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CURRENT EDUCATIONAL PROGRAMS FOR DISADVANTAGED CHILDREN
HAVE BEEN OF THREE TYPES--TRADITIONAL PATTERNS AND PRACTICES,
TRADITIONAL PATTERNS WITH SOME CHANGE OR INNOVATIONS, AND
INNOVATIVE PROGRAMS. A VARIETY OF INNOVATIVE PROGRAMS, BASED
ON INQUIRY, DEVELOPMENT, DIFFUSION, UTILIZATION, AND
EVALUATION, HAVE MOST SUCCESSFULLY MET THE REQUIREMENTS OF
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sponsored oy the naticoal gorvermsent. Many cf the statemnnts are negative but des-
pite the political inouendoes, the criticisms. the sometines glaring mistakes. ths
wommnuwmmefmmormmtmm
!\mﬁononmuoﬁuaebm”,thoniagmm reoognition that such pre—
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tion and the nation in general.
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but also present opportunities to experiment with ¢ld ideas which need further weri-
fication as well as new ideas xhich have great promisze but which would not receive
financisl support ou a pricrity basis thivugh regular edusational channels. Research
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that they are finding status in teaching these yoingsters whom they had often been
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time on them.

One question must be asked and answered in all efforts on behalf of the dis-
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partionlar purposs or asaning to our progrems.
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- characteristics of these youngsters, to dstemining the conditions under which they
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youngsters. There is general agreement that most of the programs for dissdwantaged
£roups have ast been i Opemtion leng enough to deterzine answers to all of the
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Emphesis in this study will be forumed .n ihe pre-schoel and elesentary school
Youngster inscfar as possible. '

PRGSING PROGRANS
Thezre are in general three types of programs im Operation in varicue projects
dealing specificsily with dissdvani=ged youngsters.
I. Preograms whioh fellow tredi stonsi educational patterns and prectices.
ammrmmummaMpmmuﬁmM
cations or imaovatins,
3. Programs which are highly immowativs in character.
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The prograns whick foilow traditional edusaticnal patiorms are usuaily in tbe
area sf remding or a psrticuiar subject matter fieid inveiving tutering nor snme type
of remedial work. The emphasis o reading, &8 ¢f csures, a natursi fscus aiace ome
5 the most serious prediems uf the disadvaniaged child £s in $his ares- Msat dis-
sdvantaged youngsters have severs reading probiems- Scse funded prograns 8t qne tims
vere in the area of remedial reading, althsugh remsdiai reading pregrass have act
besu particulariy effective when develcped 53 a aeperate praogrem.

Vhat bas been said of remedial reading programs is alss trus for msad Wtering
prograxs which hsve stayed in bsunds of traditionsi tutoring prectices aad isaming
procedures. It is true ailso for mast trediticial group pregrams which sim 2t 50, JTE
menting iacks in the individual's backgreund witheut thoroughly recsgrizing the fmpu=i-
ance «f individual differences in the need pattern of disadvantaged ymungeters-

Tradi tional type programs based cu competition between sucio-ocsnemic class
youngeters without adequate follow-up far the disadvantaged groups are alme in ques-
tion. In offering the traditionsl type piugrem tc disadvantaged youngsters, odusstiicn
is plasced in a position of prescribing s larger dose of what slyeady has failed to
vork with the majority of shese youmgsters.

There are few program which center on a gingie lack in the disadvantaged
youngsters developeent which have proven af great promise to theese chiidren. The
reaedial reading prugrams alone or ihe ‘utering programs alone are exsapies. The pih-
lems of the disadvantaged youngster ave tou complex %o bo solved by haiping him sver
one stumbling black- There mus® be 2 broader appreach. For this reescn alone ths
traditional progrem with addfitivss or which has been modified $o0 better serve
sultiple noed aress has a much greater chance of succeas.

