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FOR AMERICA TO ACHIEVE AN UNDERSTANDING OF THE PROBLEMS
OF MODERN SOCIETY, IN A WORLD WHERE ECONOMIC ANC CULTURAL

~ DEPRIVATION ARE THE NORM, THE SPANISH LANGUAGE MUST BE

RECOGNIZED AS THE MOST IMPORTANT, AND POTENTIALLY THE MOST

" REWARDING, PART OF THE MODERN LANGUAGE CURRICULUM. LANGUAGE

PREFERENCES IN THE UNITED STATES HAVE GENERALLY FOLLOWED THE
TRENDS OF INTERNATIONAL FPRESTIGE, AND, SINCE THE CENTER OF

- GRAVITY HAS SHIFTED TO THE UNDERDEVELOPED AREAS OF THE WORLD,

"LATIN AMERICAN CULTURE, RELATIVELY MORE PROGRESSIVE AND
SHARING WITH US A COMMON EUROPEAN HERITAGE, 1S THE MOST
ACCESSIBLE. THE HUMANISTIC CONTENT OF LATIN AMERICAN AUTHORS
18 MORE RELEVANT TO CURRENT SOCIAL AND POLITICAL ISSUES THAN

" THE TRADITIONAL WESTERN EUROPEAN CLASSICS. EVEN FROM A

BOMESTIC POINT OF VIEW, SPANISH IS THE ONLY FOREIGN LANGUAGE

 WIDELY SPOKEN IN AMERICA, AND THE UNDERSTANDING AND

ASSIMILATION OF SPANISH-SPEAKING MINORITIES IS ONE OF THE
PRESSING FROBLEMS OF AMERICAN SOCIETY. FINALLY, SPANISH IS
‘MOST IMPORTANT BECAUSE IT IS EASY, AND, AFFECTED MORE DEEPLY

~ THAN OTHER LANGUAGES BY PROGRESSIVE TEACHING METHODS, 1T IS A
. MORE VALUABLE AND PROMISING STUDY FOR THE AVERAGE STUDENT.
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Our Underdevel()ped Languages

|ByWu.unB.me

Mr. Link,HeadoftheH

~ sphere, and theis 1 oorld,

hu@miduarethesickmmoi *oﬁmnedu-
" cation, and one of his most ailing lmbs is the
hnguagemrricnhnnin&eschook It suffers

, and can sustain only the

queen of the la.ng\u e luve There
arémudmsomforﬂns,md&eylnunnnawﬂw

| Deparhnent at Commonwealth

ist .

,School, Boston, Massachusetts, begs us to abolish curricular discrimina-
ish and Portuguese. These languages,

essential in hepfn Americans to undmtand theh'sootety the{rhemi- |

he says, are

© Two carller asticles by Mr. Link appecred in the December 1966' S
andtheOctobarl%?ksuesothmBULwrm - L |

fanul andteacheren ged,beeaunitcoufemedin-

““L‘ez.stual andsodalprwtxge Modern languages were
_for show, not for

blow. Forﬂxehuchu the situation
waschronicallyfmstratmg.()n @ehand,ifhe

was at all consaenhom aud wall-eﬁneuad, he 1=

‘worthspealnngwdi,
~wmy Onﬂxeotherhand,themmhe

these convictions into practice, the more
hefetdmdupagamstﬂwpafnmtmyindiﬁemoeof
hmpug:ll: Finding himself the only true belisverina -
of mﬂdels, the teacher soon became the
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l" Mwhﬁmt " ovoﬂlve and mainmni ou?ﬁ:: defender of thco‘fanh rather than mhu Lii:s
guage P"""“” were b“"g aasigne French calture cmsing’lm:'mpumed rules e ranamission of
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| study
\andcammwuenmuaﬂyascholarlyaoﬁvﬂy that
is, something undertaken in leisure time for the pur-
ﬂgond»lfumﬁﬂvwon.MostAmedmns,evenonﬁm
oaboud,whmﬂmclﬂmmlandmawmlti&
had little practical need .
were,infact, of the
class, a2
ebIen’ compicuous o8y

Whatwulxgelytmeofﬂm:mdyofi'renchandv
Gummin&eEutbwww true as the es-.

