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A SAMPLING OF SECONDARY SCHOOL READING FPROGRAMS
PESCRIBED IN THE PROFESSIONAL LITERATURE 1S REVIEWED. EOTH
SENTOR AND JUNIOR HIGH SCHOOL PROGRAMS ARE INCLUDED. FIVE
MAJOR QUESTIONS ARE CONSIDERED=--(1) HOW DC SECONDARY READING
PROGRAMS BEGIN, (2) 'HAT STUDENTS ARE INCLUDED, (3) pHOW
SHOULD PROGRAMS BE SCHEDULED INTO THE CURRICULUM, (4) WHO IS
RESPONSIBLE FOR SECONDARY READING INSTRUCTION, AND (5) WHAT
ARE THE CHARACTERISTILS OF PRESENT PROGRAMS. IN THE ARTICLES
REVIEWED, FOUR TYPES OF READING PROGRAMS WERE DESCRIBED. THE
REMEDIAL PROGRAM WAS THE MOST COMMON. A BRIEF HISTORY OF THE
MOVEMENT FOR SECONDARY SCHOCL READING PROGRAMS 1S GIVEN. THE
FUTURE IMPORTANCE OF THE REMEDIAL PROGRAM, ESPECIALLY IN
RELATION TO THE DROPOUT PROBLEM, 1S DISCUSSED. A 114-ITEM
BIBLIOGRAPHY IS IMCLUDED. (RH)
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times per year. Papers can deal with any aspect of reading including articles
describing research prejects, theoretical speculation on reading, reports and
evaluations on innovaiive program develommants waviows §f Gsis and insiruc-
tional materials, annotated oxr analytical bibliographies, and other general or
specialized papers of current interest to the reading researchex or practitioner.
januscripts for inclusion arxs invited a&nd should bs nsubmitted to Dr. ileo Fay,
Editer, Occasionul Papers in Readinrg, School of Education, Indiana University,
220 Pine fall, Bloomington, Indiana 47401, All submitted papers are evaluated
by the Editorial Advisory Board, Dr. E., G, Summers, Chairman, Copies of papers
in the series can be obtained by writing to the Editor,.
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READING PROGRANS IN SEUORDARY STHOOLS

In 1925, the National Society for the Stwdy +f Educatior proposed
in Jt3 Twenty-Fourth Yearbook that reading gnidance be provided in
secondary schools, (3)* The same organization, in its second report in
1937, proposed that provision should be made Zor refinement of reading
interests, habits, and tastes., (3)

Gra§, in & report for the Nutioual Society for the Study of
Rducation in 1948, stated: :

The primary attack on reading on the secondary
school level should he through a program
designed to promote maximum reading growth
amchg all students in keeping with their
individual capacities and neceds. (3:322)

Traditionally, reading has been considered a skill to be taught
in elementary school. In the past, reading was not part of the secondary
school curriculum, and secondary school teachers, being primarily subject
aatter oriented, assumed that pupils entering grade seven were prepared
to read all the materials they might encoumter. This idea might bave been
vilid at & time when students with learning problems caused by reading
dropped out of school, Soon after the end of Werld War 11, howevar, stwdent
populatios in the seacondary school began to increase, and many students
entered secondary school reading below grade level. It was during the
decsde from 1950 to 1960 that most: rapid growth in enrollment took place.
it was also during this decade that aecondary sclool sdministrators and
teachers began to recognizs the serious nature of the reading problem,
Although some school systems haa provided for reading instruction before
1950, the sarliest attempts of any scope began in the early fifties when
a few secondary schoolz began to make definite plans to provide for some
type of reading instruction, Evsa now most secondary schocls do not have
8 reading program which subscribes to Gray's ideas, Progress has been made,
however, and the aschools described ixn this paper axre an indication that
sacondary schcols are rapidly iapiemsating some iyp2 of reading program,

Should the program be only remedisl or developrental? Gray's idea,
from the 1948 Yearbook, is that reading imstruction be offered &ll secondary
school students in keeping with their individuel cmpacities., Interpreting
this seans that a developmertal program which meets the neads of mos'. of
the students is necossary. In addition, special classes for remedial and
accelersted students should be availablé, Evon this may not accommodate

*Numbers in parentheres vefer to numbered references in the hibliogzaphy;
those after the colon are page numbsrs,
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2ll students, Schools are working toward the goal of providing reading
ins truction for all, but the literature points out tiat presently only a
15w schools actually do provide for all students,

Although all the schools describod in this paper reported some
degree of success, it is worth noting that the administration participated
sctively or exerted leadership in almost every case. It would feem
reascnable to suggest that the chances for having a successful program
ars Yest whnen ieadership is provided by the administration, and ths antire
Staf! wholeheartedly cooperatss. In the event this idesl situstion can~
nct be attained, it is not suggested that persons in secondary schools
interested in a reading progrsa abardon their efforts. The possibilities
for having a siroag, effective program are, however, less likely,

Where does reading fit into an already crowded currs ulum? For
schools thoroughly convinced that a need exists, a soluticn can usually
be found, ior those schools.where the idea 07 secondary school reading
is resisted, the scheduling becomes much more of a problem, The schoels
described in this paper were all able to fit reading into & daily program
in one way or another.

