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BECAUSE OF THE COMMON FRACTICE OF HIRING UNTRAINED
AUXILIARY SCHOOL PERSONNEL, 11 DEMONSTRATION TRAINING
FROGRAMS WERE ANALYZEC TO FROVIDE GUIDELINES FOR FUTURE
TRAINING OF SUCH FERSONNEL. THIS REFORT SUGGESTS THAT SUCH
FERSONNEL NOT ONLY AID TEACHERS AND ADMINISTRATORS IN
RELIEVING THEM OF DUTIES, BUT ALSO FIND EMFLOYMENT AND
TRAINING FOR THEMSELVES. OFTEN THEY FROVIDE NEEDED INDIVIDUAL
ATTENTION FOR FUFILS. INITIAL FROBLEMS CENTERED AROUND THE
RELATIONSHIF OF THE AUXILIARIES TO THE FROFESSIONALS. THE
FRELIMINARY INDICATIONS OF THE DEMONSTRATION TRAINING
PROGRAMS ARE THAT CERTAIN FRECONDITIONS ARE NECESSARY FOR
SUCCESS-~-(1) ROLE DEFINITION AND DEVELOFMENT SHCOULD BE
CARRIED OUT IN TERMS OF THE CLASSROOM DUTIES OF BOTH THE
PROFESSIONAL AND THE NONFROFESSIONAL, (2) TRAINING SHOULD
ENCOMPASS TEACHERS AND ADMINISTRATORS, TOO, AND SHOULC EE
EXTENDED TO PROVIDE FOR INSERVICE FROGRAMS AND COOFERATION
WITH LOCAL HIGHER EDUCATION FACILITIES, AND (3)
INSTITUTIONALIZATION SHOULD OCCUR TO INCORFORATE THE
AUXILIARY FPERSONNEL INTO THE SYSTEM. THE INSTITUTIONALIZATION
WOULD PROVIDE FOR THE INTEGRATION OF THE AUXILIARIES INTO THE
SYSTEM AS FERMANENT FERSONNEL, WITH A CLEAR STATEMENT OF
GOALS AND FROCEDURES WORKED OUT IN ADVANCE FOR SFECIFIC
TASKS. ALSO THE AUXILIARIES SHOULD BE OFFERED OFFORTUNITIES
FOR UFWARD MOBILITY SUCH AS FURTHER EDUCATION BUT NOT
COMFELLED TO ACCEFT THEM. (RF)

¥ MU Bk 2 st ki B e S D e IR e i £ e s wida e S AP e

PR PR R G UMy




QU 7 my

New Careers and Roles
in the American School

Garda W. Bowman and Gorden J. Klopf

trcesg
—::} A STUDY OF AUXILIARY
z:‘*'}\z FZRSONNEL IN EDUCATICN
Pt

2

£
Luid

U.S. DEPARTMENT OF HEALTH, EDUCATION & WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM THE
PERSON OR ORGANIZATION ORIGINATING IT. POINTS OF VIEW OR OPINIONS
STATED DO ROT KZCESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION

POSITION OR POLICY.

Bank Street College of Education
for the Office of
Economic Opportunity




T - - S T R T T o R e o e AT N O I B ) S B i R i AR Sy

NEW CAREERS AND ROLES

A W;sz\:g T TE A T TSR AR T TSR AT TR 2 T Ty B T AN TR e TR AT

IN THE AMERICAN SCHOOL

GARDA W. BOWMAR and CORDON J. KLOFF

REPORT OF PHASE OME

A STUDY OF AUXILIARY PERSONNEL
IN EDUCATION

g e B N TR R T SRR AT TR TR

Rkt A AN e E il -

T T T TR R AT RS T WL R T T

BANK STREET COLIEGE OF EDUCATION
103 EAST 125th STREET

NEW YORK, N.Y. 10035

FOR THE OFFICE OF ECONOMIC OFPORTUNT
SEPTEMBER, 1967

The research reported herein was performed pursuent to & contract with
the Office of Economie Opportunity, Washington, D.C.




PREFACE

Bank Street College of £ducation is conducting & study of auxiliary
school personnel for the Office of Economic Opportunity. This. report
entitled "New Careers and Roles in the American School,” is prepared in response
to the many requests for information received by the Office of Economic Oppor-
tunity and the U.S. Office of Education. The report's content is based on
observations made from visits to the fifteen demonstration training programs
participating in the Study and on consultations with representatives of pro-
fessional organizations and school systems. Case studies of five illustrative

programs are included.

The College appreciates the cooperation of the participating insti-
tutions and school systems, and is grateful for the guidance of the consultants
and advisers who have given so geherously of their time and professional wisdom,
end for the cooperstion of the auxiliary personnzl, without whose interest and

frank reactions this Study would have had little meaning.
John H. Niemeyer

President

RANK STREET COLLEGE OF EDUCATIC: ~.»
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. INTRODUCTION AND SUMMARY

* OF_RECOMMENDATIONS

. The newly emerging individual cen attain
some degree of stability and eventually
become ivurcd to the burdens and strains
of an autonomous existence only when he
is offered asbundant opportunities for
self-assertion and self-realization. He
needs an environment in which achievement, 3
acquisition, sheer action, or the develop- :
ment of his capacities end talents seems
within easy reach. It is only thus that
he can acquire the self-confidence and
self-esteem that make an individuel exise
tence bearable or even exhilirating.

P ol g oa

Eric Hoffer

The only constant factor in mess society of the late twentieth

cehtury has Been frequently identified as the inescapable fact of change.
The pace of change varies enormously, however, from one facet of modern
soclety to another. Changes in public awareness of the needs for human”
service, for example, have accelerated at a far m'oi"e: rapid rate than changes

in the socisl institutions designed to meet these needs.

The educat:x.ona.l enterprise is known for the lag between conceptuali-

zation and implementat:l.on. One causative factor in the prevailing rigidity in

school systems is that persons who have been successfpl in traditional patterns

of teaching behavior are the evaluators of new teachers and the decision makers

- in school administration. Another dynamic in resistance to educational change

is the overemphasis by school systems, by professional associations, and iy

meny educational researchers npon role differentiation -- that process whereby

- oty e L e v veasaie ke e CaMmsmmedk A o ST S
Pape. -
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youths trained for and performing nonprofessional tasks in the fields of

i
health, education, resreation, welfares, corrections, and the arts. Liquidated /‘)i

=

in 1943, the N.Y.A. appeared to have no concrete programmatic follow-up in
4

4

terms of the comtinued utilization of auxiliary personnel, but the idea had
been implanted in this country, and its application was progressively

strengthened during the 1940's in the fields of corrections and health. 4

In 1953, the first major experigent in the utilization of auxilisry
pérsoﬁnel in American education was un&erbaken in Baa; City, Michigan, vith
funds from the Ford Foundation.2 Unlike the Elizabethan Poor Lawe, the W.P.A.

- and the N.Y.A., which were primarily concerned with providing work opportuni-
ties for the unemployed, this program was designed to increase teacher
effectiveness by freeing teachers from the necessity of devo*ing a dispro-
portionate amount of time to nonprofessional f‘unction_s . There followed two
'similar studies financed by the Ford Foundation: the Yale-Fairfield (Connecti-
- cut) Study snd the Rutgers (New Jersey) Plan. The aim of these experiments
was to assist administrators in preserving quality education in the face of j

- severe shortage of professional persomnel, the rising costs of education, and :

the resultant problem of oversized classes. The teaching profession appeared

to react negatively on the whole to an einploynent device which would assign

availeble educational funds to the employment of untrained personnel rather

than to the employment of more teachers. Some 6Bservers believe that tae

resistance created among toachers by the emphasis an budgetary considerations i'

L 2 Decede of Bxperiment: 1951-61, New York: The Fund for the Advancement of
ﬁ Education, the Ford Foundation, 1961, pp. 431-67.

i
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£o these interrelated educationel and socisl developmenta'. More liferally,
this is a movement to estublish a new entiry level to old careers in the human
services -~ an entry level at which the economically and educstionslly disad-
vanteged person may make & useful conbribution to socisty. The key word in the
title of this new movement is "Careers," which indicates an opportunity for
upward mobility rather then "dead-end" jobs of & menial naturs. This is one

‘ of the essentially innovative compuneuts of ;bhe currex-at thrust toward the uti-
lizat. "n of nonprofessionals in the public service, which has captured the

imaginaticn of meny seminsl thinkers in American education.

Actually, the training and utilization of relatively unskilled,
low-income workers in the public service is not a new phenomenorn. Jadeed, as
early as the seventeenth century, in Englend, the Elizabethan Poox Laws
included a provision that those unsble to £ind "gaineful" employment and
dependent upon the state be placed in workhouses and trained.to perform
"commnity improvement" work. The workhouses were probably far from an ideal
setting, and the nature of the "community improvement" work was not likely to
be dignified or meaﬁingful s but the concept of training the unemployed to

perform needed public service is apparent in this provision.

In the United States an organized program based on this concept was
first developed under the Works Projects Admidistration end the National
Youbh Administration three decades ego. Particular emphasis was placed on this
concept in N.Y.A., under which unemployed out-of-school youth ws well as
potential dropouts were treined end placed as nonprofessionals in the human

services. In its 1940 annual report, the N.Y.A. reported more than 13,000

‘
B
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youths trained for and performing nonmprofessionsl tasks in the fields of

health, education, resreation, welfars, corrections, and the arts. Liquidated ~)

in 1943, the N.Y.A. appeared to have no concrete programmetic follow-up in
terms of the continued utilization of auxiliary personnel, but the idea had
been implanted in this country, and its application was progressively

strengthened during the 1940's in the fields of corrections and heelith.

In 1953, the first ma,jér expei'iment in the utilization of auxiliary
personnel in American education was undertesken in Ba:} City, Michigen, with
funds from the Ford Foundation.Z Unlike the Elizabethan Poor Laws, the W.P.A.
and the N.Y.A., which were primarily concerned with providing work opportuni-
ties for the unemployed, this program wes designed to increase teacher
effectiveness by freeing teachers from the necessity of devo*:ing a dispro-
portionate emount of time to nonprofessional functions. There followed two
similar studies financed by the Ford Foundetion: the Yale-Fairfield (Connecti-
cut) Study and the Rutgers (New Jersey) Plan. The aim of these experimmnts
was to assist administrators in preserving quality education in the face of
severe shortage of professional persomnel, the rising costs of education, and
the resultant problem of oversized classes. The teaching profession appeared
to react negatively on the whole to an einploment device which would assign

availeble educational funds to the employment of untrained personnel rather

than to the employwent of more teachers. Some observers believe that tne

resistance created among t-achers by the emphasis on budgetary considerations

2 Decade of Bxperiment: 195i-61, New York: The Fund for the Advancement of
Education, the Ford Foundation, 1961, pp. 431-67.
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in the Bay City experiment retarded progrees in the development of auxiliary
personnel within school systems for at least & decade. Others see this experie
ment as & milestone in the history of this movement. Many less ambitious
projects followed, but no major breakthrough occurred in the late fifties

and early sixcies.

In the mid-sixties, the employment of auxiliary personnel in schools
and in other human services rose sharply, responding primarily to the avidila-
bility of Federal funds on a massive scale for such purposes in the Office of
Economic Opportunity, the Office of Education, and the Labor Department, as

a part of Covgressional implementation of the overail War on Poverty.

% The focus upon creating jobs for the unemployed in the N.Y.A. approach
and the emphasis upon budgetary considerations which prevailed in the Bay City
experiment had not produced lasting results. The planners of the current
new careers movement sought a rationale and a focus which would have more
lasting émpact. A salient dimension of the new approach was the emphasis on

the right of all persons to essential human services. This was coupled with

an ineceesed awareness of the extent of human needs and the paucity of exist-

ing services.

A second innovation in the planning for auxiliary pessonnel in the
current scene was the shift from the creation of entry level jobs leading

novhere to the concept of a career ladder, with training available at each

step for those who seek and merit upward mobility.

A third and vital difference between the current and previous
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programs for vtilization of auxiliary personnel.lay in ‘the emphasis upon the

involvement of low-income workers as. narticipants in the process of problem-

solving, rather than as recipieate of the wisdom and beneficence of those

far removed from the realities of poverty. This approach has been variously
described as the "consumer as participant” concept or -- to borrow a defini-
tion from the field of corrections -- "using thh products of & social problem

0 cope with the problem."

A fourth essential component of the new careers movement wes a more

Systematic approach to the program, including role development, training, and

institutionalization of auxiliary persomnel as & stable and integral part of

public service.

- It is to the fourth concern that this Study is directed. The Study

1s based on the assumptions that (1) Role Development is & dynamic of each

learning situation rather than an ineluctable pattern of functioms, status,
and prerogatives; (2) Employment without Iraining of both nonprofessionals and
the professiongls with whom they are to.work milit.a.tes ageinst the desired

outcomes; and (3) Institutionalization of auxiliary personnel into the struc-

ture of public service is a prime requisite for productivity. of the new

careers movement.

SUMMARY OF RECOMMENDATIONS
In essence, the experience in the 15 demonstration programs which
were operating in 1966 seemed to indicate that it is not likely that the

desired outcomes from the utilization of auxiliary personnel in a given

e AU .
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school situation would be realized unless certain pre-conditions to their use

were established, so as to avoid or resolve some of the difficulties which are

5
likely to ocecur without informed, tnoughtful, and cooperative pre-planning. 3

£ sumery of the recommendations is presented below, based on the j
experiences, thus far, in role development and training demonstrations. The 3
recommendations refer to all types of auxiliaries, not merely to those from

low-income groups.

1. Role Definition and Development

.. That role specifications of auxiliaeries be defined initially,
in order to provide a frame of reference for a new set of relationships, thus
preventing either underutilization by unconvinced professionals or overutiliza-
tion by administrevors faced with manpower shortages.

:-+ That role definition, which indicates "the givens," be balanced
with role development, which gives variety and scope to the program.

-+ That overemphasis on role differentiation and role prerogatives
be avoided, together with their concomitants of rigidity and divisiveness.

«++ That the funttions of individuel auxiliaries and of the profes-

sionals with whom they work be developed reciprocally in terms of the dynamics
of each specific situation.

2. Training

&) Preservice

-+. That the program be Planned cooperatively by school systems,

institutions of higher learning, community action agencies, professional staf®,
and participants.

-++ That there be preservice training of auxiliaries to develop
communication skills and other concrete skills as well as some of the basic
understandings needed for success during their first work experience, thus
bolstering self-confidence and encouraging further effort.

... That there be orientation of both the administrators and the
professidnaels with whom the auxiliaries will be working, including an opportu-
nity for the expression of any doubts or resistance which mey exist, and for
consideration of the new and €hallenging leadership role of the professionals

vis-a~vis the nonproRessionals, and also the new supervisory role of admini-
strators vis-a-vis teacher-auxiliary teams.

Cutatnhind @i PP A e s E TR Mrmamias Ak kS S
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: ... That & practicum be includeé in all preservice training -- 1.e.,
a field experience where professionsls and nonmprofessionals try out and evalu- ,
ate their team approach, under the close supervision of the training staff. @

TR R TR AT R TR E SN

... That the school system or systems in which the suxiliaries are
to work be involved in the planning., thus ensbling the trainers to refider the
program more relevant to the employment situation.

... That hiring precede training, vherever possible, sb that trainees
will be given orientation for an actual Job assignment.

... That professionels and nonprofessionals who will be working
. together on the job receive preservice training on a team basis.

b) Inservice :
... That there be a comprehensive, continuing, in-depth program of

development and supervision of auxiliaries closely integrated with a lcng-
term program of stable, open-ended employmeni, so thas each level of work
responsibility will have compmmsble training available.

ﬂ ' «+. That mechenimms for procesé observetions and feedback be deve-

f . loped with a spirit of openness to suggestion so that dynamic role councepts
and relationships may emerge which are relevant to each specific situation.

E ... That both group and individusl consseling be available.

.+. That the training of professionals and nonprofessionsals on a
team basis, started in preservice, be continued and intensified in inservice
treining, with emphasis upon competent supervision.

¢) Higher Rducation (on work-stydy basis)

.. That the cooperation of two-year colleges (both junior colleges
and commnity colleges) be sought in the development of progmams for auxil-
iaries who would move into roles requiring more knowledge end skills than at
the entry level; for example, library-aides might have one or two years'
training in the objectives and procedures of library operation, and counselor-
aides might have special training in guidance principdes.

.+« That the cooperation of colleges of teacher education and depart-
ments of education in institutions of higher learning be sought in two
respects: first, by providing educational opportunities for auxiliaries who
desire to qualify for advancement to the professional level, and second, in
incorporating into their curriculum the expanded role concept of the teacher
as one who is able to organize appropriate resources, both humen and material, ~=
in meeting the needs of children. -

Since the demonstration programs conducted for the first phase

of the Study in 1966 were primarily for the purposes of role development and
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training, institutionslization -- the Bocus of the second phase of the Study --

g« was not a significant component of these demonstratious. However, in every

training program, the need for institutionelization was stressed by staff and

participants alike, They believed that the anticipated benefits had been

realized in their training experience, but they also believed that training for 1
jobs that were not stable or were at best "desd-end" would be frustrating to

the participants. The following recommendations on imstitutionalizetion are, f.
in effect, a look 1into the future rather than & look backward at the 1966
demonstration programs. They represent the needed developments, as perceived

by inmmovators in the field, for the optimum effectiveness of auxiliary personnel
in Americen education.

3. Institutionalization

«+o That when and if a school system decidds to utilize auxiliary
personnel, the program be incorporated as an integral part of the school
system, not treated as an extraneous end temporary adjunct to the system.

... That goels be thought through carefully, stated clearly, and
implemented by means of definite procedures.

ST efer s TEEARERTT T RS T TR T Tl T

... That there be cooperative plenning by the school systems, local
f institutions of higher learning, and the indigenous leadership of the community
i; served by the schools, both before the program has been inaugurated and after
:‘ it has been institutionalized.

... That each step on the career ladder be specified in terms of
Job descriptions, salaries, increments, and fringe benefits, moving from
routine functions at the entry level to functions which are more responsible
and more directly rglated to the learning-teaching process with appropriate
training available at each stage of development.on & work-study basis.

ey AR

y ..+ That encouragement of those who desire to train and qualify for
@ advancement be expressed in such a way that others who prefer to remain at the
entry level feel no lack of job satisfaction, status, and recognition of the
worth of theilr services -- in other words, that there should be opportunity
but not compulsion for upward mobility.




«+. That time be scgeduled. during the school dey or after school
hours with extra compensation’ for teachers and suxiliaries end otker ;
professional-nonprofessional teams to review thelr bwmm experiences and plan @k
together for the coming day. ot

... That the purpose and process of steff development be re-examined
in the light of the needs of this progranm.

... That perents be involved in the program both as auxiliaries and |
as recipients of the services of family workers.

... Thet professional groups ani associations be involved in the
original conceptualization as well as in the continuing program development.

... That certification be explored fully end that action be defersed
pending the results of such exploration.

... That an advisory committee of school administrators, supervisors,
teachers, auxiliaries, parents, community leaders, and university consultants
be established to eveluste and improve the utilization of auxiliaries in each
school where such a program is undertaken.

3 This arrangement would vary according to the pattern established in each
school system. '
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THE PROCESS

The Study of Auxiliary Personnel in Education is being conducted by

Bank Street College of Education, pursusnt to a contract with the Office of

Economic Opportunity in Washington, D.C. The coatract was entered into in
Merch, 1966, and extends through February, 1968.

This is an exploratory, developmental study of (1) role definition ;
and development, (2) training, and (3) institutionalization of auxiliary
personnel in American education. Fhase I , which is reported herein, was coun-
cerned primarily with the first two aress of concern -- role development and
training -- while Phage II will focus upon the third area of concern --

institutionalization.

PURPOSES OF STUDY

1. To contribute to an understanding of the problems that might be
faced and the values that might be realized through the utiliza-
tion of auxiliary school personnel, with special reference to the
utilization of low-income workers in this capacity.

2. To identify those aspects of role development, training, and
* institutionalization of auxiliary personnel which either block
" or facilitate construttive outcomes for pupils, parents, teachers,
the auxiliaries, and the system or sub-system within which they
‘function. s

3. To formulate hypotheses sbout new modes of interaction as indivi-
duals with & wide range of skills, training and potential engage
in the educaticnal enterprise.

BASIC BYPOTHESIS
The basic hypothccis is that the utilization of low-income workers

as auxiliary perscnnel in school settings may, with appropriate role develop-
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ment, training, and institutionelization, have positive outcomes for pupil
learning, home-school relationships, teacher competence, the development of

auxiliaries as workers and persons, end the system in its teotality.

TYPES OF ANALYSIS

1. Empirical anslysis was based on observing, analyzing, and coordi-
nating a nationwide nebwork of 15 demonstration training programs
financed by the Office of Economic Opportunity during 1966-67, in
which uniform instruments were administered and group interviews
were conducted. (See Appendix A)

2. Normative anslysis was developed by convening specialists from
various disciplines, from community leadership, and from govern-
ment to shere experiences and to plan for the utilization of’
auxilisry personnel in such & way &s to support and enhance the
learning-teaching process, provide employment opportunities for
economicslly and educationally disadvanteged persons, and, at the
same time, protect professional standards.

ANALYSIS OF FIFTEEN DEMONSTRATION TRAINING FROJECTS
1. ggggoses

a. To identify certain functions currently performed by profes-
sionals which might appropriately be assigned outright to
auxiliaries, as well as those in which assistance by nonpro-
fessionals under professional supervision might have value.

b. To develop some possible roles for auxiliaries in school set-
tings with a job description for each type and level of role,
in sequence -- the job description to establish limits (i.e.,
& floor and a ceiling), but not to be applied rigidly and di-
visively.

c. To demonstrate training processes which may facilitate effec-
tive utilization of auxiliary personnel -- treaining both for
the nonprofessionals and for the professionals with whom they
will be working.

Qs

. To identify those characteristics of auxiliaries which appear
to have an effect upon their success, both in training and on
the job.

e. To explore principles of inmstitutionalization of auxiliaries intr :
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& school system, including such factors as recruitment,
selection, opportunities for steble employment with the chance
of upward mobility, orientation for administrators and teachers,
and a long-term progrem of inservice training for the euxil-
iaries themselves.

(Note: Item e. sbove will be stressed in Fhase II of the Jtudy,
which will analyze on-the-job situations in selected projects.)

Souxrces of Data

a. Role perceptions of auxiliary-tralnees, professional trainees,
and instructional staff, as revealed by pre- and posttesting in
each project by means of a uniform questionnaire.

b. Demogrephic data and personal charecteristics of auxiliaries,
the latter mevealed by testing of personality and cognitive
factors.

c. Grades assigned by the projects' staff to auxillary-trainees
for satisfactory completion of the progrem. “

d. Process observations by local research personnel in each indi-
vidaal project and by members of Visitation Teams gsent to each
project by the overall Study.

e. Group interviews with auxiliary-trainees, professicnal trainees,
and instructional staff conducted by the chairman of each Visi-
tation Yeam.

£. Reports, lesson plans, daily schedules, and other written
materials developed by each project.

» Methodology for Treatment of Data:

The treatment of the data was descriptive and anmalytical. The
descriptive function was fulfilled by the preparation of brief
profiles of each project which present some alternative models for
training nonprofessionals and for the incorporation of auxiliery
personnel into the learning-teaching process, together with the
rationale for each project's basic approech to this challenge.

For the snalytic function pre- end posttesting of iole per-
ceptions by auxiliaries, teacher-trainees, and instructional staff
were conducted utilizing & uniform questionnaire or check list
of suggested activities. Consensus regerding the helpfulness or
frequency of these suggested auxiliary functions, es perceived by
the respondents, was analyzed with particular eeference to renk-
order. The methodology and analysis of pre- and posttesting of role
perceptions ere presented in the section on Analysis of Role
Perceptions.
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WORK CONFERENCES

Tovolvement of the 15 project directors and their local research

R L i i Ll A e

directors in the formulation of the desig,t'x'and instrumentation was stressed

s
|
E
|

as an important dynamic of the procéss; Multiple Judgment was also sought and
utilized through the participation of an Advisory Commission, selected to
represent various disciplines, points of view, and experiences, and also
chosen with a view to geographical distribvution. Included were professionals
and nonprofessionals, educators, ppychdlog.sts , sociologists, researchers,

and representatives of professional organizations. (See Appendix B)

Four Work Conferences were convened for cooperative plamming at

each step of the process -- onme with the Advisory Commission on the basic

rationsle of the Study and three with project directors and/or research
directors of individusl projects, at which criteria for the cooperating

projects were established, instruments and research procedures agreed upon,

and, finally, experienmes and self-evaluations shared.

CONCEPTUAL CONSULTATIONS

Five Consultations were conduéted. to develop principles for the

training and utilization of auxiliary persomnel through the shering of ideas
and constructs:of knowledgeable people. Speclallists were convered to consider
the conceptual framework #8r the Study. These Consuiteations served to caarify,
reinflice, and extend the insights gained from the observation and analysis

of specific programs.

The Consultations also served a catalytic function through the in-

volvement of educators and community leaders in the process of developing

©
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principles and considering possible practices for the effective utilization

of auxilisry persounel in school systems in their respective communities.

Another function served by the Comsultations was that of providing
ingservice training for the Study staff. The degree of emphasis on this oute
come was greater during the early Consultetions. As the Study progressed and
the staff became more knowledgeable, the emphasis shifted from inservice
tralning to more participation by staff in the concpptualization. The later

Consultations opened with a staff revort on the Study findings thus far.

The strategy followed was that of informel participations, not formal
presentation. The input was designed to stimulate, not to delineate. The value
of mind striking fire on mind wss demonstrated in the discussion period amd in
the contiauing communicetion smong concerned individuals which ensued after
the Consultation through correspondence and intervisitation. The nuuber of

participafits was rigidly limited in order to facilitate interaction.

The five conceptual Consultations follow a developmental pattern in
terms of the needs at various stages of the Study. The first dealt with rcle
development and training, the primery concerns of the f£irst phase of the Study.
It was soon apparent that an analysis of the roles and functions of asuxiliaries
could be velid only in relation to the broad spectrum of educational functions.
Therefore, the second Consultation dealt with the whole range of teaching
functions. A further exploration of possible roles -- in the field of guidance --
wes the focus of the third Consultation, responding to-a need to extend the

inquiry beyond the self-contained classroom.
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The attention then turned to imstitutionalization, & relatively |
new field of inquiry in relation to the use of auxiliary perscannel. The fourth @
Consultatiorn celled together school edministrators and representatives of the |
professicnal Srganizations to consider their own responsibility inm the insti-

tutionalization process -~ agein expandivg the scope of the inquiry.

As the conceptual framework developed, & continuing need was iden-
tified -- to deive more deeply into the foundations of adult learning. The
fifth Consultation, therefore, looked at the theories of adult personality
and adult espacity to learn, and at the implications of these theoretical

constructs for the training of auxiliary personnel.

The content of these conmsultations will bve ut;llized in a series of

monographs to be published separately. The first of these on the Adult

Learning Consultation is now in preparation. Moreover s the content of these

Consultations is reflected in the thrust of the Study in its totality.
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COMPOSITE PICTURE OF THE .
FIF{EEN DEMONSTRATION JFROJECTS

"No one ever listened to me before," said a traimee in a Project to

Prepare Teacher-Aides for Working with Disadvantaged Children conducted by the

Department of Education, San Jusn Regional Office, in Puerto Rico. Undersian-
dsbly, this euxiliary-perticipent in the Summer Institute became an effectlve
"listener" in one-to-one or small group relationships with pupils in the
practicuml classroom, applying to her work with children in en economically
deprived section of San Jusn the insights she had gained as to the art of
listening and the joy of being heard. In the practicum, she, like the 49
other auxiliary-participants, was teemed with a teacher who was himself a
participent in the Institute. These 50 teacher-auxillary teams experimented
together in 50 separate classes, with the auxiliary performing a veriety of

functions related to the learning-teaching process and the teacher playing a

triple role: (1) as teacher of the class, (2) as cuide to the auxillary, and

(3) a8 a learner, himself, in terms of effective utilization of the auxiliaries'
services. Later, in group counseling sessions, teachers and auxiliaries reviewed
thelr experlences in the classroom and explored the meenings as well as the

possible values of their new roles and relatiqpsijps.

At the University of Maine's Project to Train Auxiliary School

Personnel (Teacher-Aldes) in connection with an NDEA Institute for Advanced

Study for Teachers of Disadvantaged Children, listening was also an important

1 Practicum Is defined as a sustained supervised training experience with
children in an actual educational setting.
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function of the auxiliaries, who were mothers receiving Aid to Dependent )
Children. One pupil in the practicum was heard by a visiting consultant telling T
en suxillary sbout his frustrations in class. The auxiliary was eble to inter-
pret the experience to the boy, and the boy's problems to the staff. Some as-
pects of his complaints were conéidered by staff and reéulted in programmatic
changes. "He felt comfortable about telling his gripes to me," saild the auxil- ?

lary who had served as a link between the boy and the staff.

In the Pilot Program to Train Teacher-Aides, conducted by the Detroit

Public Schools, a spirit of opemmess to new ideas was evident. Auxiliaries had
been used to perform clerical, custodial, and monitorial functions. The teacher-
auxlliary teams in the Institute were told, in e?fzect, to thrcw out the “rule
book" during the practicum, and to erplore just how far they could go in invol-
ving the suxilieries in the learning-teaching process with benefit to the
puplls. The teacher-participants » though willing to put akide the rule book,

had to deal with their owm not-too-covert fear of auxiliaries usurping the

professionel's role in the elassvoom. The director, and the school system
supporting him, gusrathced professional standards while the auxilisries appeared
not only to understand the need for such guarantees, but also openly expressed
Thelr dssize for meintaining cleer lines of role defimition. "We work as &
team," sald one auxiliary, "with the teacher having authority and responsibvi-

1lty, like the heed of a firm or the captain of a ship."

In Berkeley, California, during the Project on Teacher Education and O

Parent-Teacher AlGes in a Culturally Different Community, an aide reported,

"One day I went to a child, as I had been doing every day since coming to the
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classroom almost & month ago, to give hia help in reading certain words. The
child gave me a beautiful smile ~-- one I'll never forget -- and said proudly,
'I don't need you any more.' He was on his own. He knew I would be there if he
needed me. He now felt sure enough to work by himself." A child who is preseat
physically but completely ebsent mehtially during the independent work period
often needs the presence of a concerned adult to help hiw use his time for such
study most profitebly. Such a function was performed by auxillaries in the
Berkeley Unified School District Project in two schools serving disédvantaged
children. The parent-aide who helped the child become self-directed did not
consider his act a rejection of herself by the boy but rather a tremendous

achlevement. She had come to understand the goals of the school.

These projects were four of the 15 demonstration training progreams
finenced by the O0ffice of Economic Ovportunity and coordinated by Bank Street
College of Education as part of its nationwide study of Auxiliary Personnel

in Education.

The programs were studied in two groups: Group I included nine pro-
grama of the "institute type" -- that is to say, they enrolled smsll groups of
participants for intensive training during a relatively short period of time.
In two of these progrems (Detroit and Riverside) the auxiliaries were actually
employed but trained in e practicum situstion. Group IT included six programs
vhere training was incorporated into the regular school Yyear, but the auxil-~

laries received stipends as trainees in the Project, not as school employees.
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Group I -- “Institute-Type" Programs Group II -- On~the-Jcd Training
| o T during School rear
Commonwealth of Puerto Rico, Bell State University
Department off Education

Berkeley Unified School System
Detroit Public Schools

: Howard University
Garland Junior College

Ohio University
Jackson State College

San Fernando Valley State College
New York University

. Southern Illinois University
Northern Arizone University
University of California at Riverside
University of Meine |
Unlversity of Soutb. Florida

| The nerrative description which follows is illustrated in ‘graz‘)hic

form in Appendix D.

COMMON ATMS AND ELEMENTS
Despite the broad range of geographicel distribuﬁion and programmatic
variations, it is possible to draw a composite pletture of the demonstration
programs, since they all shered basic objectives and had in common such elements
as: 1) fThe auxiliary-participants in all projects were selected wholly or in
large measure from those at or below the poverty level; 2) Every program
combined theoretical instruction with learning through experience in a prac-
tleum or regulsr school classroom; 3) All projects were committed to experiment
with auxiliaries in new functions which were directly related to the learning-

o

teaching proceés as well as in functions which were indfrectly related to

lastruction, such as simple clerical tasks; 4) There was pre-plenning with the

local school systems in every case so as to ensure employment for the auxil-
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laries who satisfactorily completed the tralning program, and to @ear the ,
’ training to the needs of the school system (though not o lose the vitality

and growth compoments in this recognition of reality requirements); 5) Every
Project had a research director on iis staff and included & ccmponent of self-
evaluation in its progrem; 6) All wvere funded by the Office of Econom:!.c Oppor-
tunity end were coordinated by Baak Street 0011ege of Education as part of its
Study of Auxiliery Personnel in Education.

These mutual. elements were requirements for funding by the 0.E,0, in
this matrix of demonstration training projects. At work conferences for project

. @irectors convened by Bank Street College of Education, these coumon elements

were fused into ome bvasie purpose, which undergirded their diverse but coopera-
tive activities s L.,

"To formulate hypotheses ags to principles and.practices which ;
appear to be effective in actual practice for the: ;
1. role definition and development :
2. training ' ?
3. institutionalization ;
of auxiliary personnel as part of the learning-teaching process.”

To develop the rcis of the euxiliary as an integral pad coatributive
factor in Americen education required an understanding of the whole complex of
roles, responsibilities » and relationships involved in the learning-teaching
process. Consequently, in the Work Conference for Directors held prior to the
completion of project proposals, there was consensus that teachers and admini-
strators had a great deal to learn as well as to give in these training pro-
@ grems. In ten of the 15 Programs, therefore, teachers were enrolled as parti-
eipants to work with auwxiliaries in the classroom; to explore role possibilities
not only for auxiliaries but also for themselves, the latter in texrms of new

Full Tt Provided by ERIC.
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and more complex professional roles in an aided teaching situstion; to eveluate

their experiences; and to plan for more effective utilization of auxiliaries in a
the future. In the projects where there was dual participation (teachers and j

auxiliaries), role developmen: was Pacilitated , in the opinion of staff and
participents alike.

The principal dilemma eppeared to be ‘he conflict between role

definition, which was recognized as necessary to institutionalization, and

role development, which was a dynemic of each classroom situation where auxil-

laries were utilized. The degree of respouslbility essigned to an auxiliary
depends upon the interaction of a particular teacher and a particular auxiliary
operating withln a given structure end responding to the special needs of
individusl pupils. A delicate balance seems to be required in order to provide

the specificity that means security, along with the flexibility that pramotes
growth.

In those nine projects in which a camponent of group counseling for
participants was built into the program, there appeared to be a gradusl lessen-
ing of fear on the part of teacher-participants that standards were threatened
by the introduction of non-certified personnel into the classroom. In counse-
ling sesslons, teachers tended to recognize and understand their feelings
Of being somewhat threatened by the presence of another adult in the classroom

and to kegln to develop some inner strength to cope with this insecurity.

In some progrems, administrators also attended as learners and

Planners for at least a portion of the treining -- a significant addition not
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only to the trainlng program, but also to ultimate institutionalization.

Within the broad framework of common objectives and similar approaches,
there wes wide variety of programmatic design in the matrix of demonstretion
programs. The needs and composition of groups of potential auxiliaries in
various communities, the diverse policies of local school systems with respect
to the utilization of suxiliaries, ahe availsble facilities and resocurces for
training, and the nature and extent of cooperation in the institutional 1life

of the area all had an impact upon the training program. ' | }

FROMRAMMATIC VARIATIONS

In pursuit of theee common goals, each program demonstrated interest-

ing varisbles in such matters as sponsorship, pre-pleaning, recruitment,
selection, composition of the participant group, the specific skills for which
euxiliaries were trained, instructional content and process, and methods of
process observation and feedback. These various elements of program siructure

are described below, indica.ﬁing ‘both the common features and those which were

idiosyneratic.

Sporsorship

The sponsorship was by instit?utions of higher learning with the
exception of three projects: Detroit, Puerto Rico, and Berkele'' .a these
three, the local school system was the sponsoring agency. We'ue State Univer-
sity was 1nvoived in the Detrolt program on a consultetive basis; in Puerto
Rico some members of the Univex;sity of Puerto Rico held important positic_nq_
on the project steff; and in Berkeley the University of Californie .chool of

Criminology conducted the research component of the project. In the Ball State
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University program, involving four school syatems, the planning end implemen-
tation were in the hands of the individual systems, with the University acting
as catalyst. In the Howard University program, the Mcdel School Division of
the District of Columbie public school system was deeply involved in the
planning and operation.

Pre-Planning

Pre-planning for the training progrems was initiated by the spomsor-
ing institution with school administrators, local Community Action Agencies,
end occasionally with representatives of other appropriate agencies, such as
the Bureau of Indian Affairs in Norihern Arizona. The pre-planning process,
including number of meetings, hierarchical level of involvement on the part
of cooperating institutions or agencies, areas of concern explored, and degree
of agreement reached, varied greatly from program to progrem. In all cases,
the purpose of the pre-planning was to work out eppropriate methods of reeruit-
ment and selection of treinees, bo explore the roles of teachers and auxiliaries
in the lofal school systems so thet an appropriate and realistic training
program could be devdloped, to secure commitment for employment, and to agree
on areas of responsibility. The coordination of training and employment was
most thorough and most easily accomplished when it could be achleved intra-.
murelly, as in Detroit, Puerto Rico and Berkeley, where the school system
was the sponsor. In the other cases, coordination was facilitated when a sppn-
soring instltution of higher learning hed previously formed extenslve contacts
with school systems, either through working relationships involving placement
of student teachers or through other services rendered by the college or univer-

slty to the system. In only one instance -- the University of South Florida --
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the university sponsor was not able to gain cooperation from the local school
system. In this case, the University then arranged with the local Cathollc

dlocese to utilize parochial schools in the practicum.

