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BECAUSE OF LIMITATIONS DURING THE ACTUAL STUDY, THIS
PROJECT WAS DELIMITED TO THE STUDY OF THE EFFECTIVENESS OF
USING MATERIALS ADAFTED FROM STRUCTURAL AND GENERATIVE
GRAMMARS UFON THE ABILITY OF SEVENTH-GRADE STUDENTS TO WRITE
MORE MATURE COMPOSITIONS. FORTY-THREE STUDENTS WERE GIVEN
EXPERIMENTAL LINGUISTICALLY-ORIENTED MATERIALS DESIGNED TO
TEACH THEM TO ANALYZE ENGLISH SENTENCES SY A STRUCTURAL
GRAMMAR AFFROACH AND TO CRE TE AND COMBINE NEW SENTENCES BY A
GENERATIVE-TRANSFORMATIONAL AFFROACH. FIFTY STUDENTS IN THE
CONTROL GROUF WERE GIVEN TRADITIONAL ENGLISH GRAMMAR
INSTRUCTION. AS FRE- AND POST-TESTS OF WRITING MATURITY, ALL
STUDENTS 7YOOK THE SEQUENTIAL TESTS OF EDUCATIONAL FROGRESS
{STEP) WRITING TEST AND WROTE SAMPLE COMFOSITIONS WHICH WERE
APPRAISED BY EMFLOYING THE T-UNIT LENGTH. THE RESULTS

. INDICATED THAT BOTH GROUFS MADE SIGNIFICANT GAINS in
ACHIEVEMENT DURING THE STUDY AND THAT, ALTHOUGH THE
LINGLISTIC GROUP MADE SIGNIFICANTLY HIGHER SCORES ON THE
POST-TEST, THE DIFFERENCES IN THE GAIN BETWEEN THE
EXPERIMENTAL AND CONTROL GROUFS WAS NOT STATISTICALLY
SIGNIFICANT. THEREFORE, NO SIGNIFICANT DIFFERENCE IN STUDENT
ABILITY TO WRITE COMPOSITIONS WAS SEEN BETWEEN STUDENTS WHO
HAD HATERIALS BASED UPCN STRUCTURAL AND GENCRATIVE GRAMMARS
AND STUDZNTS WHO HAD TRADITIONAL LATINATE GRAMMAR
INSTRUCTION. IT 1S FELT, HOWEVER, THAT ANOTHER STUDY, WITH
THE SAME THEORETICAL BASIS AND WITH MORE CAREFUL CONTROL OF
SOME FACTORS; WOULD SHOW A SIGNIFICANT FOSITIVE CORRELATION.
(AN APPENDIX CONTAINS THE INSTRUCTIONAL MATERIAL AND
EXERCISES GIVEN TO STUDENTS IN THE EXFERIMENTAL
LINGUISTICALLY-ORIENTED GROUF.) (AUTHOR/DL)
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1. INTRODUCTION

Background

The relation of the study of English grammar and its effect
upon the ability of students +o write more mature compositions --
by whatever criteria -- is at once one of the most important and
yet one of the most elusive questions that the public school
teacher of English must face. With the increased attention paid
to the new descriptions of English grammar made by linguists, the
hypothesis has been advanced that perhaps there is tentative
evidence to support a program of writing for students in which
they study English grammars that are based upon the most accurate
research available and which describe English realistically and
accurately. There is a stated need for the most recent and
accepted research in linguistins to be transleted into practice
in the publie school clessrooms; the problem of the relationship
between achievement in writing ability and study of modern
grammars of English is one which deserves close attention.

The editors of the Haorvard Educational Review, Spring, 196k,
an issue devoted entirely to Language and Learning, stated:

If a theme rervades the Issue, it is criticism of the
current teaching of a first language at all academic
levels. That almost every one of our contributors
comments upon this inadequocy suggests that university
specialists in many discrete disciplines are eager for

nev insights 1?to larguage to be translated into class-
room practice.(10)

In 1962 H. A. Gleason quite unequivocally maintuined that "The

point of contact between composition and literature lies within
language, broadly conceived."{7) For Gleason, students should be
trained to understand English in terms of syntactic patterns.

This of course should not be begun in Freshman English,

nor for that matter in high school. Junior high school
students can do very well at it. They can work out
inductively the basic principles of English grammer and
they can carry this far beyond what is set forth in the
school textbooks. We desperately need some thorough
explanation of the abilities of school children in thie
field. I suspect that we will be astounded at the depths
to which they can penetrate in language analysis as well.(7)

In 1964, Gleason wrote thet the study of English grammar by
linguistic approuches "has a relevance in the study of literature

and composition simply because it deals in a systematic way with the
same basic stuff which they use as their medium. It is the central




component in a comprehensive English curriculum."(6) For Gleason,
what is required in composition instruction is an appreciation of
"artful patterning,” a developing in the student of the ability to
make choices of sentence patterns effectively. Gleason concludes

by observing that a total change in the method of presenting language
is needed, that students should be introduced to techniques by which
grammatical formulations are arrived at. This would most effectively
be accomplished by inductive teaching, by leading the students to
discover princlples by themselves.

c 2 &N =3

Martin Joos, relating the study of modern grammars to the
teaching of writing, recommended that teachers should lead students
to learn how to write by encouraging them to experiment with gram-
matical and derivational transformations until they hit upon those
patterns which are satisfying tc them. The suggested method would
involve continual experimentation in the creation of varied sentence
patterns with encouragement and little criticism by the teacher that
would inhibit this creation.(12)
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Sowe linguists, on the other hand, state that the study of
modern English grammars, by whatever method, will not help studants
to write more mature compositions. For Paul Roberts, linguistic
study provides a teachable and pertinent subject matter for the
teacher, and it is interesting for the students. Linguistics,
states Roberts, will not lead to i?provement in writing or sentence
sense for those who don't have it.(16) Linguistics, furthermore,
has no cure for the problems of the composition class, writes
Roverts; what it does have to offer for depari-ents of English is
a subject matter.(l5) In sgreement with this point of view is
Robert B. Izes, who believes that the major importance of gram-
matical studies is in the area of behavioral scienceg and not in
"supposed applications to the pedagogy of rhetoric."(13)

It may be true that there 1s no or little correlation between
a student's knowledge of traditional grammatical descriptions of
the English language and his ability to write. The very point,
however, may be that the students have been exposed to Latinate
grammar, which -- it is generally agreed by most linguists -- does
not accurately describe the English language as it is spoken and
written by native speakers of the language. As Sumner Ives has
pointed out, the studies that establish the lack of correlation
between a knowledge of traditional grammar and of an ability to
write effective English sentences may not be valid precisely
because traditional grammar has been taught, ?nd this grammar does
— not accurately describe the English anguage.(ll)
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The Problem

The original aim of the exploratory study was to determine the
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; effectiveness of English language instruction using structural and
generative grammar approaches and its relation %o student writing
and understanding ¢f poetry and short fiction at the seventh- and
eighth-grade levels. Because of limitations in assimilation of the
experimental materials by the teacher and by students, the problem
vas delimited to include only the relationship between modern grammar
study and writing improvement; also the experimental materials were
used during the actual study with only seventh-grade students, not
with seventh- and eighth-grade atudents.

T e

ol

The immediate significance of the exploratory study was to
ascertain whether a knowledge of the Euglish languege through a
study of structural and generative graamars would improve student
] writing. The further significance of the study was to determine the
feasibility of applying the principles and procedures -- modified
for grade and ability levels -- at the kindergarten through six
grade levels. Eventually, it was anticipated that a fully-articulated
program of language instruction and writing could be developed for
grades kindergarten through twelve.
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The general hypothesis was that students who are taught to
analyze their own spoken and written sentences and sentences of
representative professional writers by a structural grammar approach
and who are encouraged to create a variety of sentences by a gener-
ative grammar approach will write more mature compositions.

The following null hypotheses were to be tested as appropriate
guides leading to the identification of differences between the two
groups.

1. There is no significant difference in student ability

to write compositions as a result of the method in
which they received instruction in English grammar.

2. There is no significant difference ir student ability
in reading comprehiension as a result of the method
in which they received instruction in basic grammar.

Because of limitations during the actual study, the null hypoth-
esis number one only was tested.

Originally, the following specific areas and obJjectives were to
be covered in the eiperimental trestments

English Grammar

1. To provide the students with an understanding of the process
of analyzing English sentences by a structural grammar approach.

3
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2. To provide tlLo students with an understanding of the process
of generating a variety of English sentences from a basic body of
kernel sentences.

3. To encourage the students to create many "generated" sentences
with a variety of modifying structures such as prepositional phrases,
dependent clauses, and verbsl phrases.

4, To give the students many opportunities to analyze their own
sentence patterns and those of representative writers from the com-
plementary points of view of structural and generative grammatical
approaches. Because of limitations, the students were not able to
analyze sentence patterns of professional writers in a systematic
fashion.

Writing

To encourage wide =nd constant experimentation on the part of
students in creating varied English sentence patterns. The emphasis
was on analyzing and creating sentence patterns as a means to under-
standing and employing the language better.

Literature

To provide the student with opportunities to analyze poetry and
short fiction from a linguistic approach. Because of limitations,
very little of this type of analysis was accomplished.

Related Research

Althouzh some linguists such as Roberts and Lees state that a
study of English grammars by a linguistic approach will not help
gsecondary school students to become better writers, by whatever
criteria, there are a few research reports that provide at least
tentative evidence to the contrary.

As early as 1959, Donald R. Bateman reported that eighth-grade
students who were given grammar materials based primarily upon
structural linguistics over a three-quarter period wrote sentences
that were more heavily modified and richer in detail, longer, and
more cerefully interrelated than were sentencea previous tc this
instruction.(L)

Another report of research conducted by Frank T. Zidonis found
that eighth- and ninth-grade students wrote significantly more well-
formed sentences after instruction in.selected aspects of generative
graumar . 18) Tme reason for this concluded Zidonis was thats

With the advent of generative grammar, which in essence
represents the psychologicel process of producing sentences,

4




a logical approach to the study of composition has become
7 available. For it is the goal of generative grammar te
4j specify by ordered rules the well-formed, and only the
well-forrmed sentences, of English.(la)

The key to the effectiveness of generative grammar and its
relation to writing and to literature would appear to be in its

. accuracy for describing the very process whereby language is learned
by an individuali. This thesis is supported by a study of the develop-

el ment of English syntax in children betwe?n ejghteen and thirty-six
months of age mede by Brown and Bellugi. 2) The researchers found

8 that imitation by children of their mothers' speech patterns was

4 one method of language development; another was the expansion of the
childrens' patterns by the mothers. A third and very complex method

—~ was that of generating new patterns and of progressiveiy differen-

: tiating among syntaxtic classes. By such a process, children seemed

~ to gain an increased knowledge of the possibilities of their languege,

and 1% seems reascnable to infer that such a process lies at the
s heart of communication.

Finally, W. Kellogg Hunt, in his analysis of the writing of

: average students at the fourth, eighth and twelfth grades, found

:} vhat, almost without exception, the structures used by twelfth
graders were also used by fourth graders as well; many of the

,] structures, however, were used with significantly more frequency by

older students.{9) For Hunt, "The sentence-combining part of
transformational grammer offers an especially promising approach
for writing development studies."(9) Continues Hunt ia the section

[} of the report on "Implications for the Curriculum":

' This study suggests a kind of sentence-building program
(7 that probably has never been produced. Such a program
L would deal with sentence-combining transformations.

Obviously such a study should come after the constituent

structure section of a course in transformational grammar.
The student should be exrercised in the process of combin-
ing kernel sentences into more complicated sentences. He

could also be given complicated sentences to break down
into kernel sentences . . o .

) {3

Whether the sentence-combining process should be taught
at all is not self-evident. If skill in that process is
‘the most important factor in sentence maturity, then a

teacher 1s certainly tempted to try to force the growth.

But forced growth is not always firm growth. It may be
that the older student's ability to write longer T-units,
incorporating a larger number of kernel sentences, comes
only as a result of years of physiological and experiential
maturing. It may only come with the development of all

)
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thought processes. In that event, attempts to force
growth will not succeed. Nonetheless, the experiment
should be made.(9)

This present report relates the results of one such experiment.

Summagz

One of the most important problems that faces the public school
teacher 1s the question of the relationship between the instruction
which students receive in grammar and its effect upon their ability
to write better compositions, by whatever criteria. Although many
linguists and teachers who work in applied linguistics state that
modern English grammars will not affect any student's ability to
write better, a few scholars maintain that a program in which students
receive information about the English language based upon the most
accurate information available from modern linguistic science will
produce a wmarked effect upon the students' writing production with
relation to selected criteria. This particular study was conducted
to determine the effectiveness of English language instruction,
using materials adapted from structural and generative grammears,
upon the ability of students to write more mature compositions. The
study was originally intended to test the relationship between such
language instruction and the students' ability to understand poetry
and short fiction; but because of limitations during the actual
study, the problem was delimited to include only the relationship
between modern grammar study and student writing improvement. The
actual study was also limited to seventh-grade students only, nct
seventh- and eighth-grade students. The general significance of the
study would be to ascertain whether or not a study of modern English
grammars would lead to improved student writing. The further signif-
icance of such a study would be to determine the feasibility of
applying the principles and procedures in a fully-articulate: program

of language instruction for grades kindergarten through twelve in
the public school.




2. EXPERIMENTAL DESIGN

Selection and Preparation of Materials

The original objective of the experimental materials was to
provide the student with an understanding of how to analyze English
sentences by a structural grammer approech and of how to create and
combine new sentences by a generative-transformational approach.

It was hoped that the students, as a result of this instruction,
would write longer, more mature sentences and would understand
better the structure of poetry and short fiction. A general outline
of the original plan for instruction of the experimental group 1s

as Tollows:

LRGN YRS L b RS R 2o A TRy Ry Ay et ELRA ks okt
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1. Introduction to the linguistics approach

VAR T R

2. Structural grammar
Analyzing of basic patterns
"Attention to means of modification
Analyzing of varied patterns

3. Generative grammar
Kernel sentences
Transformations
Creating varied sentence patterns

b, Writing
Use of varied sentence patterns
Use of various kinds and levels of modification
. Use of concepts and concrete details

5. Reading poetry and short fiction
Analyzing patterns of language
Concentrating on style as choice of patterns

Because of the limitations of time and of the ability of the
teacher to assimilate the materials and of the students to comprehend
the new materials, the "Use of concepts and concrete details” from
the writing section and the complete unit on "Reading poetry and
short fiction" were not covered during the actual experimental period.

Since there vas & paucity of linguistic materials available for
use, especially at the junlor high school level. the Director adapted
materials from several sources and wrote lessons with exercises
appropriate for Junior high school students. The books which were
the primary sources for the especially prepared materials were Fries'
The Structure of Englishi5), Robewts' English Sentences(1l),
Whitehall™s Structural Essentials of qu%Ish(l?), the article,
“Structured Structuralism: Composition and Modern Linguistics" by
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Michael Grady(B) which reports the results of materials used in the
classroom based upon an apprcach to rhetoric developed by Francis
Christensen. (3,4)

A short outline of the lessons prepared by the Director and a
deseription of their content foliows. The complete lessons are to
be found as Appendix A of the report.

JUNIOR HIGH SCHOOL LINGUISTICS MATERIALS

Junior High School Linguistics Materizls

LESSON TITLE

ONEs WHAT IS GRAMMAR?
Grammar is defined as building sentences which would be
used by native speskers of English. Nonsense sentences
can be grammatical.

Exercise: identifying grammatical and ungrammatical groups
of words.

TWO: GRAMMAR AND USAGE
Three "levels" of English are established: 1. formal 2.
illiterate 3. ungrammatical.

Exercise: identifying the three'levels" of English.

THREES FORM CLASS WORDS
Tour ways of identifying form class words are established:
1. inflection 2. derivational affixes 3. word order k.
siress. Analysis of nonsense sentences introduced as a
means of identifying form class words.

Exercises: changing form class words to different classes
in sentences, changing form class words by changing
stress, and identifying form class words in nonsense
sentences.

FOUR: FORM CLASS WORDS: NOUNS
Identifying nouns by substituting words in noun "slots"
of minimum free utterances; identifying nouns by in-
Tlection, affixes,word order, and stress.

Exercises: substituting words in noun slots in sentences,
changing nouns in sentences by inflection, and changing
designated words in sentences to nouns.

FIVE

FORM CLASS WORDS: VERBS
Identifying verbs by substituting words in verb “slots"

8
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SIX:

SEVEN:

BIGHT:

TEN

in sentences; identifying verbs by inflection, affixes,
word order, and stress.

Exercises: substituting words in verb slots in sentences
and changing designated words in sentences to verbs.

FORM CLASS WORDS: ADJECTIVES

Identifying adjectives by substituting words in adjective
"slots" in sentences; determiners, comparison of adjectives;
characteristic derivational suffixes of adjectives.

Exerc! ses: substituting words in adjective slots in sen-
tences, changing isolated words to adjectives by changing
derivational suffixes, and changing designated words in
sentences to adjectives by changing derivational suffixes.

FORM CLASS WORDS: ADVERBS

Identifying adverbs by substituting words in adverb
"slots" in sentences; identifying adverbs by inflection,
suffixes, word order, and stress; adverbs and prepositions.

Exercises: substituting words in adverb slots in sentences;
changing isolated words to adverbs by changing derivational
suffixes, and changing designated words in sentences to
adjectives by changing derivational suffixes.

STRUCTURE WORDS

Identification of major structure words: 1. determiners
2. auxiliaries 3. intensifiers 4. coordinators 5. sub-
ordinators 6. prepositions 7. interrogators 8. mis-
cellaneous structure words.

Exercises substituting words in structure word slots in
sentences.

THE SENTENCE: SUBJECT

Basic relationship between subject and predicate; normal
sentence order of subject and predicate; use of nouns,
determiners, and pronouns in the sub ject.

Exercises: substituting countable, non-countable, animate,
and proper nouns in subject slots in sentences; changing
inverted sentences to normal order; and identifying nouns,
determiners, and pronouns in the subJject position in
sentences.

THE SENTENCE: PREDICATE -
Use of auxiliaries to qualify verbal meaning; types of
verbs; principal parts of verbs;
Pattern tne: (D) N V (Adverb)
The girls sing happily.

9




ELEVEN:

TWELVE

THIRTEEN

FOURTEEN:

FIFTEEN:

Exercises: identifying basic verbs from complex verb
forms in sentences; f£illing in principal parts of verbs;
writing sample Pattern One sentences.

SENTENCE PATTERNS ONE AND TWO

Sentence Pattern One: (D) N  V (Adverb)
The dogs growl ferociously.
Sentence Pattern ™wo: (D) K  V Adj.

The rose siells sweet.
Ambiguity in sentences, e.g. She locked fast.

Exercises: explaining ambiguous sentences; identifying
Pattern One and Two Sentences; creating original Pattern
One and Two Sentences.

SENTENCE PATTERNS THREE AND FOUR ,
Sentence Pattern Three: (D) N1 V (D) N2
My aunt abhors those dogs.

Sentence Pattern Four: (D) N v (p) ¥3 (D)
Our secretary gave the class the
N2
minutes.

Exercises: identifying and creating Pattern Three and Four
Sentences.

SENTENCE PATTERNS FIVE, SIX, AND SEVEN
Sentence Pattern Five: (D) N be Adverd
The girl is here.
Sentence Pattern Six: (D) N be AdJ.
The rcses were lovely.
Sentence Pattern Seven: (D) N1 be (D) N2
The umpire is my uncle.

Exercises: identifying and creating Pattern Five, Six,
and Seven Sentences.

KERNEL SENTENCES AND TRANSFORMATIONS
Explanation of kernel sentences and transformed sentences
and rules for the passive transformations.

Exercises: changing simple sentences to passive trans-
formations and breaking down complex sentences into basic
sentence patterns.

EXPANSION BY MODIFICATION: ADJECTIVES AND ADVERBS
How single word adjectives are derived from basic sentence
patterns; nouns and verbs as adjectives.

10

S s & e g A T N T T Lo L R R T




Exercises: deriving single word adjectives and adverbs
from basic sentence patterns; using adjectives and adverbs
to expand sentences.

EXPANSION BY AUXILIARY OR HELPING VERBS
Using modals and auxiliaries to expand verb forms for
qualified meaning.

Exercises: creating originel sentences with expanded verb
forms according to prescribed patterns; changing complex
verb patterns to simple forms; and writing new sentences
using many types of auxiliaries.

EXPANSION BY PREPOSITIONAL PHRASES

Prepositions of location, direction, and association;
deriving prepositional phrases from basic sentence
patterns.

Exercises: identifying prepositional phrases in sentences;
writing new sentences using prepositional phrases; chang-
ing complex prepositions to simple prepositions in sen-
tences.,

EIGHTEEN: EXPANSION BY RELATIVE AND SURORDINATE INCLUDED PATTERNS
How relative and subordinate clauses are formed by
sentence-combining transformations.

Exercises: identifying relative and subordinate included
patterns; producing relative and subordinate included
patterns by sentence-combining transformations; and
writing new sentences using relative and subordinate in-
cluded patterns.

NINETEEN: EXPANSION BY JINCLUDED VERBAL PATTERNS
How participles, infinitives, and gerunds are “ormed by
sentence-producing transformations.

Exercises: identifying included verbal patterns; producing
verbal included patterns in sentence-combining trans-
formations; and writing new sentences using verbal
included patternus.

Sources of Data

Originally the experimental materials were to be used with two
existing seventh- and eighth-grade classes in two different junior
high schools. Because of changes in personnel. both the experimental
and control classes were taught by one teacher at the Barker Central
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Schocl, Barker, New York. Two existing seventh-grade classes were
given the experimental muterials and two other existing seventh-
grade classes were given traditional Iatinate grammar and language
instruction. One teacher taugi.t both the linguistic and control
groups. The seventh grade level was chosen because it usually
represents a transition period in language instruction when students
usually receive a heavy dose of traditional grammar and mechanics.

Field-Testing the Linguistic Materials

The linguistic materials were initially field-tested by the
Director and Associate Researcher with two seventh-grade and two
eighth-grade classes of the State University College Demonstration
School at Brockport, New York during the spring of 1965. Many of
the concepts seem to have been assimilated and understood by the
students; however, all of the units were revised and re-written
during the summer of 1965 and throughout the academic year 1955-66.

Assigning the Students

The linguistic materials were used with two seventh-grade
classes of the Barker Central School, and the control groups were
comprised of two seventh-grade groups at the Barker Central School.
Both experimental and control classes were taught by the same teacher;
therefore the differences between training, experience, and person-
ality of two teachers was eliminated.

Administration of the Study

The study lasted from October, 1965 to June, 1966. Ninety-three
students were involved in the study with forty-three students working
with the linguistic materials and fifty students working with the
control materials.

Prior to the use of the linguistic materials, all of the students
were given the STEP Writing Test, 3A, as a pre-test. Also, & writing
sample from all of the students was gathered. For the writing
sample, the teacher wrote a topic sentence on the chalk board, such
as one of the following:

1. The wind is blowing the leaves from the trees, and
boys and girls walk along the streets, their shoulders
hunched against the coid.

2. The snow seems almost gone; perhaps spring is on its
way.

12
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3. The %rees are covered with fresh, new leaves, and the
sun is hot once again.

The teacher then asked for evidence from the students which
added to the description and wrote the sample details on the chalk
board.

These directions were giver to the students:

Using the topic sentence, write a paragraph on the
composition paper provided. Make the paper as inter-
esting as possible, using as many different kinds of
sentences as you can. You have the rest of the period
in which to complete your composition.

The students were ailowed to finish the compositions, making
only those corrections and revisions which could be completed within
the class period.

The teacher was sent several copies of the linguistic units and
multiple copies of the exercises for use by all the students. Usually
there were two lessons for each week during the original time ;gchedule;
however, the teacher found that & much longer time was needed for hexr
to assimilate the materials, to present the new ideas to the students,
and for the students to assimilate the new materials through the use
of the exercise materials. The new ideas for each lesson were
introduced by the teacher; the exercises, for the most part, were
done in the classroom itself with explanations and suggestions given
freely by the teacher.

The control groups were given traditional language instruction
appropriate for the seventh-grade in parts of speech, traditional
Latinate grammer, and usage. Writing assignments were given period-
ically to both the linguistic and control groups. Appropriate units
in literature were also assigned throughout the school year so that
& too heavy dosage of English grammar would not be given.

At the end of the experimental period, all of the students
were given the STEP Writing Test, 3B, as a post-test. Also, a
writing sample was gathered from all of the students. The same
procedure was used for gathering the post-writing sample as was
used for gathering the pre-writing semple. The teacher wrote &
topic sentence on the board, asked for sample details from the
students, wrote some of these details on the chalk board, and the
students wrote a composition, using the suggested topic sentence, in
the classroom during the allotted class period.

13
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Treatment of the Data

The t test for the comparison of mean and standard leviations
of the standardized test scores and of the mean length of the T-
units for the pre~ and post-writing samples was chosen as the
appropriate statistical treatment. The two groups represented
intact classes previously assigned in s public junior high school.
In terms of the STEP Writing Test, 3A, the linguistic group was
significantly higher in achievement at the beginning of the study
than the control group. In terms of the mean length of T-units,
however, there was no significent difference between the twc groups
at the beginning of the study.

Goed e

A fuller discussion is appropriate at this time for describing
the treatment of the data of the writing samples. An originsl aim
of the study was to determine whether or not students wrote more
mature compositions, from the standpoint of more complex sentences,
after instruction in principles of structural and generative grammsr
than did students who were given instruction in traditionsl Istinate
grammar. As W. Kellogg Hunt points out in his recent study(9),
traditional analyses of language development studies have used
sentence length, clause length, subordination ratio, and kinds of
subordination clauses as criteria for messuring growth in writing
maturity.

Some young students, however, write long groups of words
connected by many "and's" and "but's"; such a group of words might
contain a great number of words, but the words would not necessarily
represent a "good" or "mature' -sentence in any sense of the word.

For instance, here is an example of one of the pre-writing
samples gathered for the present study.

Autumn

The bright red and yellow leaves fall, the mornings
grow cold/ and the scent of autumn fills the air. (Topic
Sentence)/ 1(And) it reminds me of hunting and fishiag.
2When all the ducks and geeses come back and the fish

- begins to jump. 3(And) when I go out in the flieds with
my gun, and see very many kinds of deer and the pretty

™~ trees and leaves, it alw ys makes me think of autuun.

;J h(And) when I go fishing in the streams I hope to catch

a fish. D5(And) when you look carefully you miy see two

*uitles, an% it looks as if they are thinking of a place
D 50 sleep. ©(And) then the air became colder and the

vater becomes colder, then you no that winter is on its
vay, then 8ll of a sudden thing begin to turn while, but

L 1k
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some day autumn will be back. T7(And) the leaves and
rees will be a bright color red and yellow.

If we exclude the topic sentences, do not count the "and's" and
"put's" at the beginning of groups of words, and consider a sentence
as a group of words between a capitel letter and a period (as had
been done with previous studies which considered the length of
seatences as the criterion for evaluating student writing), then we
find that this student has written seven "sentences" with an average
number of 15.1k words per sentence. Without an explanation, we would
find the number of words per sentence quite impressive for a seventh
grader; his composition, though, must be examined more carefully.
"Sentence" six, for instance, is composed of 36 words; however, the
words are joined in the following fashion: two independent clauses
joined by an "and"; an independent clause tacked on with & comma -
{a run-on sentence, in popular terminology); and another independent
clause tacked on with a comma and joined by a final independent
clause connected by the coordinate conjunction, "but." This hardly
seems to be mature writing.

If we follow W. Kellogg Hunt's directions for identifying what
he calls the T-unit, we have a much more realistic appraisal of the
writing.

