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FOREWORD

This publication, New York City Foreign Language Program for Secon-
dary Schools: Italian, Levels I-IV, is the outgrowth of a comprehensive
foreign language program of cur-« 'um development, evaluation, and
revision.

The publication is intended to serve as a guide to teachers and super-
visors in teaching the fundamental language skills, using audio-lingual
techniques and developing an understanding of Italy, its cultur~ and its
civilization.

In presenting this bulletin, we express deep appreciation to members
of the New York City school staff and of the academic community who
assisted in its prodacdon.

HeLene M. Lirovyp
Acting Deputy Superintendent
Instructior and Curviculum

February, 1967
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INTRODUCTION

Foreign languages in the public schools of the United States have in
the past been studied primarily for their cultural and literary values.
Given a meager allotment of time, the linguistic objectives of foreign
language study were often limited to the development of reading skill.
In many instances, an undue amount of instruction time was devoted
to translation and to grammatical analysis in English. As has been in-
creasingly evident, the outcomes of such instruction have proved to
be inadequate to the foreign language needs of our citizens and of
our government in the present-day world.

The supersonic jet and swifter forms of world-wide communica-
tions have contracted the globe, and the need to communicate with our
neighbors abroad has become all the more imperative. Our interna-
tional relations are constantly expanding as we endeavor to build and
maintain alliances for securing the peace, to provide technicians and
material assistance to underdeveloped countries, to engage in interna-
tional cooperation in science, technology and business, and to promote
large-scale cultural exchanges of students, teachers, artists, musicians
and leaders in many fields. The importance of acquiring a working
knowledge of foreign languages is constantly increasing as our far-flung
activities and our destiny grow more and more intertwined with those
of other peoples.

The fact that the study of foreign languages has become vital
to the national interest has been dramatizeqa through the National
Defensz Educatior: Act (1958) and the creation of the Peace Corps
(1961). The resulting challenge to the schools was taken up in the
revised New York State foreign language syllabi (1960 et seq.) by
emphasizing foreign language as a means of oral communication and
by recommending longer sequences of foreign language study. In con-
sonance with the State syllabi, the New York City Foreign Language
Program for Secondary Schools stresses an audio-lingual approach and
provides four to six year sequences of foreign language study.

In addition, this curriculum bulletin incorporates recent modifica-
tions of the predominantly linguistic orientation which prevailed dur-

1
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ing the initial stages of the new trend in foreign language teaching.
‘I'hese modifications are chiefly reflected in motivational activities, in
a reafirmation of the importance of meaning 25 opposed 10 inechanical
repetition, and in the greater flexibility accorded to pre-reading in-
struction, thus affording the possibility of a somewhat earlier exposure
to the graphic symbol than had formerly been advocated. An attempt
has thus been made to balance the earlier subject-centered emphasis of
applied linguistics by favoring a learner-centered approach.

PURPOSES AND USES OF THIS BULLETIN

This publication represents the culminating stage of the Italian cur-
riculum project developed as part of the New York City Foreign
Language Revision Program for Secondary Schools.

In the course of the revision program, a total of 23 dgifterent ex-
perimental bulletins appeared from 1962 through 1965 in the form
of separate fascicles for five levels of instruction in French and Spanish,
and four levels in German, Hebrew, Italian, Latin and Russian. These
bulletins were used experimentally in all the junior and senior high
schools in New York City. They were then evaluated by teachers,
chairmen, coordinators and other supervisory personnel, both in-
dividually and in committee. On the basis of this evaluation, a number
of revisions and editorial rearrangements were made. Finally, all the
tascicles dealing with a particular language were combined into u single
bulletin for that language.

The completion of this bulletin for Italian, Levels 1-1V, tul-
hlls the aims stated in 1962 in the first of the experimental bulletins,
namely, “to provide our ioreign language teachers with a syllabus which
is in consonance with the New York State Syllabus, with the new or-
ganization affecting foreign languages in the junior high schools, and
with the newer zudio-lingual techmiques.”

This bulletin is intended to sexrve as a guide to teachers ol 1talian in:
following the scope and sequence of course content

teaching the fundamental language skills

teaching the culture and civilization of Italy

using audio-lingual technigues

preparing and using dialogues and pattern drills

carrying on a program of motivational activities and projccts
using audio-visnal aids and the tape recorder

using the language laboratory

N
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employing eftective criteria for textbook selection

10. adapting textbooks to audio-lingual teaching

11. planning homework assignments

12. planning and scheduling supplementary reading and reports
13. improving inter-divisional articulation

14. constructing tests and comprehensive examinations

Foreign language chairmen, supervisors and coordinators will be

guided by this bulletin in:

1. preparing departmental courses of study

2. orienting teachers to the principles and practices of foreign lan-
guage teaching

3. preparing model lesson plans and te ching materials for department

use

evaluating textbooks and audio-visual aids

planning department programs for the use of audio-visual aids

planning for the effective use of the language laboratory

promoting inter-divisional articulation

setting up a department program of motivational and enrichment

activities

9. organiang a department-wide supplementary reading program

10. formulating directives to teachers fui pupil orientation to Regents
and other comprehensive examinations

11. planning inter-divisional and departmental testing programs

12. evaluating the general program of foreign language instruction

>
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This bulletin is a fairly comprea asive source book of language
learning theory and of activities, procedures, techniques and devices
employed in foreign language teaching and learning. Considering the
heterogeneity of the New York City school population, the vast range
of interests and abilities, and consequent variations in rate of progress,
there is an urgent need for individualization of instruction to achieve
maximum learning for each group. It follows then that local adaptations
of this bulletin are essential, whether divisional, departmental or inter-
class. It is not expectec that teachers will attempt to adopt all the
suggestions offered, but rather that they will make selective use of the
activities herein, depending on the individual needs. interests, abilities
and previous achievement of the class.

By ce _hing its principles and delineation of topics in the form
of suggestions, this bulletin gives considerable leeway to the individual
resourcefulness, creativity and .:_.uative of teachers. This is particularly
so in such matters as devising means to sustain pupil interest, making

3
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and collecting illustrative materials, exploiting the full potential of
" . tape recorder, and creating situations for pupils to use the foreign
language both in and out of class.

LEVELS AND GRADES

To clarify references to grades and sequences, the term level is used
rather than grade or year. Since this curriculum bulletin is designed
to be uniform for both junior and senior high schools, lLevels 1 and
:I, which may be taught in either division, are treated together.

The notion of “levels” of foreign language instruction is based
on a more or less empirical system of (a) subject matter organization
and (b) relative rates of acquisition of subject matter plus skills at
different stages of education. Thus, the fundamental linguistic subject
matter of a foreign language may be organized into three parts: Ele-
mentary (Levels I and II), Intermediate (Levels III and 1V) and Ad-
vanced (Level V, Advanced Placement). As for the rate of acquisition,
it is usually said to be the amount of foreign language subject matter
plus skills that can be acquired by a normal pupil in 1 year of senior
high school (at 5 periods per week) and 2 (or 3) years of junior high
school (at a smaller number of periods per week) . This ratio is, of coursc,
approximate and may vary, depending on the previous knowledge,
motivation, ability and maturity of the pupils as well as on the school
organization and on the number of periods allotted to foreign language
study.

By using the system of levels, confusion is eliminated regarding
a pupil’s year or grade in school and his stage of advancement in foreign
language study (i.e., his level). Furthermore, in the event of changes
in school organization, only minor rearrangements of subject matter
need be made. Organization by levels also makes possible many schemes
of level-grade relationships as between junior and senior high schools.
In addition, variations can easily be made to provide acceleration for
pupils who are highly proficient in foreign languages.

AIMS OF FOREIGN LANGUAGE INSTRUCTION

General Aims

The general aim of instruction in foreign languages is to develop in
pupils the skills needed for effective commurication in the foreign

language.
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A concomitant aim is to develop in pupils an understanding of

the foreign people, of their country and of their culture.

Specific Aims

LincuisTIC AIMS

To understand the loreign language when spoken by a mative at
nonnal tempo and on a topic within the pupil’s experience.

To speak the foreign language on topics within the pupil's cx-
perience with sufficient clarity to be understood by a native.

To read with direct comprehension material within the pupil’s
experience. .

To write in the foreign language oun topics within the pupil's
experience.

CULTURAL AIMS

1.

‘T'o develop an enlightened understanding of the lorcign people
through a study of their contemporary life, their patterns of Dbe-
havior and their national customs and observances.

To acquire specific knowledge regarding the geography, history,
economic life and educational and political institutions of the foreign
people.