‘tablished curriculum reproduced itself in the West

‘v‘ndsm.Amalamwutof&eAppahchhmhad,
; no use for French or German. Their

uuhsr&tualhwm:mdent,stu s




~ were crnamental, were untouched by this reorienta-
tion. The moral of the story is that in education, as
elsewhere, the everyday tools wear out and have to
be replaced or improved upon; the luxury goods be-
come heirlooms and pass undisturbed from genera-
tion to gemeration. Change is the price of use.

ics remained unchanged, the classics losing
" ground and modern languages losing vitality,
- until World War II. The tidal wave of war swept
avay the desiccated methods of language teaching,
* but like many tidal waves before and since, it left the
foundation of the system intact. Millions of Americans

were sent abroad and discovered that foreign lands

‘were real and foreign languages practical. They re-
turned, married, and had children. They became mem-

. bers of the PTA and were elected to school commit-
tees, and @ lot of them remembered that the fozeign -

language training which they had received before the
war had failed to pass the test of use. The fattening
m of postwar America and her increased inter-

ional power added weight to this conviction. In-
creasing swarms of vacationing Americans flitted from
country to country, dusting themselves with the
g::ueso&adozen nguages. The government and
- _press reminded them daily of their obligation to
xi, clothe, and people. Interna-

- food; , millions of

‘tional travel and politics had become a part of Ameri-

| e. Modern language teachers awoke one day
o Ml that administrators and parents were now de-

- manding the fluency which they had deprecated in
the past. Language laboratories and oral-aural pro-
grams d overnight like toadstools, and student
tours of ‘became almost as common as drive-in
movies. Modern hanguages at last were considered to
‘be.a useful ingredient in our educational diet, -

- It would be nice if the story ended on this note. It
doesn’t. It can’t, because the languages which our
-ohildsen are leamning to use will be of little use to
‘them. French and German no longer
-gospel of cultural and political d ment. Europe
“bas become peripheral; France and Germany are petit
- powers, whose voices—in spite of the raucous croak
of de Gaulle~do not speak with the authority of two
" ago. The centers of gravity of our age
have  from Europe to Asia, Africa, and Latin-
America. Willy-nilly, their destinies and problems are
ours. Of course, they can be understood fully only in
~ relation to European on, but French and Ger-
man are seldon: taught with this in mind. The pcint is
that much of the standard work in high school lan-
‘guage courses. is still quite irrelevant to the world
mwhichourstudentxlive.(}‘emmly,ﬁlg'cansgeak
~ French and German. It i fun to tour Europe. It is
culturally satisfying to discuss Flaubert and Goethe

°E
e

in their native languages. It probebly is more gracious

tery of anythi

proclaim their

to close business deals in the language of the people
with whom you intend to trade. But few Americans
are going to do this more than once or twice in their
lives. Are from three to six years of curriculum time
worth such a small reward? .

RONICALLY, the circumstances of American life be-
fore World War II prevented us from being suffi-
ciently conversant with Europe when she was

important to us, and the changes wrought by the war
have made us far more conversant with her than she
now deserves. This gap between modern language
curriculum and the of our society is regrettable
but understandable. Educational institutions, espe-

cially in their role of purveyor of the humanities, are

conservative places. Teachers of history and literature
rightfully regard themselves as the guardians of the

achievements and traditions ofﬂxefa.vt. It is they who
or

preserve continuity and standards for society by civil-
izing each wave of young savages, They have, in
addition, a vested interest in their subject. Their dedi-
cation to it, and the years of training which the mas-
entails do not incline them to be
z?jective about what they teach. Between the battle
ture and technology swept all before it, and the world
was ravished. The natzgtal desire of Europeans and
Americans to te their own culture coincided

Lepanto and World War I, Eu was the most
powerful force at work in the worg Ey oul-

perpetua ,
perfectly with what was happening all over the zlobe.

European civilization was supetior by any material
stan and this superiority was et :
places, including the language curriculum of
everywhere. T

 The momentum of the present curriculum is also
sustained by pointing to the humanistic value of its
content. If Racine and Goethe were masters of style

‘and characterization in the past, they must ]_:hz the
; Inds are

same part in the present. I agree; g m

mpm\lr):st by readig'g the classics ofyl:‘)'r:;ch and Ger-

man _literature. The question is not whether they

should be abandoned, but whether these languages

merit the exclusive ly in the schools which

they now enjoy. They teach something; do they teach
 in a polycentric' world where three-qus

gh ‘
% population don’t have enough to eatP Balzac

was a great novelist; so was Machado

was | ‘ o de Assis, who
understood far more about poor and rac

mixed

societies than the Frenchman ever could. Gréat"ehuﬂh .

of Balzac’s fictional world have away for-
ever. Machado’s world of small winners is still with
us with a vengeance. For my , the Brazilian
author offers more useful and varied for thought
to a young student than Balzac. One swallow doesn’t
meake a summer, and Machado’s greatness 3 itself
is not a sufficient reason for replacing with
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- sentenced to Spanish

B %
»

%4

. is included, # s only for the
" who have been convicted of linguistic stupidity, are
and serve their time until good
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Portuguese, but it might not be too difficult to build
a good case for putting them on an equal footing.

