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FOREWORD

This service bulletin The Teaching of Individualized Reading in the

Madison Public Schools has been prepared by the committee of Madison

teachers listed below. This bulletin is submitted to teachers for use
and critical evaluation. | am sure you will find many refreshing ideas
and an abundance of source materials to aid you in helping our children
grow in their ability to read and in their appreciation of |iterature.

A modern reading and literature program recognizes its responsibility
for making reading at any level a satisfying experience, one for which
the child has been adequately prepared, and within which skills and
appreciation have a maximum chance for development. The primary
responsibility of the elementary schoo!l is to teach children to read,
since reading is a necessary tdol for all learning., Children are helped
through literature to develop a sensitivity to ideas and ideals and to
their own heritage. Children may develop a lasting enjoyment of |itsra~
ture 1f it Is taught correctly. Our success in teaching the total
language arts will be determined by how well we are abie to develop in
children the ability to read and listen intelligently and critically,
and to speak and write cleariy, accurately, and effectively.

The teacher-librarian role is vital to an individualized reading
program. Each must plan carefully, keep adequate records, continually
evaluate the program, be creative and flexible. Skills must be taught
in sequence as suggested in Madison publications, but for the mature
student thelr development should be practiced in enrichment reading.
This bulletin has been prepared in order to give ideas with which some
Madison teachers have used the individualized approach to reading.

We are grateful fo all members of the staff who contributed to this
service bulletin,

ROBERT D. GILBERTS
Superintendent

INDIVIDUALIZED READING IN THE MADISON PUBLIC SCHOOLS

GRADES 3-6
READING COMMITTEE
*¥ Mrs. Karen Gasper, Chairman Mrs. Florence Ryan
¥ Effie Bark Elizabeth Seiler
Thomas Eckstein Marvel Stark
Hada Eflinger Janice Van Sant
¥ Ellen Hanson
Norma Jothen CONSULTANTS
Carol Lettner Arthur He. Mennes
Mrs. Brenda Pfaehler Ken Taylor

* Members of the committee who prepared this guide.
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PREFACE

Madison public schools have always given highest priority to effec~
t+ive reading instruction. Reading is a complex process, and readiness
for reading varies according to the background and maturity of the
individual child.

On a voluntary basis many teachers in the Madison schools have been
experimenting with various approaches to enrichment reading. As a result
of these efforts, an effective individualized reading program is reported
in this service bulletin for grades three through six.

The Madison point of view in reading has been well stated in the new
guide Teaching Reading and Literature. The following generalizations can
be made for individualized reading:

1. In the Madison point of view there are eight major divisions
of the language arts: developmenial reading, |iterature,
listening, speaking, gra.mar and usage, writing, spelling and
handwriting. The eight divisions are taught as situations
arise; they are correlated with various units, or they are
taught directly.

2., Reading is a highly compiex mental process by which children
get thoughts from printed symbols, Growth in reading is
related to the physical, mental, emotional, and social
development of the child. Many and varied experiences help
to lay the foundation for learning to read, Thus reading
and literature contribute to the wholesome all-around
development of a child.

3, The reading skills must be learned in sequence. A child
progresses from one reading level to the next in an orderly
pattern at his own rate,

4, The individualized reading approach should not be infro-
duced before the third grade and then only after the basic
reading program. As suggested in ‘the guide Teaching Reading
and Literature, this would be a second semester program for
the more capable and mature students who have mastered the
basic sequential reading program.

5. Many suggested enrichment readings are also listed in A _Liter-
ary Heritage for Madison Children, and Guide to Teaching
Reading and Literature K-6. The committee recommends
enrichment reading of distinguished books as listed in our
previous publications.

6, The school librarian becomes an important partner with the
teacher and pupi! in an individualized reading program,

We extend our thanks fto the committee, consultants and all teachers
who assisted in the preparation of this service bulletin,

ARTHUR H. MENNES
Director, Curriculum Development




|, THE MADISON POINT OF VIEW L |

Reading

R

_WHAT 1S READING?

" Reading has been defined in many different ways. Perhaps
+he most common definition, and one with which most educators agree,
]s that.reading is .2 process of securing the author's meaning from
“the printed or written page and reacting to i, Reading Is a comp lex
process which involves the physical, intellectual, and emotional
aspects of one's being, It 'is not.a. single skill but rather a
group of many inter-reiated skills which must be applied simul=-
taneous |y, . . ' ‘ L e o ”

“~These skills are a part of the larger area of communication
skills, and are closely related to those abilities necessary for
effective listening and for oral and written expression, Reading
Ts moré than the ability to recugnize, pronounce, and state the
meaning of printed words. , It is.even more than selecting the

‘reading is the ability not only to-comprehend the ideas presented
. by an author, but aiso.to Interpret them and integrate them with
previous experiences, A child does.not learn. to read in one
year nor in six, The process of learning to read effectively

should continue, throughout a lifetime.

S " Lt ’ N g Y

WHAT 1S INDIVIDUALIZED READING? =

Individualized reading is a program adjusted to. the child,
The teacher has the opportunity to work with one child, a small
group, or an entire class. This approach provides opportunities
for each child to progress at his own rate of growth and to gain
experience In a variety of reading situations.. . '

[ | main ideas in paragraphs or stories. In its highest state

WHAT 1S THE MADISON PHILOSOPHY OF, TEACHING INDIVIDUALIZED READING?

Experiments with Individvalized reading have been tried in
several schools, It Is our belief that in grades one and two the
method of the basic reading series as used in the Madison schools
is superior to the teaching of individualized reading at this
level. Teachers at these levels, however, should use many of the
techniques suggested in this bulletin to ®ncourage thejr students
+o read for breadth and depth. Many helps for reading suggestions
at this level can also be found in the Madicon publications,

Guide to Teaching Reading and Literature and A Literary Heritage,

faeht oA A A At A e i St bl bandiidie o ool andie Aol
v
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The individualized reading approach in grades three to six
has certain advantages which are stated in this bulletin., At the
present time it does not seem to be practicable to use an indivi-
dualized reading program with all children. The extreme difficulties
of organization and planning, of being thoroughly acquainted with
all of the materials being used by children, of be.ng aware of each
child's needs and limitations and -providing for them, make this a
method to be used only by very competent, experienzed teachers of
reading. | o -

The most effective teaching of individualized reading demands
The skillful use of a variety of methods and classroom procedure.
The teacher of such a program must provide for many techniques of
word-recognition, Including their phonetic and structural analysis,
comprehension and thinking skills, work-study skilis, and advanced ‘
interpretive skills, In order to develop these skills In- sequence,
the teacher should refer to the Madison Guide to lTeaching Reading
and Literature, T | .

i

.1

TEACHER'S RESPONSIBILITY' IN' INDIVIDUALIZED READING™ - -

The Madison point of view in the teaching of individualized
reading encourages the teacher to: o '

+ promote maximum amount of growth ‘in reading, -+ -
. be familiar with skills and have presentation technique
at her command.. S e e e e
« have the same defined formal skill approach program as
one using the basal reading program. .
. begin this approach not before third .grade because. these.. .
children are less mature, less independent, and less’
. capable of self-direction and self-selection,’
. use this approach principally with the more zapabie and
mature students, ~ . - e A
. possess a broad experience i1n usihg the basa! reading '~
program before initiating the individualized approach,
- . » define the purposes and advantages of teaching indivi=-
S -dualized reading and feel comfortable about it. .
. use the basal reading program as defined In the Madison
' " Buide to Teaching Reading and Literature until the ..
» teacher feeis she knows her. students. and feels they. are ..
-ready for this approach. In many instances tals would
' be a second semester program.’ B

] o
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-HOW MAY.TH1S'BULLETIN BE USED?,: ’

As you read ‘the Madison Poinf of View abou+ The feaching of
1ndiv1duallzed reading. S L A T

I}

L

. Become fam:llar wifh The values of an Individualazed
- reading program,

" o Decide from™ the information included in this bulletin
whether this methed of teaching reading appeals..to you
and would be beneficial for your class.

. Determine areas where teachers. and |ibrarlans. can work
more closely. together tO‘prodee a beffer reading program
: for the childreny:.:" - » =y SR R AT
' » Become famillar with the children's annofafed book IIST
(found on pages 48 to 74) the reading.needs.and inferesfs
wo.o - of-their «children ‘may be better met.. - ri5n, -
« Use this bulletin as a.rescurce aid since it prodees
many. techniques and procedures that-have been effectively

oL ) .

i --used by some Madison Teachers., ST PR
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J1e VALUES OF AN JNDIVIDUALIZED READING PROGRAM

"Uindivldual develop into a skillful reader who will have a vital
and lasting interest in readlng. Since the development of reading
is a personal experience, it is felt that the individualized
program, which takes info consideration each child's attitudes,
interests and growfh, ts an effecfive approach to The teaching of
reading, UEY SN ; : .

Listed below-are favorable condifions fhaf occdr when indi- '
vidual ized readlng is used in fhe in+ermedla+e grade5°' '

-+, The child becomes personally Involved in reading, and,
v 07 because of “this, grdup: interest .increases.::.
« The child is not competing against -others in his class,
. ="' but instead is able to progress af hts own pace to overcome
- -hls deficlencies, - - ¢
. The child tends to enjoy reading more because he is reading
'lffmaferial that personally interests him. o
“++s During regular reading conferences, the.teacher and pupi |
are able to have close contact with each other.: This .
contact especially meets the child's psychological needs,
for he feels the teacher is interested in him as an indi-
vidual as well as in what he is reading, Responding to
t+he teacher's encouragement, he reads considerablv more,

» The child develops more self-respect since reading diffi-
culties become a private affair between the teacher and
the individual child, The slow learner, therefore, is
not publicly stigmatized.

. The chiid develops more self-confidence, since he is
actively involved and responsible for his actions.

. The child fosters positive feelings toward himself enabling
him to accomplish his best thinking and learning.

. The child realizes the vaiue of reading skill development
since he is taught the skill he nseds when he needs them,

. More class time is spent actually reading; therefore,
with the result that each child is exposad to more words
through context,

. Since the child's needs and abilities are continually
changing, he has the oppoirtunity to explore through
reading many fields which meet these changes.

. The child has the opportunity to evaluate his strengths,
weaknesses, |ikes, dislikes, and wishes by himself or
with his teacher,

' The primary goal of any reading program is to hsip each
|
i
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5
READING MATERIALS FOR INDIVIDUALIZED READING

Of major importance in beginning a program of individualized
reading is the type and quality of reading materials to be used.
When locating materials, it is good to keep in mind that there
should be a minimum of three diffcrent titles per child, To include
The abilities of all the children using the program, these materials
should ve of reading levels which encompass one or two grades below
the group you are working with and two or three grades: above it,

The choice of materials depends not only on the children's
reading levels but also upon their interests and personal ity needs,
Interest areas can include subject material in:

animals science -poetry ~ . humor

" - research - folklore . war . . sports
music biography | mystery . - history

These subject areas should be found not only in library books,
tasal texts, and supplementary readers, but also in magazines,
pamphlets, brochures, teacher-made, and pupil-made materials and
newspapers, ' a "

The teacher should be concerned about the quality of the reading
material that is selected, Not only must it be on subjects that are
important to the children, but i+ should be written in a style which
encourages language development, Included in this guide is a book
list which categorizes material according to grade level and special
interests, This list should make the task of selecting books
relatively simple, ' ‘ o

Supplying the ciassroom.with materials is not difficult if the
teacher, librarian, and pupils work together in- locating them,
The library is the most obvious place to begin,. Also, ¢hildren
Themselves can bring books from home after they realize the standards
for book selection, : o ‘

Once the materials have been collected, they should be arranged
attractively on shelves throughout the room., .Research-has proved
it is best to arrange the books according to.subject areas. - They
should not be ability grouped, since this arrangement might - -
penalize some children. Children should be able:to get to the
book areas easily and make their choices without crowding one
another, Eye-catching exhibits of books in the classroom are:an
aid in interesting and attracting children to the books.

Selecting books is a continuing process when using the indi-
vidualized reading program. Teachers should add new material +o
The collection and remove the materials that no. longer. appeal to
the children as their interests expand and their reading ability
grows, . . S




6.
1¥. ORGANIiZING THE INDIVIDUALIZED READING PROGRAM

* Ae Prelimlnagl Plannlng

, Before Inifiafing the individualized reading program, the teacher
must know her pupils thoroughly: +their abilities, needs, interests,
personality traits, peer-relationships, reading levels, ability to
work independently, and their attention span.

- In plannlng the classroom envlronmen? the Teacher should:

. Obtailn sulfaule readlng materials for the ch:ldren s use,
« Arrange a storage place for the books.
« Arrange an area where the teacher can meet with small
groups or individuals,
« Provide a reading table and chairs for small-group work
. .near a chalkboard if possible. -
. Arrange bullefln board dlsplays Thaf will sflmulafe interest

in rnadlna-

- An Indivlduallzed program is a flexible one. The teacher must
be constantly aware of the individual's changing needs and provide

for them during the reading periods. Time should be allotted by the
teacher to provide for these reading experiences which help fulfill

- long range readlng goals~

. Chuldren should be able to make their own choice of -
. reading material through the guided self—selecfion
~ method. See pages 9 and 10.
. Individual reading conferences between the Teacher and
the pupii should be held.
"'« Individuals and smail groups should work on :ndependenf
+ activities, - t
"o Small group or class sharlng and dlscuss!ons should take
“place. -
« Children should be working with the teacher or Independenfly
To develop skills.

Since this program varles from fhe basal reading program, parents
should receive an explanation of individualized reading through a
conference, a letter, or a group meeting. With this explanation,
the parents will be better able to understand how to help:and
encourage their chiid. Informed parents can be strong supporters
“of this program. co S 2 o -

B. lnlfiaflng_fhe Proqram

‘There is no best way for a teacher To begln a program of indi-
vidualized reading. This program is bases' on a way of thinking that
I'nvolves new concepts. of class organizai® . and instructional tech-
niques. The whole class can be involved with the program from the
start or.a part of the class utilizing one or two basic reading
groups can be the initiators.

[R&C‘
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their basic textbooks at their own pace. When a child
finishes the textbook, he is free to choose his next book
from a classroom selection of books already chosen by the
teacher and librarian,

Begin by allowing self«selection of supplementary books.
The children read in their basic series; yet they are also
able to select supplementary readers from a classroom
collection, When they become familiar with this procedure,
they are allowed to substitute books of their own selectlion
for the basic readers they have been using.

Begin the program directly. This approach is especially
recommended for children in the fourth through sixth
grades where children have well-established reading skills
and can work independently. These chiidren are allowed to
make their selections from books being dispiayed in the

Iroom. As soon as they have chosen Their books, They may

begin reading 7 m.

In all three approaches, fhe first few days should be devoted
primarlly to the exploration of books, Other organizational pro-
cedures in the program should be worked out slowly from day to

da¥ with the children. Planning and evaluation sessions must be

_'held oftein until the children become accustomed to individualized

- reading are aware of +heir responsibilities, and realize how the
program  varies from the basic reading program.

Areas that should be discussed with The children and worked
out slowly are: '

9

Several possilile ways to initiate the program are:
o Begin the program by aflowing the children to read in
{

How to select books appropriate for individual -needs.
The importance of reading independently and not waifing

o be told when fo read.

Suggestions and use of |ndependenf acfavifies.

The value of independent activities,

When and why children will be working in groups.

The purpose and types of activity children can expect to
find in conferences.

How to keep records.

The purpose of records.

The teacher should discuss with the children how fhe daily
reading period will be divided into segments which wi-ll .Include:

Daily teacher-class planning (5 - 10 minufes).

Silent reading in a quiet relaxed afmosphere (30 - 40
minutes).

Independen+ activities =~ individual or group work

(i0 - 15 minutes). '

Teacher-child conferences which are held during +he
silent reading and activity period.

T e e e ——— e————
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8.

C. Role of the Teacher

In.using the individualized approach fo reading, the teacher
really has many roles: that of guide, consulfanf and stimulator.

" Listed beow are many of the feachsr's imporfanf responsibillfies:

. The teacher should encourage, “each child to fake as much
. responsibility In the program as he is capable of assuming.
. The teacher must know what the reading skills are, especially
.. - at her grade:level, and how to present them etfecfively.
4i -+, The teacher.shoujd know what appropriate materials are
available for developing skills. - - . '
... The teacher.should. provide time and opporfunnftes daily for -
skill developmenf. .
'+ The teacher must know where to . find maferlals in, order to
provide.for a variety of reading maferials in The classroom.
-« The teacher musi: be aware- of ind!vndual, as well as group,
_needs and interests.- -
. The “eacher should be able fo deveIOp her pupils' inferesfs,
attitudes, and tastes,
.=+ .> ..The teacher, can offer guidance  in fhe selection, of. readlng
- t..materials., e
. 's.The teacher; should prepare her children To selecf fhelr
- .own books which will -be- appropria?e to. fhelr Individual
. needs and purposes., - .. - ;”
. The teacher. should keep records of pupul progress and anec~ °
dotal, records -of the child's growth in attitudes, . infecpsfs
and Skl||5.

+ - - - Wt
s I SR FERR Tt

*
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ﬁ. Role of fhe Children o s T,QJLLCL),, ;

LI

Individua! -esponsibility..is one goal. of fhe~lndlvsduallzed
reading program. For many cblldren this is a. sJow process, but,
with encouraganenf and gundance, a child can achieve growth’ in this
area. * : o 0 . ! el . g

Listed below: are responsibllifies fhaf chlldren gradually assume
as they.-become involved:in.the program° W
. The child selects the material he wisnes fo read and share
with other class members. . -...
. The child reads his selected book at his own rafe.
..The child-decides when and how he wants to. presenf or
i+ :report,on.the material he has. read., Py -
. The child keeps a list of new and dlfficulf words and is
responstble.for looking-up. the words or. getting help with
 -them if:necessary. -’
« The child at times selecfs "new" words he wishas to share
with a:small.group or. the ciass. .
. The child can keep an account of,the books he has read.
«'The. ¢hild. Is;encouraged, with the Teacher's approval, to
bring books from home that the class, can. read.

