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THE EFFECT WHICH THE FIRST YEAR OF VARIOUS ELEMENTARY
AND SECONDARY EDUCATION ACT {eSEA) TITLE 1 COMFENSATORY
EDUCATION PROJECTS HAS HAD ON A DISADVANTAGED FOFULATION IN
CINCINNATI IS REFORTED IN THIS EVALUATION. THE EVALUATORS
HYPOTHESIZED THAT THE MOST DRAMATIC RESULTS WOULD OCCUR IN
SCHOOLS WHICH RECEIVED THE MOST INTENSIVE TREATMENT. IN THE
EVALUATION ONLY VARIABLES WHICH ARE EMPIRICALLY OBSERVABLE
WERE STUDIED. HOWEVER, A STRICT EXFERIMENTAL DESIGN WAS ;
IMPOSSIBLE BECAUSE SUCH A DESIGN WOULD HAVE MEANT LEAVING 3
STUDENTS OQUT OF THE FROJECT SO THAT THEY CouLD FARTICIFATE IN '
CONTROL GROUFS. NEVERTHELESS, GENERALIZATIONS MADE FROM THE
FINDINGS REVEAL THAT THE PROJECTS ARE "PROBABLY" HAVING AN
IMPACT ON THE CINCINNATI SCHOOL SYSTEM. FART I OF THE REFORT
EVALUATES THE COMBINED RESULTS OF THE 13 FROJECTS AND THEIR
COMPONENT SERVICES ACCORDING TO--(1) THE RESULTS OF TEACHER,
STUDENT, AND FARENT SURVEYS, (2) IMFROVED FUFIL ACADEMIC
"ACHIEVEMENT, (3) CHANGES IN PUFIL SELF-IMAGE, (4) PROMOTION
RATES, (5) FUPIL ATTENDANCE RATES, AND (6) NUMBERS OF
'DROPOUTS. FART I1 DESCRIBES AND EVALUATES EACH PROJECT
INDIVIDUALLY, INCLUDING AMONG OTHERS, CHILDHOOD EDUCATION,
SATURDAY ENRICHMENT CLASSES, AND EDUCATION RESOURCES CENTERS
PROJECTS. SUBSTANTIVE DATA IS REPORTED IN 36 TAEBLES
THROUGHOUT THE REFORT. (LB)
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PREFACE

This report has as its purpose the evaluation of the three million dollar
Education Act program conducted in thé Cincinnati Public Schools in the.latter
part of the 1965-66 school year. Emerging from this evaluation is clear evidence
of success in applying this federal expenditure to the. end. for which it was
intended: improving the educational services offered to. children in disadvan-
taged areas. An examination of the findings reported here will. leave little
doubt that the constant, diligent effort invested. in the program mey bring
results that more than ;justif‘y the program's continuation. . S

Indeed, these activities are underway for the current 1966-67 school
yeaxr. In tr- day-to-day operation of the program, those involved will benefit
from an alertness to the possibilities for improving or reﬁning the services-
offered. It is towaro. this end that tnis eva.l.ua.tion report is directed.

The eva.luation of the Education Act program, including the writing of
this report, is the responsibility of the Division of Program Development,
James N. Jacobs;, Director, and Joseph Felix, Associate.: The job could not
have been completed without the extensive help given by the ESEA project
staff, lawrence Hawkins, Director; the Division of Evaluation Services,.Jcan
Bollenbacher, Director; the Division of Psychologicael Services; Charles Miller,
Divector; and the Division of Data Processing, Edward Ebel, Director. Special
recognition must be given to the following persons: from these divisions: Albert
Rouse, Suzarne Hetzel, Marlene Beigel, Ruth Snyder, Elizaltieth Battersby, Ann
Rasche, Ronald J. Ausd.enmoore, John c. Bennett,. James H. Peay, and Wa.ltcr Reece.

This report is a8 condenn.tion of three separate issues of the Journal of
Instructional Research and Program Development-~-Volume 2, Numbers 1, .2, and 3,
published by the Cincinnati Public.Schools.: These issues of the Journal are
aveilable in limited numbers for.those who wish to read the. unabridged versions
of the evaluation studies. Requests.should be.directed to the Division of
Program Develorment. We would welcome any comments or constructive criticism
of the content, procedures or stra.tegies applied herein. . P}
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NOTE: Throughout this raport:, thc phrane "thc Education Act" referouepecifically
to Title I ot the Elcmcntary and Sacondary Educaticn Act or 1965.
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6. There is a great néed foF @ﬁe‘“‘dﬁeﬁé‘,ﬁ:ﬁqp of ‘evalustion strategies.
Experimental designs are ofteninappropriate and impodsible to apply
to educational projects. Rational validity and internal consistency
will have to replace empirical“-types-of validity.

7. There is a need to keep an accurate account of the precise activities -
that go into meking up each _projgc_.t, It ig not uncommon for such a
"Jog" %o be the only gourde of (_s‘é_)‘.ffew‘{idégt)."&alidity for an activity
or service. IS S A
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These facts in no way minimize the iriportande of ‘evaluating systematically.

| Esch of the ‘thirteen projects has a set of predetermined goals , and although many

2 of these are abstract-aid-difficult to médsure,-all availsble evidence must be

;| carefully weighed ‘to deteimine how well tlese goals have been met., It is mot - - X
1 sufficient simply to believe that a seryice or treatment is effective.

-
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- I Program vs. Project Evaluation’

Taeally, eveluation should be aimed ut'dstermining the ‘Precise effect of edch’
service and each project. 'If this"could be done, decisions dould be wdde ds to
which of several alternative proceédires for atteining a specific objective should

[ ~

be used. For example, if increased reading achievemerit “is 4 desirsble goal'to |

attain amorig disadvantaged children, it 1is apparent that many Drocedures can be
applied to attain this goal.. One cculd preSume that early childhood education
might be most ‘effective for increasing reading in later grodes. "One might reduce
class size or provide the gervices of & remedial reading teacher.’ One could dlso
approach the problem from the point of view that the classroom teacher needs addi-
tional specialized %training, or that some amount of time is required for a tuto-

rial progras, ~‘These are only some of the possibilities for increasing reading

achieverient. It is spparent that out of the array of possible approaches to this

| problem we need t0 know which are most ‘effective and under vhat conditions they"
are most ‘effective. R ' : LR
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Unfortunately, it is extremely difficult to evaluate the services of the ,
various projects in such s manner. Each service attenuates and interacts with -
; every other service thus meking it difficult to identify cause and effect relation-
ships. Tight experimental designs are usually néeded to attribute cause and effect
} relationships; yet such decisions are unredlistic iri"thé sense ‘that’ some Humber of
: pupils must be sacrificed as controls. In addition, it is unrealistic to assume
that one cause will produce & given effect -since in reality there ‘are many, factors

which affect guch complex variables as achievement.'' ' ' = . S

S The measurement of complex varisbles has been subsuied urder 2‘ rbg_z_"ﬂ am evalua-
i tion, i.e., the composite effects of all projects and services. ZFroject evalua- b
tion involvés less complex variables and/or those moré amenable %o retional or
empirical study as to cause and efféct.” T DT e R B

The distinction between progrem and project evaluation lies ‘frgg.i‘nl':_iﬁ the
degree to which we can attribute criterion measurements to given causes. ~0ften,
the distinction is difficult to make. Program evaluation criteria may be ylewed
: as responding to all project services and their interactions, while project evalu-
; ation criteria are judged to be responding mainly to thé services and conditions
of that particular project. ' S A

The overail strategy for program evaluation has been to ideatify several
complex variables which mey be viewed as ovefall barcmeters of educational health.
These variasbles are assessed under eight headings which constitute progranm evalu-
ation., These headings are: teacher, student, and parent evaluation, and pupil
achievement, self-image, promotion, attendance, _a.nd'c‘?rop-out.
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EVALIUATION OF THE IMPACT OF THE ELEMENTARY AND SECONDARY

FDUCATION ACT IN THE CINCINNATI PUBLIC SCHOOLS
INfOWCTIN

Background

The passage of the Elementary and Secondary Education Act of 1965 resulted in
an allotment of over three million dollars to the Cincinnati Public Schools to
enhance the education of disedvantaged children. Thirteen rrojects were designed
to respond to the various needs of disadvanieged children from pre~school through
high school. These projects, ‘Wwhich were accepted and implemented in fiscal 1966,
are described in detail in the Journal of Instructionsl Research and Program De-
velopment, Volume 1, Numbers 3 and E). 1533?. s Cincinnati Public Schools,* ,

Since the projects were all approved in the first five months of 1966, their “
duration has probably been too brief to expect measurable advantageous results, L
In the first place, each project had to be superimposed on- an existing instruc- -~
tional program, and achieving efficient ,operation was thus made a more compiex
task. New staff positions ‘are 'still undergoing changes in definition of role and ..
of relationship with pupils, Adninigtrative details are being ironed out, and T
certain overlapping functions are being identified and eiiminated. Secondly, those
services that had direct impact on individual'pupils aid so for a very ‘brief time.
Some of the objectives that’ hive been\iﬁieptiﬁed for projects are ‘so complex in .
nature that it is realistic to expect ‘changes ‘to occur only after a pericd of years.
Those, who look for measurable results dilring these first few months of operation
will Ye dipappointed. D T ‘

.
R B PO s S o fa o, R

And yet, early and continudus evaluabidi'of the Fducation Act progream is &'
necessity, TNot only is it required by the lay itself, but “f is also & matter of °
great concern to educators. Only through such eviluation can optimal use of avaii-
able funds be agsured. Further, should these funds be reduced, educators must be =
able to determine which services have been most effective. S ‘ '

&

SUUNEE A RS N oL N
Generalizations o . . . -

I P

In the process of evalusting the Education Act progean for the ‘cufrent year,’
several gross géneralizations may be madei -~ o - RN R

1. Our school system has benefitéd ‘greatly from the process of ‘di’o'.)@'_dsia S
that is inherent in evaluation, e are becaming more sensitive and. ‘

sophisticated in identifying needs and measuring ‘educational éutcomes

. Of school children. L ‘ . , e s

2, We are-bécoming niéz‘g aware Gf the need for hétﬁerfinstﬁhéntaﬁiqn to"
measure important educational objectives. . = = L ' o

3. The process of disseminating important findings needs to be studied and
strengthened. ' - - ‘ )

”» . ‘ i N3 ) o

k. We must attain a fiexible postire so that changes can be made when the
evidence irdicates that such changes are desirable, . We must remain
sufficiently "experimental" go that ro practice becomes immutable,

5. Education Act projects and their component services, eva],uatiqg and
dissemination procedures, probably ‘are having an impact on the school
system as & whole, ’ - ‘

N - -,

Al

*Linited copies of the Journal dre available upon request from the Division of
Program Development, Department of Instruction, Cincinnati Public Schools.
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6. There is a great need for ,tﬁe“djefél’;oﬁﬁe_ t of ‘evalustion strategies.
Experimental designs are often”ingppropriate and impossible to apply
to educational projects. Rational validity and internal consistency
will have to replace empirical-types of validity.

7. There is a need to keep an accurate account of the precise activities -
that go into meking up each project. It is not uncommon for such a
"Jog" to be the only sourde of (sels-evident) validity for an activity
or service, Ao s e e e -
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These facts in no way minimize the inportance of ‘evaluating systematically.
Each of the ‘thirteen projects has a set of predeterrined goals, and although many
of these are abstract-and difficult to measure,-all available evidence must be
carefully weighed ‘to deteimine how well tHese goals have been met. It is not
sufficient s;.mply_ to bglg.qvga, that a sez;viqe or *t;'Teatn;Lex;p 1s effective.

-
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Program vs. Project Evaluation

Tdeally, evaluation should be aimed at' determining the Predise effect of each '
service and each project. If this"could be done, decisions could be mdde &s ‘to
which of several alternative procedires for &ttsining & specific objective should
be uged. For example, if increased reading achievemert ‘is a desirable goal to

[ . '

attain among disadvantaged children, it is apperent that meny procedures can be

¢ . .

epplied to attain this goél.. One cculd presume that early childhood education

night be most ‘effective for increasing resding in later grades: One might redice
class size o provide the services of & remedial reading teacher, One could &lso
spproach the problem from the point of view that the classroom teacheér needs addi-
tional specialized %raining, or that.some amount of time is required for a tuto-
rial prograi. These aré only saie of thé posgibilities for increasing reading
achievement. It is apparent that out of thé array of possible approaches to this
protlen we need t6 know which are most effective and urder what conditions they
are most effective, ' L et e
Unfortunately, it is extremely difficult to evaluate the services of the
various projects in such & manner. Each service attenuates and interacts with - -
every other service thus meking it difficult to identify cause and effect relation-

ships. Tight experimental deésigns ére usually needed to attripﬁtg‘éeg‘xéé and effect
relationships; yet such decisions are unredlistic in'the sense that’ some humber of -
pupils must be sacrificed as controls. In eddition, it is unrealistic to assume
that one cause will produce a .given effect’ since in .reality there are many factors
vhich affect such complex variables as achievement, ' ' R

The measurement of complex variables has been subsuried under program evalua-
tion, i.e., the composite effects of all rojects and services. Project evalua-
tion involves less complex variables and/or those moré amenable Lo rational or
empirical study as to cause and effect. = ‘ ' e MU

The distinction between progrem and project evaluation lies meinly in the
degree to which we can attribute criterion measurements to given causes, Often,
the distinction is difficult to make, Program evaluation criteria may be viewed
as responding to all project services and their interactions, while project evalu-
ation criteria are judged to be responding mainly to the services and conditions
of that particular project. ' ‘

The overall strategy for program evaluation has been to identify several
complex variables which mey be viewed as overall barometers of educational health,
These variables are assessed under eight headings which constitute program evalu-
ation. These headings are: teacher, student, and parent evaluation, and pupil
achievement, self-image, promotion, attendance, and '.’:rop-out.
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Criterion umeasurements of these divisions have been obtained in three classi-
fications of schools: primary target (PT), secondary target (ST), and controls
(C). Primary target schools are those which have the highest concentrations of
disadvantaged children. Further, they are schools in which all of the thirteen
projects operate with the greatest intensity. Secondary target schools are those
with lesser concentrations of disadvantaged pupils and in which only certain proj-
ects operate, Control schools are those which come closest to the target schools
in terms of concentration of disadvantaged children. Control schcols stand migd-
wey between target and non~target schools. The numbers and types of schools in
each ciagsification are as folliows:

Primary Target Secondar:” Target Controls
13 public elementary 19 public elementary 3 public elementary
3 non~public elementary 11l non-public elementary 2 public secondary
4 public secondary 4 public secondary

The general hypothesis which permeates program evaluation is that the criterion
measurements will respond to the intensity of treatments. Thus, it is expected
that primary target schools should shcw the most desirable chanre followed by
secondary target schosis and control schools. In shorthand form this hypothesis
is: PTST>C.

Two allied difficulties are encountered in interpreting the data collected.
First, the control group consists of only five schools. This limited number,
with the resulting danger of an atypical population, aggravates the problem in-
herent in the classification of schools. {lthough the control schools were chosen
for their similarity to target schools, they cannot be assumed to provide a com-
parable population. In fact, the classifications themselves indicate different

types of pupils.

This dissimilarity produces the second difficulty in dats interpretation, In
order to take into account initial differences in criterion measurements changte
scores will have to b2 used. Since this is the first year of operation for the
FSEA program, much of the data presented will be baseline data from which change
can be assessed nex: year.

Finelly, 1t should be emphasized that the ultimate purpose for evaluation
is to determine the effects of various services on specific objectives. When
criterion measures are obtained from all pupils in all schools, it is apparent
that the resulting averages mey conceal significant gains that may occur among
& smaller group of pupils who received more intensive service both qualitatively
and quantitatively. When all pupils within & school receive ident:ical services,
this issue is unimportant but such was not the case. The Education Act program
for 1966-67 will focus services to an even greater extent on a relatively small
nunber of seriously disadvantaged pupils. Evaluation procedures which focus on
speeific pupils who receive specisl treatment within = school will be applied
next year as well as the current procedures that focus on changes within a whole
school's population.

While Part I reports program eveluation, an evaluation report for each of
the vhirteen projects is contained in Part II. In Part II, a brief description
of each project is followed by evaluation procedures and results. It should be
vointed out that in condensing the originel reports we have chosen to delete
mainly descriptive material rather than substantive data.
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PROGRAM EVALUATION
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RESULT'S OF TEACHER SURVEY

Rationale

The impect of ESEA in the schools can best be evaluated on the basis of infor-
mation abort those persons most directly affected. Certainly teachers, fundamen-
tally involved in the learning process, are a key source of information. Tt seems
reasonable to assume that their professional training and experience equip them to
make valid evaluative ratings regarding Education Act services and concepts. Re-
gardless of the validity of the teachers’ judgments, however, their ratings are
important as an expression of their feelings about educational concepts and services.

Description of Survey

Teachers in target and control schools were given a survey in which they were
to rate various concepts and services on an evaiuative scale. This survey was
edministered in January, 1966 and again in June, 1966. The January survey consig-
ted of 44 items, each representing a concept or service relevant to one or more
objectives of the thirteen Projects. Teachers were instructed to rate each item
from "poor" to "good" on a seven-point sementic differential-type scale, Since
the identity of the rater is unimportant, the surveys were kept anonymous to
insure more valid responses. Certain respondent characteristics, such as sex,
school, and years of experience, were indicated.

Method of Analysis

The primery interest in the survey was in the changes that might occur between
January and June. For all Practical purposes, the Education Act program did not
go into effect until late January and then only for two of the thirteen projects
(Barly Childhood Education and Physical Health Services)., The importance of measuring

change is relevant in two ways: the change in the average rating of all survey
items; and the particular changes in each survey item,

Through the eanalysis of veriance technique,mean differences in January end
June ratings were compared among the three types of schools, both for the survey
as a whole and for six rational categories of items. In addition, the signifi-
cance of differences among various survey items was tested.

Results

Elementary Ievel Teachers. Table 1 presents the mean ratings for each school
classification. Since 1 is the lowest possible rating and 7 is the highest, a
»ating of L4 is considered a neutral evaluation.

Of greatest significance is a comparison of the average differences in ratings
from January to June among school. classifications. The mean rating difference in
Primary target schools was +.12 while the mear. rating difference in secondary target
schools was -.20 and in control schools -.24, An analysis of variance of the
January-June differences showed a significant difference in the overall mean ratings,
favoring PT teachers over both ST and C teachers. The difference between the mean
ratings o ST and C teachers was not significant.

These results support the general hypothesis thet criterion measurements,
especially change scores, would be highest for primary target schools. They do
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Table 1. Mean Ratings of Survey Items Made by Elementary Level Teachers in January and June in Primary Target, Secondary
Target, and Control Schools. ‘
PRIMARY TARGET SCHOOLS SECONDARY TARGET S CONTROL SCHOOLS
SURVEY ITEMS A Jan. June Diff. Jan. June Dire. Jan, June pire.
‘ Ne37, N=337 (2)-(1) N=501 N=b95 (5)-(4) Wa55 Me65 (8)-(7)
(1) (2) (3) () (5) (6)- (7) (8) (9)
1. Adequacy of supplies, .5.05 5.33 +28 W77 4.8 4,04 5.69: 5.63 -.06
2. Parent involvement. 2.9%  3.23  +.29 3.11  2.83 -.28 3.7  3.17 -.30
v 3. Motivation of my pupils, L I .38 406 -.33% s b 36 -.08 3
L. Adequacy of school building. .26 4.26 ) h.13 ko2 -1 373 31 .32 |3
5. Size of my class(es). ho56  h.23 .33 W15 3,73 k¢ 3,53 3.73  +.20 3
, 6. Pupil-faculty relations. 5.08 4,90 -.18 5.19 4,76 ~J3x 5.45 5.20 -.25
¢ 7. Books available to my class. h.81 5.01 +.20 4.75 4,61 * ~,1h4 5.02 h.g2 ~.10 b
8. Adequacy of school library. . 3.b2 3.85 +. 3% 3.24 3.23 -0 4,38 3.72°  -.66
9. Provision for academic remediation, To3.81 Who +.50% 3.92 3.86  -.06 L.obh  3.95 -.09 ;
10. Availability of professional reading matter. k. 43 A0 w37 .30 b3 +.0b b.sh - b0 i3l E
11. Degree of tardiness. k19 w03 -6 h.26  L.o07 .19 469 14,28 .41 '
12, School’s provision for pupil's health.  4.60 1.9 +,36% k99 b9l  -.08 4,98 L6l -.37 A
13. Time and place for pupils to study. 3.57  3.54 -.03 3.42 3.19 - -.23 LUy - 3,75 -.69 g
14, Overall health level of pupils. 3.02 3.99 +.17 h,15 4.03 -.12 4.62 4,23 -.39 g
15. Pupil aspiralion level, , 327 3.50 +.73 3.17- 3.12- -,05 3.80 3.6% ~-.15
16. School attendance of pupils. bh.22 W3 +26 317 k19 .12 h.33 426 " io7
17. Parent participation in school. . 2.7h 2.93 +.19 2.04 2.54 ~.30% 3.5 73,02 “-.43 3
18, Teacher time to plan. 3.59 3.30 -.29 3.56  2.96 -.60% 3.25 , '2.97 . -.28 3
19. Teaching in my school. 5.57 5.42 -.15 5.71 5.6 -.25 6.11 5.88 -.23 E
20, Teacher-Administration cooperation. 5.95 5.32 -.23 5.63 5.30 -.33* 5.51 5.35 -.16 k
21. Supportive attitude of parents. 3.70  3.71  +,01 3.60 3,28 ° -.32¢" 417 384 .33
22, Behavior standards of my pupils, vkl L.os =12 ° h,01 - 3.60 - .. 3ox Lyy 3,98 -6 -
23. Pupil discipline. 3.97 3.89 -.08 Log 3.68 -4 409 385 .24 .
24, Adequacy of school playground. 3.U45 3.51 +.06 3.6 3.38 -,20 3.07 3.09 +,02 ¢
25. Provision to challenge able learner, k.15 b, 25 +.10 4.18 3.98 -.20 5.00 5.38, +.38 y
. . . « R AN A
26. Provision for pupil's cultural growth; 3.85 L, 52 +.67% 3.59 3.51 -.08 4,56 k.30 -.26 £
27. Provision for visiting teacher gervice, L.68 L, 72 +.0b 5.08 4,88 -.20 hor L.75 -.18
28. Achievement of pupils. . 3.8 _h4.00 +.19 3.68 3.72 - +,04 - 4.3 k2 -.01 E
29. Provision for supervisory personnel. 5.15 5.01 -1 5.23 L, 97 -.26 5.85 . 540 -5
30. Pupil acquaintance with totel community. 3.67 3.87 +.20 3.56  3.60  +,04 %07 :ho02 . -.05
31. Adequacy of enrichment activities. 4,18 %.93 +.75% 4,21 k.ol -.18 5.15 ..5,17 +.02 :
32. Present curriculum for the disadvantaged. 3.76 4,23 +. 47 3.63 3.48 . -,15 3.91 . 3.38 -.53 ]
33. The type of pupils I teach. 3.28  3.57 +.29 3.2+ 3,20 .04 3.82 3.7 -.05
34. Provisioa for physically-handicapped child. 2.99 3.29 +.30 3.03 2.81 -,22 2.58 2.25 - -.33
35. Staff morale. 5.12 4.88 -.2h 5.29 4,81 - U 5051 -. 4,97 -.54
36. Provision for emotionally-disturbed child. 2.49 2.51  +,02 2.43  2.53  +.10 2,26 1.81° =5
37. Time to teach. 4.87 465 -.22 .80 439 -.W* 536 - L.89 - L.47
38. Provision for socially-maladjusted child. 2.4 2.51 +.10.. 2.50 2.47 . -.03 - 2,69 ~ 2.12 - -,57
39. In-service training. 5.17  4.89 -.28 5.30 L. 75 -.55% 5.69 5.52 -.17 3
40. Previous academic preparation of pupils. 3.33 . 3.56 +.23 :3.69  -3.52 2,17 17 ke +.08 3
41. Pupil image of self. v 3.56 © 3,43 -.13 3.59 - 3.26 .33 W47 402 -5 3
42, Professional cooperation among school staff. 5.43 5.24 ~.19 5,72 5.38 -.34* 5.8 5,73 =16 i
L3. Field trip opportunities. L. 47 5.82  +1.35% 4.19- 4,08 -s11 L,55. - .4.83  +.28 A
L4, School's attempt to reach parents. ' 5.29° 5.36  +.07 5.62 5.38  -.24 5.62 . 5.09 . -.53 i
‘ ba et
GRAND MEAN ) k11 423 412 4,13  3.93 ..20 Lhs 4,20 -.24 3
*This difference is statistically significant. . 3
ROTE: Four items were added to the June survey: Intelligibility of pupil speech ()T=;3v,27), Provision for pupil welfare ]
needs (X=l.84), Help in nandling disciplinary problems (Xa4.87), and Adequacy of instructional medis (X=4.85).. 3
Because comparative January data-is-unavailable, these items are omitted from Tables 1 and 3. " %
"
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at the secondary target schools would be higher then
ible explenation is that the number of projects and

not confirn the hypothesis th
the control schools. One poss ’ T jects and
* the “types 'of services in the’ gecondaiy target schools may' hot heve been: siifticient-
.1y great to show & significant difference, . . . .. ... ..o e e

. “ffhe absolute differences in retings from Japuary to June should be inter- -

. preted cautiously.. Tt is quite possible that tesacher ratings var:,r‘_sy__stgmatica_.}ly

* deperiding on the time of year in which the ratings are made, The fact that ratings
‘in the cont¥ol schools decreased an average of .ol would suggest the possibility, °
at least, that midrysar evelustive ratings ore higher than end-of-year ratings ,
-even though no identifiable changes have occurred in the school program.

Rough estimates of the significence of change from January to June for each

item were made. An average error of veariance of 3.27 was used to estimate ‘the

- ‘significance of difference. Using this error term,the minimum ra.tin‘g'diff'ere'n‘ce R

“ needed for significance, i.e., not due to chance, for teachers in primary target ...
schools (N=373§ is .33. Similarly, the minimum difference in secondary target

“gchools  (N-501) is-.29 and for control schools (N=55) is .93. Ttems showing &'"." !
stati'stical].y"signi ficant change for Januery to Juie are asterisked in Table ... .
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o simialify the data shown in Pable 1, 'survey items were grouped’ into six -
erbitrarily d‘eﬁ.mrgq_ca.t:egories?e as follows:  Staff Morale, Specia}.Provisions for
- §ub-Groups, Parent .Involvement, Teacher Status, School Characteristics, Pupil .+ -
N . - anth -

Characteristics. = - ‘ i . _ ‘
. The mean diffgrences between January and June shown in Table 1l were grouped - i
and averaged for. each category. These results for elementary teachers are shown:- °- o

in Teble 2. - i _ ( , S

Y
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Pable 2. Mean Rating Differences from January to June of Eléiﬁénﬁa:;y\'l_.‘eacher Survey

Items Classified into Six"Ra}:ional‘ Categories by Type of ‘School, . | . .

. . 1 -
il Jee sy s [ T PR

ol 0 1os

" Teacher Suﬁey - - R -
‘ r Target

Ttem Categories . __ Primary Target - Secondar - ContRol”
Staff Morale j 2 : T =e20 ’ 2,37 . AT =2n g
' School ‘Charasteristics +79 SR S S
. Pupil Cheracteristics ‘ +.61 -.18 G e200 T
Special Provisions ‘ - +h7 -.10 S a9
_ Parent Involvement . +.16 -.30 - “e35 7 e
' Teacher Status SR o ek ' -.38 CLm320 Y

O Y

» Bach of the six categories reflects ©to some degree the general finding that

‘ primary target elementary school teachers rated survey items highest, while secon-.

dary target and control school teachers rated items about the same. Some important = -
.aifferences, however, are seep in Teble 2. -Ttems dealing with Staff Morale were A
‘ yated lower in June than in January end about equally so, by the staff in all three
_ . types of schools. Staff Morale ratings were high initially and continued high, so
. this result msy be a regression effect. Items dealing with Teacher Status followed
. & pattern- similar to that of Staff Morale, although the differences tietweeh primary T
t | target and each of the other types of schools are largest for Teacher Status. In .
| each category the mean differencesbetween secondary’ target and control are approxi-’

\

‘ mately the seme, thus ‘conforming to'the general £inding. from Table 1’ that PTST=C..

¥Since this report was written, a factor analysis of the teacher survey was made.
In the main, these categories appeared as factors.

- A FuiText provided by Eric
i
il .
7
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Teble 3, Mean Ratings of Survey Items Made by Seconidary ‘Level Teachers in January and June in Primary 'I:argetﬁ, Secondury
Target, and Control Schools.

PHIMARY TARGET SCHOOLS SECONDARY TARGEL SCHOOLS CONTROL SCHOOLS
SURVEY TTEMS Jan. June  DIff. Jan. June  Diff. Jan. .. June  Diff,
. N=195 Nw215 (2)-(1) Ns223 Nil?& (5)-(4) Ne39 " Ne63 (8)-~(7)
(x (2) (3) - (W) (5 (6) (7 (8) (9)
E
1. Adequacy of supplies. 4,82 5.13 +.31 4,92 W82 -,10 .46 W76 =70
2. Parent involvement. 2,17 251 +.34 248 276 +.32 3.k9 . 2.8 =81
3. mtlﬂtion Of lly p“p’-l‘. 3068 3.85 +.17 3.60 3.21 -.39 ,4003 3. 13 '.m
L, Adequacy of school building. 4,83 Lu8  -.35 Lus ~ bsSL -.06 5.51 L., 43 -1,08%
5. Size of my class(es). ' 4,16 k.34 +.18 3.93 3.7 -.17 3.9 3.55 06
6. Pupil-faculty relations. 4,90 499 -.09 h,s6 LWl -5 77 405 -T2
7. Books available to my class. b77 b7 -.03 .85 4,39 -.L6* 508 L6l AT
8. Adequacy of school library. s,k 4,98 -u6* 567 5.53 -~.db 5.54 4,51 -1,03%
9. Provision for scademic remediation. 3.85 h.23 +.58 4,10 3.58 -.52% 4,34 347 -.87
10. Availsbility of professional reading matter. 4.89  4.97 +.08 5,14 5,16 -+.02-- 5.03 - -4, 54 -.149
11. Degree of tardiness. . 2.73 2.9 +23 3.3+ 322 -.13 4,69 - 3.32 :-1.3™%
12. School's provision for pupil's health. 4,96 5.61 +.65% 5.13 h,74 -39 LB82 L.-52 -.30
13. Time and place for pupils to study. 3.80 3.80 0 3.48 3,44 -.04 5.03. 3.79 -l.24*
ih. Overall health level of pupils. 3.7  Lo0o0  +.29 4,10 3.93% -.17 ' 503 k10  -.93%
15. mp’-l ‘.p’.r‘t’.on 'lmlo 2088 . 3.15 +.27 3.01 2.83 ‘018 + 3."‘6 20 52 ...9"\*
16. School attendance of pupils. 2,78 3.15  +.37 3.66 3.57 -.09 W67 "3.35 -l.32%¢
17. Parent participation in school. 1,97 @ 2.00 +.03 2.17 2,20 +03 ~ 3.31 2,14 - 1Te
18. Teacher time to plan. 4,06 4.03 -.03 4,16 3.73 -3 3.87 3.62 -.25
19, Teaching in my school. 5.34 5.32 -.02 5.0 5.20., -.20 .5.82  L.98  -.84
20. Teacher-Administration ccoperation. 5.87 - 5.55 -.32 5.3 5.25 ~-18° 6,00 533 -,67
22, Behavior standards of my pupils. 3.66 3.83 +17 3.64  3.45 -.19 3.59 2.97 -.62
23. Pupil discipline. - ! 3.82 h.01 +.19. 3.29 3.30 +.01 3.56 2,68 .--.88
2,4. Adeqmcy Of achwl pl‘ygro“ndo ’ . 3.56 3.72 +. 16 * 3.56 M 3.69 ' +ol3, . ,4.92 houo “e 52
25. Provision to c¢hallenge able learner. L.1h 4,39 +25 ° L.30 4,08 -.22 5.36 3.97 -1l.39%
26. Provision for pupil's cultural growth. 3.7  L.29  +.,58% 3.66 3.6k -.02 ls9 3,83 -
27. Provision for visiting teacher service. h.25 4.59 +.3b h.70 Ll  -.31 . k.23 3:92 - -.31
28. Achievemant of pupils. - - 3.29 3.67 +.38- . 339 3,36 - w03 ©3.85 . 3.4 - 2,41
29, Provision for supervisory personnel. h.gh 5,19 +.25 5,06 460 U6 5.00 .. L4.60 . =40
30. Pupil sacquaintance with total community. 3.l 3.76 +.35 3.52 3.33 . -.19 .. 3.39, 3,22 =.37
31. Adequacy of enrichment activities. 4,01 L2 +T1* W06 376 -.30 - h92- -3.92 i -1.00%
32, Present curriculum for the disadvantaged. 3.69 L.k +. TS5* 3.59 3.30 -.29 5.00 . 3.89 ~pele 11
33. The type of pupils I teach. ~ 3.35 3.49° +1b 3.3k 3.23 -.11 3,82 2.9 .84
34. Provision for physically-handicapped child. 2.85 3.35 +50% 3.19 2,93 -.26 " 3M46 42,93 - =.53
: 35. Staff morale. 5.31 5,12  -.19 5.33 499 -.3% -5.69 4.23 -1.k6*
36. Provision for emotionally-disturbed child. o 4y 3.08 +.64 2,36 2,38 -.08 2,90 2.63 =.27
37. Tm to tm. ~ ,4.85 ,".70 "015 - ,’4.88 ,".55 "033 M ,4.87 M '6.“& -.,'.3
38. Provision for socially-meladjusted child, 2.46  3.17 +T7*  2.32 2,26 =06 2.97 2.66 =31
39. In".emc. tﬂiniﬂg. ’ - ,4.82 ,4072 '.10 h‘.87 ,4072 -.15 h.w ,'.‘o ,45 ".3"
40. Previous academic training of pupils. 3.09 3.13 +04 . 3.25 3.06 -.19 3.06 ¢ 3.22 * .24
41, Pup!l image of self, 3.03 3.21 +18 3.05 2.83 -.22 408 3.40 -.68
k2. Professional cooperation among school staff. 5.38 .5.42  +.04° 5.65 5.32 -.33 6.8 S5.52 " =.66
43, Field trip opportunities. 4.92 5.88 +,96% L.1% 4,25 +.11 5.03 k.52 «.51
l‘u. 3ch0°1'l !ttﬂp‘b to reBch plrent.. 5.31 5.20 e 11 5.23 5012 "011 * 5.7’" ,".89 “e
, GRARD MEAXNS 3.97. L8 +21 4,03 3.96 -.17 b5 3.79 -T2
| ¥This difference is statistically significant.
"%ﬁ
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Perhaps the most significant finding in Taeble 2 is the fact that the ratings in

the primary target schools for School Characteristics (+.79), Pupil Characteristics

(+.61), and Special Provisions for Pupil Sub-Groups (+.47) increased significantly.
~Payent Tnvolvement increased somewhat (+.16) but not as much as the other three '
categories. T o

Al

A

‘ ‘These findings indicate that the categories in which the bulk of services
" given by the Education Act are the same categories which showed significant im-
- - ‘npovement--at least in the primary target elementary schools. Thé' Staff Morale” ”
‘and Teacher Stetus categories, which had only an indirect relationship to Educa- - : o
tion Act project objectives, showed no significant increase. The reader should . '
.. be reminded that the decreases in ratings from Januery to June should not he. . ...
~$nterpreted as necessarily connected with the Education Act. Since control schools::

,rated lower in June than in January, it is highly tenable that such decreases

“result ;from-unknown factors relating to time of year. Cate e

E ¥ - e . BP0 DS LV LA T S

: ‘Secondary Level Teschers. Table 3 presents the mean ratings of ‘$econdary
school teachers in January and June by item. The overall mean rating difference

» > from Januaty.to June in primery target schools is seen to be +.213 in .secondary @ = - :

* target’ schools, ~.17; and in control schools, -.72. An analysis o‘f,'j,{*air‘ianpe"pf_? ,

" these,differences revealed them to be statistically significant; thus ‘primary .. - .
tarset, secondary school .teachers gave: higher ratings than secondary: target- e

. scheol teachers who in turn gave higher ratipgs than control school teachers, = ...
. This finding perallels precisely the general hypothesis that PTPSTC. .0 - v oo o
S SR I $ - "
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- Table 4 swmmarizes the results of Table 3 in a manner similar to thiat used
for élementary school teachers.
v, ey ) : N
»,Table. 4, Mean Rating Differences from January %o June of Secondary Teacher Survey-- .&°
- .- Items Classified into Six Rational Categories by Type of School: ¥
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i . Teachexr Survey : r - . R AR
- Ttem'Categdries - Primery Target  Secondary Target, = COntrdls™ ..
U steff Morale T 0 T N e
“-School Characteristics C T 4,06 ' ' SRS A ) '
' . Pupid Cheracteristics / S 4,2k ‘ 4167w cdsmislt 4w TSNS L
“gpedial Provisions® . i . +53 g T TalqdtY
; ‘Parent Involvement, 2 <. hI2 L a0 e e P
©“.Teacher Status - A "o =05 -.22 w38
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€ &

A wloow oot .

irw s . R

T PR s . toL U Vo . . L e” 3
si.-  ¢Bach categoty seems ‘to show the -same' pattern of PI>ST>C (as fari;%s positivé "':
£

{>charige, is ‘concerned) with the exception of parent involvemént where PF=STXC. . If.....