Who is responsible for ragdding instruction in the secoiidaiy school?
Ideally, a reading specialist working in cooperation with the sacondary
school teachers should be sble to <o the Job well. The specialist provides
the leadership, offers in-service training, teaches the smecial classes,
takes care of diagnosis and testing, and guides students in a lab where
one is avaiiable, The other teacters, especially those of mathematics,
social studies, and science, can have ap active and significant role in
reading instruction, 8ince this ideal g rarely. attainabic, either becawse
of staff! shortages or because of lack of ztaff cooperation, a lesser
program usually has to do,

What does the future hold for sccoudsry school readirg? At no
time in our nation's history las the need for a well-educated population
been nore evident. The demanus and the proslems of our society will
requir2 wall -educated leaders able to bring new vision anZ hope to our
country. Reading is the key to educational tuccens., It is safe to say
that as the years pass there will he more reading instruction available
Tor more siwisiiis. Hopefully, ihe day will soe¢n coms whon 211 secondary
school students in America will rarticipete in some type of reading program,

It is the purpose of thit paper to desorib: and tnalyze a cerwpling
of secondary reading programs which have sppeared in the professional
literature to provids anawers to five major questions,

1. How do secondary reading programs bagin?

2., What students are included in secondary reading prograns?

3. How should programs be scheduled into the curriculum?

4. Who is responsible for secondary reading inetruction?

5. What are the characteristicn of curreatly axisting programs?
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How Reading Programs Are Begun

During the past fifteen yeers many articles heve baen written
; about reading programe in the seccadury school. Thess articles cover
M many aspects of secondiry reaaiug, and include suggestions and recommend~-
: ations for establishing cffsctive secondary reading programs, Soms of.
. these programs have been revearch oriented, wita the hope that an
) effectiva way might be found to teach gecondary zchool roadine, Othsr
— . prograus have been devejoped by secondary school fuculties who wers simply
. ktoping to improve tie reading level of their stiudents,

e This section discusaes the question of how reading programs are

begun, and describes programs on both the Senior and junior high school
level,

In Dubuque, Iows, (46) the need for a reading program grew out of
;3 a total school zurvey which revealed, among other things, that a large

N part of the secondary school body was reading bslow level. The fsculty

- 3 of Lakewood! High School, Lakewood, Ohio, (31) became comvinced that the

7 elementary schosl could not be oxpacted to téach all ithe complex skills

] required of the secondary school student, and wiil this convietion Lagan

| A % secondary reading program. A developmental progra= grew out of z

‘ remedial program in Phoenix Union Sckeol in Arizons, (51) when the teachers
reported that many students could not read the tecknical waterial required
b in modern shop instruction, In one of the eariiest reading prograns

K reported, that in Chicego, (55) the acministration and faculty became
comcornsd about (e iow level of reading in many ciasses. Committees

were formed to study the problem, and a comprehensive developmental
Program was inaugurated in 1942, Anderson (1) states that a reading

' Program was developed in a jumior kigh sciool in Lufkin, Texas, because

- ‘the principal and vice-principal felt that reading was a “cradle-to-grave
» process and a developmentsi roading program should be established in

4 elerentary, junior, and senior high school,"” (1:172) Surveys, such as

one discussed by Artley, {4) show the extent of reading iastruction in a
‘Cf certain area, This information is often revealing enough to a faculty tg
8 stir it to action. Ellis (34) describes a developmental reading program
7 of the Delhass Joiat School District in Ponnsylvania, waich began with a

! "meager attempt to provide aid to remedial readers and progressed to a
very intensive program offering reading instruction to il students,"
(34:41) Ramsey (77) reports cthat & deep concern was felt by beth the
vozrl of education and the fuculty of Mexico High School, Mexico, Missouri,
that students were not resading as well zp could be expacted, Out of this

v concerna grew a reading progranm, Fitting reading into the curriculu= of

; the new Nicclet High Schodl in Milwsukee (85) did not sesm to be a problem.
The staff and adsinistration were convinced a need existed. Since thoy
were free to plan a new complets co.urse of study, it secemed logical to
include reading from the gtart, Swenby and Zielsdort {96) report that a

i remedial program was developed when the Pfaculty and sdministrstion became

‘ &ware, aiter crreful examination of reading tests, that many nintn grade
~ stiudents were reading below grade level. Leamnson (59) veports that the

+‘ superintendent of instruction in Indianapoiis provided the leadership to

t Pegin & program of reading instruction in all the high schools of thut city.
i
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Biand (1.0) states that a remeclial program had been in operation in Evanston
Township Bigh School, Iliinois, for below average students. The administra-
tion 2nd feculty, however, recognized ths need for implementing a total

schooi program to include ail students., Criticism frox the public, more
rigld college entrance requirements, and & desire to isprove the inetructionsl
progren caused the Atlanta (98) School Adwuiaistration to provide fo:r reading
in 1¢s socondary scheols, After careful oxamination of pupil recoxds,

Tormey (99) reports the faculty and adminisiration decided % seconcary

-—and ol b o A an i mtreama & dm Navacnbeandt £17Y

. :‘G-‘-di‘-'ig‘ PUOETRR Was asadsd ia l‘v'evulun-, MABITRTLUSSTIR 2 Lvempuvas \4i ) report
R that the faculty of Northview Highk School, Norfolk, Virginia, devoted tiws
] to studying the long-range instructional plans ¢i the school to dotermine

where improvements were needed. Aftsr careful study. the faculty decided
to direct 1‘g efforts toward providing for snd iz iving reading instruction.
In Sarasota Junior High School, Sarssota, Florida, Turnex (103) reports
that 3l1) the teachers wmet many times with the school principal to dimcuss
‘ ways of improviag the curriculum. It was dscided that some provision for
. reading instruction was needed, and as & result of total faculty cooperation
4 & Reading Enrichment course was added to the curriculum for all rupils,
A Probably the most decisive action to establish reading in secondary schools
R was taken by the stste of pennsylvania, (€5) Xn 18592, the State Couxcil of
"y REducation mandated n roading program for all public school seventh and eighth
3 graderz. Some opposition was noted; hkowever, 8] percent of surveyad junlor
" high schools responded fa2vsrably to the msadats. The Stste Council of
Education snticipated sigzificant improvememtc in readiug levels of jumior
high school students,

Suwmary

Muny articles degsribing secondary schcel resdiag do nct state

K who initiates a reading prograx., In some situaiions it is appareat that
. administrators lay the groundwork. In other czazoe school Zaculties,
N elither in saall groups or working as a *otal group, stir up interest in
[ reading. In still other situations, school surveys, outside community
precsures, and test results provide the moitivation to stir a secondary
school facuity into teking som® sction. In Pennsylvania, the state
department aszumed broad leadership by requiring reading instructiom in
S all junior high schools. The type of program was left up to the individual
4 schools.