PAFulToxt Provided by ERIC
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E. Role of the Librarian

A teacher who is familiar with books can better guide the student
in the selection of main ideas from the reading materials, I|f she
is not familiar with the book, she can motivate the child to purpose-
fully inform her about the book. There are many general questions
that can be asked.

However, the librarian can be the key person in exposing the
children to the books from which the self-selection wi!! be made.
She uses the same criteria as that for judging a great book (see
page 10), With this in mind the librarian actually selects books
in the subject areas in which the children are reading. After the
selection the |ibrarian presents them to the reading class in the
library.

In presenting the books to the class, the librarian should
introduce the children fo the range of possibilities wifhin The
selection she has made.

The librarian should also present book talks fo Inforﬁ the
teacher., She should help teachers become aware of new materials in
special infterest areas., ~

The librarian has a responsibility in the conference when
necessary. Many conferences may need to be carried over from tie.
teacher to the librarian. There are times when the librarian should
actuaily be present during the teacher=-child conference in the class-
room. Although the librarian needs fewer formal conferences with.
the children to determine their reading experiences and needs, she,
too, should be careful to ask leading questions, not quesf‘ons that
can be answered with a "yes" or "no".

The I;brarian should keep a brief file of class organization,
Each teacher will probably have a routine and approach as well as a
sequence which works best for her. It might be helpful o make a
note of this organization on the seating chart for the library class,

Individualized reading provides a great opportunity for.co-oper-
ative work between the librarian and teacher. Many of the creative
activities may be started in the reading class and carried over to
the library period and vice-versa., in the child's record of this
bulletin, it is noted that, "Library and classroom assignments,
notes and records should be kept together in the child's reading
folder." The folder and its design may be a library activity.

If need be, it may be completed in the classroom. This folder will
be utitized by the librarian as well &s the teacher and child.

F. Self=selection Theory

There are some children who possess a natural ability for self-
selection of reading materials, but there is still a great need for
guidance in self-selection criteria to be given by the teacher and
librarian. Through guidance, the child will become more aware of

prasrorarmgupan -
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direct guidance; later they can move to complete self-selection.

-+ : grade, using a great deal of discussion -and guidance by the teacher and

-+ - ‘independantiy as his own personal criteria by the end of the sixth
grade. C -

_the greatest advantages of individualized reading above and beyond a
~ {imitad skili-growth program. Although in studies which have and

- for him,

When he finishes his book, he selects another cne by himself or

his own interests and will extend them, In time he will become more
competent and efficient in his own choice of reading., This is one of

are bzing made, there are no criteria for testing and measuring
+his interest development. This growth should not be overlooked
as an educator's objective. :

. The self-selection theory which is a vital part of this program
states that the child has the responsibility for choosing what to
read., When given this freedom he can choose what interests him.

A glfted child will probably choose a book that challenges him; the
slow child will feel satisfied in selecting material that is suited

The child selects a book with the understanding that he will
finish it-unless the choice proves to be a poor oné for his needs.

with some teacher guidance. 1f he does not complete the book that
he has chosen, he discusses the situation with his teacher before
he selecfs another one.. '

The teacher's role shifts in helping with the selection of books
as she works with each child. The |ibrarian can also be of great
value at this time. Some children begin the reading program needing

Standards for choosing worthwhile books are Tﬁe same as for
great books. . The “fol lowing points may be used as a guide:

, The book is well written. , . -

. The characters are timeiess and will never be outdated.

. The author is revealing scmething significant about human
experience, be it good or bad. Cee

This three point guide can Be presented and gééred to éQén the third

librarian. In an over-all reading program, a child can use this guide

The child may use this guide for. selecting a book on his-.own
reading level: ! . : S

"i*4 There are not moré than three unfami | iar ‘words on a bagé.
. Read a paragraph. Close +he ‘book., Put the main.idea or
{deas into your own words. ; , g

| ¥ both points are covered, the book is usually on his reading level,
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G. Conferences

Frequent individual conferences are essential at all grade levels.
During these conferences a close personal relationship between the
teacher and pupil can develop. These conferences can provide
children with the encouragement and help they need in improving their
readinge The teacher should point out areas where the child has _,
been successful in reading and also plan additional experiences to - |
promote his reading development.

When a child leaves a conference, he should feel that he has
received help and that he has a specific job to do. He should have a
reason to read further in his book, is willing to be helped in the
selection of his rext book, can do an assignment on reading skills,
and may now have & definite idea for a book report.

Objectives of Individual Conferences

. To help the teacher and child understand the child's reading
ability and potential,

. To help the teacher become aware of each child's interests
and attitudes.

. To help the -teacher diagnose each child's reading needs so
that she can better help the child.

. To help each child become a more confident reader.

. To help each child develop a pleasant attitude toward reading. |

. To help each child develop good study habits. - I

Timing the Conference

The average time length-for conferénces is about ten minutes,
but should vary according to the needs of the pupil. The frequency
with which the teacher meets with the child depends partly on the
class size and on the child's maturity. Some children may need
to meet with the teacher for a short conference every day, while
others need meet only once a week.,

Settings for Conferences

The teacher should select a place which allows her to give
needed supervision to other children in the room while she is
working with one child. It is wise to have an extra chair near
the conference area so that the child next in line for a conference
can be reading quietly while waiting his turn. Some feachers prefer
going directly to a student's desk and working with him during the
conference.

il i

Scheduling Individual Conferences

The teacher should have a definite time set aside during the
reading period for conferences. Several ideas for scheduling con-

ferences are these:

e o e et A




i2.

, The teacher lists on the board names of children with whom
she would like to meet.
. The teacher !ists several names on the board and permits
+he children to add their names if they wish to be included.
. The children sign up on the board under a conference heading
g if they feel they are ready for one, - .
; . The children go for conferences on a voluntary basis after
t the teacher explains how many children she will have time
to meet withe : '

Content of Conferences

Each conference should differ since the teacher must take into
consideration the needs of the child. Often the child prepares
himself for the conference by bringing his own questions and problems
with him and then asks the teacher for guidance. At other times
+he teacher must set the pace of the conference by having specific
purposes in mind, Some areas to be covered are opportunities for a

 child o tell about the story, oral reading, work on specific skills,
help in selecting new reading material, or developing plans for
further work, ‘

Check lists of skills may be used by the teacher to keep a record
of the child's progress in reading. A separate list is kept for each
child and appropriate comments are made on it throughout the prcaram
as the child masters each of the skills. -

Leading questions should be phrased in such a way that a child
can not give a "Yes" or "No" answer.

. Example of ‘poor question: The Little White Hen worked
hard, didn't she?
- o Example of good question: . How do you feel about the Llittle
White Hen? .

The followiﬁg list of leading qhesfions can be used as a guide by
+he teacher when discussing a book with the child during the conference.

1. What was the setting of the story? Where did the action
-~ . take place? .. , : P
2. When did or might this story have happened? . Co
3, Thinking of the various characters in the book, - what were
some of the personality contrasts that existed?
4. 1f you were one of the characters, would you have reacted
.. the same way?- . : '
5, Which one of the characters did you like best? Which one
did you like least? Why?
6. What was your feeling toward the hero - satisfaction,
admiration, dislike?
7. What feelings .did the story arouse In you = suspeise,
adventure, humor, love, hatred, happiness?
8. What was the plot of the story? Where was the climax? -
9, What were some new ideas you learned from ‘the hook?
. 10. What other kinds of things which the book suggested would
' you like to read?
11. What other way would you have ended the story?
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Group and Whole Class Sessions

When children are working by themselves or with their teacher in
small group sessions, these groups shouid remain organized only until
they have fulfilled their purposes. Times when children can work in
small groups are;

. When: several children have similar reading problems and
can solve them together.

. When they can share new vocabulary words.,

. When they can read and discuss the ideas of a book each
child has read.

. When they can work together on a projec+ that stems from
a book they have all read, | '

During whcie-class ssssicns which sometimes precede and sometimes
follow the independent reading, it is often necessary to.plan the
sequence of the reading period, to develop, reinforce or extend a skill,
or to share an interesting reading experience.

H. - Independent Activities

Independent activities encourage children to be organizers of their
- own time., They should be given +he freedom°

. to spend some time away from their ‘independent reading
to work on making a report which they wish fo share,
to do projects that stem from their reading.

to work on developing specific reading skills.

to bring reading records up to date.

to read independently at their seats.

Ideas for independent activities that the children could pursue
are included at the end of this bulletin. r 1

l. Sharing Activities

The teacher with the class should.develop a schedule for deter-
mining when chiidren should report on a book. A child does not need
to share every book he reads., B

Some teachers set aside a specified amount of time {from ten to
" twenty minutes) on a specific day or days during the week for sharing
time., Others set aside a few minutes at +he beglnnlng or end of certain
reading periods for report making.

Children should be given a list of suggested activities for
sharing books that can be adapted to.their needs. They should be
encouraged to vary the ways in which fhey share each book with the
rest of their class.,

ER&C
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V. THE USE OF READING SKILLS IN INDIVIDUALIZED READING

When and how off{en children work directly on reading skills in
individualized reading are decisions to be made by the teacher,

Each child should work on a particular skill when he experiences
a need for it in his reading. The child will therefore discover the
need for learning the skill at that time. .It will not always be neces~
sary to teach every skill to every child,

Skills that should be developed in this program are word meanings,
dictionary skills, word analysis, comprehension, interpretation, and
skills in the selection.of materials for reading. The use of a skill
check list for each child helps. the teacher spot- deficiencies. Ses
pages 23 to 28 for suggesfed check |ists,

Maferiais Thai can -be. used +o improve skili deficiencies are
the child's present reading book blackboard. or seaf games, worksheefs J
and workbooks., - : - : S

Opportunities to develop skills with the children can be. found:

o during individual sessions with the:children. .

. during small group sessions based oh specific needs. that
were found during individual conferences.

. during whole class sessions. when the teacher: could
anticipate some skills which the children wouid need to
use in their reading.‘ Sl

Vi, RECORD KEEPINC
Records seive The purposes of"

. poinfing out areas where a child is having,difficuify.-
. evaluating progress and growth,

Records should be kept simple for bo+h;feacher‘andkpUpils. Often
They can deveiop Their own forms and procedures Josnfiy.,

H

A. Record Keeping by Teacher

Often teachers' records of children's progress can be kept in a
loose-leaf notebook using one page or a fillng card for, each. child.

!

Information to be included in These records are:

Approximate reading level of the child,

The date of the conference. .

The title of the . aterial:being read.,
Difficulties he s having.

Specific help and direct teaching fhaf was given.
Any other important comments.,
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- Teachers should use their own judgment as when.making entries,
At times they can be made In the presence of the child in order to
keep him aware of his own needs and assets. AT other times, when
the child might be intimidated, the enfry should be made after he

. has left. the conference,

i In addffion fo records on each child, many feachers keep records
on each child's skill developmenf.

B. Record Keeplng by Children

l

The mosf imporfanf records in which the children are reSponsible
are bibllographies of the books they have read. They enter this infor-
-mation when these books are chosen and when the books are completed.
These records can be kept on loose-leaf paper.in . a notebook or on large
cards which are divided into columns with headings such as date, author,
publisher, pages, and comments., Children can also use folders or large
envelopes for their reading records.

it IS advlsable for each chfld fo keep a record of dlfficulf words

. he encounters in his reading and which he would Like to’ have in his

permanent vocabulary. These words should be dlSCUSSGd during Individual
conferences and shared in lively discussions during full class sessions.

Suggesfions for sharzng acfnvsfies should be ;ncluded in the child's

' collecffon of records. They.will then be able to refer Fo fhem when
., they are ready to prepare a reporf on. the book fhey have | finlshed.

Chaldren s records should be ufilfzed .by. fhe chsld, teacher, and

. librarian. Library. and classroom assignments, notes, and records

should be kept together in the child's reading folder,
EVALUATlON

oy

There should be a confinuous evaluaflon of fhe readlng program

" and the child's progress by both the teacher and the child.,

Evaluaflon can be made by analyzfng
W e fesf resulTs. ‘ y
. the number and varlety of books the chfldren read.
. attitudes of the parents and: children toward the. program.
This- can be measured both, informally and/or fhrough
. questionnaires.
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TEACHING EXPERIENCES IN INDIVIDUALIZED READING

A. An Experfence with Individualized Réading In Third Grade

My basal reading program seemed well organized and successful,
However, as weeks passed, | became more aware that reading seened to
be only an assigned activity, one which was done the first hour of
each day and then foirgotten for the reinainder’ of the day. Most of
t+he children r=ad only those pages that were assigned to them in
their basal reader, did their workbook pages and worksheets, and then
found other interests around the room or at their seats that occupied
thetr fime, ' R A T

. . I .
L N TR ”

| wanted to instill a gréater desire for appreciation and joy of
reading in" my chiidrén., | had read several articles about indivi=-

" dualized reading and thought fhat this program might satisfy the .

needs of my children more than the basal reading programe -

| discussed my plans with my principal who gave me encouragement

“and suggested that | crganize the program into reading units. These

‘and''sharinig experiences we would-have. -

units would previde the children with a common area for +he discussions

_ To determine what units shéuld be included | gave my children

. quesf?onnaifes which asked fhem +o number the subject ‘areas in the

order In whic¢h the subjects appealed fo them. Included on the list
were animals, history, adventure, ‘sports, .science, biography, fairy
tales, and mystery. From the results of this .questionnairc | decided

“the units we would.cover would be fairy tales, animals, biography,

adventure and mystery. Each unit'would last about'a month, depending
on the children's enthusiasm, - - - - S

| also gave the zhildren interest questionnaires that helped me
get to know their likes, dislikes and wishes. Through these | was
able fo understand the children's needs and help satisfy them through
their'reading and my personal contact with'them, -~ = ' 7

My slow readers, | felt, still needed the structured approach
+o reading that the basal reading program offered, so | continued to
meet with these readers in their group. | encouraged- independent
reading once they had finished their-assighed Work, and it was
surprising how miuch they enjoyed this reading. They were motivated,
| am sure, 'by the children In the individualized group.

The individualized program was presented fo my top and middle
reading groups after Christmas vacation in January. Both groups had
completed their basal readers and were therefore looking forward fo
a new beginning.

The day | presented individualized reading to the class | was
careful to have the program and my intentions well in mind, and | was
prepared for the children's questions. | had discussed my program with
+he librarian and had arranged with her to have selected books on fairy
tales and folk lore. These were placed on library tables, which would
allow the children to browse through them before making thair selection,

o™ A een memdt tms
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The children were informed at the beginning of the reading period ‘
that we were geing to begin an individualized program. We would all g
start by reading fairy tales and folk lore and later read in other ’
interesting areas. | gave each child a fairy tale folder from con-
struction paper which was illustrated with 2 make-believe animal.,
These folders changed each time a new unit was presented. Their
old folder was then taken home so their parents could see their
progress., Inside the folder | included ditto sheets on "Suggested
Ways for Sharing Books and Stories", "Books | Have Read", and *
"New and interesting Words". The children were thrilled with their
new folders and {istened attentively as | explained how each sheet
would be used. | emphasized the need for them to keep their folders
up-to-date., | also stressed that their folders should be kept on
their desks during each reading period so that they would be
regarded as one of their working tools in  2ir reading program.
These folders were brought with. them when they had a conference,
so that reading progress could be viewed and difficult words could
be discussed.

.We then went to the library where the children selected their
first books. The librarian and | helped children who needed guidance
in.making their choice. Each child was permitted fo return to the
room and begin reading when he had a book., When | returned to the
room to put the remaining books that were not chosen in our class=
room library, all children were thorcughly enjoying their books.

As the first week passed, each day we discussed our program
more carefully, and established classroom procedures about where fo
keep books brought from home, how to check out books and how to
record reading experiences in their folders. We thought it best
to keep a conference list on our blackboard. When a child thought
he was ready for a conference, he signed his name on the list,
| had index cards for each child; after the converence | would-jof
down what had been discussed, where help was given, and what problems
were evident,

Conferences took place at a table in the back of the room,
The children looked forward to the personal contact we uad in our
conferences. Many times they came prepared to discuss a particular
problem they were having in their reading. Often | would ask them
questions about their books and give help in interpretation and word
analysis.

We usually began each reading period with a skill presentation
and a follow=-up worksheet. Students kept these worksheets in their
reading folders. When several children were expériencing the same
reading problem, | would work with them together instead of indivi-
dually.

Our wzekly schedule was fairly well structured yet could be
adjusted if the need occured. Monday | held individual conferences;
Tuesday was our sharing day; Wednesday there were individual conferences; *
Thursday was devoted to small group work such as sharing vocabulary
words or phonetic help; Friday the whole class had the Weekly Reader
and phonics work together,
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Each child realized that he had permission to work on a book
report for our Tuesday sharing day for about ten minutes during each
reading periods Most children budgeted their time wisely in their
preparation for sharing day. Several children, who were less mature,

- had to be guided during the reading period so that they did not
waste their time.

During our reading units the children often brought recordings
from home that correlated with the.stories they were reading. 1| also
used films and filmstrips to help moflvafe the children and present
new readlng areas to them.

- ) There was definite, planned teaching in reading skiils through-

' out this program. The last month in the school year | placed all of
the individualized readers in a phonics workbook that helped to
summarize and co-ordinate the skills that had been emphasized through-
out the year.

In evaluating this approach, | can definitely say that the
children developed an enthusiasm for reading that was not evident
before we began individualized reading. 1t was a Joy to see the
majority of the children reading from their books whenever they had
free time.