. -.one -asgumes, that:ratings of the parent involvement category-are responding. to the
_ parent education project, the latter finding is explainable since this project, . .

.ioperated in a similar fashion;in both primary and secondary target, schOOLs.  te it -

~ . : (I i ko % . SRS (e ANRAN SO - NS PO & F
* Tt is 'of intérest-to note ‘that the decreases in ratings in*the two Séeondary “ -
- . -controt schools were much larger -than those in the four elementary control  schools, ™ ™~

. The reason for this is.unclear. It may beér.simply.a function of -the' selection of
. control schools;.it.may be.a general phenomenon vhich distinguighes elementary; - . -~ i
from secondary schoolsj or perhaps it is a reaction of the ‘secondary control school
staffs of being denied the services of the target schools.

The largest increase in rating by secondary steff was the .53 increase in
special provisions for pupil sub-groups and .2h increase for pupil characteristics
both in the primary target schools.
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Conclusions

ElementarLLevel Teachers

1. Mean rating difference of all items by elementary teachers showed a
significant increase from January to June in primary target schools.
‘Mean ratings in secondary target schools and control schools decreased,
each by a similar amount. Thus, the general hy'pothesis was partially
substantiated.

2. Survey items showing significantly higher ratings from January to-June
in primary target elementary schools were; adequacy of school library;
provision for academic remediation; availability of professional reading
‘matter; school's provision for pupil health; adequacy of enrichment
activities; present curriculum for the disadvantaged, and field trip
opportunities. . Only one item, size of my classgesl, showed a signifi-
cant decrease. : Co ' S :

i

3. DNo survey ltems showed a significant increase 1n secondary target or -
i ‘control schools but many showed a s1gnificant decrease. o

iy, In general, the survey items dealing with staff morale were about the

' same among PT, ST, and C schools, though all’ systematically decreased.
Items dealing with school characteristics, pupil characteristics, and
special provisions for pupil sub-groups increased significantly in PT
schools and decreased about the same in ST and C. Teacher status items
decreased somewhat in PT schools), but decreased much more in ST and C
schools. - Parent involvement items increased a small amount 1n ?T schools
and decreased about the same in ST and ¢ schoois.

5. In general, the elementary school teacher ratings reveal that the Educa- -
tion Act program is benefiting pupils in primary target schools but does
not: support the hypothesis that these benefitf apply to pupils in secon-
dary target schools. This 1s an expected result

Ty [ER AN
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Secondary Level Teachers

6. Mean rating differences of all items by secondary Tevel teachers showed
& significant increase from Januvary to June in primary target schools.
Ratings in ST schools decreased, and C school ratings decreased even more,
This order of school ratings confirms the general hypothesis. —

< 7. Survey items showing significantly; higher ratings from January to June in
primary target ‘secondary schools were; school's pronsmn for pupil health°
provision for pupils' cultural growth° adequacy of enrlchment activa,ties, '
present curriculum for the disadvantaged; provision for phys:.cally-handi-
capped; provision for emotionally disturbed; provision for _socially mal-
'adgusted° and field trip opportunities. One itelh, adequagy of— School
1ibrarx, showed a signiﬁcant decrease.

4]
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8. No survey item showed & significant 1ncrease in ST or, C schools but many
showed a significa.nt decrease. :

N ) R .
)L ) [ ".,\'la -~

e ," ”’J

¥

'9. There was the least amount of relative increase in items dealing with“ :

staff morale and teacher status in primary target schools. ‘The largest

increases were in special provisions for pupil sub-groups ‘folfowed by

" increases in pupil characteristics, parent invdlvement} arid schodl charac-
teristics. In each category of survey items the trend was: PTST»C.
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RESULTS OF STUDENT SURVEY

Rationale

The views of students relative to the impact of the Education Act program are
important. Rather %han students rating projects » however, the énproach has been to
neasure their feelings about school, concerns about school improvement, expressions
of perent interest s their self-image and espiration and a sampling of their behaviors

relative to specific project objectives, It ig believed that iess bias results from
this approach than from ratings of specific activities,

Description of Survey

Pleted a twehty item questionnaire.. They résponded a.noqymbusly but, were asked,
however, to indicate. the name of their school, their grade level, and sex.

The classroom teacher read directions to the students, who were instructed to
answer each item "yes" or "no." As with the teacher and parent survey, pupils in
non-publie schools were incldded in the Survey. The survey was not administered
below grade four simply because most pupils would not have been able to read the
Questionnaire. Other instruments were developed and administered to primary grade
Pupils and will be discussed later in this report. Students in 53. schools responded
to the survey--a total of 18 »39% students, 1Q »207 in grades foup through 'six and
8,187 in grades seven through eleven, . = * U : ~

Since no pravious survey or this type has beén\) g.dminijstez{éd,— it is not possible
to compare these results,with those of similar data ‘collected earlier, . It is possible,
however, to test the general hyjo_thesi_s (PT{ST*C) and to.test Possible response
differences between elementary and secondary level pupils, o -

Methods of Ana sis

Student surveys were constructed such that they,could be scored by machine,
The per cents of affimstive responses were .computed by grade level as well as by
type of school attended, i.e., PT, ST, or C schools. Chi square snalyses were made
to test the general hypothesis within both elementary and secondary . schoolis and
also to determine whethep elementary level pupils differed in comparison ‘with~secon-

dary Pupils. The(,results,. of these analyses are shown in Table 5 in the last three
columns. = ) : . . )

Al

PES H N [ * ¢

Results

. Table 5 shows the per cent of affirmative responses of, pupils classified by
level and’ type of Schq,i?l. The item numbers- refer ‘to their order on the question-
‘naire. For convenience,’ thesé items have been grouped in the table arqund five
broad areas mentioned Previously, 71 * . N . S

ﬁixp‘( 11 Valence Toward School, To change the hearts of puﬁfis toward’ education
s as important an-objective of the Education Act as.is the changing of mind. This

" When 'asked "DS you 1ike school?”, 80 per cént of all pupils indicated yes.

Elementary level pupils "like school" to a greater extent than secondary level
pupils a,],though it was noted that tenth and eleventh grade pupils responded more
affimatively than those in the seventh, eighth, and ninth,. This may Ye the result
of dissatisfied pupils dropping “out of school ledving. the more successful pupil

to enter grades ten and eleven, - At the elementary level, it was found that Pr=ST=(
T R R T :
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Table 5. Percentst of Affirmative Responses to Stulent Quéstionnaire by Type of ‘School and Grade Level, Moy, 1966, "

PRI ¢ . -
ELEMENTARY SCHOOLS SECON)ARY SCHOOIS | Total All
ITRM . . ] P ST c PT ST c Students
: S % kg;ovzgsoeé} (6 _f (2€61) (175) (1151) | (18, 30U)
Pupil Valence Toward School o ' : " '
1. Do you llke school? 85% 63% 854 | 794 75% e6s% | . so%
3. Would you 1ike to talk to your teacher more? 72 72 69 sb 56 7 6L
8. Would you like to spend more time at school? 53 U5 39 21 20 1 35
12, Do you like your school? £0 78 82 H 67 64 75
13. Do you look forwsrd to coming to school?- g2 .2  72-] 65 60 <h3 mn .
Conceri . Relative to School Improvement N I
2, Do you need more help from your teacher? 69 67 60 60 62 55 64~ [ElySec PsS3C  PuSHC
9. Are you satisfied with report card grades. ho 50 51 }: 3L, 33 34 b2, |El>Sec 'NSD NSD
10. Do you worry abcut your schoolwork? VG (4 72 75 78 n s ) NSD . WSD . PaB>C
Parent Involvement in Pupil and Pupil's Education .
1. To you talk about school at home? 79 &2 3 5 75 T2 78 E1»Sec NSD XSD
i3, Has someone from home ever talked to teacher? [, 81 79 79 61 65 61 72 . |El>Sec NSD NSD
+ Do you get praise at home for good schoolwork? fi2 to ay 67 67 61 747" " |El>Sec  NSD NSD
19. Do you talk about future career at home? 1 8 - 8¢5 f2 85 84 Qo 8 | ®D..- M’ NSD
Self-Inage and Aspiration ) R
11. "Are you doing better in schoolwork this year? 75 T2 72 56 S8 o7 66 E»3ec WSD°  NSD
17. Do you think you will graduate from high sch.? 87 66 8 94 93 91 89 Sec>El  NSD NSD
18. Do you hope to: go to college? . 90 e 687 16 67 82.. |E>Sec NSD  S«P>C
Specific Activities which are Project Objectives o - S
E. Do you read books from a library? 4 8y ey gy 66 68 70 | 7 F>Sec 'M8D.  NsD
5. Do you enjoy field trips? 8 95 a5 % 93 93 95 NSD  NSD N3D
6. Do fleld trips help you in schoolwork? 773 .13 7 7 7 Ts | NSD. NSD  P»SxC
7. Do you have a hobby? - : . }.7%6 1 - 78 75 ... .76 - TT. ~JZNSD  NSD MD
20. Do you read more than is required by achoolwork?]" 61. 60 55 s 41 .43 . 52 . 1E>Sec iKSD NSD
*All percents rounded to nearest whole numver. B ] - . -
#:Chi squere test based on number of affirmative responses, _ . te Yo T
KEY: El. = Elementary grades 4-6 ST -~ Secondary target schools L .
Sec, - Secondary grades 7-1l "~ € - Control schools ’ ) L L .
PT - Primary target schools NSD - No significent difference Soee e -

but for.’ secondary level pupils,. PI>ST»C, thus confirming the general hypothesis.

~ " . ‘ ! . Wi [
.The majority of pupils (64%) felt they would like to talk more with their
teachers. This tendency was noted to a greater. extent among elementary. level than,
secondary level pupils. In elementary grades PT=ST=C > while in the.secondary grades
PT=ST>C. B _ : B

. S s

The item "Would you like to spend more time at school?" was :a.hs'x«gered affima- -.
tively by fewer pupils than any other item on the questionnaire. Elementary pupils
were significantly more affirmative Lo this question than wer'e secondary: pupils,
At the elementary level PT>ST>C, while for secondary pupils PI=ST>C. TIt.is interes-
ting to note that, while the large majority of pupils like school, they do not wish .
to spend more time in school. - L ‘ : 4 oo o e
"Do you like your school?" was responded to in the same manner as.""Do you like
school?", Elementary pupils like their school more than secondary pupils but within
secondary level schools PT»ST>C. The item "Do you look forward to coming.to school

each morning?" showed precisely the same pattern as the "like school"and"like your -
school"” items, - N — N

In general, it would appear that pupils have a rather high }va;]:.enée toward 'sc,hobl,

even though they do not wish to spend more time at s: wol. There is a definite trend
for elementary pupils to have more positive feelings toward school than secondary

level pupils. The general hypothesis was confirmed at the secondary level and to a
lesser extent at the elementary level. >

B
5
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Concerns Relative to Improvement in School. Pupils who are concerned about
doing better in school are presumed to be more highly motivated thean those who do
not care or are content with their present outpu_t.

)

The item, "Do you need more help from your teacher?” was given an affirmative
answer by about two out of three pupils at both the elementary and secondary level. -
There was & significant difference, however, in response by type of school. For
both elementary and secondary pupils, PT=ST>C was indicated.

Only 42 per cent of all pupils indicated they were satisfied with their report
card marks. Except for 35 per cent who wanted to spend more time in school, this
item showed the least affirmative response. It is quite apparent that elementary
pupils are relatively more satisfied with their marks than secondary pupils, but .
within schiool level there was no significant difference among pupils in PT, ST, or
C schools. i

When asked, "Do you worry about your schoolwork‘?" 77 per cent of all pupils
answered yes. Elementary and secondary school children answered yes in about the
same proportion. At the elementary level, PT=ST=C, while at the secondary 1eve1,
PT=SM. .

In general, it appears that children sampled are concerncd about their school-
work, and that one may infer & motivation to do better. There is some 1ndica.tion
thet this concern is more prevelent in target than control schools.

Parent Involvement in Pupil end Pupil's Education. Responses to this set of =
four items would indicate & rather high degree of parent involvement in their chil-

dren s education. None of these four items showed any differences between PT, ST,- ...

or C schools, while three items (14, 15, 16) showed higher responses by elementery .
pupils than by secondary pupils. Thus, it would appear that parents of elementary

thildren talk more about school at home, talk more to their child's teacher, and -

give more praise at home for good schoolwork than do parents of older pupils in =
secondary grades.

It is difficult to explain why there was no level difference in responses to
the question regarding talking with parents about their future job or career. One
would expect this topic to be less frequent among younger pupils than among older
pupils; yet the results showed & consistently high per cent of all pupils (85%)
talking with their parents about their future job. This finding may have implica- -
tions for currieulum orientation. Perhaps the curriculum should be more job or
career oriented at least to the extent of showing the connection between school-
wvork and the job future of the pupil.

Self-Image and Aspiration. As a total group, two out or three pupils felt ,
that they are doing better in their schoolwork, although, as has been consistently
noted, elementary level pupils are more affirmative in their responses than secon-
dary level pupils. It was bvelieved that this item would show differences among
types 57 ~.hools, but the facts do not bear this out. For both elementary and
second:ry level pupils PT=ST=C.

When asked, "Do you think you will graduate from higtr school?" 89 per cent
of all pupils answered yes, but there were significantly more secondary pupils
answering affirmatively than elementary pupils. This latter trend is reversed
when pupils were asked "Do you hope to go to college?”". For this item it was
found that more elementary pupils hope to go to college than secondary pupils.

It is seen that approximately the same proportion of elementary pupils think they
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will graduate from high school and hope to go to college. The large majority
(over 90%) of secondary school pupils, however, think they will graduste from

] high school, while only about 75% hope to go to college. , Apparently, the zspira-
tion level of puplls does decrease as they get older. It is difficult to explain
why STdPISC for secondary level pupils in terms of hoping to go to college.” It
is the only item in which STPT. , .

. Project Objectives. The establishment of elementary school libraries. pro-
vision for field trips, and provision for hobby interests are obiectives of
certain projects. This set of five items sought to determine whether target

. school pupils were reading more, obtaining satisfaction and learning from field

- L e
trips and develsoping hobbies.

It was found that 77 per cent of all sampled pupils read books from. the library,
1 but elementary grade pupils do so to a greater extent (about: 859) than secondsry
grade pupils (ahbout 68%). Only 52 per cent of all pupils read more than-is required
by their schoolwork, and again elementary pupils do so more than secondary pupils.,
Within elementary and secondary levels, there were no significant response diff-

\

erences in these two items among PT, ST, and C schools, : e e

The data show that 95 per cent of all pupils enjoy field prips mnd. 74 per
cent believe that field trips help in their s~2hoolwork, regardless of grade level, .,
At the secondary level, PI»ST=C concerning whetk »r field trips.help in schoolwork, .
but no significant difference was Observed for, this item at,the elementanx,level,: g
although PT' schools have done much to arrange meaningful trips-and help the class- . .
room teacher to‘nelate such experiences to the instructional program, ;- Sty u

About three out of four pupils at both elementary and secondary level indica-
ted they had hobbies. No significant difference was noted among PT, ST, and C in

spite of the fact that the after-school program in target schools does attempt to
encourage hobbies.,

Conclusions

l. Of the 40 chi square tests of the general hypothesis, 20 at the
elementary and 20 at the secondary level, 12 were significant,
The general finding was confirmation of the hypothesis at least
to the extent that PT and ST>C. From this it is inferred that the

program has met some of its broad objectives as measured by student
responses,

2. Students in general have a positive valence toward school, although
they do not wish to spend more time in school, Elementary pupils

like school more than secondary pupils, although the general hypothesis
was more confirmed at the secondary than the elementary level,

3. Pupils in general but especially elementary pupils, appear to be concerned
. about their schoolwork. This concern seems to be more prevalent in target
' than control schools.,

4, Students indicate a high degree of parent involvement in their education
but more so for elementary than secondary pupils. No significant diff-

erence among PT, ST, or C schools was noted in terms of parent involve-
ment .
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. Aspiration level, ‘as reflected by the hope to graduate from high school
(89%) and to go on t5 college (82%) is high. There is evidence that
college aspiration does lower from elementary to secondary level, but
aspiration for high school graduation increases from elementary to
secondary level. Most pupils believe they are doing better in their ,

- schoolwork, but elementary pupils believe 50 more than secondary pupils.

6. Good reading habits were more Drevalent among elementary th~n seécondary
pupils, but no significant differences were noted among PT, ST, and C.
Pupils indicate they enjoy field trips (95%) and that the trips help
in their schoolwork (74%). PT pupils at the secondary level seemed to
‘ be helped most in their schoolwork by field trips. About 3 out of 4
 pupils indicated they have hobbies, but no significant difference was
noted among PT, ST, or C.

Finally, it i{s of importance to note the discrepancies between student and
teacher responses to similar areas. Teachers view parent interest and involvement
low, while pupils rate it high. Similarly, teachers rate pupil aspiration, concern
over schoolwork (motivation) and general student attitude toward school as being
low, while student response would indicate these categories are high.- What are
the causes of these discrepancies assuming the responses of bcth groups are valid?
How, for example, can 82 per cent of all pupils indicate a hope to go to college
yet possess characteristics, as seen by teachers, that nmitigate against further

education? Understanding this complex problem is erucial to developing an
effective program.

4*3
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ma.ster 1i8t. Of the original sample, 72, 8 per cent ‘Were- interviewed. Herde eA S
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RESULTS OF PARENT SURVEY

Cosn L tugn o G e e ata e B qam o ma wera ey T e JRYA D $atas .y L ol &Y
Rationale fu, i 21 82HED Yt wanl
- e e e
Qe To, a si 1fica.nt extent the o‘h ectives of the various ESEA 0 ects are NS
32 1 B

directed toward achieving more' active parent, participation. and.interest. ,.in.the e A e
"~ school, The Parent Educatlon project has this goal as its major objective, ..
is' presumed that the motivation of ‘stadents " toward school ig largely related éo '

thé interest and involvement of the parents “4in their child's education. The survey
vas not given with the'intention of measurivig the effectiveness of 'nwﬁétn‘l-n ﬂm- T 4

se. In all probability, parents would know_ little about -the’ Education’ Act projects ok
or ‘services end certainly would not know projects by name. Instead, the strategy o
vas to measure overall interest and involvement in thé‘ischool aiid“obtain their. ' "
rea.ctions in terms of observahle behaviors of their own children.

-
Fas)

s Uy Fanw o gmey o
- sauoid B‘x' e Loy o gy wrne 0 e,
Description of Suxvey . . y , Daeiita a wetaamed Bl lnen v.gR) Jade o R e
A 38 molEng s dn giad Leat m o . ses3 LB
From" a 1isting of all pupils enrolled in each ta.rget axad control“school and B
i

five per cent random sémple was drawn. From this sample "8 group of 20 pup ils wes
selected randomly from each public gchool and a corrésporiding Percentalie’ @e chb m o
non-public school. The parents of these childrer were interviewed indind ) lly bY om0
para-professional workers employed under the, Parent Eatication Projects In control s
schools, interviews were made either by parent aides or through volunteer. help,pf o oh 8L
the P, T.A)” In cages where the parents identified in the sampling p}'ocess could,

LU S ,l ‘F.i
not“be interviewed, workers wére instructed to contact the next pa,rent on"the Tk J

v v —— B S R L I S
P e o BN - o - -

1 The interview consisted of reading & fourteeh ‘item questionnaire to which
the respondent answered, "much,” "some," "not at all," to each item. For analytic
purposes, the ‘responses "much" ‘and “some" were grouped ‘togetheras. vafi‘iieﬁ‘ative et g LaTE
responses while "not at :all".was considerad-a negative responsie;:s: i Iartasal gonuiore o enTEE

Method of Analysis ' cese . . R T

- N e

e 7L '

'.l‘he responses of parents were grouped in two ways. b\r ty:pe of school (Pr, ST, 3
C) and grade level (elementary, secondary) in which their child was enrolled. The -
general hypothesis that PT>ST>C was tested by chi square analyses of affirmative
responses for each item disregarding grade -level. : Similarly, chi square ana.lyses
were made by grade level differences disregarding type of school.:

b . X . t ot

t ., .« . . S

Results ' o , VX

Per cents of affirmative parent responses te each questionnaire item, by type
of school and grade level of child, are shown in Table 6. Inspection of the total
response column indicates an average of 85 per cent affirmative responses. ' The
items receiving the highest affirmative responses (97%) were: "Does (your child)
1ike school?" and "Do you like (school’s name) school?",. Ninety-five per cent of
the parents believe teachers and principals are "interested" in their children,
and 9 per cent b8lieve their children are improving in their schoolwork. ‘

When asked, "Are you in amr way active in the school?" only 37 per cent
answered affirmatively; yet, 81 per ce.t -indicated that they were. encouraged to
participate .in school activities, and 90 per, cent wish to "know moxe .about" their
child's school. If one accepts these responses &s valid, there seems to be s
fertile field for more parent participation if ways can be devised to attract
thelb or possible school-hame barriers can be lowered. It is unfortunate that the

ingtrument did not explore why parents do not participate in the school..

Mol i S RSN




16

Teble 6, Percents* of Affirmative Responses to Parent Questionnaire Items by Type of School and Grade level in which
Farent's Child is Enrolled,

~

FRIMARY TARGET SECONDARY TARGET CONTROLS TOTAL

ITEMS Elen, Sec, Elem. Secs - Elem, Sec. ALL RESPONSES
Ne (203) __(73)  (312) _ (s0) (ko) 16
1. Is _**_ improving in (his or her) schoolwork? 924 99% 93% 96% 934 95% ol
2. Does study at home? 91 88 90 92 88 92 o0
3. Ioes iiie schooll 97 99 97 100 90 95 97
4. How interested do you think the teacher and . -
principal are in ? . 99 100 93 % 85 82 95
5. Does the schc 1 help stay out of trouble L ,
in the neighborhood? 2 g7 76 ol 70 72 . 83
6. Does read at home? ) 95 95 92 96 95 89 93
7. Has become more helpful around the house
because of what (he or she) is learning :: school? 79 83 70 9l 68 68- - 76
8. Doss the echool help bebave batter &t home? 92 9h 82 ol 70 62 . B8
9 Doss the achool help you do more things with __ 2 89 %, 8 . 9 78 67 . 84
10. Has the school helped in the uee of (his or her) . S
out-of-gchool timet o 84 90 o 92 (I 65. , B2
11, Have you been encouraged to participste in school o ' T ‘ 1
activities? _ ‘ 8y g1 8 B 73 70 8
12, Are you in any ny'uctiwfe in school? k2w 32 b7 28 16 - - .37 |
13, Do you lke’ “ school? T 9 . % . 97T . 9% 100 92 97
14, Would you 1ike to know more about ___ school? 89 9 92 . 9% , 80 01 90
MEAN % 87 . 91 .. 83 %0 78 7 85

) i 88 e ‘ i 85 a - .t 76 - =
*All percents are rounded to nearest whole number, . — .
#%The interviewer inserted the child's name in the blank spaces as the quostion was read. . O

Further inspection of Table 6 reveals highly similar results among parents. . -...
in PT, ST, and C school arcas as well as between elemsntary and secondary level
schools. No chi square statistic reached the five per cent level of significance o
among PT, ST, and C schools except item 12, "Areé'you in any way active in school?™
The general hypothesis of PI>ST>C was confirmed for this item. Since the Parent’ -
Education project operates in both PT-and ST schools, the fact that PT schools
exceeded ST schools probably means that parent activity in school is encouraged -
through several projects, e.g., the Sarly Childhoo? Educetion project, which
operates mainly in PT schools. -

Conclusions ' . . " .

e
o X

1. There was an expression by parents of high ‘positive valence toward
school. For example, 97 per cent of the parents like the school their
child attends and believe their children like the school, i j

2. While parents seem to be highly interested-in-school, the amount of
active participation is relatively low as shown by the fact that only
37 per cent indicated that they were active in the school. It is
inferred that more ways need to be discovered to attract parents to’
the school and to identify possible barriers to their more active - - <~
participation. ’ S - ' B

3. Parents of elementary school children responded similarly to parents'
of secondary school children in relation to :all items on the questionnaire,
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PUPLL ACADEMIC ACHIEVEMENT =~ . -~ R ¢

4
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Most of the objectives of the Education-Act projeets aim at-'changing pupil
behavior in various ways. Many of these changes may be viewed as cnanges-im: 7
personality or value structure, e.g., self-image or the value to prize -edudation.
Important as these objectives are, a sustained increase in academic achievement - " "~
would be a highly desirable result of the program. To a large extent, objectives
other than higher achievement are viewed as intermediate steps or pre-conditioris
to higher achievement. Increased pupil- attendance. motivation and self-coneept,
for example, are usually valued-not only ‘beécause of their presumed intrinsic- worth,
but also because it 'is believed that with these characteristics pupils will achleve
better. < Cértainly the traditional and stillimost accepted purpose of” formal edu-
cation is to provide pupils with:the basic-azademic'tools thought to.be needed ‘to J
function. in.our society...It is:no matter of chance that staté and federal-sauthor-
ities insist. on.the measuremént of academic achievement in evaluating Education: 7'
Act programsi :Implicitlyior explieitly, each:of the'thirteen projects ecomposing -
the Education-Act program in 1965-66 was aimed at increasing pupil achievement.

As 1mportant as increased achlevementrmay be, numerous studles measurlng the effectsz

q

pboda-obid

ly difficult to attain, espec1ally over sustained perlodswof time s 77 e ol

<.

The data presented in this section are viewed primarily as baseline data. ' B
Comparisons of pupil achievement for the: school year 1965 66 in relatlon to prev1ous
years are not made because of thelr tenuous valldlty. . e DR e T

.. - : Lte L Y N
i N 1.0 X, PN 1 endl ontl

In addltlon to. prov1d1ng basellﬁe data, the achlevement test results serve’ -~ 3
other purposes. <Analysis of test results,*for example;:cén be-used for: dlagnostleﬂif
purpvses. - Such results can-be used to determine the emphasis ‘and direction:of- i< %
remedial effort for successive years,  Secondly, achievement results:obtaingd -#=ve:
over successive grade levéls-do reveal the pattern-of achievement typlcal of disad--~
vantaged children. Patterns of academi¢ dévelopment will “be-usefulf to teachers” - -
in terms of understanding pupil growth. Changes in these patterns, 1n effect EEREE

represent the goal of’many of the Educatlon Act projects,

P

Method of.AneAyS1s o S

AARFEE

In all target and control schools standardlzed achievement tests were admln-? "

istered to grades two through eleven in May, 1966, with the exception of grade

six, where public school pupils-were tested in February as part of the regular - -
city-wide testing program. The tests were administered by- teachers, but machine e
scored in all grades except grades two and three, where pupils are toc young to¥ ™ ::
use separate answer sheets. All tests were administered in late May withina -7 °
period of approximately one week. The test battery and test form given at each - ‘-
grade level are shown below: ' - C

Standardized Achievement Tests Given by Grade level

Grade Ievel Test Used
2 Metropolitan Primary I, Form A
3 Stanford Primary IIL, Form X
4 Stanford Intermediate I, Form X .
5&6 Stanford Intermediate II, Form X
7, 8, &9 ~ Stanford Advanced, Form W
10 & 11 Stanford High Schosl Basic, Form'w

The above tests were analyzed only for pupils in regular classes, thus
excluding pupils in slow learning classes, classes for blind and deaf, and

vt ot Wiy g€k Mo % n 2 PO,
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special classes for the physica.l]y and emotionally handicapped children.

Distributions of raw scores for each subtest were made for primary target,
secondary target, and control schools. From these frequency distributions, the
three quartile points were computed and finally converted into grade scores in
grades two through nine. The quartile points in grades ten and eleven were con-
verted to standard scores rather than grade scores, (Grade scores at the high
school level are inappropriate.)

Previous experience with the newly revised Stenford Battery has shown the
norms to be demanding, i.e., it is a "difficult" test, The reason is that the
pupils on whom the norms were establighed tended to be above average in scholas-
tic aptitude, - The mean I.Q, of the standardization ropulation was between 106
and 109. ‘When such tests are used on & population gimilar. to that of Cincinnati,
where Che mean I.Q. of the general population is close to 100, the consequence
is that grade scores will appear to be. lower, unless scholastic eptitude is taken
into account. Adjusted grade scores based on pupil. scholastic: aptitude will not - .
be presented except-for illustrative purposes . since: the basic: intent 6f this study
is to provide baseline data. -Since the. game batteries will be administered -in .- -
May, 1967, the focus will be on increase from. May,-1966,. rather then:on.the . -
measurement of achievement compared to.national norms, per se. - The tesgts used :..
vere selected primarily because of the -appropriateness of their content, - =

Resu]‘.ts(, S : Coe R TR

bl
[ES

The resuits of the standardized achievement tests given-in .grades two through: ;.
nine are shown in Table 7. The data shown in Table 7 are numerous and complex but
do reveal some very interesting results. Close inspection reveals that the'.achieve-
ment of pupils in primary target, secondary target, and control. schools is: distinct-
ly different; In contrast to the general hypothesis of PP ST>C, the test results: . -
reveal the reverse situation, i.e., C>STPT. This result certainly comes: as no
surprise for; indeed, it is these achievement differences that were used in-iden-
tifying PT, ST and C schools. -As will be seen more clearly later on, secondary .
target scnools exceed the general achievement of the primery target schools by 1

to 4 months at the median level of achievement. - The control schools, on the:

cther hand, exceed the secondary target schools by 1 to 13 months. Thus, it is
apparent that there is a closer similarity between PT and ST schools then there

is between target and control schools. It is also evident that the median grade
Scores &t all grade levels do not reach the norm. R L

In order to detect relative strengths and weaknesses of the pupils tested,
the subtests which showed the highest achievement for each grade level were noted
as well as the subtests which showed the lowest achievement. There was a great
deal of consistency among PT, ST and C schools in terms of their relative perform-
ance on subtests. All three types of schools showed the highest subtest perform-
ance to be in the area of spelling, followed by arithmetic computation. The subtest
on which pupils did least well was in the ares of language, dealing with grammar,
punctuation, sentence structure, etc. On all batteries containing a language sub-
test, performance on this subtest was lowest, with the exception of grade four
where it was second lowest. Understanding why this differential achievement
occurs is important in terms of teaching emphasis and teaching strategy.

