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THIS FAFER WAS SUBMITTEC TO THE BUREAU OF CURRICULUM
RESEARCH OF THE NEW YORK CITY BOARC OF ECDUCATION FOR THEIR
USE IN FREFARING A MANUAL FOR LANGUAGE ARTS SKILLS IN GRACES
5 TO 12. THE SUGGESTIONS HERE GREW OUT CF THE AUTHORS®
ATTEMFTS "TO ISOLATE THE STRUCTURAL AND FUNCTIONAL CONFLICTS
BETWEEN THE VERNACULAR USEC IN URBAN GHETTOS AND THE STANDARD
ENGLISH OF THE CLASSROOM.* THE STRUCTURAL CONFLICTS ARE
CISCUSSED IN THIS FAPER SINCE THEY ARE MOST IMMEDIATELY
ACCESSIBLE TO LINGUISTIC ANALYSIS. BRIEFLY, THE SUGGESTIONS
ARE DESIGNED TO PRESENT INFORMATION ON THE FHONOLOGY AND
GRAMMAR OF NONSTANCARD AND NEGRO DIALECTS IN A FORM USEFUL TO
THE ENGLISH TEACHER. THE MOST IMi ORTANT PROBLEM AREAS ARE
OUTLINED ANDC FRESENTEL IN TERMS OF THE GENERAL RULES
DIFFERENTIATING BETWEEN STANCARC AND NONSTANCARD FORMS. SOME
OF GRAMMATICAL FOINTS CISCUSSED ARE--(1) VERB TENSES, (2)
FORMS OF THE NOUN, (3) NEGATION FATTERNS, (4) FRONOUNS, (5)
EMBECDED QUESTIONS, AND (6) COUNT AND MASS NOUNS.
ARTICULATION AND FRONUNCIATION FATTERNS IN NONSTANDARD SFEECH
ARE ALSO DISCUSSED AND THE AUTHORS PRESENT CONCRETE
SUGGESTIONS FOR FREFARING MATERIALS TO TEACH CONTRASTIVE
PATTERNS. THE LINGUISTIC TERMINOLOGY USEC IN THIS REFORT IS
UNDERSTANDABLE BY THE NONSPECIALIST. (JD)
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can infer that children who read aloud "He pickited on me", do

not know the regvlar rules for the forms of the «2d endingel

Al: cf the children concerned use the past tense for many
) and ryun-ran .
common irregular verbs such as give-gave - and ihe problem is

chiefly with the forms of the regulav verb. On the other hand

non~standard speech does allow a freer use of the historical
present in narrative than is permitted in colloguial informal

speech, Thus we find

I walk home lasi nlaht,
He stayv home yesteirdsay.

Children therefore need training in the use of the ~gd ending
as a signal of the past tense, and in the consistent use of

the past tense in formal narratives.

3. The Vervo to be. There are many differences between stan-

dard and non-standard rules in the use of the verb to be. Host
commonly, the finite forms do not appear in the present, whether
they are copulas or guxiliaries, snd students need to be taught

from the beginning that standard English does not permit this.,

He here now.
But_everyhody not blacxk.
You out the game,

She logkin' good.

On the other hand, we find the non-finite Jg inserted in the
same slot, primarily in contexts of generality or repeated
action and particularly in the present tense:

Most_of the time he be in the library.

He be doin' that all the tinme,

So it all don't be on her: it be half on me
and half on her.

They always be messip’ around.
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For the past several years, we have bzen engaged in a
study of the language of Negro and Puerio Rican speakers in
urbzn ghettos of Northern cities with our principal focus on
Central Harlem., Our study is one of a2 number ¢i research
projects, supporied by the U,5. 0ffice of Education and krowan
coliectively as Prcject Literacy., which aim to clarify the,
basic processes involved in learaing (o read, Our own aim

2o deae L el e bl o wvae su ol e P B b 2 o
is 10 isolate the structural and functieonsl conflicts be~

tween the vernacular used in urban ghettos and the standard
English of the classroom. By functiongl conflict, we mean
the problems that follow from the different uses of language
and attitudes towards language that are characteristic of
these two forms of English, Under sirmctural conflict, we
include the problems raised by differences in the grammatical
systems and sound patterns involved. Although the functional
conflicts may be more important in the loag run, it is the
structural conflicts which are most immediately accessible to

-1linguistic analysis, and opr publications so far have dealt
¥

chiefly with this problem.

In January of this year, we conferred with the Bureau
of Curriculum Research of the New York City Board of Educa-
tion, as they were developing their revised manual for Lan-
guage Arts. Many of our findings were relevant to the pro-
blems they were considering in the teaching of classroom
language skills in Grades 5 - 12, We subsequently submitted
a set of suggestions for their use in developing this manual.

hese suggestions are designed to present briefly the infor-
mation on the vernacular in the form most useful to the Eng-
lish teacher, Rather than a miscellaneous list of errors,

or a comprehensive grammar which attempts %0 outline the en-
tire language, we tried to describe the most important fea-
tures in terms of the most general rule that differentiates
the two forms of language.| Although this material is pre-
liminary, and incomplete, we feel that it will be of interest
t0 others working on the same problems,

lrabov, William, Paul Cohen snd Clarence Robins. A Preliminary
Study of the Structure of Fnzlish Used by Negro and Puexrto
Rican Speakers jin New York City. Cooperative Research Pro-

jecet #3091, U,S. Office of Education, 1965.

