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LANGUAGE EXFERIENCE AFFROACH, FHONICS, SYNTAX, SEMANTICS,
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THE AFFLICATION OF STRUCTURAL LINGUISTICS TO BEGINNING . :
READING IS DISCUSSED. LINGUISTIC KNOWLEDGE AND THE METHCDS 1
USED TO TEACH LANGUAGE MUST BE DISTINGUISHED. LANGUAGE
EXFERIENCE CHARTS ARE ONE ACCOMFANIMENT TO A READING FROGRAM.
THE RELATIVITY OF LANGUAGE 1S AN IMPORTANT CONCEFT FCR
CHILDREN TO ACQUIRE. THE ROLE OF FHONICS AND BLENDING,
CONFUSION IN LANGUAGE LEARNING, DECODING SYMBOLS INTO SOUNDS
AND STRUCTURES, DECCDING MEANING, AND INTERFRETATION AND
APPLICATION ARE DISCUSSED. THIS FAFER WAS FRESENTED AT THE
INTERNATIONAL READING ASSOCIATION CONFERENCE (SEATTLE, MAY
4-6, -1967) . (BK) .
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¥ APP?OACH“S—TO BEGINNING READING .

¢ 4 . G. APPLYING STRUCTURAL LINGUISTICS IN BEGIKNING READIANG
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o "yitel Principles in- Need of Application”

A ) =

g;:"' The contri%utiéns of the science of linguisties to the .
3_“ ‘field of reading ‘instruction are. chiefly in the aréas of
%:;u"decoaing symools into sound and structuré; aﬂﬁ decoding

3:'tf?_sound and structure into meaning, These are two of tne four
O najor aregs recognized in,&he_readihg process, two additional
ones being tane interpreﬁﬁtibn of meanings and their appliqat}dn
zﬁ, to or integration wigﬂ pther iaeas.'
Because;these.chtfibﬁéiqnsiaffect_directly only two
parts of the foﬁr-ﬁart process, gﬁc of the first facts we
" must ouserve is that these lipguistic contributions are a
p;rt, not <ine vhole, of our concern in teaching reading.
And bdecause théy a?e'only a' part of these twq'parts, we should
further modify oﬁrgconsideratian of,them;‘iq other words ,

if we arop everything ve have ever done about teachzng reaalng'.

=

and do 10thing but what the science of linguistics SUEEQSuS,
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again we sin in the direction oi an extreme; end it 1is pernaps

' © . : oy exiremes as mwuch &s oy our mistakes that we do less well ;
g~ © than we might in teaching children to read.-

= At the outset let us admit that children are reading
& - .- better now then their parents did at their ages, vetter tahan

. their older vrotners and sisters, The norms of reading tests

F';', are haviag to ve revised because the average child in a particu-
iar grhde level now is getting a higher raﬁ‘score than his pre-
g?‘ﬁ;_'decessor did a few years';go. . | o
5t";A' * A% the same time, we must not héonércqme by vanity in
"this acnievement. We are.anly one possible gactor‘in.it.'
Another tremendous factor is thé greate:‘ét%mulation of the

- modern environment, the greater'opporiunity to develop concepts,

t.7:.:. -wnich are the sine qua non of reading comprehensxon. C s

?-;fffﬁ ' ?he twenty-seven cooperative studles of different begxnnzng
~"régﬁding prograns showed that_the quelity of §eaching made
jifference thnan the method used, a'findidg widely viewed'

nore dai

- &8 proof that no one method is the best answer; But a littie more:f"5’
'_thoug*t briags Sull; anOuher concluszon' that perhaps each PR
program in its individual way misses perfectzon by the same

aegree though not in the same respect- all hit tne target, but

"jf??none hits the. bul;seye. This is a sorry thought but not unex-
%?3 f_f pected, since we are still pioneerzng in the’ readlng field,

'iﬁuzil‘still fitting piqces of-the Jigvaw puz;le together, still agree= -
-iag or aigagreeing on interpretations -of insuff1c1ent data. ’-h,';;g