The investigation could then cut up this connected dis-~
course into the shortest segments which it would be
grammatically allowable to write with a capital letter
at one end and a period or question mark at the other,
leaving no fragment as residue. Each segment would
contain one main clause, which might or might not have
a noun clause or adjective clause embedded within it.
Any adverbial clause would have to be attached to a
preceding or following main clause. Two main clauses
would become segments. These cuts between segments
would fall exactly where an over-zealous grammarian would
put nericds if he were puttin% in as many as possible,
respecting grammar not style.(9)

Following these directions, then, the preceding composition
would be broken up into the following T-units:
Autumn
The bright red and yellow leaves fall, the mornings
grow cold/ and the scent of autumn fills the air. (Topic
Sentence)/ 1(And) it reminds me of hunting and fishing.

15




When all the ducks and geeses come back and the fish
begins to jump/ 2(And) when I go out in the flieds
with my gun, and see very many kinds of deer and %he
pretty trees and leaves, it always makes me think of
autumn./ 3(And) when I go fishing in the streams I
hope to catch a fish/ 4(And) when you ook carefully
you may see twc turtles,/ J(And) it looks as if they
are thinking of a place to sleep./ &(And) then the
air became colder/ T(And) the water becomes colder,/
Bthen you no that winter is on its way,/ 9then all of
a sudden thing begin to_turn while,/ 10(but) some day
sutumn will be back./ 11(And) the leaves and trees
will be a bright color red and yellow.

We now find that the student has written eleven T-units, of
which the average length in words is 11.90. This appraisal seems a
great deal more accurate than the former.

On the basis of a chi-square analysis applied to the four
variables which may be used to measure growth in student writing
ability -- sentence length, clause length, subordination ratio, or
TP-unit length -- W. Kellogg Hunt found that the best predictor of
grade level ability (from fourth grade level to twelfth grade level)
was the mean T-unit length, with mean clause length, subordination
ratio, and sentence length ranked in descending order.

It wes considered, then, that the mean length of T-units in the
writing samples would be the best indicator of student growth in
writing maturity throughout the experimental period. All of the
pre-and post-writing samples of control and experimental groups were
broken down into T-~units as previously described, and the mean T-unit
length for each student was calculated.

Some rather outstanding problems were seen, however, when the
mean T-unit lengths for the pre-writing samples were compared with the
mean T-unit lengths for the post-writing samples. For instance, over
30 percent of the students in the experimental group showed a negative
gain in average length of T-unit in the writing sample during the
years. After checking over the writing samples, we found that some
students had written as little as one sentence of tventy-three words
for the pre-writing sample during the class period allotted. In the
post-writing samples, the same students had written longer compositions,
but in over 30 percent of the cases, the average T-unit length was
shorter for the post-writing sample than it was for the pre~writing
sample.

For example, here are the pre- and post-writing samples for one

16
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student from the experimental group.

Fall

The bright red and yellow lease fall, the morning
is crispt and claer will tell us it is fall. {Topic
Sentence)/ lWhen I go outside I see all the bright
colored leaves and all the bird geting ready to fly
south for the winder./

SLRD

Summer

The hot summer weather is here again, school is
almost finished for the year, and I am looking forward
to many of the pleasures of summer vacation, and not the
work. (Topic Sentence)/ 1I like to fish is a stream
where there's no bug or insects like mosito's and ants./
Where I go fishing I feel lazy and sleeply./ 3These
work too like like mowing the lawn ard weeding the garden./

The student's contribution in the pre-writing sample is one T-unit
of 23 words in length. His post-writing sample consists of three T-
units of 17 words, 9 words, and 11 words, giv’+wg him a total con-
tribution of 37 words with an average T-unit length of 12.33 words.
Although he has obviously dropped in mean T-unit length from the
pre«writing sample to the post-writing sample, we didn't feel
satisfied that the first sample was superior to the second sample.

In order to allow for the simple factor ~f number of words in the
writing samples (the students were told to write a composition during
the class period allotted; there was no maximum number of words de-
mandedL it was decided to weight the average T-units in the writing
sample by multiplying the number of length of the average T-unit by
1 if the words in the sample ranged from O to 25 words; 2, for 26 to

50 words; 3, for 51 to 75 words; 4, for 76 to 100 words; and 5, for
100 plus words.

neaw? | eewg? 0 tweoeny 00 Gvengy 0 toeeray 00 a0 WEEINT 0 WOSR9

Eramnugs

Tormenry

Thus for the student just discussed, since his pre-writing
sample contained just one T-unit of 23 words, his converted score
would be 23 X 1, or 23. On the other hand, his post-~writing sample
contained three T-units for a total of 37 words and an average T-
unit of 12.33 % 2, for a converted score of 24.66, which sesmed like
a more realistic appraisal of his gain in sentence sense during the
year from the two writing samples.

All of the numbers of the length of the average T-units of the
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writing samples were then converted, and the t test for the com-
parison of means and standard deviations of test scores was applied.
The results are reported in section 3. Results.

Although there was negative gain for the length of average
T-units for many of the students, some students made considerable
individual gains, and, in some cases, rather spectacular gains.
Here are the pre- and post-writing samples for one student in the
linguistic group.

Autumn

The bright red and yellow leaves fall, the mornings
grow cold and the scent of autumn fills the air. (Topic
Sentence)/ lThe leaves flutter carelessly down from
the golden colored tree's,/ 2(and) the wind swoops
them up in & big gust./ 3The squirrels and chipmunks
scurry around gathering nuts for the soon coming
winter./ “Overhead ducks fly, trying to find a pond
where the can rest./ 2The deer walk by so carefully/

not one fallen leaf moves./ 7TThe aroma from a distant
house brings the pleasent odors of roast turkey and
pumkin pie./

For the pre-writing sample, the student contributed a com-
position of 70 words with an average T-unit length of 10.00 aad a
converte” score of 3 X 10.00 or 30.00.

Summer Fun

The hot summer weather is here again, school is
almost finished for the year, and I am looking forward
to the many pleasures of summer vacation. (Topic
Sentence)/ 1One thing I enjoy most about summer is
going swimming./ 20n a very hot, humid, dry day, when
the bugs are as thick as molasses, it's very refresh-
ing to go to the beach./ 3To lay on the white sand,
with cool, glimmering water lapping at my feet, and
the nice cool breeze blowing the bilg green trees and
the crisp grass, with the sea-gulls smoothly and
listlessly flying overhead, is my idea of a restful
afterncon./ "“Noisy crowds and men selling food and
cool beverages also add to the -summer atmosphere./

/?The most refreshing part of the beach through,
18
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is dipping smoothly into the lake, and feeling the cool,
crisp water brushing against my hot, sweaty body,

after having been laying out in the bright sun trying
to get a tan, but only succeeding to burning my back/
5Then, to slowly glide through the water, and feel

the sun strike down on ry refreshed body is pure
delight./ 7Of all the ways to enjoy my self during
summer vacation, I find swimming is my favorite.

The post-writing sample contains 175 words, 7 T-units with an
average T-unit length of 25.00 words,and a converted score of 25.00
X 5, or 125.00. Not only was the average T-unit longer in the post-

writing sample, but the writing was considerably more mature than
that of the pre-writing sample.

The data collected was organized and analyzed according to
TABLE I: the results are reported in section 3. Results.
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TABLE I
TREATMENT OF DATA

I

it —etg—

Data

Groups

P —e

Treatnent

II.
IIX.

Iv.

VIII.

XT.

XII.

XIII.

XIV.

STEP Writing Test,

STEP Writing Test,
STEP Writing Test,

STEP Writing Test,
STEP Writing Test,

BE B %

Linguistic
Linguistic

Control

GAIN, STEP Writing Test, 3A Linguistic

STEP Writing Test, 3B

Pre-Writing Sample,
Mean T-unit length

Pre-Writing Sample,
Post-Writing Sauple,
Mean T-unit length

Pre-Writing Sample,
Post-Writing Sauple,
Mean T-unit length

Post-Writing Sample,
Mean T-unit length

GAIN, Post-Writing Sample,
Mean T-unit length

Pre-Writing Sample,
Converted scores,
Mean T-unit length

Pre-Writing Sample,
Post-Writing Sauple.
Converted scores,
Mean T-unit length

Pre-Writing Sample,
Post-Writing Saumple,
Converted scores,
Mean T-unit length

Post-Writing Sample,
Converted scores,
Mean T-unit length

GAIN, Post-Writing Sample,
Converted scores,
Mean T-unit lengthL

Linguistic

Linguistic

Control

Linguistic

Linguistic

Linguistic

Linguistic

Control

Linguistic

Linguistic

Control

Linguistic

Control

Control

Control

Linguistic

Control

Coutrol

Contxol

Control

Linguistic

Control

Control

Centrol

L test
t test

£ test

t test
t test

t test

t test

t test

£ test

t test

t test
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Summaz_'x

The Director prepared linguistic materials and exercises
designed to provide seventh-grade students with an understanding
of how to analyze English sentences by a structural grammar
approach and of how to create and combine new sentences by a
generavive~-transformational apgroach. It was intended that the
students in the experimental classes, after such instruction,
would write longer and more mature sentences. The linguistic
materials were field-tested and then revised and revritten. For
the study itself forty-three students were given the experimental
linguistically-oriented materials, and fifty students were given
traditional English grammar instruction. One teacher taught both
experimental and control groups. The new ideas for each lesson
vere presented by the teacher; the exercises were done in the
classroom itself by the studeuts, with explanations and suggestions
given by the teacher. As pre-tests, all students were given the
STEP Writing Test, 3A, and contributed a pre-writing sample, which
was completed during one class period. As post-tests, all students
took the STEP Writing Test, 3B, and produced a post-writing sample,
vwhich was again completed during one class period. The t test of
significance vwas the basic statistical treatment applied to the
STEP Writing Test, 3A and 3B, scores. Since many of the pre-
writing samples were shorter in number of words than were the
post-writing samples, the average T-unit lengths were weighted and
converted by multiplying the number of the length of the average
T-unit by 1 if the words in the sample ranged from O to 25 words;
2, for 26 to 50 words; 3, for 51 to 75 words; 4, for 76 to 100
words; and 5, for 100 plus words. The t test of significance was
also applied to the average length of T-units for each writing
sample and to the converted scores of the average length of T-units.
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3. RESULIS

TABLE II shows a comparison of the means and standard devia-
tions of the linguistic and control groups for the STEP Writing
Test, 3A, scores. It is evident that in terms of this standardized
test that the linguistic group is significantly higher in achieve-
ment than is the control group. The two groups represented intact
classes previously assigned in a public junior high school; therefore
it is not surprising that in terms of this standardized test the
groups were significantly different in achievement.

TABLE II

A COMPARISON OF THE MEANS AND STANDARD DEVIATIONS
OF THE LINGUISTIC GROUP AND THE CONTROL GROUP
OF THE SCORES OF THE STEP WRLTING TEST, 3A

Group N M S.D.
Iinguistic, 43 34.5 8.5
STEP Writing, 3A t=6.4

Sig. at .01
Control, 50 2h.1 6.6
STEP Writing, 3A

A comparison of the means and standard deviations of the
linguistic group and the cmtrol group with respect to the pre-
and post-test scores for the STEP Writing Test, 3A and 3B, in
TABLES II and III, shows that both groups made significant gains
in achievement in terms of this test during the period of the
study. It should be noted that the standard deviation of the
control group increased during the study while the standard
deviation of the linguistic group decreased.

TABLE III

A COMPARISON OF THE MEANS AND STANDARD DEVIATIONS OF THE LINGUISTIC
GROUP ON THE PRE- AND POST-TEST SCORES OF THE STEP WRITING TESTS,

3A AND 3B

Group N M S.D.

Linguistic, 43 3.5 8.5

STEP Writing, 3A £=2.7

Sig. at .01

Linguistic, L3 39.3 1.9 g &

STEP Writing, 3B
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TABLE IV

A COMPARISON OF THE MEANS AND STANDARD DEVIATIONS OF
THE CONTROL GROUP ON THE PRE- AND POST-TEST SCORES
OF THE STEP WRITING TESTS, 3A AND 3B

Group N M S.D.
Control, 50 2.1 6.6
STEP Writing, 3A =3.9
Sig. at .01
Control, 50 30.0 8.6

STEP Writing, 3B

Since the linguistic group was significantly higher than the
control group in terms of the STEP Writing Tests, 3B, a study of
the pre- to post-gain scores of bouh linguistic and control groups
should reveal a more meaningful comparison.

TABLE V

A COMPARISON OF THE PRE- TO POST-GAIN SCORES OF THE
MEANS AND STANDARD DEVIATIONS OF THE LINGUISTIC
GROUP AND THE CONTROL GROUP (F THE SCORES
OF THE STEP WRITING TEST

Group N M S.D.

Linguistic, 43 4.9 5.5
Gain scores of STEP
Writing Test =.9
N.S. at .05
Control, 50 5.9 5. h
Gain scores of STEP
Writing Test

4 comparison of the gain scores of the means and standard
deviations of the STEP Writing Test, of the linguistic and control
groups in TABLE Vsshows that there was no significant difference
in gain between the two groups.
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Because some students had missed one or another of the writing
samples, some students had moved away, and some students had been
assigned to other clusses during the study, the number of students
who contributed writing samples was thrity-nine in the linguistic
group and forty-five in the control group

TABLE VI

A COMPARISON OF THE MEANS AND STANDARD DEVIATIONS OF THE
LINGUISTIC GROUP AND THE CONTROL GROUP OF THE MEAN
LENGTH OF THE T-UNITS OF THE PRE-WRITING SAMPLES

Group N M S.D.

Linguistic, ' 39 11.5 2.3
T-units of pre-writing
sanmples t=.9
N.S. at .05
Control, 45 11.0 2.9
T-units of pre-writing
samples

TABLE VI presents a comparison of the means and standard devia-
tions of the linguistic and control group with regard to the mean
length of the T-units of the pre-writing samples. There is no signif-
icant difference between the length of the mean T-units at the begin-
ning of the study as this table shows. Since the linguistic group was
significantly higher in achievement on the STEP Writing Test, 34,
scores than the control group, it should be emphasized that there is
no significance difference between the groups with respect to the mean
length of T-units from the pre-writing samples. Possibly the STEP
Writing Test and the T-units measure two unrelated elements in the
writing process.

TABLE VII

A COMPARISON OF THE MEANS AND STANDARD DEVIATIONS OF THE LINGUISTIC
GROUP OF THE MEAN LENGTH OF THE T-UNITS OF THE
PRE- AND POST-WRITING SAMPLES

Group N M S.D.

Linguistic, 39 1.5 2.3
T-units of pre-writing
samples t=3.0

Linguistic, 39 13.3 3.1 Sig. at .01
T-units of post-writing
samples
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A comparison of the means and standard deviations of the
linguistic group and control group of the mean length of the T-units
of the pre- and post-writing samples, in TABLES VII and VIII, shows
that both groups made significant gains in achievement during the
period of the study.

TABLE VIII
A COMPARISON CF THE MEANS AND STANDARD DEVIATIONS OF

THE CONTROL GROUP OF THE MEAN LENGTH OF THE T-UNITS
OF THE PRE- AND POST-WRITING SAMPLES

Group N M S.D.

Control, 45 11.0 2.9
T-units of pre-writing
samples =3.0
Sig. at .0l
Control 45 12.8 2.9
T-units of post-writing
samples

As shown in TABIE IX, a comparison of the means and standard
deviations of the linguistic and control groups of the mean
length of the T-units of the post-writing samples, the linguistic
group made o slightly higher gain than did the control, but the
difference in gain was not significant.

TABLE IX

A COMPARISON OF THE MEANS AND STANDARD DEVIATIONS OF THE
LINGUISTIC GROUP AND THE CONTROL GROUP OF THE MEAN LENGTH
OF THE T-UNITS OF THE POST-WRITING SAMPLES

Group N M S.D.

Linguistic, 39 13.3 3.1
T-units of post~-writing
samples =.8

N. S. at .05
Control, 45 12.8
T-unite of post-writing
samples

ne
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A comparison of the pre- to post-gain scores of the means
and standard deviations of the linguistic group and the control
group of the mean length of the T-units of the writing samples,
in TABLE X, also shows that although the linguistic group made
& slightly higher gain thun did the control group, the gain was
not significant.

TABLE X

A COMPARISON OF THE PRE- TO POST-GAIN SCORES (OF THE
MEANS AND STANDARD DEVIATIONS OF THE LINGUISTIC
GROUP AND THE CONTROL GROUP OF THE MEAN LENGTH
OF THE T-UNITS OF THE WRITING SAMPLES

Group N M S.D.
Linguistic, 39 1.9 3.8
Gain scores of T-units =.1l
N.S. at .05
Control, 45 1.8 3.4

Gain scores of T-units

Because there was a wide range in the number of words found
in some of the pre-writing samples, particulady those in the
control group, it was decided to convert the T-unit scores by
weighting the average T-units in the writing samples by multiply-
ing the number of the average T-unit by 1 if the number of words
in the sample ranged from O to 25; 2, for 26 to 50 words; 3, for
51 to 75 words; L4, for 76 to 100 words; and 5, for 100 plus words.
The converted scores were then analyzed.

TABLE XI, a comparison of the means and standard deviations
of the linguistic snd control group of the converted scores of the
mean length of the T-units of the pre-writing samples, shows that
at the beginning of the study, the linguistic group had significantly
higher converted mean T-units than did the control group. This
greater achievement of the linguistic group at the beginning of the
study was probably due to the greater length of the pre-writing
semples by the linguistic group, which became evident when the
T-unit scores were converted.
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TABLE XI

A COMPARISON OF THE MEANS AND STANDARD DEVIATIONS COF THE
LINGUISTIC GROUP AND THE CONTROL GROUP OF THE CONVERTED
SCORES OF THE MEAN LENGTH OF THE T-UNITS OF
THE PRE-WRITING SAMPLES

D

Group N M S.D.

Linguistic, 39 7.2 17.3
Converted scores,
Mean T-unit length of
pre-writing samples t=2.1
Sig. at .05
Control, 45 39.2 17.9
Converted scores,
Mean T-unit length of
pre-writing samples

A comparison of the means and standard deviations of the
linguistic group and the control group of the converted scores of
the mean length of the T-units of the pre- and post-writing samples,
in TABLES XII and XIII, shows that both groups mede significant
gains in achievenent during the period of the study. The greater
gain made by the control group may be due to the comparatively
longer post-writing samples contributed by that group.

TABLE XII

A COMPARISON OF THE MEANS AND STANDARD DEVIATICNS OF THE LINGUISTIC
GROUP OF THE CONVERTED SCORES OF THE MEAN LENGTH OF THE
T-UNITS OF THE PRE- AND POST-WRITING SAMPLES

Group N M S.D.

inguistic, 39 47.2 17.3

Converted scores,
Mean T-unit length of
pre-writing samples t=U.67

Sig. ut .01

Linguistic, 39 65.4 17.0

Converted scores,

Mean T-unit length of

post-writing samples
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TABLE XIII

A COMPARISON OF THE MEANS AND STANDARD DEVIATIONS OF THE
CONTROL GROUP OF THE CONVERTED SCORES OF THE
T-UNITS OF THE PRE- AND
PCST-WRITING SAMPLES

Group N

Jontrol, 45
Converted scores,
Mean-T-unit length of
pre-writing samples

Control, 45
Converted scores,

Mean T-unit length of
post-writing samples

Sig. at .01

RS — ——— —— —— — — —  — — — — ———  — — —— — — ——— "

TABLE XIV presents a comparison of the means and standard
deviations of the linguistic group and the control group of the
converted scores of the mean length of the T-units of the post-
writing samples. Although the linguistic group gained more than
did the control group, the difference was not significant.

TABLE X1V

A COMPARISON OF THE MEANS AND STANDARD DEVIATIONS OF THE
LINGUISTIC GROUP AND THE CONTROL GROUP (F THE CONVERTED
SCORES OF THE MEAN LENGTH OF THE T-UNITS
OF THE POST-WRITING SAMPLES

Group N

Linguistic, 39
Converted scores,

Mean T-unit length of
post-writing samples

Control, L5
Converted scores,

Mean T-unit length of
post-writing samples

N.S. at .05

Provided by Enic [SPURNPRAPVEEPREIUREMPURP NP P S R TSP SOy S
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TABLE XV shows a comparison of the pre- to post-gain of the
m2ans and standard deviations of the linguistic and control groups
of the converted scores of the length of the mean T-units of the
writing samples. The ccatrol group made & higher gein than did
the iinguistic group, however the difference in gein was not
significant.

TABLE XV

A COMPARISON OF THE FRE- TC POST-GAIN OF THE MEANS AND

STANDARD DEVIATIONS OF THE LINGUISTIC GROUP AND THE

CONTROL GROUP OF THE CONVERTED SCORES OF THE MEAN
LENGTH OF THE T-UNITS OF THE WRITING SAMPLES

Group N M S.D.

Linguistic, 39 17.4 25.0
Gain converted T-unit
scores t=1l.1
N.S. at .05
Control, 4s 22.8 20.8
Gain converted T-unit
scores

W

The results indicated that the linguistic group vas signifi-
cantly higher in achieve -ent than was the control group at the
begirning of the stud .ith respect to the STEP Writing Test, 3A.
While both groups mac significant gains in achievement in terms
of this standardized .est during the study, the linguistic group
made higher gains, although the gains were not significaent. The
results also indicated that there was no difference between the
mean length of the T-units of the writing samples foF both groups
at the beginning of the study. Although the linguistic sroup made
a slightly higher gain in the mean length of the T-units during
the period of the study, this difference was not significant. A
comparison of the pre- to post-gain scores of the length of the
T-units also revealed substantially the same result. A study of
the converted scores of the mean length of the T-unit= of both
groups showed that the linguistic group had significantly higher
mean converted T-units than did the control group at the beginning
of the study. After the study, however, the difference was not
significant. A comparison of the pre- to posi-gain of the con-
verted scores of the mean length of T-units of the linguistic and
control groups revealed that there was no significant difference
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between the gain in the converted length of mean T-units afier
the study.

The null hypothesis was thereby sustained: as measured by
a standardized test, the mean length of T-units in writing
samples, and converted scores of those same average T-units to
account for length of writing samples; there is no significant
difference in student ubility to write coumpositions between

students who have materials bvased upon structural and generative
§~ grammwr and students who have traditional Latinate grammar instruc-
tion.
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Summagx

A t test applied to the scores of the STEP Writing Test, 3A,
for the students in both groups revealed that the linguistic
group was significantly higher than the control group. The
results of a £ test applied to the STEP Writing Test, 34, and
the STEP Writing Test, 3B, showed that both groups mede significant
gelns in achievement. The linguistic group also made significantly
higher scores on the post-test STEP Writing Test, 3B, than did the
control group; however, a comparison of the gain scores of the two
groups revealed that, although the linguistic group had made a
significantly higher gain over the period of the study, there was
no significant difference in the gain between the two groups.

A t test applied to the mean length of the P-units of the
pre-writing samples demonstrated that there was no significant
difference between the two groups at the beginning of the study.
The linguistic group made a slightly higher gain in the length
of the mean T-units over the period of the study than did the
control group, but the gain was not significant. A comparison of
Pre- to post-gein scores of the two groups revealed essentially the
same results.

Because there was a wide range in the number of words found
in some of the pre-writing samples, particularly those in the
control group, it was decided to wzight the number of the average
T-units in the writing samples by multiplying the number of the
average T-unit by 1 if the number of words in the sample ranged
from O to 25; 2, for 26 to 50 words; 3, for 51 to 75 words; L,
for 76 to 100 words; and 5, for 100 plus words. The converted
scores were.then analyzed. In terms of converted scores of the

mean length of the T-units of the pre-writing samples, the linguistic

group had significantly higher scores than did the comtrol group.
This greater achievement of the linguistic group at the beginning
of the study was probably due to the greater length of the pre-
writing samples by the linguistic group. Both groups made
significant gains in converted scores of mean T-unit length; the
difference, however, was not significant. A study of the gain
in the converted scores of the mean T-unit length showed that,
although the control group had made a slightly higher gain than
did the linguistic group, the gain was not significant.




L. DISCUSSION

o I e N

The original aim of this exploratory study was to determine
vwhether or not students would show incressed maturity in writing
as measured by the mean length of T-units in writing samples
after instruction in materials based upon selected aspects of
structural and generative grommars. Al thoughh there was no
significant difference between the meon length of T-units for
students in the linguistic group and for students in the control
group after the study, the writer believes that another study,
following the same theoretical basis und controlling more care-
fully some of the factors, would show a significant positive
correlation. The one, overall impression thot remained with the
writer after the study and the analysis of the data was the
enormous complexity involved in attempting to measure in
objective terms writing improvement.

=)

The following factors, in the judgment of the writer, tended
to limit the results of the study.

L__._s,,.)

1. The teacher who tauvght the linguistic materials found that
she needed more time than was planned to assimilate the new ideas
and approaches.

(=

2. Although the students adapted to unique informstion and
new techniques and seemed to enjoy the linguistic materials once
they were understocd, they nevertheless could not conprehend the
lessons as easily as it was first anticipated.

L)
"

L

3. More time than was originally planned was needed to
present the linguistically-oriented materizls. Three or four
class periods were needed for each lesson, of which there were
nineteen. Such a period of time would comprise almost half of
the normal public school year of forty weeks. With instruction
in literature and other normal junior high school activities,
there was simply not enough time for the students to understand
and to be able to manipulate the linguistic materials. It is
recommended that a future study of this nature require at least
two academic years.

-

b
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L. For the study, the teacher was given lessons explaining
linguistic concepts znd exercises of from one to three parts.
The students were given only the exercises to work on and keep.
It would seem more effective if all of the students had individual
copies of the explanatory lessons to study and to keep.

Lol R
—
:
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5. One serious problem was observed in collecting the writing
samples. For the study, the students were asked to write a paragraph
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at school within the limit of the class period for pre- snd post-
writing samples. This resulted in writing samples ranging from
one sentence of twenty-four words to samples of paragraphs of
more than one-hundred and fifty words. A need was seen to have
& uniform number of words for each sample. For a future study,
three or four pre- and pest-writing samples might be collected,
and a random sample cf approximately one-hundred words could be
identified and analyzed.

6. There was an unnerving lack of correlation between student
performance on the standardized writing tests and the mean length
of T-units from the writing samples. The linguistic group scored
significantly higher than did the control group on the pre-standardized
writing test, but there was no significant difference between the
length of the mean T-units for the two groups from both the pre-
and post-writing samples. It may be possible that what is measured
by this particular standardized writing test has very little relation
to the ability of the student to write longer, nore complex, and
more uature sentences. Another inference may be that while we have
assumed that students who score higher on standardized tests are
better writers thun those who score lower, in actuality, such
students who score lower on & standardized writing test may, in
fact, write as mature sentences as do those students who score
significantly higher on certzin standardized writing tests.

7. The time actually expended in analyzing the data from the
writing samples was simply much longer than had been anticipated.
The T-units for each writing sample had to be identified; fragnments
and "garbles" (unintelligitle groups of words) omitted, the number
of words for each T-unit tailied, the mean T-unit for each sample
computed, and all of the mear: T-units converted to allow for
glaring discrepancies in the number of words in the samples. In
the future, students could be matched by some external criterion,
and a smaller nuuber of writing samples could be analyzed.

8. In the exploratory study, fairly extensive materials on
the identification of form class and structure words were presented
at the beginning of the study to the students in the linguistic
group. It is now the cunviction of the writer that this was the
reverse approach to use with students to help them become adept
at manipulating syntactic patterns in their writing. The approach
of nmoving from single words to phrases and clauses seeus t00
closely related to the traditional approach of identifying parts
of' speech and then moving to larger units of language. A future
study of the nature of this exploratory study should start with
the students manipulating linguistic units larger than the single
word and then learning to identify form class and structure words

after dexterity in menipulating phrases and clauses has been
achieved.