Labov, Williem, "Some Sources of Reading Problems for Negro

Speakers of Non-Standard English." In.ﬂgﬂfgizggxgggg_xg
Elementary Euglish (Alexander Frazier, Ed.). Champaign,
T1linois: National Council ¢f Teachers of English, 1967.
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Some non-shandard forms arve special cases that atfect only

ane or %two words of the languages bdub wnsn sre insfances ol
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zeneral rulss tnat Qpevat
a regular way and can affeat the form of every sentenze. 11
is plain that the more general rules should be introeduced idrst
in a teashing prugram, nc matier how prominent and striking

the isclated items may be, For example, the use of less’'n

in He won't ccme less®*n I 2all him is a Southernism that is

-

quite unaccepiable in the siandard Bngliskh of New York City,
vut the problem appesrs only when the pariicuiar worc upless

is te be used. In a sentence like He_ ge dewntown, on the cther

hand, the pariisular verd go is irrelevani: the gtudent must

3
+
P

be taughi The regular rule f¢ third-person singular -=s
for every regular verb in the language. ‘he order of the
mnaterial given below reflects this reasoning: within each
section, the items are presented which involve ihe ncest general
rules,  and sach item is presented under the form of the mosi
general rules that applies, acccrding to ocur »r resent know-
ledge of the language. |

The noun~standard dialect forms shown here are most charac-
teristic of the Negro children living in areas where large
numbers of migrants have recently arrived from the Southern
United States. New York CGity has received Southern speakers
chiefly from the Atlantiz Coastal states, In other Northern

nd Western cities, such as Chicage or Les Angeles, most mi-

graghts have come from different regions of the South, but the
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resulting dialeect patherns in the urban centers have been sur-
prisingly similar; +the obvious differences are due to the
Northern base rather shar the southern ialluesnce.

Some of the non-standard features discussed are used oy
groups outside the Negro communities discussed above. These

more genersl non-standard forms are marked with an asterisk,

»%
&
.

GRAMMATICAL PATTERNS

Forms of the Verb,

1. The -s of the Present Tense. 1t has been widely noticed

that many non-standard speakers from the comaunity discussed
here make an extracrdinary number of mistakes in persoﬁ~number
agreement—~a much higher number than in the comumunity at large.
Attempts te correct %hese forms one at a tine are almost cer-
tain tc fail. Most of the children councerned nave no regular
rule for adding —s to Hhe verb when the subject is 3rd~person
singular. Their normal vernacular forms in casual, every-day

speech are

1 know, you know, he know, she know, it know,
we know, you know, they know

I do, you do, he do, she do, it do, the man do,
we do, you do, they do

presant .
The regular forms of the simple / shoeuld be taught from

the outset, without assuming that any child necessarily

possesses even a passive ¥nowledge cof the standard rules.
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Sometimes, the =g does appear with the 3rd person singular,
or with cihier persons, bubt this simply reflects the fact that
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1 aga.
Their parﬁiai learping does not extend t¢ the regular rule
for placing this ~s. and as a result ii may appear in almoswy
any position:

I sees it

They runs down the sirecet

somebody get huris
He can goes out

2. DThe —-ed of tue Pasti Tense. In the non--standard speech

considered here, there is some basis for the -gd of the past
and perfect tenses of the regular verb, but in the great
majority of cases this infleetion is not proncunced,

He walk' home yesterday.
1 have live' here,.

The -ed is pronounced mare often affer verbs ending in -% or

~-d {started or added) or hefore a vowel (walked alongs, be-

cause part of the difficulty with -ed has te do with rules of
pronunciation in which cconsonani clusters are simplified {see
below}. But even when children proncunce this -ed, it may not
act as a signal of the past tense for them, A good diagnostic

sentence is:

When I passed by. 1 read e sign.

Children who pronounce the —-ed in passed, bui say read to
rhyme with need, are clearly not interpreting the wriiten sigoal,

and 40 not have the rule of the gtandard dialest f.r the ypast
tense, Siumilarly, we
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can infer that children who read aloud "He pizkted on me". do
not know the regular rules for the forms o¢i the «2d endingel

Ali i the children concerved use the past tense for many

, . ‘ and mn-ran )

common irregular verbs such as give-gave - and ihe prceolem is
chiefly with the forms of ithe regular verb. On the other hand
non~shandard speech does allow a freer use of the historical
present in narvative than is permitted in zolloguial informal

speech. Thus we find

I walk home lasi nlzht,
He stay home vesterday.

Children itherefore need training in the use of the -gd ending
as a signal of the past tense, and in the consisient use of

the past tense in formal narratives.

3. The Verv 1o be. There are many differences between stan-

dard and non-standard rules in the use of the verb to be. Host
commonly, the finite forms do not appear in the present, whether
they are copulas or auxiliaries, and studenis need to be taught

from the beginning that standard English does not pernit this,

He here now.

But _everybody not blacxk.
You out the game.

She lockin' good.

On the other nand, we find the non-finite e inserted in the
same slot, primarily in contexts of generality or repeated
action and particularly in the present tense:

Most of the time he be in the library.

He be doin' that all the tine.

So it ail don't be on her: it be half on me
and half on her,

They always be messin’ around.

S . S




Tpis use of be is very persistea®, more so tran mest ~1 the pther
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prainly nmarked dcuthernisms. and il may be aifficult te show

dipectly won i% is incorrech, dtandar? Llish doee allow be

in many similar situations, and one would need a very good
knowledge of IEnglish grammar to understand why be is not

allowed in Thev be here but is perfectly standard in

Be here.
They might be hers.
1 demand that they be here.

-+

The best approach to the be situaticn is probabdly indirect.