- Most reading programs seem to have been planned and started by

the administration with faculty cooparation. Cleland (13) feels that a
reading program in seoondary #choolis cannot succeed without the dynamic

: leadership of the administration. Crockett (16) also notes that the

o success of & reuding program in secondary school will be in proportion

to the quality of its leadership. Grissom statsn: "The genesis of &
reading improvement program always can be traced diractly to staff izcerest
und concern.' (25:162)

Reading in the Senicr High School (Grades 10, 11, 12)

N
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A developmental reading program was established for &ll tenth-
grade students ia Carlsbad High School in New Mexico. (67) BEach

4

N S
1 : “
BIFRIC | o | ,_
J st i e s emies o oo A AN

Pyttt gt oy peponing o




section of grade ten Engliah was scheduled for six weeks o? instruction
in reading sometime durizng the year, The program cotisisted primarily

oi efforts toward improving reading speed and comprehcnsion, The English
teachars of Carlsbad, sssisted by the Director of Instruction, were
responsible for instruction. Test results at the conclusion ©f the six
weeks program indicated that students consistently showed markad improve~
ment under this plan, Comparison of students’ rusding ranks one year
later also showed taat the developmental resding program in the sophomore
yanr was worthwhile., It was decided to continue the developmenial progras
in the tenth grade, and to expand the program to inciude some students in
grades eleven and twelve.
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Several attempts had been wade to establish a county-wide reading
program in Butte Couaty, Californias, (52) without the aid of a rending
gpecialist., The attempts met with fallure bacause no high school in
Butte County k=ad a reading teachsr or any ozher teacher who was willing
to assuse leadership in developing a roading program. Resrding had been
ieft to the ingenuity of the classroom ‘eschers. The English teachars had
tried to provide Zor some reading instruction. Simnce mcney was not avail-
sble for special reading teschers, z reading program iiad io be developed
whick would fit into the existixng cuarriculum, The curricuiue coordinator
administered the disgnostis and follov-up tests and introduced the program
in sach participating class in esch county high school, He also advised
an¢ cncouraged the Engiish teachers who were responsibie for instruction.
Kot 311 students in thke five high schoocls pariicipated., Groups were
galooted from tie Tfreshman, sophomore, nid junior classes. Dbssrvations
nade by the author imdicate that although many students made considerable
improvemsnt in both rate and comprehension, more improvenent couid have
we@n meds had there been ¥trongsr faculty support.

Jensen sand Stone (50) reyor. on & reading program developed for
Shafter High 3chool in which three years éf intexsive search was required
before s full time director of reading could be found, It was decided
that & reeding program should operate in three areas: remedial reading,
develomw:ntal reading, sad professional assistance to the faculty. In ths
developmentai progras, assistance was provided the average sad superior
students by gliving them ciasscoom instruction in reading for one hour per
day, five days each week, for a period of six to eight wweks. This pert
of the program was aimed srimarily at students who intended to continue
their education bayond high school. Professional assistance to the faculty
wes given by the reading consultant part time, The rest of his time was
spent working with dizabled roeaders.

Campbell (17) describas a reading pregram in which 211 students
attending Northview High School could participate. After careful 3 tudy
by a8 committeo and experimentation by several faculty mexberas, a plan
was proposed, Freshmen were taught reading ten minutes dsily in English,
social gtudies, aathematics, and sciexnce classes. Sophcmores were taught
reading one period weekly ir the szne clacses. Juniors were taught reading
one period weekly in English class, and soniors had reading at the discre-
tion of their English teachers. It is significant to note that ths faculty
devoted s full year to planning this program. Anocher significant feature
was the in-service training provided for the staff. Although a reading
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corsultant wes not available it was rocogiized that outside help was
necessary; consequently, & consultant from the McGuffey Reading Clinic
wa3 brought in to help with the progranm,

Jenson and Clark (51) report on a realing program st Phoenix
Technizal School which grew out of a remedial resding clinic. Only a
few students were being rsached by the clinic, amd it was becoming
aprarent that many studeails had difficulty reading the technical material
required in modern shop iastruction. It was decided to expand the progsam
to include all entering students, and to coordinate reading wiith Buglish,
All entering freshmen were tesied, and on the basis of test resul ts
divided into four instructionmal groups which were taught by four freshman
English teacheirs. All groups received approximately eighty hours of
classrona instruction. An eveluation of the program revealed that thres
of thz four groups made significant gains. - The group whick did not gain
included the best students, The author felt this group did not receive
the same amount of attontion as the other groups because they were
salready reading at s much highker level.

Hill (46) describes the organizational plan used dn Dubuque. The
results ol a survey showed that a definite meed existed for a reading
program, Gradss sever and nine were selected for detailed siudy during
the planning stages, bacause in each case® the students in these grades
would be in either junior or sericr high school for at least two more
years. A reading consuitant assumed the lsadership for the progras.
Reading levels were determined for each student, Four divisions wvere
created in grades geven snd ten to accommodate all the students rosding
at various levels. Three of the rivisions were taught reading by English
teschers in English classes. In one division of grade seven, reading was
included as part of a block or core which ai.o included social studies,
spelling, and language srts, Iastructors, who wre given guidance in the
Planning of the program and tho selectiom of materials, were assigned
these divisions on a voluntary basis. Only staf? members who displayed
8 sincere interet#t in working with reading were gelected. In-service
training was provided for the staff. At the completion of the first
year the program was tarefully evaluated and soms changes made. One of
the most notable reaults of this program was the strouy interest and
enthusiasm displayed by the teachers.