Perhaps the most striking fact shown in Table 7 is the so-called "cumulative
deficit." 1In this context, it means that the older the child becomes, the greater
is his deviation from the nomm. Thus, there is no "catching up" phenomenon. To
illustrate, consider the battery mid-scores (Q,) for primary target schools from

grades two through nine. When these scores are subtracted from the appropriate
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Table 7. Summary of Standerdized Achievement Test Grade Scores by Crade, Subtest, end Type of School. (»)
A Type of School
Grade Level (Grade Norm) Primery Target Secondary Target Control ..
Battery Used Quartiles: Q Q Q Q Q
Subtest, 12 9 1o B 1 g, 3
GRADE 2 (Norm: 2.9) n=2452(b) Ne2303 M=3h7 -
Metropolitan Primary I, Form A .
Word Knowledge 1.9 2.2 2.9 1.9 2.4 2.9 1.9 2.2 2.9
Word Discrimination 2.0 2.5 3.1 2.0 2.5 3.: 2.1 2.5 1.6
Reading 1.9 2.2 2.9 1.9 2.3 3.0 1.9 2.3 * 3.2
Battery Mid-Score 1.9 2.2 2.9 1.9 2.4 3.0 1.9 2.3 3.2
- GRATE 3 (Norm: 3.9): - . : N=1328 = . N=2U75 N=34l
Stanford Primary II, Form X
Word Meaning 2.1 2.7 ‘3.1 2.3 2.8 3.3 2.6 3.1 40"
_Paragraph Meaning 2.0 2.6 3.1 2.2 2.7 3.2 © 2.5 3,07 3.7
Arithmetic Computation 2.6 3.0 3.6 2.6 3.1 3.7 2.9 :3:6:¢:4.2
Auphyetlc‘conceptn 2.2 2.6 3.2 2.3 2.7 3.h4 2.6 ':31?" bl
' Battery Mid-Score 2.2 2.7 -3.2 2.3 2.8 3.4 2.6 3.2'“‘\"1;.1
: : TR Y
w = - — ﬂz}? =
GRADE b (Norm: 4.9) N=1300 N=2375 N=306
Stanford Intermediste I, Form X ( ' Lt s
Word Meaning 2.9 33 3.9 3.0 3.5 .2 3.1 3.8 L7
- Paragraph Meaning . . . . _ 2.6 30 3.8 2.7 32 b1 s 28 3.6 4,7
Spelling 3.2 38 4.5 3.3 3.9 Lu.6 3.3 3.9 L7
Word Study Skills 2.2 2.7 3.3 2.3 2.8 3.7 2.4 209 Y WY
_ langusge 2.6 3.0 3.6 2.6 3.1 3.9 .2:7-:3.2 7 b2
Aritheetic . Cosputation 3.1 3.7 .3 3.2 3.8 L. 3.3 %0 -h.5
Ar‘thmetic Concepts 2.6 33 4.2 2.7 3.6 Uu.5 2.8 -3.9 4.8
Arithmetic Applications 3.1 3.7 k.2 3.2 39 .5 3.3 u4:0-324.8
Socisl.Studies 3.4 3.7 La 3.5 3.8 bL.2 3.5°:3:8 .4,k
Science 3.3 3.6 L.0 3.6 3.7 L.2 3.4 3.'8;‘*5.!;
Battery Mid-Score 3.0 3.5 L.l 3.1 3.7 .2 3.2'73.'8~ I&6
GRADE 5 (Norm: 5.9) Ne1161 Ne2130 Ne269
Stanford Intermediate IXI, Fora X =z . oo
Word Meaning 3.2 3.9 uL.7 3.5 4.2 5.3 3.6 4.5 5.9
Parsgraph Mesning 3.1 3.9 Uu.7 3.4 4,2 5.2 3.5 k. 5.7
Spelling 3.9 L6 5.6 4.0 48 6.0 4.2 51 6.2
Language 3.0 3.4 bL.2 3.1 3.7 L.8 3.1 3.9 5.5
Arithmetic Computation 3.7 LS 5.2 4.3 L8 5S.h4 3.8 ‘4.6 .5.6
Arithmetic Concepts 3.7 Wbk 5.1 3.9 L5 5.3 4.2 4.9 6.0
Arithmetic Applications 3.6 41 u.8 3.7 k.3 5.2 3.6 kU4 5.5
Social Studies 3.8 4.2 L.7 3.8 43 5.0 3.9 4.5 5.5
Science 3.4 3.8 L.b 3.6 4.1 4.9 3.6 43 5.5
Battery Mid-Score 3.6 k1 L.7 3.7 W3 5.2 3.6 4.5 5.6
™11 tests were sdministered in May, 1960 with the exception of the sixth grade which was tested in Februaxy,

1962. The grade norm, therefore, is the grade level plus 9 months except for gradc six where the grade norm
is 6.6.
{b) In each case N equals the average number of pupils teking each subtest.

RN "
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Table 7. Summary of Standardized Achievement Test Grage Scores by Grade, Subtest, and Type of School.
; e . Type of School
Grade level (Grade Noym) ' o Primary Target “Secondary Tatget Control
Battery Used Quartiles: -Q - - Q ] Q Q Q
: Subteat - Mg?l.‘ 3 1 Mgg. 3 . . Mgg. 3
.., GRADE 6"(!|qm:_6.6)\(°) e N=i120' T, N8Rl ,1@2“58.» ‘
" Stanford Intermediate II, Form X : ) : ) ' T
Word Meaning o 3.8 4.6 5.4 3.5 4.7 5.7 b1, 5.1 -6.h, 1
Parsgrap, Heanling 3.8 4.6 5.7 3.9 L7 5.9 42,54 ., 7.2 ;
" Spelling b2 51 6.3 b3 5.3 6.5 hs 56 6.7 he
. e = 3.3 ka .52 3.5 Wb 5.5 3.5 4.8 6.7 ‘
Arithmetic Computation - - 43 5.0 5.8 b3 51 5.9 b9 6,0.7.9
Arithmetic Concepts bo 4.7 s.5 b1 4.8 5.8 by s.7 .8
[ Arithmetic Applications “ 3.9 4.5 5.5 Lo 4.7 5.6 b.2.5.7 7.4 . X
: Battery Mid-Score 3.9 4.6 5.6 b0 47 5.9 b2 5.6 7.1 N
] ]
I R R N T N St R e - sl - Wi o~ o ” BN BN ey, R 5
: VT T e T e gavh
! GRADE 7: (Norm; .7.9) N= O4s5 N=1860 : -_,N,-,sq'z:z,; )
, “Stanford Advanced, Form W WO s pape s
«.+Paragraph Meaning . b3 5.2 6.1 4.6 5.6 6.6 3582 .8:l4;-.,:8.0 3
- “Spelling - § b.7 2641 7.4 5.1 6.6 7.9 " :(:(»3597??}@01'5;8.0 :/
I‘nme u.o u.a 5'8 u.3 5.2 6.“ l‘.7 601 7.“ A3
¢.vArithmetic Computation bs s.b 62 b7 5.6 6.3 .:..i :92:06.0 7.2 ¢
Arithmetic Concepta 5.2 6.0 6.8 5.3 6.0 6.9 5.8 6.4 7.6
Arithmetic Applications 5.3 6.0 7.0 5.3 6.1 7.2 5.7 6.6 1.6 4
. fSoctal Studtes S e i 22 8 50 5o 6 27 &t 8.0 7
Sé:{iﬁég"' o R W 5.2 5.9 b7 ylsT ey 50762 "gge" 4
3 PN T N ‘ Tt we ;:' 2 ‘:3“ ”‘d" :
~ Bettery Mid-Score L7 5.5 6.3 %9 5.8 ‘6.7. i 5.6 6. nr726 %
* i [ . .‘ . - v . ———— . ~ ool ‘_‘:
GMDE 8 (Norm: 8.9) - N~ 876 - . Ne1685 . Ne260- e
stlni‘ord;ldvmced, Form W - o . g Bue. I g
" Paragraph. Meaning 5.0 6.0 7.1 5.3 6.4 7.9 - 6.3:47.6 110.1
: .mum :r».. 502 607 707 600 7-3 8-9 [ 607"7'9 'Y.909 A
. e _r: u.6 5." 6.6 ho? 6.1 7.6' . ;508' 7\0 ,‘;'809 _:
Arithyetic Concepts 5.6 6.5 1.7 ‘ 5.9 6.7 8.0 6.3 7:5.:.9.3 .
Arithmetic Applications 56 6.5 7.7 57 6.8 7.8 6.2 7. 8.4 5
Social Studies 52 6,2 1.2 5.6 6.6 7.8 6.6 7.7 9.1
Scienc: 5.0 5.8 6.9 s.. 6.2 8.0 6.1 7.6 10.5 3
. Bettery Mid-Score 5.2 6.1 7.3 56 6.5 8.0 6.3 7.6 9.2 ;

3

.. . N 3
. s .. 1

. . . ‘:‘»g\ B

GRADE 9 (Norm: 9,9) M= 630 . N=1276 L We229y,

Stenford Advanced, Form W . 6 66 s 68 bii . 3
th “Glning 50 . 707 5. . .2 . 07;_, ,007 '*
‘mnm 602 7-7 9-"> 60" 706 902 H 0 608 . *‘10.6
umq‘ b\g 5.8 7.2 5-2 6.3 7.6 6.0 706 ‘,"'907 ;
Arithmetic Computation 2.7 6.6 8.2 5.8 6.8 8.2 6.4 7.9 9.2 :
Arithmetic Concepts 6.2 7.1 8.1 6.2 1.2 8.4 6.6 7.8 10.3
Arithmetio Applications 6.0 7.2 7.9 6.0 7.2 8.1 6.7 79 9.9 w13
8ocial Studies 5.8 6.7 1.8 6.0 6.8 8.1 7.0 8.2 10,6
Scicnce 54 6.4 8. 5.6 6.7 6.8 6.9 8.4 10.6 f

Battery Mid-Score 58 6.7 8.0 6.0 68 8.2 6.8 8.1 10.5 3
—-_zc 5‘1‘hele data do not include non-public azhool children since they were tested in May rather than February.
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grade norm the following deviations from the norm are obtained:

Months of Deviation
Grade : From Norm
For PT Schools (Q,)
=T

=12 §

=14

-18

-20, ’

-2k

-28 .

-32 C RN

1 ' ‘ ¢

The preceding date are typical for ST and C schools as we;L‘l. as for other

quartile points. The data show that by the time these children complete grede

three they are approximately one yeer below norm in general achievement, By the

end of grade six, they are about two years below norm, and by the end of grade

nine, ‘they are about three years below the norm. ‘ , : (

\O O~J OV FW N

The test results.for grades "O and il shown m Table 8 are reported as stan- :

dard scores with & mean of 50 and a standard dev:,atlon of 10. SN _;

‘

Table 8., Summary of Standardized Achievement Test Standard Scores* for' Grades 10_

'“and Il in Primary Terget School N ST E A«

e R s

. ¥ . % "

Grade‘level (Norm) - D f ‘ Standard» Scoreé o e g

Battery. Used - B T N 'Q']: ok Q3 e b ~
Subtest LR oo T udn. 1.3-34'@ N

GRADE 10 (50) B S CoNho2 Ay N
Stanford High School, Form W B SRR B Y A
Reading ‘ s v 36 b1, : 'h6 ‘ bl
Nurerical ‘Compétence o . ’ 35 . W ’+6, -
Mathematics, Part A . 039, b ke
Battery Mid-Score o | ) o k6
GRADE 11 (50) N=259 SRR
Stanford High School, Form W ‘
Reading 38 43 - 48
Numerical Competence 35 4i che v
Mathematics, Part A o 38 W - 50 o
Battery Mid-Score 37 k2 W7 ’

*¥The standard scores have a mean of 50 and a standard deviation of 10.

Co

A language subtest was administered but unfortunately was mis-scored &nd-destroyed
before it was realiz2d that they were mis-scored. There is reason to believe, _
however, that performance on this test would have been lowest-~thus paralleling the
findings a% the elementary and Jjunior hlgh levels. Performance on the mathematics
test was highest, & fact which is reminiscent of relatively high achievement on the
arithmetic computation test in the elementary grades.

While the grade score comparison from grade to grade shows that pupils increas-
ingly deviate from norm as they get older, their rate of educational growth is
highly uniform. This fact is shown when battery mid-scores are plotted against
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national grade norms for each gra.de as in Flgure 1. " The pattern of development can
almost be characterized as a straight line which is, of course, a function of the
way grade norms are developed. The rate of growth for ta.rget.t school children is
usually five to seven months per school yea.r.
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FATIONAL GRADE NORMS CORRESFONDTNG TO TTME OF TESTING

Figure 1. Pattery Mid-Scores (Grade Scores) Plotted Against National Grade Norms from

" Grede Tvo through Nine fo Primary Target, Secondary Terget, and Control Schools. -
Conclusions . a
1. As expected, control schools showed higher general achievement thana ’
secondary target schools which, in turn, showed higher general achieve-
ment than primary target schools. This finding simply coufir--= osur
classification of schools in which the emphasis in services - ,iven
in primary target schools. \

- R
Ly TSI

2. ‘These children achieved xelatively highest on spelling e~ arithmetic "7«
computation and relatively lowest on language. This fin.ing was con-
. sistent from grade to grade. , . R :

~

3. As target school chilc. 2n progress through the grades ’ they 1ncreasing\v

. deviate from national achievement norms, although they .do appear to v
remain relatively constant, (perhaps with a slight increase) in their .
ranked position (percentile rank) with respect to the national. 1 Jup.

.». 4. The educational development (as shown by cross-sectional data) .of
. target school children is highly uniform. Their average annual
.growth .in months of achievement is .about five to seven months..

. . .
s ol !
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PUPIL SELF-IMAGE

Rationale ' ’ St

Improvement of pupil self-image is a key objective of the Education Act program
in Cincinnati. In identifying the special educational needs of disadvanteged chil= .
dren to serve as & basis for organizing projects, teachers, principals and various
personnel specialists repeatedly emphasized the importance of enhancing the self-
image of these children. This is in contrast to the typical teacher tendency to -
identify higher achievement &s the most pressing need, or such goals as higher
motivation, better work-study habits, etc. Personnel who work with disadvantaged
children believe a child must feel good about himself before he is capable of school
achievement. A positive self-image is seen as the underpinning for school and
academic motivation, which in turn are viewed as prerequisites to higher school
achievement. Thus, all the projects which give direct service to children have as
one of their objectives the strengtheniag of pupil self-image. ‘ ‘

Important as this sell-imege may be, its measurement is most elusive.  BRefore
measurement can be accomplished, there must pe an accented definition of what is -
to be measured. Agreement on the definition of self-concept is lacking.. ror puwr-
poses of this study, however, self-concept is defined as the picture a person  ~
derives of himself from his bodily experiences, drives, and interpersonal experi-
ences. The self-concept, then, involves all aspects of the person as they are . =
organized around his self-image. Researchers have found that self-concept becomes
more or less stable over time and is a characteristic structure of the ego.

Description of Survey : Co

Three instruments were used to evaluate self-concept: What I Am Like, Attitude
Toward Self and School, and the House-Tree-Person test. These instruments were -
administered to random samples of pupils in target and control schools by school
psychologists. What I Am Like was given to 847 pupils in grades four through nine;
Attitude Toward Self and School was used with a sample of 642 primary grade pupils
and House-Tree-Person was taken by 1299 pupils in grades one through nine. .Although’
these three instruments may be viewed as having construct or theoretical validity,
none has established predictive validity. As highly experimental measuring devices,
they should not be considered generally reliable for individual pupil diagnosis.

What I Am Like measures self-concept by having pupils rate themselves on a
five-point, bi-polar adjective scale. This technique is Lased on Osgood's concept
of the semantic differential.

The instrument consists of three subtests of ten items each. The first subtest,
What I Look Like, consists of adjectives characterizing physical attributes. The
second, What I Am, attempts to measure self-image from a psychological point of view.
The third, What I Am Like When I Am With My Friends, concerns social attributes.

The \ttitude Toward Self and School or "Faces" test consists of 18 items, each
having two circles drawn to represent & smiling and frowning face. The pupil is
asked to blacken the nose of the picture that describes how he feels when the examiner
reeds a particular statement. For example, "How do you feel about how well you
read?" and "How do you feel when you get your report card and take it home?" were
two of the 18 items. It was assumed that if a pupil marked the smiling face this
indicated a positive attitude toward whatever was being measured. On the other
hand, if he marked the frowning face, this was assumed to mean that his feelings
were more negeative. ,

The House-Tree-Person test is & projective technique in which pupils draw those
three commonly experienced objects. The technique assumes that children (and others)
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express their drives, needs, and interpersonal experiences in the drawings they
meke. A review of several studies relating self-concept to children's drawings
revealed 18 possible hypotheses, eight of which seemed to have the support of
experimental evidence and clinical cross-validation by more than one author. Pup11
drawings were scored for the following eight factors: size of the first person.
drawn; degree of discrepency of first person from the vertical.position; detailing
in drawings; detailing of face in the first person drawn; position of drawn wholes
on the pages; degrading of drawings; sex of the person drawn first; and distortion
of dra"ingﬂ.

A scering system was developed to measure the degree of presence of each fac-
tor., Each factor was scored on a three-point scale making the maximum score 2l,
i.e., eight factors times three points each. Since this scoring systm is unique,
no noms are available. .

MethodofAnalLis » o ' ( R

.~ Thedata-ylelded by the three self-concept instruments.were compiled -and
treated with suitable statistical tests. In each.case & comparison of. prima.ry c
target, secondary- target, and control schools wvas xnade to test the genera.l’ - SR AN
hypothQSi.s:o mm . NS By o & . . o ML R "-'~75'l‘;:":
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- What IrAm Like. Means vere: computed: for ea.ch oftr the 30 biupolar tra.itsfon 2
What I Am Like., Means were figured separately for PT, ST, and C schools at each
level, elementary and secondary. These means are shown in TableyQu>‘« Lo i6Ifgfvsned

.« ~Inspection of this table. shows-a high degree of similarity in>the. meanssfor
individual items: as. well.as subtest means,  'The eighteen.subtest means’ reportéd: & ¢
by level and type of -school vary fromearlow of 3.51 to & high of 3.9%; ‘thus: shbwrlng o
a high.degree ‘of gihilarity. - The overall subtest means for What I:Look:Like, What "3
I Am, and What-I Am Like When I Am With My Friends are seen to be.3.88, 3.82, afid:
3.TTs. respectively Thus, it-would appear that there is little difference in the .-
phys:lca.l, psychological, a.nd social concepts of self ag’ measured by this 1nstmment

- g W

Only fourteen means out of the 180 presented in Table 9 were below the 3 00 v it
point, which may be viewed as the neutral point., Most of the twelve means below
the neutral point were obtained from items in which it was difficult to. identify
the positive from the negative pole,.e.g., listen-tell,

Inspection of the last column of Table 9 which lists the grand means for
each item, ignoring school classification, reveals that the highest five means
were obtained for: clean, k.69; friend, 4.60; together, 4.54; happy, 4.52; and
somebody,.4.51. Only three traits had an average response below the 3. 00 ‘marks: :
listen, 2.36; follower, 2.93; and shy, 2.95. RS

The data in Table 9 were analyzed through a three way analysis of variance;
level of school, type of school, and subtest. The ten means within each subtest o
-and ‘within a given level and type of school were viewed as random samples: of means
each measuring what the subtest is intended to measure. Thus, the error variance
was viewed as that represented within each of the 18 cells of the table, The
strategy was to test for significance of overall between variance, If this variance
were found to be significant, separate test. for school level differénce, type of -
school differences, and subtest differences would follow. The F-ratio obtained
from the overall between variances to within variance, however, had a value of ' -

4
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Table 9. Summary of Means* for "What I Am Like" Administered to Random Samples of Elementary and Secondary level
Pupils in Primary Target, Secondary Target, and Control Schools.
ELEMENTARY SECONDARY “Total
Primary Secondary Control Primary Secondary Control Iten
I™ Target Target Target Target Means
. N=169 N=280 Nl N=12l N=:09 N=24 K=847
A. What I Look Like
| 1. Short - Tl 3.12 3.16 3.32 3.23 3.20 3.08 3.18
| 2. 8low - Quick 3.99 3.89 3.98 3.87 3.69 3.88 3.86
3. Small - Big 3.10 3.10 3.05 3.10 2.99 2.79 3.06
L., Weak - Strong 3.98 3.95 3.80 3.85 3.67 3.33 3.85
S. Dirty - Clean 4.6k 4.63 k.59 L.8Y4 b, 72 b7 4.69
6. lazy - Busy b.32 3.20 3.07 h.o1 3.72 3.58 4,05
7. Ugly - Good Looking 3.88 3.97 .71 3.86 3.65 - 3.29 3.83
8. rat - Thin 3.39 3.50 3.4k 3.19 3.26 342 3.37
9. 8ick - Healthy ::.us 11:.57 ::23 ll:ll:i ll:hg ::63 !l:zo
10. 8leepy - Awake .50 .91 . . ’ .2 .3 .
Subtest Means ‘3"& 3.95 3.90 e 3.76 3.71 3‘6&
B. What I Am
1. Sad - Happy 4,32 L.ho b, 2y b.26 L.ob b.25 4,26
2. Nobocy - Somebody L6l h.60 4,51 b.sh b.32 3.92 4,51
3. Empty - Full L.o1 h.07 h.07 b, 01 3.78 3.63 3.97
b, Bad - Good b.10 k.06 L34 b.02 3.83 3.63 4.01
5. Angry - Kind 4.20 b.17 b.29 L.17 b.06 3.83 4.15
6. Question - Believe 3.13 3.ho 3.10 2.98 3.19 3.¢3 3.27
7. 8hy - Bold 2.91 3.05 2.80 3.07 2.83 2.79 2.95
8. loser - Winner 3.61 3.h49 3.61 3.57 3.27 3.13 3.47
9. Unimportant - Important 3.86 3.78 b.02 k.00 3.66 3.33 3.80
10. Dumd -~ Smart . 3.93 4,10 3_8% 3.62 3.46 .86
Subtest Means 3. 3.90 3.91 3 3. 3.51 3.
C. What I Am Like When I Am With My Friends
1. Receive - Give 3.98 3.98 3.83 3.65 3.58 3.83 3.82
2. Sad ~ Happy 4.62 .60 4.73 L.37 4.38 k.50 b.s2
3. Alon: -~ Together 4.58 b, 59 h.s1 h.56 4. 46 h.h2 b, s
b, Hurt - Help 4.23 .35 b.32 b.15 h.09 4.00 h.22
5. Listen « Tell 2.10 2.27 2.37 2.57 2.53 2.67 2.36
6. Fight - Agree h.19 h.27 4.29 3.94 3.89 3.92 415
7. Littile - Big 3.25 3.30 3.24 3.32 3.23 3.17 3.27
8. Enemy - Friend b.s9 b.60 L.61 b.67 b.58 4.63 4.60
9. Follower - Leader 2.91 2.72 3&?; 3.38 3.% 3.02 2.93
10. Last - First 3.22 3.2 3. 3.1 3. 3.5 .
Subtest Means 3.77 3. 3. 3.77 2.72 3.77 gi’(;'
GRAND MEANS BY TYPE OF SCHOOL 3.87 3.88 3.88 3.84 3.72 3.66 3.83
. * The means in this table ere based on a five point rating scals with one Tepresenting the negative pole of the
trait and five the positive pole of the trait. A rating of three may be viewed as nevtral. Each bi-polar
trait ic listed with the negative pole first for ease of interpretation. The instrument » however, randomized
positive and negative poles in the various items.
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less than one. Therefore, it was concluded that no significant difference in the
means was apparent, thus: PT=ST=C.

Attitude Toward Self and School. For each item on the "Faces" test the
proportion of children marking the smiling face was computed for the PR, ST, and
C groups. These proportions are showr' in Teble 10. In general terms, it would
eappear that most of these youngsters have fairly positive concepts of self and
others, and their attitudes toward school seem bagically pogitive, too. That is,
since a majority of pupils marked the "smiling" face in each of the 18 items

ather-than the "frowning" face, their attitudes toward self .and school seem “
esséntially positive in nature. Because normative data or comparable data from
other children is not available, however, this generalization must be considered
tentative. ‘ ‘ v

Table 10. Proportion of Children Markiné_"Smiling" Faces by Type of School and fteﬁ;. 3
H : v 7 - N

Item ' : Primary Target Secondary Targét ,Con:trpl
No. . Item 4 N= 26 A 22 IR

® .

8. About how healthy and strong you are  97% 95 %%
3+ When you have a chance to learn g 96 S )
.. ‘something , c , o ‘ S AR A
9. About how well you read : gy .- .93 el w9Bs §
14. - About how much you know : 92 - 92 Tt 100
6." When you think about how fast you = 92 89 LT s
- Jlearn - - : - . . » ¥
13. When you get your report card and 92 Y83 v Bk ;
. ‘take it home | ' A ,
18. " When teacher says it's your turn to ° 90 . 88 e 91 3
read out loud !
15. About how well you do arithmetic 89 - .85 . . ..89
11. About how well you look and the kind 88 86 R
. of Tace you have ST .
17. About the way your tescher treats you 84 77 <o .89 :
4. When you think about going home after 79 79 86 ]
school each day o ) ;
7. When teacher says she is going to 73 ‘ 63 - .72 y
give a test ’
5. When teacher tells you to get out 72 62 ‘ T2 )
your books and begin work L ) g
16. When you think about next year in 72 66 , .
school ’
10. About the way the neighbors treat you T2 67 72 A
1. About growing up and getting older 70 ‘ 81 8k
12, About the way other children treat 6l 55 . 68
you
2. When its time to get up and go to 63 57 61
school
TOTAL PERCENT BY TYPE OF SCHOOL 82 79 8l

From the rank ordering of items described in Table 10, another generalization
seems evident. TItems 3, 9, 14, 6, 13, 18 and 15 all pertain to & child's attitudes
toward school, and all of these items fall in the upper half of the renk order
listing. This would seem to suggest that these children's attitudes toward school,
especially, are positive.
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On the other hand, those items which fu'l in che lower half of the listing
seem to reflect two different kinds of concerns. Several items are "future"
oriented (i.e., 4, 16 and 1), and other items refer to the way & child feels
other persons relate to him (i.e., 12 and 10). Obviously, nc firm conclusions can
be drawn from these date at 21l, but there cdoes seem fo be a hint of negative out-
look toward the future and a feeling of negative treatment by other persons (neigh-
bors and other children).

Chi square analyses were made for each item tc test for differences among type
of school. None of the 18 analyses showed significant differences. Thus, PT=ST=C
with respect to self-image among primary grade children.

House-Tree-Person. Scores on the House-Tree-Person instrument were grotped
by primary grades 1-3, intermediate grades 4-6, and secondary grades 7-9, thus
resulting in & three by three table of type of school (pT, ST, and C) and grade
level (primary, intermediate and secondary). The mean scores are shown in Table
11,

Table 11. Mean Scores Obtained from the House-Tree-~Person Test Scored to Measure
Self-Image by Grade level and Type of School. n

-
b e e,

PT ST C Total
Grades Mean Mean Mean Mean

) D ¢ ) B ) (v)

1-3 \ 14.65 .91 14,60 , 14.79
(168) (281) (18) | - (497)

4-6 17.46 17.73 17.16 17.59
(154) (256) (38) (148)

7-9 18.56 17.97 19.57 19.04
(124) (207) (23) (354)

TOTALS 16.71 16.73 16.54 16.91
(Lk6) (7hs) (109) (1299)

Inspection of these means in Table 11 shows them to be highly similar among
PT, ST, and C schools within grade levels. There is a very distinct increase in
score, however, as children increase in age-grade level. Total means by type of
school are very similar.

The analysis of variance was complicated by the fact that there were unequal
numbers in the cells in the table. An approximaetion method was used as described
by Snedecor.l The analysis of variance confirmed what is obvious from Table 11,
that is, that grade differences were significant, and that type of school differences
were non-significant. Not so apparent from Teble 11, however, was a significant
interaction between grades and type of school. Closer inspection of Table 11 reveals
this interaction to result from within the secondary grades 7-9. In the sccondary
grades, it is seen that control schools were higher than primary target schools,
which in turn were higher than secondary target schools. This significant inter-
action should be viewed as tentative beceuse of the small number of pupils in the
sample from the control schools (23).

1Snedecor, George W., Statistical Methods, Iowa State College Press, 1957, page 386.
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Since no normative data -are
possible are internal comparisons
self-concept in termg

available, the only types of ¢
o Assuming the instrument is' g .

"In this study the overall scores
for self-image were increased from 14,79 in the

primary grades to 17.59 in the
intemediate grades and 19.04 in the secondery grades. This trend was not noted
in the Vhat I Am Like instriment, where mear ¢ Tl

elementary level weye similayr
to those at the Secondery level rather then lower, It is Possible that:grade
level differences in means for the ére more & function of
artistiec ability end maturity than they are of self-concept,

Conclusions
1l There is no evidence that the self-

imege of pupils iy primary target,
secondary targev angd control schools ig dissimilay, i.e., PT=ST=C,

2. There ig ho evidence that the self-imag
although in the absence of normative

e of these pupils is poor,
this conclusion must be highly tentat

data and establisheq validity, °
iveo

b, as measured by the. House-Tree-Person test there is no evidence thet
self-image deteriopratesg with increased age.

e .
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PROMOTION RATES
Rationale

Any attempt to appraise the effectiveness of a program through an examination
of promotion rates has at least two underlying assumptions: that the standards
upon which promotion decisions are based correspond to the objectives of the pro-
gram; and that promotional decisions have some degree of validity, that is, thet
Judsments about & pupil's readiness for promotion reasonably reflect his achieve-
ment.

I:I.’ the standards for promotion vary markedly from the general goals of the
program, promotion rates can be considered indicative only of the program's effec-
tiveness in accomplishing those ends which are the bases for promotion.: Thus, if
the purpose of & school program is to help the child develop in all aspects of his
person while promotional decisions are based solely on intellectual criteria,
promotion rates are relatively meeningless in trying to determine whether the pro-
gran 1s achieving 4its broader purpose.

One must also be willing to assume that teacher judgments sbout pupils' readi-
ness for promotion are reasonably accurate. Otherwise, there can be little meaning
in the comparison of promotion and feilure statistics.

Method of Analysis

'l'he aim of this section is to esta.blish baseline data for comparison with
promotion rates afver continuance of the Education Act program. T~

Promotion reates were determined by dividing the number of students promoted
from each grade by the end-of-year membership for that grade. These ratios were
computed for-primary target, secondary target and control schools for the years
from 1960-61' through 1965-66. Since these data, through at least the first five
years, sppeared homogeneous, composite percentages for the 1960 through 1965
period were computed for each grade in each type of school. Separate.percentages
were figured for 1965-66 to permit a comparison after the first five months of
the Education Act program, even though no significant changes were anticipated.

Results

The pmotion ra.tes for years ending 1961 thmugh 1965 and for 1965-66 are
shown in Table 12. The percentages of pupils promoted are lowest at first grade,
Jump sharply at grade two, increase steadily through sixth grade and decrease
markedly in grade seven. There is generally an increase each year from grades
seven tc nine. The elementary rates are fairly consistent from 1961-65 to 1965-66
with two notable exceptions. These are the percentages from first grade in secon-
dary target and control schools. The sharp increase in both 1965-66 figures is
traceable to & few schools in each group having extremely low first grade promotion
rates in specific years within the baseline period. Several of these percentages
are below 70 and two as low as 61 per cent.

In all elementary grades (exclud.ing kindergarten) for both sets of data the
control school percentages are higher than those of target schools. In grades
two, four and six, there is little or no difference between the primary terget
and secondary tearget percentages. Secondary target rates are higher than primary
target for grade three, but the reverse is true for grade five. In grade one the
primary target rate is higher for the baseline period, while the secondary rate
is higher for 1965-66.

It is interesting to note that in grades seven, eight and nine primary target

e v
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rates increased appreciably in 1965-66, control school rates lncreased slightly,

but secondary target rates decreased. Although there is no assurance that this

phencmenon has any connection with the Education Act program, it is at least,

pertially consistent with the emphasis on services for youth in the primary target

schools. . o .

Table 12, Percenta.ges of Pup::.ls Promoted in Prn.mary Target, Seconda.ry Target ’ and
“Control Schools by Grade, 1961-65 and 1965- 66, ,

(S

'Primary Target ) Secondary Target T Controls ‘ .
Grade 61-65*%  65-66 61-6 65-66 61-6 65-66 ‘
12 . 91.8%  89.0% ———- —— ——— e
11 .91.5 .85.8 _ ———— L mmem— cm—— o memam »
10 | 87.9 . 90.’4( ———— ——— ——— L nmemem
9 8808‘3 9507 9509 8808 ' 9’4'.5 " 95.7
8 . 88.6 92.8 91.3 88.2 .. 916 .. . 948
T 88.9 90.7 9l.0 .87.5, : e 92 .095.1
6 98.6 98.5 9B.h 9%8.3 99.8 100.0
5 %.6 97.h - 95,0 93.% - 986 996
L 943 9k.8 . 95.0 .. 95.h4 - 96,2, ~99.0
3 ol.b 93.8 95. 1 9.3 L 96,k L 9T
2 93.5 9.2 92.9 95.0 95.0 9.3
1 81.7 80.2 8.7 86.6 84.0 ;. 89,8 - .
K 99.8 99.9 99.8 99.8 99.9 7 T100.0 "7
¥Baseline represents composite for five-year period from- 1961 to 1965, .- 5. somg
Conclusions . N LW wor .

ST ALY AR
_ Promotion rates tend to rise from a. low at f:.rst gra.de 1eve;l. «through o
each of the five succeeding elementary school grades. They: decrea.se
at seventh grade and generally tend to increase again through .the.
. other junior high school years. , . e o verr
2. Where comparisons are possible among PT, ST and C groups. (grades K oo e
through 9), promotion rates are highest in control schools.

3. Especially in grades seven through nine, primary target school AR
. promotion rates increased in 1965-66, while those in seconda.ry _
target schools showed a marked decline. ‘ TSR
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PUPIL ATTENDANCE
. "R - R T

Rationale:= : R LT St T e
[ oy Y X T

LER N -

The extent to which pupils attend school is assumed to be a good index of
the extent to which they are interested in and motivated for school work. Vhile
there is a distinct possibility that a pupil might indicate that he likes school, '
for example, simply because he is "expected" to like school, it would seem that™ " -
his daily attendance over a year's period of time would not be subject to-the -
same time samplirng problem. Attendance rates are probably unbiased indices of
the pupils® attitude toward school. P

N

Obviously, some number of absences are due to illness and other legitimate
causes. Since distinguishing between legal and illegal absence is extregiel’y )
difficult, such an attempt was not made. Instead, total absence figures were :
collected regardless of cause. It is reasoned that the ESEA program will result _.
in better attitudes toward school and thus be reflected by increased attendance,

RN iy 3 A L R e S

Method of Analysis RN

Annusl average deily absence figures were computed for both -elementary: and
secondary level schools and within these levels, for ‘primary target,: secondary
target and control schools. . Average daily absence figures were then divided by
average daily membership to arrive at the average per centrof daily absence (aPpa).
These figures were obtained for six consecutive years starting with 19_60-631‘ and

R

ending in 1965-66. .

-~ -

From this ébpidach 'i‘b.,:;lS' seen that the data collected should bYe viewed as
baseline data to determine the normal variation in daily absence during the six
years before the Education Act program was initiated.

<

Results T

S T e AR, TR IS TR L s TR AT AT e T

Average per cents of daily absence by year, level, and type of school are &
shown in Table 13. Inspection of- Table:13 -reveals three broad generalizations,
The first is that APDA at the. elementary level is lower. than it is at the secon-
dary level. At the elementary level, the APDA for primary target schools is 9.0
for the six year period, 8.7 for secondury target schools, and 8.5 for control
schools. At the secondary level, the APDA for the six year period is'13.2: for
primary target schools, 10.9 for secondary target schools, and 9.4 for control
schools.