At Ball State University the project staff worked closely with the
superintendent and principals of four Indiana school systems. In other situa-
tions initial overtures to school systems of Community Action Agencies had
to be mede. Such was the case in Ohlo Unlversity where the project was involved

with Head Start Progrems in ten different localities in two states. Still

another approach s used in Maine where liaison was established with local
school systems, with the State Department of Health, Education, and Welfare,
and with the Maine Teachers Association, and where a week-long conference

was held with school administrators.

Some local situations precluded the sponsoring institution's working
with the school system because the latter had a policy of not employlng auxil-
iary personnel in the clessroom. In Boston such a situamtion existed at the time
of the Institute (later modified), so Garland Junior College developed a
Leadership Institute prior to the Imstitute for Auxiliaries. The purposes of
the Leadership Institute were to interest, through involvement, the local
educational leadership from the community at large, from day-care centers,
fdead Start progrems, and other Community Action programs and agencies in the
exploration of role development, training, and institutionalization of suxil-
lary personnel, as well as to profit by “heir experience and ideas in the pre-

planning of the auxiliaries! training progranm..
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In most programs, there was also internal pre-planning involving
the staff of the imstitute. In some ins;cames , such as at the University of
California Extension at Riverside, San Fermando Velley State College, and
Northern Arizone University, thé staff met together prior to the program for
& period of t@k varylng from e weekend to ome week, to establish working
procedures, dlscuss the overall approach to learning, end plan the details
of the progran. Most programs did not have conseputive deys allocated to
steff pre-plenning. Rather, this was accomplished on ‘& more informal basis
in a series of separate meetings of the staff prior to the opening of the
progream.

Recrultment and Selection

The plans for recruitment and selection es formulated during the
pre-planning sessions varied considerebly. In five programsa the recruitment
of auxiliary-treinees followed the regulé.r patterns of the | school systems
involved in the projects (either as sponsors or eventual _employers of the
suxiliaries) usuelly by direct contact through the principal or teachers with
‘the ddditional involvement of the local Community Action Program Agency (car).
In two cnseé, Detroit and New York University, those peréons who had already
served as school-aldes and showed potentia.l for training as teacher-aldes
were recruited. In Riverside all recrultment was done through the Community
Action Programs. In Maire , mothers receiving A:Ld to Dependent Children were
1nfomed of the program by their soclal workers; The Navaho auxilharies, in
Northern Arizona, were recrulted through the Bureau of Indien Affalrs, radio

announcements » and word-of-mouth publicity on the reservation. The availabi-

2 Detiolt, Ball Statq, Berkeley, Jacksen; and New York... . ..
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lity of progrems at Ohio Unlversity and in Puerto Rico was made known to the

o

classes of local high schaols by their principals or guidence counselors. Mass
medie were used in almost every project to supplement other forxys of recruit-

nent .

In St. Petersburg, Florida, where the program wes for migrants, the
recrultment wes accomplished both locally through CAP groups and through the
Florids State Department of Education. The project at Southern Illinois Univer-
sity recruited part of its participants from the Fef.ghborhood Youth Corps, and
the remeinder from aides employed under Title I of E.S.E.A. In the Howard
University project, recruitment of high school seniars im the third and fourth
track (slow students) was carried out by the principal of the Cardozo High

School, which was the only source of the student participents.

Applicants were usually screened through personsl interviews. When
time precluded this personalized selection procedure, its omlssion was regretted
by those involved in the selection. Only one program, San Bernendo Valley State
College, had no responsibility for recruitment or selection of trainees. An
additional handicep was placed on this program in training auxiliaries, since
of'ten the program staff did not know either the number of trainees or anything

of thelr background until the trainees arrived for the orientation program. !

Academlic requirements for the suxiliaries in all programs covered a

- @ vide range. Some projects had no requirements as to prior schooling. The highest
academic requirement wes a high school diploma. Other factors most frequently

consldered in selection were: abillty to work with other people, concern for
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children, and enthuslasm for the work at hand. Although in six projects --
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Garland Junior College, University of Meine, Jeckson State College, University
of Southern Illinols, University of South Florida, and Berkeley -- the auxil-

iary-trainees were all female, only Gerlend made female sex & requirement. ;
This regulation was because residence in the college dormitory was included ;
in this program. It was at Garland that there was a considerable proportion 3
of middle- and upper-class_ auxiliary-trainees, although the mejority was :
low-income. Many projects gave preference to male auxiliaries,but only one,

Howard Unlversity, had s majority of male traimees.

-

In Detrolt and Ball State University, preference was given to those
suxiliary candidates who were already employed and planned tc return to employ-

ment in the school system for the reguler year.

The racial and ethnic groups to which the auxiliasries belonged were
varied, including Negroes, Buerto Ricans, Mexican-Americans, Naveho Iadians,

and others. Ethnicity was in most cases a function of the area served, rather

then a selection criterion, since auxiliaries were selected from the indige-
nous population. In Northern Arizona, however, only Naveho Indians were
accepted. One particularized group consisted of low-income persons in Appa-
lachia (predominantly white). Migrant workers were another particulsrized
group. In Berkeley, only mothers of children in the school served were accep-
ted. In Ohio school dropouts were selected with university students as so-

called "sponsors" or advisers.

The teacher-participants were usuvally recrulted and selected by

principals in whose schools the instltute practicum would be conducted, or by

ERIC
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principals whose teachers would be workirg wlth auxiliaries during the school

_ 3, year. In Maine end Northern Arizona, where the project was conducted jointly

by en NDEA Institute for Advanced Study for Teachers of Disadvanteged Youth,

the teachers in the respective NDEA Institutes were the teacher-participants.

In the four programs which included administfator-participants as
well as teachers and auxiliaries -- Northern Arizona University, University
of Maine, Ball State University, end Southera Illinols University -- the admini-
strators were recrulted through personal contacts made by the program staff,
through mass media, and tikrough the distrib:tition of brochures announcing the g
avalleblility of the progrem.

Resldential Facilitles

Some interesting variations were evident in the type ol residential
facilitles vwhich were made available in the different progrems. Garlend Junior
College provided opportunity for & cross-class, cross-culture, racially
integrated experience. A salient fsature of this plan was that some middle-

class Negroes were included as well as some low-income Caucasians. In Melne,

the mothers revelving Ald to Dependent Children and their children were

housed in a campus fraternity house. The migrant auxiliasries in the South

Florlda program lived in a dormitory on the Bay Cempus. Navaho auxillaries

were housed in a University dormitory and the children in a BIA dormltory.

At Ohio University, which offered & summer institute and a year-long
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program, the high school auxiliary-trainees and their college student sponsors
lived in campus dormitories during the six-week phase of the program. The high

school students then returned to live at thelr homes for the remainder of
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the program. The college student sponsors found their own housing in the
communities of thelr high school student advisees during the four-week
practicum phase of the program, retwrning to the. campus in the fall to coatinue
their academic treining.

Instructional Content

Notable similarities and differences appeared in the instructional
components of the institutes. In almost every program auxiliary-participants -
and teachers, in those progréms involving teacher-participants, recelved
instruction in the philosophy of education, child development (often quite
specifically the psychology of the disadvantaged child), and the geperal
goals and procedures of the local school system. These substantive areas
were covered in lectures or seminars. In most progrems, the participants,
both professionsl and nonprofeseional, met as & group for some portion of
this academlc instruction. In Detroit and Puerto Rico instruction was directed
to the auxlliaries exclusively, with the teachers attending as observers soO

that they would be aware of what whe auxillaries were learning.

Instruction in specific skills for the auxiliaries wsuelly included
typing, vecord keeping, use of sudio-visual equipment, and the skills needed
in assisting with reading, games, and creative activities, such as music and
art. Basic communication skills were stressed. In the Howard University

project, special skill sraining in pjysicel care was provided for health-aldes.

Tn most cases the decision to offer instruction in these Ekills
was based on the funetions for which the auxiliaries were being prepared; and

this, in turn, was influmemced by, but nol reslilcted completely to, the
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the cuecrent policy of the local school system in the use of awxlliaries. In

a few instances, the instruction was glven in response to a request by many

of the auxiliaries. The Jackson State College auxiliaries, for example, asked
for further guldence in behavior suiteble to an employment situation, Tike
working effectively with people and personal groouing. The teacher-participants
in many programs assisted in the instructional program by tutoring in the
evening, especilally when the auxiliaries were studying to pass high school
equivalency exsminations. The teachers, on several occasions, remarked that
they were surprised at finding that the auxilisries had such desire and capa-
city for knowledge. The teachers also recognized and remarked that fcheir
surprise came from stereotyped misconceptions sbout people who had experieaced
economic or educational deprivation.

Practicum or School Exgg_rience

6p§ortunity to integrate substantive learnings and innovative
practice was provided in the practicum which wes d&fined as a sustained,
supervised experience with children in an actual educational setfing. In
approximately half of the progrems the participants worked together in the
practicum as teacher-suxiliary teams. In the other programs the auxiliarles
worked under the guidance of a demonstration teacher who was not, however, a
participant in the program. Only at Berkeley, Jackson State College, and Ball
State University did some of the teachers and auxiliaries who were to work
vogether during the ealag echool year have an ppportunity to work together
in the practicum as a team, although this was a goal of all programs. At
Berkeley and Southern Illinois the auxiliaries began working immediately

in the classrooms wlth the teachers to whom they were assigned for the cureent
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school year. .

There were variations in the length of the daily practicum. .Most
lasted from two to three hours in the morming. Four -- Garlend Junior College,
Ohio University, Scuthern Illinois University, and San Fernando Vailey State
College -- lasted for the entire school dsy. Three of these were prekinder-
garten progrems. She Southern Tilinois University program was in en elemen-
tary school. At Garland, half the perticipants took part in the practicum
while the other half were in classes at the college; then the groups reversed
assiguments. In Detroit, where the teachers were assligned to classes in the
sy%tem's summer school program for the whole morning, the auxiliaries worked
1n the practicum with them for only ome hour. In South Florlde the suxdliaries

worked in the practicum a hself day only.

The gmde levels of the practicums rauged from prekindergarten
through high school, but the central tendency was toward prekindergarten and
elementary. Detrolt was the only program that included high school, and only
two progrems included junior high schools: Detroit and Maine. At Riverside
some junior high school students worked with younger children in an experiment
in cross-age teaching. Only in Northern Arizone and Riverside were ungraded

groupings used. Of the preschool programs, four were for Head Start children.

Great varlety was evidenced in the organization of the practicum.
Several progrema used the local system's regular summer school sessions (New
York University, Ball State University, Detroit, and Riverside). In Puerto

Rico, Northern Arizona Univeraity, and Jackson State College s special prac-
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ticum classes were set up for the institute, and parents were asked to send
their childien; In Northern Arizone the children were Navshos from the reser-
vation and had to be housed in a Buresu of Indian Affairs dormitory while
they attended the school in which the practicum was located. Ohlo Unlversity
and San Fernendo Valley Staie College used Head Start Centers as practicums,
and Garlend Junlor College used a day-cemp operated by the Associated Day
Care Centers, Inc. In the Maine program, the practicum was for the children
of auxiliary-paerticipants. Parochial schools in St. Petersburg provided the
practicum setting for the.University of South Florida. Public school classes
during the regular school year served as the practicum for Berkeley, Howard,

and Southern Illinols.

In almost every instance in the summer programs there were fewer
children in each vracticum class than axe norually registered in a class
during the school year. The earollment in these progrems renged from seven in
Mailne to approximately 20 in most progrems. The small classes provided an
opportunity to experiment with innovetive techniques. The directors believed
that the experiences could be transferred to larger classes during the school
year, after principles and promising practices had been formulated in the
experimentel settings. The four year-long programs (Berkeley, Howard, Ohio,
and Southern Illinols) used actual operating classrooms varying in size from

15 to 47 students.

In the summer programs where children attended practicums which
were not part of the system's regular summer school program, the projects

found it necessary to modify the content and methods used in the classes ’

’
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offering some vagation-type sctivities as well as the Tegular or remedial

Instructior originally planned, in order to maintain steady attendance on a
voluntary bdbasis.

Most practicums provided experience for auxiliaries with many tasks
in a variety of situations. It was the intention of each project staff that
auxilieries should be prepared for something more than the routine custodial,
clerical, or monitorial functions often acsigned to such personnel. The visi-
tatlion teams found auxllisry-participants engaged in a wide range of activi-
tles related to instruction » from working on a one~to-one basis with e child

in remedial reading to revieving tests with large groups of pupils.

Supervision of the practicum was carried out in s number of ways,
the most common of which was to have project staff supervisors and/or instruc-
tors schedule vieits to the practicum classes for the purpose of observation
and conferences with the auxiliarics and teachers. At New York University
this proceduee was anpplemented by having each auxiliery keep a daily log

of practicum experiences which the staff read and commented on, and which was

| used as the basis of seminar discussions.

A critical training factor was the provision of scheduled time for
the teacher and awciliary teams to review their practicum experience and
plan together. Detroit developed a comprehensive procedure for such confe-
rences. For en hour and a half following the practicum each team sat down
together to review that day's experience. At this time, the teacker and the

auxiliary wrote their observations of the day's experierce and aralyzed both

3
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perceptions. Then the teacher grote out the next day's program end disgussed
@ 1t with the auxiliary in terms of his respomsibilitles. Coples of these plans
end enalyses were glven to the project staff, who used them to gulde the

design of semivars.

At the Universlty of Maine, daily analysis and planning of the
practicum took another form. There, several teachers and several suxiliaries
operated in a slngle practicum classroom. This group met immediately following
the practicum with a staff adviser for a seminar on the day's experience and
plans for the following day.

At Berkeley, time for planning and eveluation together by eaah.
teacher and his two auxiliaries was built into the program. Children leave
school at 2:30 at Berkekey, and the 2:30 to 3:10 period was earmarked for

such meetings. In practice, however, both teachers and suxiliaries reported

;: that 1t was seldom possible to use this time in the manner planned. Parent-

teacher conferences and staff meetings were often scheduled then.

T T TR T AT

Im the ten progrems where teacher-tralnees were included smong the

participants, the practicum appeared to be particularly productive in terms
of teacher-auxiliary relationships, Conversely, in those programs which did
not include tescher-treinees in the practicum, the directors frequently
expressed regret thet their programs lacked this component, the auxiliaries
O in group interviews spoke of the need for more interaction with the teachers
: in the practicum, and the visiting tesms noted the difference in mutual

understending and trust between professionals and nonprofessionals as they
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worked together. To the team members the inclusion of teacher-trainees
appeared to be the pivotal festure of most prograus.

Instruetidhal Process

A variety '*f processes was employed by the individusl Projects to
facllitate learning for both professionals and nonprofessionals. Group counse-
iing sessions with auxiliaries, teechers, and staff members meeting separately
were utilized by Puerto Rico, Garlend Junior College, Howard University,
University of Maine, and San Fernando Valley Stete College to help partici-
rents deal with their personal needs. At the: University of Southern Illinois
small groups of suxiliaries » teachers, and principals met together for group
counseling. The Riverside program was the only one to conduct daily sensitivity
trelning sessions in the belief tba.t both teachers and auxiliaries could
learn ebout themselves as persons from the frank reactions of other part;ci-
pants, and could also learn to use fhemselves more effecfively in the educa-
tive process through this exXperience. At Riverside, self-evaluation vas also
fostered by viewing and discussing video tapes of the various sess:lons, both
of the practicum and of the seminars. A variation of the "T-group" type of
sensitivity training was employed at Berkeley, but the meetings were held

only once & week.

All projects except Riverside v88d lectures, most of which were
glven by project staff. Jackson State College and Detroit invited guest
lecturers to speak to the participents. Fllms were used by almost all of
the projects. At Garland Junior Colliege a film made during the preuious

year's Alde Training Institute was used. A notable use of film was in the

B e O TR NI halhs
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University of South Florida project where "Harves: of Sheme," a fHlm on
migrants, was used with the participants who were tbemselves of migrant
background. Before vieving the film they were reluctant to admit this back-
ground, but the showing of the £ilm hed such an impact on them that they began
to reveal more of their identification with migrants in order to discuss the
film. Other frequently used instructional procegsses lncluded small group

sesslons, role playing, end penel discussions among participants.

Individual conferences as well as group meetings were a feature of
the Gerland program. Jackson Ssate College set up a number of committees on
which all participants were encouraged to serve. The residentisl natuwre of
the program facilitated individual and small group counseling, on an infurmal

basis, at the University of South Florida.

Fleld trips were used in a humber of ways. Sometimes they were
erranged for children in the practicum and for participants together. The
purposes varied. Some field tripe to local instithtions and soclal agencies
were designed to enhance partlcipants' understanding of the problems of the
disadvantaged and to inform them of commanity resources for coping with these
problems. Other field trips were designed specifically tc supplement the

participants' cultural or historical backgrounds.

It was soon discovered in sll the programs that strategles were
necessary to assure frank and thoughtful feedback relevant to the changing
needs of the trainees. In slmost every project the relationshlips which the

staff established with the participants provided en atmosphere in which both
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auxiliaries asd professionals felt free to discuss their experiences and their
reeds. Scme programs provided formal structures for communicating this infor- i
mation to the staff. Group discussions amcmg steff end participants were set |
up for this purpose. Scme progrems relied on the use of logs written by
participants. Northern Arizons University instituted a suggestion box, while

the University of Maine and Jackson State College had newspapers prepared by
trainees. Tje record on f1lm of the video-teped sessions provided a unique

form of feedback in Maine and Riverside. At Ohio University the use of college
students as so-called "sponsors" or advisers of the high school atsiliaries
Provided a link betweer the staff and the tralnees. The college students dis-
cussed their observations in seminars with the staff. At Howard University,

the group counseling sessions were viewed as & mesns of encouraging sugges-

tions by the auxiliaries for programmatic changes.

Every project had scme form of process observstion which contributesd
to the feedback. Tn most cases one or two persons wewe employed as process
observers for the whole projsct. This was the case in Worthern Arizona Uni-
versity, Puerto Rico, Sen Fernando Valley State College, Ball State Univer-
8lty, Detroit, New York Uni‘;rersity, Southern Illinoils University, and Berke-
ley. In other programs staff ihstructors sexrved as process observers for
other classes ang meetings., Sfaff in Garlend Junior College, the University
of Maine, Jackson State College, and N.Y.U. reporféd that observation of each
otaers' classes wag particularly useful in achieving integrated instructign,
since the entire staff wes aware of what was. being presented by other Instruc-

tors and of the participants' reactions to- this material.

Full Tt Provided by ERIC.

ERIC
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Riverside's unusual and more complex approach involved Junior high
school students as process observers. Midway through the program, those
puplls found to be most effective as observers were retalned in khe role,

while those less effective were essigned other functions.

Only one progrem arranged for a Gaily staff meeting: Northern
Arlzona University. The project staff reported these meeting were most
useful in "putting out fires before they became conflagrations." Other pro-
grems, however, hed frequent informal meetings of part or all of the staff
for consultation and discussion of current issues, or weekly meetings. At
Howard University, monthly staff meetings for project staff with appropriate

faculty of the high school in which the project was operating proved valusble.

IMFRESSIONS OF THE PROCGRAMS _

The programs were analyzed both fram within and by outside obser-
vers. As indicated earlier, the self-evaluastion was conducted by process
observers drewn from instructional staff and research staif. Particlpants
also recorded their reactions. For outside evaluation, each program was visited

for two days by a Study Tesm composed of two observers and a consultant. The

project directors and research directors met in three work conferences s the
lest of which was devoted to evaluation with the staff of the overall Study.

The directors reacted to draft reports of site visits as well.

: @ There was general agreement among internal and external observers

{ that treining was jg_hg_ essential factor in effective utilization of auzil-

laries, apnd thet employment without treining sppeared to be fraught with
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hazards. Both preseérvice and inserviee training were perceived as mecessary.

There was full consensus on another point: that low~income, educa-
tionelly disadvantaged persons could be trained to cantribute significantly
to the learning-teaching process if the potential difficulties were squarely
faced and dealt with by cooperative planning of school, college, and commu-

nity.

Some of the antlcipated difficulties were, in fact, encountered.
Others were ameliorated or eliminated by edvance planning by the locsl school
system, Iinstitutions of higher learning, CAP agencles, and proJect staff.
The principal difficulties were the teechers' inltisl concern that profes-
slonal standards would be lowered, their resistance to another adult’s con-
stant presence in the classroom, and their belief that they might thereby
lose close, personsl contacts with puplls. The auxiliaries, too, had many
trepldations. They were conscious of the differences in their backgrounds,
belavior, and patterns of speech from those prevalling in the school. The
teachers were concerned about the effect of these dlfferences upon the
Puplls, while the aviglaries tended to become defensive and uncomforteble

because of the polarization of styles in home and school.

The feedback from work conferences, observations, and reports wes
supplemented by growp interviews, which revealed many varylng reactions as

well as certain attitudinal fsctors that appeared to pervade all the programs. {«» '

The chairmen of each Visitation T:am posed a series of searching

questlons 1ir Interviewe with each group of partici pants and with Anstructional
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staff. To the uestion: 'fWhat is the respousivility of the auxiliary in a
classroom?" an tmeqw. vocal answer came thiough in all projects from the auxil-
laries themselves -~ "To help the teacher teach." To the follow-up auestion:
"Whet, then, 1s teachlng?" the answers tended to come wmore siowly, both from
‘the suxilisry-participants and the teacher ~-participants, meeting separately.
The hesitation of the latter group way have stemmed from the difficulty of
adjusting to a more momplex and lmportent level of professionalism with emphe-
sls upon dlagnosis, program planning, and loadership functions. It eppears
that teachers, by and large, have not yet been prepered either by colleges of
teacher education or 6f inservise training progrems to-orchestrate other adults

in the clessroom, since this is a relatively new responsibility for those in
the teaching profession.

In the group interviews most of the teacher-participants tended,
after training and experience, to view this new function not as e substitute
for direct contact with puplls but as a positive factor in tet;cher-pupil
relatlons. Teachers described the new situation as not on¥y freeing the
teacher from many routine and time-consuming duties but also providing more

opportunity for differentiated educetion to meet the imdividual needs of
pupils.

It should be remembered, however, tha’ these teachers had volun-

teered for the program. Some of the same reactions were appmeent even among

teachers dm the practicum who were not eanrolled ir the training program, as

they became more comfortable about the waususl experience of having another

adult in the classroom, but ecceptance was far slower and more diffisult
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without training and sometimes wes withheld campletely.

Observers within and outside the projects allke perceived in
participants several attitudinal changes and new insights which eppeared to
have direct relaitlonship to the training experience: 1) the auxiliaries
reported a new feeling of confidence, hope, and aspiration; ) the teacher-
participants in most of the projects expressed a change in their imege of
boor people which paralleled and reinforced the auxilisries' improved self-
imege; 3) both types of participents egreed that ivw-income auxilisries could
facilitate communication with puplls and their parents in economiceliy
disadfantaged neighborhoods, even to the point of ellcifing a twinge of
Jealousy from some of the teacher-participants; and 4) there was general
agreement among the teachers ang suxiliaries that the latter could, when
trained and eéncouraged to do so, contribute to the learning-teaching process,
and that their activities should, therefore, not be restrictéd to routine

clerical or custodial functions, provided the eelection criterie utilized

Wwere consistent with a broad role concept. The extent of involvement in the

learning-teaching process depended upon the ability and potential of the
auxiliaries., Most Projects picked the cream of the crop among the economi-
cally and educationally disadvanteged in this experimental type of program.

Only Howard University and Ohio Unlversity mede an effort to reach potential
dropouts.

Finelly, there appeared to be consensus among the various observers
of the program that realistic appraisal and interpretation of the policles,

needs, and expectations of the local school system with respect to the utilie
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zation of auxiliaries were essential to prevent false hopes, leading to
frustration, but that realism regarding employment opportunities does not
need to comnote defeatism. The cbservers sew role development es & dynemic
and continuin; process in which professionals, nonprofessionals, education
imntitutions, and the coumunitv =11 bave responsibilities. However, the
anxiety of many yarticipants about thei'r eventual empl;Jyment , despite the

| aBsavences from school euthorities, caused a msjor deficit in morale.

Follow-up has revealed thus fq.r that in three of the prolects,
placement after training turned out to be a problem despite prior comnitments
. by employers. In another project, where there was 100 percent placement,
inedequate communication between the school system and the ‘\ sponsoi'ing insti-
tution resulted in underutilizatipn of the auxiliaries, who were assigned
only clerical and custodial tasks although they had demonstrated potential
at a higher level. Ta the majority of prograns, 100 percent placement has
been reported, and in one of 'l;:hem- (Puerto Ricq) all the trainees were
earolled in a work-study program in the University. In the three projects
vhere the school system was the sponsor, placement and the possibility of
upgrading were unquestioned. However, the total picture throughout the
country indicates that institutionalization of auxiliaries within the school
structure 1s st1ll a hope and a dream, and very far from a reality. The
training demonstration proved its point, but the question remains -- training

for what: for temporary, uncertein, "dead-end” jobs,. o for stable, open-

ended employment?
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SUMMARY OF FACTORS WHICH APPEARED TU FACILITATE LEARNING

The elements in the demonstration training progreams which were
identified by Visitation Teams and dirvectors of individual programs es parti-
cularly effective in implementing project goals were:

1) Cooperative plenning by school systems, institutions of higher
learning, comuaity action agencies, professional associations, instructional
staff, and participants.

2) skill training which is realistic in terms of local employment
opportunities, but also geared to future potentialities in the utilizatlon
of auxillary personnel by the local school system.

3) Inclusion of both auxiliaries and teachers in the tralnee group,
prefersbly as teams from a given school -- teams that will work together in
an actual school situstion after the training.

4) Opportunity for experiential learning coupled with scheduled
time for delly analysis $f their practicum experience by the tesc.er-auxiliary
teams, and shered planning for the next class situation based on this anelycis.

5) Theoretical instruction for esuxiliaries in foundations of child
development, interpersonal relations, the 1ife conditions of disadvantaged
puplls, and the school as en institution.

6) Basic education for auxiliaries in communication and langusge
arts leading to high school equivalency where necessary, as well as skill
training in technical and service operations such as typing, record keeping,
and operation of audlio-visusl equipment.

7) Availability of individusl and/or group counseling to help
perticipents deal with their own personal needs, as well as their growth
in Job performance, to foster interaction among professionals and nonpro-
fessimnals, and to help teacheis sccept their new rcle as orchestrator of
other adults in the classroom.




ANALYSTS OF ROLE PERCEPTIONS

In order to identify the suxiliery functions which esrh group --
auxiliary-trainees, teacher-tfainees , end instructional staff -- perceived
as helpful, and those functions which each group perceived as frequently
verformed by auxiliaries, an "Activity Sheet" was developed listing 95
Possiole fu.nctions.l This instrument was adminisieeed to each group before

and after treining.

The suggested functions were grouped for purposes of analysis into
three clusters which constituted three possible roles for auxiliaries in a
school setting. Cluster I consisted of those functions which seemed to relate
to and support instruction, inciuding both affective and cognitive factors,
The functions in Cluster IT were tesk-oriented rather then pupil-oriented,
including such duties as clerical, monitorial, escorting, and general
routine duties which, though requiring no professional expertise, often
consume a large portion cf a teacher's working day. Cluster III was a
grouping of functions deemed inappropriate or at least of questionable value
when performed by an auxiliary, inciuding functions which were peresived as
"taking over" the teaching function and those considered poor practices in

education.

Three types of datas analysis were utilized: rank-order, analysis of
veriance, and the correlation of personal characteristics of suxiliaries
with certain success criteria. Only renk-order is presented in this section.

The other types of date analysis are described in Appendix F.
1 See Appendix E for the Activity Sheet
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The rank-crder enalysis revesidd a hizh degree of mutuslity in
perceptions of the awdliary role -- mutuallty as between yré%est and
posttest, as between auxilieries and instructionsl staff, end as between % :
functions considered helpful when performed by an auxilliary and those

perceived as frequently delegated to auxlliaries.

In all these instanpes those items which the researchers had deemed
haruful or questioneble when performed by an suxiliary were perceived by the
vast majority of respondents as inappropriete. Items related to imstruction
were favored over the task-triented or instrumental functions by both

auxilisries and staff, before and after training.

One possible explanation of this mutuality of perception is that the
trainees were recruited, tested, interviewed, and selected in terms of the
progrems' objectives, which stressed the utilization of auxillaries _in more
than simple clerical or custodial tasks. There seemed o be & "Hawthorre
effect" operating from the outset. The results of the data analysis indicate
that the initiel hopes and expectations both of participants and of staff
were later substentiated by experience, which may account for the spirit of
adventure, zeal, and high hope which seemed to permeate the programs when

obser -2& by Study Teams.

An analysis of items in the top quart.ile2 for pretest end for post-

test Xewnals a high proportion of instruction-related activities perceived

{M-
7 o
o
‘

as helpful by auxiliaries (13 out of 24). This proportion was identical

before and sfter training, but the actual items varied and should be viewed
2 . ‘ .

The 8% highest rankiné items. See Appegdii 8 foir vank-order of all .95 items.
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qualitatively, item by item, as well as quantitatively. Teble I lists the
instruction-relatcd items which were favored by suxiliarles both before and
after tralning, in terms of the helpfulness of such funekhions when performed

by an auxiliary under the direct supervision of the teacher.

TABLE I
Pupil-Oriented Items in Top Quartile for Composite Scores of All Projects

Both Before and After Training Re: Helpfulness of Items

Ttem Description Rank-Order in Posttest

-- Taking charge of & small group which is working
on a special project while the teacher works
With another gwpi.l.....'0".""‘.....'.'."'l....'.lll'l'l'l

-- Helping puplls learn how to settle arguments without
ﬁ'ghtingl.l.ll.ill.l..'...l.ll..ll.'l.'...lllll..l.l.'..ll.l.llB

-- Playing games with pupils (such as rhyming gemes,
mssing gmes’ finger gaIHGS)o.--i-o-.----------------0--------1"

== Talking quietly with a pupil Who 18 upset.'..l..l..ll..l’..ll'l7

-- Interesting & restless pupil in some of the
a”aj-lable activi-ties....l..Q.'ll'.l.l'll.....l"l......l 00000008

- L'].Btening tO a pllpil te]-l a Story...-.-----.-..--..--..e -.-..-12
-- Glving @ pupil & chance to show he can do something well......1l3
-- Reeding and telling stories t0 PUPilSe.ceccscccscrsscnnscassseld

-- Helping puplls learn tc play together (such as teaching
them to take turns, share toys and other materigls)..cecees.. 17

b Enco‘lra‘ging pupils to help eaCh otherioiiiiiiiiiiii 0 @00 00 ..'21
One particular item which was ranked relatively low in the pretest

but which fell in the top quartile for auxiliaries in the posttest is worthy

of mention:
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Item Description Rank~0rder in Posttest

-~ Encouraging pupils to make the most of themselveSeeeeee. .18 :
This addition to the favored items afver training reveals the emphasis
put upon motivation in the practicum experience. Further, it reflects and

supports the belief that the auxillary can aid in the attempt to raise

asplration and achicvement levels of the disadvantaged.

Despite the essentisl agreement in role perceptions there was &
- 8light moverent vowerd a more realistic view of the helpfulness of unsophi -
sticated tasks, ag evidenced by the fact that the top ten items in terms
of incressed scores from Pre- to posttest included eight task-orianted

itams and only two pupil-oriented items (underlined in Tsdle IT).

TABLE II

Ten Highest Ranking Ttems in Tetrms of Increase of Scores

Between Pre- and Posttest

Item Description Pre-post Difference

-~ Passing out and collecting pupils' materials....... .263
bt Running .a duplicating maChineooo00000009000000000000169
-= Tolng errands and carrying meSSEEes......eeeeessss. 167

-- Encoureging puplls to make the most of themselves...156

- Playlng & musical instrument for the puplls.........155

-~ Helping pupils get ready to put on an assenbly "
program (such ag making costumes, making scenery, U
listening to pupils rehearse )eseeesscoseconcnnseses 120 N

ST T T R R R e T e e

Weighing and measuring a PUPLl.cececccnceecocncensaalll
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Item Descrip_gion Pre~Post Difference

== Collecting milk money, money for lunch
tickets or othe® needS.eececesrtocecocssccossensseel03

-~ Helping a teacher meke axrrangements for & trip....1l02

-=- Operating equipment such as movie projector,
slide projector, and tape recordereeccecccccccesss 87

This slight movement toward reality was in the direction of staff’s
perceptions, which from the outset had stressed the duality of role, balane

cing pupll-oriented and task-oriented functions.

Appendix H presents & pre-post comparison of the type of items
favored by auxiliaries in individual projects. It 1s significant that
at Rlverside, California, there was a considersbly lerger percentage (53%)
of pupil-oriented items favored by auxiliaries after treining than for any
of the other projects. In fact, all of the top ten ranking iltems were
pupll-oriented. Table IIT gives the sub-slusters upder which these
ltems fell, i.e., cognitive or affeciive.

TABLE III
Top Ten Renked Items at Riverside (Helpful -- Posttest)

Cluster and Rank-

Sub-Cluster Order Item Description

I -Cognitive 1 --Teking charge of small groups while teacher
works with another group

I -Affective 2 --Listening to pupils tell a story

I -Affective 3 ~=+Glving a pupil a chance to dhow he cam do

domething well

I -Affective b ~-Encouraging puplls to help each other
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Cluster and Rank-
Sub-Cluster Order Item Description
r I -Affective 5 -- Encouraging pupils to make the most of %:)
themselves ;
I -Affective 6 -- Interesting a restless pupil in some of the
aveileble activitles
I =~Affective T -- Helping puplls settle arguments without fighting
I -Affective 8 -- Talking quietly with a pupil who is upset
I -Cognitive 9 -- Helping pupil dook up information in a book
I -Cognitive 10 -- Helping pupils improve special skills (such

as gym, or seving, or dancing)

The caucel factor for this differential doas mot appear to lie in

the personal characteristics of the auxllisries, since there was nothing to
set Riverside's auxiliary-trainees apart from the trainees participating in
the other projects. As in other projects the trainees were at or below
the poverty level. The age range was broader than for any other project,
end there was a mixed recial and ethnic goouping including Negroes, Mexicen-
Americans, and Caucasians born in the United States.

The search for the distinguishing feature of Riverside led to &

g cross-projects comparison of the various trainiixg procewvdes. It seems clear

that herein lies the difference. Riverside, progremmatically, placed greatest
emphasis of any of the projects upon sensitivity training, a fact which
appears to be reflected .n the affective items listed in the table sbove

(2 to 8), all of which involve keen sensitivity to the pupils' needs. The
Study Team reports that the daily sensitivity fraining was reinforced in
the preacticum experience and in the anslysis of that experience by Every

teacher-auxiliary team each day. The use of video-taped reproductions of
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2 practicum experience in the apalysis was another unique feature of the
Riverside Project. The combinetion of these unususl compoments appears to
be reflected in the orientation toward instruction-related items after traiming.

In five projects - Ball State Umiversity, University of Seitb
Florida, Pniversity of Maine, New York Unlversity, end Southern Illinois
University -- the items in Cluster II (mon-instructionasl) had the highest
percentage of suxiliary responses in the top 24. In each of these programs
there was a strong emphasis on skill training for non-instructional tasks.
At Ball state Unlversity, where the percentage of non-instructional items
favored by auxilieries showed the greatest increase from pretest to post-
test (31% to 444), the school principals were responsible for the planning
of the training program. They had expressed concern to the Visitatlon Team
thet professional stendards might be lowered if suxiliaries were allowed
to perform functions too closely related to the learning-teaching process.
In Maine and Illinois there were state laws limiting the functions which
nooprofessionals may perform, a fact which is reflected in the items. favored
by auxiliaries in these programs. The Illinois statute has been s:bsequently

rescinded, permitting auxlliaries to perform a wider variety of functions.

Three other projects, Detroit, Juckson, and Northern Arizona,
emphasized similer content in their programs along with an emphasis, to
varying degrees, on child development and the learning process. This balance
in content appears to be reflected in the relatively even diggribution of

pupil-oriented. and task-oriented items ' in - the -top 2t.afber rraining.

Yok e



Cluster I Cluster IT
Detrolt ceeesesecncscronseces 33.3% 3449
Jackson se0se3sstsseseussenesn’ 3006% 31’""%

N. Aﬁzm ®08e0000000000000 0 3303% 3“""%

The ahalysis of the 24 lowest ranked items :Povesls: a preponderance

of ltems deemed negative or doubtful in value vhen performed by an ewclliary.