In applying lingulstzc knowledge to the teachlng of reading,

we must distinguish between 11ngu16u1c knowledge and methods

- used oy linguists'in teaching language. It iq a temptation to

¢ DS o . -‘ - J .
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d . . ¥ e "

R P s
- — — - r 2 —— v e — — —y——



© 3= McCullougha
adéopt botnh the knowledge and the.methods; yet it must be said
‘in all honesty that vhi&e linguistic knovledge'is & product ol
rigorous scholarly endeavor, metnods pfteacning langnage range
from aacient to modern, reflecting—more of'iogic than of

. T A

psychological soundness.-

We are Jortunate that some lzngursts have“depar»ed fron -
their major role of 1nformatlon-getters, to become materzal-
-‘_producers- out we nusi nou forget tnat, while we are not in
a position to view their knowledge crltically, we are in =a positionf
:nto assess the wisdom of their teaching procedures and sequences; |
and perhaps.to improre upon them. - . - |

We shouid disting uisn dlso between‘netnods of tearhing'
~the spoxen language and methods of teachlng the reading of

unat ilanguage. Imitatlon and memorizatzon are important in Lne

. aequisition of speech patterns. The reading process involyes

'}fi retrieval of ;hese-acquisitions and'keen:observation of ree-
- f’ lationahips, to regcapture the'author's_thougbt and reflect upon

e -it. Thus, while_speaking and reading nay share the same language,.ff

- . they are not identical processes. What is good for one is not ' - e
. necessarily good for the otner.-

" our oajecuive 13 to-teach "book Engllsh". We have to add -
~spoken "book English" to the child's speech patterns and sounds

. before we can cxpoct the child'tb read and understand "book

-

"ffAEnglis?". This is not to say a little- 1t is to say a great

deal; for every child in our soclety is to some»extent a forelgner ff};<f

to "book English". Since there is some research to support “the

'1dea that the age of seven is an opuzmal aze a* wnich to add a

N e WG
A S

1an5uage, we snould probably press forward in kindergarten ‘and
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? not before, to prepare the child for %this addivion,

o ace the characteristics of the child's home language which '
- - . - ¥4

different for

-

nake the learaniag of "hook English" difficult, are

idaren, diagnosis of the differences between the hone

.-Ju

; . @ifferent c¢oh
lsnguage and %tae oook nngl1sh" sounds and paseerns must take place

- prior 1o instruction and, in some respects, along with iv. Ouherwzse,

s

we shall continue to build a superstructure upon_a'foundation which

te : o ‘ L
to reading

o fai
1 > . g
R LR 44 ¢

8

. . cannot support

g3&ge experience charts zre one of the approacnes

3
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" which can preface and accompany a reading program.

R

if the chilad says, oo

’?Tff“wannagome" for ! want to go home,' some teachers faitafully re- :Lﬂ

roduce this language on a chart, following the 1mperative that

‘fithe chiid nust feel his language is respected, and that h

e must see -~

nis lanbuage wrltten exactly as it 1is sald. If, however, anotherf R

princzple is added thau the child should be taught "book Dn llsh"“

iently as possxble, teachers may wish to delay dlctated

£ii these can be useful models of readzng materlals.

s unt

-

Provably ithe most 1mportan» of all prlnczples to teach cn1ldren

'%ﬁfj'is the reletivity of language. Conslder the relat vity of sounds.

.~ the © in pattle as compared with the b in cab the o in not &s

ifjcompared with the o in notej the th in this &5 compared with the th in

"+hink. One has to 1nspect the wbod as & whole before one knowsfwhether=ﬁ7

. the th is voiced or unv01ced, and then he knows only because he nas
o L
.- heard these words before - if, indeed, ne has, Consider the effect «yf

of conuezt on the word bear, the possible meanings of "Now you've

=5 it." The sounds assigned to ‘words and letters, and the meanings
S, e ' i -

ﬁ.' n: DR o -
i/ w5 of words and larger units of composition are modzfied by their en=

[ 4

To learn them in- 1sblatlon is-to learn them only in part, e

vironnent.

._'15; in fact, to misrepresent the u&Sk of reading them.

