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IN 1965, IT WAS DECIDED THAT ALL COURSES AT THE COLLEGE
SHOULD BE PLANNED "IN ORDER TO CREATE HIGH QUALITY OF
EDUCATIONAL SERVICE AND RESPECTABILITY. THIS MANUAL OUTLINES
THE MANNER IN WHICH THE PLANNING 1S TO BE DONE. COURSE
OBJECTIVES ARE TO BE STATED IN A TEACHER-ORIENTED FORM AND IN
A STUDENT-ORIENTED FORM. THE TEACHER'S DOCUMENT WILL IDENTIFY
THE WORK TO BE DONE BY PROFESSIONAL AND OTHER NONSTUDENT
PERSONNEL INVOLVSD IN THE LEARNING PROCESS. IT SHOULD ALSO
DESCRIBE THE NONSTUDENT WORK, THE RESOURCES REQUIRED, AND THE
PLAN FOR ACCOMPLISHMENT OF OBJECTIVES. THE STUDENT'S DOCUMENT
IS TO IDENTIFY AT LEAST THE MINIMAL WORK PROGRAM OF THE
STUDENT. IT SHOULD ALSO DESCRIBE THE STUDENT WORK AND THE
PLAN BY WHICH THE STUDENT WILL WORK TOWARD HIS OBJECTIVES.
OBJECTIVES WILL BE STATED IN TERMS OF (1) INTELLECTUAL AND
MANIPULATIVE WORK, AND SKILLS OF READING, WRITING, AND
" COMPUTATION, (2) ORIENTATION. OF THE STUDENT TO HIS
ENVIRONMENT, AND (3) DEVELOPMENT OF THE STUDENT IN
UNDERSTANDING HABITS, ATTITUDES, AND SKILLS OF DEMOCRATIC
CITIZENSHIP. SEVERAL STATEMENTS OF EDUCATIONAL OBJECTIVES ARE
PRESENTED AS DEVELOPED FOR SPECIFIC COURSES. (HS) '
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on the basis of the individual citizen's desirs for educational services, as dis-

tinguished from a policy of exclusion on the basis of selection standards, will

result in our having a full range of scholarly achievement. general life-experi-

ence, cultural advantage, motivation, sbilities, self-knowledge, self-concept,

and self-management. High quality educational service to such s clientele can be
provided only if teacher-work and student-work is planned in advance.
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dontad the maziiis: thal Western Fiedmont Commi~
nity College should have, as an institution, more significance and quality than
Just that which is required to "pass muster." The Trustees have never had any
other idea than that Western Piedmont's program will be more than merely respec-
table from the point of view of the manner in which its professionals will ac-
complish their work. The conduct of the work of the College on any basis other

than that of advance planning would be g departure from and a denial of the stated
wishes of the Tratees.

(1)

PREFACE

The Board of Trustees adopted a policy in 1965 to the effect that all courses

offered by Western Piedmont Commnity College shall be planned. The Board's pol-

icy was based upon certain facts and conditions.

First, Western Piedmont Community College, an "open~door" institution, is

obliged to accept all citizens who desire to enroll. This policy of inclusion J
i

Finally, it is believed that the teaching and learning process at Western !

Piedmont Commnity Colloge should have that respectability which all possible in-

telligent planning will givs to it. The relative bankruptcy of the profession of

college teaching below the graduate level is well known; the Western Piedmont
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team expects itself to do, within the limits of its time, abilities and other re-
sources, everything it possibly can do to contribute to the development of an ac-

ceptable professional practice. It is a truism that improvement in professional

practice comes through the reconstruction of practice. Professional practice that

has no advance identity can not have that consciousness of itself which is a pre-
requisite to reconstruction. In other words, professional practive which is un-
planned is not subject to systematic reconstruction and thus not susceptible to
significant improvement.

In order to build significance into the Western Piedmont Commnity College
teaching and learning program, we who comprise its team must first, with appro-
priate humility, recognize that there is vast ignorance in regard to effective
teaching and learning, and that we share in this ignorance. If we are to dilute
this igrorancs with dependable operating knowledge. we must use the method of 3n-
telligence and invent a better professional practice. With this in mind, the
following pages are intended to serve as guide and stimulus toward the development

of more useful procedures for the design and implementation of teaching work and
learning work.

!
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~INIRODUCTION
The immediate practical aim of course planning work at Western Piedmont Come

mnity College is to p.oduce, for each course, a teacher document and a student
document .