PRy

These go-called "negative" items were. ra.nked iow by both auxiliaries and
staf{ before and after tra;lning. The 1tems classifled as "Poor Practice"
were lowest in rank-order, then came most of the items classified as
"Teacher Function." There ‘Seems to be matuality of peréeption as to

vhat auxiliasries should rot do, with ‘the exception of the suxiliery-
trainees in Puerto Rico. There, the training was geared to the possibility
that the auxiliaries would eventually become teachers in the schools of
Puerto Rico. Pecause this wes a real possibility for auxiliaries, in meny
cases their assignmenﬁs in the pracitlcum classes approximated those of

the professional teacher. In their responses 11.1% (3 items) of “negative"
ltems were included in the top 24. These three items were all classified

for puz;poses of this Study as "Teacher Functions": "Taking charge of a
class when the teacher is sick"; "Teking responsibvility for class for a
few minutes"”; and "Organﬁiﬁ'g" outdoor activity for classs" -- functions
vhich they remlistically could be expected to perform in their situation;
for which their training in the practicums was preparing them.

Essentlally, the rank-order analysis reveals a high degree of

mtuality of role perceptions in. many .arcas: minmality as between trainers
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end trainees, as between pretest and posttest, and as between the helpfule-

ness end the frequency of occmrrence of specific functions to be performed
by auxiliary personnel in the schocls. This mutuality of perceptions would
seem to indicate that the so-cailed “Hawthorne effect” was operetive im these 3
progrems -- that is to sey that the very fact that each program vas pert of

a nationwide demonstration affected those involved in the training process

o gaE L gty

and the process itself, | 3

SUMMARY OF SALTEINT FINDINGS RE: ROLE PERCEPTIONS

-- A high degree of mutuality in perceptions of the auxiliary role - i
is revealed -- mituality as between pretest end posttest, as between auxil- :
leries and instructional staff, and as between functions considered helpful
when performed by an auxiliary and those perceived e3 frequently delegated
to auxiliaries.

-- Pupil-related items predominate among the functions deewed most
helpful when performed by en asuxiliary (13 out of the top ranking 24).

-- The inclusion of & considerable proportion of task-oriented -

extivities among the favored items (nine out of 24), indicates recognition

on the part of the auxiliaries that their role has a dual nature =-- both

pupil-oriented and task-oriented.

-- Items of negative or doubtful impact were, to e great extent,

excluded by the suxiliaries sand-the. instructionsl, staff fxrom the favored

items (two out of 24).

AT L P
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. == The mpjor increase in the euxilieries’ perception of helpful B
sctivities, ir posttest as ecupared to pretest, occeurrad in respsct.to bbe
tasieovienied items ~- indicating a moveuent by suxiliaries toward & more
_renlistic eppreisal of their role after iraininog.

-- Inter-corselations acroes rrojects rewsnl that differences

—among-processes.in the training -prograu are 3ikely to hmve a grester effect
on-succees in the progrsm than the perscial charecteristics of the auxiliary-

-~-Cabining the projects for en inter-correlation matrix for the
_-sactliariest-perscupl charecteristics cnd the success criteria ieads to a
" nomghing-out® of ‘several. significent. firdings cbserveble in the ipdividual

. projects. -

Pk -

-~ Scme interesting correlations age. .revealed by analysis of

) ‘verisnce—tn-individual projects, for exeaple, class differences and the

—degree of urbaxization sppear to kave Deen rale determinants. for-the: muil~
_.iariss-in-several-projecis,. particularly with respect to their expectations
_ prior—to-treining, but racisl.end ethnic factors in these same projects

bad_sio-d1 scernible_impect ypoo-role perceptions (See Appendix F).

§
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A PROGRAM FOR

TEAGSER EDUCATION LND PARENT-TEACEER ATDES

IV A CULTURALLY DIFFERENT COMMUNITY

Sponsored by
Berkeley Unified School District
Berkeley, California

Of the 115,000 people living in Berkeley ome-third are Negro. Most
Negroes live in the southwest section of the city. To be found there are the
conditions of ghetto life, including poverty, physicel and social separation
from the white majority, and the web of family and social hehits and attitudes
thet constitute a culture of their own. It was in Lwo schools of that part of
the city that the Teacher Education and Parent-Teacher Aides in & Culturally
Different Community program was initiated October 24, 1966, with the intention
of carrying it through the entire school year. Teachers in the schools of such
low-income minority communities are ofien strangers to the families living there;
the teachers are the culturally different ones in the eyes of the children,
bringing to them for a few hours of every weekday another culture: the sub-

culture of the school.

One intent of this program was to sensitize teachers to the life style,
the language, and the concerns of the parents and children associated with the
school. Additionally, it was meant to modify the parents' perceptions of child
rearing, of learning, and of the school. Flans of the project were both psycho-
logically and socially oriented. Confidence in the proposal was reinforced by

assurance of cooperation from the Berkeley Unified School District and the

University of California at Berkeley.

S MC L'ﬂi!‘ ol o ety R A S oot e W e e e
l Son »
[Aruiroe poviisa oy mc

Al
&




- 59 -

In the words of the director of the project, "The purposes of the @
program were: to reduce the alienation of paients and teachers to the school] N
to open chantels of communication between the home and the school; to decrease
the degree of polarization between parents' and teachers' vieys of how to re-
ward snd punish,how to teach, how children develop intellectually and socially;
and to raise parents' educational aspira’ciqns for their children and possibly
for themselves. Styles of school and home are 8o polarized that the child finds’
it extreﬁely difficult to ad,jusi to such different styles daily. This program
is also based on the premise that the child has two sets of teachers, those in
school and those at houe, and that the more alike their styles are, the more

effective and efficient the school will Dbe.

"It is believed that these differences in style are traumatic to the
child and have a negetive effect upon the child's emotional, social and academic
+adjustment to the school. It is hoped that this program will improve his ability
to work and play with other childrer in the school setting. The school is seen
as an instrument for social change, and the classroom is the place where parents,

as aides, and teachers can actively alter each other's perceptions, attitudes

and behevior."

COMPOSITION OF THE PARTICIPANT GhuUP

The program design provided for two major dimensions, the first in-
volving the use of teacher-aides in the elementary school classrooms. The ﬁ
second included the use of neighborhood workers employed to establish a communi-
cation link between school, home, snd commumity. In each of the two schools,

Columbus and Lincoln, ten teachers were involved -- a total of 20 teechers in
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the program, Each teacher had two aidés,l ﬂmaking 20 aides for each school,
or 40 in all, In each schooi the pfo@ram ineluded Pour neighborhood workers,

@ eight in the total group, constituting a total participant group of 68 indi-

viduals,.

METHODS OF SELECTION AND RECRUTTMENT

Following detailed discussion of the proposed teacher-aide program with
‘the faculties of the two schools, teachers were invited to volunteer to parti~
cipate in the program, Teachers of kindergarten through sixth grade were selec-
ted, and in selection an attempt was made to obhain a representative balance
in experience, and in ethnic and raciil backgrounds. In line with the objective
of reducing the differences in methods used by parents and teachers in both
teaching end relating to children, a major crletrion was that the teacher-aides
and neighborhood workers be parents of children in the school and also be resi~-
dents of thet attendance district. Other requirements were that the aides seleec-
ted be members of families of low income, be wholesome people who could estab-

lish repport with children and adults, and be willing to abide by rules of the

school district. No educationel standsrds were required in view of the several
purposes involved in the plan: to produce changes in the styles of rearing
children on the part of the perents, .to increase the ebility of parents in hel=~
ping children in school, to increase the teachers! knowledge ebout femilies of
the children in their classes, and to increase honest a:nd frequent comrmnica-

tion between teachers and perents.

To advertise the positions, Job descriptions were distributed to comm~

nity organizations and local stores by the Economic Opportunity Organizatlon

T The term "euxiliary" covers aides, assistants, and associates, In view of
the Pact that the projects studied, in most instances, had not yet established
a career ladder, the texrm "aide" is used interchangeebly with "auxiliary"in this
document. :

ERIC

Full Tt Provided by ERIC.
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of the Berkeley area; flyers were taken home by the children in the two schools;
spot announcements were made on radioj and eyticles ddecribing the program

were placed in locel rewspapers, The Economic Opportunity Organization and the
Urban League did the initial screening. The Urban League submitted a list of
60 candidates from which the Pinsl selection of 48 workers was made by the
Berkeley School District Personnel Office,

TRAINING
The teachers, guidance eonsultants » and principels in the progrem took
vert in a 4O<hour Preservice training program conducted by stafif members of the

University of Californis, The intent was to sensitize teachers to the under- 3
lying factors which contribute to poor learning and undesirable behavior in the
classroom, and to develop functions for teacher-sides and neighborhood workers

in the schoolss A substantisl part of the preservice training was based upon

the book entitled Cultural Patterns of Differentiated Youth: A Mamuel for

Teachers in @nal Schools,

Inservice training was conducted esch week for two hours at the end of
the school day, This training was under the direction of the University of
Californis School of Criminologys One week the teachers, teacher-aides s and
neighborhood wo_rkers met separately; the following week they had a combined?
meetings To achieve small, intimate groups in which views and ideas were
expressed freely, meetings were held at each school, The combined meetings
were divided into two sections to enhance thies intimacy, The purposes of these
sessions was to get teachers and teacher-aides to speak honestly, to attempt

to resolve problems, and to begin to alter their perceptions and behavior,

&
B
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STAFF

The staff consisted of a project director who was aiso prineipal of
Columbus School, an administrative assistant, the principal of Lincoln School,
a research director who was an instructor at the University of California, and
process observers and group leaders who were érad.uate students at the University

of California and who sonducted the imservice training.

STRUCTURE OF TEE PROGRAM

To understand the structure of the progrem it is necessary to bring
into focus the three determining factors of its framework and the actual perfor-
mance of its participants in the liéht of those factors. The first factcr wa3
expressed in these words: "The curriculum of the school and the process of
instruction should reflect the phjrsical , emotional, social, and intellectusal
needs of children as they relate to the promotion of their optimal effectiveness

as individuals and as members of society." The formsl objectives of school ==

l.e., the teacher's epproaches, practices, and activities -~ attempted to meet
the child's needs.

The second determining factor of the program was the dec¢ision that.the
trainees include parents employed both as teacher-aides and as neighborhood
workers. The teacher-aides worked six hours a day. The teacher and two teacher-
aides were seen as a teach;ng team within each classroom, the teacher being

responsible for the treining and inittiation of imstruction, and the aides

acting as facilitators. The two aides were to be instructed deily by the teacher
in periods of 20 minutes, both before and after school, as o what was to be
taught. Among the tasks performed by teacher-aides were helping children who

were having difficulties with the assigned work, marking objective tests,
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duplicaiing materials, reading stories, operating audio~-visual materials, and -

talking with children who heve become emotionally upset.

The second group of aides were the neighhorhood workers. They, too,
worked six hours a day, under the supervision of the guidance consultant,
working with teachers who had not been assigned teacher-aides and for the
school in general. They were to be the lieison between teachers and parents.
They established contact with parents new to the school; made telephone calls
or visited homes to discuss absences or lateness; and made home visits when the
teachers could not establish contact with parents. They were called upon occa-
sionelly to take children who becawe emoticnally upset or obstreperous in the
classroom to a "cooling off" room, where they continued their classroom work,

played with toys, did art work, or engaged in other expressive activities

in preparation for the earliest possible return to the classroom.

Other activities which they were occasionally called upon to engege
in consisted of assisting the nurse with home visits, accompanying classes on
field trips, organizing recreational activities during the noon hours, and obser-

ving students in the classrodm'when requested by the guidance consultant oY

teacher.

The third factor determining the structure of the program lay in
the conclusions ang, follow-up of the Reading Curriculum Development Project
of the Columbus University Laboratory School of S;ptember, 1666. This project
introduced a nongraded concept of reading into the schools. It encompassed
the selection of g reading series with a new sequence in teaching word attack

skills, rewriting the kindergarten through third grafle portion of the reading
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guide; uud the separation of word attack skills from comprehemsion skills. The

reading progran used an intensive puonics spproach and reinforcement materials

to make possible pacing of instruction to the child's ability to achieve. Chil-
dren were grouped part of the time in terms of their ability to decode and at
¢bher times to comprebend.

The first-, second-, and third-year parts of the progran vere divided
into a number of segments called levels. Four to eight children who were at
the same level of learnimg, and who were approximately the same age, were brought
together to form an instructional group in reading. The grouping of children of
& classroom in levels provided an excellent opportunity to use teacher-gides to
assume responsibiliity for groups other than the one in the ¢harge of the teacher
at any given moment. The question imvolved presents itself forcefully: To what

extent cen this responsibility for separate groups be effectively assumed by une
tralned teacher-aides?

THE FROGRAM IN OPERATION

The Classrooms: Observetion

All the classrooms observed were large, cheerful, and adequate. The
content of the activities was centered on the needs and interests of the chil-
dren. The number of classrooms visited was small and, at least to one observer,
insufficient for thorough analysis of & complex program. However, the cbservers
were able to determine the place of the teacher-aides through observation and

U through descriptions by teachers and aides in extensive interviews with them.

Two first-grade classes and one class each for the second, third,
£ifth, and sixth grades were visited. The activities in each of the first grades

were notable in terms of the criteria for utilization.of teacher-aides. At the

Q
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Columbus School, in the first grade the taucher who was observed sat at the
front of the room with eight children in a semicircle » working ou "g" sentences.
She was completely involved with the children, answering eech by word or motion,
even vhen seversl were demanding sttention at once. Occasionally she could be
heard saying "good" or "very good. " The children's attention, in turn, seemed
to be altogether centered on her. The room was quiét » but the children cox.mnuni-

cated with each other from time to time.

One teacher-aide at the right rear side of the room worked. at tables
with four children opr collages. A second teacher-aide with three children at
the rear left of the room worked on learaing how to follow d...rections by color-
ing outlined figures on a ditto sheet. She was getting each child to print his
name, a task which seemed to be difficult for them. She was assisting one child

particularly. Apparently this was the slowest group. The eight children with
the teacher appeared to be in the most advenced group.

The . teacher, after épproximately five minutes, went to the first
teacher-aide and asked if her group vwas ready for reading at the front of the
roon. The teacher-aide replied, "No » not yet." Without questioning the aide
further, the teacher. returned to her group of eight to get them started in in-
dependent activity related +o their "s" sentences. The first téacher~aide
finished collages with her children and then moved them to the front of the

room, ready for the teacher who was continuing to help the group of eight,

The second teacher-aide at the rear of the room with three children,
collected their coloring and got out flash cards for other children. Two of

her group Joined..:bhpee -dn a-dism sion with the Leacher ab the front of the

room.




A R el SRRSO Sitin ol
S 2o ot S STREN " o oy e T KRR O A T R I K N T CO R R el e 0 B
A T T P T TR e B 11 T R R R BT PR Y IRARAR

PRI A R AN SR ¢ g v -

- 66 -

Iateraction between teacher and tescher-aides appeared to be quite
subtle; they seemed to understand the timing involved in the changing tasks
and the need for the movement of the children. The teacher had consulted the
Tirst aide and had not interrupted the aide's group activity, accepting the
aide's statement that the group was not yet ready for change. One cbserver
left the room at this point with a now shaken conviction that such interaction

was not a realistic goal.

A first grade at Lincola School was similar to the first grade st

Columbus School, with one additional element ¢ ‘the principal of the school was
participating as a reading teacher. The classroom teacher was at the front of
the room with eight children around a smell table conducting a conventional
reading session. The principal was at the rear of the room at a small table
working intensively with two boys, who appeared to heve had unususal difficulty
learning to read. The principal was using several different materials: chalk
board, cards, dittoed material, and a variety of techniques. The principal was
extremely attentive to the chiidren » responding to them with his eyes, hands,

nods of bis head. The children responded just as completely.

One aide was working with one child on letter sounds. She had the
child identify the initial letter of the word represented by the picture she

showed him, but failed to require him tc¢ make the sound of the letter. Another

aide in the rear of the room uged the paper slicer to prepare small cards of
colored paper. The activities changed after about eight minutes » but the groups
remained constant; the same adult stayed with each group. There was no apparent

interaction among the adults in the program.
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The second grade was alsc observed at idncoln Schéol. The teacher
worked intensively with two children. Ome teacher-aide moved around the room
helping eight chiidren at tkelr seats working on ditoed meterials. The seccnd
teacher-aide worked with four children in the rear of the room with flash cards.

No interaction between any adults was ohserved.

A f£ifth-grade observation took place at Lincoln School. The teacher
wes at the blackboard writing math questions for 12 children in their seats in
the middle of the room. The teacher seemed flustered By the introduction of the
observers. . The first teéacher-aide was working with one child d.irecfly in front
cf the teacher rather than at e removed, quiet locetion. The second teacher-
aide was doing desk work at the reer of the room with a group of four children.

No interaction among the adults was observed.

‘I‘he Neighborhood Workers

The tasks neighborhood workers do were spelled out very specifically
by the Project staff. Observations of these activities were not possible.

1. A vorker(s) may be n3signed to work with teachers at a given grade
level; for example: +third grade to check on attendance, tardiness, and related
situations.

2. Keep a regular and ongoing check and record on students who transe
- fer into the school. Initiate contact with parents of transfers or new students
t0 explain and discuss school facilities and prograums. |

3. Orgsnize and assist with parent discussion groups.

4. Set up & place for receiving children who neeci tenporary removal
from the classroom or class activity. Provide en atmosphere which will help

prepare the student for the earliest possible return to the classroom. FPrepare

saim
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admit/return forms for students using the facility.
5, Assist with office duties regarding receiving parents when necese
sary on an emergendy- basis only.

2

6. Assist the nurse with bome visits Or rollow-up telephoning when
indicated.

7. Help students find their aporopriate rooms when found roauming in
halls. Follow up to see that students report to mext room or station. This
funection is in regard to students who are known to get lost along the way.

8. Accompany clesses on ®icld trips, occasionally.

9. Obgserve in classroams in order to understand school program.

10. Assist guidance consultant in other areas as indicated. .
11. Assist in organizing playground activities or recreational activi-
ties during @n hour.

12. Observe stulents in classroom when requested by guidance consul-
tant or teacher.

ANALYSIS OF VARIOUS PERCEPTIONS
OF AUXILIARY FUNCTIONS

As in all projects, the que:sticmnaire‘l .fl.isting 95 posaﬂ;le functions
was distributed in the Berkéley Project before end aftér training to both staff
and perticipants, who were asked to react to the helpfulness of such functions
when performed by auxiliaries. The suggested functions were later grouped into

three clusters for purposes of analysis: those which seemed pupil-oriented

dprepared at & Work Conference of Project Directors and distributed to
Mvisory Commission for commente.or.suggestions

TR A N R fwam




- 69 -

(Cluster I); those which seemed task-oriented (Ciuster 1I); and those which

eppeared harmful or at least of doubtful velue when performed by an auxiliary

(Cluster III). These so-called "negetive” items were included to require some
Judgement by the respondents, as they reacted to the check list. The clustering
was essentially tentative apd exploratory (See Appendix G for composite scores,
indicating the cluster and sub-cluster for each item).

Listed in Table XV are the ten items most Pavored by auxiliaries in
the Berkeley Project after training (i.e., the ten highest ranked items in the
postiest re: helpfulness).

TAELE IV

Comparison of Perceptions of the Helpfuluess of Auxiliary *
Functions After Training in Berkeley Project :

Description of Ten Items Renked Rank~Order in Posttest
Cluster Highest by Aides Aldes
III Stopping pupils from fighting 1
I Taking charge of a small group which is 2

working on a special project while the
teacher works with another group.

I Helping pupils learn how to settle arguments 3
without fighting.

I Tuteresting a restless pupil in some of the L
avallable activities.

II Running a duplicating machine.

5
I Helping pupils improve their manners. 6
I Listening‘to a pupil tell a story. 7
I Helping young children learn to use 8

crayons, scissors, paste, and paint.

3Data available only on Aides.
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Description of Ten Items Reuked Rank-Crder in Postiest
Cluster  Highest vy Aides | Addes
I Giving the teacher informetion about 9

a pupil which will help tbe teschar
in working with him.

I Playing games with pupils (such as 10
rhyming games, guessing games, finger
games .

The high propordion of Cluster I functions (i.e., pupil-oriented) - )
among the ten highest ranking items for suxiliaries in Berkeley testifies to
the focus of the program upon utilization of auxiliaries at a relatively high
level. The emphasis upon sensitivity training in eny program appears to be
linked to a high prportion of Cluster I functions among the favored ltems.

Freedom to discuss their respective roles with the teachers in group counseling

Sessions apperently resulted in acceptance of auxiliaries as assisting in the
instructional process and also in & sense of accomplishment by the auxiliaries,

who saw themselves as meking a meaningful conmtribution to the learning-teaching

process.

Further, the comparison of the auxilieries' perceptions of helpful
items before end after treining reveals that six iteus appeared among the top
ten in both pretest and posttest. It is apparent that the anticipated help-

fulness of these activiiies was substantiated by actual experience at Berkeley.

TABLE V

Items in Top Ten in Both Pretest end Posttest for Aides Re: Helpfulness

-~Stopping pupils from fighting
--Taking charge of a small group

~-Interesting a.reatless pupil in.some of the. available activities
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~«Listening to pupils tell a story
--Helping children learn 1o use erayons, scissors, paste and palnt
--FPlaying games with pupils
The four items which appear among the top ten in the posttest but not
the pretest indicate the effects of tralning more vividly, since these were the
activities found to be most helpful in actual erperience » but the value of which

had not been foreseen.

TABLE VI
Items in the Top Ten in Posttest but Not in the Pretest for Aides Re: Helpfulness

--Helping pupils learn how to settle argunents without fighting
--Running a duplicating machine
-~-Helping pupils improve their manners

~=Giving the teacher information about a pupil which will help the
teacher in working with him.

The inclusion of the last item above (giving teacher information about
& pupil) in the top ten after training confirms the Study Team's observation
thet the suxillary often could make a significant contridui.on ot the teacher's

diagnosis of the children's learning needs because of the commonality of experi-

ences of the parent-aides and the pupils in the neighborhood surrounding the

school.

IMPRESSIONS OF PROGRAM FROM VARIOUS POINTS OF VIEW

The Teachers' Evaluation of Teacher-Aides

o

In interviews with the teachers and in training sessions including

teachers and aides, the range. of “teachers' opiniuns abocut the aides was great.

R VRS,
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Among the positive statements were:
"The need for aides to function at & high level is apparent.”
Three teachers: "The aides are very helpful."
"They are wonderful. They help with the needs of the children."
New teachers reported having difficulty in thinking up ways to use
aides, but teachers with experience in teaching disadvantsged childrer saw
possible uses for other adults in the clessroom more quickly. "Children now

seem to be leerning as they have not learned before," thess tcachers reported.

One teacher declered, "I am now much more aware of the language
style of these children; I no longer feel the children's style of speaking is

hostile."

"Parent-aides are changing their own sense »f worth. Their own
skills are developing; through effective utilizetion of these skills their self-

image chenges."

"After working with aides, I have been more alerted to how chil-
dren feel, what their concerns are. A child came one day in & brand new, heavy
sweater which was clearly too warm to wear all day in school. The child ob-
viously did not wish to remove the sweater. I decided that rather than en-
forcing the school rule about hanging all outer clothing in the coat room, I
would ask the child if she would like to fold the sweater and keep it in her
desk so that 'mothing would happen to it.' She was willing to comply with
this request and spent the day working profitably at her school work, taking
only occasional peeks at her new sweater in the desk, instead of worrying about

waat was happening to it in the coat room. I would probably not have sensed
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the child's concern about this long desired sweater before the aides had sensi~

tized me to the child's feclings.”

"The aides have been extremely revealing. The aides said they wanted
their children's lapguage corrected. We have had to interpret to them that
teaching does not elweys imply correction, that there can be constructive <feed~
back and reinforcement of proper language patierns which do not involve overt
correction. This was & new concept for the aides which may affect their rela~

tions with their own children."

"The aides have progressed in thinking about discipline, from *We want
certain things done to our children' to, three weeks later, 'How do you handle
this?*"

More negative statements from teachers were:
"Teachers and aides tend to sit separately in the lunchroom and during
coffee breaks. Teachers don't want to thrust themselves at the aides who may be

feeling their way in a social situation."

“The sides in the upper grades have certain inadequacies . They can't

read a simple story. Can't essist with fourth grade social studies lessons.”

"My teacher-aide is seeking intuitively to have the experiences that
teachers have about really fundamental things. I think she needs some basic

preparation.”

"There are two aides in my classroom -- one is willing and one is more

dependent."

Cﬁ' j
<




-7 -

"We need a 'removed' pexrson as au evalustor. This person could take
care of the aide coming in late. I didn't say anything when my aide was coming
in five minutes late, but now it's getting to be ten or fifteen minutes."

"What worries me is the kids, what they're getting out of this experi- <

ment."

"Aldes need more training in how you teach math or reading, so they ?

will be <ble to facilitate the process."”

"Personality conflicts are a problem. There is mpre friction between

two aides in the classroom than between teacher and aides."

The Toacher-Aidea' Reaction to the Experience

The aides in group interviews reported that they liked working with

|
4

two or three children, listening to the children. They said that the children
were not ;afraid to respond in a small group; that the children enjoyed talking
about themselves; that parents often 8idn't really listen to their children; and
that working with one child stimulated that child to try to learn. They said
that they listenel to the fantasies of the children end tried to find ways to

| 4 motivate them to learn.

They asserted that their work at school helped them to be more patient
with children in their own homes; that they felt more tolerant with their owa
children and understood better the value of the time spent with them.

When the aides were asked how they knew what to do with the children
in school, they answered: "I would watch each child in the room and go to the
one having difficulty." "Children start talking to you." "School has a way of

o
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tesching, but all children Go rot learn that way. I had one child who was
having difficulty distinguishing between letters. I had him trace a letter on

8 large sheet of paper, ruaning his finger over it to get the feel of the letter.
Another thing you can do is trace the letter on the child's back to help him feel
1t." "As & mother you feel the needs of these children.” - All the aides agreed on
the need of children to read. They said vidy wanted to help them learn.

The aldes spoke clearly and without hesitatior of changes they would

like made in the program: teachers snd teacher-sides should have a week of

orientation together; more orientation in content areas is needed {or aides, !
especially reading, spelling, and nev meth » and more in the specific grade areas |
in which the aides will work; more than one week of orlentation is needed, as
well as more psychology, more science; more time should be scheduled with the
teacher during the program; and more time should be provided after school when

teachers can talk with aides about what they did in the classroom.

They spoke of wanting to help the teacher and of wanting to plan with
the teacher. One or two found great delight when a recalcitrant child opened up
to them. One discovered potential in a child who could not read at all. They

wanted more respect from the children and more rules for the children.

The Reactions of the Neighborhood Aides

Four neighborhood workers in each school worked from the guidance de-

partment under the supervision of the guidance counselor and with the help of the

i,

psychologist. Neighborhood workers were svailable to all the teachers in the
school vho did not have two assigned aides in the classroom. The neighborhood

workers reported that they encouraged designated parents to come to school to
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meke use cf the facililitics and services available to them. When one worker got ‘
& request to visit a neighdor of her own s 8he turned it over to enother worker.
Occdeionslly, they persusded the rurse to make home visits. If it became neces~
sary to make evening calls, neighborhood workers received compensatory time off.

The neighborhood workers meintained thet most parents, vhen urged, came
to the school, although the guidance counselor said later that few parents hed

- come. When there was resistance to the neighborhood workers' requests, they

said, quite logically, "We feel our vay." If a parent asked, they stayed outside
the house during the home visits. Usually, however, the worker had called by
telephone (if there was one) before going a great distance. If the parent could
not come to school, the neighborhood worker took to the parent s “conference
sheet" filled out by the teacher on which the child's progress in the various
subjects dealt with in the school veriods is described as "excellent," "satise

factory," "working below capacity," or "special learning problem."

They said they spent about half the time in the school and half in the
community. They went into the homes sometimes where they found persons they knew
through some ouBside connection, such as P.T.A. or Girl Scouts, and found that
the commen membership was o “ in establishing friendly relations. There was
unanimous avowal that they applied for the Job beceuse "We wanted to be needed,
not because of the money." Among other motives were: "My children's education
is involved"; "I gave up a key-punching job to work in school because working

with people is more important”; "I love working with children."

Other tasks they spoke of included: working in the office with chil-

dren needing_heip,. getting new parents to came to school, planning for a Saturday
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wovie, end organizing a schonl-cammupiiy dence for adults.

They expressed needs for improvement *n the program in these terms: @ ,

more training for them as neighborhood workers in the orientation sessions which
were "really just for teacher-aldes"; more understanding by teachers of duties
of neighborhood workers; more commmnicetion between aides end teachers, aides

ani aiministretors; and scheduled time for aides to talk with teachers.

The Inservice Training

The inservice training was conducted in each school each week for two

hours under the direction of the University of Califorpia School of Criminology. 3
It consisted of a modified T-gfoup approach emphasizing effective learning. The

content of the T-group sessions constituted the date for the researcn component

of the project.

As indicated earlier, one week the teachers, teacher-aides, and neigh-

borhood workers met separately; the following weei they hed a ccmbined meeting.

To achieve small, intimate groups in which views and' ideas could be expressed

freely, meetings were held at each school and, in addition, the combined meetings

were divided into two sections.

AR PR

In one of the training sessions observed, several 'topics were raised
and discussed briefly. There were a few moments when no one volunteered to
speek, and some prodding on the part of the leader resulted. He later told a
i member of the Wisiting ®eam that it bad been a very slow meeting without ‘mich
“ emerging from the group itseif. He suggested that the Study Team's interviews
conducted just prior to the training sessions had taken a lot out of the teach-

exrs and aides and caused them to "dry up."
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At another of the observed training sessions the topic with which the ‘
discussion began was punishment. The social worker, who Gid the actual leading,
explained to the aides that punishment cffects no change: "The childrenamo sre
most resentful have had the most beasting.” A little later she.urged that aides
should not confront parents with wrongdoings of & child but should rather report

1t to & teasheir. 4An alde seld, "I'm megative to the idea of suspending & child.
I'd want to ask, 'What have you dome for my child?'" . From that poiunt the dis-
cussion rapidly evoblved into a mass verbal asssult by the aides (acting at that

point only as parents) oz the teachers.

At a third training group session the .aides (again apperently forget-
ting they were aides), as parents, complained that Negro cbildren were discrimi-

nated against when they were ready to enter high school. - "If a child comes from J
Columbus and goes to Garfield (the high school), he is automatically placed on ;
the lowest track." "If the children were taught early they would be fully com-~
petent when' they reach high school.” The teachers responded that they-should
not be blamed for what happened years before.. The spokesman for the-aides pro-
claimed, while the others nodded their heads affirmatively, that.their children
are as bright as white children, that parents. should tell the person who decides
the tracks, "Take my child out of the low track, because I know he.is bright."
A sixth grade white male teacher asked if the aides knew the étatist.ics; "It is
the same problem in other cities," he said. The conflict was far from resolved
at the session, but the frauk expression of opposing points of view seemed :. -
healthy.

-

The leaders of the T-groups were-graduate-students-at-the University




of California end were prepared for thelr role as group leaders at weekly saninaz"s
held on the campus, conducted by the project research director. At these seminars

the process involved review of the previous T-group sessions and adoption of

strategles for the next session. Preparation for each seminar consisted of lis-
tening to tepes of the previcus T-group sessions. A group process observer (a
more advanced graduate student) said a teacher told her that teechers could not

- eriticize aides nor esccept eriticism from them. Aides were repgrted vo have said
only good things sbout each other. Generslly, the trainers agreed that the teach-
er should preserve professionalism but be friendly with the sides. The trainers '
noted that aides and teachers tend to sit separately in the lunchroom and at cof-
fee breaks. In same instances » the group agreed, aides were using trainers as a
bridge to the administration, and suggested that aides appeared to be sophisti-

cated at attempts to manipulate others s including trainers.

At an interview with the instructional staff of the project, it was
suggested that trainers may be hearing negative expressions from aides, because
the aldes' new closeness to school opened up their feelings of imadequacy. The
project staff believed 'tha.t' this reaction may have to be endured before the aides

can go on to an intellectual understanding of what the schocl is trying to do.

One group seemed to be entering the second stage, as it had moved beyond discus-
sion solely about discipline » and on to content. At the beginning of training

the aides bring with them the parenta’ concept of authority status. To them the
teacher is the authority figure. The staff stated that each culture has its own ,,.é

learning style; these aides are reflecting problems of motivation and a sense of

poverlessness.
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One teacher commented iu an interview that the first pert of the tra.in-f

ing program should concentrate on content and the classroom snd let the "human

&

relatiuns stuff" come later. Opinions ebout the trainers differed among the
teachers, some Ueachers feeling they were good leaders, otlers that they did not

supervise the groups eflectively.

Two of the trainers reported in writing that to date (afver eix weeks)
there appeared to be some anxiety in mach of the group about what would come out
in the meetings and what use might be made of the disclosures in the T-grcup
sessions. The-fear focused not only on others in the group but also on the pro-
Ject adminisﬁrators . The two trainers believed that one norm of the group wes
thet 1t is best not to speak .and behave so that discomfort occurs in group situa-
tions. Tﬁey cited instances -of an aide becoming more cognizant of her own tend-
ency to project her short-coming;. of a person attaining an ability to express
herself well; on the other hand, of a teacher with middle-class values becoming

less accepting of the views of -others.

Observation- of the trainers in action with their groups led the Study

Team directly to the conclusion that they were doing very little structuring in

situations which called .for freedom within a structured framework.

RECOMMENDATTONS "FROM V. RIOUS--SQURCES

1) Tf the program aims to.change parent attituies toward authority in

- the home, it should involve the commnity so far as it is at all feasible. A
> step in this direction was taken as the Economic Opportunity Organization and the
Urben League did the initial screening.- The community. influences the attitude in

the homes and will need to-be related to the program if the school is to be
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effective as a change agent. The school cannot do the Job alone. Thet there
needs to be great care taken is surely true, but the Study Team suggested that i
there might be more invdlvement of the profeséiénal workers in the area, social
workers, end trained persomnel in other agencies; |

2) Many teachers and aides expressed need for longer preservice train-
ing. They raised more than one question. a) Is it possible to lengthen the 30
hours devoted to training? b) Will a careful exeamination of the difficulties met

in the program form a basis for a better preservice course that will give teachers

more assurance of ability to use aides, and aides a better notion of what is ex-

pected of them than the countents of Cultural Patterns of Differentiated Youth?

3) One of the criteria for selection of teacher-aides and neighborhood
workers is thet they "must be willing to abide by the rules of the school.” The
Dtudy Team wondered whether it would not be sufficient to impress upon the parent
workers that they would be entering an ongoing institutional and professional
system during the screening interviews. The Study Teem made observations after
only six wegks of program operation, and some progress toward understanding of
the system by the aides was evident. |

£

4) The Study Team believed that more time is needed in vhich teachers

‘ &nd aides can talk together about the classroom expteriences. The 20-minute
; periods before and after the school session repor’ceély were usually taken up
‘ by other and more pressing problems.

5) Teachers and aides continued to be separated by a ‘consi’dera.ble

soclal distence after six weeks of the program. A suggestion was made by en aide
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that one or more brief social gatherings before or during the preservice training
might have eased the tension. This vwas done at one of the two schools. Probably
teachers would accept the responsibility oi meking first advances in such gather-

ings in another year.

6) The large number and diversity of activities proposed by the plan-

ners of the progrem for the neighborhood workers and discovered by them and the

teachers, provided a striking contrast to the relative hesitancy to designate

functions and activities for the teacher-aides. This suggested to the Study Tean

slternatives for the future: a) +the number of neighborhood workers may be mul-
tiplied; or b) teachersaides mey train for a school year &s neighborhood workers;
or ¢) a study of the reasons for the ready acceptance of the role of neighbor-

hood workers mey indicate methods to be applied to the teacher-aide relations.

7) A suggestion from & teacher had logic in it: %o discuss content in
initial training end human relstions later. The same sort of idea came out of

T-group training end other process deliberaticns.
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PILOT PROGRAM TO TRAIN TEACHERS
Sponsored by

Detroit Public Schools
Detroit, Michigan

In the Detroit school system, a major concern to which the
Institute applied itself was: "How can this workshop contribute to a
better education for children without weakening the status of teachers
vhose campetencies are generally deemed essential but whose value to the

comunity is always subject to review by tax-conscious voters?"

The Detroit program was valusble in meny ways, not the least
being that it indicated what can happen in relation to these problems
vhen an auxiliary progrem is absorbed by the school system. Initiated
end implemented by the school system, the program could be tailor-made
for the local situation. While this support of the institutional struce
ture amelicrated meny prcblems of eventual institutionalization, the
project staff, nevertheless, recognized these problems and incorparated
Possible solutions or coping strategies into the plan of the project,

whenever this was possible,

The guarantee of organizationel standards stemmed in large
measure from the very fact that the school system itself did inaugurate
end implement the program with what one cbserver termed "a certain kind
of fierce pride" in the knowledge that the program was not underteken at
the behest of any outside agency, but rather by the school system itself,

for the enhancement of quality education in the Detxroit Public Schools.
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To maindain “"cooperative autonamy" in the development of the
program required painstaking (and unspectacular) planning of goels,
orgenization of maapower and materials, and leadership strong enough to

allow for flexibility without chaos.

Auxiliary perscnnel had been employed in the schools for a few
years. - In Pebruery,1966, through demonstration funding, a large number -
of these auxiliaries was incorporated into the school system. These "
people hed been referred through the Poverty Program, employment
agencies, and the Detrolt Schools Personnel Depariment. This experience
and the growing national interest in aui:iliary personnel in education led
the Detroit Public School System to request funds for a program which
would (a) explore functions which teachers previously performedhbut
which did not require professiohal preparation; (b) determine what kinds
of training would be needed for both auxiliaries and the teachers w:f.th
whom they were to work; and (c) examine the changes which would have to
be made in the institutional structure of the schools in order to use the

suxilisries to the best educational advantage.