COEP -
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iéren nced to learn both the fact that letiers are-

i certeain sounds according to their positions in a

ttern and that some letters are assigned variaple sounds

H

sithin the seme or different framcvwork. The ¢'s in circus

. are controllied by the vowels which follow them, to yield

the s or i'sound; The Eggi'we shed and the tear in a garment'
nave no strucitural reason for their difference, only a meeaning

reason., C.C.Fries has suggested that children snould see whav
_Qifferent words they can prodnce‘by putting‘different vowel soundsﬁ,?
;between consonants,. The ﬁ-l.pattern becomea‘pal,pel,pil,pol,pui{uf:E:”
- pale (pail), Beel (peal) pile; pole (poli) pule- powi,paul, ._; ;fﬁz
p01l- pull, pool. This can be & creative exerclse for the child, ;;'T

-

not a reaay-maae teacher-pauterned rluual Variations in spelling

-

L. for tne same sound can become an 1mpoesszVe dlscovery.

Phonics and Blending -
Pronics, as we know it, was suitab;efin the last century

-, because we did not have the linguistic'knOWledge'to warrant &

wo

'd fferenv proceaure. We taught that letters said -a certaan sound, .ﬂ[ﬁgif

in spite of ‘the ;act that most of our letters are either variaoie

in sound or unpronounceable alone.

-

In some languages each consonant letter 1s a pronounceable .H.ﬁaggz-

f . unit, carrying & vowel sound with it. In”Hindl; for instance,

! A1

the letter n is actually an n plns a schwa'sound (muh) unless R

’

sz separate vowel is attached to change that condition., So, in _-fi;ﬁ

'hindi, iv is perfectly proper and po szble to sound consonant;knannﬂ\e(‘

iseparately..Bu. in anplish this is not the ‘case.

The vowels ia bngllsh ‘are produced in a flow of air. Tae

_ consoneants initiate orlinterrupt tnat,flow and are not aualble

.-
AT,
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without it. Thus the vowels a, o and.i are the only letiers that

appear as siggie words in our languéage. Wnen we require children to
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the language to them, So we must decide 1to what extent we can
af‘ora to misrepresent these conditions in initial instruction, or

1er it is wise at all to 4o so. Certainly we taxe a good deal

ct
Py

wie

rouvlie Vo av01d misrepreoentaulon of nathemaulca; trutns in

4’
ct

o)

oeginnlng arltnnetlc, and science uruths 1n beginniﬂg science.

-

“ yhat if we snould decide not to—misrepresenq the language in iniviad
instruntion in rYeadipg? It  could.be done, but not by i.t.a. as

- it is now teaught, or some of the otherrsystema'in which we have

" .invested funds and loyalt1es,. o z;:‘é;{ R . N

Because we have nad & letter approach to soundzng words,_we-f;f-*g

c "“l»“

{th have invented a blendlng problem. Chllaren learn the sounds to B

+

i "assoczaue with certaln letters, accordlng to our 1nstructlon,/

SR ‘but heve trouble putting them togetner into & pronounceable wholes i

act, eny good and poor recaders a¢1ke prefer to dlscover tne

B
4

" identivy of strange.words by other means.xi“f” SO
At recurrlng points in our hlStOry we have insisted tnat

c-2-t should Dde blendea as c-at, at other tzmes, as ce-t. Thus

... . we have produced cuh=at and a-tuh nelther of whzch has ever been

known %o sit on a fence and hovwl,

dow we necd to lpok at the facts of our language. Tne vowel ;aai§

L]

<~ in cat affects ooth t?e 3 and the t (T he word car, Wlth its ¢ controlled§°

. Jw&dwabﬁw '
- anows_z»;s—eveo more clearly.) ”he child wno would" autack this

3
‘e

L
LEAN

!

"word sQ CCSB;Ully must know that the 2 gives the ¢ the sound usual¢y

-
i

-+ gssociated with k, and that & vowel between uMo consonants in the .

‘s

T )
" game syllable ;s usually short. So he’ aerives\% from the &

N
d H - '-t, “'. PR - ] .-';'.




