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MATERIALS RELEVANT TO FREVENTION WHICH MIGHT BEAR INCLUSION %
IN THE CURRICULA. THE THREE MAJOR SCHOOLS OF EDUCATIONAL ;
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It is somewhe® “arrassing to be advocating ihat we shouid be
tesching more sbow - ention in social work education. 1%

reminds me of Fereima. . heervation thst “theve is nothing so
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tlo matter what the specialiy fcom aair styling to sheep genetics,

4

the authorities in every Iield nowadays seem Lo regard it as
ebligatory to convene in a saered zvove once a vear, divide into as
many panels as nossible to provide 2 wawimum of obfuscation, ensnsre
each other with verbal cobwebs and Finally, issue to the press a
conzlusion any newspaper reader sould have reached witheut even

1
leaving hig bathtub.” In the case in point, social work students
should learn that an ounce of prevention is worth a »nound of cure.
If 1t were cnly thai simple. {(Tneidentally my footnote savs that was
Sod, and not H.H.Periman).

The issue of provention for social work stubborniy resists
simplification and accounts for the spotty and episedie way in which
I suspect most of us move in orbit around the idea in teaching. This
leaves us vulnersble or immune depending on our academic defenses to

convinuous prodding, cyitieism and exhortation that educators must

ive more emnhasis Lo prevention in the eurriculum, With 211 the
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limitations of the hurried guided tour, I would like to sketch the
gstrands and strains of our professional thought as I read them
relevant to prevention as funetion, as value issue, as concepiuval
shortecoming and as practice, and then shift the scene to our
educational task,

Freveantion as Function

Scmer-here carly in ouy developmenial process, wa appear to have
internalizc > the prohibivions: thou shait not be content with
patching up, thou shalt not be conient with serving as society's
band-aid, thou shalt nct be content with relieving but never redusing
the ratve of o¢currence of problems, Like xeunants of an archaie
super-ego, sometimes aimost inaudibly, now more clamoring, a preventive
function continuously asserts itself.

When left at the level of a generality., preveniion as an
appropriate function, can arouse little dissent., Punctions like
goals do not require validaticn, tell onlv what should and ought to
be done and do not prescribe action. It is in the tradition of
humanist professions te set goals and assume functions that outdistance
immediate capacity for achievement., Medicine envisages sn era free of
disease, and social work's aspirations are no less modest., While we
still await resolution of our identity crisis, the current Zeitgeist
of more insistent pressure for a sncial planning rcle, and the
ghifting emphasis from a vesidual to an institutional vieﬁ of our

function, will not permit us %o relinquish the role of prevention. All
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indicators suggest instead that it will come inta inereasing

asdcendancy and that we sre now in an eve of antleipsting and

foreshadowing the developmen®, of its

implicaticns for education,

Prevention as Valus Lssue

A preventive function is gronerat

thgorr, 1ts practice and the

g¢d oy value wrewises that are

eminently compatible with a humanitsrian valvs syvetem. Philosonhically

we hold that preventio

of vur belief that society has whe resnons 3ibilicy of fseiiitstin

: 15 goed and desivable, I3 flows lo ieally out
&

gelferealizatinn, and that we are cotentislly capable of umersitznding

controlling and improving our environment

. 1 om noi inviting you to

believe, however, that prevention is as vet viewed as an absolute i

our value hierarchy. An NASW committee reoort ooses tne question

"upon what assumption
2

is the contention that yweventiion is better thun

treatment raised?" Along these lines is the belief held by some that

preventive messures must wait until the aungry are fed and the siek

made well. Lydia Papagort puts 4% %
means applying measures to relieve anv one given
distress or destruaiive experisnce i

broad social means to relieve sutfering in general, then for soeial work

>y
3
this is an indefensible nosition.®

implicit in such statements may alsoc

compounds the issue, and thus we are

his way, "if, however, prevention

individuai from

8 less worthy than appiication of

-

While these are value differences,
be gomg linguisiic obssurity whiech

immediately faced with the need to

define our terms. Let us put this aside for the moment and continue
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WLlih some other value predicaments. In Yryving to prevent some forms
of social dqysfunction, mey we wrl ttingly ba supporting norms that

may be insuiocrtab133 and thus serving ac zn instrument to inerease
comiormity?  This arises oud of the novion that conformity to the
majority conceoiions way sometinmss indicate more nathology than some
degree of deviance, Thus 2 somplex lssue is the extent %o which 2
vontzibuiing cagse of gome social nroblems may bs the value orisntation
98 cur ¢ulture, and the roteney of gocial work asg compared to the
hume, chureh, and education o humanize contemporary culture.

