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Introduction

The fostering of language skills is given serious attention in all our
compensatory programs for disadvantaged children.
Although the literature on language acquisition in young children is

extensive, most of the old, and many of the more recent studies, are dominated

B/
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by what might be called "a single word" approach. The measuring of children's
language skills by means of vocabulary tests is one example of thié tradition.
Related to the lack of attention given in past research to sequential speech

as a measured response, is a similar flaw in the choice of stimuli used to.

elicit speech on the part of young children.

.
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It was the purpose of this investigation to examine the psychological

3 impact of stories and story books upon pre-school children drawn from a
variety of ethnic backgrcunds by means of standardized retelling of the stories.
The selection of a research problem of this type was motivated by théoretical
= as well as practical considerations.

% Praditionally, a series of unrelated stimulus words, pictures, or objects
jﬁ are used in measuring children's verbal skills. Both the input and the

3 output produced by these methods may be unrepresentative of the process of

= verbal communication and languag; learning. Young children listen to, and
acquire language, when exposed to the flow of speech of those around them.

& One of the ways in which their language, and imagination, is stimulated is

:} by being told tales, or being read to. It seemed that a meaningful way

éi of gathering representative samples of children's sequential speech might be
fa through a standardized ‘'story retelling' technique. Such a technique (to be
described in detail below) is suitable for minority, non-English speaking, or

0
iﬁ bilingual children; as well as- for children raised in urban middle-class

:] environments. The examination of the transformations that the stories

St Sttt bbb s

undergo when retold by children, it was projected, might reveal the patterns of

variations for the children with varying degrees of experience with language.

Much of the current emphasis upca language enrichment in pre~school and

compensatory programs is based upon the findings, sununarized by Cazden as

Q
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follows: "on all the language measures, in all the studies, the upper

% socio-economic status children, however defined, are more advanced than the
Ex lower socio-economic status children. However, in some studies, certain

;2 non-verbal measures fail to reveal social class differences.”" (1) There has

been considerable evidence, though perhaps overstated in the gqu.ted summarization,ﬁ

that low-income children are deficient in verbal skills. However, most of

the studies are based upon Englishespeaking Negro and white children, residing
in urban centers. There has been limited information to date concerning the
language skills of other minority, low-income children in the USA.

5? One of the broad objectives of this study was as follows: to discover

% whether the standardized story retelling technique could be used to gain
%g language samples from young low-iucome children drawn from a variety of
_2\ ethnic and language backgrounds; rural, as well as urban. By discovering
g} whether this method was applicable to gathering sequential samples from

children raised under such widely varying circumstances, we hoped to perfect
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3 a tool optimally suited for monitoring changes in language skills as a

function of educational intervention.
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\r—q.'-.],\ ER
T

Most of the crucial problems related to language enrichment in pre-school

classrooms are a source of debate. Psychologists and linguists have reached
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no consensus on a workable plan of intervention, thus, the classroom
educator often has to experiment on his own. One of his concerns relates

to the-use of books as a medium of directed growth. There is a recurrent

controversy vhich relates to the types of bcoks and stories of greatest
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intrinsic interest to children raised in poverty: Do children respond

with greater attentiveness, accuracy of detail, and general pleasure, to

stories with heroes representing their own ethnic groups, as contrasted
with animal stories, or heroes drawn from the mainstream of American life? )
In this investigation, we were concerned with the use of boocks relative 5;

to these questions in pre-school classrooms. We approached these (uestions

in a variety of ways.

2%
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First, the use of books in Head Start programs, representing widely divers’;'f,it;%
.

L




ethnic commuzities, were examined. Careful observations were made concerning
the effectiveness of different types of books with children drawn from rural
and urban, Negro and Indian, Mexican and Puerto Ricaa coummunities.

Second, the impact of story books of differing ethnic content was

examined in a controlled manner. The question whether children retell with

g
3
3

more accuracy a story set in a familiar context in contrast with an un-
familiar setting was explored.

Third, this study was aimed at discovering patterns of language per-
formance, as measured by the story retelling technique aunong five groups of

‘B pre-school children: Negro, Puerto Rican, Mexican~American, Sioux Indian,

"
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and Navajo. In view of the wide scope of the current pre-school prograums,

: it seemed imperative to gather as much data concerning young children enrolled
; in these programs as was compatibie with the major goals of this study, and
feasible within the time limitations of this investigation. A particular
stress was placed upon the gathering of backgrogr;d information concerning

American Indian children necause of the paucity of extant information.

I. STUDY PLAN

X e

s\

Soon after the establishment of Child Development Centers for the
summer of 1965, it became clear that an anprecedented cross-section of American

children of widely divergent ethnic backgrounds would be enrolled in pre~school

S s

classrooms. There were, at that time, but limited professional personnel

% who could serve in a research capacity ia these centers, thouzh precise in-

formation was badly needed concerning this heterogenous population. And

. .“
sy VIS oot LY
200 e

therefore, the investigator decided to train a number of young women to
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assume a combined role of librarians and research assistants. Whereever
possible‘these students were drawn from the ethnic com.sunity to be serviced
by a center. They were trained to gather background materials, interview
parents, and work with teachers by engaging in a variety of activities

related to stories and books in these programs.

Twelve 'ilibrarians' started working with Head Start children during the
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second week of the 1965 summer program in New York, South Dakota, and

California. During the first few weeks of the program the librarians got
to know the children, read them stories, and gradually oriented them to
the story-retelling routine.1 During this period the librarians also assembled
a complete file cn each child participating in the study. The study
children consisted of the entire enrolimen%t of the cluss to which the librarian 3
/2 was assigned. A special kit of hooks was selected and given to each librarian,
who collected information concerning the children's reactions to the books,
and recorded them on a standard form.

During the second half of the summer program, the librarians worked

E with each of the children individually. A1l of the children were first

. read Curious George, by H.A. Rey, and told to retell it., Then half of the

1 children were selected at random and were read One of These Days (a book

specially commissioned for this study) set in their own ethnic background. The

other half of the children were read th: story set in an ethnically unfamiliar

environment. One of These Days, written by Charlotte Pomerantz, deals with

subject matter familiar to most young children. The setting of the story is

a crowded dwelling unit. The opening action deals with a father telling a

, %)
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boy a story about the moon and lamenting the crowded conditions of their
home. The boy then falls asleep and dreams a fantasy story about the moon,
only to be awakened by the cries of his baby sister whome he yuiets with his
own story. Originally a set of three versions of this story were prepared,
differing only in ethnic identification. The groups represented were Negro,
Indian, and Meicican., Pictures were commissioned to accoupany the texts,

-~the Mexican lllustrations were not usable, however. Thus, two identical

stories with differing sets of illustrations were used for the stdry retelling

part of this study.

1In some instances, unexpected demands were made of them. One of the Spanish=-
speaking 'librarians'! in New York City gathered all the data on the children
enrolled in her center who did not speak English for the national evaluation
study, because of the severe shortage of trained, Spanish~-speaking personnel,
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The procedure for the story retelling was as follows: First the librarians
read to the children individually while the children Xooked at the corresponding
pictures. After the reading was finished, the subjects were given the pictures
without the text, and asked to retell the story by means of the pictures. Each
picture was shown separately, and in its proper scquence. The whole session was

taped in the language of the child's choice.

The transcriptions thus obtained have been analyzed to examine a) the impact

of differing ethnic context upon story retelling, and b) the language patterns of
young preschool children drawn from a variety of ethnic communities, The tran-
scribed stories were amalyzed both for quantitative and qualitative features.
Most of the material was gathered during the summer Head Start pfogram of
1965. The remainder of the material was collected on the Navajo reservation

during the subsequent nine months.

II. DATA COLLECTION Summer 1965

It is difficult to describe the early stages of this research project with-
out deviating from the traditiomal style of research reports. The early months
of the Head Start period were full of delightful sﬁrprises and difficulties fami-
1iar to all who have worked in the newly established Child Development Centers.

The study plan called for a selection of 12 centers (reprzsentative of
the major ethnic groups) by the second week of the program. By the 32;;9 week
all librarians were to be working in the centers. However, an adequate choice
of the centers representative of Negro, Indian, Puerto Rican and iMexican
children was impossible without demographic information concerning pupil
enrollment, socio-economic statué of parents, etc. Thus, we proceeded in our
selection by relying upon common sensee.

Because of the uneven rate at which we were choosing centers outside of

New York, and finding staff for them, we could not work with a balanéed~sample
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ot ¢hildren in this study. The summez populat;on was skewed in favor of

urban Negro children, (4 classes,) Two classes of Puerto Ricun, Sioux Indian

and'usxican-nmcrlcan children were tested by the end of the summcr. The

N's for thcse groups were still urequal because of the varied filld

conditions 1n the ciffercnt centers, |

‘ Thoush the inltial plan was to include both Sioux Indian and Navajo
hildren in the summer study populations, this rlan was not immedxately
realized, hecauss the large scale Navajo pre-school project did not begin
until Octobor of 1965. Ths network of tribal Head Start programs offered

a truly unusual opportunity for research, which we felt it important to

utilizo, though extending the research project to these centers threw off

‘the original time-téble. The change was well worth the effort. Consequsntly,

the data collection had to proceed in two stagss° the initial phasc during
the summey of 1965, ths second phase frez the fall 1965 to the spring of
1966.

Ths description of centers selected for this study is given below,
In New York, where we had maximum choice, we selected two community-based
programs (Haryou and Bloominédale) and two Board of Education»sponsored
programs. The librarians worked in two classes of PS 15, a school situated
1n the Puerto Rican community, all thc Puerto Rican children tested in this
study were drawn from that school. Many more centers were ava;lablc, but
because of a shortage of bilingual librarians, we had to be selective in

choice of study-sites.

Thc rccruitment of research assistants ('1ibrarians') was difficult bccnuss

of the timc limitations under which we labored. In spite of the prcssure

under which we were working, the group of college students cventually hired
wcrs very able, Indecd, one of thc nost important lessoms of this study

was thc rccognition that students drawn from the ethnic community which is the
focus of a rescarch sffort aro invaluablo asscts in such an cnterprisc. Tbe

uagnitudc of thc cultural barrier that psycholcgists and cducational researchcrs
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encounter, when working in low-income and tribal comnunities, is often
underestimated, Therefore, it is important to develop new forms of research
cooperation, and the one we chose to follow in this project proved to hold
much promise.

Our succees in recruiting a multi-ethnic, multi-lingual research staff
was due to ihe marvelous cooperation rendered %o us by many individuals, 1
Special thanks are due to ir. Sam Deloria of Pierre, South Dakota, and Mr. !
Peter McDonald of Window Rock, Arizcna for their assistance in locating Sioux
and Navajo college students. Indeed, the spirit of enthusiasm and cooperation ;
on the part of teachers, cinter directors, and OEQ officials during these J
early days of the Head Start program was truly remarkable.

Training Sessions

Once the initial staff was assembled, training sessions were held in
three different localities: New York bity, ~jerre, and San Francisco. The
sessions consisted of instruction in the story re-telling technique, instruction
in collecting behavioral observation data, and interviewing parents. Problems
of chosing the appropriate language for testing bilingual students vere
also discussed.

The New York City research staff, including the librarians,
participated in some additional activities. They helped in chosing the
book kit to be used by all librarians, they constituted themselves into and
informal editorial board, and simplified the original version of One of
These Days. This experimental story was written especially for this project
(much to the chagrin of its author, Chariotte Pomerantz.)

The librarians shared in the pace of preparation, a pace which meant that
Miss Pomerantz had to write a story in less than a week, that artists had to
submit drawings prepared im a couple of days, that equipment pad to be pur-

chased, and reproductions had to be obt..ined at breakneck speed.
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? A, Design of ‘the Study %
: 1. Description of the Centers é
‘ The children serving as subjects in this project attended Head Start g

preschool centers in New York, California, South Dakota and Arizona-New

YRR

Mexico. A total of twelve centers was represented.

B AL LT LS A

Bead Start center locations were chosen in order to include areas with

IR Sttt

high concentrations of selected ethnic groups.
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Four New York Head 3tart Centers were used during the summer of 1965.

W PPt B ELIAD

These were located on the upper Jest Side of Manhattan (Bloomingdale Project),

sath a2 st R B

P.S. 90 (Harlem), Haryou Center (Harlem), and 2.S. 15 (Lower East Side).

PRTTINY
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Z Enrolled in each class on either full or half session were from 10 to 25

4 children. There were one or two teachers, one or two paid aides, and in

some classes, volunteers and/or parents.

X,
BRI S ERed 1Y

3 1Because of the time limitations for this study, the centers were selected
4 for convenience as well as representativeness.
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The two Harlem centers were similar as to ethmic composition (ggggg)
and the socio-economic status of the students ("'lower class"), The "Bloom-
ingdale’ centery while ethnically similar to P.5. 90 and Haryou, was
socio~economically higher ('upper-lower class"), P.S. 15, th= center on the

lower- BEas% Side, was compose! mainly of bilingual Puerto Rican children, many

of whose parents were unemployed znd receiving welfare payments, making this
a center of mostly "lower-lower class" children.

b. California

Two HeaﬁStartCenters were selected in California during the summer of
1965,

The Indio Head Start Center was composed meirnly of Mexican-American

lower class children, most of whom were Englishe~speaking. In Sausalito,
the children were Negro, and covered a wide range of social classes, extending
from "lower-low" to '""middle class'.

c. South Dakota (Sioux Indian)

Rapid City and La rlant werz two Scuth Dakota cCenters with heavy
enrollment of thz Sioux Indian children. During the summer of 1965, the Rapid
City Center included some Mexican, Negro and white children, as well as
urban Sioux children; the La Plaat center was composed solely of rural
Sioux Indian children on the Cheysune River Reservation. A1l the South
Dakcta children rere fluent in Englisk. Ia Rapid City, the classes cf 14-18
were held on hzlf-~session. There was generally one teacher andi two volunteers
rer tiass. The average socio-economic status of the children was "lower-
class"., In La 2lant, 14 children attended the pre-kindergarten class which
was held on half-session. There vas one veacher, a paid aide, and two
volunteers._in the class. This group had the lowest averauye socio-economio
setatus level of all our groups; most of tke parents were unemployed.

d, Arizona-New Mexico (Navajo study)

This part of our study started in October, 1965, and was completed in

May of 1966 ¢
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In the Arizona~New Mexico centers, all of which were part of the
Navajo Indian Reservation, the children represented had the greatest
population variations within the Indian samples. These centers were located
at the towns of Shiprock and Chinle; and the rural villages of Greasewood
and Many Farms.