33




i .

d e

——

b

|

prcdiemaiet —

- o Rt A rws
[ G Bl 1y D B ety i W I oo e 3. i e SO AN A e i vocri e A IR P e s G DN S VNG AN~y 0 - o 5 POt e A N reata

9. Another rather disquieting observation from the exploratory
study was the fact that wany students had a negative gain in the
length of T-units over the period of the study. Soume students,
in other words, wrote longer nean T-units at the beginning of the
study than they did at the end. It would seen that there are still
other factors and variables which have not been identified yet in
this complex, psychological act of writing which need to be accounted
for in the future. In spite of the problems encountered in this
study, however, the writer thinks that the T-unit can becone a
reliable and objective means for measuring growth in writing maturity.
Notwithstanding the results of this exploratory study, the writer
meintains that students who have an insight into how they and
professional writers uanipulate syntactic patterns and who have
much practice in creating new and varied linguistic patterns, will
write longer and more mature sentences. Such a hypothesis, for
reasons thus advanced, was not adequately tested.

3k
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2. CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS

Conclusions

This exploratory study was conducted to determine the effective-
ness of English language instruction, using materials adapted frou
structural and generative grammars, upon the ability of students
to write more mature compositions. The study was originally in-
tended to test the relationship between such language instruction
and the students' ability to understand poetry and short fiction;
but because of limitations during the actual study, the problem
wos deliuited to include only the relationship between modern
graumar study and student writing improvenent. The actual study
vas also linited to seventh-grade students only, not seventh- and
elghth-grade students. All students were given pre- and post-
standardized writing tests and contributed pre- and post-writing
samples. The linguistic group was given materials designed to
give the students an understanding of how to analyze English
sentences by a structural grammar approach and of how to create
and coumbine new sentences by a generative-transformational approach.

The linguistic group was significantly higher in achievement
on the scores of the standardized writing test. Both groups nade
significantly higher scores on this test after the study; the
experiuental group, as would be expected, also made significantly
higher scores on the post-standardized writing test. With relation
to the mean length of the T-units from the writing samples, there
was no significant difference between the two groups at the begin-
ning of the study. Although the linguistic group made slightly
higher gains in the length of T-units after the study than did the
control group, the gain was not significant. When the numbers of
mean length of T-units were converted by weighting according to
the nunber of words in the writing sauple it was shown that , although
the control group had made a slightly higher gain than did the
linguistic group, the gain in the converted scores of the length
of the T-units was not significant.

The null hypothesis was thereby sustained: as measured by a
standardized writing test, the wean length of T-units in writing
samples, and by converted scores of these sane average T-units
to account for the length of writing samples, there is no
significant difference in student ability to write compositions
between students who have materials based upon structural and
generative grammars and students who have traditional Latinate
grammar instruction.




Implications

It is the opinion of the writer that the theoretical formu-
lations of the present exploratory study are still valid; for
reasons previously cited in the section DISCUSSION, the original
hypothesis was not adequately tested. Although the effectiveness
of a phrase- and clause-building approach to writing based upon
the most appropriate knowledge to be gained from structural and
generative grammars has not been substantiated, it has not been
disproved either. It may be that there is no correlation between
a student's knowledge of grammar -- any grammar, be it Latinate,
structural, or generative-transformational -~ and his ability to
write longer, more complex, ani more mature sentences; the writer
prefers to think, however, that the ways of isolating and controliing
the nunerous physical and psychological factors in such studies that
may help to disprove such a hypothesis have still eluded us.

Recoumendations

On the basis of the experience gained from conducting and
of analyzing the data from this exploratory study, the writer
wishes to make the following recomumendations:

1. Future studies should be conducted with students at nany
different grade and ability levels in which much attention is
given to a sentence-combining approach to creating new sentences
based upon insights gained from generative-transformetional
gramars. Tne appropriateness of certain types of knowledge and
techniques is yet to be determined. Such exercises, for instance,
could be used in the elementary grades without formal, verbal
descriptions of terms and activities.

2. A concerted attenpt should be made to determine how the
T-unit can be made to serve in a more accurate and objective manner
as a criterion for judging more mature writing after special
instruction.

3. After more objective devices have been developed for
neasuring growth in student writing, attention should be given to
the differences in linguistic structures ariong such varied niodes
a8 narration, description, exposition, and persuasion or anong
such nodes as fiction, non-fiction, and poetry.

L. Finally, besides activities leading to an adept manipu-
lation of linguistic patterns, information which provides students
with specific and accurate tools for analyzing syntax in student
and professional writing and literature of all kinds should be an
integral part of the general English language curriculum.

36
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« - APPENDIX A

LESSON ONEs ‘hat is Graumar?

There are many ways of talking about grammar. Some people
say that the following is "bad" grainar:

He dontt want to come,
She ain't ny friend.

Can you think of any other examples of such "bad" granmar?

Actually such sentences denonstrate what we call a level
of usage; tha% these sentences are "used" by a certain group
of people who have not keen "ighly educated. Highly educated
people, for instance, would say the sentences in the following
viay s

He docsn't went to cone,
She isn't my friend.

The first group of sentences really does not represent "bad"
or M"incorrect" graimar because these sentences are said by people
who have spoken English all their lives--native speakers of Eng-
lish~-and other speakers of English could understand them., Now
notice these sentences:

Doesn't to come he want,
1y friend isn't she,

Although toth of these sentences auve the "correct" forms,
they very definitely represent "bad" grammar. No native speaker
of English would even use such sentences. VWhat we have frequently
called "bad" graumar then is really only a matter of what dif-
ferent types of people use--whet we should call usagee.

Are you afraid of graumar? Do you think it is impossible 3
to learn? ‘Would you bte surprised to find out that you already k.
know all about Znglish grammar? Of course you do, because you 4
speak Fnglish and have spoken it so that others have understood 4
you since you wvere quite young. Actually you learned all the 3
basic rules for uaking English sentences by the time you were ;
four or five years old. We're not sure how you lcezrned such a
complicated process, btut you did, and linguists~--those who study
language scientificaliy--are only now beginning to find out how
the process takes place.

A-1
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If you're not convinced that you know Inglish grammar well,
look at the following sentences:

1. The cat chased the mouse,

2. Chased the cat the mouse,

3. She doesn't believe re,

L. Ie doesn't she believe.

5. School will probably let out after the assembly.
6. After the assembly probably will let out school.

Of course, sentences 1, 3 and 5 are graumatical, and sen-
tences 2, 4 ané 6 are ungrarmatical. Can you tell why they are
not grammatical? You may not know all the terms, but you can
easily identify the grammatical sentences,

Now look at this sentence:
Hy dog Penny prefers to drive a Honda to a nmotorcycle.

Is this sentence gramuetical? Yes, it is, but it is also
nonsense although it does conforn to the general rulcs for
making English sentences. The term "graumar" does not apgly to
sentences spoken by native speckers of English who zre no
highly educated, nor does ‘"grammer" have to do with a sentence
"meking sense" or being "true"., The vord "egramaar", for oul
purpose, means building sentences which weuld te used by native
speskers of &ngiish,

If you already know how to say grammatical English sentences,
then you may ask, "Why should I btother to study grauziar nowt"
First, you have learned only the basic rules for making grammatical
English sentences. Now you rust begin s study which shodld last
the rest of your life to understand how you can create new and
interesting sentences in your speaking and writing. A conscious
study of your grammar should help you with this. Second, if,
while studying English gramiar, you have a lot of practice in
writing new and varied sentences, you should be able to write
nore meture compositions. Third, even if your study of grammar

A-2
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doesn't help you with veading :nd writing, it will help you to
understand one of the vost iuportant topics thct you can know
about: the study of how you coumunicate through language with
other people,

A-3
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33017 ONE: What 1s Gramuar?

Bxercise L. Before the following groups of words, write G if the
words represent a graimatical sentence, or write U if the vords
represent an ungrauiiatical sentence. 6on't be fooled by nonsense
wordss if they follow the scheme of English sentences, then they
are grammatical. Above each ungrammetical group of words, write
a sentence which would be correct. Be prepared to give reasc. s
for your choices.

1. I swam the Atlantic Ocean in one day.

2. Spheroid a taseball is,
Je Bailed the Pacific Ocean 1.
L, Superuan is the prirecipesl of cur school.
5. £11 boys juppled the corstan.
6. Purple cats make the test kind of first btassien.
7. Willie liays a great baseball player becones,
8. Me don't like peanut butter on tananas.,
9, Floblieys frequently spuggle with the greztest of ease,

-

10, Vinegar and spice are of made 1ittle girls,

1l. Cur league the football team win will,

12. Puppy dog tails are made of and pizza gies big boys.

13, Yeren't you learned any better than that?

14, We weren't surprised when Jjaunes Bond wes chosen liiss America.

15. Gloops would rather globtle than fletch.

16. The great secret agent James Bond is.

17. He just didn't know no letter than to pour raspberry jan
all over the cat.

18. My pet hauister is the best student in our class,

19. Wouldn't you blobhker have a syntrax than obey lother doff?

20. To be on the honor roll not an honor just it is if a grind

greasy are you.

Al
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LESSON TWO: Graumar wnd Usage

We have seen that the tern "“graumar® refers to how sentences
are put together by native spcakers of English., Graumar does not
necessarily refer to the ueaning of a sentence., For example, the
sentence "A baseball is rectangular", is gramnatical but nonsensi-
cal. The group of words, "Seilcd the Atlantic Ocean IY, preseats
an idea which nakes sense, but it is not gramuatical.

If this were all there were to the problem of grammar, you
would have no trouble telling grammatical sentences from ungran-
matical sentences. To umcke the problem more conplicated, however,
some people have nixed up the term V“grauuar® vuith that of usage'.
Notice these sentences. Are they grauuatical or not¢?

1. He done his work.

2. Henry brung his wuother some flowers.

3. e don't do nothing right.

%4, Me and Eddie grabbed him and throwed hin out.

5. I like nine better than yourn.

From what we have just learned, we know thet these sentences
are gramatical., They are spcoken by native speakers of Engiish and
are understood vy other speakers of English. Such sentences, though,
are sometines ine~ rectly labeled Ybad gramuiar® because highiy
educated people would not ftalk like this. They would say the
following:

1. He did his wori,
2. Henry brought his uother soue flowers,
3. He docsn't do anything vight.
4, Zddie cnd I tock him and threw hiu out.
5. I 1like wninc tetter than yours.,
With respect to their use of languege, people can te divided
roughly into two categories., The fornal level includes the speech

- used by highly educsted people vhile the illiterate level would
apply to the speech of uneducated people, people who siLply had not

A=5
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had the chance to hear or to learn forhal English. To these two
levels of usage--which cre both "correct" gramiier, as we mean the
viord '"gramrar'--we add a third level of Inglish which we will call
ungrauriatical. HNotice thesc sentences,

l. George climted the nountain for his girl.
2. George cluub the mountain for his girl.

3. George his girl climbed the mountain.

Sentence 1 represents the forizl level of usage4 sentence 2
represents the illiterate level, Tut sentence 3 is clearly ungran-
Liatical. ‘*hy do we prefer sentence 1 to sentence 27 Is sentence 1
clearer? Is the sound of the words tetter in sentence 2% We pre-
fer sentence 1 sinply because we associate it with cducated people,
and we associate sentence 2 with uncducated people.

This is an important fauct zbout our language: educated people
do not say sentence 1, "George climbed the Lountain for his girl"
because it is better than sentence 2. On the other hand, educated
people say it, and that ickes it better., There are no rules of
logic involveé. If you want to be thought educated, then you
should learn the formal level of usege. If you wish to join the
business, professional, or academnic world, then you should try to
master tﬁis first 1evei of usage,

It 1is inportant to note that there is nothing wrong with
level two. The language used by these people is capable of oxpress-
ing o great deal of force, clarity, and tenderness. iiany of our
original folksongs reprcsent the iiliterate level. During the
great depression in the 1930's when highly educated pecple could
not find jobs, faruers and other workers who used the second level
of usage ate regulcrly. To point out the apparent contradiction
here, Will Rogers, the hunorist, saids

"Tuer. that don't say 'ain't', ain't eating."

Such a situation can still cxist, but pcople who use level
one still tend to look down their noses at people who use level
tvo. This is rather snobbish, but it is nevertheless true,
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There is still another problem involved in the distinction
between leveis of usage and grantar.

1. Who are you going with?

2. wvelyn uwanted to recally help with the dance,
3¢ You will go to school today!

L, Can I go to the novies?

Sentence 1 ends with a2 preposition and uses "“who! instead
of "whom". In sentcencce 2 the word "rcally" corics between the
words "to' and "help': this is called a2 split infinitive, Scntcnce
3 uses "will" instead of “shall?, and sentence 4 uses #can® in-
stead of Ynay". Souc 1nd1vicua¢s who arc very fussy would prefer
the following:

1. With vhou are you going?
2. Evelyn rcally wanted to help with the dance.
3. You shall go to school today!

L, liay I go to the movies?

Without a doubkt, the original sentences ere gremmatical, but
do they reprcscnt level one or level tuo of Inglish? The answer
to such a question lies in you. apility to liston to cducated
speckcrs and to lcarn how thcy use our language. Obvicusly, "Who
are you going with?" is not comparable to "George cluub the moun-
tain for his girl." 1In fact, scnc educated pﬁople would state
that the sentence, "ilith WhOL are you going?" is too formal and
artificial., In any cvert, you shouid lcarn the difference betweci
thesc lcvels of usage, % is necessary to rouentber thet the first
group of scntenees are not ungrammatical, cxcept in a very trivial
way. There are riore serious matters to worry about.

If you alrcady know whother ! nglish sentenees arce gramuatical
or not and you only nced to be ablec %o tell the differcnce between
usage level onc and that of usage level two, why do you nced to
bother with written English at 2117 Yom must bcecause scerious
vwritiea English is guite a diffcerent thing ”rom spcotzen English,
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We night even call written Iinglish o dialecet--or special type--
of spoken Inglish, We :iight say that spokcn languasge represents
reality oncc reioved while written languoge represents reality
twice renoved,

1. 2, 3.
'SRe l
e ]
{dfﬁ v P mCme=t TRCE 3
The sounds in ZEnglish The written syn-
! stand for the rcal object. Tbols which stand
/ for sounds which,
/ in turn, stend for
The rcal objcct. a real object.

ith written Inglish we uust 211 lcarn and agrce upon a conwion
sct of vncabulary, spclling, and gramnaticzl pattern, not because
thoy are “correet", but becausc they arc cfficient. If we didn't
all agrec on the general conventions of the English lenguage, we
wouldn't be able to communicate with cach other,

For instancc, a person can say the words, “you can come", and
he can use the rising and falling of his voice, the loudness of his
voice, and the usc of gcsture to deuonstratc exactly what he ncans.

In written languagc, however, he nust usc sycbols that we all agrec
on to nake his ncaning clear,

1. "You can conc?" she a.ked hesitantly,

2. ""You can couc," he said, as he lct the rest of us go and
pointed to e,

3. "You can coucl" he yclled when I shook ny head.

The real problem in lcorning how to write serious English is
to change cver frou spoken language to the usce of conventional
symbols and patterns., This ncens nuch prectice and careful attention,

but anyonc with average intclliigence and a ceortain desire can lcarn
to write Tnglish conpetently.
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Exercise 1, DBcfore cach of the following sentences, write the
nurber 1. for those that arc acceptablce for educated speakers, the
nunber 2 for thosc that are characteristic of uncducated speakers
only, and the nunkter 3 for thosc that are clearly ungrarmatical.
Be preparcd to give rcasons for your choices,

Lo
2e
3.

ko

7

8.

9.
10.

11.
12,

13,

15,
16.
17.
18.
19.
20,

Wc had scen hin just yestorday.
We secn hin the other day.
Could you tcll ne not busy?

It was quite cvideont that scowc onc had been in the house
whilc we werce gonc,

He ain't telllng the truth,
Without a doubkt, he was thc one who donc it,

Jimny did a good jobk of shoveling the walk, 1ike he
should of,

He spent most of the day just leying srcand,
We shall your corppany cnjoy to have,

Our ncightor said that Henry didn't look where he was
riding and run down the 1little boy.

Shall we leave at cight?

He just come into the living room and laid down on tho
sofa and didn't say nothing.

Stanlcy sccms very happily latcly.

Your father specak to me like he no like ne.

With whou would you prefer to sit?

Fceling he was right, Oscar rcfuscd apologizing.

He ohould of tended to it hissclf,

If I were he, I would be very carcful of ny writing,
It is sonetines very hard understand algebra.

Yesy 1t 1s I. With whoa would you likce to speak?
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LESSON THREE: FCRI: CLASS /0RDS

In the first lessons, we looked at the prohlems of grammar
and usage in English and round that, for our purposes, the word
gramiar would mean how sentences were put together in our lan=-
guage. e also found that such a sentence as "ienry brung his
nother some flovers" was not ungraimatical btut actually was a
sentence vhich wes acceptable by some native speakers of Eng-
lish. Although such a sentence made sense, educated people
would frown upon its use. Therefore, what is comuonly called
"bad" graimar nay simply be a type of sentence which is not
accepted by educated people.

T oenened

Since you were quite young, you have been alble to make
English sentences that were grai.atical, Iliost of the time you
didn't even know how you nade these sentences. Now you should
btegin to study Znglish sentences so you can have a ketter
i understanding of how they are put together, This knowledge
) should help you in reading end writing, but the information
is also interesting in itself,

Individual words do have weanings of their own, lexical-~
or dictionary--tieanings, but they souetimes acquire ¢ifferent
meanings in the process of foruing sentences. The word race,
- for instance, hes the lexical weaning of "contest", such as
in the sentence, "He won the race.” WNotice, however, how the

i word race way change its rneening when its relative position
1 in a sentence or its form is changed.
[ He won the race.

The hot rods raced yesterday.

The race was exciting.

nacing around the track, the hot rods roared.

3 The sailboats were stuck in "the race" when the tide caie
? in.

1 Race Point on the tip of Cape Cod has a teautiful bteach.

- For a long tine students have had difficulty in identi-
fying parts of speech in Fnglish precisely because words do

L change their neaning according to how they are used. You will

| not be asked to learn Cefinitions of parts of speech and then

] be asked to pick these out of sentences. Rather, you should
learn how to look at actual sentences--ones that you write,

ones that you speak, and ones that professionel writers have
written--snd know how tc recognize different types of words
as they are actually used in graumetical Inglish sentances,

1
| S —
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Generally, iinguists--or those scholars who make their
1ife work the study of language--state that there are four
major form classes, or parts of speech in English. In fact,
Charles C. Fries analyzed fifty hours of telephone conversa-
tions by educated speakers of Inglish and found that 93% of
the words spoken fell into these four form class groupss. 3By
form class, we mean words that can be identified chiefly by
their forii. The other 7% of the words-~which we shall
exarine later--were called structure words.

The four forn classes may ke called nouns, verbs, adjec~
tives, and adverbs, Dropouns are different to some extent,
but we Lay call then a subéivision of the noun class.,

If it is sometimes difficult to identify individual
words in English until we can see how they are actually used
in sentences, then how cen we éGistinguish different form
classes? There are four ways of identifying these classes.

1., Inflection. By inflection, we wmean the change of
letters at the ends of worés thet in turn caange
the t.eaning of the uords,

oy toys
fox foxes
give gives
who WHoK
Tun running

The inflecticn g changes the word koy to nean
rore than one boy, roys. The inflection es changes
fox to the plural foxes, and the inflection s changes
thce verk give from the present singular or plural
to the third person singular, present tense, gives.
The inflection @ changes the nouinative who to the
accusative whon. (Vho save you the nonkey wrench?
You gave the rL.onkey wrench to whon?) The inflection
ning changes run from a word that shows action taking
place to a word that shows action continuing to take
place. (I run. I gu running.)
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2. Derivational suffires. Suffixecs are letters added
to the ends of veords which change their form and
also meaning. These particuler suffizes are called
derivational ‘ecazuse they derive frou the word it-
self and are wore closely connected to the word than
the inflections we have just exanined.

courage courageous
nove rnovable
terror terrible

The words courage, nove, and terror are changed
frou nouns to adjectives by the use of derivational
suffixes,

3. Word order., Ve can also identify form class wordis--
nouns, verbs, adjectives, and adverbs--by their order,
or position in an English sentence,

1. The fast first baseman stole second.

2., Conscientious abjectors sometines fast until they
are aluost starved,

3. The fast color did not run.

4. Do not drive fast.

"lith some words in English, we can tell their
meaning only if we see how they are usedé in sentences.
The first use of fast is as an adjective, telling us
that the first taseian was not slow. The second fast
is a vert, neaning to go without food. The third
use of fast is as an adjective, tut this tine it is
applied to a color which does not run when it is in
a washing machine with other clothes, The final fast
is used as an advert and tells people how not to drive,
In one respect, we can identify the form class words
by their position or word order. In another way,
however, an understanding of the total ueaning of the
sentence~-or hovw the words are put together as a
whole--1is necessary before we can distinguish the
different forn class words.

L, Stress., Stress means the couperative loudness or
softness with which we acceant words,
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suspect susvect
insult insult i
iﬁprint impr%nt
céntrast contrést

By shifting the stress frowu the first to the second
syllable of the preceding words, we change them frou nouns to B
verbs. Thus, in spoken Lnglish, we would say b
' ' 2
I suspect Adany he is a priue suspect. e -
not .

1 1:
I suspect Adaii; he is a priune suspect.
Also, we would say, :

1 !
You can’t insult Joe; an insult doesn't tother hii.

not 4
1 ! -
You can't insult Joe; an insult doesn't bother hiu. -

Refore we analyze in nore detail the form ciass words and
the structure words of the Fnglish language, lct's examine
nonsense sentence, This is a valuable exercise because it 9
denonstrates how we can identify individual words without E
knowing their meaning at 21l. “'e can, you reueuber, identify
the form class words by inflections, cerivational suffixes,
word order, and, souctiunes, by stress,

)

A

A stuny rang spickled the linnest biurks tetly.

We can't tell the lexical or dictionary reanings of the
words in this sentcnce because there are only two words--g and
the~-that we recognize., Yet the gramtaticel neaning of the
senvence is clear, The article g ildentiflies rang as a noun
which can bte nade plural--rangs. Blurbks has the plural intlec-
tion of a noun. Stuny is an adjective tecause of the suffix
¥ as well as its position between an article and noun. The
word linnest is z2lso an adjective because it is located between
an article and noun, and it is further distinguished as an
adjective by the superlative inflection est (lin, linner, linnest).
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Spickled is a verd kecausc it has the past tense inflection
of ed, and it also has the derivaiional suffix of le couuon
to such verbs as rattle, crackle, battle. Ietly should ke an

adverb because it ends in Ly and "Pecause it appears at the end
of the sentence where adverbs freguently appear.

All of this gramnatical infornation can be learned withe
out any attention to the meaning of the words. The sentence
pattern is a basic one--Subject - Verk - Object--which can be
repested in an infinite nuuber of sentenzes.

An evil uan located the btank stealthily.
The colorful ringiaster entertcined the crowd zestfully.
A dingy f£iln covered the furniture lightly.

Furtheruore, like any Subject - Objcct - Verk sentence,
the nonsense sen%ence can be shiirted to the passive.

The linnest blurbs were spicklod by a stuny rang tcetly.

ol [

This approach to clessifying words helps us to identify
words which axc complctely unfaniiliar to us and helps us to
understand the eaning of fauiliar words used in new and
unusual ways.
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LESSON THREE: FORM CLASS WORDS

Exercise A. Immediately under the sample sentences, write a
new sentence using the underlined word in a dlfferent way .
Example: She sat on a tack.

He tacked the rug TUg.
le The cap on the voittle was stuck tight.
2. The rattlesnake can coil itself into a sinister circle.
3« The duck flew away in great fright,
L. John's father is such a grave, somber wnan.
5 I like to leaf through a Sears and Roebuck catalog.
6. A carpenter's plane is useful for shaving warped doors.
7. Fair weather is a blessing after a long, cold spell.
8. I have your telephone number in ny file.
9. %f you leaf through the book, you will find a fifty-dollar

ill.

10. The pitch from the pine tree burned brightly,

Exercise B. Directly under the samp.e sentence, write a new
sentence by chapging the stress of the underllned word.
Exauple: The convict went to prison for ninety-nine years,
You can't convict sorieone without proof.
 {
l. The insult didn't bother hin,

2. To rebel against authority Just for the sake of rebelling is
foolish,
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Exercise B cont. -2 Lesson Three
3. The préject net with coLiplete failure.

4, Conflictigg stories about the lost wallet were given.

5« A Q;gékthrougg of enemy tanks at the front was greatly fearedi

Exercise C. Under the sample nonsense sentences, write new
sentences that have meaning but whiich follow the same pattern
as the nonsense sentence. Be prepared to identify in class, if
possible, the forn class words by the means which we have just
discussed: inflection, derivational suffixes, word order, and
sonetimes stress.
Example: The scroopy lingle skobbed and skobbed.

The excited girl giggled and giggled.

1. The licky kares blane the btloxes a klunp.
2« A sputty poo moved and kooed bloppilye.
3. In the benmest dloom, a glovely larbar spang weetly.

¥, A glob is blan's fest brend.

5. Darming down the splope, the most gloggerdang berl in the
glan spocked spushishly.

A-16
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LESSON FOUR: FORM CLASS WORDS: 1"OUNS +3B—¥ERBS

We have looked at some of the ways bty which we can identify
forn class words: inflection, derivational suffixes, word crder,
and stress. Remeumber, these four iajor classes of words~-nouns,
verbs, adjectives, and adverbs~-take up over 937 of the words in
our language. What uakes up the other 742 These words we nay
call structure words.

In a later lesson, we will analyze in nore detail structure
words, but it is necessary at this time to give a short explana-
tion of structure words sc that we can understand forn glass
words ketter. Structurc words cannot be classified by formal
characteristics--such as distinctive foru--like the forn class
words, For instance, we can understend the gramuatiesl iean-
ing of a sentence if we substitute nonsense words for forn class
words but retain the structure words., '

Thet dugglc on the gloop which wss drigglec. by Ly
obsey has been toggled.

However, if we try the reverse~~substituting nonsense
words for the structure words but retaining the forn class words--
we have no idea of the grammatical teaning of thc sentence,

Driylc house glob splot hill prickle glas built ab
glot grandfather blut tiub sold.

That housc on the hill which wes built by pyv grandfather
has keen sold.

The underlined words arc all structure words; the reliaine-
ing words arc foru class words. Later, you will sec a nore
coiplete 1list of structurc vords. Herez however, are a few
exauples of rather couuon structure words,

articles: a2, an, tae

helping vorbs: can, should, uay, would
Rrepositions: in, up, to, by, in, down
conjunctions: a é, but, sinecec, until
redatives: who, which, whose, whor
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Now, let's turn back to fori class words and look rnore
glose;y at their distinguishing featurcs, so you can begin to
identify then: and lcarn how they are useé in Znglish sentences.,

Nouns. One of the nost iumportant ways of icdentifying
foru class words is by their order and arrangeuent in actual
English sentences, 'e recoghized nouns by other Lieans, but
word order shows us how fori class words are actually used in
sentences, 4 siuiple and clear way of showing the word order
of forw class words is ecalled subsitution. e take a short and
sinple sentence--z minitum froe utterance, it is called bty the
linguists-~-and substitute words in certain positions. If the
words "fit," if they do not change the structurec of the sentence,
then they all kelong to the sanc forn: class group. Three siiple,
short sentences iike the following iLiay be used:

Praie [
The pic wes good.

Fraue B
The teacher forgct the sttendence.

Framne C
The boy went therec,

By substituting words for "pic" in frame ",," we find that
any words that "fit" are of a particular form class, in this
case, nouns.