As a rasult of a developmental program dsscribed by Crockett and
Niles (30) in Windsor, Cemwvicticui, each departwant in this highk school
agresd to maet mside time in each class to tesch resding. The program
was intended to accomplish the following gouls: (i) to make every teacher
appreciate his part in a reoading program, (2) to provide for regular
teaching of reading in every class every day, snd (3) to make use of
the toxtbooks already in the hands of the pupils. A schedule for teaching
four basic skills was developed. Ths English teachers taught written
recail for & period of two weeks, During thoe same two weeks the zocial
studies teachera tsught speed and skimming, At the end of two weeks the
schedule was rotatsd, giving eaca teacher an opportunity to concentrate
on & different reuding skiYl, Ter minutes was set aside at the beginning
of each period for this project, and every teacher was expected to
participate., Tie regular textbook in each class was used as the reading
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r text. Because no staff resber was qualified as a reading consultant, the
; : staff of Windsor High School decided to secure the services of an outside
N reading consultant., The program proved to be su2cessful, and it was

| decidad the same plan of instruction would bhe continued.

Bercon and Gillett {(8) report on a resding program in Eugeme,

Oregon, where reading wss oper to all students as an elec‘ive subject,
- Class size was kept at twemty students; comsequentiy, many students had
to wait before being able to enroll. The program ¥as dosigned to be
self-sotivating and self-directing. Specisl reading teachers were avail-
ahla for both the remedial and deavelopmental phases of the progrem.
There was no attempt to segrsgate students of equal sbility into separcto
classes. The gsuthor poimts cut one of the streangths of the program was
the fact that it was m¢i a class for only poor resiars. A permiszive
atmosphere was maintaimed, and the students were free toc move quietly
. axound snd talk with other studants or the teachor, &8s iong &s otkers

3 were not disturbed. Im this program the servicec oI the guidance
& director, reading cliniciam, school counselor, school nurse, and
1ibrarian wers utilised, thus making for & very successful project,

A redding program described by Ramsey (77) ir Mexico, Missouri,
bad the following characteristics: (1) reading instruction was givenm
in eieventh grade English classés by English teschers who had 2o previous
training in the teachirg of reading, (2) ne attempt was made to group
ptudeats homcgeneously, (8) reading instruction was given ag part of
literature imstruction, and (4) four important study skills--vord attack,
vozabulary, comprehension, and reading rate--weére stressed, Al thongh
professional help was provided in setting up the program and providing
in-service trairimg for the staff, the teschors conducted this prograx
througkout theygear without the haip of a reasdiag consultant. To detar-~
mine the effactiveness of the reading instructicm, a control group
consisting of zeventiy-eight eleventh grrnde studonts wes created. Those
students received no formal instruction in reamdimg. The gains of the
experimental group were superior to thoss of the control group in every
mossured ability. As & result of this experiment the author felt there
was great valus im meking recding imstruction a regular part of Exglish
instruction.

Lesmngon (59} reports on = developnental reading prograz begun
ia 811 of the kigh schools ¢f Indienapolis at the sane time, The progrim
was experimental in naturs at the start. One aschool made the progran
voiuntary, other schools required wadding for o1l pupils, and in still
other schools reading was oiffered to certsin clazses within the school,
Special developmental resding labs were set up im each high school,
Perscnnel to handle the labs were given three weeks instruction in
developmental reading, ‘Twenty-two Englisi teachers participated in the
workshop., Reading imstruction was scheduled as & regular part of the
English course, A roading consultant was ssiigaed to coordinate the
activitiss o &ll the schools. Because the first year's results livad
up to the expoctations o the staff, the reading program was to be
@xpanded to include all pupils for & winimum of one somester sometime
during the time a stuient was in senior Ngh school.

7
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Noall {72) reports ou: one of the fev instances where large gioup
iastruction in reading was attempted. A study was conducted in Lynfield
Higa Schoo? in Massachusetts, to determino if reading skills could be
taught to a large number of high schsool studemts in the same room at the
same time, and still provide for individual difierences. The progran,
which ran for aa hour after school thrae tiwes & week for seven weeks in
2 large cafeteria, was taught by & tralned, but inexperienced teacher.

A pubiic saddross systam was used whenever the entire group of 114 students
wars tausht at tha same tims, Sows problems were immediately apparent,
mostly desling with the setting for the program, Students did accept
responsibility for thédr owa sttendance and behavier. Initially students
worksd in groups; however, st the beginning of thke third week they began
workiny on individual assignuents. Significant growth was noted, indicating

that individual differerces can ke corsidered even when classes are very
large.

Severson {55) reports on a program developed for Nicolet High
School in Milwaukee, Since the sgchool was new the staff planned a reading
program which vas ar integrated part of the curriculum and which was
available for all students. A full time resding consultant wes employed.
The reading study skills were to be a basic part of the schooli's curriculun,
and 211 subject matter teachers were to teach reading. Special classes
were provided for both remedial and accolerated students., An interestirg
approsch was used by the faculty to imtrodiuce reading to the studeats oi
this high school. On the Zirst day of school all teachers participating
in the reading program prosented the same type lesson., This was done to
impress the students with the importance of reading in all subject sreas.
The teacherz then continuod <o present lessoms in this way, Improvements
in reading level, spelling, and over-all reading intereat wers evident.
The faculty also reacted with enthusizém to this reading program,

A pre-college reading program reported by Dorbin (114) was developsd
primarily for those studants planning on satering college. In September
of egch year & list of junicrs planning on entering college was submitted
to th?® Guidance Depariment of Massapequa High School in New York, Reading
tesachayrs and the guidance counselor visited the English classes to
axplein the purposes of the Pre-~College Reading Course, Interssted
stulents were scheduled for two periods & wesk, usually not more than
fiftaen to a group. The students' free period was used for reading
instruction. Four zemesters of develonmental work were involved. A
senior entering the program for the first time was pliced i; © first
phase of the program, Four days & week ware devoted to developrental
reading, £9d one day devoted to studentis nseding remvdial instruction.
Averags gains for & semester were impressive., The author stressed teamwork

as a factor ian tke success of the program.

