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MANY PUPILS ENTER FIRST GRADE EACH YEAR WHO ARE
LINGUISTICALLY HANDICAPPED AND ARE UNABLE TO COPE WITH THE
TRADITIONAL READING PROGRAMS WHICH HAVE BEEN DESIGNED FOR THE
MIDDLE-CLASS ANGLO-SAXON STEREOTYPE. THESE MINORITY GROUP
YOUNGSTERS FALL MAINLY INTO TWO MAJOR CATEGORIES. THE FIRST
GROUP IS MADE UP OF NATIVE ENGLISH-SFEAKING CHILDREN WHOSE
SPEECH HADITS ARE NON-~STANDARD, AND THE SECOND GROUP IS
COMPOSED OF THOSE BILINGUALS FOR WHOM ENGLISH IS NOT THE
NATIVE LANGUAGE. BOTH GROUFS OF STUDENTS MUST LEARN TO READ
AND WRITE STANDARD ENGLISH IF THEY ARE TO SUCCEED IN SCHOOL
AND ACHIEVE MAXIMUM SOCIAL MOBILITY. TO COFE WITH THE
PROBLEMS OF THESE YOUNGSTERS, THE DADE COUNTY PUBLIC SCHOOLS
DEVELOPED A BEGINNING LANGUAGE AND READING FROGRAM, THE
"MIAMI LINGUISTIC READERS" SERIES. THIS SERIES, DESIGNED
SPECIFICALLY FOR FIRST AND SECOND GRADERS,; CONSISTS OF A
READINESS UNIT, TWENTY ONE PUPILS' BOOKS ORGANIZED INTO
FIFTEEN LEVELS, TWO "BIG BOOKS", AND A SEATWORK BOOKLET AND
TEACHER'S MANUAL FOR EACH LEVEL. THE MIAMI PROGRAM REPRESENTS
A CREATION OF NEW INSTRUCTIONAL MATERIALS: AND BREAKS WITH
TRADITION IN THE AREA OF ORGANIZATION AND TO SOME EXTENT IN
THE AREA OF CONTENT, BUT FOLLOWS TRADITION IN ITS SUGGESTED
TECHNIQUES FOR TEACHING READING. THIS SPEECH WAS PRESENTED AT
A CONFERENCE .OF THE INTERNATIONAL READING ASSOCIATION,
DALLAS, TEXAS, MAY 4-7, 1966. (ES)
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A BEGINNING READING PROGRAM FOR THE LINGUISTICALLY HANDICAPPED
SESSION C
C4 Teaching Bilingual Children to Read

Every year in almost every state of the United States thousands of
handicapped pupils enter the first grade. Their handicap is less obvious
than those of the ﬁhysically héndicapped « the blind, the deaf, the crip-

plede They are linguistically handicapped. Mﬁée often than not their

handicap is one which exists only in the school and disappears as soon as

the students return to thelr homes or to their neighborhoods. These stu=
dents, who have functioned perfectly well for six or more years in the
home environment, suddenly f£ind that the language they speak is not the
language which the school expects them to spesk. Theirs is not the lan-

guage 0f school instruction.

Let us examine these children more closely. Who are they? What
are they? Very often they are the children whom the professional educa-

tor has begun to classify under the label of culturally disadvantaged, or
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culturally different. In Hew York they are the PuerLo RiCans, in the
Southwest they are the Indian children, the Spanlsh~Amerlcans, the Méxiw |
caus and the Hexican-Americans; in Miami they are the Cubans, and in ali
gectiong of the country they aré very often Negroes or the Appalachian
Whitess They are the children who don't fit into the neat niddle~class,
Anglo«Saxon stercotype for whom textbooks have been written end vhon

" teachers have been trained to teach.

Defined in terms of what T have called theisr linguistic he andicap,
these children fall into two major categories which are useful classifis
cations, though, perhaps, they reflect over simplifications. Statistie
cally, the largest group is made up of native Englishespeaking children
whose speech habits ave non~standard. The second group is made up of
children for whonm English is not the native language. Tﬁese are the
bilinguals vhose control of English may range from knowing a few words
to complete fluency. Many of these children come from the lowest ociof
economic levels, though many do not. Many of them come from homes in
waich entca;zonal aqplraazons are 1 oWy though many do not. Many of them
are ﬁembers of groups which have been the object of prejudice and discrim~
ination, though many do not. They all. however, have one thxng in common
the problem they face on. entering school. They muvt learn ot only to

read and write standard Enolish, but they must also learn to speak it if

they are to suuceed in school and achieve maximum social mobilicy. w?
Whether or not this 1s a faix demand is not the question, it is sfﬁply one

of the facts of 1ife in our lanouage conscious society. :
S
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Rasic Assumptions

Pertinent to an understanding of a beginning reading progran for
these pupils are certain basic assumptions. Flrst, it is Jmportant to
understand that the language handicapped children are not children withe
out language. They have almnost gcmplete’contrcl of a sound system and a,
structure systems They control a vocabulary which may be limited, but
is nevertheless adequate to describe thelyx experiences and express their
needse Nor ave they children without concepts. They have well-developed
gets of concepts which have grown out of their prewschool experiences,
although these experlences and resulting concepts may be quite different

from those which teachers expect.