The modificaticns which have bean made in progrems for the disadventaged
youngsters take many fams but few have beon wery atartling. Most sodificatisnz have
been:

1. In class wize {IS seems to be an eptimum class size for disadvantaged classes).

2. The use ~f additizens teachers serving either as co-workers or under a masier
teactar (In some cases as meny as three teachers have served a class of I5
atudents). This arrengement makes possible individual sitenti-m, diversified
programs. mmaller groups, and has a tendency to minimize the noed for die-
cdpline.

3- The use of non-professional teacher atds in additicn to the teachers
{Usually selected from tne community spensoring the program and from the Jowsr-
socio~econyxic ievel ham=:.

4. The uss of pareats, cocilege and high schcol studsats, and other volumteer
workers (Usually with a special emphasis or wbo can assiat with trips,
Tecrestisna] pregrams, ote!-

§. Provisions for special squipment and study progrems (More visual aids,
closed circuit televiaian, over-head projectors, films, fila strigps, tzpe
recordings etc). B

€. Barichaent programs mick as iripes, visite o museums, the z00, and histor-
Scai spots of interest.

The better snacing of time for leaming, grading and promstion.

228 or more empbaais on tests.

fore exphssia b home visitation and working with parents.

- opecial fyps lo-sexvice programs for teschers-

~ Special prugraas for zarenis te acquaint them with the progres, enlist their
supo:rt and providing lectures, study groars. fiime $a ircrezsc Loir Imowe
iedge »f ciaiid Dehavicre.
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I2. Making more intensified use of guidance and counseling services with abgut
the same adaptations with regard tv numbers, reduced counseling loads and
work with parents as used with education in general-

I3~ Mdaptations in the curriculum to make provieions for special emphacis pro-
grams and more appropriate reading materials.

14. Experimentation with varicus types cf hemogensous and non-homogenegus grsupe.

I5. Use of ungreded system through the first three grades.

16. Ereaxfast and lunch programs stemming froam general heslth emphasis prograss.

A good example of how programs fnveclving a multiplicity of factors comes nearer
achieving results for disadvantaged children than programs centering on a single
muthomat&zomdthaiorm&hoolinmgcHhantheme;rityot
M&afmﬂo&mmmpmﬁdﬁammbmkfutmm&mtm
in school subjects but in their attitudes toward their teachers and the schoi as well.
Without the breskfast they were lethargic and indifferent-

Progrems emphasising innovatisn are such more difffcult to find. Some suthor-
ities point our that imnovative ideas ususlly require the kind of spe~ialized per-
oonnel that are not only hard to find but alsc hard t train. Most school persomnel
hnuptmtbun'uptoﬂuh&Atleastthoylnvomtbeenmptctdemlw
mmn‘mnwm and ecme of the commmity action pro-
£rems are : s o inncwative. Many times such progrems are confused witk tra-
ditional addative and adaptive progrems which indicate that not all pecple working
vith such programs know <f wiat an inmovative program consists.

A cozasultant for the United States Office of Educatiom has cutlined what he
states are the four cseeutials for an innOvative progaa. These essentials are:
Tessarch or jaguiry, develogment, diffusion, and yfilisation. A fifth essentisl might
be evalugtion. On a prectical besis this might be interpreted to meen: Aessarch or
inquiry to detemmine the needs of pupils, the development of progrems to meet the
needs, the diffusion of the program developed on a pilet or experimentsl basis and
vith the people wh are to operet~ the programs putting the progrem into cperatiom
and then a retura to reasarch an. evaluation.

Some {maowative programs heve developed. however, which can be used as guide-
lines:

Y. Onder Title I funds for a progrem in a Nexicsa-Smerisan commmily wos do-
veloped ik peauiltied sensitive and experienced teachers to inwolve themselves with
children at the coommity level by visiting their homes, loafing with them in their
naturel babitats, particularly fa church activities, reading to them, and other
activities- They were mot intruders. Largely they made themselves available to dis-
cuss and plan with them in activities the children foumd important. They worked with
parents and commmmity agsncies also.

2. Another program parmitted counselors and social workers to opexate $n a com-
mmity to oomtact and talk with parents aboui prodiems which were important to them
and which would give them greater insight int~ the problems Lf their youngsters. The
ocommmity school wes their home base.

