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THE FURFOSE WAS TO EXAMINE THE RELATIVE INFLUENCE OF A
NUMBER OF FACTORS MOTIVATING FERSONS TO ENTER VOCATIONAL
ECUCATION. THE SAMFLE CONSISTED OF (1) 72 FULL-TIME
UNCERGRADUATE STUCENTS OF VOCATIONAL ECUCATION IN THE SCHOOL
CF ECUCATION, NORTH CAROLINA STATE UNIVERSITY ON MAY 1965 AND
(2) 25 HIGH SCHOOL TEACHERS RANCOMLY SELECTEC FROM THE :
POPULATION OF 1956-60 VOCATIONAL ECUCATION GRACUATES AT NORTH
CAROLINA STATE UNIVERSITY WHO WERE EMFLOYEC AS HIGH SCHOOL
VOCATIONAL ECUCATION TEACHERS CURING THE SFRING OF 1965,
FHRASES REFRESENTATIVE OF FRECISFOSING FACTORS (FAMILY,
SCHOOL, ANC FEERS) AND DIMENSIONAL FACTORS (ALTRJISM, INCOME,
FRESTIGE, MOBILITY, AND KNOWLEDGE) WERE COMEBINEC IN A
STANDARCIZED STATEMENT FORM WHICH WOULD FORCE THE RESFONDENT
TO ASSIGN ORDERS OF IMFORTANCE. THE QUALITY RANKINGS OF TH
RESFONDENTS, THEIR SATISFACTION WITH VOCATIONAL ECUCATION,
ANC THE TYFE OF VARIABLE MOST INFLUENTIAL IN THEIR CECISI
70 ENTER VOCATIONAL ECUCATION WERE ANALYZEC TO CETERMINE THE
RELATIONSHIF. SIGNIFICANT UNIFORMITY EXISTEC WITHIN TEACHER
ANC STUDENT GROUFS. FOR EACH, THE FRECISFOSING VARIABLE OF |
SCHOOL ATMOSFHERE WAS MOST IMFORTANT. THE MOST IMPORTANT |
DIMENSIONAL VARIABLE FOR THE TEACHERS WAS THE ALTRUISTIC
PURFOSE, WHEREAS, FOR STUCENTS, IT WAS THE OFFORTUNITY TO '
IMPFROVE THEIR SOCIAL FOSITION IN LIFE AND OBTAIN PRESTIGE.
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RELATIONSHIFS AMONG SELECTED MOTIVATIONS
INTO VCCATIONAL EDUCATION
The field of vocational education, long limited to agri-
culture and home economics in the vast majority of North Caro-
lina high schools, now appears on the verge of vigorous eXpan-
gion into the trades and industries, business and distributive

fields. Continuing increase of industry and manufacturing in

the state, with an associated need for individuals qualified

to enter manufacturing trades and perform skilled labor func-
tions, 1is a positive force for expansion of the high school
vocational education program. That direct force is abetted by

a strong and steady population movement from production agricul-
ture occupations and rural locations into the cver-sxpanding
urban areas of the state., This movement is reflected in an inp
creasing demand for vocgtional ékills hefetbfore taught in but a
few urben high schools, Finally, recent emphasis upon vocational
education by the Federal government, strongly expressed in legis-
laticn aimed at upgrading and increasing vocational education at
the public school level, is being responded to eagerly by many
schoolmen,

It may be accepted as a given that programs of vocational
education, in a variety df flelds, will be initiated, expanded,
and enhaaced in many North Carolina high schools. Together with
this irerease in the program will come a concomitant callhfbr
expansion of the corps of trained vocational education teachers.
Here, the state and the rcsponsible teacher trainer institutions
face a potential crisis., The previously small demand for voce=
tional education teachers ocutslde the fields of agriculture and
home economics has limited the growth of college departments Pro=
viding such personnel, Even in the field of agriculture, whore
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a strong program of teacher training has long existed, it fre=-
quently has proven impossible to provide candidates for all
availlable teaching positions, 4ny major inérease in cdlemand
for vocational education teachéré will excced the limits of
current training resources and surply.

It therefore becomes vitally important to investigate
the processes by which trained vocational educaticn teachers
are madé'available in the state. In particular, attsntion
nust be centered upon the recruitment process, for the limited
mmber of individuals coming into the field must be expanded if
an increased future demand for teachers is to be met.

4 factor closely associated with recruitmént is the source
and nature of the forces which motivate young people into voca-
tional education. It was the ,urpose of this study to examine
the relative influence of a mmber of potentially motivating
factors upon the decision to enter vocational education of per-

sons currently engaging in or preparing to engage in the field.

