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HELPING CHILOREN TURN TO REACING FOR INFORMATION AND
ENJOYMENT.

8Y- HUUS, HELEN

EORS PRICE WMF-$0.09 HC-$0.68 .- 17F.

BESCRIPTORS~ #FACTUAL READING, *LITERATURE APPRECIATION,
*ELEMENTARY GRACES, *RECREATIONAL REACING, ENRICHMENT i
ACTIVITIES, TEACHER ROLE, INCEPENCENT REACING, STORY READING,
READING INTERESTS, *REACING MATERIALS, REACING CEVELOFMENT,
READING LEVEL, LIBRARY MATERIALS,

. SOME WAYS CHILDREN CAN TURN TO REACINMG FOR INFORMATION
AND ENJOYMENT ARE DISCUSSED UNDER THE- FOLLOWING SEVEN .
HEADINGS-=TEACH CHILDREN TO REAC EASILY ANC WELL, MAKE BOOKS
AVAILAELE ON MANY LEVELS ANC TOFICS, PROMOTE BOOKS ACTIVELY,
READ 7O CHILDREN EVERYCAY, HAVE CHILCREN SHARE THEIR REACING,
LET CHILCREN FILL IN A REACING CESIGN, AND READ YOURSELF.
EXAMPLES OF ACTIVITIES ARE INCLUCEC. SUGGESTED BOOK TITLES
ANC REFERENCES ARE FROVICED. (EK)
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4;;iknformation and Enjoyment
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i o | Cne Friday morning in April, 1 asked 22 lively suburban fourth-graders
:::j to write threecthings they wanted to find or wished they could find in boqks.fj
o . |
& 7 Fourth grade, A.d re Avenue Schooi, Lansdchwt, Penna. Teacher, Mrs. Emma
et Fraimg P-inawpal {r. Robert Diutale.
. Some of them wrote more than three, and somne of them offered other bits of
‘\'\.
AN useful informaticn. While this is a small, selected sample to be sure, nevere
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given relate best to the wmiddle grades,

Perhaps the most striking point abou

and oniy one -« & gir? -- mentioned poetry.

graders was their emphasis on factual information.

theless their ideas indicate what some nines and tens of today look for in
books. Some of their answers are used here as the jumping-off place for a

discussion of "helping children-uae:heaks for {nformation and enjoyment."

t the comments of these fourthe

Half the group wanted

boqks'with facts -- history, biography, geography, and science -- while only

about a fourth of them mentioned fairy tales, imaginative stories, or mystery.

She wanted poems about *flowers

In erder o neip thew. or other children Find the lnformation they want

. ~ and obtain pieasure from books, what can Be dunc

te Toorn _5‘"3“5365""6" to - d easily and il
(3t> One ﬁen-yec:-aid boy in thzs group sounded rather wistful, when he wrote,
Si: ‘for his {irst scatence, "1 wish I could reed (sic) better.® Mahy chi ldren do
- O want to recd befter4 and iFf they knew how to do it by themseives, they no
é; doubt wouid., The very fact that they cannot emphasizes iwc role of the teacher
géij in aiding them. For to be able to use books, one must be sble to read them.
, ,

S| Faildren neod to b taught to read, not 'just to practice the reading
U.S. DEPARTMENT OF HEALTH, EDUCATION & WELFARE
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they already know. They need to be led to higher planes than they might

otherwise try alone., This teaching includes work on the basic skills of
word recognition and comprehension, study skills and vocabulary development,
and it does not stop in grade three,

The exceiijent teacher of this fourth grade explained to me how she
developed the cencepts and vocabulary n:cessary to understand the fdeas
in the story prior to their silent reading, for she found this gave them
an added incentive to find out what the story contained. For example, she
mentioned that one of the stories in their study of early colonial crafts
dealt with the meking of glass. She brought a hand-blown vase from home
50 that the chiildren could see the mark on the bottom where it had been
cracked of{ the punty. The teacher's emphasis en.éocabulary develdpment was
evident in the chiidren's answers, for a foufth of thém wanted books that

woujd have Yhard words" or "'different words" in it. Children of this age

“enjoy enlargingitheir vocabuiaries, they iike big words that they can then

try out on unsuspecting adulis. Teo restrict their vocabularies unduily or

to expect them to Tigure out wany new words on their own without proper
background is wot giviag them the skills that aliow them to become independent
readers who wii] read and iike it. The first step towards using and enjoying |
reading is confidence in one's competency to master the printed word,

2. ilizke bﬁokslgvaiéabﬁe == on many leveils and many topies.