‘§ +hat ne will remenber which sound he made for which exercise. IT

., ~ telling him what we khow. if, further, ‘he keeps his own record of

T T T - - T Tl - vl T T A n L i fes et bt e 2% e
o e o . - -
g
B T e

7 FcCultoubn
back of nis tongue agalnst the soft palate to produce

positioy and 1nmcd1atcly switcn es to ‘the f*attencd

ct

5 by bringing the tip of nis

(4]
oy
0

osition; then fini

(e
3

final 3 position against the gums behind the upper

£ ae has any. IT he hasn't lost 511 of his wind, he

k. and he has done it wzthout thc additzon of a

o

o)

nas produced ¢

-

2 I

schwa sound prior to the short a. Readlness a0t1v1ties for sounaing out-:
e s amaen : . . PR
cat inciudée aural and oral practlce in hearing‘and saying gjig,ana 8t
Fuiure generations of teachers may know that the blending

.~ provliems oi the uwentietn century and earlier, were due to faully

comfort of the customar Ng instead of the customer, but in the end e

.we may nave a sounder sound system. gl? SRR oL

Attention and Confusion 1n tanguage Learnlng
Arnd speeking of faulty pedagOgy, ve ;requently have vmolated ‘;ﬂﬂfﬁ
" -~ the principie that learning is mosdb effective when. attention is ‘;ﬂxﬁgﬁ

sreatest. When we teach the associatlon “of a sound with a letter, A
g N

e ke L
e point oF greatest ettention shoula be the p01nt at which th1s SR

assoc1a~1on is ooserved. But frequently we nave EBLQ the cnild v‘¢ijf;:;“'“

the souna, "and nave merely asked him to fznd thet letter in otner ‘ﬁﬁa.

“"words and p*onounce them wi

th that sound in them. He can go«throughy},

‘. these motions with any sound we give hlm, but that is no assurance

to inpress the cnild with the essoo1ation, nis pride in

we wanwv

"
L

discovery and his attenuion shoula be 1nvested , not - just ours in

" what he nas discovered, he will not’ only rememoer 1t better but T

.~ will nhave it to refer to for reviev.. TYP1¢811Ya the only record.zs_f,"

the teacher's head. . ”f{' :‘,’iv,ﬂ?gn;._mf:l;ﬁ_u.
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Tavorite hebit of langueage teachers is to group together o

gm0

tnat are much alike: letters, words, and sounds., ¥ and n ,

1
it
vy

e
d g et

AR

much alixe, teach them together, they say; The seme witn

St
&
e

»és taxe and bring , because of their common burden; and

.~

]
I . » '
NGt LR R A S AR RS i A I P eR

. becsuse of thelr common sound. Speech

herapists know better than this. They establish one learning and

- after thet, another; and only afte} both are well known are they

“brought together, with reduced chance of cohfusion. In beginning

-~

'o

. reading ias uction, 6‘¢¢¢1!/¢¢f#¢ Vl words grossly different in ‘orm.sound

o
4}
111
T L I LIRS R

eaning cen more.easily be learned together.Ana we arc fortunate Ce ﬁ-
> that }e aatural lauguage of chlldren contalns mnany grossly azf- e

- fereat words, and yaried*sentence‘forms. T - B

The Reading Process: the Decoding df-Symbols into Sounds

) . SRR B - .
¥ow ‘let us turn to the reading-brocess‘itself to see what

‘e
1
. oo

“insights we cen galn for a oeglnnlng :eadlng program. Suppose the " . . i

. o s M "’ :-" N v . 4,‘. -
RER NS s ARRIn SR PR i e b e el

&éuvnor wants to0 convey these simple thoughts.,“ ;i}5‘

s

"deer met the bear. f R e oL R

The deer had entlers. . - -~ .

The deer lowered his antlers.