To improve the skill of the normal readzr, a reading center vas
established in Lakewood High School, Lakewood, Ohio. (31) The faculty
had ‘juestionsd whether senicr high school students would use the 1ab, but
it was soon dizcovered that more students wanted to use the lab than
could be accommodatad, Becsuse of this, semiors were given first chance
to use the center. Instruction was individualized and students were
required to use the center during their fres periods. A specisl
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instructor was available to give help to all students &ll day. Speed,
comprahension, correct study habits, and methods of remembering and
concentrating were all stressed. The resding conter proved to be popular
among high school pupils, and it was generally felt they definitely
improved in reading skills.

Hegman (45) reports on = Dovelopmental Reading Laboratory at Eden
Cantral High School in Ohio. The laboratory waas orgainized for all
students in grades nine, ten, 2leven, and twelve, and was operatad on an
individualized basis. An environment conducive to quiet, independent,
unpressured study was provided. The program was designed to be self-
motivating snd self-directing. Studants were to be given only a limited
amount of supervision. All levels of ability from all high school classes
would work in the lab at the same time. Students were admitted at sny
time during the school year and could continue working in the lab until
they achieved their objectives. The philosophy of this school can best
be summecd up in the following statement:

The Reading Lab offers an environment that
provides freedom to learn individually,
independently, successfully, fresdom rwom
pressure of assignments, of competition,
of grades-—-freedom for slmest imwediate
success, immediate use of learned skills,
and acquired tools for securing endless
knowledge. (45:67)

A special teacher was assigred to supesvige and assist atudents
in the lab; however, it was discovered thet once students reslized the
importance of their work very little supsrvision WAS RSCSISAryY.

In Atlanta {2&) an experimental study invoiving two groups of
average and above-average seniors was conducted tc determine if high
gchaol students planning to attend college were reading well enough to
cope with the difficult materisls used in college courses. A one-
gsemester course was designed to increase the students' rate of reading,
to develop flexible reading habits, and to improve their ccmprehension
and reading vocabulary., Classes for the experimental group met for five
21{ ty-minute periods each weelx for sixteen weeks. Work was individualized
in o laboratory-type sétting and stulents were given opportunities to
work the accelerator and other devices. The control group received no
special instruction in reading. At the end o5& the semester both groups
were tested. Wkile the cxperimerital group was superior in rate, the
mean scores for vocebhulary &nd comprehension for the control group were
slightly higher. The suthor suggests that the teachers of the experimental
group relied too heavily on machine and drill devices. In future programs
it was decided to emphasize the mechanics of roading less and to concenirate

on other reading skills,

A summer program for students in grades eleven and twelve vho were
planning to enter college and who were average or above in academic standing

9
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\ i was also described. (98) Classes met for ninety minutes five days a week
L3 for eight weeks. Both group and individualized activities were included
B in the program, In the summer, more attentici was given to vocabulary and
¥ comprehension and less on rate oi resding. Progresz in three arcas--rate,

::g comprehension, and vocabulary--was impressiva, No statistical comparison
¥ conld be mpde. betwesn the gsummer program and the experimental semester of

the regular academic year; howzver, both students and teachers. reactad very

N,

e
Lpmare:

favorably toward the summar nrogram. The principle difference between the
= two programs was the use of machines and cther pacing devices to improve
' rate.

At Needham Senior High School, Needham, Massachusetts, Tormey (99)
A H dascribes a reading program, conducted by special reading tecchers, which
: permitted all freshmen and seniors who wished to participate. Develop-

mental reading classes, limited to twaniy students, met twice weekly.
Students went to resding instead of study halis, The first developmental
reading course operatsd with cne teacher, with seniors given first choice.

= In the second year of operation & second reading teacher was employed and
”ig all ninth-grade students were required to take the course. OCther students
% ‘ could elect to take remding if they chose, with seniors given preference.

Nost students would take reading for one semnester; however, sonz were

3 permittad to take the course for a full year. §8ince all ninth grade
students scoring below the $5th percentile were required to take roading
at Needham, there was something in the developseniai reading course to
help nearly all gtudeats get & :od 2iart in high school,.

Swmzsrs {(95) reports on a reading progrsm at East High School,

. Duluth, Minnesota, in which five tenth-grade classes were taught reading
- - for one 3ix-week block of time. The studemts were scheduled in the

e reading lab during time tezken from their regulur English classes. The

; English teachers and & specizl reading teacher provided the readimng
instruction. Since the student population of East High School ranks above
the notional average, in that between 80 and 85 per cent of the graduatss
enroll in an tnstitution of higher learning, & program was developod
keeping in mind objzctives that would help these siudents in college.
The instructioni program for all groups “as the seme. Each pariod of
fifty minutes was divided into two sossions of twenty-five minutes, Two
: astivities were then possible simultaneoucly. The reading specislist

3 could work with one grcup of students while the English teacher supervised
El: the activities of another grcup. Reading geins were skatistically
g significant. Both students and faculty reacted favorably. This study
* provides a good j1lustxation of the kind of working relationship which

is necessary andi attainable if best results are to be achieved.

Bond (11) discusses & special program for retarded readers in
the German+own Friends School in Philadelhis. Most students became
- jnvolved in the remedisl reading program upon entering the seventh and
\ : tenth grades. At thiz time they were given a reading f‘est. Other pupils
,ii? in other grades were tested upon a teacher's recomaenc.ation and some
‘_Q then involved in the remedial program., It was set up primarily for
-3 students reading below level; however, some students not reading below
. f level were also admitted, Students were grouped for instruction according
C to their ability and their specific reading needs. Groups were always
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kept to five or less students. It waa necessary at times tc have several
groups at one grade level. The groups met twice weekly for fifty minutes
each session. A special reading teacher was responsible for the instruction.
Reading classes were scheduled during the day for the students. Since

the staff was enthusiastic about the program, this did not preseni problems.