To acquire attitudes conducive to intercultural harmony through a
siudy of the contributions of the foreign people to the development
of the United States and of world civilization.

To develop cultural and esthetic appreciations through a study ot
the foreign counury's art, music, literature, science and contemporary
art-forms, snch as drama, film, dance and design.

To promote growth in the language arts through the development
of language consciousness. ‘

ot
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LEVELS | AND Il

AIMS FOR LEVEL |

Expected outcomes of the audio-lingual approach integrated with reading
and writing activities:

1.

Wt
:

Facility in speaking Italian in everyday situations within the con-
tent scope of Level 1.

The ability to understand Italian when spoken at normal speed
on subjects within the content scope of Level 1.

The ability to read in Italian, with direct comprehension, what has
been mastered audio-lingually.

. The ability to copy in writing and to write from dictation Italian

that has been heard, spoken and read.

The acquisition of an introductory knowledge regarding the life
and customs of the Italian people.

AIMS FOR LEVEL II

Expected outcomes of an audio-lingual approach integrated with read-
ing and writing activities:

The ability to speak Italian with reasonable fluency on topics within
the content scope of Levels I and II. This ability is demonstrated
by immediate and appropriate responses in Italian to questions,
cues and other stimuli, by the ability to ask appropriate guestions
and to make meaningful statements in Italian.

The ability to comprehend Italian directly when spoken by a native
on topics within the scope of Levels I and II. Such comprehension is
demonstrated by immediate and appropriate actions, or by appropri-
ate verbal or written responses in Italian.

The ability to read with direct comprehension both known and
new Italian material on topics within the scope of Levels I and II.
This ability is demonstrated by correct phrasing, stress and intona-
tion in oral reading and in silent reading, by appropriate verbal

°
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The ability to write in Italian what Yas been heard, spoken and
read, within the scope of Levels I and II. This ability is demon-
strated in writing memorized dialogues, dictations, cued responses,
answers to questions, and directed compositions.

The acquisition of specific knowledge regarding the life, customs

and observances of the italian people, the geography and climate
of their country and Italian cultural islands in the United States.

GUIDING PRINCIPLES, LEVELS | AND Il

Italian instruction should be conducted in accordance with psy-
chological principles of learning. Subject matter should be presented
in easily assimilable units. Each unit should be suitably motivated.
Overlearning and reinforcement should be employed to promote
retention of subject matter and mastery of skills.

The audio-lingual approach emphasizes language as a means of
oral communication; hence there should be maximum use of
Italian at all times by the teacher and pupils. The use of English
in the Italian classroom should be kept to a minimum. Classroom
routine®* should be conducted in Italian. English should bte used
only when necessary; i.e, (a) to give the meaning of highly con-
trastive structures; (b) to provide cues for recall drill of such struc-
tures; (c) to develop and formulate generalizations or rules of
grammar; and (d) to give the meaning of words and phrases that
cannot be readily defined or explained in Italian.

The sequence of learning Italian should be: listening, speaking,
reading, writing.

Pupils should learn the basic sound system of the Italian language
in functional expressions before learning to read and write it.
This should occur during a “pre-reading phase” of audio-lingnal
instruction.

It is recommended that approximately the first 20 class sessions of
Level I be devoted to the pre-reading phase of Italian instruction.
Since the optimum duration of the pre-reading phase cannot be
uniformly established for all classes and languages, local decisions
by experienced teachers and supeérvisors will he necessary. Such
decisions will take into account the following: (a) the maturity of
the pupil, and (b) the particular language being studied. With
regard to pupil maturity, the prereading phase would tend to be

* Sce page 98 for a list of routine classroom occasions which provide opportunities
for using Ttalian.
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longer in the lower grades and shorter in the higher grades. With
regard to a particular language, the pre-reading phase would tend
to be longer for languages with Roman alphabets and non-phonetic
spelling (French), and shorter for languages with Roman alphabets
and phonetic spelling (German, Italian, Spanish). It would also
tend to be shorter for languages with non-Roman alphabets
(Hebrew, Russian).

Crammar should be learned as structural patterns of language, with
a maximum of drill to automatize responses and a minimum of
theoretical analysis. It is more important for the pupil to learn
Italian than to learn how to discuss it in English. However, mean-
ing should never be ignored in favor of mechanical drill and rote
memorization. Both a:alysis and analogy should be employed in
the learning process.

Among the goals of instruction is the development of the ability
of direct auditory and reading comprehension. This means that
translation should be avoided as a teaching procedure.

The necessity for intensive ear training and for habit formation
in oral expression makes the usc of the language laboratory and
of classroom electronic equipment an essential part of audio-lingual
teaching and learning.

Visual aids, such as slides, filmstrips, pictures, charts, models, cos-
tumed dolls, etc., should be employed te teach and drill vocabulary
and to premete oral production in Italian.

The cu'tural aspect of the study of Italian should be integrated
with the linguistic aspect. Particularly in the early phases, when
class tinie is needed for audio-lingual drill, emphasis should be
on the language itself as a cultural manifestation. However, in
order to insure common learnings of basic culiura! data and in-
sights, specific cultural topics are prescribed.

DEVELOPING THE LANGUAGE SKILLS, LEVELS 1 AND II

———

The metliods o be used by the teacher in audio-lingual instruction
are determined by the aims and guiding principles previously set
torth. Similarly, all classroom activities must be planned and carried

out in such a way as to promote these aims and princip.zs. Although
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the teaching suggestions are listed separately under the four skills
which constitute language competence, this is only a procedural con-
venicuce and is by no means intended to suggest tiiat these skills are sep-
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arate entities. On the contrary, language learning is an organic process
in which each skill is dependent upon and reinforces the other. Auditory
comprehensioi, for example, involves listening and understanding and,
usually, responding by word or deed; hence the linked concept, “audio-
lingual” skill. Whether the components of this skill are taught and
learned simultaneously or sequentially, they are always interactive and
ir ‘erdependent.

Ear Training

In learning Italian, the listening experience precedes understanding
and speaking. When the speech sounds that strike the pupil’s ear are
linked in his mind with meaning, the pupil may be said to comprehen:l
audially what is being spoken. It is th:« teacher’s function to establish
this direct linkage of so’ nd and meaning by constant and repeated
exposure of the pupil to the sounds of Italian in the form of functionally
used basic speeclt patterns.

The voice which ihe beginning pupil will hear is most often that
of the teacher. Listening to the teacher pronounce phrases and speak
or read aloud in Italian, with clarity, distinct enunciation, appropriate
facial expressions, and with gestures, should induce the pupil to con-
centrate on sounds, intonation, stress and meaning. The teacher should
gradually increase the listening experiences of his pupils by the use of
discs or tapes in the classroom or in the language laboratory, wherc
the pupils can be isolated from listening to their classmates’ mistakes.
Italian films and radio and television programs also provide valuable
ear training when purposefully integrated with class work.

To develop auditory comprehension the pupil must be trained
to listen attentively and with discrimination. His ability to listen
attentively depends largely on motivation; his ability to listen with
discrimination depends on knowing what to listen for and intensive
practice in guided listening. Curiosity and the novelty of learning
a foreign language may be the initial motivation for listening, but these
may soon wane unless a stronger motivation is established. Such motivi-
tion depends on (a) the intrinsic interest of what the pupil is listen-
ing to; (b) its pertinence to his experience; (¢) his conscious awareness
of the purpnse of the listening; (d) precise instructions as to what to
listen for; and (e) gratification resulting from the success ot the listen-
ing, i.e, comprehension.

In preparing waterials and plauning activities designed to provide
car training, the teacher should be guided by the following principles:

11
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1. The spoken subject matter should have intrinsic interest and should

be related to present or potential student experience.

Listening should be followed by oral reproduction or responses so

that the student comes to realize as a matter of direct personal

experience that accurate oral reproduction depends in the first
instance on accurate listening and understanding.

3. To insure that students know what to listen for, the teacher should
provide suitable motivation, based on content, before the first
listening. After the first listening, there should be an analysis only
of those sounds and structures which have caused comprehension
difficulties. Repeated listenings thercafter will fortify the sound-
meaning linkage necessary for proper ear training.

4. A comprehension check should follow the listening experience. To
be valid in audio-lingual instruction, the comprehension check
should operate exclusively in ltalian. Translation into English
will defeat the aim of achieving direct comprehension.

)

Speaking

As already indicated, the ability to speak Italian is developed concurrently
with the ability to listen with auditory discrimination and comprehen-
sion. A pupil must be able to hear and understand before he can be
trained to imitate what has been spoken. Effective oral communication
in a given language depends on the ability to produce rapidly the
characteristic sounds and intonation of that language, i.e., the ability
to pronounce correctly and without undue hesitation the normal struc-
tural patterns of the language. Acquiring this ability is essentially a
matter of habit formation, which implies intensive drill.