These senténces are of the type: N V N (noun,verd,noun), : TR
Qﬁhave & common subject, and make pretity dull reading. The author

fféOmbinéa these ideas into one sentence, and he does it in such & way as

o
N

IR
Vo A .
TR Y L «

Dy e

: to give impootance to the way the deer met une bear. o - ';{é

LI
RS

P * . 4 v
B

ool e £ dedy,

S BRI

L AU

i The deer met the bear leh lowered ann’ers. : B

- The phrese, with lowered antlers , is in a typlcal posxtlon of an

i_adverbial expression, With luck, it wlll be no’ *efloctlon on the bear,

H
‘ ‘ -
' f rl e 3

a

e

The decod

122

S,

of(symbols into sound xnvolveg the fqllowzng if

. *
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-
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P N, .
ARLEIGRRE e 8
% e sal X

 none of the worés are known as sight wordé:”The-childlmust"choose

x

x
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volcea, devending on the part of the country it is voiced in.
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the- voiced form of th ia the; and, seeing the consonant pepginning

the next word, give the final e the schwa sound: tha. In éecr

he must realize that ce yields o long ¢ sound modified by the

ot o 3

sesence of the final r - the hooked long g, &8s Webster celis 1V

the e with the seccond neroin shot, Met is the. closed sylledle,

short e, situation. The ea in Dbear could produce beer, bare, burr,

or ber. Nothing but the realization that this is the fur-bezring

bear , and an auditory memory of its neme, can save the reader nere.

_b

r

The ow in iowered could be long o or ou. If er-ed are recognized as_

|

variant endings, tne low is stressed, and the er-cd become er'd,

e

- not ert or ered.

m; P Ad +
> 2 1ol *

Antlers conueins two syllables, heV1ng two vowels. Tre. irs: :

PR The first vovel in the closed syllable is short, and the second 1s

"Qmodié

v+ luekily guess this, mlstaking -er as & variant endlng.

»
+
)

e

ed by r. The § in the final positlon lollowzng T has the

.sound essociated with z._”he stress is. penultimate, and the cn1ld may
£ course, if the chlla knows some words by sight, or recog=

nizes some parts, such as low,ant, and the 8. er, and ed endlngs,,

we shortens the process of ‘decoding. One-purpose of the controlled

aocaoalary is to reduce- -the buréen of decoa1ng symbOls into sounds;
“ “janother-is to make a few words very famlllar to the poigt of rapid

E-recognition;'and;a third is to help tae memo:iaetion of words whlcn

are nov regularly spnlled. L j ? -
The Reaaing Process. the Decodlng of Symbols and Sounds into ‘
‘.- Struetures (‘lenhw) '

Wnile the reader decodes tne symbols into sounds, he is also

‘noting vhe struoture of he sentence and the role of each word,

£a has %the short i of tne closed syllaole. ‘Its th is voiced or un= _1<if

v s s ., - - ‘< ’ 3 s * ’ - . - .
= P AC e T X1 X J - corapdee Franandi
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Bhrase, or clause in it., If there were more ‘than one sentence, ne
wounléd be noticing the relatioaship of one sentence to another, in
the prescunce of pronoun referenis and»structure WOrdsS.

In the sentence we are using as an example, The is a noun determiner,.;
Deer could de an adjective, but met,followéd by another the,. sugpesis i
. . . - T - ‘ - : % .v’ | ::E:g
that deer is the subject and met is the verdb. Deer can be sianguler 5
or piural, end met does not give a ciue as it might in presenti tense: %
Geer meet, deer nmeets., You can imagine what deer meet would do to H
. . . - y.’;
- - - - - . a_ o .‘~ - ) - j"-'{
& bad speiler in this situation, - A

" articles and variant endings and expected order needs a great deal ", .-

the noun deverminers (the - the), the suggestion of time (met)(lowered) 7 if

noun, & plural.