Theoretical and Operational Considerations

In its purest form, motivation is a psychological factor,
It consists of that union of drives and associétions which acti-
vate an individusl to perform in a certain manner under a given
set of conditions.l However, the individual is functionally opera-
tive only in.a context which involves other human beings, His be-

‘havior‘s are to some thent predicated vpon his perceptions of the

1 The basic theory of motivation used herein is derived rather
broadly from, Schreier, Fred T., Human Motivation., Glencoe, Illinois
The Free Press, 1957.
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response which they will engender in others, and perhaps even

mora upon remembrance of past experience lr_i_s_ f _‘_’_jf other per-

sons. In the final analysis, motivation must be conside‘red
to have a sociological aspect as well.

We are concerned with motiwation as a causal factor, pro-
viding an answer to the recurring question, "Why?" Specifical=-
ly, we wish to know why it 1s thet people choose to enter voca-
tional education, An understanding of the variables which under-
lie that decision might make it poss;ible to be more selective
among individuals who express & desire to enter the field, On
the other hand, such knowledge might make possible more affec~
tive appeal to persons sharing characteristics of those who |
previously have made that choice.

In the sociological 'sens.e, motivation may be copsidered to
have two facets. On the one hénd s there are those forces which
shape and mold the individual, implanting in him characteristics
which are expressed as desires to participate in certain acti-
vities or which develop a particular type of personality, For
this study, ve have referred to such factors as "predisposing."
On the other hand, each perscn has particular desires and attain-
ments he hopes to achieve whic;h in affect serve as ends and pull
him constently forward into new and developing areas of life,
These factors we have referred to as "dimensional," although
in much motivation theory they are simply called gc;als.

We have, then, two types of factors, each of which is

motivational. Those antecedent factors which in effect operate from

the - current position of “the individual, pushing him to some new
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positicn in life, 4&nd those intervening factors which ef-
fectively pull the individual, exerting their influence from
the perceived conditions which will éxist in the position to-
ward'which he strives, For each person there'must be an un-
countable number of both push and pull factors, For this
study, we found it necessary to limit attention to a few of
each,

With rare exceptions, each individual is subject to the
influence of family, school and peer group. These three pre-
disposing factors were utilized for test of their relative in-
fluence upon motivations into vocational education. Similarly,
most people are acquainted with altruism and self interest as
factors influencing decision and action. Since these variables
are descriptive of what the individual hopes to attain as a re-
sult of specific action, they meet the definition of pull‘faétors
and were used as the d_uensional factors of the study. Altruism
was perceived as a unitary variable, but self interest was con-
sidered to bé expressed In a number of ways, For this study,
it was declded to utilize the variables of income, prestige,
gsocial mobility, and tme desire for knowledge as operational

- measures of self interest,

It is possible to consider the prediaposing factors inde- .
pendently, compering the relative effects of the variables under
test, Likewise, one may investigate the relative influence of
the dimensionul factors as an independent force. In all likeli=-

hood, however, neither the predisposing nor the dimensional

variables operate independently, More likely, they interact
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Wwith one another and ultimate occupational decisions are

O N

results 6f concerted action by variables from both spheres.
In analysis of the data, the interactive affects of predispo-
sing and dimensional factors werévinvestigated to determine
the combinations which seemed most affective of the decision |
to enter vocational education.,
It has been suggested'that motivat;on is to some extent

a product of the social context in whicﬁ it qoalesces. If

- this were so, one would expect the nature of motivation to

change over time, coterminous with changes in the social \

d ? milieu. The reasons serving as the bases for entry into
vocational aducation might therefore be expected to vary F
over time, necessitating constant interpretation if the data
were to remain valid., To ascertain the extenf to which this
might be the case, on a short run basis, the study included
persons whose decision to engage in vocational education was
made some ‘time ago as well as students now preparing for entry !
into the field. 3
- Even though one single factor or combination of factors
might prove decisive in the motivation of many persons who enter
vocational education, it is inconceiveable that all persons who
enter thg field are motivated identically. Given that motivation
5 | into vocational education may not be uniform, the question arises

of whether the nature of motivation is in any way related to the

Aruitoxt provided by Eic:



success which the individual will attain in the bccupation.

