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TO SUFFLY DISADVANTAGED PRESCHOOL CHILDREN WITH

CULTURALLY STIMULATING EXPERIENCES, A TV SERIES,

"ROUNDABOUT," WAS DESIGNED TO CE USED IN WASHINGTON, D.C.

INNER-CITY PRESCHOOL AND DAY CARE CENTERS. THE 15- MINUTE

PROGRAMS WERE TO INTRODUCE NEW EXPERIENCES AND SUFFLEMENT

REGULAR ACTIVITIES. IT WAS HOPED THAT THE CHILDREN WOULD

IDENTIFY WITH A POSITIVE MODEL, THE MALE NEGRO STAR. TWICE

WEEKLY FOR 28 WEEKS THE PROGRAMS WERE SHOWN, AND THE

REACTIONS OF 60 3... AND 4-YEAR-OLDS IN 3 SELECTED SCHOOLS WERE

OBSERVED. TEACHERS HAD A WEEKLY, INSERVICE TRAINING SESSION.

BOTH TEACHERS' AND OBSERVERS' ANECDOTAL RECORDS WERE CODED

INTO 13 CATEGORIES AND STATISTICALLY DESCRIBED. IT WAS FOUND

THAT THE FRESCHOOLERS IDENTIFIED ONLY SLIGHTLY WITH THE TV

PERFORMER, THE TEACHERS MADE INSUFFICIENT USE OF THE SERIES,

AND THE CHILDREN HAD TOO LITTLE SPACE TO PARTICIPATE IN THE

SUGGESTED MOTOR ACTIVITIES. FURTHER RESEARCH MIGHT TEST THE

HYPOTHESES THAT SCHOOL ACTIVITIES REINFORCED AT HOME PROVIDE

MORE LEARNING, LOW AND MIDDLE INCOME CHILDREN REACT SIMILARLY

TO A TV CURRICULUM IF TEACHING ABILITIES ARE HELD CONSTANT,

AND THE MORE CREATIVE THE TEACHER AND THE MORE "UNREALISTIC"

THE TV CHARACTERS, THE MORE THE CHILDREN RESPOND TO TV.

APPENDICES INCLUDED IN THIS REPORT ARE, (1) DEMOGRAPHIC

DESCRIPTION OF THE POPULATION, (2) IN- SERVICE TRAINING

QUESTIONNAIRE, (3) MONITORS FORM. (4) FREQUENCY OF RESPONSES

FOR SCHOOLS, (5) CODING CATEGORIES, AND (6) ANECDOTES. (MS)
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INTRODUCTION

Background:

The orgins of the ROUNDABOUT project lay in a growing awareness of

two facts: 1) that television was playing an increasingly greater role

in the lives of children of all classes, racial groups and ages, and

2) that the surge of interest, money and support suddenly available in

the area of pre-school education, with special emphasis on the "disatho

vantaged" child, would inevitably force a change in the traditional

modes and scope of this education.

Thus, while millions of dollars became available, almost literally

overnight, as a result of the advent of the Head Start programs, earlier,

local pre-school ventures, many connected with antt-povertY efforts, pre-

Ceded Head Start as an expression of national concern.

Through these experimental programs, which focused attention on

the early education of the "disadvantaged" child, new approaches began

to be developed, and more widespread awareness of the "special" problems

of educating inner-city children began to be felt.

The United Planning Organization, as the anti-poverty agency of the

Greater Washington area, had earlier funded an experimental pre-school

program operated by the public schools of the District of Columbia. As

a result of this experience, UPO began to explore new ways of approaching

the early education of the "disadvantaged" child.
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The Model School pre-school program, funded 14 UPO, operated un-

der the overall.aegis of the D.C. Board of Education. It was, however,

part of a semi-autonomous administrative unit, created by the Board of

Education, known as the Model School Division. This MSD, was charged

with developing experimental and innovative programs designed to meet

the special needs of disadvantaged children, which, if successful, could

be replicated on a larger scale throughout the system whereiwer the need

existed.

As part of the MSD, the pre-school program operated five centers

in the Cardozo area of Washington. This so called. Target Area had been

designated in a study funded.by the President's Connnittee on Juvenile

Delinquency and Youth Crime (WAY Report) as the sectidli* the city with

the highest indices of delinquency, family breakdown, sub-standard ihmAing

welfatexiepehdancyi- etc ggv;

The children who attend the MSD pre-schools were.thweligible by

any standard of judgment, for all the support, resources, special and

compensatory programming the community could muster to supplement the

inadequacies of their home environments..

The United Planning Organization, in conjunction with the Public

School System of the District of Columbia and Channel 26, WETA, proposed

to present a television series aimed specifically at three and four year

old children who lived in the Cardozo Area of the District of Columbia

and other designated areas of poverty within the metropolitan area.

This series was to be built around the needs and interests of this



particular group within the population, though of course thousands of

other children of this age would enjoy benefits.from viewipg and par-

ticipating.

The programming of the series was to be integrated into the daily

schedules of the Model School System's Pre...School'. Centers which operate

in the Cardozo Area. At the time, approximately, 200 children were in

attendance at the Centers. An increase of several thousand ip the pre-

school population was expected with the introducticify of "Project Head

Start" in the Washington Metropolitan area. In addition, it was anti-

cip*ted that other pre-school and day-care venters throughout the metro-

politan area would utilize the series as part of their own curricula,

and of course the series 'was available to the 210,000 hones in the metro-

politan area which received Channel 26.

imminimaim
Problem

The combination cif,ihappropriate attitudes toward the school exper-

*ewe and a lack of familiarity with the values of educa%ion which often

exist in older children from lqw income neighborhoo4s may also be fOund

in pre-school children. This suggests that the ear;10 these, problems

are met, the greater the probability that benefits from the educational

process will increase. It was the task of the pre-school program, there-

fore, to provide the children of the Target Area, not only with enjoyable

and satisfying pre - school years, but also to start them on the path to-

ward successful scholarship.
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The sudden and intense demand, as a result of the anti poverty

programs, or the lirited'numbers of trained, professional pre-school

teachers and other personnel, far outweighed the supply, both nationally

and, locally. In addition, the new approaches of anti-poverty legis-

lation and specificalltz of HeAld Start philosophy, injected niirw dimensions

into cle traditional nursery'edubation repetoire.

New roles for teachers, sub-professionals and other categories of

personnel were developed; and an approach which attempted to deal with

the whole child as a part of a family and a community was undertaken -

i.e. the educational, medical, nutritional, soplal and other needs of

the child were seen as the responsibility of the school, rather than

merely the "educational" roles traditionWY assigned to the school.

Obviously, personnel with adequate training and orientation was in

short supply. Instant "poverty teachers" could not be manufactured to

staff the "crash" programs which came into being.

One approach to a solution of the problem was the creation of

"ROUNDABOUT".

12a2=:

The objective of using especially-designed television programs as

part of the activities Of pre-school and day-care centers was to bring

into the curriculum of the Centers a large variety of experiences and

activities not easily accomplished withthe limited resources of the

center, and to bring the Children into continuing intimate, contact with



resource persons with a wide variety of skills and backgrounds. The

programs would also provide filmed field trips to many locales, and:.

act as audio-visual previews to heighten the meaningfulness of field

trips which the children of the centers would themselves take in the

future.

Television programs (like films) are unique experiences in that

they permit the assembling of a great variety of visual and auditory

experiences into a brief time period, not possible in even the most

elaborately equipped classroom. There is extensive evidence that young

children tend to accept television experiences as very close to real

ones. The exposure to, and observation of, the wide world can thus

be implemented by allowing television to bring to them sights and

sounds they would not see until they escaped the confines of their

homes and neighborhoods.

Television makes it possible to bring to all of the centers at one

time, and to privately operated centers as well as into individual homes,

experiences and guided activities in science experiments, artistic

expression, music and rhythm, story-telling, manipulative s1411, voca-

bulary building, as well as field trips to zoos, museums, water-fronts,

office buildings, dairies, fite stations,. factories and many other en-

vironmentsseldomseen by youngsters. It also allows for "visits" with

firemen; policemen, doctors, oUtstanding'teachers, father figures, and

other who could not regularly visit'ali of the centers. Perhaps most

important, television can permit dramatization and role playing by child7.

ren, as stimulating experiences that will lead.to discussion and problem
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solving by the children in the centers after the programs.

Objectives and Bypotheses,

"ROUNDABOUT", thus, was conceived with several sets of goals.

Among these were the reinforcing of undertrained or inadequately trained

personnel by providing demonstrations of effective teaching, examples

of subject-matter and materials appropriate for inner-city ire-school

use, and enriching and broadening exposures to both people and places

that would not be part of the everyday curriculum.

Of major importance was the objective of presenting positive models

of role identification to a population which is accustomed to seeing it,-

self in the mass media in either inferior roles, or not aiall.

The assumption in the latter case was that inner-city children, ;.e.

the urban Negro poor, frequently lack positive male models in their family'

groupings, and therefore the presentation 016 the television screen of a

friendly, supportive character who might become a consistent part of the

daily lives of the children might have positive learning and social effects.

Further, it was felt that this same population seldom sees in the

media, whether it be television, textbooks, magazines or story books, other

children like themselves - that their own reality is seldom repOduced

as a normal part of their visual experience.

This latier is especially true of the daily television diet which

occupies so much of the wakihg hours of pre-school children. If, as early

studies began to show, young children absorb, or.can absorb; many kinds of
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C.
learnings from constant television exposures, then the exploitation of

the meditim for positive educational, social and psychological objectives

should become a primary goal of those concerned with education for the

disadvantaged child.

These goals were intended to provide the framOwotkffor/the edUcational

and programmatic content of the series. The series was designed to be

viewed as part of the NO pre*school program, as an integral element in

the daily schedule of activities. The focus was thus on the in-school

child and teacher, rather than the home viewer, though obviously the child

and parent at home could enjoy and utilise the progroi.effectively.

The educational Cbjectives of the series were, additionally, to

provide programs which would introduce into the curriOulum a variety of

eXperiences4and-activities which are highly desirable but .could not be

produced by the Coacher in the classrooms with their traditional store

of teaching resources, and to enrich and extend, through audio visual

techniques,' the daily activities in which the students regularly parti-

cipate.' In summary, the programs were to be integrated into the pre-

school schedule so that they both supplemented regular learning activities

and introduted*new elements that would be:very difficult to create in a

classroom context without television.

Further, the deMOnstration and evaluation objectives were to:

a. develop and refine effective techniques.for evaluating

televised materials designed for pre-school culturally-deprived

children, and the various methods of using such materials in

the classroom and home-viewing context.



b. dlionstrite and evaluate variods techniques .of television

programming designed to meet the educational criteria as speci.7

fied above.

c. demonstrate how televised materials for students, in con-

junction with regular programs specifically designed for teachers,

can function as part of an in-service training program for teachers

and teaching assistants of pre-sChool pupils.

d, demonstrate how the same televised materials can be attrac-

tive to, and used by, culturally-deprived children viewing.at

home, and how the parents can become interested and involved it-3.

the early education of their children.'

The Aim:was to ihvolVe the child viewer -- by using him on 'camera,

by.having. him use learning materials such as those used on the programa,

by depicting situntions with which the child clostily'identified and with

which he became emotionally :involved, by eliciting physical responses to

what was seen on the screen in the form of dancing, rhythte, singing,

painting and other creative activities. The child would not simply sit

back passiVely and watch a.noisy overstimulating and/ot soporific display

pass before his eyes, as he has grown accustomed to doing in.die home

. viewing satiation. The programs wee to be' designed to give him new

ideas that'wdUld result in activities and discussiOn falowing the programs.

One of the Andre, interesting developments daring the ptoduction phase

of the project, related to the above goal, was' the difficuiy of simultan-

eously meeting the social-psychological
educational goals set forth a-.

bove, while at the same time meeting production requirements, with their

attendant limitations of time, staff and.fundi:
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The utilisation of children on thCprOgrame, for example, proved

to be more difficult, from a production point of view,*thin had

been orftinally anticipated by the'framers of the proposal.

Young children, unrehearsed and spontaneous, obviously don t do

with any consistency what may be required to.advence a particular pro-

gram's aims. This, coupled with the relative inexperience of the non-

profestional "teacher-performer", frequently produced a Situation where

.
tapes turned out to be useless, or the children grew .62.2 tired or fidgety

to be taped, or they .were unresponsive or =' too passive on a4iven
prilduc-

tion day, etc.

The, RTA production stiO, however, made the'd4eriiii.46.6.2,pro-

duce fewer programs with children participating as integral parts of

the program, due.,at least in part, to the time'. schedules for pOduction

that had to be observed to meet the project deadlines:

Among the elements, which led to this decision; as mentioned above,

was the deliberate and conscious choice of a.non-professional, non-teacher

to be the continUfing on-camera performer.

The risks of such a choice were to some degree anticipated, but the

values that were hoped for in a warm, outgoing, sympathetic, non-synthe-

tic "character" were deemed to outweigh the lack of experience in Oeth

medium and classroom.

This combination of the unpredictibility.of children and inexper-

ience of the performer (Jim Jeffers) often produced leis than perfect

results in a particular program. However, URasintained its commit atent



to frequent showing of children as .integral parts of the program content,

in the hope that as time went on, production staff and performer would

gain the skill necessary to compensate for the difficulties.

Children from the patticipating MSD Pre-Schools were brought to the

production studios to take part in the various programs. The anecdotal

records that follow, as well as observations from monitors and other

visitors confirm the rightness of continuing this dammitment,;:, for the

values to the children involved, both as viewers and "performers" were

certainly greater than any lack of a "polished" production.

The unique combination of participating organizattions)Jinthis.pre-

ject (UPO, WETA, D.C. Public Schools) inevitably:provided a broader

perspective in approach than would haver occurred had one or the other

been assigned full responsibility for the total project.

The "community overview" that UPO was able to provide, asyell as

the.specific "poverty" thrust, thus added new dimensions to the tradp?.

tional pre-school educator's approach to programming for three and. four

year olds.

UPO was called upon to produce several "Teacher's ROUNDABOUTS" to

present for teachers, other, staff and parents different Aspects of the

War on Poverty which had special links with pre-school. children and/or

their parents.