Y2lue issues sopear ir such quescions as, "if we identify peonle

as at.risk bsecauge of an asswmsclon that they mav potentially develop

.

oroblems, are we by so labelling, offering services for preblems that
may or mav not ooeur given the Limitations of our pregent cangeitv for
predizstion?® Ie there danger of 2 se el¥-fulfiliing nrophecy and may we
rerhans thus predestine sowme peoonle for orcblems?!  This ig suggestive
of how opinicns Tun the gamut from perceiving prevention as the ruide
v0 the premised land, a possible snswer to manpovier problems and to
societal ilis, to fears that preventive efforts if not zealously guarded
nave notential for pernicious control or at the lesst for diverting us
from what some perceivs as our ninary and major tasks - restoration and
provision.

Value dimensions are siso reflected in our preferences for nractice,
Merion's cbservation about doctors in the preventive role has relevance
here. He sugzgests that, "society move largely rewards for the therapy

they affect a3 oractitionsrs and only secondarily rewards those engaged
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in prevention, particularly since nreveniicn is not readily visible

to the patiznt who doees not know he remaing healithy because of
?

prevenvive measures " While philosonhicelly committed most soeisi

workers like doctors appezr to require the gratification of the
rescud function, and leave prevention which may be seen as insufficientiy
challenging ‘o others, Additional considerations are the extent to

which a well-being value similar o cur own is hsld by thoss we wizh to ;

serve, or whetner in fact we as soclal workers ghare common values

e A ARt B iy ek

vis-a-vig varticular assvects of social behavior., There ars oniy sone

of the vexing issues wz need o vrote and expose to studenis in order

to disturt anv cozy assumntions of value consensus and homugeneity,
The knotty paradox is that 2t ine same time, we hnave to help students
internalize a ecommitment to nrevention,

Prevention as Concgg&

It is when we tura to the concept itself that we are faced with :

;
]
z
;
3
]

our most baffling ambiguities. OCur literature swells with references

to prevention, yet 1ittle at'enticn is paid to c¢onsistency and a wide
range of meanings from commonsense nctions to snphisticated efforts at
at technical precision ars ascribed to the term. ®uch undifferentiated
usage obviously impairs profcegional discourse and retards ability to
teach, In the current quest {or an operational definition, the tangled

f issuves are al leas? no longer denied nor circumvenied. The napers of
I 8 9

: the Princeton Institute on Putlic Health concents, papars of Buell,

3 10 il 12 ;
, Parad, Beck, Rapoport, the NASW volume on Social Work znd Social :
: 13 ik %

Problems, and the Commission on Practice subcommittee renort among
5 others are significant contributions toward sharpening the issues,

T1luminating insights are also previded from the field of nrevertive 5
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psychiatry especialiy in the work of Gerald Caplan.

The pivotal conceptual issues nertain to the appuicability of the
public health model of a zontinuum of levels of vrevention; the
question of social problem causation; the epidemiological methed, and
questions of appropriate targets for orevention. There mey be some
value in restating these briefly tc ovrovide scme common frame of
reference from which to view our educational task,

The issue pertainirg to levels of prevention is a boundary one and

relates to how narrowly or broazdly we wish to circumscribe the preventive
ares. An argument advanced against the narrow definition of orimary
prevention - or preventing onset - 18 that this would exclude most of ;
social work activities as we now know them since agency services are é
primarilyétooled to problems and practice metheds primarily problen . é

1 ;
solving. But say others, because this is true, it does not follow ‘
that we should*discard the notion that social wérk can potentially

17

prevent onset. ( An argument against the broad definition which is
equated with keeping things from getiing worse, is that it ig insufficientliy
diseriminating and biurs the distinctions between amelioration and