In Shiprock, New Mexico, the primary language of many of the children was
Navajo. There were two male teachers, peither of whom were bilingual.
The five female aides, however, were fluent in the Navajo language and also
spoke some English. 3hiprock was one of the larger reservation comnunities,
with a popuiation of 5,000, many of whom could neither speak nor read
English. Although there were wmany children in the area, only 30 enrolled in
the Head Start program, and many of these did not attend regularly due to a
lack of transportation facilities.

34 children were enrolled in the Chinle Head Start programs. There
was one teacher, three paid aides and a volunteer. The clas: was divided into

two groups, one English-speaking and one Navajc-speaking. Chinle itself is

B T R S VI N T R L

a community of 500 inhabitants, the majority of whom do not speak English.

Many of the people have either a very low income, or are unemployed, the

o Gt et T LR P

result being that a large percentage of the population are recipients :
of welfare payments. The majority of children enrolled in the pre~school
1ive within one mile from the center. These are generally the children who

will attend school regularly and take full advantage cof opportunities offered

them. Their parents are over the poverty 1ine in income. Those living in 3
seciuded areas are not able to attend school or other community functions, due ;
to poor road conditions.

The Greasewood community has a population of 1,000, many of whom are
euployees of the Federal Sehools in the area. Those living in the imnediate
area of Greasewood speak English, although aiany are bilingual. Individuals
1living outside the area speak mainly Navajo. There were over 64 children

enrolled, divided into two groups of those who live in the community and
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speak English, and those who ride the bus to school and speak Navajo. There
are two teachers, one of whoa speaks Navajo, and six aides.
Many Farms, Arizona, was the smallest Navajc community used in this study.
E It has a population of 530, thec majority of whom speak Navajo and are of very
low socio=economic status. Many of the parents whose 30 childrenr were
enrolled in Head Start were employed by the Federal Government, and consequently
spoke English and were of a higher social class than cthers in the community.

The pre-school class, supervised by a teacher and aides, was largely split into

] those children whose only language was Navajc, and those whose only language

was English.

2. Subjects

as Ethnic group membership

O BTN YRR AT e g

The subjects in this study were members of one of five ethnic groujs:

There were 46 Negro children enrolled in New York and Sausalito California

ATl

preschools, 22 Puerto Rican subjects in New York, 10 Mexican~American

children in California, 16 Sioux and 48 Navajo children; for a total of

142 subjects. including 72 boys and 70 girls.

b, Language
Many of the subjects were bilingual or did not speak English.

3
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One-third were administered standard tests and the experimental task in

languages other than BEnglish (Spanish and Navajo)e The children were encour-

aged to choose the language in which they felt most competent.

c. Age

The children in this study ranged in age from 3.5 to 6.5 years. No

child with previous pre-school experience was includeds The majority of
children were five years old at the time of testing, and were divided into four
age groups: under L years,7 months; L years, 7 months to 5 years, 2 months;

5 years, 2 months to 5 years, 9 months; and over 5 years, 9 months. Numbering

these groups 1,2,3, and 4, there were 4 children in group 1, 39 in group 2,

58 in group 3, and 40 in group k4.

YR " ' Y
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ned by using a

o-economic status of emch child was determi

s scale developed at the Institute

The soci

modified form of the socio~-economic statu

for Developmental Studies, New York University, utilizing the Empey Scale of

occupational prestige. The large majority of study children were dravn

thus the traditional designations of

from low income non-white families,

middle and upper class or of S8 I, *I, and III were too inclusive for

nis group of subjects. Therefore, while class determination was based '
jon of the main support of the family, group I é

ived the bulk of their

low,

upon occupation and educat
signifies only those children whose families rece

income from public assistance, the head of the family usually being un-

RAIM b s 2 VAR YA B LARTHEYY

s had not completed

b

employed. Group 2 includes those children whose parent

lled or semi-skilled workers,

DR PRI LSRR T L 1S

any high school, who vere laborers, unski

ic assistance.

B
3
E
3
£

job trainees or domestic servants, but were not receiving publ

Group 3 includes those subjects whose parents had at least soue high school
ed as skilled laborers or low level white

education or better, were employ
d completed

collar workers. Group 4 included those children whose parents ha

some college and were employed as highly skilled technical workers, high

ot et b
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professional jobs. There were 3l

level white collar workers, or held
subjects in group I ("lower-lower class"), 80 in group II ("lower class"),
s"), and 7 in group IV ("middle class").

21 in group III ("upper-lower clas
(See Table I below)

e, Birth Order

Although we had originally planned to collect data as to the birth

order of each subject, we found that this information was lacking on over

12% of our subjects. Of the remaining group, the distribution was one-third

first borns, and two~thirds latter borns.
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] TABLE I
3 Demographic Characteristics of Study Subjects

E: A. Ethnic Membership

3 46 Negro (New York and California ‘ :
E 22 Puerto Rican (New York) :
% 10 Mexican (California) g

16 Sioux (South Dakota) ;
48 Navajo (Arizona-New Mexico) 3

% B, Language

9 96 English
4 46 Non-English

T L A A L TP PP O

k: 17 Spanish

2 29 Navajo ;

{: ;%

3 5 under 4 years, 7 months z

4 39 4 years, 7 months to 5 years, 2 months

; 58 5 years, 2 months to 5 years 9 aonths 3

4 40 over 5 years, 9 months ?
E
3

D. Sex

M,

72 Male 3

70 Female 2
E., Socio-economic-status ;

34 SES I 3
80 s&s II E

S MR gvnser ity KBS

3 21 SES III _
% 7 SiS IV :
1 F. Birth Order ' 3
2 A
% 33 First born 3
- (9 Only-children)

2 91 Latter born

2 18 Insufficient information




1l

3. Librarians

; College students were trained as "librarians",l and each was assigned
to one center, or in the ca ‘e of the Navajo reservation,‘to a group of
centers. They were responsible for administering Head Start tests, noting
reactions of the children to various books, recording information that per-
tained to the classroom reading, and conducting interviews with parents and
teachers. Iibrarians of the same ethnic background as the children were

5 chosen where possible. It was also‘neceésary thaf the librarians working

with Puerto Rican, Mexican or Navajo children be fluent in Spanish or
2

b 3,
EATSED

Navajo as well as in iInglish.

i, The Design of Study Tasks §

An important part of this study was the construction of new techniques
aimed at obtaining information about the young preschool children starting k

in the child development centers. Some existing instruments were modified

- :
543 Hauniadia Wi’
O Noltoi:ts SRk ERLRATAN s AP
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3 to this end. The problem so many researchers faced was that the most popular
tests in use for children below school age were inappropriate for this
population. Most of these tests were standardized on middle-class children
(with only a sprinkling of low-income children included), and few, if any,

of the tests were aimed at non-Inglish-speaking children raised in the

poverty areas. In addition, the very procedures we traditionally rely

upon while testing go counter to the experiences of many bilingual, minority

k) 0 '

group children. It is with these ccncerns in mind that we attempted to develop

instruments to be used with children raised in highly divergent communities.

SRR %‘ﬂkﬁ‘ SEdse

800 B
ERE RANASL DN T

s

:LThe students trained for this project attended to a variety of activities
related to stories and books on these programs. Thence, their title,

2Lorene Bennett, Digna Sanchez, Hal Jirschbaum, Joan Stockton, Velois Cary,
Rochelle Ducheneaux, uth frailich, iiarie Chee, Amy Krantz, Allen Le3eau.
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7 r

£, Full Toxt Provided
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a» The Story Retelling Technique

This technique is the central feature of this study. It is a task
which 'as designed in the context of an earlier study by the author, but it is

still in its developmental phase{5)The purpose of administering the story : é

. '
N el AP T @3

retelling task to children is to obtain a representative sample of'séquéntiél
language. The analyses to be performed with such data are of wide diversity.
Among these are formal, linguistic analyses as well as content and stylistic

3 treatments. The task can be most broadly compared to attempts assessing ;

: cognitive style in children.

2 The choice of stories as stimulus materials are not accidental. -‘Children
respond to a sequential input differently from their responses to single word
3 or phrase stimuli. Though level of verbal performance is measured by many é

tasks requiring but pointing or sﬁort responses, these approaches have

e E B2 A2 AN A RLT | wbeaad FATTCPRIR

serious shortcomings. It was our purpose to discover how a child selects

from, and organized, the continuous flow of stimuli--a process which is truly

' l
o 4R A A R 1A

representative of his everyday verbal environment. It is with this complex
process in mind that the Story-letelling Technique was developed.
The task and its administration were briefly described above. It was

hypothesized in this study that systematic variation in response will occur
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when children were read a single story set in two different ethnic contextsa.

With this in mind; two versions of the same story were comnstructed which
differed only in ethnic context as represented by the illustrations. It

wvas hoped that the story One of These Days had a theme of cross=cul tural

significance. (See copy of story in the Appendix.) The illustrations

were selected to depict, as faithfully as possible, two rather different
environments., The Negro version of the story was set in a crowded city
slum; the American Indian version endeavored to depict 1ife on an Indian
reservation. ‘Though a third version, representing Mexican characters,

had been prepared, it was not used, as the quality of the pictures was
judged inferior. All subjects with the exception of the Sioux (due to time
limitations) were divided randomly, into two groups, one was given the

Negro versiony -and the other, the Indian version.

During the early part of the study, the teachers and librarians read
various books to the class as a whole, or to small grou)s of children. The
children were encouraged to retell the stories, to dramatize them, or to
draw pictures based upon their content. 1In the seccnd half of the summer

Head Start program (the experimental phase), the librarians read to each child

individuully, first an abbreviated version of H.A . Rey's Curious George, then

One of These Daysj using the same procedure for both. As the librarians read,

the children looked at the corresponding pictures.

Once the reading was completed, the subjects were given the pictures
without the text. They were asked to retell the story by means of the pictures.
Bach picture was shown separately and in its proper sequence. The librarians

were cautioned neither to prompt during the retelling, nor to comment om

their own reading. Each librarian was equipped with a portable tape recorder

used to tape both the original rendition of Curious George and One of These
Daxé, and the child's retelling of both storiez. The librarian transcribed

the retellings onto 3x5 cards, one for each picture. The tapes and cards
1. The story was bound in a loose-leaf binder, and thus the pictures could

be pulled out easily,
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were mailed to the research staff at Yeshiva University, and rechecked for
accuracy. Data sheets were developed for analysis as described below.

The detailed analysis of the re-told stories was carried ocut only with the
experimental story, thus, children were assessed on a performance with
which they had some familiarity; this was evident in that the majority of
children took less than eight minutes to retell the story to them.

The speech samples obtained under these conditions excelled the quality
and quantity of speech productions of the same children in their classroomse.
From this it would ap)ear that the method of story retelling is a
flexible approach to gathering linguistic samples from young, biliagual,
economically disadvantaged children.

bs . Behavioral Analysis

Though ihe major focus of this study has related to the.gathering of
language samples, it seemed reasonable to include some other measures of the

subjects! behavior as well. Phe choice of the Operation Head Start Behavior

Inventory was one of convenience. The Inventory was completed for each child

by his teacher. 1In addition to the rating scale, the librarians were asked
to describe the subjects in greater detail and comment upon salient features
of behavior, intellectual, social or emotional developaent.

It was possible to compare someé of the findings of this study, (as related
to the correlation of social-emotional characteristics to verbal performance)
with that of Re. Hess as reported in "Pechniques of Assessing Cognitive and
Social Abilities of Children and Parents in Project Head Start.” (4)

This questionnaire of fifty items was coupleted for each of 89 children
by their teachers. Negro, Puerto Rican and Navajo ethnic groups were

represented.

c+ Peabody Picture Vocabulary Test

The Story-Retelling Task is a technique still in the process of developmente.
In previous studies some inter-correlations have been gathered between this

task and more standardized tests of verbal ability; a similar strategy appeared
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useful in this instance as well, Thus we chose the PPVT for inclusion in

the test battery.
The librarians had no previous training in test-administration, thus
PPVT scores were obtained from center directors wherever they were available.

]
(In one center, we were able to have the subjects of this study specially

tested by an experienced tester.)

d. Parant Interview

In this study, it was not possible to carry out intensive parent interviews.
Consequently, we designed a very simple and short questionnaire, thé purpose
of which was to gather information concerning socialization patterns among
low-income families. Of particular interest:to us has been the question:
what is the social network in which young low-income children are raised?
Previous information pointed to the importance of . siblings and cousins
as nearly exclusive playmates of children raised in a ghetto housing project.
(7) A recurrent concern to those who work in disadvantaged comamunities is the
reliance upon young children for household help, a practice usually dictated
by necessity. In this questionnaire we were tapping, indirectly, the parent's

valuation of such responsibility on the part of their children. (See

Appendix F.)

The 1lh-item scale ranged over following topics: a. DParent's perception of

Head Startexperience (including what their children wmay have told them about
it.) b. child's social relationships within the family, c. parent's
perceptions of child's verbal skills, and d. '"what kinds of things does your
child do that pleases you most?"

Originally, it was planned that the parents of all children included
in this study will be interviewed by the librarians. Unfortunately, the
time pressures vere SO enormous upon the summer 1965 Head Start staff, that

they were unable to gather this information. Parent interviews have ' been

collected by the Navajo staff.

e, 'Book kit!
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Each librarian was provided with a standard kit of ten carefully chosen
books; including:

The Cat in the Hat, Dr. Seuss

Curious George, H.A. Rey

Curious George Gets a Job, H.A. Rey

Gilberto and the Wind, Marie Hall Ets

Happy Birthday to You, Dr, Seuss

The Lion and the Rat, Brian Wildsmith

May I Bring a Friend, Beatrice Schenk de Regniers

Shapes,; Miriam Schlein

Snail Where Are You?, Tomi Ungerer

- Y

,kf-:‘, S, LALLM U

Whistle for Willy, Ezra Keats

3 The kit was chosen so as to include three different types of books: books

of ethnic identification, such as Whistle for %Willie, and Gilberto and

the Wind. These books have received mucﬁ praise by teachers, and we were

interested in comparing their impact with more traditional books. 2. Non-verbal

EEN P - v
DA P L

books, such as Snail ihere Are You? This type of book was recommended by

some teachers, who thought that a lack of text is an advantage when working
E with young low-income children, and 3. classic children's books such as

1 Curious George, Dr. Seuss! books, and the Lion and theRat.

It is possible, as some librarians have argued, that as a result of
¢ the growing concern with the disadvantaged child, and his special needs,
educators have come to misjudge the appeal of 'good literature! i.e. the
classics in children's stories, It is in view of such a concern that we have
included different types of books in the experimental kit.