From a practical point of view, the development of good pronrucia-
tion by the pupil depends on the good pronunciation of the teacher
and on the teacher’s constant insistence on accurate repetition. Until
basic habits of speech production have been established through guidecd
practice with the teacher, it is advisable not to use recorded native
speech for mimicry drill. Recorded speech can never adequately replace
the live example of the teacher because it ofters no visual clues to
articulation and does not react to pupil errors. The key, therefore, to
accurate pronunciation and intonation is teacher-guided imitazion and
repetition. Beginning with repetition of whole units of oral expression,
oral skill is gradually expanded through repetitive drill designed to
give the pupil habitual control of basic forms and structures and th:
ability to vary and transform them automatically, as required.

12




gy i Ay e TS ARMWAS . RERTIBR,

Speech can be analyzed into articulation, stress, intonation, etc.,
but to the beginning pupil, after being trained to listen and understand,
speech appears as a continuum of meaningful sounds, and it should
be learned as such. Analysis should be confined to remedial purposes
and employed only when necessary. No amount of theory as to how
speech is produced can replace guided practice in actually producing it.
The fact that one learns to speak by speaking is not merely a truism;
in audio-lingual instruction it is an inescapable imperative.

In preparing materials and planning activities to teach pronuncia-
tion and speaking, the teacher should be guided by the following
principles:

1. After initial learing and understanding, repeated mimicry to
the point of automatic recall represents the first stage of learning
to speak the foreign language; hence the importance of memorizing
dialogues, conversations, action series and responses.

2. At this stage, frequent choral recitation will overcome shyness and
maximize participation. Language laboratory techniques may be
used for mimicry drill but only to fortify what has been previously
learned by guided imitation of the teaclier. Speech analysis should
be used for eliminating inaccuracies of oral production that do not
yield to repeated attempts at imitation.

8. Developmeni of speaking facility follows as the result of growth
in articulatory control of word-structure patterns. Such control
is achieved through various types of word and structure drills; e.g.,
substitution, replacement, cued responses, variation, transtormation,
directed conversation and independent responses.

Reading

Atter mastering the basic auditory and vocal skills in the ways described
above, the pupil will have reached a state of “reading readiness” in
regard to matter previously heard and spoken. Visual interference or
blockage due to sound-spelling differences between English and the for-
eign language will generally be minimized as a result of prereading,
audio-lingnal instruction. Furthermore, just as there is an interdependcnce
between understanding and speaking, there is a similar interdependence
between reading and writing, so that practice in writing (copying,
dictation, etc.) will facilitate the visual recognition oi printed words
which is essential for fluent reading.

In Italian the linkage of sounds and their visual representation must
be established fairly early to avoid misconceptions by the pupils. Since

13
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Italian is a purely phonetic .anguage and there is only one correct way
of writing and pronouncing each given sound, drill in the following is
essential: '

k sound ch sound sh sound
chi—chi ¢, chilo ci—cinta sci—scimmia
chie—che cosa, perché ' ce—cento sce—scendere
ca—casa cia—lancia scia—sciarpa
to—cosa cio—percio scio—sciopero
cu—cnra cin—fanciullo sciu—sciupare

g (hard) g (soft)

ghi-funghi gi—gita

ghe—paghe ge—gente

ga—gallo gia—giallo

go—governo gio—giorno

gu—gusto giu—giusto

The transition to the reading of new material can begin in the
same sequence as posited in the guiding principles for the learning of
language in general; namely: (a) listening (oral reading or paraphrase
by the teacher); (b) speaking (oral repetition by pupils; answers to
questions) ; (c) reading (first chorally, then individually); and (d)
writing (completions or whole-sentence answers to content questions) .

Intensive Reading

Fluency in reading is dependent on quick recognition and com-
prehension of printed words and structure patterns. Such recognition will
facilitate the rhythmic progression of lateral eye movements which is
characteristic of fluent reading with comprehension. Failure to recognize
these patterns res.ats in pauses and regressive eye movements which
are symptomatic of decoding or translating processes and hence the
direct antithesis of fluent reading. In view of these factors, teaching
the reading of new material should begin with advance clearance of
possible blocks to pronunciation and comprehension; that is, with the
study of the pronunciation and meanings of new words and new o1
complex syntactical items. This should be done by the teacher during
his first reading or paraphrase and, ideally, should be conducted entirely
in Italian (by means of synonyms, antonyms, examples, definitions and
simplified restatement). These items should be written on the hoard,
explained and pronounced by the teacher, and then repeated chorally by
the class to insure correct pronunciation in subsequent individual
reading and responses. Not until this advance clearance of blocks has
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been accomplished can pupils be expected to read new material with
fluency and comprehension.

6.

The following steps are suggested for the intensive reading lesson:

After initial motivation, the teacher paraphrases or reads the
passage, in whole or in part, asking questions in Italian to check
comprehiension. To insure attention, books are closed during this
first step.

As new words or phrases are encountered, they are listed on the
board and their meanings taught by means of synonyms, antonyms,
examples, definitions, cognates, word analysis, contextual inference,
etc. The teacher leads the class in choral pronunciation of the listed
items.

Books are opened and the teacher reads a part of the passage orally,
with suitable expression and dramatic effect. He points out the new
items on the board as he comes to them in the course of his reading.
He then leads the class in choral reading of the same selection.

If the content is simple, the teacher may then immediately call
on individual pupils to read the same selection orally. Otherwise,
the class first reads the selection silently and the teacher asks com-
prehensive questions hefore requiring individual oral reading.

The entire passage or story is then read in phases, alternating choral,
silent, and individual oral reading. If the reading passage is
lengthy, selected parts of it may be covered by silent reading only,
according to the procedure explained below under “Silent Reading.”

The teacher, or a selected pupil, writes questions and/or cow-
prehension exercises on the board, the answers to which will foru
a summary of the entire passage or story. If the passage or story
is long, a preparcd question-slip can be given to a pupil at the end
of each phase of the reading so that all questions and answers will
be on the board by the time the entire passage has heen completed.

Silent Reading

At a later stage, extensive silent reading of new material should be prac-
ticed for rapid grasp of <antent and greater extent of coverage. In silent
reading, pupils should be trained in techniques of inference from cog-
nates, word analysis and context (the “intelligent guess”) . Also appropri-
ate at this point is instruction in the discriminative use of end vocabu-
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laries and of the bilingual dictionary. Silent reading should be carefully
controlled to avoid superficial skimming of the printed text. A recom-
mended procedure is the following: after initial motivation, the teacher
writes on the board (a) the page and line limits of the selection to be
read; (b) the time allowed for completing the reading; (c) clues to clear-
ance of comprehension blocks; and (d) key questions to guide the read-
ing and permit self-checking of comprehension. While the pupils read
silently, the teacher walks around the room to render individual assist-
ance. An oral summary based on the key questions, or a written compre-
hension quiz concludes the silent reading lesson. Silent reading may also
be combined with intensive readirg, especially in lengthy reading pas-
sages.

Supplementary Reading

Supplementary reading in Italian may be started in Level 1I and con-
tinued at every level thereafter. In the beginning, only selections keyed
to the textbook, or “plateau” readers on the second level, preferably with
marginal vocabulary, should be used. Readers with high density of new
vocabulary and structures should be avoided during the early levels. It
is also advisable to avoid the use of bilingual readers, i.c., those with
alternate pages carrying a complete translation of the foreign text. The
temptation to read only the English is too great for most pupils.

Outside reading in English is justifiable in foreign language study
because it enables pupils to explore foreign cultural backgrounds some
years before they can achieve sufficient mastery in reading Italian on a
level comparable to the inierest and maturity of their English reading.
It will therefore help to maintain interest 1. -+ study of Italian, con-
tribute to the aim of cultural enrichment ana piovide correlation with
other subject areas (English, Social Studies, etc.) . Supplementary read-
ing in English will also enable the teacher to plan a regular schedule of
homework assignments during the pre-reading phase of audio-lingual
instruction. However, this type of reading is of minor importance lin-
guistically because one obviously does not learn to read Italian by read-
ing English.

An adequate supplementary reading program would require the
following: (a) provision ci a library devoted to foreign languages; (b) a
generous stock of books, newspapers and magazines, both in English and
in Italian, with several copies of each title, and including prose, fiction,
poetry, drama, travel, biography, science, history, sports, etc.; and (c) an-
notated reading lists classified by levels.