To satisfy the requests of this fourth grade alone requires more books
thah an ordinary classroom iibrary could possibly provide. This underscores

the need Yur central libraries in the elementary school, under the leadership

© of a trained school librarian. She will have information about the many

hgak seicciion aids, the publishing firms, the companies that produce books

with library bindings, and the routine of ordering. She will also hefp,

teachers seiect the books to be charged out for a limited time to the é!assroam

2
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1ibrary, and she will teach the children how to use the iibrary efficiently.
Thus the adventages of the classroom .library are continued and combined with
the additiconal advantages offered by a.central_library.

But the "meking bocks available' ailso requires that teachers know which
bocks ex{st, work'to obtain them, and then brfhg the book and the chiidren
together, ﬁere a teadcher to got books on,topics‘mehtioned by this group, she
might start with ﬁistory, for it received 19 menticns in the total tallyge.
Children wanted stories of Ycave man days,” the 1500's, American history,
coloniai history, the Revolutionary War, the 1800's, warsﬁips and warplanes,
ond Worild War I, (You can see the influence of their scciai studies in this
listing.)

To fiad suiteble books on thasse topics, the teacher, with the help of

the iibrarian, could check such annotated sources as Bowker's Best Books for

Children, Good Books for Chiidren by Mary K. Eakin, or Bulletin 32 of The

National Council for the Social Studies, entitled Children!s Books to Enrich

the Social Studies, or for newer:books, the Bulletin of the Children's Book

Center or The Horn Book. Here teachers would find volumes like the following

to meet the interesis of those who want history;

For the cave man days, try William Scheele's The Cave Hunters, which
depicts the struggle of early men for existence, their adaptation to the
eavironment, and the art they left on the walls of the caves in which they
tiveds Since thé author.of this book is the Direétor of the Cleveland Museum
of Natural History, he writes from a backgrouqd of accurate fact.

Gr try The Story of the Ice Age, by Rose w‘yier and Gerald Ames, for it

describes how glaciers are formed, why they advance and recede, and tells how
the Great Hunters came after the fourth and last ice sheet. It also advances
the theory that these cave dwellars were ancestors of the Eskimos of today

who have adapted themselves to their frozen environment.
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Or, for the mature end advanced readers, try Caves of the Great Hunters,

'i;transzated from the German of Hans Baumann. This excellent account of the
N discovery of the caves in Lascaux, France, in 1940 by two boys whose dog was

'1ost down-a»hoie, is beautifully iilustrated with photographs of the paintings

o?_bulis on the cave walls. The National Geographic Magazine of Deceﬁber,

%943, has Eeproduced some of them, thus making them'éasily available to school

.

~children,

For the 1500's try America Begins: The Story of the Finding of the New

World, by Aiice Dalgiiesh, for it describes the e#plorations follcwing Coliumbus,

or Cartier Sails the St. Lawrence, by Esther Averill, which describes the early

exploration in Canada by the French. Or get biographies like Magellan, First
Around the Worid by Ronald Syme, Martin Luther by May McNeer and Lynd Ward, |

or Hierges 6f Civilization by Joseph Cottier and Heym Jaffe, which includes

stékies of Marco Polo, Vasco de Gama, Magellan, Copernicus, Galileo, and
Gutenberg. These accounts portray the men and their times énd how the world
emerged during this age of discovery and exploration from the Middle Ages into
the Renaissance.