Librarians were asked to acomplete an observation scale after reading
each of the kit books. (In some instances librarians had enough time to obtain

individual as well as group reactions,)

In addition to the simple questionnaire aimed at recording the children's

verbal and affective reactions to the pre-selected books, the librarians
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and teachers were also provided with a questionnaire designed to asses the
" 4 popularity of all the books listed by the teachers as being available to

k_f the children.

IIXI. DATA ANALYSIS

In this study information was gathered from children living and attending
pre-school in widely different milieuxe. The complexity of such a research pro-~
E gram creates a number of problems, specifically in the collection of data.
At times one wonders how comparable is information gathered in this manner?

For instance, work on the Navajo reservation was starting after all the cther

LN, e
WP e,

information had bzen collected. Every attempt was made to insure a standard

procedure of data collection inspite of this diversity. We faced other

N e o)
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problems; there was not enough time in some centers for the completion of
all testing. This happened in southern California. The librarian madé
arrangements with the parents to complete the tapings, he was able to keep
3 the school open for the necessary time, but all his efforts failed when he
could not locate a school janitore.

Thus, the data we were collecting under these diverse field conditions
{ arrived piecemeal; some of the early analyses revealed contradictory trends,
The first task consisted in sorting the material.

A. Demographic Data

The following background characteristics were complete enough to be

(R SR R s

used in the quantitative analyses: Ethnic membership of the child, his age

and sex, the child's prefered language in the testing situation, and his

Yy oy o et
AR ‘h(f«./\,“kdJ 2

socio-economic status. The additional material which has been gathered, such
as the size of the family, or living conditions in the community in which the
4 center was situated, were too sketchy for inclusion into the quantitative k
] analysis. Of value are the data gzthered on the Navajo reservation (medical 2

information, community characteristics, etc.); these will be summarized in ;

a future article,
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One %trend did emerge concerning the study population, though the majority
of the children were drawn from poor families, over one third did not fit
this categorization. This is in line with similar results obtained by the
national evéluation study of %he first Head Start prograi.

Be. Story-Retelling Tazk

Technijues similar to the experimental task in this study have been
used in the past. Clinicians have looked at story-completion, and story
telling as projective material, Their methods of amalysis reflect this
orientation. Currently, techriques are being developed to assess zoncept
attainment via the retelling of short stories. |

In this and previous studies by the author the emphasis has been to look
at retold stories as patterned verbal output. The patterning is thought
of as twofold: linguistic and cognitive. In other words, children trans-
form the input story into their own phrases (reflecting their level of syatact-
jical and vocabulary development). In addition, they selectively recall features
of the original story, a process of cognitifé import.

Originally, we intended to analyze the obtained material linguistically,

and for 'cognitive style.' However, the incredible variability of the obtained

stories ~ (retold in three languages, ranging from 10 phrases to 80 phrases) -
made such a task too formidable for a one-year study. Detailed linguistic
analyses are projected for future.

Instead, four types of analyses have been carried out:

1, Gutput

First, the protocols have been analyzed for output measures. The basic
unit for all analyses is the phrase. In most instances this consisted of
subject and predicate constructions. Pauses were used as one indicator of
phrase boundaries. The length of pauses were measured and subsequently grouped
by duration.

Some of the output measures in the analyses of the retold stories were

number of phrases, total length of retelling time, and seconds per phrase.
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18
19
20
17

2
15
12

8
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TABLE

II

Story Version, Sex, Age, Socio-Economic Status, and
Test-Language of Subjects in Each Ethnic Group

Negro - N.Y. = 37

Indian version
Negro version
Male

Female

Age
Age
Age
Age

FWhH

4L SES 1

21
1l
1

11
26

SES 2
SES 3
SES 4

First borns (inc'g 4 onlys)
Latter borns

Puerto Rican - 22

Indian version
Negro version
Male

Female

Age
Age
Age
Age

SES
SES
SES
SES

£ SN

First born (inc. 4 onlys)
Latter born
Dont*t know

Eng.
Span.

6

3
6

3
0
I

Negro ~ Calif.

Indian version
Megro version
Male

Female

Age 1

Age 2

L Age 3
1 Age &4

3 SES 1
2 SES 2
1 SES 3
3 SES &4

2

3
L

6
L

VIR Sl Wl G BN

fut OFO O MV

First borns
Latter borns
Don't know

Mexican - 10

Indian version
Negro version
Male

Female

Age
Age
dge
Age

SES
SES
SES
SES

WM +\WN o H

First born
Latter born
Don't know

Enge
Span,

- Q

4

(inc. 4 onlys)

Totai

24
22
26
20

19
16

23
12

13
29

Total

19
13
17
15

15
10

11
18

19

15 Eng-

17 S

pane
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: Sioux - 16 Navajo = 48 " Total
; 16 Indian version 27 Indian version b3

O Negro version 2). Negro version 21

¥ L Male 25 Male 29
. 12 Female 23 Female 35
. O Age 1 2 Age 1 2
: 2 Age 2 12 Age 2 14
‘ 5 Age 3 22 Age 3 27
4 9 Age 4 12 Age &4 21
8 SES 1 8 SES 1 16
j 7 SES 2 32 SES 2 39
3 1 SES 3 5 SES 3 6
3 0 SES & 3 SES &4 3
i
1 L First bern 10 First born (Inc. 1 only) 14
: 5 Latter Born 38 Latter born 43
7 Don't know O Don't know 7
19 Eng.
29 Navajo
%ﬁ;
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The variables of significance in assessing variation in these output

measures were subject characteristics and task characteristics.

2« Accuracy of Retelling

Lrow ... ‘
o FE LT L T ey

This notion implies that the retold stories can be measured for the degree

2 to which they replicate the stimulus story. In this study, the stories

3 produced by the children were greatly abbreviated, and substantially modified.

[ ’

3 The choice of One of These Days a complex tale of considerable length militated

against literal reproductioné. Children averaged one, or at most two verbatim

phrases from the original story in their retold version.

The lack of verbatim quotes does not imply, however, that the children

made up new or unrelated stories from the one they have heard. Two .reasures

R

3 were developed for counting the number of phrases produced by the children

which were based on the story. (@ stimulus-derived (SD) phrases, which reflect

informaticn present in both pictures and text of the story (9 Story-relevant-inferre

phrases (SRI) reflect information which could have been gained by the child only

through the text, i.e. including only those story features vhich are not

el O SRS N AT €40 et AR ) aa LVAN Ta

]
pictorially represented.”
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It was assumed that the SRI items reflect a greater level of cognitive

T LT P R 1T

skill in retelling that the perceptually determined SD items., In examining ;

43 . n
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- the retold stories, variations in these distributions were tabulated and con-

PRIV

s

trasted according to task characteristics (the ethnic setting of the story) and

'~
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2 subject characteristics (such as age trends, socio-economic variables, ethnic

3 factors.)

3. Story Style

The retold stories were analyzed according to a number of content measures.

R M g gt f A e
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Of interest was the children's reliance upon dialogue in their retold versions.

Another measure relates ©o sequencing, ie.e. the important shift in the story

from the family setting to the dream and back to the family again. These

lThese distinctione were developed in cooperation with Mrs. Jane Ingling, and

Miss Vivian Horner.
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measures seemed important at a time when the data sheets were constructed,
however, ouce the stories were analyzed, too few items fitted into each of
these categories to yield a comprehensive picture. Instead, the following ratio

measure emerged as useful: action versus descriptive phrases. The experimental

story, like most stories written for children, is replete with action. The
majority of the children reflect this story characteristic in their retellings;
on the average, the ratio of action/descriptive phrases was two to one. However,
the children who were least able to deal with this task, whose stories qualita-
tively appeared weakest, deviated from this ratio, in favor of more descriptive
than action phrases. Often they just labeled the person, sometimes they des~
cribed the objects in a particular picture, and occasionally their descriptions
referred to a prevailing mood, or setting,

L. Interrelationship of Measures

While the major data analyses relate, in this study, to story impact and
group variations in story-retelling performance, the technique itself has

received some attention,

Reliability measures have been calculated between two sets of retold

stories (Curious George and One of These Days). The question whether any of

the quantitative measures of this task correlate with standard measures of
verbal performance was asked. Only fragmentary data is available for meeting
this concerni the PPVT was administered to approximately half of the sample,
and intercorrelations were performed with the two sets of obtained scores.
Other, and perhaps theoretically more interesting calculations, were also
performed. These relate to the pause analysis. DPauses were used as one
indicator of phrase boundary. In addition, the length of pauses within and
between phrases were measured and pauses were subsequently grouped as to short
and long duration. The following question was asked: ''ire type of phrases
and pause length interrelated in some manner?' The hypothesis which was
examined was not new: phrases which represent an active cognitive process

are more likely to be preceded with long pauses than phrases of lesser

ot
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z cognitive demand. (Frieda Goldman-3isler and Harry Levin have found such
relationships.) In this study, the SRI and SD phrases are thought of as
of differential level of cognitive complexity, and thus pause length and
{ these two phrases were examined as to their interrelationships.

C. Head Start Behavioral Rating Scale

? This questionnaire of fifty items was completed for each of 89 children
é by their teachers. Negro, Puerto Rican and Navajo children were representeds
‘ } Bach child was rated for every item on a four-point scale: very much like,
somewhat like, very little like, not at all like, Five summary scores were
é, obtained, based upon 20 items suggested by Hess in final report of his OEC
>5 Research Contract OEO-519. (See Appendix for items used.)
.3 Those behavioral characteristics measured were Aggression, Verbal-

Social Participation, Timidity, Independence and ichievement Motivation. A

ol o
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high summary score signified similarity or possession of the attribute, except

for achievement motivation, where a low score indicated high motivation for

achievement,

\ 2 A LT gt a2
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The summary scores for each subject were correlated with the following
2 verbal measures: action phrases, descriptive phrases, story relevant in-
ferred (SRI) and stimulus derived (SD) phrases, and PPVT scores.

Discussion of:the methods of analysis of data gathered by means of

the Parent Interview Forms, Book Kit and Book Questionnaires will be incor~

porated into the reporting of results.

DN e RADY b die @ 0 N e RS T Y ke d 4t N wa .

Iv. RESULTS

One of the questions asked in this study was the following: does the

ey
7
30 AT T AT AT

‘f: ethnic context of a story effect the child-listener? If s0, is such an im- %
Jg' pact revealed in the way in which pre-school children retell a story set in g
%E: two contrasting environments? The results show some trends, but are on the %
?; whole inconclusive.

’[: By contrast, a number of interesting results have been obtained in the

comparisons of retold stories by children, when compared according to ethnic
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membership. This information is particularly rewarding in view of the serious
methodological, and data collecting problems one encounters in the gathering

of comparable data from children of differing ethnic, linguistic, and geo-

3 graphic backgrounds.
The effect of story books upon young children was studied in a number

of ways in this investigation. The observational data collected by the

tlibrarians! yielded a consistent picture. These results might have some

practical applications for pre-school educators, Additional findings, to be

described in detail below, are based upon the parent interviews, the behavior-

al observation scale, and the vocabulary test.

- A, Stonx:Retelling'Technique

1. Output Variables

iadol e il
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Verval skills are often equated with verbosity. Frequently, low-income

P
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chiléren have been described as wordless, shy, non-verbal, withdrawn. 1In
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this study, fewer than ten out of the 142 children could be characterized

in this manner. Our most interesting finding was that the vast majority of

the low-income children tested, performed their verbal task in an active and

¢ participating manner.
2 Good participation on the part of these subjects may be due to two

2 factors: the type of task administered (story-based), and the kinds of

The children were familiar with the
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people who were testing the children.

librarians by the time they were taped. Their apparent ease with the ttesters!

might have been due to common ethnic membership, as well as familiarity.

Ease in a testing situation is of particular importance to young Indian
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children, who tend to shy away from competitive situations.
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The retold stories obtained in the three languages (English, Spanish,

and Navajo) were transcribed onto tex 3x5 cards, each card correspondling

R Sheneaaie RREARY

to one story picture. The verbal output of the children, segmented in this

manner, was further subdivided into phrase units. Phrases, as mentioned
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' § above, are units primarily defined by their pause boundaries. In many in=

stances, children would utter a noun phrase, "James", repeat it, and then

add "..and grass"; thus, they were simply chaining noun phrases. In other,

and equally frequent instances, they would emit phrase units of 4.6 words

fr without pausing (except for breath). It was difficult to apply a formal

3 phrase analysis to these protocols, and thus the empirical criteria of pauses,

T S S e,

minimal phrase units of meaning, and occasionally, stress contours were used

for specifying phrase units.

z The children's range in verbal output was considerable. Their ansvers

3 ranged from none or & single phrase per picture to nine or more phrases per

picture.

. In the senior author's previous study of story retelling ( 5 ),

the subjects were lst grade Negro children ranging in socio-economic status

from low-to~middle class. No significant relationships were found in that

study between socio-economic status, sex and verbal output. Similarly, in

23
3 a study by Deutsch, et al ( 2 ) output did not correlate with socio-

economic status. In this investigation, age, sex, and socio-economic status

The differences

A ¥ 4,74 -
N T e
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failed to show significant variations with verbal output.

b it

in output were striking, however, when children of differing ethnic back-

grounds were compared. The Indian children, both Sioux and Navajo retold |

Bil4 oot X3l

the story with significantly fewer phrases than the Mexican, Negro and Puerto

Gt weas¥huat: g

Rican children. These differences were greatest when Negro and Navajo children

o

AL iritiny et

were compared, (the former producing twice as many phrases, on the average.) -

See Table III for quantitative analyses.

The length of time used for retelling was another measure. Linear time

SReidita it

o LR,
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measurements, in absolute terms, parallel those of the total verbal output;

Negro and Mexican children took longer to complete this task than the children

oW

3 lThe analysis of the data consisted of correlational calculations, and
analyses of variance, Because of the unequal cell units, a harmonic mean
“ transformation was applied, and means were compared according to the Neuman=-

Keuls formula in all the ANOVA calculationse

;
5
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3 TABLE IIX 3

Number of Phrases as a Function of Ethnic Group and
Sccial Class Membership

. .
At B ittt ik

A. ANOVA

Source

- ,“
AR E VAT

df mss

IS sp———

A (Bthnic) L 1207.674 8.727 (.001)
317.736 2.296

: B (Sis) 3
158.017 1.142

- AXB 12
Within 122 138.386
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'fi B. Test of Mean Differences

X Treatments Navajo Sioux Puerto Rican Mexican Negro :
3 Means 15,17 17.50 20413 30,20 31,31 ;
g Navajo 15,17 === 2.33 10.96* 15.0%**  16,14%* §
- Sioux 17-50 - = o 8063 12070** 13o81*£ 5

E Pyerto
. Rican 26.13 - 4,07 5.18 3
: Mexican 30.20 - 1.11 :
Negro 31.51 e
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in the other three groups.
Correlational analyses were carried out for all measures and all
classificatory variables. Of interest here are the variables of ethnic
membership, and language with verbal output.

