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RELATIONSHIF, SUFERINTENCENTS, SUFERVISORS. £TEACHER
ATTITUCES, *TEACHER CHARACTERISTICS, TEACHER EVALUATION,
UNITS OF STMDY (SUBJECT FIELDS), TEACHER CHARACTERISTICS
SCHECULE

AS FART OF A LARGER STUDY CEALING WITH THE BEGINNING
TEACHER'S ACJUSTMENT TO TEACHING, THE RELATIONSHIF 2F TWEEN
BEGINNING TEACHER'S FERSONAL-SOCTAL AND FROBLEM-SOLVING
CHARACTERISTICS AND THE TEACHING FROBLEMS EXFERIENCEC BY THEM
WAS EXAMINEC. CATA WAS GATHEREC THROUGH THE ANALYSIS OF
RESULTS OF THE TEACHER CHARACTERISTICS SCHECULE (TCS,
ACMINISTEREE AS THEY BEGAN TEACHING), INTERVIEWS WITH THE
ELEMENTARY SUFERVISOR. THE CIRECTOR OF ELEMENTARY ECUCATION
OR THE SUFERINTENDENT, AND A QUESTIONNAIRE FILLEC OUT BY THE
FRINCIFAL OF EACH TEACHER. FROM THE RESFONSES 8 CATEGORIES OF
SCHOOL FROBLEMS WERE ISOLATEC. SCORES OF TEACHERS IN A
FROBLEM CATEGOKY WEKE THEN COMFARED BY ANALYSIS OF VARIANCE
WITH THOSE OF THE NO FROBLEM GROUF ON THE 18 TEACHER
CHARACTERISTICS OF THE TCS. AMONG THE FINDINGS WERE--(A)
TEACHERS WITH SUBJECT MATTER FROBLEMS CIC NOT CIFFER
SIGNIFICANTLY ON ANY CHARACTERISTIC FROM THOSE HAVING NO
FROBLEMS, (B) THOSE WiTH MANAGEMENT FROBLEMS HAD LESS
FAVORABLE ATTITUCES TOWARCS THE SCHOOL STAFF THAN THOSE WITH
NO FROBLEMS, (C) TEACHERS WITH CISCIFLINE FROBLEMS CIFFERED
SIGNIFICANTLY ON SIX CHARACTERISTICS--(1) WARM,
UNCERSTANDING., (FACTOR X), (2) ORGANIZEC, BUSINESSLIKE,
(FACIOR Y), (3) ATTITUCE TOWARDS SCHOOL STAFF, (FACTOR @),
(4) STIMULATING, IMAGINATIVE, (FACTOR Z), (5) TRACITIONAL VS.
FERMISSIVE, (FACTOR B}, AND (6) FROELEM SOLVING FERFORMANCE.
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Indisna toiversity 1

The resezrch presented in tii; paper is s fregment <f a substantially larger 3
study {5) exswining ve'-~ted personnl--ocisi end probiem—3olving characteristics
of bezimnning teschers in relation to thelr adjiusisent te “ssching in a variety of

eleuwentary schoo} settinsgs. The subordls ¢ aspect of this larger study on which

|
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the present peper focuses is the szwucletion botween thesz chsractaristics and

the Types of probiemr or difficuities experienced by beginning teechersz. To

11 “he fragment inte i1te proper context, 8 prief overview of the procedure im the

lezger etudy 12 germane.

For two ruccessive years, begluniug non-experienced teachers of grAdes 1-6
in thlrteen irdiszna school systeus xith populatior bsases rsngizg frow 89600 to
110,000 were assesced on three instrument:; a= they bLegen teacbing: 1. The
Teacher Cheracteri-tics Schedule (JCSi1{(23. 2. Mathemdtice Teaching Tasks
(817> (4); and 3. Teaching Taske in Resding {TTR) {1). 2 mzpouza of over
€7 porcent wer rbratned to the two ie:k instrumeprts. whlch were sGniniztered
fa:6 to Pace. Tut & respua3s of aniy movcur 30% wis obisined to the PCS. which
#as senl hLo@e xith each cescher. 1o de returnec by asii

T¥¢ years 18°gr for the firet .amnie 2aad cne year later i.4 the second

saxL.€& Lthe Teglnning t@achers %L #2re Ivil} in the ayatem in which they startsst