Swenby snd Zielsdorf (96) report on s ramediml-reading pregram in
the senior high school in Wsusau, Wisconsia, as part of the regular school
program. Three sections of tenth zrade Englizh wers designated special
Engiish, Tie reguiar tenth graGie Eagiisk mourse was foilowed, wi.ih &
certain part of each period used for teachiny reading. Claases were
Jimited to twenty students. The guidance director and tlic ninth grsade
English teachers cooperated in making choices f{or thess cliasses. The
progran was carried out without the aid of a rsadinyg expert, and with only
siight change in the school program. Since reading ws included with English,
thare was nc need to schedule another period, Genersl vesponse by both
students and faculty wes vary favorable. One of the important results of
this program wsz an awareness of the importance of bazic reading skills,
and of the close correlation betwsen reading and academic success,

Summary

In studying the literature one finds many differences :in senior
high school reading programs. If one could examine hungrecs ol programs,
it would be easier to generalize; however, some direction can be noted
frca examining a small number of cases.

Only five of the twenty senior high schools studied required 211l
students in all grades to take reading. Thirteen schools required reading
of 811 students in at least one grade. In two schools reading was offcred
ag gn elective for 211 students.

Six of the twenty schools included reading instruction during the
regular Znglish period. Im four schocle reading was scheduled juat as
any other subject. In four other schools resding was a cooperative venture
with instruction included in science, social studies, and mathematics,
Reading laboratories aro becoming mors prevalent, und at least three
schools in this study focused their entire program on & lab. Two schools
scheduled reading during students' iree periods, and in ome situation
readirg instruction was provided sfier achoolvhours.

In nine cases reviewed =psciaml reading teachers were responsible
for instruction. At least seven schools Left the development of a
reading program up to the English teachers. In four schools the tesachers
of social studies, mathematics, science, and English included reading
in their daily instruction,

Developmental programs were found iu thirteen of the twenty schools
reviewed. Four of the schools had both developmenial and remedial pro-
grams. One school provided reading instruction for all students by having
a developmental, remedial, and accelerated program. Iwo schcols reporied
only & remedial program.
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Reading in the Junior High School (Grades 7, 8, 9)

in a reading program described by Capehart (18) in Oxk Ridgs,
Tennessee, all pupils in grades seven and eight were taught reading by
homeroon teachers in seif-contsined classrooms. After & careful study
of students' reading levels, it was decided that many students needed
more help than the regular classroom teacher coulc provide. A program
was planned which classified pupils into three groups accordiag tc
reading lével and intelligence. Laboratexy experiences, in addition

to regular homeroom resding, were provided for some of the pupils who
1t was thought would bensfit most. The teachers were very pleascd with
the progress of the students in the laboratory and recommended that more
stuwdenis be given the laboratory experieace.

An all-school reading prograw wss reported by Cramer (29) in West
Junior High, Kansas City, Missouri, in which the public library provided
the core around which a reading program was developed, Studenis met in
the isbrary for a forty-five minute period twice each school nmonth. The
taachor assumsd the rosponsibility for mamagement of the pupils, and the
1ibrsrian was responsible for instruction. Notking way said about a
romedisl or developmental reading program; however, the author states
that generally all pupils read up to their capacities from yesr to year
ag a result of this library program.

Anderson (1) describes a program for seventh grade students in
Lufkin, Texas, in which three homogeneous groups were formed from ten
seventh grade rooms. Each group contained five sections. The year was
divided into three semesters, each of which was twelve weeks long. A
master teacher with much experience in teaching reading and languege arts
was selected to develop and to teach in the program. The students who
nseded the most help were given specixl instruction during the first
senexter. During the second semester the average seventh-grade pupils
received the special instruction. The accelerased pupils received reading
instruction during the final semester. An interesting innovation in this
program was a weekly trip to the auditorium where all the seventh graders
in the school participated in the same lesson.

McCrackan (60) describes a developmental reading program for
eighth grade students. Reading was taught as an independent rabject

not correlated with other subjecis, The class was taught daily throuzh-
out the year by a special reading texcher, Although the students mef

for some large group instruction, small groups were used most of the time.

A reading course for seventh-grade students in Westview Junior

High School, Miami, Florida, was described by Schiavone, (82) This

program was primarily for enrichment and was set up to help each siudent
gain &n understanding of the reading skills necessary for optimum growth.

A special remedial reading section was included for severely retarded
readers. The program consisted of three twelve-weak w.its, cone each in

art, music, and reading. The gseventh grade was divided into three sectioms,
each section taking one off the units each semester. rifteen seventh grade
clzsses participated in the program, with 2 reading specialist responzible
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for instruction. Students were permitted an hour each week in the library
for book selection and instruction, taught aad supervised by the school
librarian. Toackcrs rated the program positively and felt students improved
in reading ability,

Cohn (26) reports on the growth of reading clinics in New York
City, from one in 1535 iv c2cven in 1965, Each clinic wss staffed with
three reading teachers, one school psychorogisi, one school scocial worker,
and periodically & psychiatrist. Children were relieased from their regulax
area schools to come to the clinic on a regularly-scheduled basis for
reading instruction, The clinic taught 3,000 children yearly.