UPO Staff working in Community Organization, Consumer Educationl,

Legal Services, etc: participated with MSD pre-school teachers and aides

in several programs aimed at providing this overview. These were among

the most successful of the Teachers ROUNDABOUT series, for apparently

for the first time, many viewers, as well as teachers from the partici-
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pating schools, began to see the connections between special education

programs for "disadvantaged" children, and the many other components of

the War on Poverty.

Likewise, UPO was able to provide through it ittui' ipli;city of contacts

in the community, a reservoir of guest "talent".for the series. Dancers,

musicians, artists, and others skilled in a particular occupation or

profession, most of whom were Negroes, were happy.to donate time to the

production of a series one of whose mafor.iims was to show positive

models for identification to inner-city children.

All of the aforementioned goals provided the context against which

a descriptive analysis (evaluation) had to be devised.

What follows then, is an attempt to define the problems under study,

the instruments available to perform the task, and an evaluation of the

successes and failures that resulted.

The concentration of this study is essentially twofold, namely:

(1) enumeration of current problems which emerged from the nature and

implementation of traditional instructional materials' as adequate supple-

mentary alternative to those instrumental materials preViously employed

in other pre-school curricula.

It is becoming more apparent that cultural variables2 have an in-

fluential effect on the development of verbal and cognitive skills in

young children. EVidence given in support of this clearly indicated

1 Instructional materials are stories, materials, and activities which

are traditionally thought to be meaningful for the deprived child,

but are not due to his social class background and his point .of view.

2. Cultural variables are defined as those values and attitudes which

impinge upon the life styles of the child which may or may not be

compatible with his educational growth. These are, however, to be

diettinguished from environmental variables (1i.e., poor housing, low

income, etc.) which are felt to be the source of the deviations.

-11-
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that culturally deprived children function at levels whichrareconsiderably

lower than those of middle auras children on tests demanding the application

Of puchikill$.3 Likewise, available evidence demonstrates that the re-
, 1 1

oval of cultural "sets" (i.e., testing situation where deprived children

ire given motoric instruction, the middle-class children are given con-

ceptual instruction) produce no difference in the levels of functioning

of the same groups on mentioned skills.4

One hypothesis constantly utilized to explain the deprived child's

inferior level of cultural performance is that :1-1.1v rpi.: appreciably de-

\

ficient in exposure to experiences which are culturally stimulating.5

Programs stating this hypothesis have utilized a basic approach, namely:

to introduce positive experiences into the program as early as the pre-

school level. The rationale employed here is that the earlier the child-

ren are exposed to positive experiences, th? greater the.reVersibility

of negative cultural effects.6

3/ Miriam L. Goldberg, "Factors Affecting Educational Attainment in.

Depressed Urban Areas," an article in Educationin De reseed Areas,

Columbia University, Teachers College Press, New York,.1963, pp.69-99.

4Y David Reissman, "Findings of Miller and Swanson, "The Culturally De-

prived Child, Harper Broghtirs, New York, 1962, p.68.

5/ Culturally stimulating experience is defined as one flhich occurs in

the environment of the child that is conducive to cEntellectual growth

and the development of positive attitudes toward education. Example

of a stimulating experience would be a trip 'to the zoo. Example of

a positive attitude toward education is the desire to acquire knO4-

ledge for its own sake.

An example of a negative cultural effect is the poor enundiation (in

terms of the speech patterns of "the white community") of the ghetto

person.
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An educational TV program which has implemented the approach in

question was incorporated into the pre-school curriculum in Washington,

D.C.'a Cardoso Model School Program.

following researchable underlying hypo

This program: has essentially the

heses: 1) that TV will provide

deprived cbildren with a wide range of experiences which can neither

be supplied by the teacher in the ciassro

costs, labor, etc.) nor are provided by the

(i.e. dUe to time limits,

parents at home, and 2) that

TV will function as a supplement7 to the pre-school curricula.8

To examine the latter hypothesis which ma ntains that TV will, in

fact, function'as a supplement for the teachers' curricula, the research

ataff of this program has put forward hypotheses and further questions

for investigation. Prior to the articulation of th se. hypotheses and

"(Motions, it is necessary to state the problems concerning the nature

and implementation of traditional instructional materials, and also to

state how these problems are solved by using TV as.a sup

educational device.

Although current literature supports the position bhat

lementary,

revisions

in the pre-school programs serving deprived children should e tail

building the appropriate materials into the curricula, definitiye

Statements have 116t been made concerning their nature and implementation.

Essentially, with respeCt to the same, there is much talk and litt le action.

7/ Supplement is operationally defined for our purposes as an additi

educational .agent to a pre-planned curriculum whgCh attracts the

aftentionz:ank currosit:ofi:Chidteni:and
eticourlage-i'both..the teach

and children to utilize its available information and materials in

their classroom activities.

onal

ers

8/ National Demonstration Project Utilizing Televised Materials for

the Formal Education of Culturally Disadvantaged Pre-School Children",

prepared by UPO, WETA and D.C. Public Schools, Contract, 1965
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Seemingly

of .these stimu

, the outstanding problems which eiriolveiAtos; the nature

li materials ace their inability to both'capture the at en-

tion and interest (curiosity) of low income 'children - that is to say;

lOw income children show behaviors of inattention and disinterest.9 For

tbefilot behav

same cone"

iors, there are various e*planations'which arrive at the

usion:,namely, that those materials which' are appropriate for

ass children, are not pertinent to the life styles of the de-

prived or low income child4 or more emphatically, Negio 'youth rarely

have an opporturlty to see a Negro child illustrated in. the picture books

from which they learn to read."' BlOom, et.a1.4 have noted a. taikof,

parallelism between such materials and the life.eiyies or patterns of

leai

vironment.

ied responses which a.deprived child.uOlizes to cope with his en-

Essentially, Bloom and his colleagues indicate that, at home, low

income children learn to respond to concrete rather than abstract concepts,

'to monosyllabic =words or the nodding of the head (i.e. no usage of words),

and to a limited number and variety of stimuli. At school, however, they

are expected to respon4 to unfamiliar, polysyllabic phrases, the contents

of which are abstract, abundant and various. Thus, the child who is ill-

equipped for this style of responding lacks understanding, interests,

attentiveness, etc., the end result of which is poor school performance.

9/ Benjamin S. Bloom, Allison Davis and Ro#ert Hess, "Compensator*? Educe-

...........tionfi.
vedrCult", Holt, Rinehart and Winston, Inc.,

.10/ Ibid. pp. 12-31. Also, see David Reissman, The,61iurally Deprived

Child, .and Martin Deutsch, "Reversing Deprivation Effects.in the Pre-

school Child", an unpublished study, 1963.

11/ Carl L. !limburger, "Considerations for Educational .Planning", an

article in ,_LL..111...2?eresse reasEducatiot, Columbia University Teachers.

'College Piess, New York, 1963,.pp. 322-331.

12/ Loc. Cit. Benjamin. Bloom, Allison.Davis, ,and Robert Hess.
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Another source of 'difficulty lies

are presented. Too often, there are

materials into the curriculum,13 t

increments in the childk's behavi

in the way in which the stimuU.

random introductions of stimuli

he consequences of which are specific

or level that cannot.be.tied to any

particular source. In other words we cannot explain * change, if the

change does infect, occur. Hence, it is impossible to establish base-

lines for making predictions

TV, 'on the other hand

alleviate such problems.

to conc lude that TV doe

ample, Broadbeck14 c

'children watching a

aillopni-6t learning

younger children

children becaus

Older childre
...

permit them

trate on t

can be. c

have a

in

about stimuli effectiveness..

,lhas certain assets which are more apt to

There is substantial evidence which leads one

s hold.the attention of young' children. For ex.

oncluded, after' having investigated younger and older

"Hopalong Cassidy" movie' w#ich produced a considerable

in the younger ones, but not'in the older ones, that

have to pay far more attention to the .TV 'than older

e the younger ones lack familiarity with the content.

n, on the other hand, set up patterns of expectation which

to pay little attention to familiar items and thus, concen-

he new ones. In this instance, the patterns of expectation

onsidered as inhibitions, consequently. as characteristics.which

negative effect on the older child's learning abilities.

Likewise, television is known to have a 'reality impact".on :children

that it makes things seem as though they'are happening and are in fact,

13/ Deutsch, Martin. "Some Psychosocial Aspects of Learning in the Dis-

advan$aged." Institute for Developmentalltudies, Department of

Psychiatry, New York Medical College. Mimeo, .1964..

14/ Wilbur. Schramm, Jack Lyle, and Edwin B. Parker; Schramm cites Brodbeck,

"Children's Learning from Television", an article,in Human Development,

Readingi in Research? Scott, Foresman and Co., Chicago, 1065,p 117.
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real events.15 This factor coupled with presenting materials in familiar

surroundings should produce optimal conditions for therstimulation of

the deprived child's attention and interest.

In addition, limited time factors make it necessary -to introduce

events in 'itlogtcal, orderly way. Unlike the situation where the con-

veyance of instructional materials is dependent on the quality of teach-

ing and where the context may be related or unrelatd to the curriculum

objective, a television series involves a systematic, pre-planned set

of events which have a specific course, a course to be completed.in a

certain spanof time.

Finally, since the television series are taped, they can be repro-

,
dutia'at any moment in time. Therefore, we have the possibility .of re-

plication of independent variables. Thus, evidence supports.,the position

that TV can eliminate the stated structural and functional problems which

are inherent both in. the nature and implementation of traditional materials;

:thus in effeCt:!.niaking TVa:potentially adequate supplementary technique.
1S*

:The., question arises, however, as to whether TV can, in fact, function

as a supplement to the curricula of deprived pre -school children? Since

there is a dearth of infOrmation with regard to answering this question,

and project consultants'16 have agreed that the innovative and experi-

mental nature of the program serie

niques would hardly be meaningful, a

anecdotal records kept by teachers and

s is such that traditional research tech-

descriptive type evaluation based on

program monitors seemed more appropriate.

15/ Ibid. Wilbur Schramm, Jack Lyle and Edwin parker, pp. 30-318

16/ The UPO-WETA-`;Conference, ou December
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The following research questions deduced for the descriptive analysis were:

1. To what do children appear to be the most attentive on TV?

a). specific programs with their peers and friends;

b) the TV performer or

c) the activities
d) the objects

2. To what extent do the children identify with the TV performer?

To what extent do children incorporate the TV information and

TV materials into their play activities?

4. Do teachers use TV information and materials in their planned

classroom activities; isiltaili4j.0*ot. subsidiary part of the

school curricula?

Hopefully, exploration of these questions should provide a sizable affiount

of information on the ability of television to function as a curriculum

supplement.

METHOD

A. Selection ofPre-Schools and of Participants for Program Monitoring

Observational data will be obtained from primarily two sources;. 1) sixty,

three and four year old children who attend one of the following schools:

St. Augustana, Trinity, or Florida Avenue Baptist, and 2) the teachers of

the said children.

These three pre-schools were selected on the basis of the median,

annual income of the parents of the children participating in the program;

in other words, for each of the overall, five pre-school$17 for which TV

has been made available, a median income level was established for that

17/ The oiher two schools which were not mentioned Were, are St. Stephensr
.and Galbraith pre-schools. (See Appendix I, Table IA)



school by analyzing the, annual income of the ,members of pre-school child-

ren's household. Comparison was then made between the determined median

incomes for the school. The decision was made to select those schools

which represented the second highest,18 (Augustana), middle (Trinity),

and lowest (Florida Avenue Baptist), median income levels.

Within each of the designated schools, 20 children are to 'Oe observed;

10 children will he from the morning school rs:elso$,on and 10 children from

the Uternoon school session. Furthermore, within each of the groups of

ten children there will be an additional breakdown in age. Hence, 5 child-

ren will be 3 through the eatlier part of 4 years of age, and in the 3

year old class; 5 children will be in the latter part of 4 years of age

and in the 4 year old class. ,Children under 3 will be discarded from the

sample.

The sixty children who will compose the sanif)le and are to be monitored,

will be selected in the preceding manner:

Names, code numbers,19 schools, ages, and sessions, for all

children in the entire three schools will be placed on in-

dividual file cards and put into two piles, according to the

age (3 or 4). Next to these piles willbe.placed 12 boxes: a

single box representing the particular school, the morning or

afternoon session, and the 3 or 4 year old classes of the

children to be used in the study. Code numbers of the child-

ren will be chosen from the table of random numbers; that is

to say, the Code number that appears first in the table of

random numbers will be taken from the appropriate file card

pike, an-d placed in Tis appropriate box: this file card will

represent the first subject. Again the table of random num-

bers will be consulted. The code number which appears second,

will be pulled from the correct pile and placed in the appro-

18/ Augustana had to be selected in place of St. Stephens (which has

the highest median income) due to the theft of St. Stephens Tele-

vision set.

19/ Code numbers were arbitrarily given by the research team. These

numbers ranged from 1-179.
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priate box: this file card will represent the second subject.

This procedurewilLbe continued until each box has a total of

five (5) subjects of five (5) file cards; thus enabling the

selection of 60 subjects.'

Selection of the teachers for observation was pre-determined by the

method of selection employed for determining the.pre-schools to be von-

ttored. (See Table I). 20

.20/ This procedure has undergone modification so.that there has been

'an increase.in the number of pre - schools, observed: (Those id foot -

note 15) and increase in the number of children obierved..
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morn.

Afte
noon

B

Table .I

Age;. Seeisions, and School Breakdown

of Children to be Monitored

in the Program

. ,
.

Schools'

.

-Ailgustana Trinity Florida Ave Baptist

. A&L-----,

3 4 3 4 3 4

5 5 5 5 5

. "

.

5

. .

_
.

5 .5

.

.

.

5

.

**ITheta OF 60 CHILDREN

Demottaphic Description of Subjects 21/

Sixty, three and four year old Negro children attending three of the

.Model. Fre*Schools in the Cardozo Area of Washington, D.C. were chosen as

subjects for this study. (Thirty, threeyeav olds and thirty, four year

olds), Subjects were randomly selected in thi manner described below

from/a Tossible 179 students22 who attended thethree schools chosen for

21/ See 'Appendix I for demographic data on Galbraith and St. Stephens

which were later included in the study and for other demographic data.

