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Introd uction

When considering individualization of instruction
the nongraded school, or continuous progress, the ques-
tion of grading and reporting invariably arises. The
traditional grading and reporting systems are group
oriented, often subjective and ambiguous, and therefore
inadequate for a continuous progress program. As in-
structional patterns are modified, student progress
must be measured and shown by other-means.

A work group, composed of interested teachers and
administrators along with Dr. Glen Nimnicht of Colorado
State College, spent # major portion of the week at the
Vail Workshop seeking'a better solution to this problem.

The following committee report is the result of
their efforts and appears to hold promise for report-
ing of individual progress as well as clarifying and
explaining the philosophy of the continuous progress
concept.

The Project office would like to thank the teachers,
administrators, and Dr. Nimnicht for the time and effort
spent in producing this significant report.

Paul Nachtigal
Project Director
February 1965

The committee at the Vail Workshop
which issued the original dittoed report
gave it the title "A Camel aeport by the
Committee to Report on Pupil Progress Re-
porting." For the derivation of the word
camel in this usage, refer to that old ad-
age about the fellows who put the horse
together. With some editing to remove
some of the humps, it has been reproduced
for general distribution.



Limitations of the Present System

Assuming that school teachers and administrators are fully aware of
all the limitations of our existing grade system for the traditionally
organized schools, we will therefore spend only limited space reviewing
the present system. When the traditional grading system is applied to
a continuous progress program, it not only retains all of its previous
limitations, but is actually misleading.

First, the concept of failure is built into the existing grading
system, but does not exist in a continuous progress system. A child
does not fail in the usual sense of the word because he is not advan-
ced to the next level of learning until he has achieved satisfactorily
on the level where he is currently working; therefore, the only way a
child can fail is not to make any progress

The concept underlying a continuous progress system is that a
child will advance at his own rate along a continuum moving from the
simple to complex or from the easy to the difficult without any breaks
in his progress. Some children might achieve the competence (in read-
ing, spelling or arithmetic) of an ave'age eighth grade student after
being in school only five or six years; other children might take nine
or ten years to achieve the same competence. These children who learn
more slowly haven't failed--they have merely moved slower along the same
continuum. One child might move rapidly in arithmetic doing satisfac-
tory work (say averaging above 80% on tests of competence); another
child might move much slower but achieve a near perfect mark on the same
tests. If the two children are the same age, does the first child re-
ceive an "A" because he is more advanced, or does the second child re-
ceive an "A" because he scores better on the tests? The point is that
a single scale does not provide a way for evaluating a child in a con-
tinuous progress program. We must be able to say where he is on the
continuum and how he is performing from that point. The parent of the
chi]d also wants to know how well the child is achieving in relation-
ship to his ability, so we have at least three dimensions:

1. Where is the child in his progress?
2. What is the quality of his performance?
3. How does this compare to what we can reasonably expect of him?

The Proposed Reporting System

Following this line of reasoning the study committee developed the
following criteria for evaluating a reporting system.

It must:

1. Be simple to communicate to parents, pupils, other schools, and
colleges or universities,

2. Be easy to administer, and;
3. Provide real information on:

a. the student's progress as related to his own ability
b. the competence obtained compared to local and/or national

norms
c. the quality of lus performance, and
d. the teacher's judtiment of effort

The following illustration of a report card shows a solution that
we believe satisfies the above criteria. The system is explained on the
front of the card (Page 2). A card format (Page 3) enables the teacher
to report the above information.
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Student

Continuous Progress School
School Year 19 -19

Year in School

Teacher

Room

Attendance
(1st 6 Wk) (2nd 6 Wk) (3rd 6 Wk) (4th 6 Wk) (5th 6 Wk) (6th 6 Wk)

Days
Absent
Times
Tardy

In our continuous progress school, instruction and organization are
designed to allow the student to move steadily forward at the maximum
rate for his own ability. At the same time we want you to know how your
child is achieving in relation to acceptable standards of comparison, On
this report of student achievement, progress is shown in various 'ays.

1. The quality of performance is shown by indicating achievement
levels in the appropriate column.for quality: Excellent, Very
Good or Satisfactory. Continuous progress, however slowly a-
chieved, does not permit failure in the ordinary sense, as a
student does not progress to a higher level until he has s:ltis-
factorily completed the preceding task.

2. Student progress through the curriculum is shown by recording
movement upward along the graph. Ti-is is shown, in comparison
with what is expected of the average child in this school
(local norms) and with other standards as shown in the lower
column.

3. When there has been no progress this will be indicated in the
report. A complete absence of progress may be due to one of
several causes and warrants a conference with the teacher.

4. Quality and quantity of progress, unless otherwise indicated,
are based on teacher judgment, as is the evaluation of student
eftrt.

Two special notes to the parents:

1. The descriptions of progress are relate6 Lc, cur continuous pro-
gress mathematics curriculum. Concepts adopted from Middietowf,
Non-Graded Program, Middletown, R. I.

2. Since we have a kindergarten in this district, it is counted as
the child's first year in school; therefore, the average child
would 'oe doing seventh grade work in his eighth year of school.
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REPORT FORM
SUBJECT_ MATH STU DE NT

YE AR .

CONCEPTS, SKILLS, KNOWLEDGE.