The chifd who wanted to know 'Who made the first book?" couid be referred

to Cemnunication: from Cave Weiting to Television, by Julie Batchelor, or The

Wonderful World of Communication by Lancelot Hogben, for these include the

deveiopuent of the alphabet, of movable type, and of the materials used from
istone tabiets to paper books." |
For books about early America, during the colonial and Revoiuticnary

War pericds, try The First Book of Early Settiers, by Louise Dickinson Rich,

for it gives individuality to each of the early colonies by describing the
homes, cicthes, food, government, and work. Two other books give ia great
detail through text and illustration information about everyday objects used

in the colonial period. The first is Colonial Living by Edwin Tunis, which

Ener e
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gives step-by-étép directions for making sugar cutters, candles, pidgins,
‘scap, cioth, and fufniture, and pictures the homes, furniture, clothing,
and trades and crafts of béth'early and later settlements. The second

book, L1

73 in Colonial America by Elizabeth Speare, includes many facsimile

reproductions of.old prints and photographs of everyday objects, with a

ext that inciudes the work of jomen in the home, government, crafts,

éducatfon, ﬁransportat%oa, én& hol%days. |
Sinple books by'Wiima Pitchford Hays, lzke Pilgrim Thanksgiving,

‘ wnich describes the first Thanksgaving through the eyes of Demaris Hopktns.

. a tittle girl who heﬁps prepare and serve the dinner to the Indians, or

Fourth of July Raid, where Tom helps bury the famiiy siiver and hida gther
precious possessioné tb‘keep the British from destfoying'them during &
raid in ’779, give needed details to aid in visualizing what life then was

like. And do not forget The Courage of Sarah Nob!e, by Alice Dalgliesh,

for Sérah kept up her courage with the aid of her red cloak and her mother's
pa?tiWQ'wcrds, “Keep up your courage, Sarah Nobic., Keep up your courage,"
$he needed to remember this when she was left alone with Tall John and his
Indian family while her father returned to Massachusetts to bring the rest
of his famiiy to their new heme in COnnecticuf; They did réturp safely,
and Sarsh could be a little gir? again. But'the drama of this simply-
toid story is not fost on the children, and they marvel that an efghte
Qear-oﬂd couid do so much. | |

For accounts of the Revolutionary'War;péfiod, there are the biographies
of Washington by the O'Aulaires, and Geneviavs F#ster; of Benjamin Franklin
(siraight) by Jeanctte Eaton and the D'Aulaires, and (distorted) by Robart

Lawson in Ben and Ma; and of Paul Revere by Esther Forbes and by Shcherazade,

his horse, with the halp of Robert Lawson; and there s that interesting

first bosk in 2he trslogy of uerald Johnson's History for Peter, America is
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Born, While this might be too advanced for the ordinary fourth grader

to read for himself, it presents such an objective interpretation of the
making of America that it deserves mention here. |
For the boys who wanted warships, there are the American Heritage

'!~va! Batties and Heroes, which shows the battles from the American point

of view, and the Horizon Caraveﬁ book, Nelson and the Age of F1ghtiqg

Sail, that shows some of the same battles from the British view. Both of
these series profusely illustrated with reproductions of old color prints,
black and white etchings, photographs and drawings that alone are worth
perusing. Two easier books including some of the famous sea battles are

(3) Theé F1rst Beok of Ships, by Jeanne Bendick, which includes the battles

of Salamis, Lepanto, Trafailgar, the Monitor and the Merrimac, and Leyte

Gulf in WOrld War 11, and (2) Th§1§;ory

Charles Strong, which includes some famous Naval battles -- the Bon Homme

Richard, the Consfitutioh, and Perry's fiagship, Lawrence, 01d Ironsides:

The Fighting “Constitution,"” by Harry Hansen is the biography of a ship with

a glorious history that is still alive today. And for the boys who wanted

warplanes, the books by C. B. Colby, Bomber Parade and Fighter Parade should
;Prqvide a start. | |
- . Apparently the interest of some of thése children was aroused by thé,