How did the children evaluate the program? | gave them ques-
tionnaires after they had been in the program a month. All children
thougnt they were reading more in their new reading program compared

. to their old reading groups. Three-fourths of the children thought
they were reading harder words in our new program. Half of the
chi ldren thought they were reading their books more carefully than
the reading pages assigned in the old groups; the other half felt
-they were reading about the same as before. All children wrote that
they enjoyed individualized reading more than the basal reading
program. When | asked the chiidren to write down what they |iked
best about the individualized reading program, they gave responses
such as:

"Sharing time is my favorite time."
"Because we get to read books,"
"I+ is more fun."
- & "The stories now are more exciting."
"You get to read more."
" |ike our classroom library."
"The books are harder than before."
"Because we can read the pages we want to."

This program is by no means an easy way to teach reading. In
order to make it a successful program, the teacher shouid be in demand
constantly. She must know what books are on the shelves so that she
and the librarian can advise the children in making their selections.,
Each day the teacher mist work with as many children as possible,
reading with them, tatking with them and helping them with their
difficulties.,

j [Kc
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| have been pleased with the results of my individualized program.
Through I+, | have beceme more aware of the abi'lities and needs of my
chlldren. They have increased their interest in reading and have
therefore found the Joys and satisfactions that come through reading
g°°¢‘ bOOkS. S v i B T . el o C

o

-B. Anm.Approach 1o -individual ized Reading in Fourth Grade .-
L TR AP oTEoAE T Ty e ‘; e M ’
My reading group consisted of the 35 top readers. from the. four
fourth grade classes. The reading level of the group ranged approx-
Imately - from 4.0. to: 7.5 with +he majority reading beyond 5.5 by the
: end of-the year. The basal reading program was .used the -first 15
weeks: of the school’ year...:Then, or approximately twelve .weeks, the
. class moved into’ the Science Research A&sociation Laboratory Reading
Program for which.1 *found,.was a tremendcusly se!f=motivating. -
experience for each of my students.

After my students had reached such a high point of interest in
reading | found it impossible to go back to the basal reading program;
therefore, | turned to a form of individualized reading for the last
eight weeks of the school year.

With the idea of broadening reading interests in many subject
areas, the librarian and | chose seven specific areas. The areas
- included biography, mystery, adventure, humor, animals, myths,
legends and fairy tales, and self-selection in any subject area of
Great Books. Each week the class chose one area in which to concen-
trate their reading and could read as many books as they wished during
reading class, leisure time in their classrooms, or at home.

Each Monday the librarian selected books according to the three-
point definition of Great Books and presented them to the class in the
library, Sometimes the books were separated according to boys! and
giris' interests and placed on specific tables.

The children enthusiastically made *heir selections from the
Great Books with the help of the librarian, other children, or me.
After checking out the book, each child immediately returned to the
classroom and began reading his book. When the book was finished, the
child had the opportunity to exchange it with his classmates, raturn i+t
to the library after school, select another one with the approval of
the librarian, choose a book from the classroom shelf, or read a
teacher approved selection from home.

Each child had his own dictionary on his desk and used it when
meeting new or difficult words, Some students kept running lists of
these words and placed them in their notebooks. From one book read
in each area, the child could write a summary, write about a main
character, write why he liked or disliked a book, and/or illustrate
the story.

The notebook was checked by me during periodic conferences with
the child. The feelings the child had for a bcok, his progress in
and impression of this reading program, and his work in his notbook

©
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undersfanding words, phrases, and ideas,. -

.u‘*reading ite

‘follow-up to the SRA program.

were some of the things discussed during this informal conference,
Many times a child brought his book .and dicfionary to me for help in

i

Children sflmulafed one anofher when fhey wished to share or
exchange books., Toward the end of each week, small group conferences
were held each day for the purpose of. +rad!ng bookse A child would
tell about his book if he fhoughf ofhers might be inferesfed in

W e )

-

‘1 feel this varia*ion of indlvidualized reading was an. excellenf
The children retained their high interest
in reading and continued fo work independently with the feeling of
success and progress. They found they had more of an opportunity to
e::press personal..reactions, share .ideas, and read extensively.
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. TEACHER RECORDS
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~ThéFe are several possuble record” forms a feacher ¢an usevwﬁéﬁ'observung
" “chitdrentsTreading performances, ~Tn order hét to have record keepTng become

too fime;consumfng, usually one or tWo records are adequate for each child,

The teacher musf decide what should be included in the records.
Suggestions for their content are as follows:
o child's name ’
« conference date
. intelligence scores
- TT L récent reading test scores
results of informal oral .reading tests..-, .
reading level "~~~ —~ ‘

— e e o o —— . o ik e - - -

. v e e el . — B

.+ distingyishing physical characfefisfics (hearing,,efc.) Ca
s~ e comments regarding:- - - e TR S
T %Q_ofn'rerQSTS ooTIN EE BRI B Vo . B TR
£, 'Oassets“ ot S TR Sy e
..liabllifies Coon e - T o T
..child's attitude Toward readlng
«ochild's specific reading needs ~
" ..approachies and techniques found”mosf helpful fo“hlm TN
“eahis progress in reading, 20 DS T R LT RO ‘

’_‘

} , PEN .o‘ o . . '

- == --Severai- examp | es -of possib1e-refords—are i llustrated-bslows—-- - -

;' ‘f ; ] ? «, i - ‘l" .

§ Name ! S e - :

'}* - N e A —. 3———r --n—-m-—~~l—‘ o Ay x e v v} — -~ ‘,« .- - el e t— - — S a—— 1 —-‘

‘ Date Book .;Comprehension || Attitude -Word - -~ .+ Skills
of Plot Recognlfion .~ Needed
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Name Age ]
Reading Grade Level
Date Book Activity Needs
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Child's Name ~ Reading Grade Level!
Date | "  Title of Book " Reading ‘Level | - Comménfs
1 o of Book
' | t - . - {
- o

Class Record of - Readinq Skills - f,fj‘?"

This type of record i$ heipful for planning- and evaluafing The skills
development area in the reading program, After a skill s presented to a
child, group, or an entire class, the teacher records the rest-of the
information on the chart.s An illustration is shown below. As many skills
as a teacher wishes to develop should be Iisfed on The charf. e

3 i“ LI 1
' f_» IR TN S ,“'.35.1.:“
R Y M p) ] _ NN O I LICa
Reading Skills Presented to | Presénted to |- Hélp Needed
Whole Class Individuals
‘1« initial conso~ e »-§usan~»- S S ST
nant sounds Jan, 18 . . .~ _ §
- et R RS S S BRI * [ P o e teweer e e & - -— *l
- Shor+ and !ong LT S T ! ‘
- " vowel -sounds ' : SRR Co |
3. Consonant blends | @ Feb, 2 ' ..}-Betty," John, Bob
4 \ iy X ) ‘
. i 1 \ vt
(continued) 1 ' ¥
‘ . .
et - - el aadenad =~ - ww - - - - -~ s e— e VA - - "‘"-‘;""*’—” - ""'""" .
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¥
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' . . ¢ ""if s
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:DIAGNOS|S -OF - INTERPRETIVE SK!LLS

b B mrm e M_mq.,-----
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DIAGNOSTS ‘OF ' COMPREHENS | ON
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,;+: DIAGNOS 1S ,OF - ORAL READING
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DIAGNOSIS OF:READING SKILLS
Name "

) Dlsablllly presenf v’ S Disability present but improved 4~ |
| No Ionger needs help(:::> : o 2
; ’ | Date | :l R é
@ 1. Inlflallconsonanf sounds : S o T i
: 2. Sborf'and‘long vowe! sounds ; |
;3. Consonant blends ; | ‘ | R R I T !

v e - —

4, Consonanf dlgraphs j R : : S I3

5, Blends consowanf and vowel A A N KL
“-5ounds - smoofhly T, T T

b o yae

6. Recognizes syllables

.*There are as many syllables
ln a word as vowel sounds.

o If the flrst vowel in a word SN PRI EIRER] I
" Is followed by 2 consbnants,”

' the syllable usually ends with

-the first of the 2 consonants.

« If the first vowel in-a word is
followed by a single consonant,
the consonant usually beglns
the 2nd syllable.

P & - word ends in le'preceded "} A b ) o
: by a consonant, the corsonant -} - ‘
~usually begins- the last-syllablg - {- - -1 v -

. Prefixes and suffixeé are
syllabic units.,

. A is a syllable when at the
beginning of 2 syliable words.

PUNNEN PRV D

7. Accent marks

ER&C
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DIAGNOSIS OF -READING SKILLS (continued)
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CHILDREN'S RECORDS

Children's records should be kept simple. One page in each child's
notebook can be devoted to each book they have read, or a prepared form
can be given to each child for his recording purposes. These sheets
should be included in his reading folder. Suggestions for records kept
by children follow: ' '

Dafé

Book

Author

Pages
Classification

Commenis

SR S .

Records that are kept day be day irclude information such as: -

Date

Title of Book _

Author

Pages read

Vocabulary (wdrd, page number, diacrftical marking, meaﬁing)

Comments about the siory:

- Books | Have Read

Title Pages Date Finished Shared Comments

yes| no
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This form could be used

for reporting on a book,

Name of Child: - -

. Name of Book:

" My Diary -
Authors:

" Date Finfshed:'

[, - P -
T - - - f = e

| Date Started:
Would you recommend this book to a friend?

Please explain why you would or would not:

Are there any special highlights you would like fo remember?

. My List of New, Unusual, and Interesting Words .: |

wOr'd‘s* ’ . B 3 g oo Mean‘ngs
.1-.. - e e A e e e e . e - e e = -
e

A list of suggested ways for sharing helps guide and motivafe.
children, To keep the children's interest high it is recommended that;
the list of suggestions be changed every month, Since the child checks
the activity once he has done it, the t+eacher and chtld are able to see
in what direction the child's experiences should be extended.

o Suggested Ways for Sharing Books and Stories

——m
_— . - PR ce - e A }

| Acff?iffég—imth
have completed

1. _Painting a picture or series of pictures
to illustrate a story or part of a storyq

2. Viriting a simiiiar story about an’exper-
ience of ‘my own. ‘

3, Telling about an irteresting, exciting
or amusing part of the book. = =
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The following records encourage children to broaden their interests
by helping them become aware of the many types of reading material that
are available, The teacher or librarian can inltiate these activities,
This should be worked out cooperatively between the teacher and librarian
to fit the individual needs of the situation,

Name

Kind of Story Books Magazines Newspapers

rairy Tale
BTography
Humor
Adventure
Animal
MysTery
FacTs

Name of Story and Date

1.
2

3

The name of each story, book, article, or heading is listed at the
bottom of the sheet., The appropriate number is then placed at the Top
of the sheet in the proper catagory to classify the material read. This
type of record can be used by the teacher and pupil to discuss the
variety of reading experiences the child is having.

Reading Design

Children read from the areas listed on the key. They cut out designs
from construction paper of the appropriate color and construct a design,
extending and eventually completing it as they progress in their reading.

Key,

Humor - red Science ~ pink

Adventure - light green Historical Fi¢tion - dark green
Animal - brown History - purple

Mystery - blue Family - yellow

Great Book - orange Myths, Legenas, Fairy Tales - black
Science Fiction ~ grey Biography - white

Below is an example of a possible design; however, children should
use their own creativity when making theirs,

oold———red
Ji brown

....--rﬂ—zk {?P@Y
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Reading Wheel

The children color in one symbol in the appropriate wedge each time.
they complete a book. The teacher and librarian can :include as many
subject areas as they wish in the wheel.

- = —

]
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Evaluation

. TEACHER EVALUATION

Standardized tests are only cne wav to measure children's growth
in reading., Ways of evaluating which extend beyond measuring only
the child!s mechanics of reading should be used.

Questions that should be asked in order to evaluate a child's
growth are:

. Was this reading experience satisfying enough to develop
in the child a sense of personal dignity, worth, and

achievement? - ,

. Have new interests developed which will lead to. further
reading? : -

. Has worthwhlie information bsan acquired from the reading
content? :

. Have deeper insights intc human understandings and iiving
been developed from the reading content and discussions?
. Is the child increasing in his ability to evaiuate his

own growth in reading?

The teacher should evaluate her totai reading program by answering
questions similar to the following:

Guide for Evaluating an Individuaiized Program

A. Physical Arrangement

. Does the seating arrangement allow for meeting the needs of
individual and group teaching?

. Are there adequate facilities for displaying and storing
books, magazines and other reading materials?

B. Appraisal of Testing

. Do | use standardized tests?
.. Diagnostic
«« Achievement
.+ Intelligence , ; L
. Is there evidence of continued evaluation using such materials as:
.. Teacher made tests to measure word analysis, sight
vocabulary, comprehension and auditory discrimination?
.. Worksheets to check for proficiency In a certain skill
such as alphabetizing?
.. Tests and exercises in children's weekly newspapers
and magazines which help evaluate comprehension and
word-attack skills?

C. Skills and Methods

. Do | provide for the sequential development of the various skills?
.« Word attack
.« Comprehension

e e e ToE | MR A | e B

S ——

Py
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Are assignments provided on differential {evels?

Do | have a definite aim for each lesson?

Are my puplis aware of their purpose in reading?

is There plannlng with the class so that they under=-
stand what is expecfed of them during the read!ng
period?

D. Materiais of Instruction

« Am | accumulating interesting and colorful illustrative
material to help motivate and clarify my reading lessons?
- . Are workbook pages used as one means of re .nforr‘hﬂ
needed ski}l!s?
. Do | make sufrlc:enf uss of +he blackboard ‘o sllusrrafe
" a polnt? ~
. Do | provide books, magazines and newspapers on varuou,
levels of difficulty and interest?
. Do 1 provide appropriate materials and acfivif:es for
the disinterested child? ‘ :
e Am sufflcienfly familiar wlfh The materials fhe
' children are reading? |
. Am | able to suggest follow=-up reading materials when
necessary?

E. Planning

. s there_ evidence of planning for individual needs, smail
group needs, and whole class needs?

. |s there evidence of planning for ‘varied activities -
within the period?

-+ Is there evidence of teacher prepared materials: To.meef

individual or group ‘needs?

. Do | allow an appropriafe amount of Time -for reporfing?

. ls enough time given for groupand individual work on

" reading skills?

« Am | including all essential activities in the week's
program?

i1, EVALUATION BY CHILDREN

Children should have a part in the evaluation of the reading
program and also of fhemselves. They should‘answer questions that
2ve slmilar +o These' S

. Do you Think you are lmprov:ng in your reading? - How
can you tell if you are or are not?

. Would you like to go on wifh fhls reading program?

‘ 'Why or why not?

. Have you toid your parenTs abouf this reading program?
What have you told them?

« | your parents know about this reading program, how do.
they feel about it?

[R&C‘

Aruitoxt provided by Eic:
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1.

2.

3.
4,
5.

Te

8.

9.

10.

1.
12,

13,

. Do you enjoy reading more or less than you did at the

beginning of the year?

. Are there enough different kinds of-books for you fo

choose from in the classroom |ibrary?.

. Do you enjoy reading by yourselt more than you did

read:ng with a group? - Why or why not?

35,

Children can develop through self—evaluafion by asklng them-
selves periodically:

Yes No

Do | vary the kinds of books | read?

Do I try o increase my vocabulary by affempfsng to

- "unlock" new words?

out my reading proa~~=?

Do | make good use of dictionaries?

Do | contribute in class activities and discussions?

Do | use the school and public libraries?

Am | reading more during my free ?ime'éf_schoo] and home?
Do | read magazines or newspapero?_

Do | know what my reading sfrengfhs'and'yeaknessés are?
Am | trying to overcome my reading problems?
‘Do | keep_my reoords‘up fo,dafe? ]

Do | complete assigned work?

Do | explain my reading progress to my parents?

;;>f oécomfno more -independent .in plannfgéuoﬁd‘oérrying
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I1l. EVALUATION BY PARENTS

The questionnaire below helps the Teacher become aware of any
carry-over of the reading program at home. ' -

1. Have you noticed any recenf.changes‘in your child's
attitude toward reading? |f so, what are they?

2. Has your child done more reading at home than formerly?

3., Has your child made more use of the library than
formeriy?

Relafed Acflvifies

.~ A ¢hild's literary and arfisfic creafions are~lmpor+an+ for the
effect they have on his attitude and behavior. .Related activities
give each child the opportunity to test his imagination. It Is

* important that children do somefhing wifh whaf They read.

Oral” Readlng Acfivnfies- S e e o e e
. Help the child locate pertinent maferials. S
. Help the child make appropriate reading selections.
" o Give the child the opporfunify To read - sn a +rue audience
atmosphere, ‘
. Provide the listener with suifable "lisfening" maferials.
. Help the reader and audnence to’ apprecuafe The exfensive
‘work of authors, -
Help to develop sensifivify To language pa*ferns.‘
Increase vocabulary: - -
Further develop oral reading skills. ~
Furnish an active listening slfuafion. Acflvifies include'
«e Giving a radio program,
"+ Readlnga funny, sad-or exccftng arfvof The-sfory
in character., !
+« Making tape recordings of sforres read aloud. :
oo Readtng a favorite poem from a book, ' .. .
.+ Reading an inferesftng part-of a story-to- prove-#he
‘story could be true or could not be truse.~ & - =

" Expressive Media Activities:~ - -- .

. Provide many opportunities for group dynamics.

« Provide children the opportunities for creative and
aesthetic expression,

Help stimulate other children to express their ideas.

Bring pleasure to others through displays in the classroom.
Provide content for expressive media.

Give many opportunities for conversation and discussion,
Develop a child's thinking through sorting and selecting
ideas, planning and evaluating procedures and results,

and rejecting, referring, and reviewing ideas,
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Dramatization Activitiess: - .- ., - - .-

37,

Activities include: i ’
.+ Painting a picture or series of plcfures fo lllusfrafe
- -a story or part of a story. :

"eo Making booklets -.two to four pages confalnlng

. THlustrations and comments or.captions. S

.ee Making a diorama or "peep box", shadow box, or-a
‘ cardboard. stage. '

++ Making puppets - paper bag, sflck slrlng, efc.