The shock waves created by Sputnik cracked the
foundation of the traditional language curriculum. A
scramble began in colleges and schools to bring teach-
ing into line with the fact of Russian power. German,
which heretofore had been the scientific lan-
guage, was shoved aside by the obvious Russian su-

periority in missiles and tocket%'ec?: enthusiasm for

Russian waned a bit, once it e apparent that
Russian was hard to learn and good Russian teachers
even harder to find. In fact, Iélusmn v?glloertainly
remain a minority language in the schools. It is very
sides, while the national need for a larger body of
mmf%?edsl;udﬁ;stunhnisgm:z,a?eywm
ways be a relatively small percentage of the popt.-
lation. The daily intellectual and political life of the
pation can absorb only a limited number of Russian
ts. These limitations apply as well to the even
more exotic Oriental languages with which a small
number of schools are now experimenting. If Russian
is difficult, they are almost impossible, and if the elas-
ticity of demand for Russian is-comparatively small,
it is even less for them. These&ograms must be en-
couraged as much as possible, but we shouid frankly
admit that they are going to affect an even smaller
number of students than Russian. The great value of
these innovations is that they have begun to bring
modem language curricula into line with the political
and cultural realities of the twentieth century. They

may have jarred our thinking enough so that we shall
.~ push this realignment through to its logical conclu-
sion: the reevaluation of Spanish. =~ o

HE sign of the selective school, except in the

Southwesf:o:‘n& Cﬁi&znia, is &\?Vh absence otfn
Spanish from the list of courses. When Spanis
dopes. The students

behavior earns release. The most appropriate language
for American students to learn is given the least ap-
riate place in the curriculum. A large claim?

ps, but I think that it can be substantiated.

I t is clear that our foieign language preferences
have na;llways responded, albeit ineffectually, to inter-
natio

power of Germany and

" more recently of Russia. Historically, we have been

accustomed to think of power in its positive mani-
festation: the capacity to do. This makes it difficult
to realize that power has another dimension: the in-
capacity to do. It is the failure of the overwhelming

majority of mankind to cope with overpopulation,
“ebruary 1968 |

only to the linguistic élite. Be--

er—either the cultural power of France.
" or the scigz:ﬁc and industrial

disease, poverty, and lack of education whwh
threatens the United States today. Our history and

wealth make it hard for most Americans even to
on, As if

glimpse the meaning of this global depri
this weren’t enough, the European orientation of our
schools and culture has prevented most of us from
understanding anything but the most superficial as-

pects of the Asian and African nations. Yet, whether

we like it or not, we and our children must live in a
world in which cultura! disintegration and material
want are the norm. How can we devise and judge
national policies toward countries if we remain
ignorant of what the problems are and what kinds of
solutions are reasonable? BRI

More than one hundred and eighty million pe 0

" live and starve south of the Rio Grande. Withi |

twenty-five years, their number will have doubled.
Nobody knows exactly how many of them speak
Spanish or Portuguese, but most of them do. They
are wretched and rightfully restive. How powerful
they can be and how little we understand them may
be inferred from the hysterically inept reaction of
our government to “the threat” | | ,
jty” by two puny Caribbean islands which wanted a
more equitable society. Our ignorance has done us
and them incalculable harm; yet of all the developing
areas of the world Latin-America should be the easi-
est for us to understand. Their language is Eur

and their culture has European roots. No matter how
much intermingling there has been of African, In-
elements in South America, the
tone and attitudes of these societies are much closer
to us than those anywhere else in the underdwem
world. Furthermore, these countries are farther