The second important generalization is the observation that at both the
elementary and secondary level the extent of daily absence is greatest in primary
target schools followed by secondary target schools, and least in control schools.
In shorthand form with respect to APDA, PI>ST>C. These figures are not surprising,
for indeed, the extent of absence may be viewed as one criterion for the identi-
fication of primary and secondary target schools.

The third observation from Table 13 shows that the differences in APDA among
elementary level schools is much less than it is among secondary level schools.
Thus, the largest difference among elementary level schools is between primary
target schools (9.0%) and control schools (8.5%) or only .5 per cent difference.
From the latter observation one may infer that absence from school is & more
sensitive indicator of attitude toward school at the secondary level than it is
at the elementary level. In all probability, truancy (in wontrast to legitimate
absence) at the elementary level is less common than at the secondary level possibly
because younger children have fewer places to go and things to do than older pupils;
the younger child is more "homebound." It also may be reasoned that secondary level
pupils are indeed more dissatisfied with school than are elementary pupils.
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Table 13. Average Percent of Daily Absence by Year and Type of School

e

Total

YEARS
1960-61 _ 1961-62  1962-63  1963-%h4 1964-65 1965-66 Average

Elementary Level

Primary Target Schools 8.84 8.6%, 9.5% 9.7% 8.29% 9.1% 9.0%

Secondary Target Schools 9.0 2.3 4.5 9.6 7.9 8.0 3.7

Control Schools 8.2 8.3 2.0 8.5 8.0 8.4 8.5
Secondary Level

Primary Target Schools 12.6 13.3 13.1 13.1 13.2 13.8 13.2

Secondary Target Schools 10.6 10.3 10.5 11.4 11.2 11.2 10.9

Control Schools 8.8 9.4 9.8 9.2 9.2 10.2 . 9.4

Conclusions

1. At both the elementary and secondary level the highest incidence
of average daily absence was in primary target schools followed
by secondary target schools and control schools, At the elemen-

" tary level for the six year period the average per cent of daily
absence was 9.0 in primary target schools, 8.7 in secondary
target schools and 8.5 in control schools. At the secondary
level similar statistics showed an average per cent of daily
absence of 13.2 in primary target schools, 10.9 in secondary
target schools and 9.4 in control schools. ‘

2. Absence in all secondary level schools was greater than absence
in elementary schools.

3. The differences in average per cent of daily absence within PT,
ST and C schools at the elementary level was smaller than the
differences among PT, ST and C schools at the secondary level,
From this it is inferred that absence is a more sensitive
indicator of a pupil's attitude toward school for secondary
level pupils than it is for elementary level pupils.

7
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DROP-0OUTS

-, - . . P - - or . . 5 S
Rationale : . . ) S . . f N T L
P N 3 ) .t t". . y B I . .,‘;_ ‘., "‘-‘ R 4 . ..
If the Education Act program in Cincinnati is successful, one. of its effects. _ ..
should be, a noticeable decrease in the drop-out rate, especially in targeb secon-, - -~
dary level schools, Primary target schools, receiving the greatest concentration .. .
of services, would be expected to show the most improvement, ‘

To. expect such a change aiter only five months of Education Act services,.,;,
however, is.provably unrealistic. Therefore; this section too, is aimed at estab-
iisking baseline data for future comparisonm. ..

Al - o »

Method of Ma;@s

Collecting accurate drop-out data in 2 lsrge school system is difficult. Stan=-
dardizing the method of data rsporting does not prevent differences in individual
judgments on such matters as how situations are classified, how closely pupils should
be followed after leaving school, etc. For example, & student whose age is beyond .
the upper limit of compulsory school attendance might leave & school and move to
another city. . Such & pupil could be withdrawn as overaged and considered & drop-out,
or it could be assumed that he will continue full time education and his change of
residence would be the reason for withdrawal. Lo

There is also scme amount of ambiguity in the term drop-out itself. The most
typical definition of the term includes any pupil who leaves school before.gradu-
ation or completion or & program of studies without transferring to another full-
time school program. Thus,students who continue education in a less structured:
program than that of the regular day school are generally clagsed as drop-outs. In
addition, it often h:-ens that a pupil leaves school with the idea of temminating

N

his education, but returns later, often tc Lhic seme program he-left.

of particular difficulty in determining the nunber of drop-outs in the period
from June to September. Students expected at a given school who do not appear when
school opens often continue full time education elsewhere. Although an effort is
made to trace each of these pupils who is of compulsory school age, there are no
collected data that reflect accurately how many are drop~outs.

For this reason the summer vacation period is not included in this report.
Only pupils who drop out in the course of the school year are ecunted., On the
other hand, the withdrawal categories identified as drop-cut classifications
_unavoidably inclugde some pupils who continue thelr caucation. : ot

Reports of census changes were us<a to deteymine the number of ‘pupils who had
- Jeft school from September to Jurez in each of three years, ander one of the follow="- "
ing reasons: government seivices, illness, pregnancy, work permits, home permits,
psychological exclusiSay superintendent's expulsion, and age beyond compulsory
attendance, Also included is an ambiguous category; most often the disposition of
these cases was pending at the time of withdrawal. At ‘the secondary level most . ...
of tuese probebly discontinued their schooling. At the, elementary level it is ...,
likely that only & few terminated formal education. Nevertheless,. these figures . . .
are included in the drop-out ratios for this report since further discrimination . .
is impossible, ' o ' T T "

L e : cev o
MR . ' < s WY N e WK

A school's drop-out rate is the ratio of the mmber of drop-outs,to.the total
rumber of pupils for which the school is accountable (drop-outs plus,end-of-year. . ...
membership). This total accountability figure inclides all pupils. enrolled in a
school in a given year except those who liave been withdrawn as deceased or..for ‘
continuation of education in another school. Graduating senioxs are counted in . .
the twelfth grade end-of-year membership. h ' o o -
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For each of three years, drop-out ratios at the secondary level were computed
for each grade and for special education Pupils in primary target, .secondary tar-
get and control groups. Becaugse few elementary school rupils withdraw from full-
time educational programs, a composite ratio wag figured for all elementary grades.
This ratio includes special education Pupils at the elementary 1eve1. as well ag
grades seven and eight in schools where these grades are part of the elementary

bProgranm,

Since drop~out rates sre typically highes: in grades 10 and 11 and the SE€con-
dary tr-get and conirol groups include no genior high schools, bercentages were
also computed for grades 8 to 12 ang special education in all non-target secon-
dary schools. These were compared with the ratios of the composite target group.

Results

schools over & three-year period are reported in Table 14, As expected, the drop-
out rate is highest in grades ten and eleven. There ig & decrease from grade ten
to grade nine. The rate for eighth grade is usually about half of the ninth grade
figure, and this ratio ig agein cut in half for grade seven. Thus, the seventh
grade percentages, like thoge for all elementary grades, are probably too small

to be meaningfui. The majority of the withdrawels from kindergarten through grade
Seven are in the ambiguous misceilaneous category,

Table 14, Percenteges of Pupiis Dropping Out -7 rrimary Target, Secondary Target and Control Schools (September-.runc) by

Orads and Yoar,
Cxrade - 63-64 Paizfg;y ngggg Total = 53-64 Segg:xg;ry—'é';j 6 Total _§3-_6h* ' 616(:3215;”125-66 Total
12 6.2 9.1 62 7.3 mees sees deee el - seem eeme aee.
n 1.0 3.0 137 1.5 seest ceen e e - e T
10 126 16,6 10,7 13.2  eeen .. mems e ~m—— .
s 9.1 8.9 10,4 9.5 4 6.8 6.8 7.3 7.0 9.6 6.0 7.1 7.0
8 5.0 5¢7 k.9 5.2 3.5 2.9 3.9 3.k 8.9 5.0 3.5 k.9
7 2.0 1.7 2.0 1.9 1.8 L7 1.2 1.6 2,0 2.0 0.8 L.h
Special Education
Secondary 1.3 %3 6.0 1.8 2.5 3.6 0.0 2,1 7.6 Ly 2.9 30
A1l Seconaary T4 7.5 6.3 Tl 3.8 3.7 3.8 3.8 7.1 k.1 3.6 h.2
All Elementary 0.6 0.7 0.7 0.7 0.k o4 0.3 0, 0.5 0.0 0.4 0.3

*3<-ondary level control school dats zop 1963-6%4 are based on only one school,

Where comparison is possible, the drop-out rate ig highest among primary tar-
get schools, with secondary target and control rates épproximately equal (P 8TeC),
A notable exception is seen in the control school ratio for 1963-64, Thege Dper-
centages, however, are deceptive, It ig important to note that two junior high
8chools are included in the 1964-65 and 1965-66 statistics, while data for 1963-64
are available only for the control school with the higher drop-out rate,

Another basis for comparing drop-out data ig illustrated by Table 15, Here
the combined ratios of primary and secondary target schools are compared for‘

%8 comparable non-target figures,
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Table 15. Percentages of Pupils Dropping Out of Target Schools Compared with Non-Target
8Schools (September-June) By Grade and Year.

Target Schools Fon-Target Schools
Grade 63-64 6465 65-66 Total 63-64 64-65 65-66 Total
12 6.2 9.1 6.2 7.3 3.8 4.6 4.6 98
11 11.0 13.0 13.7 12,5 6.7 7.5 7.7 7.0
10 12.6 16.6 10.7 13.2 7.9 8.6 8.9 8.5
9 7.6 7.7 8.5 7.9 3.9 4.0 5.2 4.4
8 h.1 b.1 4.3 4.2 2.4 2.0 2.3 2.2
8p. R4, 9.2 7.3 3.9 6.7 9.8 7.7 6.7 7.9
TOTAL 6.9 7.3 6.9 7.0 5.3 5.6 6.0 5.7

Certainly the most interesting finding in Table 15 is the contrast between
target and non-target groups in year-to-year patterns. In the one target senior
high school the drop-out ratios (grades 10-12) show & marked incresse in 1964-65,
while the 1965-66 ratios in grades 10 and 12 decreage sharply. In the non-target
schocls, on the other hand, the rates tend to rise steadily over the three-year
period, .

The higher rates might be attributed to the expanded education and training
opportunities for out-of-school youth, many of which were inaugurated in the
1964-65 school year. Despite measures taken to avoid encouraging young people to
drop out of school, some of these programs probably attracted a number of students
who hed been unsuccessful with the regular school curriculum, In the target
schools the lower 1965-66 ratios seem more”likely a function of increased part-
time job opportunities under the Economic Opportunity Act than of the limited
services provided under the first few monthg of the Educetion Act program.

In any event, there does not appear to be sufficient homogeneity among the
data to justify grouping the figures for the three years. Rather, future com-
.arisons should consider differences that are observable from year to year as
well as those among grades and types of schools. Composite non-target =chool
rates should be included, especially as senior high school controls.

Conclusions

1. Drop-out rates tend to be highest in the most disadvantaged areas,
.e,, the primary target school area. Although no consistent difference
is noticeable between the rates of secondary target and control. schools s
composite target school percentages are consistently higher than those
of non-target schools,

2. As one might expect, the drop-out rates for grades ten and eleven are
highest. Since no senior high schools are included in the secondary
target and control groups, comparisons among PT, ST and C groups camnot
be made for these grades. However, a comparison of target and non-
target groups shows that senior high school rates tend to rise steadily
over the three-year period in non-target schools, while in the target
schools tney increased for 1964-65 and decreased for 1965-66.

3. Because of these fluctuations the data should be kept separate for
the three years rather than combined to form a single baseline,
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EARLY CHILDHOOD EUWCATION

Introduction

This project was initiated to provide experiences to children before they
reach the first grade which would enable them to succeed and to adjust better in
ths elementary grades. Studies by Bloom and others have indicated that the develop-
ment of children follows a rather stable pattern which reveals that approximately
Pifty per cent of a child's acudemic growth is achieved by the time he is in the
third grede. If educators are to intervene effectively in a child's develomment,
the implication is to do so at a relatively early age. The project aimed &t chil-
dren who were ages 4, 5, and 6, Some of  them had experienced one year of kinder-
garten and needed additional summer training preparatory to entering grade one.
Others had not as yet entered kindergarten and needed further development of social
end cognitive skills necessary to take full advantage of the kindergarten experience.

The project consis*2d of three components each involving selection of staff
and children, training programs for all staff members, varied and selected materials
and equipment, parent education and involvement and evaluation. These components
are as follows: Follow-Up of Operation Head Start 1965, Pre-Kindergarten Centers,
and Pre-Grade One Classes.

Objectives. The objectives of +the Early Childhood Education project are as
follows:

1. To develop a satisfying self-concept.

2, To provide certain nutritional needs and mental and physical health
services.

3. To develop cognitive and sensory skills which are assumed to be present
by the time children reach the first grade.

4, To increase language facility.

5. To develop listening skills,

6. To develop desirable social skills through experiences in group living.
7. To provide for parent education and increase parent involvement,

8. To develop skills considered necessary for reading readiness.

Project Narrative - Follow-Up Head Start. The major services involved in this
component were kindergarten aides and psychiatric, medical, and dental services given
to 1800 pupils involved in the 1965 summer Head Staxrt program. The assignmen’; of an
aide to kindergarten made it possible for the teacher to devote more time to individ-
ual and small groups of children and relieve her from voutine tasks. The services
of six psychiatric fellows were contracted. Kindergarten teachers were responsible
for identifying children who needed psychiatric help. In addition, a psychological
examination and social service data, when available, were compiled by the social
worker athtached to the project. In order that a more definitive record of medical
follow-up might be established, health record folders of a special color were used
to indicate those children formerly enrolled in Head Start.

Pre-Kindergarten Classes. Several such classes had been in operation under
the OEO program and were believed to be so effective that six additional classes
s2arving 120 children under ESEA were egtablished. In February a trainring program

A,
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was held for instructors and instructor assistants., ILanguage.and concept develop-
ment comprised the core of the curriculum for pupils.” The development of percep-
tual skills, sensory activities, and field trips was included in the curriculum,
Parents were encouraged to participate in the program through classroon visi‘t’ation,
center newsletters, and planned field trips,

i

Fre-Grade One Classes. These classes provided additional time and experiences
during an eight-week summer program for the reinforcement of skills and abilities
developed in the kindergarten and introduced other preparatory activities for first
grade, While major emphasis was upon language development and reading readiness,
attentlon was given also to the arithmetic sna handwriting readiness activities.
Thus, the major purpose of Ddre-grade one classes was to prepare children to read
wien they entered first grade. Forty classes serving 800 children were established
in the primary and secondary target schools. The language program provided ‘the
structure for the program and included all types of language experiences:  speaking,
listening, composing news bulletins and stories, choral speaking, finger plays, and
recordings of class experiences. o

Eva.lué.tionﬁProc'edu"res and Results .

The Early Childhood Education project consisted of three rather distinct parts,
each dealing with children at a slightly different age, i.e., pre-kindergarten age, -
kindergarten age, and post~kindergarten age. While certain objectives listed above
were ccmmon to all components, other objectives were associated with only one or two
of the three componehts. Considersble time was spent in developing instruments )

thought to measure the kinds of skills and abilities being sought in the various
components., ¢ ‘ ‘

In the Pre-Kindergarten Component the major source of evidence for evaluation
wes & pre-kindergarten goal card tailor-made by a special committee for use in this
project. This goal card consisted of 99 items wmeasuring a number of skills and
ebilities which were either obserw:d directly or judged by the teachers involved.
These 99 items were classified into 13 categories such as physical coordination,
relationship of people and things, auditory discrimination » concepts of size, etc.
The pre-kindergarten goal card was edministered by the classroom teacher ir’ several
consecutive sessions on a Per pupil basis. The instrument was administered within
the first few weeks after the six classes started in February of 1966 and was given
again in June, 1966 a month prior to closing of classes., Pre- and post-test measure-
ments on the godl card were appropriate for the measurement of change of project
children. No comparison was made of the performance of these youngsters on the
goal card ir relation to other similar youngsters who were not enrolled in the
project. This is a serious limitation in Judging project effectiveness. Additional
evaluative evidence for the pre-kindergarten component was gained by studying the
marks given to these pupils at the end of their first semester in kindgrga_.rtep.‘ ,

The evidence used for evaluating the Pre-Grade One Component consisted of two
parts; a pre-grade one goal card similar to that described for pre-kindergarten
above, and secondly, the results of the Metropolitan Reading Readiness Test. The
pre-grade one goal card was administered to 40 classes at the beginning of the summer
program in June and was re-administered to 20 clagses either six or eight weeks '
later, depending on the duration of the classes.

Since one of the major services given in the Head Start Follow-Up component
was that of providing kindergarten aides » & survey of both aides and teachers was
made in May to obtain their views on various values ang Procedures of the component.
A comparison of results on the Metropoliten Reading Readiness Test also was made
between former Head Start and non-Head Start pupils in the same set of target schools,
These comparisons were mede at various percentile points, At the end of the first

&3
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semester, marks of children in k_indergélrben who had completed the summer 1965 Head
Start program were analyzed and compared to the marks of non-Head Start children
in the same school and usually the same classes.

Objective 1. To Develop a Satisfying Self-Concept. No objective measurement
or evidence is available to determine whether a "satisfying self-concept" was achieved
in any of the thre. components to this project. It should be pointed out that a
statement of this objective assumes that a satisfying self-concept was not prevalent
among these disadventegzd children. Rather than being an assumption it should be
stated as an hypothesis.

Objective 2, To Provide Certain Nutritional Needs and Mental and Physical
Health Services. Relative to nutritional needs, lunches were served in all three
components and in addition, snacks were served when the children arrivod in the
morning. Centralized records of medical services were not kepk. The dental pro-
gram served 520 of 1655 children in this follow-up program.

Objective 3. ITo Develop Cognitive Skills which are Assumed to be Present b
the Time Children Reach the First Grade. Pre-Kindergarten. The results of the
total pre-kindergarten goal card are seen in teble 10. For comparative purposes,
three sets of children were tested with the goal card: ESEA cdlasses which started
in February and continued through July; several 0EO classes which were in session
for a full school year; and also beginning kindergarten children in three typical
suburben schools. It should be noted that the suburban kindergarten children were
tested in September or approximately three months after the ESEA and OEO children
vwho were tested at the end of June. Thus, comparisons may not be viewed in a con-
sistent manner with respect to age.

For the purposes of this section, parts B, D, £, F, G, H, and I of table 16
are considered some of the cognitive skills which are presumed to be present by the
time a child reaches kindergarten. The indices shown in table 1Trepresent ratios
of per cent of correct responses by suburban ct.ildren to similar per cents for ESEA
and OEO classes. When these indices reach 100 or above, it indicates that the per- )
formance of the ESEA or N0 classes was equal to or higher than that of the suburban
children. Taking the seven subterts as a whole, the increase from pre-test to post-
test for the pre-kindergarten ESEA classes ranged from 7% for Identification of Parts
of Rody {which was very high initially) to a high of 27% for Concepts of Shape. All
of these increases were made within a four month period of time. . Skill in Counting
was least well performed at the pre-test level and continued to be lowest at the
post-test level. The area with the 2owest index was that of identifying objects in
nature where the index was 7.

Pre-Grade One. A second goal card was designed for use in this component. The
goal card results are shown in table 17. The sections pertaining to cognitive a.d
sensory skills are sections B, C, F, M, O, P, Q, and R shown in table 17. Subtest
F, counting objects and matchir. the correct number symbol, showed the greatest
increase from pre- to post-test in both six(26%) and eight (35%) week classes. The
least amount of progress was made in subtests M and Q3 recognizing parts of the
body and color recognition. The latter is obviously explained by the fact that
most)pupils could perform the task initially (especially recognizing parts of the
body).

1

Objective 4, To Increase Language Pacility. Pre-Kindergarten. Subk -: L
in table 16 represented an attempt to measure language facility through teacher )
ratings. Six items were rated on a.five-point scale ranging from one (seldom) to .
five %a:.lw"rs). The theoretical midpoint is 3.0. Avereging the pre-test.ratings
for BSEA classes shoved a mean of 2.82 whereas the rost-test mean ratings for the
same ESFA classes was 3.19; a statistically sigiificant increase of .37.

Pre-Grade One. The appr~ich used to meagure language facility in the pre-grade




Table 16. Pre-Kindergarten Gloal Card Results for ESEA, ORO, and Suburban Classes.

39

ESEA:Clugses (1)

vy OEO Clgsnea(g), a

SUBURBAN Classes(”(; >

Pre-Test Post-Test
. Criterion Criterion “Criterfon " "7 - ~~ ” critérion " -
o Score Score Score * Score
Tested Qualities Feb., 1966 June, 19%6 June, 1966 - ¢ i Sept., 1966
and Directions N=115 N=111 Index N=76 °  .Index N=177
8 K Scoring Key: 1 poor; 2 a.ccepﬁable; 3 exceptional
S e N
A. Physical Coordination: : :
Performance judged by { ‘ :
temcher using set \ )
criteria, L
1. Throw ball 2.2 2.56 2.83 2.0 ¢
2. Bounce ball 2.15 2.5 2.60 ; 2.63" N
3. Walk balance board 2.32 2.50 2.52 ' ) 2.52 o
k. Jump rope 1.56 2.06 1.8 _' V1,50
S« Pedal tricycle . Insufficient atia - ) ————
6. String beads 2.52 2.94 2. : 2. g
o Average 2.17 2.50 2.5 . 2.4
g ; : : 102 164 o
Scoring Key: Percent Performing Task Correct.l\y .
. P -
B. Identification of People i
and Things:

Pupil asked to point to
body or picture and
identify:
7. eyes
8. nose
9. hesd
10, ear
11, neck
12, mouth
13. am
1., leg ’
15. hand . )
16. finger
17. hair )
18. foot :
19. knee

Average

20. mnother
2)., sister
22. father
23. drother:
2, doll bavy
Average

gz. fireman
. lurse

27 « farmer
28. mailman
29. policeman
30. docter
Average

48
87
Lo
L5
Ik
57
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Table 16, Pre-Kindergarten Goal Cerd Results for EsrEaA, 0Z0, and Suburban Classes. (Continued)
ESEA Chues(l) )3 o] Chues(a) SUBURBAN Chuel(3)
Pre-Test Post-Test :
Criterion Criterion Criterion Criterion
8core Score Score 8core
Tested Qualities Feb., 1966 June, 1966 () June, 1966 Sept., 1966
and Directions N=115 N=111 Index N=76 Index N=177
hh_ —— ———
B. (Continued) : .
. moon 17 37 ) 37 83
32, stars 35 51 Ca 36 ™
330 sun u6 60 ,: LA 60 %
34, rain 68 74 88 86 .
3'65. snow 52 27 72 V&)
36. clouds 2 70 .
Aversge | T8 % & ‘ &
(! 76
37. grapes 32 97 93 93
38. banam 88 98 99 98
39. apple 84 97 9 98
Lo. potato 56 7 76 * 86
“ ::1. carrot g gg gl 95
, 2. peas £0 86 83 )1
Average 73 - 90 90 91
% % o
43, ravbit 90 99 99 ’ 96
Uh, figh 89 98: 9% 96
s, turtle 87 98 99 98
U6, squirrer 78 98 94 98
:g. lion 72 88 9k 78
+ elephant .
Average 'g% -%» -52'} .5”’:
: 102 103
k9, don 88 97- 99 98
50. ball 22 g2= 0 76 )
51. top : 2
Average 6 -B"; 'gh' "gg
) 28 106 l
C. Auditory Discrimination: ) ' L
Teacher names two pictures : o
asks pupil to point to one,
(House-Mouse-Point to Mous
52. mouse 95 98 100 9% .-
53. bear 86 98 97 % se o«
5k. tomato 36 833 9 82 .
55. kitten 7 S
averege | B '33-. ’% , '% o
101 103
D. Concepts of §ize: ) .
Teacher has 3 blocks :
same ghape different ’ i
weight and gize. - ,
56. biggest 76 93« 9 9.
57. smallest ) 57; €8 oLt .
Sg. ightesgt 29 g?‘ 3 ’ 2 o
59. heaviegt 65 2 ' 2 v
Average 57 ek ' -% ' .%
83 %
E. Concepts of Color:
Teacher has 3 color
cards. Asks pupil to
tell color.
« red 70 80 86 91
21. blue 41 go 68 81
2. yellow 32 2 8 8l
Average '35 &7 -Bg “Bs
l ™ 9%
| (Continuea)
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Teble 16. Pre-Kindergarten Goal Card Results for ESEA, OO, and Suburban Clesses. (Continued)

ESEA Classes(l) 080 Classes(?) SUBURBAN Classes'3)
Pre-Test Post-Test
Criterion Criterion, . . Crit;.erion . ,,,C;:iterflgn
3 Score Score Score Score
: Tested Qualities - Feb., 1966 June, 1966 - (is) June, 1966 -+ Sept., 1966
, Nell§  _ Nelll Index - Nu Index

7. Manipulation of materials:
5 piece gingerbread man. !
63. five piece puzzle 61 1 : 100 99

]
M

Avitimetio Rkillay ’ o
Teacher asks pupil to : Co
take a certain number
of objects from box.

+

64, Count;1-5 57 73 87 %
- 65. Count 6-10 17 L1 39 1 43
66. !zote count 1-20 ) . H :
pupil counts aloud) |_ 7 20 1 : no -
Average 27 5 '14% 53 -
. 85 91 .
H. Concepts of location and ;
Space: :
. Teacher ask3 pupil to
¢ point to the picture.
‘ 67. squirrel under board | 83 94 97 93 .
3 o 66, airplane in air 69 85 89 84 -
' 69. bird out of cage gg 97 97 196 -
: 70. boxes that are closed 85 89 : 83 -
Average 76 90 93 ‘ —5-91
3 101 104
I. Concepts of Bhape: . .
Teacher asks pupil to ‘s
point to the picture >
of the figure that is "
the same shape (3 choices). ,
n. 4 66 90 95 97
. O 66 .93 “ 97
{ 7. 61 9 N o
Average ok 91, 95 95
. 9% 100 .
J. Listening Skills:
Teacher reads sentence . .
asks pupil to point to e,
correct picture, . .
74. boy and dog 93 92 96 9 R
T75. girl putting ball ’
in box 69 92 96 92
76. truck stopped at N
| traffic iight h7 6 80
: Average 70 '&% —B% 90
97 9%
’ - EET———— —

} Scoring Key: 1 seldom; 2 occasionally; 3 usually; 4 frequently; S always

= Observed Qualities:

Teacher evaluates each pupil
in the following areas.

K. Mental Alertness

T7. follows directions 3.26 3.22 3.52 2.87
8. asks questions 2.58 2.97 2.80 2.36
: 872. listens 2.98 3.28 3.07 2.87
i . attentive 3.03 3.35 3.30 2,90
Average 2.9 3.20 3.17 2.75

bRy 115

{Continued)




Table 16. Pre-Kindergarten Goal Card Results for ESEA, OEO, and Suburbean Classes.

(Continued)

h2

ESEA Classes(?) 0RO Classes'?

SUBURBAN _cluuel(3)

Pre-Test Post-Test
Criterion Criterion \crégerion Criterion .-
Score Score core . Score
Tested Qualities Feb., 1966 June, 1966 " June, 1966 Sept., 1966
and Directions Nall5 Nelil  Index(#) Na76  Index N=l77
L. langumge Ability : ) ‘
81. speaks clearly 3.08 3.29 3.27 ‘ 2.89
82. communicates ideas 2.90 3.30 3.20 2,57
83. takes part in ' -
discussion 1 2.73 3.13 2.95 2.37°
8k, emnciates and pro- :
nounces clearly - 3.07 3.33 3.15 2.93
85. talks about things " )
he sees 2.58 3.0l 3.00 2.32
86. talks about things : ;
he does 2. 3.02 2.£ 2.30
Average 2.82 3.19 3.09 3.
g 125 121
M. BSocial Awareness
87. answers to name 3.89 3.93 4.56 4.10
88, calls others by name [2.51 3.67 4:21 2.26
89. knows belonginge 3.83 3.9 4.51 3.72
90. 1ikes to help others |2.47 3.11 3.73 2.58
91. can dress himgelf 3.36 3.75 4,05 3.60
92. ' 1iked by peers 2.85 3.4 3.65 2.86
93. 1leader 2.95 1.8 2.63 1.93
g4, follower 2.34 2.53 2.64 2.40
95. "loner" 1.69 1.87 1.83 1.36
96. waits his turn 2.98 3.10 3.40 2.90
97. hesitates to partici-
pate 2.02 1.84 1.73 ! 1.91
98, shares toys 2.63 2.94 O} 2.96
99. sssumes responsibility]2.32 3.00 z.og 2.57
Average 2. 2.97 3.3 " 2.70°
110 12

2

Instructed from September 1965 to June 1966 or approximately 10 months.
3

pre~-kindergarten program.

glg Instructed from February to July but tested in June, one month before classes ended,

These pupils were beginning kindergarten pupils in three suburban schools and did not participate in the

(4) T™his index is the ratio of the suburban criterion means to the corresponiing June means of ESEA or OEO

classes, multiplied by 100,

n
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»3 classes was to ask the children to recite their full name, ‘address, and birthdate
(subtest L, pagel5) and to recite a sentence using three words (subtest N, page
45). As expected, a high percentage of these children vere able to recite their
names. . Récitation of address and particularly date of birth were much more.diffi-
cult as about 7 out of 10 could perform the former and only 3 out of 10 the latter
on the post~test.. Constructing a sentence from three words proved .to be one of .the.
most difficult subtests. Only 16% of the children could do this on the June pre~
test. Significant increases were made, however, as 48% ot the six week -and 36% of
the eight week classes performed this task correctly on the post-test. This repre-
sents increases of 32% and 20% for six and eight week classes, respr ‘tively. .

) "&’

the goal card (tablel6 ) are pertinent: subtest C (page 40), auditory discrimination;
o and subtest J (pagell ), listening skills. The ability to discriminate between rhym-
ing words was initially high (84%) and post-tested even higher (9U%). Subtest J re-
quired the pupil to listen to a sentence and point to an object in a picture, to .
which the sentence refers. Correct responses to this st of items also were. very.
high (about 9 out of 10 pupils on the post-test). R R

Oblective 5, To Develop Listening Skills, rre-Kindergarien. Two subtests on

Pre-Grade One. Two subtests on this goal card (tablel7 ) are elso pertinent.
Subtest G (pagell ) asked pupils whether or not two words rhyue and subtest I (page
45) asked pupils to identify beginning sounds of words. In the rhyming tést,; ‘two
nouns with pictures depicting-them, were spoken to the child who was, asked whether
or not they rhymed. Only 53% could identify “he rhyming words on the pre-teést al-
though post-test results did show high gains in both the six’ (20%) and eight (274)
week classes. In subtest I épagel&s ), Recognition of Beginning Sounds, one of the
lowest average per cents (13%) was obtained on the pre-test. The six week and eight
week classes obtained averages of 34% and 40% on the post-test, increases of 21%
and 27%, respectively, Performance was lowest on items 31-33 in which the children
had to match the correct printed letter with the correct picture, after the teacher
had given the letter and sound orally. : v

ki

>

Objective 6. To Develop Desirable Social Skills Through erience in Group.
ILiving. Pre-Kindergarten. In subtest M page 42), Social. Awareness, on the pre-
kindergarten goal ‘card, there were 13 items that could be considered as indicators
of a child's degree of social awareness. The teacher was asked to rate the child
on these items on a five-point scale ranging from one (seldom) to five (alwsys).. -
The pre-test ratings for ESEA classes showed a mean of 2.68 and a post-test mean:
rating of 2.97. an increase of .29, ‘

Head Start Follow-Up. Do children who had the benefit of the Head Start .pro-
gram show more progress than non-Head Start children? Children in the suimer 1965
Head Start program were followed through the first semester of kindergarten (J’anua.ry
. 1966). Their report card marks which mainly reflect social skills, were compared
with non-Head Start pupils in the same schools. Kindergarten teachers were' not
informed of the study until after marks were given thus no intentional bias in .
marking pupils is likely. The marks of 1269 former Head Start pupils and 2068 non-
- Head Start pupils were compared in each of 17 behavioral areas indicated on the
report card. Since pupils are marked S (satisfactory) or N (needs improvement), .
comparisons of the per cents of S marks were made and tested for significance.by"
| chi square. None of the 17 differences between Head Start and non-Head Start pupils
was statistically significant. The fact that the marks of summer Head Start pupils
E were not s:ignifica.ntly better than those of non-Head Start pupils should not_be .
construed to mean that the Heed Start program was ineffective. Perhaps it is more
i important fo demonstrate that the marks of Head Start pupils were not significantly
worse, since Head Start pupils were selected on the basis of their coming from the
most economically deprived families.