[}

The students must be taught the finite forms of 1o be in the
present very thorcughly, especially in cantexts of generality
and repeated action, where otherwise the bare infinitive be

would ceccur.

4, The future. In many cases, the general use of he is

difficult io distinguish from the standard future. Because -1
is usually vocalized (see below;. there may be 1ittle differ~
ence between

sne be comin' home and
She'll be comin'’® home.

For this reason, it is best to use the uncontracted forms of

. students . . ‘
the fubture in standard EBnglish, and give practice in using

these in place of the colleoquial futures

I'm a hit you.
He goin' | = gonel nhit you.
He hit you tomorrow.

®L

#y_ Irrepular preterit and perfect forms. Though children

wno speak this form of non-standard Eunglish do use many irregualar
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forms correctly, a large number of irregular Southern preterits
and perfects are encountered. I% is necessary to teach the
standard forms of such common verbs as begin, break, come, 40,

drink, drown, give, g0. KNOW, 1ie, ring, run, see, sing, sit,

sneak, take, throw, and write.

#*6. The passive. The colloquial passive with got is normally

the only one used in the non-standard vernacular, as in He got
stung, and chiléren need practice in the standard form.

7. Perfective done. A highly marked Southernism is the use

of done +to euphasize the completed or accomplished state of an
action:

The bullet done penetrate my body.

This is not a common form in Northern cities, but when it does
oceur, it poses difficulties since +there is no simple literal
equivalent in standard English. It is best treated as an un-

acceptable Southernism similar o less'n or tote, though it is

plainly more imporiant than these in %the original non-standard

grammay,

T S BT S

Forms of the Noun

8. The plural -s. The plural infleckion is almost intact

in non~standard speech dealt with here. This =g bshaves in

quite the opposite manner from the third-singular -g or the
possessive ~g: 1% is used regularly oy most young children, and
where it differs from standard English it is even more general:

it is extended to form a double plural in mens, wWomens, childrens,
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peoples, ieeths. When the -g is missing, it is most fre-

quently in fixed contexts like egight vear old, 1ga cent. In

short, the standard rule is known, and the teacher's task is

chiefly to correct a few irregularities.

9. The possessive -=s. The possessive -g which is added %o

nouns in standard English has no representation whatsoever in
the non-standard grammar discussed here. The normal form of
the possessive is

John old ladv house.

That's Nigk bov.
Hig father sister husbhand.

The standard rule must be taught without any assumption thai
it is necessarily part of the speech of any of the children,
4s in the case is the third-singular -g of the verv, The
_only place where it does occur regularly is with possessive
pronouns:

It's mines.

That's lers.

The use of mines must be corrected to mine as an individual

item, %93
10. Pronoun forms. There are several highly marked irregu~

larities of pronoun forms to be considered, especially among
possessive pronouns, The principal non-standard form is they

for their, as in They brought it on they own selves. XYou is

sometimes not distinct from your, and both of these are partly
the result of rules of pronunciaticn (the Lloss of final -x).

We also find an even more deviant form with the pluralizer
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them substituting for his or their:

His eyes_are-—All of them eyes are Orange.
or reddish.

They were in Larry and them hallway.

Because of these several irregularities, the possessive pro-

nouns should be taught systematically.

Other word forms.

#11., Adve in -ly. The -ly inflection, turning adjectives

into adverbs, is rarely used among non-standard speakers, and
should be taught as a regular rule from the outset, At the
same time, the use of the irregular adverbs such as well must

be taught.

*12, C ives in -—er, There are many difficulties with

the comparative, but the gimplest is in the choice of more or
-er. The use of both is common: He is more taller than me;

He is pure b e n you; - students need practice in using

one or the other.4

Septence patterns.

There are a very large number of syntactic problems which
could be discussed here: the most impartant are those which
concern the basic transformations of the question, the nega-
tive, and the embedded question, but there are many equally

general rules which occur less frequently.

13. Do—gupport in questions. In the rules of the

©
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non-gstandard vernacular, the normal form of the question trans-

formation is usually found:; +the childish How he can fix that?

is largely replaced by the standard How can he fix that? by

the 5th or 6th grade. But with the simple verb, we get forms
such as
How he fij £

How it taste? i
the ten to me?

There is some reason to think that these are derived from the
standard forms by deletion of do. In any case, the use of overt do-

support must be taught, to relate He fixes that to Does he fix
that?

14, DNegative patterns. In the most general kind of non-
standard English, ain't is simply the particular equivalent
of be plus negative. But in the non-standard English con-
éidered here, gin't stands for the negative element alone.

Since do support is largely missing, we find

He gin't gtart it., for He didn't start it.
*He ain't started to go. for He hasn't started to go.
e n' ish, for He isn't finished.

In the past tense, we have wasn't or weren't, though without
any regular person-number agreement., 1In negative questions,
the ain't element is regularly brought to the front of the

sentence, s0 that do-support is not needed

* Ain't that a shame?

The same pattern is extended in declarative statements with
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:
| strong affect to yield:

Ain' H 't n a 1
parallel to literary forms, Nor has anyone geen jt; ‘scarcglx
€ _gee . As a result of these many differences in

negative patterns it is necessary to introduce the standard

rules in a systematic way from the very beginning,

%15, Negatives with indefinites: the "double negative".