16
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A recommended procedure is the following: (a) pupils consult the
reading lists for their particular level and record their choices on slips;
(b) each pupil reads to the class the description of his chosen book and
gives a reason for his choice; (c) the teacher sets up a schedule of dates
for reports, and supplies the class with mimeographed outlines to be
filled in by the pupils (see p. 147 for a suggested outline) ; (d) interim
reports may be given to check on progress and to maintain interest; ()
reports may be oral or written and should follow the outline supylied by
the teacher; (f) one report per day can be taken up in the first tew
minutes of the lesson. Caution: Not more than twenty minutes per week
should be taken for such reports.

The following is a recapitulation of the principles to be observed
by the teacher in planning activities to promote reading skill and in
selecting or preparing reading materials.

1. . Reading readiness is reached at the end of the prereading phase of
audio-lingual instruction; i.e., after the pupils have mastered the
basic sound-structure patterns of Italian. In the beginning, pupils
should read only what they have learned to understand and to pro-
nounce.

2. The transition to the reading of new material should be through
intensive reading instruction and should follow the learning sequence
of listening and repeating before readinz. Blocks to comprehension
and fluency should be cleared up hefore the rcading proper begins.

3. Silent reading for quick grasp of content should be systematically
praciiced in addition to intensive reading. Definite timing, compre-
hension clues and content questions provide the necessary controls.

4. Supplementary reading, preferably in Italian, requires graded read-
ing matter on about the same level that pupils have attained through
audio-lingunal practice and intensive reading.

i

Reading matter should have intrinsic interest, cultural value, and
should correspond to pupil experience, real or potential.

Writing

The skills of direct comprehension in listeaing to and in reading Italian
are reinforced by writing what has been heard and seen. Similarly, the
correct writing of what the pupil can pronounce may act as a reinforce-
ment of speaking skill, especially for visual-minded pupils. However, the

17
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frequent dispavity between soundds and dhe different ways in which they
can be spelled, not only within the Italian language, but as contrasted
with English, make it advisable to postpone syste:natic practice in writ-
ing until the pre-rcading phase of audio-lingwal instruction has been com-
pleted; i.e., soou after the pupils have been introduced to reading. How-
ever, a limited amount of writing in Italian during the pre-reading phase
of instruction may be introduced. Such writing activities are to be v cated
as a part of word study and may include labeling or the printing of titles
or captions. "T'his may be done on outline maps, pictures of objects in a
room, color charts, pictures of members of the faniily, animals, Hlowers
aud wrees, floor plns, furniture, etc. Compiling a picture dictionary is
also a valuable means of vocabulary learning. Activities of this type are
designed to promote “writing readiness” and are suitable in Level 1 as a
prelude to imitative writing, especially for younger children.

Imitative Writing

When first introduced systematically, writing should be practiced with
subject matter which the pupil has already mastered audio-lingually and
experienced visually through reading. Such writing is termed “imitative
writing™ and cousists of copying memorized or familiar material. Imita-
tive writing should be practiced frequently, using a few key sentences
taken from a dialogue, or other materials of a lesson or two previous to
the ouce currently being learned. Writing memorized or familiar material
from dictation is a more complex form of practice which, at this stage.
should be done only with material that has first been practiced by copying.
New material should be avoided, since the aim is not to have the pupils
syuthesize the spelling haphazardly, but rather to achieve antomatic ac-
curady in reproducing the sound-spelling patterns of Italian. Using com-
plete plirase or sentence units in coherent context will prevent imitative
writing from hecoming mechanical and devoid of meaning.

Dictatien

A further variation ol imitative writing would extend to the copying and,
later, writing from dictation, of already memorized dialogues, dialoguc
adaptations, drills and rhymes or songs. .\ transition from imitative writ-
ing to dictation is “spot dictation,” in which the teacher reads an entire
sntence which the pupil sees on his practice sheet, but with one word
wissing, which he supplies in writing. After reading has been introduced,
short selections from a reading passage may be used for copying practice
and for subxequent writing from dictation. For dictation purposcs, the
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passage should consist of a few lines jn context, carefully screened to elimi-
nate unfamiliar vocabulary and structures. Where such screening would

disrupt the conrext, the teacher should write the unfamiliar items on the
beard for the pugils to copy.

When planning a schedule of dictations, the teacher should keep
the following in mind: (2) dictation should be given at regular and
frequent intervals as a reinforcement of auditory comprehension, as an
aid to retention, as a review, and as a diagnosis of errors; (b) the
passage selected should he closely related to the particular structural
point, idiom, or pronunciation topic being taught or reviewed; (c) the
time element should be carefully controlled so that dictation is only
part of a larger language learning unit and not an end in itself; (d)
the same dictation may be given later for reteaching or testing; (e)
the pupil should keep dictations in a notebook so that he will have
a record of his errors and corrections to be reviewed before the next
dictation; (f) gifted pupils or native speakers should be trained to
give dictations and conduct correction work; (8) recorded dictations
may also be used for dictation practice.

A suggested procedure for administering dictations is: (a) the
teacher selects a reliable pupil to write his dictation on the rear board;
(h) before the first reading, the teacher introduces the passage with a
brief motivating comment; (¢) he reads the entire passage at normal
tempo while the pupils listen; (d) at the second reading, the teacher
reads the passage in breath groups, giving punctuation in the foreign
language, while the pupils write; choral repetition may ensue at this
point before the pupils write; (e) a third reading follows at normal
tempo while pupils proofread their work, correcting evrors and filling
in omissions; (f) pupils may then exchange papers for correction; ()
the class volunteers suggestions for correcting the work at the rear board;
(h) corrections are made by the class secretary and the entire corrected
passage serves as a model for the corrections being made by tihe class;
(1) a final critique summarizes the most common errors and the tech-

- niques for avoiding them in future written work.

Guided Writing

After the basic sound-spelling patterns of ftalian have heen mastered
through -imitative writing and dictation, practice in writing short com-
pletions or answers may be started. Since this intermediate phase in
the development of writing skill consists of short, written responses
guided Dy the teacher, such writing practice is termed “guided writing.”
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Included in this type of writing are: (a) completions of statements based
on dialogues; (b) complietions of pattern drills; (c) answers to dialogue
questions; and (d) answers to reading-comprehension questions. Care-
tul grading of all these forms of writing stimuli is necessary to keep
the written responses on the same level which the pupils have attained
audio-lingually and visually. Progression in difficulty should be gradual
SO as to minimize errors.

Controlled Writing

A subsequent stage of writing practice begins with the writing of di-
rected dialogue; i.e., the teacher instructs the pupils, either in English
or in Italian, to write what they would say or ask or do in a given
dialogue situation. Accurately written responses of this type depend
on previously acquired facility gained through transformation and sub-
stitution drills. Since the written responses are controlled by the teacher’s
instructions relative to dialogue variation, this type of wiiting practice
is called “controlled writing.” Similar transformation of dialogue ma-
terial, controlled by the teacher, includes the writing of dictated dialogue
with tense or person changes. After basic reading skills have been estal-
lished, further controlled writing can be done by rewriting a narrative
passage in dialogue form, or vice versa. Rewriting a dialogue or reading
passage in the form of a letter represents a more advanced type of con-
trolled writing. The culmination stage of controlled writing is reached
with the writing of a summary, entirely in the foreign language, either
ol a dialogue or of a reading passage. The summary may first be done
orally, with oral or written cues supplied by the teacher. Wiitten cues
or a phrase outline on the board will then control the final summary.

The following is a summary of the principles to be observed by
the teacher in planning and carrying out a systematic program to
develop writing skills:

. The aim of writing practice is to achieve automatic accuracy in
reproducing in written form the sound-spelling patterns of the
Italian language.

2. Systematic practice in writing Italian begins after the pre-reading
phase of language learning. During the pre-reading phase, a pro-
gram of writing or printing which leads to “writing readiness” may
accompany word study. Activities leading to “writing readiness”
consist chiefly of labeling pictures, charts and maps, and of compil-
ing picture dictionaries.




3. Development of writing skill progresses from simple to increasingly
complex forms of writing practice on the principle of “minimal
increment”; i.c,, the addition of one new feature at a time to reduce
possibilities of error.

4. Alter “writing readiness” activities, the simplest forms of Italian
writing practice are copying and writing from dictation of already
memorized or familiar material; i, “imitative writing.”

5. Dictation of familiar mat.rial should be a part of every language
learning unit. Passages for dictation should be keyed to the level
of audio-lingual and reading mastery already attained by pupils.

6. Next in order of complexity after imitative writing is practice in
“guided writing” of short completions or answers. Written respoases
expected of pupils should not exceed levels already attained.