Fraue L
The pie was good.
candy
soda
nilk
icc creau
brownie

We can scc readily thet words ending in s do not fit the
present fraue. If we Lake a slight adjustiient, then many nore
words can be adced.

Fraue L
The cookics were good.
tootsic rolls
hanburgers
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The adjusted Fraue . night e shown in the following
Lianners

France A
{The) is/vas good,

s arc/vwerc

Ye can place the word "the" in parentheses bccause
although it precedes nany nouns in Tnglish sentences, 1

not absolutely necesscry.,

é is

iiappiress is good,
ugar is good.
Coir.ecnts were good,

ol

These words then, although they do not use the wmarker “the,"
arc nevertheless the nouns. We also find uany other nouns by
deternining what words "fit" the seme positions in the other

two siumple, frae sentences.,

Fraize B

The tcacher forgot the attencance.
Liother brcakfeast.
guarg 2ass.
soldier rific.

Frauec C

The oy went there,
£irl
tean
player
cat

We may now safcly say that all words that fit the positions
in these three nininun utterances arc of the saue forn class,

that is, nouns.

4Llthough we can identify nouns by the substitution of words
in sentence fraues, there are other signals that help us to
recognize nouns when we sec theu,

A-19
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Houns are fregquontly marked by words like "the'--which we
have already lcarncd--and vhich are called deteruiiners, a group
of structure words thet nreccede the nouns they identify.

Deteruiners incluce the articles a, an, the; the deuonstra-
tives this, that, thesc, those; possessive foris of »ronouns,
uy, your, ais; nuuerals, onc, fives; and other words which we
will identify and learn as wc go along.

i.s ve have already obscrved, thouzh, not every noun is
precedcd by a deternincr.

She enjoyed good heslth,
Breakfast was late,
Class was carly.

Sugar is svcet.

Nouns usc distinctive inflections to show the plural.

onc rkoy - eny boys

a foot - two fect

the calf - thrce calves

the dic - two dicc

one index - secveral indices

Nouns also shovw possession in the following fashion.

a2 nursc's coat
e student's suitcasc
a winter'g night -

Derivational suffixes also distinguish nouns.
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-ancce ~ defiance, brilliance, substonce
-nent - arguient, cetrinent, inercuent
-cr -~ uwriter, singer, switicr
-al - arrival, rcfusal, denial

Finally, nouns cen ke distinguishcd by the appropriate
strcss on certain syllables.

Noun - The géntest was fierccly fought,

!
Yerb - Don't contest the dccision.

Noun - Thc rcbel cried, '"Down with evcrybocdyl®

Verb - Psychclogists think thwat is natural for adolescents
to rchbel,

A-21
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LF:SS0If FOUR: FORI: CLASS WORDS: NOUNS

Exercise A. For the following frame sentences, write appropriate
form class words. i.ake sure the words “fit," and don't be afraid
to meke them as interesting as possitle.

(The) nmonster is/was incrediblel

The soldier dropped the rifle.

S e e
L ) ]
A AT Rt T ]

The glob sloshed down the street.

L ]
RIS
L ]
L )
SRS, "

A22

e 4 e e AW ¢ e P e MR B A T e e (SRS




P P s -
- B e T T R G

Exercise B, Immediately under the setiple sentence, write a new
sentence, changing the underlined word from singular to plural
by adding the appropriate inflection.
Example: My foot hurts!
ly feet are black and blue.
l. The jet roared off the runway.
2. In the dark, we heard the whining dog.
3. The Lincolns have only one child.
4. Is the plural of mouse, "meese"?
9 e saw the great moose standing in the meadow,
6. The crisis was near at hand.
7. Do you knov the radius of that circle?
8. A female graduate is an alumna,

9. Oh, wy aching vertebra!

+0+ In the United States, a man Lay have only one wife.

Exercise C. Under the sample sentences, write a new sentence,
.changing the underlined word to a noun.
Example: Will the umpire reverse his decision?

The reversal was booed.

1

liy mother approves of ny driving a Cadillac,
2. If we could only erase all of our nistakes!

3+ Did Columbus really discover Aierica®
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Exercise C continued

E
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v <

&

Lk, Jane will recover .ron her headache in tiue to go to the movies.
Joe likes to flctter girls,

6. The singer will perforn tonight.

i @8 S W
\n
.

ey g™
poe e m
~3
L]

The manager will admit only children.

e
oo
L]

It pays to advertise.

9. The great try to achieve great things.
10. You aruse ne when you say the world will end tomorrow,
1l. I agree to mow your lawn for seven years,
12. If you hit him with the pie, you may be nunished.

13. Henry pays for his own clothes,

1%. The two cars collided with a great crash.
15. The minister advised me to stop cussing,

16. Would you help ue with the garbage?

= 0 3 £8 &2 &u 89

17. You can offend only your best friends.

1
18. I wouldn't sukject a dog to that indecency.

!
19. "I object to that uotion!" cried Oscar,

20, Please don't deride your father,

1
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LESSON FIVE: FOR:I CLLSS "T07DS: ViRBS

Just os ve deteriined nouns by their app ropriate positions
in siuple, sauple sentences, ue iy ¢o the saiie for identifying
verbs, 'ie use the seue test fraies ond substitute new words,
this time in 2 new position.

Prame 4
(The) pie 1s/w'vs 5C0oC .
pies re/ucre £cod.

seeis/seeied
Seei:
souncs/sounced
sound
feels/ielt
fecl
beconcs/%eceme
becoue

ctuaTLy ve see very quickly that the verbs thet it this
particular frelie are quite fev in nuiber. ILater, we sheall
identify this kinc of sentence and the type of verk which it ew-
ploy: as a special English sentence.

Frae B
(The) teazcher forrot (the) attendance.
teachers
yanted
saw
discussed
surgested
. undexrstood

For this frai.e, we can find a great ieany verbs that will
ufit." Loter ve uill also identify this sentence end its kind
of verb as another special typc of English sentence,

Freie C
(The) boy uent there,
boys

Lang

ran
Sterted
Lioved
velked
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liany ¢ifferent verbs will also fit the slot for Fraie C,
and ve have here another specizl type of vert in a svecial
English sentence,

Verts ray bte identified by other i.ecans besides the iethod
of substitution in sauple fraiie sentences. For instance, the
various inflections of verbs are iuportant siinals for recosni-

tion.

3=nart verb

Base T cast
S=rart ne ccsts

ast Tense he cast
rest sarticinle he has cast
Present Particinle he is casting

I8 ve can see,
¢ifferent tjpes of inflections
srouped under the headings of

4-part verk  S-part verdb
T coie 1 sing

he coiles he sinfgs
he caie he sanf

he has sung
he is sinzing

.ﬂe ﬂ.c S C_Q:&...G_
he is coring

sorie types of verbks in Tnglish have
2 but nost of the verlts can be
3-prart, 4-part, and 5-part verbs.,

lNotice that if a word can show time, or tense, then it

rust be a verbdb.

jo.LK

e

L)

to school every cay.

i Liseratle.
iserclhle.

=t -
«t

g!ﬁ’

L

|

aalkea to school every cay last yecer.

&slso, it is iuportant to notice that the English verb
characteristicglly adds the infllection g to the thixrd person

singular of the present tense,

the bell,
kut
She rings the bell.

T ring

Luxilaries,
that also help to signify verbss

A-26

or helpin: verbs,

I telk too much.
but
Jane talks too wuch,

are certain structure words
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The dog=faced hoy wos ~ivine a shiov.
1] e w »J. .
en ~iving

i
hecC ke

S -
-

iisht neve heen giving
siicudd rive
-

an give

!

a,

o1

o

ust sive

L al

faald

Just as there werc derivational suffires and prefixes
that icentify nouns, there are enpropriate suffixes angd pre-
fixes--vwhich ve Light sroup together as affixes--that identify
verbs,

~ize - hypnotize, orrenigze, randoiiz

-fy - terrify, stupify, nystify
-ate - ope:c_«;:;;_’t;,eg_z facilitate, instigate

be- - befricnd, behead

én- - enrich, endear
Finally, verbs nuay be distinguished by stress.

' LY
I gontest thet ruling! -~ verb
!
The contest was absurd. - noun
' .
nrosent thee frou felicity," said Haulet, - verb

!
The absent boy rLissed the cake and soda pop. =~ adjective
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LESSON FIVE: FORM CL:.SS WORDS: VERDS

Exercise L, TFor the following fraie sentences, write appro-
priate form class words., Because there is only a linited nunber
of verbs to fit frame L, you nay use some verbs already noted.
For fraumes B and C, try to think of new verbs,

(The) cake is/was good.
cakes are/uwere good,

(The) nonkey eyed the banana.

(The) squirrel ran there,

P Lot e

-

A
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Exercise B, Under the sanple-sentences, write a new sentence,
changing the underlined word to a verb. A prefix uay be used
as well as a suffix,

Exauple: The arrival of the governor was anticipated by everyone,
When will he arriveg
1. The acgquital of the defendent was assured.

2. The departure of the train was delayed.

3. The annoyance caused by little boys is souetii.es tco nuch for
. adults,

4, The best offense is a good defense,
5« The catcher of a baseball team is many tires the best hitter.

6. 4 writer nust work at his job of writing day-by-day all year
long.

7. That device for skinning fish is righty handy.

8. President Lincoln bore the abuse with great sorrow.
9. The gﬁ@jggg of Joe's talk was “The Guppy as a Pet."
10, The épiggg of .y affection is Roseuery.,

11, Sone historians think that the Viking colony in New Foundland
was the first in the New VWorld.,

12, Elvis is still ny idol.

13. He took a kath once a unonth whether he needed one or not,
14, Is it true that "all nen are created equal®?

15, 014 lare Cartwright is a hitter uen.

16. Say "inexpensive" not ‘cheap."

17. The burglar left a note thanking his hosts for a delicious
snacke.

18. The beauty of the United States is a constant vionder.,

19, Whenever someone says ‘mo" to hii, James flies into a rage.

20, "Flattery will get you anywhere," sniled Susan.,

W RIS T T e e
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LSS0 SIX: FORM CLASS WORDS: ADSECTIVES

Adjectives, Ls with nouns and veris, we can Lost easily
and clearly icdentify adjectives by their characteristic positions
in English sentences, fgain we can use the sai.ple frare sentences
to see which viords “fit" the cdjective slot,

The fresh pie swmeclls good.
deliclous lasty.
hot appetizing

liost words that fit these slots are adjectives., One excep-
tion is the noun souetines used as an adjective, such as the
word "plueberry." i'e can say

The klueberry pie suells good,
tut not
The hot pie suells bluelerry.

Such nouns used as adjectives mey be called "nomials"; they
souetines appear in sentences where adjectives appeer, tut not
always, and thus wust be designated as nouns used as adjectives.

Other words that have traditionally been called adjectives—-
such as this or my--do not fit both blanks and therefore cannot
ke called adjectives.

Ihis rose suells this.
or
Ly rose suells ny.

Since words like this 2nd my do not do the work of aGjectives,
we place them in the siructure ioxrd category and call them

RS A

determiners because they help to determine the class of the word

which they srecede,

If ve substitute more words in the other sauple sentences,
we can begin to discover some interesting features about nouns.
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The unhanny tescher forgot the froublesome attendance.

The best teacher forgot the weekly attendance.

[ T AP adreet

The prettiest teacher forgot the class attendance,
The Lore boisterous boys went there,

The nost slovenly boy went there,

Can you tegin to see what Lakes certain words, adjectives?
T2 two usual nositions for adjectives are Letween a determiner
and a noun and after a special veib such as look, suell, seenm,
appear, and grow. Frequently a special type of word which quali-
fies or intensifies the adjective precedes it like very, guite,
or rather. Such structure words we ray call intensifiers,

Detoriiner AGjective Houn
D L. N,
this loony boy
the atiractive iguana
a beastly singey
Determiner Adjective Ilioun Verb  Intensifier Adjective
1
D. AGj. ¥, V. I, Ldj. ]
this loony boy seened quite ususual 1
the attractive iguena anrneared rather friendly ]
a beastly teacher grev very distraught

fdjectives are also identified by the inflections er and
gst which are added tc the hrse word to show snount or quality
of degree., ‘e can sinmply call the dcgrees of couparison, positive,
goiparative 7 emerisiive,

Positive R Y Suverlative
fest Tester fostest
slow slower S. .aet
ugly uglier ugliecs

Of course, adjectives which have iore then tvo syllable.
usually do not use inflections to show the comparstive and SUp .,
lative degrees btut place nore or nost before the edjective,
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rositive Couparative Strerlative

beautiful nore begutiful r.ost beauntiful

devious Lore gdevious post devious

insidious nore insidious uost insidious

Another way of identifying adjectives is by learning the
uany types of derivational suffixes which a.e characteristic of
this form class, l:iany tires there are regular patterns of con-
trast betveen adjectives and other iorm class words such as nouns

or vexrbs,

Ldjective

baggy
cloudy

beastly
friendly

bookish
childish

accidental
krutal

fa: ous
rorous

angelic
cubic

peaceful
healthful

Adjective

confident
excellent

creative
selective

rieddlesoi.e
molten

fron

fron

A-32

Houn

bag
cloud

beast
friend

book
chilild

acecident
brute

faiie
Pore

angel
cube

pecce
health

Verb

coniide
excell

create
select

uieddle
Lielt
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Finally, there ere a feu a2djectives which are identical to
other form class words except for their pronunciztion. The word
Separate way be either ar adjective or ver®k, Gepending how we
pronounce it and wvhere we use it in the sentence.

A seperate roown is preferable,
Separate those dogs!

There cre nany other exauples, of course, of adjectives
which have been forrned fron other narts of speech. Your task
1s to recognize the various forii classes instontly--without
long and conscious exenination--and then learn how to use then
in English sentences,
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LESSON SIX: FORIi CLASS WORDS: ADJLCTIVES

Exercise A. For each blank in the following sentences, write
three different adjectives, Don't be afraid to try new and
unusual words.

Exauple: The fish smelled ‘ .
spoiled unusual .
fried delectable.
fresh tasty.
l. The boy appeared .
2. The saverkraut smelled .
3¢ The singer looked .
4, The neat tasted very .
5« The glob felt extremely .

Bxercise B. By changing the derivational suffixes of the follow-
ing words, change them to adjectives,
Ixanple: dirt dirty

l. wrath 6. shrink

2. father 7. swell

3. lady 8. possess

4, gold 9. coupassion
5. read 10, wool
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Exercise B continued Lesson Six . ]
Adjectives 3

11. pay 16, faith

12, meddle 17, law

13, loathe 18, home

14, irk 19, beauty —

15. conciliate 20, power

Exercise C, Under the sauple sentences, write a new sentence,
changing the underlined word to an sdjective.
Example:s The dirt was all over the furniture,

The dirty furniture was a sight.

l. We had the most fun at your party.
2o Some day ny prince will couie,

‘3. There's no fool like a young fool.

L. Put me down, you krute!

5 The poup of the graduation ceremony was impressive,
6. liike has nore nerve than a brass ronkey.,
7. The power of a woman's tongue is overwhelning.

8. "It is a good thing that wyar is so terrible, or we would come
to love it," said R. E. Lee,

9. The spider's web glistened like gilk in the early wmorning sun.

10. He vho steals my bubble gum is a loathesome wretch!
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LSSON S=VEN
FORI: CLASS WORDS: ADVERBS

The first step in identifying adverbs is bty using the
same semple frawe sentences which helped us to identify the
other form class words. iny words which fit the following
slots are adverbse.

Treaue A
(The) fresh pie is/was good there,
ries are/vere here.
aiwnxg.
then
sometines.
Frawue B
(The) teacher forgot (the) attendance clearly.
8 Shff.i..%.e_.._z.’cl 4
esuecially.,
;eteatedlx.
soon.
Fraue C
(The) boy went there.
s Tack.
out.
upstairs.
rapidly.

There are many characteristics of adverbs in Fnglish
sentences that we can observe frow noticing how they act in
the representative slots. Sote adverbs obviously belong together
and can siuply be cdcéed after the verb,

The boys went down rapidly after.

Sorie adverbs nay not te listed in this fashion. Ye would
not say the following:
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The boys went down auay.
The boys went early orten,

Souetimes, the corle may properly separate the adverbs,

The boys went rapidly eagerly.
The btoys went rapidlv, ezrerly.

Te can also lesrn very quickly by observing what vords
belong in the adverb slots that adverbs are frequently marked
by the derivational suifix ly. lany timesg the 1y is simply
added to the adjective forr.,

Ad jective Adverkb
thoughtful thoughtfully
easy easily

happy happily
pretty . prettily
quick quickly

There are, however, many other vords besides those that
end in ly that can appear in the adverb slot, In this case
we cannot rely on the derivational suffix, but we rust test
the word in its correct vosition,

Adj. Adj.

The first man will te the last,
Adv,
James ran last,
54V,

dis sister canle in firste.

Adjs
The long dog looked like & frankfurter,

Adj.

The hard roll crunched and crackled,

Adv, Adv.,
She sighed long and hard,
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A few adverbs sre identical to prepositions in form, but
we can tell the difference tetween the two by noting the stress
on the respective words., lote vhich word receives the major
enphasis.,

Come gé. (Adv,)
¢ (preposition)
This is the train I came on. 3

Walk in. (Adv.,.)
' (preposition)
This is the field I walk in.

As far as position is concerned adverts can move around 1
in the sentence the most easily of ail form class words.

Frequently, they appear at the end of a short sentence, but
they may come before a verb, between an auxiliary and 2 verb,
or at the beginning of a sentence.

et g Lot fas gdbh,

She walked away.

She walked rawnidly.

She walked of ten.

She often walked the dog rapidly.

She has often weclked the dog rapidly.
Often she has welked the dog rapidly.

One important point should te made from this simple
exercise with the novewient of the advert in a sentence. English
is such a flexible language that we may move around words,
phrases, and even sentences in paragraphs until the patterns say
vhat we want thew to say. Actually this is what writing is all
about: mnoving words snd phrases until they "sound" right. The
nore you practice doihg this with language elements, the better
you'tll become at it, and the better writer you'll become.

Adverbs may also be identified by words such as rather,
quite, and very. These words--vhich we may call inten31f1ers
because they intensify the adverb--~often precede adverts.
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Intensifier Adverb
rather hesitantly
guite slouly
very quickly

Host adverbs can show degrees of comparison like adjectives--
positive, comparative, and superlative--and the typical way is
tc add the words niore and most to the positive degree,

Positive Coninarative Superlative
quickly more quickly most quickly
rambunctiously 1.0ie rantunctiously nost rembunctiously
happily more happily most happily

This is not always the case, however, beczuse some adverbs
may te compared by simply adding er and est like adjectives,
Sone forms may look like either an adjective or adverb,

fast faster fastest

soon sooner soonest
early earlier earliest
happily Lioe happily most happily
happy happier happizst

A final way of identifying adverbs is by learning their
characteristic derivational prefires and suffixes, Just as
with other foruii class words, there are regular patterns of
contrast between adverbs ané other words,

Adverb from Adjective
noisily noisy
vearily veary
gladly glad
hopefully hopeful
rhythmicly rhythnmic
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Adverb from Noun
avay vay
aboard board
aground ground
yearly year
segward sea

Again, it is important to remember that there are nany
other examples of adverbs, Your constant and continuing job

is to recognize the form class words and to practice using
then correftly in your speech and writing.
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LESSON SEVEN
FORMN CLASS WORDS: ADVERBS
Exercise A, TFor each blank in the following sentences, write

three different adverbs, Try to use as interesting words as
you can, but make sure that they fit the slots,

Example: She cried .
incessanglx.
hesitant Yo
resoundingly.
l, She talked ®
2. The dog sniffed,
3. The cat has yowled .
4, does Joe complain,
5. My brother has cried .
6. George : __ went .

A-l1
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Lesson 7 e Adverhs

Exercise B, By changing the derivational prefixes or suffixes
of the following words, change them to adverbs,

1. happy 1l. open

2. separate 12. smiling
3. day 13. cross
4, month ! 1%, head

5. polite 15. night
6. lee 16. bright
7. final : 17. week

8. round 18. home

9. hour 19. idle
10. candid 20. sad

Ixercise C, Under the sample sentence, write a new sentence,
changing the underlined word to an advert.
Exanple: The final day of class arrived.
We left school finaily.
l, The Lord loves cheerful givers,
2, "That's a private joke," he laughed.

3. The normal way to prepare for an exam is to study all night
and then cross your fingers,

4, What social class do you belong to?
5« Oh! was he a tiresome speaker}
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8.

9.

10.

-3-
The aim of education is not to prepare confident fools.
Jim is a frequent visitor to my house around supper time.

"Retract that slanderous statement, or I nust demand
immediate satisfaction," demanded One-Eyed Pete,

Our annual picnic was a flop; we drank only seventeer cases
of orange soda,

My right foot was so sore after the ten-mile hike,
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LESSON £IGIT: STRUCTURE "IORDS

Now that we heve found out the distinguishing festures of
foru class words--in vhqt positions they occur in sentences and
how they Liay change their forms--we nust turn to o nore detailed
exalination of structure words. Our study will be by no rieans a
full sumnary of this spceicl category of words, but you should be
introduced to structure words, lesrn how to identify then, end
learn how to use ther: correctly in Inglish sentences. Ll%hough
there are fewer structure words then forn class words in Znglish,
structure words rust be learned as separate itels, sinmply neror-
ized, if you will. Structure words heve no specizal identifying
features, for instrnce, like those of forL class words. Ue have
cone to expect that nost words in English ending in ous are
ad jectives (famous, joyous, spacious), but what connection can
we see between the two structure words, and and but?

l. Deterniners (words which signsl nouns).
S5till using the sei.ple sentence franue, we Lay ask whet words fit
the slot in which the word the cpperrs.

(The) fresh pic is/ wos good there.
s arc/were

a/an  ny

your Hany

John's this, these
one that, those

tuenty all

If we exai.ine the words which can arpesr in this rosition,
we finc¢ out that words such eos the, a, zn, Ly, your, our, cnd
thaeir always fuhction in this perticula™ slot wiiile the other
words Lay serve in this position, depencing upon how thcy ere
useé in the sentence. 111 such words wue iLey call deterniners

C ’
because they scrve to iinrk off the noun form class.

2. jfuxilierics (words which signcl verbs).
To find out whet vords represent the second kind of structure
word, we Liay look for the words which will take the place of the
word can in the following fraue,

ALl
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(The) teacher

We very quickly find riany other words that will fit this
particular slot if we change the forw of the verb which precedes
it. Do you rewneiber the é¢ifferent perts of a typicel English

verb thet we discussed earlier?

Base forzet (or) to forget
S. Mart. forgets

Past Tense forgot

Past Participle forgotten

Present Perticiple forgetting

Besides words like can appearing with the base forn, we
note that the following words riay appear with the dlfferent verb

foruis,

Present Particirle
(The) .teacher is forgetting the attendance,
S ar

ja¥)
o®

£
o
n

Past Participle
(The) teacher has forgotten the attendance.
s have

Infinitive (to +« base foru)
(The) teacher ought to forget the attendance,

411 such structure words--because they help verbs--nay be
called helpers or aguxilisarics,
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3. Intengifiers (words which appoLr with cdjectives ond
adverbs). By noting all of the words the* can occur in the position
of very in the follow1ng sentence Irane, we con identify another
type of structure word.

(The) pie wes very good.,
quite
really
fairly
rather

The intensifier can appc:-r before an sdvert as well es before
an adjective,

(The) toy went yvcery repidly.
quite
avfully
rirnty
oo

4, Coordinators (words which join eguivalent graireticel
units). This froup of structure words Helﬁs to connect words
phrases and clauses in EnéllSh sentences, tut they uay connec%
only those words on petierns which belong to the scie class.

(The) pie gnd ice creai. was good., (cornnects nouns)
(The) fresh put tasteless pie wes good. (comncets adjectives)

(The) teacher forgot the attenfance tut epologized,
(connects verdbs)

(The) girl ran hestily and clusily. (connects adverhs)

(The) girl ran down the strecet znd around the corner,
(connects phrases)

(The) pi» wus good, but the cake wes Rettere. (connects patterns)
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5. Intorrogstors (worcs which can -e used at the beginning
of a sentence to signal questions). Such words, wnen they anpear
at the reginning of on Tnglish sentence, signal a question that
requires a responsc. SoLe of then (who, which, whct) iay heve
other functions, but these functions nve depcndent upon how they
are used in sentences., Yords th.ot nay appezr in the position of
when are called interrogators.

Jhen was the pie good?

5

e

ol
£

0

|

=

vhen did the boy call?

E

Where
How

Jho
i
ha

6. Prepositions (words which are usually followed by a noun
or other nonial), Words that take the place of the word at are
prepositions.,

=

el
&y
>

20
.

0
:3.’

[=):
ot

l(

(The) pie

o

t the school was good,

2]

der
ver

gl

o

Llthough not all prepositions would fit this perticular slot,
there are nany others that you iust learn separately ende-~vwhat is
Lore inportant--learn how to use then correctly in English sentences,
There are quite a few words that fall into this croun of structure
words, but you will probaltly be concerned for the i.ost part with
only nine one-syllable prepositions thct are the Lost iuportant
ones in our language.

at on
by of
for to
fron with
in
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The actual relationships that prepositions show are quite few:

Syirbol
a, The reletion of locetion:
at the housc O
Ly the house oQe
in the house ®
on the house ()
be The relation of direction:
to the house -> 0
frou the house o
up the house %%?
down the house
off the house O
through the house -
out the house G
¢, The relation of association:
of the fauily of David \
for the cause of liberty —
with the revolutionists +

The preceding syubols ray be used to show the relationship
of the preposition to the noun or noi:ial,

7. Subordinators (words which introduce dependent clauses).

The final general group of structure vords that we shall identify

can be learned by listing all the words thet iriay tcke the pliace of
after in the following sentence,

(The) pie wes good after the new cook ceue,
when
although
since
before

The riost inportant feature of this group of structure words

is thet they alweys stend hefore a group of words with e noun and
verb which function as & subject cnd prediccte, We also learn
gquite quickly thet subordinetors can occur in three igajor positions:
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Aruitoxt provided by Eic:
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Qe

ke

Ce

B

J

Before the ucin clause:

hen the new cook cezmc, the pie was good,
After

efore

eccuse

(98]

3]

Lfter the mein clouse:

The pie was good zfter the new cook caie.
before
since

Within the nein clause:
The cook who was well prepared did a good jot.
thet

There are some other structure words which do not fall into
the preceding cctegories., You should at least know what they acre
and be prepared to use then in your sentences,

Se

be

Ce

de.

The word not hes no neaning except to show negation.
The pie was not good,

The words gdo cr did which appear at the beginning of a
sentence simply make it a question which requires a
response,

Do the boys go there®

Did

The word there at the teginning of a sentence serves as
a directive; it points out some thing.,
There is a nan,

It is different frow: the advertb there because it is always
unstressed, '

I see 2 nan phere.
There is a uan,

Words like well, oh, now, and ¥hy at the beginning of a
sentence serve to continue thc coutiunication., They have
no other grauiiatical Leaning,

dell, isn't thet nice?

Oh, 1111 cone along,

Low, I wish you wouldén't do it,

Why, we'll all help you.
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Finally the vords yes ané no =t the tcginning of sentences
siuply hove & Leening of effiriction or negation.
Yes, I'u couing,

Yo, I won't be therc.

Lfter we have studied this list of the wajor t pes of structure
words, ve uay ueke soue intcresting conclusions atout ther.

1., There are reclatively few structurc words in English as
coupered to foru class worcs, tut the structure words
are used over and cover zgain in English sentences out of
all proportion to their nuibers.

2. Foru class worcds uncy zppear in very siuplc sentencese—-
uininui free utterances--tut structure words appear Lost
frequently in expandecd sentcncese.

[.}j [+ IE. V. [de.
(The) pretty birds sing loudly.