3- Progrems crigimating in seversl parts of the country utilize mobile class-

—_ rooms to sexve dissdvantaged youmgsters and parents in rwral aress. Lidrary facilities
T—were inoluded in soms imstances. (North Dekota)

“-Fmgrear designed to change negative attitudes of the disadvantaged yours-
sters by changing i gelf-soncept and their way of thinking about themselves as be-
ing insdequsts rather thar adig=cte. Growp guidsnce and individual coumseling as
well as oppertumities to participate in misii S-map activities were festwred in these
PIOGIMRS. ‘



5. The Beaton public schoslis have conducted a progrem which is deaigned ¢o re-
shape all meyocts ¢f the achvol prograr including experiments with the curriculevm. was
of different teaching styies, and use of new maderials.

6. Bemedia® progrems whizh incivde s thoreugh disgnostis prvgram, pre-counssiing
prograns for both pavents and studenta. in-service pregrams for ieschers and coumssiors.
and intensive individual instrusiion and gutdance ss needed-

7~ The deveiopment if intensive guidance and voungeling programa fer studenta.
parents. and teachers wh'ch utilize seversl several iypes of s~ecialists ia a team
appraach and with case 1oads reduted ¢t spproximateiy 50 students.

8. The deveicpment of pilot pregrae= to experimeni with non-graded fnsirusztisnald
programs, cultural enrichment programs . summer séucaticaal-recreational Progrens. in-
tensive work in langusge, arithmetis. special work in sré. susic and dramstics.-

9. Special experimental programs to try eus different teaching and }eerning pre-
cedures with dieadvanéaged youngetars.

10. Use of programs demanding special equipment end study Paciliiies such ay fila-
festivals vith the use of paychiatrisis or a paychelegist aa a pazt of garent eduza-
ticn programs-

3X. Group therapy progrems fer ounselors ied by a paychiatrist trsined as a growp
therupist vhere counselors cculd get thefr hair down and taik abeut their problems with-
gt threat or pressures-

12 Projects such as those in Tulss and Mimneapciis which include spesial physical
fitness and health instruction along with free breskfasts and lunches. Insirusticns are
€lven to pareats in order tc prepare them %5 carry en the progras.

13. Speciel progrems for teachers to help them develsp a mental health emphasis
in their teaching.

I4. Projects uiilizing dtate Department and College and University staffs as
congultanis in designing programs <n en "let's try ssmsthing new basis® and iz the
develumment of pregrems designed i meet iocal srhamunity needs-

llouefthcsopmmgmntterhwvendes&gaedmbemwﬂedasmdsin
themselves. They will, hovever. ciose scxe gaps and provide appostupities 2o try out
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Mrough theee progrems it will be pcosible to study the chermctoristiss sf dis-
advaataged youngslesrs acd pingeini: these who ave suffering ircm mmivutrician, iden-
tify those whe have special problems that need early atteantion, izcate thase who
mymmme‘;mmyhckmehtbesg find these whe need demtal and
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which produces the dest results.
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yorq any oash wiuos placed sn such programs.
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Several cbservers reparting %o the Naticoa® Conference on Ed or the
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or startiing resuits despite the emphasis in some programs m innovaticm. It is
poasidle that more imnowvaticns have been tried that have not worked or which need
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child. The 1ist of reporied charcateristics has not alwvays been consistent from ans
study to another dut it may at least be hypothesized that in contrast to the middie-
class child the disadvaitaged chiid wiil tend to be:

I. Less verbal

2. Nore fearful of strangers

3. Less ssit-confident

4. Less motivated toward scholastic and academic achievement

5- Leas competitive in the intelloctual resim

6. More irritadle and surley

7- Less conforming to middle-claes norms of behavicr and conduct

8. Kore apt to be biiimguai
9. Leas expoeed to intellectual stimmlatiom in the home

classrocts

I3. Nore likely to be experiencing trwuble in completing developnental tasks

14. Vore iikely to attend inferior schocls

55. Nore 1ikely to dislike acbook

I8, More likely to see little purpose in schocl

I7- Less 1ikely to want to please his parents, teschers or other adults.