.28
PR
prevention. This then would include most of social work activities

as we now know them, and we would be changing the name without changing

B R AT T WA T

the game. A compromise middle ground solution is offered by those who
weuld 1imit the use of the vrevention label to early detection and

3 19

f measures to prevent chronicity, A flexible view is held by those

5 who see a union of the preventive and therapeutic funehion,view them

on an interlocking continuum and observe that we treat when we prevent
4
é0
and prevent when we treat. This time to quote Helen Periman, "In
21
social work's ounce of cure lies a pound of prevention.” A fiuid

concept also appears necessary to cover the fact that with given




individuals; gcroups and comunities, one often ig in the rosition

i il el ke

of moving back and forih between nrevencion and treatment, It is
often difficult for example in work with young children to identify ;
whether a particular intervention is preventive, educational or
therapeuiic, In summary there anpears to be considerable agreement
that we do not have a ready to wear paradign in the publie health

model of vreventionand will have 1o have one custome made for social

WOYrK,o

Complicating the issue is whether or not services oriented toward

enhancement and provision fall withdn the rubric of prevention. Some

PR P T S T S T

question the usefulness of including such general instruments for
22
well-being within a preventive category. Opportunities for self-

maximatlion do not specify the conditions to ba prevented and are

N T

directied toward the good life, It is argued that if we are to arrive

e At ot a e e eaam

at a more precise concept, the principle that should govern nreveniion
23
is that it be tied to a pathologv continuum. But since neither

oersonality nor socisal geience theory ean predict with any exactitude i

the sequence of events that lead %o problem, others plead for
2l

non-gpecific tarcets, Freventive eiforis through social planning
[ Ly
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and provision can be directed toward eliminating noxious agents in

the environment which we have strong reason %o believe contribute to
biological, psychological and social dysfunciion. In public health

and preventive psychiatiy the broed complex of activi 'ies aimed at

promoting health are subsumed under primary preventio' » The risk in
non-spaci.fic targets is that they can lead seductiveliy to advocacy of

such grand targets as poverty and social pathologv as though they
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were immediztely realizable and by social work single-handedly. A%
the risk of irreverance, T am sometimes concerned that the price we may
pay for exiravagent claims that border on myths of srmipotence and
maglcal thinking sbout unattainable perfection, may be too high, Not
onlv will be pay in disenchantment but the more imvortant dangeyr thut
in the pursuit of utooiz, we may abzndon what we can do for the
illusory pie in the sky,

The question of causation is an epistemological cne and viewed
with some diffarence among us. Some argue with considerable insigtence
that prevention is deperdeni cn the development of theories and
conceptions about social causation, and call for widely extending the
gearch for causeweffectlrelaﬁionshinso Those who so argue would agrse
with Professor Wirth in his introduction to Mznnheim's Ideology and
Utonia, that "if tiere is to be any knowledge at ail beyond the sensing
of the unique, the transitory évent of the moment, the possibility of
discovering generalizations and predictable series of events &nxlogous
to those %o be found in the physical world, must be posited for the

25

soclal as well."

Others point to the multicausal nature of human transactions and
social processes and have more than a little reservation as to whether
causes are knowsble, a% least in the sense of the natural sciences.
The hurdles are the familjar ones; the e}uéije nature of normalecy and
wellness, the interacting and intervening variabies in the phenomena
with which we deal, the provisional nature of our knowledge, the

difficulties in objectifying our data, and the fact that social

Yy
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problems are a melange rather than dizerete entities, This by no meang
discredits the notion that preventive efforts are pessible. Paralisls
in medieine and public health can be eited where preventive intervention
hes not been helid back by lack of knowledre of caugation. RBoth
positions of course have elements of truth and do not ¢ancel eath other
out, Truth is often divided,
26

