁfﬂjg?cif.inf;ﬁ[i’able to spend with the student is cirectly *elated to the degree

P ,'ka::f;of satisfaction expressed by ‘the student.~ Fitally, it can be

'ﬂfsff3fanticipated that as rapport with the individual student is
‘:;enhanced, his satisfaction with the process 'ail1 be cOnsiderably

"i:improved.'

A REcouME ' 'VVNDATIONVS -

- Based upon the findings reported in this study, it is apparent that thL
"resolution of a central issue will do much to enhance student satisfaction.with
| jhtheuprefregistration counseling process, That issue may be expressed through f L
'"'ghe’use,ofﬂa,single word--time. Therefore, it is recommended that" e
o 1. The counseling staff should carefully explore means whereby:*ii‘h
o coordination between high school and college counseling canfldi.ﬂ;foh




iii?fbe improved. It is aPparent that at leastdone-fourth of the *ﬂ'p e

“lihdiffjpcsunstudents have not faced decisions directly regarding what

rilhffnrthey expect from college./ Thus, when a clear goal has not.beenwfejgsf;nii7
mi'fifidentified, the initial college counselins ‘contact is too~brief‘;y?;“*77”°'
rﬁ"fand too shallow.iffgy;:gj;Q;_g_rp,;3;ffg_.,ip:,_, :

’rfiThe pre~registration counseling process should emphasize the o

A“7f{iadvisement and rapport functions while emphasizing the

_:7fffcounseling function during another ‘time period Mbreover,:.f_“':”
~ ‘the advisability of‘reducing the time spent with the :;.wJ
"-ficontinuing student should be considered.

"R_The use of a brief counseling orientation program.for new lff"‘
_students should be considered during the preceding spring

or summer._‘nt the same time, he use of pre-registration ﬂ.p.,;p, ‘

fﬁhcounseling sessions for continuing students during the springvf'dyi

- or summer may allow the elimination of such a session for .
’ hcontinuing students during the fall. | .

. ‘The use of computerized registration should be studied to

delimit the most feasible approach for using such a proceduref,_7':'d
in the San Mateo Junior College District. Moreover, a target o

| date to accomplish such a process should be established -
- immediately. This in turn would have immediate implications N
) vfor mndifications in the pre-registration counseling process.n -

':7prhe counseling staff should give immediate attention to the

- },development of one or more in-service training.sessions.;-

-*.gSuch sessions could be devoted to the discussion of methods-‘

"-”and techniques for achieving more effectively those aspects'-~ N
:af the functions concerning rapport, counseling, and }' '_
” advigement nhere the need for improvement was noted It is’“
flalso suggested that meetings among counselors devoted to a
‘a discussion of what should be accomplished during pre-regis-r
‘.tration,counseling would be of value in identifying.commonv‘ p f




goals. Additional sessions could be devoted to a consideration
of what changes, if any, of those suggested might be implemented
to improve the process. Essentially, it would seem there is
’ ',much to reconmend current practices, but the need to discuss
and consider alternatives for making improvements is clearly

;.'warranted. :