22/ With reference to footnote 20, instead of being observed in an indivi-

dual manner - observations were extended to include the behaviors

of the entire pre-school population. In addition, because ©f the added

services of several program monitors, we were able to observe all 5 pre-

schools.
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observation: Augustana, Trinity and Florida Avenue Baptist. Schools

were chosen on the basis of the child's household income. Those schools

having the second highest median income, Augustana $3769.48; medium

median income, Trinity $3,240 and lowest median income, Florida Avenue

Baptist $3,048 were included in the sample.

The subjects come from family backgrounds where the average number

of children ranges from 4-7.2 per family (Trinity haVing four, Florida

Avenue Baptist 4.7 and Augustana 7.2) The marital status of the children's

parents is illustrated below in Table II.

AugUstana

Trinity

Florida
Avenue
Baptist

Table II

Single Married Divorced Separated Widowed'

.09 .50 .05 .25 .03

.125 .60 .025 .225 .025

.24 ,41 .02

.

.24 .08

,

In Aggustana 58% of the mother's are living with their husbands, while

42%,are not. In Trinity 58% of the women are living with husbands and

42% are not. In Florida Avenue Baptist, 44% of the women are living

with their husbands and 55% are not.

-21-



instrument Deecription,

1. 'AneCdotal ReCords.for.Monitors

An aneetiotal record. of.tonitors,observattons.of:the:Wchildren

being .,observed in each of the six classrooms. will, be usaid in data collect-

frig efforts of the research staff.- Hionittlie obserVations will be struc-

tured around the four categories defined.by the'researihstaff: 1) atten-

tion of:the childreh whileywitchinUtelevision 2)'Identification of.the

childrenwith the TV Performer - jith Jeffers 3) Utilization of television

materials by the children and 4) Utilizatio4f TV by.*44:ekher64:4aCh

category has been divide4 into five main 'areas. See Appendix 3). This
,e

will,,in,effect, provide guidelines around which the monitors can struc-

.''t4retheir: .observaions..
us to note i

child's recall of a certain TV event'over time, i.e. after a week, a

m onth, two months,,etc. since many.responses from the child.may'not occur

immediately after the TV program.

2. Anecdotal Record of Teachers

The three main categories around which the teachers will center their.:

observations have been determined from preliminary' observations made by

1

the research staff during a pilot showing of the TV series at St. Stephens!

pre-school. These categories are the same as those for the monitors with

the exception of category 4 which is observations of the teacher* Utili.;

zaeton of TV (See Appendix 4)?3

23/ This questionnaire has been changed. Teachers are 'only being wilted

to make a weeky_cumulative record of 2 shows with 4Afferent

dren using 2 Categoties;Identificatiop,with Jim Jeffers and Ukili-.

motfotiAif:TWIWchilOth'fd'4Thtagehangeaies'&100:44A6a0h40:liek
of time



3. In-Service Training Questionnaire

The In-Service questionnaire is essentially constructed to assess

four areas of concentration, namely:

a) Programs which involve previews of the Educational TV series

b) Programs dealing primarily with other topics i.e. poverty

program, community services, public services, etc.

c) Programs which facilitate the teachers in their work, with

children and the parents of said children.

d) Suggestions which could serve to aid the Program deltel6pment

and change (See Appendix 2)

Area questions will be answered according to the context which is

covered during a particular session.

At any-given Friday session, only certain questions on the question-

noire will receive responses from the program participants; the reason

being that questions are commensurate with the context of a particular

session.

D. LESEESSJWILL2ELBI

Each of the three, designated schools will, have a program monitor
a.

who will be observing both the specified behaviors of teachers and

children involved in the study. The monitors will be making ninety

minute (90) observations on MOnday through Thursday, for a total of

approximately 28 weeks and 48 different shows. lbeseeninety minute

observations, will entail fifteen minutes (15) during, and forty-five

(45) minutes after the TV program. In Some schools, the monitors will

be observing the four year olds on Mondayd and ThurSdays, and the three

year olds on Tuesdays end thursday; in other schools, the viewing schedule

will be reversed with the three year olds viewing the program on Mondays

and Wednesdays and the four year olds viewing the program on Tuesday and

-23-



Thursdays. The show which is shown on Monday will be repeated on Tuesday;

the show which is shown on Wednesday will be repeated on Thursday. Hence,

monitors willte observing the same group of children twice a week for

two different TV performances. Monitors will not observe the children

on Fridays because there will be no TV performance for children and the

teachers will be involved in an in-service training program which is de-

signed to aid the teacher utilize TV materials in the classroom.. Obser-

vations on Friday will involve monitoring the preViei which will be shown

to the Head Teachers, Teachers and Teachers' Aides. This will lanablelitie

program monitors to determine whether the teachers are utilizing their

training in the classroom situation.

Following each Friday program in-service training participants will

be given a questionnaire (See Appendix 2) which they will be asked to

complete. This questionnaire is designed to assess the effectiveness

of the in-service training program.

Each monitor will make anecdotal records of behaviors of the teachers

and the children. (See Appendix 3). Global summaries are to be made by

the monitors after each performance in order to get cursory observations

of the other childrens' behaviors, not in the sample, as well as the

behavior of the teachers' aides.

Similar to the anecdotal records of the monitors, will be anecdotal

records kept by teachers. (See Appendix 4). The teachers will-ibeaasked

to use this method to record behaviors of the children. (Since the Teachers

will only be recording the children's behavior they will not be given cate-

'gories involving the evaluation of their behavior).24

24/ Refer to footnote number 20, for major procedural change.



Both teachers and monitors will note the time occurrence of the

!IP

behaviors which are to be monitored.

E. Plan for Anal sis of Dati25

Each observation will be coded according to the categories specified

in the anecdotal records of the teachers and monitors, (See Appendix.3

and 4). The observations will be utilized to describec: and ultimately,

generate a definitive statement regarding the nature (quality) and oper-

ation of the given variables within and between the pre-schools, under

consideration; hence, this should enable the researchers to contrast and

compare the functional behavior of these variables for the given' pre-schools.

Accordingly, attempts will be made to describe how, through direct obser-
\

vation of such variables, TV was incompatible or compatible with thi,

ascribed definition of an educational supplement.

asownsw11111 0~0.110

25/ On the basis of acquired data, the code was redeveloped to include

other categories. (See Appendix 3).
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REStLTS

Analysis, of the Data

The data gathered was analyzed both quantitatively and qualitatively.

Recorded responses were coded into One of the 13 categories deemed

to be relevant (see Appendix VII). Through the use of descriptive

Statistics, a frequency count of responses w40 made for each category,

for each. school, for each session' over timec!(Jan., Feb., March,April,

May, June), Quantitative comparisions were thep drawb 4ong the same,

lines. (See Tables 5-9 Appendix V).

The research questions served.as the guidelines around which the

qualitative analyses of theddata was'structured.

1. Quantitative Description of Data - See Appendik V' -IX'

Recognition (The Ability to Recognize TV Performers, Objects, Events, etc.)

From numerical indications, children at four of the pre-schools (St.

Stephens, Trinity, Galbraith and Florida Avenue) showed more recognition

of TV objects than they did of any 'TV peiformer. Children at the fifth

pre-school, Augustana, did just the opposite, showing a greater recogni-

tion for the TV performer, Jim Jeffers, than for objects or for that

matter other TV performers. For all five schools there was a greater

degree of recognition in the morning than in the afternoon. During the

month of March and April, the intermediary time period, there was more

recognition than during the beginning and closing' months. It can be

said that the 3 year olds rather than the 4 year olds demonstrated the

greatest ability for

:44

both recognizing Jim Jeffers and TV objects.



;r)
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2. Recall

Recall or the ability to remember TV events or characters was not greatly

exhibited in any of the schools. Of the few responses that were made

Galbraith and St. Stephens presented the lowest number, with the former

school making fewer responses than the latter. Although, Augustana

revealed more instances of recall than the other mentioned schools, the

responawelicited were primarily the recalling of Jim Jeffers, and

occurred around the beginning of the TV series (Andary and February).

3. Identification Thresh Verbal Communication and,Dramatic Play

All schools showed a very limited amount of either verbal or dramatic

identification; however, there was considerably'more .of the vefbal than

the dramatic play type.

Augultana showed more verbal identification responses than any of the

other schools; that is to say, Augustana.40more incidents of children

spying they wanted to be like someone they had seen on TV. In the case

of Augustana that!?someone" was Jim Jeffers. Identification responses

were made at Augustana mostly among the four year olds.' These responses

occurred mostly at the beginning and end of the program series. In

Trinity and Florida Avenue, the three year olds showed more verbal iden-

tity than the four. Children in Galbraith, on the other hand, only made

two responses of the dramatic play type; these were identification with

Iim Jeffers and their classroom peers. In the other schools, exclUding

Augustana, the children verbally identified with Jim Jeffers, classroom

peers on and off TV and occasionally with their family and relatives.
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4. Awareness

A great amount of awareness 'of the self and others. was' displayed in .all

five Schools. One example. of this can be seen in the followihg3anecdote.

Jerry has a very strong reaction to his picture
which is in the beginning portion of the program.
He is very excited as he waits for himself to
appear and today told his picture to shut up..

He thought this was so funny that he laughed and

giggled for several minutes.

Overall, the greatest number of such responses were. made during

middle and end of the TV series - March-June. In St. Stephens an

the

d

Augustan* awareness occurred among the three year olds; the awareness

was not of the self, however, but of others. At Trinity, this aware -

ness was primarily seen among the three year olds during the months

from January-April. Florida Avenue viewers showed such awareness at

both ages three and fbur. On the whole, there was little difference

between the morning and afternoon groups.

5. Ability To Perceive

Three year olds showed less ability to perceive accurate functions

(what goes with what) and ability to differentiate things that occurred

on TV. Galbraith lagged behind all the other schools in all aspects .of

this category, in all age groups, during the entire program series.

Only in one time period did this school pick up. that was in the

middle time period (March-ApiAl) when four year olds exhibited some

ability to differentiate between elements. Florida Avenue and Trinity

viewers performed highest during the middle and end of the series

(March-June); while viewers of Augustana and St. Stephens performed

highest in this category during the beginning and end of the series
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(January-February; May-June).

6. Development of Motor SItills

In this' category, children in all five pre-schools made a majority of

their responses in the area of rhythm - that is singing songs and

moving hands and feet in time with the music. The latter should not,

however, be confused with individual or social dancing which was not

emphasized by the teachers nor expressed 14 the children. On these

particular skills, Galbraith performed equally as well as Florida Alzenue.

7. Mimicking Beh

Children in Trinity exhibited more miniidkrinzbehavior than did those in

any of the other schools. Such mimicking behavior was usually of Jim

Jeffers, the TV performer. The remaining type of responses were mim-

icking of the teachers. Children at Augustana, however, made fewer such

responses than those at St. Stephens, Galbraith and Florida Avenue.

Work Skills (Supervision vis a vis No Supervision)

In this category there were few if any, differential responses primarily

because most all activities were structured and supervised.

9. Attentiveness (Watching_ Quietly)

During TV time, Trinity viewers spend a great amount of time quietly

watching Jim Jeffers and the other children on TV. The children at

Aggustan4, however, do not generally sit quietly and watch the program..

They either participate in an active manner or are busy doing something

else at the same time they watch television i.e. talking to their peers,
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playing with a toy, etc. Children at Florida Avenue spend a good deal

of time watching other children in their class instead of TV. Children

at Galbraith, on the other hand, usually sit very quietly during the

entire program. This is probably a function of the kind of discipline

employed at the latter.shhool.

10. Degree of Attentiveness

Three year olds at Trinity seemed to leave the TV room more often thail

did children in any other school. Interestingly enough, it is also the

three year olds who leave the room at Augustana, Galbraith and St. Stephens.

However, at Florida Avenue four year olds leave the room most often. In

general, however, it can be noted that all the pre-schoolers who observed

the programs did a good deal of pointing and calling attention to what

occurred. Few, if any of the children exhibited joy or sorrow when the

program ended. Limited examples of such behavior occurred during the

March -April time period. It should be stated, that Galbraith responded

well beloW any of the other schools on this category.

11. Reszonsiveness

Children at Florida Avenue and Trinity demonstrated a good deal of :respon-

siveness to Jim Jeffers. At St. Stephens and Augustana, the children

were far more responsive to their teachers and other children in their

classroom than to Jim Jeffers. That is to say, they answered questions

asked by their teachers and peers more often than they answered Jim's.

Galbraith showed little respodsiveness to any of these things.
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12. Teacher Utilization

Little utilization of TTIwas exhibited by the teachers at Florida Avenue,

Galbraith and Trinity. St. Stephens Old Augustana, on the other hand,

Muni quite a bit of teacher utilization.

However, at St; Stephens, this utilization is only indicated during the

first time period - (January-FOruary) whereas, in Augustana it is

evidenced across the board, peaking in the months from March-April.

The type of utilization at Augustana was evidenced m ostly in 1) teachers

answering questions in relation to TV.; 2) teacherdoencouraging children

to participate in activities performed on TV i.e. dance, singing, etc.

and 3) teachers taking children On trips related to a TV event. At St.

Stephens such utilization was seen in: 1) teachers answering questions

r*lated to TV, and teachers; 2) reinforcing children when they are doing.

something they saw or heard on TV.



DISCUSSION

Qualitative Analysis of the Data

A. Attention

Programs which employ children as props (i.e. Children used as on-stage

audience for performers) stimulate an enormous amount of attention among

pre-school viewers. This becomis apparent when one observes the young

audience weed out their friends and/or peers from a host of alternative,

available program elements, and indicate verbally specific facts about

them, i.e. who they are, what they are doing, andseveral weeks after

the program has ended, recall the same, detailed events. The use of

children as props tends to produce a sharpening effort. Hence, upon

their appearance one of two things happens, either other elements are

completely cancelled out, leaving only the children as the prominent

figure or certain events are depicted, and taken out of context and

meshed into logical order with the children occupying the focal or

reference point for other activities, i.e. in one series, a lady was

playing a guitar and the children were learning a song. However, the

children on T.V. were seen by the audience as playing the "banjo" and

singing.

Certain elements have a tendency to compete with the performers' attrac-

tibility to children. Consequently, the audience is only partially atten-

tive to the performer. An example of this is, i.e. playing a musical

instrument while the performer is attempting to explain its mechanics.