Ethnic membership and number of phrases:

Negro: +.3893 (N-46) Sioux: ~»1503% (N-16)
Puerto Rican: +.0831 (N-22) Navajo: =.4202 (N-48)
Mexican: +¢1331L {(N-10)

(In these correlations ethnic group A versus B,C,D, and E were correlated
with each test variable.)

The additional calculations which were related to verbal output consisted
of the effects of the language used by the child, and story version upon
total number of phrases. Both English and Spanish speaking children retold
1ongér stories than the Navajo speaking children. Of interest is the way in
which many of the Puerto Rican children relied upon both languages (English
and Spanish) while retelling the story. For example, to picture 9, one of
the little girls gave the following response: '"The boy, the boy? the boy
sleep with the baby, and this the bgby. The baby sleeps. Luna."

Contrary to the original predictions, the ethnic context of the story
did not effect verbal output or length of time of retellinggto any signifi-
cant extent., Negro and Puerto Ricgn children tended to produce slightly
longer stories when retelling the Negro (city) version of the story, while

Mexican children were more verbose in retelling the Indian version.

2e Accurracy of Retelling

It was predicted, that when two randomly selected groups of children
are administered two versions of the same story, their retellings will
differ in accuracy. The story set in the social environment similar to that
of the subject was expected to be retold more accurately than the contextually
dissimilar story. Of the five ethnic groups tested in this study the best
experimental conditions prevailed among the Negro subjects. For this group,

a large sample was chosen, and subjects were all tested within a brief time
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period (approximately 4 weeks). In addition, the random assigament to the

two conditions (Indian versus Negro story version) was rigcrously observed.

There were two mutually exclusive indices used in testing the above

prediction, SD or stimulus-derived, and SRI, or story-relevant inferred

phrases.l The percentage of tae original story retold by the children (not

verbatim, of course) ranged from 2% to 34% of the text, using the combined
. [ 3

SD and SRI vhrases as an index. However, when the comparison was made between

the two versions of the story, the results with the Negro sample were as

follows:
SD (Negro version) 8.09 SRI (Negro version) 7.363

SD (Indian version) 7.66 SRI (Indian version) 7.333

(These means are based upon N's of 22 and 24 pespectively.)

The only group of children whe were differentially affected by the

two versions of the story, as measured by the accuracy index, were the Mexican

children. They produced twice as many stimulus-derived items when presented

with the Indian version of the story than when tested with the Negro version.

Uqfortunately, this group was so small (N of 10) that it is impossible to

generalize from this resulte.

The two indices, SD and SRI are complimentary, these measures were

developed as the main content indices for story retelling in a previous

Saaty Mt g aneit st AR e

study of first-grade children. The assumption was made that SD phrases

and that

reflect a largely perceptual orientation to the task of retelling,

SRI items measure cognitive skill, and are ipdicative of a more complex inter-

nal process. In view of such an assumption, it was interesting to find

significant social~class and birth-order differences in this previous study

of 90 children, drawn from three socio-economic status (SES) groups. These

young Negro first-graders differed significantly in the amount of SD phrases

they produced when analyzed for SES differences. An additional finding

lSD phrases reflect the text as well as the pictures, SRI phrases are retold

items based solely on the text.
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emerged for the SRI calculations. First-born children excelled second-borns
within the same social class, while middle~class children as a group also
excelled lower-class children in their production of story-inferred items.

At the same time, no differences were found in Fhe total number of phrases

in the retelling of Curious George, the story used for this previecus in-

vestigation.

In the present study, we were curious to see whether similar findings
would emerge. The birth order data was somewhat sketchy; thus we did not
include it in our calculations. The subjects in this study were younger,
and they were drawn from a narrcwer SES range {114 out of the 142 subjects
were clearly low-income children, many suffering from severe poverty).
However, a small positive correlation was obtained between SRI and socio=~
economic status, the correlation coefficient, based upon an N of 142 is +.1635.
None of the other measures of retelling performance correlated with socio-
economic status.

In this context, it is interesting to describe some of the problems
encountered in this study in relation to the socio-economic status of the

study children. Five different states were represented in the sample of

children selected for this study; their living conditions differed in

UM WL Ad Y WA i W ] 45 WA b T4

quantitative as well as qualitative wayse. Geographic variations in living

conditions have been accounted for in the original War on Poverty legislation.

Eligibility requirements were adjusted to urban a=s contrasted with rural

areas. Indeed, the deleterious impact of urban slum living, in contrast with
rural 1life in the equally poor, but less congested areas, has been discussed
by many. Educators, social scientists as well as legislators acknowledge the |

particularly harmful effects upon educational development produced by the é

urban ghettoes. In this study, Negro children, as a group, gave longer,

and more action-packed stories (see below) than children from other ethnic E

groups. Most of the Negro subjects were drawn from New York City child

development centers.




2ol

pr
¥
2
o
=3
3
5

3

. \. ' ‘
RTINS N g SN O T s 38

LRI ROV

ey
X

RLE

~33w
Cne group of Negro children, however, were tested in northern California,
in a HeadStart center set in the beautiful Sausolito county. These pre-
schoolers wer . raised in Marin City, a predominantly Negro community, neigh-
toring to the town of Sausolito. At the time of the testing, the two communi~
ties were in the process of integrating their schools. ‘'hen we heard the
retold stories of the Californi=a shildren, we were impressed by the fullness
of these protocols, the stories w=eemed longer, interspersed with lively
dialogue; they excollied other vetcid stories obtained in this investigation.
The first thought was that these children must come from a higher
socio-economic group than the rest of ihe study subjects. No significant
differences in SES were fcund betweon this group, and the New York Negro
sample. Though vhe latter, otvionsly, represented a broader range.
(New York Negro subjects - 37. Califernia - 9.)
kn analysis of a sccio-economically matched sample of New York and
California Negro subjects pr-duced significantly larger SD and SRI phrase
counts for the Sausolito group. "e interpreted these differences by assuming
that subtle featuires of the environment, not reflected in a gross measure of
SES status, were at work. These could be many: the children's freedom to
roam, the safety of a rural environment without the usual remoteness and
isolation, the absence of harsh winters, and perhaps, the absence of the
deep frustrations most poignantly experienced by the residents of a sprawling,
congested urban ghetto.
TABLE IV
Output Comparisons between Matched
Groups of California and New York Negroes
(N = 9 pairs)

Mean Number of Phrases

California New York Mean Difference P
Total phrases 52 22 30.3 +005
S 11 6 h,7 »005
SRI 10 I 5.k .01




Though the comparisons between the two groupsS of Negro children are

based only upon a fewv children (N = 18), the magnitude of the obtaired
own in the above table, are impressive. 1t is possible

dirferences, as sh
that on standardized tests of verbal skills and intelligence, & similar gap
fornia children had an

t be demonstrated. The Cali

in achievement would no
e an attitudinal as well as a cogni-

active, exuberant approach which might b
E tive determinant of their rich performance on this taske. A comprehensive

';g study, far beyond the confines of this investigation would yield the needed
| ip this study concerning varia

E answers to the questions raised
7

tions due to

1tethnographic’ factors.

Za Cognitive Style

ollowing manner:
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Occasionally, 2 child would retell a story in the £

A.D. (Wavajo)
1. Medicine
2. Horse

%, House

5, 1 don't know. T don't knowe. (Pause) A Oy « o this is corn.

: l" . Girls E

6. Medicine.

~ 7. He comes down and then he goes up again (pause) medicine.
2
B

St s
o i 2a RS & E HERAV AL RO Z0R o Rea D

8, '"faster, faster" he said « o « 50 he's hair is blowinge
the boy wnet backe. %

9. The baby went to sleep o o ° S0 o » ¢

. a ladye.

5{} 10. Straw doll (pause) 2 man o - 5
é In this story, the child responded with descriptive phrases to seven pictures %
{] out of ten. This tendency was different from the overall trend, in which %

ice as many action as descriptive phrasess é

ldren, on the average, gave tw

with description and

% - chi

%l} (Mean number of action phrases for 142 subjects: 8,493%, and mean number of

é{] Gescriptive phrases: 4%,725.) A story, aimed atfﬁoung children, implies
dialogues

activity, interspersed, of course,

{J The distribution of action and descriptive phrases revealed the nost
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interesting patterns in this studv. Originally, it was our expectation that
gD y gr y

significant variaticas would appear in the measures of accuracy, (similar to

previous findings). This expectation was not substantiated. Instead, these

measures of modes of respongg“emerged as the important feature in the retold

stories.

a, The effects of story version

There wers no significant difierences in verbal output for the two

gersions of the story. But when the distribution of descriptive phrases

was assessed, the analysis of variance calculations peinted to the inter-

action of ethnic membership with story version. (See Table V) Surprisingly,

the Puerto Rican and Navajo children retold the Negro version of One of

These Days with more descriptive vhrases than when they (the other, randonly

nGian versior. Was

selected half of the subjects) were presented with the I

it the strangeness of the setting which affected the Navajo children, who

are unfamiliar with city tenement living and with Negro families? Did they

scan these pictures with particular attentiveness? In order to answer

these questions, a tabulation of descriptive responses for the two versious

was madee.

The narrative of the Navajo childremn, retelling the Negro version, was

replete with descriptive labeling,{e.g. man and boy). This was particularly

true of those subjects whose story was replete with 2 to 3 times the average

aumber of descriptive phrases. These children failed to retell action

sequences, and consequently, their stories appeared somewhat lifeless, and
lacked continuity.
In summary, Negro children did not show differences in their vetelling

of the two different versions of this story a

Puerto Rican, Mexican and Navajo children, on the other hand, responded

differentially to the versions of this story. This effect was reflected in

their descriptive scores. An interesting reciprocal relationship

was discovered between deccriptive and action phrases.

S S St el "
R A L L R I R L A Py Sy R
_‘_“_‘_‘;ﬁ_:" e fa v . o T E n T e see o At - - e
T R R R R L O A R TS

e measured by stylistic indices. f'

W WA NN LR WA AR
X e Lar 8B a ks enL AP Y Rk .
P I S L L R L R N Ty S N TS I T R L T
) S AdIEMY 4 ST NTed W A w Wt KT 2 % o AN
e A AEE R L a4 BT 4

'L
' 4y o .
SN BRI U Y Y0 W NS 23 B ides 2 v w7

AN A

L3

N st e it

n
AN



TABLE V

Number of Descriptive Phrases as a Function of
Ethnic Group Membership and Story Version

A. ANOVA

Source af LSS F :

A ({Ethnic) 3 18.465 1.154 :

AxB 3 64.855 L,054 (.01) 3
Within 118 15,996 5

B, Test of mean diiferences %

Treatments M-N __ PR-1 _ Nav-1__ Neg~i _Neg-N M-I Nav=H 3

Means 2e79 346 3,96 4,53 %o 77 5450 5.76
Nege 2,75 ——— 0.71 1.21 1.383 2,02 2675 301

MexX. X
P.R. x Ind, 3.46 - 0.50 le12 l.31 2.0k 2e 350
¥av. x Ind. 2,96 e C.62 0.81 1.54 ° 1.80
Negc x Ind, 4.58 - o o 0019 0092 1518
Neg. x Nege 4477 - 0,73 C.99
MeXo X Indc 5.50 > o & = 0026
Nave x Neg. 5.76 . ———-
P.R. x Neg. 9.22

% = 001

* = 005
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Protocols unusuvally high in descriptive, and correspondingly low in action
phrases were characierized as the least adequate stories when the criteria
of qualitative jndgements were used.

b. Ethnic membership and cognitive style

The traditional image of the quiet, contemplative Navajo child emerges
when his retold story is compared with that of the urban Negro child.
Navajo children include half as many action phrases in their retold stories
as the Negro children. However, a similar ratio difference exists in the
total verbal ocutput of these two groups; the average length of the Negro
child's retold story is twice as long as that of the Navajo child. (See
section on verbal output.)

It is interesting to compare some of the other groups in this study as
well. The total verhal outprt of Puerto Rican childrer is not sigrificantly
different from their Negro neighbors. But in their productions of action
phrases the two groups differed sharply. As shown by Table VI, Negro

children included many more such phrases wvhen retelling One of These Days

than did the Puerto Rican children.
Perhaps more surprising than the above trends are the differences in
& ’ -
action crientation found between two groups of Indian children. While Sioux

and Navajo children differed little in the length of their stories, the

children of South Dakota produced more action phrases/ total number of phrases

than any of the other groups of chilidren represented in this study. The
Sioux stories were short hut replets with action. For long, there has been

a tendency to generalize gbout Indians, te view them as a single group.