With funding from the OEO, the Detroit program was planned to
prepare 40O teachers and 40 auxiliaries for six weeks prior to their ree
turn to fowr selected public schools as teaching teams. Actually, it
was not possible to recruit for the project all of the teachers with
whom the auxiliaries would be working during the school yeer. However »
within the limitations of the Detroit Public Schools Summer-School
Program, the project staff was able to arrange learning experiences
which would prepare both auxiliary- and teacher-perticipants for the
kinds of situations they might encounter during the school yea.r;
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The project staff, selected from among administratars in the
Detroit Public Schools, had the cooperation and guidence of the supere

visors and assistant superintendents in the pianning and cperztion of
the project. Representatives of the College of Education at Wayne State
University acted as cogsultants in the plaﬁning; in the program itself
they supplied lecturers and help in the presentation of materials. The
-impleventaticn of the program vas handled solely By the project staff.

FPROGRAM PAR‘.uCIPAMES

Mtacher-prucmuts were emplayed in the summer: schocland
Head&artmosraminthenetroitl’ubuc School.s, and many of them would
be working with amd.l:laries, during the regule.r“school year.

Recruitment of the amdliary-—eand:ldatés followed the establisuved

procedures of the .Detroit Public SchW: an announcement of available
positions was made through the school system publicatians, and notices of
the program were posted in schools which already were using auxilia.zw
personnel. The local employment agencies and poverty programs were noti-
fied.

Selection of the suxiliery-participants was based on inter-
views and evaluation of the applicants by the project staff and by a se-
lection committee representing major community action agancies in the
city. Minimal requirements astipulated that a teacher-aide must be
elghtee: yours old and have either & high school diploma or pass & tenth
grade achievement test. These requirements were more demanding than
[ those for a staffealde 2s3isting in custodial and monitorisl functions,.

who had to be eighteen years old and had to have ccapleted eighth grade
only. Successful candidates far the Project also.hed to psss a routine
physical. examination.
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Ap attempt was made 4o saleet cendidstcs already koown to the
school system through previous work as auxil.iaries. Such previous ew-
ployment had demonstrated the competency of the candidates in non-
instructional functions. For theé presemt project they were selected
on the basis of further indication of high potential and a desire to re-
turn to work as awdlisrdes in the sciool system in the £all,

PROGRAM STRUCTURE ' | ;
Detroit has 170 schools involved in-19 federsl programs. The
four schools chosen for the present pro,j_ect wvere inperecity _schools in
Detroit: two elementary, ome junior high, and one senior kigh school
into vhich the other three schools feed. Taese schools are in neighbor-
hoods inhabited largely by low~income Negroes, except for the high’
school, which is in the heart of a white working-class neighborhood in-
hebited largely by second-generatinn Americans employed in the auto in
dustry. The four schools are large (ome is tﬁe largest elementary school
in the pation), and ﬁell-equipped. Practicums, teacher- and suxiliary-
participant instructionel sessions, and the office of the staff director

vere situated in these schools.

The program for the teacher-participants lasted six weeks. The
auxilieries participated in the program for five weeks, entering it a

week later than the teachers.

From 9:00 to 12:30 each morning the teacher-p_aryglcipants were
in the classrooms with their summer school assignments, From 9:00 to
10:45 the auxiliaries pursued & program of instruction in educational

philosophy and school organization. The staff made notes from these

st
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lectuwres available to the teacher-participants. At 11:00 the auxiliaries

Joined the teachers in the summer school classroom for the practicum.

The classes used for the practicum were the regular summer ‘;

session classes in vocational training, music, remedial reading, civics,
language arts, typing, or Head Start progrems. A one~to-ome relationship
was established by having the 40 teachers paired with 40 auxiliaries work-
ing with 40 smsll classes. Each pair continued as & team for the entire

project. Members of the project staff visited these practicums for at

least a half hour at a time, and each teacher-auxiliary team was observed
three to eight times during the project. |

. -. When the teacher-participants were first involved in the program,
they were told, in effeet, to throw out the rule took during the practicum,
to investigp,te Just how far lthey could go in involving the auxiliary in the
learning-teaching process. The director of the project (a former presi-
dent of the Detroit Federation of Teachers) assured the teachers that they
hed the help and support of the administration both in promoting such ine
vestigative activities and in coping with any difficulties which might
erise from the experimentation. The auxiliaries were elso told about the
nature of the experimental progrem -- to research the possibilities of
"support services" for the professionals rather then to continue to per-
form clerical and custodial functions as in their regular schOol employment

during the previous years.

The teacher-participants hed at the beginning of .the program
agreed that auxiliaries could help with the preparation of sudio-visual

materials, help determine grades in borderline cases by volunteering

Full Tt Provided by ERIC.
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information or suggestious based on their own experience with the children,
@ check homework, monitor tests , show film strips, conduct scme class work
under supervision of the'teacher, work with small group projects, and read

tc a classs Tue two importent restrictions placed on the auxiliary's

asclstance were that a prefessicnal ﬁould always be I;resent to insure
quality of work being handled by the auxiliary, and that it was the

teacher*s function, never the auxiliary's, to present new material.

o

During practicums observed by the Study Peam, the auxiliaries
were occasionally engaged in scoring tests while the teacher taught, in
revieving tests, or in perfomng custodial. tasks such as cleaning the
afuariun in the science laboratory. In most cases, iowever, they acted as
teacher assistants, reinforcing leerning with individuals amsmwall groups.
Scme worked with dremetics end expressed desire for further preparstion in
this area. One auxiliary learned, during the project, to play piano well
enough to aceompeny the class in which she worked.

After the precticum, at 1:00, the teecher-auxiliary teams re-
turned to the practicum classrooms for & two-hour eveluetion of the
practicum experience and for plamning of the next day's session. During
the first two weeks of the Program the full two hours were scheduled for
this session. In the later weeks,l the time was shartened to accammodate

the instructionsl program for teachers and/or auxiliaries s but always at

Sl

least a half hour was given for the team session. The procedure for this

iy ks
4
&g! 2

Plemning and evaluation period was established by a form on which the
teacher would write the day's pian, listing his own activities, with a
parallel list of activities which the auxiliary could perform. The form

was made in triplicate, a copy for the teacher, one 'fbr the auxiliary,
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and one for the project staff, The following day, after the practicum, both - _
‘teacher and suxiliary separately wrote evaluations of the practicum, based

on the plan that had been prepared. Discussion at the post-practicum

session centered on the two evaluations of the practicum in the light of

the planc This session was visited occesionally by a staff member who pro-

vided supervision in the planning and evaluation.

The project day ended with a one-hour (occasicnally longer) ine
structional period for asuxilieries and teachers, either separately or
together. The lectures, given by specialists, provided an overview of the
profession of education, familiarized the auxiliaries with the structure
and management of classrooms, and introduced them to the various departe .-
ments and agencies working with and within the school system.

ANALYSIS OF VARIOUS PERCEPTIONS
OF AUXILIARY FUNCTIONS

As in all projects, the questionnairellisting 95 possible functions
was distributed in the Detroit Project before and after training to both
staff and participants, who were asked to react to the helpfulness of such
functions when performed by auxilliaries. The suggested functionsz were
later grouped into three clusters for purposes of analysis: those which
seemed pupil-oriented (Cluster I); those which seemed task-criented
(Cluster IT); and those which appeared harmful cr at least of .dowbtful
value when performed by an auxiliary (Cluster III). These so-called
"negative"” items were included to require some judgment by the respondents,
as they reacted to the check-list. The clustering was essentially tentative
and exploratory (See Appendix G for composite scores, indicating the

cluster and sub-cluster for each item).

1 Prepared at a Work Conference of Project Directors and distributed to
Advisory Commission for comments or suggestions.

Full Tt Provided by ERIC.
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Iisted in Table VI ave the ‘ten iféms most fevored by auxiliaries

in the Detroit Project after training (i.e. the ten highest ranked items in
the posttest re: helpfulness). The table alsv indicates how the teacher-

trainces and steff reacted to the helpfulness of these par"ﬁiCul&"s‘ items.

ABLE VII

Comparison of Percgptions of the Heg.gfulness of Auxiliary
Functions After Training in Detroit Project

- Description of Ten Items Renked : Rank Order in Posttest
Cluster Highest by Aldes . Mdes Teacher Stafr g
1T Preparing A V ma.ter:;e.lé . 1 L ‘.3
II | Keeping hesalth, attendanc_e re'cord.s ' | 2 | 2 ll
I Helping pupils settle arguments 3 L) 19
without Pighting | . -
I Helping pupils understand instructions 4 43 32
1T Checking supplies 5 8 33
i Preparing bulletin boe.rd displays 6 7 8 ;
I Interesting restless pup:i.ls in en h 7 "36 2
a.vailable act:i.v:.ty ' o
III Stopping pupils from f:lghting | | | 8 68 b7
I Listening to pupils tell about themsea.ves S Q. 48 20
II Filing and cataloguing materials 10 5 9

The major discrepancy between the perceptions of the aux-'il:la;r:les
and those of the teacher~trainees was in respect to the :I.tem "Stopping
pupils from fighting." This item was ass:lgned. to Cluster II‘[ -= functions
of doubtful value when performed by an suxiliary -~ on the assumption that
this function should, in most cases, be perfosrmed~ by a profess:lone;l m'

would presumaoly be more knowledgesble about when ar whether fighting
should be stopped.
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The high rank for "Helping pupils understand instructions" in
the aides' perceptioms, reinforces the Study Teaun's evaluation of the
significance of this function. {"}

Essentially, there appeared to be a balance between _‘éu_p:ll-oriented
and task-oriented functions as perceived by auxiliaries. They accepted their
role as helper to the teacher, and added the role of relating constructively
to pupils,

An examination of the ten top ranking items for pretest and the
ten top ranking items for posttest revesls four items ranked in the top
ten for both pretest and posttest. These four items, presented in Table VIII,
are significant because they are indicative of the dual nature of the
auxiliary role covering pupil-related and task~reléted items, since

two are in Cluster I, and two in Cluster II.

TABLE VIII

Items Ranked in the Top Ten ir Both Pre. and Posttest
Re: Aide's Perception of Helpfulness

Interesting a restless pupil in some available activity

Cluster I
Helping pupils learn how to settle arguments without
fighting
3
Keeping records, etc.
Cluster II

Prepering bulletin board displays, etc.

Mareover, it is significant that the auxiliaries included the

following item on the posttest but not on the pretests "Helping pupils under-

stand teachers! directions."

During their visitations, the Study Team perceived this to be one

of the most important ways the auxiliary could help the child. Very fre-
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guently they saw auxiliaries help a child find the pege 1n his book or
carefully explain instructions to youngsters who might otherwise not bave bene-

fited - gignificantly from the time spent on seatwork. The personel attene

tion- the auxiliary was able to give the abild aspperently had an impact and 4
mede the child feel that it was important for him to use his time properly.

This exemplifies a training situation in which auxiliaries grasped the
value of performing & valusble function.

INRESSIONS OF THE PROGRAM FROM VARIOUS POINTS OF VIEW

Among the problems inherent in the institutionalization of an auxiliary
program are those of guaraanteeing professional and organizational standards,
setting qualification standards for the auxiliary personnel, and defining
different role prerogatives, for both teacher and auxiliary. Further con-
sideration must be given to administrative organization, communication, and
status channels within the institution, and financial issues. ;

L]

As the instructional staff of the Detroit project saw it, midwey
through the program, there were two major questions to be confronted,
questions dealing less with "the successful laboratory demonstration today

then with the implication for tomorrow, of using none-certified pexrsonnel in

a classroom where they make certein judgments about learning and become in a
sense second teachers.” The first question asks, "Are teachers' aides, as
an employee group, to develop along lines of dentel and medical aides whose
profes3ional responsibilities have been clearly identified and differentiated
from those of the dentist and doctor who remain solely responsible for
judgment, or are they to overlap, and possibly undercut spheres of accepted

teacher authority?"
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Consideratiun must be given to the faci tuet teechers may demand
that "aides be exactly that, aldes, and not something other than aides in
practice, such as 'team equals! or *second teachers' or 'service recruits in
time of emergency.'” An ocqually imporiant consideration, the staif bee
ileved, vas that the auxiliaries, themseives, might insist that "all
functions within the classromm thst bave been traditionally the teacher'’s
respoﬁsibility, continue to be the teacher's sole responsibility unless

aides sign contracts enwerating these duties and insuring Eanmensurate

remuneration, "

The guarantee of professional standards came, actually, from
several sources. The teachers » though willing to put aside the rule book,
had to der* with their own not-too=covert fear of auxiliaries usurping the
professional’s role in the classroom. The cbservation that "Detroit is &
union town end this goes for ieachers as well" expressed the added dimension
to the problem of both professionel standerds and role prerogatives., The
gact that the director of the project had bezn a president of the Detroit
Federation of Teachers géve him some measure of assurance that the teacher-
participants would believe his yromises and guarsntees. (This, nevertheless 9
must be recognized as a.n idiosyncratic situation.rather than as & normel
basis for repport between administrator and staff.) The few limitations,
mentioned earlier in the discussion of the bracticum, were basie guarantees
of maintaining both professional standards and the role of the professional
in the léarning—t@hing process.,

The teacher-participants indicated, in the group interview, that
the threat came not from the aspirations of the auxiliaries, but from the
possibility that administrators might be inclined to use auxiliaries as
replacements for teachers when crises (common to most large school systems)

arose,
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The auxiliary-participants sppea-ed not only to understand the
need for gimranteés besed on role differentiation, but cpenly expressed
:@ their desire for maintaining such cléar lines of definition. "We work as a
‘ team," one suxiliary said, ”witﬁ the teacher heving more authority and re-
sponsiﬁilit;\r like the head of a firm, or the captai;eof a team." Another
said, "The teacher has the respomsibility for setting the tone of the re-
lationship,"

The selection of the auxiliary-percicipants was based largely on
knovledge of their past performance and a “calcuiated guess" at their
potential, Both the staff and the teacher-participants agreed that for
future use of auxiliaries in the school system, hiring practices must be
developed and maintained. One suggeétion came fram & staff member: "There
should be degrees of aide functions » assigned according to training and
ability, for which they should have to aualify."

Steps were taken, within the limitations of the practicum, toward
defining the role of the auxiliary and, therefoi'e » towerd setting up
qualification standards. One staff member cammented, "We first assumed the
aldes could do more than they were sble to do." The auxiliaries working in
the high school were particularly conscious of restrictions placed on them
Just by virtue of their unfamilierity with the subject matter of the class.
On the other hand, the auxiliaries (apparently undaunted by not being able
‘to do as much as had been hoped) remarked frequently on the flexibil:l'ty evie

3
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denced in the practicum: "To fit in many situations is better than to be able
tc do only ons thing." Another said, "I liked office work before, but it
doesn't compare with this." For one auxiliary, at least, the institute

served as & spur: "Now I want to go back to school and get my degree in
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elementary education.” In general » such routine responsivilities as ate
tendance taking and operating a machine lacked high priority in the
auxiliaries' estimate of their owm velue.

The signal. aspect of the project was the opportunity teacher-
auxiliary teams had for Joint planning and evaluation. The specificity im-
posed by the planning and evaluation form made een the helf-howr sessions
valueble, (See attachmert). Speaking of both the practicum and the Jjoint
discussion following it » one teacher sald, "It not only gave me more time to
Plen, but it also forced me to Plan more specifically. When you have another

i e e sy

adult working with you, you terd o plan more specifically,” "Now I.hsve
more time to teach," and " I am a better teacher as a result of having an
alde," were further coments from teacher-participants,

SUMMARY OF STAFF REPORT

Suggestions from Teacher-Aides
The teacher-aides! recponses to the question of what changes
should be mede in the program, if it vere offered again for other aides »

seem to support the conelusion that the practicum was more effective than

the lecture phase of the training progrem. The suggestion most frequently

written by the teacher-sides was that more time was needed in th-: »lassroom.

The lecture phase was referred to negatively by the teacher-ai’.- most frea

quently. The freauencies of typical responses to the questi -a follow:

Resp-nse Frequency

More time in the classroom
Fine, rewarding as is
Refresher help in subjects
Fewer lectures

No lectures in the afternoon
Work with audiovisual equipment
Miscellaneous

EaChendh Tt of
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Taagder Orientation

Sumaries of Teacher Questlomnaires and Observers' Reports were used

to evaluate the effectiveness of the program in terms of assisting teachers
in gaining experience and understanding their emerging role as coordinators

of pareprofessional personnel services in the instructional process.

Listed below are scme teacher responses to the questiomnaire item:
"Of what personsl value vas this workshop to you?"

"It helped me to visualize better ways in which an aide might be
of help in the classroocm."

"Changed my attitude. I bad not realized thet & teacher and an
aide together could successfully plan learning experiences for
children,"

"Provided for working with smaller groups of children, hopefully
improving the quality of instruction."

"I learned to work with another individual in the classrocm,"

"I became aware of ways an aide could really help in the
classroom,"

"It made me aware of the beneficial and detrimental aspects of a

teaching aide."

Observers' reports were examined and the aides' activities cate-
gorized and tellied. The following list indicates the frequencies of per.
formance of aide activities as reported by observers.

Freguencey of

Aide Activity Performance
Assisting irdividual pupils 150
Clerical, including correcting papers gl
Explaining, demonstrating, reviewing ol
Working with groups, less than class

size 8L
Proctoring, monitoring 59
Orientation, observation 34
Audiovisuael materisl canstruction 23

Audiovisual equipment operation 21
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The teachers used the teschcre-aides in a variety of ways, more
often in instructional tasks than supportive functions. Froam the teachers!
responses to the questionnaire and the cbservers! reports of the activities
Performed by the teacher-aides s 1t seems that the teachers had gained ex-

Perience and understanding of their emerging role as coordinators of the
lastruetional process. | 3

€onclusions :
The teacher-aides were effective in the instructional process as

indicated by the teachers' final ratings of "satisfactory” for the thirty-
nine of the forty aides in the program. In addttion, ninety-nine percent

of the teacher and teacher-eide respomses regarding the quality of the eides'
Yerformance of the planned activities were classi;t’:l.ed as good, very good,

or excellent.

Teachers utilized teacher-aides in clerical, monitarisl, tuterial,
housekeeping, and instructional tesks. Teachers galned experience in under-
standing their emerging role as coordinators of multi-level trained personnel
in the instructional process. Approximately thiriy percent of the observers!
reports indicated that the planned activities were relevant to the learning
Yo perform helpful tasks by the teacher-aides.

Development of the role of the teacher-aide awaits a policy state=-
ment clarifying liabilities and responsibilities as & guideline for subse~

quent establishment of training programs. ' O

The aptitude, achievement, and bersonality measures used did not
seem related to the effectiveness of the teacher-aides in their assignments,
Selection of teacher-aides by the principal and his staff on the basis of

4 ~ ——
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school area residency, adaptability, speclel shills, and ablility to get
along vith staff and children seens to have provided trainable persomnel.
The possibility of requiring en aptitude and & reeding echlevement test

for career development purposes shpuld be considered.

Recanmendations

l. The practice of selecting teacher-aides fram among thnose recommended by
the principel should be continued. The criteria should be school area resi-
dency, ability to get along with staff and children, adaptability, spe-
cialized skills, and tenth grade education.

2. All teachere-aides should receive preservice orientation before assign-
ment to a school,

3. Films, filmstrips, end possibly programmed materizls should be developed
to replace some lecture presentations and augment others. Tests should be
develcoped to assess the value of these methods in imparting informatioa.

Le Aptitude and achievement tests should be edministered to teacher-aides
during the preservice orientation period to serve as a basis for grade level
and content area placement recommendations,

J« Career development counseling should be initiated duwring the preservice
orientatian, 3

6. Classroom observations of other teacher-aides im action should be in-

cluded in the preservice orientation program. These observations could be

1.;1 the classroams of the four schools employing teacher-aides on a satura-
on basis. -

Te One experienced aide should be assigned for ewry twenty teacher~aides to
assist them in the indoctrination pericd and them to monitor their training
and maintain records for each,

8. A training standards chart listing the teacher-aide activities and ex-
pected level of skill and knowledge should be developed. The pay grade of the
teacher-aide could be dependent on the proficiency level as shown on the charta

9¢ A hierarchy of tasks should be developed to embrace instructionally re-
lated tasks, from the simplest level to the sub~professiomal level.

10, Workshops for different subject matter areas should be offered periodi-
cally to improve the teacher.aide's knowledge of content.

1l. Seminars providing college credit should be arranged for those aides at
& high proficiency level,
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12+ A vorm showld be developed for recording the training of the aides.
These recards could serve as a basis for planning additional inservice

training programs.
13 Inservice training should Ve provided for teachers who will work with @
the teacher-aides,
AUXILIARY-TRAINEES: TWO ILLUSTRATIVE REACTIONS

The reactions of the auxiliaries to the program are presented
through the eyes of two auxiliaryetrainees..The staff believed these case
descriptions to be fairly typical.

Uncertain Birthdate but Certain Blrthrights
Mrs. Elizabeth Haskell, aide to dance teacher Cornelia Weston,
is determined to contribute some measure of opportunity to youngsters

whose lives deserve adult attention.

Born herself into a family of twelve older brothers and sisters
in"either 1927 ar '25," "samewhere near the barder of Tennmessee and
Georgie,’ Mrs. Haskell went to the segregated public schools of Chattee
nooga, twelve miles by daily bus fram her father's truck farm, With only
one other Negro family in the otherwise white middle.class camunity, she
read -~ and vanted to believe -- as & teenager, of the cities to the North
vhere opportunity for Negroes sboundede Around her she could only see the
trappings of rejection and imposed inferiority: her mother, who worked as
& day lahorer, never got more than six hours of sleep a nigh?:; whites had

& special language of disrespect for colored Pecple; and Negroes seemed

elosed off from the mainstream of life. “‘“) J

In 1944, for this teenager, life in Detroit was not so camplete ;
or bountiful as it had been pictured in newspapers fram the North read

by Negroes in the Soutk., "We do not serve Negroes here" beceme a common

expression heard by Mrs. Haskell as she tried to enter places featuring
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entertainers whom she wished to see perform in public. Several jobs follo
W& in vhich she was the secretary for small, "one girl" offices. Demonstratim

heme improvements in department stores was ancther occupation.

Meanvhile she had furthered her educetion by taking courses at
Weyne State University. Her purpose was perscnal enrichment and fun through
refinement of ekill rather than degree attsimment. Last year, while she wat
working for TAP at the Mack-Mt. Elliot Recreation Center, the teacher-aide
yrogram beginniog at Miller Junior High School was recommended to her.

In March, she started assisting two health education teachers in
dance classes at Miller., Teking the overflow pupils from large groups, she
worked with the children at the level where she found in them the elements
of self-expression through the body o the beat of music. To cambat their
“cooling down" to her, she gave them some rock and roll. To convey her
understanding of them, she illustrated moods of exultation and sorrow
vhich they had all experienced., Their language, which was foreign to
her ears, did not overwhelm Mre. Haskell, though she admits to the diffi-
culty in following intonation and accent patterms unfamiliar to her ear
and colloquialisms thet were harsh and crude. "Pupils here know a phoay,"

she emphasized, "and I am proud that they came to like me."

The summer workshop I s been notevorthy for its "consistent sensi -
tivity" to the problems of the disadvantaged, according to her., The new
problem posed of teaching children who are here today and gone tomorrow,
though frustrating to the teacher and aide alike, has been good experience
with which teacher Weston has helped greatly.
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Because Mrs. Haskell is & Negro proud of her ancestry and criti-
cal of its exploitation in this country, her words have a special force
vben she says, "I went others to kuow ‘the advantage of vhat I did not have,
as & child," |

From Junior High to Junior College Datly for this Aide

Next September Highlwd Park Jun;lor College will enrcll at least
one teacher-aide working in the i)etroit School. System. Her name is
Miss Clarice Jackson, presently at work helping Mr, Clifton Ealy teach
fram six to fourteen elementary and junior high youngsters how to fashion
leather and plastic into artistic and useful objects.

Based on a listing of the jobs she hed had during the last nine
years since graduation from Cass ia 1958, an interviewer would not easily
Place Miss .Jackson in the claseroom. She has had only one comtact with
school children, that as a locker roam aide at fhe Highland Park !.M._C.A-,
ner first job after high school. In following years she had such diversi-
fied responsibilities as assisting the store detective and clerking in
the shipping ‘,depar-bment at Saks Fifth Avenue, bookkeeping for Turner
Brooks, checking hats at Frank Cagen's, and learning about camputers twelve
hours & day at Michigan Bank. The long hours there did it.

Prom her mcther, Miss Jackson heard of the teacher-aide program
and épplied. In March, she was Placed at Hutchins Junior High as en
assistant to three fine arts teachers. "I always wanted to return to
8chool, and when I got my nev Job, I knev then that I could cambine work-
and college.” For her, at 27, it was time to stop thinking and wishing |

and start doing.
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In fact, this is her guiding philosophy in the classroom. She believes
that the aide should help discipline pupils if they are disturbing others try-
ing to learn. Her attitude comes naturally, she said, from the way she was
brought up and the way she learned to behove as a pupil herself., "Of course,"

she added, "it is essential that the teacher and aide havg disqussed such

problems as discipline before class begins."

This desire to helb, nurtured over the years by her contacts with
people, made her .ready to be moved by what she observed at Hutchins: teachers,
with handicaps like.too many pupils in the class, workiag hard with the children.
Miss Jackson, in this setting, found that children could joke with her, but they
would mind her when she wanted them to. She discovered that her poise was a
strength, though it did not work in at least one case. "When a problem eats away
at you because you can't solve it, it is time to turn it over to the teacher,"

she said, remembering a frustrating relationship at Hutchins,

The present workshop at Miller Junior High School draws instantaneous

praise from Miss Jackson. "I cannot single out one thing because I've enjoyed

everything here this summer," she commented. Knowledge gaps, which she feels
limit her effectiveness, have been filled in somewhat by lectures during recent
weekse In the future, more workshop time for actually learning the subject mat-

ter, even if it reduced evaluation time, would be worth it, she believes, because

the aide would have more impact on the students.

Verbal and vivacious, Miss Jackson conveys many competencies that would
;;% seem to affect positively both pupils and teachers. Certainly Mr. Ealy has been
so influenced. "She is resourceful and consistent in expressing her interest

» in the children," are his words,
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Sample of Evaluation Form Attachment #1
Used by Teacher and Aide
Immediately After Each Practicum Exgerience

DATLY EVALUATION BY TEACHER / / or TEACHER'S AIDE
NAME SUBJECT

DATE

1. In general, how well were the Aide's activities accomplished?

2. What were the most effective activities of the Aide?

Why?

3. What were the least effective activities of the Alide?

Why?

4. Looking back, ean you think of ather activities which the Aide could
have done to make the lesson mere effective?

5. COMMENTS:
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Semple of Form for Planning Nex$ Dey's Lessons Attachment #2
and Activities, Filled in by Teacher and Aide

A STUDY OF AUXILIARY PERSONNEL IN EDUCATION
DAILY LESSON PLAN

“(Teacher's Weme) (Aide"s Neme)
“(Subject)  (Grade Ievel) (Date)

/ / Regular Summer School

/ [ cultural Enrichment, Extended (Time of Class)
School, Great Cities

/ / Heed Start

(Room ) (School)

Teacher's General Plan  Approximate Time ALde's Expected ACtivities
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THE NEW CAGRFERS TRAINING PROJECT

Sponsored by

Institute for Youth Studies
Howard University
Weshington, D. C.

"We selected the kids who are ususlly 'screened out' of special train-

ing programs. We ‘screened them in.'"

The Director of the MNew Careers Training Project thus expressed the
central theme of Howerd University's testing of an experimental training model
for high school seniors who were selected because they were low achievers (in

the lowest tracks in Cardozo High School) and had been chronically absent.

This special program replaces the entire conventional twelfth.gfade high
school program, providing insiead a work-study progrem which included (1) a
part-time paid work experience as teacher-alde or heslth-aide in the elementaxy
schools of the Model School Division in Washington, D. C. and in the D. C. De-
partment of Heslth, (2) an acedemic curriculum, and (3) a core group experience
involving both personal and work-related counseling. ﬂ&hose seniors who success-
fully complete this year-long work-study progrem will receive high school diplo-

mas and will also be qualified for positions as teacher.aides or health-.aides in

the Washington, D. C., School System or the D. C. Department of Health.

Unique among the 15 demonstration training programs coordinated by this
Study, and also unique among programs for auxiliary school personnel throughout
the country, this project reached the hard-to-reach and demonstrated untapped po-

tential in many of those who have been unsuccessful in and alienated from school.
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The response of these youth o special attention, 2arning while learning, and -the
3 prospect of meaningful employment would seem +o indicete that many of those who
have been perceived as “going nowheve" Lave the cepacity to move forward sud up- g

vard in progrems geered specifically to their needs.

PURFOSES : :
This integrated acedemic and work-treining experience had the following i
goals, according to the research design:

1. Upgrade the basic academic skille of the students so that further

education or training beyond high school can become & realistic
poseibility for them.

2. Provide a curriculum and program thet is relevant and meaningful
to the siudents, so that students previously disinterested can be
moivivated tc attend school reguleriy.

3. Develop in the students an urderstending of their community and a
desire to work for their commnity's improvement.

L. Provide a work-training experience that will provide the appro-
priete skills for a satisfactory job performence, and successful
employrent as human service aides.

5. Involve the students in decision-meking around curriculum planning
and program operation.

6. Provide professional teachers with the opportunity to relate to
students as instructor, cors group leader, and counselor, and pro-

vide them with the opportunity to becoue more familiar with their
students, their students' problems and their interests.

These objectives were amplified in the rationale of the Plan of Opera-
‘tion, thus -

@4} "One of the most serious criticisms of education, be it for the advan-

teged or the dlsedventeged, concerns the gap between what the student is taught

in school and what he experiences outside the school.
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"While many efiorts nave been iniiiated recemtly to improve the con-

ventional educational progrem -- small classes, team teaching, programmed in-

struction, teaching mechines -- little Las actually been done to charge the
curriculum. A wide gap remains between the world of the classroom and the world

of work.

"Closing this gap has been one of our major concerns of educators
throughout the history of formal education. Today, the problem grows more com-
plex because of the rapid pace of social change and the pressures of an expand- 3

ing technology. Educators must therefore look with the greatest care at pro-

b g

grams which seek to prepare students for specific jobs: they must ask thenm- 3
selves whether this training is for securing employment or whether it is simply

training for obsolescence, for Jjobs that may disappear even before training ends.

This program, which will train thirty high school seniors to fill paraprofesw .
sional positions in fields of human service, will not be training for obsoles-
cence; in contrast to the content of many training programs, its body of know-
ledge, attitude development, and complement of skills are urgently needed in the
rapidly expending humen service field which is not directly affected by automa-
tion. It is estimated, moreover, that the employment potential in this field is

considerable.

"To say that the training of humen service aides is based on an accu-

rate appraisal of the employment potential is not to have closed the: gap we

speak of. We have dealt with only the 'what' of education and have yet to con=- ;
sider the 'how'. An individual who participates in & human service aide train-

ing program can feel secure that he has made a career choice that offers a bright

. »~




future in the world of work. Once the student has made & career choice it be-
comes the responsibility of the training institution to develop a program that
will meet his needs and prepare him to function successfully as a human service

aide.”

The New Careers Training Project then proceeded to test ‘the "how" of
such training in ﬁhe model described below - & model vhich , it was hoped, would
peint the way toward expending the | training of potential school dropouts as aux-
iliery personnel in human service programs. A Pinal goal was to develop a train-
ing model which might be incorporated into reguler public school systems.

COMPOSITION OF THE PARTICIPANT GROUP

‘I‘Qenfy-seven trainees were selected, of whom 17 were xﬁaie. This was
the only %)i'éject of the 15 demonstration programs in which men predozilinated. It
may be hypothesized that it is less difficult to persuade young mén to take such

training while they are still in school than to persuade them to train as teach-

" er-aides after they have left school. Cnce they have cut the ties with school ’

elther by graduation or by dropping out, young men tend to seek vocational op-
portunities that are more typically "masculine" than assisting in.a classroom.
The opportunity to earn money while still in échool mey also have been a factor

in attracting male trainees.

METHODS OF SELECTION AND RECRUITMENT

Of those selected, approximately two-thirds were considered high risks,
by reason of academic record, attendance record, family background, and a history
of "actihg out" their resentment a% their life conditions in jﬁvenile delinquency.

The other third were considered low risks -- those who had mediocre records but
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were not prone to "acting out" their resentment.

However, despite the generally low achlevement, these youths hed re=
mained in school while many of their "buddies" had dropped out -- an indication

of some motivation for self-improvement.

The tralnees were recruited by teachers who approached students in

terms of their interest in participating in the progrem in accordance with the

selection eriteria.

In the early days of the projects, a few trainees went back to regular
brograms in the high school, and the replacements were of slightly higher academ-
ic achievement. In general, however » the selection goals appeared to have been

achieved, i.e., reaching potential dropouts or those who might graduate and then
find it difficult to secure employment.

Of the 27 participants, eight were in training as health-aides and the

remainder as teacher-aides. All were Negroes.

SETTING

The District of Columbia School System has sn unusuel number of prob-
lems that affect this aide training effort. A representative of one of the
national educational associations desoribes these problems as: "Poor fimancial
support; antiquated school buildings; rigidity as to the track system, instruct-

lonal program and administrative patterns; and reputedly low teacher morale."

Balancing this rather discouraging picture of alleged rigidity is the
inncvative potential in the Model School Division, which attempts through special

personnel and equipment to move toward a more dynamic progrem. This project,
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clomgly related ss 1t is to the Model School Division, partakes of both the ad-

ventages of an experimental approach and the disadvantages of an antiquated

school system.

The on~-the-job training for tescher-eides toolk place in three schools
of the Model School Division -- Grimke, Harrison and Monroe. The health-aides <

received their on-the~job training in facilities of the D. C. Departuent of
Health.

The academic curriculum was provided mainly in the Cardozo High School,
in which the trainees were still enrolled. A few academic courses and the core ?
group experience were conducted in a neexby church huilding because of inadequate

space in the high school.

STAFF
The staff consisted of the Project Director, Research Director, Project
Coordinator, Director of Academic Instruction, Master Teacher, three Skill Spe-

cialists (nmxhematics, science and remediation), a Health Educs’or and a Cere

Group Counselor.

Staff included people who were themselves experienced in various fields
of humen service and who were familier with the academic requirements of the D.C.
Public Schools. Only four staff members (the Director of Academic Instruction,
the Program Coordinator and two Specialty. Instructors) gave full-time to the pro-

Ject. Though this fact reduced the continuity and cohesion of the program, there

was & certain advantage to be gained from the active relationship of the part-
] time staff to other ongoing training projects in "New Careers" operated by the

Institute for Youth Studies -- an égency with keen sensitivity to social problems
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and a long history of courageous and imeginative coping strategies.

STRUCTURE OF THE PROGRAM

In the initial stages, the general plan ves Yo devote sach moraning to
the work experience and afternoons to the acsdemic curriculum. However, it be-
came apparent that suchia frugmented dey was uaproductive so that the trainees
spent two almost full deys on the Job and one full day -~ Fridsy -- in aca-
demic pursuits, with the other two deys' work sxperience breeking at 11 A.M.,
when the trainees left school to engage in their academic work. The core group
exberience took place on Monday and Wednesday afternoons. At this time the
tr;inees vere divided into two groups of 13 and 14, respectively, to facilitate

discussion.

The three components of *he program ~- work experience, academic in-
struction, and core group experience (counseling sessions) -- are described be-

low.

Work Experience

In each of the three participating elementary schools, a few teschers
who had volunteered to participate in the project were selected, and one aide

was assigned to each cooperating teacher.

Prior to the opening of the project, a meetipg with the three princi-
pals was held to explain the nature of the program and determine how the aide

trainees would be utilized in their schools. Subsequently, an orientation pro-

gram was held for the cooperating teachers and for the superviscrs of the health

aldes.
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Class observations by the site Visitation Team revealed considerable

;!5 veriation in the roles and functions of aides. The degree of responsibility
glven to the aide and the extent of involvement with the pupils appeared to be
a dynamic of each situation, varying in accordance with the personality of the

teacher, the ability of the aide, and the particular need of the pupils.

One teacher described her use of the aide assigned tc her thus: "I
tell the aide what needs t¢ »2 done, and he then plans his owa schedule to ac-
enmplish the assigned tasks. He works particularly with one slow student who

sits near him."

Another teacher said that she had to remind the aide every day of thg
routine tasks which were assigned to him. She expressed displeasure at such
lack of initiative but countered this criticism by reporting that he had sugges-
ted a most interesting field trip for the pupils. She added that the boys hed
so identified with this personabie young man that she noticed an improvement in
their personal appearance. This teacher evidenced no apparent jealousy over the
fact that the pupils "really loved this aide.” A Negro herself, she seemed sin-
rverely pleased that they had a male role model with whom to identify. However,
she sald that his emphasis upon being a "big brother" to the pupils seemed to
weaken his control of the class; she could not assign monitorial duties to him
when she wes not present. Later the aide in a group interview stated that he
wanted to be a friend, not an authority figure to the pupils. Because he dis-

{mj Liked the necessity of exercising control, and because of the constan* super-
vision of the teacher, he doubted that he wanted to become a teacher-aide, des~

pite his success in relating to the childrea.
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Meny teachers appeared to use the aides primarily for checking papers,
preparing bulletin boards and running a duplicuting machine rather then in direct 3
contact with the pupils. Igov_reve_r » one teacher stated emphatically, when her aide ’
wes withdrawn from her class for a speclal assignment one day: "I find that I

can't teach without him."