0" ‘ective 7, To Provide for Parent Education and Increase Parent Involvement,
A separate Title I project entitled "Parent Education” was devoted to achieving

’
«
'
i
i
|
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Table 17. Percents of Correct Item Responses and Increases Made By Six and Eight Week Pre-Grade One Classes on
the Pre-Grade One Goal Card. :
Pretest Post Test Results Percent Increase
Results
Tested Qualities Total Six Week Eight Week Six Week Eight Week
and Directions Group(l) Clasces (2) Classes (3) Classes Classes
June 20 July 25 August 8
N=728 N=101 N=193 .
N\
A. Ability to write first
and last name:
1. Neme 7% 25% 184 18% 11%
‘ B. Concepts of location ana Spacs.
: Pupil was asked to mark dog who
: is:
' 2. on 55 84 78
l,:,. over Zg 75 Bé
- under 8 13
Average 52 77 _';5 25 26
C. Clessification and grouping of
objects:
Pupil asked to identify 2 out
of 5 pictures,
5. toys 33 52 67
6. furniture k7 77 83
7. fruit 25 ko 51
8. transportation 1% 75 _8
Average 3 61 72 23 34
D. Recognition of letters:
Pupil asked to find identical
letter or £111 in missing letter.
9 d 2l 33 33
10. e 66 78 88
1. ¢ 6 18 23
2. g 3 By 13
Aversge e 37 39 13 15
E. Ability to trace pattern:
Pupil asked to follow pattern
with pencil.
13. /W ! 54 59
n. mv 43 58 61
Average T2 56 &3 14 21
F. Count number of object ., and
match to correct number symbol.
15, 2 47 T 83
6. & 4o 68 76
7. 3 b _68 _18
Average Ry 7 79 26 35
G. Recognition of rhyming words
(Names of pictures given orally
by teacher)
18. hat - cat 63 90 8s
19. coat - dress 42 sk 74
20. house - mouse 63 86 87
21, coat - boat 64 81 83
22. bik- - wagon 3 52 6
Average 53 73 'B‘g 20 27
H. Ability to identify angd complete
a pattern.
23. A 11 27 30
2k, 000 6 5 24
25. ¢ 2 4 Lk
Average -ig _5?)' 33 12 19
(Continued)
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Teble 17. Percents of Correct Item Responses and Increases Made By Six and Eight Week Pre-Grade One Classes on 2&5

| the Pre-Grade One Goal Card, (Continued)
. e , Pretest Post Test Results .. Percent Increase
Results ( , - .
Tosted Qualities ' Total " Six Week Eight, Week S1x Waek Eight Week
ar” Directions Group(l)  Classes (2) Clagses (3) .Classes - c?nse‘s“ L
June 20 July 25 August 8
1{=728 N=101 ) ¥=193
I. Recognition of beginming sounds: ’ ‘ ‘ ¥ S
Circle word having sanme beginning . ' : i
sound as-- N . .
26. ball 17 43 43
., 27. red 22 49 37 : vt
28. car ¢ 17 30 by - T
Draw line from letter (b) to ‘ S ,
& picture that starts with sound (b)-- s ‘
“ 31. .ball 8 25 . Tohs
32. top 6 27 35
33. sun _6 32 __Eg
Average 13 3 0 21 27
J. Relating picture to written word:
29, cookies 5 19 30 ,
30. nilx 3 12 20 . TR
. Average % 16 . 725 12 21
K. Matching number symbol to
correct written word:
4. one 6 32 27
35. two 4 30 27 7
36. three b 22 26
Average 5 28 27 23 22
L. Ability to give full name,
address, birthday verbally:
37. name 88 % 97
38. address 48 73 62
39. birthday 23 31 31 .
Average 53 67 3 1% 10 -
M. Recognition of parts of body:
Pupil asked to point to the
correct body part.
40. fingers 98 99 97
:;1. elbow 82 93 9l
2. knee
Average "g'g "29'% "% 5 4
N. Ability to make a sentence
from three words:
43. voy, girl, dog 16 48 36 32 20
0. Ability to count objects aloud: ' :
e 5 67 81 85
45. 10 _ﬁg £8 66
. Average 5 75 78 17 18
P. Ability to count by rote:
k6. 1to25 k2 59 55 17 13
" Q. Recognition of colors:
(Teachier shows color caxds)
47. orange 82 88 88
8. purple 68 72 81
49. yellow 82 86 88
Aversge Kid B2 86 5 9

R. Identification of objects by
touching and sxmelling: :
(Teacher blindfolds child) '

50. feel - apple 87 93 87
51, feel - aponge 53 69 72
52.- feel - fur 23 38 Ly
53. smell ~ perfume 72 % 8l
g’o. mﬁ - onion 61 Blt 75
5. smell - orange 81
Average -B' _% % 13 12
TI) Total of W0 classes Pre-Grade I starking project June 20, 1955, {Continued)

22 Total of 6 classes involved in the project for six weeks ending July 29, 1966.
3) Total of 14 classes #xxolved in the project for eight weeke ending August 12, 1966.
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these goals. The latter project staff worked closely with the Early Childhood Edu-
cation project staff in identifying and encouraging the parents of children. (See
chapter on Parent Education.)

Objective 8. To-Develop Skills Considered Necessary for Reading Readiness.
Pre-Grade One Component. Six subtests on the pre-grade one goal .card can be .cons-
sidered as measuring the development of skill needed for reading readiness. These
subtests are; A, writing first and last name; D, recognition of letters; E, ability
to trace & pattern; H, ability to identify and complete a pattern; J, relating a
picture to the written word; and K, matching number symbol to written word. As a
group, these six subtests were difficult in comparison t< the remaining 12 subtests.
The lowest pre- and post-test performance was on A, J, and K. Gains on all subtests,
however, were apparent. For both the six and eight week classes these gains:ranged
from 11% to 23%. -

Table 18 shows the pupils'’ performance on the Metropolitan Reading Readiness
Test, Form A. This test was administered in kindergarten in May, 1966 to most of
the children who entered the pre-grade one classes in June. At the close of the
six week and eight week classes, six of the classes in the six week course and 1k
of the classes in the eight week course (50% random selection of classes) were
administered the Metropolitan Reading Reediness Test again. Pupil gains were studied.

Table 18 Pre- and Post-Test Results on the Metropolitan Reading Readiness Test
Given to Pre-Grade One Classes in Six and Eight Week Sessions.

Six Week Fight Week
Classes Classes
N=89 N=157
Raw Score _ Percentile Ray_Score Percentile
Pre-Test (May) 25.93 8 27.56 9
Post-Test ‘
(Juiy) 34.82 15 .
(August) : 33.19 1k
Gain from May 8.59 5.93 .

Table 18 shows pre-test achievement equivalent to under the lOth percentile..
with respect to national norms. Post-test scores increased significantly to the
15th and 14th percentiles for six and eight week classes, respectively.

Head Stsart Follow-Up. Pupils who enrolled in the summer 1365 Head Start pro-
gram were followed through their kindergarten year. In the spring of their kinder-
garten year, all childrer are given the Metropolitan Reading Readiness test... It. .
was hypothesized that summer Head Start pupils would perform better on these reading
readiness tests than comparable students who had not enrolled in Head Jtart. Unfor-
tunately, such comparisons could not be made without possible bias since Head Start

pupils were selected from among & larger population of pupils and an adequate con-
trol group could not be identified. Raw score distributions of. Metropolitan Reading
Readiness scores were mede for 1202 former Head Start pupils and 2045 non-Head Start
pupils who were located in the same set of schools in which Head Start centers were
located. Comparisons of scores at varicus percentile points in each dis’cribution
were made. These results are shown in table 19. s

o o AT
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Table 19. Metropolitan Reading Readiness Raw Scores at Selected Percentile Points
for Former Head Start and Non-Heed Start Children at the End of their

-~ -

Kindergarten Year.
Former : '
Head Start Non-Head Start
Children Children Difference
Percentile N=1202 N=20k4s5 < (1-2)
) Point (1) _ (2) (3)
Pg0 58.53 60.35 -1.82
E P75 5162 53.06 ~L.lk
| Py 143.29 143,98 - 69
’i Fas 3,11 33.77 + .3k
Plo 25.81 2h.34 4147

Inspection of Table 19 shows that the differences at the five percentile points
represent a definite -trend of the lower ability pupil being favored by being in the
Head Start program. At P50, P75, and P90, the differences show the non-Head Start
pupils to be higher than Head Start pupils but again these differences must be
attributed to initial superiority of these pupils and not to the non-Head Start program
being superior to the Head Start program.  Unless one is willing to assume that the
lowest 10% of the Head Start group was initially less capable than the non-Head Start
group, an assumption which does not seem plausible, it would appear that the Head
Start program did result in a higher level of readiness for the lowest 10¥% of the
pupils (difference = +1.47) and to a somewhat less extent for the bottom 25% (diff-
erence = +.34), If it were possible to equate the two groups initially or assess
the extent of bias, the differences in readiness at all five percentile points may
have favored Head Start. Based on these data, this issue must be left unresolved.
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STAFF LEADERSHIP DEVELOPMENT

Introduction

Teachers, administrators ang supervisors who serve central city schools of
large metropolitan communities must possess certain specialized knowledge and
skills in order to employ the most effective techniques for meeting the educe-
tional and developmental needs of disadvantaged children. One of the central

tasks in providing more appropriate education for disadvantaged children is to
help educational personnel to perceive more clearly the conceptual dimensions

Objectives, The objectives of the Staff Leadership Development project are
as follows:

1. Provide more knowledge which relates to the educational needs of
disadvantaged pupils,

2. Achieve more accepting attitudes toward disadvantaged pupils.

Project Narrative. In an effort to achieve the above objectives, two different
kinds-of activities were initiated: stimulus Presentation and staff involvement.
These were secparate but inextricably related aspects of the total project: 1In a
general way, the bagic Plan of the project was to provide -information to certain
members of the professional staff in target schools and then arrange for thege
persons to interact among themselves and‘with those who provided the information
in such a way that knowledge and attitudes might be modified, '

‘Two university consultants served as advisors to the project committee, - Due
to the latemess of initiating this project, it was recognized that only the minimal
ectivities could be carried 'out. One major workshop was planned with the purpose
of enlarging conceptual understanding in the arer. of the impact of poverty on peda-
gogy. Follow-through of this workshop was also planned for involvement of the
target school staffs,

The plan of the workshop encompassed:

&. Presentation to the Principals and certain other leaders followed by
reactions and questions from s panel consisting of two teachers and
a principal,

b. The afternoon of the workshop was spent taping the consultants® pre-
sentation and panel reactions and questions for subsequent televised
sessions to the entire staffs of the target schools,

Personalized comunication of the consultantg® Presentation to the staffs in
such a way that the impact of their message would be felt was a major problem, To
accomplish this each target school had identified three key teachers who would work
with their principals in communication as well ag implementing training plans. A

Target schools were then grouped and the principals and key teachers met to

exchange their ideas following the reguiar televised program for all staff members.,
This was to promote further cross-communicatlon among tnese schools re’ative to
their reactions and various training plans.
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In addition, a number of the target schools involved their key teachers and
other members of their staffs in individualized training programs in the school
such as: visiting homes with the visiting teachers, staff discussions with the

school psychologists, v*siting teachers as well as other professional personnel
from community agencies.

Evaluation Procedures and Results ”

Measuring instruments were specially developed or deliberately selected to
deal directly with each cobjective. Only teachers ip target schools took any of ’
these tests. Teachers in control schools were not «iv-n this battery of tests, i
The instruments used were: Urban Education Information Test; Teaching Situation
Reaction Test; Organizational Climate Description Questionna.re, GNC Educational

Views Inventory; and the Adjective Checklist.

There were approximately 1100 teachers involved in both the primary target and
secondary target schools. While four of the instruments were given only to one out !
of three teachers, the sampling was sufficiently randomized to believe that the
results would be representative of teachers in the target schools generally. It
should be emphasized that, in addition to supplying baseline date, a major purpose
of these instruments was to give some direction to the project for future years.
Teachers did not identify themselves in taking the tests.

Objective 1. To Provide More Knowledge Which Relates to Educational Needs of
Disadvantaged Children. The Urban Education Information Test, as the name implies,
was designed to measure knowledge about various aspects of education in on urban
setting. The test items were keyed to the results of research studies and as such
represent a measure of knowledge of researck results in the field. The test was
scored in terms of number right. In addition, per cents of correct responses to

each item were determined for diagnostic purposes and for future aid in inservice
training.

P

Table 20 shows the mean scores on the test for various groups of professional
personnel,

Table 20. Mean Sccres of Various Professional Groups on the Urban Education
Information Test.

Standard
Group N Mean Deviation i
Primary target, elementary teachers 295 20.31 4.83 j
Primary target, secondary teachers 106 20.60 5.45 ]
Secondary target, elementary teachers 392 20.89 4,55 1
Secondary target, secondary teachers 134 20.13 5.65
Others (blauk) 152 19.70 5. 72 ’
Administrators, elementary 16 22,50 5.20 '
Administrators, secondary 15 23.53 4.87
Central office 76 24.33 7.75

It is obvious from Teble 20 that teachers tend to score similarly and admini-
strative and central office staff versons tend to score somewhat higher than
teachers' groups. An analysis of variance showed no significant difference in
mean scores among the teacher groups. Similarly, there was no significant difference
among administrative or central office staff. The latter means, however, were
significantly higher than the former. There is no reason to expect score differences
among teacher groups since all could participate in the training activities.
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In order to use test results diagnostically, items were grouped into four
rational categories. The average per cents of correct responses to each category
were computed. The categories, number of items and average per cent of 'correct
responses are shown below: !

Number Average % of

Item Category of Items Correct Responses
Characteristics of the disadvantaged 5 65%
Social-psychological facts or principles 12 51
Educatisnal or pedagogicel knowledge 11 50
Interpretlng .and understanding tests 5 56

From this type analysis, little difference is noted except in knowledge of
| characteristics of the disadvantaged child which is appreciably higher than the
1 other categories. ot

The Teaching:Situation Reactlon Test (TSRT) Was employed to obtain a picture
of how teachers cope with certaln educational problems within a hypothetical class-
room setting. In the writer's opinion the keyed answers depend too much upon situa-
tional variables extant in a school system. A "good" response in one school system
(or indeed from school to school or teachér to teacher within a system) may be in-
appropriate in another. Since a knowledge of what the instrument is measuring is
lacking, a report of results is superfluous. Whatever the .TSRT does measure as
reflected by the total score, it did show that various classifications of teachers,:
whether primary or secondary target, or elementary or secondary teachers, did score
approximately the same on an average. - :

Objective 2. Achieve More Accepting Attitudes Toward Disadvantaged Pupils.
To say that teachers should accept the behaviors of children, whether disadvantaged”
or not, is contradictory to the education process. Kducation is the business of
changlng people in desirable ways. Cast in this light, "achieving more accepting
attitudes toward disadvantaged pupils" becomes extremely difficult to evaluate for
one has %trouble in distinguishing between attitudes toward children per se, from
attitudes toward their behaviors. One strategy used in evaluating this objective
was to ask teachers to select adjectives which they believe best-describe the pupils
they teach. This approach does not measure acceptance of the child but focuses on
his characteristics or behavior. The Adjective Checklist is an instrument containing
48 adjectives which deseribe social, personal, intellectual, and physical charac-
teristics using positive, neutral, and negative toned adjectives. . A random sample
of 339 teachers in elementary and secondary level target schools reacted to the
checklist by selecting 16 (out of the 4&) adgectlves whlch best describe puplls
they teach in terms of how they differ from the "average" child.

Six adjectives were selected by 60% or more of the teachers completing the
checklist. These adjectives were: quarrelsome," "unpredictable," "active,"
"disruptive,” "mischievous," and "changesble." The adjectives least selected
(10% or less) by teachers to descrlbe their puplls were: "idealistic," "harmonious,"

"dynamic," "intent," “civil," and "patient."

Further analysis revealed that there was much similarity in responses of elemen-
tary and secondary level teachers with two exceptions. Positive adjectives describ-
ing intellectual and physical attributes declined s1gn1f1cantly from the elementary
to the secondary level. Thus, the intellectusl attributes of "curiosity,” "discern-
ment," "creativity," and "interest" declined in terms of teacher judgment as well
as the physical attributes of being "dynemic," "vigorous," and "neat." The decline
from elementary to secondary school noted here is corroborated by student ratlngs
of their interest and enjoyment in school.

-
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Most of the adjectives which were selected by teachers were social in nabure
(38%), followed by perscnal (32%), physical (32%), and intellectual (25%). Cne
may infer from this that teachers feel that unless children's social needs are met
first, their intellectual needs cannot be met satisfactorily.

Whether the teacher's perceptions are accurate or distorted cannot be Judged
from Cthese data; that is, whether the pupils are actually fundsmentally different
or whether the teachers have misperceived their pupils cannot be determined. Since
such pupil characteristics as those perceived by teachers on this instrument are
oftten stated in the rationale for identifying pupils in need of Education Act
services, it seems reasonable to conclude that these perceptions are realistic.
Indeed, if these pupils were "intent," "idealistic," "dynamic," etc., it is un-
likely that they 1ould be in need of the concentrated services provided by the
Education Act.

Another strategy that was used in measuring teacher acceptance of disadvan-
tagad children was based on the rationale that if the school atmosphere in which
the teacher taught was satisfactory.in various ways that this atmosphere in turn
would have an effect on the teacher's acceptance of the child. This strategy
recognizes the fact that a teacher is a social being like every other person and
the conditions under which he or she works influences the teaching process including
the ways in which they interact with children. The Organizational Climate Descrip-
tion Questionnaire, as the name implies, attempts to measure school atmosphere.

The OCDQ was completed by 313 teachers from elementary and secondary level target
schools. Of the 65 items on the scale, 32 refer specifically to other teachers

in the school and 33 refer to the principal or school. The instrument was not
scored in the conventional manner but rather responses to individual items were
recorded. The teachers rated each item on the OCDQ in terms of their frequency

of occurrence. A rating of one indicates "rarely occurs;" two indicates "sometimes
occurs;” three indicates "usually occurs;" and four "very frequentiy occurs.” The
theoretical midpoint of this intensity scale would be 2.5 with an effective range
of from one to four.

Inspection of those items which occured with the highest frequency were positive
in tone with respect to either the teacher or the principal. Conversely, those
items that projected a negative tone were rated with the least frequency. Some items
were neutral in tone. Further examination of the items showed that some were diffi-
cult to evaluate in terms of whether or not a high frequency was desirable. Other
items were rather clear in their intent and interpretation. An attempt was made to
identify the latter type of items. Those items which could clearly be classified
as either positive or negative in tone and clearly intended for principal or teacher
were grouped. The remaining items were ignored. With each item classified as to
positive or negative tone and directed toward vrincipal or teacher, the mean fre-
quency ratings were computed. These are shown in Table 21.

Table 21. Mean Frequency Ratings of Selected Items on the OCDQ Classified by
Positive or Negative Tone of Statement and the Group to Whom the
Statement Refers.

Group to Whom Means of Positive Means of Negative
Statement Refers Toned Statements Toned Statements
Elementary Ievel Teacher's Mean Ratings
Principals 2.70 2.19
(N=14 items) (N=8 items)
Teachers 2.42 1.73
(N=10 items) (N=10 items)

(Continued)
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Table'21," Mean Frequency Ratings of’ Selected Itéms on the OCDQ Classified’ by
- Positive or Negative Tone of Sta,tement and the Group to Whom the

Statement Refers. (Continued) B SR ! : '
Group to Whom Means of Positive \ . Meesis of Negative
Statement Refers © " Toned Statéments ° 'Y ' *' Toned Statements

Secondary Ievel. '.L‘ea.cher s rMeza.n Ra:r.ings* o ¢

Principals . ‘ : 2.72 . " , _ - 2,17
. S S : ) ;!
l: 4
Teachers e I 2,51 - ‘. : . 1.65. - N

* . B

¥Items classified same as elementary levei .teachers,

It is apparent that those items which are positive in tone should show high
frequency ratings and those with.s negative tone should show a low frequency rating
providing, of course, the class of persons being rated are 'good" on those- characs - .,
teristics. Table 21 shows _that this vattern exists in both -the elementa.ry and the: -
secondary levels. In each comparison. of Aitem tones for both principa.ls and teachers,
the positive toned set of item statements .hasg a slgniflcantly higher ﬁ'equeney of o
occurrence than the negatively toned 1tem statements. At both the elementary and -
the secondary level the positive. toned statements were higher ‘for the princi.pa.l .o -
than for the teacher. Negative toned sta.tements, however, were a.lso higher for- ,:-
the principals than they were for the teachers. ~In genera.l, there is a striking
similarity in corresponding mean scores between the elementary and the. secondary
teachers. I e . L
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IN-SERVICE TRAINING

The In-Service Training project was designed to provide specialized prepara-
tion for remedial reading teachers and resource center librarians in target _
schools. This training was provided in the summer of 1966. Because of the
nature .of this project the only evaluative gquestion that can be answered at.
this time-is whether the specified personnel needs have been met.

»Ob;]‘eci:ivee. The major o'baect ive of the project wag to provide. a progra.m '
to train required personnel for the renediation and enrichment project and the
+ educational resource centers project. fTnis training was aimed at achieving the .
’cllcwir.s goals:

,l. To help teachers acquire knowledge and techniques in these two ,
epecieli zed : e.rees. o o ke
2‘:'" To make the services of these qualified persomnel available_to

children in the primary and secondary target schools.

3. To give children an opp0rl'.unity to develop the skills and know- »
ledge necessary for academic success. _
Prg;gct Narrative. Prior to the summer of 1966, a two-day workshop was

conducted under the proaect for twenty-five teachers of remedial reading. 7In.
the firet and second summer terms special courses in remedial reading instruc-
tional techniques were provided by the University ‘of Cincinnati. Tuition and
registration fees of approved teachers were to be paid through the Board of

: Education project funds. Arrangements also were made for reimbursement for o
the tuition fees of tezchers who trained for appointment of teacher-librarians
in target scheoois, up to eight semester hours or twelve quarter hours of

credit for basic library courses.

< As a reault of the pro;;ect, 24 teachers received at least one term of .
instruction in remedial reading methods. Ten of these were employed as

: remedial reading teachers in elementary primary target schools for 1966-57,

and one is serving as 2 volunteer teecher in this area. Two others are ..
teaching Reading Improvement as a part of a secondary school assignment.
Another four of the class group have been assigned as resource teachers in pri-
mary target schools,, spending approximately half-time with retarded readers.
Of the remaining seven teachers who participated in the summer instruction, six
are employed in various positions in Cincinnati including Administrative Aide;
pre-reading, first and second grade teaching; and secondary assignments in.
English, and Fnglish-Mathematics. All personnel needs for remedial reading.
teachers in primary target schools have been met.

I Under the tuition reimbursement plan 16 teachers took summer courses in

librarisnship. This group comprises approximately half of the teacher~librarians
employed in Cincinnati target schools for the current academic year. TFive of
the 16 are continuing to take course work. Ten other resource center teachers,
not enrolled in the summer term, are currently taking library science courses. -
Although the reimbursed library science instruction attracted fewer teachers
than anticipated, the project has made it possible. to secure reasonably well-
trained personnel to staff the resource centers. .

PR
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The Parent Education project is aimed at securing greater parental involve- ™' -
ment in stimulating the physical,. cultural, and intellectual growth of - disadvantaged
children. Project goals are primarilyto have the parent realize the importance
of his role in rearing his children, to give him thé'understanding, education &nd
belief in bimself to do this and’to bring him into closer éontact with ‘the ‘Schodl
and the:education of his children. - = - T T T st
R T SN SN it

The project also attempts to encourage parents and parent figures to continue
their own education “under-such-programs' as>those of the Econdmie “Opportufiity Act,
the Vocabional Education Act, and the Manpower Development and Training Act L
Such interest in self-improvement is likely to have a beneficial effect not only

on parents and -childrén, but'alsé-on the rést of the comminity; - o
A R R VAP PR P R S I 5 1
The attempt to increase the involvement of parents in the education of their
children and to “encourage-théir own self-:improvemént is made chiefly through ‘-

parent leaders chosen from each school commmnity. ‘The iisé of regidénts Sf eséh~

project school area was aimed at bridging the communication gap that often exists

between home and school;- Chief responsibilities‘of tHese ‘léader's. are €0 _makeé Home

contacts’with ‘Parénts and to work With“fher in study-discussion ‘meetings. “These -

meetings aré "devoted “to various topics that concefn modérn Ffamily I1fé snd‘edida.
E T . g [ R P T Aveny 9N 50
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Objectives. - The projéct is'designed to accomplish-the following‘Sbjéctivess BT
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1. To help educatichally and-culturally disadvaritage ?—'clii'ldrpn__ i1:'53?\“{;’1‘3’)- - CERE
viding an opportunity for parents and parent “figurés -td-Secure<a s »I"
better understanding of physical, mental, social and emotional needs

of‘these children. . BRSNSkt T U I S REC RN € PR S PR T S A )
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2. To'help these cliildren by-aiding: parents ‘to-understand snd Tageept-y Trinioust
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theirzrole :in the-children's ‘education’ 3¢ vs3*n:it. 5 &5 mrivrtin 2¢ <go Pas
RR SR CU 3 S & CoLTTANE L s mmnseoegml o poiloes zaidvass
3+ "To:help -these children by involving parents ‘so:.that :théy may Strengthensiiosi
-their-contribution to the education of their "childrens :.:fosds: tezisd viae
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k. : To ‘achieve for ‘disadventaged éhi?idzjep 'thé kind iof “pér énta’lfsupgorﬁ’iﬁd% Rk
cooperation with the ‘school which Will‘énable “them to mike maxtmuict? ast-oi
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progress in Tégrnming. ®-o%c [woraey 1. zoizsusidteberdss ol Bas cIrilaay
Chsiomes T oaven e dog genand vy.sleg ol gnedopsr

5. To raise the "self-image" of the family and to develop a core of fami-
Lies who Will bedome -godd €xamples £or ‘childreén and “who Wikl 'set ja Tebal
- €one-£6r continding educdticn £6r théselvds; their ¢hildren and otaer veTd7
‘members of “the :-c‘ﬁﬁuﬁfty;f"tﬁw 2t o~ gien . bmnves Hismresld al its::;clgm
TS uE e e e s e ooyt e ety srd 00 udboaiisns g of edd
Projéct Narrative; The Parent Educatioh project v appfovéa February ffqg'iff& b
1966. The marly defails of -inaugirating*thé project vere ‘thon LegunS Miorg tROI L
first considératiciis wére publicizing ‘e ‘Project, ‘establishfke an offfoefioidne madd
requisitioning a secretary and interviéwing‘applicants for' the 'Job of perened Somiszs
coordinator to assist the project director.
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On the day the project office opened the trdning program began for 20

parent leaders. The training sessions included samples of programs that parent
leaders could use in their study-discussion groups. Books, pamphlets, films,
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£ilm strips, recordings and resocurce persons wére used-to study characteristics-

of children and their development. ' Techniques' of leadership.studies-included ~* ».::
how to organize a group, how to plan and-arrange the-meetings, how- to:inirolve foqss
parents, how:to-lead: discussion, how to publiclze a 'meeting andehow to make= . = -
personal contacts with the parents. » : P T R

N ,../ |‘ o il « \,{.. , - [P
s b ~ 2

To help parent leaders plan ard conduct meetlngs, comm1ttees of leaders-
1n-tra1n1ng were ormed and given the responsibility of developing trial parent
study-dlscussmn probrams. Understanding of Cincinnati's school programs was - ‘

1 developed by the participation in training programs of key school perscnnel. - -
Q,ualifln communlty leaders also part1c1pated in tralnlng, servmg as an example'
of how \_wa;u‘y people could be used in parent .;t.zd =discussion meetings., -
Several camnunity agencies took an act1ve part in worklng with parent leaders.

e

Among the other activities included in the training were several cultural-"
and educational trips. These were taken to demonstrate what should be done at
the local. school level to encourage parents to -enrich their own education. These.
parent leadersalso cooperated in the evaluation of the 2ffects-of >the total
Education--Act program by admin1stering the Parent Survey. - - -

’/’A -y
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Aft“er the initiel training program, in-service training - sessions were-held -
to permit parent 1eaders to discuss their concern, share their ideas, and make: ";"
suggestions for. improving the. program. Parent leaders were-also-invited to .. 3
attend an early childhood workshop conducted locally by Dr. Martin Deutsch’ ,s - 4
staff. » Some of the parent leaders participated in the workshop for the full -+--: .

two days. L

Lo T

Parent leaders begen work in their schools on a half day basis on Apr11 13
Weekly study-discussion meetings were organized and conducted, ‘with a bus tour 0 .4
permitted on one of the meéting days. In all,231 study-d1scuss1on meetings were =
held. Membership and-attendance figures show that the project served a total -
of 1626 parents, with an average of atout 16 attending each meeting.

o Tethuar o milds
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Evaluatn.on Procedures and Results

[0 ¥ PAIMENNERT AL < T S o
Evaluation of the effects of the Parent Education project presents thé =~ =
same difficulties as .the appraisal of other specific projects. Since parents we -
served through this proj=2ct might well have been influenced by other Educatlon 3
Act services provided for their children, it is impossible to attribute:gains R
in parental attitude or understanding to any ocne project. It is logical, '
however, that the Parent Education project, since it was aimed atperents, -pro-= - - .
bably contributed more to such improvements than any other single ESEA service. ~~
LRSI E s
Some items on the Student Survey and the Teacher Survey, used in ESEA o
program- eva.luation, are perbtinent to-parental relationships- with-children andaw i
with school. Since project services were offered to 2ll targetf schools (32 of
the 4O target public schools actuslly participated in the first year), the -3
- population represented in the surveys is probably essentially the seme as that e
served by this:project. In addition.to these surveys, membership and attendance E
figures for the study-discussion meetings, the Parent Participant Survey and : .. _
oral reports by parent 1eaders provide relevant mformatlon. S SERIR L
- el 4

ebi_cti’ve 1.To. help edumtioml;L_and cultural]x disadvantaged children T

by providing an opportunity for parents and parent figures toc secure-a-better -

understanding of the physical, mental, social and enotional needs of these
children. Success in achieving this objective as well as the other goals of the
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project is necessarily dependent upon the extent to which varent leaders vere
able to involve the parents in their areas in study-discussion meetings,
Involving 1626 parents, the 231 study-discussion meetings in project schools
had an average attendance of about 16. As one might expect, female:parent
figures out-numbered male by more than eight to one. The average number of
meetings attended by each varent was 2.2,

exsomwwn 115N

The Parent Participant Survey contains three items that provide some indica-
tion to the feelings of parents on this subject. Table 22 presents the results
of tuis survey with items listed in rank order a.ccording to percentages of.
parents answering "very much." The response alternative also include "some
and "not at all.” When "some" response totals are added to "very much" the
combined percentages of affirmativé responses total at least 95% for every
item in this section of the survey. However, the probability of bias in '
ansvering this kind of questionniare should be kept in mind.

gty
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Teble 22, Per Cents of Parents Answering "Very Much" to Part A of the Parent Participant Survey by: -
Rank Order of Items. . . .

Y

Survey Items ¥ “Type of School ’
i Weighted
/ Do you feel these meetings have Primary Target Serondary Target - Aversge
- helped you: Elenm. Sec. Elen. Sec. . Per Cent
’ ' (W=120)%  (N= 34)% (l'2?2)* (K= 20)% - (!‘7395) -
: to knov hov important you are as : T
d & parent 85% 974 T9% 0 11008 ¢ - sig . -
- to see how the school is trying to o .
- help your child 79 97 72 100 78
[ .
« to see how-the home zud sc.1001 can 4 o
work together 79 9% 72 100 , U e
to enjoy your child more . 79 100 69 " 100 . - 76
to make it easier to talk with your o
child's teacher 82 9l 63 9h I
e
to understand children 69 79 63 TT100° T VY T
to know better how to talk with your S
child - ’ 68 94 57 - oy LT U068 Sy
to make you fecl you are a better . . ) - ’ o ', o
perent 8 63 88 62 ° cae TR g
to understand your child's school . . N P A .
work . -56 81. . L8 SR 55 e
to be able to help your child with
his school work T 50 75 b 37 o 46

* Highest number responding to any single item (some questions weré not anéwered by every ﬁarenti
* . .o . L ioch

P “men x5 B
3. e N : T

-, .

Although over 99 per cent gave an affirmative answer to each of~three-items. . ;.
related to this objective--i.e., to -enjoy your child more; to understand - - % e ey
children; and to know better how te talk-with your child-~these items rank:inys;. ! . -
the middle in terms of "very much” responses. One might conclude that help in
understanding children and dealing-with them is
weakest project result perceived by parents.
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Objective 2. To help these chlldren by -aiding parents to understand and
accept their role in the children's education, The:Parent-Participant Survey <

also had content relevant to the second objective .of this:prdject. Ttems on . -
understanding children's school work and assisting them with: this work were- =~ -
lowest ranked in percentage of "very much" responses. On-the other hand, ..+ .-
parents evidently felt strongly that they had been helped to see how- important
their parenta’ role is, This latter item is highest ranked, PO
ol T A L
The reports of the parent leaders a.lso suggest an imprsved parens; under-
standing of their role, Chiefily, this gain was -indicated for the leaders-
themselves, but one parent lear :r roported evident increase in sharing by an

awoa v\-r.wl- in har ochildArente activitios

e e WAL e S W L TR AR R =~ W

Obaective 3. To helg these children by involving Jarents 80 tha,t they mez_
strengthen. their contribution to the educatior. of their children. In.the - i : -

-~

t

leader's reports there were five spontaneous reports of increased..parent. involve= - . :

ment in the schools. One said that she had succeededin bringing to.school &
parent whom even the visiting nurse had not be a'ble to contact.

Section C of the Pnrént Participation Survey contained four yes-no ntems

related.toperenta.]: involvement-' TS S Feo J:»_J«_m(;
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1. Have these meetings made you wish your fnends wene w::oh you" ', e m L
2,7 Have you brought e friéhd to & meeting? B S TR A

R o k ,::\ y o d s ‘;Lf’ey(t,lm

3.Have you talked to friends ebout theseimeetmgs? T e

Tisn

W, " Have’ you"1 offered to help at your school" = "‘,:,. R e TRLEE 2L TS

Responses were strongly affirmative except for the itemon whether parentd hag’ i+’

brought a friend; on this item 58 9 per cent answered negat:wely Most impog- .
tantly, 7h.5°pér’ ..ent of the parents reported that they had offered 'bo help. s
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Further infomtion pertinent to thisrob;)ective.a is evailable from responses Bt
on the Student’ Survey and the Teacher Survey, used in program evaluation. The
Student Survey, for example, asked whether pupils were praised at home for good
school work, whether school concerns were discussed at home and whether some
member of the family had talked with the child's teacher. Approximately three-
fourths of 16,429 target school pupils andwered these items affirmatively

Torrer o

Relevant items on the Teacher Survey are especially useful because they
offer a unique opportunity to compare January (pre-project) and June (post-
project) data. Two of the concept terms rated by teachers are directly related
to this objective, and two others have a less essential connection. The concept
"Parent Involvenent” was rated 2.5 per cent higher in June than in January by
target school teachers, but 1538 per cent lower by control school teachers. The
ratings given "Parent Participation in School,” "School's Attempt to Reach
Parents," and "Supportive Attitude of Parents" were lower in June by both groups
of teachera, but the decrease averaged 16.3 per cent for the control group and
only 2.7 per cent for target teachers. Interestingly, primary target teachers
gave all four items higher ratings in June than in January.

Of these differences, only those in the ratings of "Parent Involvement' seem
great enough to justify comcluding that target teachers saw an improvement in
parent-school relations. [The suggestion in all related items, however, is
favorable in evaluating this aspect of project effectiveness

<
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Objective 4. To achieve for disadvantaged children the kind of parentdl - .
support and cooperation with the school -which will enable them to make maximpm © ¢
rogress in learning, The favorsble indications in the comparative ratings
given "Supportive Attitude of Parents," are reinforced by other ‘available evic-
dence. First, a number of parent leaders felt that their visits to homes ang: :
the study-discussion meetings ‘had promoted parental support sid cooperation = vt
with the school. 8ix of the open comments by parent leagers Specified improvéa @ 3.
understanding, communication, or interest. Three leaders reported that their
efforts in the Project seemed to have had 8 positive effect on the local unit ‘
of the P,T.A. " Two others said that they had been influential in keeping 'noten-
tial drop-oute in sehosol. e : ‘ SR

The Parent Participant Survey results contribute further evidence that
this fonrth objective wag succegsfully achieved. Items on seeing how the -
school helps the child ("very mach" 78%), seeing how home and séhliool can work '
together ("Very much” 77%) and meking it easier to talk with teachers ("very
much” 72%), all rank up near the to o ’ * :

=t R

Objective 5. To raise the "Self-Image" of the family and to develop a core
of families who will become good examples for children &nd who'will set a tone
for continuing education for themselx?esz their children, and other members of
the community,

is the goal in improved self-image. "Questions vere ‘included in the Parent™-
Participant Survey to fing out how the meetings had_ipfluence@‘tpe»way,the yarents
felt about themselves and their further education. Tn Part A parents were asked
whether they now felt that they were better parents as & results of the meétings.
Affirmative responses for this iten totaled 98 per.cent, with 65 per.cent answer-

'.,y‘)l'l:‘:f‘/:i

Specific instances of parents who had been prompted to further their . =
education were reported by eight of the parent leaders. Three leaders spoke
of improved personal habits in the families in their érea. A larger number
said that they themselves hed a bétter feeling about their Job as qﬁﬁgféptéf"“;JJ .
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SATURDAY ENRIcmmNT P oo

Introduction ' 2 e et "

[ . R T PR SV T I PR S S i R
The Saturday Enrichment ‘proieet is designed to enrich the e"ucatiBhal experi- :

ence oi fifth and sixth grade children in target area ‘schools through smell *

classes and individualized instruction. Althougn the pro*iect ig an addition to

the regular school “curriculum, it attempts to supplement and further thé same ‘

goals as the regular program.