. discussion of glassmaking, for three of them wanted to know more sbout |

glassbiowing. Leonard Everett Fisher's book The Glassmakers, describes in

simple terms the making of glass by the Hoffhand” and molding methods, and

gives a brief history of American glassmaking. The book is one in a seriss

about Co%aniai American Craftsmen that also contains The Papermakers, The

' Prirters, and The Silversmiths, 7

To satisfy the request of the chtld who wanted to read about the t800's,

give him staries of the westward trek in America as told in Children of the
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Covered Waacn, by Mary Jane Carr, or Tree Wagoh, by Evelyn Lampman, both

following the Oregon Trail., Or give him The California Gold Rush by May

McNeer, which tells of the Californfa Trail, or the Tree in the Trail,

by Holling Clancy Holling, which gives the history of a cottonwood tree
§n,the Santa Fe Trail. All of these shew the pushing back of the frontier,
the struggles with unfriendly Indians, an& the inevitable settlement in
spite of rough.roéds, b;& weatﬁér, animals and Indians, fliness and drought,
for these are stories of sturdy pioneers: the weaklings dic not survive.

And for the Middlewast, there is always Laura Ingalls Wilder, whose
‘eight books tgrow up" with the children, one a year from grade three on.
These books contain such a wealth of honey detail, family unity, fafth,
an¢ courage-that children keiive those exciting, apprehensive, and sometimes
dangerous moménts with Laura, at the same time recegnizing that the underlying
security i% not the place nor the things, but Ma and Pa whé can cope with
what may come. |

Then, too, there is Caddie Woodlawn, that story of the Wisconsin tomboy,

whdse Indian friend, Tall John, risked his life to take her home after she
had ridden in the night to warn the Indian village of a raid that was being’
planned. The growiﬁg up of Caddie from a sometimes thoughtless child into
the potential young lady her mother had been trying to create evolves so
graaualiy and realistically that even the boys who read this, not knoring
at the outset that Caddie is a girl, find it acceptable.

These are but a few of the books that could be presented to the children

who indicatedfhistorical topics on which they would 1ike te read. The books

§nciuded here are merely samples to show that books are available for children

of this age on topics relating to history.

3. Promote books actively, and have children promote books.

Any goud business man knows he must let his customers know what he has
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fn stock on the sheives. $So he makes displays, buys newspaper space for

advertisements, talls the customers of daily bargains, and in generai

‘makes an effort to let his public know what he has to offer. .Likewise,

teachers and Jibrarians need to let their consumers know what the library
sholves contain, and as the businessman makes his displays, so too must
teachers and librarians call specific atiention to a book ér group of books
by attractive dispaays, by word of mouth, or by advertisements in the form
of posters, lists, oy bulletin board exhibits. And in making the displays,
remember to keep to one topic or subject -~ just as the posh hat shops

display only one or two hats, while the ""five and ten" clutters up its

. windows with a motley array.

Let children make displays in a corner of the room. Al! they need
is a bookcase top with a bulletin board behind it, or a deep window sill,
or a small table. . Let them figure out some unifying thé?e, then choose
three of four bocks §n this topic and set up their display. At one time,
my undergraduaté-studants had thi$ as an assignment. They created'eye-
catching displays, like hanging stuffed toys frbm the bulletin board, then

running a streamer down to the book of Winnie-the-Pooh, or iike making a

diorama for The Borrowers, following faithfully the descriptions in the
book s | | |
Boolks can be promoted ﬁy friends recommehding-to each other, by
lists sent home for leisure readfng, sunmer reading or as suggestions to
parents whe wish to buy books for gifts. | |
Beok§ can be promoted by putting new dust jackets on old books., It
is amazing how much a paper jacket, protected with a plastic cover, can do
to spruce up the looks of a library and to call attention to that book as
it stands on the sheives with all the others. While the words in & dull ’

old copy are the same as in an attractive reissue, the chiid likes- to read
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attractive books, end so is more likely to pick out those that look new in

preference to those that look old.:

4, Read to children -~ scme time every day, if only for a few minutes. .