It is difficult for many teachers to correct the non-
standard "double negative" beeause the rules for the standard
form are not taught systematically. Briefly, in standard Eng~
lish there is a general rule which states that a negative
element in a sentence is attracted to the first indefinite in
the sentence; these negatives also include scarcely, hardly,
never, rarely, " which are brought to the very beginning
of the sentence. So instead of Anybody can't do that, we
have standard Nobody can do that. Instead of Anyone hardly
knows_that we have standard Hardly does anvone know_that., A

gsentence like:

No on i 0 an d

has a corresponiing passive:
Nothinz will be done %o anybody by anyone.
The general non-standard rule is much simpler: it says that a

negative is attracted to gyery indefinite in the sentence. So

a single negative element, instead of being represented by one

negative form, is represented by many:
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E Nobody don't know.
Nobody won't do nothing to nobody.
1l ain't never no ble with none of them.

The double negative will therefore occur only in sentences which
originally contain indefinite pronouns or adverbs, and any prac-
tice in avoiding double negatives (perhaps better called *"nega-
tive concord") must be with sentences containing such inde~
finites.
The particular non-standard forms used in the Negro com-

munities of the North differ from the general non-standard
form in one important way: the negative element can be trans-
ferred to the pre-verbal position in embedded clauses without
producing a new negative meaning that contradicts the first.
Thus the general non-standard form:

There ain't _no_cat cén't get in no [pigeon] coop
is the opposite of

There ain't no cat can get in no coopn,
But in the Negro community, we can have:

It ain't no cat can't get in no coop
meaning the same as

It ain't no ¢ can get in no coop.

With these basic rules in mind, the teacher should be able to
construct forms for teaching the standard rules for negative

attraction to any of the students concerned.

16, The dummy it. One of the most characteristic forms of

the non-standard speechn being considered is the equivalent of

There was, there is or there are. Instead of these forms, we

©
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have It is...

It's a policeman at the door.
It was one in the hall this mornin'.
1t ain't no cat can't get in no coop.

The contraction it's is normally pronounced with the t assimi-
lated to the 5, to rhyme with hiss. Occasionally this un-
stressed form is voiced to rhyme with his, and teachers will
hear the form as equivalent to dropping the subject:

"Is" xraining.
"Is" a policeman at the door.

However, if any element is dropped, it would usually be the
copula:

It a policeman at the door.
Therefore, the teacher need not spend time teaching the siu-
dent to replace dropped subjects, but rather to retain the
copula, and replace non-standard it with standard tgere in the

proper contexts,

17. Embedded guestions. We frequently encounter sentences of

the following form:

* Let me see couid I think of some right away.
I don't know how old are he.

*7J don't know how did I do it.
She ¢ se s t o) 08 leed.

in these sentences, we find that the order of the original
question is preserved, with auxiliary or question word first
and subject second. It would seem that standard English re-

reverses the question in the embedded or indirect form to
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return to the original order of a simple declarative [or ex~-

clamation]. :

I don't know how o0ld he is,
I don't know how I did 40 it.

Notice that in many of these sentences a deleted if must re-
appear. The non-standard retention of the inverted order pre-
serves the question meaning which is conveyed in the standard

if. -To teach the standard rules for this construction,‘it way not
be enough 4o drill the student on word order: in addition,

the teacher may want to show how the meaning of wondering or
questioning is preserved in the how or the if which precedes

the embedded sentence.

18. ZXleonastic or "double" forms. The redundancy or doubling

of forms seen in the negative concord is a characteristic of
many deviant forms in this speech pattern considered here. The
commonest such forms are demonstrative with locative adverbs:

This here one jis g Davis.

We also have frequent combinations such as only but

I didn't play wit' only but Wayne and Tyrone,

The conjunction and plus is even more conmon;

Parallel to this is ox either:
Or either they'll say...

It is characteristic of the Southern dialect pattern that quan-

titative adverbs are multiplied:
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Y ith them near about mostly every day :
S e' bring in almost close to tw e vieek.

Pinally, we can note the redundancy of certain prepositions

with relative adverbs:
...right around the corner where I used to live gt.

In ali of these examples, the non-standard forms show extra

material which is not required or allowed in the standard

dialect. In addition to drills on the patterns involved, the
teacher should be able to show how the extra material contri-

butes nothing to the meaning of the sentence.

19. Adverb placement. There are many subtle and diffi-
cult rules involved in the placement of adverbs such as gl-

mogt, even, mostly, all over; these are principally quanti-

? fiers of the vertal action as a whole, We can see that non-
standard speakers show many deviations from standard usage in
placing these adverbs, even though we may not be able to state
é the exact rule affected in each case, nor find a single gene-

ralization to cover all the difficulties.

E That's what mostly we call 'emn.
E ...even a guy might pick up a garbage can.
Almost my life was lost.

| ”" The longest place I stayed was —uh— in North Carolina.
* S0, this is a czazx_world we_absolutely livin' in,

an v £ ntradicts its own self.
t he 1 t .
He got dirt all on his knees.
20. Difficulties with the comparative. In addition to the

simple problem of the form of the comparative adjective, we

find a great many difficulties with complex comparative,

Aruitoxt provided by Eic:

| [Kc
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superlative and equative constructions:

ggow he was the most award winner in track
'm ahgut the only one that has the less, I

He cgg ggg the same fas! as I can,
So _she got the same_ accent of her mother.

I had just as many friends up here than I had
down there.

E the same sgqual ount.

Since this is one of the most complex areas of English grammar,
it is not surprising that speakers run into difficulty. It is
apparent that the high school teacher must gradually introduce
students into the more complex constructions with sufficient

practice to enable them to avoid such problems as-those shown

here.

*21. Relative pronouns. The general pronoun used in the non-
standard dialect is which. It must be replaced with who in '
some obvious cases: |

John, which is seven, Linda which ig six...
But in other cases, which is used as a general connective’which

has no direct equivalent in standard English:

. /
They were poor, which we all was poor, but
I mean...