Since children are very attentive to rhythm i.e. they hum and sing along

with the music, they pay far less attention, if any, to the performer.

Dialogue directed to the viewers by the performer is an excellent
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attention-getting device - the pre-schoolers are very responsive and become

disturbed when they are interrupted.either by other
children or the

teacher. An example of such responsiveness can be seen from the program

What Goes with What.

Jim asks what goes with table?

Fred says chair. Jim asks what goes on table? Melvin says

plate. Jim asks what goes with plate? Terry - spoon.

Jim - What goes with toothpaste?

John and Teresa brushing teeth with fingers says toothbrush.

Jith - What goes with tape recorder?

All children said a microphone..

Jim says that he needs something to take up trash.

Fred and Jonnie ind Fannie says dustpan.

ConVersztion between two adult performers is virtually ignored by the

children, i.e. Veterinarian program.

B. Identification With the PeOormer

Thefe is little or no identification with the T.V. performer. Seemingly,

he id more or less a friend with whom the children can talk and tell

different things. He is not seen as a member of the family or a relative.

The children in many instances displayed more identity with their peers,

particularly those who appeared in the beginning introduction. Augustana,

the school which 'showed numerically more identity responses could have done

so because the teachers emphasized Jim and his activities i.e. do as Jim

does it. The following is a descriptive account by one of the teachers

of the chiidrens' concern over Jim:

When the children (age 4) are told it's time for Roundabout,

they begin chanting Jim Jeffers, Jeffers,

etc. all the way to the TV room.

A strong response came from the four year

olds, concerning the children who appeared

with Jim. They were interested in

whether or not these were Jim's children.

This prdbably came from the fact that we

had been discussing nes House. Although

I explained that these were not Jim's children

Susheila and Jerry decided that they Were

and the discussion ended.
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C. Incor oration of T.V. Information and T.V. Materials into the Activities

Of Children

The incorporation of T.V. materials and information into the work activities

of children is dependent upon teaching styles of the teacher. The reason

for this is that in most of the schools the activities are so structured

that what the children do is a function of teachers' plans. At the

beginning of the T.V. series there were activities structured around T.V.

information and materials. However, cover time, less emphasis was placed

on T.V. and more on the old schedule, which existed before the children

viewed T.V.

D. 1. Teachers' Use of T.V. Information and Materials in the Planned Activities

As mentioned above,. T.V. Waterials and tilenmallm were only used exten-

sively during the first f our weeks of the program. Perhaps the major

reason was that during this time the visits of the program personnel were

more frequent and the teachers were encouraged to do so. Following this

period only two schools kept on significantly utilizing T.V. materials

and information, namely: Augustana and St. Stephens. At St. Stephens,

following the first phase of the program series, the teachers began elimina-

ting their utilization of the said information and materials from the planned

activities of the children.

D. 2. T.V. as part of the Curriculum

Only in Augustana can it be said that T.V. was a part of the curriculum -

even here we can only admit that it was subsidiary rather than a primary

portion, since other activities were scheduled, carried out, and equally

encouraged.

-34-



E. Other Observations

Teacher participation and interest is exemplified by the number of in-

service and monitoring questionnaires that the research people could

aCquire from the teaching staff. There were no questionnaires from

Galbraith, the ones from St. Stephens were blank, only one or two weeks

were filled out at Trinity and Florida Avenue. Augustana, howevez;;; was

very consistent in providing their forms. The participation of teachers

at Augustana and St. Stephens - although different was in factIositiAce.,

At Augustana teachers showed interest in the childrens' ability to learn

what they could when they could. They wanted to know what changes and

progress the children were making etc.

Although St. Stephens' teachers were intetested.in the children, thOy
,

were also interested in research. Hence they were not concerned about

program changes, nor were they interested in giving information to the

research staff. They did, however, want research personnel to perform

the tasks of the teachers aides. Florida Avenue's Head teacher showed

interest in progressiively educating the pre-schoolers. Unfortunately,

one of their classroom teachers was more of a disciplinarian who held

rigid conventions about how the children should be taught - a factor

which reflected in the childrens' passive behavior.

Galbraith and Trinity had some teachers who were interested and some who

only did their duties in a perfunctory manner.
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Another observation which was made was that the two repetitions of

the T.V. programs were treated as if they were novelty situtations by

the children.

When the T.V. series occurred after breakfast, the children were rushed

and disorganized by the time the T.V. came on. Thed1:30 time presented

problems because it wann't over before children started getting ready

for home.

Similarly, the same problem occurred in the afternoon session. The

primary trouble as a whole was that the pre-schools' schedule was set

up first and the T.V. was just slotted into the already established

routine.
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General Research Problems

One of the ma3or problems generated from this kind of research is the

inability to obtain reliability. Usually, many of the observations

wht4h occur only do so once and therefore cannot be seen again, or at

least don't happen under'. the same specified set of conditions.

Another pr9blem is the establishment of categories., It is difficvl.t to

develop categories which are mutually exclusive and not overlapping.

What we found was that many observations could have,been coded under two

categories rather than any specific one.26 Since the coders of the data

are humansanother factor enters the picture; .that is the probability

of error. A minimum number of errors is expected because of the tedious-

ness involved in both.i4ding and transferring data.

Descriptive analysis.as a methodological technique presents problems.

Often this kind of analykis entails selecting variables, a priOri9 without

adequate' available information. Then, as a function. of Collecting the

data, other variables are recognized as equally or more relevant.than those

already chosen. In mid..- stream changes have to, .be made in variables on, the

basis of a posteriori judgement; that is'to say significant variables

are seen many times after the fact.

Changes in the teaching personnel in the middle of the school term had

both negative and positive effects on the behavior of the children. In one

school in particular, the replacement of ateacher diverted the attention'

of the children from their pre-school activities. Instead, the children

wanted to know where the other teacher was and when' would she be coming

Children's responsiveness to pre -school activities were more positive.

..167 For coding categories, see Appendix' VI.
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Another universal problem which generates from the researcher observing people

in their natural setting is the atmosphere of suspicion often...created by

his mere presence. Unfortunately, individuals who are being observed

are quite confident that the researcher is not doing what he says he is

doing and is " policing " their behavior. Teachers' beliefs are often

accompanied by pseudo-teaching styles which tend to normalize or change

over time. The monitor, who observes and records these behaviors often

finds it hard to discern which teaching styles are valid.

Occasionally, researchers are seen as "the system's reformer." That is,

the exact person to speak with in order to get something done or some

changes made, regardless of what that something was. Therefore, it is

necessary in most instances to constantly define the role of the researcher

within the system's structure..

In the light of this, the pre-schoolsstaff often felt called upon to .11'0.

the monitors to lend a helping hand when it did not conflict with their

duties. The monitors who were willing to do this were thus faced with

a conflict. They still had to perform their original role and remain ail

objective and uninvolved as possible. In addition to this they often had

to place further limits on their observation time.

The research effort was affected by the time change of the program to the

one o'clock hour. In one school in particular, the children were taken

off their regular eating schedule to accommodate the program; in other

schools, on occasions, the children missed the program.

The high turnover of Olildren in the pre - school made it impossible to

take a random sample of individual children and observe them.



.CONCITS AUD,EBCCIVENDATiONS

In summary, from the indications of the qualitative and quantitative

analysis of the data, television can function as a supplement to the

curriculum, if the teacher 1) utilized and emphasized television

materials in the planned, classeoom activities of the children (a pre-

diction made by the consultant&'during their conference with program

personnel.) 2) employs objects and/or indiiiduals whichAllave a certain

attractibility for the children i.e. uses children to express certain

points, and 3) restricts the program content in a way that implements

procedures to which the children are responsive, i.e. directs all con-

versation toward the children watching T.V.

Recommendations:

It becomes apparent when reviewing the data that the personality of

Jim Jeffers was not one with whom the children chose to identify

eittlec as a father, uncle or another figure. More frequently thaa

not, there were tendencies for the children to identify more closely

wl.th Jim's role, that of a T.V. performer; somewhat, in the same manner

they would relate to "Batman" or "Hercules." However, Batman, unlike

Jim, often became more than just a T.V. personality. He often assumed

the role of the hero who is "my father" or "my brother."

One could thus conclude that the role "Jim Jeffers" was,,mot effective

in achieving the purpose for which it was originally intended. He

did not provide this pre-school population **th a "big brother - father"

type figure with whom to identify. In light of this, one might ask the

question, is Jim Jeffers" role a necessary one?

-39-



We would suggest that it is not. Perhaps either a modification in his

role or a change in the personality chosen to play this role should be

considered.

We would further suggest that more television sets be placed in each

school, so that fewer numbers of "':.children view the program in the same

room at the same time. This would provide children with more room to

dance, sing, etc. Ideally, no more than 8-10 children should watch at

the same time.

Another suggestion, we would put forthis that more rhythm and less

dialogue be *employed in the programs. Children were as a whole most

responsive to music, while they hardly paid attention when two adults

engaged thi conversation.

The following hypotheses which were generated should be investigated in

future research effotts.

There is a high positivettilkadiv. between the teaching

utilities of the teacher and the responsiveness of child-

ren to the T.V. curriculum.

b) The more unrealistic the characttrsb in the T.V. experience,

the greater will be the responsiveness of the children in-

volved.

c) Activities shown in school and reinforced at home will provide'

more learning than those activities or events not reinforced

at home.

An additional question which might be looked into is 1) What effect does

T.V. have on the cognitive processes of the child?
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SUMMARY

This study is an attempt to describe the utility of using Educational

television as a supplementary technique for reaching the disadvantaged

pre-school child, as it increasingly becomes apparent that traditional

modes of instruction seem to have little effect on this population. A

demonstration educational TV program, "ROUNDABOUT" was shown to 200, 3

and 4 year old disadvanaged children attending the five ModeltSchool

Division PremSchools in the Washington, D.C. area. The study concentrated

on investigating the following questions:

1) What types of content shown on TV do children appear to be

most attentive to:

a. their friends and peers?

b. the TV performer?

c. the activities?

d. the objects?

2) To what extent do dhildren identify with the TV performer?

3) , ro what extent do children incorporate TV information into

their play activities?

Do teachers use TV information and materials in their planned

classroom activities?

a. is TV a major or subsidiary part of the pre-school curri-

culum?

A monitor stationed ineeach of the five schools observed the reactions

of the children to the TV program and kept a daily anecdotal record of the
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children based on the above questions - i.e.

1) childrens' attention;

2) identification withithe'TV perfOimer;

3) utilizationof TV materials by children;

4) utilization of TV materials by the teachers;

Teachers were asked to keep anecdotikrecords of the childrens' be-

haviOr, and in addition, fill out an In-Service Questionnaire on a special

part of the program geared to their interests.. Data was then coded into.

one of 13 categories and analyzed both qualitatively. and quantitatively.

Results indicate that TV,can function as an excellent supplement to'the

curriculum if the teacher :'

1) utilized and emphasized television materials in the planned

2

classroom activities, i.e reinforcde in the classroom the

'substance of the program;'

if the program employs objects, i.e. .animals and/or persons

who have acertain attractibility tothe children,,he.'chil-.

dren from the pre-schools seeing Mends or theMselves

on the screen;

if the program content is restricted ini way that focuses

childrens' interest, i.e..singing, dancing, use of animals;

The findings also indicate that the children.dia not. identify with

the Negro TV performer, Jim 'Jeffers as much a6. was anticipated. It is

suggested that perhaps the concept behind his role be.rethought, .or.that

a different kind of personality might have carried out the role More

successfully. It is. further.suggested that in ordei to achieve. maximUm
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participation

children watc

the children

when large

carried ou

1)

2

from the children during the program not more than 8-10

h the television program from the same TV set. This allows

ample apace to perform along with the performer, especially

motor activity is called for. Further research might be

t to investigate the following hypotheses:

there is a high positive correlation between the creativity

of the teacher and the responsiveness of children to the TV

curriculum.

the more "unrealistic" the characters in the TV experience,

the greater, the responsiveness of the children involved

3) there willte little or no difference between low -income and

middle-income children with regard to the TV curriculum if

teaching abilities are held constant.

4) activities shown in school and reinforced at home will provide

more learning than those activities or events not reinforced

at home.
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APPENDIX I

Demographic Description of the Population



A. Demographic Data for

Median Householi In

St. Stephens

Galbraith

Average Number

Remaining Pre-Schools: St. Stephens, Galbraith

ome

$3,840 - Highest

$3,120 - Next to lowest

of Children Living in a Family

4.7St. Stephens

Marital Si

th

atus

St.

Stephenv

Galbraith

Sin:le Marriked Divorced Separated Widowed
Commo

Law

.22 .59 .0 .17 .02

.19 .59 .P .16 .04 .02

Women Living with their Husbands

St. Stephens

Galbraith

A-1

56% - Living with husband
44% - Not living with husband

59% - Living with husband
41% - Not living with husband
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Table III A

A Comparison of Average Yearly Income
and

Average Yeatly Rent for the
Five Model. Pre-School Centers

chool
Average

Yearly Income
Average

Yeatly *it

PerCent of Average
Yearly Income
Paid for Rent*

u ustana 4813 1188 25%

3248 861 26

lbraith 2471 906 36

la. Ave.
a tist 2798 1017 36

- . Stephen's 3968 1111 28

TOTALS

CumUlative
Average $3458.66

$17,293

*Rounded off to nearest percent

$5,083

$1016.66

A-4

29.3%
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APPENDIX II

1*-Service Tr *ining Questionnaire
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Appendix II

IN - SERVICE QUESTIONNAIRE

Head Teacher
Teacher
Teacher's Aide

I. What.was the date of this program?

II. This program included

Check one please

A. A preview or previews
B. A guest
C. Other

.

III. A) Programs with a preview or previews
(ANSWER THIS ONLY IF
of ROUNDABOUT)

What useful idea for your work
get from this program?

Check
Position

PROGRAM CONTAINED A FRE7.VIEW

with children did you

2. Did this program help you prepare classroom materials?
(i.e. making drums from tin cans)

If so, how?

Did this program help you prepare for classroom activities?
(i.e. Planning your daily classroom singing)

If so, how?