As an example, let us suppose. that some persons are motivgted
into vocaticnal education b& altruism while-others are moved

] | by reasons of self interest. It could be argued that altruise
| tic motivation is more apt to be rewarded in this occupation |
than is self interest and thet resultant frustration will
éause those motlvated by self interest to be less sueccessful
as teachers of vocational education, This rationale was part
of the framework of the study and data were obtained to provide

a partial answer.

The Sample | ;

The sample consisted of two parts. The first was composed

of the population of full time undergraduate students of voca- | F

tional education in the School of Education, North Carclina
State University, May, 1965. The majority of these students
were interviewed in a group situation. Those students mnable i
to attend the group session were contacted individuslly, later. |
Eighty-four students qualified to participate in the study.
Twelvs provided incomplete data, reducing the number to velid
schedules to 72.
The other part of the sample consisted of 15 high school
teachers. They were randomly selected from the population of
1956-1960 vocational education graduates at North Carolina State 1
h who were employed as high school vocational education teachers i
1

during the spring 1965. These respondents were interviewed at

the scene of thelr employment,
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The Schedule

The schedule wac orisnted around the two aspects of
motivation which served as the focus of the study. One seriess
of statements was ﬁsed to determine the relative importance of
three selected predispozing variables. A second series was de-
g8igned to determine the relative effect of the five dimensional
variables. The interactive effeet of predisposing and dimen-
sional variables was obtained by selective combination of
statements from each section. 4 limited number of questions
was included to obtain data on occupational satisfaction, suc-
cess, family status and similar background information.

The general design of the schedule was as follows. 4
phrage was ccumposed to be representiative of each varlable, pre-
disposing and dimensional. For the predispcsing variables thils
was simply a matter of using, "members of my family,""ny high
school experience," and "friends of about my own age." The
phrases representative of the dimensional variables were litile
more subtle., For example, the phrase, ?I could meke a major
contribution to society," was used to represent altruism,

Phragses representative of the predisposing and dimen-
sional variables were combined in a standardized statement
form. A4n exasmple would be: "Members of my family helped me
to see that I‘could make a ﬁajor contribution to soclety by en-

gaging in vocatlonal education." Statements incorporating all

possible combinatlons of the key phrases were constructed,
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These statements were then presented in combinations
within which respondents were foroed to aigign orders of'
importance. As tests of the predisposiﬁélya;iables, gets
of three statements were pregsented. Within each set, the .
dimensional variable was continued constant, while the range
of variation in the predisposing variables ﬁas presenhed.l
The respondent thus was forced to indicate whether he be= !
lieved family, school, or peers to have been of most im-
portancé In his decision to enter vocational education relative
gg'ﬁhg specific dimensionai variable ineluded in the state-
ment. Possible scores ranged from 3 to 1, with the former
assigned tb the statement considered to havé been of most
Inportance in the decision to ehter vocational education.

To test the importance of the dimenslonal variables,

gsets of five statements were presented in which the

1 As an example, one set of forced-choice statements pertain-
ing to the relative importance of the predisposing variables
was as follows:

Members of my femily helped me to see that I cbuld gain

the respect of other people by engaging in vocational
education

¢

: My high school experience helped me to see that I eould
gain the respect of other people by engaging in voca-
tional education

Friends of about my own age helped me to see that I
could gain the respect of other people by engaging in
vocational education
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predisposing variable was maintained as a constant while
the complete range of dimensional variables was presented.l
Respondents were forced to assign an order of iwportance %o
these statements relative to the decision to enter vocational
education. The most important statement was given a value of
five and the least important a value of one.

Goacelvably, not all resfondents would interpret the
phrases as representative of-the wvariables they had been

chosen to illustrate, Perhaps not everyone would belleve

‘"making a contribution to society" to be altruistic, for

exemple, To re&uce the potential for false assignment of
value in the analysis of the data, a "back-up" phrase was
constructed for each of the dimensional variables., Duplicate
sets of complementary statements therefore appeared in the
questionnaire and the scores accruing to them were combined

In assessment of scoring relative to each variable,

As an example, one set of forced-choice statements pertain-

| ing to the relative importance of the dimensional variables was

- as follows:

Members of my family helped me to see that I would be
able to help other people by engaging in vocational
education .