The epidemiological method has been advanced as a tool holding
promise for discovering patterned relationships and broadening the base
of prastice by moving us from vniguenesses to regularities. Studies
directed toward identifying incidence and prevaience of social
disorders as distributed by sage, sex, ethnic group, socio-economic and
family status, and other demographic factors enable us to identify high
risk populetion groups, thus facilitate some degree of prediction and
offer guides to interventive astion, Involved here are the tricky
questions of the availability of only beginnings in problem tvnologies
for purposes of clagsification, the measurability of pSyzhososiel
processes and the feasibility of control groups. In question toon is
the extent to which we may become overawed by scientism and devaluating
the wealth of our eampirical knowledge of external and internal
pressures that lead to soeial dysfunction. Fortunately a high
ccnsensus prevails about the fact that the orevention of psychosocial
disorders will draw on kncwiedge and collaboration from professional
workers in many fields. We obviously cannot make social work knowledge
the exc¢lusive groundz within which the causes ¢f social problems are %o

be sought or problems in social functioning prevented,

k.
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Freventive Practice

Practice in the meantime is not witting wp nighte awaiting the
delivery of conceptual szhems hy our theorists, Practice has for
some time been exverimenting and innevating with anproaches that by
intent if not always outcome have a preventive emphasis., Out of
these eumulative experiences, and continuous testing of antecedent.- j
consequent hypotheses will come leads for conceptualization and
interventive methods. WNewer practice develomments to mention only
a few are social work activities in family nlamning, genetie

counselling, prenatal and well-baby clinics, work with tenant groups,

family life education, consultation to caretaking agents in the
community, and epidemiological anoroaches introduced for examply oy é
é
CRA ! in pudblic gssistance or the Family Life Improvement Project E
28 i
recentiy reporied by Ludwig Geismar. *
Practice problems which have only begun to be posed and are far
from being answered are the extent to which services should and can
be directed to non-¢lient population grouns toward objectives of
helping peonie achieve gyeater interversonal compeience, or whether

existing practice mothods especiaily casework are onlv for peopie

an trouble. 1t is not clear for example whether we are willing to

include more clinically oriewted activities with individuals, families

oo . N aid .
and groups at points of 31tuatmoq\and developmental crises as bona

Tide primery prevertion, or whether we wish to reserve the term for
broad programs of social reconstruction designed to minimize assaults

on adaptive capacity of high risk groups which arise out of soeietal
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dysfunction, Kadushin for enample argues that thoss who would

addresg themzcives o common ovises as a way of forestalling probiem
suffer from an individualistic biag which opsrates on the assumption
that social problems are primarily if not exciusively problems of

ago functioning, One can only disagree. OGome maturational erises
cannoi be successfully negotiated becauséqgltask imposed by outer
stress is overwhelining to any ego. To strengthen capacity to cope
with insults from the environment, makes no assumption of individual
fallure., Nor is ii easy to see how one could exclude from nreventlve
consideration, vulnerahility due to individeal and personality
factors. Our dualistic tradition of making the envirormenit more
"copable" as well as increasing irdividuals® capacity to cope, should
hold for prevention as well as treatmeni. Toc many children and
adults not in need of food, clothing and shelter also suffer from
despair and frustration in the performance of social roles which
contribute to social dysfunciion, and broad social reform efforts may
leave them untouched. While a major role in nrevention would
undoubtedly be assigned to social piamming and provision, services to
individuals and groups have & role to play. Casework method as a
problem-solving process or psychosocial therapy wiil, however, need
some remodelling to inciude preventive technigques which do not fit
our traditional concepticns of methodology,

This should give you soms of the flavor of vhat we are up against
in teaching prevention in social work education. I have neglected
some and insufficlently developed other ae<pects of a complex prectlenm,
Hy primary purpose, however, is to direct attention to issues which

will continue to require a scholarly confrontation by practice and

ke . odate b fat
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edueation, What then do we teach until the theory and practice
gome3?  Let we quickly dissel any expactal ons yew may have thaid
L cen offer you a prepackagsd gyllabus.  As appealing as the notion
ig, iV would have cbvivus divficulties, not the least of which is
the fact that 1 have no guesial competonce in vhoze cuorrsiculum aveas
which speak to the bresadth of sosial work and where the grestest
ourden for teaching orevention falis. In addition te the curriculum
hints impliciv throughout the previous discussion, T wili make oniy
gome random observatlions about conient. Sinee T suspeet that at
least some of our difficuliy ip teaching moy inhere in embivalence
in our educational philiosouhy, [ propose to approach the subjecet of
gcuryriculum somewhat obiiguely.