B-1



IN - SERVICE QUESTIONNAIRE

Head Teacher
Teacher
TeacherlAiAide

Check
Position

IV. (Answer only for programs which do not include previews of

ROUNDABOUT)

1. What idea that was presented was useful to your

a. In dealing with children

b. In dealing with parents

2. What information has been discussed that better helps you
to understand

a. "War on Poverty"

b. Role as a teacher in the community.

V. Suggestions (Answer if you have ideas you would like to share)
'*.

a. What kinds of information about dhildren would you like
to have discussed?

b. What suggestions do you have for ROUNDABOUT programs
and Teachers' ROUNDABOUT?

B2



APPENDIX III

Monitors Form



Category I

Appendix III

ATTENTION DURING THE TO/. PERFORMANCE

1. Gets up to leave the room. (i.e. Leaves the room to play with other

toys, go to the bathroom etc.) Please indicate al4o if he (she)

returns before the program is over.

2. Calls other children's attention to what is going onitbn thetele

vision set.

3. Answers the performers questions,

4. Asks questions during the performance which are related to the per-

formance, related to things other than the performance.

PLEASE INDICATE'ALLSEHAVIOR ALONG THESE LINES POSITIVE OR NEGATIVE

C-1



5. Expresses regret or sorrow that the performance has ended. Expresses

joy, wants to keep the television on to see another show. Wants to

see mote of this show.

6. Other

PLEASE INDICATE ALL BEHAVIOR ALONG THESE LINES BOTH POSITIVE AND NEGATIVE



Category II

IDENTIFICATION WITH JIM JEFFERS

1. Mentions Jim in conversation, expresses concern about his welfare.
Tells others how Jim does a particular thing, demonstrates how
Jim did something.

2. Plays Jim'srole; mimics him, does what Jim does.

3. Relates Jim to some member of his family.

4. Other

.e;444

PLEASE INDICATE. ALL BEHAVIOR ALONG THESE LINES BOTH POSITIVE :AND NEGATIVE

C-3



Category III

UTILIZATION OF T.V.

1. Talks about something he saw on TV, mimics the behavior of an animal,

C.ir.1 crawls like a cat.

2, Plays with
imaginary,

-b/ocks are

some material he saw .on TV (A material may bereAl or

i.e. a child may pretend a is a pussy cat, or

food.)

Plays the role of some of the TV performers retends he's the

veterinarian, the dancer.; a drummer, etc.)

4. Asks to turn' the TV on to "Roundabout" or to some other program.

PLEASE INDICATE ALL BEHAVIOR ALONG THESE LINES BOTH POSITIVE AND NEGATIVE

C-4



5. Asks the teacher to help him assemble some material in the classroom
that is centered around something he said on TV.

6. Other

PLEASE INDICATE ALL BEHAVIOR ALONG THESE LINES BOTH P6S$TOE AND NEGATIVE

C-5



Category .IV For Monitors Only

UTILIZATION OF TELEVISION BY THE TEACHERS

1. Introduces techniques or does things in the classroom which they

have seen on television. i.e. Forms a band with drums, cymbals etc.

(Use boxes or tin cans for drums and paint brushes to bang on them),

2. Does something seen on television in a different way. i.e. On TV

ci

they learned to paste two pieces of paper together, the teacher

then shows them how t glue beads to paper,
/

3. Discusses things with the children that they have seen on television.

Le...Wks about pairs, kittens, turtles,

Does not utilize any techniques or materials or do anything they

have seen on television,

PLEASE INDICATE ALL DEHAVIOR ALONG THEO LINES POSITIVE OR NEGATIVE



Other

PLEASE INDICATE ALL .BEHAVIOR ALONG THESE LINES : BOTH POSITIVE AND NEGATIVE



APPENDIX IV

Teachers Monitoring Form



Date

Appendix IV

Teachers Monitoring Form
WETA -TV

Time: Morning
:Afternoon

Category I

UTILIZATION OF T.V.

UPO Reseafth

School

Program

Age Group

1. Talks about something he saw on TV, mimics the behavior of an animal,
i.e. crawls like a cat.

2. Plays with
imaginary.
blOcks are
tends he's

3. Other

some material he saw on TV. (A material may be real or
i.e. A child may pretend a doll is a pussy cat, or

food) and/or plays the role of'some TV performer (Pre-
the veterinarian, folk singer, dancer etc.)

PLEASE INDICATE ALL BEHAVIOR ALONG THESOINES BOTH POSITIVE AND NEGATIVE

D-1



Category II

ItiENTIFICATION WITH J14 JETT*

.
Mentions Jim. in conversation, expresses congern about. his welfare.

Tells others how Jim dOes.a particular thillt,:de*Onstrates how Jim

did something.

it

.

Plays Jim's role; mimics him', does 'whit Jim does.

Relates Jim' to some Member"of his tagmitY!'

Other

PLEASE INDICATE ALL BEHAVIOR ALONG THESE LINES BOTH POSITrVE'AND NEGATIVE

D-2



APPENDIX V

Frequency of Regponses for Schools (by categories,
for age, month, and school session)
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MEND= VI

Coding Categories

..



CODING CATEGORIES

A. Recognition on T Vu

1. Jim Jeffers
2. WETA Performers
3. Other Performers i.e. Batman
4. Objects
5. Events

B. Racial

1. Name.of Jim Jeffers
2. WETA Performers
3, WETA circumstances
4. Names of other TV Performers
5. Circumstances in classroom
6. Circumstances with regard to WETA
7. Circumstanttes without regard to WETA
8. C ircumstances in the family with regard to
9. Objects

10. Events

C. Identification (Verbal)

1. With Jim Jeffers
2. With their peers on WETA
3. With their classroom peers
4. With other1.500040morRATA
5. With teachers ibt the classroom
6.. TV perforriers (excluding WETA)

Their families and relatives

Identification (Dramatic Play)

1. With Jim Jeffers
2. With their peers on WETA
3. With their classroom peers
4. With other performers on WETA
5. With teachers in the classroom_
6. With TV performers (excluding WETA)

7. '..:401.40family and relatives

E. Awareness

1, Self
2, Other

WETA



Ft Atiatz12Emstizt

1. Accurate functions (what goes with what)
2. Inaccurate functions
3. Diff*rences between objects
4, Similarities of objects

G, Development of Motor Skills

1. Art

a. painting
b. writing
c. _drawing (crayons, pencil, etc.)

2. Crafts

a. building or construction (glue, blocks or paste)
b. clay
c. making articles (in beads)
d. other

3 Feel for Rhythm

a. sing.$9nW
b. play instruments imaginary
c. move i***Me- with mus±c feet and hands)
d. dancing'-'
e, social dancing

H. Mimic Behavior

1. Teachers
21 Jim Jeffers

3. Other children on TV
4. Their friends
5. Members of the families

6. Other people on TV
7. Other people off TV

I. Work Skills

1. With supervision
2. Without supervision

J. Attentiveness (Quietly Watching)

1. To Jim Jeffers
2. To teachers
3. To children on TV
4. To children in classroom
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K. Degree of Attentiveness

1. Gets up to leave room
2. Calls other children's attention to what is going on, on the

TV set
3. Expresses regret or sorrow that the performance has ended
4. Expresses joy

L. Responsiveness (Talked to Jim Jeffers and teachers, or asked ques-
tions and called out answers on TV.)

1. Jim Jeffers
2. Teachers
3. Children in Classroom
4. Other

M. Teacher Utilization

1. Repeats or clarifies something a performer has said.
2. Answe,7s child's question in relation to TV.
3. Shows children object which is similar or same as one

demonstrated on TV.
4. Encourages children to participate in activity i.e., dance.
5. Tells children to sit down and be quiet when they are trying

to participate.
6. The teacher does the same thing that she sees on TV.
7. Does something seen on TV in a slightly different manner.
8. Talks about roundabout performers.
9. Reinforces children when they are doing something they saw

or heard on TV.
10. Bring in materials before TV program in order to acquaint

children with what will happen.
11. Takes children on trips, etc., to places they have seen or

will see on TV.
12. Prepares daily lesson around an event that occurred on TV.
13. Does not reinforce children in any manner.
14. Encourages children to do things.
15. Initiates the children's activities.
16. Tells the child (children) how things should be done.
17. Demonstrates how the children should do things.
18. Makes children aware that things are going on.
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APPENDIX VII

ANECDOTES

Florida Avenue Baptist

A. After the dtum show, (Mrs. Hewitt was saying, "Roundabout, Rounda-

bout, Roundabout", and one of the 4 year old children, Kenneth

corrected her saying, "No Mrs. Hewitt, it doesn't go like that it

goes Roundabout Boom, Boom, Roundabout Boom, Boom".)

B. Before the dance show, Tommy, $r4-year old, said ( "We are going

to see Jim Jeffers". When the teacher turned on the T.V another

program was on and Totimy screamed, "That's not Jim Jeffers", when

he saw a an giving the news.)

C, During the Dance show Roberta Johnson, saw Carolyn Tate playing the

drums, and she said "Jim Jeffers has a drum like that."

D. Mrs. Carter told the children to sit down and listen during the

drum show and most of the children just sat and wiggled their

toes or moved their heads, or clapped their hands.

E. (Dino (Mrs. Willis tells me) on the bus ride saw a Gulf sign out

of the window and said, "That goes'round and round like Roundabout".)

(Dino is very quiet and attentive during the shows; Mrs. Willis

says that formally he was a discipline problem. He saw Ernest during

the show on pairs and he called out that's Ernest (They are in the

same class).

F. Ernest's sister, Louella, who knew from Ernest that he was going

to be on TV, (Ernest had seen the show the afternoon before; he

is in the 4 year old class and his sister in the three year old

class) came to the morning class telling all her friendd and

the rest of the children, that they were going to see Ernest and

told the children the kinds of things that Jim would be doing on

the program, and in turn, what they were to do also, ire. find a

pair of socks, a pair of shoes, see a pair of glasses.

G. Wanda Rightout, who is 4 years old and on the Cat show, saw her-

self on TV and kept saying "That's me,"to the rest of the children.

The rest of the children were saying, "There's Wanda!"

H. A few days later I asked Wanda Rightout what she saw on TV, and

she said a girl (speaking of herself), and boy, and a cat. When

I asked her who was the girl she said she did not know.
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I. When the 4
saw on TV,

J. GeOrally,
on Dance.

year old class, in which Ernest was, was asked who they
everyone said Ernest and a bike.

the 4 year olds participated in the Carolyn Tate show
The 3 year olds sat rather quietly and watched.
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TRINITY

1. After the program concerning pairs, I was sitting down taking

noted.. Camille was sitting at the same table playing with
same small rubber dolls, some of which were alike. She statted

putting the ones alike together. I asked her what would she

call that. She said, ."Pairs." Some of the other children joined

in started .pairfhg off ttje"otber:dolls.

2. When the children were looking at the TV program concerning cats,

two cats were shown - one small and one large. (Mark asked the

teacher, "Teacher, where is the Daddy kitten1")

3. After the children had finished watching' the program concerning

cats, the teacher asked the children, "Anybody got a cat home."

One boy said, "We've got a baby."

4. Some of the childten from Trinity were on one of the programs.

When the children saw themselves on TV, there were such remarks

as ("Look at me, " I saw you on TV, and "Look at Kevin Greene,

teacher.")

5. Michele was on T.V. with some of the other children from Trinity.

The teacher said to Michele, "Michele, do you see yourself on T.V.?"

Michele, who is sometimes shy, said nothing.

6. Roosevelt was also one of the children on T.V. His mother came to

Trinity to see him on T.V. During the program he said, "See Michael."

"There goes me." His mother said, "Do you see yourself?"

7.. The children saw a
one case, the man
The two pieces of
an airplane."

program concerning putting things together. In

on T.V. riveted two pieces of metal together.

metal were criss-crossed. Harold said, "He's making

8. During the program concerning fastening things together, Jim

mentioned paper clips. I had a large paper clip holding my pad

together. One little girl said, "You have a big one, his is little."

The children saw a program about two musical instruments, the saxaphone

and the trombone. (Roosevelt saw a man playing the saxaphone on

T.V. and commented, "That's a pipe.").

10. While the children were watching the program pertaining to the

musical instruments, they moved their arms back and forward imitating

the movements of the trombone, and they also made noises for the

sound of the trombone.
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11. After the children had seen a program concerning drums, Tressy went
around saying, "Boom, Boom."
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1. Karl Morris and Joey:

AUGUSTANA

(Karl: "My daddy's Jim Jeffers.")
(Joey: "No, my daddy's Jim Jeffers.")
(Karl: "My daddy, Jim Jeffers, is going to beat up your daddy.")

Karl is one of many children in his family and he is constantly
trying to show the other children that he can do things better
than they, etc.

During the drum program the children were given tin cans and
paint brushes, so,that they could bang on the drums as Jim did.
Many played Jim Jeffers, Jim Jeffers, Jim Jeffers along with Jim.

After the television program practically all the children were
given drums to play with. They banged out Jim Jeffers. Jaybee,
Mrs. French's little boy, wanted to tie two drums together to
make bongos.

4. Karl Morris said to Miss Tutco, the teacher. "I want a bigger
drum. I want the lodder-one."

5. (During the cat program Cathy, a four year old, said "I had a
cat, but it's dead." Another little girl answered, "Did you take
it to the doctor?"

6. The day after the drum program, Mrs. French gave the children
drums and cymbals, etc., and they formed a band, playing in tune
with the piano.

7. One little girl asked Mrs. Whitley, at the beginning of the show.
("Which one is your little boy?" She pointed him out. The next
show several of the children yelled, "There's Mrs. Whitley's little
boy.")

8. Antonio, a vivacious three year old, when she saw Carolyn Wendt
on television, yelled, "Oh, there's Goo-Goo. Goo-Goo is a light
skinned Pakistani little girl."

9. (C.edric. walks around the classroom practically every day, saying
Jim Jeffers, Jim Jeffers, Jim Jeffers.)

10. Pamela while looking at a cat book, says "Oh, there's a kitty.
Jim Jeffers has a kitty almost like that. His is dark though,
and this one is light.")
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ATTENTION.DURING THE T.V. PERFORMANCE

6/16. Death of the Bird - Augustana

Kenneth - I thought the bird was dead. I got a parakeet.