Tere Agsin (esrved -~ the MNTT andé the YFR but wot oxn the ¥C5 Jhu- pre ang post

teut data were availsble 0 the MIT anag TTR, tTut wmwly pre~ive? 4eia e the TCS.
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“The Rescarch -m shich thie paper .= Gised 32 susesried in pait vy the

U ¢ Office -f Educaticn, Dept ¢ deslth Educsii.m and ¥ellare, undur

Cooperstive Research Project No 4282 U.S. DEPARTMENT OF HEALTH, EDUCATION & WELFARE
OFFICE OF EDUCATION
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The preseat paper utilizes only the pre-tezt data frax these inctruments since
the awscciati-nz examined are wholly of a pradiciive nature.

On the re-testing day ir each syrtem, the elemeatary supervizor, the director
of elementasry zducation, or in the event there were no supervicory persoonel,
the superintendent, wss interviewed concerning easch teacher still in his aystem.
Puring the interview the interviewee was azked to respond to the following
questions among others: ¥What kinds of teaching problems do you feel this
teacher perfomms well? What kinds do you feel she parformed pooriy?” The
responses of the interviewse were then noted and he was asked to elaborite
them as appropriate.

Approximately one month after thesc intervices were held a questionnaire
wes sent to the principsl of each tescher in the study. Two itome on this
questionnaire are germane to the present paper. First, each principel was asked
to scate the aversge number of supervizor: contacts per month he had with each
beginning teacher. and the average time per comtact. Second, he 7as acked to
respond to the following questions  Thinking back over your supervision of

this tescher. in ¥hat areas of teaching did you feel that he or che most neaded

to improve?”

Out of the totsl set of procedurez in the larger study, thoze zpecific to
the present paper deai first with the categorization of the respomaes given by
supervisure end principals to the quertions sbive, and second. with the mpeci-
ficaiiem of the pature of the predictor varisbies derived from the TCS aand the

MTT and ITR.

 ”
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The responsas of supervisors snd principals concerning the prchlems
ezperienced by each of their beginnirg teachers were sorted inte nine categories.
Not 11l ol these categories, however, wvere indeperdent. Several teachers had *
more than one type of problem, thus sps=aring in more then one categnry. The
catezories are as follows: 1

Mo Problems - ¥Into this group went sll tcachers who were percelivad as 4

experiencing no notable problems. Virtually all of the 45 teachers
appoaring in this group were reported to be ighly successful by both

principais and supervisors.

Discipline - The 18 teschers in this grou) ware reported to have  discipline”
or "control” problems or problenz "hsadling students”.

Management - The 26 teachers in this group were reported to have

“organigaiion”, ‘management” or “planning” problems. This group does not
averlap the group with discipline provlems. If & teacher hsa discipline and

organization or discipline gnd msnsgement or discipline and planning proble:xs

he appeared »nly in the discipiine group.

Reading ~ The 18 teachers in this grrup hed problems in teachinz reading

or language sits. Mapy of theee precbiems were reported to snvoive ability

to form and instruct small reading groups.

subjeci matier = Thae 28 tescher: in this group had gifficultrias with aritiuistic

s TR TR ST TR R TR T FTRe TN T T

social atudies or science. A number «f teachers had prcebleac in more than
e of thesc areag @. g.. aritbnetic and wocial stu€ice.

{ Sociat-seations] ~ Yha 15 teachers 1o thir group experienced 2 ssther diverse

et of problems. The most freguvai group were reporied (o heve Giflicuirics
with “self-contidence”. The next most frecnent group suffered from = teasica

problamsy .
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Expeciancy - The 17 teachers included in this group also had 2 relatively
diverse set of problems, serpreted by the investigator to be difficulties
with expectancy. Part of the group waz reyorted to "ower-expect:‘"7 of the

pupiis, part "under-expect”. Ancther psrt of the group was reported to

nave difficuity adjusting instruction te individual differences. Still
another part had problens getting the correct level of inatruction for
the grade they were teaching. 3

Resjdua)l ~ Of the nine teachers appearing in this group, six hed difficulties

L

with verying technigques of instruction or showing ingenuity, and three

had ditficuity w#ith fine arts or music.