I had some older brothers-—you know, which
these boys they were older than I am,
From there I move to 115 St,, which I was livin'

there for about two years.

In these cases, the bgst‘equivalent ;s a simple and: the
speaker must be taught to give up the sense of vague anaphoric
reference which he tries to register with which, but which
standerd English cannot provide unless it is tied to a parti-

cular noun phrase.

ERIC

Aruitoxt provided by Eic:
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22. Count nouns vs, mass nouns, There are a great many

non-standaré uses of nouns to be considered which can not be
corrected efficiently unless the teacher first introduces the
notion of count poung and mags pouns, Count nouns such as
chair and table have plurals and take the indefinite article
a. Mass nouns such as cash or police have no plural forms,
do not occur with the indefinite article g, bvut do occur with

no article or the indefinite some. Thus we have

Give me a chair, Give me some chairs,

Giv e cas Give me s cash.

but not
Give me chair, Give pme some chair,
Giv e S i e some cashes.

With such a distinction in mind, the teacher can show that the
folloving sentences are unacceptable because the nouns are

treated as count nouns rather than mass nouns:

Give us a tater cnigs.

's S coticsd.
He's trainings € e a ice.
I don't use those élaqg_.
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ARTICULATION AND PRONUNCIATION

The most general principle involved in the articulation
of the ncon-standard speech considered here is the same as
that in standard English: 1less information is provided or
less precision required for sounds at the en&s of words
than for sounds at the beginnings ¢f werds, For example,
initial t is a forcefully articulated conscnant, with a
burst of air that affects the quality of the next sound;
but final t need not be released at all, and in this case is
recognized through its effect on the preceding sounds. Non-
standard English carries this princlple much further than
standard English, in the szmplification of final consonant
clusters, the loss of final r, 1 and of other tongue~tip
consonants: t, 4, 8, 2, and to a lesser extent, n, In all
these cases the teacher can benefit by observing one general
rule; that a rule for the pronuncliation ¢f a consonant or
vowel 1s usually sensitive to the soﬁnd immediately follow-
ing the one concerned, Thus when a consonant cluster or
single consonant is followed by a word bveginning with a
vowel, i%t is much more likely for the full form to be pro-
nounced than when the next word begins with a eonsonant. The
teacher can apply this rule in giving practice in pronun-
ciation, ‘However, it deoes not always follow that the sound
is easier for the student to hear in a phrase; +the teacher's

clearly released final ~-% in jusi may be heard morvre clearly

than in just a minute).




1. Wﬂmﬂiﬁsﬂl@g English has a wide

range of consonant clusters at the ends of words, but by-u
far the most common are those in w@icﬁ the second element
is $,4 or 8,z. These two pairs are related in the same
way: &t and g are voiceless conéonénts. and 4 and g are the
corresponding voiced conaonants=- that is, the vocal cords

" are vibrating as these consonants are formed.

'-We should also observe that i:he consonants t,d and sjz ’
are also the major inflections of Engiish. The first two ‘ o
are the sighals of the. past and perfect tenses, and the | |
second two appear ix_x many diffefent grammatical forms: the !
thizfd-p‘erson singular p'i-esent form of the verb, the plural,
the ﬁ@sseésive, the adverbial ~g in besides, and the con~
tracted forms let's, it's, etc. When these final elements
are gi'ammatiéal inflections, the appearance of % or g, g or |
% 1s pi'eéicted by the first consonant of the cluster:

after voiceless consonants t 8 .
after voiced consonants d

(If the first consonant is a % or a g, then in the past tense
there is no cluster--the inflection is an unstressed vowel

and d; 1if the first consonant is a sibilant--a hissing or o
‘ - : e 21T TR
hushing sound, then there is no cluster in the other.cases~""i’ -~ :

Y
»
o

the inflections occur as unstressed vowel plus g.)
Of course there are some conmsonant olusters which are

meraly"l;ai‘t.s of the basic word: as in fist, £ind, hold,

belt, six [siks). In this case, the final consonant can-

not be predicted after some consonants.
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In the non-standard‘English of the larger community
there is a very high rate of simplification of such clusters
such as fist or f£ind. Even among educated speakers, words
such as just are often simplified. But this process does
Anot teke place when the second element is a grammatical sié—
nal. PFurthermore, the cluster is usually kept intact when
the next word begins with a vowel, These facts show that we
are dealing with a simple prbnunciation factor which has no
effect upon the grammar of the language.

However, in the non-standard English of the urban cen-
ters being considered here, the line between grammatical
rules and rules of promunciation is not so easy to draw. The
clusters are frequently simplified--in many cases just as
often when the second consonant is a grammatical signal.

' In the case of -t and -d clusters as in ggl,|ﬁg;ggg,
and grabbed, it 1s.the gecond element which disappears.
There is some tendency for the cluster to be pronounced more
offen when the cluster contains a grammatical element, but
only a small tendency, and there is some tendency for the
cluster to be pronounced when the next word begins with a
vowel, but also only a small tendency. On the whole,;we can
say that there is a basis for the teacher to use in giving
the child practice in the standard forms, and it mey be es-
pecially helpful if the word is given in a phrase with the

next word beginnir~ with a vowel:

not - I _walked home, but - I walked away.