-t
Lal}
<t
5
0]

child knows that met is past tense, he knows that the

sentence refe¥s to & completed act. The bear must be another noun,

the thing actved upon, because it follows the and is followed oy’
" - M 7
AV cri e ca L a e v s
a Zusaeirzoa word, with, The ed ending of lowered suggests a vero form,’

and gfter the preposition with, must be an adjective. Antlers, with

its s ending, following an adjective and preposition, must ve a

- -

-

Y 'y
s Ch

v

id who knows the English»language rgpresenied by this

sentence can catch the clues to order (the typical K V ¥ pattern),

. . . . an . .
ané nunber {(ant2zrs). 4 child who does not know/English that uses ’ o

of support Irom the listening and speaking areas of the curriculum
vefore he is ready to rcad a sentence like this, . Even with & good

nglisn oacxground, & cé}ld could not.iéll whether deer was singular'"-

sé
A

13

‘or piural, He would have to seek a clue elsewhere in the compositions. - - :

¢
i

T?he Reading Process: the Decoding of Meaning

L

Besides béing able to decode the symbols into sounds, and into

supactaed word grpupings,fthe reader nust decode the nmeaning of what

ne i sounding out, When the author writes THE deer, the reader

» . . . . . . .
. 5 - . 2 T . A

. . . Lot .t

4 . - s . ey .
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Siet, as Lee Deighion has said,"nold ia abeyance” his decision about T :t;
~The aunder of deer uatil he geis a furthef'élue. Yet looks simpl ) %?
“%; out may refer to action or stance., Does.ht~mean that the deer faced 1%%
: the bear, sonroached him, reacted %o thé sight of him, toucheG bhinm igz
é or ramned nim? The bear is the one thatzgoy the action, from one orv ~-§§
: - more deer, some time in thd past, ' o L -j-"gg
; ‘ If {he reader does not kﬁdw'wﬁat a d€er is, .what a bear is, ; éé
‘é - vnat their attidtude toward éach—other 15; tht their weapons are, %%
3 . o L . It
‘E - what their food ‘is, he cannot sense the situation. It may as well »;4:'? ;
gf-_be Toe fcxs nmed the oiks. You sée thé‘tfeﬁeﬁdous role of conéepts 'j{Q
i ;and the wisdom of dealing as much as bdséible‘with famiiiar concepts ; §
i' in beginaing reading, when the struggle wi h symbola is so great, , ?Z%
‘:_ We sdphisticafed readers-take with for granted, but wi§h nas f'f;';‘lg
?t- differe;t neanings. To fightiﬁiﬁh enemiéébis'to fight athust th ‘: '
Eﬁi To parv vwitn them is to part from then. So with is a word %o waucn.:
i;; The_positioh of with after‘bear may suggesi'thét it introduces ;iﬂﬂ;§;
’gu:“sometking characteristic of the bear (uhe bear with the bad foot), | -
gfi'or the way he is doing someth1ng (wzth caution), or: sometn¢ng he ?i?lirf:i
;;é"has (wizhfthe noney), or a ‘reference to timé {with no delay). But
A .

3ﬁ_"heré is a vear with lowerediaomething: eyés?;:paws? - self-coneppt? i -

‘v‘ bt )

="~ " No, antliers.,

2 'IT the reader knows who is wearlng antlers thls seaaon, he ' &

knows that the with e&press;on refers back to the singular or plural

. Geer at tre Tirst of,the sentence. And because the senterice order”