The health.aides were supervised by public health nurses assigned to
schools or clinics. They kept records, weighed and measured the pupils, adminis-
tered simple first aid, and were generally helpful to the nurses. The observed

relations between the murses and the aides seemed most cooperative.

Acedemic Curriculum

H

The rationale for the academic curriculum centsied around the need to
meet academic requirements for & D.C. high school senior and at the same time
capture the interest and stimulate the effort of low achievers. This need for a
delicate balance between reality and ideal had been perceived by the staff. The
program wvas coneept-oriented with stress upon variocus areas, such as the idea of
coping, roles, and relationships. It was believed thet it was possible to oper=
ate at a relatively high level of content, with remediation of existing deficits
(such as the difference between "sure" and "shure") brought in incidentally, but
not over stressed. The centval aim was to meet the needs of the pupils by having

them meke contact with learning as a process.

The rationale for the academic program was expressed in the plan of
operstion:
Growing out of our commitment to realistic career

training and criticism of traditional high school. curri-
culum is our concept of the academic component of the
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Human Service Aides Program. Underlying our approach
to0 classwork is the need to tie together the various
backgrounds of thirty seniors and their on~-the-job ex-
periences in order to develop the behavior and atti-
tudes necessary for a young adult to function effect-
ively im our complex society. The curriculum goals for
this program are those established for sll graduating
seniors in District high schools: we want our thirty
seniors, for example, to have a better understanding

of themselves; we want them to understand their duties
and respcasibilities as American citizens; we want them
to develop further their reading, writing, and reason-
ing skills so that they will be prepared for post-high
school training. Experience in prior programs involving
the New Careers Model has shown that once relevance has
besn established between school and the world of work,
students themselves develop a desire to gain additional
education. :

In meeting the demands for the training of humen ser-
vice aides, the academic component of this program of
career training will have a number of goals:

1. The development of a curriculum that the students
will see as meaningful and that will establish for
them & strong connection between their job and their
classwork.

2. The development of a curriculum that will aid the &\ 3
students to see their own problems as youth living ‘ .
in poverty in & broader context, in order to pro-
vide an understanding of ways to grow out of pov-
erty.

3. The development of & curriculum as unified and ine
terrelated as possible and which will be organized
around themes and units rather than traditional
subject arcas.

4., The developmeat of a curriculum that, without sacri-
ficing content or ideas, will provide remedial work
for those who need it and the skills necessary for
success as human service aildes.

5. The development of & curriculum that will meet the
district school system's requirements for four Cer-
negie units: English, social studies, mathemetics,
and science.
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The differences in our brogrem from the coaventional senior
year for students in the General or Basic (Special Academic) Track
lis in our emphasis on Zey arzes of the curriculum, teaching
strategies, and the instructionsl naterials we will use. While
the aide's job experience is an important fact in determining
vhet goes into the curriculum s We broadly inmfcipret the work ex~
perience to encompass many topics included in the traditionsl
curriculum sub-divided into subject areas. These topics, however,
@"¢ rearranged in a sequence that will be integrated closely with
the thirty aides: pareprofessional assignments.

To illustrate what this concept of a program of career training
means, we include here s description of our Pirst unit. This unit
included work that would traditionally be begun with a goal and an
idea. Our goal is to make our students' own experience centrel *o
everyihing we Leach. Our idea for the first unit is that man sure
vives and prospers as he iz sble to cope with things unfamiliar
end difficult. The idea and the goal axre one; for our students
will be in the midst of very trying situations as they deal with

this unit in cleass.

The Visitation Jeam was impressed by the consistency with which the
concepts described atove were applied to instructional content ami process. How-
ever, the trainees, inured %o g more conventional approach, expressed concern
lest they were not learning the specific knowledge and skills they would need in
the world of work. After ell, these high school seniors had persisted, despite
lov marks end discouraging outlook » %o work toward their diplone as a “Union
card" to the world of work. Some of the trainees complé,ined that all the academ-
ic courses, whether supposedly in the field of English or Social Studies, ended
up being a ccarse in child development. This stemmed from the laudable desire
of the instructional staff to relate all coatent to the work experience in ele-
meutary schools which wag inevitably oriented toward child development. However s
the trainees were accustomed to a compartmenpalized and content-oriented epproach
and were concerned that they ﬁight be miscing some essential informaticn. A sui-
den switch from a content~oriented to g concept-oriented approach is indeed Prob-

lematic. However » it is possible that unconscious growth elements for the

f@%-
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hitherto school-resistant trainees might be present in the situation.

The academic content was divided into three major categories: a modi-
fied high school curriculum, specialty tralning, snd remedial work. In the modi-
fied high school curriculun, matsrial was of necessity geared to satisfying the
four Carnegie units of English, Mathematics, Social Studies, and Science. All
subjects were taught in terms of real life situatiqns. For example, mathematics
was taught on the day of the site visitation through a simulated grocery store
with a wide variety of packages on hand. It involved budgeting and plenning as

well as gctual arithmetic, all in concrete terms rather thsn in abstractions.

Specialty trainiug consisted of separate classes for health- and teach-
er-aides in which they learned the basic practical and concrete skills requiredes

on the job. The teacher-aide skills were further broken down into two sections:

-kindergarten through third grade, and fourth through sixth grede. At times the

health- and teacher-aides met Jointly for material relevant to both -- st times

the two skill instructors taught specific skills to each other's groups.

The remedisl work was in the field of basic communications, with em-
phasis on oral skills. This fgcus was carried over into Engiish, where oral re-
ports to the whole group of trainees was a new experience for many of these low
achievers who had not usually been called upon as reporters for workshop sessions.
In this group of their peers, with an accepting climate in the classroom, many
students fqund a latent sbility within themselves for presenting the highlights

of a "buzz session" to the entire class.

The health aides had speclal courses in biology. They seemed to enjoy
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their new knowledge about the way the huran body functions. Many aides in the

group interviews referred to this cowrse as particulerly interesting.

Core Group Experiences (Counseling)

The core group experience appeared to have muiltiple facets. One objec-
tive was to iavolve students in curriculum planning. The student would be expcc-
ted, according to thé Plan of Operation, "tc comment on all phases of the program:
bhe on-the-job training » Job supervision and the supervisors, the specislty
classes (skill treining), the academic work, the core group, and steff. The
students’ opinions will be elicited in order to meke ongoing program edjustments

and to give the students an opportunity to take responsibility for their own

progress in the program."

An objective such as this, though well conceptualized, is difficult
to achieve. The reality &t Howard University was, to the Visitation Tean,
exciting iu its possibilities and natunally inconclusive in its outcome, parti-
cularly at the opening of a year-long effort to elicit frank and constructive
reactions. One drawback was apparent. Since there were no teachere-traineesl in
the core group experience or in the project as a whole, the aides® compleints
abcut their assignments in the classroom did not come dir_ect.’i.y to those who
mede the decisions -- the teachers in the school. The teabhers' general point
of view was represented by the steff members who led the core sessions, cne of

whom vas a master teacher. However » the teachers who were actually using aides

1 The term "teacher-trainees" fefers to teachers enmrolled as participants in the {
project, as opposed to the project's imstructional staff. These are the teachers
to whem edes are assigned in the practicum or on the Jjob. In 10 of the 15 demon=

stration programs, the classroom teachers cuplored their new roles and relations
as co-participants with aides.
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in the elementary schools did not participate in the core group experience.

In one instance, @ boy objected in the core sessions about having to
do work which should be done by the janitors or the pupils, such as cleaning
fish bowls or lining the blackboards. The teacher to whom that boy had been
assigned seemed to the Visiting Team the kind of person who would have listened
to such a complaint and talked it out with understanding and sensicivity. How-
ever, the boy could not bring hiuself to mention this problem to the teacher at
school. He might have been sble to express himself on the subject to the teacher
in an accepting group situation if she were one of the participants. This 1is,
of course, merely a supposition, but the lack of teacher-participants precluded

the possibility of this kind of interaction.

An aim of the core sessions was to develop inner strength and emotional
stability as well as to involve the students in the program planning. It was
hoped that concern abont their.reactions to the job and to their academic work
would spur the trainees to more effort on both fronts. Freedom of expression
was surely evident. It was too soon at the time of the visitation to judge the

ultimate value of the experience.

ANALYSIS OF VARIOUS PERCEPTIONS OF AUXILIARY FUNCTIONS

As in all projects, the questiom:ua.i:c'e2 listing 95 possible functions
was distributed in the Howard Project before and after training to both staff
and participants, who were asked ©o react to the helpfulnese of such functions

vhen performed hy suxiliaries. The suggested funciions were later grouped into

2 Prepared at a Work Conference of Project Directors and distributed to Advisory
Commiséion for comments and suggestions.

[PPSR
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three clusters for purposes of analysis: these which seemed pupil-oriented
(Cluster I); those which seemed sask-oriented (Cruster II); and those which
appeaered harmful or at least of doubiful values when performed by an suxiliary
(Cluster III). These ‘so-called "negative" itams were included to require some
Judgment by the respondents, as they reected to the check-iist. The clustering
was essentilally tentative and exploratory (See Appendix G for composite scores,

indicating the cluster end sub-cluster for each item).

Listed in Table IX are the ten items fost favored by auxiliaﬁes in
the Howard Project after training (i.e., the ten highest renked items in the
posttest re: helpfﬁlness). The table indicetes how the staff reacted to the
helpfulness of these particular items.

TAELE IX

Comparison of Perceptions of the Helpfulness of
Auxillary Functions arter Training in Hoverd Project

Description of Ten Ttems Rank-Order in Posttest
Cluster Renked Highest by Aides Aldes Teacherd Staff
I1I Teking responsibility for the cless for a

few minutes when teacher is celled away 1 el
I Helping pupils learn how to settle arguments

without fighting 2 20
IX Keeping records, such as attendance and

health records 3 29
I Helping young children learn how to use

crayons, scissors, peste, and paint 4 66
I Showing pupils how to cleen up and put away

materials 5 2k
I Helping pupils improve their manners 6 52

3 No teacher-trainees in program
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Descrigtion of Ten I’cen}_s

Renkx Order in Posttest

Cluster Renlied Hizhest_ by Aiges. Aides Teachers Staff

I bncourage pupils to make the most T 25
of themselves

IT Freparing bulletin board displays 8 5

I Playing games with pupils, (rhyming, 9 73
guessing, finger games

III Stopping pupils from fighting 10 T

One of the principael values perceived by the Study Team in the Howard
Project was the motivational impact of the awriliaries on .pupils of their own
background. Apparently the auxiliaries sensed this "plus" factor since the item
"Encourage pupils to make the most of themselves" was perceived as helpful by a
large proportion of the auxiliaries, but these particular items did not receive
high ratings from steff. Only with respect to "Preparing bulletin board displays"

and "Stopping pupils from fighting" did the items fall into the top ten for both

auxiliaries and staff.

Analysis of items which appeared in “he top ten ranking items after

| training, but not before training, reveels that the item referred to above s 1.e.,

"Eancourage pupils to meke the most of themselves!' is included. This outcome of

the tr‘,inixig confirms the significance of motivational factors in the Howard

«

progran.

IMPRESSIONS FROM VARIOUS SOURCES

Reactions of the Aide-Participants

gj Unanimously and with enthusiesm the aide-trainees in their group in-

terview with the Visiting Team declared their intention to continue their studies

~r
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even beyond their high school dipioma. 'These were the young people who had been
Judged as "going nowlere", as "just gettiag by." Even takibg into consideration
the "Hawthorne effect" of this pilot program end the very natural tendency to
give the "right" reply, these same young peopie were quick to be negetive, even
condeming, on other points -~ and only about two-thirds of tliem declared they
wanted to become teacher-aides or health-aides. They had apperently agreed, how-
ever, that there was real merit in study, further study, and they were on their

way. This result alone atiesied to the value of the project.

On other counts the results were less clear. The fact that two-thirds
of the trainees expressed & desire to become aides in classroom or health centers
could be viewed two ways: either as an index of succéss or Tailure depending
upon the hopes and expectations of the perceiver. In view of the previous
achievement record of the trainees and the relavively brief time in which the
program had been opereting at the time of the visit, the positive response of as
many &s two-thirds seemed to the Study Team to be heartening. Moreover, the fact

that these young people had been motivated to lumrove themselves seemed more im-

portant than whether they hed responded to the particular occupational opportunity f

offered by this progrem.

Some positive results in terms of a more healthy self-image were dis-

cernible from couments such as:

"They call me 'Mister' on the job. It sounds good. "

"I offered to act as Jjunior truant officer because T kaow
I'11l be accepted in the homes. They listen to me and I really
help the kids who don't want to come to scheal., I say to them:
'You just better study. Believe me! ! and vaey know I know

whaﬁ I'm talking ebout, and they know I'm doing something about
it.
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"I pick the leader where there's some trouble brewing.
I talk to him. He will listen to me. It seems good when
you can really meke & difference in what happens in the
class.

"Before I came tc this program, I was not lntrrested in
health or people. I dropped out. This program mekes me
want to go on."

Some negative reactions were also expressed such as:

"We should have the same books that the rest of the seniors
have during the school year so as to be sure to keep up with
them. Most of our readings sre about poor, bleck people."

"The acedemic part of the program should not all be about
child development."

"I don't see what we've gained so far out of the core group ,
sessions." (This reaction may be because the values gained ;
are not easy to define. However, the motivationsl and self- ;
concept changes described above seemed resl. They had come
from some part of the experience. It is difficult to iso-
late the effects of the core group from the totality of the
program. )

"When I have & problem, I go to one of the staff memhers ;
I don't talk about it in & group." (This reaction indicates .\
how foreign the core experience was to the previous mode of 4
interaction of these trainees in & school setting which re- ﬂ
quired a slow and difficult adjustment period.)

One interesting aspect of the group interview with the aides was the
apparent frankness about some of their own deficiencies, such as:

"We need more English. We need to learn to say things
right if we're going to work in the classroom.”

"We have trouble controlling the class. We're not supposed
to hit the children, but sometimes nothing else will meke them
stop their nonsense."

‘ {;ﬁ Reactions of Staff | 1

Because of & sudden severe snow-storm, the monthly staff meeting at the
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home of the director of the Cardozo Project in Urban Teaching wae cancelled, so

the Visitation Team was uw.prived of the opportunity to talk with ell those in-

4

dd

volved in tl: planning and operation of the project. Reactlons of staff were
gleaned from talks with individual instructors on the way to and from observa-

tions.

A spirit of excitement and fervor seemed [{e) prevall among the staff
members; despite some frustration over the need for more full-time members of

the instructionsl staff.

A deep insight which came through in these informal discussions was
that it is the brighter youth who are bard to reach. Tl?ey are inclined to be
anti-social. The_ slow ones work hard at remediation. They recognize the peed
for remedial work, but they also have a strong sense of status sbout instruction-
al content. They don't want to be taught enything too simple ~~ to be talked

down to just because they are in the lowest academic tracks.

The staff, sensitive to those needs, were also quick to perceive sub-
tle changes in attitude. A sense of accomplishment was conveyed in the comments
of one staff member who seemed to be speaking for the others when sie said:

"They stand taller after this progranm. "

At midpoint in the program, staff evaluat_éd progress and made recom-
mendations. The following excerpts from their mid-term report reveals sensi-’

tive response to feedback from trainees:

"When the year began we had two mejor goals -~ getting the
group through to a high school diploma and getting them into

entry Jobs in the Department of Health and the Board of Educs-
tion.
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"A3 tlie yesr bas progressed several students have expresseqd
desires for morz educatlon, some have e:pressed desires for
Jobs which are related but for which we didn't plen curricula.
An exemple is the desire of two of the health-aides who have
typing skills to become medical secretaries.

"These newly emerging goals have cazused us +o review and
rethink the various components to see if they meet the needs
thet have surfaced. This process jis very much in the fore at
the half-way mark.

"Perhaps the 'demonstration' phase (rclated to diploma and
Job) is over. Now the pregram's goals must converge with goals
as expressed by the studeats. Perheps this doesa't involve a
chenge in method so much as adjustment in conbent and emphases.

"Among the suggestions were that ‘remediation' dominate training
end that the specialty teachers focus on remediation using such
means as log keeping and reporiting to remediate in writing and
obher communicetions skills.

"A bigger question emerges: Is theee a conflict between the
method or style of this kind of curricuium development and the
needs of the students for variety and some separation between
the content of specialty and academic:

"One remedy would be to start the academic year with some
packaged units and slowly bring in the students' experience which
might result in units prepared to meet needs as perceived by
students rather than our doing their perceiving for them. In
fact, so much inaovation at the beginning of the program is
hardly well advised, since the aim is to respond to students'
needs. It is only through constant contact with students rather
than preconceived assumptions that these needs can be recognized.

"Finally, perhaps, in the future, it would be wiser to start
by recognizing that the acedemic needs are pre-eminent, since the
trainees s e students. It would then be the Job of the academic
co-ordinator %o parcel out responsibility to specialty teachers
who would function as part of the academic staff."

Reactions of Viéita“cion Tean

One member of the team summsrized his impressions in a vivid analogy:
"The Howard Project is bidding a grand slam with 8 good many week cards in the

hend." As & high riék project, it 'should be viewed in the light of the difficul=
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ties and peculiarities of the task undertaken and the setting.

The team was also keenly aware that unless some project sponsors
have the courage to take calculeted risks, the potential of the low achievers

and chronic absentees, when motivated, will never be deuonstrated.

The Howard Project provides a provocetive context within which to
examine the three msjor concerns of this Study: (1) Role Development, (2) Train-

ing, and (3) Institutionalization.

1. Role Development

As in most of the demonstration projects in this exploratory study,
there was more opportunity to experiment with e variety of functions than to
re-examine and re-define the roles of the school, the teacher, and the auxil-

iaries in relation to the needs of pupils and to the educationael enterprise in

the community.

Howard, eware of the limitations of a project in which teachers and
principals were involved only peripherally, has instituted a follow-up study
of its school-aide training program which was conducted in the spring term of
1966. This study includes in-depth interviews with principals, teachers, and
aides. This approach may help in answering some of the basic questions sducators
are asking as they view the burgeoning of the auxiliary school personnel move-
ment throughout the country, such as: What are the tasks of the educational
enterprise, and how can auxiliary personnel contribute most effectively to the
accomplishment of these tasks? What changes in the way teachers see themselves

are needed? Whet new ana expanded roles for teachers are made possible by the

221
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utilization of auxiliary personnel? How can the role of the auxiliary be most
meeaingful to himself and most helpful to the teachers? What does all this

mean for the pupils?

Lacking joint counseling sessions for teachers and auxiliaries, as
well as scheduled time for review of their common experiences by each teacher-
auxiliary team, there was little opportunity fo glean new knowledge in these
areas of concern. Auxiliesries were added to certain classrooms; they performed
a variety of tasks for the teacher; and they werec given training for a variety
of activities. Some teachers met with the euxiliaries assigned to them in the
half hour of the.school day before the shildren arrived. Some also gave the
children seat work from time to fime in order to plan with the auxiliary. It
remains for future research to delve into the dynemics of these relationships

and to assess the pupil outcome.

Meantime, it would appear necessary to clarify some of the ground
rules. For example, different teachers interpreted the rule about whether
an auxiliary should be left in charge of & class very differently. The continuum
extended from "Never" to "For extended periods.” This was, in part, dependent
upon the ability of the auxiliary, but some uncertainty about the position of

the D.C. school system on this matter was perceived by team members.

Also manifest was the need for developing realistic expectations by
the auxilaaries as to the varié%y and nature of the tasks they will be esked to
perform. It appeared to the team that the question of who does the dirty w~ork

(such as cleaning fisk bowls and lining the blackboards) should be dealt with
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squarely in training both auxiliaries and teachers for their joint enterprise.
2. Training
The training goals of this project differed sbarply from those of the
other fourteen demonstration progrems, since it was not designed solely to
prepare the participants to function in a teacher-auxiliary partnership but
rather pursued two parallel goals: (1) to train the enrollees as aides, and

(2) to provide a high school experience leading to a diploma.

The team sensed the staff's laudable desire to relate the content of
the academic courses to the daily lives and interests of the students s &8s well
as their indirect approach to teaching basic language skills s the latter to
avoid seeming to "attack" the trainees in a vulnerable area. However » the use
of some programmed materisls such as teaching machines and other electronic
alds, might be a valuable resource in the basic skill training, particularly
when supplemented by sensitivity training so as to iategrate the cognitive
with aeffective learnings. Also, esuxiliaries might be encouraged to test out
simuletion, micro-teaching, and other approaches to studying classroom behavior.
In two of the demonstration programs » duxiliaries in training, together with
teachers in training, received s quick feedback on themselves in action through
video tapes. Such a program involves expensive equipment, which would appear to
be justified in the Howard Project because of the courage and imsgination of
those who planned this effort to reach a segment of the population that is

usvally ignored.

Funds and the cooperation of school administrators would also be

needed to inslude teacher-trainees in the program. The experience in the demon-
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stration programs seems to indicate that a one-to-two-day orientation is not -

edequate. Neither will lecturing th teachers abtout how to work with esuxiliaries

do the job.

Supervision and training afe often thonght of as discrete, but in
developing teacher-auxiliary teams, supervision is actually a component of
training. Both the teacher and the auxiliary need a skillful and sympathetic
third party to go to with problems. At Howard, the auxiliaries reported that
there were people on the staff %o whom they could go with their problems. How-
ever, when teachers were not part of this discussion, its productivity was
limited.

3. Institutionalization

The Model School Division of the Washington, D.C., School System is
well suited to the kind o:f" demonstration program which Howard is developing,
since it should be possible to ask some fundamental questions about the commu-~
nity, the children, the out-of-school agencies, the cureent roles of the
school, the teacher and the auxiliary, and then to utilize the answers to
these questions in developing a pwogram of stable, open-ended employment with
training opportunities correlated with each step on the career ladder, on a

work-study basis. A beginning has been made.

Entry jobs at the G.S.-2 Level ($75 a week) have been promised to

graduates of this program. The interesting idee of having en suxiliary training

program a&s part of a high school curriculum is receiving a preliminary try-out.

Imaginative new ideas about the utilization of auxilisries may emerge.
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The realities of th2 situation may reduce the final output. For \
example, new budgetary and legisletive developments have rendered the employment
of gradnates of this program less assurcd. Moreover, still lacking is the
essential element recommended by this Study, that "time be scheduled during the
school day or after school wours with extra compeusation for teacher-auxiliary

teams to review their experiences and plan together for the next day."

The Visiting Team also perceived a lack of continuing and effective
communication between the Institute Staff and the teachers 3 whom auxiliaries
were assigned at the school. Such communication wes seen as an important compo-
nent of the "team concept” in its totality, which is fostered by the inclusion

of teacher-trainees in & given progran.

However, a sense of fulfillment and hope syeems to permeate- this
program. There is obvious prid.é in being part of & brave, new effort'. It is as -
if the "Hawthorne effect"u had been institutionalized..

F "Hawthorne effect” refers to the classic. study of human relations at.the
Hawthorne plant of General Electric which proved that perticipation in an
experiment has an effect upon the behavior studied.
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A PROJKZ'I 0 TRAIN AUXILIARY SCHOOL FERSONNEL, (TEACHER-AXDES)
IN_CONJUNCTION WITH AN NDEA IN ISTITULE FOR ADVANCED STUDY FOR
TEACHERS OF DYSADVANTAGED “CHILDREN

3

C AR AN R e T RS TTRE T ER s

Sponsored by
The University of Maine
Qronc, Meine

Poverty in rural areas is often difficult for the cas:al visitor

to identify. The vacationer who rides off the main roads in such places as
Puerto Rico, the Appalachian mountaine, or in the state of Maine may see
ramshackle houses, thin children working in a field or playing outside a
country school. However, the surroundings may appear so idyllic: sunshine,

5 intense blue sky, tall trees, rolling hills, wildflowers dappling the road-

side, that he leaves with the dbelief that 80 scenic an area must be a whole~-

some place to live. The indigenous population, facing the daily task of

PRI AT PN

making a living for a family from a worn-out farm, of seeking meaningful
employment in a tiny village, or seeking education for their children from a
school system which has an inadequate tax structure, may have neikher the
leisure nor the energy to appreciate the beauty which surrounds them. This

reality led an early settler in Maine to state, "You cannot eat a sunrise."

The 1960 Census reyorts that 22.8 percent of all Maine families and
40.5 percent of farm families had invomes under $3,000. In 1964, the U,S.
Office of Education ranked Ma:'i_.ne lowest among the states in the percentage of
@ high school graduates going on to higher education, only 31 percent of whom
do so. The educational statistics of the state reveal that, in 1960, the
median level of schooling for the adult population was 11 years, and that the

dropout rate in high school from 1961 to.1965 was 40 percent. The staff of
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the University of Maine Project to Train Auxiliary School Personnel offered
as parﬁal explanation for this sigétistic, the fact that Maine has an abun-
dance of very small secondary schools which are unable to provide a curriculum
.wh:lch would prepare students to compete on the college level with graduates of
larger high schools in Maine and elsewhere. Further,‘ the Project staff noted
that many teachers living in rural areas, in daily ccmtact with rurel poverty,

| do not, themselves, recognize the extent to which thie poverty is a blocking
factor in a pupil's ability or willingness to benefit from the learning-

teaching process.

. In reéent‘ years both 'empha;sis and urgency hé.ve been given to i'.he war
on poverty in large cities where privation is immediately visible and threat-
ening to the wélfare of the entire society. The University of Maine, in its
proposal to sponsor an institute to prepare auxiliary pez;sonnel for a role in

education, said, "The plight of rural disadvantaged Americéns, while less

visible, is no less compeliing of concern."

In 1965, the University conducted an institute on the needs of rural

disadvantaged youth in Maine, and the success of that institute confirmed ‘he

T A

staff's initial judgment that "continuing attention is needed to solive the

problems of rural education." The University was able to provide that "con-

Eachd

tinuing attention" in the 1966 Project, with funding from the Office of Econd-
mic Opportunity, in conjunction with an NDEA Institute for Advanced Study for

Teachers of Disadvantaged Youth,
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PURPOSES OF THE PROJECT -

The purposes of the program vere manifold For the: auxiliary-
trainees, vho were mothers rece;.ving aid to dependent children primaxily from
E rural areas, the objectives were to prepare these women %o make & geuvine

contribution to the learning-teaching process, to offer them the possibility

Rt S A

of meaningful employmen:, and to produce shifts in their self-image, which,
for many, had been damaged by the prevailing stereotypes regarding welfare
participants.

For the teacher-trainees, the aims were to learn more about teaching
disadvantaged children, to explore methods of effective utilization of auxili-
ary personnel in the classroom and in some cases to face up to their own

stereotyped notions of a person “"on welfare."

Another significent goal was to develop new roles for auxiliary
personnel. The Project proposal gives the basic rationale for this effort:
"An exploratory program of this type has goals beyond the training of 30
teacher-aides to assume alrveady defined roles in the educational hierarchy.

The role of the teacher-aide is really in the process of definition."

PRELIMINARY SURVEY
Prior to the summer progrem, the Project staff conducted a survey of
& random sample of teachers in the State of Maine to determine their perception
of the functions a teacher-aide could be expected to perform and desirable
@ personality traits for a teacher-aide to possess . Two hundred questionnaires
were distributed, of which 72 were returned -- a fesponse of 36 pergent. The
prime purpose of the questionnaire at the outset was to ga.;a edvance iufor

mation solely for curriculum planning for the Institute. To a conaiderable
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extent the staff reported the survey accompiished this goal. Other values

wer: later derived, since the teachers who responded contributed many sugges-
tions which served as guidelines for the aides. Questions concerning school
policy, professional ethics, social image, dress, conduct, and related con-

cerns were based upon the results of the survey and became topics for discus-

<X

MR
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sion by the aides in all areas of the program. The staff report states, "In
& very real sense, the survey contributed to the aides beyond the essentially
vocational nature of their previous discussions and has increased their aware-
ness of the peripheral responsibilities of the teaching profession, as well as

the basic responsivilities,"

The staff reported that in the early days of the oriemtation in June,
1966, the aides expressed an anxiety concerning how the classroom teachers
would receive them. A major finding of the survey was that the aides, if they
are assigned to, and work within, an agreed-upon pa.ttern. pf functions, would
apparently 'b.e genera'lly and widely accepted as a boon to the busy classroom

teacher,

The study conducted by the Maine Project staff conecludes with the
following implicatior : for teachers and aides.

To the aide, or the aide aspirant, the survey indicates,
in varying degrees, that secretarial-clerical skills are
the prime requisites. It appears obvious to aides and
teachers alike that without these skills the aide's
support to the teacher would be negligible, or at most,
within some highly specialized area. FEguipped with
these skills, however, and enhanced by the aide's
-personal qualities and special talents, it is almost
certain that she can enjoy gainful emplcyment in the
-public schools as well as in many other areas of the
vocational world.
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. Bqually immortant as clerical and special skills, to
the minds of teachers, is an intangible labelled

. 'flexibility.' The aide must possess the elasticity
of personality to adapt to a myriad of school situa-
tions and policies -~ and to the teachers themselves.
Finally, the aide must be aware that once she is identi-
fied with school services and the teaching profession,
she must adopt a standard of behavior commensurate with
her position and worthy of the respect of the teachers,
students, and commnity. The success or failure of the
teacher-aide program will probably be based upon how well

the vocational-personal ingredients are blended and
carried out in the public schools.l

TEE PROGRAM DESIGN

The project was designed to trainm the two groups of participants in
two concurrent, integrated programs: ~ nornprofessional (teacher~aides) in an
elght-week workshop; and professionals (teachers, principals) in a six-week
institute. The course work was to be separate for professionals and nonpro-
fessionals, The practicum was to be shared. Another elémenf of the design
included the children of the auxiliaries, These children were to rece:lv-e a

remedidl program which constituted the practicum for the project.

The complexity of this design dictated that planning for the project
be intensive aﬁd encompass the greatest variety of concerned individuals
possible, To assist in the planning, superintendents and principals whose
teachers were attending the NDEA Institute were consulted by the staff prior
to the beginning of the program at the University. Appropriate staff from the
Maine Depgrtment of Health and Welfare was invited to help plan selection

criteria and recruitment procedures because the population from which aide-

lStanley M. Ferguson, "Teacher Response to Teachexr-Aide Survey,"

University of Maine - Camp MainStay Project, Summer, 1966 (Mimeo.)
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trainees were to be recruited consisted of those persons receiving Aid to

Dependent Children, The Maine Teachers Association (MTA) was also involved
in the planning, and assisteq in publicizing and supporting the program. The
executive secretary of the HPA, who had at one time served as a staff member

of the Office of Economic Opportunity, was a consultant to the prugrame

PROGRAM PARTICIPANTS ‘

Thirty teachers and principals, between the ages of 26 and 58, pare
ticipated in the program as enrollees in an NDEA Institute for Teachers of
Disadvantaged Youth. Tuese teachers weve recruited through the Maine Teachers
Association and the principals of their schools, One criterion for selection
was that the teachers come from schools where there was a possibility of

employing auxiliaries during the following school year,

Twenty-five women were recruited and selected to participate as
auxiliaries in the program. They ranged in age from 20 to 50, and all except
two were mothers receiving aid to dependent children., These applicants were
recruited through the efforts of the Maine Department of Health and Welfare,
Soclal workers whose case loads included such women were apprised of the .
oPportunity and, in turn, explained the availability of this training to
women they believed would benefit from it and might make effective use of it,
In some cases the social worker helped the client apply to the project; in
other cases the applicant took the initiative. The two young women not re-

ceiving aid to dependent children were recruited through the principals of
their high schools,

The criteria for selection of auxiliary-candidates were that the

candidate: 1) be at least 21 years old; 2) be at least a high school graduate
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or express willingness to prepare for the high school eguivalency examination;
3) be in good mental and physical health; 4) have her youngest child of schocl
age; and 5) have a family income in the poverty range., Eligible candidates
were given a battery of tests before the program starteds These tests includ-
ed a measure of assumed similarity and social distance. At Camp Main-Stay,

an ovganization with wide experience in work with disadvantaged children and
their femilies, these women were further screened by the staff of the camp

and by the director of the project.

PROGRAM STRUCTURE

Following a two-week orientation program at Camp Main-Stay, the
auxiliaries and their children moved into a fraternity house on the University
campuss where they remained in residence for six weeks. The teachers were
housed locally or commuted from their own homes. The project base was an
Orono, Maine, public high school which serves as the practicum school for the
College of Education at the University of Maine. All the activities of the
Institute were conducted at this school except for the audio-visual workshop
for the auxiliaries. This component was held on the University campus because

of the problems invoived in transporting equipment.,

In the early morning, teacher- and auxiliary-participants attended
classes separately. The instructional program for auxiliaries included typing
and preparation for the high school equivalency examination. The teacher-
participants attended classes in sociology of disadvantaged groups and educa=

tional psychology and child development during this time.

At 10:00 a.me both groups met with the children in the practicum

classes. The pupils in the practicum, all children of the auxiliary-partici-
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pants, were divided into five groups of approximately seven eache. Each ‘group
worked with six teacher-participa_._nts and five auxiliaries. Usually only one
teacher-awxiliary team worked at a time, while the others were observers.
Audio tape and closed oircuit television were used for observation and evalu-
ation of these instructional activities. Staff members, teacher-participants,
and aides Joined in criticizing the learning~-teaching activity. Opportunities
were provided for participants! experimentation with such procedures as:

large group instruction, non-graded grouping, small group instruction, grouping
by maturity, interest, and ability. cne-to-one tutorial instruction, and team
teaching. Opportuniiies were also prcvided for the investigation of highly
directive .instructional techniques and unobtrusive "d:lscovery" methods. Each
| practicum class was supervised and organ;zed by a member of the Institute
staff, The practicum lasted until 3:00 p.m.

Every dey, directly foilowing the practicum, the teacher~auxiliary
teams met in small seminar groups to evaluate the practicum experience as
well as other facets of the program. Occasionally these meetings were refia«:ed
with seminars on particular problems. There were seven such seminars during

the project.

From 4:15 to 5:00 Peltey the auxiliaries participated in workshops
dealing with audio-visual alds or dramatics. The teachers used this t:i.me for
independent study. ’

Field trips were organized for the children in the practicum, on
which they were accompanied by both the teacher-participants and the auxilia-

ries.
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Each practicum group made twe video tapes which were used in discus-

sions, primarily for the exploration of the shifts in self-perception which the”

~n
»’
3

| project staff had propoced as cne of the objectives ol the programe

The content of the program was directed toward preparing auxiliaries
to assist children, individually and in emall groups, in remedial work and in
independent study, under the supervision of the teacher, The auxiliaries also
performed clerical, monitorial, and custodial functions; operated audio-visual

equipment; and prepared materials for class.

The flexibility of the program, its sensitivity to the needs and
desires of the teacher~participants and the aide~trainees, and its capacity to
change structure and focus as needs were discovered, were notably enhanced by
the presence of three process observers. These staff members were asked to
observe with detachment all activities in the program from its very heart --
the practicum -~ to activities of peripheral interest in which teacher or aide
might be involveds The process observers were asked to "feed back" tc the
staff, no less than weekly, their observations and comments. Staff meetings

inevitably extended beyond their scheduled limit because of the interest

gensrated by observer reports.

DYNAMICS OF INTERACTION

The variety of individuals involved in the program -- teacher-trainees,
auxiliary-trainees who were receiving aid to dependent children, and the
; U auxiliaries* children -~ resulted in some interesting dynamics of interaction.
Since the life experiences of these participants and their roles as community

members differed so markedly, all brought with them stereotypes about the other

nmembers of the Institute, widely diversified eelf-concepts, and a high degree
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of doudt and ‘anxiety about their participation in the progrem.

Oo the ohe hand, the teachers were generally middle-aged, middle.
class, firstegeneration prefessionals, who had been educeted in Maime schools
and colleges. They perceived themselves as coatribvuting members of society
and pillars of their commnities. They ceme to the NDEA Institute hoping to
learn improved methods for teaching the disadvaﬁtage& children with vhom they
worked in their local schools, and also to learn how to use auxiliasries effec-
tively in their clessrooms. The auxilieries, on the other hand, although they
were in the sawe age renge as the teachers » were lower-class, non-high school
gradvates, many of whom had married early, raised large families, lost their
husbands through death or desertion, taken menial Jjobs which proved insuffie
clent for their family needs, and then hed applied for aid to dependent child-
ren. They perceived themselves as persons whom life had treated badly, as
insdequate wives and mothers » and as a drain upon the community. However, they
had hope that the treining offered by the program could help them to change
their lot in life. They saw the role of aide in the classrocm as possible for
them, and as a role to be desired. Most of them, however, felt anxious about
whether the teachers » whom they perceived as successful -- pot only as profes~
slonals, but also as wives and mothers and outstanding community members --
would accept them. The children of the auxiliaries also perceived themselves
as failures. They knew fhey were not doing well in school. They had experi-
enced the traume of family disorganization and poverty, and they had felt
accepted neither by their more advantaged peers nor by their teachers. They
came to the project, less because they believed that they would benefit by the

remedial assistance offered » than because they had no other choice since their

mothers were attending.
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The essential purpose of this complex mixture of participants was to
change certain self-perceptions and stereotyped motions through a shared
experience of some depth, The auxiliaries and the children attended Camp
ain-Stay for a two-week testing and orientation program. Discussions during
this period elicited some of the feelings both auxiliaries and children had
toward the coming program on campus. The feeling most often expressed by both
groups was anxiety. The aides were anxious that the teachers would not accept
them either as persons or as mem't;ers of the instructional team, The children
were anxious lest this experience would prove to be another in a series of

failures, and wers also anxious lest their mothers too would experience failure

and/or rejection by the teachers.