Stuart - That's a poor bird, that's a poor, poor bird, that's a poor dead bird.

Terry - That's a poor dead bird. Somebody took his heart, like a lion.

Terry - He gonna put him in a hole (the.bird).

Kenneth - They gonna bury him.

Stuart Are you going to fly away little bird?

Kenneth - Mrs. Parker (teacher), Mrs. Parker, look'at the stone.

Terry - I want to see that bird.

Stuart - A fish that lives (repeats what performer has said).

Maurice - He got a new fishy because all his other fish are dead.

Kenneth - Oh, that dead bird.

Michael - I got a bird at.home.

Kenneth - A graveyard.

Stuart - He's.not dead, he's sleeping.

Kenneth - Where he at I mean the other bird.

Terry - Why do they put that in the hole.

Teacher - Because he's dead.

Augustana 2/7/66. Trip to the Fruit Market

Patrick - Walks around.

Joey - Site in back and plays with doll.

James - Turns around and doesn't look.

Adria - There's a fruit.

Jaybe - That's the farmer.

Adria - That's Jim Jeffers.

Johnnie - Sit quietly in chair.

Darna - Leaves room to bang on nails.
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a 3,

ATTENTION DURING THE T.V. PERFORMANCE (Con't)

Derrick - "Oh see that."

Acquanta - Points to the apples. "Look at that, we got'apples."

Ricki - I got some apples.

Acquanta - We got apples.

Tyrone - Grapes, banana.

- replies to Jim, repeats corn, cucumbers, carrots, cauliflower, tomatoes.

Phillip - Tomatoes. That's a heavy head of cabbage.

Augustana - 2/8/66. Bones

Patrick - Look at that boy---that's Craig.

Pam - "That's Jim Jeffers." (3 times)

Pam - "Open that book" (to Katrina) "I want to see the little bones.

"I have one of those," referring to leg bones."

Phillip - "I have those, too" see?

Dana - "Look at my arm bone".

Jim - "Say can you find your bone?

Children, in general answer yes and point.

Wilbur - Iscared of skeletons.

Wilbur - There's Miss Whitley's boy - (referring to ne of the children

on the program preview beginning). (However, the boy Wilbur

was referring to was another boy).

Jim - "Who can find his rib bone"?

Walter - "I can-Ican, here dey is".

"I feel dem-dey h rd".

Maurice
Teacher

Darnell

Darnell
Frances

- "Who is that?" Who is the teacher?

- "That's Jim Jeffers".

left the room and returned in a moment.

- "I scared".

- "I ain't scared, Darnell, why you scared?"

Darnell doesn't respond.
Eric shows Darnell his shoulder bone.

Frances responds - I have a skeleton in my back.
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ATTENTION :DURING THE T.V. PERFORHANCE:(contin40)

Trinity.2/16/66 - Trip to the Television Studio

Jim J. - "Would you like to see the T.V. camera, take a picture of TO?"
Children - "Yes"

Jim J. - "Can you see me?"
Children - "Yes"
Jim J, - "Do you .still see me?"
Children "Yes"

Jim J. - "Hey, you still hear me?"
McKinley - "Yes, I still hear you."

Jim J. - "Do you.believe me?"
McKinley - "Yes, I believe you."

Jim J. - "Would you like for me to move it in?"
Children - "Yes"

Jim J. (on top of ladder) - "Can you see me up hers?"
Children - "Yes"
Jim J. - "What's he doing? The whole things "going up."
The.children laughed at this statement.
Jim J. - "Want me to do that again?"
Children - "Yes"
One girl hollored - "Do it again."

Mark told the boy next to him i "Roundabout is.coming on."
The boy said to him ^ "I bet Roundabout ain't coming on."
When Roundabout came on, Mark said, "There's Roundabout."

Trinity - Bones 2/9/66

One girl to another - "Ha, ha, look at that skeleton".
Other, girl "That ain't no skeleton, he's a monster."

Annette:;- (pointing to the skeleton) "That's a monster, teacher, .that's
a monster.

Teacher - "No,' that's a human."
Annette - "What's his name?"
Another boy - "Look, hey lOok, he's naked."

Ge8
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IDENTIFICATION WITH JIM JEFFERS

Augustana 2/7/66

Joey - Where's Jim Jeffers

Jaybe - Jim Jeffrey, Jim Jeffrey

Joey - Jim Jeffers was already on. I want to see him now.

Pamela - When T asked her what that was (pointing to a drun). She

said that's a.Jim Jeffers.

Ricki - Jim Jeffers is coming.
Walter - Points to Jim. That's Jim Jeffers. 'What's Jim.Jeffers.

Walter - Jim Jeffers, Jim Jeffers.

Adria - Jim Jeffers lives in a house points to T.V. that's Jim Jeffers.

Joey - That's Jim Jeffers and I'm Batman.

Say his name several times - Walter, Ricki, Aquanita and Ken point -

says Jim Jeffers.

2/8/66

There was a long episode with Batman. .David has been made Batman.

He uses block as a microphone or telephone calling,: the 006140:

Tells them to come immediately "you come on now-youhear--somione
is in my house--ok.--o.k. etc." Then,Gigi tries to kill Batman --

several children come to help him--but he.falls to the ground--

they pick him up, carry him away - -as it is time to leave.for Post Office.

Teacher asked "Who is that".referring to Jim Jeffers.- no response.

Trinity - 2/16/6E Camera

One boy said to another boy - "That's Jim. Look'at Jim, wows*:

Chris said to the boy setting next to him, "Look4it. Jim Jeffers".

Chris - "Look .at Jim". (Jim was climbing a ladder.).

McKinley - He (Jim) said, "You're welcome, anytime."

Jim was about to climb a ladder and Angela jumped out of her chair,

pointed her finger at the screen and said, "Look.at.Jim."
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Jim 'made.* statement about the cameraman. .Ris, isst 'words' were camera-

man did". Angela repeated, "cameramen did".

Jim pulls his ears, one boy does the same.

Jim "Just like a sliding board."
Roosevelt. a "Just like a sliding board."



2/8/66

When ROUNDABOUT first came on, Valerie asked, "Where's ROUNDABOUT?"

McKinley said, "That's not ROUNDABOUT, that's Jim Jeffers." Then

McKinley said "ROUNDABOUT," And Valerie said "ROUNDABOUT".

Jim said a difficult word and the children were trying to repeat it.

Michael and Valerie said "Scapin"

Jim was namJ.ng the vegetables he saw in the market. The children

named them also, "corn, celery, lettuce, cucumber, cabbage.

Children - "Get, me one."

Valerie identified Jim with 'a person she knows. She said Bobby got

one of those, (She was rubbing her finger under her nose).

Antoine points to Jim and says to a boy next to him, "That's the man

we saw outside yesterday."

Trinity 2/15/66

Jim J. - "Bye, Everybody"
Mark - "Bye"
Jim J. - "I'll be back"
Mark - "No, you ain't going to come back no more."
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UTILIZATION OF TELEVISION BY THE TEACHERS (For Monitors Only)
. Category 4

St. Stephen's

2/8/66

As TV program began, teacher placed a bowl of plastic fruit on table near
the children. Immediately after the program she asked one child to bring
over the bowl. She held up various fruits and asked the'children to
identify them and to identify the color of the fruit. Teacher also asked
what one does with fruit before eating and asked children to wash their
fruits, During the paint time, she asked the children to paint fruits.
The children responded to the suggestion that they paint fruit%by,volun-
teering to paint carrots, apples, etc.

Teacher took children to the grocery store, pointedooute.different fruits
and asked them to identify. They responded all togethei upon'seeing
onions, tomatoes, apples. When asked about'a grapefruit, one boy said it
was a marshmallow. She asked whether each piecewas a fruit or a vegetable,
and they answered.

Five years olds. The teacher holds uplieces of fruit (the pieces
fruit are paper tut-outs). She'asks, "What have we here?" Arthur
replies, "A carrot". Teacher, "Who wants to draw it?" Arthur says he
wants to Color it. Teacher asks what color he will use. The class
replies, "Orange". The teacher holds up other fruits and goes through
the same questioning process.

Later in the nothing the teacher asked the children, "What did the man
buy at the store today?"
Toni - "Fruit".
Teacher - "How did heobring the fruit to the store?"
child - "In a truck."

Teacher took children to the grocery store, bought fruits:for them to
play with the next day. Children identified fruits.

During the program, teacher made statements and asked. questions. "See
how they sell the fruits and vegetables that you drew?" "Shh! I want
to see what's going on there." "And after he buys fruit, he goes on to
vegetable." Jim4laid, "Check out counter." Teacher repeated, "Check
out counter." "See, he goes to produce counter, picks up fruit'and sells
it to Mammy." "Seed044040." Children, "Yeah, yeah." Teacher,
"That's a vegetable." -"Hi puts the vegetables in his truck. Right?"
Children, "Right." "See the plane,.the vegetables come from all over the
world." "You make good salad with tomatoes." "What is he going to do
with the vegetables?" Child, "Give it to his mother." "No, he will
cook vegetables and wash the fruits."
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2/9/66

Teacher asks, immediately after program, if they would lice to make

skeletons out of clay. Kathy said, "I want to make a bone." Teacher

maid; "What did you see on TV?" Shari, "Skeleton." The teacher pointed

to different bones and the children identified them---"ck bone, head

bone, finger bone, leg bone, etc." Sharon was the only child that

identified all the bones.

The teacher had the children play drums made of tin cans to African

music. The teacher noted, however, that the children had been playing

drums long before the TV show on drums was presented.

At the end of the program, the teacher asked, "What did you seg! on TV?"

Each child, when asked, answered, "Superman." There was no further

disCussion.

2/10/66,

The teacher held up a paper skeleton and asked children to identify various

bones. They did well in naming the parts, but cfipld no identify the ribs.

She held up a skeletal torso (without extremities) and asked, "What's

missing?" They responded, "Arms and legs." We then 'passed out skeleton

torsos and had them attach the arm and leg bones with paper fasteners.

TheAhildrenaiso could not identify their elbows,. They pointed to their

shoulder. When.:the children put the extremities on the torso, they for-

got to put two bones for each arm and leg. The teacher had to explain

that the skeleton needs bones on his arm (or leg) so he could bend it.

Some children had difficulty in assembl*ng the skeleton.

After the children had assembled the skeleton, one girl continuously sang

"Connected to the back bone, connected to the back bone, etc.

Girl - "Where does the arm go?"

Teacher - "Kevin, show her."

Teacher - "Where is your hip bone?" Made children feel for hip bone and

then children were instructed to attach legs to hips.

"But you know what you did Arthur2 You gave him legs that ended

to his knees. I think he needs another bone." (Shows boy two

bones on his own legs.)

"What bone is this?" (painting to the hip bone)

- "Bellie bone."
"There are no bones in the stomach, it:Wa hipbone."

Teacher -

Teacher -
Children
Teacher -

Teacher -
Children

"What bone is this?" (pointing to the elbow)

"Elbow."
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Teacher,- "What bone is in the. back?"
Children "Neck bone, chest bone."

Teacher "No, collar bone."

Tgather 7 "What is this?" (pointing:to the ribs
Children - "Tee bone."

Teacher - "No rib bones,"

Teacher - "What is this (pointing to the jaw bone)
Children - "Chin,"

Teacher - "It is called a jaw bone,"

Teacher - "Do you have a bone in the nose?"
Children - "Yes."

Teacher-- "No, see it wiggles."

teacher "See the skeleton bones? He is going to show a skeleton."
have bones like.the.skeleton.". l(feelaltane. on the nose)

Teacher sings the bone song albng.with, the children 41;the end of the

.show, Mat children look.at,hdr to. see what motions,to do, instead of
looking at the TV. At times, the teacher did not seem too enthusiastic.
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Tempi* University
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University of Mairyland
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Behavior Trends of pre-School
Children Watching Educational TV

This paper attempts to briefly discuss behavior trends thus far revealed

in a view of the data acquired from observing teachers and children who'

mirticipate in the Educational TV series now in operation in five (5)

Csrdozo Area Model PrySchools. Reported observations are generally stated

in terms of the four major variables which were depicted as pertinent in

this design.

Since this report is dealing with behavior trends up to this point in time,

the: findings are not fixed and,are consequently. subject to change as the

program progresses.

A. Category I - Attention in Pre - School Children'

The data indicates that the designated observables for attentive behavior

(See Design-Appendix I) in pre-school children are qualitatively related

to the television content. Hence ..the trendsrevealed by the data, thus

demonstrate that specifiltkinds,
far, *V1110.4X:4At 1.:(414,

of reactions 1/ in children.'

stimulate different t-
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Children, are for.'.the most part,
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- , 407.v:!Tri '0... 44 CI - 01.'-.... 1.$4 0 0!n Two, entr,A,N,-. ,,,,,t.:

far more receptive to programs which em -'

ploy rhythm as either a central or peripheral segment of the content. This

receptivity is apparent through such demonstrative behaviors as: The

childrens' calling their peers attention to the program, asking questions

about the performers or the props, nudging or poking one another, pointing

1/ The words reaction, behivior and response will be used interchangeably
through out this paper. .
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at some element or feature in the program, moving In time to music, and

merely watching the program intensely.

Children react differently to content which affords them the opportunities

to participate in motoric (i.e. learning a song, a dance, to play a must

cal linstrument_; etc.), and verbal activities
e.'.41(tie:.cpermith..them to an-.

swer questions, repeat various words and phrases, etc). The children0'

behavioral responses associated with motoric activities ,re: mimicking

the performer, rhythmical movement of the hands, fingers, feet, legs, and

arms, smiling and displaying general excitement. 2/

Content which introduces too much discourse or dialogue, particularly be,

twebn two adultstriefei441.: responses of a different nature. Again, if one

choodes between'thectwo opposing
alternatives - receptive vie a via now.

receptive, to describe the childrens' behaviors, in these instances, the

latter term, non-receptive, would be appropos. During such shows,:, the

children play with other toys or children, wander sway from the TV set,

look around the room, and make noises which are both loud and distracting.

Similarly, these same kinds of reactions appear throughout programs hiring

content that is too complex. (complex, here, refers to those programs

which have an exceedingly large number of activities in the content which

are subtly related and usually beyond thermiiitolzkof the children i.e.

clay show, and the construction show.)