Of the t-n factors or characteristics appearing in the Teucher Characteristiics
Schedule, nine were used ag prediciors. The tenth factor, Fector V., the Validity
of Response Scele, was not wsed since the validity of thia rosle 13 cuestionable
{3). The factors employed, scorsed on Bleacntary Teachsr Score Key 111 2or TCS

form 354, are shown to the left side of Figure 1. The remaining variable used

% 2 predictor was the combined Z gcore from the MIT and the TTR. This
variable represv .is the totel problem solving perfornance‘pf teackers 1n the
skill areas, focusing on ability to diagnosze pupil difficulties and sbility to crganizs
materials. It iz, however., cousidersbly more relevent to teaching in the inter-
nediate grades than to> teaching in the primary grades. Since priwary and
intermediate teachers w¥sre not separsted in categorizing tescher probleus, the
E asgocistions this wariable holds to the categories must be interpreted with some
coution,

The gtatisticail analysis was cocducted by comparing the scores of toachers

¢ in a problem categoury to those of the No Prodlem group on esch of the teacher




Page 8§

characteristics via snalysis of vartiance for two groups. Of the seven original
problem groups, those involving socisle-emotion problems, and the residusl
problems group were dropped since toc few cases in esch group had TCS scores.

0f the five problem groups ccupsred to the No Problems group, those having
subject matter problems did not differ significantly on any cheracteristic from
those having no problems. Teachers hLaving msnagement problems di;fered
from those having no probleus on only one characteristic, Factor @, Atiitude
Toward School Staff (F = 4.27, 1, 51 df, p<£.05) with the Management problem
group bs ving le~s favorable attitudes than the No Problem group. Each of the
rensining problem groups dirfered significantly from the 'No Problems" group
on seversl characteristics. The pattern of characteristics for each of these
groups is shown in profile form in Figure 1. These profiles were derived by
tranpsleting the raw score means into Z scores, which had a mean of 50 and a
standard devietion of 10.°

As may bo observed in Figure 1. the group of teachers experiencing discipline
problems differ significantly from those experiencing uo problems on gix
characteristics, Factor X (F = 4.46, 1, 49 df, pL05); Factor Q, (F « 6.67. 1, 49 df
p<£L 025); Factor ¥, (F =2 16.15; 1, 49 af, pL.001); Pactor Z (F = 4.53, 1, 49 df,
p<£05); Factor B (F = 4.57, 1, 49 df, p<05) and problem solving performance
F = 4.23, ¥, 57 df, pL0l). The pattern of characteristics of teachers with
discipline problems is quite clear. Such teachers are chsracterized as distinctly
discrgsnized and unbusiness iike, relatively cool and sioof, somewhst  subject
centered” in viewpoint, reletively routine in approach, snd weak in desling with

&
Z score distributions ere based on the scorea of the teachera beginning
dn the first of the twe successive years sampled.
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the skill areas. They aave a relatively unfavorable attitude toward the
school staff, but their sttitudes toward pupils, their emotimsnl adjustment
and their verbal understanding are not markediy different from teachers with
no problems.

The group of teachers with prmblems in teaching reading show 2 s3lightly
different patiern of chardcteristicz than teachers with discipline problems when
compsred to the no problen growp. Theze teacheors wore significentiy lower
on Factor X (P = 5.96. 1, 81 &, p<028); Factor Q. {F = 5.22. 1, 51 4f, pLOY);
Tactor ¥, (F o 7.66. 1, 51 df, p <O0l); Factor Z, (F = 4.82, 1, 51 df,6 p LO06); and
Pactor Ry, (¥ = 5.25, 7. 81 df, p<. 05) than the No Problems group. As well
as sappuaring to be relatively disorganized, teschers with prcblems in teaching
reading also veom to lsck wamth or friendlinesg, A high level of imaginstive
behavior, and a favorable attitude toward demncratic pupil practicss. Like both

the discipline prodlems and the management problems groups, they have 2 relstively

unfavorabls attitude toward achool staff personnel. A factor of intexrost with

respect to the group with problems io tedching reading is8 that they do not differ
from the Xo Problemz growp in adbility to sclve problems in the skill aress. Indeed.

when their scores on Teaching Tasks in Reading were exmmined saperately, they

werw found not to diffor signficantly on thiz varisble from the scoreiz of the
no problems groups. iIn the present sample &t least, difficultiez in tesching reading

i seem more closely identified with the personal soclal charecteristics of the tescher

than with her prodblom-—-solving charzcteristice.
The group of teachers with expectancy problems difiered from the Mo Problemsz
group on three factora: Factor X (P s 5.14, 1, 56, &2, p<05): Pactor B, (F = 7.385.