The teacher document should have the purpose &f identifying the work to be
done by the professional and othér non-student pegsonnel in the oourse. _It
should also describe the non-student work, the resources required, and the plan
for its accomplishm;ant.

The student document should identify at least the minimal work program of
the student. It should also describe the student work, the resources required,
and the plan for its 2ccomplishment to the degree that it is intelligent to do so.

In 2tz broadsst temms, the rational annroach to course development and imple-
mentation is comprehended in the following:

1. Formulation of educational purposes

2. Identification of and description of behaviorally specified ! >arning

objectives.,

3. Design of the learning work for each learning objective

L. Design of the teaching (non-student) work for each learning objective

5. Ormanizavion of lsarning work

6. Organization of teaching work

7. Implementation of teaching and learning work

8. Evaluation of the student‘s achievement of the essential competencies

which constitute the learning objectives of the course
\ 9. Evaluation of the teachers! implementation of the teaching work
‘ 'EC
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(%)
10. Evaluation of the means of evaluation

11. Continuous reconstruction of the teaching-learning objective,
teaching-learning work design, organization of the teaching-
learning work, and the procedures for the evaluation of the
teaching work, learning work, and the design for the course.

The pages which follow are intended to serve as explanation of the

foregoing steps and to provide a guide for the carrying out of the desires

of the Board of Trustees in regard to teaching work and learning work.
Finally, and most important, all work desligned and accomplished in

Western Piedmont Community College must have its foundation in the philosophy

of Democracy. The Board of Trustees has committad itself to this philosophy

and the College Administration, with no reservations, joins in this commitwent.
It is a truism that the recent history of humans is the history of the

struggle to establish democraty as the way of iife bovh here at nome and

elsewhere in the world. The struggle is a contest between forces which

work toward the establishment of a society of free men on the one hand and

the forces of various forms of authoxritarianism on the other. It is no

accident that our Board of Trustees would adopt democracy as the philosophy

of this institution. The founding fathers and principally Franklin, Jefferson,

Paine, Washington, Madison and the Adamses, themselwss children of the
Democratic Movement of the Eighteenth Century = often called the Enlightment -
were the philosophical architects of our Republic. The basic thinking of

the early Republic forms the basis of efforts in our present times to further
democratize our civilization. Public educeilon has a peculiar responsibility
in the strengthening of our democracy. This can be done by openly and
consciously starting with the philosophy of Democracy, and touching base

ERIC
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(5)
with it at every point in the development and implementation of each eourse.

The basic quest of the public educational establishment in a Democracy is
to help citizens develop those habits and dispositions requirved for effective
living in a society of free men and to wage & constant irtellectual war on
authoritarianism in all of its forms,

In order to have a better vemantical basis for commmicating with

respect to philosophic democracy and the habits and dispositions which are

implied by it, an attempt at an expression of it is in order.

1. The supreme value in a Democracy is the human individual, with the
individual being tlefined as a person having purposes of his own
and needing the freedom and assistance necessary for the achieve~
ment of his purposes. Viewed in this way, the starting point of
all human activity = both individual and social = is the purposes,

the wants, desires. goals = of individual human persons. So the
unit of democratic society is the personj not the class, the herd,
the gang, etc.

2. Free men, in association, make their own truth = both social and
natural = and truth is seen as a tool or instrumentality for the
use of free men, and, therefore, subject to reconstruction as
frec men see the need to reconstruct it. Truth among free men is
operational in nature; i.e., it is made in this group -~ legislative
and otherwise = to serve men and is therefore, open-ended, being

arrived at freely by froe men by the method of inteld ligence and
cooxdination.

ERIC
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3, The universe and this planet and all in it has a natural history
and the best and most dependable knowledge of it is the result of
study of it and research into it which is intelligence based.

L. All individuals in a democracy are equal in the sense that they
merit equally the assistance required for the development of their
capacities, inclwding, prircipally, the capacity ¥o have and pursue
purposes of thelr own.

5, Effective citizenship requires the individual automatically, as
an article of faith, to value the other person.