2/ One should note, here, that verbal communication Is at a bear minimum.

The discourse which does occur is often remarks of

"I can do that too," I have one of those at home." 'These reactions

are cpmmon in this age group, according to Piaget and Others.
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13, Category II - Identification with Jim Jeffers

So Far, the children do not see Jim Jeffers as a member of their family.

Rather, he stimulates children to see a father and son relationship be-

tween him and the other male children who appear with him from time to

time.

Children do express concern over his whereabouts, what he's doing and how

he got to a certain place. Times have arisen when the children wanted to

take Jim home and show him to some family member.

More frequently than not, there are. tendencies.for the children to identify

more closely with Jim;AfTV role; that of a 'performer. Synonymous with the

way children relate to "Batman" and "Hercules" roles (who incidently are

his strongest competitors), they.relate to the role of Jim; mocking him,

doihg what he does etc.

Occasionally, unlike Batman and Hercules, Jim becomes a realistic figure, 3/

Fortunately or unfortunately, this usually occurs as a result of Jim's articu-

lation of abstract commitments. Very often children View these commitments

as if they are literal promises; deserving and receiving their real expecta-

tions. Consequently the lack of fulfillment of such promises creates real

disappointment and sometimes anger. One example of this was seen when Jim,

on a particular show, told the children he was going to take them there

(to the market) and on TV, he in fact did. One little girl viewed this as

actually having Jim come and take her to a market in the near future. The

-next time she refused to watch the program; her rationale was "Jim promised

to take me with him but didn't,." Another example occurred When a child

asked Jim on one of his personal visits to the school if he would wave.at her,

I-4
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if she waved at him. He said he would the next TV show. The little

girl waved at him during the entire program but received no wave in

return. At the end of the viewing, she was very angry saying, "He said

he would wave and he didn't."

Frequently Jim enters into the realms of the pre-schoolers competitive

behavior; they see people with certain objects and say, "Jim has one

of those," or they see people doing something and they respond, "jim

can do that."

Strangely enough, Jim becomes involved in their "labeling " activities

which are being taught in the pre-school. During play time, for example

they want to sing that Jim Jeffers song rather than the song from "Roundabout". 4/

Categories C and D - Utilization of Television by the Teachers and Children

Since the data indicates that there is a growing interdependency between

the above categories, observations of said categories take on greater

meaning if jointly reported.

Very often, the observations demonstrate that utilization by the children

is a function of utilization by the teachers; that is to say, those teachers

who are concerned with the implementation of TV materials and information

tend to encourage their children to use the available toys, materials, and

information related to television. Teachers who do not express such concern

do not give their children the said encouragement. Hence, children show

lesser degrees of utilization.

3/ This is said with hesitation, Batmen and Hercules could become realistic
figures, but that hasn't been monitored.

4/ Name of Program.
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Also, the quality of utilization by the children is related to the teach-

ers' teaching style. Teachers who are prone to reinforce the television

activities through structured exercises receive more organized responses

from the children with whom they are working. Thus, the organized re-

sponses of the chidren are orderly working habits, concentration on

the task, task orientation, and less random verbal and motor behavior.

Teachers who permit children to select the activity in which they desire

to become involved find the children are: less cooperative, disorderly in

their working habits, less task oriented, more random in their verbal

and motor behavior, and less conscientious abbot their work. 5/

Those teachers who show absolutely no utilization tend to stimulate the

children to participate in daily routine activities - their only activity

related to TV is watching the show.

5/ There are instances where this is only partially true-- i.e. Only

some of these factors are prevalent, some are not. This will be dis-

cussed nore fully in our final report.

Research Problems

A uniVersal problem which generates from the researcher observing people

,.in their natural setting is the atmosphere of suspicion often created by

his mere presence. Unfortunately,
individuals who are being observed are

quite confident that the researcher is not doing what he says he is doing

and is
ttpolicing their behavior. Teachers' beliefs are often accompanied

byp-saudby-teaching styles which tend to normalize or change over time.
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The monitor, who observes and records these behaviors often finds it

hard to discern which teaching styles are valid.

Occasionally, researchers are seen as "the system's reformer." That is,

the exact person to speak with in order to get something done or some

changes made, regardless of what that something is, Therefore, it is

necessary in most instances to constantly define the role of the re-

searcher within the system's structure.

The role of the monitor as a non-participant observer can be a problem

particularly in the pre-school where the teachers are training aides to

work. The monitors, whose job is to observe and record appear to be

doing .fewer chores. It becomes necessary to ask the monitors to lend a

helping hand when it does not conflict with their duties and at the same

time, remain as obstruce as possible. Sometimes it As necessary to place

further limits on their observation time.
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Progress Report October 30, 1965

USOE Contract OE 5-16-040

Project Title: A National Demonstration Project Utilizing
Televised Materials for the Formal Education

of Culturally Disadvantaged Preschool Children.

Contractor: United Planning Organization of the Greater
Washington Capitol Area.

United Planning Organization began, on June 1, 1965 under a

letter contract authorizing it to incur expenses, to undertake the

planning, development and design of "A National Demonstration Project

Utilizing Televised Materials for the Formal Education of Culturally

Disadvantaged Pre-school Children".

The preliminary stages of the project during the period of this

report, and prior to actual production, involved cooperation with

WETA, and was undertaken jointly.

These efforts included the recruitment of a specialist in Early

Childhood Education who would be responsible for the program content

on the WETA Staff. This proved to be a task the difficulty of which

was not anticipated at the time the original plan of operation was

created.

After a great deal of interviewing, correspondence, etc., a

candidate who seemed to meet the qualifications of this innovative

project was found in the person of Rose Mukerji of Brooklyn College,

who was appointed to the staff of WETA on September 1, 1965.

Simultaneous with this search, a local recruitment effort was

going on through the network of UPO Neighborhood Centers and other

UPO Programs for candidates to audition for the on-camera personality'.

The decision had been made by the framers of the original pro-

posal that it was essential that theon-camera personality should 'be

a familiar figure in the lives of the target population to whom the

series was aimed. At the same time, it had been decided that a pro-

fessional teacher of actor might not provide.the kind of spontaneous

relationship with young children which was being sought for this role- -

a kind of older brother, uncle or young father who would be supportive

and sympathetic.



Audition procedures were set up jointly by WETA and UPO and an

informal "performance" was devised by which it was hoped that the

candidates' ability to work with children, ideas and objects could be

determined. Several auditioners seemed to possess these qualities,

and ultimately Milton Rooks was selected on the basis of a rating

scale, committee screening of audition tapes and interviews.

The project was thus able to move from the plannini.and prepa-
,

ration stage into the actual development of guidelines and the design

of materials for production after September 1, 1965.

The UPO Research Division engaged two staff people to develop

its plans during this period who familiarized themselves with materials

relating to the medium of television. Since the use of television as

an educational tool for pre-school children is an innovation, the

literature was very sparse.

The instruments for measuring the effectiveness of television

for pre7school children in a classroom setting thus had to be devised

by the UPWResearch Division, in consultation with the WETA Project

Staff and the designers of ,the proposal, Mr. Robert Smith of WETA

and Mrs. Diane D. Sternberg of UPO.

During the developmental stage of the project, in September and

October, plans were jointly drawn by UPO and WETA to create the

general outlines of the series.

United Planning Organization made available many community

resources which could be brought to bear on the orientation of this

series to the inner-city pre-school child. In addition, UPO was

able to provide auxiliary personnel who could act as resources for

the WETA Staff.

The first conference of consultants which had been planned in

the earlier schedule was postponed to a later date in order that

greater use could be made of their services by both WETA Staff and

UPO Research. It was felt that some product should be available

for screening and discussion before the consultants were called in to

evaluate and suggest changes.

The interest of the community in the series was aroused during

this preliminary period through meetings with pre-school people who

operate in a variety of settings. In addition, written materials

were made available desc.Li.bing the goals and purposes of this pro-

ject to scores of pre-schools, day care centers, church schools, etc.

for the purpose of eliciting their interest and their utilization of

the series when it ultimately goes on the air.



ti

A Resident Advisory Committee consisting of the Cardozo Model

School Pre - school, teachers and others concerned with and knowledgable

about the inner city. pre-school child is being created by United Planning

Organization to advise the project staff, and provide immediate feedback

on the basis of program utilization in the classroom.
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Progress Report January 31, 1966

USOE Contract OE 5-16-040

Project Title: A National Demonstration Project Utilizing
Televised Materials for the Formal Education
of Culturally Disadvantaged Pre-school Children.

Contractor: United Planning Organization of the Greater
Washington Capitol Area.

The period of this report covers the active preplanning,ttages,
preliminary production, and early screening of the pre-school tele-
vision project ROUNDABOUT.

Guidelines were established jointly between WETA/Ch. 26 and the
United Planning Organization which governed the physical setting of

the series, the general:framework of subject matter, and the use and
recruitment of auxiliary and resource personnel who were to contribute
to the series.

During this developmental phase, the evaluation team was design-
ing instruments for use once the series was underway, and familiarizing
themselves with the children and staff of the preschools who would
utilize the programs.

The early stages of production by the WETA team involved a great
deal of experimentation and reorientation of traditional ways of pre-
ceeding --due in part to the nature of the population being served,
and in part to the age group--and the general lack of experience with
both.

The early segments which were produced on both film and tape were
screened experimentally in several of the Cardozo area pre-schools in
order for the preduction team from WETA to judge its work, and the
evaluation team from UPO to guage the responses of the children and
teachers. At the same time, the UPO monitors were trying out various
instruments to learn which evaluation procedures seemed appropriate.

After the November try-out period, UPO convened part of its panel
of consultants to the project, at the request of the WETA staff who
felt the need of consultant guidance. At the same time, the UPO
evaldritors"lobked WAhetconsultants for advice and guidance in the
preparation of their ultimate design.
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Three of the five-member panel wart able to come together.
Dr. Lester Beck, Dr. Evangeline H. Ward,'and Dr. James Hymes met with
WETA staff and appropriate UPO personnel oil Monday, Pecember 13, 1965
to view representative programs already produced, comment, criticize
and offer suggestions for change. There was a good deal of excite-
ment expressed by the consultants around the "kooverty" approach to
the pre-school child in an urban setting; the designing of a set,
for instance, which reproduceiAhe familiar surroundings of the child's
neighborhood. In addition, the attempt to use personalities on the
program who more accurately reflect the environment and life style
of the children watching was viewed as a really innovative feature
of pre-school television programming.

The consultants were also able to provide specific guidance to
the UPO research staff in commenting on their draft presentation of
evaluation design. Techniques in eliciting information from teachers
were discussed.

The consultants agreed that the innovative and experimental
nature of this series is such that traditional research techniques
would hardly be appropriate or meaningful... As a result, they strongly
urged that a "descriptive" type of evaluation be made, based on
anecdotal records kept by teachers and program monitors.

Questionnaires will be developed which will call for teacher
and monitor response, as well as observations which will be recorded
over a period of time in the pre-school centers by monitors and tea-
chers, in both the viewing, and post-viewing contexts.

The question of measuring the "effectiveness" of the series
loomed as an imponderable, at this time as the consultants realized
how much it would depend on the utilization by teachers of the pro-
grams. Depending on the teachers own interest in the series, or
various segments of it, and/or the teaching styles of the several
teachers might determine how much the individual child gained from
an exposure to the program itself.

For instance, if a teacher reinforced the subject matter of a
given program by providing materials in the classroom related to
the program, talked about it both prior to viewing and afterward,
and generally integrated the material into the day's activities, the
chances of the child gaining much that is meaningful from the TV
exposure seem to be greater than that of the teacher who merely turns
on the set at the given time, and tip4p, it off when the program is
over--regardless of the merits of the program content itself.

The consultants concluded in view of the many variables, that
an honest description of what goes on in the classroom at certain
designated times seemed to be the best way of dealing with the
question. At the same time, they suggested that as many supportive
materials as possible be made available to the teachers in the form
of guides, bibliographies, actual materials used on the program and
duplicatable for the classroom, etc.



The perspective that the consultants brought required some rethinking

of the direction of the project, and some programs were changed in part or

in their entirety, The production schedule was thus delayed, and WETA

moved its target date for putting ROUNDABOUT on the air to January 7.

UPO mounted an extensive campaign to inform all of the pre-schools,

day care center, nurseries, institutions which care for young children,

church - sponsored groups, etc. of the coming of ROUNDABOUT. There was a

good deal of community response and interest, and an indication that a

number of pre-schools are using the series in addition to those officially

connected with UPO and the public school system.

UPO continued to arrange for the children, teachers and other per-

sonnel in its pre-schools to appear from time to time in the production

of the program, as requested by the WETA staff.

The schedule for screening the programs evolved from experience in

the early weeks of playback. The program was shown two times daily so

that the children in each morning and afternoon sessions of the pre-schools

could be accommodated. In addition, it became clear that production could

not keep pace with the original schedule as outlined in the proposal.

It was thus decided to show each program on two consecutive days, thus

allowing for more intensive useoCthe material in the school, and at the

same time, permitting smaller groups to watch at one time. This relieved

the WETA staff of a great deal of pressure in turning out programs of an

experimental nature with some staff who had little experience"in the medium,

and at the same time, provided an opportunity to produce higher quality

programs.

The first three weeks of actual playback time were thus used to assess

utilization in the pre-schools and to arrive at Some flexibility in the

times of playback.

Suggestions were made by teachers as to convenient daily times, and

some rearrangement of the original schedules were planned.

The UPO monitoring teams were asked to provide information on relative

time schedules, and after evaluating this material through February, a" .decision

will be made on the basis of teacher and pupil response on the possibility of

revising such schedules..
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Progress Report

Project Title:

VW,

USOE Contract OE 5-16-040

March 31, 1966

A National Demonstration Project Utilizing Televised
Materials for the Formal Education of Culturally
Disadvantaged Pre-school Children.

Contractor: United Planning Organization of the Greater
Washington Capitol Area.

This report covers the period of January 31, 1966 to March 31, 1966.
During this time, the early uncertainties about the production of ROUNDABOUT
became fewer, and all those concerned with the'project became more'familiat with
the goals of the project, and more importantly, the means to implement those
goals.

Experimentation was the key in every phase of the project during this
period.