18. Leas likely to live up to parent, teacher or adult expectaticns

19. Less likely to try his best to achiewve well in school

0. Nore 1ikely %o de cemditioned esrly to fatlure im achoo)

21. Nore likely to need immediate and tangidle rewards in lesrning situations

22. Fore likely to possses feelings of inadequacy and imferiority

23. Fure 1ikely to show aggreesion and hostility as reguiar patterns of beheviar

24. Less 1ikely to bave worked cut definite goals and purpnees which eonforms to
scheol standards or as guides for his ome achievements

25, Less likely to have a dalanced development

25. Less 1ikely to receive support and encouragement at home for educstional
achiovensnt

Z1- Lese 1ikely to grow up in bowe Or neighborhood esmiromment which permits
full utilisation of their potentials and abilities

&mnmawwmmmummwm&
habits.

29. Fore liksly to have & negalive and self-rejecting self-concept

X Nore 1iksly to be iwept ir trensfer isarming

351. Neore lfkely to lack adflity to associzte idess

2. Fore 1ikely to be self-conssious

33- Leas iikely to be pereistent in achocl work

34. Tend o iguore rather than attempt to selve difficult problems
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35- Less Likeiy ¢ take Lnftistive in ¢lmas or peer activities unleas a designat-
ed lesdaz
36 Leaa likeiy to be eager ¢ make a guwd impressinr on adul®s

Little hae been found in %he literature emphasizing the pesitive attributes f
the diesdvantaged youngsiers. This may be an indication as ti how teachara, counseiors
and sthers who work with thes rsgard the disadvan®aged youngsters, Scme authorities
Pp¥nt cut that despite the negutive sepect of these characteristics they can be trama-
iated inte pesitive goals and purpcses irn deveieping progreme for these yiungsters-

Gordon and Wilkersen® have poirted sut that in addisisn to the study of the
id research abeou’ the dissdvaniaged has rentered largely in studies ~f the enviren-
ment vhish includes tis bome, the schecl. and the rommunity snd the teaching-iearuing
pPruTEss.,
Research focused sn the environment af the disadvaniaged chiid has revsaied
the foliswing about the home and community environment of these ysungsters:

i. Typical parents of the disadvantaged youngsters bavs iess than an sighth
grade educatise. In many instances he has been a drepcut with a limited
school background-
2~ Typicai disadvantaged youngsters usually ~<me f1om vver-crowdsd and ponriy
furrished hrmes with few modern cunvsrionces and which offers 1ittle privacy.
Yor these reassns youngsters svery early find sibsr pilased to spend their
3. Disadvantaged children usually come from scovsmically depressed homes attri-
buted iargely to the absent; non-preducitg, ir marginal breadwinner.
4. The parent or parents, §f aaplioyed, is likely i3 be employed as an unaskiiled
&r Jervice workar in a job which offers :ittle opportunity to advanse or
wove upward.
5. Corporad yuniasbment at home ifkely tx be the ruie rather than the exzeption..
6. Parenis of diasadvantaged sre imited in resdy poiential for vpward mobility.
7. Botk im the home and ths commmiiy the disadvantaged youngster iikely i be
suklected to values and expectationa which tend t5 ccafifot vith scheoi waluas.
8- Parents and ether adults wiih vhom the disadvsniaged youngster cotes iats
caatact is noOt likely to be a "cuiture carrier” of middic-ciass ¥alues.
9. Masdvaniaged yosungsters leas ifkely ty de exgused to inteldectually stiss-
in%ing materials in the hume,
3C. Bocause of ths limiting influence of their sovirooment they are less Imwwledge-
able about worid cutside of their immediate neighborhood than other youngstera-
II. The concern of pareats of dissdventaged children with security and surviwal
and the resu. ing dcsncern for short-tem geals frequently does not previde
these children with the peychologioal mind se: necessary for typed of eduse-
tion which demands iong term plamning-
I2. ﬁemmdﬁodﬁmmm-utmﬂsbemm
over-siimlatiag becsuse of the frusirations and demends he must face-
I3. Wsaﬁmmmmwwmw
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Fresent rateer thean future srientated; as s resuit these chiidren seidow

are enccuraged to maks icng-tezm goals either educatichulily or vocatiers. i
Ie. %tm%wﬁdmxmiwahwisem”m@%