grucavicnal Impldications

Y LA

Ve are belabored by poriiscans of special fields of practice,

3

advocates of speeilzl technigues awd anproaches with 211 the wiles

of curriculum salesmanship, Our sales resistence stems hopefuily
not out of curviculum malaise, but because the product being promoted
either does not fit the generic consept of sosial work education, or
already exists in the curriculum in some other form snd need only to
be transferred fox applisation to a2 wide range of situations., It
should be apparent thal prevention is not the nyediiection of a
special interaest groun ner a z2e¢tarian methodoiogice biag., It is not
only consistent with bub necessary o our eduvecstional goals, Tt does

not call for tinkering with wresent academic arrangements and has

relevance for all sequences. There 18 no assurmtion that we start

VT
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tabule rasa We now have many of the %mgredients. Because of the

o

interconnectedness of ideas, some of our knowledge, attitudes and
gkills need only be sereenred through a preventive as well as
ameliorative angle of vision, Some of the learning experiences we s
now structure for students also meet the learning objectives of
prevention, In your own deliberations, you may find it useful to
use three levels of curriculum inwventory, 1) Identifieation of

content now taught but which goes unlabelled, 2) Identifiecation of

these places in which the term is used almost in 2 popularized sense

and so lacking in specificity as to make the term useless as an

orienting concept. 3) Identification of content not gurrently included

which might bear inclusicn. T wish that I could examine these three

N

levels more closely with you, but it would take us well bevond the
confines of this paper.

I would think that the Social Policy sequence sould systematicaliy |
approach problem analysis epidemiologically, and make the implications j
for prevention explicit. I should think that a need as well as problem ?
orientation would heighten students® grasp of social nlanning, :

provision and policy implications for helping humans negotiate ¢he

‘
;
)
1
L
;
7

elght stages of man. The conceptiual and value issues discussed earlier
need to be given full imaginative consideration. Exnosing students tc
the plurality of thought provides gocd problem-solving experience,

The Human Behavior sequence has considerabie core knowledge to

inform preventive efforts. Advances in biologieal, psychological and

social science knowledge, and expanding efforts to understand normaley,
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soping and mastery have important directional signals for preventive

efforts with individuals and gxoups, and in the orovision of nurduring

30
gervices. The contribations of ego psychology, the work of Escalano,
31
of Lois Murphy with normal pre-schoolers in suppording and

32
strengthening coning capacity, the warl of Robert White on the

instinct to mastery and feelings of effectance, have rich insights for

prevention on both the individual and group level and for the sogial

ingtitutions which impinge on life tasks. Xnowledge of matvrational
and situational crises. and the impact of social structurves which may

enhance or inhibii adapiive sapacity have preventive implications that

Y et P T

need o be made exnlizit, We take students through the life cvele, bub
I am not sure that we aiways exolicate the implieit. At the beginning,
knowledge of the hazards and vvlnerability of low-income nregnani women ;
have demonstrable preventive implications for social work's role in
reducing infant mortality and birth defects. Cognitive deficits in
pre-schoolers deprived of senscry and affective stimuli point o Z
significant aress for 2arly intervention, and so on through role 5

transitions to school, adolescence, maryiage, parenthcod, and old age. ;

If we place only the idea of restitution for public and private horts 3
at the center of our attention, we fail to make use of a buili-in
E
é opportunity to raise students' sighis to the possibilities of intervening
preventively toa veri human huris.

Crisis theory uffers a framework around which %o organize teaching

preventive approaches to individuals, families and greouns, Increasing

use of anticipaiory guidante, of educstional techniques, assisting in
Z 9 2
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cognitive mastery are oriented more toward preveniion than treatment.
Newer knowledge of ego building and development of ego skills are
inereasingly utilized. What perhzps is tacking in teaching is the
habituation of students to the notion of help with anticipated or
potential problem, Where for example in the 1ife history of this client,
this family, could intervention and of what navure ,npossibly have
prevented current social dysfunction? What needs in this family to
which efforts are not being addressed, i” unmet,may te potential for
prebiem? To what extent is this case typical of the fetal universe of
czses of ¢hild neglect, unmarrisd mothers? What data do we have or nead
about incidence and prevalence of the particelar social disorder under
discussion? What is known about the health of esch member of the

family being served and have we overlooked the possibility of preventing
the social sequelae of physical illness and disability? You will
recognige this as a different thinking style than repeating in every
case that we have prevented social breakdown.