In the case of clusters ending in -g, we find a wide

variety of different results depending'on the grammatical -
element involved. As noted above,‘the -g is simply missing
in the basic vernacular for the 3rd-person singular form of
the present verd and the poasessivé. But for tae piural
-g and the adverbial -g, the clusters are only occasionally
simplified, and here t00 it will be helpful to give prac-
tice with phrases in which the next word begins with a
~owel. In the case of it's, lgzlg, that's, etc., there is
rarely any influence of pronunciation on grammar, since it
is almost always the first element which disappears, as— |
similated to the -g: .

Le's go; i's hot; tha's t.

There are a few clusters ending in -k and ~p which be- ’
have like simple words in -gt: desk is des', ask can be aé'
as well as aks, and wesp is was'. Here again a following
vowel will help dring out the missing consonant except in
the case of certain words where a basic change in the under-
lying "dictionary" form has taken place. In words like
tes', toas', ghos', the apostrophe is truly a fiction for
many children, for their plurals are tesses, loases, ghoses,
and the standard forms test, toast, ghost must be taught ae

wrand new items.

2. Final and pre-consonarial -I. In the New York City com-

munity at large, the basic vernacular (along with many edu-

cated varieties) is "r-less". The consonant -p that appears
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in spelling is never pronounced at the ends of words or be-
fore final consonants as in gar and card, core and cored.
Instead, the vowel is lengthened and may be followed by an
unstressed center vowel. This feature is also characteris-
tic of Southern speech, so that in the urban centers we find
the same "p-less" pronunciation, -

The pronunciation of this final and pre-consonantal 2
is rapidly being accepted as a standard of correct speech
among younger educated people, and the community at large.
However, r-less speech is certainly not "1nco;rect", and
a great many teachers and educated speakers are completely
r-less. At first sight, one would think that there is no
reason to teach the pronunciation of -r to disadvantaged
jouth. Nevertheless, it may be good strategy to teach the

pronunciation of the final -r, for many reasons. First, this

" variable is one of the most important marks of careful speech

for younger people in New York City. Even though the older
generation may still use prestige forms of r-less speech,
the younger gegexation has turned to the general Northern
pattern of r~pronunciation as the norm, This tendency is
even stronger in the Negro community, which is becoming

oriented more and more towards the Northern model of gare-

ful speech (although the Southern-based dialect forms are

sti1l the basis of affective or family speech). Second,
and more importantly, the introduction of final -r will do

a great deal of work in helping to teach standard grammar,




T T e Y T TR IR T T T R TR RTINS T

ST T TR LT

In the use of the auxiliary and copula verb %o be, the 2nd~

person singular and plural form gre is strongly ,reinforﬁced .

by r-pronunciation. In the past temse, person-number agree-

ment depends upon the distinction of wag and gg_gx_g,. strongly

suppiorted by r-pronunciation., The possessive adjectives

your and their are distinguished much more easily from you.

and they when final x is proncunced.A In y-less dialecfs,

all these differences depend upon subtle differences of

féwel height and obscure glides which are easily lost.
Finally, the pronunciation of final r may be very help-

ful in teaching students the full forms of words which have

been altered in their @derlying system. The r~-less spgakers

of the larger community rarely drop r when a vowel follows,

as in four o'clock or Paris, and as a result the sténdard

spelling fdrms of the words are easy for them to grasp.

(There is an r in four because it is produced in four o'clock.)

But speakers of the Southern-influenced dialect are r-less

in_ a strong:er gsense: for many of them, there may not be

enough support for inferring the existence of an r in four

(ox car, beer, Paris, or Carol) because the following vowel

does not bring out the r with the necessary regularity or
reliabili{:y, and many words may theﬁ be persistently mis-
spelled without the I in school.

For all these reasons, it may be advisable for teachers
in New York City schools to introduce the use of final -z

in the most formal styles, in pronouncing words aloud, and

to have children practice the pronunciationof final -z, even
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though this is not a vitally important feature in itself,

3. Final -]}. The situation with final and pre-consonantal
1 in pal), help, etc., is parallel in many ways to final and
pre-consonantal r. However, there is one important differ-
ence: there is no standard dialect in which it is acceptable
to omit final -l. Homonyms such as 390 and fool, go and 298}
are not recognized in standard English, though there ére
speaicers in the larger community who show such a patiera.
The Southern-influenced non-standard dialect shows a
mich greater loss of -] than in the community as a whole.
Normally, -} is replaced by a back unrounded glide, which is
often difficult to hear, and after back rounded vowels u and
g, it tends to disappear emtirely. Again, we find serious
grammatiéal consequences of this fact, since w
and She'll be goin' can be very difficult to distinguish,
i’ract:lce in the pronunciation of final -~} will be easier
for the student if the training exercises have ] followed by

a vowel, as in a_pal of mine.

4. The pronunciation of th. Initial ih in thing and then
shows roughly the same pattern in this non-standard dialect

as for most non-standard speﬁkers. A weakly articulated t-
like sound is used in m and a similar d-like sound in

then. Occasionally a strongly articulated £ or d is heard,
and then the word thin becomes homonymous with tin or (more
commonly), then with den. The voiceless th in ihin is more
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frequently an affricate--~that is, an intermediate sound that
begins like a t and ends like a ih.