: Gordes. Efwmd ¥., and Wilkerson, Doxy A- Compemsating Educ
Ysged. ¥ew Inzk: CJllege Entrance Examination Beard, 1966.
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ening that the disadvantaged youngster cften atteupts to isslate himseif
frem it mather than make an attempt to adjust to the demands,

I7. The home iife of the disadvantaged youngster is frequently so disorganiged
that the regularity and punctuslity required by the school may not be
qualities necessary for survival in his most immeliate environment.

I8. Parent-chiid communication in lower sceic-esomomic class femilies is canm-
gsiderable aherter than in middle class families sud may be 8 ssurce of
many language difficulties.

Research focused en aspects of the environment relzted to the schosl situation
has vevealed the following asbout the disadvantaged youngster::

I. Research has affered many useful suggesticns sbout -he use of test materials
for the disadvantaged ysungster:

a. Standsrdized tests currently in use present thrve: principal difficuities
vhen used with disadvantaged minority groupss (I) They may not provide re-
liadie differentiation in the renge of minorily growp scoves, (2) Their
prediciive validity for minority greups may b guite different from that
for the standardisation and walidity groups, and (3) The validity of their
interpretation is strongly dependent upon an udequate understanding of the
social and cultural background of the grsup in questioa.

b. For many tests there is abuhdant eviderce tha‘ children from the lower
sacio=economic levels cocmmonly asscciated wit: mimarity group status tend
to have smaller spread of scores thun childrea fiom middle income families,
and such restrictions in the distributien ef ecores tend to lower roli-
ability so0 far as differentiaticn of measurcient ¢f such groups is con-
cerned. (Anastasia, 1958} .

¢. Test performance of disadvantaged groups claracterized by greater amount
of gue o okipping, and random responses.-

d. It should, amdmtthe&ildfnnadimhgdmmlbeu
test-oephisticated as the majority of middle ciass students.

e. Test=taking anxiety of a descriptive natue may be more prevelant in some
niddie class groups then in lower class groups.

f. Scores on meatal ability tests such as tls Otis Quick Scoring Menmtal
idbility Test are regarded as minimal estimates nf abflity-

€. Scores cn personalily inventories have very different significance for
disadvantaged groups than for the popuiation in general. Whemever such in-
ventories tap areas such as home or social adjustment;, motivation, re-
ligien, beliefs, or social customs the apprupriatenses of the matienal
aomms for ainority groupe should be gquestioned. Local nmeres for the
various ainority groups inwolved aight de in order.

h. Culturally disadvantaged children tend to fare poorly om ability or
achiovement tasts at all levels.

i. The disadvantaged child is often at a disadvantege when he is sectioned
into classes on the basis of test scores.

J- One of the most consistent findings in research with disadvantaged
children ia the decline in academic aptitude and achievement test ecores
with time. The decline represents diminished opportunities and decreased
notivation for leaming.

2. Begearch has advanced many oconcluzions about the school in general apart
fros teaching and leerning. The following are significant examplee:
s, Neny dissdvantaged youngsters are never identified or helped in school.
bom'm'dmmm“minh@@h
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their individuel abiliiies and net iderntified by grade levels are gaining in-
creased acceptance in many scheol districte for all children but it has many
special oppertunities for disadvanisged children.