«+ Developing flahnel board stories... - y

" . Painting a mural or picture roles - -

«+ Creating a mobile using a hanger, branch, or wire,’

«+ Making a book jacket 1llustrating a sfory.

«+ Preparing a bulletin board on a story read. .

«« Making charts) time lines and graphs from lnformaflonal
materials,

“ee ‘Making a collage -poster of one or several ldeas taken
from book read in a subject area.::

.« Making pictorial literary maps. -

' es Arranging book displays., S
i+ ¢o.Designing book marks for, lndiv1dual or class use.

AR

«+ Making book figurines of favorite book: characfers Trom
+ soap, clay, -paper, etcs . R

-~ s

..{,

*o” Provide the opportunity for chlldren +o express themselves

l\““

vaWthh ‘almost all children enjoy,. ...\

Provide the opportunity for chiidren fo express themselves

.- as ‘other characters, this develops a- befter undersfandlng

of the-characters., R B TA

Help children to better undersfand The lmporfance of

‘sequential development of events.

Provide opportunities for good listening experiences. .-

Provide an opportunity to apply evaluative skills thirough

.selection of pertinent materials for. .dramatization,

Activities .include: .. .. .. LT C

oo Giving a:puppet show. TRV oL

e Glving a television program,.. . o

++ Pantomiming-persons and events. . -: ) '

.+ Playing charades - may be: used as. a*culmlnatlon of a
. subject units. - . o

«o Acting out skits, T.V. or radlo scripfs and characfer
sketches, = ., - .. -, :

«« Participating-in: qulzzes pa++erned affer well~known ‘
‘TeVe quiz programs: such .as "Meet. the Aufhor" and

. "What!s My:Name?"

.... Dramarizing Through'shadow plays and puppefs.‘ |

oo Dramatizing with .inyisible props. e

N
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Oral Reporting Activities:

Help children fo use. speech as a true form of communication,

Help the child develop a close relationship with his’

audience without using a book to act as a physical barrier.

Help to develop increasingly better oral language patterns,

Develop ability to undersfand the lmporlance of building

up to a climax., -

Help the child to organize hls fhlnklng, glve hlm.func?lonal

practice in rearranglng and organlzsng ldeas ln sequential

-fOl"m. St .

Develop ability fo- glve and follow dlrecllons.

Activities includes . - ..

‘oe Selling the book or story to the class. Paper money
could be used. "

.« Holding round table discussions or panels +o glve™
personal interpretations of stories.

. »» Conducting debates, ST :

«« Telling the author's purpose .in wrlflng fhe slory.

.- oo Telling about an inferesllng, exclllng, or. amuslng

- part of the book. *~ . P

.+ Telling what you have learned as a resul+ of reading
the story.

.+ Choosing another title for the story. Tell why you-:
think this is a good title,

+» Picking out Interesting words that you know In the story
that are unfamiliar to other children. - Be prepared to
talk about them and presernt the-context.

- - ' «o Conducting oral word games from vocabulary !ists.
~ +o Establishing reading clubs to satisfy. individual

lnferesls - may be used for small.group sharing.

erling Acflvlfles-

Help recommend books vo other chlldren. The.child's own
reaction to the book may carry -more- welghf with other *
chiidren than other reviews or reactions,. - ..
Improved understanding.of otherichildren's contributions,
Give functional.practice In applying ideas,: fhlnklng,
and organization! to writing situations. - . -
Lead to further communlcallve arfe -and olher expresslve
media. . Co
Stimulate Judgmen+ and crlllcal Thlnklng.
Provide opportunity for “intelligent guessing". :
Increase awareness of good ideas and the wonder of words.
Add extra meanlngs +o words, enlarge vocabulary, clarify
concepts.
Lead to various experlences in o+her currlculum flelds.
«“Activities include:
o Writing a similar story. about an experlence of your own,
e Writing a book review.
eo Writing a dlfferenf ending fo the story.
«+ Comparing or conlrasl the story with your way of {ife,
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.+ Writing about the character you disliked most.
«e Writing about the character you |iked most.
«o Writing a poem about the book.
.o Writing a letter to the author about The book,
" .+ Thinking of three special words to describe the book.
Write them down and explain your choice. '
«o Writing interesting events wnfhln the story in
-+ sequential order. :

--es Writing the main idea of a newspaper, magazine,

 Weekly Reader or Scholastic article.

"+« Keeping @ running vocabulary of words and pbrases
distinguishing between sound, action and descriptive
words = beautiful, powerful or other such descriptive

- Words and phrases,
«s Writing a two-week diary of one of the characfers. g
.+ Writing an imaginary biography of one of the characters.
.o Writing an autobiography - possible lllusfrafing with
snapshots. .
.o Writing a riddle about your book.
«s Making a list of questions to ask others who have
- read - the book.
.+ Writing an annotation for a book.
o Listing ideas under "Things | Didn't Know Until Now"
«« Contributing cards to a card flle of books you recommend
- to the class members,
«» Making original crossword puzzies from selected words
" found in stories read.
«+ Writing a sentence which Tells abouf an aufhor 'S .
iilustration.
oo erfnng something about the aufhor.

Games

Students who are deficient in the basic reading‘skfils need
supp lementary material to provide extra practice that wili strengthen
individual weaknesses.

Reading games can be helpful since They are or can be mzde
self-directive.. Generally the play technique does arouse interest
and provide needed motivation. Since reading games have their
limitations, they should be supplemented by recreational . reading and
developmental instruction on meaningful content, The games should
be carefully selected by the teacher on the basis of appropriate
content, difficulty and pupil interest, Ke3ping a record of the
child's progress proves motivating and salf-competitive fo~ the child
and enables the teacher to evaluate his progress. Certainly there
is no need to continue a game when progress sTops or the Chlld fails
to enjoy or profit from it. ‘ ,

Books found useful in the selection of games and which can be
obtained from the Curriculum Office are:

Schubert, Delwyn G. and Theodore L, Torgerson, lmproving Reading

in +he Elementary School, Wm. C. Brown Co. iInc., Dubuque, lowa, 1963,

SuggesTions for Effective Reading Instruction. The Madison
Public Schools, Curriculum Depariment, Madison, Wisconsin, 1959,

T ey
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interest Inventories

The teacher must consider the areas of reading interest in
her class when selecting books that will be used. Children are
highly motivated when they are abie to select a book in an area
that interests them. S

When boys and girls begin school, the teacher must work with
+he interests that a child already has, Throughout the year the
+eacher should strive.to create new interests and raise the level
of pupil's tastes. Therefore, in a balanced reading prcgram the
study .of children's interests Is a main consideration.

Ah extensive interest survey shows the interests generally for
grades 4-8 to be as follows: L

.‘Animals
. Family
. Blography

Humor is the most enjoyed characteristic in any story regardless
of catagory. -

Teacher or librarian constructed questionnaires asking about
+ravel experience, hobbies, best=-iiked stories, and other interests
a child might have are one way of gaining information that will
satisfy per-onal needs. The results of these should be shared by
both teacher and librarian. Several examples of attitude-interest
type questionnaires follow:

I like

(Sqmefimes | dislike

I work best when -

My favorite story ) - , ;

Reading
The &fbréry

| get mad when

I'f | -had two wishes :at home they would be:

20 . .
{f | had two wishes at school they would be:
| 1.
| - 2.

drm caa W aiewmems = = = -

J. ERIC Ef
|
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Questions as listed below should be geared to the class situation:

1. If you had an hour fto do anything you wanted %c do,
what would you do?
- 2+ Wouid you ratiner play by yourself, with boys, giris,
or boys and giris?
3, When do you have the most fun at home?
4o Do you have a pet? What kind?
5. What do you like fo play indoors?
6. What do you like to play outdoors?
7. What sport do you like bext?
8. What is your favorite hobby?
9., What is one thing you would ‘ike 1o know more about?
10, What is one thing you wouid like to learn how fo make?
11, What is your favorite movie?
12, What is your favorite television program?
13, What is one book you have really enjoyed?
14, Number these reading areas in the order in which they
interest you: :

__fairy ftales __ science fiction ___piograﬁhy

—_humor science - ___adventure
___animals __historical fiction fami ly :
—_mystery history great books

15, What person (in real life or in history) would you like
to be like?

Autobiographies, aliso, help give insight into children's feelings
about themseives, their fam:lies, their interests and hobbies. An
outline of areas that should be included in the autobiography helps
give the child direction,




42.

Audiovisual Materials

The use of audiovisual materials has been relatively unexplored
for individualized reading. The “eacher and librarian can help in
this area develop by experimenting with various techniques using
audiovisual equipment as one means to motivate and en~ich the
program,

Films, filmstrips and records listed in this guide can be :
used in a variety of ways:

. To heip stimulate a child to read a particular book.

. To create the mood for reading in a particular subject area.

. To give background information on an author or event that
the chiid will come in contact with during reading.

. To encourage new areas of reading interest in the-children.

. To exposs them 1o some of the best in children's literature.

» To develop a lasting enjoyment of iiterature.

Audiovisual material can be obtained from following sources:

IMC (instructional Materials Center = Audiovisual Department).
Contact your own schocl librarian for assistance in ordering.

BAVI = at the University of Wisconsin Extension Division.

©

ERIC
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AUDIOVISUAL MATERIALS
16 MM Films

Grade Catalog Number Where

Title Level or Rental Obtained

1. Alice in Wonderland o

(40 min.) No. 0068 | $ 5.50 BAV/|
2. And Now Miguel _

(64 min,) No. 3236-3237 ! 3,25 BAVI
3. Boy of India: Rama and His Elephant .

(11 min.) No. 3739 P 2,25 BAVi
4, Five Chinese Brothers . .o |

(9 min. = color) No. 4710 P 3.75 BAVI
5. Hansel and Gretel - : : '

(11 min. - color) No. 128 P 3.50 BAVI
6. Heidi . _ .

(45 min,) No. 0915 P 1 5.50 BAV I
7. Johnny Appleseed: A Legend of Frontier :

Life (14 min.) No. 2990 P 2.75 BAV1
8. Kidnapped : i

(40 min,) No. 1159 P J 5.50 BAV/I
9. King Midas and the Golden Touch N ) |

(10 min. - color) No. 1161 P I 3.75 BAVI
10, Let's Read Poetry : :

(10 min.) No. 1235 P 2,00 BAVI
11, Little Hiawatha

(8 min. - color) No, 3245 P 3.00 BAVI
12, Littlest Angel P F=104L iMC

13. Loon's Necklace
(10 min,) | F-107 IMC

14, Magic Fish
(15 min.) No. 3094 P I 1.75 BAVI

15. Make Way for Ducklings
(11 min,) No. 3765 P 3425 BAVI

16, Midnight Ride of Paul Revere
i (1% min.) No. 4199 | 2,25 BAVI
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- Grade Catalog Number Where -
Title Leve! or Rental Obtained

17. Midnight Ride of Paul Revere :
(11 min. ='color) No., 4195 l 3.75 BAVI

18. Mike Mulligan and His Steam Shovel
(11 min. - color) No. 4502 P 3,75  BAVI

19. Night before Christmas
11 min,) P I F-123 IMC

20, Old lronsides
. (5 min,) No, 3875 . B F ) 60 . BAVI

21, Pablo, Boy of Mexico - !
(22 min,) P " F=136 - IMC

22, Paul Bunyan and the Blue Ox
(5 min.) No. 2683 ' ! 1.50 BAVI

23, Paul Revere's Ride

(10 min.) No. 3719 _ | 2,00 . BAVI
24, Pied Piper (Legend of)

(10 min,) No. 1687 - P 2.00 BAVI

RO

25. Poems Are Fiiii
(1% min.) No. 1971 ' ] 3=4 2.25 S BAVI

26. Rapunzel é//’ )
.(11 min. - €olor) No. 1057 _ P - 73,25 . - BAVE

27. Thumbelina .
(10 min.) No. 3844 - P 2.00. BAVI
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AUDIOVISUAL AIDS

Filmstrips

Grade Cafaiog Where

Titie Level Number Obtained
1. Andy and the Lion P 1810 ~IMC
2, Biggest Bear P 1811 IMC
3. Five Chinese Brothers P 502 IMC-
4, Georgie P 1812 ;.- IMC
5. Gulliver's Travels ! 618 . IMC
| 6. Hans Christian Anderson P | 623 . IMC
7. Hans Coldhopper P 624 MG
8. Herculgs P 1813 IMC
9. Hiawatha i 645 IMC
i0, Joan of Arc | -, 189 IMC
ils Johnny Appleseed I .795.f‘ IMC
12, King Arthur » - 811, IMC
13. Legend of Sleepy Hollow P 832 IMC
14, Lentil P 1814 IMC
15, Little Red Light House P 1815 IMC
16, Little Toot P 1816 IMC
17, Mike Mulligan and His Steam Shovel P 1817 IMC
18. Moby Dick | 976 IMC
19. Paul Bunyan | 1111 IMC
20. Pecos Bill P 1113 IMC
21. Pied Piper P 1129 IMC
22, Pinocchio P! 1131 IMC
23, Red Carpet P 1818 IMC
24, Rip Van Winkle | 1218 IMC

E
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: Grade Catalog Where
. Title Level Number Obtained

25, Robert Bruce and the Splder i 1223 IMC
26.. Robip Hood | | 1224 IMC
27. Robinson Crusoe - ! 1225 ©  IMC
28, Rumpelstiltskin o P 1237 IMC
29, Stone Soup P 1819 - IMC
30, Story of Ping P 1820 IMC
X1, William Tel! | 1623 . . IMC

The following filmstrips are recommended for purchase by individual
schools., Copies are also available in the Madison Schools Audiovisual
Department, ‘

" . Eye Gate House, inc. The Adventures in Reading Series:

Captains Courageous 1821
Sviiss Famiiy Robinson 1822
Hans Brinker or the Silver Skates 1823
Bambi 1824
Kidnapped ‘ 1825
Tom Sawyer 1826
Twenty Thousand Leagues Under the Sea 1827.
A Tale of Two Cities : 1828
The Call of the Wild : 1829

©
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Records

Available in School Library Office - Confaof -your school
librarian to order them for you.

Alice In Wonderland (includes songs from Mother Goose - Simple Simon,

- Little Jack Horner, There Was an Oid WOman)
Baldu (A Norse Myfh)
Brer Mud Turtle's Trickery (An "Uncle Remus" sfory)
California Gold Rush (Landmark) '

Children and Poetry by May Hill Arbuthnot

A Christmas Carol, as told by Lionel Barrymore

A Christmas Ca CaroT* as told by Basi! Rathbone

Christopher Robin Songs, A.A., Milne

Cinderella

Dick WHT?Tingfon ancd His Cat. .

The Frog - A Spanisn Folk Tale

Gubrand = on - the = Hillside (A Norwegian Folk Tale)

Legend of STeepy HolTow

Litfle Toof (Record with filmstrip)

Little Toot Lost in the Fog

“Littlest Angel

Luilaby ot Chrisimas

The N{gﬂf before Christmas (Includes Jingle Bells, Silent Night,
0 LitTie Jown of Bethlehem, O Come 'K%—l Ye faithful, Hark: The
Herald Angles Sing)

Nutcracker Suite, Tchaikovsky (lncludes Overture, Dance of the Sugar

Piums, Trepak, Dance of the Toy Flutes, Waltz of the Flowers)
Paul Bunyan Yarn ~

Paul Revere and the Minute Men
A Pecos Bill Tale

Peter Pan

The Pied Piper

Pinocchio, Carfo Collodi

Adventures of Pinocchio

Puss in BooTs

RaEunzel

Riding the Pony Express
Rip Van Winkle
Robin Hood

Silent Night (includes Silent Night, Away in a Manger, The First Noel,

O Come All Ye Faithful, We Three Kings, O Llffle Town of BrThlehem)
Sleeping Beauty, Gundrun Thorne
Some of my Best Friends are Books by May Hitl Arbufhnof

Songs_of Pooh and Christopher Robin, A.A. Miine
The Story of Babar :
The Story of Paul Bunyan

Tales from the Voisunga Saga

S

Treasure lsland |

'Twas the Night before Christmas, by Fred Waring
Voyages of Christopher Coiumbus

Winnie the Pooh and Christopher Robin Songs, by A.A. Milne:
Winnie the Pooh and the Heffalump, by A.A. Milne
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- ”:Ball Zachary, Brisfle Face.. Holiday, 1962. Grades 6 - up.

Children's Annofafed Bibliography

This bibliography is merely a suggested list of books which can
be used for guides in self-selection, It Is expected that the
teacher and |ibrarian will extend this list, It should also be
noted. that some of these books may not meet the specific needs of
+he child, The final selection should be guided by ‘the Teacher and
librarian working with the individuatl class. .