But cultural traditions, and the varying impact of their natural environments,

have contributed to wide differences among American Indian groups. The Sioux

have been known as outstanding warriors {(the best light cavalry of the
Americas), a history they still cherish. The Navajo, on the other hand, are
people who value harmony and beauty. Although it seems far-fetched, it is

possible that the types cf differences in story retelling observed among
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TABLE VI

Number of Action Phrases as a Function of Ethnic Group and
Social Class Membership

0 L,01

A, ANOVA

Source af mss B

A (Bthnic) i 117.971 4,725 (.001)

B (538) 3 7.105 284

AXB 12 7,643 . 306
Within 122 27.967 . 306

B. Test of mean differences

Treatments Navajo Puerto ican Sioux Mexican Negro

Means 5S¢kt 6.59 9,12 11.00 11.738
Navajo 5.48 -——- 1.11 3.6k 5.52**  6,30%*
Puerto Rican 6.59 ———— 2¢53 b 41* 5.,19**
Sioux 9.12 - e om o 1088 2.66
Mexican 11.00 ——— 0.78
Negro 11.78 ———
.05

I YN e e
W it PR e e,

R T T R LT T P J e e S

oSt d i

et o wh TS



39—

these two groups of children are reflections of culturally patterned differ-

encese.

ce Index of action/déscriptivekphrases

Most of the results have been presented in terms of single scores. In
order to clarify some of the observations made above, concerning the relation-
ship of descriptive and action phrases, a simple ratio was developed.
Children's retold phrases were grouped in the following ways:

a Two action phrases (or more)/ one descriptive phrase

b One action phrase/ one descriptive phrase

¢ One action phrase/ two or more descriptive phrases
The differences in story style between Navajo and Sioux Indian children were
described above. The action/descriptive ratio measure was used to assess
further their different patterns in retelling,

TABLE VII

Action/Descriptive Ratios of Sioux and Navajo Children

24/D 10 19 29
A/D 6 16 22
A/2D 0 13 13

16 L8 64

chi-square = 6.5 (p .05)

As expected, the distribution of these stylistic ratios do highlight
group differences among the Tndian children. None of the Sioux children
fall in the low action-high descriptive category, while more than 25% of the
Navajo children retold their stories in this manner.

de Content analysis

Only limited content analyses were carried out with this datae. The
protocols varied widely in length, quality, and focus; an effective formal

analysis could not be undertaken.
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Nevertheless, one of the first questions asked, was: do the children

comment about the child-hero of Cne of These Days, do they jdentify him as

Negro or Indian (depending upon the version)?
Half of the Sioux children spoke of James as that Indian boy" or ''that
Indian", while none of the Navajo children mentioned the Indianness of the
hero, when presented with that version. This is a curious difference; it may
relate to the fact that Sioux children are raised in, or close to, mixed
communities, while Navajo children, on the whole, live in all-Indian communities.
The ethnic identity of the hero was mentioned more often by the children
when they were presented with the Indian as contrasted with the Negro version.
while the Navajo children did not comment upon the Indianness of James,
they responded differentially to the illustrationms. When presented with the

Indian version, children labeled objects of cultural significance to them.

For instance, they mentioned the corm doll, medicine bag (the object used

as a bag to correspond to the piggy bank in the Negro version). Perhaps the
most interesting illustration of this trend was a ‘case of mistaken identity'.
The first illustration of this story depicts the father and the son, talking.
The father points upward itoward the moon. Some of the Navajo children re-
ferred to this picture by sayiﬁg noorn Pollen'. The gesture reminded them

of the Navajo religious ceremony in which corn pollen is sprinkled.

The children, when retelling One of These Days varied enormously in

their exclusions and inclusions of story elements. The majority of the child-

PN PN

E: ren did refer to the baby sister or doll in the story, as well as to the pony.

No other object or feature appeared with the same regularity. The Navajo

: and Sioux children commented about the moon more often than did the city
: children, who, on the other hand, referred to the piggy bank or money

1% frequently.
A striking Pfeature of some stories, absent from the original text, were g
details reflecting a preoccupation with violence. Some of these stutements

were as follows: "and he killed the doll with laughing'; or, "he('s) é
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punishing him". Meaning, ve think, that the father is punishing the boy.
In another story, these phrases appeared: “He walked up on the moon. He
going to try to kill him. -nd he see this up here. He ain't going to hold
that no more. He gonna try and kill him, then.”

These unexpected details of fear and violence were only present in the
retold stories of city children, though experience with a violent reality was
not absent in the lives of some of the Indian children.

It is rather questionable whether a single performance, (a retold story,
or a projective test) is a useful indicator of troubling, and recurrent
concerns which might preoccupy children. In studies which we are now planning,
each subject will retell stories three times during a school year. He will
be asked to construct an original stqry of his own, as well as retell the
stories read to him., In this manner, the projective content of retold stories
will be opened to repeated examination.

e. Interrelationship of task measures

TPhe continuing assessment of a new technique, sucii as the Story-Retelling
task, implies a continuing examination of the newly elaborated measures.
In this section, some cof these assessments will be presented.

In this study, two types of phrases were differentiated, inferential
and descriptive. This dichotomy is represented by the SRI (story-relevant
inferred) and SD (stimulus derived) items. If, indeed, SRI phrases correspond
to a complex process, then it is likely that they will be preceded by long

pauses. In contrast, the relatively simpler descriptive phrases will not

be preceded by long, but by short pauses.l In other words, time as measured

by the duration of pauses was used as an indicator of an internal process of

complexity, a procedure akin to that used by Frieda Goldman-iisler (%), and

by Harry Levin ( 6).

1Pauses were grouped according to duration; short pauses were those of two
seconds and less, long pauses lasted more than two seconds. For further g
discussion of the pause analysis, see pages 25-26 in the Data Analysis sectione ¢
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It was found that SRI (inferential) phrases were wreceded by a greater
number of long than short phrases, while SD phrases were not preceded by a
significantly greater number of long pauses. These findings are not as clear-
cut as the prediction would imply. The data is presented in Table 8; this
analysis is based upon the protocols of the New York Negro children., (We
endeavored to choose a single, relatively homogenous group for these calcula-
tions.) The relationship between pause length and sentence type was examined
additionally by means of correlations. These findings are also included in
Table VIII.

TABLZ VIII

Pause Length and Phrase Type Analyses

A, Contingency Analysis

Mean Number of Phrases (N = 37)
Preceded by Preceded by Mean
Long Pause Short Pause Difference ol
SRT Lo5h 1.94 +2.59 01
SD 4,08 3.00 +1.08 NS
B. Correlational Analysis (N = 1lh)
Long Pauses Short Pauses
SRL 5239 .3485
SD ¢ 3713 .2986

Tt is difficult to determine whether these findings are effected by
confounding variables. For instance, each time a child is presented with a
new picture he takes longer than two seconds to produce his first phrase,
regardless of the type of phrase he is emitting., In, addition, inferential
phrases, as presently scored in this task, are uneven as to complexity. The

retelling of dialogue, or melodious phrases such as "high-low', "high-low',

.(referring to the way in which James' brothers snore) are all scored as SRI.

They are added to the more difficult sequencing phrases. In future research,
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an attempt will be made to *purify! this measure, and replicate some of

these analyses. The measure of stimulus-inferred phrases regquires further

refinement; the SRI score did not emerge as discriminating as in previous
studies of Story-Retelling. However, in this study, SRI was the only task-
derived measure to correlate significantly with socio-economic status, and
with scores on the Peabody Picture Vocabulary Test (See Table 9). It does
seem likely that an improved SRI measure will be of use as a predictor score
for verbal learning in the classroom. This is one of the hypotheses to be
explored in a study just initiated by us.

B. Reliability Calculations

Children's retold stories include many fragmentary phrases, some barely

audible words, repetitions, fillers; in short, these are samples of language

of considerable irregularities, and variations. Due to these characteristics,
is is particularly important to assess inter-rater reliability in tue scoring
of these protocols. The obtained reliability coefficients are 2ite high.
(See Table 10)

The two types of phrases which reflect slightly lower reliabilities were
action phrases and stimulus-derived phrases. In the case of the former, scor-
ing problems were presented by passive forms, i.e. "jewelry was falling from
the sky". Is this an action of a description? Stimulus~derived phrases
presented a different problem; at times, the transformations of the original
text were so extreme in the retold version, that it was difficult to determine
whether they were still text-based, or merely descriptive of a pictorial detail.

The question, how reliable is the story retelling task, is an obvious one,
although it is a hard question to answer, Reliability calculations are tra-
ditionally based upon tests which have an equal number of items, and therefore
appropriate for split-half reliability calculations. This method is not
applicable to & technique in which the very length of the response is a
variable which reflects performance skills. An assessment of reliability by

means of parallel forms presents different problems. Each story, if it is a
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PABLE IX

Correlations Between Story Retelling Scorecs and Independent Variables

Stogzﬁretolling Independent
score variable

Sex {Boys vSe
others)

SES

TABLE X

Inter-rater Reliabilities of Storx-Retelling Measures
2 judges

r
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.98
.86

Number of Phrases
Action Phrases
Descriptive Phrases

Stimulus-Derived

Story-Relevant inferred
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story, effects children differentially. Thelr interests, their likes, are

aroused by one story, while unfulfilled by a different story. Nevertheless,

in this initial stage of our work with the story-retelling task, correlational

analyses of the performance of children based on two books is used as a pre-

liminary indicatcr of test reliability.

In Section I, Design of the Study, the procedure of giving the subjects

a 'waru-up'! experience was described. The book Curious George was individually

administered to each child, and the retold stories were taped and transcribed.

One of These Days was always administered second; it is a shorter story than

the tale of the mischievous monkey, which has a spectacular appeal for many

children.

The order of administration was fixede=there was no attempt to equalize

T N T T P T AL LI PR R,

these stories; therefore, one cannot look at the retold stories as test per-

formance obtained by the parallel forms of the same test. However, in a

of retold stories are two samples of retelling

broader sense, the two sgts

it N .
Wa b e S A e

bekavi.or, and consequently;:a correlational analysis of the obtained scores

is of relevance to test reliability.

In the context of a one-year exploratory study, many procedural weak-

nesses will occur. One of the problems in this study was the unequal time

spent on data gathering, bY the librarians who worked during the summer of

1965, as contrasted with the Navajo librarians whose work spanned several

months. The latter had time to transcribe all their tapes carefully, includ~

ing the Curious George protocols. The summer librarians who worked among the

Negro and Puerto Rican children were too pressed for time, therefore, they

4

only transcribed portions of these warm-up protocols.

Consequently, the forty subjects chosen for the correlational analyses

were those Navajo children for whow two complete protocols were available.

The correlations were done on the major story retelling meagures, though for

pnine children whose scores were first examined when the initial shipment of

Navajo tapes arrived, action and descriptive phrases were not included.
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(Timc pressure forbade additional calculations.)

TABLE XI

Correlations of Storngetelling“Measures of Forty Subjects*
Based on Two Rétold Stories by Fach Subject

Correlation coefficient

Measure
(Pearson r)

Number of phrases .577 (significaat at ,005)

Action phrases Ju3h ( u " ,01)

Descriptive phrases 570 (" non ,005)
Stimulus derived 484 (om noom,005)
Stimulus inferred 722 (¢ wnooon ,005)

*Except action and descriptive phrases, where N is 31,

The Navéjo children's retold stories were both in Navajo and in English;

thé scoring and correlational analyses were based upon a translation of the

Navajo tapes into English by the librarian. This fact might have had some

bearing upon the obtained correlation coefficients, particularly as effecting

the action phrases, because the translation of Navajo verb phrases into Bnglish

was particularly difficult.
In sum, the correlational analyses presented in this sectioh {though they

are fragmentary) lend support to our working hypothesis: namely, that the

Story~Retelling Technique is a measure which can be used to compare groups
of children, drawn from varied backgrounds, for differerces in performance on

a sequential language task.

C. Behavioral Rating Scale

The teachers of children enrolled@ in Ckild Development Programs were

asked to fill out a Behavioral Rating Scale. Zighty-nine of the subjects in

this study (representing the Navajo, Negro and Puerto Rican groups) vere thus

rated. It is difficult to compare across ethnic lines with this instruwment,

because the teachers making these ratings did not, in most instances, have

cross-ethnic expericnces. Thus, a more meaningful way to analyze these
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ratings is to see how scores on the Behavioral Rating Scale correlate with
measures obtained on the experimental tasks.
The dimensions choser for these analyses were specified in the Chicago
Head Start study, by Hess and co-workers. (See Appendix) The five most

prevalent characteristics among these pre-schoolers were achievement motiva-

tion, independence, verbal-social participation, and two somewhat contradictory

scales, aggression and timidity.

The experimental measures chosen for correlational analyses between
behavioral ratings and verbal performance were as follows: accuracy measures
(SD and SRI), stylistic measures (action and descriptive) and scores on the
Peabody Picture Vocabulary Test. (Only 36 children Lad both PPVT scores and
ratings on the Behavioral Rating Scale.)

A number of significént relationships were obtained in the correlations
of language and behavioral measures. Both accuracy measures (SD and SRI) were
found to be related to teachers' ratings. Those children who included a
large number of stimulus derived phrases in their retellings tended to be
rated as high in achievement motivation. Children who were rated low on
timidity and aggression excelled others in their story-relevant inferred
scoreé.‘ Of particul.r significance is the correlation obtained between verbal-
social participation and the SRI score. In addition, the correlations reveal
a positive relationship between action phrases with achievement motivation
and verbal-social participation. ' negative correlation exists between
timidity in behavior and the depiction of action in the retold stories.

Though only a small number of children had both vocabulary test scores
and behavioral ratings, the finding of a positive relationship between inde-
pendence and the PPVT is statistically significant. (See Table XII)

The evaluation of these findings is enhanced by the consistency between
our results and those obtained by Hess and associates in their Chicago Head

Start study. (4 ) The measures of cognitive performance used in their study

were as follows: Stanford Binet, Pre-School Inventory, National Percentile
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TABLE XII

Correlations of Behavieral Inventory Ratings
and Experimental Measures

* N 2 et

Behavioral characteristic  Experimental measure z hel
High Aggression Low SRI (-.191) PLeL) %
(V=893
3
High Verbal Participation  High Action (.208) 205 3
High Verbal Participation  High SRI (.25k) .
High Timidity Low SRI (=.246)
High Tiwidity Low Action (-.320)
High Independence High PPVT (.b17)
x‘
High Achievement Motivation-High SD . (=.211)
High Achievement Motivation-High Action (-.352)
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Rank aAchievement Test (number and number readiness). Theses tests measure a
broader range of cognitive skills than the measures used in this study.
Nevertheless, the findings are similar; aggression and timidity were shown to
relate negatively to cognitive performance in both studies, while Verbal-
Social Participation, Achievement, and Independence are positively related
to cognitive performance, again a finding which is thg same in both studies.

The conclusion reached by Hess, based upon these results could be ad-
vanced in this study as well: ‘'a dore than moderate indication of cognitive
performance . « « is related to behaviors which are integrally related to
academic success." Similarly, in this study the relationship between measures
of langunage-cognitive performance (SRI) and verbal-social participation
appear promising, a fact which supports our contention that this technigue

might be used as a predictor for classroom verbal learning.

e
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D. Parental Interviews

d length of the Navajo part of this study made it possible

The expande
The librarians working

o gather information from the Navajo parents.