C. he dsadwantaged child sheuld be taught and proasted as distated by his own
&dility, instead of cosparisoun with sther childrea. '

d. BEven though olass enrcllmente for the disadvantaged are usually limited to

orly IS or 20 students the teacher may still find it necessary to divide classes

into ssaller se:tiana to cbtain the best resulis. - .

e- In neariy all instances authorities and research werkers and others wh. have
gained experisnce working with diasadvantaged youngsters have consistently ire-
Jected suggestions that seperats schools be created to deal with the highiy
cemplex problems ¢f these youngstera, Te disadvantzged, it is contended. have
alvays experienced toc much segregation and a seperate system would do litile
to help them.

f. The traditional type of school programs and treditional learning and teaching
methods muat be modified to be suscessiul with disadyvantaged youngsters.

g~ Many teachers and counselors who have bsen successful with middle class young-
sters have not been able to adjust to wirking with the disadvantaged ycungster.

h. Present research points to the fact that such programs begimning with Hesd
Start projects may require a special type of persomsel which will have to be
trainsd "on the sput™ through fo-service progrems.

3. Ressarcn has aiao sdvanced many coaciusions sbovt teaching and learning which must
be adapted to work with the disadvantaged youngsters. Some of the most significant
firdings sve: .

a- They learn best when they can proceed at their own pace. They do mot perforz
well under pressure or cn time-limited projects. i

b. They learn beet in small groups or when they start cut in small groups (3 ts 6)
and mowe gradually into larger groups.

c. They can iecrn best when thay participate in the learning situation but on a
graded basis-

d. Bote learming is not attractive to them. It requires more time and more repeti-
tive practice than for the average child. Thoy are quick to forget what they have
leaned by 1ote as thuy have fewsr supportive experiences to associate with what
they have leermed. :

e. "verlearning” may be a key to successful retention with the majerity cf tiis
S0up-

£, They are 1ikely to veach more plateaus in the learning where they will neeed
additiona) individuul attention than other studenita.

gqmcnqmuﬂumﬁmdmwﬁwmttom&dtha
given assigment, perticularly if it is new or differeat, than maoet youmgr ers-

h. Thay must be taught hor to listen on a refention basis.

i-byla&mﬂmformmwm&emmﬁndit
aecessary to heip them reach a stage of readiness. .

j- Bullding rapport between the teacher and student is essentlal. Disadvantaged
youngsters with their background of suspicion and dictrust often do nst respend
woll t0 8 teacher with whom they cannot identify.

k. Most disadvantaged youngsters respend to tutoring only after rapport has been
established with the tutor. .

1. Disadventuged kindergarten and pre-school children respond to peraissive teachers
but they are also used to more authoritative treatment than other children.

a. They respond dest to tasks which have short time spans.

mmm-muummowmmtmn

O Thelr ressoning dorinated by inductive rather than deductive processes. This

" Pact may iimit the chiid‘s ability to meke gensmalisations.
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p~ Likely to he nandicapped in thelr jeurning tesause ,T the speech defects.
Usually #oker dissdvantaged children sbiul a year longer 4« reach matuse
forms of srtinzulation than oHther children-

g. The disadventaged youngsier raiatively gosd at m:ior learming tasks.

r-. They iear2 best when the tasks %o be learned can be related can dbe reisisd
to consrate cbiects and services.

8- They are mure likely ¢z depend upon veal 2ife situaticas rather than syw-
balic experiences in develeoping idess and skilism.

t. Kindergaxien and pre-schoci youngstars enjey snd participats sctively én
malle-grup play therapy groups.

u. In many instances learing dependa ¢n A changs in the self-cencept of the
individunl . Changing from sn indiviidual whe thinks he can lear and achieve
rether than enr who iuinks ¢r feeis he carnot learz or achisve is frequanily
& pre-requigite €5 the full participation of the student and may require the
combined offorts of teachera ard counseiors.

v~ They learn best when givexn help in relating and asordinating varicus aspects

of their eduzational experiencea, They may, fer instance, need help in msrshal-

ing the various resourves open ts them in the schosl ard commumity for aciving
their ovn personal problems.