All titles on this list have been approved by The Deparfmenf
of Instructional Materjals, .Librarians may use this guide as a
selection source, : ' T P

\ o ommas ;4§};:{"
Atwater, Richard, Mr. Popper's Penguins. Little,, 1938, *Grades 3-4.
Life in the Popper family was never quite the- ‘same ‘after -
Mr. Popper received a penguin as a giff from an. Anarcfic
" explorer, Very funny. : :

Bagnold, Enid, National Velvef. Morrow, 1949.. Grades 6 = up.;
A story of how Velvet Brown won a horse and rode him in the
Grand National Sfeeplechase. . -

»E._'

'T

A lively story about a boy and-his turtle=chasing- dog
- who develops lnfo a keen nosed trall dog. C T

- Bianco; Margery, Velveteen Rabbit. Doubleday, 1926. Grades 3-4,

A much loved ftoy animal is changed by nursery magic info
a live rabbit. -

Bontemps, Arna, The Fast. Sooner Hound. Houghfon,,1942.z*érades 4-5,
A humorous adventure of a long-legged, lap-eared hound out
of the Old West, T o

Burnford, Sheila, The Incredible Journey, Little, 1961.‘ Grades 6 up.
The adventures of two dogs and a cat who cross many rugged
mi les of northern Ontario. -

Clark, Ann Nolan, Blue Canyon Horse. Viking, 1954.k Grades 4~5.
A deep love story between an Indian boy and a mare who -
returned o him with her colt.. Loyalty To him meant
more. to her than freedom. - . CL ta T

Coatsworth, Elizabeth, The Cat Who 4en+ To Heaven. Macmiilan; 1930,
" Newberry Medai, 1931, Grades 6 up. ‘
Tha three=colorad cat, who is said o bring good- luck comes
to the home of the poor young Japanese arfls? while he is
painting for the templs. - ; .
Coblentz, Catherine, The Blue Cat of Castle Town. Lonomans3'1949.
Grades 4=5, This blue kitten lives in Vermont during the
Revolutionary War. He Is privileged to know the song ot
the river and its wisdom,
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Estes, Eleanor, Ginger Pye. Harcourt, 1951, Newbery Medal, 1952.
Grades 4-6. Jerry and Rachel Pye bought Ginger for a dollar
when she was a puppy. The Pye family was happy untit a
mysferious man appeared and Ginger disappeared

Ets, Marie Hail, Mr. T. W, Anthony Woo., Viking, 1951. Grade 3.
Tells abouf a cat, a mouse, and a dog who- fought continuously
but learned the lesson of sticking together,

Flack, Marjorie, The Story of Ping,. Viking, 1933. Grades K-3.
A humorous picture book of a Chlnese duck who lived on a
house-boat.

Flack, Marjorie, Walter the Lazy Mouse. Doubleday, 1963. Grades 4-5.
Walter was so lazy ThaT he was always late. One day his family
“moved away before he got home from school. In frying to find
his family, he met three frogs. he was so busy he didn'+
have time to be lazy. :

Freeman, Don, Fly High, Fly Low. Viking, 1957. Grades 2-3.
~ The experiences of two pigeons who make their home in-a
sign on a hotel. - -

Gipson, Fred, Old Yeller. Harper, 1956. Grades 6 - up.
The .tale of a pioneer boy's love for a dog who proved
more than a match for Thleving raccoons, grizzly bears
and mad wolves. - . ;

Henry, Marguerlfe, Klng of the Wind. Rand McNally, 1948. Newbery *
Medal, 1949. Grades 5 - up. A beautiful-story of the
famous Godolphin Arabian, a stalion, and his devoted mute
Arabian stable boy who accompanies him across the seas to
France and England.

Henry, Marguerite, Misty of Chincoteague. .Rand, MrVal!y, 1947.
Grades 5-8. The beauty and pride of wild horses is the
theme. Setting - the island of Chincoteogue off the coast
of Virginia.- See also The other M. Henry books.,

Heyward, DuBose, The Counfry Bunny and the Lt??le Gold Shoes,
Houghton, 1939. Grade 3. An Easter story of a liftle
country rabbit whose amblflon was to become one of the five
Easter bunnies.

James, Will, Smoky, the Cowhorse. Scrlbner, 1954, ' Newbery Medal,
1927. Grades 6 - up. Smoky, a cow:pony, describes the
range, round-up, and rodeo in the vernacular of fhe cowboy.

'Kipllng, Rudyard, Just So Stories. Garden Cs+y. Grades 4-6.
Kiplings famous animal stories are in this book, such as
"How the Lamel Got His Hump", etc. See other Kipling books.

Kjelgaard Jim, Big Red. Hotiday, 1945. Grades 6 - up..
An lrish setter and his trainer Danny roamed the wilderness
fishing, trapping, hunting, and meeting nature on her own terms.
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Knighf Eric, Lassie Come Home, Winston, 1940, Grades 5 - up.
Lassle, a collle, was sold to a duke who took.her to Scotland,
She escaped and made a 400 mile jrek home to Yorkshire.

Lawson, Roberf, Ben and Me, Li?fle, 1939, Grades 6 = up.
“Amos, a poor church.mouse, established himself in Benjamin
Franklin's. fur cap. He made himself ihdlspensable to Ben
with his advice and .information. -

Lawson, Robert, Rabbit Hill, -Viking, 1944, Newbery Medal, 1945.
Grades: 4-6. The animals on. Rabbit Hill become very excited
when they learn that "New Folks" are coming: to-live in the
Big House. There will be food for aIl of them. See other
Lawson books. - R LT dne i et
Loffing, Hugh Sfory of Doc+or Doliffle. Llppincoff, 1920.

- Brades 4-7. - This amusing story of a kind doctor, who is fond

of animals and understands their ‘language, will delight the

i reader. See also The Voyages of Dr. Doliffle.

i - -

- ' -
-~ L~ ]

London, Jack Cal! of fhe w:ld. Maoﬂlllan, 1912. Grades 6 - up.
A St. Bernard dog finally obeys the "call of the, wild" and
becomes the leader of a pack of wolves.

M1 iné, A Ao, Winnie-fhe-Pooh Duffon, 1954. ‘Grades 3+ ~ 5+,
“Story about Christopher Robin.and his feddy bear makes
delightful nonsense. The story is followed by House at
Pooh Corner. Good reading aloud for the slower readers.
See also World of Pooh which .is thnie the Pooh and House

5'a+ Pooh Corner in one. volume. e T S

I
! :5"111

MukerJl Dhan, ‘Gay=Neck: The Sfory of a queon. Dutfon;,1927.
Newbery Medal, 1928. Grades 6 - up. ‘A carrier. pigeon begins

~ . life In India and Journeys To France durlng The war to serve

7 as a messenger. . R PR

e - .

O’Hara Mary, MyAFriend Flloka.- Lippancoft, 1944, Grades 6 = up.:
An eléven~year-old boy. chooses a.yearling against all advice.
The story is centered on winning and provung The riah ness
L of his cholce. R A BRI
SERREE ! ‘ : . t i
2w Payne), Emmy, - Ka+y No-Pookef. Houghton, 1944, . Grade 3.-
How a kangaroo, who has no pockef finds a.way to.carry
her son,

Rawtungs, MarJorie, The Yearling, Scribner, 1946. Grades 5 = up.
v A ‘lonely boy, Jody, lives -in.the wastelands of Florida.
He has a pef fawn who helps him grow up. For The mature
i l’eadel’. . "'*' - . . S e A‘:| w1

Sa]fen,\Felnx,-Bambf. Noble;*lllUs.sby WJese. Grades 5 = up.
Bambi is a deer of the Danube forest., His full life from
» fawn to siag aISO reveal many sights and sounds. of the
R fores+. o | L R AT

- e RN . M . f ' .
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Shelden, George, The Cricket in Times Square, Farrar, Straus, 1960.
Grades 4-5, Chester, a country cricket who is musically
talented, comes to N. Y., C. in a picnic basket. A boy keeps

“him for a pet and his new friends are Tucker Mouse and Harry
Cat.

Sewell, Anna, Black Beauty, World Pub. Co, (Rainbow Classics)
' ' Grade 4-6, Adventures of a fine horse who goes from one
masier in another in 19th Century England,

Sharp, Margery, The Rescuers. Little, 1959, Grades 4-6.
The trio of mice rescue a Norwegian poet from a prison
dungeon. An Ingenious absurd fantasy.

Stong, Phsl Honk, the Moose. Dodd, 1935. Grades 4=5,
The advenfures of two small Mnnnesofa boys and Thelr
discovery of Honk in the stable.

Titus, Eve, Anatole, McGraw, 1956. Grade 3.
Tells of a French mouse and hns job in a cheese facfory.
- Uses some French phrases,

Whife, Elwyn, Charloffe" Web., Harper, 1952, Grades 4-6.
Charlotte, a spider, and Wilbur, a pig, become good friends.
When Wilbur hears about the fall butchering, he has hysterics
until Charlotte promises to save him, See Stuart Litile.

Will, and Nicoles, Finders Keeeers. Harcourt, 1951, Grades K-3,
Two dogs find a bone while dlgging and must decide which
one has the rlghf to keep i,

Yashima, Taro, - The Goldon Footprints, World Pub,, 1950,
Grades 4-5, A palr of parent foxes try desperately to
rescue Their captive young during a nightly visit,

Ylla, Animal Bables. Harper, 1959, Grades K34
A book of picfures showing domestic and wild animals with

their young.

URATEERNR AR Y A
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Angelo, Valenti, Nino...Viking, 1938 Orades. 5.= upe = -

.- - Tuscany, italy. about 1900;.‘Aetrueniqﬁtﬁfgigdvenfurghbf

a small village boy.

Armer, Laura, Waterless Mountain,- Longmans, 1931, Grades 6 = up.
Newbery. Medely: 1952, A Navoha. indian. bey- learns the medicine
men's songs and creates new ones; for -himself.,  The gustoms
and tribal beliefs are well presented.

Boll, Margaret, Watch.for a Tall Whi¥e Sall,” Morrow, 1948,
Grades 6 - up. Sixteen-yezr=-old Florence's courageous
adjustment to the hard life in the wilderness of Alaska,

Beim, Larraine, Two-.ls a Tean.: Haréburt}'n945;f”6rahes;fo;S.
A little Negro boy and .a -1 it+le white boy differ concerning
the best way to build a coaster. They decide that coopera-
tion is beste 7 T Lo e ool ST

’
DT
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Bishop, Ciaire, Tweniy and Ten. Viking, 1952, - -Grades 6. =~ up.

During the occupation, twenty French children took refuge
to-the mountains led by:a-teacher. Othar;pgfuggenchttdﬂeﬂ‘
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Brack, Vivian, High Trail. Doubleday, 1948. Grades 6 = .up.
Chloe Cassidy is rescued by two mountain climbers as

ey-to .find-aid for -her .injured :. -

. . ) o
fi--’ffa*her.»‘.f‘ PR AN DTS R N TR I
i i

Bunyan, John, Piigrim's Proqrésé. Lipbfnédff; 19$9QH G;éaes 6 ~ up.
The:adventures:of Christiang the pilgrim, on theKing's. -
highwaye = & ca 0 Sresitaov Lo R i aman d
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Church, Richkard, Five Boys in a Cave, Day, 1951, Grades 5 = up.
Jim and four-friends-explore deep«caverng;gqq‘qxpenieqce;r
.+ .fear "and dangers -itcooaoun o b der

AR | . N “\ Lo - oy
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Clark, Ann Ne, Secret of the Andes, Viking, 1952, ‘Grades 6 = up.
Newbery Medai, 1953, High in a mountain valley, Cusi lives
with an old Indian herder and learns the fraditions and lore
of his people, the Incas, In the face of extreme danger,
Cusi saves the precious Llama herd. See other Clark books.

Clemens, Samuel, Adventures of Tom Sawyer, Worid Pub. (Rainbow
Classics) Grades 6 = up. A fictitious biography of boyhood
In Missouri. Mark Twain created Tom out of three boys he
knew. See also Adventures of Huckleberry Finn and Prince
and the Pauper.

Dalgleish, Alice, Courage of Sarah Noble, Scribner, 1954. Grades 3-5,
Eight=year-oid Sarah accompanies her father to the Connecticut
wilderness of the 1700's and stays with an Indian family during
her father's absence.

- ey la——t
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Daugherty, -James, Andy and.the Lion. V:king,‘3938. Grades 2+ - 3.
iThe old story of Androcles and the lion is tcld in a modern
version. Andy pulls the thorn from.the lion's paw .and makes
a friend for life. Sound film strip is avallab!

. e U YR y l

DeFoe, Daniel Robrnson Crusoa.~ Houghfon, (Riversndé Eds)

Grades 5 - up. An adventure and fascinating.tale of a
shipwrecked mariner who |ived alone on a desert island off
ithe eas+ coaéf of Soufh Americaa__if coversxzs years.-~

-“‘ ,' - p - , -.; &- . i (

"Dedangy, Mexndehf tWheel on»fﬁe School Harper, 1954.- Grades 4 - up.
In & sea Town in Holland, Tina, five boys, and their teacher
search frantically for wheels To puf on The root so The stork

wtll buuFd her nesty ?-‘;: R N

~ - -l s e —_—— -

e 2 P :'r;.

DuBo:s, Wlllsam; Twen1y~one Ba1loons.- Vit king, 1947.. Newbery Medai,
1948, Grades 6 - up.. ‘Profeszor Shermari, who wanted:to retire
_for a year's vacation in a balloon, landed on a volcanic
3w~ Sisland ‘of . the' Pacific..  He obsérved the islanders ways. and
'“15 viewed & voidanic eruption. Based on-many.scientific facts.
sidue A mbsti for %heumafure*reader. S TR e o e

—

Lam s, o
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DuSoe, Robert, Three Wlfhouf Fear., Longmans, 1947, Grades 6 = up.
Da¥e- Rogers-who is .shipwrecked 1s discovered-by: +Iwo .Indian
" children', rHezJoms fhem on +he:r dangerous-Journey Fo Santo
TOMAS, s ~F Jinr oo o Te T oL e L eaTal

-,

George, Jean, My Side of the Mountain. Dutron, 1959; Grades'4-6.

' Sam<Gr|b|ey‘Tells of his.year living in' the Catskill Mountains

R L1 ) Treefhbuse learnlng abouf nature, . Lewis Carrolj Award,
1965. - AP I LR 1 i re t N .

Hawes, Charles, The Dark Frigate. LITTIe, 1934. Newbery Medzl,

1924. Grades«é -up. A seVenTeenThwcenTury p:nafe story.
i N R I CR NN N . .

Holling, Hollﬁng Ci, Paddle o the Sea.v.HoughTon, 1941., Grades 4-6.
A 1oy canivs: carved by an. kndian boy travels for .four years
through the Great Lakes and-the St. Lawrence to the Atlantic.
See also Minn of fhe MlSSiSSlppl.

R L A R AT U R T BRI
Klpllng, Rudyard, Cdpfains COUraqgous. Doub|eday, 1897._ Grades 6 = up,
- AT gpot led ‘son- of an Américan milkhionaire is-washed overboard

of f the Newfoundland banks ‘and is picked up by .a fishing

schooner. He is forced to share The life and jabor of the

cre\é‘,- Lot LT lf_v.}.; _:__‘ D S ,
' 'f ".*‘_'\U 1 T . lj , (7 '—“ ) —-‘.—‘4 ‘“.‘~‘ "1‘

‘LYEngle, Madelgine, The Moon by thh+.~"Ariel Books, 1963.

Grades 6 - up. Vicky Austin goes.camping:with her family on
a trip to California, They have many adventures in the
nag}onalfpafké on‘fhe wayfrom Gonnecflcu* fo Catlfornla.
’ e ¢ vobien v o R AR A SR T" !
"McCloskey; Robert, BIUeberbles for Sal Vlklng, 1948. Gradeb 2=3,
The“adventires of a:little girl and a baby. bear: whlle hunting
for blueberries., . I
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~ A kitten learns the secret of being an island from a fish,
Pictures show changes of seasons.

Melvilte, Herman, Moby Dick. Dodd, 1922. Grades 6 - up.
This whaler 'Pequed’ and her,orew scour the Seven-Seas in .
mad pursuit.of the w'.ite whale, Moby Dick,

Nordhoff, Charles, Mutiny on the Bounry. Little, 1932, Grades 6 - up.
An exciting novel of the sea, based on the sfrange history of
H.M.S. Bounty whlch set sail. from England in 1787 vound for
-Tahiti, . .

O'Dell, Scott, Island of +he Blue Dolgblns. Houghfon, 1960,
Grades 6 -~ up. 1This Is the courageous story of an lndian
girl who spent eighteen years-alone on an island durlng
fhe 1800'5. Nawbery Medal booke - - . L - :

Poflard, Madeleine, Bearn +he Proud. Holt, 1962. Grades 6 - up.
Bearn is the son of a Viking sea king.--He-captures a girl
during a raid on an Irish.village.. - She aids:him-in trouble
+hrough good sense and crrlsflan kinonees.

L
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MacDonaid, Golden, The Little Island. Doubleday, 1346, Grade 3.

-‘* l.{v‘

Rankln, Loulse, Daughter of the Mounfalns. Vﬂklng, 1948,
Grades 6 - up., A Tibetan girl makes a {ong journey:from her
wild mountain home fo the coast of india in search of her
stoten dog.

© *Rutgers, Anna, Avalanche. Morrow, 1958. orades 6 - up.

' Best book-of-the-year award In Holland...Jhe adventures of
a Swiss boy who, when trying to rescue a group of war
orphans, gefs caugh+ ln an avalanche.

=gt 8T e e e VR
NI CR RN

Sauer, Julla, Mlke s House. Vlklng, 1954. rade 5. yo e
A story about four-year-old Robert to whom the publlc
library is. 'Mike's House', He becomes lost iin a. spow=, ...
storm and tries to find his way to the library wlfh the aid
~ of a policeman and wallress. e T

Sawyer, Ruth, Roller Skafes. Vlklng, 1936. Graaes 5 - up. Newbery
Medal, 1937, For one year, .Lucinda was. able. to “tour. New. York
Clly on roller skates. Her. adventures glve-a good background
for N.Ye C. during the 1890'5. RN o :

Seredy, Kafe, Tree for Pefer. Vlklng, 1941, Grades 4ﬂ-wup.

The littie lame boy of shanty town is seen by a boy in a
Pul lman car who never forgets +he urge to do somefhlng'for
unforfunafe people.r, RN S ST

Sperry, Armefrong, Catt it Courage. Macmlllan, J940...Newbery Medal,
1941, Mafatu, a young Polynesian, was afraid of the sea. His
- . people through their indifferenze drove him to travel. alone.
Through this he overcame-his fears to beooma Mafafe Stout
Heal"‘l'. LTV T
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Stevenson, Robert Louis, Treasure lsland. Scribner. Grades 6 = up.
Firates, mutiny, and a search for buried treasure make this
a must for adventure stories.

Swift, Jonathan, Gulliver's Travels. World Pub. (Rainbow Classics)
Grades 6 - up. Gulliver takes some very exirac Inary voyages
into strange nations and encounters some amazing creatures.