Yes, the pretty birds, which woke iie up tiais uorning at
eight o'clock, sing rather loudly, but I may cone to love theii.

It seens - ident that structure vords are essential to the
process of exp...«ding Inglish sentences and to nolding together
the different parts.

3. Foru class words usually heve dictionsry or lexiecal
Leanings as well es grainatical i.caning; structure words heve only
graulatical weaning., e know the "ieaning" of for. class words
like baby, hot cog, laugh, hestily, or ugly. btut vhat are the
neanings of words like the, shall, Ley, and, but?

“%. TFinally, we 1ust lcarn all of the structure words as
iteuis; we iust weworize thel., If we substitute = nonsense word
for a structure word, it is iipossible to Ceteriinc the ieaning.

The girl i.alk ziven a wis,
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What do we rean?
The girl had given = wig, (or)
The girl wcs given o wig,

The seperate structurc words =re few in nurker, but they do
an indespensible job in the nglish language. 7They show relze
tionships between and auong forn class voxrds. They help to "ceuent®
these words together, if you like. Although structure worcs are
few, they have no special foriis or positions by which we can
identify them. They iust be reLorized as single itens.:
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LESSON EIGHT: STRUCTURE WORDS

Exercise A, In the following fraue sentences, list five different
structure words which are indicated. In some cases you nmay have
to change the sentence slightly.
Exanple: Deterniner
Ihe cat were fighting,
cats
Several
Many
This
Qur

Deterniners

The oowboys roared into town,

Auxiliaries

The cowboys zould rozr into town.

3. Intensifiers

The very boisterous cowboys roared into town.
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4, Interrogators

Who roared into town?%

5. Prepositions

The cowboys roared into town,

6. Subordinators

Although the cowboys roared into town, we were (not) afraid.
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Now that you have learned howv to identify the forn class
and structure vwords thet go to i.ake up the sentences in our
language, we should exaiine the basic patterns of Inglish sen-
tences. Je uust rei.euber that fori. class and structure words--
although they nay heve individual icanings--are used chiefly in
our language to show relationships aiiong two or iore DETSONs,
things, qualities, or ideas--wiich in turn stand for resl-life
situations,

1 2 3

Subject Prccicate ;
I | like Henrietta. (persons) J
Joe dropped his books, (person and thin )

liy i.other nrefers honesty (nerson and quality

Free ien will select a delocracy rather than a totalitarian

state. (persons cné ideas)

The sitplest and clearest way to begin to understand these
relationships is by identifying the btasic sentence patterns of
English sentences, Tirst of all, these basic patterns are in the
for.. of stateients, not conuands and they are all active, not
passive.

Basic Sentence Psttern ]

l, Henrietta rowed i.ightily.
Coi.i.and
2. Henrietta, rov iifhtily!l
Pessive
3. The boat was roved mightily by
Henrietta.

Lctually, you can see quitc easily that sentences 2 and 3
have a great ceal in coLiion with sentence 1, Tor reasons that wve
will discuss later, however, we will say that sentence 1 is a
basic sentence; thet is, it cannot be Lroken down or changed to
a sitpler sentence, 7Tic other two sentences are cderived directly
fror: sentence 1, however, and hcve & close relztion to it.
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For purnoses of graiiatical znelysis ond uncerstanding, we
Lay state that 21l basic sentences consist of two parts, the
suiject and predicate. Furtheri.ore, we i.ay say that the norcal
rosition for i.ost Ingl

lish sentences is that of the subject, first,
and the predicate, second.

1 2
Subject »redicate
Birds sinz.
Snakes wigole,
the girls viere wiggling,
L boy snickered.
He caLne
He coie in a hurry.
iis father washed the dishes.
Iis iw.other ate bontons.
She loved feeding the snskes.
Iy brother rreferred to yell in Ly eer,

The sentence "Birds sing’ de.cnstrates o basie pattern even
though such =z sentence woulic probably never be spoken or written.
The siuplest kind of subject is o noun--soretines preceded by a
deteriiner such as the, 2, his, iy. Lnother very basic subject
nay e a »nronoun,

hs you have alrecady learned, nouns are fori. cliss words
that can appeer in the position o% the vord pie in the following
sentence: "(The) pie is good." [11 words thet Fit this position
are nouns and include such words as kirds, snekes, zirls, koys,
father, Lother, and Lrother. Other words that mLybe used 55 nouns
are anple, house, Ltable, fizeyiace, dis:, bcauty, truth, justice,
LLSeTy, lary, Jennifer, S1.ith, Joncs, enc¢ ur-hv. Such words
then, iost often for. tie basis of a subject in -nglish.

If we observe closely hovw éifferent nouns are used to show
relationships aroag persons and objects, qualities, and ideas,
we can see quite quickly thet there are cifferent kinés of nouns
in this general fori. class category,

A-55

4 e A b e A st e O oAy S e % e b e e




For exaiple, ve czn say:

lere there rany awples there?
RIEEEA

people
But we cannot says

‘lere there Lany sand there?%?
LTasSs
flour

Llso, we can say:

There was tuch sand here,
flour

r.

ress

But we cannot says:

There vwas tuch apples here.

dacn

ot N 'l

Peter

One way of dividing nouns could be by the following:

Countzable: WJere there rany annles there?
Non~-countable: There was i.uch sand here.
Anitate (living): It excited the ceer,

Proper (particular naie): This is 3Beulah.

You should reieiber, thoush, that words that look lik- -ouns
Lay also appecr as different fori. class words, depending w . liow
they are used in the sentence, The word shield, for inste.._e, Lay
ke a noun or a verk.

The snield nrotected the Greek vwarrior frou Lony dangers.

Shield your face froi. the sun,
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liany nouns, of course, cennot te used in place of soue forn
class words. “or instence, "tae vord truth cannot be used as a
vert. We c,nnot say

de treothed it
~or
de will truth it,

‘e can, however, use the nown fruth as an adjective, such
as in this qentence-

The truth serur: was used as a last resort,

Lany nouns, of course, sve preceded by deteriiners such as
the his, and.hz. T;edltlonally such words have been called
ad;ect{v Lut thecy reclly don't tchave like =djectives.

In the sentence "The boy looked honest' we know that the
word honest is an adjective ané that 211 words that can take the
place of the word honest are adjectives, If the vord the is an
adjective, then it should be ekle to take the lace of the word
honest, but it is guite evident that we cannot say

The boy looked the.

We can't substltute other words such as g, the, or his for
the fori cless word “honest" in the sentence, "The boy is honest."
They don't do the work of adjectives, so ve hust nlace thew in a
separate category enc designate thei. as deteriiners, Here is 2
1list of cormonly used deterliiners thet i.zy ajpear with nouns in
the subject position:

the those i.ore

a soL.e our

an nany your

nis few every

her several each

this all any

these r.ost neither

tJords like he, she, it, or they zay also appear in the sub-

Ject position 1n baS ¢ sentences., Such words are celled pronouns,
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(The) pée was good,

(The) teacher forgot the attendance,
she

(The) boys went there,
They

Yere is a 1list of coniionly used pronouns placed in three
general categuries.

Personal Pronocuns: I, e, uine, you, yours, he, his, she,
her, hers, its, Le, our, ours, they,
their, theirs.

Deronstretive Pronouns: this, that, these, those,

Indefinite Pronouns: each, every, soneone, anyone, several,
few, one, mnome.

For the wost part, you have already learned how to use pro-
nouns correctly in your speech, but as you continue to analyze
your language you will cone to upderstand better how pronouns
function. For instance, you know that such pronouns as hin, her,
Le, us, and ther never gppeer as the sulbject of a sentence.
Educated speakers, at least, do not say:

1ir: is ny brother,
fer will corie to Ly rarty.

lIie en the one vho troke the wincdow,.

her. are the boys who went swiiiing.

Sy Ta

|

Liso, sone deterniners nay agpesr ag pronouns, depending how
they are used in the sentonce,

Deteriiiner: This baby buggy is iine,
Pronoun: Thnis is v.ine.

Deteriiner: IDach octopus geve e a friendly squeeze,
Pronoun: zaca gave ne o friendly squeeze,

Deterriner: Those fire crackers are 1y father's.
Pronoun: Those are 1.y father's,
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The iuportsnt thing to roloiber is that ienguage is used to
convey relationships in acitusl 2ife ai.cng persons and other
persons, idess, or dualitics. Vo Lay--Tor the sake of simplicity--
divide the expression of this relationsnip in Bnglish into the ;
broad categories of gubjcct, znd nredicate. ?

; )

1 2
Subjecct Predicete 3
Girls giggle, j
Several girls giggle. ?
They gigglce.

As ve heve observed, nouns, ceteriiners, and pronouns very J
courionly appeer in the subject position, Furtherrore--and this 3
is a very iiportant fact about the BEngiish language--thc nornal E
order for rost English sentences is that of the suk jeet, first,
and the predicste, second,
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LESSON NINE: THE SENTENCE: SUBJECT

Exercise A, We know that nouns like apples, sand, kitten and
flowers are different. You are given four sentences with blanks
where different kinds of nouns can appear. Two exaliples are
given. You are to find eight rore that will fill the blanks.

l.. (Countable noun)
Were there many apples there?

gloves

2. (Non-countable noun)
There was riuch sand heree.

happiness

3. (Aninate noun)
It excited the kitten.
eectle.

o’

(continued on next page)
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4, (Proper noun)
This is Penelope.
Thorias.

e

C—

 —

Exercise B, The following sentences are examiples of other than
baosic sentence situations. Below the sentences re-write theuw so
that they are in the nornal subject, predicate order. :
Lxarple:s The cat wes chased by the dog. E

The dog chased the cat,

|
1
1 sonn, cone hore!
i
i

John cories here,

l. Are the dogs barking?

(ccntinued next page)
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Lesson Nine -3 The Sentence: Subject

Exercise B, (cont.)
2. Was the hippopatorus gruukling?

“

==
o
.

Did sorebody pop his gur?

B % k. Lester's beard was triined. 1
. }EE 5« The right answer was given by each contestant. f
= 6. Boys, stop snickering and chuekling. ;
i gg :
jﬁJ
i 7. Leslie's lustrous hair was stroked, 4
? “ 8. Please go to your seats without gru.bling, girls, 3
] i g 9. Have the sailboats left already?
; ﬁ l 10, Much water wes found in the basenent bty the plumber,
i f{] Exercise C, The following are exaiples of basic sentences.
3 Above the subject of each sentence, write the capital letter ®N®
£ for noun, "P" for prohoun, and "D-N'" for determiner and noun.
. [; Examples: N
o John laughed uproaricusly.
» [ P
| She loves candy. 4
5 D-N {
] [ The cat scratched with vigor, 3
»n “} l., The baby pcked ne. ?
2. Joe gulred quickly.
- 3. LEverybody cheered furiously.
B A-62
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LESSON TEM: THY S.TTLRCE: PREDICLTE

The sentences that we hove been working with renresent basic
patterns. The sutject ey ke only & noun, a pronoun, or a deter-
uiner and a noun. The yredicate also can be guite siiple, or it
can beeotie as cou,ilceteé ag ue wish to wake it.

1. I liike you

-3 20 I L..:Lth ilke VOU..

¥ a. I night have llked you.

; . I Tight hove teen cbout to like you.

}[ The first sentences rakes a direct statel.ent which describes
% o situation that taokes place at the present. The idea which is

M steted, "I like you" is different frou the idea that descrites an
1 event %aklng nlace in the future, "I shall like you," or an event

-3 that took place in the pest, "I likod you." 1In sentence 2, the

3 verk helper or suxiliary is eadeé thet qualifies the SlelC state~
;[ rent of "I like yeu' to a steteient that *I night like you,"
i if something or other hap-ens. Sentence 3 conveys the idea that

] “I pight have liked you® at one tiine, btut I don't now; and
sentence ¥ that "I Light heve been about to like you at one point,
but something stopped iue.

:{K The verb, which is the core of tho precicete, is an iiupor-
: tant factor 1n the varied sentcnce patierns of ~nrlish and is

, prinarily responsiltle for detevtlnlng the particulﬁr sentence

b pattern. The verb can ke quite plain and siuple, or it can be-

{ corie conplex by adding auxilisries which qualify the ir.eaning of

5 the verb., Furtheriore, both the suuaecu end predicate can 2dd

E single wvords such as adsectlvcs ané adverbs, phrases, and clauses
to represent Lature and coLrlex idess.

This process of stertlng out with sinple, btasic sentence
patterns and then adding words, phrases, and cleuses until the
sentences becoi:c long and intricate is ruch like the process
which a baby goes through in learning how to telk, For instence,
the baby first night learn to identify an obkject and say:

Lollic.
Later, he tiay add = verbk wnich cxpresses a relationsnip.

Love Lalia.
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He nay then ineclucde the subject and probably, at first, use
the wrong fori. of the pronoun.

lic love L2ii.Ce

Lis he grows Lore adept at handling his languege and as he
listens iore to grown-ups speak, he undouttedly will choose the
correct forrn of the »ronoun and use the uword Miother" rather than
"nan.a."

I love rother,

As the individual grows older, then, his thoughts becoue
nore couplcx, and he finds thet he tust cinloy iore courlicated
sentences to express 1is iiore nature taoughts.

& thcughtful oy, who has always felt that his
pcother haes loved hin and taken care of hii, preparing hin
for what even life can tring, will aliost certeinly feel
2 deep love for his rothcr, even though, at tiues, ae has

wished to ke indcepcndent -.xoi. her supervision.

This sentence is certeinly a lot longer than the preceding
ones, ant the idea that it expresses is imch i.ore couplex than
that conveyed by the others, but the basic patterns r.ay be seen
as sitply this:

Boy will feel love for his uother,
or
Boy. feels love.

Ls you grow older, you should learn how to use Worcds,
phrases, and clauses to Lake your written and spoken language
reflect your uore iature thouzhts.

ALll predicates in the basic sentence patterns contain a verb
or soue fori: of the word ke. Althoush we have traditionally called
ke o verk, in nany ways the word does not act like verbs. TIor
our purposes, then, we will plece it in a scparate category.

Ls you have elready lecrned, verbs are words that can appear
in the following positions in the sawple frelie sentences,
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(The) teacher forgot the attendance,
S rei.eibered

ScW

(The} boy went there,
s ran

- &

laughed.

Words thet cen fit the position of was in the fraue sentence,
"(The) pie was good" are different forus of the word be, or are
verbs of a special typc which we shall discuss later.

(The) pic uas good.
£ is
2L
looked
suelled
becane

Verbs, then, are words like gee, zo, walk, feel, becone, taste,
lighten, fight, develop, invade, surpervise, instigate, abrogate,
and solidify, neucuber thet verts ray act like other forn class
words. For instance, you can taste the food, and the taste of

food can he good. Iou can fight the good battle, btut the fight

can go sgainst.you,

The verb syster of English, in one way, is quite sinple.
i{ost of the tiue, we usc the siuple forrs:s present, future and
past.

I laugh,
I shall laugh.
I laushed.

These sinple furus are used in nost of our everyday speech
and in e great deal of our writing. However, as you have already
seen, we can i:ake the verb quite complex by adding auxiliaries,
wiich gualify the icaning.

I nmight have begun to have learned to laugh.

Such a verv, with all of its verb helpers or auxiliaries, is
really a cuubersole., uonstrous thing. Chiefly, we should try to
use siuple straighi forward verbs and save such couplex verb forus
for situations vhen we really need thel.,
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To describe the Tnglish verbt syster quite siiply, we ray say
that there are five different perts and three iLajor kinds of verbs,
plus the word te.

3-part verb Lopart verb

Base I cast I cone
S=-Part he castes he coLe-s
Past Tense sne cast-s she caLe
Past Perticinle they have cast they have core
Presont Participle cast-ing con-ing
S5~part verb viord be
Bese I sing to ¢ e (I ai.)
S-Part He sing-s he is/we are
Past Tense she sang shce vweas/they vore

rast Participle they heve sung
Present Parciciple sing-ing

he has te-en
ke-ing

Ls children we originally lecrned to speak and to use verb
forus in inglish by listening to groun-ups and other children
say English sentences. Then ve copicd these sentences, seid then
egain enC egain, were corrected hy older people, and learned howv
to coupose new sentences froc thce basic patterns.

We actually lecarned thc various vert foris in English by
listening to cdults ancd repeatin- whet we heard. For the iost
part, ve know quite well how to use our vcrts correctly, but now
we can see how Inglish verbs takc their distinctive foris by ar-
renging thei like this:
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Pest ‘resent
Base S=Part Past Perticiple Participle
viglk ualks velked valked welking
talk talks talked talked talking
Jump jups ju.ped juaped juLping
drive driver drove driven driving
sing sings sang sung singing
ring rings reng rung ringing




The first three verts arc crlled regular verbs because the
Post and Past FParticiple forus ave thc saLc. The lest threce

verbs are irregular verks because their Past and Past Participle
forus are not forued in any regular way ang siLply st be learned.

Pattern One. The first and probably the siiLplest basic
sentence -pattern that we shell exanine consists of just a subject
and predicate in the following ordcrs

1 2
Suikjeet Predicate
Birds sing.
The bird sings.
lleny birds singe.
Dog growls. ¢
The dogs grovwl.
Boy laughs.
This boy lavghs,

Because the verb in the predicate of this particular pattern
does not take an object--does not show a relationship ariong one

or Lore persons, ideas, or qualities-~we call this type of verb
intransitive,

Notice that the Base fory of the verb occurs when the subject
is plural. When the subject is singular, the -s nust be zdded to
the verb forr, When the action takes place in the past, the foru
of the verb is always the sane,

Birds sang. Dogs grovled. Boys laughed.,
The bird sang. The dog growled. The boy laughed.

To this basic sentcnce pattern, adverbs way or ray not be
added; if they are, they usually appear after the verb.,

The btirds sang + sweetly.
The dogs growled + ferociously.
The boy laughed ¢ uproariously.
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finother type
pattern.

cbverh ney be odded to this hesic sentence

John went + avay.
. The cct looked + un.
The tank passcé + by,

Ldverts lixe Yaway," "un," end Yoy are guite different fro.

- adverks like "sweetly," "¢e¢oc1ous‘y i and "u"ro*“lousiy " E
1 L&verks like '"byY iay ﬂiso te »r e3031tvons, cepending how they 3
are used in thc sentence. £

[] l. John stopped, ;

(advert) 3
[ 2. Jdonn stepped bv, 1
[J (nionos1t on) ! 4

2« dJohn stopped by the jewclry store.

“je can 2lso note the Gifference in the uw uses of "ry" in
sentences 2 and 3 by noting the stress given 1o words. The
adverk “py" is stressgcd while the yreposition "ey" is not.

S R Y

B

For the next few lessons, we will be creiiining scveral
basic sentence patterns in the English languagce. These patterns
forn the hcert of Tnglish sentences. mroi. thei an infinite
variety of ncw sentences can be foried. The inportant noints to 3
ke reweikerced nbout PLTIZRE QB is thet basically it C"hSlSﬁo of *
a noun and verb, to which en adverb pay be added. The verk :
because it docs not teke an okjeect, is celled intre: 1sitive. 3

d

=]

PLITFRE OFGe  The trout leaped + gracefullye. | i

3 £
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LESSON TEN: THF SENTENCE: FREDICALTE

Exercise Le Lfter the following sentences, write the sinple
verd foru which is in the predicate. Disregard the auxiliaries
or verbk helpers., You ilay have to change the forn of the verb.
Ixanples Jin should like his new btiecycle, like

l. The canary should have 1iked its new cage,

2. I have had rung that old bell nany times.,

3. Bthel should have been going to every Leeting. )

i, The snow uight have been falling for days.

5. Mis Grundy ought not to have been giving us such hard tests.

Exercise B, Write the appropriate forus of the verbs which are
listed. If you do not know the correct foru, you nay have to
consult a dictionarye.

(see page 2)
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1.
2.
3.
4.
9e
6.
7.

9.
10.
11.
12,
13.
1h.
15,
16.
17,
18,

Base .
I sin
I walk

throw

speak
Jurnip

swin

converse

scen

dive

WIrl

te

dance

drive

hit

bite

eat

°

sail

drink

teach

learn

lay

3 423 N

S. Part.
he sings
he walks

~
o LR A G Ay E el Y o

L=

VA £ e e s g $

Past
he sang
he walked
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Past
Participle

he has sung

he walked
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Present
Participle
singing
walking
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19,
20.
21,

22,
23.
2k,
25

sit

bear

| Past Present
S. Part Past Farticiple Participle

freeze

rise

see

drovn

lie
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Lesson Ten Predicate

Exercise C. Write ten exaliples of the PATTLIRK ONE sentence.

Renenber to follow the fori. which hes been established: noun

and verb, with or without at adverb,. :

Exaniples Crocodiles snicker. /
: All crocodiles snirk happily. ;
Don't be afraid to write interesting sentences.

1.

9.

10.
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LESSON LLEVEN: SUNTLNCE PATTLRNS ONE LND TWO

The first sentence pattern that we exar.ined was one like the
following:

The dogs growl,

We can say that this is a basic pattern because it cannot be
expressed in any sitpler forw, except by ouitting the deterrinex
she. We nay also add an adverb after the verb to tell us how the
dogs growled, .

The dogs growled ferociously.,.

For the rurpose of understanding the btasic pattern of this
sentence without any attentivn to the Leanings of the individual
words, we can use letters as synbols to stand for this general
pattern fron which an infinite nurber of new sentences can be
created,

(D) N vV (&dv.)

The D stands for deterriner, and the parentheses enclosing
the deterniner rean that the deterrLiner iay or rLay not occur in
the sentence as a part of the tasic pattern. XN and V stand for
the noun and vert. Thess forwL class words, of course, are essen-
tial to this pattern and rust be included. As we have just ob-
served, the adverb, like the deterriner, Lay or ray not occur in
this particular pattern, and, therefore, it is also enclosed bty
parentheses, Here are Lore exauples of PLTTERN ONE sentences.

(D) N Vv (Lav,)
Kittens play.

Leveral kittens play haprily.

All of the boys sing lustily.

SoLe boys do not sing on key.,

Ily dear rother ray be about to scold unrercifully.

L1l of the saLple sentences ray be different, but the basic
pattern for each one is the sate., Can you find the tasic patterns?
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The second basic sentence pattern which we shall exaiiine ray
be represented by the following letters arranged in this foruula,

(D) N V Adj.

You will notice that although the deteriiner iray or iay not
appear, the adjective pust core after the verb in this particular
pattern, Here are sorne exar.ples of PLTTFRN TWO s« “Gences:

() N V' Adj.
Josephine locked sad,
The roast seered singed.
The +tadpole hecare happy.
The 1usic sounds loud.
The pickle tastes sour,
The 7rose si.ells sueet.
I feel bad.
The class grev restless.

A1l of the verbs in PATTERN TWO are called linking verbs,

They belong to a particular class of English verbs that is a fair-
ly st.all one. You should learn to recognize the verbks in this
class and notice that they operate in a different way fron other
verbs., 1In order to neLorize then nore easily, you r.ight sinmply
reeuber the verks tecore, seer., appear, and grow, and verbs that
pertain to the senses--feel, sound, tagie, and stell, These few
verbs are used Lost frequen%ly as linking verbs; there are other
verbs, however, which are used less freguvently btut which are nct

at all unusual,

() . N v Adj.
The door bangs shute.
Susan blushed red.,
Many sailboats broke loose,
It got late,
My aunt keeps thin,
His <followers rerained loyal.
I can resy easy.
That answez pidol ¢ Tf > true,
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Although such sentences Lay seei. a little unusual, they are
perfectly appropriate English sentences. The test we Lust apply
to deteruine whether the sentences represent PATTERN TWO is to
ask 1f the adjective rust follow the verb. If it rust, then the
sentence represents PATTERN TWO.

it is iuportant to reuevrber that the adjective, not the ad-
verb, rust follow such linking verbs. If we wrote %hat "The

pickie tastes sourly," the Leaning would be that the pickle had

a tongue and that the tongue tasted in a sour ranner. The adjective
sour after the linking verb tastes riodifies the noun pickle, We
should be able to rove sour to the adjective position before the
noun pickle, We can say

The sour pickle tastes sour.
but not
The sourly rickle tastes sourly.

We also say in BEnglish that "The rose snells sweet," not,
"The rose suells sweetly.," With the latter sentence, the reaning
would be that the rose had a nose and that the nose suelled in a
sweet namner, The sentence, "I feel bad," is an unusual one, even
for a PLTTZRN TWO sentence, If ve wish to use the forrs of Eng-
lish used by educated speakers of the language, we should say,
"I feel bad," when we rean to irply that we are sick or unhappy.
If we say, "I feel badly," then we rean that our fingers hurt and
that they are "feeling badly." One exauple of an individual who
“feels badly" would r2 a safe cracker who has hurt his fingers and
therefore who can't "feel® the tunblers clicking in a safe. He
would literally "feel badly."

In previous lessons, we have been studying how words in the
English language convey grariatical Leaning--by inflection, deri-
vational affixes, word order, and stress, Soretiues, however,
these signals fail us, and we are confused bty a particular sentence,

She looked fast,

3 A=T5




. P

Such a sentence could te either PLATTERN ONE or PATTERN TWO.
If it is a PATTERN ONE sentence, then the Leaning would be that
she looked quickly for souething. If it is a PATTINN TWO sentence,
then the i.eaning right bte that she looked like a "fast runner."
The reaning also night not te a literal one btut rather that she was
a sophisticated girl, one who had "been around," who was "fasi¥
in a special sense, This avrbiguity occurs frequently in Engl: si-.
Souetines it happens because writers don't know that they are
writing an aunbiguous sentence, Other tines, writers take advan-
tage of the English lenguage which can perrit such raneuverings
of words and write "puns,” o~ plays on words, in which double
neanings occur, The arbiguity of the sentence "She looked fast,"
could te cleared up iunediately ty adding words to the original
sentence or by vwriting the different sentences.

She looked fast,
She looked like a fast runner. (add wgrds to nake the r.eaning
clear

or

She looked quickly. .
She looked sophisticated. (new sentences)

Paert of this probler of acbiguity lies in the faet that in
Inglish, words nay appear as rore than one foru class word; nouns
Lay act like verbs, for instance, and vice versa, You can "uan
the ship," and you can be a "nan on a ship." You can "sail on a
ship," and you can "shlp the salls." Unless you have sone struc-
tural signals, however, such a sentence as, "The girl looked fast"
is sinply aubiguocus,

When we have the signals to help us, theg, we can tell the
ratterns represented and can understand the 1.eaning of the sentence,

The girl looked careful.
(The word careful is an adjective; the sentence rust te
PATTERN TWC,

The girl looked carefully.

(The)word carefully is an adverb; the sentence rLust be PATTERN
ONE.
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The doe looked warily.
(The word warily is an adverb; the sentence Lust be PATTERN ONE)

The doe looked wary.
(The word wary is an adjective; the sentence nust be PATTERN

TWO. )

Actually, aubiguity occurs only in sinpie, rininun structures
such as we Light find in newspaper headlines or in telegrais where
we do not have structural signals to help tell us the Leaning.

Such & sentence as "Ship sails today" is acbiguous. Does the

ship s«il from port today, or does the buyer wish his sails shipped
today? The probleni can be solved very quickly by adding words to
nake the teaning clear,

The ship sails today.
Please ship iy sails today.

Unless you are deliberately striving to create arbkiguity,
you should attenpt at 2ll tines to write--and speak-=-sentences
that cen be understood easily end quickly by others,
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LESSON EIEVEN: SENTENCE PATTERNS ONE AND TWO

Exercise L, The following sentences are arbiguous hecause the
structural clues are uissing and tecause words that represent nore
than one forn class are used. Frow the original sentences, write
two different ones in which the Leaning is perfectly clear, and be
prepared to explain your answers.
Exauple, Priscilla looks slowe.

Priscilla looks around the roown slowly.