-

“Controlled writing” begins with the writing of directed dialogue
and progresses to the writing of dialogue adaptations and pattern
drills. More advanced forms of controlled writing include changes
of form from narrative to dialogue and vice versa. The writing of
cued summaries is the final phase that leads to directed composition.

PATTERNS FOR DRILL
Constructing and Using Pattern Drills

Pattern practice is essentially “the learning of language structure through
the repetition of utterances in which the patterns (of sound, order,
forin and choice) are either identical or have only small and consistent
differences.”  (Politzer and Staubach: see Bibliography). With many
repetitions and manipulations of acceptable, meaningful utterances drawn
from the basic dialogues, pupils perceive the pattern and begin to auto-
matize it. Learning is carried on through the language; grammatical
analysis gives way to learning by analogy; class time is devoted almost
entirely to the building of language habits instead of the develc opment
of language rules.

Politzer identifies a pattern or structure as “the common element
of different sentences or phrases which have the same structural mean-
ing.” A single sentence, clause or phrase in the foreign language is
not a pattern in itself but an example of a pattern. The pattern gives
the grammatical relationships; the structural meaning remains the same
even when lexical items in the utterance are replaced. In the utterance
21
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Questo ragazzo si chiama Roberto, we may substitute questo bambino.
questo giovane, quest’ uomo, questo studente, quest’ alunno, etc. for ques-
to ragazzo and/or we may substitute Paolo, Giuseppe, Giovanni, Luigi,
ctc. for Roberto without altering the basic structural meaning or the
grammatical relationships. The many new responses created fror the
original pattern example wili help to deveiop an automatic response o0
the overall pattern which has remained constant.

Pattern Example: Questo ragazio si chiama Roberto.

Substitution 1. Questo bambino

Substitution 2. Paolo
Substitution 3. Questo giovane

Substitution 4. Giuseppe
Substitution 5. Quest'uomo

Substitution 6. Giovanni
Substitution 7. Questo studente

The pattern example Questo ragazzo st chiama Roberto may be
called a frame with three slots.

Slot 1 Slot 2 Slot 3
Questo ragazzo si chiama Roberto

In the substitution drill outlined above (a progressive substitution)
slots one and three are replaced alternately. Earlier drills with the
pattern example would have comprised a series of substitutions with slot
one, followed by a series of substitutions with slot three and culminating

with the progressive si:bstitution.

Pedagogical Values of Pattern Drills

l. Many repetitions and manipulations of authentic patterns of
speech enable students to automatize responses more rapidly.

2. Emphasis upon analogy through foreign language patterns pre-
sented and practiced audio-lingually eliminates obstructive featu..s |

of grammatical dissection and formal terminology.

3. Students are made to produce correct utterances from authentic
models; they do not construct or create utterances of their own.

4. Correction is immediate,

i
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Daveloping Pattern Drills

Many recent foreign language textbooks includckin the ‘fmpil edition
and/or in the teacher’'s manual a variety of pattern drills. Until such
texts are adopted unifrrmly, it will be necessary for the teacher to
adapt a traditivnal text, developing patterns as 2xamples from text
material. The following suggestions may be useful in the selection
of pattern examples and in the development of pattern drills:

1. The model sentence should come wholly or in large part from the
dialogue or text material.

2. Select for extensive drill those frames which differ most widely
from the native language in sound, order or form.

3. Drill one structure at a time.

4. Fmploy sufficient practice for mastery of the structure being drilled.

Conducting Pattern Drills

1. The drills are to be introduced and conducted orally without
reference to the written symbol.

2. Several choral repe:tions of pattern models and variants (pattern
examples with appropriate changes) are made.

3. Specific instruction—in English if necessary—raust be given to
pupils on the change to be made and the way to make it.

4. After a sufficient number ef complete repetitions, the teacher’s cue
is followed by choral, group and individual responses.

» The tempo shouiw be rapid, encouraging immediate responses and
disccuraging analysis or translation.

6. A grammatical generalization may be given after the dull is com-
pleted.

Dialogues and Related Drills

An analysis of a suggested unit for Level I which includes a dialogue
and a series of related drills will provide concreie suggestions for the
development of suitakle classroom activities.

The basic dialogue is the “core” cf the unit. “It is important for
drills to be related to actual situations that may be encountered in the
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country or countries where the language is spoken. The relationship
between the structural patterns and reai situations is best determined
through the medium of the dialogue.” (Belasco: see Bibliography.)

1. The dialogue should be relatively short, consicting of no more
than eight Jines.

2. No more than two or three roles should be included in a context of
situaddonal interest to adolescents.

3. The learnin? procedure should include:

a. Exposition or English equivalencies
Students should be given the English equivalcncies of the for-
eign language utterances to insure comprehension.

b. Stage One: Dialogue for Listening
The teacher reads complete dialogue at normal speed several
times from various parts of the room as pupils listen. The
teacher reads each utterance several times as pupils listen.

c. Stage Two: Dialogue for Learning
Utterances are built up cumulatively, going from the end of
the sentence to the beginning. Pupils repeat in chorus, in
groups, by rows and individually. The backward build-up for

Studiamo per U'esame a casa mia? is as follows:
a casa mia?

per l'esame a casa mia?
Studiamo per l'esame a casa mia?

d. Stage Three: Dialogue for Fluency
Each utterance is spoken twice by the teacher with enough time
allowed between them so the student can repeat.

e. Stage Four: Dialogue for Comprehension
Repetition of dialogue as presented in Stage One with different
voices (perhaps recorded on tape). Pairs of individual pupils
may recite roles of the dialogue.

Suggested Dialogue and Drills, Level i
Use of iu, Lei, lui, lel, and loro

Inasmuch as a large majority of the students will be starting the study
of a foreign language at an early age, it was considered advisable to
give students ample practice in the use of the familiar proncun tu
and its related forms, as well as the pronoun Lei and its related forms
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when required. When pupils address the teacher they will use Lei;
when they address each other they will use tu. In the senior high school
where students are older and are addressed as Signor N. and Signorina
M., stress is on the L forin. Students will use Lei in addressing éach
other as well as in addressing the teacher. In situations in which tu
is necessary, such as speaking to little children, members of one’s family,
and intimate friends, of course tu will be used.

The use of lui for egli, lei for essa or ella and loro for essi and
esse has been recognized as acceptable, and, therefore, some practice
in these forms should be given.

Suggested Dialogue

Margherita 1 Studiamo per l'esame a casu mia?

Vittoria 2 Perché no? Dove abiti?
Margherita 3 In via Principe numero cento.
Vittoria 4 E una casa piccola?

Margherita 5 Si, eccoci. Tt piace?

Vittoria 6 Ah! Quanto é bella!

Margherita 7 Guarda, c’é mia madre. Entriamo.

Dialogue Adaptation

The dialogue adaptation helps to personalize the dialogue utterances
and assists in the memorization of the various dialogue lines. The struc-
tural items and vocabulary of the dialogue are now included in questions
to individual pupils, in which they assume their own identities rather
than those of Margherita and Vittoria. In the directed dialogue and
relay drills, pupils ask questions of the teacher at the teacher’s cue
(the simple Domandami—Abita Lei in una casa piccola? before the
more complex Domandami se abito in una coesa piccola.) Pupils are
also directed to ask questions of their classmates (Domanda a Giovanni
se abita in una casa piccola.)

1. PERSONAL1ZED CONVERSATION
Question-answer practice between teacher and pupil based on the
dialogue.

T. Abito in una casa piccola. Abiti in una casa piccola?
P. Abito in una casa piccola.
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2. ReELAY DriL (CHAIN DRiLi)
Question-answer practice begun by the teacher and continued from

pupil to pupil.
O]

T. Abito in una casa piccola. Abiti in una casa piccola?
P. Abito in una casa piccola.

T. Domandu a Giannetta—Abiti in una casa piccola?

P. Giannetta, abiti in una casa piccola?

P. Abito in una casa piccola.

) ' @ ,

\ : T. Abito in una casa piccola. Abiti in una casa piccola?
P. Abito in una casa piccola.

, T. Domanda a Giocanni se abita in une casa piccola.

! P. Giovanni, abiti in una casa piccola?
P. Abito in una casa piccola.

e vr s e A e iy Fem

3. DirecTED DIALOGUE
Question-answer practice between twe individuals directed by the

teacher.

m*
T. Domandami—Abita Lei in una casa piccola?
P. Abita Lei in una casa piccoca?
T. Abito in una casa piccola.
Domanda a Roberto—Abiti in una casa piccola?
P. Roberto, abiti in una casa piccola?
P. Abito in una casa piccola.