Tt is obvious that a democratic social system, if it is to operate
effectively and thereby sustain and strengtheén itself, requires in its
individuals a set of skills, habits, and dispositions which are quite
different from those appropriate to .n authoritarian social system. A
social system cannot be democratic if each person pursues any and all
jmpulses and goals without forecasting and coordinating their consequences
with the consequences created by the pursuit of purposes by others., It is

equally as true that it is destructive to democracy if any number of
individuals are content 4o have their purposes and goals selected for them

by others, or if they are content to accept any propositions of any
significance blindly on the basis of naked authority. Further, if in=

dividuais are to be "set loose” as independent agenis in society, it is

necessary that they have a dependable knowledge of themselves, a heslthy

respect for themselves, and command of themselves, Therefore, the skills,

habits, and dispositions which follow are necessary for effective and

dependable individual functioning, and every opportunity should be provided,
ERIC
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in the design of every course, for the student to develop ard/or strergthen

them,
1.

2.

be

N
.

7.

The ability to perceive his life and to plan his life, and
principally his work activity

The ability to work, to a significant degree, independently

The ability to solve préblems; I.e., the ability to state a
problem; to hypothesize; to do inquiry and experimentation for
the purpose of locating or creating evidence; to order snd
organize evidence; to test hypotheses; to reconstruct hypotheses
in the light of inquiry; to sbandon hypotheses cheerfully when
found to be not supportable

An attitude of skepticism in areas where lmowledge is at all
unsettled and where knowiedge and issues are subject to controversy.
The habit of insisting, after respectable study; on the perogative
of making up his own mind and forming his own views snd o inions
on any matters that bave any importance at ail.

The ability and habit of consciously forecasting the probable
consequencss of any proposed purpose with the view to preventing
its achievement from being destructive of the democratic system
itself cr of the feasible purposes of other persons, and with a
view to having one!s own behavior be supportive of common interest
BIONE Mmen

The attitude of helpfulness to other humans where their purposes

are not destructive of democratic processes.

o
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The starting point in the planning of & course at Western Piedmont
Community College is the formulation of the educational purposes of the course.
It is iu this first step that the xole and scope of the course is set fort..
in general terrs. It is in this step where the comnection is made between
the courss and the philosophy of the College.

Tt is useful tc divide the statement of educational purpose into
three parts; 1.e., (1) the purpose of the course in terms of the topography
of intellectual and/or manipulstive work to be done in the course; (2) the
purpose of the course with respect to the orientation of the student in his
environments; i.e., the larger natural universe; his more Jocal natural
envirorment; his world sccial envirorment; his nore local social environment ;
and his self-envircnment; and {3) the purpose of the course in terms of the
development of the student in tks habits, attitudes, and skills of democratic
citizenship.

A statement »f educational purpose from which nothing further will
directly £low is a useless waste of time; a mere occult, academic exercise;
an exercise in fcim. The statement of educational purpose should have direct
translation into the identification of behaviorally specified learning
objectives and in the plan for the acc.uplishment of the narticular learning
objective.

The following are attempts at stating educational purposes for a
course from each of four areas: social sciences, humanities, natural sclence,

and mathematics.

©
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GENERAT, CHEMTSTRY (3 quarters)
1. The purpopes of the course in terms of the tone-raphy of intellectual
and/or mapipvlative work to be dope ip the coupge, apd in yerms of the basic
skills of reading, writing, apd computation.

The course includes the study (including reading, writing, and computation)
of:
The history of chemistry
Kinetic-molecular treatment of gases, liquids, and sclids
Atomic structure and the periodic law
Interatomic forces = chemical bonding - molecular geometry
Correlation of structure with properties

Quantitative relationships in chemical reactions, formulas, and
equations

Properties of the dissolved state

The concept of axidation-reduction reactions

Electrolytic solutions

Rates of reactions and chemical kinetics

Chemical equilibxrium

Electrochemistryr

Chem” >try = the familiar compounds of the more important non-metals
Introduction to the compounds of ecarbon~organic chemistry
Chemistxy of some of the common metals and their compound

onaend bt b




Tt is obvious that the student, through the study of a course in general

environment, I
chemistry whose subject matter content hes been selected with ths natural,

social, .d self-environments in mind, wiil have a surer orientation and

seng. . place. The basic subject matter used in the design of the learning

work is selected with this phase of educational purpose in mind. The i
auxiiiary reading and discussion program is also selected purposefully.

Care is taken for tbe student to gain insight, at all appropriate points,

into the connections of chemistry with the psychology and physiology of the
human person; with the eccnomic and other social institutions in the student's

envirorment, and with the natural envirorments, including local, world, and

universal envirorments.