?'-,was not The deer ¥ thglowered antlers met the bear, the reader
L. .
§ f suspects that with lowered antlers isn't’bhemgbfmally Jéunty vay
éfjiihe‘deer wgarﬁantlérg'theée'dgyé, but augpeEiAi stance'in'hohor of_'
“1 the vear' - R \.-,:,'_.f".", .':,;v:. {"'; s
- L A LR ST
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‘ Coming vack %o The meaning of mei, lev us 51ppose that a )
-V . ) - -
3 sentence preceding ithe one we have analyzed said: . ; .
g fhe bear and deer approached cach othner slowlr, .
3 In this case, met ‘suggests action. Buv suppose the preceding
‘ sentence saié, instcad: : _ - - .
- is the deer started %o reise its heed from ine -
= salt-lipgk, it sav a bear aprroaching !
k- Fow, the met is stance, The antlers are already low, Or,suppose
13 the sentence had been? -
- The pieture showved & pear ana deer in ghmeadow.
.. .. now both enimals are stationary, .and there-ig no time difference -~ 7
2::‘. _ .‘ . - . ) . - . ) - - »' '-'4 ° B
k> . O movesent. T T : B - -
- The Reading Process: Interpretatibn,gnd-Applidation. ) ,7 EE
SR Surrounging sentences give addea‘ﬁlmensions to sentence’ T
., meaning, requiring some avareness of tﬂu thought patterns the - LT
. esuthor is following. The deer lowered his antlers because of the » 7.3
.. _epproaching vear. We have a cause and effect relationship withe = . .,
3 " out benefit of a clue to the reader in the form of a word. like . - = = .7
1 - decause. Or, in the descriptioa of the piciure, our preceding R I
‘?7.‘ . .- V Y T . R :‘.‘.'7'.
' . "gentence describdes the situatxon (a picture) and the seconad ﬁi3flef;
f’ﬁﬁ- sentence telis a detail of it One mlght expect ‘an adaltlonal
/.- . sentence offering anouher detail.'_ . ' o R
! . . . - -'_i'._’_'j

in sany case,. the reader has to go beyond what he hes sounded 'L'B

‘out ana structured'oqt, and what he knows of the meaning of what’

he has read, to interpret and apply what;he has gathered. Why

would a deer lower its .antlers oan sight of & bear? Does the
, 4 sig _

from stance, and see that the deer is

reader generalize threat
e threat to the. bear and the bear 'to the deer? Both are novw
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motivated by fear, Pernaps wney just nappened upon ‘each oivher,

-
-

~and heve reacsed ia surprise., What will happen next? Wny? -
A Zooé recdexr anticipates ocyoad he sentence ne 1s reading.
urthernmore, he applies the information in some, ways, and peraaps

:ilosophizes. Would zoddéraeverrattack a bear? Or vice versa?

]

Flv Went Bv is a4 good follow-up for this matter of unwarranted

The Reading Process Versus Logic
e reading actnis not a logically sequential acv of first

decoding sound, then structure, then meaning, then interpretation, -

aé then use or integration; it is rather an act of interplay

. emong all of these., You don'i sound the whole sentence before you
W sense — :
’ﬂ-,‘uull ze tlues to suructure,/some possible clues to meaning aand

: ‘relationship, formulate nunches about the totgl meaning, and see
possivle applications of tnls meaning to past and future ideas.
guisvic apalysiq»uses such logical_sequence. What is gooad

© for %the analyst is not necedsarily good 6r normal for the reader.

b
’,

“only 1in

A baby is lucky that ifrhas no teeth. Otherwise an analysv
would come a;ong wiun chewing exerclses, forblddzng the fiow of .
li.a until chewing had been perfected then w1th sallvauzng |
.withaut chewing'or sgailowing;'and finally,svallowing without
'ichewing or salivatiné; all this without'benegiflof something worth
- . R

]

‘ chewing,saxivating, qna swallowzng.

; -

Joes this sound like the .program that first teaches sounds

th letters until all are memorized, then patierns of

:-'-

ated w

[t

c

o
0
15}
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within words until the child can manipulate them, then

.
* .

one sentence patiern at a time until all patteras are masiered, and

(3

ilet

."‘

er
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- ¥iaally something in the natural language? ° - Pl
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n I sometinmes afraid when I need not be? Mike McClintock's .
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lhe McCuliough

3
3
Joes ii sound iixe the program which first teachnes scantence

reading, then whole words, and finally tne letter-=sound associations?