Once the mothers and children were on campus with the teachers, the
shifts in attitude became slowly noticeable by both staff and outside observers.
The teachers, through the course, "Sociology of the Disadvantaged and Ghild
Development," began to develop an intellectual understanding of the ch:ildren
and their mothers. The auxiliary-trainees began to develop skills in the use
of audio-visual aids, typing, and classroom management which the teachers could
see would be of positive benefit in their own classrooms. Further, the aides
were studying to pass the high school equivalency examination which, for the
first time, many of them believed they could pass. As the teachers and
auxiliaries worlged together on the remedial problems of the children, the
children's work began to show some improvement, improvement which could be
noted by the teachers, the mothers, and, perhaps most importantly, by the

children themselves.

At midpoint in the training program, a few of the auxiliaries be~-

lieved themselves to be ready to take the high school equivalency examination.
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Two of them passed it on the first attempt. This event marked a turning point
in the progress of the auxiliary group. The fact thet two of their number had
succeeded renewed the detérminatibn'of the rest of fﬁé trainees to succeed, |

Also the teachers! attitude toward the auxiliaries changed and reinforced their

self-concept. The auxiliaries had proved to the teachers that they were taking
their training seriously, that they sincerely desired to improve their status,
and that they were intellectnally equipped to succeed in the effort. The child-
ren were éimilarly affected. The newl& won acceptance of their motﬁers by the

teachers raised their mothers™ status in their eyes, and also tended to make

the teachers less threatening and distant to the children.

Other factors were at work consolidating the gains made and spurring
théuteachers, auxiliaries, and children on to further effort. Some of these
factors were the constant support of the svaff, their ability to interpret
these new perceptions to the individuals involved, their ability to structure
and conduct a variety of group counseling sessions, socio-dramas, énd communi -~
cation devices which supported individuels and fostered group cohesiveness,
Pa;ticipation in a common experience which was rich in meaning to al; concerned

was perhaps the prime vector in the shift of self~-perception and mutual

acceptance,

ANALYSIS OF VARIOUS PERCEPTIONS
- OF AUXILIARY FUNCTIONS

As in all 'projects, the questionnaire2 listing 95 possible functions

was distributed in the Maine Project before and after truining to both staff

2Prepared at a Work Conference of Project Directors and distributed
to Advisory Commission for comments or suggestions.

iy o




- Al £ ot

S T TERRTTRTR AARR TR QT AT BN of T R A R T (s . T TR AR Ll DT TR SR AR AT e o T

- 142 -

and participants, who were aslced to reect to tae helb,fulness of snch functions
when performed by auxiliaries, The suggested functionus were later grouped into
three clusters for purposes of a.nalys:l's‘s those which seemed pupil-oriented
(Cluster I); those which seemed task-oriented (Cluster II); and those which
appeared harmful or at ieast of doubtful value when peffofmed by an auxiliary
(Cluster III), These so-called "negative' items were included to require some
judgaent by the iespond'ents{ as they reacted to the check=list, The clustering
vas essentially tentative and exploratory (see Appendix G for composite scores,
indicating the cluster and sub-cluster for each item). | |

Listed in ‘l‘a:tble X are the ten items most favored by 'auxiliar:les in the
Maine Project after training (i.e., the ten highest ranked items in the posttest
re: helpfulness). The table indicé.tes how the staff reacted ;b.o i:.he helpiulness
of these particular items.

TABLE ¥

Comparison of Percéptions of thé Helpfulness of Auxiliary
Functions After Training in Maine Project

Description of Ten Items Ranked Rank Order in Posttest
Cluster Highest by Aides Aldes Teacher Staff
I1 - Preparing A.V, materials at teacher's
. request B 1 2 1
I Talking quietly with pupil who is upset 2 "5k Lo
IT . " Keeping records, attendance, health, etc. 3 5 4
T Operating equipment, projector, etc. & 4 2
II Helping teachers take care of pupils '
in assembly 5 e 14
I Taking charge of small group working in -
apecial project while teacher works with
another group S 9 21
I Taking charge of pupils at various - :
occasions: 2lunch period, hallways, buse... 7 24 5

i Listening to a pupil tell a story 8 21 13
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.Description of Ten Tiems Ranked  Rapk Order  in Posttest

Cluster Highest by aides : Aides Teacher  Staff
I Beading & %elling stories
to pupils 9 23 17
III Stopping pupils from fighting
(teacher usually decides when
this is necessary) 10 61 L6

It is intere;ting to note that only one of the functions which
were classified as '"taking over a teacher function" is amorng the ten top
ranking items in the auxiliaries’perceptions, i.e., "Stopping pupils from
Tighting" -~ a function which these mothers rather naturally perceived as

their own. The other items considered ineppropriate for auxiliaries by the

researchers received relatively low ratings.

The greatest discrepancy in perceptions of auxiliaries and the
other respondents is found with respect to '"Talking quietly with a pupil

who is upset,'" which is highly favored by the auxiliaries but not by the

other two groups,

There is a fairly even balance between the pupil~ordented and

task-oriented functions among the top ten items as seen by auxiliaries,
which reinforces the duality of role for the auxiliary, i.e., being help-
ful to the learning-teaching process, both directly through pupil contacts

and indirectly by liberating the teacher from routine duties. There is a

general movement toward favoring the task-oriented functions in posttest as «\
opposed to pretest, particularly by staff, which seems to reflect a more O
realistic appraisal of the capabilities of this group of auxiliaries after 3

8ix weeks of training.

e,
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Howevar, despite the' general trend toward task orientation on
‘ the part of auxiliaries, an examinastion of items which appeared in the ten
highest ranked after training but not before training reveals that several
sigaificant Cluét*r I functions have been added to.the favored 1
. They are:
-=*Talking quietly with a pupil who is upset .
-- Taking charge of a small group which is working on a
special project while the teacher works with another
group . ' o
-~ Listoning to a pupil tell a story

-~ Reading and telling stories to pupils

The starred item was perceived by the Stud& Team as a most
beneficial activity when performed by an suxiliary. Aéparently :i.t was
 the training process which impressed upon the aides the importance of
performing this function.

IMPRESSIONS OF THE PROGRAM FROM VARIOUS SOURCES

A "This program," said one member of the Visitation Team, "reflec~
ted the careful pla.nnmg vhich went into it." The pﬁrpoaes of the Insti-
tute were clearly stated in the proposal: to enhance i:he quality of edu~
cation through the use of auxiliary persomnel, to offer the possibility of
meaningful employment for the indigenous poor through a progran of instruc-
tional experience, and to work toward both role definition in the education-

i @ al process and improved self-perception of the individuals involved in the
3

program. - Fach purpose was treated separately in planning to maximize the

possible benefits accruing to all concerned -- the individual participants

IToxt Provided by ERI
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and all involved in the learning~teaching pi-ocess. The resulting desj,gn
then incorporated the goals and the pertinent techniques and strategies

irto a single program.

Altkough the selection of mothers receiving aid for dependent
caildren seemed to fit admirably in the overall objective of the program,
it evoked immedlate resistance from the teachers: '"These are not the kind
of people you want in a classroom.”" Many teachers later admitted that this
initial reaction could be attributed to stereotyped notions about people on
welfare. It became clear that ome of the purposes of the program would
thus have to be to change the teachers® impressibns of these specific
persons and through this new perception to challenge stereotypes about all

welfare recipients,

Most of the auxiliaries lacked a high school education;and many
had experienced family disorganization with attendant personal and economic
problems. One staff member said, "The auxiliaries came on the defensive,
nct knowing what to expect." Close contact with these mothers, through the
program, revealed that most of them were looking for a new direction, a

change in their lives,

The director of the program observed that the auxiliary's image
of herself "began to change just by virtue of leaving the home situation."
He added, "She was no longer just another ADC mother: she was a woman

getting dressed up and going to work. That made a terrific difference."

The desire to change was further cstablished when eight out of 12

who took the high school equivalency test, passed the examinaticn at the
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end of the sumner. The teache:x ~-nartn.cz.pa.nts who had helped by tuvtoring

in the evenings shared the auxiliaries® pride in their achievement.

A one-hour typing class each norning may have had little direct

bearing on assistance in a classroom, but the development of such skills

("cosmet:.c skills," the director called them) did much to alter image and
relationship. It was an occasion for Jjubilant celebration when one auxilia-
ry passed her 70-words-per-minute test in typing. (Most of the others were

able to type over 20~-words-per-minute by the end of the project).

Commenting on the acquisition of such compelende, a staff member
gaid, "If the auxiliary has no skills, if she walks into a classroom and
is told to =it over there and wait for an errand, she is defeateds If she

has skills, she can cope with the situation in which she finds herself,"

The background of the mothers was occasionally richer in some
aspects of living than that of the teachers with whom they worked., One
auxiliary, for instance, who had come from a military family, had travelled

extensively and lived abroad -- for several years in Turkey.

Shortly after the program began, the Visitation Team was able to

perceive the high esteem in which the teacher-partlcinants held the auxil-

iaries. Such acceptance by the teachers was a source of obvious gratifica-

tion, even elation, to the auxiliaries,

While one purpose of the program was to offer opportunity for new
careers for the disadvantaged, it also worked to the advantage of the
schoolse. In the staff's opinion, the program revealed definite benefits in

seve: i1 areas. The auxiliaries not only acted as a bridge between school
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and the low-income children, tut also werve able to understend the children

better and know them in & new way through helping with thelr speech and

reading problems.

The praoporvion of teschors aud auxiliaries 4o children in the
practicum wes designed to give each participant en cpportunity to work
closely with one child at & time. Although the teacher-participants were
at first bewildered by such an "unreal" situation, the project staff
defended it on the besis that it gave the teacher an opportunity to con- 4
centrate on teaching rather thean using time and energy on protiems of (
control. The project director made the observation that "teachers tend to
fly to administrative problems. They often become involved with the ‘how'
of handling a situation rather than in teaching." This situation provid ed

an opportunity to innovate, to see what could be done, given idesl circun-

stances, then to adapt end transfer as much of the new approach es possible

to the regular classroom. “Anyway," he added, "standing in front of 70

kids and lecturing on the history of Maine can scarcely be called a ‘real’

situation."

The progrem was designed to use the interaction between -teachers
and eides in the classroom as & departure ﬁoint for discussion and counsel=
ing-. The three staff observers noted that _sufficient time was scheduled
to permit full developﬁent of these processes. They also found-that the
effectiveness of an auxiliary's participation in such tea;n or group discus= .,
sious was generally reflected in her effectiveness in the classroom. The

auxiliary who participated actively and freely in these discussions was

Just as positive in her role in the classroom.

. i




- 148 -

The project staff also believed that the value of the three staff

observers in this program indicated 1':hg need for a full-time observer in

the school at all times,

The teachér-participants of the NDEA Institute which was associa-
ted with this project met together near the close of the program to evalus
ate their experiences. They made a mmber of recommendations for changes
which they would like .to see in future programs of this nature. Orienta-
tion, both for teacher- and auxiliary-participants should be longer, and
both the objectives and process of the -prograu should be interpreted to all
the participants. Communication during the program, betwsen participants
and staff, could be facilitated by having a member of each practicum group
attend staff planning meetings. Teachers expressed the need for the prac-
ticum to be scheduled for more than three weeks. Teachers also believed
that time showld be scheduled so aides will have fewer conflicts between
instruction (such as A.V. classes) and planning time with teachers related

- to the practicum.

'l‘eacheré wondered whéther the selection criteria for teacher-
participants might be changeds Their feeling was that teachers who choose
to attend an NDEA Institute tend to be those who desire self-improvement.

They believed that "other teachers needed the experience more,"

The staff reportea that the training would be assured of more
impact once teachers and aides were working in their schools if they could
have been selected in teams of one teacher and one aide who would train

together and then retﬁrn to the ssme classroom te work together during the

school yeare
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Evaluation of the overail program by tihe project staff revealed
the advantages of embedding an integrated auxi.liary and teacher training
program in the context of = % realy, though admittedly innovative, instructione
al program for rural disadvantaged children. The quality and quantity of
interaction among staff-teacher-aide~-child, all channeled toward improving
the learning situation for children, resulted in a successful learning
experience for staff, teacher, and aide as well, Certainly questions re=-
main unanswered but a few have been clearly and conclusively answered,
insofar as this demonstration is concerneds 'There is no reason to dis-
Qualify a person as a potential auxiliary in-the classroom solely on the
basis of her status as an A.D.C. mother. A highly intensive program of
reletively short duration can begin to change the stereotyped thinking and
attitudes that teachers have of poverty families and of A.D.C. mothers in
particular, Stereotypes that children and mothers from disadvantaged back-
grounds have developed of teachers and school can be brought into question
when opportunity is provided for communication in a natural, mutual effort
to improve the learning situation for children. A whole host of attitudes
that teachers have developed concerning children, subject matter, and
learning that tend to make the classroom rigid, cold and inhospitable can

be affected by the introduction of aides,"

The Director believed that in the Maine program such chainges did
and therefore can occur. Whether positive results can or will be duplica-
ted in less fortuitous circumstances remains to be seen, but the fact that
some shift in attitudes and self-perception appears to‘ be possible under

laboratory conditions encourages further effort to achieve thesge outcomes,

[KC
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A PLOJECT TO TRAIN AND DEMONSIRATE THS

" ROLE 'OF NONPROFFSSTONALS IN EDUCATION

Spousored by oo : -
University of California Extension
Riverside s Californis

"Properl.r belected and trained, an auﬁ.liary from a disadvantaged
neighborhood should be very helpful to a 'middle-»class' teacher in providing
a more mea.ningful and effect:.ve 1earning environment." This statement from
the director of the project sponsored by the University of California at
Riverside expresses the conv:.ctn.on on which the project was built, He said
further, "I feel that adding an auxiliary to an overerowded classroom is &
good thing, but I view providing jobs for people needing work as even more
significant; discovering what they ¢an do in buildiné relationships between
school, homé and commnity; and utilizing their experiential knowledge and
insights about children -- many of whom come from economically dei)fi:ved' cir-

cumstances similar to their own."

With funding from the 0.E.0., the University designed a program which
would prepare 40 auxiliaries to assist teachers with the elementary and junior

'high school instructional fumétions, and to prepare teachers to use auxili-

aries elfectively. This purpose was paralleled by the intention of showing
that such teaching assistents can make significant contributions toward the
development of an exciting learning programe Also among the objectives of the
program were the improvement of interpersonal relations in the schools and
the strengthening of school-community relations through the involvement of
adults in meaningful roles in the educational program. Another objective of

the program was to prepare 15 junior high echool wstudents as assistants in
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timed observations for the collection of specific data (referred to as Yeyew
ball stuff" by the project staff - not interpretation)s It was hoped that -
possihle benefits to both the quality of education and the development of the ‘i

Junior high school students would be demonstrated by this endeavor,

The development of this program was facilitated by the professional
etaff's previous experience with a similar project at Val Verde Elementury
School (in Perris, Calif,.), discussed in detail in New Careers for Nonprofes-

sionals in Education, published in 1966 by the University of California

Extension at Riverside. Most of the training and research staff in the 1965 |
Project bad served in the Val Verde Projects On the staff of ‘the current pro- ';
gram vere four nonprofessionals: three women and a man, The women were two '

housevives and a college student. The man was previously unemployede

A 20-roon elementary school, the Del Norte Public School in Ontario
(Calif.), was used by the program. The junior high students were instructed

in another school.

As part of the pre-planning program the director consulted with the
administrative and consultant staff of the Ontario District Superintendent of
Schooise The pre~planning consultations involved the needs of the school
system in terms of auxiliary personnel training, orientation of teachers to

work with auxiliaries, and the development of policies compatible with require~

ments of both this Project and the University Extension course, "Procedures
for Improving Classroom Instruction.” The course was scheduled at the request §
of the Cntario School District. All professionals on the Project staff had
taken the course in the 1965+66 academic year. Among the emphases of the

course was the use of parent volunteere or paid auxiliaries, cross-age teach-
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ing, and using classrocm discussion groupe as a means of dealing more effec

tively with behavior and motivation to learn.

PROGRMM PARTICIPANTS

The teacher-participants were recruited from Extension courses
whichi had been held during the firat and second semesters ol the 1965«66
acadenic year. The selection of these 20 professionals ves made by a con-
mittee composed of two principals, one curriculum consultant, and two

teachers,

The composition of the auxiliaryeparticipants gives an. indication
of Ontario's mixed population. Included were 35 Caucasians, of whom 10 were
Mexican-Americans, and five Negroes. Threeequarters of them qualified as

below poverty level, There were 38 women and two men.

The auxiliaries were recruited through advertisement of the program
in community newspapers and the Union Newsletters. Principals in schools
vwhere candidates had children enrolled and teachem who were in the Val Verde
project and knew some of the parents informed some candidates about the pro=
gram, Sixty candidates responded. During six small-group sessions (ten can=-
didates at a time), they were interviewed by a selection committee composed
of three principals, one teacher, and three people who had been auxiliary-
trainees in the Val Verde project. These interviews took place during the |
week before the opening date of the programe The project staff found the
late and hurried procedure unsatisfactory, but late funding made any other

procedure impossible.
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Candidates were selected on the dusis of fondness for children,
patience and a high level of tolerance, willingness to accept responsibility, ~
restraint in the use of crude or abusive language, willingness to refrain
from use of phys:l.cal force or coerc:l.on, absence of any recor'd of éruelty

toward children, special talent or skills, and availpbility for employment
in the fall, .

PURPOSES o
' The program 'was designed to prepare the auxiliary to function in’
seven discrete areas wh:i.ch had been developed from the exper:!.mentation of the
Val Verde program. 'I‘hese functions were chosen for this project because the
staff believed the perfomance of these functions would contribute to f.he
growth and development of the children being taught. These functions relate
mainly to the affective side of the 1earnin§-teaching Process. Théy ares
l. Listener - Listens to one, two, or up to six children read, tell

stories, etc.

2+ Trouble shooter - Works with overly active children (up to eight) on

learning and behavioral problems, helps them plan learning activities.

3¢ 'Relater -~ Works with children who seem isolated, alone a great deal,
or have crises at home, Helps new children become adjusteds Done
individually or in small groups.

4. Supporter - Supports children who get hurt and discouraged in learning
activities, especially with new tasks.

LN
- B Igi

5+ Inspirer - Works with children as they show signs of oreativity.

Takes them away from class for library work and possibly on field

trips for observation and researche

[KC
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O¢ lLinker - Visits homes and the coumunity, interprets goals of the

school and progress of the children. Communicates community and home -

information back to the teachers

age teaching, Offers support and skill training.

As the summer Institute proceeded, and the teachers and aides had
an opportunity to test the performance of these functions in the practicum
classrooms, they found the functions to be particularly beneficial to the
disadvantaged children with whom the aides were working. For example, the
aides discovered that children coming from large families and in large classes
seldom had had an adult with whom they could talk and who would take time to
liscel to them as individuals. The listemer, for children who speak English
as a second language, played an even more crucial role. He becomes an adult

who can provide corrective feedback in English, as well as providing an oppor-

tunity for the child to practice his second language.

The trouble shooter's function was to help the teacher in under-
standing the aggressive and hyper-active childy and to help the child control
himgelf and others, Teachers found that they could not, in many cases,
anticipate when a disturbance was about to erupt in their classroom because
their attention was directed specifically to the small group with whom they
were workinge The trouble shooter could often identify the symptoms of inci-
pient trouble, and move in to intervene, or, where professional attention was

indicated, the aide could call it to the teacher's attention.

The relater was in a position to work with children who appeared to
be isolated and did not interact with many other children. Through indivi-

i gl g s e
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dual work with such children the aides discovered that this isolation vas
often the effect of instability in the child®s family, a death, hunger, or

even violence in the family~-- su event which was not uncommon.

Other activities for which aides were prepared and for which, in
the practicum, they and the teachers discovered -the need were: 1) offering
support to children, individually or in groups, where children had known few
success experiences and were reluctant to try new things; 2) providing oppor-
tunities for children to learn from events and materials around then; 3)
encouraging children to explore new areas of interest; 4) helping older
children plan learning experiences for younger chiidren; and 5) act:ing as a
14k bétween school and home. Some auxiliaries made home visits which were
designed to develop and extend the children's previously limited relationship
with sdults. |

PROGRAM STRUCTURE

The daily program began at 8:00 aem. with a planning session for the
teachers and auxiliaries who would be working together in the practicum. The
three-hour practicum followed, from 9:00 to 12:00. This wa;s a real classroom
situaticn in which the teachers and auxiliaries worked together, with the
auxiliaries performing the functions for which they were being trainede The
teach~v -zuxiliary teams then met for one-and-a=half hours! evaluation session
beginning at about 1:15 pems The project day closed with a two-hour session
‘of all the participants and staff, from 3:00 to 5:00 p.m. for Training in
Human Relations, also referred to as Sensitivity Training, Home visits were
mede before and after the work day, during lunch, and occasionally during the

time alloted for the discussion period;
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The early afternoon team meetings were cevoted to discussion of the
actual experience of the practicum and of data collected from home visits,
Topics of discussion also included problems of communication, characteristics
of the economically deprived and culturally disadvantaged child, and litera-

tu

ure from the social sciences about teaching and learning.

The large group session for Training in Human Relations brought
together all 70 of the people involved in the projecte The session was
modeled on the "Therapeutic Comments" concepts of Maxwell Jones and somewhat
after the Human Relations Training Program of the National Training Labora-
tory. The instructional staff, the teacher-participants, and the auxiliaries

discussed personal and interpersonal problems in an effort to develop stan-
dards of appropriate behavior,

The 45 junior high school students followed a somewhat similar
schedule. Three teachers, one Junior high school principal, and two auxili-
aries (one of whom had worked on the Val Verde Project) were directly involved
in the preparation of the students to act as process cbservers in the ele-
mentary school. These students worked in clusters with the teacher«partici-
pants, to learn research and observational techniques o that they could

provide, not conceptual or evaluative feedback, but "eyeball stuff" as one

director put it,

Closed circuit television was used in the rroject to aid the staff
and participants in self-evaluation as well as in their research in the
learning-teaching process. Four television video tupe recorders were used

for the project, with each team of two Junior high students handling a camera,

monitor, and recorder,
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ANALYSIS OF VARTICUS PERCEPTIONS
OF AUXILIARY FUNCTIONS

As in all.projects, the questiomnairel listing 95 possible functions g
was distributed in thg Riverside ﬁodect before and after training to both
staff and participants, who vere asked to react to “he helpfuiness of such
functions when performed'by auxiliaries, The suggested functions were later
grouped into three clusters for purposes of spalysis: those which seemed
pupil=oriented (Cluster I); those which seemed task-oriented (Cluster II);
and those which appeared heruful or at least of doubtful value when performed
by an auxiliary (Cluster III), These so-called "aegative" items were inclu-
' ded to require some judgment by the respondents, as they reacted to the check-
list. The clustering was essentially tentative and exploratory (see Appen—

dix G for composite scores, indicating the cluster and sub-clustce for each

item) ®

Listed in Table X are the ten items most favored by auxiliaries in

the Riverside Project after training (i.e. y The ten highest ranked items in
the posttest re: helpfulness).

TABLE XII

Comparison of Perceptions of the Helpfulness of Auxiliary
Functions After Training in Riverside Project

Description of Ten Ibems Ranked Rank Order in Posttest” |

Cluster Highest by Aides Aides Teachers Staff ‘
I Taking charge of a small group which 1

is working on a special project. , é,,}

I Listening to a pupil tell a story, 2

1Prepared at a Work Conference of Project Directors and distributed to
Advisory Commission for comments or suggestions.

2Da.ta available for aides only.
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Description of Ten Items Ranked RankeC Order in Posties!
Cluster Highest by Aides Aides Teaghers Staff
I ' Giving a pupil a chance to show
how he can do somsthing well. 3
I Encouraging pupils to help each
other, l{-
1 Encouraging pupils to make the
most of themselves. 5
I -Interesting a restless pupil in some
of the available activities, 6
I Helping pupils learn how to settle
arguments without fighting, 7
I Talking quietly with a pupil who
is upset, 8
I Helping a pupil look up information
in a book. 9
I Helping pupils improve special skills

(such as in gym, sewing, or dancing). 10

Riverside was the only project in which all ten of the top raaking
items were pupil-oriented (Cluster I). It is striking that of those ten
items; seven were grouped in the sub~-cluster as affective, and three were
subgrouped as cognitive. This datuﬁ seems évén more dramatic when viewed
in relation to process. Riverside, prog . amatically, placed greatest empha-
sis of any of the projects upon sensitivity training, which took place every
day from 3:00 to 5:00 peme The focus on sepsitivity was reinforced in the
practicum experience, in the daily review of that experience by auxiliary-
teacher teams, and the use of video-taped reporductions of these experiences
for purposes of self-evaluation., The combination of these unique components
appeared to be reflected in the orientation toward pupil-oriented functions
in the posttest for auxiliuries who were fairly typical of the composition of
the total group of trainees in terms of mixed ethnic background and low
socio-economic status, This outcome reinforces the finding mentioned earlier

that differences among processes in the training programs are likely to have
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a greater affect upon learning than the personal characteristics of the train-

eesSa :

An analysis of those items ranked in the top ten after training but i
not before training further substantiates the impact of the training process
on the auxiliaries. The following significant items were some of those
deemed helpful by the auxiliaries after they were exposed to Riverside's
program:

-~ Giving a pupil a chance to show he can do something well

~~ Encouraging pupils to make the most of themselves

-~ Talking quietly with a pupil who is upset.

Again it seems that Riverside's emphasis on sensitivity training
caused auxiliaries to deem most helpful that which the Study Team perceived

to be highly beneficial to the pupil when performed by an auxiliary.

JMPRESSICNS OF THE PROGRAM FROM VARIOUS SOURCES

As one member of the Visitation Team said, "The innovations of the
project were impressive." Use of Junior high school students as observers,
the use of closed circuit television to record the sessions, cross-age
teaching, and the frankly experimental sensitivity training were among the
innovative techniques employed and explored in the program, in an attempt to

demonstrate the possible roles or functions of both professionals and auxili~

aries in a classroom.

The project staff believed that the Junior high school students!
participation in the project was the weakest, most anxiety-producing element

of the entire program, However, teacher-participants, in a group interview,
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agreed that while this experiment was not easy, it was profitable and might

lead to new concepts of the contributions of such students to social science.

It was found when the staff divided the 45 students into two
groups -- one to act as observers, the other as cross~age teachers -~ that
the junior high students were more effective as cross-age teachers than as
observers., Using them as non-participating observers in the classroom proved
not uniformly successful, according to the Zroject staff, inasmuch ss it
distorted the enviromment of the classroom and created hostility toward the

observers, The project director noted that "the junior high youngsters who

worked with the video equipment were exceedingly reliable and effectives I

suspect," he added, "there is something developmental in all this: perhaps
boys at this age like to work with gadgets, the seeond most interesting thing
for them to do would be cross~age teaching, and the third and lesst interest-
ing would be observation and research. But there is something very funda~-
mental about the relationship of the junior high youngsters to the total
project, It is probebly the *intergenerational' probleme Older people have
great difficulty understanding teenagers and vice versa. Though we had some

success with breakthroughs, we would have needed much more time to develop

this kind of approach to adequate effectiveness. The young students appeared

to be willing, but the adults seemed less s0."

Teachers and auxiliaries appeared to learn more from the confronta-
tion with themselves on television than they could have from any verbal
description of what had taken place in the classroom. The value of the
closed circuit television was indicated by what the project. staff held to be

impréssive behavior changes and by new insights for the participants,
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With the assistence of auxiliaries it was also possible for the
program to explore the educative factors in the utilization of cross-age
relationships in the classroom. This was an experiment begun at Val Verde

and further developed during this program.

Participant evaluation of the sensitivity training revealed need
for a program with more emphasis on sensitivity training than on sensitivity
experience. The staff felt that the participants used the session too much
for investigation of the personalities of those involved in the program and
not enough for utilizing its value in the practicum and in thé overall educa-

tive process.

Discussion with the participants indicated that few wished to re-
move the sensitivity training from the program, but many felt it would be more
beneficial with more directions One suggestion was to cut the size .of the
group: 70 people form too large a group for such tra;lning. The project staff
believed that while a large group gives reactions in breadth, a small group

meaningfully gives reactions in depth.

The range of the participants'! response to the sensitivity training

can be gauged from the following exchange:

"It's been a complete waste of time. It's a whipping for me every

day from three to five o'clock."

"I disagree. It was excellent. It helped me to understand myself

and to understand and tolerate others.,"

Despite the range of reactions, it appeared that considerably more

participants reacted favorably to the experience than did note In the final
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week of the program, after ackool was over, the participants had options of
meeting regularly for sensitivity training or doing other things in winding

up the project, Most chose to attend the gsensitivity training.

During the interview with teachers which was conducted by the Study
Team, the chairman asked the teacher-participants to describe how they had
felt about the idea of having a teacher-aide to assist in their own class~ f
rooms before the Projecte Most of the responses indicated that the teachers
rad had misgivings, Some responded that they felt threatened by the possi-
bility of another adult "invading" their classroome One replied, "I had time 3
to do what I should do as a teacher, and I didn't think I needed any extra
help, or that anyone else could be involved in a helpful manner." However, i

chey asserted that their opinions toward aides had changed in the course of

the Project,

"A year ago I had an entirely different concept of teacher~aides.

I didn't really think they should enter into teaching -~ today, I do."

One teacher gave her reasons for changing her mind toward the use of
aides. "Aides provide an oprortunity to reduce the teacher-pupil ratio. This
is a tremendous opportunity to improve the instruction that takes place in the

classroom. Although the aide does not do the instructing, he makes it possible

for the instruction to improve. To reduce class size in California by one
pupll would mean building 5,000 new classroomse While this is physically
impossible, it is not so impossible to add an aide to the classroom, increasing

the number of adults who can focus on the children's needs."

One of the Visitation Team who had found the entire project "daring,

sincere, and consistent," said, "innovation usually means doing in your own
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school for the first time, sowething which has already been done down the
road; innovetion should mean doing something which has never been tried

before." The Riverside Projeet tried many things which had not been tried

before, succeeded in some but contributed to research in the learning~teaching

process in all,

FOLLOW-UP INTERVIEW AFTER PLACEMENT
An unusual 6pportunity for evaluation of this program was yrovided:
a group interview with 12 auxiliary-trainees who had been placed in the Ontario

School System and several teacher-trainees who were employed in that same system,

The auxiliaries described their respective functionsy which varied

considerably from one to another, but which had several common features. All

reported some personal contacts with the children, Many indicated that the
emphasis upon listening in the Summer Institute had made these contacts more
meaningfuls - Yard duty was seen by several auxiliaries as far-more than a

monitorial function. Rather, it appeared to them as an opportunity to relate

to the children, Apparently these auxiliaries found reinforcement and ways
of expressing their interzaot in the affective elements of their role -- an

interest which was evident in their reactions to the questionnaire,

Significant variations of functions and responsibilities were

reported which seemed to be determined largely by the capabilities of the
auxiliaries, For example: home visits, access.to confidential files, and
contacts with Spanish-speaking parents were prcvided for some auxiliaries and 1

not for others., In certain cases, auxiliaries who were not assigned home

visits on school time were allowed to make such visits on their own time;

they eagerly volunteered for this service.
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It was particularly interesting to note that a belief appeared to
be shared by all the auxiliaries interviewed that the skills they had learned
at the Institute were, in fact, being utilized -- this, despite the wide
ange of activities reported. It would therefore seem that the auxiliaries
who had more limited roles accepted these limitations and trusted the teachers
with whom they had trained and who were now responsible for assigning functionms

to individual auxiliaries.

The equitable and efficient utilization of the auxiliaries may have
stemmed in part from the fact that the Supervisor of Reading in the Ontario
School System had served on the instructional staff of the Summer Institute.
This continuity was in sharp contrast to another project where inadequate
communication between the sponsoring University and the school system pre-
vailede In the latter instance, auxiliaries who had been trained to assist
in the instructional process were utilized as general school aides with little

or no contact with the children.

The major problem in continuity between the training and the employ-
ment situations appeared to concern teacher-trainees, All these teacher-
trainees had become enthusiastic about the potentiality of utilizing auxilia-
ries in the classroom, but not all were assigned aides by their principals
when they returned to their respective schools, to the keen disappointment of
the teachers who were deprived of the opportunity to apply their new insights
in their own classroom. This outcome, even under conditions of close coopera-
tion between the sponsoring institution and the local school system, is

further evidence of the need for inservice training of those who will actually

be working together, rather than prolonged training prior to employment.
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In essence, the follow=up interview reflected the aifective
emphasis of the Institute which had been reinforced by schooi-university
cooperation in planning, training and implementation.

ERIC
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MAJOR FINDINGS

AND RECOMMENDATIONS

The Study was concerned with role development and training of
auxiliasries, and with the impect which the utilization of low-income auxil-
iaries in school settings may have upon (1) pupil learnings, (2) parent-
school relstions, {3) teacher competence, (4) the development of the aﬁxil-
iaries, themselves, as workers and persons, and (5) the system or sub-systenm

within which the auxiliaries are institutionalized.

MAJOR FINDINGS

The Study demonstrated that some of the desired outcomes from the
training and utilization of low-income workers as auxiliary schoql personnel
could, in fact, be realized under favorable conditions. The programs were
analyzed through the use of & uniform questionnaire, through process observa-
tions by Visiting Beams, and through interviews with instructional staff and

participrants. The major findings are summarized below.

1. Role Development and Relationships

«e. Low-income auxiliaries with minimum education appeared to be
capeble of assisting with the learning-teaching process in the classroom with
benefits to pupils, particularly when the auxiliaries were carefully selected

and trained.

.+« This meaningful occupational role for low-income, educationally

disadvantaged persons often appeared to have a positive impact upon thelr

fanilial and community roles, as well as upon their self-concept.
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oo« Auxiliaries frequently established commnication with pupils
and parents of thelr own background in school situations and helped to reduce - "
. <
home-gchool alienation. ;

««+ Auxiliaries often appeared to serve as role models for disad-
ventaged pupils -- which might well be & significant motivationsl factor in

the child's or youth's development.

«++ Many teachers who participated in the programs reported that
they perceived their own roles in new perspective after working with aides in
the classroom -- i.e., as more highly professional with emphasis on diagnosis,
planning and coordination, rather than solely upon teacher-pupil interaction.
This new role was seen &8 additive rather than as a substitute for teacher-

pupil interaction.

«+. There was a high degree of mutuality in the perception of
auxiliaries, teacher-trainees, and instructional staff, mutuality of percep-
tions before aad after treining, and mutuslity of perceptions of the helpful-
ness and frequency of occurrence of specific functions of auxiliaries. This
matuality of perception eppeared to be a positive factor in the demonstration

programs .

+. A salient outcome was that all concerned -- administrators,
supervisors, teachers, and ancillary personnel (i.e., couuselors, curriculum
specialists, etc.) had to rethink their roles and relaetionships when aides
were introduced into a school system, in order to develop viable, purposeful

teams and integrate all available school serﬁces to meet pupil needs.

ERIC

Full Tt Provided by ERIC.
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.+« In essence, the introduction of auxiliaries appeared to serve ,; .
#
& catalytic function in the development of all roles in the school systen.

”~ a— - -

2. Training

-+. Tralning was identified as the essential factor in the effective
use of auxillaries. Employment without training eppeared to present many
problems.

... There was no significant correlation between success in the pro-
grem and ethnicity or previous training of the auxiliary-participants, thus
reicforcing the proposition that persons of various backgrounds and levels of
acedemic achievement can be trained to perform auxiliary roles effectively in

& school setting.

.. When both teachers and auxiliaries participated in demonstration

programs as tralnees, the effectiveness of training appeared to bve facilitated.

-+ These mutual learnings were even more appareant when the members
of each teacher-auxiliary team had time regularly scheduled within the school
day to review their expériences of working together in the classroom and to

plen as a tesm under compatent supervision for their future interaction within

the classroom.

<+« Optimum results were obtaired when the aide and the teacher who

PRSI

would be working together ‘during the coming school year were trained together.

«++ Skill training end basic education, though necessary, seemed to

be inadequate wlthout instruction in the .foundations of human development and
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without group or individual counseling, as trainees moved into new roles and-

relationships.

-+« It was clearly evident thet opportunities for experiential
learnings were needed to fortify and integrate theory, such experience to be
provided elther through e practicum or in sn asctual on-the~job work experience,

under close and highly competent supervision.

-+« Inservice training appeared to be the prime desideratum of

auxiliaries as they entered this new area of responsibility.

3. Institutionalization

«++ A selection process which recognizes potential yet eliminates
thuse who weem to be incapable of development in the specific role to be

filled was seen as & crucial factor.

+++ While employment without training often proved unproductive, ihe
reverse was equally true: training without employment tended to provoke
aunxiety and lead to frustration, since even the most sincere assurance of

employment sometimes proved ilmpossible to implement.

.+ . Employment prior to training so that the tralnee was already

an incumbent rather than merely a job applicant, appeared to be the ideal

situation.