| In the middle of words, and more importantly at the end
of words, speakers of this non-standard dialect frequently
use -f and -y in place of the corresponding th sounds: Ruth
is not distinguished from roof, and bathe rhymes with ;gxél'
This shift is not characteristic of any non-standard dialect
of the adult community at large, though children do show £
and ¥ for th sounds and Cockney English is noted for this
feature. The great difficulty for the teacher and student
alike is that the difference between English £ and th is ex-
tremely hard to hear as a rule. Unless the consonants are
carefully pronmounced, and hearing conditions are ideal, even
trained groups of phoneticians will not be able to transcribe
these sounds reliably. Therefore the teacher will have to
determine, by careful testing and visual observation of the
student's lips, whether or not (a) he normally preduces final
th in careful speech, and (b) whether or not he can hear the
difference when the sounds are very carefully pronounced. It
is interesting to note that hypercorrection is rarely found:
£ is used where standard English has th, but not the reverse--
roof is not pronounced as Ruth. The same observation holds
for initial position: we almost 1never find a case of den
pronounced as then. The fact that the confusion is in one
direction only, differentiates this consonantal situation from
the typical vowel situation, where fluctuation back and forth

is much more common.
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6.: other final . The losses of final

consonants discussed above are the most regular cases, but we
also note the absence of individual final coneonanté such as
-% -.d.' -g, and less commonly -n, -k, ~£ and -). As an ex-
ample, one illiterate teen-ager from South Carolina can best
be quoted as saying: |
I ma' a ba' spee’ for I _make a bad speech.

Though final -4 is often lost entirely, it is even more commonly
pronounced as a lenis -%, so that rabbit and ggg;g can not be
distinguishegl, end Dgvid rhymes with gave it. PFinal -p is
frequently heard as nasalization of the preceding vowel, and
it rarely disappears in any absolute sense,

In one way, these erratic losses are more important for
the teacher than the regular processes discussed before. A
few éhildrennhave a great deal of difficulty in understanding
and being understood because they have the most extreme forms
of the'ruies for final simplification, and most of their
syllables actually end with vowels. In their speech, there is
so much unexpected homonymy that intelligibility suffers badly.
Teachers who notice such cases can recognize them as excep-

tional, and make sure that fhey obtain special correction.

7. Some problems with initial clusters. Though the most

serious difficulties are found at the ends of words, there are
a number of Southern-influenced characteristics of initial

consonant clusters. Initial gir-, for example, is occasionally

‘heard as gkr- so that giream is said as gcream, street as
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skreet. Initial shr- is variously sw-, gr-, ghw-: shrimp is
the word most characteristically affected. There are vgrious_
combinations in which -p- is lost, chiefly after th~ (and ofien
after b, Db, k and g), and where a back rounded vowel follows:

the Southern forms th'ow, th'ough are vexry common.

VOWELS
When dealing with vowels, it 1s more important to bear in

mind the relations between the sounds, and the distinctions

that can be made, than the actual svunds themselves. Many de-
scriptions of non-standard dlalects draw attention ﬁo the "sud-
stitution of sounds", such as the use of 1 for ¢ in pen and
12;;;2@. While such statements do refer to real exa;ples,
.teachers who try to follow them will be puzzled to Qote that

the same speakers will sometimes "substitute g for i" in pin
and wind. In this situation we are actually dealing with a
single underlying fact: that many speakexrs of this non-standard

dialect do not distinguish i and ¢ before any nasal consonant,

L e e i S A A -y haliie

and therefore either ¢ or i may appear without making any sig-

Bl AR
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nificant difference for then. A teacher who thinks in terms
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of such contrasts-—-trying to see what is "same" and "different"

TR T

for these students—~will be dealing with the entire problem
directly, while a teacher who tries to correct each "mistake"

as it occurs will be faced with an unending task and frus-

TR T T R I e O e e T AR

trated students. In each case, the teacher should be on the

alert for the existence of sets of homonyms among the students
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those of
which differ from her own and from/standard English. The

faqts_fgr‘any given qése‘can be determined by giving a simple
percepfion tést, such as that shown on the attached page.

Then the teacher can give a number of ear-training exercises
(gsing essentially. the same procedure aa:in the pe:ception
test)‘tb teach the students to hear the distinction. Training
§n the actual production of the standard distinction comes
last, and will be greatly facilitated if the students have
‘already learned to hear and recognige the differences iﬁ the
-speech of others. With these preliminary remarks, we can pro-

 .ceed to describe the various vowel problems quite briefly.

8. The merger of fear and fair. In the speech of many non-
" standard speakers, all of the words which rhyme with fear
‘giso rhyme with fair and the class of words that rhyme with
falr in standard English. Thus giecer and stair, cheer and

chair, mere and mare, hear and hair are . ' homonyms, usually
pronohnced with a sound close to that of.the second element

in standard English., In the South, this merger is most charac-
teristic of Coastal South Carolina, ahd speakers ffom this

area are most apt to show it., A similar situavion is not un-

_ Xnown in fhe non-standard English of the New York City :peech
community in general, where many younger speakers merge fear

" and fair in their r-less dialect--in this case, with a sound
 closer to that of fear in standard English,

9. The merger of moor and pgore. Words which rhyme with moor

in standard English are not distinguished from words which
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. rhyme with mofe: thus moor and more, lure end lore, our
‘_ and Yore are hdmonyma. Again, this merger is common in the
community at large, with a sound c].oaer to that of moox, while

the Southern-influenced form is closer to that of standard

mbzg. This general situation should not be confused with

the pronunciat:.on of particular words such as gure, poor, and
in many d:l.alepta are pronounced

x___;, which / - with the vowel of more, even

when ;th%gtg;;ctigq ig made in other words.

In the South, we find another non-standard feature of pro- -
nunciation in words of th;s c}.as’s: poor, sure, dooxr, etc. .
are pronounced %o rhyme with Pgs, __sj_q_u, dough with a long o
instead of an ingliding open 9. This is the usage repre- |
sented as po', do',sho' in the diaslect literature. In some
ménuale of‘ pronunciation it is referred to as "dropping the
" but of course final -p is not pronounced in any word in
this dialect, Thé non-standard feature which is stigmatized
is the use of a vowel different from standard English: an

up-gliding 9_ instead of an in-gliding one.