Priscilla looks as if she is slow on her feet,

1. The gangster looks hard.

2. Joe looked better than Henry,.

3« The new car appeared faster,

4, Student views reverse.

5. Arny watches end.

A-T78
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Lesson Elieven -2 Sentence Patterns
. One and Two

Exercise B, Before the following sentences, write the nucber 1 if
the sentence is a PLATTERN ONE and a 2 if the sentence is a PATTERN
TWO. Hore words have been added to the basic pattern, but your job
is to distinguish the particular pattern in spite of %he additional
words.

ExaLpliess: (D) N Vv (adv.)
PLATTERN ONE: The birds sang sweetly.
(D) N v Adj.

PATTERN TWO: The birds seered sweet,
1, Joan laughed,
2. Joan laughed uproariously.
3¢ The hot lunch seered nourishing.
%, The cat looked quickly.
5. The cat looked quick,
6. The cheese suells bad,
« Henry arbled in,
8. The steak tasted rare.
The shipuent of bicycles arrived on time,
10, I feel sad,
1. I feel extrernely sad.
12, Louise skipped over to Ly house.

1? The pizza steamed deliciously.

14, The visitor grew obnoxious,

e reeting progressed, the visitor suddenly grew iore
and r.ore obnoxious.

16, The frightened girl passed out.

17, The pizza stelled delicious.
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Lesson Eleven -

Exercise B, (continued)

18. Jane becarie bored by the whole shebang.
19, The party looked exciting.
.20, The party finally ended with one, last song.

Ixercise C,

1. Write ten original sentences following PATTERN ONE.
(D) N v (Ldv.)
The bully 1laughed viciously.
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Lesson Eleven wlfe Sentence Patterns

One and Two
Exercise C. (continued)

2. Write ten original sentences following PATTERN TWO.
(D) "N v Adj.

My sister seeiied cautious.

A-81




LESSON TWELVES
SEITENCE PAITERNS THREE AND FOUR

The first two sentence patierns which we have studied are
as follows:

PATTERN ONt: (D) N V (Adv.)
The girls giggled continucslly.
PATTERN TWO: (D) N \' id}e

The cyanide swnelled deadly.

The verb in PATTERN ONE nay bte called an intransitive verb
because it does not take an object. The verbk in PLTTERN TWC Lay
be called a linking verb because it links the subject with an
adjective which rodifies the subject., It is an iuportant fact to
rer.enber that the verbk in our language is chiefly responsible for
deteruining a particular type of pattern.

PATTERN THREL Lay be represented by the following syrnbols,

1. My azunt abhors snelly dogs.
2. Most boys relish these sandwiches,
3e« I prefer pander.oniun.,

This pattern shows a very coinon type of English sentence in
which a relationship is shown between two coiipletely different
nouns, In sentence 1, the words Yaunt" and 'dogs" refer to two
totally dissiuilar objects, In sentences 2 and 3, the words

"boys''=~"sandwiches" and "I"--"panderoniuc" also represent different

ogjectstgr cgnditions. The verb in this pattern i1ay be said to be
ransitive because it nust take an object., In othex words, the
action of the transitive verb passes over fron the first noﬁn to
the second noun, We snow that the nouns are different in this
pattern bty using the subscripts 1, 2, and 3 with the letter N.
(N1, N2, N3). It is iuportant to reLeuber that this pattern ex-

presses a couricn and, therefore, an iuportant relationship atong
people, objects, and ideas in our language. There are literally
thousands of verbs which nay appear in PATTIRN THRTE sentences.
Here are sone sanplcs of this pattern,
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(D) Ny v (D) N2
The glutton ate Lany pancakes,
I : love crackerjack,
The speaker continued his tirade.
L stick hit Le.
Girls detest uice,
L1l dogs enjoy bones,

My Dbrother steals ny candy,

There is a type of sentence which follows this pattern but in
which the second noun is in fact the saie as the first noun.

(D) N Vv (D) N

She hurt herself.
Jinn cut hiuself,

Llthough this type of sentence seeus to fit the pattern, the
second noun--in this case, a special pronoun which uay be callea
a reflexive pronoun--establishes this sentence as a special type
of PATTERN THREE sentence,

PATTERN FOUR grows directly out of PLTTERI” TUREL and Lay be
represented in the following L.anner,

) M vV (D) Ny (D) W,
Our secretary gave our class the ninutes,

This pattern adds another noun to the structure of FATTERN
THREE. The action of the verb in this pattern passes Girectly
over to a first noun, which we way call the direct object. The
action then passes indirectly over to a second noun, wnich we nay
call an indirect okbject. Notice the sequence of the nouns in the
saLple sentence. The third noun "class" cones irrediately after
the verb "gave," instead of couing after the second noun, "uinutes,"
which appears last. We nay test the correct order of these nouns--
which is "direct" and which is "indirect"--by asking this question:
What did the secretary give? The class? (or) The Linutes?
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Obviously, she gave the "uinutes", The "“uinutes," in turn
were given to the class, Why can't we re-phrase the sentence,
you riay ask, as the following:

Our secretary gave the ninutes to our class.
Our secretary gave our class the rinutes,

Besically, the peanins of the two sentencss is the saue, but
the structure~=or the pattern-~-is definitely not,.

Here are sone exanples of PLTTERI FOUR sentencese

i N N
(D) N, v (D) 3 (D) 5
The suitor gave his sweetheart an anteater.
Ily niother bought L.e a piggy bank.
The governrent sent her a notice.
The antique shop found the lady &  what-not,
His father gave hiu the devii.,
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LESSON TWELVE:
SENTENCE PATTERNS THREE .ND FOUR

.4“ ,m.m,

Exercise A, Write five ezai.ples of each of the four basic sentence
patterns that we have Just considered. Try to rake the sentences

as original and interesting as possible, but be sure that you follow
the basic pattern.

PATTERN ONE: (D) N VvV (Adv,)

.{*,’

PATTERN TWO: (D) N VvV Adj,.

|
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Exercise B, Before each sentence, write the nuuber of the basic

pgtgern which the sentence represents. Be prepared to explain your
cnolice,

Exauple: _4  Several hours of nusiec give e a headache,

.“J ~—1. The hyena laughed hideously.
}{} ——2¢ She folded her handkerchief.,

oz e, L

3+ My father gave re a piece of his rind.
4. The study period seered so dull,

This chill tastes unbearably hot.,
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Lesson Twelve

Exercise B, (continued)

This chili sitells tasty.

My brother overseas sent e a Bavarian beer irug.

The hunters blasted the defenseleéss cow.

The geese cackled viciously.

My favorite cousin dropped Le a line fror Japan.

The sun shone brightly.

The sun seerned overwheluiingly bright.

The walrus roared for his iate,

The walrus roared an incredible love song.

Mrs. Lintwillow keeps so lovelyl!

I siuply detest liup cornflakes.,

Harry gave ue the greatest idea for becoiing a uillionare.
Robert patited hinself on the back for playing such a good

garie.

Robert bought hirself a giant pizza for hitting the win-
ing hone run.

My father's cigar suells rancid just like a can of old
bacon grease.
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LESSON THIRTEEN:

Sentence Patterns Five, Six and Seven

You have examined and written examples of four basic
English sentence patterns., Now we shall study the remaining
three patterns that we shall consider. You remember that we
stated that the word Le and its other forms would te placed in
a special category because it does not act lik2 other verbs,
The remaining sentence patterns that we shall study are all
formed with the word be,

PATTERN FIVE is similar to PATTERI ONE, except that in
PATTERN FIVE the adverb must occur. It cannot be set off by
parentheses, Also, the adverb that follows the verb must be
one of place or time,

(D) N be Adv,
The girl is here,
She is 1late,

In this particular pattern, we cannot use adverbs like
carefully, quickly, or completsly.

The girl is carefully:
She is completely.

You also may recall that there are eight forms to the word
be. You should learn the forms and learn how to use them in
your language. They are as follows:

To b

a carefree boy is fun.

1 am carefree, '

You are irresppnsible,

He is unhappy.

He was disrespeciful.

They were ecstatic.

Being a wrestler involves much training,

Having keen an expert sailor, he won the race easily.

Here are some exauples of PATTERN FIVE sentences:
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D
(D) N be Adv,
She was tardy.

The kittens are here,
Henry is upstairs,
I am curious.
They were in,

PATTERN SIX has almost the same pattern as PATTERN FIVE
except that the adjective follows the word be in PATTERN SIX,
not the adverb. These are examples:

(D) N v Adj.

The roses vere lovely.
Oscar was insipid.
Rosenary is sophisticated.
John is desclate,

The film was hilarious.

James Bond 1is devastating,

Notice that in each PATTERN SIX sentence, the adjective
in the predicate modifies the noun in the subject. The adjec-
tive may then be called a predicate adjective., This position
for the adjective--as you remember--is one of the common places
for adjectives, the other being tefore the noun.

PATTERN SEVEN, the last basic pattern that we shall
examine, has the following structure:

(D) N be (D) N
1 1
The umpire is my uncle,

As in PATTERN THREEz we find a noun, a verb (or word be),
&iid anooier noun. Vhat io the maicr differensce hetwean the tua
patterns, besides the difference between a verb and a form of
the word be? Of course, the nouns in PATTERN THREE refer to
different things while %he nouns in PATTERN SEVEN refer to the
same person, object, or idea. The following are examples of
PATTERN SEVEN sentences:
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(D) N, be (D) N
He is ny uncle,
The cop is our friend,
The play was a komb.
The party was a bravl,
The record is a blast.
My aunt is a gossip.
She is a scream.
They were & fright.

For our purposes, these seven basic patterns will serve to
illustrate the most common sentence patterns in English, Some
linguists, however, have noted a few other patterns that seem
to recur occasionaily. You might be interested in knowing what
they are, even though we won't be studying themn.

(D) N]_ L' (D) ' Nl

The ©baby became a man,
Laura seemed a lovely girl.
Norman rewained our frienc,

This pattern, of course, is quite similar to PATTERN SEVEN
in that the first noun and the second noun refer to the same
person or object. Actually there are only a few verbs in this
pattern. The most important ones are become, seem, and remain,
Speakers ¢f English in Great Britain might add two other
{grgs, which are rather uncommon in this particular use in Eng=-

1sn,

He grew a fine 1lad,
The player 1looked a fool.

Two other types of sentences that are considered by some

F o

linguists to be basic patterns are those iikeé the foliovings

(D) N, v N, O ¥,
The class thought Joan a train,
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In this type of sentence, the noun in the subject is
followed by a second, different noun as an object of the verb,
which, in turn, is followed by a third noun which completes
the meaning of the second noun, in the preceding sentence
the word brain coupletes or further describes the object of the
word Joan. The word brain, because it completes the meaning of

the word Joan, is called an objective complement.,

An interescing fact about this type of sentence is that
an adjective may be an objective complement as well as a noun,

The class thought Joan brainy.

A third and final type of unusual sertence pattern that
we shall look at uses just a few verbs such as elect cr choose.

D) M v N2 No
Our team chose David Captain.
The class elected liary secretary,

The words captain and secretary. because they complete
the meaning of the words David and Mérx, are also called

objective complements, It is interesting to note that in this

pattern an adjective may not act as an objective complement,
We cannot say, for instance

Our team chose David courageous.
The class elected Hary competent.

Although we have examined three additionsl types of
sentences, we will only be concerned with the first seven basic
patterns %hat we have studied, These are the most common of
English sentences-~the ones we use nost in our speaking and
writing--and, therefore, they are the patterns that are most
important for us at this time,

You might wonder why we have spent so much time on basie
sentence patterns in English. Do we speak or write, using such

simple sentences? Do we always use statements in English and
never ask questions? Of course not,
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Linguists think--and they are spending a great deal of |
time and energy trying to prove this idea--tiat by the time a
person is five or six years old he has learned a few thousand
words, the common, important sentence patterns in English
and the basic rulés for changing these simple sentence pa%terns
into new, longer, more descriptive, more complex, and more
interesting sentence patterns,

How is this done? 1In the next lessons we hope you will
begin to understand better just how this process occurs. This
understanding seems to be at the heart of language itself: how
a person learns--as he grows older and more mature--to form
ne%fé interesting, and correct sentences from g few original
paivierns,
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LESSON THIRTEEN:

Sentence Patterns Five, Six, and Seven

L)

Exercise A, Write five examples of sentence patterns five,
slx, and seven., Try to make the sentences as original and
interesting as possible, but be sure that you follow the
basic pattern. Write the appropriate symbols for the pattern
above the words in each sentence.

— 2

Example: (D) N be Adv,
PATTERN FIVE: The pancakes wre there,

.

PATTERN FIVE: (D) N be Adv,

S

- PATTERN SIX: (D) N be Adj.

-
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Lesson 13 wle Sentence Patterns

5,6,7

PATTERN SEVEN: (D) Nl be N

Exercise B, Before each sentence, write the number of the
basic pattern which the sentence represents. Write the appro-
priate symbols for the pattern above the words in the sentence,
Be prepared to explain your choice,

Examples )] %
4 My coliie gave ue a big slurp.

l. The senator is a brilliant speaker.

2. The senator is brilliant.

The senator is always punctual.

—

4, The nilk tastes sour.

The television crackled unbearably.

_—

6. My father gave me a sports car.

e I like loud recordse.

8. The rocket roared into the air.

= = &2 = 3

You are my sunshine.

Boring peopie give me& a pain.
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Lesson 13

11,

SEp St

12,

—13

14,
15,
16,
—17.

18.

19.
20.

Ee—t——

Txercise
pe terns

Examnplés:

1. PATTERN FOUR: __

The hamburg was delicious.

-3=

She saw the ideal dress.

Sentence Patterns

5

A bicycle seemed indespensible.

Laura appeared frightened.

Norman i: 4t hone.

You are your brother's keeper.

James acts pugnacious.

The rowboat is there,

The old rowboaﬁ is unsafe,

My trusty rowboat is my friend,

C. Write two exauples of the seven basic sentence
Write the appropriate symbols
for the pattern above the words in each sentence.

that we have studied,

-,

() N

v Adj.

FATTERN TWO: Our mother appeared faint.

6, 7

2+ PATTERN THREE:

3. PATTERN ONE:
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Lesson 13 wlte Sentence Patterns
59 6, 7
PATTERN SIX:
PATTERN FIVE:
PATTERN SEVEN:
PATTERN TWO:
A-96




LIESSO0N FOURTEEN:

Kernel Sentences and Transformations

In the past lessons, we have studied how words act together
in English sentences. We found that sentences could he divided
into two parts: the subject and predicate. We also found that
two types of words cculd be found in English sentences: form class
words and structure words., These types of words could be easily
identified. For instance, we could even tell the kinds of words
in a nonsense sentence, in vhich the neening of the individual
vords was not known.,

A stuny rang spickled the linnest blurbs tetly.

In other vords, at this point, you can pretty well describe
the types of words thet are used to form English sentences.
But this is only part of the mystery of your language. Kext we
heve to ask ourselves how boys and girls--usually bty the time
they are 5 or 6 years olé--learn how to put together words to
Leke new but correct sentence patterns,

Iow do we learn to speak or write new sentences that we
have never heard or read? Once we find out the answer to this

question, we will know how language ability develops in individuals.

For instance, these two sentences are very similar,

1. John is easy to please,
2., John is esger to plesse,

These are both very siuple sentences, but they are rezlly
quite different. If they were alike, then we could change thenm

toth exactly the same way. Can we Go this? We can change sen~
tenoe 1 to

3. It was easy for us to please John.
but we cannot change sentence 2 to
L., It was eager for us to please John.
How did you know sentence 3 was a correct English sentence

vhile sentence 4 was incorrect? Your knowledge of Inglish gram-
nar told you, but we can't quite explain the process right now.
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1 Let us look st two cther sentences created from sentences
and 2,

. Iile was eager to please us,
6. He was easy to please us.

Again, your intuitive knowledge of English graumar tells
you that sentence 5 is correct while sentence 6 is incorrect,

The next step in English grammar, then, would te to find
some way to explain why sentences 3 and 5 axe acceptatle English
sentences while sentences 4 and 6 are not acceptatle,

One very interesting study which helps to explein how chil-
dren learn to use English was nade by Brown and Bellugi. Over
a period of time, the researchers listened to children who were
just learning how to talk as they talked with their nothers.
The linguists found tihat there were three ways -y which the
children learned to talk,

Pirst, the babies iuitated their uothers' speech, but they
dropped part ts of words and¢ even vhole words Iron the mothers'

speeches,
i.other Baby
. Daddy's briefcase Daday briefcase
Fraser will be unhajpy Fraser unhappy
He's going out he go out

g

.
.

i1
"
3
‘a
v

4

3
tu
f
-

p
:u
3
L
(n
yn

Second, the mothers repeated what the babies said, but the
nothers added nore words, hoping the babies would add these words

albOQ
Baby i;other :
Baby highchair Beny is in the high chair 3
Lve lunch Eve is having lunch
Sat wall He sat on the wall

Third, and this is very inter esting, the babies would try
to say completely new sentences which they iad never heard before,
Of course, they nace iistekes, but they were not repeating what
they had hcard vefore,
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New speeches by babies

A bags Vhy it can't turn off?
A scissor Cowboy did fighting re.
You naughty are I digged a hole.

Put on it

Linguists think that this process is just the way that
individuals learn how to say and write new sentences.

We might look at this protlem of language development in
another wey. We have studied seven basic sentences which are very
coumon in English. ILet us ca2ll these sentences kernel sentences,
The PATTERN THRIE sentence "John saw Bill" is a kernei sentence,
for instance. All other sentences, or parts of sentences that
we create frow this particular senéence, are different or trans-
forued parts of the originsl kernel sentence, e r.ay call these
new sentences transformations.

Kernel: John saw Bill.

Transforuations: Did John see Bill?%
John didn't sce Bill,
John did see Bill.
Who sav Bi11%
That donn saw Bill.
2ill was seen by John.

All of these transformations are different from the kernel
sentence, but it seers obvious that they all stem from the ori-
ginal sentence, "Join saw Bill." Could we speak or write nevu
sentences or parts of sentences from a new pattern such =s "The
cobra saw the wongoose"? Of course we can because many years ago
ve learned the rules--or graumar--for crecting new sentences from
basic sentence pztterns, or kernel sentences.,

For instance, let's look at the rules for changing the kernel
senvence "John saw Bill" to the transformed sentence "Bill was
seen by John." This particular transformation is called the
passive transfornation,
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gohn saw Bill,

o
WA e

l. The objeet t-kes the sutjeet position.
Bill was secn by John.

2. The proper forwt: of lLe nust ke chosen.
Bill was seen by John.

3« The past participle of the verbd rust be chosen,
Bill was seen by John.

4 The originesl subject is now preceded ty the word by.
Bill ves seen by John.

5« The original subject and the word by may be dropped
entirely,
Eill was seen,

Of course, ycu don't go through such a process every time
you speak or write new sentences--at least not consciously. 3ut
in some amezing way you learned very eerly that this is the way
you make the passive trznsforuation,

Let's look at a rather long end fairly complex sentence, 1Is
it difficult to understznd graumatically? TFot if we see how all
the elements of the sentence are siuply transformations of besic
sentence patterns.

The tall laughing boy who is Ly brother tripped when he ran

&8

down the street because he didn't see the sleeping aliigator.

the boy is tall -~  PATTERN SIX
the hoy laughs -~  PATTERN ONE
the oy is wy brother -=  PATTERY SEVEN
the boy trirped -~  PATTERN ONE
the boy ran down the street -~  PATTERN ONE
the boy didn't see the sleening

eiligator -~  PATTERN THREE

If we look at languaze in this ienner, then it doesnit
seen quite so difficult to understand, Lecrning to use language
sicply ueans using basic patterns and other devices for niaking

sentences longer znd i.ore eyact until we have sald most nearly
what ve wish to say.
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LESSON FOURTEEN:

Kernel Sentences ahd Transformations

Exercise A, The following sentences are examples of the PATTERN

THREE sentence. Change them to passive transformations by using.

the riles that we discussed.

Example: My hungry guest gulped down the sandwich,

1.

2o

3e-

De

7e

The sandwich was gulped down by my hungry guest,

The inquisitive bee spied the flower,

Several bees stole the nectar.

Back to their hive, the bees carried their prize.

The queen bee saw theu,

She ignored the lazy drones,

Two boys saw the horde of bees,

They heard the lcud buzzing.
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Lesson 14 Do

b
8: Hal and Bob climed the tall tree,

Kernel Sentences
Transformations

9., The bees heard the boys.,

10, Needless to say, the bees persuaded the boys to leave.

Exercise B, The following sentences are examples of transformed
sentences., Break them down into their basic patterns or kernels

and identify the parts.

Example: That unhappy, crying girl, who lost her ticket to the

movies, is Jennifer Smith.

(D) N be Adj.

that girl is unhappy -
(D) N v
that girl cries -

(D) N v (D) N
that girl lost her ticket
to the uovies -
(D) Np be N1
that girl is Jennifer Smith --

my slightly puzzled mother at chess.

A-102

PATTERN SIX
PATTERN ONE

PATTERN THREE
PATTERN SEVEN

1. My smiling, seven year old cousin is happy because he beat

(continued on p. 3)
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Lesson 14 3w Kernel Sentences
Transfornations

2, Husky, athletic Esther Jones, who is the btest skier in our
class, finally fell and broke her leg,

3. The freedom-loving soldiers, who had never liked iiving under
a dictator, fought fiercely to overthrow the strong, powerful
tyrant,

4, Laughing and hooting loudly, the boisterous students, who were
overjoyed that school was over, ran dowmthe street, while their
teachers looked out the classroom room,
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LEES0H FIFTEEN

Expension bty Hodification: Adjectives and Adverbs

We have stated thet there are a few, basic kernel

sentences in English fron vhich all other new sentences--
or transfornations-~are derived, It is obvious that people
do not use just kernel sentences all of the tine., If they
d1d then couunication would be very linited and dull,

%he speaker of English grows older and his thoughts
becone L.ore corLplex, then he must find the words and new
sentence patterns to express his r.ore niature and corplicated
thoughts.,

=—— | £
'

h—:

There is an added probtlern: for expressing thoughts in :
written language, however. The speaker of English uakes a .
staterent or asks a question, and he then uay make a rove- :
rent, riake a face, or use hls voice--by naking it softer or 3
louder~~-to help give added ricaning to his spoken statenent, 3
For instence, a girl may say to her friend,"Is that your ;
brother?" The second girl nay siLply say 1n reply:

L4 Wi gy v DM &
”
s S v |

"My brother,." 1

There are uany vays that these two words nay be 3
spoken,and there are many physical gestures that can be
added to miake the intended rieaning clesr. Here are sone
possible different meanings:

"My brother?" she asked as her eyebrows wrinkled in
e puzzled frown.

St SN X
L—r:‘z}

=
¥

"My brother!" she said loudly as she covered her
?ogtg and gasped quickly, her eyes open wide in
right.

]
b TN

"My brother," she sighed wearily as she shook her
head weariiy and shrugged her shoulders slowly.

Actually, the rieaning of these sentences is still
not as clear as it would bte if we could actually see the
person who was speaking and could observe her actions,
The problen for the writer is to riake hils neaning clear
with written words and sentence patterns only.

How does the writer expand his sentences and possibly
neke the reaning clearer? One way of doing this 1is by
nodificetion, Let us start with the siuplest kind of
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nodification: the single word adjective or adverb, Notice
the following sentence:

PATTERN FOUR: A boy gave his parents iuch pleasure.

This is a basic PATTERN FOUR sentence. It is perfectly
acceptable, but it is also so general that it is not very
interesting, We want to know the answers to sone questions,
What kind of a boy? What kind of parents, for instance?
Adjectives can help to give us answers to such questions.

Single adjectives help t0 qualify the reaning of the
words which they rodify. Whether they occur singly or in
a 3§§ies, they usually appear tefore the word which they
Li0 Ve

a bright boy

a bright, polite boy

a bright, polite, serious boy

a bright, polite, serious, hard-working boy

Although these single word adjectlves help to qualify
the noun "boy" 2nd help to rake the thought riore cotplex,
they reuain transfornations from basic patterns. In order
to show how all other eleients of sentences are built from
basic kernels, let us analyze. the preceding phrase.

a bright boy derives fron
PATTERN TWO: The boy locks bright.(or)
PATTERN SIX: The boy 1s bright.

a polite boy derives frou
PATTERN TWO: The boy looks polite.(or)
PATTERN SIX: The boy is polite,

a serious boy derives fron
PATTERN TWO: The boy looks serious.
PATTERN SIX: The boy 1is serious,

The herd-working boy derives frdm
PATTERN ONE: The boy works hard.

All of the adjeciives, then, are seen to be transforna-
tions of kernel sentences,

We said that single word adjectives usually precede the
word that they modify. You know that the other position for
adjectives in English is after the word be or after the
linking verbs such as seeus, aprears., iooks. We could also
write the adjectives which we have Just used in the following
nanner s
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The boy is bright,

The boy is bright and polite,

The boy is bright, polite, and serious.

The boy is bright, polite, serious, and hard-working.

The single word modifier, of course, can occur with
nouns in the predicate, as weil as with nouns in the subject.

A bright boy gave his parents
gave his old parents
gave his old, tired parents
gave his old, tired, foxy parents

All of these adjectives are transformations of kernel
sentences,

i his old parents derives fron
) PATTERN SIX: His parents were old,

_ his tired parents derives fron
; PATTERN SIX: His parents were tired,

his foxy parents derives fron
PATTERN SEVEN: His parents were foxes,

l The single word adjectives can also occur with other
3 nouns in the predicate,

l A bright boy gave his parents nuch pleasure,
: much deserved pleasure
nuch deserved, unsolicited pleasure
| much deserved, unsolicited, warm pleasure.

; These adjectives all derive from PATTERN SIX kernel
; sentences,

PATTERN SIX: The pleasure was deserved,
\ The pleasure was unsolicited,
’ The pleasure was warte

, It 1s important to emphasize that although we have used
l many single adjectives to expand and nake riore precise the
meaning, the basic sentence pattern remains,

N1

} PATTERN FOUR: The b:%ght, polite, serious, hard-working
N
boy gave his old, tired, fozxy, par%nts

mucﬁ deserved, unsolicited, warn
2
pleasure,
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More inportsnt, wrobably, than the vse of adjectives
in the sentence is the fact thot such a sentence has value
only as an exauple, It is indced a verbal rnonstirosity.
The writer may end should use adjectives, but he iust choose
then carefully., They should say what hc wents then to Say,
but the ability to choose intercsting and appropriscte
adjectives can only be developed by uuch thoughtful practice,

Other words may also be used as single word adjectives.,
Nouns, for instance, a2y do the work of adjectives,

Nouns as Adjectives

shoe salesnan
airplane hergey
school bus

cat food

apple picker

These nouns used as adjectives derive fre— kernel
sentences in the following izanner:

PATTERN THREE: The salestian sells shoes,
PATTERN FIVE: The hanger is for airplanes,
PATTERN FIVE: The bus is for schools.
PATTERN FIVE: The food is for cats,
PATTERN THREE: The picker picks apples,

Verbs uay also serve as single word adjectives. Later
you wiil study how these vertal adjectives nay be expanded
into verbal phrases, but for the present we shall siiply
note that verbs nay appear in the adjective position.

Verbs as Adjectives
laughing girl
Jutiping flea
running water
crying baby
itching arn

Thege adjectives derive fron the following kernel
sentences:
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The girl laughs.
The flea juips.
PATTERN ONE: The water runs.
The baby cries.
The aru itches,

The past participle form of verbs nay also be used as
adjectives, These forms core from a kernel sentence by way
of a passive transfornation.