For too long these children have been doomed to experiencing unsatw
isfactory progress in school and to resulting acadamig tetardaﬁion.
Usually what we describe as thelr failures are reallyfour failures as
‘educatorse We have gaild or implied that the child is Just not ready for
the instructional pragram of the school when in truth the instructional
program of the school is not ready forilanguage handicapped children.

The world of Dick and Jane and the language which exists in their world

has not been appropriate for the pupils we are discussing.

The Miami Program

One actempt to deveipp'materials specifically geared to the needs
of these children was begph almost three years ago in Miamiy Florida.
The Dade County Public Scﬂools were faced with a crisis too big to ignore

when thousands of non~English speaking pupils entered our schools. The

school system with the suPpoft of a grant from the Ford Foundation,

developed a beginfiing languzge end veeding program, The Mismi Linguilstic

T —

R

EERICURNCY ST




P, s —— daage L e
O @ Page 4
S Paul W. Bell S

Readers scries, designed specifically for first and second grade bilingual

end language handicapped pupils.

' The Miami Linguiqtic Peaders series conaists of a readiness unit, -

Wﬁnty one pupils' boaLs organized inmn fifteen levels, two “big books"
and a seatwork booklet and a teachews! manual for each 1PV610 The pupi]s'
books cnrrespond to the pre»pzlmers, priners, and xeaders oﬁ Sther deve1~
épménéélireadinﬂ eeriéSo The "bia books" nrovzde charts for inducing |
lénoﬁéae fiac* e aad for focusinv on read!nu prablemsa The seatwork '
booklets are wockbouka which provlde writinw activities that, reinforce oral
éxpression and reaﬂing.‘ The teadhers' manuals describe activities for
languagé; readingg aﬁd writing practices This two yeayr programn represents
k & serlous attempt to apply the findings of modevn linguistic sclence to

both language leazning and to learaing of reading, in.an instructional
package which also utilizes the sound pedagogical pract’ces of good devel-

‘opmental reading programse

In developing the Miaml Lingulstiz Read ers, the staff attempted to
create materials which mot only meets the academic needs of the pupils
but which also recognize the pupilis interests, his imagination, his need

.to succeed, and his need to identify.

1

" Referential Content

The content aand appéaxance of the pupils! books of the Hiami series
ére somewhat unique. The‘books thenselves regenble trade bgéksi Each of
the twenty one books tellsaa complete storys. Each of the stories, even
the first of the series whiéh uses only eight words, hés a definiée plot

with cross~cultural appeals The characters in the stories, though they
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are not all human in form, have very human characteristics which are

easlly identlfiable.

In the first group of nine atories the characters are all animalg~-
animals which are in the tradition of children's literature everywhere.
They ¢an gpealk; act and react like hunan beings. Most of the more than
six thousand children who have used the Miami series have had no trouble
identlfying with Tiff, the puppy who has o learn to sit, to drink and
dig to bury his bone. 7They can even ldeantify with BIff, Tiff's father
who faces frustration trying to teach his son the lessons that every good
dog must learns Oddly enough, no child, whether Cuban, Mexican-American,
Negro or whilte, has evei worried abour the race ox naﬁional origin of
Biff or.Tiff. They also have no problem fecllng compassion fdx Nat the
Rat, who, like the child himself, sometimes does thin?s that get him into
trouble with authority. 4nd they feel sincere telief;when Nat, who has
been very bad, in a later book, manages to get out of‘the king!'s dungeons,
save little Tiff from drowning in a well, and thereby hecomcs rehabili-
tated and a worthvhile member of society. Nat even joins the scouts and

accompanies Tiff and his friends on a camping trip.

The next four stories are all adsptatlons of fairy tales end folk

tales. Jack end the Beanstalk, Rumpelstilskin, and Dick Whittington and

His Cat aré retold. The focus of the next books is on real children in
unusual situations. There is Mark who helps to save a jet alrplane which
he has come to think of as his owne. There is Matt, a boy from the city,
who befriends a stray black cat that later helps him realize his dream of
becoming a newspaper boy, and thers is Carlos, a migrant workerfs son,

who, through a combination of his own hazd work and geod luck, gets the
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bicycle he has dreamed of. A Navajo Indian legend about a great White
Horse; a story of Lincoln, a mystery and & space fantasy complete the
seriess The single most important criterion used in developing the se#ias
was thaé eac& story WGuldlbe bng ﬁﬁibh woulé héiﬁ‘éhiidfen dévelbp d love

[

for reading.