Guidance i3 an indispensible aspect of all prograzs for disadvantaged youngsters
at all levals but it i3 alse finding such grogrems an opportunity o explore and
oexperiment vith sany thesries ard prmatices of guidsnce which have psraisted ower the
years without adequate research Yo supprrt aud in scme instances justify their son-
tinued use. Counselors wbo bave a gveatly redused counseling load as s partisipsnt in
a dissdvantaged youih pregraz, for insimmce; not only find it pessible %o utiiirze sesh
time corsuxing teckmiquss as the ¢ase study but are alsv finding it poasible f. derots
far more time to dlagnosim and study of the individuai than has been the case in
regulariy established guidance prsgrema. As a8 resuli they have pin-pefated informa-
tion abgut the individusl which has made thefr smalymis of individusl probiems msre
meaningful for the sounseling <f the stvdent. Teachers also have fowmd that the
Gounaelor has been far more hefipful io them Iin icentifying specifis neede and prebiems
vhen they have had the time for e mere intenzified study sf the individual. e prefit-
able has the intensified study of the individual prevenm ie the teecher that some who
have tried it say that as auch tme ahcuid be spmt by the teacher in atudying the
student as in organizing vhat they are going ¢ teach to him,

Tt is possibie thet guideace and scheok csunseling may discover programs for thn
disadvaniaged an cpportunity to demonatyate how effectively guidance can serve young
recpis vhen opifmmm conditions are met.

Uses which have been made of guidance counseiors in progreas for the disadwvant-
aged are far more concentrated on s fev functicns than guidance progrsms in reguiay
school progreas. The follcwing ave oxampies:

1. Guidance counselcrs have been used extenxively fcr the astive and intensSve
study of children who are to participate in the various programs. Such in-
tensive studies emphasize the sv aluatien of the child‘s socisl, physiea:,
and inieliectunl development and have been inetrumental in asppraising to
vhat extent he has compieted tha developmental tasks he should have compisted.
the degree of retavdaticu in uncomplsted tasks, identifying the tasks he
shouid be working on; his needs in reiationship to these tasks, and ths goaiz
he shsuld establish iz order ir make progress ir completing his tasks.

2, Guidsnce personnsl have placed at ths command of the teachsr diagnoetic in-
formaticn about each student which assiss her to relate mere vealistically
hés terching to both individua® snd group needs of her students-
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3. Conducting parent educational ccurses centering on the growth and develsp-
mant of children or adslescents., .

4. Conduoting in-service-education end erientation programs for teachers, tutors,
and aids working in the program in oxder to pruvide special types of informa-
tion which will aasist them in understanding this type s pregrem and the
youngsters thay ars to work vith.

5. Working directly in the progrem tc supplement and suppert the efforts of
teachers and tutors in dealing with students-

6. Providing professional counseiing and testing services for youngsiers and
parents whe need such services.

7. Devising special types of rocords as they ars needsd to understand caiidren
better and to facilitate the work of those engsged in the progrems.

8. Preparing case studies and conducting case senferences.

9. Conducting group guidance and group counseling which will support the slass-
oom offorts of students and teachers-

10. Aesuring a resgurce mlie for teachers, parents and siudenis as such sczvices
are nceded,

1Il. Assisting in devising individual types of progrems for youngsters who need
such services in order to progrsse in the orogram.

12. Assisting in gearing the sch cl progrem to the aseds of the individual student,

I3, Helping develop an atmosphers in the scheo} which will facilitate leaming
and balp the young pecple participating in the progras to gain betier under-
standing and more adequate wnderstanding of their ocwn potentialities and
estabiishing goals to achieve their purposer

14, Providing information and supportive techniqu ~ which make it possidle fur
all school persomnel to consider the student as a whcle rather than just
his special needs alome.

1IS. Conducting research to dstemine student needs and probiems and for the
evaluation of the program,

16, Assisting in the development ¢f adequate follow-Up programs.

17 Arvanging for follow-up and referrel of students who need special rewsdial
or developuental progrems not provided through progran respurces.

Caxefully planned progrems of guidance can be the heart of the programs for

disadv antaged children. It can alsc De the heart of all progrems which will develop
oew programs t0 help people npdody elss is reaching.

Geoxrge D. Small
University of Nisa
Tulsa, Oklahoma