3 Does 1% sound likxe tne program wnhnich teaches all regularly
- speileé words first, and only later the ones which defy phenic .
: soiluvion? '

3

e have aii been using one or another type of logical approach
- fragmehied epproach - in attempting to teach something that does

_ nct benave thei way. Because we nave discovered components, we have

2, ordered them unnaturally and are serving them to children in un-
. natural sequences. So it was that some reader series served con- - k
5 sonants in the Tirst grade books and vowels in the second, causing . - .~

.
Al
Y

-
o

the chiid to weit a whole year before he could sound out a whole

-

[

: . word, andé causing parents to panic, The most useful consonant-vowel -

. combinetions could nave been presenUinrst,'but this did nov occur

k- ~to the logiciens who designed the program. - - .-

A

v
Et

poriant prinéip@@jto,recognize is that logical organization

is someihing to be acnieved by a learner, not 1mnosea upon him. Tne

iguist loves nis field partly because he can make dlscoveries aooue”’_

- ]

its logicel relatvionships ana its’ vagaries. The chila should have

0. 45

©. " 'this same privilege of dlscqverx.
= Logically, some linguists believe that the child's initial '

arial should . contain only'regularly:épelled words. Other

g
o
0
(o))
e
o
x
vt
oo
ct
s

L - Unfortunately %“hese two ideas are incompatible. But it is possible -

73 -; L. . i " - . . B “

- .. to use the child's natural language and to nave a parallel program
‘;:"".“.' R o - - ’ 3 i

of exercises using some of the same words and emphasizing form.and

« " . .
. . ’ ’,

‘nonsense. LT
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hzain, logically, some of us have thoughi that word analysis
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;:‘ -3 - - x - - - - - . » - - ° - -
>~ a&d Lo D2 besed upyon words which the chilé had in hlp sipght voceavdu-

isry. This meant that sight vocabalarj nad to prccede enalysis.,
;i:\ ) . - o . - - LY
. Others dissgreed: Letter sounds should bc learned first; then words.,

©  But neither really hed to precede the other, All that was regulrec

5 was for the child to be vOld wvhat two words. said, 6o, thet ne could
V - . C,ofd'“ u'),'t' r <.
- hear their common sound and find by 81gnt the letter making “that

ments in the reeding process, and all of tae

o 15
()
’.l
(o)
o)
'3
b).
(1]
(1]
')
o

(- - skills and undersiandings eﬁh attitudesreguifeﬁéin these clements,
.fnj:ust be present in the‘initialfreeding“ﬁrogram;unlcss we wisn
5i~ael*oeraee;1 to misrepresent the reaalng act aﬁd establish nebits
2=e7whic? must ve Dbroxen. And even ‘though we do not value tne compleeeness';

reading act at every level, surely we must con31der the, cnllaren

Gisturoved if they have to learn sentences or words enelrelj 4

S
T

- es wno;g,.or chiidren who do not have the auditory dl scrimination

Hito'apnroacn reading successfully ghrough the phonic mode.

1

inal tatement

1

.

We are in 8 stage 01 tran31tion. Perhaps we always shall ve,

~'as long &s we and the angugge live., But I belzeve there is greau

"hope Toxr & Dpeiter readipg program, & greétly impnoved one, il we

5_:‘3)3} AR

"§{ry to put together in & mutually beneficial relationship sonme of

" the idesas which nave divided us. -
. ‘: - ’ . -

Why should & child read a whole yeer‘ﬁefore he can sound out
‘& Woré? VWny should he have to sound out everﬁthing? Why should all

%’ . o0f nis bvegianing readlng be nonsense? .Why shoula it start with

I €
'3

mipicry? Why shoulad 1t be entlrely his own language? Why should iv

i

LA

!, ' rayme &s wnothing in English literature rnymes, to the disiress of -~ '

'ﬂ'eomprehension Why snoula a chiJa 1earn inztially in the same
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vt A f
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3 iessonr, words waich &re coniusiag in form? Why should consoananis .g
) ) . - - - ) 1 - ;
] srecede vowels o vowels consonants? Way should we blend when we ) _€
3 can pbeund? | - , : %
. V - ) ". ’ = . ) . - ) ;‘.%
The answer is that we have all been viewing the redding . :
2 . wswocess from Gifferent angles and letténg logic and custon biind N
.. us %o tne natural conditions for effective learning. : o

. ¥ow we have the new linguistic evidence. We have much

e

informeticn on the.ways in which learning takes place, We have S

b
VoL

“ s '77——*.1‘-. .4. *1 A '~
the ianguage of children all argound us, and & wealth of caildren’s
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ever achieved is just

N

re. Something better than we have.
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