The course will require the student to practice the following:

Planning the use of his time
Working independently
Timely discharge of scholarly responsibilities

Solving problems and arriving at effective procedures for solving
problems

Approaching problems with & skeptical posture
Helping, where feasible, others to accomplish learning work
Assess the role of chemisiry in his own overall life plan

Civilized debate and discussion
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The course includes the study (including reading, writing, and computation)}
of:
The history of mathematics
Sets, relations, functions, and logic
Number systems
Pxoof
Real numbers
Elementary Algebraic Processes
Equations and Inequalities
Systems of Linear Equations and Matrixes
Finite Induction and the Binomial theorem
Probability

(The course in Modern Elementary Mathematics, while it has certain

limitations in regard to this phase of educational purpose, does present the
opportunity for orientation experience for the student by means of the
problem materials selected.)

;
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Tl;e course will require the student to study problems whose subject matter
is taken from the natural, social, and self-environments. In connection with
*he self-environment, the student will, in the course, gain insight into
his own mathematical experience and competencies; problem materials can also
be taken from the areas of human biology, psychology, anthropology, etc.

3. The e of the ~ _of the development of the student in

The course will require the student to rractice the following:

Civilized debate and discussion

Planning the use of his time

Working independently

Timely discharge of scholarly responsibilities

Solving problems and arriving at effective procedures for solving
problems

Approaching problems with a gkeptical posture
Helping, where feasible, others to accomplish learning work
Assess the role of mathematics in his own overall life plan

ERIC
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ELEMENTARY SOCIOLOGY (3 quarters)

The course includes the study (including reading, writing, and com=-

putation) of:

Orientation to Sociology
The history of Sociology
The methods of Sociolegy
Sociology and vocations
Sociology and Morganton/Burke County
Anthropology and the origin of humans
The role of education and resources in producing social

group variation

Culture
Culture as instrumentality
Characteristics of culture
Persistent and variable culture forms
Creation of culture

Society
Society as instrumental
Social groups and their variations
Social nomms and their function

The International Jungle

Special Social Phenomena and Their Characteristic Problems
The Family
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Urbanization
Social stratification
Educational institutions as orderly instruments of con=
gervation and change
The Democratic Model
Its philoscphy
Tts operation
Tts educational component
Tts implications for world soclety
Social Problems
The basis of social problems
Methods of study of social problems
Mass description and analysis ‘
Statistics ard its language
Sampling statistical presentations
Basic Characteristics of American Society
Population
Urbanization
Social Stratification
Problems of Basic Institutions in American Society
Industry and agriculture
Marriage and family problems

Adolescence

Education
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Problems in Other Areas of American Society
Medical and other healing institutions
Organized religion
Crime
Juvenile delinquency
Race relations

Pressure groups, public opinion, propaganda

The course will require the student to focue, at appropriate
points, on solar system operation on earth phenomens that in-
fluence social life,

B. The more local natural enviromment

The course wily require the student to take into account the
geography and other aspects of the natural enviromment, including
natural life, of his immediats, and intermediate, and planetary
natural environments.

C. The world social envirorment

The course will require the student to place his own social

environment in the context of the larger world social environment,




3.

(18)
D. The more local social environmept
The course will require that the student assess his
immediate and larger local (including state, regional and
national) social environments and orient himself therein.
E. The 's =g
The course will require the student to gain insight into
himself as a eompléc of culbture products and as a social change

agent.
m Urpose ‘ N8 course ) erms O e geve _ocll_t‘ 0 h ud_egt
in the understanding habits, attitudes, and skills of democratic
citizenship,

The course will require that the student understand and be able
to manipulate verbally the democratic social model. The course will
require the student to practice the following:

Civilized debate and discussion

Planning the use of his time

Working independently

Timely discharge of scholarly responsibilities

Solving problems and arriving at effective
procedures for solving problems

Approaching problems with a skeptical posture

Helping, where feasible, others to accomplish
learning work

Assess the role of sociology in his overall life
plan
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AMERTCAN LITERATURE,

1. The purpose of the course in terms of the topography of intellectual and/or

manipulative work to be done in the course, and in terms of the basic skills of

reading, writing, and compu®mtion.
The course will include the study (including reading, writing, and exchenge
of views and opinions) of selected significant texts, in a variety of forms, in

| the American literary experience. Texts will include Jeffersor, Paine, Lincoln,
Emerson, Thoreau, Hawthorns, Melville, Whitman, Mark Twairn, Herny James, Faulkner,

and Hemingway.
2. The purpose of the course in terms of the orientction of the student in his

environments: i.e.: the larger universe; his more locai natural environment: his

world social environment: his more local social enviromment; his self-environment.