Group work has traditionally had as one of iis practice models a
preventive function in its sceializing goals but will need to move
toward greater precision in use of the term. I wouldfind it hard to
beligve that Co0. with its inecreasing emnhasis on planmed social change
and social action could not move to a clearer preventive focus in the
organization of soeial resources. Research has a significsnt contribution
in the epidemiological method itself, and in providing students with the
tools they wili need tc test hypetheses about preventive efforts. Many
echools are taking advantage of university facilities to offer gtudents
an experience in interdisciplinary education. Prevention is a natural

as an organizing framework around which an elective course could be

omvy i




- 10 -

offered for students f{rom paychology, socioclogy, education, nursing
and social work.

I have deliberately not included fimid work, because I could nct
do it Justice, We nesd to remember before we jump to a ecnziusion
that gaps and lape go both ways. It is just conceivable that in some
places students receive more preventive orientation in the field than
we support and substantiate in the clasgpoom. (Certainly students in
public health settings, or placed in agencies with family life education
programs cor mental health consultation services are having some
exposure to preventive serviees, In the Family Service Association of
Nassau County, an esmperimental program has bsen doveloped 1o offset
cultural deprivation and reduce cognitive deficits. An experimental
and control group are subjected to pre- and post-testing. Caseworkers
are assigned to two year oids selscted at random from a group of ilow
soclo-economic families, Home visits are focused around what the agensy
describes as comitive casawork directed toward promoting sensory gainsojg
Without giving further details, I would wager thet most of us are not
yet teaching content 1o support these experiences,

Since curricula are nct developed out of pilatform pronouncements or
siavish adherence to the newer ideological fashicns shown at the last
Council Meeting, I would like now to turn to our educational
Weltenschauungen, the educational theories and assumntions by which we
operate even though not always with awareness. I suspect that we may
find owr own way more cleavly with prevention content, if we become

clearer about our guiding theoretical assumntions about education. It
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may help us to give more than the appearance of %teaching prevention
in response to the squeeze we are often in between a vocal sector of
practice and the last acereditation review.

Among the theoreticsl orientations ihat have influenced sducators
from the beginning of time and are refiected in our own views and .
counterviews are three major schools of aducational philesophic 't,houghtu“3
In the presentation that follows T will not be bound by technical
precision and have made som2 modifications and adaptations for our
purpose. The firsi, derived from Essentialist philusophy has heen
referred 1o as the conservative thesis of education, Its theorists
advance the proposition that educational institutions are especially
charged with conserving our heritage and serving as the custodians for
the repository of eternal verities. The purpose of the school is to
be the transmission belt for that which is durable and reiiable, the
core of stable knowledge to be passed on to each generation, The
emphasis for the student is on mastery of content.absorption of
knowledge. According to this theoretical position, the educator has
the responsibility to sift and select from cumulative knowledse and
practice experience, that which is eertified truth or at least a
¢losed quesiion before introduzing eonitent inte the curriculum. Thus
questions such as those previousiy noced about the paremeters of the
prevention concept, about methodolozical tools to understand causation,
problems with predietion, the underdeveloped nature of preventive
approaches would have to be settled before they could be absorbed into

the ecurriculum,
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must maintain some distance from practices
influence the nature of vractice

gehool, Educators <
arbitrating and molding praciice.
school is to reflect back to students

rola of target for ¢riticism from practic

not yet solvedo
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Egsentialist theorists would advance the propesition that gehools
To offer ieadership, to

i irrelevant o the function of a 3
annot take on ithe regponsibility for judging, |
Fesentislly the funetlon of the

what exists - thus refusing the ;

ce for problems practice has

e o b aans

Few of ug would find this view corpletely congenial to our sense
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of educational responsibilitye. Teuths have & way of changing,
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knowledge is in congtant fiox end subject always 10O repeal. If we

accepted these premises about our function, we would cbviourly be

training for obsoleszence. We alsc have the urgency of immediacy. We |

prepare students to know in order ro do ard camnnot siways delay

assimilation of ideas inio the curriculum until they are gtamned,

1ested and approved by pragiice. Ve giso do not view atudents as

pessive receptacles in shich wo pour in facts. Put do vestiges of a

d
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conservative or conservetionist plas axist in our surricula? Is our :
i

}

wariness, for example, 40 regpond o the demands of those in the

avant garde of practice who would experiment and innovate and cali :

into question cherished traditions a valid or invalid conservative bias?