8. Plane figures._

7. Measurement

6. Principles of non-metric geometry,

5. Percent, percentage

4. Positive rational numbers-

decimals

3. Positive rational numbers-

fractions

2. Natural numbers
and zero

I. Place value in our
number system

[GRADING PERIOD 1 2 3 4 5 6

I am satisfied

Could make more
progress

Quality of work needs
to be improved

We need a parent-
teacher conference



EXAMPLE 1

To illustrate this reporting procedure, let's grade three
students. Student A is a slow learner. From last year's report
we know that he ended the year achieving just below the 6.5 level
on our local norms, so we start the year in school at that point
(see Example I). The first grading period he makes satisfactory
progress, but, as we would anticipate, it is less than the aver-
age s:adent would make in a grading period, so the teacher shades
in the progress as satisfactory and checks "I am satisfied" under
"Teacher's Judgment of Progress." The second grading period, the
student makes about the same progress, but the quality of his
work improves, so the teacher shows progress made as "very good"
and checks "I am satisfied." The third grading period the pro-
gress is slower and the quality is only satisfactory, so the
teacher shows less progress under "satisfactory" and checks
"could make more progress." The fourth grading period is about
the same as the first and so on through the year. At the end of
the fourth year in school the teacher is satisfied with this
child's progress even though he is now three-quarters of a year
behind the average student.
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EXAMPLE I

REPORT FORM
SUBJECT MATH STU DENT A

YE AR 19-

CONCEPTS, SKILLS, KNOWLEDGE.

8. Plane figures _

7. Measurement

6. Principles of non-metric geometry,

5. Percent, percentage

4. Positive ratilnol numbers-
decimals

3. Positive rational numbers-

fractions

2. Natural numbers
and zero

I. Place value in our
number system

GRADING PERIOD 1 2 3 4 5 6

I am satisfied

Could make more
progress

J

Quality of work needs
to he improved

We need a parent-
teacher conference v.-1



EXAMPLE II

Example II is for an average Student B. He starts a little
below average and finishes the firitiiiiweeke at the average set
by the local norm. His cr.1ity of work -rops somewhat the sec-
ond grading period, but he continues to u the amount of work ex-
pected from an average student. The third grading period his
progress is slower, but the quality of work has improved. His
fourth grading period is a good one for him completing more work
and retaining the quality of the preceding period. The fifth and
sixth grading period he continues to do average work defined by
the local norms and ends the year ready to start at the eighth
level. In the teacher's judgment this student is making satis-
factory progress as reflected in the lower right hand corner of
the report.



EXAMPLE 11

REPORT FORM
8SUBJECT MATH STUDENT

19YE AR_______

CONCEPTS, SKILLS, KNOWLEDGE.

8. Plane figures

7. Measurement

6. Principles of non-metric geometry

5. Percent, percentage

4. Positive rational numbers
decimals.

3. Pitive rational numbers-
fractions

2 Natural numbers iNand zero

I. 'Noce value in our
number system

GRADING PERIOD 4 5 6

am satisfied / /
Could make more

progress
Quality of work needs

to be improved
,/

We need c pal ent
tea cher conference



EXAMPLE III

Example III is for the gifted Student C. He starts the year
well advanced, and although the progress in the first grading
period is good by ordinary standards, it is poor for this stu-
dent. The teacher reflects this in filling out the report. The
second grading period the progress is better, but the quality of
the work is still not as good as it should be. The third grad-
ing period the quality of work goes up and the rate of progress
is consistent with the teacher's estimate of the student's abil-
ity. This level of achievement is continued through the remain-
der of the year at which time he has progressed f.: full school
year beyond the average student in this school district.



EXAMPLE III
REPORT FORM

SUBJECT MATH STUDENT C

YEAR 19

CONCEPTS, SKILLS, KNOWILCDGE.

8. Plane figures

7. Measurement

6. Principles of non-metric geometry

5. Percent, percentage

4. Positive rational numbers-
decimals

3. Positive rational numbers-

fractions /'
2. Natural numbers

and zero /N
I. Place value in our

numiner system.

11/4

tAG 4.4.. A t
GRADING PERIOD 12 3 4 5 6

I -..rn . atisfied

Could make more
Orearsis

I
,./ i

Quality of work needs
to be improved ti

We need a parent-
teacher conference



Cumulative Record
Example IV on page 11 is an illustration of a cumulative

record. If we plot the students' progress over a number of
years on this cumulative record, we have a graphic presentation
of a continuous progress program. The cumulative record becomes
a bar graph howing progress along the continuum. Notice on the
cumulative i_cord example for Student A (Example V) that the
teacher in the last three grading periods of the second grade
was not satisfied with the quality of the student's work, but
based on this experience, the teacher in the third year is
satisfied with the same quality of work. Example VI illustrates
that even with an outstanding student there will be periods of
rapid progress and periods when progress and quality of work
decline.

Summary
This reporting system should work for a continuous progress

system. Since most of these programs are in reading, spelling,
language arts and arithmetic, it is assumed that it will be
tried in those areas first. It has been suggested that with
modifications this system would be an improvement in reporting
in a traditional school. This may be so, but the immediate con-
cern was to design a grading and reporting system that was con-
sistent with the concept of continuous progress.
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