While the pupils selected for’this project répresent the fop ten per cent in
their school, it is nevertheless'believed that this project has a socund rationale
in keeping with the Education Act. First, it is reesoned that since these pupils
do come from disadvantaged envirénments they proba'bly have a potential which sur=-
passes that which’ they are’ currehth showing, even: though their achievement may
be higher than that of other pupils in’ the schbol 1'Secondly, man3 citizens feel
that these pupils are’ future leaders and their potenti &1 should be’ devéloped on"
a high prioritv basis.’ Thirdlv ‘this prmect represents only a very small pro- Y

wwwww

portion of" the Education Act program in Cincinnati and gives the program a scope
that it would not have otherwise. T - o S
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Ob;i ectives.' In the original‘ planning, five overall obd ectives were designated'

40"
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1.7 To strengthen the child's self-image, through the use of" the B¥I1TE he
possesses. P T w1 G ahA PR 1
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2.5 To build and reinforce interests*f so’ that1 the child‘ '_can work mor‘e ‘ef:f'ec- =
" £ively in his regulariday ‘schodl s€tting, 4 T LI erd AR

L PRt
- i Fuat rxoadLg2 e,y At
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3. To stimulate the child to do work creatively in the areas of 1nterest,
e such as art" drama” literature, mathematics, music 5 science, Fetlre

s RHE, PE A AL wles ol Yoy opevay Sed o gdipetal &RF g
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"that is conducive to, strengthening va*lues.‘ )
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h. To offer each child #h -additional opportunitv to work 'in an envirjoninent\
T . S0 }n M Ta i S o

Ug

o~

To provide opportunities for" good worléing‘ rélationships between pnre'nts
¥ ang’ school through parent meetings an'd participati on. .
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Project Narratwve.‘ Pro;;ect implementation began on Saturday, February 2,
1966, with an’ orientation meeting held for’ eight ‘coordinators, 4B tedchérs B )
14 volunteers. ‘I'he sessions for the pupils’ 'began- Satur‘day February ”9*“1966 ELEERA
and continued for seven ‘eonsecutive Saturdays, ending with a culminating pro P
gram for parents on'ApriYr' 2, 1966. A’lthough 805’ fifth and sixth grade able™ " -* 7
learners from'29 pu’blic and 1Y non-public féeder Schools’ vere enrolled iin th’eizr S

eight centers‘ the average attendance per Qaturday was ‘?03f Lo B .

‘\‘ £ : LV - 2 %, § 0 By [PV T ";« ;e

girls indicated on pupil interest inventories administered prior to the start..... ..
of the prog:“a’i’ni These classes emphasized the practical and the academ’ic aépects ,
of science, mathematics ;. dramatics, reading and ‘docial” studies. Resource teachers ‘
were agsigned to provide enriching sctivities as the interests of t‘he '¢hildren :
demanded within the framework of the teachers' abilities. Voliinteers assisted -

teachers by working with small groups of children.

Evaluation Procedures and Results

Nine instruments were designed to yield evaluative data for the project:
Pupil Interest Inventory, Parent Survey, Pupil Questionnaire, Volunteer Ques-
tionnaire, Teacher Questionnaire, Parent Questionnaire, Pupil Survey, Pupil

Clatses were organized' according to the ress of ‘ihterest Which bovd end <"
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Record and Coordinator Report. The first two of these forms were completed at
the start of the project, the other seven near the end. In addition to data
concerning the five main objectives, the evaluation forms yielded broad general
information about procedural considerations for more effective operation of

the project and overall project evaluation. Such procedural material has been
omitted from this condensed report. .

Objective 1. To strengthen the child's self-image, through the use of the .
gkills he possesses. On the Saturday Fnrichment Fforms only one evaluative item
was related to this goal. In item 6 of the Pupil Questionnaire, pupils were
asked whether the Saturday morning classes had helped them in their regular
classes. Of 651 pupils.responding, 549 (84.3%) answered yes.

Objective 2, To build and reinforce interests so that the child can work
more effectively in his regular class setting, The Amprovement in school work
noted by pupils themselves was confirmed oy parents, with 92.6 per cent of the
sample in the Parent Survey reporting. that their children hed improved.. Table
23 shows the percentage of students in a random sample whose marks in each of.
five subject areas increased, decreased and remained the same. If one assumes
that variation in grades due to chance factors would be equal in positive and
negative directions, the actual improvement in grades is significant * o

Attendance figures suggest an increase of absence in the third period, but
this difference is not atatistically significant.. In the random sample.of pupils
for whom the pupil survey was completed,those having no sbsence for the, report
pericd decreased from 43.5 per cent in the second period to 36.2 per cent in
their third period. Total number of days present showed 8 comparably non-signifi-
cant decrease. These may be chance differences or they may be attributable.to
other causes such as weather, tc.

Whatever the cause of difference in grades and attendance there can be no
doubt that parents believed their children were helped by the Saturdsy classes.
of 658 parents responding to the item on how children had been helped, 619
(94.1%) indicated that some help was recognized; 164 parent: fel: that the Satur-
day classes had improved their children's regular school work; 270 said their
children were more interested in school subjects; and 185 indicsted that their
children had worked on enrichment projects at home. Only 39 rarents marked. the
fourth alternative, 'has shown no difference."

Parents were also askcd to rate the interest of their children in the -
Saturday classes. Of 318 parents responding to-this itenm, 299 (%4.0%) rated the
interest level favorable ("definitely interested,"” "interestedmost of the time,"
or "strongly interested."). Fourteen parents rated their children "mildly
interested,” and only five indicated a low interest level. In evaluating the
above parent respcnses; one should note that only 38.9 per cent of the parents
to whom questionneaires were distributed responded to the item on interest rating
vhile 80.h‘percent answered the question on how theix children had been helped.

*In subjects taken in the enrichment program the difference‘isVsignificgghabe§ond
the .02 level of confidence (chi square=5.68); for non-enrichment. subjects,
beyond the .05 level (chi square =L.08); and for the oversil difference, beyond
the .0l level (chi square=9.28), . , R
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Table 23. Summary Analysis of Sample of Enrichment Pupils' Regular Day School

Marks.
SR LT T S R SO~ Sy
S s . AL R 5«* R .-S; y g ?d ,ﬂ T R
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| w & 9 T &b ©
= ‘ i < 3 /e ) nwn

Fercgn%ggéng? repé?% card magfé In ‘ ' ; = . .— ‘
Subjects takén in enrichment pro- , ‘

e
gram vwhich:

3 . Increased S 16.9 17.9 12.9 29.h 27.5 21.3.
' Decreased .. 1,3 10.7 9.7 13.2 .15.0 12.9
... Remained Same. 68.8 7L.4 T7.4 57.% 57.5 65.8

W) = o A77) (56) (31)

68) (o) (272) .. = .

Percentage of report card marks in L y : .
Subjects not taken in enrichment ) L ‘ . o C

program vhich:

" Increased . 234 16.1 184 27,3 "23.6 21k 1
Decreased ' U1, 149 114 29,8 T17.9° 15.6
Remained Same 62.5 69.0 70.2 51.9 58.5 63.0
(¥) = (64) (87) (14) (77) (106) (4LB)

Percentage of total marks in
subjects taken or not taken which:

Increased 19.9 16.8 17.3 28.3 24.7 21.h
Decreased 4.2 13.3 11.0 17.2 17.1 14.6
Remained Same 65.9 69.9 T1.7 54.5. 58.2 6h4.0
(¥) = (1b1) (143) (W5) (45) (146) (720)

Objective 3. To stimulate the child to work creatively in the areas of interest
such as art, drama, literature, mathematics, music, science, etc., The findings
reported above suggest the program had a measure of success in the eyes of pupils
and parents. Pupils judged that they had been helped, and parents felt that their
children were both aided by the classes and interested in them.

Certainly the assignment of pupils to specific subjects hed a great effect
on this important factor of interest. Although the program's third objective
concerned creative activities in interest fields, no estimate nor indication of
the quality of creativity was provided by the evaluation forms. One may say,
however, that a prerequisite to attaining this objective was assignment to sub-
jects in which pupils indiceted a degree of interest.

Objective 4. To offer each child an additional opportunity to work in an

environment that is conducive to strengthening values. The concept of pupil

- values covers an extremely broad range. It is impossible to evaluete the effects
of any program on this complete gamut. On the Pupil Record, enrichment pupils
were rated by the enrichment and regular teachers on six personality factors:
influence and leadership, responsibility, confidence, participationm, industry
and quality of work. In general these ratings showed a marked consistency, with
the average rating falling, as expected, slightly above the mid-point of the scale.
However, all teachers tended to rate pupils lower on work quality than on the
other five characteristics. This tendency may be traceable to higher expectations
on the teachers' part for this select group of stnients.
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Objective 5. To provide opportunities for good working relationships
between parents and school through parent mectings and participation., Favorable
parent reaction to both the Saturday Enrichment proje-% and to the total Educa-
tion Act program would normally be expected to enhence parent association with
the school. Unfortunately little evidence is available to determine the extent
to which sympathy with the schools! objectives translated into improved practical _
school relationships among parents of Saturday Enrichment pupils.

It is possible, however, to compare the percentage of returns on the two
parent forms, one distributed at the start of the program and one at the
conclusion. In doing so one finds little difference, despite the fact that an
effort was mede to improve the method of distribution on the second form. The
Parent Survey form, distributed at the start of the program, was returned by-
53.7 per cent of the parents, while the concluding Parent Questionnaire was
returned by 50.6 per cent. There might have been a stronger motivation %o
return the first form since some parents might have felt that failure to do so
vould hinder their children's opportunity in the program.
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PHYSICAL HEALTH SERVICES

Introduction S ' ' S P B

=y e
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The Physical Health Services proaect attempted to- augment health services
in all target schools by providing additional mediesl personnel and necésséry
supplies and equipment. This added service was not ‘expected only to ‘provide
early identification and treatment of health problems, but also to promote
desirable changes in personal health habits of pupils and their families.

The conditions that exist in meny homes, particularly 1n deprived arcas,
are conducive to iiiness. Improper food care, - unsanitary toilet conditions and
poor heating and ventilation give rise to various types of health prrblems,
vhich are detrimental to educational achievement.

Objectives. The health services provided by this project were designed to
achieve the following objectives:

1. To appraise the physical health status of pupils in the target
disadvantaged areas of the city'through expanded examinations ano
screening'procedures.

-
D

2. To counsel pupils, parents and SChOOL personnel concerning .'. e

appraisal findings. C o _ AR «fgi

1.
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3. To make appropriate referrals for the evaluation and/or cor-"
rection of defects.

~ -

b, To provide kindergarten, first and second gradeapupils with hln,:zi.{fii;
immunization protection against measles. o e ',.“2"41593

5. To provide emergency service for injury and sudden illness.

6. To endeavor to bring pupils to optimum health status that they
mey have a richer experience in a11 educational opportunities. i

Progect Narretive. Prior to approval of this proaect “the add1tional
amounts. of professional time needed to administer adequate health services to
the target schools were estimated. Because these services 1n the Cinﬂinnati '
schools are administered under the Cincinnati Board of Health, this group .
provided the estimate of time needed in each of the primary target and secondary“ h
target schools for nursing services and medical services of a physician., e

Unfortunately, however, the shortage of medical personnel was found “£o be
even more severe than anticipated thus making it impossible to increese health
services in target schools to the extent intially proposed. All available *
professional service was contacted including additional time of Board’ of .
Health physicians and part-time services of eight registered nurses and" twelve '
licensed practical nurses. The project also employed 15 clerks to keep records ‘
and perform other clerical duties. _Where available, _volunteer service was _ _ . -~ °
used for more routine tasks, but the hours of such service totaled less than
100 through the complete four months of the proaect

. -
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The first phase of service under the pro;ect was ‘a physical examination @ = '«
provided for all pupils in target echool’areas in grades four; ‘seven >and: ten. f?ff :
All other target ‘school pupils referredby members of the professional stdff - RN
were sinilarky examined.: In-addition’tc this.a considerable number of . physical
examinations were given to determine fitness for paiticipation. in- ‘sport8s . . omT
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With each physical examination, thorough health records were completed and
those for pupils needing additional attention were tabbed. Pupils who were
examined were given appropriate immunization shots for diphtheria, pertussis,-
tetanus, smallpox or polio., In those target schools with primary grades,
measles vaccine was available to any pupil who had not previously recefved it
or who had not had ineasles, About 10,000 doses of this vaccine were administered.

The second phese of project services consisted of\fOIIOWhup of those pupils
whose records had been tebbed at the time of exemination, Referrals, usually to
clinies of the Public Health Department, were made for these pupils. Vhere
clinical attention seemed necessary, an attempt was.made through home visiting
to induce parents to provide necessary care. The referrals that were then .
returned to the school were checked by the nurse to insure that appropriate ection
had been taken. Project personnel also gave lectures to groups of pupils and
Parents. -

T - 2N -
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Evaluation Procedures and Results

Records kept in target schools in March through June of the first project
vear indicate both the number of cases receiving each kind of health seryice ~
and the conditions of illness discovered in the screenings and examinations.
These records thus.provide.a basis for evaluating the procedural objectives.
that constitute the bulk of the projects! goals and also furnisu baseline data ..
for future appraisal of project success in achieving the long-range objective
of optimum pupil_healtp.; : : . .

— .

Objective 1. Fo appraise the physical health status of pupils in target
disadvantaged areas of the cit _through expanded.examinations and screening -
rocedures. The expansion of the physicallexamination service for project
schools is described above. A comparison of the number of exéminations snd
screeniﬁfs in target schools in March through June, 1965 and 1966 i§;shqwn;in
Tabie 24, ‘ ) ) T T e

Table 24, Numbers qf’ikaﬁinéﬁiqés';ndxségeéﬁinég éénéﬁétégfﬁﬁgﬁéaféﬁ“ﬁéﬁgfge .
ment Personnel in Target Schools, March through June, 1965 and 1966.

Servlee T ol 1%5 T 7 g iimi Tin

BN S

General Physical Exemination, . % F LT i
Grades I, 7,10, Cer e e .. 2289 ¢ . -5} B .
General Physical Examination,  * . D U .
Referred by Teachér =~ S T 1360 -
Athletic Examingtion I R N (- S o . 2061 g .
Tuberculin Testing ~ . .7 139 © B ..
Vision Testing =~ '~ B 26hL T By e el
Hearing Testing - S 306 T 20 T e n e
Other screening = .. ... . 1180 - ';‘ﬁ,hu;f,ﬂ‘gol651i"m,j ) : N
L "~ e e 8302 TR ilafet oo P
L e p ) N L N R S I TR e
AR TR N S P oS RRTA G RN AN
The data show increases for all categories of service except hearing testing,
Delays in securing audiometric-equipment ‘and-in traiping :personnel to use-it o
limited the number of hearing tests underﬁthe'prpjectquThe»numbenvgf:pupils Fre 2w

given physicgl~examina§ion§@near1y-dqubled, qndrtheqtqtal:caqesaexaminedqor

screened: rose from-8302 to_1l;179-in.1966. . InjtermS?ofgaverage:dﬁklﬁememberéw‘: * i

ship of target,schools,,thiggxepregents‘an,1ncreasejfr9m:26¢§ to, eXaninations
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or screenings per 100 pupils. Particularly striking is the teacher response in .-
referring pupils for special physical examination. This figure increased from - ..
two in 1965 to 136 in 1966. v s . - ‘

Parents of pupils in grades: four, seven end ten were permitted to jzdicate : -
a preference that the physical examinations be conducted by their private physi-
cien. In the months of project service, 102 parents in the target schools
submitted evidence of such physical examination. This compared with 92 such
cases in 1965. ' -

Objective 2, To courisel pupils, parents and school p_érsonnel"conceming
appreisal findings. Adequate follow-up of ‘the physical examinations and i
screenings conducted under the project required that parents be advised of the .
outcomes of these examinations. In many cases detailed interpretation was
required either to explain what future attention was advisable or to help-
parents understand the need for improving personal conditions related to health,

To accomplish this goal, both nurses and physicians employed under the - t
project made a concentrated effort to arrange conferences, many of which involved .
school. personnel and the parents of the.younsters who needed attention. In. on: . -
sharp contrast to_the 80 cases in which such conferences. were reported.in the. ...
final months of the 1964-55 school year, project records for the months March
through June, 1966, show that 943 conferences were held. For many of these,
both nurse and physician were present: In 772 cases, contact ‘was ‘established
hetween the nurse and.the parents. School ‘physicians reported -71 'such contacts., - -

- NS ot A . NP S O U RS ;

‘To promote better communication between medical personnel  and -parents;, ‘the
nurses tried to allot *sbout -a third of .their time in eech school to meking home & -~
vizits. Going to the home alsorfacilitated.more accurate ‘diagnosis. of ‘some of ' .
the causes of the health problems of youngsters. Wherever unsanitary fconditions < - *~
were found or-other .evidence: of poor health habits seemed indicated, the nurses:® =~
counseled with the parents concerning the dmgers.of such practices. A total:it:i.-l -
of 568 -such home visits were recorded. Although the limited records of vsimilar ' »
counseling efforts in the preceding school year are not considered relisble;, = © - -
nurses and physicians, had little opportunity to engage in conference prior to
the project. .. .- * - .~ Lo T T S T SN DU
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ebjective-3. To make ap propriate referrals for +the ‘evaluztions andfor .-~ s
corrections of defects. Another essential part :of the .contact. of medical S
personnel with parents was recommending ‘meang of: further diagnosis or treat-:' -T 7
ment of health problems. - For cases serious enough to reguire :further attention, . i
nurses or physicians would meke appropriate referrals, -usually: to.public health T
clinics. Where appropriate, project personnel also scheduled asppointments for
pupils and followed through to insure that these appointments: were kept. However,
no record was (keépt Of these referrals. &« _ . ¢ aoool0 So Tl DAL Lo
- o oot . T IR EN T E
Objective h. To provide kindergarten, first: and second grade pu 11s ‘with "¢ 1
immunization protection against measles., "Because measles -is‘an extremely common =¥ 2
disease, which not only causes pupils to be absent «from school but ‘also very * =~ -7
often leads to: complications, the project provided ‘fox -any: piipil in kindergarten " 3o
grade one or two who had not previcusly been immunized or had not hed measlés to .
have this vaccine. A total of about 10,000 doses were given to target school
pupils. This represents 86,7 per ‘cent of the average daily- nemberstip of these
early grades. oo mowe o T PSS A RS SR TSt M
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Objective 5. To waide emergency :service for injury or sudden illness,’ 7
Although the need for first aid-service for inju¥y or sudden’ Illness ‘exists in
every schoolj; the problem is believed most “acute in disadvantaged .aated “schools. i
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In cases where s pupil is! struck by.ihjury or:iilness:in e HL hie teach’eraffz I
normelly. will make' a: referral on'a standhyrd form tbﬁﬁhy'medingtpersdn who. heppens: - .
to be on duty. Accurate records of these referrals are maintaihed a§ & matter - -
of routine. Table 25 compares the number of such teachers' referrals in each

project month: of 1966 with: that:\for the:preceding year.:t It also shows the total
number of pupils. seemr for' suddeniliness or:injury «byuthé"’s’chob\l ‘nurse? or '@octor. v
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Table 25.Referral and Disposition of Pupils Seen in Target Schools by Health Department Persomnel’for Injury- -
or Sudden Illness, March through June, 1965 and 1966.
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Pupil: Reférred by Teacher 499 3% - 3328 “ins 13,91 383 37937 3grs 20887, (13,600 .,

AP Z.
Pupils Been by Nurse:: - ' --4955 o431 3365 v 1792-%-1b,ke9 3837 4133 74078 ° 21407 "~ 14,188 5t T
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102 2,753 573 0 G seh 3080 p,08
Pupils Given First Ald- - 2154 (876, - 913 v U39 udsMk2: 739 . 793 <1033 16340 3,199
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The fotals -in.Table 25 show a slight decrease from-1965-to. 1966 i 411 - o oias
categories of pupils seea for injury-or sudden illne:g - This fact.-might suggest~..3¢
the conclusion that emphasis on health in the target schools led to a decrease
in the number of health problems requiring-immediate attention. =-Such’ & deducticn
seems unwarranted, however, when the monthly date dre considered..: Whereas<in - -=a7s:
1965 the.figures :tended: to decrease steadily from March to June, the’ 1966 .figures "'~ -
tended to increase through: May. - In other. worde, as the projectprogressed;: and - : su:
more emphasis-was placed:on physical:-health:iin the -target -schools, the .number. "
of pupils coming to .the:nurse:and physician grew-larger. - The smeller June: * Temorun
figures -are-.explained;.:of course, by the fact that school was in ‘segsionsfor only s <
pert of the month. fevsiiue o »  avw  ~ AR A A T S T R P

Co 5% T ow el o L L ot ot el wem enmdcler & s ozewvLn
Such an increase in the number of pupils served mey be viewed as one .of thev ondl
key goals of the project. The discussion above s however, reflects one of the

chief difficulties in appraising project success. Every csse of' illnése recorded

is both a positive-and & megative statistic.~ To detect 'ilIness .whers !if exists » 09
is certainly «a.desirable outcome: ofintensified health Services.: ‘THowever., vin 21 1oaisy
the long run, a decrease -in:the rumber-of cases:of ‘tllness is -the malw indtcation -3
of whether;the project has'ibeen successful. s .. .v7it € wi 510G a3Ric ir ¢ L w25 A

LSRR £ 1% B S ATV F I S SRR I DT - IRAES: SIS, JERY SRy SV ST
.-Qtdective 6.:To endeavor to bring pupils to -optimum health status /so they »iic.
may have a richer experience in all educational o pportunities. - Thisfinal* >:-.-r
objective specified the single ultimute goal of the Physical Health Services

project and.that of all other school provisions:-related to pupil; health. <. - -

Hovever, Ofie cau HArdly. ¢Xpéct iitich progress toward :the ultimate goal in & Few ‘~uw..
months' time. Thus, a reasonsble approach at this time would seem o beto . .o -5
eatablish e baseline of physicel health conditions;.with which future findings:.i -1
can be;‘cQ!!l;?'l’.e.do B2 e e Akt LA RN T SR BN ro N RESTA vt S T B TN RV DR

PRI S T R T S U P AT P B Y T G472 ¥ : M ot S oL Yo
Medical ‘records. kept- under. the.project together -with those!.for ‘thes preced- :figug
ing year provide a thorough indication of the types of physical disorders s:ina~« . Ixgn
detected among target children. The number of cases of various ailments found
in March through June iof, 1965-1066 are: shown -in Table 26, <Although'the’ figures: -
for the tWo years aré, compared,. it should be remembered that the -goal-is toi :.
establish ‘a,baséline ‘and not to draw any-conclusions about. the relative: status -
of pupil health in the two years.
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It will be noted that there was an increase from 5977 in 1965 to 6210 in
the number of ailments detected. These figures represent an increase from 15.0
per cent of average daily membership to 15.6 per cent. 1In relationship to the
number of cases examined or screened, however, (see Table 24) the figures repre-
sent a decrease from 72.0 per cent in 1965 to 143.8 per cent in 1966. In other
words, an increase of 5877 examinations or screenings turned up 233 more
instances of physical ailments,

] Table 26.. Cases of Physical Allments Detactrd in Target Schools by Type,

March through June, 1965 and 19%6.

Conditions 1965 . 1966 1
| o ,

Malnutrition o : b2 33 ot 3
Obesity - 113 69 ¥
Skin Diseases ' 719 597 7
Defective Vision 715 1035 3
Disease of Eyes 202 211 3
Defective Hearing 78 ’ 13 . 3
Disease of Ears 105 139 4
Dental Defects 1096 1306 3
Tonsils (enlarged) ‘ 455 50 3
Functional heart conditions 91 192" ‘
Organic heart conditions 9 14 :
Respiratory Ailment {colds) 1069 1286 0 - 3
Chest Deformities L “ 23 4
Orthopedic Defects 148 129 ;
Genito-~Urinary Defects -39 35 _ ' 4
Speech Defects C12 15 L
Nervou: Disorders 132 @ . 3
Miscellaneous 8 . ko7 - 3
Glands (enlarged) * 112 "9
TOTAL 5977 6210

*No record kept.

In both periods of time reflected by the deta in Table 26 dental ‘defects - g
were the most common defect or condition while respirdtory ailments ‘renhked ‘a
close second. Other ailments found with some frequeney inecluded defective .4
vision, various skin diseases and enlarged tonsils, Presumably the decrease _
in the "Miscellanecus" category 'is traceable to more aefinitive"classifi'c’a{',ion‘
. in 1826. The category of "Enlarged Glands" for example, was not maintaineq:
in 1965,
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-EDUCATIONAL RESOURCE' CENTERS ™'~ "~

T fa

. ' ' SN ol
Introductirn ' - - . , ’ .

. RPN

7

Theé Educational Rescurce Centers project was iniﬁiaﬁéiqin,ﬁhe target elemen- .
tary schools in the Cincinnati Public Schooi system to"fiT1 along-rqbogniééd lieed
for learning and resource facilities. Such centers are ‘seén‘as an important ’
Supplement to the instructional program. They also play a vital role in supplying
books and materials needed to implement other Cincinneti projects under the
Edvcation Act. ‘ . T :

Among the 32 target elementary public schools, only seven had libraries at
the time the project was initiated. Book collections in these libraries were
inadequate, and scarcely any other instructicnal resources were included. .To .
remedy this condition, the Educational Resource Centers project aimed to provide - .
learning centers for 25 target elementary schools without libraries and to upgrade
the facilities in the. other seven schools. Ce

Objectives. Tﬁe instruetional objectives of the Ecucational Regpﬁrce
Centers project are as follows: S
! .
1. To improve reading skills both within and outside of the
of the regular reading program, LI

framework: - .. =
L ERRRS S
. RO S R T L e

2. To augment. the supply of diversified reading and audig~visual“materials )
requested by other projects. ' R T Tl

R S S

3. To aid the, teachers in individualizing instruetion for .school children,:: ..

vho have special needs by supplying additional appropriate magegialg.ggégq5

CXeImnn T e gep
b, Toteach use of library tools, materials ang other instructionalpmediafg@u;fﬁ

to pupils.and also to teachers, Tt et
5. To satisfy children's natural and spontaneous curiosity,
"6. " To srcuse latent interésts and stimulate creative thinking, 7 TULTH
7. .To.guide children in their selection and evaluation of informetion~: -
Sources-and so-help them to- develop skiil in meking choices .and.in DI S
using these sources. O e e DT e ERERCI A
Sl Lo T A T R
&, ;7o -teach appreciation of books, records-and ‘educational .films as g Lot
resouxee . for spersonal enrichment and advancement. - . KA BT S
= !
| 9. To encourage the library habit ag & wholesome recreational activity,

10. To provide a Place in vhich pupils may work independently on activities
planned to meet their rarticular needs, with emphasis on programed
instructional learning.

11. To provide an additional setting for practice in self-discipline and
social responsibility,

12, To involve parents in whatever ways may be possible which will promote
& concern in the education of their children.
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Project Narrative. Planning for the Educational Resource Cznters prqjeet
began in May, 1965. Time schedules and budgets were prepared for develoﬁing new
centers and supplementing those already in existence. Twelve major lists of =
books were prepared by the Supervisor of Library Services with the assistance of
1ibrarians and elementary subject area supervisors. The goal zet for every
center was & minimum of 3,500 books, with ten schools having the largest enroll-
ments receiving more. When the project was approved, a total of 143,000 books
were obteined. Subscriptions were placed for 33 periodicals for each project
school. In addition, orders were placed for 17,000 audio-visual and 6,000
programed learning materials. Rooms for the cenbers had been selected prior
to project approval. Now design services were contracted for, plans were drawn
and bids for remodeling and construction were let. Work began in Jply,'“

Equipment bids were also taken. Supplies, specified by the supervisor of
Library Services, were also ordered immediately on approval of the project. -

Seven professional and eleven clerical employees were hired for project
administration. Additional personnel was pro-rated over several projects for
business and personnel administration and for evaluation. To staff the new
centers, the goal was to employ either librarians with elementary school experi-
ence or successful teachers who were willing to commit themselves to library _'
science triining. In-service training opportunities were provided under another

project.

Eveluation Procedures and Results ' . “

1

Because of the time necessary to implement the Educational Resource Centers
project, no extensive évaluation of the first year's efforts is po$§iblé.‘ Since
the project was dependent upon special materials that had to be ordered and
facilities that had to be modified, the few months that remained after project
approval were barely enough to take the initial steps toward implementatiop,l

This difficulty wes anticipated at the time the project was‘plannqd.,\Thé -
initiel strategy for evaluating the project qalled for the_establish@ent‘ofw
baseline data through a teacher survey, & pupil survey, and a library skills
test. In addition, after the project was past the implementdtion stage, récords
were to be kept of the use of books and materials. S

Only e limited number of these data are availsble. This evaluation will
report such baseline data eand attempt further to determine whether the project
services, as they are now being implemented, answer a definite need'qgrtarget
pupils and teachers. .

yosar

PO

) . . T R I I T U = |
The objectives of this project are numerous and somewhat elusivé of measure- =

ment. For this reason, they are grouped in this report into three categories: "
procedural; long renge, pupil centered: and long range, library centered.  The’
focus of the evaluation will be reporting available baseline data and assessing
the suitability of the project services to pupil needs. Dl e e

P It

-
s ISR TR R ~ VoA
. - . -

Procedural Objectives. Four of the project objectives are procedural 1nf‘; )
nature. Tnese are concerned with augmenting the supply of materials for.other .
projects, supplying materials for individualized instruction, furnishing a place
for independent study, and providing a setting for practice in self discipline,.
and social responsibility. , L T

M

Riessman, emong others, has underlined thé:importahce of ﬁelbing the dié-“)
advantaged children participate actively in the learning situation by providing
clues that are "salient and concrete."l Such clues are woefully lacking in

1. Frank Riessmen. The Culturally Deprived Child. New York: Harper & Rov, 1962, p.131.
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traditional middle~class-oriented learning materials. Just as obvious is the need
for a place to study.. Most disadvantaged youngsters have no suitable study area

in their homes, If their educational growth is not to be restricted to-the class-
room, they must be provided an adequate place to engage in independent study,
From this s,tti@y:\t,hey might also derive other gains such as improved self discipline
and sense of social responsibility. C .‘

Of’tﬁé two kinds of.provisions--materials and setting--teachers seem to feel |
| that a suitable place, for learning is more important., This fact is evidenced by v
t their replies to pertinent items of the Teacher Survey (see Tsble 1, page 5). The £
two items rated "low" (poorly) were Adequecy of School Livrary and Time and Place,

for Pupils to Study, Items dealing with adequacy of materials such as_books and
instructional media were rated much higher. From this it is inferréd that teachers

P
b
Y,
7
3
=
'
3
]
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are more concerned with the former than the latter. ) v
! Iong 'Ranger”Ob;jécfives, Pujbil‘Centered.l. "Four project objectives cqﬁiéei'};,ed ,
| matters directly related to the performance of pupils. These involve improving
! reading skills, satisfying children's guriosity, stimulating creative thinking .
: and involving parents.in the education’of their chi ldren. R o 9

The need t’o{;,i!hptbve,‘ the. reading skills of target pupils is ev;der‘xtf in the =~
scores on, the achievement tests administered for the evaluation of the Education .
Act program,  Médian scores on the subtests concerned with reading, word meaning,’
and paragraph meaning were rather consistently below-the battery median score at
all grade levels with deviations from the norm ranging from seven months at

S grade two to two years at grade six. Such deficiency in reading ability is.a . ¥ k
; commonly recognized characteristic of culturally deprived pupils,- ~ == . oo i

Sévenconcep(tsrelated to fthis :‘ph?aseldf project "é:e"‘r\\r'i..éég;:}gefrg;i‘.ncli;,dféci”.;is.
items on the’ Teacher 'Survey. These concepts ».8hown in Table 1, page 5, were:

3

f Parent Involvement (item 2), Pupil Motivation (item 3), Parent Participation '

(item 17), Supportive Attitude of Parents (item 21), Behavior Standards of my, = 1
Pupils (1tem 22), Pupil Discipline (item 23) and Achievement of ny Pupils’ (item = 3
38). The. mean ratings for the seven items on long range objectives are.lower. N
than for"the procedurdl items, discussed above, It would seém that the teachérs
| feel a greater need to improve important aspects of pupil and parent behavior .
than to work toward the more easily attained procedural goals. This seems con-
sistent with the teacher's role which is concerned far more with influen¢ing ’
behavior than with making provisions. o o =

S a2

Coxppéi"i_gféﬁg _cah be madé also between these target school. teachers' ratings..
and those given by non-target teachers throughout. the city. sWhe‘n‘Qhé'_S‘_é; ratings. .
on the seven behavioral items are cumpared, all ‘non-target ratings are seen to . o 4
be considerably higher. This difference, averaging over a full unit on & ‘seven ¢ ”
point scale, is much greater for the behavioral than for the procedural items

w3 Y ' 3 'y - L . oy oy X g o N " 3 g Lt U LI ‘,
These cpqlpgp_;s‘:§§1§. point to the feeling that teachers evidently haye concerning tr \;
the impp‘_i;itanée [ ?;these goals for the resource centers project. ' T o o | Y
pW o} FER.I ’ - . ’ Fa'e a [N [l Py AR RN AR PN
oA a Lan ! . ~ " PRI o ; AL AT P TR T ¢
Long Ratigeé Objectives o Library Centered.’ The remeining four pi'q,jegjss N o]
objectives are concerned with goals related diréctly to the services offered =
by school libraries. These Qb,jectives involve the use of library ma:berigals,, : 3
BN By D IR L R e A . ) y .. SNBSS 4
the selection‘:a;.nd‘ evaluation of information’sources s. 8ppraisal of-books«algd;;w-
Y RVIO AR SRR O R T T Do e T A L TN S
other educational media ahd' éncouragement, of the library habit. S :
B A S S AV LT e Yoo N R S & "‘,.{fi'; s SE DTS 2
BN EAL N TIPS BT iy o N L R N L IS PO L - D S 4
* Altliough these dbjectives are netesgarily related t4" the other project,:. o
! . 4 : - L1 AL 4 N ST g
. goals, they are treated separately too because of their immediate connection to
‘ project services. .- These,_ are the characteristics ,for which change will be. . ... e
; .t TR e R U N R P Y Do g LT PR . N AT
Y o T A T S N N T S TP S g
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measured in the coming year through the use of the library skills test. At the
present time, only two questions from the survey administered to pupils provide
information pertinent to these objectives. On the Student Survey administered
in May, pupils were agked, "Do you read books from the library?" and "Do you ...
read more than is required by your school work?" Thorve was little difference
among percentages of replies by target and control pupils to these questions.
About 85 per cent of the persons in.each type of school said that they did read
1ibrary books, while the percentage answering the second question affirmativély
was about 59 per cent. The item on the library books rates in the upper. half .
of the survey in per cent of affirmative responses. The question about extra
reading, however, ranks second from the bottom. This seems to suggest that
pupils' use of the library has been limited to required reading.