10. The merger of pin end pen, As noted above, one of the

most general Southern features is the lack of a distinction
between short J and g before nasal consonants. Thus pin and

en, tin and ten, since and sense, him and hem, gym and gem,

are the same.
! ¢

11. Monopthongization of diphthonzs. A number of homonyms

- result when the up~glide of the English diphthongs 1is lost:
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long ] can merge with short o and broad g, and Qi can mexrge
merée with the long open g of gall. Thus we can have homo-

nymss
time = Tom oll = all
mile = moll joy = jaw
pride = prod Roy = raw
fire = far loin = lawn

It should be noted that these mergers are not common before
voiceless consonants: +the diphthongs are usually intact be-
fore p, %, k, £, 8, in pive, night, knife, lice, cholce,
étc. Furthermore, we find that speakers with a strong South~
ern background will often loae the glide of the diphthongs
pithout the mergers shown above. The vowel of time, mile,
etc, shifts forward to keep the distinction between time and
Iom, mgig,and moll; for the same speakers, the vowel of hall,
Jaw, raw, ete. has a back #7;11de (similar to that in hole,
doe, row) so that these words are not pronounced the same as
oil, Jjov, Roy even when thece #?yemonophthonga.

Extensive perception training is not necessary for these
words, since almost all of the speakers have the ability to
produce the diphthongs in their careful speech. In fact,
the oscillation between diphthongal and monophthongal forms
'~ is one of the main features of style shifting in the Southern-
~ influenced community. But the ability toproduce the diph-
thongal farm‘consistently in the stream of speech may reqﬁire '

conslderable practice.
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12. The phonetic forms of the and §. In standard English,

there is an automatic alternation between the ordinary for@s
of the articles and those which precede words beginning wiéb
a vowel. The article g becomes an before a vowel and the, ?
usually pronounced with a short vowel sound iike that at thé\
end of gofe, is said with a long ¢ to rhyme with he. Thus 1
the apple rhymes with gsea-apple. But in the Southern;inf1d~ }
enced'non~standard dialect, these rules are not followed. -
A _apple is quite regular, and the apole rhymes with g _apple.
This tendency to allow one short vowel to follow another is
the same as that found in the treatment of final -r. Where
most jrless dialects preserve the ~r between vowels, (and

even insert it where it is not found in the spelling), the
non-standard dialect considered here allows fo' o'elock. It
would sgeﬁ that all three of these features can be treated

at once by the teacher, to bring home to the student the
general idea of alternate forms before words beginning with

a vowel.

13. Some individual words. There are in this non-standard
dialect many individual words which differ in pronunciation

from standard English, and these pronunciations may be sur-
prisingly resistant to correction. Some are long-standing
representatives of an oral tradition which goes back to Anglo-
Saxon times: e.g., aks for ask. Some involve phonetic prin-
ciples which have operated irregularly but persistently in

the history of English, such as the reversal of x and other
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consonants ("metathesis") in purpose for propose, pattren for
nattefn. Jome individual words show assimilation of one

consonant to the following ome: hidness for business.

Initial unstressed vowels are frequéntly dropﬁed where stan-
dard speakers never drop them: _‘'leciric, llgxgg,‘izggkyz,
‘zample. These dialect features form a long but heterogensous
list, and thg traditional method of corrscting them as they

occur may be as effective here as any other ome. °

14. Combinations of nop-stapdard features. It seldom happens

that any one of the non-standard features mentioned above ser-~
iously interferes with communication, although they may mark
the speaker as a member of a particular class of society. Com~-
binations of these‘individual rules or features may, however,
add up to expressions which are quite unintelligihle to speskers
of standard Engiish. For exanpls,

She wow!
ﬁs a commcn expression which equals standard She is wild. Four

different rules ¢f the non-stardard dialect are operating here:

PISIVEY

.. The copula is deletead,

2. The consonant cluster -=1d is simplified with loss
of final 3.

3. 7he final ~1 which results is vocalized,

4, Thue ddgathong 2 1s aimplifiad by a lasa of ihe
glide, '

The resulting form differs from the standard "she wow" by a
slight difference in the rounding of the high back glide, and

as we frequently find in such cases, this difference is uot
envugh to maintain the distinction betwean wew and wild, Thare-
Tore a atandard speaker will find it wery diffdieult o truce

the original gemantic Lntention f the non~wisndsyrd epaaier aa

a result of ithis initricate comoination oi phonetic ruies.
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Footnotes

10n the other hand, children who (in the prioxr examr-ie)
pronounce pasged as pags, but regd to rhyme with )ed,
obviously have the ability to understand the written
-¢d; their variation from standard English is *hus
lirgzly in the area of the pronunciation of cor.sonant
clusters.

2rnat is to say that since yours, his. hers, Jurs, theirs
all end in =g, the generaligation to mipeg is easlly

understandable and should be pointed out a: an irregularity
in standard English that must be learned in particular,

3there is another —g inflection of interest in the study
of non-standard English: the adverbial -g of besides,

mﬁ.gm. nowgdays and perhaps nights (as in He works
pightg). There are both grammatical and pronunciative
factors involved here, but they have not yet been worked
out in detail.

4The vasic standard rule involves using more with words
of more than two syllables, —er with monosyllables, and
one or the other with particular dissyllables; but
there is some variation, both optional and obligatory,
even from this rule. The superlative is formed in &
parallel manner,

k.