5 had hoped to be able to intervi
o because of the lack of time.

during the summer of 196 ew the parents of the

other children, but they were unable to do s
Forty-two parents out of a possible 50 have been interviewed on :he

Navajo reservation. The responses reflected an emphasis upon a close family

of Navajo people. When asked

life, a value deeply held by the majority
. 38 out of the 42

nt much time with each otker

whether their children spe

V
A nts answered in the affirmative. However, when the mothers were

responde
stion: "Mothers ofter tell their childrep,

3 presented with the following que
nd is your sister or your pbpother', do you feel this way?" Py

‘f tyour best frie
but qualified it by wanting their

only ten answered nyest, Five said "yes'",

friends as well, and 25 responded, npo". It is

children to have other

esting that the Navajo librarian who interviewed these parents commented

relationship".

a1 inter

jn 38 cases that "the family had a very close

To question I, ire your children and their cousins friendly?", 21

said they were very friendly, but

mothers stated they were very close; 15
did not live nearby; i, said their children were Vvery friendly with their

id her child was friendly
ith

aunts, uncles, neices or nephews. One mother sa

ndent stated her child was not friendly w

SREEANN - g
v G e

with everyone. Only one respo

his cousins. 3he explained this by stating that they were part "Anglo'

nship was not good. To the question,

(non-Indian), and therefore the relatio

i M
N e
v B RN R r ity

"Does anything about your child's language bother you?", the answers re-
flected lack of understanding by the parents. A few were concerned about

PP o
TR ‘:,'e». D

ftyulgar’ language.
were asked what about

A very different picture emerged, when parents

their pre~-school child pleased them. Six major characteristics were noted.
Over half of the respondents ascribed a quality of helpfulness to their

cteristic dealt with interest in

children. The second~-most popular chara
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Jearning in school (meaning pre-school, or course). Eight of the mothers

mentioned the acquisition by their children of sducational skills, four
mothers listed good sibling relationships, and four praised their children

for desirable personality characteristics. Analyzing these response patterns

according to the socio-economic status of the parents, it was found that

those parents listiug educational skills and personalibty values were of a

e who stressed helpfulness

slightly higher socio-economic status than thos

and obediencee.

Juestions concerning parents’ feelings toward Head Stard, and those

about the child's enjoyment of school were not analyzed. The questions

seemed to be worded in such a manner so as to obligate the parent to give a

ying that Head Start was a

positive answer. A1l parents were quoted as sa

worthwhile experience for their youngsters, although many could not say

all children were said to be enjoying the program. Where the

gave reasons why they approved of Head

why, and

parents expanded their answers and

Start, we examined the answers more carefully. Below, we have included the

entire answer to question, "yhat kinds of things does your child do that

please you most?", because we felt it expressed well the feelings of many

parents toward Headstart. The child involved is a five-year=-old Navajo boy.

The thing that pleases me most is that before he actually started

senool, my child can write his name, he can count, he does a little

multiplication, and he knows his A, B, C's., He has also realized that

there are other children in the world besides his family, and I think

he has learned to get along with them. With this background, I believe

he is ready to start in the regular school program.

"None of my other children have had this type of training before and it

was kind of hard for them.

school and they would always follow me homne, because they don't under-

stand that they will come nome at the end of the day. E(mery)’has

I would take them to school the first day of

VY'Y U <
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nt't have any trouble with him. The only

learned early and I know 1 wo
‘My school at the chapter

thing he is afraid of, as he always 5ay5,

house is really easy, but the big school will be hard. "
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E. Assessment of Books Used in Head Start Centers

Several librarians and teachers in a large number of Head Start classes

- -

completed questionnaires on books available to the children. Three types

of questionnaires were utilized. In the group questionnaire, the respondents
were asked to 1list the books available to the children, how often the books
were read, how bocks were chosen. 1In addition, they were asked to specify
the five most effective books, those which were particularly popuiar with
the children, those which produced verbal responses or served as a spring-
board for specific learning.

For each "kit" book an observation sheet was completed by giving
evidences of positive or negative response on the part of the children.
Specific reasons for these responses were offered by some of the librarians.

Individual book ratings were done on the Sioux reservation. Each book
was rated by the teacher for each child, and particularly enjoyed or dis-

liked parts were noted. Although most of the twelve books rated individually

were "kit" books, some were "classic! stories such asiThe Threg Littl?wPigss

Three separate analyses were done. The first concerned only books not
part of the librarians' kits. Each time the book was mentioned in a posi-
tive aspect, it received one "popularity" point; similarly, each time it was
said to have elicited verbal response it received one "verbai" point, or
to have servedigs a springboard for spgcific_learning, it received one
"learning" point. These points were summated within the three categories,
and books ranked in order of enjoyment, effectiveness in stimulating t£e
use of language, and utilization in learning situations. (For results see
Appendix,)

The second analysis concerned oﬁly the books included in the librariags?
kits. Each positive comment was given a score of 3, each negative comment,
a score of O. These were added together, and a mean enjoyment rating
computed. Books were thus ranked in order of enjoyment. Likewise, the

number of times a book was mentioned as having elicited verbal response

———— e e mmma . e e ——
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were summated, and books ranked in order. of verbal stimulation. Finaliy}
the number of times the book was cited as stimulating to learning were added,
and books ranked on that variable.

1. Analysis of ‘'kit" bocks

The ten books included in the kit were assigned a mean popularity rating
of from O to 3 depending upon the number of positive and negative comments

about each book. The most popular books were Whistle for Willie (2.8)

Curious George (2.7), and Gilberto and the Wind (2.5). These were closely

followed by Curious George Gets a Job (2.3), and The Lion—andifhe Rat (2425).

Least enjoyed by the children were May I Bring a Friend? (2.1), The.Cat in

the Hat (1.9), Shapes (1.7), Snail Where 4re You? (1.7)s and’Happz_Bitthdgz
to You (1.0}
Verbal stimulation scores were assigned by summating the number‘of

times a book was listed as having elicited a verbal response-. In descending

order, Curious Georgéi(S),—Gilbertonand,the Wind4(8),‘ThegLioh,and _the Zat (6),

Whistle for Willie (6), Shapes (5), Curious George Gets a Job: (%), May I

Bring A Friend? (4), The Cat in the Hat (3), Bappy Birthday to You (2)y

and Snail Where Are You? (2).

Utilization in a learning situation was ranked similarly by summary

scores: the most useful was Curious George (3), followed by Gilberto and

the Wind, Tpe Lion and the Rat, ané Shapes, each receiving a score of 2.

Thus, two books (Curious George, Gilberto and the Wind) received high

scores on all three measures, and two books (Whistle for Willie and ihe.pion

and the:Rat) received a high score on two. Four books (Happy Birthday to You,

May I 3ring a Friend?, The Cat in the,Hat,'and Snail, Where Are Ypu??xre@eived’ >
low scores on all three measuress, :

2. Individual Analyses

12 books were analyzed for individual children jn the Sioux Reservation

Headstart Centers. 8 of these (The Cat in the Hat, Curious Geor e,vCuriouq

George Gets a Job, Happy Birthday to Ybu; The Zion and the Rat, May I Bring
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a Friend?, Shapes, and 'Yhistle for Willie) were included in the librarians'

kits; 4 (Andy and the Runaway Horse, Come Play House, Momo's Kittens, and

The Three lLittle Pigs) were not.

Popularity scbres were given where a positive response was 7 points,
a negative response O points, and no response at all, 1.5 pointse. The best

liked books, followed by their mean popularity ratings are as follows: )

Andy and the Runaway Forse (3.0)," Curious George Gets a Job (3.0), The

Three Little Pigs (3.0), and Whistle for Willie (3.0). Less popular were

Curious George (2.9), The Cat in the Hat (2.8), The Lion and the Rat (2.6),

Momo's Kittens (2.4). Least popular were Shapes (2,0), Come Play House (1.5),

May I Bring a Friemd? (1.2), and ngpy Birthday to You (0.3).

Books-were then ranked on a continuum of attention, i.e. whether each

child listened attentively when the book was read. A score of 3 was assigned
if attention was " a lot", 1.5 if it was "some", or O if it was "none'',
The books which best held the children'Srattentibn,‘followédAby‘their mean

scores are listed below: Curious: George Gets a Job (3.0), Shapes (3.0),

Whistle for Willie (3.0), Andy and the Runaway Horse (2.7), The Three Little

Pigs (2.7), and Curious George (2.6)s To Happy Birthday (1.2), children

were least attentive,

Interest ratings were assigned in the same manner. Children were

most interested in Curious George Gets a Job (3.0), Shapes (3.0),‘Whistle

for Willie (3.0), Andy and the Runaway Horse (2.7), andeurious'Georggr(2.6).

Happy Birthday to You again had the lowest score (1.2).
Average response scores assigned in a similar manner, wers generally
much lower, These were dependent upon whether the child's respomse to the

book was "a lot", "some", or "none''. Whistle for Willie (2.5) occazioned the

greatest response, followed by Qupious4George Gets a Job (2.2); and The Tkree

Little Pigs (2.1). ZLowest scores were given to Happy Birthday to You, and

May I Bring a Friend?, (both 0.8).
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Three books were requested by children for additional readings:

Come Play House, Curious George, and The Three Little Pigs. A large number

of children agreed to retell the stories of four books: The Cat_in.the Hat,

Curious George, Curious George Gets a Job, and The Lion and thg Rgt.

The kit books and those undergoing individual analysls were examined
carefully to determine which particular parts and illustrations the children
enjoyed, or conversely, did not like. These comments were provided.by the

Navajo and Sioux librarians.

In Andy and the Runaway Horse, most children liked all parts of the

bock,but a substantial number particularly enjoyed parts where Alice the

Horse ran away. They also liked the illustrations of Alice the Horses

e AR

In ihe Ca and the Hat, most children enjoyed the parts ahout "Thing
One" and "Thing Two'. Many children 1iked the entire book; but also men=-
tioned were sections about '"the cat in the funny car", and "“the cat doing
tricks". While English speaking children enjéyed the rhyming, it was not
at all effective in the Navajo version. A large number'qf‘illustrations

were/appealing to the youngsters.

AN, Rt . ., N
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.% Come Pkgy‘HquSe was enjoyed by girls only. Comments from the boys were

(ST

all negative. The girls enjoyed parts where the little girl dressed in her
mother's clothes, and parts where she did such household tasks as washing

dishes,

Many children 1liked all of Curious George. A large number of pre=

; gschoolers enjoyed the humor, and the s equences. of George in jail and playing
fv with the balloon. Many different illustrations were noted as "catching the

child's eye''s

While the Sioux children chose Curious George Gets a Job as one of

their favorites, the Navajo children liked it because they had remembered
George's early adventures, but it was not as popular as Curious George.
Most of the Sioux children liked all parts of the story, -and all 111ustrations,

although a few parts singled out concerned painting'thé apartment, amqlling
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ether, washing windows, and riding the subway.

Gilberto and the Wind, stimulated much talk about kites, pinwheels and

similar objects concerned with the wind.

Happy Birthday to You was disliked by most children because, as the

librarians felt, it was too advanced or sophisticated for them. They became

restless and bored. The one boy who liked the book was mainly interested

in the pictures of animals.

The children enjoyed The Lion and The Rat. Most liked the entire story,

but some did mention parts where the lion was in the trap, and where the

rat came to help the lion. Particularly popular with the children were the

animal illustrations.

May I Bring a Friend? was both liked and disliked. A small number

of Sioux children enjoyed the entire book. Navajo children liked parts
where each friend was first introduced. City children, particularly after
visits to the Zoo, enjoyed this booke. The illustrationgAmostAnoted,wefe
those of the queen, those of the animals in the zdo,ragd that of the giraffe
eating with the king and queene. Génerally, however, the book was unpopular
with the children because it was too complicated for them, and both the
Navajo and Sioux preschoolers weré~unfamiliar with the concepts of King and

Jueene.

In Momo's Kittens, the children liked the parts of the story and the

{llustrations dealing with the kittens.

Shages,was another book that was both liked and disliked. The Navajo
children liked it because it dealt with familiar objects which they enjeyed
identifying within the room. Some of the Sioux children did not like the book
because it had no story. Popular illustrations were of the giraffe, a 1ittle
girl with bows in her hair, and a horse.

Snail, Where Are You? while liked for its simplicity, tended to bore

RIS cstanals RRRAR titosa AR

the children.
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The Three Little Pigs, a classic fairy tale, was enjoyed in toto, but

the part where the wolf attempted to blow the houses down was particularly

popular.
Navajo and Siocux children clearly enjoyed Whistle for Willie. Both

groups were particularly impressed by the whistling and attempted to whistle
both during and after the story. That the characters were Negro interested
some of the Sioux children, as they had never seen Nééroes before.

All analyses performed seemed to indicate that the most effective
books for these children, of those included in the librarians; kits were

the Curious George books, Gilberto and the Wind, The Lion andatﬁg Rat, and

Whigtle for,Willie. Least effective on all measures werexHagnz Birthdngﬁq

You and May I Bring a Friend?, both considered too sophiStiéatéd‘fpr'the'

Chil dren.

3. Group Ratings

55 non-kit books received at least one mention of popularity or
ness with the children {popularity with at least one class), These books

are listed in Appendix H. Listed in order of preference of

books receiving three to nine mentions of popularity are: 1) qukjpﬁ“ﬁbﬁhe?*

—dese,and Nursernggymeé, 2) The Three Little Pigs, 3) The Ihree Be?gg,

4) Caps for Sale and Little Red Riding Hood, 5) I Like Red and WhgpA;;G:§w‘ﬁp,

6) The Little Red Hen and Pretzel

19 books were said to have elicited verbal response. Those receiving

more than one mention were: 1) Book of Nu:sggxfand,Mother,Goose;Rgxggsg

2) Caps_for Sale; and %) Little Red.Riding Hood.

Fourteen books have sérved as a springboard for specific learning,

Most often mentioned were Tim Tadpole:and.the‘Gréat‘Bullerg,;Whgn I_Grow Up,

Barto Takes the Subway, and The Farm Book.

effective~ = 3
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V. DISCUSSION AND GONCLUSIONS

The question, '¥#hat is the impact of ethnic content in story bpcks?',
was a much debated inquiry a couple of years ago. Zducators who are specialists
t .
in Barly Childhood questioned whether the preoccupation of the poverty workers

with realistic stories in gpaturalistic settings was justified. In this study,

two somewhat contradictory findings are of relevance to this debate.