The second philosovphic pogition, the familiar Fxperimentalist view

of education, has been referrad to &s the iiberal thesis of education.

It is essentlally a non-partisan approach 1o xnowledge and praciice.

Seott Briar puts the case ciea?ly. "In the absence of certain

xnovwledge, to claim that one sheory or set of propositions is to be
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preferced over other alternatives -wn be acdvanced only o Sopisal
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grounds or on the basis of pewvsonz and 2oliective preferer.s ang

belief, Second, Ingvitui.maiized insistence by soclal agenciia op

schools of social work that sertar: theories are mive validg than

othere wiien neither have been adelnately tested - 1ouid be aysfuncy ongl,
for the fujure develomment of thy profession beesuse it would tend to
ionibit exploration and test of . lternative thecrdes ithich i

nltimately nrove to ba valid any useful. Third, . o8 cocial worker

should be rrepared to alter the xineinies by whish he gu.des hig
prazvice in response co shifts in the knowledpe bage. Thuy an i
important goal of social work eucation 13 0 prepare social workerz
ll

for practlee in the face of wovr- ainty.®

The Hxperimentalist v-ow assciated with vrogressive education isg
committed more to selercific methe: than to goals, more %0 means than
to ends, Problem-sc: ving aud expsr ence are valued ior themselves ;

more than the assirilaticn of knowliige from the s torehouse of past

wisdom, Uncerts ntles are sharvply e..wsed and students engage in

o arad o Nen

eritical analy is of weakassans in sceial institutions and practice
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methods, Si e tagks change in evary seried, fixed content ias less

.
:
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relavant, he instructor is less dispeser of xnowledge ag he ig
partner i a common enterprise of inguir- and nroblem solving, Education
does no* lag too far behind or streich too far ahead of oractice, oy

pre-dantion this would mean exposure of the somplex issuves, bringing

existing knowledge 5o bear in the nrosess o problem.golving, dbut
essentially leaving the studen® unf.%tered by transient ideological *

sommitments, The learner is wrovided with teols by which to go on

learning and by which to find his way in ever changing prastice, He
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learns more how to think than what to think,
Many would eschew this antiseptic version of our funetion,

Objective detachment is a luxury no longer afforded even avademic

disciplines and contravenes the Very purpose of education for the

profession, We have the responsibility of acculturating and

socializing students to a philesophic value system and professionsi

goals and cormitmenis, But there are strong traces of these

theoretical assumpiions in most of 8o, We are after all a scholarly

community. We believe in heloing students pose "the qQuestions to be

answered and the answers to be Questioned," to 1ift a phrase from

Elizabeth Herzog., We ourselves are not in possession of final truths

and would be more evangelist than teacher in taking advocacy positions

in areas as relatively uncharted as prevention.

The third position, derived from Experimentalist b - geing beyond

is known as Reconstruationiam, Schools according to this vi-w are

fixed on the future rather than the past or present; and social reform

1s & large component of the curriculum, This is described as the

radical thesis of edveation beecause of its militant pesition of policy

Pormulation and social goal orientation, Its advocates postulate that

we not only mirror and reflect pragtice, but oriticige and effect
practice. They would disclaim a position at the irailing edge of
practice and claim a vigorous role in the leading edge of practice,
The concern here is not only with what is true or false, but what is