The dead 5ilence that results from good oral reading of well-&ﬁosen
6aterial‘is a tribute to the quality of the material as well as to the art
of the reader. Student teaciiers regularly report that there ere no discipline
prebiems during literature class when a good reader §s reading aloud, Through
jistening to literature, pupils hear vocabulary at a level higher than they
- now speak and become Familiar with words in context. With repeated exnosure,
meanin§ graduaily dawns., This serves not only as motfivation for their own
improvement in the reéding skills, but hoidé up to them a standard of literature
that will help them learn to judge when they choose books for themselves,

This reading ajoud should be continued into high school, yes, even into
ccilege, for through oral reading the real essence of literature comes through,
Héaring poets iike'Rmb;?t Frest or Vachel Lindsay or Carl Sandburg read their
own works on records, or listening to Lynh Fqntaine reading "The White Cliffs
of Dover! are aesthetic experiences never to be forgotten.

Scme gocd read-aloud books for early primary grades fnclude fairy tales

Jike Marcia Brown's Once a Mouse or Stone Soup, Wanda Gag's Millions of Cats,

or Virginia Lee Burton's The Little House. For thjrd graders, try Charlotte's |

Web, that charming story of an unusual friendship between Wilbur, the pig,
and Charlotte, the spider. Or try fairy tales from other countries, tike

The Cow-Tail Switch: and Other West African Stories,or The Dancing Kettle by

Uchida,

In Yourth and fifth, read Treasure Island, Alice in Wonderland, and

Norse myths - Abk%: Farwell Brown's In the Days of the Giants - followed

by Sally Benson's Stories of the Gods and Heroes, which are Greek and "

Roman myths retold with gix

nity and grandeur. Or read the hero tales of
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Robin Hood or Paul Bunyan. Parallel these fanciful adventures with realiztie

stories of everyday life, too, so the pupils can have their feet on the ground, |
while they lift their faces to the sky.

‘5. Have pupils share their reading.

' éeaders who are interested want to share with others their great
discoveries, the interesting passages, the plicturesque deécriptions, the
apt characterizations, or the humoroué'sections they have found. This sharing
can be done fn various ways by: (a) just telling & part of the story in summary,
cr reading an appropriate excerpts (b) conducting a panel discussion with those

who have read the same books, using a child as the leader; (c) givihg book

reperts of various typés. The first {s the regular written report, but give

pupils help in the “how" and "what" in order to do a justice to the work;
another way is to try to “sell" the book, just as if it were an ftem of
marchandise; Or -y the reverse, and let a child tell others why they certainly
weuld 7ot want to read that Book. Still .another way is to ask children to
reccumend to you, the teacher, which books you ought to read when time allows
you to do only a few. Yet still another way to get a good report, and children
like this one, is to have thém make 3 book jacket; including on the inside

front ¥lap a summary of the story -- or at Jeast enough as bait to read the

book -- and inside the back flap, information abéut the suthor. The back

~of the jacket could include advertisements for other works by this same

author, and on tha'frontlwou!d be an {llustration or @ symbolic design |
related to the story. (d) Nriting~advertiséments,‘making a book catalog

to teke home for vacation reading, or preparing a booklet of the biography

of a famous author, with summaries of his important works are other ways.

One fifth grade teacher had pupfls write biographical sketches of authors

and. other famous people chosen from among thosa whose bLirthdays fell within !

that month. '(e) Discussing with the teacher the books both of tﬁem~have read. : i