A. The larger natural universe

The course will require that the student focus, at appropriate
points, on the ques’ ~n of the nature of the larger natural universe as
reflected in works studied.

B. The more local natural enviromment

The course will require the student to take into account the geog-
raphy and other aspects of the natural environment, including natural life,
of the areas treated in the texts.

C. The world social environment

The course will require the student to place the particular liter-
ature and the immediate forces which gave rise to it, in its international
| soclal setting.

D. The student's more local social environment

- The course will require that the student place the particular lit-

erature in the environment of social movement and conflict of its time.

©
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The course will also require the student to place himself in a contemporary
environment which includes the literary tradition of America.
E. The student's self-environment

The course will require the student to examine his own habits of
thought, feelings and dispositions in light of those reflected in the

works studied.

3. The purpose of the course in terms of the development of the student in the

habits, attitudes, and skills of democratic citizenship.

The course will require that the student compare the ideas included in the ]
works studied to the democratic model.

The course will also provide ths student with practice in resesarch, its

writing, and reporting; debate und discussion; and erderly criticism.
The course will require the student to practice the arts of responsibls,
independent work.

©
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IDENTIFICATION AND FORMULATION
OF BEHAVIORTALLY SPECIFIED
LEARNING OBJECTIVES

Lesrning work should have as its end the accomplishment of a learning ob-
jective. The reason for stating the learning objectives in behavioral terms is
simple:

First, unless it is so stated the teacher will not know with any degree of
clarity and certainty what it is he expects the student to be sble to do after
successful completion of the learning work. Further, and more tragic, the student
will not know with any degres of clarity end certainty what he is expected to be
able to do upon successful completion of the léarming work. Finally, neither the
student nor the teacher will have a clear basis for proceeding with the plamning
and implementation of their respective jobs and both the teacher and the student
are placed in a very awkward position with regard to evaluation.

Perhaps the occult and superstitious can never be totally slimingted from
the teaching-learning process; howsver, Western Piedmont i~ committed to attempt
to reduce these unhappy characteristics to the bare minimm possible under the

In s oy s o o e % o

circumstances in which we work here.

The selection and statement o behaviorally specified learning objectives
should be tisd directly to the statement of educational purpose.

During selection of learning objectives, the designer/s should, faithfully

and without exception, touch base with each of the items included in each of the '

three categories of educational purpose.
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The behaviorally specified learning objectives should represe;nt the minimal
competencies expected of any student who wduld receive credit in the course.

It w12 not be possibie to translate every sducstional purpose into every
learning objective; however, it is expected tha’ a "lance can be broken" for de-
mocracy, in some way or the other, in the case of svery lsarning ocbjective. That
is, phase three (3) of educational purpose should Zind implementation in every
learning cbjective, in one or more respects.

Learning objectives are, for practical purposes, of several types as fol-
lows:

1. The ability to demonstrute a ron ative aki1l, an unders

concept, or an insight, elther verbally or by othar physical precedures,

or by a combination of both.

An example of this type of learning wbjsctive frem the fieid of sociology
would be:

To understand the following terms:

folkways discovery

mores invention

social institution tulture diffusion
ritusl ideclogy

culture object vested interest
artifact social problem
sccial values cultural lag
sthnocentrism technology
svolution social conscience
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To be able to illustrate clearly, both verbally and by means of non-verbal
representations, with-examples, the meaning of each of the terms. 1‘
To be able to read materials relating to them.

To be able to write, in a literate manner, concerning them.

To he able to use them freely in written and spoken conmunication.

2. The ability to demonstrate a manipulative skill.

An example of this type of learning objective from Business Education would
be:

To typewrite a given business letter, free of errors and erasures, with-

in ten (10) minutes.
3, An attitude, posture, set, or fealing.

To understand and defend the function of tax in a free society and to

feel positively toward the payment of taxes for social purposes which he

is capable of understanding and approving.

Finally, it is imperative to state clearly the learning objective: otherwise
the teacher has no firm basis for designing a program of work or experiences which

are calculatelto result in the student's accomplishment of the particular objec-

: tive.