S
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This pro;ject was desi ned to ;serve the special educational ineeds- of “two dis-‘
tinet groups of children; %1) those .whose. full participation in.the educational -:iu:”
procesg is ‘hampered by existing emotional problems, and: (2) -thoseswith pe:cceptua.l e

learning didabilivies that interfere with academic auu.é'v'él“néﬁu. .Several idcal. [« oo
studies have.indicated thet-teachers seerthe special needs-of these,&pupils s ‘espes=. .-
cially the emotionally disturbed, as urgent eoncernss - T & Lieewun, (%l Ban
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The project was a.pproved late in ‘the 1965-66 school year. The highly experi-
mental nature of the project services necessitated gradual movement toward the long~
range objectives, At this time, therefore, the evaluation must be limited to a
Judgment as to whether sufficient progress has been made,

Objectives. The gcals specified for the project were as follows:

1. To provide adequate educational opportunities for children who might
otherwise be denied the privilege of school attendance because of
their emotional or learning disabilities.

2. To prevent the deterioration of the learning process of children with
emotional or learning disabilities.

3. To rehabilitate children who have emotional or learning problens.

4, To demonstrate the effectiveness of a special educational program in
a public school to enable certain children to function outside the
confines of & residential institution suck as a hospital.

5. To provide opportunities for the re-entry of children from institu-
tional settings into the community through modified classroom programs.

6. To provide opportunities for teachers, psychologists, psychiatricsts, and
others to extend their skills and understandings of children with emotional
or learning disabilities.

T. To provide facilities for training teachers to work with children who
have emotional or learning disabilities in a day school setting.

Project Narrative. In the first months of the project; securing and training
competent personnel was & primary concern. Elementary teachers who chose to work
with emctionally disturbed children were released from their regular assigmments
once & week to participate in special courses. These were conducted at the Child
Guidance Home and at Iongview State Hospital. To prepare teachers to work with
the perceptually handicepped a three-week summer workshop was held.

Employing the administrative and clinical personnel for the project was par-
ticularly difficult. An educational coordinator was hired after considerable
searching but it proved impossible to fill the proposed clinical team positions
of psychlatrist, psychiatric and school social workers and psychologists.

Because of the limitations imposed by lack of clinical personnel, project
activities for the first year were restricted to two experimental classes for
the emotionally disturbed. These classes met for seven weeks and served & total
of 12 very carefully screened pupils. At the end of the school year each pupil
was appraised vo determine his best placement for the following academic year.

h
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SPEECH IMPROVEMENT

> s -
\' -

Introduction'

v

The speech patterns of many target school children are substandard -when
compared with the speech standards set by society-at-large. When these pupils
move from their immediate environment into the larger community, their speech
sets them aside as being different and often limits their opportunities. This
project was aimed at improving these speech patterns and the language skills
of target school teachers.

Objectives. The project objectives were as follows:

1. Determine the nature of and the extent to which substandard
speech is used in selected disadvantaged schools.

2. Institute programs designed to remediate the substandard speech
patterns of the children, teachers and parents involved.

3. Evaluate the effectiveness of the remedial speech program.
Project Narrative. The Speech Improvement Program began on February 8,

1966 with the employment of a proiect director and = speech consultant. Six
primary target elementarr schools were identified to participate in the program.

Numerous tape recordings were made and evalvated of the oral language of
children and teachers in the six target schools, to identify characteristic
language errors in these schools. In addition to providing a basis for lesson
planning, these recordings also served as a mean of selecting pupils for small
group instruction and as a pretest for evaluation purposes.

While lesson plans were being written for the small classes, a series of
four after-school teacher workshops were begun by the project's university
consultant. The first and third were joint staff meetings for every teacher
in the six target schools; the second and fourth were only for representatives
from these schools. They were aimed at the improvement of pupil language skills
through regular classroom instruction.

In addition 40 teachers participated in evening class in personal speech
improvement. These classes met once a week for ten weeks. Of the five sections,
one vas devoted solely to voice improvement. Teachers enrolled in the remaining
four sections sought to generally improve their oral language.

Small group instruction for 75 pupils in kindergarten, grade 3 and grade 6
began on April 26. Groups met for twenty minute periods three times weekly,
for a period of four weeks. This instruction was intended to serve as a trial
for the work to be done during the following project year.

Bvaluation Procedures and Results

The evaluation of this project is based on recordings of pupil speech made
on a pre-post basis.

Objective 1, To Determine the Nature of the Extent to Which Substandard
Speech is Used in Selected Disadvantaged Schools, Detevmination of the extent
of substandard speech is a difficult problem since criteria vary widely.
However, sufficient evidence was gathered from recordings and classroom evalua-
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tion to confirm the contention of the-speech improvement team that.the speechr . .-
patterns of the children varies markedly from the speech used by the'community- .. - -
at large. In this connection it-is interesting to note that .on .thé Teacher - . - : -
Survey, administered in all target schools in June as part of the.overall evalug<: -’
tion of the Education Act program, "Intelligibility of pupil-speech" was rated . -.--

third lowest of 48 items.

Objective 2. Institute Programs Designed to Remediate the Substandard Speech
Patterns of the Children, Teachers and Parents, This objective was. kargely - | -
procedural. As indicated inthe project narrative, direct small group ‘imstruction.-
was given to 75.pupils in the target schools for.a period of four weeks, with
three twenty-minute léssons being-given each week. In addition s four workshops
for the classroom teacher were presented with the intention of improving.chil- -
dren's speech patterns through in-service teacher training. A program of
personal speech improvement for teachers was initiated.. Forty teachers were - °
enrolled in the course which met on ten successive Thursday -evenings, in five’
separate sections. A .speech improvement program designed- for-the.interested -: : .-
parents was not initiated-because of:lack of project.staff. I

LRI

Objective 3. To Evaluate -the Effeétiveness of the Remediél Speech ‘Program,- - -

Evaluation of the effectiveness. of the speech improvement program -for pupils.<-..v.--
was prepared on pre.and post<tape recordings of pupils who were-classified iniog o o
one of the four groups: (treatments). o S S L O SO S

B (O
a

Group 1. These children were enrolled in the six selected primary targed
schools and received direct help in small group instruction. «They -were instructed
in 12 lessons of twenty minutes each, three per week for four-weeks. -A;total -o- -
of 63 pupils in grades X, 3 and 6 had been tape:recorded both-before .and after: 1. ::
the small group instruetions. =~ - . -~ - - -~ L : (i

e B e e
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Group 2. These children, also enrolled in the six selected primary target-- ..
schools, did not receive the small group instructions. The teachers of these
children completed the personal speech ‘improvement course for teachersa: i ..$ o (™
Group 3. -These children also were enrolled in the.six selectéd pr
target schools:- -The only possible benefits these ‘children~may Have" received==:mwz
relative to speech improvement is that their teachers were rarticipants in

Pl grere e b

the four in-sérvice training sessions conducted for the staffs of the primary - "7
target schools. : ' S 1 oo B Lorwn
: .. 3
Group 4. "The children in this group were enrolled in prixh;ryi target
schools other than the six that were selectéd .to receiye the speech improvement .
project. Neither the pupils nor their teachers were involved in any.sort of ._. .__ 0

speech rémediation; This group may be viewed s & contrbl growp:: ~ = A Fuwr svadt
LT e A V-

- P
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The pupils involved in this evaluation were selected after the fact, d.e.,

they were not placed in treatment gréups at random. ' From*a study of-the Foup'~ **

treatment groups above one can see readily that improvement: was“expéctéd to be T+ 1
greatest in Group ‘1, fdllowed by Group 2, Group 3; afd ‘findlly G¥olp ™Jswhoot " il
received no-special remediation. Pupils in kinde¥garten, ‘grade”3%anid ‘gradever 7 ¢
were includéd in each group in order to determine “whéther -thé*tréathents™ 7 ~suv.in
would be uniformly effective regardless of gradeé and level. -This factor wass: & '¢ ¢
built into the-design anaswering the important diestion of whethér sush remedia- -

tion should focus on the younger child orthe oldé¥ child; or whéthar , “indeed;: Isev.
it makes a difference. ~ x ) o b R LT R D e A
Lol T o R N T L O AR S o v A

Two minute tape recordings of the pupils" volces®Wers made both beféffé‘f'%hd R
after the project. One part of the tape recording ecnszifted of children naming
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twenty picture cards. The names consisted of.sounds and sound blends which were
thought to be difficult for these youngsters. The second .part of the tape |,
recording consisted of presenting each pupil-with & -picture from s multi-ethnic
first -grade text which younger pupils were asked to tell what they -saw. and -older
ones were asked to make & story up about the picture. . - Pt me g T

For each child the pre.and post.recordings were put on the opposite sides
of the same tape.. At the end .of- the project period, three-:teachers of speech
therapy were asked to act as judges. Their task was to rate the pupils!-speech-
on & five~point scale based onfive factors:: intelligibilitys aceent, yoice =~ 7 .
and melody; omissions, substitutions, and additions; syntax, vocabulary and
usage; and enunciation, . The:eriterion score was the median rating of the three ...
Judges. - Judges were not told. which side was the pre or .post recording,-.

The differences between the criterion scores of pre.and posb—recoidings
were calculated and used as the basis for a two-way -analysis. of ‘a variance;of. _
treatments by grade. - “In»néne:of the five analyses was there-a significant: . - -
difference in either treatment ‘effect or grade -level.: There was a slight : -
tendency for judges to raté the post-recordings higher than the pre-recordings,
indicating in ‘their judg@entfthat‘sligh@;}qprgvgmgnt~had been made. .This:slight
improvement, however,. was seen equally in all four treatment groups as well.as” . -
for pupils in.kindergarten, grade 3 and grade 6, -~These ratings, -then,.give-no L
evidence that the speech of pupils involved in the«Speech<Improvemen§ rroject. -
improved more than that of the control pupils,

-Another task of the judges was to indicate which side ‘of-the; tape repre- .: . ..
sented the‘better quality of speech: Assuming that. pupils! speechwould :generally --
improve from pre-to postzrecordings, -one would. expect the judges -typically.to - :
choose the post recording as having higher quality. Thus, if two-or:three of . - .-
the judges selected side A, this was considered the Judges' identificetion of

- < - P PR

the post reéording:~ -- - N - B - i

L
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Table 27. Percentage of Correct of Judge's Identification of -Post:Tapesf. .- - o -+ ..

s

. . (¥ M) | % (n -
Kindergarten * |"€2.5 () % Y 560 (s2) |8bio L
Grade 3 73.9  (23) {77.3 (22) |86.7 (15) {B4.2 (19~ - . -. .- -
Grade 6 o | 750, (16) |€5.0  (20) f79.2. (2) [76.2 (1),
WML % |79i T (63) s (k) 75:0 . (61)-[80,4 ffer)yes . - oe

¥There were no subjects in this group:as-no kindergarten .teachers enrolled.in,
the personal speech improvement program, ‘

i +
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Table 27 shows, the. percentage of. pupils.in each grade.and treatment whose-,, ..
post-recordings were.correctly. identified.in this.way, ,If pupils hed.neither .. .
improved nor. deteriorated- ir their, speech, .one would. expect- the:identifications.- 5.
to be correct.50: per~cent of’ the time-by chance. Although.each.percentage . .. :..
exceeds this, .the-differences among grades and treatments shoy.-no.signficénce. . .
by chi square test, -Thus, the judgments.for puplis. in the 21,.12, and.13 "y .
&TOups were 1o more accurate than-thoge for T+ control pupils.. In;fact, the, .- . i
total percentage,correct.for the control.group is slightly higher than-forsthe .. ..;:-
other three groups, although this difference ig not statistically significant. . ... it

It should be remembered that pupils were selected for the T! group because their
speech patterns were most in need of. remediation..
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ELEMENIARY SUMMER SCHOOL - - . np

Introduction ' .. P . ;
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Ta.rget school pup1]s served by the }:,lementary Remedlatlon and Enrlchment pro;]ect
received a considerable amount of direct services in the last months of the 1965-66
school year., Providing a summer school program for children from disadvantaged hacke
grounds deals with the problem on two fronts. First, it provides remediation and
enrichment activities on a more individualized basis than is-usually available in
the regular. scliool year. Second, it combats-the "surmer loss” in achievement that -
is more pronounced among pupils from 'diSadvaritaged backgr‘o‘i;'inds.l oD e

O‘ojective' . The obwectlves of the h.lementary Remedlatlon and ; mrlchmenu Summer

School are as follows. A . Ll . R s g
1. Prov1de more 1nd1v1dua] help for- puplls w1th speclal problems than 1s . ~»

. NOW. posslble in the classes in the regular school year.

o oy~ wes KA LGt - L T

2. Prov1de a program deslgned to helo ouplls strengthen the readlng, ar1th-
.metic, language, and study. skllls and to st:Lmulate within each pupll a.

v e~ - "o .
o

de31re for. 1mprovement.~‘-; e Y i e 4l

b i P T Al

Y

:‘ 3_. Deepen 1ns1ghts and e},tend 1nterests of puplls through broad exper:.ences

v

-and. an enriched env1ronment . B - . . .

“ P, . * S - oy

S

g e

h Develop SklllS necessary for pnplls to work,more effectlvely in the' e g
regula.r school program.,.-, .- R L TR T SR

(2 . . P [ P -+ LS

4 3,7 . . 2

Project Narrative. The proaect prov:.ded puplls in. grades one through four
with help in the improvement of reading, language development, oral and written
expression, arithmetic as well as enrichment activities-and fiedd trips (164, - ;
classes) and. remed1al reading’ (29 é‘.l.asses) I'\:z'- puplls of grddés fiveyand: six 7.
the project. provided remedlal instruction in réading’ (20 classes) and” arxx?g&‘netlc‘—* <
(13 classes); instruction in the basic.skills for sixth grade. pupils. (10.classes)s «;
enrichment experiences in science and social studies (12 classes). An enrichment
program in art, music, and physical education was, prov1ded for all pupils in grades
five and six. Field trips were pla.nned and extensa.ve use, of the’ rich. resourcessof 5 F
the city of Clncmnata, and: the area . closely surrounding the‘ city was & part of Thé -
program, The pro,]ect also 1ncluded psychologlcafl, visiting- teacher; and llbrarlan

§U‘
A?"l

] 3,‘3
.~\

services, All, classes began June 20 and lasted for six weeks for four hours. per -
day.-

. . . . L. B . s
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EvainationcProcedﬁr.es and Reso:ltsﬁ . .o s :::,‘”’x
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In the 1ntroduct10n of thls report, reference ve,sl made‘ to«‘the\,amportance of ran
summer school Jprograms of enrlchment and:remediation.in combating, academic: " summer. .
loss) and. the cumulatlve academn.c def1c1t of, dlsadvantaged children.-..To’ determine. :
the effectiveness of the program in &. s1ngle summer school session-ds. difficult. :xou
To be. Sure, ¥ thev academlc skills, in: rea,d,’mg and arithmetic can, be. measured and and=y.s;
lyzed for,gains, but the, lasting effects. of the,enrichment-activities;-and whether -
the obtan,ned aca,demlc SklllS jare- ma1nta.1ned can only be determined: by long:.tudinal
study. The flrst three ob,]ectlves are procedural« They, ,imphc;xtly&ésgme that ;ovlg
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IHetzel Suzanne and Jacobs, Jemes, "A Comparison of Achievement Gains of Advantaged
and Disadvantaged Pupils Through the Sunmer Months,” Journal of Instructional Research

and Program Development, Cincinnati Public Schools, October, 1965, Vol. 1, #l, pp. 19-29.
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their fulfillment will result in pupil behavioral changes toward desirable but
unspecified goals. The fourth objective treats changes in the academic skills
of pupils., The various components of the project each have their particular
thrusts; however, in general, they contain the burpose of improved reading, lan-
guage, or arithmetic skill. Measurement of various academic skills was made in
Mey, 1966 and again at the end of the summer school session in July. The former
was used as the baseline measure against which to dompare July (end of session)
achievement,

Objective 1. Provide More Individual flelp for Pupils with Special Problems ,
Than Is Now Pogsible in the Classes in the Regular School Year. The provisions made
to meet this objective were to reduce the number of Pupils per teacher and to pro-

vide other aid to further individualize instruction. Teacher aides were used exten-

sively in the project and supportive psychological. services and visiting teacher .
services gave further aid to children. The assumption is nade, of course, that

these provisions will indeed help pupils with "special problems.” Since these

special problems are of an unspecified nature, one must simply believe that these

pProvisions have intrinsic worth. Class size was reduced by 24% under that in the

regular school year and supportive personnel were increased by about 66%.

Objective 2, Provide a Program Designed to Help Pupils Stre hen the Reading,
Arithmetic, Ianguage, and Study Skills and to Stimulste Within Each Pupil a Desire
for Improvement. Evalustion of pupil changes in academic skills will be discussed
in objective 4. The goal "...to stimulsate within each pupil a desire for improve-
ment," was measured by comparing retention rates of fifth and sixth graders in this
pProject and those enrolled in similar components in the regular summer school pro-
gram in 1965, The Percentages of pupils completing the various summer school com-
ponents were about the same for the two years. Considering the more highly selec-

tive nature of 1965 population over the 1966 (ESEA) population, similsr retention
rates may be viewed as favorable finding.

Objective 3. Deepen Insights and Extend Interests of Pupils Thro Broad

riences and an Enriched Environment. Extensive enrichment activities were
carried out by each summer school center, There were 393 classroom excursions of
32 types taken by the 16k classes in grades 1-l,

Objective 4, Develop Skills Necessary for Pupils to Work More Effectively
in the Regular School Program. Standardized achievement pre-testing was completed
in late May on all puplils the target schools except sixth graders who were tested
in February. Post-testing was accomplished during the last week of summer school
which began June 20 e&nd ended six weeks later. Two basgic questions were posed in
the date analysis. First, was there a significant gain from pre-test to post-test?
Second, how does the summer gain compare to that normally achieved in an equivalent
six week period during the regular school year? Results from all second apd third .
graders were used in the analysis whereas random stratified samples of 50 pupils
each were taken from the fourth grade and from the special sections of fifth grade
pupils attending Talent Development, Skills Bagic, Remedial Reading, and Remedial
Arithmetic classes. Each sample contained an equal number of pupils in each clags- -
room. The raw score pre- and post~test means for second, third, and fourth grade
pupils, all of whom.attended gelf-contained classes s are shown in Pable 28. Ten
of the twelve statistical tests showed a significant difference from pre-test to
post-test. Only the arithmetic computation and the arithmetic concepts subtests
gliven in grade 4 showed no significant gain, The largest gains seem to have
occurred in the general area of reading rather than arithmetic. This probably
reflects the greater emphasis on reeding in these grades as compared to arithmetic,
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Table 28. Sumnary of Standardized Achievement Test Resuits Obtained from Second, 'I'hi'rd, and* Fourth Gra.de Pupils

Attending Se1f-00ntained Summer School Classes for a Period of Six Weeks, - oL M o N
RS DA DT S S A3 L A : -
e Pre-TeEt Post-'l‘est . Mean. ° Diffepence Montha
- - jOT 7 Meantt - Mean v Différence "Si Eiﬁ@int?* or Gain**
e D D) TS " R TICEES  F AL KL P T R
teade 2 . N vl R T : f,\:.::f'
Metropolitan Primary I, Form A T S oo et L e e
Word Knowledge = TSkt 87039 28.96 CLST T Y Yes f -
Word Discrimination U5 26.71 27.63 .92 Yes -~ I N
Reading 739 28.86 31.34 2.48 Yes 2
Grade 3 I PRI 1t SRS Lt L “e TS R R PR S ‘-
stanrord Pri.mry II, Form X = ~rnor e e R : A L T S 2 . T
EANERS R N o S IR S S 1A VRN LKA
Word Mesning - C ' &5 15.39 6.80 ©  Lh CYes U T
- P‘r.graph *‘ning e [N 680 R vzu 77 26 82 ' P 2.05 NP Yes R v {fl' K
Arithmetic Computation = ::. 677 = <2459 ' 22523 .« - - 64 . - v Yes o, .oz ozncdo v
Ar;.thmeticigox}c,ep?! T f”x"“660, . ,"].'.6.-?&9 ST 17'h7 IR f°9§ R l,“:,xxe. ROTIN o .1{ L
Grade 4 s 08Ul B
Stanford Intermediate, Form X
Word Meaning 50 9.36 10.98 1.62 Yes 3
Parsgraph Meaning 50 17.22 18.52 1.19 Yes 1
Arithmetic Computation 50 12.64 12.84 .20 Fo 0
Arithmetic Concepts 50 9.14 8.82 -.32 No 0
Aritmetic Application 50 9.86 10.90 1.04 Yes 1

¥Difference tested at 5% risk level with one-tailed t-test.
#Thege estimates are rounded to nearest whole number.

Fifth and sixth grade pupils attending summer school did so by enreclling in
programs which had particular emphases. Random samples of 50 pupils in each of
the four components were selected equally from each class in operation. Results
of the pre- and post-test were analyzed in a manner similar to that used for the
second, third, and fourth grade results. A summary cf these results is shown in
Table 29,

Table 29. Swmmary of Stanford Achievement Test Results, Intermediate II, Form X, for Fifth Grade Pupils in
Various Summer School Components.

Pre-Test Pogt-Test
SUMKER SCHOOL COMPONENT Raw Score Raw Score NKean Difference Months
Stanford Subtest . Mean Mean o aoPifference  Significant? __of Gein
E N . —
REMEDIAL READING
Word Meaning 50 11.30 16.05 4.75 Yes 8
Paragraph Meaning 50 16.94 17.94 2.00 . Yes 1
REMEDIAL ARITHMETIC
Arithmetic Computation 50 9.18 11.90 2.72 Yes 6
Arithmetic Concepts 50 7.08 7.92 .84 Yes 3
Arithmetic Application 50 10.26 10.88 .62 Yes 2
TALENT DEVELOPMENT
Arithmetic Computation 26 11.85 14.08 2.23 Yes L
Arithmetic Concepts 26 10.42 11.85 1.43 Yes 4
Arithmetic Application 26 15.08 16.12 1.04 Yes 2
Word Meaning Lo 20,08 23.55 3.47 Yes 7
Paragraph Meaning ko 28.60 32,20 3.60 Yes i
Science 50 26.70 27.30 .60 No 0
Social Studies 50 32.07 33.02 .95 Yes 1
OKILI8S BASIC
Spelling 50 23.50 27.56 4.06 Yes S
Ianguage 50 68.66 68.40 © w26 No (o}




The subtests re
lar area of emphasis

ported under each component in Tab

8o

le 29 represent the particu-

appropriate to that program.,

Thus, it is on these subtests

that the greatest amount of growth is to be expected. In general, it is seen

that mean Scores. on the post-test were significantly higher than those on the pre-
test. Of the twelve comparisons, only two showed non-significant differences, one
in science under Talent Development and the second in language under the Skills

Basic component.

The lack of significant increase

in science mey be partially due

to the content val

idity of the test. Fur

ther, the

areas of emphasis in the Talent
Development program are very broad and include arithmetic, reading, science, and -
social studies. : v

In answer to the two questions initially posed, there is little doubt that
pupils in the program made significant gains in the six week period. ‘ The- gains
made in grades 2, 3, and 4 appear to
the regular school year. .
far surpass normal expectation in grades 5 and 6 where subject specialization- .
occurred. Thus, when classes concentrated on reading, achievement in reading rose
significantly.
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Introduétian

To build upon the gains made in the Secondsry Remediation and Enrichment
project, an extensive summer school project was inavgurated for secondary level .
pupils in Cincinneti's primery and secondary target schools, The projeci_ éffferedﬁ
small group instruction in reading improvement, remedial arithmetic, science,’
gocinl skudies; art, music, junior theatre,. junior typing, and pre-college study
skills, Except for the pre-college workshop, these classes were open to the.
seventh, eighth and ninth grade pupils living in the target areas. Teachers, couns
selors and administrators screened pupils for eligibility on the basis of theéir

> -

sbilities and needs. The pre-college workshop was open to twelfth grade pupils’,

who had made definite college plans. The project also encompassed a program of

service to actual and potential drop-outs involving intensive counselor and visiting
teacher service. L o N e

- - : .
. - * 37
. DR . . A

Objectives. ‘The objectives of the Secondary Summer School project are &8 ...
o _-‘L_._.._.: \ : oject are &g ...

1. To raise level of pupil a.ch'i,evement.‘.
- 9;- To inculcate skills of reading, arithmetic and studying. = .

3, To improve pupil motivation.

P o veramme s s oo

L4, To b\fild and reinforce interests in art, music, social studies, science
" . and drama. L e

e o,

\ Cime e
e RIS

5. To improve self-image of pupi iz, . L

.Project Narrative. The project provided junior high school pupils with remedial
instruction in reading (8 classes) and aritimetic (18 classes); it also furnished
enrickment experiences in science (6 classes), social studies (7 vlasses), art (2w
clagses), music (3 classes), junior theatre (1 class), and junior typing (8 classes).
A_pre-college workshop, housed on the University of Cincinnati campus, was avail-

« N [

able. to 60 graduated seniors who were registered for college for autumn; 19665 A1l :
classes began June 20 with junior high sections neeting.on alternating days, 8300 .
a.n. to 12:00 noon, for six weeks. Pupils in the pre-coilege workshop attended dbily,

8:00 a.m. to 12:00 noon, for seveh weeks. c L . I

N pAF Y F * o

T
S

Evaluation Procedures and Results . . - N

St P LI

_Achievement test results are a key source of evaluative information for the

acadenic areas. These tests were given om & pre-post project basis. . Tne develop-

ment. of typing skills as measured by a timed writing exercise was the basfs“fi?,joff D

v

the evaluating Junior Typing, while two questionnaires administered to workshop . ..
participants will be discussed in connection with the pre-college sessions, . Ratings.
of pupil participation and attendance given by teachers in the junior high school |
clegsses were used as an index of pupil motivation in relation to the third objec- . =
tive. U.G. r this same heading, the services provided to actual end. potential drop-

outs w'.il ©2 discussed. Other enrichment components of the project, :‘né,melx“ai*t,

music and theatre were evaluated on the basis of questionnaires. Unfortunately,
1ittle information is aveilable for an appraisal of the effect of the project on

pupils' self-image.
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Objective 1. To Raise Level of Pupil Achievement. Normally little or no
growth would be expected to take pldde-during -the sumer period of absence from
school. 1In fact, a decline in achievement is more likely. The project a._tpgpgpted
tc overcome this regression and to continue the progress made in the previous:’i‘::’.
school year, For the four academic areas pupils were tested in their classes at
the end of the Summer session.” The achievement scores of the’ t88t doVéring the'
area cf instruction’were compared with those'from the séme’test given’at the end' 2
of tﬁeﬁ“preéeding SChOOl yea?. v ' ‘.:au " P ’ “:;":ﬁ RS ' b ‘:'\ :}Jf \; RS "* <

Tablé 30 shows the pre-test and’ the post-teét mean raw scorés’ on' the four- *
tests relevant’ to' these instructional ereds) “Avérdge gains in achievement ranged
from 1,73 o k.95 rav' score”points,  Statistical tests showed that these gains aré °“
significant for Paragraph Meaning,'Arithmetit and Sciencé. The $hlL increage iR
Social Studies is' not significsnt at the .05 leveli Thi3 appéhrs %87 be_a fortha - L08
while Venefit in contrast to'ihe”decline that normaily oceurs over theSummiey £ ¢ 0

| months’ for disadvantaged pupils.: In' fact,’ the' achiévement gain is”considerably * °°

greater than that suggested by test norms as the expectation for a few months of = >
i instruction. The gain in the Paragraph Meaning average raw score, for example,.

f‘ represents ‘an achievement gain’of abbit six months-in grade placemént: S‘coi'-‘es'iii’f»’-(
Table 30, Comparison of Mean Pre-Post Raw Scores on the Advancg\@ Stanford Battery

t

of Pupils in Junior High Summ.r Classes.® “

| (™) Pre-Test Post-Test Diff, . _§.;E.Diﬁf. ),ca_

! — e e

! [N Feen PR S Z P cT oL, ! PR : o . '_"if‘.". jh Aol o LY L

! Para, Meaning (5k4) 18.93 21.91 2.98 <621 ;.. 4,80%

i Arithmetic  (121) 28, 5k 30.79 . 225 608 _3.70%

! Social Studies (48) 36.79 38.52 ° 1.73 1.1k  1.51

i D I BN T TR N . - D AP O ey T 5 LEP RN N S R

; Science T (M) - 26038 T 313 gyt e lgpy s 2 i
: TLgHFIeT oF the (O Tevel, T T

. “Objective 2. To Inculéaté Skills of Reading, Arithmetio and Studying. ' Acqiitr.
ing- skills may‘be viewed &s & necessary foundation for incredsed ‘achlevemert. * Since”
achievement’ gains in reading and arithmetic have already been’ noted, “one”naéd only -
assime that higher test pérformafice peflects the'application of* improved ‘skilly to>:
establish the project's success in achieving thé’second objective; A’ typing ‘test ‘v
given to pupils in junior typing indicated that the average pupil progressed from

N

no typing skill at all to being able to type accurately about 15 Words.a mihute,” 1%

~

For graduating seniors ‘who had been accepted for college admissiofri“in the fall,
the projéct offered a workshop in reading and study skills. ~Participating studeénts *
(N=23)Viere asked to complete a self-rating scale at the beginning of" the' workshop'™
and agéin ai the end. Rating themgelves on & five-poivnt scale concerning 18"reading
and study skills before and after the workshop, participants gave 'a meen pre-test
rating of 2.89 and a mean post-test rating of 3.04, This increase ig not tatiss'
tically significant. ~Only two of the 18 items show significant gains:'" "I under: -
stand and remember what I read" and "I can find the main ided in poems," " The' V-°
latter are' probably due to chance, et el
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Objective 3. To Improve Pupil Motivation. Ratings on the motivetion of pupils
are not evailable on a pre-post basis. Teachers in the summer school project, did
however, rate pupils on their participation and attendance, instead of giving tra-
ditional marks. Each pupil was rated either Excellent, Good or Poor on both aspects
of performance. Teaking all pupils and classes as & whole, teachers rated 85% of
their pupils either "good" or'excellent" in terms of both their participation and
attendance. The attempt to give service to out-of-school youth and to potential
drop-outs in target school areas resulted in the identification of 1310 young people.
Each was sent a letter announcing the services offered by the project. Subsequent
personal contact was made with all but 76 of this group. Working es teams, cown-
selors and visiting teachers provided guidance and counseling service to encourage
those who had been referred to return to school in the fall. In some cases,
appropriate agency referrals were made for youth who were not likely to profit
from further school experience. Some were encouraged to attend pert-time classes
in continuing education, and others were referred to training classes and community

work programs.

The 1310 youngsters contacted consisted of 919 potential and 391 actual drop-
outs. By the end of the drop-out effort, 978 of the 1310 had made concrete plans
to return to the regular day school program in the fall. An additional 113 planned
to attend afternoon or evening adult education classes. A total of 214 referrals
were made to such opportunity agencies 8&s the Neighborhood Youth Corps, the Prepe-
racion for Employment Program for Special Ycuth, the Job Corps, and Manpower De-
velopment and Training. : \

Only 17 youngsters were reported as having existing commitments that would
make it impossible or inadvisable to participate in some educational or work-
training program. Ancther 5i were already involved in some "positive program"
(presumably other than school), which they chose to continue.

Objective 4, To Build and Reinforce Interest in Art, Music, Social Studies,
Science, and Drama. This objective pertains to the project components emphasizing
enriciment rather than remedial instruction. Classes in each of the areas speci-
fied by the objective were offered to target school youngsters in seventh, eighth
and ninth grades who seemed likely to profit from such enrichment.

In addition to the evidence offered by achievement test scores concerring the
success of these enrichment services, attempts at evaluation were made through
questionnaires administered in a number of classes. Pupils were asked to answer
questions about the kinds of work they did, what they enjoyed most and what field
trips ylelded the most benefit. While pupil responses are of interest to the
project staffs they are not considered to be of general importance to others,
thus they are not reported here. ‘

Y
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ELEMENTARY SCHOOL REMEDIATION AND ‘ENRIGHVENT . - et

- P M - .- p
. Ve ¥ N . . o~ A PRI

Introduction

. - B it af Y
¢ : HIRIH

This project is aimed particularly at motivating thosé.pupils~in Primary - .
target elementary schools whose disadvantaged cultural backgrounds have resilted
in learning problems, It encompasses "8; variety of Services, all of which aré -
geared to give pupils & more positive éoncept’of themselves, ' the community and
their role in community life. Increased scholastic achievemert is the ‘pPincipsl ¢
educational outcome desired, Y R A S

- e «

' roN .. e

Among “the services planned to accomplish, this gosl were: the additién of ¢
administretive, secretarial and supportive personnél; ‘cultural activities such’as
excursions and special as semblies; and siupplementary after-school Dprogréms. Resource
teachers were used to help identify and treat pupils' learning probléms, - These
services were supplemented by other projects that served these primary target chil- -
dren. The Health Services project, for example, was directed toward improving the
physical condition of disadventaged children, while the Pajent ‘Bducatidn projéct

wes aimed &t increased parental involvement in their education,

Objectives. The objectives of the Elementary School Remediation and “Enraich-_'
ment project are as follows: ’ o ST
1. Early identification and treatment of individual pupils with learning <

problems. :

can be a basis for building positive feelings about ore's self and one's "
ebiiity to achieve in school. R A 3.