Past Participles as Adjectives

singed toast
hurt finger

broken arn

the singed toast derives fron

The toast was singed (by "someone"). derives fron
"Soneone" singed the toast,

the hurt finger derives fron

The Tinger uas hurt (by "someone®), derives fron
"Sonieonehurt the finger,

the broken aru derives fromn

vhe arn was broken (by "-omeone'). derives fron

"Someone® broke the arii,

Just as we can show the pattern of a kernel sentence
by symbols, we nmay show the pattern of the passive
transforma%ion.

N3 Vv (D) N2
PATTERN FOUR: Joe broke his arn,

(D) No be Past. Part. (by Ni)
PASSIVE TRANSFORMATION: His arm was broken by Joe,

The symbols for the passive transformation show that
the second noun becoues the first noun, the proper forn of
the word be niust be chosen, the past participle form nust

appear, and the first noun--preceded by the word by--nay or
nay no% appears

Although we have obcerved that the usual position for
single word adjectives in English is before the noun or
after linking verbs or the word be, we should realize that
in some special cases, the adjective nay occur directly
after the word it wodifies.
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the body polltic
God gluiehty
chapter ten
soldiers three
water enough

the journey inlzand

A1l of these adjectives are transforuations of a
PATTERN SIX sentence, "The body is politic," "God is
aluighty," "The chapter is ten(th)," "The soldiers are
three," "The water is enough," and "The journey is inland."

The adjective gains added iuportance when it is used
after the noun. Although the adjective is used for special
enphasis here, you should reiewber not to over-use the
adjective in tnis nanner, or it will lose its force.

Adverbs nay also be single word uodifiers that are
added to basic patterns to qualify siiple ideas. lany
adverbs, as you reueLber, end in the letters ly, but other
words such as here, now, then, there, often, la%e, still,
aluiost, and sonetines are also adverbs. One rajor difference
between the advert and adjective is that while the adjective
has two, fairly constant positions, the adverb nmay be noved
around quite easily to different positions in the sentence

pattern,

Happily the boy gave his dog a bone,
Then tiic boy gave his dog o bone,
The boy happily gave his dog 2 bone,
The boy then gave his dog a bone,

The adverb nay also be placed in different positions
in relation to the verb and its helpers,

The boy happily was giving his dog a bone,
The boy then was giving his dog a bone,
The boy was happily giving his dog a bone,
The boy was then giving his dog a bone,

Adverks are not usually placed at the end of such a
sentence, but you uay do so for special euphasis.

The boy gave his dog a bone happily.
The boy gave his dog a bone then.

Single word adjectives and adverbs, then, help to
expand a sentence pattern without changing the basic pattern,
They also help to nake the neaning of the pattern clearer and

~,
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nore exact., However, you rust learn how to use adjectives
and adverbs so that {’:hey help your recning and do not detract
fron it. You rust practice using adjectives and adver Sy
but you nust also learn when to lesve then out, If you
sinply tack on nodifiers--zs we hzve done in our sarple
sentences--you will write sentences that are overdone,
awkward, and--worst of all--boring,

Your big job in learning how to write well is to know
by experience and practice when you have chosen the best
adjective or adverb for the best position in a sentence
pattern, .
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LESSON FIFTEEN

Expansion by iiodification: Adjectives and Ldverbs
Exercise A. Write a noun with an adjective that nay be
derived from the following basic pattern sentences,

Exaniple: The painter paints a house.
the house painter

1. The boys crashed the gate.

2, The boys ate the pizza,

3. The boys threw popcorn.

4, He kicks a football,

5 He plays basketball.

6, The baby cries.

7+ The girl screans.

8. The deer hides.

9. The student failed,

10. He chases girils.

1, The girl is frightened.

12, The lady is charzing,.

13. The wreckers destroyed the house.

14. The net was tightened.

15. The hotdog was delicious.

16. The lake is frozen,

17. Hg skiis on the water.

18. The rope is loosened,

19. The wnovie was incredible.

20. The dancer juuped.
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Lesson 15

e

Exercise B. Using Adjectives. In the following paragraph,
the adjectives have teen left out. Fron the adjectives here
listed, write in those words that help to nake the paragraph
nore accurate and interesting.

long nany white

tiny-looking crisp ski

dark ski nassive

pine green bright

gail y-colored narrov fast-noving

brilliant leather blue

deep

Mary stood in the __ R snow and looked
do wn the slope, ’ zountains
rose behind the - 1odge° The

— trees care right down
to the slope next to her, - jackets
and caps dotted the hill., - skiers
swished back and forth along the snow, She put
on her gloves., Her eves
squinted. She took a breath and shoved off.
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Lesson 15 3w

Exercise C. Using Adverbs. In the following paragraph, the

adverbs have been leit out. Fror: the adverbs listed, write

in those words that help to nake the writing uore accurate
and interesting,

happily weakly

up suddenly quickly
frantically down forcefully
slowly cleanly up
painfully gently slowly

Dan heard a terrified shout. He looked

over the water. A tiny head vas bobbing

and s and a thin arn vwas waving

« Racing along the hot sand, he dived

into the water and swan . to the sinking head. &

frightened face looked at hin, It was a little

boy. Dan got a firm grip on his chin and towed hir. to the

shore. He picked up the boy and carried »in to
the dry sand. The boy coughed ¢ rolled ovor
s and then stiled .
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LR3SON SIXTIEN:

Txpension by fuxiliery or Helping Verbs

Another way of expanding t%e kbesic sentengi patterggkistﬁy
adding auxiliary or helping verts. These auxi aries, e the
single word adjectives or adverbs, help to explain in rore de-
tall the nmeaning of a sentence.

N1 V N3 N
PATT RN FOUR: The toy gave his perents pleasure
The oy had been ziving his parents pleasure,
The oy was foing to give his parents pleasure.
The oy should have keen atout Lo zive his

parents pleasure.

As you can see from the preceding sentences, the auxiliaries
help to rnake the action of the verh clearer, The intended neaning--
the attitudes or feelings-- of the speaker or the writer toward
the event that he is describing is clarified, Notice that no
natter how nany auxilizries are added, the sentence pattern re-
Lains the saue, It is iuportant to see that the last word in the
verb phrase is the zain verk. In 211 of these exauple sentences,
the verb give is the riain one.

The siiple verb--without auxiliaries--nerely sets the time of
an action without uaking the action specific,

I go to the YHCA.

The verk go in this sentence leaves riany questions to te
answered. When do you go? Are you going now? Will you go to-
norrow, next week? Auxilisries help to answer these questions.

D-J

ave kteen goins to the YHCA on Saturdays.
L goinr to the YMCA right now.

shall go to the YHCA tonorrow.

2y be goinsg to the YMCA all of next week
if we don't go to “‘ashington, D.C,
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One type of auxiliary shous the speaker's iood or attitude
about an event happening. The indicative i.ood Shows that what is
reported as happening uay te accepted as a fact.
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Noran catches colds. He should not go skiing.

The indicative vert catches tells us that it is a fact,
"Noruen catches colds." Therefore, he should not go skiing.

The subjunctive uood shows z doubtful or uncertain state of
affairs.

A R AT o R P T TR T2 L NPTt

YO TUORL N X0 S PUPC LA

If Noruan ke susceptible to colds,
he should not go skiing.

N SALS Bt 1 1)

If I yere Batnan, I'@ clean up
Gothaiz City.

I wish I vere a nillionaire; I'd
sail to the South Seas,

The underlined verbs all show the subjunctive nood and
represent douctful conditions.

The subjunctive 1:00d in English, then, may help to make clear
the mood of the speaker or writer toward events that are imaginary, ;
The subjunctive 1ood may show intention, prcbability, rossitility, :

necessity, or hope. ;
v
PATTERN OWE: I will go to Boston. ;
I Lay go to Boston.
I iight go to Boston. :
I cen zo to Boston, ;
I 1nust go to Boston,
I should go to Boston,
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In order to show the subjunctive ricod, we may ad. to the verb
nood auxiliaries--or nodals-- which help to signify a non-actual
situation. Such modals are the words can, could, shall, wilil,
pight, must, and should,

The Lodals always occur directly before the siiLple forn--or
basepart--of the verb., We nay show such an addition to our basic
sentence pattern by adding the symbol “M" for nodal.

8 g LU DA L atie s D42 X1d s o s e e TOAT <
! B ! i’.E u,' N W T
m ML s m 2 ~

Base S=-part Past Pzst Part. Pres, Part,

AR o

g0 goes went gave going

N Vv
Girls go.

(D) N M Vv
The girls nay go.

o At b3 radts dainaist o RN
m : .")
I‘“"(‘

The verb nay also be expanded by adding such auxiliaries or
helping words as have, has, or had to the past participle foru of
the verb,

N 1)

PATTERN ONE: Ray goes to scouts.
Ray has gone to scouts.
~ay had gone to scouts.
They have gone to scouts.

2 S ULE RN  S R C

el

We can show these helpers by the letter "H" in the sentence
patterns, Notice that the rest participle forn of the verh
2lways follows this helper. We can show the past participle forn
of the verb by using the letters "pp

sty PP Ly €50 NG,

N H PP
PATIERN ONE: Mary has run houe often,
N H PP
PATTERN ONE: Mike had sung in choir for years.
N H PP

PATTERN THRT: The girls have thrown cut all their records.
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Although the words have, has, had riay bte helpers, they of

TS J  SGueugees

course nay also he iein verbs,

PATTERN THREE: He has @ new sailboat.
PATTFRN THREE: She had a bad cold.
PATTERN THREE: They all have detention tonight.

O R L P [ T OO TR P RO

Another way of expanding the verb is by adding sone forn of
the vord be--au, are, is, yas, or were--to the present participle,
or -ing form of the verb,

PATTERN ONE: I gg.
I akLi gOingo
They are going.
She was going,
He is poing.
They were going.,

e 0 A s b bt i 2 e 20 b s o MM i

We can show this expansion ty using ke to show the addition of

the vord be and the foru Pres. P. to show the present participle
forn of the verk,

Y Byt L i

(D) N be Pres, P.
PATTERN ONE: The boys uwere going to the wcvies,

“here zre some other zuxiliaries which help to expand the verb,
such as the words about and going.,

PATTERN FOUR: John is about to give his dog a tone.
.John is gzoing to give his dog 2 bone.

Lo give his dog a bone.
John was going to zive his dog a tone,

Such general auxiliaries we can designate the letter "H, "
Rerieriber that the last word in the verb phrase is the nain verb,

Ny H H v (D) N3 (D No
PATTERN FOUR: John is about to give his @ g a bone,
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verb foru is ususlly the Lest. Second, if you go use i.odals and

The practice of expending the vert in spoken English by the
use of helpers is a very couion one, In orfer to niske our verbs
say preclsely whot we want thei. to say, ve all add i1odals and
auxiliaries.

I could be zbout ready to go to the party if I didn't have
to iow the lawn!}

Such a sentence would be quite norual in speech. We under-
stand clearly what the situaticn is., In written English, however,
the writer iust be very czreful in is use of verb helpers., For
the niost part, sitnple verb forms can and should be substituted for
long, couplex verb forus. Iliodels and auxiliaries do not carry as
nuch reaning as a2 siuple, direct vert.

I should ke going to ke zkout finished with ry homework.

I finished iy houework,

Since the iodals c¢nd auxiliaries do not signify direct
Leaning, if we have too izny of ther. in a sentence, then we nay
have a weak sentence. In this lesson, you have teen studying how
auxiliaries may te added to the verk so that you can understand
how this is done in our language,

You should reuerker thet in written English, though, the sizple

auxiliaries to expand your sentence patterns or to nake your nean-
ing clearer, you should save thei: for the few occasions vhen they
are really needed,
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LESSON SIKTEEN:
Fxrension by Auxiliary or Helping Verb
EXERCISE A. Under the syntols, urite original sentences. Before

each sentence, write the number of the basic sentence pattern thet
it represents., These are the new syubtols that we have discussed.

M - i.odal (shouléd, would, could, night)

H - helping verb (have, has, haé going, zbout)

PePe - past participle (run, sung, %alked, thrown)

Pres. P. - present participle (=~ing foru: running, singing,

talking, throwing)
1. (D) N H PP Adv.
2. (D) N1 ke Pres., P N2
3' (D) N }JI V’ ﬁst.
Y. (D) Ny M v N,
5. (D) Ny H PP (D) N,
(D) N,

6, N, M be (D) Ny

(contir i1ed on page 2)
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Lesson 16 Qe Awriliaries
7. (D) Nl U H PP (D)
Adj. N1.W~O o
s @ % ow v aw.
9. (D) N M - v ILER
10. (D) N“ H H be PP
Adv, - -

EXERCISE B. The following sentences have couplex verk phrases with
Lodals and auxiliaries added to the nain verbs. Pe-write the sente
ences by Laking the verb phrases zs siuple =35 possitle. Underline
the verh phrases. Befcre each sentence, write the nw ber of the
basic sentence pattern that it represents,

Exanple:

1.

The dancers should hzve teen z2bout tc stop when the
vhistle blew.
The dancers stopned wnen the waisile blew,

eranaerassnian shngevagrvi o

Gegrgo L:ay have heen 2bout to go fishing when his iother
called.
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Lesson 16 =3

2. The captain has been giving orders.

3. Any talkers rust be going hoiie when the rovie starts.

4, Little boys mey like licorice,

9. Many husbands uay have given their wives vacuuu cleaners.

6. Mary ought to becone a starlet.

- 7. Our senior play should have been the best one ever.

8. The coats ought to have been here.

9. Larry night have been about to give his fauous recitation
of the bob-tailed tom~cat in the blackterry bushes.

10. All wenmbers should have been going to display their
entries,

v ox L FENe
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Lesson Sixteen —lfe

EXERCISE C, Write five (5) original sentences using these verts
and soue of the follow auxilicries.

sheulad has throw
(] could have sing
U uight had clinb
3 Lay about lzugh

going be swin
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LZSSON SEV:: T'EN:
Expansion by Prepositional Phrases
Prepositional phrases ave also used to expand basiec sentence

patterns in our language. You receiter that we said that nine
siuple prepositions are the rost irportant ones in English.

at frou: of
by in to
for on with

Prepositions are used to connect nouns, pronouns, Or groups
of words to other groups of words.

PLITERN THPEE: The boy threw the eraser. (Which boy?)
The boy (with the red hair) threw the eraser.

The preposition with connects the word group the red hair to

the noun, boy. The prepositional phrase with the Ted hair answers
the ques%ion, Miihich boy?" Such a phrase helps to niake clearer the

general word, boy, and, in the process, of course, expands the
sentence,

L5 you cean see, each prepositional phrase rust contain a
preposition and a noun or pronoun--which is called the object of the
preposition, Deteruiners and :odifiers riey alse be added.

P N
(with hair)
P (D) N

(with the hair)

P (D)adj N
(with the red hair)

P (D) Adj Ld] N
(with the bright red hair)

To show the prepositional phrase in a sentence, we will use
the parentheses and the letter "P'" to signify preposition.

Although there are other prepositions in English besides the
nine siiple ones that we have noted, the relationships that pre-
positions have to other words or groups of words uay be grouped into
three categories. ‘e have studied these three groups before, but
let's reviev thei,
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Relation of location

P N

(at the house) 0 \!
P N

(by the house) 0 r 0
(in the house) o
in the house

P N [0)

(on the house) f |

Relation of direction

P N
(to the house) — s ]
P N .
Frow: the house) [ —
P N -
(up the house) [~ ]
P N
(down the house) [+ ]
P N NS
(off the house) f j’
P N ——
(through the house) >
P N
(out the house) lf__-:d-)
Relation of association
P ) ) N
(of the Jones! fazily)
g For -
or the cause of literty
P N
(with the revolutionists) .

Prepositional rhrases, then, are added to basic sentence patterns
to show a relationship aiong words and other words and groups of
words. As with other parts of sentences which expand or nodify, they
do not change the basic sentende paitern, and they derive frou
other sentence patterns.

P N
PLITERY FIVi: The student is (fron Eastran School),
PATTERN ONE: The student sings beautifﬁlly. becores
PATTERN ONE: The student (fron: Fastian'School) sings beautifully,

A-12)4




-3~

' The noun in the prepositional phrase can a2lso te related to

another prepositional phrase, and that noun nay be related to
another phrase as well,

PATTERK ONE: The student sings beautigully.

N
PATTERN FIVZ: The Ezstrian School is (for iusic) beacnes
P N

The student (fron Eastiian School) (of rusic)
sings beautifully. > N
PATTERN FIVE: The Eastren School is (in Rochester, New York)

becores
P N P N
The student (from kastman School) (of rusic)
P N

(in Rochester, New York) sings beautifully.

Such prepositional phrases i:ay bte added to basic sentence
patterns indefinitely., Of course, if we use too iany prepositional
phrases, our sentences becore awkwarc and boring. Your task, as
always, is to lersrn how to choose the right nucber and type of
prepos{tional phrases that are just right for your nLeaning. Only
by puch practice will you be able to do this,

Prepositional phrases can also be used to show a relationship
arong words and other words in the prediccte z2s well as ationg words
in the subject,

PATTERF THREE: The student sang a song.

-sang a song P N
PLTITERY FIVE: The song was (fron: a collection) becories
P N
-sang a song (frou aPcollection)
N
PATTERE FIVE: The collection was (of show tunes) kecones
-sang a song P N
(froi. a collection) P N

(of show tunes)
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P N
PATTERN FIVE: The show tunes were (fror Broadway hits) becores
-sang e song P N
{fror a collection)
P N
(of show tunes) P N

(of Broadway hits)

PATTERN FIVE:  The Broadway hits were (fron 1920 to 1930).

becor:es
-sang a song P N
(fron a collection)
P N
(of show tunes) P N
(of Broadway hits)
P N

(frorz 1920 to 1930).

To the general word song, we have added a nuuber of prepositional
rhrases which help to tell us precisely what kind of song was sung.
in effective writer would probtably never use prepositional phrases
alone for expansion and rodification, but the following, conplete
sentence would at least show how prepositional phrases Lay provide
rodification.,

The student from Eestnmen School of iusic in Rochester,
New York, sang a song frou a collection of show tunes of
Broadway hits froiz 1920 to 1930.

Yiost prepositional phrases follow directly the word which they
are related to.

P N ;

The boy (with the ied hair) is uy friend., i
P N "3

The mouse ran (up the clock.) ﬁ
P XN P N :

Alice is afraid (of bats) in the dé.rk.)
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Sonie prepositional phrases are used to connect whole sentences
together, such as on the whole, on the other hand, in sui:ary, Or
Ly the way. Such prepositional phrases Lay be cailed transitional
phrases because they connect sentences or paragraphs. These phrases

vay be noved around quite easily in the sentence.

P N
(On the whole), the students worked hard.
P N
The students, (on the whole), worked hard.
P N

The students worked herd (on the whole.,)

Llthough the nine sitiple prepositions are used iost in
English, there are many other vords and combinstions of words that
serve as prepositions,

There are double prepositions, for instance. We may take the
siuple preposition in and add the word side to rake the double
preposition inside. The following are used as double prepositions:

outside
underneath
upon
within
without
towards

Sonetines we nay use prepositions of %two or three words. These
are called group prepositions,

in back of according to in place of

in front of by way of in regard to
inside of due to in view of

on board in accordance with on account of
on top of in adéition to on behzalf of
outside of in cese of with respect to

Such grour prepositions should only te used to wnake neaning clear,
Many tines a siupie preposition will be shorter and Lore precise ’
than a group preposition. Use group prepositions sparingly. If
you use theu often, your writing becornes too wordy and¢ dull,
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Group prep.
Double prep.
Siuple prep.

Group prer.
Double prep.
Sinple prep.

Group prep.
Sirple prep.

b

Esther was in back of the bath house.
r-.sther wvas kehind the bath house.
Esther was by the tath house,

George sat suirking on top of the flag pole.
George sat siirking uron the flag pole.
George sat siirking on the flag pole,

I'n playing centcr on behalf of George.
I'n playing center for George,

Which prepositions are the best choices in the preceding 5
sentences? In Lost cases, the sinple preposition ray te the right 3
one. You should know the other prepositions that azre available
for you to use in English. You can then use thei when they are

appropriate.
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10. With great &ignity, the cet leaped off the car, stelked away

LESSCN SEVENTEEN:
Expansion by Prepositional Phirases
EXERCISE A. In the foliowing sentences, mark off the prepositional

phrases by parenthetical rnarks, the preposition ty the letter "p," and
the object of the preposition by the letter "N" for noun.

Exariples P N

Jane went (to the hairdresaer.)

1. The dog and cat raced down the streect.

2o They literally flew through lirs. Brown's nev, sparkling-clean
laundry.,

3« We heard thewn barking and spitting underneath a garage.

L. Over lirs. Gaylord®s new roses they ran.

5. Throughout the ncighborhood people were looking out their windows.

6. Without a pause, they ran into our garase, juiped out of an openr
window, and scurried in front of a cer,

7. Finally the cat junped oun top of Mr, Henderson's new car. §

8. The dog scratched aﬁd ciawed against the door of the shiny
autoriohile,

9. lir. Henderson threv a great bucket of water on the yelping dog.

frou the wet deg, =znd strolled celnly down the street,

EXERCISE B. Write zen original scntences using scue of the sugsested
prepositions. Mark your prepositional thrases as you did in Exercise L,

at with outside in case of

by frca toward by way of

for in upon according to

on of within on top of

to besideP Vwithout with respect to
1

Exauple: (In case of fire) throw on tais gasoline.
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Lesson 17 -2- Prepositions

EXERCI E C. In the foliowing sentences, double prepositions have
been used, Re-write the sentences, substituting simple prepesitons
vhen you can., Be prepered to explain why your choice is better.
Exauple: By dint of great strength, George placed the Volkswagon

on the sidewalk,
With great strength, George pleced the Volkswagon on the
sicdewalk,

By Leans of hook or crook, I'li go skiing.

I like ice creau in yelation to fresh strawberries.

£11 the girls like Paul on account of his loug hair,
Larry's fathor thought he was hiding in kack of the garage.
Hary will te waiting in front of the nizza picce.

Everyone nust go ou koard the ship,

Ellen laughed and laughed outside of the classroou.

The rickety old tus went kome by way of =11 the back roads.

Mr. Kerstetter's new job is in conpection with the telephone
coripany.

We finally fcound the bunn's dog inside of the fifty gallon drwi.
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LESSON LEIGHTFEN:

Expansion by Relative and Subordinate Included Patterns

Basic sentence patterns r.ay be expanded by adding relative

included patterns. Such parts of sentences are derived from basic

sentence patterns; they have a subjecc and predicate, They are
called relative patterns because they are related to sorie other word
or group of words in the sentence. They are called included patterns
because they are included within another pattern. Relative patterns
are introduced by structure words such as the following: who, whor,
that, which, whose, whoever, and whorever.

(D) Ny V O N
PATTERN THREE: The boy owns a car.

(D) Nl be O) Ny
PATTERN SEVEN: The bov is ry friend. becones

PATTERN SEVEN: The boy [who owns a car] is ry friend.

The relative included pettern who ouns 2 car derives fror the
basic pattern the Loy owns a car. The relative pattern is introduced
by the structure word who and is related to the noun koy. The
relative patterns always follr. the word to which they are related,
In order to show such a patt:rn, we shall use brackets and the letter
"RY" to stand for the relati- . who wnich introduces the pattern.,

In every case the relative patterns i.odify--or, in other words,
Lake r.ore specific a noun or pronoun, Therefore, the relative nat-
terns rodify--or do the work of the forr class word ady stive-=
within the basic sentence pattern., The relative pa%terns unlike
single word adjectives which precede the word which they Lodify,
always follow the word which they rodify.

Any of the basic sentence patterns ray use relative patterns
to show relationships aiong words and other groups of words.

PATTERN ONE: The ran lives down the street.

PATTERN SIX: The ran is tall. Dhecoues

(D) N R V T~ P (D) N be Adj.
PATTERN SIX: The uan {who lives (down the street)] is tall,
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PATTERN THREE:
PATTERN ONE:
PATTERN ONE:

PATTERN THREE:
PATTERN TWO:
PATTERN TWO:

PATTERN THREE:
PATTERN SIX:
PATTERN SIX:

PATTERN THREE:
PATTERN SEVEN:
PATTERN SEVEN:

e

The rat has white whiskers,
The rat scurried away. becornes

(D) N RV Adj.- N v Adv
The rat [which has white whiskers] scurried away.

Lula May saw the rat.

Lula May becare pale., becones
N R V (D) N Vv Adj

Lula May [who saw the rat]] becane pale,
Elien lifts weights.
Ellen is strong. becolies

N R V N be Adj
Ellen (who lifts weights] is strong,
Ellen can lick any boy.
Ellen is the class charpion. becones

Ny R M Vv (D) N ke Adj] N

Ellen [who can lick any boy] is class charion.

The relative included pattern does not deterrine the basic

sentence pattern,

Relative patterns can, of course, also appear in

the predicate of a sentence.

PATTERN SIX:
PATTERN THREE:
PATTERN THREE:

The ice crean was delicious.

Tony gobbled the ice crearn, becories
N v (D) No R  be Adj.

Tony goblled the ice crean: [which was delicious,

The relative pattern ray be related to the object of a preposition,

PATTERN THREE:
PATTERN SIX:
PATTERN SIX:

We saw the headless horsenan.,

We were afraid of the headless horsenan., becories
N be A4]J P (D) Adj] N R

ge were afraid (of the headless horsenan) Eyhom

we saw,)
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PATTERN THREE: Nobody noticed the fire hose.

PATTERN ONE: We parked on top of the fire hese. Lecones
N v P N P (D) Adj. N R N
PATTERN ONE: We parked (on top) (of the fire hose) [which no
V

one noticed,]

It should bte obvious that included relative clauses ray te
used in alnost endless ways for nodifying words in basic sentence
patterns and thereby expanding ther., It is irportant to remerber
that the relative pattern follows directly the word to which it is
related,

hAnother type of pattern vwhich nay be included with other basic
sentence patterns is the subordinate included pattern. The subordinate
pattern nay do the work of forrL class advert and answer the questions
of where? why? when? how? Subordinate included patterns are intr6=-
duced by such structure words as the following: after, until, where,
if, when, while, after, since, althoush, though, because, and unless.

PLTTERN THR E: She loves 1e,

PATTERN THREE: I spend all of ry allowance on her, beccues

PATTERN THREE: She loves wne {}ecause I spend all (of my allowance)
(on her. ﬂ

We shall use the letter "S" to show the subordinator structure

word, Notice that this subordinate included pattern, “because I
spend all of ny allowance on her," amnswers the question, "why?"

Subordinate included patterns iay also derive frowm any of the
basic patterns.

PATTERN ONE: The sneaky cat leaped there.
PATTERN THREE: She heard a noise, Dbecornes
PATTERN ONE:  The sneaky cat leaped there [since she heerd a noiseg)
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PATTERN ONE: I will stoupr and screar.,

PATTERN FOUR: My uother gives e a2 ticket to Berruda., Pecones
N H \'4 v 8 @) N v
PATTERN ONE: I wg}l stonp and screan [@nless Ly mot%er gives
N N P N
e a ticﬁet (to Bernuda.i]

PATTERN SEVEN: Iliary is uy best friend.
PATTEEN SEVEN: She is an extravagantly pretty girl. becones

Ny be(D) Ny S N be(D)  Adv.
PATTERN SEVEN: MeTy is vy friend [although she is an extravagantly
adj. N

pretty girl.]

It is important to note thet subtordinate included patterns do
not have a fixed order. Unlike relative patterns, they rnay be
Loved around within the besic sentence pattern,

PATTERN THREE: The boys liked Jane.

PATTERN SIXg She was pretty,
S N be Ldj.
(Since she was prettj] the boys liked Jane,
_S N bte Adj.
The boys liked Jane [since she was pretty.]
S N be 4dj
Jane [since she vas pretty] was liked by the boys.