—— Members of my family helped me to see that I would be
able to buy the material possessions I would like to own
by engaging in vocational education

e Members of my family helped me to see that I could be
considered a person of importance by engaging in voca-
tional education ‘

——. Meombers of my femily helped me to see that I could im-

prove my occupational standing by engaging in vocational
education :

Members of my femily helped me to see that I would gain

increased knowledge by engaging in vocational education

S A G
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Analysis of the Data

Method

The basic purpose of the analysis was to determine whether
order could be observed in the rankings of the predlsposing and
dimensional variables which were derived from reépondent repliee,
Additionally, i1t was desired to se; whether any association
could be shown between the variables given as most influential
in motivating fespondents into vocational education and these
two factors: quality ratings assigned to teachers and students;
and the satisfaction with vocational education expressed by
students,

Hypotheses. The following hypotheses were deviséd to test
the data. . '

1. There is a consensus within the order of ranks assign-
ed the predisposing variables by the teachers.,

2. There 1s a consensus within the order of ranks assigned
the predisposing variables by the students.

3. There is a consensus between the order of ranks assign-
ed the predisposing variables by the teachers and the students,

4. There is a consensus within the order of ranks assign-
ed the dimensional variahbles by the teachers,

5 There 1s a consensus within the order of ranks assign-
ed the dimensional varizbles by the students,

6. There is a consensus between the order of ranks assign-
ed thé dimensional variableé by the teachers and the students.

7. .There is a consensus within the order of ranks as-
signed the combination of predisposing and dimensional variables
by the teachers.

- T W —

)
A
j
b
j
%




T IR
' oy ENE [} i
P N LN bld

I

11

8, There is a consensus within the order of ranks assigned
the combination of predisposing and dimensional variables by the
stﬁdents. l

9. There is a consensus between the order of ranks'assigned
the ccmbination of predisposing and dimensional variables by the
teachers and the students,

10. There is a relationship between the type of variable
which most motivated respondents into vocational education and
the quality of their subsequent work.

11, There is a relationship between the type of variable
which most motivated students into vocational education and
their subsequent satisfaction with the field. |

Analysis. Review of the relationships within and between
the ranks assigned the predisposing and dimensional variables
was undertaken by rank order analysis., Test of the relation-
ships within the teacher and student groups was accomplished
with the Kendall coefficient of concordance: W. 1 Test of the
reletionships between tescher and student groups was completed

with the Spearman rank correlation coefficient: L

1The statistics used for analysis of the data may be found in,

Siegel, Sidney, Nonparametric Statistics for the Behavioral
Sciences., McGraw-Hill Book Company, Inc., New York, 1956.

The Kendall coefficient of concordance appears on pages 229-238.
The Spearman rark correlation coefficient is found on pages 202-
213, The Chi-square test for } independent samples is treated
on pages 175~179,
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dnalysis of the relationship between the quality rankings

of the respondents, satiafaction with vocational education,

and type of variable most influential in the decision to enter

vocational education was conducted by use of the Chi-square )

test for k independent samples.

Findings
The Predisposing Fackors. Rank order analysis is a test

of the uniformity within ranks assigned various subjects by a

T TR e T e i

group of respondents. In the case of the predisposing factors, :

the coefficient of concordance was used to determine whether

the ranks assigned family, school, and peers as variables in-

fluencing the decision to enter vocational education were
similar within the two respondent groups, teachers and students,
The results of the test as they apply to the teachers are pre-
sented in Table 1. This table is given in detail to expedite

comprehension of the statistic., Future tables showing results

E
,5 of using'the coefficlent of concordance will be presented in
o

skeleton form.

delonidint X2,
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Table 1. Relationships Between Ranks Aasigned the Influence
' of Three Prodisposing Variables by 1955-1960 Vocational
Education Graduates Teaching in North Carolina, May, 1965.

e ——————— e ————— e —————— A e

Teacher _Rank of Predisposging Varjable

Fami School raers _
1 2 3 1 '
2 2 3 1
3 2 3 1 GEND
4 2 3 1 R, = sum of each column
5 2 3 1 R, = accumulation of
$ 2 3 : DX et R, divided by
8 1.5 3 1.5 N the number of
lg % g § columns
11 2 3 1 " g8 = +the accunlation
- 12 2 3 1 of ,RJ_gR_Y
13 2 3. 1 . ]
1 2 3 1 N/
15 3 2 i

; .