We found that Whistle for Willie, a 'new look' story book with a small
Negro boy, and his dog as the hero was the m;':st favored of the kit books; this
was true among the Negro children, but ever the Sioux and Navajo children
enjoyed this book enormously (with the exception of a couple of Iadian children
who reacted negatively to the Negro context). The appeal of this book was

twofold; the familiarity of the events and setting seemed effective; in addi-

tion, the children of all ethnic groups enjoyed ‘whistling.. 'Cu:iqus Geo;gé,
the tale of the mischievous monkey, was a close second among the books evaluated
in this study. This book is a classic among childrén‘s'books; the realistic
world of the young minority child is not reflected, directly; in—itsiplott

It is-possiblé,’that the recent and insistent emphasis placed upon the

spa?eﬁ ethnicity of reader and stery figures might be overestimated, although
there were indications, in this study, that children pay‘attentionAto, and
often welcome, a story about a child like themselves.. (The frequéency with

which the Siodux Indian children commented upon the Indianness of James, %the

hero oﬁngeiqfﬁTpese Days, is of interest in this regard.)

It would seem then, that the inclusion of tethnic' books in a pre-school
library is a necessary and useful component of a program aimed at non-white
children.

But, contrary to the original predictions, Negro children, in this study,

did not retell more accurately, or more abundantly One of These Days wien

presented in the urban, Negro setting. There were no quantitative differences
in the retold stories as a function of story version. This lack of a differ-

ential response was interpreted in the following way: In the context of an

SuSh oy 3on
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f enriched program in which 'ethnic!® books were made available to the children, 4

the singular repetition of a book, with a Negro family as its focus, has no

special effect. ;
Among the Navajo childrea, who had no access to printed storybooks with %
Indian children in them, and whose experience with books of any kind was

limited, the impact of the two versions of One of These Days was more compleX.

When confronted with the Negro version, many of these children gave a series

of labels, or short descriptive phrases. They 4id not include dialogue, or :

retell the action sequences of the story. It was as if they had difficulty

entering into, or identifying with the story, its pecple, when it was set in

3 the Negro context. This, however, was not a universal trend.

LT O 'v_n,

In summary, it appears that the ethnic context of a story is a subtle

variable; its impact depends upon a variety of factors. Among these may be
the relative scarcity or abundance of boqks’repzeséntatiyé of the child's own

environment. Another factor is the insularity of an ethnic group--the fre-

e A A 1 g .
T Ry
?

quency with which children interact with members of other ethnic groups.

A. Story-Retelling Technigue
3 The cbnsistent and intriguing findings in this study relate to features 4
other than the ethnic -content of books. Variations in retold stories as a
4 function of ethnic membership and language spoken yielded interesting results. :
While retelling a standard story, children display a variety of verbal skills. ‘
In their choice of what to retell, children display selective memory, an eye
for striking detail or a culturally Significaﬁt ritual, and in many iﬁstanées,
they reveal a certain stylistic unit in "their story format, Not all of these
features. of retold stories are quantifiable, though it is possible to develop
some indices to correspond to subjectively perceived qualities of retold

stories. In this investigation, much progress has been made in‘theiadaptatidn"

of the Story-Reteélling Technique to yaried field conditions, to speakers of

AN D VS R L W TR

divérse'ianguages, and in the quantification of theJStoriesvthemselves,
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é Two major applications of this technique are envisagea by the authors.
i  The first of these is the expanded use of this task fof gomparat§vq, Cross=
i cultural research; the second is the monitoring of language growth in young
children, by repeated retelling of stories. Many of the traditional,teghniqueg
of language assessment have been found limiting by contemporary workers in |
the field of language research. Measures of vocabulary (productive or receptive)
;: give but a narrow picture of the ways in which children use language. 'Backihg,
% a common verbal input, projective tasks, such as the Thematic Appercqptionr
g Test, present difficulties in intra=-personal or group'compafisions. ‘The

currently popular jmitation tasks assume a high degree of Acoop‘ez‘r'atign on the

part of young children in the testing situation, but these tasks lTack in

o 1 Ry H
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jntrinsic interest. Recognizi.ﬁg these limitations, it seemed uée’fnl to

atteapt “to refine a technigue which is applicable t§ the assessment .of" l*anguag'e'
skills of children of ‘diy:erse backgrounds. '
‘ The following features of verbal behavior have been assessed with this
‘technique: -
1. ,(’_)uii;;outyvgriab]'.e’s:
%iﬁ The verbosity of children\can be misjudged by teachers, as well as by

the psychologist. Many young, bilingual children, or children who. are: speak=

ers of low-status dialects, tend to withdrgw~fr@m~speaking.when in fron of

é other children, or when confronted by strangers. But, language gamples can
: be gathered from such children by training teachers, or 'librarians' to ad-
minister a task, such as Story~Retelling, to the child in an individh&l §és§ﬁ.oﬁ,
é in his own language. If the testing situation is standardized, measures of
‘ the child's rate and volume of language; derived from his retold .sjt.q;fy;‘,, can
'f be compared with the performance of other children. : |

We found that Indian children were less verbose than the Negro and:
Spanish (Puerto-Rican and Mexican) children as assesséd in this study. One
might have expected the ,pcna-Eng'lish-s’peaking children to be 1imited in verbal

output. But, many of these children, contrarily to such: ;expeg-tatﬁ:on's, retold

it
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£f3il and longish stories. At times, they switched from English to Spanish, or

the reverse, with ease.

P T T

How important is verbal output as an indicator of verbal ccmpetence? To

i

date, the results are contradictory. In the case of the toddler, sheer volume

is an indicator of verbal growth. But in the case of preschool, and grade school
children, low, non=-significant correlations have been found between verbal out~
put and verbal meaning measures, or output and intelligence.; ?he susceptibi-

1ity of verbal output to the social conditions in which language is elicited

might contribute to the indefinitiveness of our current knowledge. The measure-
ment-.of verbal output is one of the trickiest tasks confroating the psycholinguice

2. Measurés of accurdcy of story-retelling

Do children retell verbatim a story they have just been read? If the story

.
R o e
T Manaagres

is of some lergth, and in this study both of the stories were, very little of

the original story is rendered back word-perfect. Consequently, accuracy is

A s Lviwb bt RN

measured by the number of text-based , though modified, phrases in this study.
of the two accuracy measures discussed in the text of this report, stirulus-de-

rived (SD) phrdses, and story-relevant inferred (SRI) phrases, the latter is of

special significance. The number of text-based phrases, which are not depicted
in the illustrations, measure, it was argued, the child's skill in retelling a
sequentially organized, continuous story. This is the only index which corre-

lates significantly with the subjects' social class membership, and their per=- g

2 *, { B
RSRAR Misaasus St

formance on the Peabody Picture Vocabulary Test. There were no ethnic differ-
3 ences,;however; obtainea‘by this index in this investigation.

The rec¢all of text-based phrases, without a pictorial cue to aid the child
in this recall, assumes that the child is engaged in active and careful listen- ?

ing: It is possible that the SRI index can be used as a predictor of children's

4 verbal learning rate in the classroom. The usefulness of this measure as a

predictor is currently being tested.

3 In this study, number of phrases did not correlate with social ciass;fgge,

verbaifsqdial,participation in the classroom or any other of the antecedent
'~ variables.

e e et o b = e ——
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3 Stxlistic measures

The retelling of action sequences’in one of These Days, as contrasted

; with stories replete with descriptiomns, or labels, differentiated,sharply

among children drawn from different ethnic groups. This index also reflected
differences in story versiomn. Negro and Mexican children produced more active
stories than the Puerto Rican, Navajo and Sioux children. However, when

action phrases were looked at as a percentage of the total number of phrases.
produced, the Sidux Indian children emerged in a different light. Theirs:we:ev,
i short but action-packed tales.

This penchant for the retelling of what is happening seems to be an

) jndicator of cultural differences. 11 examining what is a good or balanced

3 story, an action/description index was developed, and proved to be a good

3 jndicator of subjectively perceived differences in the quality of the retold
‘5 stories.

4L, Incomplete analzses

The abundance of language is an appealing, but overwhelming aspect of

research in children's language. In this study many tasks originally contem-

plated could not be carried out. Only a few of the ‘copious Curious George

N T
I rerraey TR N bt
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- protocols (of these supposedly non-verbal.IOWéincomewChildren?‘ﬁere~trané

scribed and analyzed. A grammatical.anglysis”was planned, but due to time

J: limitations and the unavaiiability—of‘trained linguists, we could pot get

i: beyond the planhing stage.

L The content of these retold .stories varied greatly. Sbme~of these variar
tions were related to the ethnic content of the story (only Indian cchildren

L? wove a religlous element into their story when retelling the Indian version .

of One of TheSe.Dgzg). Othér variations appeared more pereonal; Or idiosyn-

- cratic. Ome of the most striking £indings was how some city children included

A o AL
oAy

S violent actions or feelings in their retold story. In spite of thégé_;gte;ggté>f

ing observations it was not possible to carry out a formal content analysis.

D e N e
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B. Additional Remarks

One of the most useful procedures developed in this study was the appoint-

-i ment of a 'librarian' to the child study centerss These individuals performed

a variety of roles; primarily their responsibilities were those of a research

g assistant. They were effective because the children had become familiar with
f them and their kit of books by the time the formal resegrch*part,of;the study~
was initiated.

Most of the librarians were drawn from the ethnic communities in which

the research was being conducted. Theyfgere'invaluablg—in overcoming the

cultural barriers one so often encounters when working inAléwéincomefand~tribai

3 communities.

A
foy . ' B “r
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The relationship between selected language measures,an@'scb:eévpn-fhe—iivg
dimensions of the Behavior Inventory Scale were of interest in this study; as

: they were similar to findings obtained by another Head Start research team. It

does appear that teachers' ratings of children in pre-school classrooms are

useful supplementary measures, a fact often underestimated by the research=

: oriented psychoélogist.

A Iimited number of Parent Interviews were obtained in this;£QVeStigatién;

the.parentsvinteryiewed‘Wérg drawn from the Navajo reservation. - Of interest

were their expressions of eﬁthusiasm~concerning the Héathtarfcprégram,‘and
: their assessments of their children's positive characteristics. :Many of them
% : str;ssed helpfulness and obedience, while the parents of higher socio-economic
status émpﬁasized-edu;afional skills and personality values.

In this study, only a limited start was made toward the assessment of
books used in pre=-school centers. Nevertheless, it appears that it=i51posgibie
to collect information concerning chiidren’s‘book preferences, and that a |
cohesive picture of preference does emerge from such observations, It seems

that ‘this crucial) area for language development and reading-readiness skills

needs. additional, extensive exploration among low-income childrens




} It is the writers' hope, that this research report—wiil serve some
: purpose to other investigators. This exploration into the panifold and

3 qompiex 1iVeszled:by—children raised in tenements and hogans; and spéakihg
: English or another mative tongue; has been a joyfulAand exCiting'study for us.
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APPENDIX A

One of Theise Days: Negro Version

(L

nihat's it like on the moon, daddy? James asked.

mihy it's cool and cl=an as a COURI:iy rain on the moon. And there's
lots and lots of tall grass. Every child has a room of his own -to sleep in,
and a piggy bank to put his dimes ine.

(2) A
Yhen a boy gets to be six years old, his Daddy buys him a pony -ith a shazgy

black mane. MHe rides it every day. And on Sundays he gallops the pony
over the moonlight." |

(3) ,
That night James lay on his bed and looked up at the cool round face of

the moon..

In the next room, his older brothers smored softly. They always
: -(snoféd\ﬁhen'it-was—hot.r One snored high, the other snored lowe.

wHi-low, hi-low,” thought James. "I'm the only one awake. Me and my

rag doll." He hugged the rag doll to him and whispered in her ear. "Cne
of these days, rag doll, one of these days we'll go to the moon and see
what it's like, some night real soon..."

A small cry floated across the room. Uh-oh. His baby sister was aiake
to00. Father rolled over in his bed.

nCan't a man get a night's sleep in his own house?" he said. '"One of
these-daﬁs, one of these days, we're goinz to move out and find another place.’

Mother went to the crib, and said, "*ush baby, hush baby."

%)

James fell asleep to his mother's voice. Soon he was dreaming. JHe
dreamed that he and nis rag doll were 6n the moon. It was raining. James
and the rag doll wore high red boots and splashed in the puddles.

The rain stopped.

(5)
Now dimes began to fall from the sky. They landed in the tall grass

without a sound.
Q
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Hooray," shouted the rag doll, and she and James ran from nlace to

place, stuffing their nockets and their high red boots with diies.

© noh dear, oh dear, oh dear,’ said the rag doll. "Where~wi11 we,pﬁt
them all?"
| "In me,* said a voices “Fill me up.'

They turned around and sav an enormous piggy bank. James and the rag

doll climbed the silver ladder beside it and eaptied their pockets into

the piggy bank. Clickety, clickety, clink.

itfore, more, more," grunted the piggy bank. "you must give them all

to me.'!
So James and the rag doll climbed down and up and down and up the

_ silver ladder, carrying the dimes in their pockets and boots. And every

time they dropped ome in the piggy bank grunted, “"more, iore, more.’

V- (D)

“v

Finally there was only ome dime left. The rag doll ¢lutched it in

3
; her hand.

éé "Moré'grunted the piggy bank.

? The rag doll began to cry. nItd like to keep just this one," she szid
gé in a very small voice.

f "Don*t cry,' James séid. "You may keep the dime."

2 Now in his dreéam it was Sunday, the day of his sixth birthday. The

little pony which his father had bought him was waiting quietly for him by
a big trees James c¢limbed on the pony and put the rag doll in back of him.

Soon he and the rag doll were galloping through the moonlight. "Faster!

cried the rag dolls

The strong fingers of the wind parted James' hair, and the woollY

strands of his rag doll, and the shaggy mane of his pony.

"Faster, faster, faster I' cried the rag doll, and suddenly she burst

into tears.

Q
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"What's the matter?" shouted James. nL thought you wanted to o fast."
The rag doll cried louder and louders
(9) ‘ ’
1 But when James turned around, it wasn't his rag doll on the seat

behind him. It was his baby sister.

wHush now," said James. ‘Don't cry. FPlease don*t cry.'

G A LN gt e S PR

And then James woke up.

Even in his dream he had heard his baby sister. She was stilX crying. 5
Mother had mcved the crib jnto the hallway and hgd-gbng—Bagk to bed. Father - ;
’ h

had put a pillow over his head and was mumbling, itone -of these days, one
of these days..."

James tiptoed into the hallway and picked up the baby, "Hush baby¥,

hush baby,” he said. "If you stop crying, I'11 take you for a pony ride on

the moon, one of these days, I promise. You'll have a room of your own, and

| nigh red boots, and lots of momey."
;r His sister stopped crying. James saw that she was asleeps. He climbed
) into bede
Father said, "James, you put the baby to sleep. Thanks ¥
] "Jow did you do 1t2" asked his mother.