Subordinate included patterns rrovide another way in English for
you to make your rneaning clearer in written sentences., When such
patterns are used, sentences are expanded and become Lore corplex,

As with all methoés of expansion, you should not be afraid to try

new arrangeuents of patterns until you have the sentence--or sentences=-
thati§gund best to you and that make your Leaning just as clear as
possitle,
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LESSON EIGHTTEN:

Expansion by Relative and Subordinate Included Patterns

EXERCISE A, In the following sentences, identify the relative
included patterns by the method which has been used in this lesson.
Also write before the sentence the numiber of the basic sentence
pattern., Renember, included patterns do not rerresent the basic
sentence pattern.
Exanple: (D) Adj N R V Adv P N be

Ouczl-jclass pictures [Which come out (in February)] are

A

funny, PATTERN SIX

1, Lloyd, who is the btest skier in our class, fell and broke
his ankle S

2. He has skied in Austria, which has sonie of the finest

winter resorts in the world.

Aspen, Colorado, whose slopes are almost always covered by
a dry powder snow, is another favorite.

4. He prefers skis and boots that are the rost expensive.

The ski instructors whom he aduiiires the rost are those
without fear,

6« The story that he told us was incredible,

He went to a golf course which is next door to his house,
8. He climbed up a hill which was quite gentle and small,
Then the boy who had skied all over the world went down this
novice slope.

10. The result, which we still can't believe, is a broken ankle,
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l Lesson 18 e Included Patterns

EXERCISE B, Conbine the following pairs of basic sentence patterns
into one basic sentence with a relative included pattern. Be pre-

pared to explain the reasons for your choices,
Exanple: We have a neightor.

1.

’
5
n
3
n y
3

7
; 8.
..
1[! 10,

He has a piper cub,
We have a neighbor who has a piper cub.

Mrs. Barry has a pet parrot.
She is very attached to it,

Esther prints a newspaper.
Few students read it.

I have a brother,
He is a chenical engineer,

Sorie boys arrived late at the party.
We were not expecting then, '

The teacher asked for the homework.
Nobody had it,.

Larry's wother always bakes cookies on Saturday rorning.
She is the nost appreciated nother in our neighborhood,

The last period of the school day is free tinme.
We 1like this tine best.

Joe hes not come hone yet,
Joe's dog chased Mrs, Sweaton's cat.,

The story was not read,
We preferred the story.

lirs. Grundy lets us have a buzz session if we're good.
We all like Mrs. Grundy.

EXERCISE C. Write five original sentences with relative included

patterns, using the following relatives.,

who vwhose
which vhor
that
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Lesson 18 =3 Included Patterns

EXERCISE D. In the following sentences, identify the subordinate
included patterns by the method which we have used in this lesson.,
Write before the sentence the number of the basic sentence pattern.
Bxample: 8 N7 V (D) N, N M V P (D) N
[if mow the lawng] I can go (to the pool,) PATTERN ONE
———w 1le Though Pete has only lived here six nonths, we are sure of
his victory.
—— 2¢ When he first woved in, he made wany friends.
Pete has been on the student council since the first week
of school.
4. Unless we are nistaken, he is honest and conscientious.
While his opponent stayed with a small group of friends,
Pete has net umany new people.
6. Mary and George, because they trusted him, tecane his
Lanagerse
Because Pete ran an honest canpaign, Lost students trusted
hin,
8. Pete is tough if he is double-crossed.
. J¢ Pete's opponent, since he had held office before, predicted
a2 landslide,
——10s When the ballots were counted, we knew Pete had won the

contest,
IXYRCISE E. Coubine the following pairs of sentences into one basic

sentence pattern vwith a gubordinate included pattern., Be prepared
to give reasons for your choices,

l. We sold riore coples of the yearbtook.
We lowered the price,
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Lesson Eighteen

2. I nust row the lawn tonight.
My rnother says so.

3. The principal talked quietly to us.

He was very serious.

4, My old model-T Ford will start.

You turn the crank.

5 Joe had a bad cold.
He went to the swinning neet.

6. I couldn't do ny honework.

Included Patterns

All uy brothers and sisters were juwiping and yelling.

7. You spend the time tonight,

You will be ready for the test.

8. We saw the cost of the Lovie,

We changed our i.inds abtout going.

9. We were all tired.

We finished cleaning up the gyun,.

10. You are given too rnuch candy.
You will be sick,

EXERCISE F, Write five original sentenfes with subordinate
patterns, using the following subordinators:

until
after
since
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LESSON NINETEEN

Expansion by Included Verbtal Patterns

Many professional writers and teachers of writing state phat
one sign of a nature writer is the ability to use verbals., Like
other types of nodification, included verbal patterns help to
express rore precise Leaning and to qualify and to rodify other
words or groups of words in the sentence. Verbal patterns also
expand the basic sentence.
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Participles. One type of verbal included pattern is called a
participle. Participles are words like crouching, fa%;;gg, Juping,
running, burnt. strewn, enclosed, perfuned, packed, an buiiped.

Sow:e participles end in the letters -ing. Others ray end in the }
letters -n, -t, or -ed. Like other included patterns, verbal ;
vatterns are derived from kasic sentence patterns. :

& AT by 4 b AR

PATTERN THRII.: John heard the courotion.

PATTERN ONlis John ran to the place of disturtance. becot.es ;
E
L£dj V (D) N N V P() N ;

{Hearing ;he corr.otion,y- John ran (to the place)
?
(of disturtance.)

& PR ST, B

The verbal included pattern "hearing the courotion" is derived
frou the basic sentence rattern, "John heard the comiotion." The
verbal provides a way of cocbining the two patterns without re-
peating the noun, "John." You should realize that the second pattern
could just as weil been converted into a vertal included pattern.

The choice is up to the writer. which sounds better? Which states
your intended meaning hetter?

Ady V P (D) N P N N
PATTERN THRIE: G%nni?g)(to the place) (of disturbance),> Joilx‘n
D N
heard the connotion,

Rk A A e L LR L 2 AN A B A e >

It is obvious, however, in this exauple that the first choice
1s better, It seeus reasonable that John heard the conrotion
first, and then he ran to the disturbance. How you uake such
decis{ons like these deteruines your style of speaking or writing.

Especially in writing, you should consider how your choice of words
and patterns of words will convey your neaning,
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the verbal inciuded pattern b the syubol of the angular brackets:
rurning) ., Hotice also thet we place the letters Adj. at the
beginning of the particirle zunnin and the letters V at the end

of the word., These syrbols show that the rarticizle is both adjec~
tive and verd.

% In order to @istin. uish it fro. other ratterns, we shall show

: 1 Participles 12y Cerive froi. other tasic sentence patterns as ;
; ﬁ Wel . 1;
' {1 PATTERN ONE:  ™he boy crouched low. :
| PATTETY TH.Ls The boy saw the twelve-point buclk. kecoiies 4

Adj. V. Adv (D) Ny V (D) £dj. N5
<Crouching 1ow,\/ the oy saw the twelve-roint btuck.

PLTTERN ONZ: The snow falls quietly.

1 PATTEIR TJO: The snow seeied fricndly and soft. becones

£ adj Vv Ldv () N v Adj Adj
o | | \Falling quietlygp the snow seeried friendly end soft.

| PATTERN ONE:  The send settled into every novin: vpart.
PLTTERN THR'L: The sand stopped the Lotor. Thecores
= (] Adj V P (D) Ld] N (D) Ny

- | éettlin% ginto every ioving part,)) the sand

'S v D N~

. stopred the i.ctor.

As ve have stated, not all participles end in the letters -inz,

N+ v (D) No
N PLTTERY THREE: Jofin burned the tosst.,
E 0 Nl Vv tév (D) N2
o4 PATTFRN THRFE: /€ threw out the toist. becoLies

|

= LAV PN ONp V783 (D) M

n {Burned (by John,)y we threw out the toaSt.
- 8

: We know irnediately thet this construction is incorrect., LAs
. [ the sentence stands, it looks as if "we" were hurned by John. Such
| | a construction is called a dansling partieinle. 'e rust therefore

apply the passive transforiation to the second rattern.
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Adj vV P X (D) XN H V Loy
Burned (by John,» the toast wes thrown out.

. Reierter, the sentence, "The toast was thrown out" is not a
basic sentence pettern, tut'a pessive transfortation of the basic
pattern, "Je threw out the toast." -- a PATTERN THRTE sentence,

PATTERN THRED.: His rother walked him hore.
PLTTFRI" SIX: ddie was rortified. becor.es

Adj V fav P (D) § . N be  Adj
PATTERN SIX: (Walked hore (ty his Lother)> Eddie was rortified.

PATTERN THREE: The high fence enclosed the pool. ?
PATTERN SIX: The pool was hidden. becor.es

A v P O) Adj N \ (D) W H v
PATTERN SIX:  {Enclosed (by a hich fence,)) the pool was hidden.

Infinitives. Another tyre of verkal included pattern is the
infinitive. Infinitives are verb forus like to walk, tc run, to
lauzh, to love, to wash, and o swii. Totice that infinitives
always begin with the word to. They also derive frou basic sen-
tence patterns,

PATTERN ONE: We stop for a harburs,

PATTERN ONE: We sto» for fun. becones
i v P D N be N
PLTTTRN SEVEN: To stop (for = hauburg)) is fun.

PLTTERN ONE: I sing lustily.
N be [N
PATTERN SIX: Singing is enjoyatle.
N v Adv be Ldj
PLTTERN SIX: (To sing lustilyy is enjoyable.

N1 Vv (D) No
PATTERIT THREE:; I see the davn.

PATTERN SIX: Seeiny the dawn is exciting.

N V (D) N bte Adj
PLTTERN 8IX:  {To see the dawny is exciting.
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Infinitive incluced ratterns ray also te used in the rredicate
of a sentence, as the orject of the verb or after the word he.

PLTTERN THREL:
PATTLRN THREL:
PATTERN THRIE:

PATTFRN THREE 2
FLAYTERN SEVIN:
PATTERN SEVEI:

Gerunds.

~
substitute for »
end in the lette

PATTEEN
PATTEPN
PLTTERN

PATTERT
PATTIRN
PATTERN

" PATTERN

PATTERN
PATTERN

PLTTEEN
PATTERN
LATTERI

1 like driving.

I drive iy father's car. LecoLES
N v ® (D) N

I like {to drive uy father's cary

He has an ai.bition.

Fis anbition is btecorning President.  hecores
(D) N e N \ N

His arhition is {to beco.e President.}

rcrundive included rattcrns are always used to
ouns in besic sentcnce ratterns, and they alvays
s ~ing.

ONE s We raced out of the theatcr.
SEVTT: It was o great joke.,  kecoules
N VvV adv P (D) N e (D) ILdj] N

SEVEN: (Racing out (of the theater)) was u great joke.
ONE: T wirite correctly.
SEVEN: It is a difficult task. SCOL.OS

, N V £aj pe (D) Ad] N
SEVIN: {Uriting correctly y is a Cifficult task.

THREE: I like watching.
SIX: The tasketball gare is good. kecolies

N V ¥ V @) Adj A4 N
THR'E: I like {watching 2 good lasketball raLe.y
ONE 3 The ducks quacked,
THREE: My dog heerd it.

(D) N v (D) (D) N
THREE: Iy dog heard the ducks! <ﬁuacking;7
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Notice that in the last sentence, the word ducks! before the
gerund, guacking is in the possessive forr. In English, such
words as Ly, our, John' s and ais are always used before the gerund:
rv 1ifting, cur i”u'hWPg, John's singing, his flying.

As you have probably noticed in this lesson, it is not easy
to use included verbal patterns. liany tiues they show rather
unusual and couylex relationships arong vwords, It is irportant
for you to identlfy ver:al included patterns so that you will
understand how they work in & sentence. It is rore iuportant,
hovever, that you practice using thewr in your cwn written sentences.
Don't be d:r.sc:ou:c-agcr1 if the vertels don't always sound right.
Practice using thei. znd ioving thew around wlthl your sentence
ratterns. By continual prucflce with rodification and expansion
dev1ces especially vertals, anG with the various tyres of English
sentence paetterns, vou saould teconie a retter uriter.
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LESSON NINT TREN

Expansion by Included Vertal Patterns

EXERCISE A. 1In the following sentences, identify the includcd
verbal _patterns by che iethod which has been used in this lesson.
Write after the sentence the nuiber of the basir sentence pattern.
Rerieuber, the included pattern does not represen: the basic sentence
pattern. , N V N P (D) N be Ad] N

Exarple: (Eating popecore (in the r.ovies)) is great fun. PLTTERN 7
N v N P (D) W _ be AQj N
(To eat popcorn (in the novies)} is great fun., PATTERN 7
aj v i P (D) N N H V
(W%ting popcorn (in tne iovies),) we never did see
D N
the nicture, PALTTERN 3

l. Hearing the great caup gong for the first tiiie, the boys eagerly
got out of ted,

2. To see ther spill out of their tents was a funny sight,

3. ©Shrieking and hollering along the teach, they juiiped into the
lake.

4, Sone toys decided to swin out to the raft.
5 Others wished to dip oniy their toes in the cold water,

6. Racing to their tents, soiie canpers fell slong the way.

7 To go back to the leke for a quick ¢ip was their punishuent,
8. Hating breakfast wes on everyone's wnind,

9. To grab a bowl of cereal and a plate of scrambled egps was
their only thourht.

10. Forgetting the icy dip, they all ate noisily.

EXERCISE B. Corltine the following pairs of tesic sentence patterns
into one basic sentence pattern with an included verbal pattern.
Be prepared to explain the reasons for your choices,
Exanple: I run the school newspaper.
It 1s difficult.
Running the school newuspaper is difficult,
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Lesson 19 - Inclucded Vertal Patterns

1. I write good stories.
It is hard.

2. They read interesting news.
Lveryone likes it.

3 I get the ads.
It is a special job.

Lk, I plan the layout.
It takes tiue,

5. They sell the paper,
Hor.e people like it.

6. I edit and revise.
They are Ly favorite jobs.

7« The editorial staff chooses the hest stories.
It is a ticklish job.

8. They work hard.
They sonichow sené¢ the copy to the printer.

9. The printer sonetimes runs the presses all night.
He finally gets the issue out.

10, We celebrate a new issue,
: It seenns the best tiie of all.

ATRCISE C. Write fifteen original sentences with included verbal
patterns, using the following vertals,

Participles Infinitives Gerunds
swinming to eat studying
kicked to play dancing
laughing to hide driving
burning to read drinking
loved to work fishing
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BACKGROUND

L

One of the most important problems that faces the public
school teacher is the question of the relationship between
instruction which students receive in gremmer and its effect upon
their ability to write better compositions by vhatever criteria.
Although many linguists and teachers who work in applied linguistics
state that modern English grammars will not affect students' ability
%o write better, a few scholaurs maintain that a program in which
“tudents receive information about the English language based upon
the most accurate information available from modern linguistic
science will produce a marked effect upon the students' writing
production with relation to selected criteria.

OBJECTIVES

1. The major objective of this study was to determine the
effectiveness of English language instruction, using materials
adapted from structural and generutive grammars, upon the ability
of students to write more mature compositions. The study was
orignially intended to test also the relationship between such
language instruction and the students' ability to understand poetry
and short fiction; but because of limitations during the actual
study, the problem was delimited to include only the reiationship
between modern grammar study and student writing improvement. The
actual study was also limited to seventh-grade students only,
not seventh~ and eighth-grade students.

2. The further significance of such a study was to determine
thr feasibility of applying the principles and procedures in a
fully-articulated program of language instruction for grades
kindergarten through twelve in the public schools.

PROCEDURE

The Director prepared linguistic materials and exercises
designed to provi.e seventh-grade students with an understanding
of how to analyze English sentences by a structural grammar
approach and of how to create and combine new sentences by a
generative-transformational approach. The lessons included from
one to three sets of erercises; the titles of the individual
lessnns are es follow:

ONE: WHAT ‘IS GRAMMAR?

WO: GRAMMAR AND USAGE
THREE : FORM CLASS WORDS

- e e et e e TR RN, e e oo —
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FOUR: FORM CLASS WORDS: NOUNS

FIVE: FORM CIASS WORDS: VERBS
STK. FORM CLASS WORDS: ADJECTIVES
SEVEN: FORM CLASS WORDS: ADVERBS
EIGHT: STRUCTURE WORDS
NINE: THE SENTENCE: SUBJECT
TEN: THE SENTENCE: PREDICATE
_-ELEVEN: - SENTENCE PATTERNS ONE AND TWO
WELVE: SENTENCE PATTERNS THREE AND FOUR
THIRTEEN: SENTENCE PATTERNS FIVE, SIX, AND SEVEN
FOURTEEN: KERNEL SENTENCES AND TRANSFORMATTONS
FIFTEEN: EXPANSION BY MODIFICATION: ADJECTIVE AND
ADVERBS
SIXTEEN: EXPANSION BY AUXILIARY OR HELPING VERBS
SEVENTEEN: EXPANSION BY PREPOSITIONAL PHRASES
EIGHTEEN: EXPANSION BY RELATIVE AND SUBORDINATE
INCLUDED PATTERNS
NINETEEN: EXPANSION BY INCLUDED VERBAL PATTERNS

The linguistic materials were field-tested and then revised
and re-written. For the study itself forty-three students were
given the experimental linguistically-oriented materials, and .
Tifty students were given traditional English grammar instruction.
One teacher taught both experimental and control groups.

The new ideas for each lesson were presented by the teacher;
the exercises Were done in the classroom itself by the students,
with explanations and suggestions given by the teacher. As pre-
tests, all students were given the STEP Writing Test, 34, and
contributed a pre-writing sample, which was completed during one
-class period. As post-tests, a’l students took the STEP Writing
Test, 3B, and produced a post-writing sample, which was again
coupleted during one class period.

The t test of significance was the basic statistical treatment
applied to the STEP Writing Test, Forms 3A and 3B, scores. On the
basis of the findings by W. Kellogg Hunt in his study of Differences
in Grammatical Structures Written at Three Grade Levels, The
Structures To Be Analyzed by Transformational Methods that the
best predictor of grade level ability in writing was the mean T-
unit length, it was cmsiderad, then, that the mean length of T-
units in the writing samples would be the best indicator of
student growth throughout the experimental. pericd. The T-unit
was simply the number of words found in a sample of writing which
contained one independent clause and any other subordinate clauses
or verbal phrases.

For instance, here is an example of one of the pre-writing
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samples gathered for the study.

Autunn

The bright red and yellow leaves fall, the
mornings grow cold /and the scent of autumn fills
the air. (Topic Sentence)/ 1(4nd) it reminde me of
hunting and fishing. 2When cll the ducks and geeses
come back and the fish begins to jump. 3(And) when
I go out in the flieds with my gun, and see very
many kinds of deer and the gretty'leaves it always
makes me think of autwun. ~(And) when I go fishing
in the streams I hope to catch a fish. 2(And) when
you look carefully you nmay see two turtles, and it
looks as if they are thinking of a place to sleep.
6(And) then the air becomes colder and the water
becomes colder, then you no that winter is on its
woy, then all of a sudden thing begin to turn while,
but some day autumn will be back. !(And) the leaves
and trees will be a bright color red and yellow.

If we exclude the topic sentence, do not count the "and's"
and "but's" at the beginning of groups of words, and consider &
sentence as a group of words between a capital letter and a
period (as has been done with previous studies which considered
the length of sentences as the criterion for evaluating student
writing), then we find that this student has written seven
"sentences" with an average number of 19.14% words per sentence.
Without an explanation, we would find the number of words rer

2ntence quite impressive for a seventh grader; his composition,

:ough; tust be examined more carefully. "Sentence" six, for
instance, is caiposed of 36 words; however, the words are
Joined in the following fashion: two independent clauses Jjoined
by an "and"; an independent clause tacked on with a comma (a
run-on sentence, in popular teruinology); «nd another independent
clause trcked on with & comme and joined by a final independent
clause connected by the coordinate conjunction, "but." This
hardly seems to be mature writing.

Following the directions for identifying the T-unit, we
find that the preceding composition ~an be broken up into the
following T-units:
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Autumn

The bright red and yellow leaves fall, the
mornings grow cold/ and the scent of autumn f£ills
the air. (Topic sentence)/ 1(And) it reminds me
of hunting and fishirgz. When all the ducks and
geeses come back and the fish begins to jump./

(And) when I go out in the flieds with my gun, and
see very many kinds of deer and the pretty trees
and leaves, it always makes me think of autumn./
3(And) when I go fishing in the streams I hope to
catch a fish./ U4(Ani) when you look carefully you
may see two turtles,/ 5(and) it Zooks as if they are
thinking of a place to sleep./ “(And) then the air
became colder/ T(And) the water becomes colder,/

hen you no that winter is on its way,/ 9then all
of a sudden thing begin to turn_while,/ 10 (but)
some day autumn will be back./ 11(And) the leaves
and trees will be a bright color red and yellow.

We now f£ind that the student has written 1l T-units, of which
the average lergth in words is 11.90. This appraisal seems a great
deal more accurate than the former.

. Since the writing esamples were written by the students in

: school during a class period, many of the pre-writing samples were
shorter in number of words then were the post-writing samples.
To account for the difference in length of writing samples, the
average T-unit lengths were weighted and converted by multiplying

;’ the number of the length of the average T-unit by 1 if the words
4 in the sample ranged from O to 25 words; 2, for 26 to 50 words; 3,
1 for 51 to 75 words; L, for 76 to 200 words; and 5, for 100 plus words.

The t test of significance was also applied to the average length of
T-units for each writing sample and to the converted scores of the
average length of T-units.

RN o g New IR 3 L X B

RESULTS

The results of the t test applied to the scores of. the STEP
Writing Test, 3A, for the students in both groups revealed that
3 the linguistic group was significantly higher than the control
# group. The two groups represented intact classes previously
assigned in a public Junior high school; therefore, it is not
surprising that in terms of this standardized test, the groups
were significantly different in achievement. The results of a
t test applied to the STEP Writing Test, 3A, and the STEP Writing
Test, 3B, showed that both groups made significant goins in
achievement during the study. The linguistic group also mnde
significantly higher scores on the post-test STEP Writing Test,
3B, than did the control group; however, a comparison of the
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gain scores of the two groups revealed that, although the linguistic
grour had wmade a significantly higher gain over the period of the
study, there was no significant difference in the goin between

the two groups.

A t test applied to the uean length of the T-units of the
pre-writing samples demonstruated that there was no significant
difference between the two groups at the beginning of the study.
Since the linguistic group was significantly higher in achieve-
ment on the STEP Writing Test, 3A, scores than the control
group, it should be euphasized that there was no significant
difference between the two groups with respect to the mean length
oy the T-units from the pre-writing samples. Possibly the STEP
Writing Test and the T-units neasure two unrelated elements in
the writing process.

The linguistic group made a slightly higher gain in the length
of mean T-units over the period of the study than did the control
group, but the gain was Wt significant. A comparison of pre- to
post-gain scores of the two groups revealed essentially the same
results.

In terms of converted scores of the mean length of the T-
units of the pre-writing samples, the linguistic group huad
significantly higher scores than did the control group. This
greater achievement of the linguistic group at the beginning of
the study was probably due to the greater length of the pre~
writing samples produced by the linguistic group. Both groups
made significant gains in converted scores of the length of mean
T-units; the difference between the gains, however, was not
significant. A study of the gain of the converted scores of the
length of mean T-units showed that, although the control group
had made a slightly higher gain than did the linguistic group,
the gain was not significant.

CONCLUSIONS AND IMPLICATIONS

The origincl aim of this exploratory study was to determine
vhether or not students would show increased muturity in writing
as measured by the mean length of T-units in writing samples after
instruction in materials besed upon selected aspects of structural
and generative gromasrs. The results of the study sustained the
null hypothesis: as measured by a stondardized writing test, the
nean length of T-units in writing sawmples, and by converted scores
of these saue wverage T-units to account for the length of writing
samples, there is no significant difference in student ability to
write coumpositions between students who hive naterials based upon

)




structural and generative grammars and students who have tradi-
tional Latinate gramaer instruction. The writer believes,
however, that another study, following the seme theoretical
basis und controlling more carefully some of the factors, would
show u significant Positive correlation. The one overall
impression that remained with the writer after the study and
the analysis of the data was the eénoruous complexity in attempt-
ing to measure in objective terus writing improvenent.

The following factors, in the judgment of the writer, tended
to limit the results of the study:

1. The teacher who taught the linguistic materials needed
wmore time to assimilate the new ideas and approaches.

2. The students could not comprehend the linguistic lessons
as easily as it was first anticipated.

3. More time than was originally planned wes therefore
needed to present the linguistically-oriented materials. It is
recommended that & future study of this nature require at least
two years.

L. For the study, the teacher was given lessons explaining
linguistic concepts and exercises; the students were given only
the exercises to work on and keep. It would seem more effective
if all of the students had individual copies of the explanatory
lessons.

2. A need was seen to have a uniforn nuuber of words for each
of the writing samples. For the study, students were asked to
write a paragraph at school within the limit of che class period.
This resulted in writing samples ranging from oue paragraph of
2k words to several paragraphs of more than 50 words. For a
future study, three or four pPre- and post-writing samples might
be collected, and a random sample of approximately 100 words
could be observed and analyzed.

6. There was an unnerving lack of correlation between student
prerformance on the standardized vriting tests and the mean length
of the T-units from the writing samples. It may be possible that
vwhat is measured by this particular standardized test has very
little relation to the ability of the students to write longer,
more complex, and more mature sentences.

7. The tiume actually expended in analyzing the data from the
writing samples was simply much longer than had been anticipated

6
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In the future, students conld be wmatched by sore external criterion,
and a smaller nuuber of writing satples could be analyzed.

8. The writer is now convinced that the approach used with
the students of moving from foru class and structure words to the
manipulation of syntactic patterns such as phrases and clauses
was the opposite one which should have been used. A future
study should start with the manipulation of syntactic patterns
first and then wove to the identification of forin class and
structure words, if so desired.

9. A final disquieting observation from the exploratory study
was the fact that sone students wrote longer T-units at the hegin-
ning of the study than they did at the end. It would seem that
there are still other factors and variadles which have not been
identified yet in this complex, psychological act of writing. In
spite of the problems encountered in this exploratory study, however,
the writer thinks thut the T-unit can becoue a reliable and objective
neans for neasuring growth in writing moturity.

Notwithstanding the results cf this study, the writer maintains
that students who have an insight into how they and professional
writers nmunipulute syntactic patterns and who hove much practice
in creating new and varied linguistic patterns, will write longer
and more wature sentences. Although the effectiveness of a
phrase~ and clouse-building approach to writing based upon the
nost appropriate knowledge to be gained from structural and
generative grauuwrs has not been substantiated, it has not been
disproved either. It mwy be that there is no correlation between
a student's knowledge of grammar -- any grammar, be it Latinate,
structural, or generative~transformational -- and his ability to
write longer, more complex, md unore wmature sentences; the writer
prefers to think, however, thut the ways of isolating and con-
trolling the numerous physical and psychological factors in such
studies that muy help to disprove such o hypothesis huve still
eluded us.

On the basis of the experience gained from conducting and
of analyzing the data from this exploratory study, the writer
wishes to wake the following recommendations:

1. Future studies should be conducted with students at
different grade and ability levels in which much uttention is
given to a sentence-coubining approach to creating new sentences
based upon insights gained from generative-transformational
graunars.

2. An attemnpt should he made to determine how the T-unit can
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be nade to serve in an accurate and objective uonner as a criterion
for judging more mature writing after special instruction.

3. Attention should be given to the differences in linguistic
structures smong such varied modes as narration, description,
exposition, and persuasion or among such modes as fiction, non-
fiction, and poetry.

4. Finally, besides activities leading *o an adept manip-
ulation of linguistic patterns, information :h.ch provides students
with specific and accurate tools for analyzing syntax in student
and professional writing and literature of all kinds should be
an integral part of the general English language curriculun.
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