good or bsd, In the context of this view, students are exposed to
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what should and ought 1o be as well as what iz, While graduates are
expected Lo acquire tools for problem solving, we are nobh primarily
training intellects; bubt training for problem-solving based in
professional goals end fervent commiirents, Its advoesatss would point
up that we obvicusly canuot awali scientific legitimisgiion., Most of
pragtice is basced on normative thecry, that is, Jegitimization is
given to the soclei-moral beliefy of the profession. For prevention,
we are at the very beginning develupmant of normative theory and may
be d%stant generations away from sclentific theory., In this view,
prevention of societal i1lis as well zs the social dysfunction of
individualy wonld mageive gonsiderablis attention in the curriculum.
This appears closest in the philosophic spectrum 1o the tonceution
we appesr o have of our responsibilities and to which mauy
currently give expressed allegiance. 11 100 has its problems and
pitfalls. 2t can gather its force more from passion than reason, In
its concern with large soclal issues, . it is often mors gnds orientad
than meana, It sets ite siekes high and criticlzes obsession with
gelentlfic method or provess, Tt sometimes substitutes desires for
Imowledge. IU is more Ufopian than scientific. The dangers are well
kriown to soeisl work, 1 cannct resist quoting John Dewey who wrote,
"There i3 a sense in which to set up social welfare ss an end of
agtion only premotes offensive condescension and harsh interference
or a display of complacent kindliness." He goes on to make the poini
of the recessity of involvement of people or "otherwise they would
prefur to be left alone, and to be delivered above al. from "reformers"

35

and kind oeopie."
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I have for the sake of the argument, of cowrss, cverdrawn the
thres theoretical alternstives, and in practice slewments of sach
point of view breaks throvgh into the obher, It would be diffieuli
to mainiain a purlst educational posture. Thers ere graing of truth
in each. Bul we do have to muke some choive bhetwesn these alternative
emphases. Eolsetism is posaible ond desirabtle, providing it does nob
land us into trouble, Is it possible,for exemnie, that cne seguense
is governed by a conservative theory of education, another by a

~ 9

iberal and still another by a radical view of education? What dves

this add ap to in termms of what we like %o deseribe 2s the treanic

wnity of the curriculum when we entertain consestions of education

within one curriculum that may be incompatible oy inconsistent? We ]
repeat ritualistieally in our searsh for practise theory thad there

is nothing so praciical as a good theory. We need,it seems to me, to
be scmewhat clearer about our educat ionagl theory rather than leave it

1o covert assumptions., It may further our efforts in making anpropriate
selection of knowledge for teaching, The criteria of relevance and
utility often cited are deceptively simple. What guides us in deciding

what is relevant may be our theoretical bias abou: education. What ig

seen &8 having utility mav depend on who does the distillation,
From these considerations it follows that if we are to develop

curriculum content that is put in the service of vrevention as well as

restoration, it cannot he accomoiished on an ad hoe basis, T¢ wili

take hard examination by currieulum committees and much dialogue and

debate betwsen sequences. Uf we agres that students $hou1d'partiainate
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in the ongoing ¢riticism of contemporary knowledge, if we are oo
help them push buack the Limits that now boﬂstf&in us, it appears
obvious that we azs teachers have to subject the preventive functlon,
gonzevtnal and value and yrectice igsue as well as the educational
implizations to examination in depth.

Conclusion

To summarize quickly, we are in the familiar position with
orevention of theoretical and practice oprematurity and at the same
time have an obligation to preparve graduates for a Tuture which wilil

suqial wqu asongside of

andoubtedly include nxeventive/medicine and preventive psychiatry.
We are far from clarity and will be solleciing »iecemeal netlons fov
some time, Tt weuld be a denial of ths fachs of 1ife to dery ‘the
ambiguities and issues. L have no remedy for this state of affairs.
In whatever way we finally answer the quesiions posed {and ansvers
will never be final) we will zlwars have Yo live with the paradoxes
of zombining conviction with openmindedness, certsinty with uncertainty
and stability and continuity with change. Whether the e-mwhasis will be
more one way than another depends on where we decide we are located in
the three oducational siternatives demeribed,

The story ig toid of g big diesel locometive which refused to rur,
The englneer and experts wreaked thelr respective wileg, ont to no
avail, Pinally, a wise sid bird was called in. He circled ihe machine
a few tirss, twisted a knob a few times and then seizing 2 hammer
delivered two large taps on the whatsis, The locomotive gave z snord
and started to roll. When asked for his bill, the fixer renlied:
Information about diesels = 50 eents; tanping the whatais with the

i€
nammer - S0 cents, ~ knowing where o tap - $999,
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