@)
T. Domandami se abito in una casa piccola.
P. Abita Lei in una casa piccola?
T. Abito in una casa piccola.
Damanda a Roralba se abita in una casa piccola.
! P. Rosalba, abiti in una casa piccola?
P. Abito in una casa piccola.

Do the sarae for the following sentences:

T. Abito in via Principe numero cenio. Dove abiti, Maria?
P. Abito in via Principe numero cento.

® Sce page 24, “Use of tu, Lei, iui, lei, and loro.”
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T. Studio per U'esame a casa mia. Dove studi per Uesame?
P. Studio per U'esame a casa maa.

Structure Drills

1. REPETITION DRILL

The repetition drill is the basic drill for the presentation of inflectional
endings of regular and irregular verbs, new vocabulary and new struc-
tural items. Note that complete meaningful utterances are used and that
the first and second persons are thoroughly drilled before the third
person is presented.
Presentation of Pattern
Followed by Repetition Drill
Abitare
(Present Tense)

First and Second Persons: Singular and Plural
(This exercise should be practiced until the pattern is learned.)

Teacher Pupii

Io abito in citta.

Not abitiamo in citta.

Gino ed io abitiamo in citta.

Tu abit: in citta. Repeats each line after the teacher.
Voi abitate in citid.

Lei abita in citta.

Loro abiiano in citta.

Third Person: Singular and Plural

‘Teacher Pupil
Egli (Lui)* abita qui.
Essi (Loro)* abitano qui.
Luigi e Carlo abitano qui. Repeats each line after the teacher.
Essa (Lei)* abita qui.
Esse (Loro)* abitano qui.
Maria ed Elena abitano qui.
Chi abita qui?

2. SussTITUTION DRILLS

In this type of drill the pupils are asked to replace the subject in
the model sentence with a different person, number and/or gender.

* Sce page 24, “Use of tu, Let, lui, lei, and loro.”
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They must then make the proper correlation with the inflectional ending

of the verb abitare.

Example: (Person-Number)

First and Second Persons: Singular and Flural

Teacher
Tu abiti in via Principe.
Voi
Io
Noi
Anna ed io
7 S —
Loro

Third Person:

Teacher
Egli (Lui) abita in America.
Essi (Loro)
Aldo ¢ Pietro

Essa (Lei) P
Esse (Loro)

Elisa e Nina .
Chi ?

Pupil
Tu abiti in via Principe.
Voi abitate in via Principe.
o abito in via Principe.
Noi abitiamo in via Principe.
Anna ed io abitiamo in via Principe.
Le: abita in via Principe.
Loro abilano in via Principe.

Singular and Plural

Pupil
Egli (Lui) abita in America.
Fssi (Loro) abitano in America.
Aldo e Pietro abitano in America.
Essa (Lei) abita in America.
Esse (Loro) abitano in America.
Elisa e Nina abitano in America.
Chi abita in America?

Other types of subs:itution drills involve replacements in one or

another slot in a frame.

Example: (Phrase)
Abitiamo in campagna.
Teacher cue: (in citta)

Pupil response: Abitiamo in citta.

Teacher cue: (in via Principe)

Pupil response: Abitiamo in via Principe.

3. TRANSFORMATION DRILLS

“Fransformation drills involve changing 1odels from singular to plural,
from plural to singular, from affirmative to negative, from declarative
to interrogative, substituting a pronoun for a noun and changing from
one tense to another. The student should be told in English if necessary
—with models and variants—exactly which changes he will be asked to

make.
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Examples:
a. Changing singular to plural and vice versa:
Teacher Pupil
Io abito in campagna. Noi abitiamo in campagna.
Loro abitano a Roma. Lei abita a Roma.

. Changing noun to pronoun:

Teacher Pupil

Maria abitc in America. Essa (Lei) abita in America.
Gina ed Anna abitano qui. Esse (Loro) abitano qui.

c. Changing from affirmative to negative:

Teacher Pupil
g La signora abita in La signora non abita in Piazza
; Piazza Da1te. Dante.
E Abitate vicsii v alla scuola? Non abitate vicino alla scuola?
L d. Changing from declarative to interrogative:
'i_ Teacher Pupil
? Abitiamo in Italia. Abitiamo in Italia?
{ I nonni abitano in citta. Abitano in cittd i nonni?

RPN

4, RESPONSE DRILLS
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These are drills in which the answers are patterned after the questions
: and in which the structures and vocabulary of the dialogue can be drilled
1 in a natural situation. The order of questions is from the simple to
the complex: a yes or no response, a choice of items, a cued response
and finally a complete answer.

; Examtics:

‘Teacher Pupil

? a. Yes-No Question

: Abiti in via Rossi? No, non abito in via Rossi.

: Abita in questa Si, Maria abita in questa casa.

casa Maria?

54

b. Choice Question

! Abita Lei gui o in Italia?  Abito qui.

: Abitiamo in citid o in Abitiamo in citta.
3 campagna?
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c. Cued Response
(a Roma) Dove abitano Abitano a Roma.
loro?
(in via Cavour)
Dove abitano i ragazzi?  Abitano in via Cavonr.

d. Complete Answer

Dove abitiamo? Abitiamo a Nuova York.
Chi abita in una casa Egli (Lu:*) abita in una casa
grande? grande.

5. REPLACEMENT DRiLL

This drill has been described as a progressive substitution drill. Two
or more slots are replaced in regular order but only one substitution is
made at one time. It is a somewhat difficult drill since pupils must listen
carefully to the cues for different slots and must make immediate and
accurate replacements in the utterance. Several repetitions of this drill
are recommended.

Example:
Teacher Pupil
Il ragazzo abita lontano dalla Il vagezzo abiia lontano dalle
scuola. scuola.
Noi . Noi abitiamo lontano dalla scuola.
a Nuova York. Noi abitiamo a Nuova York.
Io . Jo abito a Nuova York.
................ . lontano dalla scuola. Io abito lontano dalla scuola.
Il ragazzo . Il ragazzo abita lontano dalla
scuola.

6. TRANSLATION DRILL

This drill is used only when the foreign language utterance is vastly
different from the native language pattern and when the pupil has
mastered the vocabulary.

Example:
Teacher Pupil
Ti piace la casa di Maria? Ti piace la casa di Maria?
Do you like Italian? Ti piace U'italiano?
Do you like the weather? T piace il tempo?

Do you like New York? Ti piace Nuova York?

* See page 24, “Use of tu, Lei, lui, lei, and loro.”
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Quanto ¢ bella la strada! (‘uanto ¢ bella la strada!

How beautiful the school is! Quanto ¢ bella la scuola!
How beautiful the house is! Quanto é bella la casa!
How beautiful the kitchen is! Quanto ¢ bella la cucina!

(If the formal form is used substitute Le for T1.)

7. ExpANsION DriLL
In this drill, the original sentence is expanded at each step by the addi-
tion of a word or phrase.
Example:
Teacher Pupil
Expansion which dces not include change in word orcer.

Studiamo per l'esame? Studiamo per lesame?

a casa mia? Studiamo per l'esame a casa mia?

con Marina? Studiamo per l'esame a casa mia
con Marina?

alle tre? Studiamo per 'esame a casa mia

con Marina alle tre?

Expansion which does include change in word order.

La mamma é in casa. La mamma é in casa.

gia. La mamma ¢ gia in casa.
di Maria. La mamma di Maria é gid in casa.
con i nonni. La mamma di Maria é gid in casa

con i nonni.

TEXTBOOK ADAPTATION

At the present time the number of pedagogically suitable “kits” of
integrated audio-lingual materials is limited. Although new materials
of this type are being published to an increasing extent, and earlier
materials are being re-issued in revised editions, they are ail in a state
of transition and must still be considered experimental. It would be
foolhardy to attempt to replace all present textbooks with materials
that are still in the experimental stage, even if this were financially
possible; but a beginning can be made to a limited extent and on a trial
basis. For the most part, however, it will be necessary for the teacher
to adapt already available textbocks to the audio-lingual approach.

Fortunately, most of our available textbooks begin with an aural-
oral approach and contain dialogues and passages that can easily be
adapted to the new program of instruction. Adaptation of the textbook,
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whether of the old or of the new type, will in any case be necessary,
for there is no one-to-one correspondence between the scope and sequence
of topics in this bulletin and any presently available textbook or new-
type kit.