“‘ J
«++ Preservice training of employees sometimes preceded final ‘@
placement in a given job category so as to provide a probationary period, a

practice which school systems found helpful.

vk T 30w e 5 ey g 3
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<o Stable employment with opportunity for upward mobility was seers .

as essential to a successful program.

..+ Training on a work-study basis proved to be a major factor in

upvard mobility.

RECOMMENDATIONS

In essence, the experience in the 15 demonstration programs which
were operating in 1%6 seemed to indicate that it is not likely that the
desired outcomes from the utilization of auxiliary personnel in a given
school situation would be realized unless certain pre-conditions to their
use were established, so as to avold or resolve some of the difficultles
which are likely to occur without informed, thoughtful, aed cooperative

pre~planning.

Specific recommendations are presented below, based on the experien~-
ces, thus far, in role develcpment and training demonstrations. The recommen-
dations refer to all types of auxiliaries, not merely to those from low-income
groups.

1. Role Definition and Development

... That role specifications of auxiliaries be defined initially,

in order to provide a frame of reference for & new set of relationships, thus

preventing either underutilization by unconvinced professionals or overutili-

zation by administrators faced with manpower shoitages.

... That role definition, which indicates "the glvens," be balanced

—— i e — e,




RS AL ¢ R S«

- 172 -
... That overerphasis on role differentistion end role prerogetives be

avoided, together with their concomitants oi rigidity and divisiveness.

-

... That the functions of individual auxiliaries and of the profession-
als with whom they work be developed reciprocelly in terms of the dynemics of
each specific situation.

... That thie whole range of teaching functious be re-examined, so as %o
differentiate those which may be delegeted o nomprofessionals (such as monito-
rial, escorting, technical, clerical) from.thg riore important functions directly
related to instruction and to home-school relations in which assistance of

nonprofessionals may be of value.

... That teaching functions be further examined to identify the more com-

Plex and highly professional functions which should be performed by a teacher
alope, such as disgnosis of the learning needs of pupils, planning érograms to
meet these needs, and orchestraiing other adults, both other professionals and
nonprofessionals, in the execution of such progreus.

2. Training

a) Preservice

... That the program be planned cooperatively ty school systems, insti-
tutions of highér learning, community action egencies, prcfessional steff, and
participants.

... That there be preservice treining of auxiliaries to develop commu-
nication skills and ctler concrete skills as well as some of the basic under-
standings needed for success during their fiist work experience, thus bolstering !
self-confidence and encouraging further effort. 5%3}

... That the training ve differentiated to meet the special needs and '
characteristics of each group, considering such variables as the age of the

trainees and the level (elementary, middle, or secondary) at which they are
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being trained to work.

-+« That there be orientation of both the administrators and the proe )
fessionals with whom the auxiliaries will be working, including an opportunity
for the expression of any doubts or resistance which may exist, and for con-
sideration of the new and rhallenging leadership role of the professional vis-
a~vis the nonprofessionals, and also the new supervisory role of administrators
vis-a-vis teacher-suxiliary teaus.

... That institutes for administrators, teachers, or other profes-
sionals and suxiliaries be conducted, where a new concept of team operation
cen be developed.

... That a practicum be included in all preservice training -- i.e.,

2 field experience where professionals and nonprofessionals try out and eval-
uate their team approach, under the close fupervision of the training staff.

... That training of trainers and supervisors be provided.

-.. That the school system or systems in which the auxiliaries are
to work be involved in the planning, thus ensbling the trainers to render
the program more relevant to the employment situation.

-+. Thet hiring precede training, wherever possible, so that
trainees will be given orientation for an actual Jjob ussignment.

-+« That professionals and nonprofessionals who will be working

together on the job receive preservice training on & team basis.

b) Inservice

-+. That there be a comprehensive, continuing,'in-depth program
of development and supervision of auxiliaries closely integrated with a
long-term program of stable, open-ended employment, so that each level

of work responsibility will have comparable training available.
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«so That mechanisms for piocess cbservetions and feedbeck be

developed with a spirit of openmess to suggzstion so that dynanic role

concepts and relatiomships may emewse which ere relevant to each specific

situation.

«so That both group and individual counseling be availsble.

«eo That the training of professionals and nonprofessionals or &
team besis, started in Preservice, be continued and intensified in inservice
training, with emphesis upcn competent supervision.

c¢) Higher Education (on a wark-study basis)

«++ That the cooperation cf two-year colleges fboth juniar colleges
and comunity colleges) be sought in the development of programs for auxil-
laries who would move imto roles requiring more knowledge and skills than at
the entry level; for example, library-afides might have one or two years!?

training in the objectives and procedures of library operation, and counselor-

aldes might have special training in guldance principles.

oeo That cooperation of colleges of teacher education and departments
of education in institutions of higher learning be sought in two respects:
first, by providing educational cpportunities for auxiliaries who desire to

qualify for advancement to the professional level, and second, in incorpcra-

ting into their cwrriculum the expanded role concept of the teacher as one who y j
. LE
is gble to organize appropriate resources, both human and material, in meeting

the needs of children.
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Since the demonstration progreams conducted for the first phase of

the Study in 1966 were primariiy for the purposes of role development and

training, institutionalization -- the focus of the second phase of the Study --
was not a significant component of these dzmonstretioms. However, in every

training program, the need for inmstitutionalization was stressed by staff and

participants alike. They believed that the anticipated benefits had been
realized in their training experience, but they also believed that training

for jobs that were not stable or were at best "dead-end” would be frustrating

to the participants. The following recommendations on institutionalizetion
are, in effect, a look into the future rather than & look backward at the
1966 demonstration preograms. They represent the needed developments, as
perceived by imnovators in the field, for the optimum effectiveness of auxil-

lary personnel in American education.

3. Institutionalization

«o. That the first step be a definite commitment by the decision~

mekers in & given school system to the training and utilization of auxiliary

personnel.

... That when and if & school system decides to utilize auxiliary
personnel, the program be incorporated as an integral part of the school

system, not treated as an extraneous and temporary adjunct to the system.

... That goals be thought through carefully, stated clearly, and

implemented by means of definite procedures.

.+. That there be cooperative planning by the school systems, local
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- institutions of higher learning, and the indigenous leadership of the commumity.
served by the schools, both before the program has beeﬁ iﬁau@zrated and after ¢Jj
it bes been institucionelized.

+++ Thet each step or the career ladder be specified in terms of
Job descriptions, salsries, increments, and fringe benefits, moving from
routine functions at the éntry level to functions which are more responsible
and more directly related to the learning-teaching process with appropriate

training avellsble et each stage of development on a work-study basis.

-+« That local institutious of higher learning be involved in the

inservice training, wherever possivle and appropriate.

.+« That professional stendards be preserved and that all tasks

rerformed by nonprofessionals be supervised by a professional.

»++ That professionels be asked to volunieer when they are ready
to use nonprofessionals, rather than having auxiliary personnel assigned to

them without ary option on their part.

... That encouragement of those who desire to irain and qualify for
advancement be expressed in such a way that others who prefer to remain at
the entry level feel no lack of Jjob satisfaction, status, and recognition

of the worth of their services -- in other words, that there should be oppor-

tunity but not compulsion for upward mobility.

-+« That time be scheduled during the school day or after school
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hours with extra compensation L for teachers and auxilieries wnd other
| Q professional-nonprofessionel teams +o review their team experiences and
Plen together for the coming day.

... That the purpose and process of siaff develomment be re-examined

in the itght of the needs of this program.

<.. That the personal needs and concerns of both professionals and
suxiliarice be dealt with in counseling sessions as they adjust to a new end

sometimes threatening situation.

... That parents he involved in the program both as suxiliaries

and as reciplents of the services of family workers.

... That professional groups and associations be involved in the

original conceptualization as well es in the continuing program development.

... That a continuing program of interpretation among educators

and to the broader community be developed, with emphasis upon feedback as well

as imparting information.

... That certification be explored fully and that action be

deferred pending the results of such exploration.:

... That an advisory commnittee of school administrators, supervisors,

teachers, auxiliaries, parents, community leaders, and university consultants

‘ 3,
o

be established to evaluate and improve the utilization of auxiliaries in each

school where such s program is undertaken.

1 This arrangement would vary according to the pattern esteblished in each
school system.
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IMPLICATIONS OF THE STUDY

A study of any one component in the educational enterprise often has
impliesticns for the enterprise inm its totelity, particulariy when the component
‘studied is.innovative and somewhat iconoclastic. The Study of Auxiliary Person-
nel in Education appears to have such broed implications. It both rgflecte and
reinforces soue-revoluticvary modes of interaction which have-develc‘iped a8
““individuale with widely diversified skills, training, and potential are being

-agked  to-engage-in the learning-teaching process.

- Comstructive-coalition of these divergent humen resources-requires
“first s clarificaticn-of and recommltment to goels, then &-functional amalysis
‘of -each specific learning situation in relation to the goals vhich have been
--establ:lshed, .and finally e synthesis in terms of new role-concepis and rela-
ticnships. This approach is predicated upon the basic coneept.of- the right

-of every child or youth to learn. The goal is to enbance his.capacity to cope

effectively.with life situations, despite all the -complexity amd frustrations
of .a rapidly changing and highly industrialized soclety.

;\ﬁslysis- of the functions that need ‘to be performed to- facllitate
movement toward this goal .is complex. It 1s necessary to di fferentiate “between
the structured.instructional units snd the total learning environment, both of
vhich have an impact upon the learners. It should be recogulzed that-every
adult in the school, from malntemance staff to principel, 1s, in & very real £ A
gense, & "treatment person." A Job well done, no matter how.menial 1t may be, . -

- demonstrates the dignity and importance. of all work. The Amplication is that
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- all the ectiviiies, behaviors, and conditions in a glven school contribule to

.ite tone and to the pupil outcome.
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The degree to which these influences may be controlled varies. In the
structured situation where informetion is imparted and modes of interaction
are formulated, responsibility and acgountebility are clear. In the informal f

learning environment, some components such as the selection of personnel ma,y'

. e s o

be ccntrolled, while others, such as peer relationships, are largely fortui-

tous with little or no control by school authorities. A climate which is

conducive to learning requires a blending of élements, the formal and informal,
the controlled and the fortuitous, the prescribed and the discretionary, the

intergroup and intragroup, the cognitive and the affective, into an integrated,
rurposeful design.

Within this broad framework, myriad functions need to be performed
in order to encourage autonomous learning by indiwidual pupils. The functions
vary with each learning situation as do the capacities of the people involved.
The question of who performs each of these functions is not so crucial as the
question of who is responsitle for diagnosing pupll needs and for organizing
all the avallable resources, both human and material, Into a viable curriculum
vhich 1s relevant to the lives of the learners. The situation as well as the
skills and training of all the individuals involved then become major role

determinants within the interactive process.

Basic to this approach is the assumption steted by Barbara

Biber, Distinguished Research Scholar, at the Bank Street Fiftieth Anniversary

Invitational Symposium, held in April, 1966. Dr. Biber asserted that Bank
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Street College of Education holds tenacicusly to the assumption that "changed .

forms of interaction with people are more crucial to verbal-conceptual- devélop-

¢
X
o)
3 -

ment than is didactic verbal instruction."

The evidence appears to indicate that ianteraction which positively

ST RS T e R T oy o ees e T T e e e

affects the child's verbal-conceptual development and, in fact, all his learning,

makes pew demends on the profession. Such interaction calls for the dsvelopment

S T A AR T

of new concepts of role prérogatives 3 less rigidity in the clustering of

functions within each role; less egocentricity in secking satisfactions to be
derived from persgonal contact with children and tescning; apd more recognition
of the impact of each person in the school setting, from maintenance staff to
principal, upon the growth and development of pupils. Ia short, new concepts of
teanm interaction subordinate the ego needs of each participant to the needs of
children and seek to create an organic unity -- the team -- which is greater

than the sum of its parts.

The inclusiveness and the goal-centered gualities of this broadened
team approach do not eliminate, however, the requirements for responsibility
and accountability. The classroom teacher is still the pivotal factor in orga-
nizing all the various avallable resources into a continuing program of diffe-
rentiated education to meet the needs of children, which he -~ the classroom
teacher -- has identified thfough personal interaction with each child. In the
performance of this difficult and profoundly. significant task, the teacher is
accountable not only to the admitistration, but also to the pupils and their ’f

parents, end finally tc himself, as he evaluates the effectiveness of his utili-

1 Kiopf, Gordon J. and Hohman, William A., eds. Perspectives on Learning: Papers
from the Bank Street Fiftiebh Anniversary Invitational Symposium, New Yokk: Mental
Health Materials Center, 1967, p. 106.
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zation of various avalleble and relevant inputs in the learning environment he

has created,

Such en aprroach requires the participation of professionals from
numerous disciplines (such as curriculum specialists, educational technologists,
guidance counselors, health specialists s social workers, and librarians), of

nonprofessionals, parents, and of the pupils, themselves,

The "team" becomes a mere vord bereft of meaning, however, unless there
is time scheduled when pupils are not in attendance for team training and team
planning, The fragmentation » competition, and even conflict among persons with
& common concern -- the child -- will continue as long as these persons train
separately to look at their own small part of the child, without ever sharing
their views and values as essential and interweaving elements in the fatric of

lea.ming;

Needed also is a new approach to staff development, in which the pro-
fessionals view themselves as learners along with nonprofessionals and pupils.
Although the professional is basically responsible for creating the learning
environment, he must be open enough to appreciate the contribution of others s
particularly from the indigenous commnity, in terms of rendering_ the climate
of the school more relevant to all classes and races -- to the ongoingness of
life in the commmnity, He must be open not only to péople but also to ideas,

He must be open to the possibility of change, when change is indicated; and to
new ways of working with others to achieve change in the direction of goals

which are continuously clarlfied and exten@ed. This may be defined as the process

PR il
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cf growth through sharing, and, is tie end, as & more complete sharing through .
growth.

Qhet is implied in this concept is the re-designing o

=5
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both in its structural dimensions (i.e., the extension of the school day, the
school year, end the fuller utilization of the school building) and in its
interaction dimensions (i.e., the totality of imteraction including 811 the
components of the school personnel as weil as the meavingful involvement of

the parents and the community as plepners end perticipants in the learning

process).

The school, so re-designed, becomes in essence & commnity-centered
institution reaching beyond the gloss and superficialities of a surrounding

neighborhood into the true richess of its paople -- &s people -- &b 21l

soclo~economic levels.

There are special implications of the Study, then, for thooe in the
. 3

lower soclo-economic groups in & commmnity-centered school.

TABLE XIX

Some Implications of the Study for the Education of the Disadvanteged

Frequently Validated Assumptions
about the Learning Needs of

tudy Findings Which Appear
Disadvanteged Children and Youth

Relevant to tnese Assumptions

-~ Individualized educetion is important -~ The introduction of -."her adults
for all pepils but crucial for the dis-~ to assist the teachex in the
advantaged. classroom provides an opportunity

for more one-to-one relationships
with the learners, both for the
teacher and for the auxiliary.
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Frequently Validated Assumptions
about the Learning Needs of
Disadvantaged Childr~n and Youth

P

-= Mobility in the elassroom, az

Study Findings Vhich Appear
Relevant to these Assumptions

opposed to rigid‘structuring,
is perticularly helpful for
children with acute personal
problems, a high enxiety level,
and & correspondingly excessive
need for movement and activity, .
as evidenced by some children
from disadvantaged areas.

Cammunication between middle~class

teachers and lower~class pupils is
frequently difficult.

Low self-image is one block to
learning that has particular
relevance to the child who is
environmeantally disedvantaged.

The parent who has, himself, failed --
in a school setting sometimes tends
to denigrate school and ridicule
education. Home-school alienation
becones one of the pervading and
destructive influences among the
disadvantaged.

4 wider range of activities, fAore

freedom of movement, and more small
groupings are feasible in an aided
classroom than is possible for one
person often operating under diffi-

cult teaching conditions.

The auxiliary who kas lived in &
disadvanteged envirfinuent often
conmunicates to the child in a way
that is neither threatening nor
strange. He nay be able to help the
pupil adjust to the unfamiliar world
of school. without undue defensiveness
and trauma. He may also be able to
interpret some aspects of the child's
behavior to the middle~class profes-
sional.

The low-income auxiliery, heving faccd
up to and overcome soxe of the diffi-
culties and fructrations the child
now faces, may motivate him to further
effort. The auxiliary's very presence
in the school says to the child: "It
can be done} it is worth trying to do;
you, 00, can succeed here.” When the
auxiliary is a young Negro man, this
message comes through strongly to
Negro boys.

Involvenent of indigenous parents as
auxiliaries nay help the parents &9
involved in supporting thelr own chil-
dren's learning, and may have an even

broader influence as these parents inte.

pret the school's goals to other par-
ents and to the commmnity. Through
close interaction, parents, es auxil-
iaries, and teachers may alter each
other's perception and behavior, thus
reducing the poliarization of &tyles of
life in home and school.
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It appeared to the Study Tears that, whether or not there was a

shortage of teachers and whether or not there was & need to heip unemployed

and educationally disadventaged persons enter the mainstream of productivity,

the employment of loweincome suxiliaries in the schools could enhance the
quality of educstion in disadvantaged aress, when these persons are apprie-
priately trained ana utilized. To schieve the potential that appears to be
inherent in the school as & community-centered institution, a study of the

learning environment as a whole is required » @8 well as of the interaction

of all its parts so as 4o create a theory of learning which encompasses the

professionals, the nonprofessional s the parent and the community as partners

in a common enterprise.
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THE TASK AHEAD

The values derived froum the utilization of auxiliary person-
nel in the 15 demonstration progroms did mot accrue automaticaily from
the introduction of more adults into the clessroom., Many complex but
not insoluble prrblems arose as school people moved into new roles and
relationships. This section deals with some of the more urgemt DProblems
that mey be faced and coping strategies that may be employed, as effec-
tive interaction is developed among professionals, auxiliaries, pupils,

and parents in & community-centered school,

REACHING THE UNREACHED

In most of the demonstration programs studied theve was a ten-
dency to do a certain amount of "creaming" -~ that is, selecting per-
sons who, though poor, were most 9imilar in values, appearance, and be-
havior to middie-class professionels. This was understandable in view of
the importance of demonstrating that people below the poverty level and

with little prior schooling can, in fact, meke & valuable contribution to
the learning-teaching process.

It appears that the time has now come to recruit and select
those with polential which is less obvious though very real. ‘'rhis does
not mean that anyone should be selected to work in & school simply be-
cause he is poor. There is no megic in poverty which automatically makes
its victims able to reach out to others in a way that helps children
learn and teachers teach. However, emperience has shown that it is pos-
sible to "screen in" lcw achievers who have been "screened out" even of
poverty programs -- and with dramatic results in terms of combatting the

sense of frustration, resentment, and loss of identity that may lead to
violences.

Action‘ Needed:

1. Recruitment patterns to reach those most victimized by
poverty and discrimination, particuleriy men.

2. Selection criteria and procedures which attempt to

ascertain the ability of candidates to work well with
children.

3¢ Brief preservice programs which serve a double purpose:
(2) to train, end (b) to search out potential befcre
assigmment of specific duties,

4, Vocational counseling to help place in other appro-
priate jobs those who do not qualify for work in schools.

. ATART
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DEVELOPING A TEAM APPROACH

Traditionally, meny teachers have had an image of themselves
28 stending before pupils giving out information with the door locked--
figuratively and sometimes even literally. When & child did not re-
spond to the infarmetion, as presented, he was usually written off as
& faillure. Seldom was there any question as to what was being taught

or how it was being taught as possible causal factors for the child’s
insbiTity to learn.

Todey, & seairching self-evaluation has been initiated by many
teachers, administrators, and other professionals such as specislists
in curriculum, ment 1l health, and physical health. The aim is to dis=
cover how to reach every child. The introduction of auxiliary personnel
into the schools has strengthened such self-analysis, since teachers
finé they have to clarify their own goals and practices for themselves
before they cen interpret them to their helpers.

A new leadership role is emerging for teachers as they leara to
coordinate the contributione of other adults in the classroom, very much
&2 an orchestra leader combines strings, brass, and woodwinds into hare
mony. Tuc "teacher-leader" analyzes the learning and emotionsl needs of
children. He utilizes 8ll available resources, both professionsl and
nonprofessionel, both hwusz and material, in a unified program desig.:d
to meet those needs. The teacher is the pivotal person, responsible and
accountable for seeing that learning tekes place in the classroon.

However, many teachers see this new role as a dilution rather
than an enhancement- of teaching, For one thing, they fear that they
might lose personsl contact with children, even though the help they re=
ceive in performing routine tasks may ectually increase rather than lessen
their opportunity for interaction with individusl children.

Other professionals, such es counselors and social workers, also
tend to resent any intrusion into their particular "turf® Many pro-
fessionals lock at their own small part of the child, without ever
sharing thelr views and values a8 part of a team.

In essence, the team approach means that members of a working
team do not ask:"How come I always wind up doing this kind of job?" or
"How can untrained people do eny pert of my Job?" but rather: "Which
of us can learn how to perform this particular task in a way which will
give most help to pupils?"

Action Ne=ded:

l. Team training of administrators, teachers, other pro-
fesslonals, and nonprofessionals, so that the needs of
children become more important than the needs for
personal achievement and recognition.

ERIC

Full Tt Provided by ERIC.
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2. Application of the team approach simulianeously to
the school as a whole and 1o each class situation =~

in fact the developuent of "teauss within a team, " so

to speak,

3. Emphasis c¢pon the naw and exnanded role of tescher:
in institutions of higher learning which prepare
teachers for certification.

INVOLVING THE COMMUNLZY

As parents and coumunity leaders begin to make new demands upon
the schools and seek a new role in decision.making, delicate negotiations
are required. Two essentials of successful negotiation are a belance of
power and a willingness to "give" & bit on both sides. Too often, in
the past, parents have negotiated from weskness of several kinds -~ lack
of status, lack of "know-how," lack of comm nication skills, And ell
too frequently, in the past, both sides have taken inflexible positions.

One sensitive ang extremely complex prcblem has been discovered
88 low-income parents take on new responsibilities in the school, i.e.
the effect of this shift in role upon their relationship with their
neighbors. Sometimes, these who take on leadership roles are rejected
by their peers as having "sold out" to the Establishment. Sometimes,

the reverse is true, The nevw leaders take on middle-class values and
reject their own people,

Action Needed:

1. Involvement of selected bereuts as auxiliaries in
schools situated in both advantaged and disadvantaged
areae , with emphasis upon educational goals in training.

2. Establishment of school~-comuunity advisory boards
representative of all viewpoints in both school and come
munity, working together toward a realistic analysis of
the situation and toward maximizing the contribution each
group can meke toward quality education.

3. Case by cese analysis of each situation with counseling
to support and guide the adjustment.

FACING THE ADMINISTRATIVE CHALLENGE

Administrators are not only chiefly responsible for establishe
ing overall goals and policies, setting the tone, and identifying
what fumet. ons need to be performed by whom; they are also responsible

for implementing these decisions through fiscal operations and or-
ganizational procedures.

N A,
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In the fiscel realm uncertainty as to continued federal funde
ing is a major problem. This uncertainty inaibits career development
with its concomitants of a Job secuence including graduated compensa-
tion, increments, and fringe benefits as well as work-study programs
with remuneration for study and educetional credit for work experience.

There are also many procedursl matters to censider such as
(1) matehing the "right" kind of auxiliary with tke "right" kind of
teacher within an eppropriate sitvation; (2) allowing teachers to
volunteer to use auxiliaries, or at least to self-selact them; (3) pro-
viding the opportunity to change partners with the minimun of sensitivity
when the principal problem appears to be a clash of Personelity; and
(4) scheduling time within the school day for the teacher-auxiliary teems

to review their experiences in the classroom and plan together for the
next dayo

The role of the admninistrator as interpreter to board, parents,
and staff way seem burdensome 1o one wao is not, himself, convinced of
the ultimate values of auxilisries to the school, and who lacks assist~

ance both within and ouiside the school in coping with the complexities
of the challenge,

Action Needed:

1. Assurance of continued funding by government as
is unquestioned for rcads and the maritime industry.

2. Priority in school budget "hard funds" for the
ewployment and training of auxiliary personnel.

3. Close cooperation and Joint planning by schools
and local institutions of higher learning to
develop work-study progrems.,

L. Orientation of edministrators through institutes
and workshops involving prefassional associations ’

unlons, and community agencies at some point in
the discussion.

o+ Additional personmel in easch school to provide for
administration and supervision of speclal projects,
made possible by federal funding, such as projects for
the use of auxiliary Personnel,

6. A plan for career development in each school system,
along the lines of the mogel on p. 189,

4
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POSSIBLE STAGES IN CAREER DEVELOPMENT OF AUXILIARY SCHOOL PERSONNEL

Zraining Suggested at Entry Level

tegories @Wmm of Assignment Illustrative Functions
e SUCH AS: - SUCH AS:
1) AIDE General School Aide.eses..Clerical, monitorisl, custodial duties
Lunchroom Aid€vassesseesoServing and preparing food, monitorial duties
. Teacher AidSesessssseeeeoHelning teacher in classroom, as needed »

éa . Counselor AidE€s.sevsecesssClerical, receptionist,and related duties
catalo

. Family Worker or Aide....Appointments, escorting,and related duties ”7

H.u..UH.D.iH.HM. AiC2esnnessennss omnwu-.m.u,.m and distribute books

= Bzsic orientation (2 or 3 weeks)

stressing basic skill training
plus educaticnin human develcp-

ment, social relations, and the
school's goals and procedurss =-
No specified preschooling
H.mmwﬁ.ﬁ.ma.;ﬁ

I

SUCH AS: SUWCH AS:

2) ASSISTANT Teacher Assistant........More relationship to instructional process JHigh Schocl diploma or equiva-
Fanily Assistent.sesseesHune visits and organizing parent meeiings Jlent; one year's inservice
Counselor Assistantesess.More work with records, listening to chil~ }training or one year in col-
éren sent from class to counselor®s of- lege with practicum -~ both can
fice because they are disrupting the class §be on work-study basis while
Tibrary Assistanteceeces..More work with pupils in selecting books {working as an aide

and reading to them.

aaea

—-

_ SUCH AS: . .
3) ASSOCIATE Teacher Associate More responsibility and a different A.A. degree from a 2-year college
i dome~3chool Associate quality of supervision by the profes- or 2-year special program in
6 Counselor Associlate sional that is less directive. L.year college earned on a work-
Hu.@n.mﬂ_‘w Associate stucy basis,while an assistant —
SUCH AS: . . -
L) TEACHFR-  Student Teacher Duties very similar to those of BA or BS degree and enrollment
. INTERN Student Hone-School — ¢ associate but with more involvement in an instituticn of higher
& Coordinator in diagnosis and planninge learning which offers courses
Student Counselor leading to certification.

. 5) TEACHER

Note: An auxiliary can enter at any stage in career development, depending upon his previous training and experience.
He can cease traiping at the level at which he feels most comfortable. Upward mobility should be possible but not
compulsory. The auxiliary!s work should be treated with respect at each stage, so that he will have a sense of
dignity and accomplishment , however far he may rise. Counseling should be availeble throughout both preservice

arnd inservice training.

i
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PURPOSES AND PLANS
FOR PHASE II OF THE STUDY

The 15 demonstration programs studied in Phase I of the Study
of Auxiliary Personnel in Education were concernad primerily with role )
development and training, while Phase II is concerned with institution- ‘}

a2l Rl
SLLGBLL YL
E

vere refunded by the Office of Economic Opportunity and one new progrem

. ma

auxiliaries. In June, 1567, four demomstration programs

was funded, in order tos

l. Analyze the impact of the institutiomalization of
auxiliery personnel as an integral part
system upon:

a) pupils,
b) teachers,

c) auxiliaries,

d) home-school interaction,

e) the school system or sub-system with emphasis upon
school-wide interaction, i.e. & team approach in
vhich the focus is upon the child as a learner;

2. Develop and demonstrate the process of institutionali-
zation, including: \

]

&) use of community-vide advisory committees,

b) assurance of stability of employment, i

c) career develcpment with appropriate canpensation,
fringe benefits, and basic job descriptions for
each phase in the sequence(without undue emphasis
on role differentiation and role preregatives),

d) availability of :E?service training on a work-study
basis for the @1 purpose of improving auxiliery
effectiveness and of encouraging upward mobility,

e) experimentation in the utilization of auxiliary
personnel in different functions and et vaiious grade
levels, including secondary schodl.

T TR AW TS T VTR R R T T T TR
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The overall Study will not only analyze the five autonomous

, programs but will also develop an Information and Consultation Service to .
? assist school systems, institutions of higher learaning, community action WE ,/
| agencies, and other concerned groups and individuals in developing &
vieble progrem for the training and utilization of auxiliary personnel

in schodl systems,
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The five 1967-68 projects will contribute to this Information
and Consultation Service by serviné as Demonstration Centers for those
who may wish to observe auxilisry school. personnel on the job., In
addition to sharing the overall concerns of the Study, each of the
five demonstration programs will mekXe a unique contribution:

For example, the Berkeley Unified School Distriet will focus
upon increasing meaningful communication and interaction between
home and school by utilizing pareats as suxiliaries and as inter-
preters of the school to the community. In the Detroit Public
Schools, an unusual training prccedure will be employed: a five-
men mobile team compvsed of educational specialists and a suc-
cessful auxiliary will move from school to school, providing four
weeks of intensive training in each, Detroit will also demca-
strate the potential of auxiliaries in secondary es well as ele-
mentary schools., In Washington, D.C., Howard University and the
D.C. Deportment of Public Health will concentrate primarily upon
augmenting the contribution of young males who have been low
achievers in school and who had been perceived as "going nowhere"
in the world of work. The project will also be conceraed with
developing administrative support, at all levels, for the evolve
ing suxiliary role,and with analyzing the school or district-wide
effects of auxiliary utilization,

These three projects -- in Berkeley, Detroit, and Washing-
ton,D.Ce -~ will be concentrated in the "target areas" of the
inner cities which are predominantly Negro. The University of
Maine and Morehead State University, on the other hand, will
Spensor programs in deprived rural couaties of Northern Maine
and Eastern Kentucky, respectively, where the residents are
primarily Caucasians. In Northern Maine, emigrants from Canada
are largely French-speaking, so that teaching English as a
second language will be an added feature of the program. Two
other special concerns of the Maine project will be to study
(1) the degree to vhich a cross-community planning and develop-
ment committee, composed of educators, prominent citizens; and
norprofessionals, will facilitate the process of institutionali-

zation, and (2) the impact of auxiliary utilization upon teaching
techniques,

During Phase II, several of the 15 demoastration programs will
also conduct follow-up interviews with the 1966 traimees. The University

of California at Riverside and New York University will conduct depth
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interviews with trainees who were placed and also with those who were
not placed after the 1966 Summer Institute.

A project for Reading Assistants in the Lower East Side of
New York City,which was plenned cooperatively by District #3 of the
Boérd of Fducation and the Two Bridges Community Council, will aleo be
analyzed with special reference to the role of & School-Community

Advisary Board.

In essence, the Study, as it moves into action-research in
1ts second phase, will attempt to facilitate the implementation of the
recommendations contained in this report while it continues to analyze
the emergence of new trends in education, traceable to the utilization

of auxiliary school personnel.

ERIC
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APFENDIX A DEMONSTRATION TRAINING
PROGRAMS PARVICLPATING IN
THE STUDY OF AUXILIARY
PERSONHEL_IN EDUCATION

A PROJECT IN THE PREPARATION OF AUXILIARY SCHOOL

PERSONNEL

Ball State University

Mancie, Indiana : Richerd Alexander, Director

TEACHER EDUCATION AND PARENT-TEACHER AIDES IN A

CULTURALLY DIFFERENT COMMUNITY

Berkeley Unified School District

Berkeley, California Jerome Gilbert, Director

PILOT PROGRAM TO TRAIN TEACHER-AIDES

Detroit Public Schools

Division of Special Projects

Detroit, Michigan Martin Kalish, Director

AN INTEGRATED TRAINING INSTITUTE FOR AUXILIARY

PERSONNEL IN EARLY CHILDEOOD EDUCATION

Garland Junior College

Boston, Massachusetts Vera C. Weisz, Director

THE COMMUNITY TESTING OF AN EXPERIMENTAL TRAINING

MODEL: THE NEW CAREERS TRAINING PROJECT

Instituite for Youth Studies

Howaxrd University

Washington, D. C. William H. Denham, Director

A COMBINATION THEORY-ACTION INSTITUTE FOR SIMULTANEOUS

TRAINING OF TEACHERS AND AUXILIARY PERSONNEL FOR EFFECTIVE

SERVICE IN THE ELEMENTARY SCHOOLS OF THE CULTURALLY DIS-

ADVANTAGED IN MISSISSIPPI

Jackson State College

Jackson, Mississippi Lottie Thornton, Director

A PROJECT TO TRAIN TEACHER-AIDES

New York University -

School of Education :

New York, New York Harold Robbins, Director

A DEMONSTRATION PROJECT FOR THE PREPARATION OF AUXILIARY

SCHOOL FERSONNEL IN COOPERATION WITH AN NDEA INSTITUTE FOR

ADVANCED STUDY FOR THE TRAINING OF ADMINISTRATORS AND

TEACHERS TO WORK WITH DISADVANTAGED NAVAHO CHILDREN

Northern Arizona University

College of Education

Flagstaff, Arizona John L. Gray, Director

;
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E . A FROJECT TO TRAIN TEENAGE YOUTH AS TEACHER--AIDES TO
WORK WITH PRE~-SCHOOL CHILDREN I APPALACHTA AND HELP

\ UNIVERSITY STUDENTS TO FERCEIVE THEIR FUNCTION
. Ohio University

Athens, Chio Albert Leep, Director
A PROJECT TO PREPARE TEACHER-ATDES FOR WO KING WITH

DISADVANTAGED CHILDREN

Department of Instruction

San Juan Regional Office

Rio Piedras, Puerto Rico Ramon Cruz, Director

BT 1 2T B ERR S 2602 1O

A PROJECT TO TRAIIN AND DEMONSTRATE THE ROLE OF NONM-
FROFESSIONALS IN EDUCLTION

University of Californis Extension

University of Califorais

Riverside, California

AR Ty

Rl SRS L

James R. Hartley, Director

AR SL A D MU A B S LA

Sl Tl FIRLG R AL

A PROJECT TO TRAIN AUXILIARY SCHOOL PERSONNEL (TEACHER- _
AIDES) IN CONNECTTON WITH AN NDEA INSTITUTE FOR ADVANICED
STUDY FOR TEACHERS OF DISADVANTAGED CHILDREN

University of Maine

Orono, Maine John Lindlof, Director

TEACHER-ASSISTANT TRAINING PROGRAM FOR HEAD START
FROJECT

0.E.0. Training and Development Center

Sen Fernando Valley State College

NorBhridge, California

NEASIL O LA N AL R el

Donsld R. Thomas, Direntor

A FROJECT TO TRAIN MIGRANTS FOR NONPROFESSIONAL JOBS
(TEACHER-ATDES )

University of South Floride

Center for Continuing Educstion

St. Petersburg, Florida Darrell Erickson, Director

A FROGRAM TO TRAIN AUXILIARY SCHOOL PERSONNEL AS
FAMITY AIDES

Southern Illinois University

Delingquency Study and Youth Developnent Project

East St. Louis, Illinois Naomi Le B. Naylor, Director

"-,'..“;
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APPENDIX B

Bruce Biddle
Professor of Psychology and Sociology
Director, Center for Research in
Social Behavior
University of Missouri

Brenda Bluearm Boehrs
Teacher Alde, Head Start Program
Dupree, South Dakota

Morris Cogen
Chairmen, Education Department
University of Pittsburgh

Charles Cogen
President, American Federation of
Teachers

Gladys Collins
Chairman, Department of Elementary
Educstion and Professor of Education
Virginia State College

Don Davies
Executive Secretary, National
Commission on Teacher Education
and Professional Standards
National Education Association

William Ellena
Associate Secretary of the Americen
Association of School Administrators
National Education Association

Mario Fautini
Program Associste, Fund for the
Advancement of Education
The Ford Foundation

ADVISORY COMMISSION

Ire Gordon
Professor and Chairman, Foundations
of Educatica
University of Florida

Lassar Gotkin
Senior Research Scientist, Insti=-

tute for Developmental Studies
Schooi of Education
New York University

Mertin Heberman ‘
Professor of Education
University of Wiscomsin

Herold Haizlip
Associate Director of Education
Plenning and Applied Social
Research, Xerox Corporation

William Klein
Assistant Director for Training
Institute for Youth Studies
Howard University '

Teimi Laehti
Assistan: Executive Secretary
Department of Classroom Teachers
Nationel Education Association

Richard Lawrence
Associate Executive Secretary
American Association of Colleges
for Teacher Education.
National Education Association

Angel Quintero-Alfaro
Secretary of Education
Department of Instruction
Commonwealth of Puerto Rico
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Frenk Riessman
Professor of Educational Sociology
New York University

Rose Risikoff
Director, Curripulum Consultation
Service ¥
Bank Street College of Education

Jerome Sachs
President
Illinois Teachers College

Daniel Schreiber
Assistant Superintendent for
Education of the Disedventaged
New York City Board of Education

Patricia Cayo Sexton
Associate Professor of Educational
Sociology
New York University

J. Lloyd Trump
Associate Secretary, National
Association of Secondary School
Principals
National Education Association

Verona L. Williams
School. Aide, P. S. 1, Manhattan
New York City Public School System

Charlotte Winsor
Vice-President for Planning
Bank Street College of Education

Samuel Levine
Director, Bureau of Educational
Research
San Francisco State College




LAl A A

T A A M T AT e W T e T e R AR RN D RN T

- 197 -
APPENDIX C STAFF OF THE STUDY OF AUXILIARY
PERSONNEL IN EDUCATION |
® -
L Gordon J. Klopf Director
Garde W. Bowman Research and Program Coordinstor
Lodems Burrows Editorial Associate
Marion Armstrong Administrative Assistant
Barry Greenberg Research Assistant
Rosalind Kalbdb Research Assistant
Marguerite Manning Research Assistant

T3

Special Short Term Assignments by:

e
Paule Caplan, James Collins, Dians Cook, Dors Hershon,

Mildred Huberman, William Johnson, Ruth Jutson, dJane
Wagner, and Leontine Zimiles

CONSULTANTS TO THE STUDY
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Esin Kaya Associate Professor of Educational
f Administration
s‘ New York University

Barry Smith Research Fellow, Department of Psychology
University of Massachusettis

OTHER ASSISTANTS

Lance Eastman, Romano Fabris, Opal Palmer, Barbara
Pushkin, Jonathen Rapoport, and Frankie Winnette
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GRADE LEVELS WITH WHICH A

Pre<kinder~
garten

Kinder~
garten
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Sex
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A AT L2 SRR TR e
G 7 e ;
Arun c

IToxt Provided by ERI




'1

=
Qo

Age
inimum

CES R PSS S

M

A\
=

Evidence of
Good Health

6th Grade

8th Grade

11lth Grade 1

s !
e L e S ..J..-—..‘ o0 -

Education Mini-'

H.Se Gradusate 8

>k K

5

Mother of
Sckool Children

Poverty Level
or Below

Status [Famidyl mum Requirements

R
loy- |Econouic
t

: Unemployed

Middle
Income

oen

Under-employed

Residence

pE
1o
' e

i

6.

van~|
Community

School

Knoyledge

Prévious Employ~
ment in Public

2

Other 9

Y

TP

- aehns




N - Oy
- . - © . SRS T
. N - et - inad i rs e Do o oo
¢ ¥ e 2 P ! oL T T T e A A NN AT o A, P
J ElRR e ot o i 7o (e teis AL eaats 2R W T A - "

R
¥
s/
A
Akl
@ | CRITERTA IN THE SELFIDT

FODON 1 1021 £ % 0

Interest in Working
with Children

Interest in the
Program & Jearning

Ability to Vork with |
Community & Others

Leadership
Potential

Evidence of Self-
Improvaoment

Evidence o.f Matu-
rity & Stavility
Ability in the

English Language

hapamatadi. 20 VS N -

TON OF AUXILZARSES ( continaed)
}

.Personality Varizbles

Reference

o -

Other 10

re
A Ll s e~ sremmie e

FUNCTIONS FOR VIIICH AUXILIARY PARTICIPANTS WERE TRAINED
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e -
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Lunch~Room

- Preparation of
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Supplementary Sere
vices: Sciense,
Music, Art, Library

Health Aide
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NOTES ON GRAPEIC PRESENTATION

1 - Involvement in Planning (Other) .