1, 50 4f, p<.C1l) and problem solving performance in the skil) sxean (F & 5.39,
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i, 8C df. p<£ 025). This sev of differonces saggests that the teachaer with
expactancy probiems is relatively ccol, sud somgehet subject cencered, but
nonetheless lacking 1in adequate problem gclving ability 4in the skilil sublects.

Vhile there appsar to bhe some differences in the patiern of chsracteristics
associsted with each type of problem, as discussed adbove; it ias alsoy true that
certain characteristics tend t¢ recur as significantly related to more then one
problem ares. These latter characteriscics are important ir that they suggest,
but do net conclusively establish, the kindz of beginning teacher behaviors cut
of which difficulties develop. Certainly important smong these characteristics
are Factor X, waruth and understanding, and Factor Q, attitude toward school
staff. The importance of theze factors as antecedents to toacherxr diffi_ulties
may rest on twe somovhat diffovent grounds. First, 2 toacher having low scures

il prpLe) nrid sTLer. Tenedor, wh e b

on these factors may ‘ndosd have ureasy or disturbed rnlatiomshipgﬁcraatesa
fertile personal-zocitsl contert within which other problems aay flourish. Second
2 beginning teacher with posx relsticnchips 1o other teschers miy come to the
atteniicr: of supervAsory partdansi sore eacily than tsacher: with betiter wreiation-
shipg. Once 8 beginning teacher comee under ciose atisntion frow ¢« supervigor
o prxincipal, the latter may £find that the beginner has more prodlems then ihey
suppored. Thusm, superviscry personuel may zimply be acre apt to report
probloms for the teacher who hem relutively unfavursble attitudes toward other
tedchors.

A third factor that appadrs ues au important antecedent to tesacher prodblems

i3 Fector Y. dusineas-liikke behavior, Loe scores on this chesscleristic are
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sulffcrently predicilve of teacher difficulties with discipline and reading to
suggest that relatively disorgapized teacher behavior 43 8 key f2ctor in the
gccuceace of theue pivblens. It is of ianterest to note in this respect that
Faztor ¥ wae sne of the few variables in the larger study which predicted who
would leave their povition after the first or second yvear of esporience. Certaimlv
there is much to suggest that 1ow scorer on Factor ¥, coupled with poor attitudaes
toward other {eschers and a distant relationship to pupils portends 111 for the
beginning elementiry teacher.

A fourth factoer sppeeiing as an antecedent to teacher difficulties is dpreblea
solving performance in the al:31l areas. This factor probably dors not operate
directly; 1if it did, it eould appear az 2 predictor of difficulties in reading or

in "pwbject matter”'. Rather, its operatlon seems to be interactive. The person

with discipline problems i2 not omly disorganized, he slse has poor coutrol over

taaching 4r the ski1ll eareas, which perhaps campounds his problem. Similarly &
perzon with expecizncy probloms iz relstively cool and subject-centered, with
poos control of subject meiter in the akill areas. A ¢ool, subject-centered
approach, which probably can be auccessiul . perheps leads to difficuities unless
the teschsr iz highly competent 1a teaching the basic skill areas

While 3t wouid be urxwise o the basis of the present data t« contend that o
can predict with surety the kinds of problems beginning elimeniary teachers will
uawa, there is acne the loss much to suggest that with seme refinement a set
of measuring devices could be put together shich would be of distinct help to
supsvvigory peranpnel. Help in the sense that the potentisl problams of particuis.
becinning texchers cosld be ideatified and proper ateéps tiékea through superviesery
eswnseling and in sorvice work to xesolve or reduee the severity qf these probuics
to tie benefit of bzginning teucher:y, their pupils, anéd to the employing schan)

gyiten
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