Natuzal Speech

The fact that a series lancludes intervesting stories doesbnot by
itself make it a good language or veading material. Other factors must
be considered. Stories which are the basis fer beginning'reading instruce
tions should be written-in-such.a way that they reflect the natural speech
of chi’dven. 1t is possible»thaé constructions such as V"Seac funny Lather."
and "See sométhing blue." _often found in primers may not pressat a problem
for many childrens However, it is certain that such constructiOQS'éa
nothing for the child who must learn standavd Engligh. In traditionél
materials the caption for 3 picture of a dog drinking fraﬁ'a.bdwl would
be “The dog drinks'. This of course dges not describe the action illus-
trated, which is "The dog is drinking" but instéad presents the notlon, at

least to the adult reader that the poor dog must have a drinking problem.

In the early books of the Milami serles the language used is neither
tprimerese” nor a highly stylized literary forme It, for the most part,
reflecté the natural speech forms of children, what the child reads is
'like what the child has learmed to say. As the pupil progresses through
the series developing reading and language skillé he bullds a readinass

for a more literavry style.
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Auraleoral Control

"It has long been recognized that a child should be able to say what
he is later expected to learan to read. With this sound premise in mind. {
many educat@zs today are advocating an extended period of purely oral
work for the lenguage hendicapped pupil in general, and particulafly for
the non~BEnglish speaking pupil. Many people suggest that this oral pro-
gram, should exztend for as much as a year beyond kinde%garﬁen. Thoge of

us connected with the Miaml series feel that this approach can not be

justifieds It seems to be a further aduission that though the child may i
be intellectually ready to learn to read, we are not professionally ready ‘ %
| 1

|

|

3 : to teach him.

Therefore, bullt into the Mlaml series is a sequential oral language

program based on linguistic principles. Through structured language prac-

tice distributed throughout the series the pupils gaiﬁ control of the

.soundu, structures and vocabulary which he willl need in order to read the
] materials. We belleve linguistic readimess like all other aspecis 6f
reading readiness i§ bes provided for when it is developed before each

vew learning task and noc when it is developd globally a year or so

[

before reading instruction begins,

. Process vs. Skills

Another problem which confronts the linvulstlcally hanaicapped child
wvhen he is presented traﬂltional veading programs is his 1nabzlity to mase
% ter tﬁe mechanics of readiﬂg because of the continuous demands on hin to
f verbalize abouL what he ig learninﬂ to read. The focus in the early
materials of many reading programs seems to be more on the uses to which

reading is put than on the mechanics of reading.
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In the Miami series an sttempt is made to first guarantee that the
pupil cen attach sound to the symbéls on the page before he is asked to
interpret the steted or implied meanlng of what he has resd. From the
very beglnning, emphasis is placed oa reading with meaning, buz it is also
placed on word attack skills, and on reading by structural units. The -
euphasis on wechanlcs, however, does not mean that thinking skills, study
slills and interpretive skills are iznored. Oa the conttrary, a coéplete
skills program comparable to that of any other well developed developmental
series ig bullt into the materlals. The choice is not between process ox
skills, 1t is merely a question of sequence. Through the use of "big books!,
pupils bboks, and activitles described in the teachers manual, the pupil
learns to vread what is written with understanding end thea 1s led to
intexpret and to integrate what he haa read.

- !
Sound=-sviabol correspondences ' {

}

Drawlng on the findingg of linguistic research, éhe staff of the
Miami project organized the series in a way which should lead the child
to a conscilous awareness that English writing to a largé extent follows
predictable patrerns. The relationship between the sequence of letters
on the printed page and the sequence of sounds which we utter when we read
is brought into focus. Though this correspondence between sound and symbol
is not a one to one correspondence, it does éxist and the pupil can be

taught to react automatically to the spelling patterns.

It is no wonder that children £all to see the patterns whem they
arve confronted with much of the reading in traditional materialse For

example, in one series words such as come, g0, book, Enot, down and to

all appear in the pre-primers. In each word the letter o represents a
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different sound. It would be difficult for the pupil to discover any-

thing predictable on thesbasls of these items.