Treffinger, Carolyn, Li Lun, Lad of Courage. Abingdon, 1947.
Grades 6 - up. A Chinese boy refuses to go on his first
fishing voyage. His father punishes him by making him plant
rice on a distant mountain top.

U{iman, James, ,3anner in the Sky. Lippincott, 1954. Grades 6 = up.
Rudi Matt and Captain Winter believed the Citadel .could be
.climbed. Rudi joins Captain Winter's party in making ‘the

assauit,

Wilson, Lean, This Boy Cody, Watts, 1950. Grades 4-6.
The adventures of ten-year-old Cody, a Tennessee mountain
boy, and his friends, See also This Boy, Cody and his Friends.

Wyss, Johann David, Swiss Family Robinson. Worlid Pub. (Rainbow
Classics) - Grades 5 - up. -A fantistic family being ship-
wrecked on a desert island. They live in a tres house.

BIOGRAPHY

- Aulaire, ingri D', Abraham Lincoln. Doubleday, 1957, Grades 3-4,
' All the essential facts of Lincoin's life are included in this
biography for younger children, Caldecott Award, 1940. See
atso Benjamin Frankiin, etc.

Commager, Henry, America's Robert E. Lee. Houghton, 1951. Grades
6 - up, The story of the great Confederate general, his
childhood, his West Point career, and his military genius.

Dalgleish, Alice, The Columbus Story. Scribner, 1955. Grades 4-5.
A meaningful account of the life of Columbus with events most
interesting to children,. Planned for reading aloud.

Daugherty, James, Daniel Booné. Vikfng, 1939..‘Newbefy Medal, 1540,
Grades 6 = up. The adventures of Daniel Boone with pioneer
flavor and authenticity. ‘

Eaton, Jeannette, The Lively Man, Ben Franklin, Morrow, 1948,
Grades 6 - up. Ben Franklin's career as printer, author,
postmaster, ambassador of the colonies to France and repre-
sentative to England is tfraced.

Forbes, Esther, America's Paul Revere. Houghton, 1946, Grades 6 - up.
Paul Revere's strong personality is integrated into the social,
economic and political situations surrounding him in coloniali
and revolutionary Boston, :

ERIC

Full Tt Provided by ERIC.
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Graham, Shirley, Dr. George Washington Curver. Messner, 1944,
Grades 6 - up. How a sickly son of a slave girl became a
distinguished scientist.

Holbrook Stewart, America's Ethan Allen. Houghton, 1949, Grades
6 - up. Allen was a natural leader and fighter, His duds
are told in this dramatic book.

Hunt, Mabel, Better Known as Johnny Appleseed. Lippincott, 1950,
Grades 6 - up. Life of John Chapman, pioneer, missionary,
and apple-lover. Includes many of the legends which surround
his name.

Judson, Clara Ingram, Andrew Jackson, Frontier Statesman. Follette,
1954, Grades 6 = up. Andrew Jackson's boyhood, his life as a
lawyer, planter, soldier and statesmaa are included in this
biography. See other Judson biographies.

Kennedy, John F. Profiles in Courage. Harper, 1964. Grades 6 - up.
Young readers edition of the collection of biographies of men
John F. Kennedy thought to be great. :

Latham, Jean, Carry On, Mr. Bowditch. Houghton, 1955, Newbery Medal,
1956, Grades 6 - un, Nathaniel Bowditch educated himself about
the sea and ships. 1{e proves to be an able navigator when he
later goes to sca.

Lenski, Lois, Indian Captive: The Story of Mary Jemison. Lippincott,
1941. Grades 6 - up. Tells the experiences of Mary Jemison,
a white child, who was captured by the Indians in 1758, and taken
from her Pennsyivania home to a Seneca village in New York state.

McNeer, May, Armed with Courage. Abingdon, 1957. Grades 6 - up.
Biographies of seven men and women who had physicail and
spiritual courage; Florence Nightingale, Father Damien,
George Washington Carver, Jane Addams, Wilfred Grenfell,
Mahatma Gandhi, and Albert Schwe!fzer.

Meigs, Cornelia, lnvincibie Louisa. Liffle, 1933, Newbery Medal,
1934, Grades 6 - up. A biography picturing Louisa M. Alco++
in the midst of her family and friends.

Nolan, Jeannette, The Story of Clara Barfon of the Red Cross.
Messner, 1941. Grades 6 - up. Clara Barton's fcrceful and
courageous character and achievements are portrayed against

.. a background of Civil War days.

Sandburg, Carl, Abe Lincoln Grows Up. Harccuff, 1928, Grades 5 - up.
, Early li1fe of Abe Lincoln before he becomes president.

Al

14
Shirer, William, The Rise and Fall of Adolf Hitler. Random House,

1961. Grades 6 - up. ‘'litler's early life, his rise to power,
and his establishment o Germany's New Order, the collapse cf
Germany, and his death are traced in this book.
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Swift, Hildegarde, Rallroad to Freedom. Harcourt, 1932. Grades 6 - up.
Harr?ef Tubman is a Negro and manages to escape. ‘to freedom and

helps over 300 of her own people To freedom Through The
underground rallway. - S

Yates., Elizabeth, Amos Fortune, Free Man, Aladdin, 1950, Newbery ‘
-Medal, 1951, Amos Fortune was born free in Africa, but sold 1
into slavery in America in 1725. He was finaily able to |
purchase freedom for himself and several others, |

FAMILY

Alcott, louisa, Littie Women., Crowell. Grades 6 - up. -
The struggles, fun, and romance of five sisters of long ago.
- See ‘also other Alcott books, - PRI

Arora, Shirley, What Then, Raman? Follette, 1960. Grades 6 =up.
A boy of modern India.is the first in his family to learn to
read. He ?eaches his sister to read -and assumes the responsi- i
bitities that go with it, = : Poo

Burton, Virginia, Little House. Houghton, 1942. Grades 3-4.
The happy little house on the hilj becomes sad wheri the city
grew up around her. Finally, the great-great grandchildren

of the people who butlf The house moved her to The counfry
again, . Lot

Carlson, Natalie, Family under the Bridge. Harper, 1958, Grades 4-5,
The children who lived under the bridge in Paris met Armand.

In no time his |ife changed from a solsfary one To one with
a ready family, - - 1 . , ,

Clark, Ann Nolan, In My'Mofher's House, Vikiﬁg, 1951. Grades 3-4.,

This story of the day-to~day life of a Pueblo - Indian child in
the Soufhwes? has. signthConce for all children,.

Daringer, Helen, Adopfed Jane, arcour+ 1947,‘ Gradest4;5.
The little orphan, Jane, chooses fhe family with.whom she

wants a permanent home. Her adventures of adapting *+o the
new way of !iving. B “"4 CrE IR

Dodge, Mary, Hans’Brmke'~ or The Silver: Ska?es. Scribner tilus.
Classic. Gradss 5-8. The strange fascination of Helland with
its windmilis and dykes is pictured in this story of Hans and
Grefel and the winntng of fhe silver skafes. : )

Enright, Eltzabefh‘ The Safutdays. Rinehart, 1941 Grades 4-5,
The four Melendy children take successive turns is spending
all of their allowances, Each having one Saturday to spend
it Ieads To four unusualy - delsghTful advenfures. ‘

Naade . 4

Enright, Eltzabe+h, Thimble Summer,’ Farrar;'1938. Newbary Medal,
1939. Grades 5 = up. Life on a Wisconsin farm of today.
Garnet finds a silver thimble In a dried-up creek bed which
leads to magic and a rollicking summer.

ER&C
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Estes, Eleanor, Hundred Dresses. Harcourt, 1944, Grades 4-6.
Wanda, a poor girl, always wore -a clean, faded blue dress
and when teased by her friends would say, "l got a hundred
dresses,"” See also the other Estes books,

Faulkner, Georgene, Melindy's Medal., Messner, 1945, Grades 4=5.
Federal Housing Project for Negroes In Boston is the setting
for Melindy's wonderful year, She won a medal even though
she was a girl. '

Fish, Helen, When the Root Children Wake Up. Lippincott, 1941,
Grades 2+ = 3, 1his American editian of a German picture
book fel!= how the "root" children wake up in their under-
ground hc.e and appear as flowers in the spring. Can be
used as motivation for creative activity with root words. 1

Gates, Doris, Blue Willow., Viking, 1940, Grades 5 = up.
Janey has a most cherished possession, a blue willow plate.
A story of a poor migrant family in California. The blue
willow is finally placed on the mantle of their first "real
home"

Gates, Dorls, Sensible Kate. Viking, 1943, Grades 4~5, *’
Kate, an orphan, is adopted by two people who needed
someol.. who was sensible. This leads to a life of
pleasant surprises. For the mature reader because of
the adult view point, ‘

." Haywood, Carolyn, "B". is for Betsy, Harcourt, 1939, GCrades 3-4, 5
A story of a |ittie American girl and her experiences during
her first year of school and her summer vacation on a farm.
See, also, Primrose Day and Penny and Petfer, 1

Krumgold, Joseph, And Now Miguel. Crowell, 1953, Newbery Medal,
1954, Grades 6 - up., Miguel, whose family has lived on a
sheep~raising farm in New Mexico for generations, has a

- secret wish. fo go with the men of his family to the Sangre
de Cristo Mounfalns.

Lafflmore, Eleanor, Little Pear. Harcourt, 1931.~ Grades 4=5,
He is a mischievous five-year-old Chinese boy, He had a
 compel | ing advenfure and decided never again to run away

- from home. . . - .

-L'Engle, Madeleine, Meet The Austins, Vanguard 1960, Grades 6 = up.
A present-day story of the family of a country doctor as told
by the twelve-year-old daughter during a year when a spoj led
young orphan comas to- live wufh them. oty

Lenski, Lols, Strawberry Girl. LlppincoTT, 1945, Newbery Medal,
1945, Grades 4-6, Life in the Florida flatwoods Is described
in this story of a girl whose Industrious family makes its
Iivlng raising strawberries,. 4

»
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Lewis, Elizabeth, Young Fu of the Upper Yangtze., Winston, 1932,
Newbery Medal, 1933, Grades 6 - up., Young Fu, a couniry
boy in China, goes fo_live in Chungking with his wjdowed -
mother. ‘He becomes a-coppersmith apprentice.. -

Milhous, Katherine, The Egg Trée..Scribner, 1950, Grades,2+ - 3.
A book about a group of children taking part in a Pennsylvania

L]

Dutch Easter egg hunt. . =

-~ -

Reyher, Rebecca, My Mother is the Most Beautiful Woman in_the Worlid,
Lathrop, 1945. Crades 3-4. A Russian folk:tale.which
describes a little lost girt., This charming tale iiiustrates
. .the fact that beauty 10 a child is synonymous with "much-{oved."

Seredy, Kate, Gdod Master, "Viking; 1935, ~Gradés.6.;;ﬁp.;
- A "lively" young girl from Budapest goes to live on her
uncle's farm. Good background for people and customs of the

Pl " Hungarian plains, -~ . - = A
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Sorenson, Virginia, Miracles on:Maple Hill. Harcourt,! 1956,
Grades 6 - up, Newbery Medal, 1957, Ten-year=old Marly,
who believes in miracles, and her family move to Maple Hill

* in hopes that the outdoor [ife would help her father. - This
-book tells of the miracles that happzn throughout -the year,
and how the family draws together again in understanding and
happiness, | ’ - : -

- N . . : : TR L LTy , Lk

Spyri, Johanna, Heidi. World Pub, (Rainbow Classics) Grades 4=6. "
The joyous nature of a Swiss mountain girl wins the affection
of her old grandfather and all who knew her. ‘ :

Taylor, Sydney, All-of-a-Kind Family. Follett, 1951. Grades 4-5.
Genuine, delightful family adventure of five 'little Jewish
giris who grow up in New York's .lower East side befare the war,

Unnerstad, Edith, The Spettecake Holiday. Macmillan, 1958,
‘Grades 4~5. A story about a_farm summer in .southern Sweden.

Wiggin, Kate, Rebecca of Sunnybrook Farm, Houghton, 1925.
Grades 6= up. High spirited Rebecca comes to live with
her old-maid aunts. The effect of her:sunny personality -
changes the gloomy house. ' ’

1 *. - .
N 16 T

Wilder, L. 1., Little House ‘in the Big Woods. .Harper, 1953,
Grades 4-6., The author writes of her -life In pioneer
Wisconsin at the edge of the "Big Woods," " See also.the
other Wilder books,

- L co .. ! . \“' “H‘f‘i.}
Worth, Kathryn, They Loved to_laugh,  Doubleday, 1942, Grades 4 - up.
" . ‘The story of a Southern Quaker family during the :1830's, of
"« five fun=loving boys and an orphan .giri who-came to live with
them.

ERIC
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HISTORY

Baumann, Hans, The World of the Pharaohs, Pantheon Books, 1960.
Grades 6 = up. A thirteen-year-old.son of an archaeologist
makes friends with an old Egyptian who answers his quesflons
about Egypt's hlsfory in a fascinating way.

Daugherty, James,AQj_Couraga Undaunfed° Across the Continent with
Lewls and Clark, Viking, 1951, Grades 6 - up. The Lewis
_and Clark expedition of 1804 with vision, cturage, and spirit
o‘ advenfure.

-Fl+ch, Florence, One God; The Ways We Worship Him. Lathrop, 1944,

Grades 6-9. This descripf!on“? the ways of worship of
Jews, Catholics, and Protestants. is-both objective and
reverenf and should go far toward promoting beffer understanding.

(¢

Heyerdahl, Thor. Kon-lel Across the Paclflc by Raft. Rand=McNally,
1950, Grades 6 - up, A voyage from Peru to the Polynesian
islands on a balsa wood raff. ~This is the best edition, in
England. > : ' L

L1

‘McCloskey, Robert, Time of Wonder. Viking, 1957. Grades 4-5.

‘A narrative. lnleresf in the nafural and human world of a
"Malne .island. No plot.

‘VanLoon, Hendrik Wlllem, The Story of Mankind. llVer?énf,'1951.

‘Newbery Medal, 1922, Grades 6 - up., The story of universal
history from prehlsforlc times to the present.

HISTORICAL FICTION

Adams, Samuei, The Pony Exgress. Random House,‘1950. Grade§ 6 - up.

. The story of the Pony Express from its formation through its
thrilling nineteen months of operation.

Benary-lsbert, Margot, The Ark. . Harcourt, 1953, Grades.6 - up.
The Lechow family after nine months of moving from refugee
camps settle .in Western Germany. There is a warmth and tender-
. ness within this family as fhey make their new home in an old
street car,

Bennett, John, Master Skylark. érossef 1924, Grades 6 ~ up.
An Elizabethan tale about a'boy hero who has a marvelous
voice and is carried off by a company of touring playsrs to
‘London, o .

Brink, Carol, Caddie Woodlawn, Macmillan, 1935. Newbery Medal,
1936, Grades 4~5, Life on the Wisconsin frontier in the
1860's  becomes very real and vivid in this story of .tomboy
Caddie and her two brothers. . Good reading aloud for lrd grade.

Burchard, Peter, Jed. Coward-McCann, 1960. Grades 6 - Up.
Jed, a Yankee soldier of 16, rescues a small boy. He finds
frlendshlp and comfort from the supposed enemy., Unique
realistic war story,

H
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DeAngel i, Margueri*e,‘The Door in the Wall. Doubleday, 1949,

Edmonds, Walfer, Nafchlock Gun. Dodd, 1941.» Newbery Medal, 1942,

Gray, El:zabefh Adam of The Road. Viking, 1942, ‘Newbery Medal, 1943,

61,

Caudill, Rebecca, Free of Freedom. Viking, 1949, Grades 6 - up.
Thirteen-year~old Stephanie and her brother Noel begin a new
life on rich new land in Kentucky. They try to bring beauty
to their home despite fears of Indians.,

Ccoper, James F., The Last of the Mohicans. Dodd, Grades 6 ~ up.
Story ot the French and Indian War which deplcfs the Ilfe
of fronflersmen and savages in New York.

Newbery Medal, 1950, Grades 4-6., A dramatic story of Robin,
a crippled sc. of a great lord, who overcomes his disabilities
and eventually wins his Knighthood by a courageous act.

Setting - 13th Century' Engiand.. - See ofher DeAngell books.

Dejong, Meindert, The House of Sixfy,Fafhers. Harper, 1956
" . Grades 6 - up., A-realistic sfory of Chiha durtng the, Time of
+he Japanese irvasnon. v

1

Grades 4-6, Ten-year-old Edward uses an o!d Spanish gun to
protect his family from Indians, This story of life near
Albany in the 18th Century tells a +ragic incndenf in the
life of a calonial family.: .

ElIsberg, Edward, | Have Just Begun to Fight, Dodd 1942.
-Grades 6 - up, A fictionized story of John Paul Jones,
The sea rover and naval hero, .
- § -
Forbes, Esfher, Johnny Tremain.-.Hbughfon, !943. Newbery Medal, 1944,
Grades 6 - up., He is a young Boston apprentice during the
Revolutionary War. Hls eplsodes in growing up a+ war time,

Fritz, Jean,'Brady. Coward-McCann, 1960. Grades 6 = up.
Pennsylvania's Washington County during 1836, They are
betteriy divided on the slavery lssue. Concerns the
Underground Rallroad. L B : e

-Grades 6 - up. A minstrel and his son, Adam, wandered through
southeastern England in the thirteenth century.

-Hoff, Carol, Johnny Texas. ! Fo}lett, :1950.:: Grades' 4=5.