‘851 "'105 ) -1205
N 2

@J-gnjj 2 2.25  196.0 156.25
w -

=, 8 - 3545 . = J87
1/12 k° (N2-N) 1/12 (15)% (3°-3) ~ p< .01

There was considerable uniformity ip the rankings given
the prediSposing variables by the teéchesz Most of them con-
sidereé school to have exercised the greatest influence upon
their decision to enter vocational education, The next greatest
influence was exercised by the family while peers were least in-
fluential, The W value was ,787, which is significant for this
get of rankings beyond the .0l level. The null hypothesis of no

relatibnship among the rankings of the predinposing variables

by the teachérs must be rejected.
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| Students assigned exactly the same ranking to the fre-
disposing variables as had the teachers, Table 2. The school
experiences of the respondents were perceived as most influen-
tial in the decision to enter vocatiéﬁal education followed by
the family and peers in that order. The level of rejection of
the null hypothesis was even greater than 1t had been for teachers,
It mﬁgt be concluded that there is uniformity in the ranking of
the predisposing variables as motivational factors into voca-
tional education for these students.
Table 2. Relationship Between Ranks Assigned the Influence of

Three Predisposing Variables by Students of Vocational
Education, North Carolina State Uniyersity, May, 1965,

‘ “
T St i ep——————— i v SR —————————— e
pme e —

Accumulated Value of Ranks Asgigned

Family School Peers
R, 148.0 187.5 96.%
W = ,402 p £ 001
— — = el e

Examination of Tables 1 and 2 makes 1t obvious that the

nﬁsachers and the students ranked the predisposing variables

ideﬁtigally. It therefore was unnecéssary to compare the rank-
ings of %He two groups statisticall&; 1t may be assumed that,
in relation to the ianking of influence of the predisposing
variables upon thé decision to enter.vocational education, these
teachers and students are £rom the same population,

The Dimensional Variables. Aléruism.waa the dimensional

variable accorded the greatest influence upon'the decision to
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onter vocational education by teachers, Table 377 It was
followed by mobility, prestige, the desire for knowledge, and
iricome, in that order, The null hypothesis of no relationship

among the rankings assigned the dimensicnal variables by the 4

teachers was rejected at the .0l level. The order observed in
2 , ~ the rankings was a result of uniformity im the influence of the

dimensional variables as perceived by the teachers.

Table 3, Relationships Between Ranks Assigned the Influence
of Five Dimensional Variables by 1956~1960 Voca=
tional Education Graduates Teaching in North Caro-

lina, Mey, 1965

W

Accumulated Value of Ranks Asgigned o
Altruism  Income Prestige Mobility Knowledge
64e5 245 39,0 50.0 3645

' R

P Ty AR Moot ol %

W =.,280 p < JO1

—— — —————————— g

e r—————— v e =

Studeat ranking of the dimensional variables appeared

to result from a somewhat more pragmatic attitude then had
that of teacheré, Table 4. Mobility, the opportunity %o 1M
prove themselves ocsupationally, was the variable to which the
; ~ greatest value was accorded by students. Their gecond choice
prestige bore out this pragmatic approach. Altruism, the de-

sire for knowledge, and income followed in order of importance.

- o
PR . s

There Was a great deal of agreement in the ranking of the dimen-
sional variables by the students resulting in a W value signi-
ficant beyond the Ol level. It must be4concluded that the order
obsgrved in the renking is a product of simllar influence by the

variables upon the entry of these students into vocational educa~

tion.




Altruism Income Prestige Mobillty Knowledge
e Bﬁ . 22440 .175.0 | 23445 2450 201.5
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Table 4. Relationship Between Ranks Assigned the Influence
of Five Dimensional Variables by Students of Voca-
tional Education, North Carolina State University,

May, 1965.

M_—#—M—'—w__—__—————-———‘—ﬂ
Aceumlated Value of Ranks Asgigned

W= 605 pe 01
M

A statistical analysis was necessary to determine the signi-
ficance of the variation in ranking of the dimensional variables
by teachers and students, The Spearman rho was used for that pur-
pose, with the results shown in Table 5. The table is shown in 1

Jetail to aid understanding of the statistic, Further tables re-
reporting results of analysis with this statistic will be pre-

gented in skeleton form.

/% Table 5. Comparison of Rsnks Assigned the Influence of the
. Dimensional Variables, Teachers and Students.
F )
: {
; Dimensional Rankin q a.?
~, Variatlc  Teachers Students = i
j T Legend
3 Altruism 1 3 -2 A dy = difference
‘ Income 5 5 0 0 in rank by
Prestige 3 2 1l 1 2 groups
Mobility 2 1 1 1 d1 = the differ-
Knowledge b A 0 9 0 ence square
2 dl - 6 ed_
! 6 2y
e 21 SEU) o 60 -
/ (83~ N) (57 5)
! Value of T not significant
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The value of rho in Table 5 is not significant for these
data. The null hypotheais of mno relatidnship beﬂﬁesn the ranks
agsigned the dimensional variables by the teachers and the stu-
dents cammot be rejected. It must be agsumed that the students
and the teachers tested were from different pépulations. Put
another way, the goals which motivated these two groups into
vocaticnal education were different. The teachérs had been
motivated more by a sense of altruism while students were moti-
vated to greater extent by desires to improve their position in
1ife and to obtain prestige.