in thé Miami sefieé the sequence for iné@oduciﬁg‘ﬁhé ﬁriting gyséen
i5 based on vawel cohsonaﬂt vpelling paﬁterns. 'For ewample,.in.the.first
twa books every word introduced with the ezception of aﬂd, caL, a and Lhe,
contains only the one vowel, 1, and it appears only in words in which 1t
has the value of % as in.gig. In the next booL.mure vghort i" words are
cumt lated and "short a® words such as hat and ggg are intwoduced. In each
of the subsequent books other spelling pattefhs are introduced in the means
ingful context of the storless In ﬁhe tﬁénﬁy one books all the major and
most of the minor spelling patterns of En«lish are syst ematically presen=

ted and dealt withe

Grammafﬂcal control

Another feature of th!s series which makes it approprmate for the
language handicapped pupil is the cqntrolled introductlon of grammatlcal
Latructures.‘ This allows the pﬁpil to Systematically reinforce'throﬁgh
reading lannuaﬁe patterns of standard anliah vhich he is acquirinn . The
child who ia strugglvng to learn Suandard English should hot be coifused
‘by the too ranid introduct*on of new syntactical patterns.. For this. |

reason in the first two books of the series only directions. call and

sentences with the prescat progressive (is + ing) are introduced. Level

two introduces statements of identification with ig; such as Nat is a rat,

and Pap is a pige :iEach subsequent book introduces new structures on

which the pupil has had adequate previous oral practice.
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Welting RExperlences

I addition to the pupilé boolisy "big books', and teachers manuals

of the Miamil Lincuisiic Reggers gerics, there are seatwork booklets.

These booklets are wozkbooks which provide wrltin" a&periences to reinforce
the lanouape Iearnin” which is taking place and Lo reinforce the childts °
control of the spelling patterns which have been int;oduced. The seatwork
bookleté also-éontribute to.the skill Building pxogram.éhich is developéd
in the seriess Through listening, speaking, reading and then writing :

activities the pupil is involved in a four-fold language arts program.

Other Controls

- In addition to the control of grammar and the rtaged intwoduckion
of the spelling patterns of Znglish, the project staff has maintained other
controls which provide for a sequence of learnings presented in small

stepss In BILE and Tiff, the first book of the serieq, only eight items

ere introduced in a text of fifty-six rumning words. In level geven,

The Macic Bean, which is the last book in the first year program, forty-

nine items are introduced in the 1242 running words presented in the forty~
eight page book. Avemage sentence length incréeases in a gradual proorcssion

from an average of 2.7 words perrsentence in the first book to an average

t

of e{ght words per sentence at Lhe end of the First grade. The number of

new itens per page ranges from an average of 38 in Lhe first book to an

i

average of 1.1 in The Maﬂic Lean, level 7o

+
t

Similar controls are éxercised throughout the second year materials.

The number of new words per book increases from 52 in Rumpelstiliskin to

120 in The Twin Mystery, the lust level in the series. Similarly, the

number of funning words in each 48 page book in the second year program

incre'ases ;;f-ro,m-;l;,3§2. “toiover. 3,000 in tHe last level.
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The total number of items introduced in the pupils'lbooks of the

seriesg’is agpromimately the same as would ke found in the first two year;
of a Lradltional program. However, because of the staged inLroduction of
the cpellinu paLLerus the pupil should have developed automatic rcsponses
to new ltems to such an ewLent that his word attack skills would be come
parable to those of a pupil who has completed three years of g tracitional

material,

As a further aid to insuring success and continuous progress, a
plateau story follows every 3 levels. These plateau books introduce few
new learning problems. ”hew are an easy reading sLage in the pequence,

In these plateaus, skill deveLOpment 1s emphasized.

Methodologzy -

The beginning reading program which has been des?ribed represents
an attempt to create instructlonal materials not new methodology. It is
not a new method of teaching reading. It breaks with tradition in the
area of organization and to sone extent.in the‘area of content, but it
follows tradition In its suggested techniques for teaching veading, We |
have attempted to hammonize the experience which suécessful secondnlanu-
guage teachers have haa with the accepted methods of teaching reading N

developed by reuding cxperts during the last few decadeo.

It is our feeling that the well trained primary teacher should not
have to be "retooled" in order to be able to teach effectively a reading
program for the language handicapped. Naturally the teachers vwho under-
stand the principles of linguistics, soclology, psychology, anthropology

and related subjects, will be equipped to do an even superior job,
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During the past two years over 6,000 pupils have been involved in
the field try-outs of the Miaml series. The evaluation of their teachers
in Florida, California, Arizona, New Mexico, Colozrado, Texas énd Puerto
Rico where the field try-outs have been conducted, have reconfirmed oug
belief that the linguistically handicapped child can learn to read, end
to read well, if he is provided with the kind of program that meets his
needse It is to be hoped that more material will be developed ~ material

which will help the teachers to do thelr job more effectively,

The well trained primary teacher using épprapriate material holds
the key to the schools success of the language handicapped childe We
g must use that key to open the door to new horizous for a large segment

of our population,

Many of the language handicapped pupils who had;their first reading
experience with the Miami series almost two years agogare now ready ko
move into third grade, reading on grade level. Though all of thelr
school problems have not been solved, they are entering the Wmainstream®

of Aamerican education.
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