Day Cere Services - Garland Junior College
Burean of Indian Affairs - Northern Arizona University
Youth Oprortunity Center from Dep't, of Labor - Puer'bo Rico
Teachers® Association - University of Maine .
Department of Health end Welfere - - University of Maine

- State Board of Health - University of South Florida

State Department of Public Welfere - University of South Florida

2 - Setting - Svostantive Program (Cther)

Meetings iu Educa.tion Building in Gary, Indians; dinservice
meetings in Indianapolis and Muncie, Indiana, held in local
schools and Service Centers - Ball State University

Phillips Temple CME Church - San Fernando Valley S S’cait;e Collggg
Meetings in church - Howard University

3 - Setting - Experiential (Other)

Day Camp - Garland Junior Collggg_
Head Start Centers - Ohio University

Head Start Center - San Fernando Va..ley State College

4 - Duration of Tratning - Amd.liaries '

Gery - pre and inservice - 3 weeks . ) Ball
Muncie « inservice - 1 week g State
)

Indianepolis ~ inservice - 1 week Universit
Indienepolis - preservice for teachers - 2 days (Through Dec. '66)

5 = Duration of Training - El*eécher-'.l‘rainees

The cooperating teachers had an orientation program once a month -
\ Howard University

G - Participants - Type of Amdliaries

Senior high school in 3rd and hth tracks of Cardozo High School -
Howard University

T - Educetion - Minimum Requirements

Had to ‘complete 1lth grade but hed to be enrolled in the 12th grade
and will receive a diploma at end of this year (1967) -

doward University
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3 - Eduension ~ Minimos Doy ot

Muncie required two years post secondary education ~
Ball State University

Highi School graduate or prepa.r:.:ng for H.S. Equivalency Examination -
University of Maine

9 - Criteria in Selection of Auxiliaries (Other)

2/3 of aides in hth track; 1/3 in 3rd track in Cardozo High School
which is part of Model School Division of Washington, DeC. School
System serving a disadvantsged area - Howard University

Must be American Indian - Northern Arizona University

Must have received aid for dependent children - University of Maine

Scores on Tth grade reading level - Nelson Reading Test, Ises Test
Battery - Nursery School Teachers - Southern Illinois University

10 =~ Criteris - Personality Variable (Other)

Must be a school dropout - Jackson State College

Mast show compassion for disedvantaged youth - New York University

Mast agree to refrain from using physical force - University of Californie
Extension

11 - Trained in the use of all office machines as well as audio-visual equipment -
New York University

12 ~ Planned-for but mot always-achieved Berkeley United School District
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APPENDIX E © ' ' ACTIVITY SHEET

This instrument was administered to auxiliary trainees, teacher

trainees, and the instructional staff of each project.

4,
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To be filled in by Project Staff:
Form I - Please check one:
Pre-service
In-service A Study of Auxiliary
Personnel in Education
Please check one:
FormI A B C
first second third
time time time

g ACTIVITY SHFET
Name:
ilast ) {first) \initial )
Prgiect: —
Dates of Operation: from to

Grade levels of pupils with whom you will work:

Type of job for which you are training:

Assistant Teacher Secretarial Assistant

Teacher Aide School Aide

Family Assistant Other

Family Aide or Worker (If "Otcher”, write in the type of work

you. expect to do)

Attached is a list of some activities. Beside each item, CHECK the column on the left
which best describes how helpful this particular activity seems to you when performed

by an aide, and also CHECK the column on the right which best describes how often you

believe you will do this particular activity in the school where you expect to work or
are working. If the activity does not fit the grade level of the pupils with whom you
will or do work, you would check it as never likely to be dome by you on the job.

Example:

, Below, please practice by checking the following item which does not appear in the
attached form. . Discuss this exercise with the person who is showing you how to f£ill
out this form.

HOW HELPFUL TO THE

FUPIIS AND THE

SCHOOL DO YOU (Please CHECK each item on both  HOW OFTEN DO YOU BELIEVE
i THINK IT WOULD EE left and right hand sides, be- YOU ARE LIKELY TO DO THIS
t IF AN AIDE DID THIS?  fore checking next item.) ON THE JOB?

; Some- Some- Most

‘ Very what what Very ‘ of

§ help- help- harm- harm- ACTIVITIES the

? ful fu  ful ful time Often Seldom Never

; Printing & pupil's name on
: his photograph
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HOW HELPFUL TO THE PUPILS HOW OFTEN DO YOU BELIEVE
AND THE SCHOOL DO YOU YOU ARE LIKELY TO DO -
THINK IT WOULD BE IF AN (Please CHECK each item on both left and right hand sides, before THIS ON THE JOB?**
AIDE* DID THIS? checking next item.) ~
Some- | Some- | Very Most
what | what | Harm- ‘of the -
Helpful [Harmful | ful ACTIVITIES Time | Often {Seldom | Never

Playing games with pupils (such as rhyming
games, guessing games, finger games{.

Giving most attention to the pupils whom
you**know best.

interesting a restless pupil in some of the
available activities.

Preparing audio~visua! materials such as
charts at the recjuest of the teacher.

Typing.

Helping pupils iearn how to settle arguments
without fighting.

Making exceptions to rules where you *+
believe them to be wrong.

Stopping pupils from fighting.

Comforting and supporting a Pupil who feels
he has been treated unfairly by the teacher.

10,

Listening to pupils talk about themselves.

1.

Keeping pupils who talk slowly and hesitantly
from wasting the class's time.,

12,

Talking with pupils about what- they're doing
when they are playing.

13,

Listening to a pupil tell a story.

* Or other auxiliary personne! such as assistant teacher.

** Professional personnel who check this sheet should substitute *‘the type of aide you are working with is" for “you are’* in this question.

*** Professional personnel whe check this sheet should substitute *“the aide knows*’ for *‘you knew ',
= Professional personnei who check this sheet should substitute *“the aide® for *‘you.”,
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HOW HELPFUL TO THE PUPILS HOW OFTEN DO YOU BELIEVE

AND THE SCHOOL DO YOU YOU ARE LIKELY TO DO
THINK IT WOULD BE IF AN (Please CHECK eachitem on both left and right hand sides, before THIS ON THE JOB?**
AIDE* DID THIS? checking next item.)
Some- | Soma- | Very Most
Very | what | what |Ham:- of the
Helpful | Helpful {Hamful | ful ACTIVITIES Time | Often |Seldom | Never |

14. Operating equipment such as movie projector,
slide projector, tape recorder.

15. Checking daily on the health of pupils.

16, Putting away pupils' toys and materials,

17. Putting on and taking off all outdoor clothing
of young children for them.

18. Giving first aid to a pupil.

19. Helping teachers take care of pupils in
assembly .

20. Washing a pupil's mouth out with soap when
he swears,

21, Talking quietly with a pupil who is upset.

22, Guarding doors of school .

23. Taking charge of a small group which is
working on a special project while the
teacher works with another group .

24, Finishing a slow pupil's work for him,

25, Taking a small group of pupils on a walk in
the neighborhood .

26. Taking pupils to and from various places in
school (such as lunchroom, nurse's office,
principal’s office, bathroom).

* Or other auxiliary personnel such as assistant teacher.
** Professional personnel who check this sheet should substitute *““the type of aide you are working with is”” for **you are” in this question.
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“Helpful { Helpful [Hamful | ful

ACTIVITIES

HOW HELPFUL TO THE PUPILS HOW OFTEN DO YOU BELIEVE
AND THE SCHOOL DO YOU YOU ARE LIKELY TO DO
THINK IT WOULD BE IF AN (Please CHECK each item on both left and right hand sides, before THIS ON THE JOB?**
AIDE* DID THIS? checking next item.) :

Some- | Some- | Very Most
Very | what | what | Ham- of the

Time | Often {Seldom | Never

27, Preparing the questions on tests for the
pupils to answer.

28, Preparing bulletin board displays.

29, Filing and cataloging materials .

30. Deciding what pupils need to do in class. com.

31. Acting out stories with pupils,

32, Planning the homework assignments for pupils.

33

Reading and telling stories to pupils.

34. Running a duplicating machine.

35, Deciding which pupils will need to work
together in a reading group.

36. Explaining school rules to pupils.

37. Keeping records, such as attendance and
health records.

38. Taking groups of children on a trip.

39. Deciding what trips pupils will take during
fhe term.

AT ETRE TR MR RGNy et ST AT e D Ve TR A N va g

* Or other auxiliary personnel such as assistant teacher.
* Professional personnel who check this sheet should substitute *‘the type of aide you are working with is"* for ““you are” in this question.
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HOW HELPFUL TO THE PUPILS egﬁ RI;EESKDSJQ%BD%LIEVE tj
AND THE SCHOOL DO YOU
THINK iT WOULD BE IF AN (Please CHECK each item on both left and right hand sides, before THIS ON THE JOB?**
AIDE* DID THIS? checking next item.)
Some- | Some- | Very Most
Very | what | what |Harm- of the |
Helpful | Helpful {Harmful | ful ACTIVITIES Time | Often |Seldom | Never §3
40, Taking charge of pupils at various occasions,

such as: during lunch pericd, in hallways
and on bus.

41, Helping a teacher plan trips with pupils.

42, Deciding what a pupil should study.

43. Helping pupils learn how to use the bathroom.

44, Helping pupils learn proper use of tools and
equipment.

45. Helping a pupil use a teaching machine.

46, Telling a misbehaving pupil what you really
i think of him.

47, Seeing that a pupil eats all of his lunch.

48, Telling a pupil what happened when he waos
absent.,

49. Helping pupils move from one activity to
another in the classroom.

50. Checking playground equipment for safety.

51. Taking home pupils who are sick or huit,

52, Teaching pupils a subject (such as history,
chemistry, arithmetic or reading).
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* Or other auxiliary personnel such as assistant teacher.
** Professional personnel who check this sheet should substitute “the type of aide you are working with is" for “’you are” in this question.
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HOW HELPFUL TO THE PUPILS HOW OFTEN DO YOU BELIEVE
AND THE SCHOOL DO You YOU ARE LIKELY TO DG
THINK IT WOULD BE |F AN (Please CHECK each item on both left and right hand sides, before THIS ON THE JOB?** 5
AIDE* DID THIS? checking next item.) :
Some- | Some- | Very Most
Very | what | what |{Harm- of the B
@elpful Helpfui {Harmfu! | ful ACTIVITIES Time | Often |Seldom | Never |

33. Singing with a group of pupils.

94, Helping pupils get ready to put on an assembiy
program (such as making costumes, making

scenery, listening to pupils rehearse).

55. Taking notes at meetings when asked,

36. Helping young children learn to use crayons,
scissors, paste, and paint.

~ s

37. Attending meetings with teachers. 5

38. Spanking pupils for misbehavior.

59. Showing pupils how to clean up and put
away materials.

60. Taking charge of the class when the teacher
is sick for a considerable period of time,
perhaps several days or a week.

61, Making arrangements for the use of equipment,

Rk

Helping pupil understand teacher's directions.

2

Checking supplies.

), 64. "Covering up" for children who cheat,

Playing a musical instrument for the pupils.

* Or other auxiliary personnel such as assistant teacher. g
** Professional personne! who check this sheet should substitute “'the type of aide you are working with is"’ for “you aie” in this question. ‘




HOW HELPFUL TO THE PUPILS HOW OF TEN DO YOU BELIEVE

AND THE SCHOOL DO YOU . YOU ARE LIKELY TO DO
THINK IT WOULD BE IF AN (Please CHECK each item on both left and right hiand sides, tefore THIS ON THE JOB?**
AIDE* DID THIS? checking next item.)
Some- | Some- | Very Most
Very | what | what | Harm- of the
Helpful | Helpful |Hammful | ful ACTIVITIES Time | Often [Seldom | Never }

66. Collecting milk money, money for lunch
tickets or other needs.

67. Helping pupils improve special skills (such as
in gym, or sewing, or dancing).

68. Helping pupils improve their manners.

69. Weighing and measuring a pupil..

70. Lending a pupil money when asked.

71. Doing errands and carrying messages.

72, Passing out and collecting pupils’ materials.

73

Encouraging pupils to make the most of
themselves.

74, Sorting mail.

75. Helping teacher maintain a completely quiet
classroom.

76. Helping a pupil learn to do something new and
erhaps a little more difficult than he thinks
e can do.

77 . Helping prepare and serve food.

78. Feeding classroom pets.

* Or other auxiliary personnel such as assistant teacher.
** Professional personnel who check this sheet should substitute *‘the type of 2ide you are working with is"* for “you are” in this question.

©

ERIC , e -

Aruitoxt provided by Eic:




HOW HELPFUL TO THE PUPILS HOW OFTEN DO YOU BELIEVE
AND THE SCHOOL DO YOU YOU ARE LIKELY T0 DO
THINK IT WOULD BE IFAN | (Please CHECK each item on both left and right hand sides, before THIS ON THE JOB7**
AIDE* DID THIS? checking next item.)
Some- | Some- | Very Most
.| Very | what | what | Harm- of the
{7} el | Helpful Hamful | ful ACTIVITIES Time | Often |Seldom | Never

79. Taking charge of a class while the teacher
has a rest period.

80. Writing down what a pupil is doing.

81. Keeping a record of how a group of pupils
work or play together.

8

Watering plants,

2

Giving a pupil a chance to show he can do
something well,

84, Encouraging pupils to help each other.

85, Getting th.2 classroom ready for the next day.

86, Deciding who should stay after school.

87. Helping pupils learn to play together (such as

teaching them to take turns, share toys and
‘other materials.
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88. Organizing outdoor cctivities for class.

89. Watching pupils from back of classroom to
prevent unruly behavior.

90. Helping a pupil look up information in a book.

MG | L Adh L
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91. Checking on temperature, fresh air and
lighting in the classroom.

* Or other auxiliary personnel such as assistant teacher.
** Professional personnel who check this sheet should substitute *‘the type of aide you are working with is" for “you are” in this question.




HOW HELPFUL TO THE PUPILS HOW OFTEN DO YOU BELIEVE
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AND THE SCHOOL DO YOU YOU ARE LIKELY TO DO
THINK IT WOULD BE IF AN (Please CHECK each item on both left and right hand sides, before THIS ON THE JOB?**
AIDE* DID THIS? checking next item.)
: Some- | Some- | Very Most
Very | what | what | Harm- of the
Helpful | Helpful {Harmful | ful ACTIVITIES Time | Often |Seldom Nevm ;

92, Helping pupils pick out books in the library.

93. Helping a teacher make arrangements for a
trip.
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94, Taking responsibility for class for a few
minutes when teacher is called away.

95. Giving the teacher information about a pupil
\l;‘vjmich will help the teacher in working with
im,

96 . *okk
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97.

98.

99.

100,

101,

102,

103.

104.

* Or other auxiliary personnel such as assistant teacher.
wx Professional personnel who check this sheet should substitute **the type of aide you are working with is" for *you are” in this question.

s |n blank spaces, fill in and check columns on left and right for the other activities you believe you would be likely to do, if any occur to you.
Use other side of sheet, if necessary.
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APPENDIX F FINDINGS FROM ANALYSIS OF VARIANCE
AND CORRELATION MATRIX

The evaluation design was conceived as essentially descriptive and
developmental, with emphasis on process analysis. At the same time &here was
an attempt to discover relationships botw;en independent and dependent
varisbles vhich required statistical treatment of the data, both for the
overall Study and for individual projects.

™wo indppendent varisbles were identiried:

1. Persomsl characteristics of and demographic data concerning the
auxiliary-trainees, and

2. Aspects of the trainiwg program which differ from project to
project.

The dependent variable of success in the program was measured prima-
rily by role perceptions befors and after traliing. In a succes#ful program,
1t 1is hypothesized, the role perceptions of auxiliary-trainees and of the
instructional staff will be more similar at the end of the training program
than they were at the beginning. However, in order that the dependent
varieble be operationalized scmevhat more directly, the instructors’ evalu-
ation of each trainee at the end of the program wes also sonsidered as a

measure of success.

AMIYEES CF VARIANCE
The Study indicctes how differences in projects caused differences

in role perceptions on the part of the auxiliaries. An examination of the
findings of the anelysis for projects in Detroit, Jackson, and Maine 1iluml -
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nates this point. For exsmple, iﬁ irackson, Mississippi, the teachers and
staff seemed closer in their perceptioms of helpful ectivities than elther
.group-to the suxiliaries. This datum may ve explained by the factithat both @
. . :teaché¥s and staff in Jackson came from the college commnity, but the ancll- :
laries were recruited from rural arcaes, In Detroit and Maine, the teachers
and wu:d.liaries seeme@ gloser to each other in-thelr: perceptions of "helpful"
2l then’ et‘bher grotip to the ataf?, In both thesge pro:]e*ta, there was review of
“‘edich praéticun expe::t.ence by the teacheridixifiary tesm -- & possible reason
‘for ‘consenisus. This finding doesnot apply t&'the fremiency of ‘the activities.
In Jackson, there was no dlfference emong the three: groups in their percep-
tions of how often certain activities would ve pérformed by the auxiliaries.

In Jackson, Mississippi, ‘énd Ordno, Malre; ‘significant F-ratios

- were cbtained £0r the differenced bétwée&"’ﬁéfé;eg@iqqg"héfére apd after
tz_'ainiqg. Ini Detrolt, no significant pre-post differences were cbserved

| With vegerd to the helpfuiness of act.ivities. Possible causative factors

. for this discrepancy may be that both Maine a.nd Mlgsiesippl auxinary-traineea

_Were from rural ereas (Maine Caucesien and Migsissippl. Negro) and had never

. haﬁ experience a8 en alde to & professional before. Both groups of awd.liariea
were inclined to 'b-= scmewhat modest, not to.say timld, about the responsi-

. bilities they expected to essume 1n & classromm, In both thede programs, the
auxiliaries expressed delight at belng trained to pezj‘_fg;;m heJ.pful and meéﬁ:lng-
ful zjoles. The beneficlal effect upon the self-imege of theauxilianeam

{3
S

1 Uroanizstion epreared to-affect role»perceptionsmore thanracial factors. ¢

. -,
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Aruitoxt provided by Eic:
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- pertdcularly apparent in these projects.

In Detrolt, on the other hand, the auxilisries (predominantly
Negro) ceme from as wrban setting and had been handpicked from among the
school eldes already employed by the public school system. They were selected
because they appeared to have potential for upward mobility from school-alde
to teachigg essistant. The Detrolt auxiliaries were aware of this criterion
for selection, and they bad high anticipation of developing the espacity to
perform responsible classroom functions.

In all three projects, highly significant dlfferences were found
to exist emong the clusters. This finding supports those previously discussed
with rggerd to the clusters. (Tables XIII and XIV show the results obtained
from the analyses of varlance,)

CORRELATION MATRIZ FOR THE AUXILIARIES' PERSONAL CHARACTERISTICS
AND THE SUCCESS CRITERIA

The process of "washing out" significant individual project @aria-
tions appeared to be operative when the auxilisties' personal characteristics
were comsidered in reletion to success in the training progrems. A correla-
tlon matrix on-a cross-project basis revealed no overall pattern for predic-
ting probeble success of tralmees in accordance with perscnal characteristics
and demographdc data. Anestanination of an individual project, hewever,
1nficated that trainees from a low socio-econamic background responded
more slowly to the tralning opportunities than those from a middle-class
background. In the Garland Junior College program, for example, selection
had been-planned ta_issure racially integrated groups of both middle and
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lower soclo-economic background. In this crosse-class, cross-cultural projsct,
the wid&le~class trainees, both Caucasian and ﬁe'gro, scored higher in terms

of the established success criterlsa than did the lower-class.traimees of

both races.

Nevertheless, when all variables in persomal characteristics were

‘inter-correlated, for all subjects from all projects, with the two success

eriteria -- () achievement"'gi'ade in tﬁe progr'am, and (2) increace in mutua-
lity of perception between amciliaries e.nd staff after training -- peither

oi’ the success criteria. correLated with any variable.

- One explahetien méy bé the laék' of differentiation in the success
criteria: It bas been mentioned earlier that waile the suxilieries' patterns
of role perception did, in fact, move eligh’cly‘ in the direction of the staff's
pstterns after training, the shift was not apprecieble since there was con-
siderable similarity in role perceptions between awd.liaries end staff even
before training: Morgover, there was lack of ‘aLfferentiation in the achieve-
ment grades s 88 well,: since practically all the trainees canpleted the

training. program sa.tisfactorily.

Despite the lack of differentiation, one major conclusion may be

drewn from the _corre_lé.tion matrix, neamely, that the -differences among pro-

cesgses in the trainigg_._pgograms are likely to have a greater effect on

success in the program than the personal characteristics of the auxiliary-

trainee.
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AFPPENDIX G COMPOSITE SCORES IOR ALL EROJECTS RE:

ATDES' PERCEPTION ‘OF THE HELPFULNESS
OF SUGGESTED AUN-VITIES IN JESCENDING

ORIDER FOR POSTTEST

Note: The composite scores for the fifteen projects were computed
by: 1) securing a welghted proportional frequency score for
each project; 2) arrenging these scores in renk-order; 3)essign-
ing & velue of 95 to rank 1, Sk to rank 2, 93 to renk 3, etc.;
L) summing the values of all projects for each item, . e.g.:
the item with the largest composite score had a value of 92
for Ball State, 94 for Berkeley, 58 for Howard University, 76
for Ohio, 72 for San Fernando Valley Center A, 93 for Center B,
82 for Southern Illirois, 81 for Detroit, 87 for Garland, 92
for Jackson State, 90 for Nalme, 70 for N.Y.U., 85 for Arizoms,
81 for Fuerto Rico, 82 for Florida, and 95 for Riverside,

Cluster and Pre- Post-
Sub-Cluster Item Descripiion Test  Test D
I -Cognitive  Taking charge of a small group 1356 1330 26

which is working on a speclal
project while the teacher worlis
vith another group

I ~Clerical Preparing A.V. materials such as 1168 12k2 47
charts av the request of the teacher

I -Affective  Helping puplls learn how to settle 1368 1233 -135
argunents wilthout fighting

I ~Qognitlve  FPlaying gemes with pupils (such as 1197 1224 427
rhyming games, guessing games,
finger games)

Ir -General, Prepering bulletin board displays 1129 1190 +61

Irx ~Teache: Stopping pupils from fighting 1279 189 +10

Function (retionale: teacher usually decides

when this is necessary)

I -Affectlve  Talking quietly with a pupil who 1209 1é -7
is upset

I ~Affective  Interesting a restless pupil in 1288 nm -109

some oi the available activities
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Clugteor and
Sub-Cluster

II «Clerical

II -Monitorial

I -Teacher

Function
I -Affective
Cognitive
I -Affective

II -Monitoriel

I ~Cognlitive

II ~General

I ~Affective
I -Affective
I -Cognitive

II -Technical

@

I -Affective

I -Cognitive

. 205 -
re-
Item Description Test
Keeping recoris, such as atten- 1162

dence and health records

Teking charge of pupils at various 1201
occasions, such as: during lunch
period, in ballways{and on bus_

Teking responsibility for elass 1128
for a few miautes when the teacher

is celled sway ‘

Idstening to a pupll tell a story 1177

Glving e pupil a chence to show he 1149
cen do sometning well

Helping teachers take care of 1295
pupils in &ssembly

Reading and telling stories to 1170
pupils

Pessing out and collecting pupils' 862
meterials

Helping pupils learn to play 1207
together (such as teaching tuem

tQ teke turns, share toys end other
raterials)

Encourgging pupils to meke the most 937
of themselves

Helping young children learn to 1176

use crayons, scimsors, paste, and
raint

Helping puplile learn proper use of 1069
tools and equipment

’

Encouraging pupils to help each 1105
other

Singing with & group of pupils 1019

Post~
Tegt

1166

1155

1154
1149
1148
1130
1125

1120

1093

1077

1072

1072

1056

+37
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Cluster and
Sub-Cluster
IX | ~Tachnical
I -Technical
I . =Cognitive
I ~Affective-
Cognitive
I -Affective
IT -General
IT -Genersal
II -Technical
I =Affective
I ~Affective
I ~Affective-
Cognitive
IT ~Clerical
I =Affective~
Cognitive
II -Lgcorting

Pre-
Test
perating equipment such as movie 968
projector, slide projector, tape
recorder

Item Description

Running & duplicating machine 883

Showing pupils how to cleen up and 1091
put away materials

Helping pupil understand teacher's o719
directions

Helping pupils improve their 1051
manners

Helping pupils get ready to put 8ol
on an assembly progrem (such as

making costumes, making scenery,
listening to pupils rehearse)

Getting the classroom ready for 960
the next dey

Checking playground equipment for 1045
safety

Listening to pupils talk about 1062
themselves

Acting out stories with pupils g3k

Explaining school rules to pupils 993

Filing and cataloguing materials 019

Glving the teacher informetion
ebout & pupll which will help the
teacher in working with him

1171

Teking pupils to and from various 940
places in school (such as lunch-

room, nurse‘'s office, principal's
office, bathroom)

Post-
Test

1055

1052
1037

1030

1019

101k

1913

1000

998

%66

%6
955

99




Cluster and

Sub-Cluster

II ~-Technical

I ~Cognitive

IT ~Clerical

I -Cognitive

II -Physical

I -Cognitive

IT -Physical

IT ~-Monitorial

IT -General

I ~Cognitive

I -Cognitive

II -Physical

IIT ~-Teacher
Function

I1 -General

I “Affective-
Cognitive

IT ~Technical

Full Tt Provided by ERIC.

- 225 &

Item Description

Checking supplies

Helping & teacher plan +trips with
puplils

Pre-
Test

L

8l1.
922

Taking notes at meetings when asked 1089

Helping a teacher make errengements 780

for a trip

Checking daily on the health of
pupils

Helping & pupil look up informs-
tion in a book

Checking on temperature, fresh

" alxr and lighting in the classruom

Taking groups of children on a
trip

Doing errands and carrying messages

Helping puplls pick out books in
the library

Helping pupils learn how to use
the bathroom

Glving first aid to a pupil

Orgenizing outdoor activities for
class

Collecting milk money, money for
lunch tickets or other heeds

Helping a pupil leern to do some-
thing new and perhaps a little
more difflcult than he thinks he
can do

Making arrangements for the use
of equipment

1090

833
81k
847

651
64

952
752

703

720

841

Post-

913
885

833

873

861

843

838
830

" 824

5 B

806

7%

778

+167
+66

+18




Cluster and
Sub-Cluster
I -Cognitive
I ~Affective
I Cognitive
I ~Affective-
Cognitive
I ~Cognltive
II -General
II -Monitorial
11T -Poor
Practice
II -Escorting
II -Clerical
IT ~Physlcal
I -Cognitive
I ~Cognitive
I1I ~Teacher
Function
I -Cognitive
I =Conitive
III -Teacher»
Function

TRTSTE TN BB DT IV AN STV T Y T STARAT LA NN LY L SUANW Ay o 2t iy A S SRR

- 226 -
Pre-
Item Description Test

Attending meeiings with teechers 48

Helping pupils move from one 740
activity to another in the elassrocn

Helping pupils improve special 710
skills (such as in gyu, or seting,
or dencing)

Telking with pupils sbout what 8oL
they're doing when they are playing
Keeping a record of how a group 677
of pupils pork or play together
Watering plents 664
Watching pupils from back of 621
classroom to prevent unruly behavior
Helping teacher maintain s 631
completely quiet classroom

Taking howe pupils who are sick 655
or hurtc

Typing 632
Welghing and measuring s pupil 535

Telling a pupll what happened when 628
he was ahsent

Playing a musical instrument for the 457
pupils

Taking charge of a class while the 701
teacher has a rest period

Writing down what a pupil is doing 552

Taking a small group of pupils on a 717
walk in the nelghborhood

Taklng charge of the elass when the 564
teacher is sick for a considerable
reriod of time, perhaps several days

or a week

i e T o oLt SR
4
kS

Post-
Test

L

T60
755

T3

h2

732

7
695

692

682

655
646
638
632
598

598
587

556

D

+12

+15

+33

+65

+53
+7h

+27

+33
+111
+10
+155
-103

130
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Cluster and . Pre- Post-
Sub-Cluster Item Description Test Test D .
X,
II -Genersl Feeding classroom pets 476 532 456
II -Clerical  Sorting msil Lhs 526 480
II -Monttorisl Guarding doors of school 515 523 48
IIT -Poor Seeing that a pupll eats all of 508 hgs5 -13
Practice his lunch
II -Physical Helping prepare and serve food b2 W6 44
TIII  -Teacher Deciding whet trips pupils will ko7 k53 426
Function teke during the term
IIT  -Teacher Teaching pupils a subject (such 439 k51 412
Function as history, chemistry, ariithmetic,
or reading)
IIT  -Poor Putting on and teking off all b2 W5 43
Practice outdoor clothing of young children
for them
I -Cognitive  Helping a pupil use a teaching 405 k33 428
machine
III -Teacher Preparing the questions on tests  5L42 k23  -119
Function for the pupils to answer
III  -Poor Putting aways pupil: +toys and 498 Yar -T7
Practice naterials
III ~Teacher Deciding what pupils need to do 452 374 -78
Function in classroom
III  -Tescher Deciding which pupils will need 473 35k -119
Function to work together in a reading group
III  -Teacher Plarning the homework sssignments 422 335 87
Function for pupils
III -Poor Iending a pupil money when asked 226 279 453 ()
Practice
III -Teacher Deciding who should stey after 345 269 -76

Function school
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4 Cluster and
3 Sub-Cluster
ITI -Poor
Practice
I1I -Teecher
Function
III ~Poor
Practice
III -Poor
Practice
III -Poor -
Practice
IIT - ~Poor
Practice
III -Poor
Practice
, I1I -Poox
: Practice
IIT  -Poor
% Practice
III -Poor
Practice

~ 228

Iten Descrigtion

Keeping pupils who talk slowly
and hesitantly from westing the
class's time

‘Deciding what a pupll should study

Spenking pupils for misbehavior

Meking exceptions to rules where
you believe them to be wrong

Glving most attention to the
pup:!.ls vwhom you know best

Comforting and supporting e pupll
Wwho feels he has been treated
unfalrly by the teacher

Telling s misbehaving pupil what
you really think of him

Finishing a slow pupil's work for
him :

"Covering up" for children who
cheat

Washing a pupil's mouth out with
soap when he swears

Test

a9

301

230

216

170

219

10

165

154

135

Post«
Test

255

218
189
162

1h6

101

82

53

s
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APPENDIX H

CLUSTER ANALYSIS BY PROJECT

FIGURE II, CLUSTER I ITEMS FAVORED BY AUXILIARIES PEFORE AND AFTER TRAININC IN

INDIVIDUAL PROJECTS,

Note: Proportions Are Based on the Total lNumber of Cluster I Items~36.
For example: Ball State Has Nine Cluster I Items in Top Quartile

~ 9/36 = 25%,

S. ILLINOIS

Cluster I
Ttems' in
Top Quartile
_CIUSTER I _ _ _ - P - = e
]
BALL STATE 1
T 19
15 L2
BERKEIEY
17 47
13 36
DETROIT
12 33
GARLAND ki
16 Ly
12 33
HOWARD
9 25
10 28
JACKSON
11 31
9 25
MAINE
10 28
12 33
N.Y‘ U.
10 20
13 35
"¢ ARIZONA
12 33
14 39
OHIO
11 31 ]
13 36
PUERTO RICO
15 Lo
14 39
RIVERSIDE
19 53
17 k7
(Center A)
SAN FERNANDO T 1A
(Center B)
16 Ll
11 31
Se FLORIDA
11 31
9 25
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FIGURE I, CIUSTER [T ITEMS FAVORED RY AUXITIARTES BEFCRE AND AFTER TRAINING IN
INDIVIDUAL PROJECTS, 3

Note: Proportions Are Based on the Total Number of Cluster IT Ttems-32, .

For exemple: Ball State YNas Ten Cluster II Tiems in Top Quar-
tile - 10/32 = 314,

‘ , Cluster II
‘,; Items ir‘lle
-y o N I
BALL STATE 10~ " 3%
14 B
BERKRIEY a .
19
DETROLT o 3
11 3
GARLAND 5 %6' o
' 619 |
HWARD 8 2k :
12 36 |
TACKSON 2 %
11 3|
MATIE 15 N/
1 41
N.Y.U, n 3
13 L1
N, ARIZONA 10 %
ey 11 3 |
OHIO 519
- 9 21
PUERTO RICO .
6 1
RIVERSIIE > %
3 2 .
| (Center A) 6 19
{ } SAN FERNANDO —-— 5 16,
(Center B) 0 3T
7 21
S, FLORIDA 10 3L
13 41
S, ILLINOIS 3
113 I
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FIGURE IL, CLUSTER ITI ITEMS FAVORED BY AUXTLIARLES BEFORE AND AFTER TRAINING IN
INDIVIDUAL PROJECTS. S

Note: Proportions Are Based on the Total Number of Cluster IIT Ttems~27,
For example: Ball State Has Five Cluster IIT Items in Top Quartile
- 5/27 = 19%.

Cluster IIT
Items in
|Top Quartile
CIUSIER IIT _ _ 200 29.%......_39.‘/3.._.“0.......59.‘3”;.......7‘2.‘._...%,.-
re Aicn| 1%
BALL STATE
Post 13 1l
Pre |- ) T
BERKELEY 5
Post 1 L
Pre |* 1 L
DETROIT G
Post - 1 4
, Pre |37 3 11
CARLAND
Post i 2 T
Pre F L 15
HCWARD :
Post ! 3 1l
Pre |: 2 T
JACKSON
Postj---1-= 2 T
Pre |&i= 4
MAINE g -
ost] -0 1 l
Pre == 1 L
.Y U, o ‘
Post | == 1 )
Pre |54 1 h
Ne ARIZONA 2
Post 1 )
Pre 15
OHIO -
Post == L 15 |
Pre [=7 1 h
PUERTO RICO
13 11
5 19
RIVERSIDE -
2 T
1 L
(Center A) B =
' —JPost -T2 2 T
(Center B)
- 1 ly
3 11
Se FLORIDA
0 0
4 15
S. ILLINOIS
4 -2 T
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ABOUT BANK STREET COLLEGE OF EDUCATION:

Bank Street Colleze of Education was founded in 1916
as an ianstitute for educational research and schoocl
experimentaciol, Preparation of teachers las been a
central function of the program for 30 years. Otuer
magjor undertekings of tae College are researea in
education and human development, experiuenial schools,
field services to the pablic scrools, and ‘the publi-
cation of professional litersture.
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