Combined Predisposing and Dimensional Factors. It has been
shown that the predisposing variable of school had exerted the
greatest influence upon entry into vocational education for both
teachers and students, It likewise has been shown that the dimen-
sional variable of altruism was most influential for teachers
while the variable of mobility served that function for students.
It has been suggested that in the final analysis the decision to
enter vocational education quite probably is an end product of the
influence of both predisposing and dimensional variables function-
ing simultaneously. The combined effect was therefore studied %0
ascertain which combinatioﬁ was accorded the gfeatest value 5y the
respondents.

Not unexpectedly, teacher valuations of combined varisbles re=-
sulted in establishment of school and altruism in the first rank,
Teble 6. The dominant effect of altruism upon the attitudes of
this group may be observed in all the rankings. Those combinatlons
which included school tended to be ranked high while those which
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included peers tended to be ranked lov. Those including
family tended to rank centrally. The W value for these data
was pignificant beyond the 001 level. Teachers were in close
agreement with one another :ln' their ranking of the combined
variebles, indicating a uniformity of attitude and motivation

into vocational education.

Student ranking of the combined variables also resulted
in placement of the school-altruism combination in the first
rank, Table 7. It was most closely followed by other combina-
tions which included prestige and moblllty. The highest rank-
ings tended to be associated with combinations which included
school, while the lowest rankings were related to combinations
in which peers were included. The value of W was significant
and it must be concluded that there 1s a consensus of attitude

among the students uhioh was related to the reasons for which

they entered vooational educatlon.
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The.reiatiohship between the rankings assigned the com=

bired variables by teachers, and by students was tested by

Spearman rho, with the results shown in Table 8., The differences

in the two rankings were minor in comparison with those which
might have occurred and the null hypothesis of no relationship
between the‘groups was rejected, On the basls of the ranks as-
signed to the combined'variables, teachers and students may be
éssumed to have been drawn from the same population.

Table 8, Comparison of Ranks Assigned the

Combined Variables, Teachers and
Students

P 612:134' r= 76 p £ .0

——— ——— —————————1

Relationships gg the Effect of Predispoging and Dimepsional

ir i . " . .
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Variablcs Upon Entry Intc Vocational Education and the Quality and
4 | Satisfaction of Studonts. 4&n assumption of the study'ﬁas that

Tj there shoﬁld be a relationship between the effective prodisposing
E and dimonsicnal variablcs and somc characteristlcs of persons in
; vocational cducation. The small n of the teacher samplo pre-

‘% cluded 1ts usc in this part of the study and subscquent romarks
a portain only to the student pomulation,

Respondent characteristics choson for a test of relatlon=-
ship to the motivating variables were fquality" and "satisfaction,"
F Quality was obtained by having the appropriate department heads
?é rate ;11 studonts on a seale of "excellent, good, fair, and poor."

Satisfaction was detormined from a composite score based on the
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‘student's roplics to quostions concorning (1) whether he would

again cnter vocational education if givon opportunity oncc more

to make tho docision, (2) whother ho now rogarded vocational
eduqation "yory satisfactory, scmowhat satisfactory, only |
slightly satisfactory, or unsatisfactory," as a potontial oc-
cupation, and (3) a quantificd rqting of oight occupatipns
among which was teacher of vocational cducation.

| Tho data resulting from thesec tésts are shown in the form
of porcontages of responsc in the following tables. Chi-gquare
analysos werc made and the results are presented with the ap-
propriate tables;

‘A definite relationship was obtained botween the importanco
of the various predisposing variables as fectors inducing entry |
into vocational education and the rating of the rcspondent given
by the department heads, Table 9. Those students who belioved
their family to have boon of most influence upon their decision
to enter vocational education were more frequently rated cxccl-
lent, whilé those who bolieved their peers to have exerted groat-
cst influence wore most frequently rated either fair or poor.
School had influonced the greatest portion of thosec students
rated as good.