But 1 defy any teacher to ask really good questions or know when a really
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good answer has been given if he has not read the book himself; (f) Sharing

books through different art media -~ puppet shows, pictures, dioramas,

murals, or clay sculptures are others also fun for the children. A kind

of cultural time line might also be made, placing the authors and poets
and perhaps their works along the continuum. To use these well requires

a knowledge of story detail, an ability to visualize the descriptions, and

 to project beyond ‘the description into new situations; {g) Dramatizing and

choral speaking ars other oral means of sharing Iiferatures. Suftable -
material for young children fnclude Mother Goose rhymes and simple poems
by Robert Louis Stevenson and Christina Rossetti like 'What is Pink?' For
middle grades, try ballads, or "The Pirate Don Durk of Dowdee," or Vachel
Lindsay's “The Potatoes' Dance" or "The Myéterious Cat.' Choose poems

with & marked rhythm, @ definite mood that can be caught, and a simple

- story or zdea that is easy to grasp from hearing once. At the start.

realistic, down~to~earth poetry is often more sujtable than efhereai,

lyrical poems., 'Children are usually not emotional and resist showing too

.much of how they feel. Keeping to somewhat humorous or short narrative

rhymes will aid the teacher in getting students to use and enjoy choral
speaking., After they have had experience, they can progress to heavier

poetry, free verse, prose excerpts, and more lofty'ideas than those with

which they began. Choral speaking should be fun, and the group spirit that

is created should encourage them to continue. -

6. Let pupils fill in a "reading_design.ﬁg

-

3?See G. 0. Simpson, My Reading Deswg_. North Manchester, Ind.: The News-
Journai, 1945,

- A S y »

This should stimulate them to read more widely than. they ordinarily

might do. One such design is composed of a large circle divided into different

~ segments, ea¢h pie-shéped piece containing space within for several circles




made with dotted lines. Each piece is labeled with topics, such as "poetry,"
“fairy tales,” Yanimal stories" (The fifth grade one has separate sections

for "horses," and “dogs."), thistorical fiction," “mythology," "contemporary
tales," and so on. As the student reads a book, he traces over the dotted

" tines of ene circle and writes a number within it to correspond with the
numbered line on the oppbsite page.where\he hés written the title of the book.
The purpose is to get pupils to samplé various . types of 1iterature as they
complete their designs, even though they still continue to have their favorites.

7. And last, but really baramount, read yourself.

Read children's books, read adult books, read magazines and journals

and newspapers, only read. As pupils ses you read and use reading to find -
answers, they follow your cxample, too, and go to books when they have questions.
ﬁore, they read when they have time to spare, Be thankful whgn they do some
surreptitidﬁs reading behind their big geography books! But let them sece that
reading is an important aspect of daily living, and that adults use reading
at their level in similar ways that pupils do at theirs. For some, the
teacher may be the only adult that the child sees reading, and thus it becomes
of even more impnrt. You may not wish to go as far as one teacher did, who, when
the clasé had "freé*%eading," also had her adult novel for her frée reading |
during this period, but you should help children realize that books are important.

ﬁ?.},faf .%_av*«'fu *é:z %ol o%chie % R *“_ * % ¥ '* * ‘
So; if-teatheré can help children learn to read better, if they can
make gocd books avai!aplg. if they can transmit some of their own pleasure
and excitement in reading, and ff they encourage pupils to share what they
have read, then is reading likely to become suéh an important part of the
pupil's lafe in school that he cannot but carry overiimto his out-of=-school

Ilfe his habit of reading.:

o It was Mary Ellen Chase who saidz “For through their reading in
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those most formative years from 7 to 17 they have become ali unconsciously

jthe dweilers in many lands, the intelligent and eager assocliates of. alt

manner of people. Through their early familwarity wi th words they have

gained & facility in speech and in writing which no other source can give.

\Théy'wiii.never“be bored, for they can aiways seek out a world perhaps at

the moment more desirable than the one in which they live and companions

often more real than those close at hand, ‘The vatue of . the experiences

whi ch they themselves will meet in life can be increased by their knowledge

of similar experiences in the reaim of books; and the sorrows which they

must weather can be made more bearable by the lines of poetry forever in

" thefr minds.13

———

3 Mary Ellen Chase, “Recipe for a Magic Childhoed,“ Ladies Home Journa!,

vanx (May, 1951), 267, _ |
TR thts that books can do. Let us help children find it for

D] fhemseivgs. |

N ..
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