(10) _ _ ‘
James peered up at the cool round face of the moon. "I promised her that

one of these days, one of these days...' But he didn't finish what he

was saying because he was asleepe




1.
.
3
4,
5,
6 .

7.

AAg}

9

10, He's sleeping.

Money money.

She besn érying.
The last dime.

Gry taster and faster, faster.
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ASPENDIX B

Sample 3q£é1¥ing§

Negro - New York

Named James.

One of these days tiuke you for a pony ride. Baby was cryings.

The: dream.’

They putting it in piggy bank.

He had his doll baby.
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Negro - California
James...he gonna tzke his little girl to the moon.

He, he took um to the moon and then and then he said he was: gonna take

his little sister.

_And he whispered in his ear, he whispered in his ear,—anﬂfthen?he:héa?diﬁiéfv

sister, his llttle baby sister crying in the houseé. Theﬁ‘hérsaidj ibbﬁﬁti_

cry little baby. I'1l take you for a walk on the moon -with the horse. S

He dreaming. He dreaming, he dréaming~t@ggetxh;s,lit tIe: baby szster to

take her to the moon and then brigg‘ﬁer backs.. <Hé‘é§éamgdahis 1ittle

baby 51ster.

And ‘then dimes fall down: for the moon from the sky. And fhenithgg»iééyav<

gettln' dimes, and tnen they put them in the piggy bank:

He putting the money up, up in the pigs He said, "more, more, more.‘ She

'thlahhéleibbt»Of'mqney:iﬁ,her hand, hand, & whole lot of money in her hand,

»gé»morggthgn‘her,,san&'thegi,gn@ theny and then hemSamd‘ﬂlgk—@e:h&yena_

penny" He said "Den't ery James, don't cry.

Then he said, *‘More, more, more, more -and she said, and she said HLet-me
kegp-that?dime”faﬁg»then~he.said‘"Ycurmaﬁy keeyp that it

He took her to the moon, his baby sister. They going béckAhémég'anéTfh¢h‘f
(aln't no ‘more pictures back there) and then heé g.mnna takeﬁhiﬁ'to the moon

and then he comes .straight back, and then he came home:; e came home.

,Ngw;rnOW<hg‘§reaméd, and then he put his baby tc sleép then and...She

was cryinig in the hall. Then father said "*ow you sut him to éléép">aqdf
he said, and then he said, 'I1 guess he. said "I took her to the moon."

hen he went to sleeps
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Puerte Rican |
:- 1. "Hey James." Hey Pop, what thevmqon, the, the moon, the_ﬁbrse?" He say,
1p11 I know the moon like over horse?" |
2, He buy him one day. ‘e take the horse, and he mean he_foupd:theih6p3§:and_f
"he buy another horse, And he see um... the moon. |
5. ‘He»getting‘up to sleep in the?”?, His brotiers was slegping,‘hismdfhef'
‘ wasAsléepingi HELLO'. T
‘i_*ﬁé- Anﬁ-qﬁe day they was happy and then they was sads
}f Se ‘?hey find lots money. The-mbney, lotta money.
6. They find more money, and they lovk in the bank,'say, "More more;
. ‘more money." | | . -
7. And then I wish I would have, she say to:..w»John-J;WhatLS*hiéxnamé‘ |

again? Jaumes. She: said, "I wish I would have thiﬁwdoilpf.tbisfpenﬁi“a

He said, walk right you can have it
8. And one day they go, they say James, Burry faster, faster, faster.
9. He say, 'One day I can take you up to the moon with; up...

54,103«Aﬁd’§h¢n?he'SOité-ﬁ;eep@




1.

b

10: Ahora esta viendo la luna con su clara, clara, clara, cara.

b-4
Mexican

Alli una luna...El papa le compro un caballo...Le dijo su papa ! jue era

luna que esta alli, bien clara papa. E1l dijo, que lediba comprar un caballo.

Le, le habia compra (DO) un caballo estaba cinco anos...Le dio el
dinero al senor, se llevo el muchachito el cabballo Se fuéron,pa:(ra)

la casa.

Esta viendo la luna, esta despierto y su nina sta despierta, esta viendo
la luna, La dice mirala lun a la luna y le fuercn mune quita y unos de
stas @ian tira la lina.

Esté_llOViéndow-@E§tah 1lenando las botas de, de, de dine:o-?eéeiéS{ dimes,.
¥y ia munequ te dice 'muchos dimes.’ UnaAaico—éband0~acabé‘dea‘éé‘ilbver'
Viep§~uga~alanciéqneria todo ese dinero.

Lo ést llenando de dinero. Y lo dicé. Lo diée le pueds, 13 8¥°3n°ia
"mas, Bas dinero. Y 1&muhecardicey'"Yorquiéo$°qu£er9’queda?@e~’
conesta sola.' |

Ya limpiaron todo...pero falta otros dimes. Y la otra puso un. e

Y5vanﬁhacer que eilgi_;. Todo el dinero.

*zgaaAen.la luna con el cabillo., Y dice ia.ﬁunecar mas, mas reciost
Luego empezo a llorar. |

Le- acabo de llorar los y lﬁego le acabo de Ilorar se recio.

Zétaba llorando, y lo le diceé, "unos de estas dias vamos pa (ra) la

luna ¢on mi caballitc. Te prométo yue si.?!
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Navajo
1. -His—father..;soﬁething he asks for.
2. ‘The doll said faster faster.
3, Later to the moon wé'll go there we'll stay..
4, The rain...and in the water they ran.
5. The money in the grass they dropped.
6. Piggy said give me money.
7; Piggy -said more money and the doll started to crye.
8. 'Tﬁé-dbll4said’faster and faster and started to cry.
9, Later we'll go to the moon he said.
f‘;Os The'mbonrﬁeil¢okg'a§‘
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APPENDIX C
Story Retelling Scoring Sheet
Name , - _Age Grp.____| Story Type___ ] Race : I S

A, B, DIALOGUE

Pict™ ;No.phrases No.phrases Identity of RMr Out of Context In Context
No. r picture | per speech ]. _Speaker} Rel. k . L
8., S S,

% 2. - i

3 ?E,‘or‘AL' i E

- c Drscnmxvm PHRASES
' Things 1n Th:.ngs out. mood in{ :mood out

Context ; of context | contex] -of context
, ;‘e.l.,.g!.? non-rel | - rel nonsrel

{ aaleep :
%T awake = 7
aaleep‘z__'m o

.
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o
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c=2

Anticipation
of picture

- of episode

- Anticipation

7!%3

No:

Ybs

| Yes | No
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APPENDIX D

Book Questionnaires

The .fotlowing is ‘a- guestionaire designed to record various aspects of the
reading read1ness program in use in your classroom and the reactions of

the children to same.

I. Class description
A. Characteristics of Classroom:

1. Number of children in class_
2. Half session or full session? __

3, Pre-kindergarten or pre=first grade° L
L fEthnzc groups represented among children: _ ..

S5e .Number of adults 1n the classroom""
Teachers " Volunteers.
Paid Alde L Parents . |

P B. Books:
1. TIist of books in use with the children:

o e 1 16

a. Those on display at all times:

bsﬁAThQSe?btéusbt~out forrsﬁecial:0¢casi9ns;

B 2. How often are the children read aloud to?
3, 1Is the -class read aloud to as-a whole.

Are 1nd1viduals read to?

iUpon what does the decision depend?

) 4, Describe the setting in which reading takes place (seated in ‘a
- ‘¢ircle, at tables, teacher on chair, children on floor or ¢n

chairs ete.):

Se Are the books easily accessible to the children?

Where are they located?
Separate library corner or throughout the room?

Describe:




T

C. Use of

1.

2

3.

b,

5e

1T, Book description

Ao Evidence of enjoyment.

1.

2.

How is the book to be read aloud chosen?

d=2

Is a book read aloud more than once?
If so, is it requested by the children for a second reading or

selected by the teacher?

books

Is there dlscu551on of books that have been read? How do these
discussions arise? ~Are they related to -eXxperiences of the chlldren
at school? At home? Describe:

Describe any uses to which books are aut in your classroom that 3
have not been tapped in this questionna1re R

Is there dramatization of themes presented in books?
Are special props used? Déscribe:

Do children go to the books by themselves° - o 3
How many of them? How often? : . A ,

Describe the famlliarlty with books: the: chlldren displayed at the
beginnlng of the: program. What clues do- you base this .on?
Have there been any changes° Describes

List five most popular books:

a. popular with children
. provoked verbal reactions ‘or dramat1c play.

c. served as a sprzngboard for spec1fic learnlng. :Déscrihéi

Describe the reading readiness program and the children's
reactzons to the: stories, illustrations and uses .of ‘thems

Attentive listening ..

Facial expression__ . . | T
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%o Verbal comments. (ilay prompt by asking mestions like -- Viﬁmsgoing
to. read one of these stories again, which would you like?)

4, Laughter and smiles.

5, Imitative gestures or language during or immediately after
reading of booke . . e o

‘B, Evidences of megative responses.

Y. Restlessmess .. ___ . i e ﬂ_,“A.;Q;_

2. Bored fxpression g

5 7Negétive verbal comment_ . . . . . . . o ;f,Aif‘g}:“:_Jm

4, Irrelevant remarks . _ . . o “ﬂme;ﬂ_”-Hif,yt“ f’jgf”.7

-4
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APPENDIX E

Operation Head.Start Behavior Inventorz
Modlfled Scale o

Agression: ,
1. Has little respect for the rights of other children; rex fuses to wait his
turn, usurps toys other children are playing with, etc.

2. Responds to frustration or disappointment’byibecomxng~agressive or enraged.
3 1Is often quarrelsome with classmates for minor reasons.

%, Emotional response is customarily very strong, overresponds to usual
—classroom problens, frustratlons, and dlfflcultles

Verbal-Social Participation:

1. Talks eagerly to adults about his own exjeriénces and wnat he thinke.
2. likes to talk or socialize with teacher,
3+ 15 eager to inform other ¢hildren of the—experiences*ﬁé*haS'Be&6

4, Asks many questions for information about thlngs, persons, etc. ( mphasis
here should be on questions prompted by genuine curiosity rather than - :

bids for attention.)

Timidity:

le 1Is usually carefree; raréIy beécmespfrighténed~QrsapprehEQSiVe;

2 Often keeps aloof from others because he is Lnlnterested, susvlcious,
or bashful. :

3. 1s constricted, inhibited, or timid: needs to be: urged before engaslne
in activities.

L 28 ~Ofteh wili:sétzénggse'ié activities unléss strongly enc.uraged.

ZIndependence.r

Ulps fries to figure -out. thlngs for himself before asklng adults or other
‘children for helps. ‘

?Zi',Appears to trust in his own: abillties.
3, Goes about his actlvities with a uinimum of assistance from others.

by Does: not. need attention or approval from adults to sustain him in his;
fwork or: play.

Jnt Motivation;

Lo Seems disinterested in the general quality of his performénce.

2, When faced with a difficult task, he either does not attempt 1t oF
gives up very quickly.
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e Is lethargic or apathetic: has little energy or drivei

L. Has a tendency to discontinue activities after exerting a minimum of
effor.t. .

i

Coyh .
P TAAY
i

\

T Lo Y




AT Y

A.

B.

Ds

E.

Feo
G.
H.

I.
e

K.
L.

£
APPENDIX F

Parent Interview

Many parents have told us that Headstart seems to be a gbo&;efperience
for their children. How do you feel about it?

Does your chid talk about the school (or Headstart?)

Does he seem to enjoy it?

Does your child talk about the teacher?
Child in relation to other children in the family

Doés he have older brothers? How many____ages_. L
Does he have younger brothers° How many .. ages N
:-jDoes he have older sisters? How many agés“ DS o
Does hé have younger sisters? How many_ ’ ages ;fjf”ifﬁ,"j,

Do. your children spend a lot of time with each other? (Perhaps on

week-ends)

Mothers often tell their children "your best friend is your sister or your

brother,“ do you feel this way?

Which of your children spend. a 1ot of time with the other members of your B

family° (open;endéd)

Are your children. -and their cousins friendly? Explore further.

What are your child's favorite activities at houe? f?robe~gen¢raily@
e "Playlng at what?" Do not .supply specific examples to 3arent.v
Which of the children in the family seem to be particularly close to.

’9§¢h‘éth§r3

What does your child like to talk about most?  Does he talk about it to

everyone? —Hianparegtgﬁ‘:O;heraéhi;drgn?
Is there anything in yourchild's talking that bothers you?

What kinds of things does your child do that pleases you mosi?
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APPENDIX G

Significant Intercorrelations between Story-Retelling Measures

Vhtiable,l
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APPENDIX H

"Non-Kit" Books Popular with Children

ABC Book

Animals in the Zoo
The Apple Book

Are You My Mother

Ask Mr, Bear

Bambi -

The ‘Barnyard Book
Barto Takes The Subway
Big Animal Book

Billy Goats Gruff
‘The- Book about Dinosaurs
‘Book: -0f Nursery and Mother Goose

Rhymes
Bozo: the Clown
Caps: for Sale
The Cat Book
The Cat in. the Hat Comes Back

A'Chlcken Little
fChlldcraft, Vol, 1 and 3
fC;nderella
Come Play House

Danny -and: the Dinosaur

ADavey's Horse
The Farm Book

Fire Engine Book

Fuss. Bunny

Go Dog Go

-Green Dggs and: ‘Ham
Green LEyes

Hansel and Gretel

Horton Hatches the mgg

I Like Rea
I Play at the Beach

1 Want To Be ‘a Cowboy

If I Ran the Zoo

Katy No Pockets

Ladybug Hltchhlkes Home:
Last One Home Is a ‘Green Pig
Little Brown Bear Series .
The Little Engine That Could
The Little Fireman -

,Little Mlss Muffet

The thtle Hoiuse -
Little Peter Cottontail
The Little Red Hen

Tittle Red Rlding Hood

Miss. Mugs

My Dog is Lost
My First Book
Nobody's Puppy

The- Noisy Book

Once Upon a T;me :

'Peter Pat and the Pollceman

Pretzel
The Rabblt ‘Book

Rin Tin Tin and Rusty

The Runaway Bunny

'The Shadow Bdok

‘The Three Bears: :

‘The Three Little Pigs :

Tim Tadpole -and the Great Bullfrog
~ Tuggy the Tugboat

The Ugly Duckling

‘Umbrella -

The. Up and Down Book:
A Valk in the Clty

What is a Shadow -

‘then I Grow Up