2. Opportunity to discover individual pupils' talents and interests that -

3..- Achievement -in schoq;l -consistent with the pote;{ti-é,l of éé:ch ﬁﬁﬁil;‘ - i.
L, ‘Involvement of parents andﬂcoﬁmmiity in the ‘gc}:{icatién’al ’jijocéséf"makfiﬁé ,
- school more meaningful to parents and pupils; ~° - AT A i

e ¥

froject Narrative, The Elementary Remediation and Enrichment project for
primary target schools began on'February 1 and concluded on August-31,°1966. Among
the additional personnel employed under ‘the project were 11 adninistrative aides;
responsible to each school principal for supervising, organizing and ‘coordinating
project services, both during and after the school day. The 21 _resouréé teachers
used in the project worked directly with pupils who had’ learning ‘Problems, were
available for group conferences concerning these pupils; c¥ relieved the régular |
teachers for such conferences, Also added to the staffs of Lhe' primery farget ‘
elementary schools were 10.5 remedial reading teachers. T- incresse the effec-
tiveness of these professional Personnel, 22 resident aides were used to help
interpret the school and its educational objectives to the community. One person
was employed to coordinate after-school activities in each project school. Finally,
in those schools where additional secretarial time was necessary to carry out the
project, a part- or full-time secretary was added.

A substantial part of the budget for the Elementary Remediation and Enrich-
ment project was allotted for the purchase of equipment and supp.iies that would
be specially suited to disadvantaged children. Special books and materials for
both remediation and enrichment were purchased, with careful attention paid to
the cultural content of printed msterials. In addition, & number of audio-visual

instructional devices were purchased to increase the effectiveness of specialized
instruction in project classrooms.

.
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Project services were aimed primarily at those pupils vho were most educa-
tionally deprived. Pupils with learning problems were identified and placed in
small groups. These groups were given special attention by either resource teachers,
remedial reading teachers, or both. Non-public school pupils also received -
remedial instruction at nearby public schools.

Resource teachers and regular classroom teachers made extensive use of excur-
sions to introduce children to the wider community around them and to givs them
experiences not normally furnished by their homes. Extensive after-school activi-
ties also contributed to enriching the background of project children. The prin-
cipal focus of these activities was on the hobbies and interests of the pupils.
Thus, many of them were motivated to participate more actively in the organized
program, thereby extending the scope of their interest, developing their natural
talents and enhancing the concept they had of themselves.

Evaluation Procedures and Results

Because of the broad range of this project and the related secondary levei
project in primary target schools, much of the information collected from program
evaluation is pertinent here. The procedure for evaluating this project will be to
narrow the focus of appraisal to primary target schools only and to relate the
findings to specific objectives of the project.

Date that may be used in evaluating the Elementary Enrichment and Remediation
project include the following: selected items from the Parent Survey, Teacher
Survey, and Student Survey; achievement data collected for grades two through six;
promotion rates; and scores on measures of pupil self-image.

Because the project began late in the school year, marked changes in data that
may be compared with pre-project findings are not expected at this time. Even when
pre-project baseline data are available, the comparison of post-project findings -
will not be extensive. This report will be more concerned with whether the direc-
tion of the program seems to correspond with the needs indicated by the data. At
best, one might hope to identify a few needed services or project emphases that do
not seem adequatelr covered by current project organization and plans.

Objective 1. Early identification and treatment of individual pupils with
learning problems, Although pupils with learning problems are found in every
school, they are likely to be more common in disadvantaged areas than in suburban
communities. - This probability is confirmed by the Teacher Survey ratings given
by primary target elementary teachers on items concerning Motivation of my pupils,
The type of pupils I teach, and Previous academic preparation of my pupils. Each
of these items was rated much lower by primary target elementary teachers than by
elementary teachers in non-target schools. ' '

Other Teacher Survey results provide evidence that primary target elementary
staff members felt a strong impact from the remediation and enrichment services
provided by the project. A comparison of January and June ratings shows that the
four survey items related directly to these services (Provision for academic re-
mediation, Provision for pupil cultural growth, Adequacy of enrichment activities,
and Precent curriculum for the disadvantaged) increased significantly. Two other
items related less directly showed non-significant gains (Provision for emotionally
disturbed and Provision for socially maladjusted child). In contrast, in thcse
non-project schools where the survey was administered, the ratings in both January
and June on all these items except Provision for emotionally disturbed decreased.

There is some evideénce that disadvantaged pupils themselves feel a need for
intensified help. On the Student Survey, more primary target elementary pupils
than control pupils geve an affirmative answer to the question "Do you need more
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help from your teacher?" ILikewise, more primary target pupils answeied yes to fhe
question "Would you like to talk to your teacher more?", but this difference was
not statistically significant, _ .

Objective 2. Opportunity to discover individual pupil talents and interests

that can be a basis for building positive feelings about one's self and one's ability

to achieve in school. A positive self-image is generally considered esscntial to
optimal academic achievement. In the case of disadvantaged pupils, it is commonly
believed that a low self-estimate is a characteristic hindrance o higher aspiration
and accomplishment. Thus, this project, like most of the other local Education Act
efforts, assumes that raising pupil self-concept is a prerequisite to raising pupil
achievement, \

Teachers who work with project children do, in fact, see the self-concept of
these pupils as low. This fact is evidenced by ratings given Pupil image of self
and Pupil aspiration level on the June Teacher Survey: Primary target elementary
teachers rated both items below the miidie of the seven-point scale; the ratings
on both were below the mean of all 4 survey items; and, most striking, project
teachers' ratings on hoih items were over a full unit below those of non-target.
teachers. These June primary target ratings represent a slight increase over the.
January rating on aspiration level and & similarly insignificent decrease for -

o
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The very limited data available for pre-poét coﬁparison, then,'showiﬁbﬁevidence
that pupils' feelings about themselves, as observed by teachers, improved in the

first project year. Indeed, noticeable improvement could scarcely be expected in
So short a time. ‘ '

" An interesting contrast to these teacher estimstes is presented by other.
pertinent data. Unfortunately, the other approaches to evaluating'selfédoncept ‘
pernit neither pre-post analysis or comparison with non=-project pupilsl%ﬁrqughbpt
the school system. Rather, in each case, the comparison is with secondary target
and "control" groups. ' '

On the Student Survey,pupils themselves were asked four questions relevant to
self-concept: "Are you satisfied with report card grades?", "Are you doing better
in your school-work this year?", "Do you think you will graduate from high school?
"Do you hope to go to college?" In uo case is there a significant difference in -
number of affirmetive responses between primary target pupils and others.,

”
R4

The similarity of self-concept between primary target pupils and others of
similar background is confirmed by the three instruments used to assess self-concept
directly. Although appropriate normative data is not available, the scores of the
project children on all instruments were comparable with those of the secondary
target and control groups. In all, they give an impression of a relatively favorable
self-concept. '

What I Am Like tests self-image in physical, psychological, and social con-
texts through pupil self-ratings on a five-pcint bi-polar adjective scale., Total
mean ratings of primary target elementary pupils (grades 4 through 6) on the ten
items in each subtest were above the theoretical mid-point of the scale: physical,
3.94; psychological, 3.90; social, 3.77. Only in the social ares were project
pupils lower than those in secondary target and control schools, and this difference
is not statistically significant. ’

In primary grades the Attitude Toward Self and School instrumenS yielded similar
results. For each of 18 items the child is asked to blacken the nose of a smiling
or a frowning face to show how he feels. For only two items is there a significant
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difference between the percentages of smiling faces marked by primary target chil-
dren (those served by this project) and by the non-project zroup. More project
than non-project children merked the smiling face for "When you get your report
card and teke it home," (92% vs. 83%), and fewer marked the smiling face for “About
growing up and getting older," (70% vs. 81%). Again, large percentages of smiling
faces suggest a fairly high self-concept, although this must be a tentative con-
clusion in the absence of normative data.

Children's diawings of & house, & itree and & perscn were scored on the basis
cf eight factors identified in the literature on the House-Tree-Person technique.
All factors were believed to measure aspects of self-concept. An analysis of
variance showed no significant difference in the scores earned by primary target, -
secondary target and control pupils.

All the above date will serve as a baseline for future evaluation of self-
image. After these children have been exposed to Education Act services for a
longer time, more reliable conclusions about the effect on their self-concept
will be possible.

Objective 3. Achievement in school consistent with the potential of each pupil.
If the project is successful in providing adequate remediation and enrichment to
pupils with learning problems, this success should ultimately be reflected in higher
school achievement., Dgta collected for program evaluation include "direct and in-
direct assessment of pupil achievement. Since Education Act effects from the brief
period of services in the first year were not likely to be measurable, standardized
achievement tests were administered only once, to establish baseline data for future
comparison. Iess direct approaches to measuring achievement include teacher judg-
ments, reflected in promotion rates and results of the Teacher Survey, and responses
to the surveys of parenvs and pupils, Teacher judgments alone permit . limited lon-
gitudinal comparisons at this time.

Although Teacher Survey ratings of Achievement of pupils are lower in primary
target than in secondary target and control elementary schools, the primary target
mean rating for this item increased 4.9 per cent from January to June, while secon--
dary target and control ratings were almost identical for the two surveys. This
primary target increase was higher than the mean increase for all Ll survey items.

Primary target elementary parents supported this judgment of improved school
vork, with 92 per cent affirmative response to the question "Is improving
in (his or her) school work?" on the Parent Survey. This percentage was exceeded
by only three other items. Pupils reacted less strongly, with 75 per cent affirm-
ative response to a similar question; this item ranked in the bottom half of the
20 items on the Student Survey.

Teacher judgments of pupil achievement are also reflected in promotion rates.
Cincinnati's "Policy on Classification of Elementary School Pupils" (Revised, 1965)
specifies: "Primary factors in classification are age, rate of learning, and
achievement." This emphasis places the achievement criterion in relation to other
promotion standards (secondary factors are also specified), and suggests that
learning ability must be appraised along with achievement. This is consistent
with the project objective in question.

Table 31 compares primary target promotion rates with those of all other
elementary schools for the period from 1960-61 to 1964-65 and for 1965-66. These
data show & consistent pattern of lower rates in primary target schools. The
smallest differences appear in the grades where the highest percentages of pupils
are promoted., In this regard it should be noted that Cincinnati's promotion
policy strongly discourages repetition of kindergarten, of two successive grades,
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or of a total of more than two years in elementary school, :
Taeble 31. Comparison of Primary Target and Non-Primery Target Eiementary School
Promotion Rates by Grade and Year. o . cas

Average Per Cent Promoted From Per Cent Promoted From - e

GRADE 1960-61 to 196k4-65 1965-66 .
Non-PT Schools  PT Schools Diff. Non-PT Schools PT Schools Diff,

6 98.5% 9B.6% 40,1 99.6% B S 1 R

5 9.4 9.6 +0.2 97.8 - 9T =0y - -

,'" 95.1 ) 9"“03 -0.86 9606 i 9’4.8 R R ‘:Lt

3 9%.3 kb ~1.9 97.5 93.8 ©- 43,7~
2 k.3 93.5 -0.8 9.1 k2 .19

1 86.6 81.7 ~k.9 90.4 - 8o.2 et ap2

K 99.9 9.8 -0.1 99.8 L T99.9 00 o

Weighted R

Average : o

All Grades 95.1. . - 93.3 . <18 %.4 ~ 0 93.3 fn8l-3,1

In grades one through six the lower Primary target rates are more pronounced - -
for’ 1965-66 than for the preceding period. These differences, however, tend to be
small and seem to be a function of the general rise in non-primary-targét’ school'~ ‘z
promotion. When primary target rates for the first project year are dompared with- -
those of the ‘baseline pariod, there is almost no difference. ” T

A more direct approach to determining whether pupils® achievement matches ,
their potential is through standardized tests. It is important to redlizé€), ‘however;"
that tests of general intelligence or scholastic aptitude are themselves tests of
achievement since their scores depend on the extent to which one's intellectual
ability has ‘been developed through learning. Thus, comparing: "mentdl abilfty" with-
school achievement is really comparing one type of achievement with anotheér, -similar
kind, g E " : S Ee e

A full description of the achievement test results is shown in the Pupil Achieve-
ment seétion of Part I, Program Evaluation, Attempts were made to compare expected
achievement, based on scholastic aptitude, with actual achi evemeat, The: detemiri'e.t'ipn

of expected achievement was » hovever, too temuous to arrive at valid conclusions.’ o

Objective 4. Involvement of parents and community in the educational process-s -
naking school more meaningful to pareats and pupils., The Enrictment and Remedia~
tion project sought to increase the involvement of both parents and community in

the education of primary target school pupils, This involvement was promoted
through the use of resident aides in making home contacts and conducting study-

discussion group sessions. Community involvement was promoted through enrichment
activities, especially after-school trips and excursions. U

ratings given on the Teacher Survey to items concerning parent and community’ involve-
ment, Three items concerning parent involvement, participation and support were
rated 25 per cent lower by primary target than by all non<target elementary teachers
in the June survey. There is evidence, however, that the situation got better from
January to June., The ratings are as follows: '
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Concept Rated January June

by PT Teachers Rating Rating Diff.
Parent Involvement 2.94 3.23 +,29
Parent Participation in School 2.74 2.93 +.,19
Supportive Attitude of Parents 3.70 3.71 +.01

Similarly, teacher ratings of Field trip opportunities increased from January (4.47)
tc June {5.82}, a total increase of 1.35. This indication of improvement may be
checked by an examination of the results of the Parent Survey and the Student Sur-
vey. More parents of primar; target children than of secondary target and control
youngsters said they were encouraged to participate in school (849 vs. 81%) and
were active in school (42% vs. 32%). On the Student Survey, however, primary tar-
get pupils answered items on parent involvement about the seme as secondary target
and control pupils. Slightly more pupils said someone at home had talked to their
teacher (61% vs. 79%), that they got praise at home for good schoolwork (824 vs. 80%),
and that they talked about their future career at home (86% vs. 85%). Only on the
item Do you talk about school at home was the percentage of affirmative response
smaller in primary target schools (79% vs. 84%). Concerning community involvement
through field trips, primary target pupils were also slightly more affirmative in

their responses: Do you enjoy field trips (98% vs. 95%); Do field trips help ) you
in schoolwork (77% vs. 73%).

{n addition to suggesting project success in achieving community involvement,
the percentages on these two field trip items seem to have another implication.
About a fifth of the pupiis who acknowledge that field trips are pleasant fail to
see any academic benefit resulting from them. This is true in both project and
non-project schools.




L o o e i Tt 5

SECONDARY SCHOOL REMEDIATION AND ENRICHMENT

Int roduction

; , 7%
- PR+
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By the time the disadvantaged pupil reaches the secondery school age, the
culturally based obstacles to learning that have not been adequately dea.lt with- '
have been® ‘compounded in number and complexity. As these individua.ls pe,ss the o
age limit of compulsory school attendance, their lack of success ani interest ' '
in the school very often causes them to terminate their educatlon. The loss tc
the person and to society is tragic. " "

‘1'o relieve _this problem, this pro,ject sought to aid 2379 disadvantaged o
seconda.ry pupils in the one senior high attendance ares designsted aus a primary -
target a.rea. The e.ttempt to increase these pupils® chances of academic success; b
included five ‘main areas of service: remedial help, individual snd smail group’
instruction, intensified pupil—personnel services, curricular enrichmenﬁ and :
welfa.re

Ob,gectives. The objectlves of the Secondary School Remediation and o
Enrichment progect are as follows: .

'1. " To raise the level of pupil achievement.
.2, To improve. attendance. S e -
3. To reduce dropout rate. . -

4, To improve pupil-motivation.
”5‘. To improve self-image of pupils.

3 e
<

! “Project‘Na.rra.tive. To provide the services indicated above the sta.ffs -of"
| the project schools were supplemented with additional personnel. Six admini-
strative aides were added to take charge of implementing this project. -Four

: resource teachers were assigned, one each in the areas of English, mathematics,

3 social studies and science. These teachers helged the 15 specially assigned

i teachers in their remedigl work with small groups of pupils. As a means of
intensifying the personal services provided for these pupils, two counselors

and two visiting teachers were employed. Nine resident aides and nine clerk-
typists were also hired to provide importent non-professional service.

The pupils most in need of remedial help in one or more areas of instruction
were placed in groups of not more than fifteen pupils each. These groups, taught
? by the remedial personnel hired for the project, were paired with remedial sec-
| tions taught by regular staff members.

The four resource teachers helped the remedial teachers locate appropriate
materials, plan classroom activities, and arrange for field trips or other
culturally enriching activities. Most of the field trips were closely related
to class'work so that they would supplement the instruction and stimulate
interest. Other excursions were cultural in nature to give pupils new types
of experiences.

Many pupils in the project were in need of financial assistance to stay in
school. For some of these, clothing was purchased, whlle others were furnished
a not lunch daily. Sucdh school supplies as pencils, pens, notebooks, gym shoes
or gym sults were bought when pupils could not supply them. Bus fare, supplied
through the Health services project, was available for pupils to keep clinic or
dental appointments.

The senior high project counselor worked closely with potential drop-outs
and with thoca seniors who would find it difficult to get jobs after graduation.

e . e
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The junior-high counselor and the two visiting teaéhers provided general guidance
and adjustment services.

Evaluation Procedures and Results

In the evaluation of the Education Act program much information was collected
that is pertinent here. The procedure for evaluating this project will be to
narrow the focus to the secondary level primery target schools only and to relate
the findings to specific project objectives. Data used in evaluating this project
include the following: selected items from the Teacher Survey, Student Survey,
and Parent Survey; achievement test data collected for grades seven through
eleven; promotion, attendance and drop-out rates; and self-image data.

Sy

Objectives 1. To Raise the Level of Pupil Achievement. Nearly all the
remedial and enrichment services of this project are directed principally to
raising the achievement level of disadvantaged pupils. It must be realized,
however, that gains in pupil achievement are normally accomplished slowly, so
that it is not likely that any aprreciable differences would appear in the.

! achievement of pupils after only five months of Education Act services. To .

; establish & baseline, however, all project pupils were tested with the Stanford
Achievement Tests in May, 1966, The results of these tests are shown in Teble
1 and 2. .

Interpretations of these scores should be tempered by two factors. First, '
the norms on the Stanford Achievement Tests are demanding because the norming -
population was considerebly above national average with respect to scholastic
aptitude (Otis I.Q. median 106-109). Secondly, theESEA evaluation required a
large volume of testing to be performed in a short period of time and the con-
ditions under which these achievement tests were taken were not believed to be
conductive to optimal performance. Teachers and administrators reported that .
pupils seemed weary of testing, and this condition probably kept them from doing
as well as they might have if the test sessions had been spaced over a longer '
period of time.

Table 32 shows the grade scores of project pupils in grades 7, 8 and 9.
Since the tests were administered in May, the grade norm is the grade level
plus 9 months.

Table 32. Summary of Stanford Achievement Grade Scores for Primary Target Secondary Schools by Grade,
Subtest, and Quartile Points.

Grade level
Subtest 7 8 9
2 Quartiles: Q Q Q3 Q @ Q4 Q 9 Y
Paragraph Meaning 4.3 5.2 6.1 5.0 6.0 7.1 S5.bk 6.4 7.7
3 Spelling b7 6.1 7.4 5.2 6.7 7.7 6.2 7.7 9.4
Language 4o 4.8 5.8 4.6 5.4 6.6 4.9 5.8 7.2
Arithmetic Computation b,s 54 6.2 5.1 5.8 7.5 5.7 6.6 8
Arithmetic Concepts 5.2 6.0 6.8 5.6 6.5 7.7 6.2 7.1 °
Arithmetic Applications 5.3 6.0 7.0 5.6 6.5 1.7 6.0 7.2 1.9
Social Studies 4.8 5.5 6.4 5.2 6.2 7.2 5.8 6.¢ 7.8
Science L6 5.2 5.9 5.0 5.8 6.9 5.4 6.4 8.1

Battery Mid-Score k7 5.5 6.3 5.2 6.x 7.3 5.8 6.7 8.0
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The median battery mid-scores for grades 7, 8 and 9 are seen in Table 32 as
5.5, 6.1, and 6.7, respectively. The deviations of these mid-scores from their
respectlve norms are -24 months, -28 months and -32 months, for grades 7, 8,
and 9, respectively. The deviations from norm increase each year by four months,
reflecting a wider range from norm. - SR

" The subtest showing the highest grade score achievement in all three grades .
is %melllng, ‘while the lowest subtest achievement in all three grades is’ language. ’
(These observations were also true in the elementary grades.) Rote learning
methods are typically used in teaching spelling. One might speculate that spelling
is teught often because it is subject to rote learning, simple evaluation and pupil
feedback, and Subjeét to controlled classroon management. These factors may account
for this relatively high achievement, The relatively low achievement in language
is one of the most typical characteristics of disadvantaged children., To teach
language in- such a way as to be" meaningful in the’life- .space of these - children is
most dlfficult. Further, defiC1ts 1n language are verJ conspicuous when these '
children enter school : . L .

The teSt results for the (one) primary target senior high, school are shown L
in Table 33. The Stanford High School battery reports T-score’ ‘norms,” not grade . '
scores. While the battery administered included an English subtest, those’ results
are not reported ‘because of errors in scoring the test. Twelfth grade studernts
were not tested because of their already heavy test schedules and because their
graduatlon'will prevent follow=-up.

P VN

Table 33.° Summarv of Stanford High School Battery Achievement Tests Results
(Standard Scores) for Primary Target Senior High School Students
by Grade, Subtest “and Quartile Points. )

Grade Level . Numerical . BmthEmatics,“ , pattefy

Quartile Reading Competence . Part. "A" Mid-Score
Grade 10 ) . “ :

Q1 36% 35 .

Q2 41 41 45 41

a3 46 46 4o .46
Grade 11

Q 38 35 38 38

Q2 43 b1 Ly 43

Q3 ‘ 48 46 50 ‘ 48

¥These are standard scores (T-scores) with a mean of 50 and & standard deviation
of 10.

A T-score of 40 (one stendard deviation below the mean) is equivalent to the
16th percentile, while 45 is equivalent to the 30th percentile. Thus, the median
achievement on the three subtests is between the 16th and 30th percentiles. This
achievement exceeds that of earlier grades and probably reflects a selection fac-
tor due to school drop-out of the lowest achievers.

A fey items of information do afford some indirect indications of the effect
of the project on pupil achievement. Teacher Survey ratings, responses to sur-
veys of parents and pupils, and pupil promotion rates may be examined for this
purpose.

Comparing primary target teachers' ratings on the item "Achievement of
pupils" in January and June provides en index to appraise change. These January
and June ratings mey be further compared with those of secondary target: and
control teachers to offset the possibility that differences were an effect of
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time of year rather than of actual perception qf change. Primary target
secondary teachers rated the achievement of pupils 11. 6 per cent higher in=
June; than in January.. The ratings ‘of secondary target and control teachers, on
the other hand decreased in June: the secondary target rating by. .9 per- cent

and the control of 10.6 per cent. PR . e e

Y
L0

Teachers, then, evidently saw some indication of increased achievement among
the nrimary target pupils. There is some evidence that parents also felt tha‘B
their children were achievingat a higher level. ‘On’ the Parent Survey 99 per cent ;

-~

of the mrents of ﬂri,".zarv farget, se-onda..y le*ve,. pupils’ 3 icpw ted, that uuc.l.r

children were improving in their school work, This percentage of affirmative
3 response ranks this item well above the overall mean of 91 ‘per “cent ‘on’ the 1k item

' questlonnavireo . . S 1 P, - N A woro T :‘4 SAs ya .
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Respc;\zspes) from pupils ,were considerably 1ess affirmative ) with 56 ‘per cent o

indicating. that they yere aoing 'better in their school work. This percentage‘*is s
significantly lower for secopdary?:l.evel primary target pupils’ thanfor eienlenta};y.“; o
It renks.the item in the bottophalf of ‘the 20° items on the  survey.” .
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rAvailable r‘ata, on pupil promotion permit o comparison of" 1965-66 ‘retes in’
primaery target 'seCondars schools with’ smilar data from the precegling five-year )
period., These data are reported in Table 3L, ' o

IR B o

'rable 3h Promotion Rates for Primary Target and Non-Primary Target Secondary Schools Cng;paring gt
Base Years® with 1965-66 by Gra.de Level.

N i o, f o~
— s FYE,

. . Primarerarget Schools~ wooef : All Non-Primary Target Schools T 4

Grade .Bage Years* 1965-66 Difference : Base Years* . . -1965-66 _-Difference SR E
12 91.8% 89.0% 2,86 7T guogt T g3l -6 o
11 91.5 85.8 | 5.7, . 935 . . 93-0; =3

. :

10 87.9 90.4 +2.5 91.0 90.4 - .6 -
9 88.8 95.7 6.9 9.0 91.5 - .5
8 88.6 092.8 +#.2 92.3 91.6 ce LT
‘7 8.9 90.7 +.8 T e 91.2 -.9 )

Weight - i s ) .

Average 89.2 91.6 2.4 92.3 91.7 - .6

All Grades

*Promotion rates averaged for the five year period 1960-61 to 1964-65.

, Comparison of promotion rates in primary target schools during the base
veers and 1965-66 show an over-all increase from 89.2 per cent to 91.6 per cent--

. an increase of 2.4 per cent. The highest increases were in gradesnine (6.97) '
and eight (4.2%). The differences in the various grades are great ranging from
=5.7 per cent in the eleventh to +6.9 per cent in the ninth grade. In contrast,
similar comparisons within non-target schools show a slight over-all decrease.
in promotion rate, from 92.3 per cent in the base years to 91.7 per cent in
1965-66, a decrease of .6 per cent. The variation of these differences is very
small (1n contrast to the primery target schools) ranging from -.6 per cent in
grades ten and twelve to +.7 per cent in grade eight.




ol

During the 1965-66 school year, it appears that in genersl, the promotion
rates in primary target schools (91.6%) and non-target schools (91.7%) are about
the same, but whereas the former schools increased, the later remained essentially
the same (-.6%). It is unlikely, though, that the increases in promotion rates
in the primary schools are a result of the Educetion Act. ’

Objective 2. To Improve Schoél Attendance. Examination of absence rates
in primary target secondary schools shows them to be higher than any others in
the clty., If pupil absence is excessive, extensive in-school seryices aimed &t
remediation and enrichment can hardly be effective, Thus, improved attendance
is indeed a necessary objective of the project.’ '

Items on the June Teacher Survey concerned with terdiness ang attendance
were rated much lower by primery target secondary teachers than by secondary
teachers in non-target schools. At the game time, however, these ratings re:-
presented a very favorable chaiige over the ratings given in January. The rating
for terdiness increaséd 8.4 per cent and that for attendarice 12.9 per cent,
suggestingthat teachers felt better sbout both aspects of pupil behavior. The
significance of these rating increases is most impressive when compared ~to other
schools. Ratings on these same items by secondary target teachers décreased 3.9
and 2.5 per cent, while those of control teachers decreased 29.2 and 23;I‘per
cent, respectively. . o

These comparative ratings suggest that teachers in project schools saw some’
improvement in pupil attendance patterns. This impression éannot be verified
legitimately by comparing the yeer's attendsnce records before aniafter the pro-
Ject started because attendance is known to show much normal variation with time
of year. It is possible, however, to consider the rates for the entire school
year in relationship to those for the yearsthat preceded, Such a comparison
both for primary target schools and all the secondary schools in the city is
made in Table 35.

Table 35, Average Daily Absence Rates for Primary Target Secondary Schools
Compared with City-Wide Rates by Year,

Primary Target Rates City-Wide Rates¥*
Year Junior High Senior High Junior High Senior High
1960-61 13.6 9.2 2.0 6.7
1961-62 .4 3.3 9.2 7.0
19%62-63 .k 9.3 9.5 7.1
1963-64 1%.0 10.6 2.6 7.8
1964 -65 13.8 11.7 R 8.7
1965-66 15.0 11.5 9.9 9.0
Average 14,2 10.3 9.4 7.7

*Includes primary target schools,

The percentages of average daily absence in Table 35 indicate that the trend
has been for absence to show a general increese, with Junior high school absence
consistently exceeding that of senior high, Interestingly, the Pattern ‘1 primary
target schools closely resembles the city-wide pattern, although prinary sarget

s
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rates are consistently higher. In 1964-65, for example, both primery target

and city-wide absence rates. dropped , slightly at. the. gun:.or high level but in- |
creased sharply for senior ‘high, ,The 196‘5- 6-school Fyear shows’ 8% continuation«

of the general trend, towsrd. increased ahsence, ‘but’ the’ percentage for tHé’ ong” "' -
target senior high school decréased slightly. . LI’his small, decrease cannot sef'ely
be attributed to any particular cause.’ It may be’ simply a function of’ th high
rate of the preceding year. TeoET e

Objective.3, To Reduce:the: Drop-Out:Rate. - Keeping: pupils‘ in- school until -
they Eomnlete 8. level of; educaticnthatv suits their:abilities and. aspirations ig o~
SESTNV 181y vOy GBI PTOBTRM u;. edueational: dim; fovement,. ~Im Cincinnati the- percent e
of drop-outs} in, the: disa.dvantaged neighborhoods:has been perennislly highér tha:g«*‘
in suburbm areas; -A:three-year:. comparigson.of these ratés isshown in“Table 36, -
“5:,‘)} £ h,.}.’;{.. :.,3 ,\,‘ ‘)‘ -‘ ~\~,,:'~J IS )x‘ﬁ’]' »\g‘,‘ T3re

Teble 36. Percentages of Pupils Dropping Out of Primary Target Schools Compared

- nesWithgNon-TargetsSchools: (September-June)*bthradeJ andiYearis 3wss g.ut

o

.. “Prim8ry Target’Schools™ ~<#=" =¥ i Non-Target’ Schodls; Sha Tl
Grade. «*63-6& 6ho657655 66’ 'Toté.i A 3..51;3* Gl 65‘"65-66 }Total 5 - peaetlad
S o per gz A poy gLt
6 ST e o3y end T daEa
12 .2 9.1 6.2 7.3 3.8 4.6 4.6 b L
11 J;lt ;513008 13470 1245, ;oo 6§7m Ta0 2o ToTuwe RO dzmscdsn
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These data:indicate the.percentages of drop=outs. in -primary target . schools
over a three-year period -a8.;compared . with:those. of- non~target schools throughout
the city. .The percentages.are basged ;on the.ratio ofrthe)number ‘of pupils with~ «:-
drawn from school during the school - -year, :except for death of transfer, to the— i~ .

total pupil- ;ﬁaccountability,k 1.e.,:end.qgf year membership plus drop-outs. ' -Per-. *

centagesibr the seventh grade, which -are ausually very low because of- compui:sory
attendance: laws, are not reported 21
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In rates for 1965«-66 the primary target rates give rise to optimism.
Although non-target drop-out rates have tended to rise slowly over the three
years, the Primery targét rates show'sfi’ incresse in 1%5, but drop off in 1966.
The net ‘decresse is 2.2 per cent; tenth grade drop-outs - are down 5.9 per cént. "

In a personal communication the counselor of the school éxpressed the opinion

thet the reduced drop-out rate was chiefly a function of* JObS mede available :

to these students through the Neighborhood Youth Corps., - 7 ‘s
’ . < ta- - v

Objective L, To InJrgrove @pil Motivation. As with other items on the
Teacher Survey, Motivation of my pupils" was rated considerably lower by
primaxry target secondary' “%eachers thah by secondary- teachers in non-target - .
schools, (3. 85 and 452, respectively) However, this June rating by primary -
target teachers represents ‘a b, 6“‘ per cent increase over the ratings given by~
these same teabheérs in January.’ “Again, this slight increase takes on more
importance 'ih view of ‘the fact: that :thé ratings of secondary: target and :control
teachers decreased in Jumé, © Teachiers, then, seemed ‘to see some increase in the -
motivation of proaect pupils. ¥ "“‘_‘j A
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Objective 5. To Tmprove Pupil Self‘-‘[maggc The self-image of disadvantaged
pupils is generally regarded as lower tuai. that of the average pupil. Many
authorities have expressed the view that it is essential to raise this self-
image before one can properly motivate the youth and before he is able to

achieve to his maximum potential,

Although project teachers give considerably lower ratings than control
teachers to the Teacher Survey item on se f-image, their raling in June repre-
3ented an increase of 5.9 per cent over the January rating. On the other hand ’
secondary target and control ratings given by primary target, secondary target,
and control teachers shows the control ratings higher than primary target, with
secondary target ratings the lowest of the three.

This same general pattern appears in the results of the House~Tree-Person
test given to pupils in grades 7-9. Scores based on eight factors that are
believed to be related to self-image were highest for control schools, Primary
torget scores were somewhat lower, but again the secondary target scores were
iowest of the three groups,

By contrast, the results of the locally constructed What I Am Like instru-
ment show the self-image of primery target pupils to be highest of three groups
and that of conirol pupils, lowest. What I Am Like measures self-image in
three contexts: physical, psychological, and social. Pupile rate themselves
on a five-point bi-polar adjective scale. In all three sreas the ratings of
primery target and secondary pupils were above the theoretical mid-point of the
scale: physical, 3.88; psychological, 3.86; social, 3.77.

One final source of data related to pupil self-concept is availeble. On
the Student Survey pupils themselves were asked the following four questions:
"Are you satisfied with report card grades?" » "Are you doing better in your
school work this year?”, "Do you think you will graduste from high school?™
and "Do you hope to go to college?” Only on the last itemwas there signifi-
cant difference among primary target » secondary target and control groups. The
percentage of affirmative responses to this question we3s highest for secondary
target schools, with primary target and control groups following in the same
ordex,

Just over half (56%) of primary target pupils indicated that they thought
their school work had improved. Only 31 per cent, however, said that they were
satisfied with their report cerd grades. For the most part, then, project
pupils seem to see themselves as capeble of better school work than they are
doing. Ninety-four per cer:t of the responding pupils said they thought they
would greduate from high school and 71 per cent indicated they hoped to go to
college. .

From all this data there emerges a hazy Picture o the self-concept of _
project pupils. The results of the various instruments used to measure self-
image seem somewhat contradictory when the project group is compared with
other groups h the study. What does seem clear, however, is that the sclef-
image of these pupils tends to be rather favorable s Perhaps more =0 than hes
been suspected. Unfortunately, this must be a tentative conclusion because
normative dat& (particularly for suburban children) ere not availesble for the
instruments used in this appraisal. Only after future measurements have been
taken will it be possible to determine the effect of continued project gervices
on pupil self-concept with these data viewed as baseline measurements,
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