The adaptation of the beginning lessons of the texthook in the form
of daily lesson units is of great importance in order to articulate the
content of pre-textbook instruction with subsequent use of the textbook
after reading and writing have been intreduced. The adaptation may
be done by a planning committee of all the teachers of beginning classes
in a particular language. Patricia O’Connor (sce Bibliography) rec-
ommends the following procedure for this committee:

1. Determine the number of class periods to be devoted to pre-text-
book instruction.

2. Using the present bulletin, make a selective inventory of those
Level I structures, vocabulary and idioms which can be taught for
audio-lingual mastery within the time determined above.

8. Compare this inventory with the beginning lessons of the textbook
and record the lesson and page numbers where the inventory items
occur.

4. Select from the textbook those dialogues or basic sentences which
illustrate the inventory it~ms, and construct additional basic sen-
tences if necessary.

5. Divide. the list of inventory items and basic sentences into one-
period presentation units, using the section of this syllabus entitled
Patterns for Drill as a model.

6. Provide for recurrence of inventory items in the presentation units,
and draw up review units after every few presentation units.

7. Determine appropriate audio-lingual methods for each presentation
unit, using as a model the section of this syllabus entitled Devel-
oping the Language Skills, Levels I and II.

8. Prepare a final teaching script for each daily unit to be presented
during the entire period of pre-textbook instruction.

USE OF THE TAPE RECORDER

Audio-lingual procedures call for specific use of audio aids. Teachers
will, of course, adapt these aids to the particular needs of their classes.
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The most important classroom audio aid is the tape recorder. Some sug-
gestions for using the recorder are:

1. Basic dialogue, vocabulary, and structures may be recorded for
presentation and for drill. The script should be spaced to allow
enough time for pupil repetition or responsc. Such a drill device
can be used again and again.

2. Music may be recorded in advance to accompany songs.

8. Pupils' speech should be taped at various stages for recording
progress and for diagnosing needs for further drill and correction.

4. Stories based on previous learnings may be recorded for purposes
of testing comnprehension.

5. Material relevant to the course of study may be taped in advance
and used in the classroom (WNYE programs).

6. For further suggestions regarding taped materials, see the section
entitled The Language Laboratory, pp. 174-186.

7. The use of taped material should be limited generally to short
periods (10 to 15 minutes).

Preparation of Tapes by Teachers

Operation of the tape recorder requires practice by the teacher. Help is
available in every school to aid teachers not familiar with the operation
of the tape recorder.

Making the First Tape
1. Learn the mechanics of operating the recorder.

2. Have a prepared script, such as the basic dialogue or review story
of the unit.

3. The recorded speech must be at normal speed.

4. Read the script and then play back the tape and listen to Your
voice. Your voice will sound strange to you, particularly if you have
never heard it on a recording.

5. You may need to experiment with tone and volume control. Since
the recordings on tapes are easily erased, the same tape may be
used many times for practice until you master the techniques and
get the results you need.
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Other Suggestions for Preparing Tapes

1. In taping a song for the first time, arrange for the assistance of
the music department.

2. In taping pattern drills, provide space (pauses) on the tape
sufficient for pupil repetition of each model expression.

3. Taping a variety of voices, male and female, is recommended for
ear training so that the pupil does not become accustomed to hear-
ing only one voice and to comprehending only when he hears that
voice.

HOMEWORK

A planned schedule of definite homework assignments from the very
beginning of the Italian course is essential to inculcate proper study
habits and to reinforce habits of pronunciation acquired during the
first weeks of instruction. Consequently, during the pre-textbook phase,
homework assignments should be oral and should be based only on
material whose pronunciation, rhythm and intonation have been firmly
established under teacher guidance in the classroom. Only what has
been mastered orally in class should be assigned for home practice.
Ideally, this would entail the provision of individual “take-home”
recordings which are supplied by many publishers of basic textbooks and
of so-called “integrated language programs” which include sets of tapes
and/or recordings to accompany the audio-lingual textbook.

If individual take-home records are nct available, it is advisable,
during the first few weeks of the pre-textbook phase, to plan area and
background assignments in English. Brief reports of these assignments
can be given, one per day, at the beginning of the class period. Suitable
topics are:

1. Orientation discussion by pupils with their parents, (What are
our present-day individual and national needs in foreign languages?
Why are reading and writing postponed in favor o< audio-lingual
practice?)

2. Values of the study of Italian (cultural, vocational)
3. Cultural geography of Italy

4. Italian ethnic and language islands in the community and in the
United States
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10.
11.

12.

Exports and imports between Italy and the United States
United States relations with Italy (political, cultural)

Contributions of Italy to the civilization of the United States and
of the world

Italian literary masterpieces in English translation
Musical masterpieces by Italian composers
Italian celebrities in art, science, indust1y and politics

Italian influences in the commurity (dvess, customs, films, shops,
newspapers, radio programs, cultural organizations)

Famous Italian actors and actresses

Wiien the “writing readiness” program is instituted, homework

possibilities are increased. Suitable assignments at this stage are:

1.

.QC

ot

0.
10.

Filling in mimeographed outline maps

Labeling news and magazine clippings to illustrate vocabulary
learned in class

Compiling a picture dictionary

Drawing sketclies to illustrate the topic of a dialogue which pupils
have learned. They car: then describe the drawings to the class in
Italian

Making a color chart labeled in Italian

Drawing a floor plan cf the classroom or of the home, labeling
rooms, furniture, etc.

Drawing and labeling a costume chart
Making a calendar with the names of tl:e days and months in Italian
Listing and illustrating a menu in Italian

Pasting coins or stamps on a char: and labeling their ames and
denominations

Drawing up an itinerary of a projected trip to Italy

Drawing or clipping a picture of a common school or household
appliance, or of a vehicle, giving its Italian name and labeling its
parts in Italian
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13. Making a dummy passport, with the pupil’s picture and requisite
data

14. Making a drawing of the human figure and labeling the parts of
the body in Italian

When. reading is introduced, homework assignments may be given
for the reading of dialogues, of selected reading passages, and of con-
trolled or original dialogues or skits. In the beginning stages of writing
instruction, assignments will include copying of selected material hat
has been mastered audio-lingually and visual'; This will be followed
by written homework involving pattern drilis, variations, substitutions,
transformations and complete ansvers to dialogue and to reading com-
prehension questions. Assignment of selected textbook exercises will
become a regular feature of homework after reading and writing have
been introduced.

The general principles to be observed in planning and assigning
homework are:

1. Homework should be based only on what has been learned in class.

2. Oral practice of the assignment in class should always precede work
that the pupils are to do at home.

3. Homework should be properly motivated and precise directions given
as to the extent of the work and the operations to be performed.

4. The assigrzient should not be too complex or too lengthy.

Provisior should be made for individual differences; i.e., an extra
amount, or 2 more difficult exercise, should be made optional for
extra credit.

ot

6. Correction of liomework under teacher supervision should follow
regularly after each assignment.

THE TEACHING OF CULTURE

Culture is a many-faceted study that embraces the social sciences, antlio-
polegy, and the arts. Aspects of culture treated by the sccial sciences
are chiefly history, geography, economics anc politics. Anthropology,
or the science of human behavior, studies a much broader field which
includes the whole cultural environment of a linguistic area; e.g,
social organization, ethnic characteristics, modes of behavior, educa-
tion, customs, folkways, value systems, etc. Pertinent to the arts are the
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study of literature, music, dance, sculpture, architecture, etc. Consider-
ing its many ramificaiions, the field of cultural study is so vast that
it presents a problem of selection and time scheduling to the foreign

language teacher, whose main concern must be the teaching of the
foreign language itself.

Attempting to superimpose a complete course in Italian culture
upon the time-consuming business of teaching Italian is obviously
impossible within the time allotted. Selecting a few random topics of
culture such as writers, musicians, scientists, statesmen, etc., is also un-
satisfactory, for this generally leads to fragmentary kncwledge. However,
it we follow the suggestion of Politzer (see Bibliography), and define
culture as the totality of the ways of life of a language community,
and if we view language as the essential medium for its expression,
then we affirm the identity between language and culture which makes
teaching the one tantamount to teaching the other. In other words, we
can teach the foreign culture in and through the foreign language it-
self. By integrating language with culture, teachers of Italian may rest
assured that in teaching the Itaiian language, they will ipso facto be
teaching Italian culture; moreover, they will be teaching an aspect
of culture which lies within their special province and which, usually,
is not taught by teachers of related subjects, e.g., social studies.

Language as Culture

From the point of view of language as culture, the cultural subject
matter to be taught is contained in the basic textbook or in the matevials
of instruction. The dialogues learned during the pretextbook phase
contain cultural data which are integral with language. For example,
an inevitab! : concomitant of teaching the forms of address is tcacling
the social customs and situations which determine the use of one form
rather than anothei. The very rules for using the forms of address
afford cultural insights as to the psychology of the foreign people, their
attitudes of respect for elders and strangers, their sensitivity to nuances
of speech reilecting family relationships, degrees of intimacy, and dif-
ferences of age and of social status. All of these insights represent
cultural data which are taught integrally with linguistic skills.