Table 9. Relationships Between the Predisposing Variable
.~ Most Influcntial Upon Entry Into Vocational Education

and Rating of Student by Department Heads, by Fercont-

age of Response Based on Prodisposing Variable.
W

Predisposing

Variable Most Rating of Studont by Department Head N
Influentlal Upon

Entry Into Voca- Excellont  Good ‘Fair and Foor
tional Education

Femily 50.00 16,67 3333 12
School 12,50 54,17  33.33 4

Chi-squarc valuc not significant

~ -

I

M % T IS SRR S

o - & T ” > — —

P



S et i o

22

Tho small value of many cxpected frequencics precluded
chi-gquaze analyéis of the table rolating predisposing vari-
ables and qﬁality of students, Reduction of cells by omission
of thosc students influcnced by thoir peors, the category ros-
ponsible for most of the small expécted frequencies, rosulted
in a cﬁi—squarc value significant boyond the .01 lovel.

Test of the rélationship betweon the dimensional factors

given as most influential and the ratings accorded the students -

also revealed cmpirical trénds, Table 10. Students who con-
sidered altruism to have been their major reason for entering
vocational cducation tonded to be rated good or loss, &s wore
those who- thought the searcli for kn&wl«adge had most influenced
them, Students who pérceived income and mobility to have in-
fluenced them were most frequently considered good students.
Thoac who gave prestige as the factor which had motivated thom
into vocational education most frequently were percolved as
fair or poor students,
Table 10, Relationships Between the Dimensionel Variable Most
Influcntial Upon Entry Into Vocational Education and

Rating of Studont by Department Hoads, by Percentage
of Rosponse Based on Dimensional Variable.

W

Chi-aquare valuc not significant

Dinmensional .

Variable Most Rating of Student Department Head N
Influential Upon

Entry Into Voca=- Excellent Good Falr and Poor

ti atl

Income 14.29 T1.42 14.29 7
Prestige 33.33 20,00 46,67 15
Mobniw 26,32 52,63 21,05 19
Knowledge 18.18 36,36 4546 11
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Thore was an observablc tondency for the students ratod

excellent to have been influonced more greatly by the pragmstic

| variables of prestige and mobility. Those students rated fair

and poor, conversely, were more likely to be affected by pur-
poses of altruism or a search for knowledgs, although they too
were affocted by a desire for prestige.

The offect of the predisposing variables in influencing
entry into wvocational education appeared to be strongly re-
lated to the satisfaction found by the students Iin that field,
Table 11, Tho majority of those who belicved their family to
have boon most ‘Influential were highly satisfied with voca-
tional cducation whilc most of those who belieoved poers to have
beon most influcntial were not, A&mong respondents who perceived
the school as having exerted most influence upon the decision to
“énter vocational education the greatest percentage expressod
satisfaction in the medium range.,

Table 11, Relationships Between the Predisposing Variable
Most Influential Upon Entry Into Vocational Educe-
tion and Satisfaction of the Student With That

Field, by Percontage of Response Based on Predispos-
ing Variable.

W

Predisposing

Variable Most Student Satisfaction With Vocationsl Educatlon N
Influential Upon .

Entry Into Voca- High Modium Low

tional Education

Fam:lly 41067 33033 25000 12
School 37,50 45.83 16,67 - 48
Poors 28,57 14.29 57.14 7

—  — ——— ———————  ————— —————————————

Chi-gsquere value not significant
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The dimcnsional variables of altruism and mobility wero

- most closcly associated with a high degree of satisfaction with

vocational cducation, Tablc 12. Students who had considered
theée two variables to have most affected their entry into voce-
tional education ﬁere more likely to axpress themselves as highly
satisfied with the field. On th. other hand, entry into voca-
tional educetion based upon & desire to make money was most
likely to lead to dissatisfaction. A&nd students who had entcr=
ed the vocation in order to gain prestige or search for knowledge
were. most frequently in the medium range of satisfad‘bion.
Table 12, Relationships Between the Dimonsional Variable Most
Influential Upon Entry Into Vocational Education and

Satisfaction of the Student With That Field, by Fer-
centage of Response Based on Dimensional Variable.