Time schedules were changed, as the pre-school teachers using the
program began to integrate it into their daily activities planning Twice
daily scheduling seemed to be most useful, as each school center had
two sessions with 40 children in each.

There was great variety in utilization, and of course therefore, in
effectiveness on programming.

Teachers from varying backgrounds and experience and training approached
the notion of televised materials for pre-school use in a variety of ways.
UPO staff worked closely with the Director of the Pre-School Program in an
effort to maximize the benefits that were available through the series.

As the preliminary UPO Monitoring reports began to show, there were
so many variables in children, teaching style, phOical facilities, response,
etc., that each day brought new reactions and situations which were made
available to the WETA production staff as feed back for them to build into
future programming.

UPO continued to make children from the pre-schools available for
production, as one of the primary goals of the original project proposal
included a commitment to showing "disadvantaged" inner-city children in
positive relationships and roles to an audience of their peers. UPO
maintained this commitment in the face of apparent production difficulties
caused by the inexperience of the on-camera performer and the generally ',1r
difficult task of producing programs with young children in unstructured
and unrehearsed situations.
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The resolution of some of the problems attending the use of groups
of children was in the nature of a ptimpromibe.. The multiple goals
originally enunciated for the project may prove to be unrealistic in
terms of the limitations imposed by production, staffing and time.
However, UPO continues to strive for a maximum integration of children
into program content so that the positive model of familiar children
can be achieved for residents of the inner-city.

During this period, UPO produced, at the request of WETA,

several 30 minute teacher-parent programs.
0

This series of "Friday" programs, called "Teachers ROUNDABOUT,".
is designed to offer in-service training to teachers, aides, and other
staff, as well as provide information and guidance to the parents of

children in the pre-schools.

The first program in the series. which was taped on February 16, 1966

was designed to provide the audience with a global view of the
Community Action program with the emphasis on the relationship of the

pre-school, its staff, and parents to the poverty program.

The Director of Community Organization of the United Planning
Organization acted as moderator of the program. Staff members from
Neighborhood Development Centers, the head teacher of one of the
pre-schools and a neighborhood worker from a Center completed the panel.

One of the aims of this program was to help pre-school staffs see
the correction between their jobs in the pre-school, and the total
community action thrust of the poverty program.

An interesting by-product of this panel was the communication
which occurred among the participants, and the increased understanding
of each other's roles in the total fight against poverty on the local

scene.

The program itself was lively, informative, and far reaching in

scope, making it the most useful overview of a poverty program
activities that this writer has seen anywhere.

The second program in this United Planning Organization produced
series taped on March 9, 1966 was based on one of the United Planning
Organization component services, the Consumer Education Program.

The Director of this program served as moderator. The other
participants were consumer specialists from the Neighborhood Develop-
ment Centers, a pre-school teacher, and a mother of a pre-school child.
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Visuals were used to great advantage in this program, as two

comparison shopping baskets were filled with commonly-used house-

hold items and foods, showing economical methods of purchasing in

sizes, house brands of various products, deceptive packaging, etc.

Role playing was also utilized with great success as the panel

protrayed door-to-door high pressure sales tactics with low income

residents who were not able to, resist the "promises" of such

unscrupulous salesmen.

There were charts on credit buying, and discussion around the

special problems of low-income people in purchasing major equipment,

budgeting their limited resources,, and trying to get the most value

for the least money.

Special emphasis was given to problems of nutrition and clothes

buying for the pre-school child, and many suggestions were offered on

the availability of quality used clothing, advice in home sewing, etc.

Again, the participants enjoyed the opportunity to exchange ideas

and learn from one another how each fitted into the total community

effort.

One observation about these programs is their general applic-

ability to most urban settings. Though the specifics, names, places,

etc. apply to Washington, much can be generalized from the local

experience to the national, and as such, this "series within a

series" might be interesting and useful toOtherzoommunities.

A third program in the series, taped on March 23, 1966, related

to parent involvement in the pre-school program. The role of the

teacher, the parent, and the aides were discussed by a panel of

teachers, a parent education specialist, and a pre-school mother.

The emphasis was on the "special" nature of parent participation

in a low income community, the necessity for school staff to reach out

to parents to involve them in participation which may not be familiar

to them, and, interestingly, the resource that low-income parents

can provide to teachers, if only the teacher is sensitive to what such

parents have to offer.

The pre - school in an inner city neighborhood serves a somewhat

special role for its pupils and their parents, and the teacher must

be especially aware of means to involve the parents in meaningful

activity. She also serves as an educator of adults as well as

children and must be attuned to this "new" role as well.



j

In February, UPO called a meeting of head teachers and teachers

in the pre-schools to try to work out any problems that may have

arisen during the early months of programming. There had been some

misunderstanding of the role of the program monitors which was .

cleared up at this session. A general discussion Of program. content

and how it can be more effectively related to classroom activities

was helpful to the participants.

A theme which has become apparent as time goes on is the vast

degree of variation in utilization and response from school to school,.

and teacher to teacher. It is also increasingly clear that the

total impact of this series will be in no small measure determined

by how theindividual teacher in her classroom perceives its . .

importance, and thus exploits its opportunities, or remains relatively

uninvolved and passive in utilization.
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Letters & at Sheet to Pre-Schoola,
Day Care. Centers,. Church-Spousored

Nurseries,. etc.



Dear

The enclosed Fact Sheet describes what( we think will be a 'very

exciting innovation in the education of young children.

The combined resources of the United Planning Organization and Ch.

26 /WETA have been brought together to design and Create this series

which is aimed specifically at three and four year olds who come from

so- called "disadvantaged" backgrounds. The series willat the same
time, be entirely appropriate and interesting to children from all

economic and social groups.

This demonstration project will be directed at children in class-

rooms, day care centers, church nursery schools or any group of pre.

schoolers who are gathered together for purposes of enriching and

broadening their lives.

There will be a teacher's guide to accompany the series to help

teachers and parents alike to utilize the telecast materials most

effectively.

In addition, one-half hour program a week will serve as in-service

teacher training for those who work in inner city pre-schools. The

programs will present authorities in child development, urban sociology,

pediatrics, child psychiatry and other relevant fields to enable those

actually working with children in pre-school settings to strengthen their

skills and deepen their understandings of the urban pre-school child.

There will also be previews of the following week's programming so

that teachers and parents alike can assemble materials similar to those

used on the programs. This will encourage utilization of the programs
in the classroom and thus reinforce the content for the children'.

,
One of the itiajfir aims of this series is to involve the child viewer

actively in what happens on the television screen. This may mean he

will want to use materials which are demonstrated such as clay, finger

paints, puppets, etc. or he may be moved to dance or sing or role play

as a result of what he has experienced on television. In any case, the

teacher will want to be prepared with appropriate materials so that:the

impact of the television experience can be fully exploited in the after-

viewing period.

These factors, plus the introduction of large numbers of children who

come from the Cardozo Area and other inner city neighborhoods as actual

participants on the telecasts, will bring new concepts of self-image to

the children viewing the series.
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The major on-camera perform/1r, Mr. Milton Rooks, who will serve in a

father-uncle-friend role, will also bring a quality of sympathy and steady

support to the viewers. Thto ie, in distinct contrast to the often frantic
desire to pleas. and entertain so frequently seen on most children's tele-

vision programs.

The series will be shown over WETA-TV/ Ch, 26 twice daily morning and

afternoon, four days a week for fifteen minutes. The fifth day's program,
for, teachers and parents, will be shown two times, for 0nel...1%41f:hour, eabh.

We hope this brief outline will Interest your organization in partici-

pating in this unique experiment .in .pre- school education.

I would be pleased to provide you.with any further information you

desire.

DDS/dl

Enclosure

14;2

Sincerely yours,

Diane D. Blomberg
Project Director, UPO



A Television Series for Preschool Children

produced by
WETA - TV

Washington, D.C.

in cooperation with
THE. UNITED PLANNING ORGANIZATION

AND
THE PUBLIC SCHOOLS OF THE. DISTRICT .OF COLUNNU

WHAT IT IS

"Roundabout" is a unique videotape television series of 104,fifteen-minute

programs develOped especially for viewing by three-to-five year old children

living in the inner city. The programs are 'Aimed for preschool classroom

viewing as well as for individu4 viewing in the home.

PROGRAM CONTENT

Programs are designed to sharpen the, focus on educational stimuli within

the children's envitidndenttand to broaden their contacts with the 'wider

world. They bring to the youngsters a large variety of experiences, a

wide range of ideas and information, and an extensive contact With resource

persons having relevance to them and their lives, with qpecial emphasis

upon experiences that are difficult or impossible to provide in the class-

room ft at home. Language and concept development are an integral part

of all of the programs in the series.

The series focuses primarily on:

... SCIENCE AND MATHEMATICAL CONCEPTS - stimulating hildren's cutAosity

about, and awareness of, their environment.

... CREATIVE EXPRESSION 7 encouraging expression through the creative

arts such as music, dance, drama, puppetry, stories and graphic arts.

... A WIDER WORLD - expanding children's horizons through filmed field

trips to places in the city and the country seldom seen, such as

water fronts, construction sights, community establishments and

cultural centers, as Well as visits on location with a wide range

of people in various jobs - to underscore attitudes of appreciation

and respect for them.

... THE CHILD - candid cinematography of children in various situations Gf

expressive behavior and interpersonal relations.

..

.



One unique feature is the on-camera sustaining character of "Jim Jeffers,"

a young father-uncle type who is interested in young children, who enjoys

sharing ideas and events with them, and who represents a model in their

own neighborhood setting. atiAblw .
who plays "Jim Jeffers," is a

graduate of Howard University with considerable experience in working with

families in center city communities.

FOR TEACHERS

A concurrent series of 26 half-hour programs, "Teacher's Roundabout," guides

teachers, assistants, and aides of preschools in the effective use of the

television programs, It also provides in-service training for those work-

ing primarily with children and their families in metropolitan poverty

areas.

SCOPE OF PROJECT

Entitled "A National Demonstration Project Utilizing Televised Materials for

the Formal Education of Culturally Disadvantaged Preschool Children," the

project will attempt to%determine and demonstrate the effective uses of educa-

tional television for three -to, -five year old children attending a regular public

preschool in low-income urban centers. Specially produced programs will be

telecast twice daily, four days weekly, on WETA-TV, and will be viewed

by the children in their preschool rooms.

The effects of introducing television into the classroom for children of this

age will be evaluated by the United Planning Organization, and measures of

change in both children and teachers will be noted. Constant feedback from

the evaluation team will provide useful information in the construction of

future programs. In addition, there will be a descriptive analysis of the

data gathered over the life of the series for longErange evaluation of the

television medium, the materials utilized and the success in reaching

stated goals.

The project is conducted pursuant to contracts between WETA-TV and the United

Planning Organization with the, U.S. Department of Health, Education and Wel-

fare, Office of Education, Division of Elementary-Secondary Research, under

the provisions of Title VII-B of the National Defense Education Act. This

project provides for the eventual distribution of videotape programs to

other noncommercial educational television stations.

COOPERATING ORGANIZATIONS

The United Planning Organization is the official agency designated to coordi-

nate the War on Poverty in the Metropolitan Washingtoh area. In keeping with

its charge to design and operate programs, specifically geared to serve the

needs of the inner-city population, UPO has developed, together with WETA-TV,

the plans and programming for "ROUNDABOUT." UPO brings a distinctive

approach, based on available knowledge in the fields of sociology, urban

problems, and the culture of poverty, to the preschool aeries. Some of the

educational remedies for problems of poverty will be explored through this

experimental program.
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The Public Schools of the District of Columbia, Model School Division,
The Model School Division of the Public Schools was brought into existence
to single out and soli the special educational problems of a center-city
area. It includes unique public preschool centers, operated jointly, by
the Division and the United Planning Organization. These schools provlke the
primary target audience for the television prograiiiik

WETA-TV. Channel 26 is the noncommercial educational television station
serving the greater Washington, D.C. community with public affairs, cultural
entertainment, adult educational and in-school instrutional television
programming. WETA-TV is the program producing and telecasting agency4 olicr,.
this project.

PROJECT STAFF

for WETA-TV 2600 4th Street, N.W. Washington,D.C. 20001
Executive Producer - Robert D. Sulith
Producer and Project Director - Dr. Rose Mukerji
Television Teacher - Milton'Rooks
Television Director - M. Ray Williams
Production Assistant - David 0. Olson

for United Planning Organization 1100 Vermont Avenue, N.W. Washington, D.C.
Project Director - Diane D. Sternberg
Research and Evaluation Director - Donald Henderson

far Model School Division, Public School4 of the District of Columbia
Asst. Superintendent - Norman Nickens
Preschool Director - Audrey Gibson

CONSULTANTS

Dr. Lester Beck, Portland State College, Portland, Oregon
Dr. Susan Gray, George Peabody College, Nashville, Tennessee
Dr. James L. Hymes, University of Maryland, College Park, Maryland
Dr. Kenneth Wann, Teachers College, Columbia University, New York, N.Y.
Dr. Evangeline Howlette Ward, Temple University, Philadelph4, Pa.
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January 4, 1966

MEMORANDUM

Td: Nursery Schools, Day Care Centers, Institutions, Etc.

FROM: Diane D. Sternberg - UPC).

RE: "Roundabout" Pre-school TV Series

This is to inform you of the starting dates of "Roundabout"

and to acquaint you with the Teachers' Guides which will be avail-

able by request from Ch. 26/WETA, 2600 - 4th St., N.W. Washington, D.C.

The Series will begin with a Teachers "Roundabout" on Fridays

January 10 at 2:30 and 3:30 P.1N., and each Friday thereafter at the

:) two times.

"Roundabout" for children will be shown starting Monday,

January 10, at 9:30 A.M. and 2:45 P.M., daily, four days a week.

You will .note that each program will be shown two times a day

to accommodate morning and afternoon sessions of your schools, centers,

etc. In addition, please note that each program will.be shown on two

successive days to assure maximum utilization, and to permit those

schools and institutions which have classes too large for all children

to view at one set to divide the classes for more comfortable viewing.

In this manner, over a two day period, all children in a center

will have had the opportunity to participate in the program.

We look forward to hearing from you, and hope we can be of

service to you in the utilization of this innovative series.