Yy Conroy (27) teils how she was able to motivate retarded readers

At at Bertha Dreyfus Junior High School, Staten Islend, New York, by having

?§ them write and publish their owa articles and stories in their school
paper. The schocl paper was then used as & reading text, and Conroy
reports that students were thrilled to sec their own work used in this
way. Motivation was not & problem; students were anxious to read. States
the author:

_ : If students realize and accept those vaiues oi
- isnguage skills, they will be able to 2chieve

in cthar academic areas, Self-motivation is

the strongest impelling force known in the

. realn of education, In this regard, the use of
N the school literary magazine with retarded reacers
shoculd rot be overiooked, (27: 626)

;, A twenrty-week experiment repcrted by Martens (66) was conducted

3 in a Catholic girls' school in St. Psul, Minnesota, with two matched

g groups in gradea seven and eight, to determine the effects of pacer

o4 training. Any student whose reading achievemont wis at least one year
“— helow level was placed in the apecisl class. A lagge majority of the

'; participants hed normal or above intelligenco, The same teacher
e conducted 211 reading cimsses and directad study periods in which she
_ was availabie for direction and guidance. All students ware excused
S from the same course on alternate days to sttend the reading course.

3 After twenty weeks the students were tested., Both groups, the one
. using the pacer and the one using other materials, made subs tantial gains,

E with the pacer-trained group receiving the higher score. The author

5 pointe out thai these gains were relatively permanent. It is important
3 to note that only small differunces were eviderced between the two groups,
3 indicating that the reading pacer is not necessary for the success of a
reading program.

Ellis (34) reports on a reading plan in Levittown, Pennsylvania,

, . which began as 2 remedisl program and advanced to & very iutensive
3 program for all students. This expansion involved classifying all
g studentz in three sectiona according to ability and intelligence. Studeunts
i were then grouped homogeneously within the large sections foi more
. } effective instruction. The amount of time consigned to reading varied
3 with the students' abilities. English teachers were responsible for

j instruction. Aids were assigned to the teachers of the most retarded

13
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readers. Two importent outcomes were expected by using teacher aids:
more individualization of pupil inmstruction &nd an in-gervice training
period for progpsctive resding teachers,

Vogel (108) demaribes 2 reading plan at Skiles Junior High
School, Evanston, I1linois, in which four pasic irstructional groups--
accelerated, average, underachieving, and slow learner--were formed,
Reading was taught as a gubject within the curriculum, except that &
reading clinic was available for the most retarded roaders, taught by
a trained clinician., Groups vwere taught in five homeroom classes of
approximately thirty studonts esach, with the homeroom tecachers zud the
reading teacher responsidble fer instruction, To improve reading in
other subjects, special units vere prepared cooperatively with the
mathematics, science, and social studies. teachers, The reading conesul tant
worked with both elementary snd junior high teachers)and made special
effcxrts to improve the quality of jastruciion, The ﬁunior high teachers
were also provided opportunitics to observe the teaching of readiug in
elementary schools.

penty (76) describes & remedial reading program in Battle
Creck, Michigean, in vhich students ware salected from grades seven,
eight, and nine who were two and a half years below their mental age
in reading and were thought to have potential for growth, Most of
these students were averige in intelligence, Much time was spent in
analyzing students®' problems to plan an effective prograrm suited to the
individual. Since stulents expressed disappointment at having to take
reading during their eiective periods, they were excused from English and
aocial studies classes, These were the subjects in which most of them
were having difficulty. Work was done in small groups of six students
f#or & ona-hour period two days 8 week., Many different methods of
{nstruction were used, and all but 29 of 318 students made gains. Petiy
belioves that "junior high school students can make good gains in reading
i1f individual needs are diagnosed and if methods and materials are
provided to meet these needs." (76;280) FHe makes the point, however,
that although most students made gains, disabled readers should receive
speciasl help before they reach junior high school.,

murner (103) describes the action taken by the teachers at the
carasota, Florddas, Juaior High School, to improve the reading level of
disgbled readers, It was first decided te add another period to the
school day; thus making it possible to £it remedial reading into the
daily scnedule. Ii was soon evident that more students needed help than
could te accommodated, and it became necessary to give preference to
pupils with 1.Q.'s of 90 or more who were two yeurs retarded in rsading
who wanted to be helped and were willing to wexk, A special rsading
teacher was responsible for the instruction. In planning the work Gate‘s
principle was followed: . . . the best remedial instruction is sinply
the best classroom methods uzsd with unusual care and intensity, and with
very exact adjustment to the needs of the individual,”" (103:137) No
grades were given and no pressure placed on pupits to do a required amount
of reading. Students were free to read whatever ijnterested them, The
progrem Wwas successful, and plans were made to include more pupils in
the future.

14

P A— S e e T2 T




R A A o

Umans (104) reports on a remedial reading program in KNew York
City in which maximum 1se was made of remedinl reading teachers. A
special plan was developed in which these teachers would be responsibie
for reading instruction in specific junior high classes and be assisted
by the regular classroom teacher, In time it was expected the regular
junior high teacher would be responsible for the regding instruction,
leaving the remedisl teacher free to move to ancther classroom. By
following this plan two outcomes were expected: siadents wouid receive
special help in reading ana inexperienced teachers would ©e trained om
the job. Junior high school teachsrs were sasked to volunteer@with the
unders tanding that after a certain period o? time they would take over
by themszelves., It was hoped this pian would make it possible for more
teachers to become sensitive to pupils' reading problems jand to provide
teachers with some skill in reading instruction. ’

A reading plan at Farnsworth Junior High School in Shebocygan,
Wisconsin, which was established for advanced readers is described by
Miller. (69) The program was firat offered as an elective, and only
eighteen stidesits registerad., A three-pronged attsck including vocabulary
develupment, improving reading rate, and broadening pupil interests was
suggested. This program proved to be wery successful, the neceds and
intereats of other students were considered, and eventually classes were
extended to include others. A resding teacher was in charge of inatruction,
except for remedial cases who were taught in the English classes. The
demand for the clanses to continue indicated the program's success,
Ciinical services for seriously-rataried readers were not available, and
the author does suggest a need in this aresa.