— e ————————— ¥ ;ﬁ__—._—_m__-__—_———————-———w_‘__-_-__——__"

Knowledge 27.27 54455 18,18

Chi-square valuec not significant

Dimensional ' ’

Variable Most Studont Satisfaction With Vocational Education N

Influential Upon

- Entry Into Voca- High Mediun Low

tional Education

Altruism 50,00 33.33 16.67 18

Income 14.28 42,86 42,86 7

Prestige - 26,67 53.33 20.00 15 -

Mobility 5790 21,05 21,05 19
11
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i Conclusions

) - Significant uniformity cxists within teacher and stu-

| | dent groups relative to tho variables which motﬁvated,tham
jnto vocational cducation., For each, the predisppsing vari-
able of school was mot important. Evidently the school
atmosphere imposes upon the occupational decisions made by
jndividuals who enter this fisld. The family wes less influon-
tial, although playing an important role for many respondents,
The peer gréup, frequently accorded major importance in the
decision-making processos of adolescents, was of limited in-

fluence in the deecision %o onter vocational education. This

circumstance raises a question of the relative importance of

"the peer group in other decisions among neo-intellectuals

which relate to their occupational choices.

Within-group uniformity extended also to the effoct
of the dimensional variables. Teachers appeared to have
been influenced more by altruistic purposes than had gtudcents.
This mey have been a result of wide-spread social attitudes
prevalent at the time the two groups had entercd the ficld.
Students professed to have been influcnced most extensively
by the opportunity to improve thelr pdsition in 1ife and to
obtain prestige. 'Whethér the latter attitudes are productive
of teachers as dedicated to their profession, and the students
in their chargo, is questionable. However, they should in no
way affoct the professional campetsnce.of the current students

and may even be more realistic.
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Combined scores derived from the interaction of the pre-

. disposing and dimensionel variables continued to reveal within-
) group uniformity. For both teachers and students, ﬁhe combina~-
| tion of school and altruism had exerted the greatest influence
upon the decision to entor vocational education, However,

ﬁhe pragrmatic attitude of the gtudents was shown by the fact
that combinations of variables which included either mcbility
or prestige were of nearly equal importance with the school-
altruism combination. This had not been the case for the
teachers.

Considerable uniformity of opinion existed in_compari—

sons botween the teacher and student groups. Their ranking of
} the influence of the predisposing variables was identical.
But they varied in the ranking of the dimensionel variables
to the extent that thoy statistically must be considered from
different populations. This event occurred due to the altruistic
orientation of the teachers and the pragmatic values of the
~ students. However, when the rankings of the two groués were
compared for the combination of predisposing and dimensional
variables uniformity of rankings again prevailed, In the
interactive milicu assoclated with the combined affects of
the two types of motivation, similar attitudes toward voce-
tional education apparently are creatoed.
These data indicate that the quality of students and their
gatisfaction with vocational education as an occupatlion are to
some oxtent related to the motivations which brought them into

the field. Those students rated excellent most frequently
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considered their families us the most important predisposing
variable, This also was the casc for those who expressed tho
greatest satisfaction with wvocationsl educaticn, ‘Gonverse1y3
students rated fair or poor, as well as those who expressed the
least satisfaction with vocational education, were most apt to
bave been influenced by their peers. The school had been the
motivating factor most effective for the greatest proportion
rated as good and for the largest percentage exprossing medium
satisfaction with voeational education.

The picture was not so clear cut in refcéence to the
relationships between the dimensional variables and the quality
and satisfaction of students, Income and mobiliﬁ& geemed to be
most clearly assoclated with better ratings as students while
prostige was more closely associated with low quality ratings.
On the other hand, aliruism and mobility {variables which are
in effect opposed to onc another) were most c¢losely related to
high satisfaction with vocational cducation.

While the school apparently is the most cffective agent
in ﬁotivating large numbers of students into vocational education,
1t is clear that students motivated by thelr families are more
apt to be both successful and satisfied in that f£ield. This
finding possibly could be converted to empirical use in either
of two ways: concentration of public relations and recruiting
upon the family; or selection of applicants on a basis of family
interest and guldance. Oppositely, students who had been moti-
vated by thelr peers‘scemed to be the greateat risks. They

scored low on bhoth success and satisfaction. It would scem that

thellr ontry should be discourage,
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| The low value given to income as a motivation into voca-
1 tional education seems directly traceable to the low salaries
- customarily paid to teachers. In our society, matorialisticalliy

oriented as it is, opportunity to improve one's financial posi-

5 tlon inevitably attracts individuals of competence and initia-
tive, It is to the credit of vocational education that it has

— ; -

; been able to this point to attract many persons of merit without
the aid of major and competitive financial incentives,

In this conﬁection, the value placed upon the social posi-
tion oﬁ the school teacher cannot be overlooked, Many persons

apparently are entering the field in full appreciation of limited

financlal opportunity becausqlthey perceive teaching as a means
to improvement of theif'social position., It would be to the
benefit of vocational education to assist in any way possible
in the continued elevation of the prestige and respect which

accrues to the teacher,