. the road of accelerated development than the other -

poor\amasofﬂxewor}d. S

The Latin-Americans have been wrestling a long
time with dual economies, too-
its attendant cultural shock,
B reow a g0 bt more ot t several aspects of

ey know a good bit more akout several aspects
instant rags-to-riches than anybody else. Mexico has
‘mobilized the intellectual resources of the entire coun-
try to solve her educational problem without foreign
help, and few nations in her position have shown so
much imaginatio uction of textbooks and

ion in the prod

the design of school facilities. The group of structural

economists which is based chiefly in Chile is persua-
sively arguing that rapid economic development in a
poor country necessarily enmtails moderate inflation.
A conservative would urge that this is to turn vice
into virtue. A post-Keynesian might say that this is a
brilliant insight and that what's sance for the ad-
vanced goose is definitely ‘
gander. Rightly or wrongly, the doctrine has great
:})pealinSou' America and elsewhere. The writers

Chile, Argentina, and Mexico are reflecting in their

L

to our “secur-

systems. As a consequence, :

not sauce for the backward
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I.ouvreEm is fast

in the nineteenth century. ‘They are recording a story

q

of suffering and struggle similar to those told by Zol

and Dickens. These Latin-Americans, however, can
interpret more for us than their own societies; for as

they portray their own cultures, they aro sketching

gmimplica&on the rest of the poor world as well,

may be odious, but they arv: useful if

. Since our educatiogal system

Laﬁh-Amedcu,weshallhavewdothebestwecan.

Quite simply, South ica must serve as a synthesis
of what is fikely to happen on other developing con-
tinents. Her novels, ry, and history are a mirror

in ‘which large numbers of youngsters can leam to

~ United States, and its speakers are increasing.
Every major city has a.Spenish ghetto: Puerto Ricans,
Cubans, Mexicans, and others, Each month, a few
hundred more trickle in, unskilled and unable to

English. There are fw few houses, and little
smy for people . dark skins and shredded
English, There aren’t enough peogz to talk to them

 dety, but the sleek society itself is alien to the world

at large. A subway ride to Harlem will take a young
K:m'to & stranger world than a jet flight to Europe.
n advanced Spanish student’s stint as a volunteer
socia] worker or tutor will do more to ripple the glassy
calm of complacency than a meander through the
vre, ‘ fast becoming America’s conti-
nental Disneyland, a cultivated cut-rate amusement
-speaking slug: of bllew York and

Spunish s easy That’s why ift/has’ always been our
language dump. It is alen why it is ;t much moscrzin]l;
portant than othetlnnguagauu in our schoo
today. Most ::z!m are mediocre at lan“guages, bqt

PANIH is also a domestic necessity. It is the only S
 foreign language that is widely spoken in the r

%¢ ot for a moment suggesting

in less

time than is possible with any other tongue. In fact,

- he can leam it quite well, an if it is taught primarily

fmmthegint of view of the history and socio-
elop

a mediocre student can learn more Spanish

economic ment of Latin-America, he will Jearn
a great deal more than just a language. Besides, Span-
ish is a see-say-spell affair. I you can pronounce it
correctly, you can spell it correctly, and almost all of
its words look the way they sound, For a nation of

bad spellers who are getting wosse, this is no moan

technical advantage. Spanish : fromi-
« R rsenireiyinn

become ﬂ,’e.m‘ iutionalized satred cow
that French became, and its teaching methods were
correspondingly less embalmed. This meant that the
revolution in language teaching which the structural

whatever they think is fun and/or useful for them,
and nothing else. They also learn best when they are
they &> aught. The Plht of s poeniireh e
ey are taught. The plight ‘ g
minority in this oountl?y'is‘bhtanﬂyvmlwnnt to any
high school student in a large city. There is no renson
why half the class time of third- and fourth-year Span.
ish classes could not be devoted to helpin; Spanich-
speaking children learn English. The student-teachers
would learn much more Spanish than in the clags-
room because their contact with the material would
be active and usefu! rather than passive and artificial.
What else both tutor and tutee would learn is hard
to define and impossible to overvalue. R

tial in helping Americuns to understand their soclety,
in b _ soclety

numbe:l-s of students acroes % ad £ b |
ers and mat are comparatively I am

2 orials are mﬁp -
andalIAﬁu-Asianhistoryoommbilsezat od
éver, our power is s0 great, our know] ge

world so abysmal, and time so short that we 111,1;3

- bend every effort to avoid catsstrophe. If the aim of
educaﬁo%toenﬁleyeopletoknm’vwhattodo

against Spanish and Portuguese,
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