One of the most unique and interesting developments in reading
was reported by Cooke. (28) A plan was conceivad by Miss Muriel Garten
of Westchester County, New York, for & reading clinic on vheols. This
vehicle was to serve twelve school districts with 35,000 children and
wes called a Rolling Reader. The Rolling Reader was to serve three
purposes: (1) to provide instruction and disgnosis for severely retarded
readers, (2) to serve as a teacher's in-mervice educaticn laboratory, and
(3) to serve as a résearch unit, The Rolling Reader was 36 feet long,
equipped with a generator, air conditioner, heating syatem, and classroon.
It provided seven equipped carrells which were used for individual study.
To be of asszistance o all the students and teachers oi %sstchester County,
the plan vas for the vehicle to sperid a cortsin amount of time at each
school.

A reading progrem in Kenmore, lNew York, planned as a summer school
activity for advanced junior high pupils and taught by the raguiar seventh
grade language arts teachers, was described by Viex. (108) Since only &
limited number of studsnts could be included, the criterion for admittance
wera stringent. Students retairded in rexding and those with other problems,
sither academic or emctional, wers not accepted, Students met for two
hours and forty-five minutes daily for six weeks. Although the article
does not describe the actiwities of the program, it does give very pasitive
statements about the growth in reading sk11] and improved attitudes on the
part of the students.
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Cawley and Cheifin (22) report on a study conducted with seventh
grade students, To evaluate the effectiveness of the program two
groups of matched subjects wers sat uvp, all reading below grade level.
Thes2 students were taught by rexading specialists for twventy-five xinutes
a day for cne semester. Although both groups had definite reading
instruction, priosedures and meterialz were not the same. In both groups .,
however, the gniiis made during the instructional period and ths post-
instructional period were statisticaily significant., The authiors feel
the results of this program provided evidence _hat substantial growth can
be made by siudents in a reading program im which only the skills of
reading are emphasized.

Reeves {78) describes an experiment in improving reading among
three low eighth graoe classes i Sidney Lamiex Junior High School, Houston,
Texas, in which "a plamnfor teaching reading was sought that wouid provide
net only stimulating material for students at all levels of ability, but
an incentive for their rending extensively." (78:15) A committee of
seven teachers--three in English, three in social studies, and cae in
g@ science~-and the principal, planned the program. It was decided by the
P comrittee that reading dons in English classes should contribute in some
way to the work being done in social science and science. English teachers
were r=sponsible for 1nutruct1cn»or the reading taught in their classes.
The first year of the program proved to be very successful, and it was
planned to include more students a second year, Unfortunately, too many
staff changes caused the program to be ipeffective the second year:
however, the author states the staff intended to try again.

Summary

= The junior high school reading progrsme difrer in several wayas
S from the senior high programs, At least eight uschosls, out of the
gﬁ eighteen revieyed, reporied only remeciial programs. Three schools required
N reading for all students in junior high, and feur schools required reading
3 in either seventh or eighth grade, Resding inmiruction ior advanced pupils
was ¢cffered in ons school,

s Reading was tzught in 2 special periocd in ten schools., Only three
4 scheols reported that reading was taught in an Englign class. It was
: taught in a solf-contained situavion in two schools, and in ome school

the librery was mentiomed as the center for reading activity,

In nine schools a special reading teacher was responsibie for
instruction. Engiish taachers provided instruction in three schools,
and in four other schools a librarian or homeroom *eacher developed the
reading jprogram.

'fwo programs were described which cannot be categurized with the
‘ others, One of the most unique approaches to providing in-service
f training to teachers and remedial instruction to students was the Rolling
Reader, By traveling from school to sciool this vehicle wss zble to
reach thousands of students and hundreds cf teachers. Undoubtedly many
people are waiting for reports. If successful, this type of vehicle
could simplify in-service training and provide vemedial instruction to
pupils in remote areas,
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Many aschools have summer schcol programs; however, only one
reported a program limited exciusively to advanced pupils, Because
class size had to bz iimited, the quslifications for entrance were
stringent. Students with reading problems were not admitted.

In the articles ireviewed, fcur types of reading progreams were
described, with remedial programs the most common, Eight schoolx
reported only this type of readiing progrim. Six schools reported
developmeutal reading. Ome reported only an sccelerated Program, and
one Gther school described a program whick was developmental, remedial,
and accelerated.

usicn

I Q)

In reviewing the literature on reading programs in secondery
schools, it is encouraging to note from ths authora® descripticas thut
the majority of prosrams already in progress are viewed positively and
with optimise for their continued success, As hinted in the introductionm,
the oroblem of school dropouts befors World War II was nct nearly as
predorinant an iscsue as it has become during and since the 1950°s. The
csuses for and solutions to the dropout problem are a matter for concern
and study beyond the gcope of this paper, However, it is widely recognized
that reading problems and the dxropout problem are closely related, and
it is at the secondary school level that the two often become one. The
elementery school child may not read well and may not enjoy reading, but
it is in secondary school that he can, and ofven does, turn his back
on that which resding represents--education and learning. This then
points to the reading problem as & grave issue, and the problem of the
flouddering secondary schosi reader as a focal point for concern-~the
individual at the critical point of making decisions which will influence
his future failure or success.

It seems apparent that although successful prcgrams of reading
have beon organized in & number of secondary schools throughout tae
country there is a need for some kind of urified plan of action. The
literature points out that thode schools which have initiated secondary
resding programs have often of necessity done sc on a trial and error
basis. Although there is room for new ideas and a pioneer approach in
this, as in any area of education, there is also %he necessity for
guidelines set up by those who have studied and experimented for the use
of those who are simply practitioners. These can come only after the
test cases have been thoroughly evaluanted. One can hope that the present
programs in oporation are serving 8s test cames and that concrete
secondary reading program plane can and will evolve,
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