The young son, Johnny, becomes Amerlcanlzed. Thea German—

famlly bui!ds a llfe in +he new land by homesfeadlng durlng
' 1834.
Holbrook Sfewarf dyaff Earp:‘ U.S. Marshal.' Randam House, 1955,
Grades 4~5. A factual account.of the experiences of Wyatt
Earp. Included is a list of historical places in Tombsfone ;
which may be seen foday. : |

ti
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Holling, Holling C., Tree .in the Trail. Houghton, 1942, ' Grades 4~5.
A Struggling cottonwood sapling was helped by an indian who
buil I+ a barricade o protect it from buffaloes. After It
died it was carved into a yoke for oxen who were used to lead
the trail to Sante Fe. :

Johnson, Gerald, America Grows Up. Merrow, 1960. Grades 6 = up.
Covers the period between the Continental Congress in 1789 ,
and 1917 when Wilson asked Congress fo declare war on Germany. . - |
See also ofher Johnson vooks =~ one of The trilogy. ‘

Keifh, Harold Riflee for Watie. Crowell, 1957, Newbery Medal, 1958,
‘Grades 6 -~ up. Jeff Bussey expected the Civil War to be grand
adventure, but hardships and dangers give the boy a new sympathy
for all victims of war, :

- Kelly, Eric, The Trumpefer of Krakow. Macm!llan, 1928, Newbery
Medal, 1929. Grades 6 - up. An .adventure and mystery fills
this story of greed when a boy sacrifi«es +he gold inheriiance
+o save the: cify. . ' :

e mpapr - - -

Lampman, Evelyn, Tree Wagon. ubleday, 1953. Grades 6 = up. ,
A glrl and boy -share exciting covered wagon experiences as g
their families journey to Oregon Terrlfory and set up the first
tree nursery. L g

McGraw, Eloise, .The Golden Goblef. Coward-McCann, 1961, Grades 6 ~ up.
Tells of the pursuit of graverobbers who have stolen the gobief
from the Pharaoh's tomb, Details are given of the goldsmlfh S
craf+ in making beaufiful obJecTs for. Egypf's tombs..

. -
e A

McSwigan, Marie, Snow Treasure. Duffon, 1942, Grades 4-,.
Setting: early Nazi occupation of Norway. The children
manage to get gold blocks out of Norway by fastening them
'under-fhelr sledsq - e C

Meadowcraff Enid, By Secref Railway. ‘Crowsell, 1948, Crades 6 -~ up.
Jim loses his certificate of freedom in Chtcago in 1860, and
.+ ' 1s stolen into a slave state. His loyal white friend Dave
finds him and shares the dangers of The homeward trip on
the Underground, . S A

Meadowcraft, Enid, The G1ft of the Rlver. Crowell, 1937, Grades-é - up.
A history ef ancienf Egyp? for young readers. o ,-nJ, :

Melgs, Cornella, The W|l!ow Whtsfle. Macm llan, 1931. Grades 4-5,
A girl of the Amarican frontier becomes friends with some
Indians. This was good when the new schoo! house was fired
on by unfriendly lndlans.' ST

Menoffi Gian Carlo, Amahl and the quhf Visitors, McGﬁaw; 1952,
Grades 4 - up. A crippled shepherd boy entertains the Wise
Men on the way to Bethlehem, He sends a gift %o the Christ
Child and receives a gift in refurn.

Aruitoxt provided by Eic:
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Morrow, Honoré: On to Oregon. Morrow, 1946. Grades 6 - up.
John Sager moves fo Oregon in 1844 in a covered wagon.,
He was orphaned, tut.continued on his way with his younger
brothers and sisters.,

Pyle, Howard Men of lron. Harper, 1821, Grades 6 - up.
in the days of Henry IV, Miles is training for knighthood and
vanquishes his enemy as weil as his father's, See other Pyle

~ Speare, Elizabeth, The Bronze Bow. Houghton, 1961, Newbery Medal,
1962, A young Jewish rebel sets out to avenge his parents
~ death by murdering as many Roman soldiers as he can. He is
then won over to the Christian falth,

Steele, William, The Perilous Road. ‘Harcourt, 1958, .Grades 6 - up.
Chris, who lived In the Tennesses mountains, could not understand
why his brother joined the Union army. His anger for the Unior
army grows, but he finally realizes +ha+ even a Union soldier
may be a decenf man.

Sreele,.ﬂilliam O., The Year of the Bloody- Sevens, Harcourt, 1963,
Grades 5~7. Kelsey Bond is an elevazn-year=-old boy during
. the Indian massacres of 1777. He Journeys Through the
wilderness alone to meet his father at Logan s Fort, Kenitucky.

Syme, Ronald, Balboa: Finder of the Pacitlg, Morrow, 1956.
Grades 4=5, Tells of Balboa's explorations in Hati, South
America and how it ied him to the Pacific Ocean,

: Wheeler, Opal, Stephen Foster and His Little Dog. Tray. 'Duffon, 1941,
Grades 4-5, Gives ful] detalls of his life which has influenced
the wr1+lng of his more famous songs. -

WIbberley, Leonard, Sea QApfain from Salem, Farrar, Straus, 1961.
Grades 6 - up. During the Revolution Captain Manly was sent
by Ben Franklin to the French for aid to the colonies.
ExciTing baffles af sea. .. .o :

SN “ HUMOR

( Bishop, Claire, Five Chinese Brothers., McCann, 1938, Grades 2-3

... Five Chinese brothers who look exactly alike find their
similarity very helpful in oufwi?Ting fhe execufioner.« An

1 Old Chinese tale, :

Biuiop, Clalre, Pancakes Paris. Viking, 1947. Grades 4»5.
A post=war French family is nheaded by Charles, the ‘ten-year-old,
He receives a box of pan-cake mix which leads him to the
American Embassy for someone to translate the directions,

Browes, Lo Leslie, Johnny Crow's Garden. Warne, 1903, ‘ Srades’
2+ - 4, Ths animal friends who came to Johnny Crow's garden
sre Interdsting personalities introduced in nonsense rhyme.

[R&C‘
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Breenhoff, Jean de, Story of Babar. Random House, 1933, Grades 3-4.
Babar, a |ittle elephant, ran away from the jungle to live with
a lady in Paris, His cousins visit him and when he returns
with them, he is chosen king of the jungle. Most editlions are ‘
presenfed in cursive writing.

Bond, Michael A Bear Called Paddingfon. Houghton, 1960, Grades 4-5.
An English speaking bear from Perie is adopted by human parents
in London., Excitement and humor runs high,

Burton, Virginia, Mike Mulligan and His Steam Shovel. Houghton, 1939,
Gre '3 3. Mike Mulligan remains faithful to his steam shovel
against the new gas and Diesel-engine machines.

Clark, Margery, The Poppy Seed Cakes. Doubleday, 1924, Grades 2-4.
Abouf an aunt and two four-year-old children who came from
Russia witin a bag full of presents,

Cleary, Beverly, Henry and the Clubhouse. Morrow, i962. Grades 3-5.
Henry is all boy in his envalued life which included his paper
route, clubhouse, and Beezus. Ribsy, the dog, is here too.

.See other Cleary books. : ; :

Fenner, Phyliis, Time to Laugh: Funny Tales from Here and There.
Knopf, 1942, Grades 4-5, Forty famous stories from all over
The world from America to Yugoslavia. .

Ganne‘h‘ Ruth Stiles, My Father's Dragon. Random House, 1948,
Grades 3-4, Tells how a little boy rescues a dragon from the
island inhablfanfs.

Garrett, Helen, Anqelo, +he Naughty One. .Viking, 1944, Grade 3.
A story of a little boy who needs to yet dressed for his sister's
wedding but doesn't want to take a bath. The soldiers put
him in a tub and scrub him with a brush, Good background of
Mexico. : : .

Geisel, T. Seuss, And +o Think That | Saw It on Mulberry Street,
Vanguard 1937, Grades 2+ = 3, In a small boy's mind, a
plain horse and cart on Mulberry Street grow into a circus
bandwagon drawn by an elephant and two griffes. Dr. Seuss'

- other books are favorites too.

Gramatky, Hardle, Hercules. ‘Pdfnam, 1940, - Grade 3.
The story of an old-fashioned fire engine who becomes a hero
and saves ley Hall.

Hale, ucrefla, Peterkin Fapers. Houghton, 1924, Grades 5 - up.
The irresponsible Peterkin family get info strange difficulties
. while trying to achieve wisdom. The humor runs high.

Kahl, Virginia, The Dutchess Bakes a Cake. Scribner, 1955, Grade 3,
‘A story of 3 Dutchess who baked a cake but found it .was so
|ight she rose with it and couldn'g get down.

[R&C‘
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Kahl, Virginia, Plum Pudding for Christmas, 3Scribner, 1956.
- Grade 3., The Dutchess and her 13 daughters must mcke plum
pudding for the King bui there are no plums,

Krumgold, Joseph, Onion John, Crowell, 1959. Newbery Medal, 1960.
- Grades 6 - up. This humorous and compassionate story of a
' poor boy and a peddler. -

Lindgren, Astrid, Pippi Longstocking. Viking, 1950. Grades 4-5,
Pippi, a tomboy, !ives wi+h her horse and monkey next door
to two nice children. Her strength is extraordinary and she

o can perform many noble and ignoble feats.

McCloskey, Robert, Homer Price. Viking, 1943, Grades 4-5,
in a small mndwesfern town of Centerburg, Homer Price struggles
~ With a ferocious doughnut machine. A-hilarious portrayal of
- a small midwestern fown, ' - Do

McCloskey, Robert, Lentii.” Viking, 1940. Grades 3-4,
A story of a Midwest boy who can't carry a fune but learned
1o play a harmonica whncﬁ was a saV|ng grace in @ time of a

"' civnc crisis, « ST

McCioskey, ‘Robert, Centerburg Tales. Viking, 195!. Grades 6 - up.
A sequel to Homer Prxce. Preposfarous things happen in Centerburg.
Film: available. ' o ‘ '

Moore, Clement C,, Night before Christmas. Houghton:  Grades 3+.
One of the most famous and best loved poems. Do not fail to
see the brandma Moses lllusfrafed edifuon.

1

Plper, Waffy, Little Engine Thaf Could Plaff 1954 Grades 2+,
. Lit¥le Blue Engine, with determined effor+ helped +o pull
the cargo over the mountain, ' :

: Rober'rsen, Keith, Henry Reed, Inc. Viking, 1958..: Grades. 6 = up.
‘ © A funny sfory of the summer evenfs invclv1ng an invenfive
boy and a neighbor girt. Lo

[ o

fe?t

Sandburg, Carl, Rootabaga Stories, Harcourt. Grades 6 -~ up.
Collection of nonsense, ‘fan.iful stories. A satire on our
socnal order.

Seuss, Dr., And to Think Thaf 1 Saw IT on Mulberry Sfreef.
Vanguard, 1937, Grade 3. In a small boy's imagination
a plain horse and cart gradually grow into a circus bandwagon
drawn by an elephanf and Two gnraffes.

~ Seuss, Dr., Horton Hafches the Egg. Random House, 1940. Grade 3,
Horton,  the elephant, guards'a bird's egg Through many trials
that his final ‘triumph is most grafifying.l‘“ -

[R&C‘
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Steele, William, Davy Crockett's Earthquake. Harcourt, 1956. .
Grades 4-5. Davy finds his bears bur struggles with a comet
and an earthquake. : .

‘ ,Sfolz, Mary, Belllng the Tiger: Harper, 1961., Grades 3-5.
. Two mice are chosen to bel! the house cat. In fleaing from the
cat they find themselves aboard a ship; disembarking in a
_strange land, they have an adventure with a-flon who furns
: ouf to be friendly. Co C ey e

Travers, Pamela, Mary POppins, Harcourf 1934. Grades 4-7.
. Mary Popplns, nursemaid for the dank's family, blew. in.with .
the East Wind. Jane and Michae! never knew a dull moment
while she was around. See also other Mary Popprns books.

: Ungerer, Toml, Crlofor. Harper, 1958. Grade 3. =
A story of a domestic snake and how he captures a burglar.

LEGENDS

o P
Lyt S

Bowman, James, Pecos Blll. Whtfman, 1937. Grades 5+ up,
.. Mightiést of all cowboys, Pecos Bill is The legendary hero
whose tales of achievement were related during.prairie camp
flres in"the irontier days. For the more mature reader., ,

Py

Buff Mary, _pgle and The Arrow. Houghton, 1951, . Grades 4-5,
The story of William Tell and the Swiss sfruggle for freedom
-. against, the Austrian tryant, Gessler, is told by.an eleven-
year-old boy, Walfer. ST E o -

Pyle, Howard, Merry Advenfures of Robtn Hood of Grea+ Renown in
Nottinghamshire. Scrlbner, 1946, --Grades: 5 - .up. - Robin-
Hood and his.men had many. high advenfures.with. the king's
foresters while robbing the rich to help. The-poor.,

.Rounds, :Glen,. 01! Paul,.the Mighty-Logger. Hollday, 1949, .Grades 4-5,
Subtitie.is, "Being, a True account of Fhe seemlngly Incredible
_exploits and inventions of The Greaf Pail Bunyan", -See also
ofher Rounds books.

_l . - : &:‘ e oA
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Berna, Paui, The Horse without a Head, Pantheon-Books, 1958.
.Grades 6 = ups A.gang of children .in Paris find adventure
- and mystery fhrough fhelr headless, lron-wheeled, wooden
harses. T R 3 .

Burnett, Frances, Secrer Garden. Llpplncolf} 1949, - Grades 5 - up.
The story of a little shut=in of the English moors. His-
little cousins teaches him, the value of fresh air, interest,
sunshine and work. She also finds, the answer to, "Was my
aunt really murdered?"

ER&C
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Doyle, Sir Arthur, Adventures of Sheriock Holmes, Harper, 1892,
Grades 6 - up, Several of the famous mysteries are successful ly
solved by the great detective and his partner, Watson.

DuBois, William, The Three Policemen, Viking, 1960. Grades 4-5.
A detective story about how three policemen and/or ctever young
Bottsford solve the mystery of the stolen fishing nets.

Gates, Doris, The Cat and Mrs, Cary. Viking, 1962, Grades 5 = up.
Mrs. Cary is a widow and not at all expecting the high
adventures with Brad, her twelve-year-old nephew and the cat
who can talk. They solve the parakeet smuggling mystery.

Jewett, Eleanore, Hidden Treasure of Glaston, Viking, 1946.
Grades 6 = up. Two boys try to find great treasures related
to the life and death of King Arthur in an ancient abbey in
medieval England.

Jones, Ruth, Boy of the Pyramids, Random House, 1952, Grades 4-6.
Kaffe, a 10 year old wealthy Egyptian boy, buys a slave girl
who becomes his playmate. They capture a robber who is
stealing jewels from a tomb. -

Judson, Clara, Green Ginger Jar. Houghton, 1949. Grades 6 - up.
Chinese-American life in Chicago. Twelve-year-old Ai-mel and
her elder brother try to change some of the parent's old-
country ideas.

Nordstrom, Ursula, The Secret Language. Harper, 1960, Grades 4-5.
An enjoyable story telling of the experiences of two eight=
year-old girls at boarding school.

Rugh, Belle, Crystal Mountain., Houghton, 1935. Grades 5 - up.
An English girl and four American boys are in the Lebanon
mountains north of Palestine. They become invalued in The
mystery of an abandoned house and the secret of its former
occupant. {

Speare, Elizabeth, The Witch of Blackbird Pond. Houghton, 1958,
Newbery Medal,-1959., Grades 6 - up. Kit Tyler visits her
Puritan aunt in colonial Connecticut. Her friendship with
Hannah, fhe witch of Blackbird Pond causes a terrifying
witch hunt and trial.

Winterfeld, Henry, Detectives in Togas. Harcourt, 1956, Grade 6 - up.

A group of school boys in ancient Rome become involved in a mystery
when one of them is accused of having scrawled words in red
paint on the wall of a temple.
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Aesop, Fables of AResop. Macmillan, 1950, Grades 4~5.

'Baldwxn, James, The Story of Roland. Scribner, 1930, Grades 6 - up.

~ Barrie, Sir James, Peter Pan, Scribner... Grades 2+ - .5, .

MYTHS, LEGENDS, FAIRY TALES, AND FANTASY

includes a brief history of the fables. Joseph Jacobs
rafells 82 of them. :

Andersen Hans C., Andersen's Fairy Tales. World Pub,, 1946,
Grades 5-6. One of the most famous creators of fairy tales for
the more mature reader. . Andersen's tales more morbid and
shocking than Grimm, - ‘

Andersen, Hans Crisffan, The Steadfast Tin Soldier. Scribner, 1953,
The adventures of a tin soldter and his love for a little
dancer. .

Arabian N{gnfs. Longmans, 1946, Grades 6 - ups

Bailey, Carolyn, MISS Hickory. Viking, 1946, Newbery Medal, 1947,

“Col lection of stories that relates the fables and romances
of Arabia and the East.

Grades 4-5, She 1s a country woman whose hickory=-nut head
is set on fop of an applewood twig body. Humor for the mature
reader, Good for puppef.

A story of the nephew of Charlemagne as a typical knight and
t+he greatest hero of the middle ages. .

Wendy, John, and Michael fly with Peter Pan to Never Never
Land. Good read=-aloud as well.. Good for dramafizafion.

Baum, L. Frank, The Wizard.of 0z, Grosset, 1356, Grades 6 - up.
The adventures of Dorothy who in her dreams visits the Emeral
City, meets the wonderful Wizard of .0z, the scarecrow, the
Tin Wondman, and the Cowardly Lion,

Benson, Sally, Stories of the Gods and Heroes, Dia! Press, 1940,

Grades 6 = up. A collection of myths including tales of the
Trojan War. e

Biti, Helen E., Shoes Fit for a King, F. Waffs,‘l956. Grade 3.
Tells of what happened to two shoes who believed that they
were fif for a king.

Boston, Lucy, The Children of Green Knowe., Harcourt, 1955.
Grades 6 - up. A lonely little boy visits his great-granny
and listens to her stories of three children who had |ived
in the big house generations ago. These children become so
real 1o the boy that he thinks he sees and hears them.

Brown, Marcia, Stone Soup, Scribner, 1947. Grade 3.
The paople in a French village hid all their food when they
heard soldiers were coming. The soldiers began to make soup
with water and stones and gradually the hidden vegetables
filled the pot.
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‘Bulfinch, Thomas, A Book of Myths, ~MacMillan, 1942, Grades 6 - up.
o Thirfy famous Greek myths, I1lustrations gtve it a more modern
approach. Qutstanding collection.

Carroll, Lewis, Alice's. Adventures In Wonderland and Throudh' the
"Looking’Glass. Grasset. Grades & = up. Two stories of a
[iTTe girl's journeys into lands of enchanfmenf are told
by an imaginative mathematician,

Clarke, Pauilne, Return' of the Twelves, ' Coward-McCann, 1963; -

'~ _Grades_4~7, “Carnegie Medal, 1962. Max, an eight-year-old
""toy ‘in Engtand finds 12 toy soldiers -in the atti¢. ‘They once
belonged to the Bronte children and want to get back to them,
The 12's come "alive" and can communicate with Max. They

- have many advenfures fogefher. Eng[ish humor for fhe more
- - mature reader. _f - -

Colum, Padraic, The Golden Fleece. Macmlllan, 1921 " Grades 6 - up.
Adventures of Jason, who sought the famousigolden fleece, and
ofher Greek heroes.

DéAngefi Margderi+e, Book of Nursery and Mofher Goose‘Rhymes.
Doubleday, 1954, Grades 3~4, ' 376 rhymes -of which‘many are
old favorites. DeAngeli's illusfraflons add a greaf dea: of
charm. , R R

De la Mare, Walfer, A Penny a Day. Khop*" 1960, Grades 6 = up.
A collection of six fairy tales which include some out of
_ ~oprinf and “some ‘good ‘for . readlng aloud: wifh varied lerigths
fff and inferesf !eve!s. -

N T o~ N L ' . "‘v}.

Esfes, Eleanor, The Witch' Familx, Harcourt, 1960.' Grades 3-5.
_The 0ld Witch, the Littie Witch Girl and Witch Baby are all
" created +hrough the. craycns of two little girls.' Through
1 their imaginafsons fhe 'c"ches take on an Independenf life
of their-cwn, - -*- : : e

‘-wFarJeon,~Eleanor, The ' Litfle Bookroom. - H. Z: Wélck 1956,'7
© 77 Grades 3-4. A collection of 27 enJoyable sforles chosen
By the author from her owh- Wrifings.'r’ *

y ot

y "'tu

Field, Rachel, Hitty, Her First Hundred Years. Macmnllan, 1937.
7 ‘Néwbery Medal;‘l930. Grades 5 = upe- Hitty, a dol}, tells
"~ her |1 fe"from the -security ‘of an antique shop. - She gives
glimpses of the manners and modes of people and places she

has encounfered.

AR

Flnger, Char!es, Tales from:Silver -ands. Doubleday, 1924
Grades 6 = up. Newbery Medal, 1925. Nineteen stories of
South American folklore, Vegends, and falry fates,

Géb, Wanda, Gone {s Gone.’ Coward-McCann, 1935, '‘Grade-3. i1
"~ Fritzl ‘'was a 'man who changed jobs with his wife 'and 'did the
housework Affer much miSery he wen+ back to fhe fields.
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. -Gannett, Ruth Stiles, The Dragons of Blueland., Random House, 1951,
+- Grades 3-4., Elmer and hIS‘peT dragonuflyife the home of the
dragon. S T A

~Gannetd, Ruth Stiles, Elmer and the Dragon. Random House,. 1950.
Grades 3-4, Adventures of-Elmer and his pet, dragon down in

the middie. of the ocean on.-an island inhabifed by escaped
canaries. e RN v

Ti

Godden, Rumer, The Doll's House., Viking,. 1962, Grades 4-5,
. Two little girls-are in charge of an old English doll house.
. +A family tragedy results 'in Marchpane be]ng put, in a museum
. where she belongs. See Godden's, other books.. sl

Grimmb Jacob, Fairy Tales. WOrld Pub., (qunbow Classic), 1945,
Grades 4-6. Wanda Gag has also i Hustrated an ediflon of
these favorite stories. Grimm's tales are the more happy-ever-
- - . . .after than Andersen's which |end. Themselves To being more,
- ---morbid and shocking,: . 0 7T, TTUTIT S

% e $ s
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Grimm, Jacob, The Shoemaker and the Elves., Scribner, 1960,
-.Grades 3-4,. A story of.-a poor. shoemaker.who was helpful by
) elves and‘was rewarded“becauae of hts nlﬂUbeb.

'_ Harris, el Uncle Remus. Houghton, 1955, Grades 5.- up.

The famous lsgends, songs, and sayings of Uncte Remus are
.25 - -included In this book. . o« ae s . e

LA (g l:l

. -‘—-4.. -
’

Hasfefd;‘ddrgfhy; By His Owh'Migﬁf The | Baffles of Beowulf.
' Holt, 1947. Gradss 6 - up, The hero tales.-of Beowulf, the
greaf warrior, who came to the aid of +he ancient Danes and

:}~- slew ‘the. monster:. Crendei and hls fuerce mofher. : ‘:,17q

! l

Hufchinson, Veroniqa, Chlmney Corner Sfories.e Pu*nam, 1925.
.. ‘Grades 4=5..A collection of 16 all. Time favorites in falry
tales ranging from Henry Penny to Clnderelta.; :

Irving, Washington, Rip Van Winkle .and The Legend of Sieepy Hollow,
- Macmillan, 1951, Grades 6 <~ups Rip-is a.lazy. do nothing who

falls asleep for twenty years, 1o, wake up.. and flnds that life
is qu:fe changed.

" jacobs, Joseph, Fables of Assop. - Macnl1lan, 1950, - Grades i6.
Eighty=two of fhe famous fables.are. selec#ed,»refoid, and
--their history . +raced.‘

- s T 7O .,;u‘.
!

L Jones, Elizabeth, Twig. Macmillan, 1942. Grades 4-5

: . A humorous siory of a little girl who Lived.on the fourth
~floor of a high sort of a house in ‘the cl*y. An. elf enters
her .life and they are vistfed by .the Falry- Queen.;

Kendall Carol, The Gammage Cup. .Harcourt, 1959,  Grades: 4-9s
iy A Tale of the Minnipins,:a race of: small peOpIe,,who are
- “threatened with destiuction. .. They, are saved by.the efforts
of a few village people who show streng?h In the face of danger.

‘7
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Kingsley, Charles, The Water Babies, Houghton. (Rivérside Book-
- shelf) Grades 4-5. Tom, a runaway chimney-sweep, is changed
into a waterbaby by the fairies. -Presents lessons-of nature
and ethics.

Lagerlof, Selma, The Wonderfui Adventures of Nils. Pantheon Books,
1947, Grades 6 - up.  Nils, astride the grey goose becomes
acquainted with Sweden and its mountains, valleys, birds,
animals, and its: cusfoms and folk-lore.-—

Lang, Andrew, Blue Fa!ry Book. Longmans, 1948, Grades 4-5.
Thirty-three selections from world famous folklore, Iegends,
and fairy tales, Oufsfanding collecﬂons.~ :

Lorenzinl, Carlo, Advenfures of Pinocchno. World Pub. (Rainbow
Classic) Grades 4-6, This italian classic is a sfory of a
saucy li++le marioneffe who finally becomes, a-real boy; .

U -

':MacDonaId George, At fhe Back of the Norfh Wind. . Macmillan.
Grades 6 - ups Falry tale tells of Diamond, the coachman's
little son, and his friendship wiTh the North Wind who
appears to him in many ways., , : . N

Ma!comson, Anne, Yankee Doodle“s Cousins., 'Houghfon, 1941,
Grades 6 - up. A collection of stories about real and
legendary people who have become national heroes of Amerjcan
~folklore. :

Malari,'Sir Thomas, The Boy's King Arthur. Scribner, 1917,
Grades 6 - up. A collecflon of Arfhurian legends.

Massey, Jeanne, The Llfflesf W|+ch. Knopf, 1959 Grades 3-4,
The Littlest Witch would not play pranks like The others
“ but they. decided to Ief her sfay wlfh theme . i1,

Merritl, Jean, The Superlafive Horse. Scoff 1961. Grades 4=5.

' A young lad: produces 3 new horse. and becomes head groom in
China's greatest stables., Has ‘great humor and great
dignity. An old classic.

Nic Leodhas, Sorchie, Hearher and Broom. Holt, 1960. Grades 6 - up.
Collecficn of eighf Tales from the Scofflsh nghlands.“

"Norfon, Mary, The Borrowers. Harcourf 1953. A Tiny famlly lives
beneath the floor of an.English. counfry house,. ' They borrow
whaf fhey need from the residenfs.

Perraulf, “harles, Cinderella. Scribner, 1954, Grades 2+‘- 4,
The universai story Translafed from the French Good for
dramafizaflon EEEREEE - fle -

Perrault, Charles, Puss in Boo?s. Scribner, 1952. Grade 3.
Tells of a poor miller's son whose fortune was made by his
loyal cat's cleverness.
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Quigley, Lillian, The Blind Men and the Eiephant. Scribnar, 1959,
Grade 3. A picture~book about six blind men who disagree as
to what an elephant is |ike from touching one.

Rojankovsky, Feodor, The Tal! Book of Mother Goose. Harser, 1942,
Grade 3. A collection.of about 100 familiar nursery raymes.
*See also Tall Book of Nursery Tales. <

Robblns, Rufh Baboushka and the Three Klngs. Parnassus. Press, 1960,
Grade 3, An old Russian folk tale of Baboushka's neeting with
the +hree klngs In search of 1he Babe of Bethiehem, . ::

. Ruskin, John, King of The'Golden Rlver. WOrId Pub., (Rainbow Classic)

. Grade 4-6, This fairy tale teils how +he lnherl+a1ce los+ by
cruelfy was regalned by fove, = IS O

I3

Saint Exupery, An?olne de, The Llffle Prince. Harcour1,51943.
Grade 6 - up., A story of a flier who was forced down in the
Sahara and meets the {ittle Prince of Asteroid who tells of his
experlences on planefs with men, flowers and animals.

Seuss, Dr., The 500 Hals of Barfholomew Cubblns. Vanguard, 1938,
Grade 3. A story of what happened when Bartholomew Cubblns
couldn'f fake off Thls hal before the king.. . -

Tenggren, Gustav, Tenggren Mofher Goose Book. - Warne.‘“Grade S
A colléction of old favorites with modern illustrztions.

Thorne=Thomsen, Gudrun, East O the Sun and West O' the Mooh.
Row, 1946, Grade 4-5, Twenty-five folk-takes, carefully
chosen from great Norwegian folklore. Outstanding collection,

Thurber, James, Many Moons. Harcourf, 1943. Grade-4;5{4
Little Princess Lenare wants the moon and the court.jester is
the only onhe wise enough to get ll for her.

Uchlda, Yoshiko, The Danclng,Keflle, and Olher Jaganese Folk Tales.
Harcourt, 1949, Grade 4-5. A collecllon of Japanase folk tales.

&

SCIENCE

Adamson, Joy, Elsa. Pantheon Books. 1961.. Grade 4-5.

ER&C
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A true story of a lioness who was raised by a game warden and
-his wife., They taught her to stalk and- klll SO - she -could be
-1 set free in the African Jungle, L :
Goudsy, Alice, The Day We Saw the Sun Come up. §crlbner, 1961.
"Grade 3. A story done in verse explaining day and night.

Holling, Holling C., Pagoo....Houghton, 1957. Grade 4=5.
The book tells. the Ilfe cycle of the hermll orab and glves a
close-up -of !lfe of the ladpole. .
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Liers, Emil, An Otter's Story, Viking, 1998. Grade 6 = up. ;.
. Actual facfs aoouT an- orfer, his mate and their cubs who
~live along the waterways of Michigan and WIsconsIn.- See
also other hiers books. R |

Mowat, Farley, Owls-in the Family, Little, 1961. Grades 4-5.
- Two owls are adopted by.a famlly and share advenfures of
- family. life and hunting. -

SCIENCE FICTION

Buﬂerwor‘rh onver, I_h_e__Eng_mgy_s_Egg, Little, 1956, Grade 4-5,
Nate Twifchell's hen laid.a large egg and a dinasaur hatched 1
leading To humorous advenfures.

| Heinlein, Roberf, ng QI §h]p leileg Scribner, 1947.‘ Grades 6 - up.
L A .group of .boys interested in experlmenflng, team up with an

.. inventor absorbed in rocket airplanes - and reach the moon,

L'Engle, Madeleine, A Wrinkle in Time. Farrar, Sfrahs, i962.

-~ Newbery Medal, 1963.. Grades 6 - up. A story.that Incorporates
the concepts of .time travel, exfra-sensory percepfion and
inhabited plants. in cuter, space. : .

MacGregor, Ellen, M.Lsg_ﬂgk_e_ca_u_ﬁggs_tq__mcs_ McGraw, 1951.

- Grades 4-5, -Miss Pickerall has strange visitors at, her home,
. She takes off with +he~rockef’s crew and has chucklnng
C advenfures herself. : -

Verne, Ju!es, [wgnixl]nousaﬁd Legégg_;y ggr'ihg Sea, ~Scribner.
Grades 6 « up.  Captain Nemo and htS crew. have a fantastic
e advenfure ina submarine.g. N . .

eyt
'

" OTHER. .

Brown, Margaret W., Wheel on the Chimney. Lippincott, 1954,
Grades 3+ - 5, The story of migrating storks in Europe and
Africa. When spring comes,; The Hungarlan farmer again puts
up a whee!l for’ Their nestey ™ T

Canfield, Dorothy, Undarstood Betay. Holf, 1946, Gradss 5 = up.
Befsy who had been .coddled and "understood" by her aunf is
plunked down™ in a Vermonf farm and becomes self-relianf.,

Car son, Natal, A.Brothar for the Orphelinas,. Harper,. 1959,
. Grades 3-4, Tells, what the orphellnes dO'wITh fhe baby boy
‘they find on their doorstep. Lo T

:f‘«"‘t

-

Carison, Natalie, The Happy Orpheline. Harper, 1957 Grades 3~4,

Twenty orphans live outside Paris and their only fear i the
thought of being adopted, Brigitte gets lost and she must
keep a queen from adopting her,
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Dickens, Charles, Chr!sfmas Carol,” Lippincott.: Grades 6 = up.
A Christmas story of ritneteenth century England has delighted
“* all ages. The miser, Scrodge, fnnds +he True Chrisfmas spirit
through a series of dreams,

Ets, Marie, Nine Days Yo' Christmas. Vlking, 1959, Grade 3.
A story of a five-yedr-dld gir! from Mexico Clty who is now
old enough to have her own gay parties held on the nine
days preceding Chrisfmas.

_ Lamb, Charles, Tales from Shakespeare. Maomillan:‘1950. Grades 6 = up.
Twenfy plays' from Shakespeare which would inferesf children.
" They have-been franSposed info prose. |

Nevi lle, Emily, 1t+'s Like This, Cat. Harper, 1963. Grades 6 - up.
Newbery Meda!, 1964. - Dave Mitchell, ‘a. fourteen-year-oid boy
of New York Cl#y, adoptsia stray *om cat during his neighborhood
- adventures. The cat brings him two new friends; his first girl
and a delinquenf boy. -

~

R Shofwell ‘Louisa R., Roosevelf Grady., Worid Pub., 1963, Grades 5 - up.
S Roosevel+ Grady is a Negro boy of 'a migrant crop-worker in the
East., He has the normal problems of a boy who moves into a
.. hew school and wants frlends.

Sferling, Doro+hy, Mary Jane. Doubleday, 1959 Grades'6 - up.
She is one of the first Negroes to ‘attend the newly integrated
high school. She finally becomes- less defensive and builds
. .. some sound relaflonships with classmafes. Deep South.
SWI.., Hildegarde, The fo+!e Red L[gh#house. Harcourf, 1942
Grade; 3.. When a bridge with a-powerful light is: compieted,
the little red Iighthcuse feared he wouldn't be needed.
He found land and water' traffic needed both. A sound

 fiimsirip is available.
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e  L.ggested Children s Magazines SR

This lisT may be-exfended. Consul? your Iibrarian.

American’ Junior Red Gross. News Jack and Jitl

Boy's Life . "Playmate
child Life : Plays | |
Children's Playmate: ~  --" - - MWee Wisdom -~ ‘'~ ~ ' 7

wrsconsin Tales and Trai!s

" Golden Magazine

Highlights for Children

1
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Activities,

dramatization, 37-=38
_ expressive media, 36-=37 -

games, ' 39 C E
independent, 13
oral reading, 3¢ .
sharing, 13
written, 38-39

Audiovisual aids,
films, 43-44
filmstrips, 45-46
purpose of, 42 .
records, 47

Bibliographies,
children's annotated, 48-74
professional, 75-77

Conferences, individual,
content, 12=-13
objectives, 11
scheduling, 11~-12
setting, 11
timing, 11

Evaluation,
children, 34=35
parent, 36
program, 15
teacher, i5, 33=-34

Games, 39

Great Books,
standards for selecting, 10

Group sessions, 13

Independent activities,
see activities, independent

Individualized reading,
definition, i, 1
phtlosophy, 1-2

‘INDEX
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Interest inventories, 40-41

Ltibrartan, . , !
.'see roles .
see self-selection
' see Great Books

Magazines, children's, 74

Materials, 5

Parenfs,fipforming, 6
Planning, preliminary, 6
Program, initiating, 6-7
Reading, definition, 1

Reading levei,
how to determine, 11

Records,
children's, 15, 29-31
librarian's, 15 .
teacher's, 14, 21-2¢

Selection, books, 5

Seff-selection,
theory, 9-10
three-point guide, 10

Sharing activities,
see activities, sharing

Skills, reading
check lists, 23-28
use of, 14

Teaching experiences,
fourth grade, 19-20
third grade, 16-19

Values, 4