Culture in the Pre-Reading Phase

In order to teach culture in terms of insights into the ways of life of
the foreign people as irellected in their cveryday speech, the teacher
should make an inveatory of culture-laden structures, vocabulary, idioms,
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proverbs, sayings, etc. which occur in the lessons to be covered audio-
lingually during the prereading phase. After each such item, the
teacher should note its cultural implications, as was done zbove with
the forns of address. The list of linguistic-cultural topics so derived,
furnishes the culcural subject matter to be taught and tested during the
pre-reading phase. Most of the following topics suggested to the teacher
have been abstracted from a cultural inventory by Nelson Brooks. (Sec
Bibliography.)

Linguis:ic-Cultural Topics

1. forms of address 8. cognates and loan-words

2. greetings and farewells 9. word formation

2. polite phrases 10. | :. verbs and sayings

4. intonation and meaning 1i. rhymes, jingles and songs
5. use of expletives 12. classroom expressions

6. levels of speech 13. formulas for introcductions
7. the number system 14. phrases used in telephoning

No attempt has been made to apply these topics to any particular
textbook. Each teacher will adapt these suggested topics to the text-
hook or materials being used. Only those topics which actually occur
in ihe teacher’s own inventory should be taken up during the pre-
reading phase. Topics should be treated in their natural dialogue con-
text. Cultural contrasts and comparisons should be brought out by
reference to pupils’ experiences. To avoid excessive explanation in
English, appropriate responses in Italian and appropriate actions and
hehavior should be the criteria for judging whether pupils have learned,
in a functional sense, the linguistic-cultural implications of a dialogue
situation. Whenever possible, the teacher should make use of audio-
visual aids keyed to the textbook or teaching materials; e.g., disc- or
tape-recorded dialogues accompanied by slides or filmstrips, and sound-
tilms providing an authentic cultural background to Italian speech.

Culture in Reading and Writing R2adiness Activities

As was indicated in previous sections of this builetin, a certain amount
of reading in English, and of writing in either English or in Italian,
would be done during the pre-reading phase of instruction. Reading
and writing, at this early stage, were referred to as “reading readiness”
2nd “writing readiness” activities. It was recommended that these activi-
ties should not be overemphasized at the expense of language learning
praciice.
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One of the principal values of these activities is that they penuit
the exploration of cultural backgrounds heyond the strictdy linguistic-
cultural topics suggested above. Outside reading in Engiish, for example.
could conceivably range over the entire gamut of Italian culture. limited
only by the time available and the matwrity of the pupils. Map-making
could tie in with geography and travel; making a calendar. with holi-
days and festivals; drawing and labeling an anatomical chavt, with
physical exercise and health; drawing a costume picture, with native
garb and contrasts in dress and grooming. etc.

In planning and assigning such activities and projects, cconomy
of time should be a guiding principle. It is neither necessary nor ad-
visable, at this stage, to tveat these topics exhaustively. The systemauic
study of culture need not begin until later, when it can be done entirely
in Ttalian via a cultural reader.

For detailed suggestions as to projects and activities duving the
pre-reading phase, see the preceding sections entitled Supplementary
Reading, p. 16, Wyiting, p. 17 and Homewaork, p. 34.

Culture Integrated with Reading and Writing

in the second half of Level I, after reading and writing have been
introduced, the range of cultural topics will be widened to include some
which are not strictly of the linguistic-cultural type given above. These
cultural topics will still inevitably vetain linguistic overtones. but
increasing emphasis will be placed oun the situations and content of
dialogues and veading material. In many up-to-date foreign language
textbooks for secondary schools, this contcnt deals with features of
cveryday life in the foreign country in situations comparable to those
which confront American voungsters of high schiool age. Again the
teacher is cautioned not to engage in an exhaustive treatment of culture
topics. Only those which occur in the textbnok being used should he
taken up.

In addition to the broad cultural insights and appreciations afforded
by the foregoing cultural topics, both linguistic and sitnatic..al, specific
cultural data for Levels T and II are listed ader the Content aird Scope
for these levels (pp. 58-62; 78-82) . This is doue to provide a body ot
«ommon learnings dealing with Italian culture for all pupils in Levels
I and Ii, no matter in which division or grade they happen o be.
Similarly, cultwial data for subsequent levels are given under Concent
and Scope in each level.
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The Tzaching of Culture in Level ii

The same general principles already established for the teaching of
culture in the various stages of Level I should govern the theory and
practice of teaching culture in Level II. Topics already begun may now
be resumed, but previously acquired knowledge and insights should be
rounded out and enriched. Culture topics or cultural lessons in the
textbooks should be taken up or elaborated when they become pertinent
as a result of pupils’ interests, observations and experiences.

In addition, some of the previously treated topics which may have
been omitted can now be taken ur if they occur in the lessons ot
Level II. As stated above, specific cultural data are listed under
Content and Scope, Levels I and 1I, pp. 58-62; 78-82. These should
serve as a checklist for the teacher to determine which topics have been
omitted. However, whether the topic is old or new, its treatment should
be integrated with the teaching of the Italian language, should emphasize
features of everyday life in Italy and, above all, should aim at the
acquisition of insights and appreciations rather than an agglomeration
of miscellaneous facts. It may be reasonably assumed that by the end
of Levels I and II, pupils will have acquired in the ways suggested
above, an experience-based functional body ot knowledge, insights and
appreciations that fulfill the cultural aims posited for these levels.

Below is a summary of the principles and practices to be observed
by the teacher in planning and teaching the program of cultural study:

1. Language is the essential medium by which the members of a
speech community express the whole complex of their ways of
life, which constitutes their culture.

2. The study of culture, therefore, is to be viewed from the perspec-
tive of everyday life ir the foreign speech community in situa-
tions comparable to those which confront American pupils of high
school age.

8. The aim of cultural study is to acquire understanding, insights,
attitudes and appreciations rather than encyclopedic information.

4. Since language is fraught with cultural meanings, the approach
to the study of culture should be through the foreign language,
i.e, the culiural implications of linguistic elements.

5. As far as possible, culture should be taught in Italicn as a con-
comitant of teaching linguistic skills. Apprepriate responses in

10




Italian and appropriate actions and behavior may be taken as
evidence of functional understanding of the implications of a cul-
tural situation.

6. The furither study of culture is rounded out and enriched by
activities, projects and reports based on pupils’ interests, observa-
tions and experiences, and made pertinent by cultural references
in the textbook and by current allusions in mass media of informa-
tion. In addition, to insure the acquisition of common learnings,
specific cultural data are listed for all pupils under Content and
Scope for each level.

7. Audio-visual aids shouid be geared to the textbook or teaching
materials. The classroom should evoke the atmosphere of Italian
culture through pictures, charts. posters and displays, preferably
made or contriouted by pupils.

CONTENT AND SCOPE, LEVEL |

Grammatical Structures

'The structures listed here are to be taught for mastery within the limits
indicated. The model sentences and phrases are illustrations of the
applications intended. This does not preclude the occurrence in a par-
ticular level, of structures other than those listed here. But such other
structures are not to be drilled for mastery. They are to be treated as
vocabulary items. Fo'lowing this principle, the teacher may make use of
whatever vocabulary and patterns are natural in a particular dialogue,
limiting intensive drill only to those iten.s which appear in this list.

Level I: First Half

1. ARTICLES
a. Definite
b. Indefinite
c¢. Articles used before nouns beginning with s impure or z such
as: lo studente, lo sbaglio, lo zio, lo zucchero, etc.
d. Use of di to show possession

2. Nouns

a. Gender of nouns: ending in o, a, e. (Those ending in ¢ may be
both masculine and feminine suc. as: il padre, la ma‘ire, il pane,
la classe, la lezione, etc.)

41
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b. Plural of nouns including some frequently used nouns ending
in co and go (banco, parco, luogo, lago)

ADJECTIVES

a. Classes: ending in o and e including some common adjectives
ending in co and go (bianco, ricco, lungo, largo)

b. Agreement and position

PRONOUNS
a. Subject: uses of tu, Lei, voi, Loro; lui, lei, loro®
b. Object: lo, i, la, le

VERBS
a. Present of avere, essere, and andare

b. Infinitive and present tense of the three regular conjugations:
affirmative; negative; interrogative; negative-interrogative
Examples of the required verbs: trovare, peidere, finire (isco

verbs), sentire (non-isco verbs)

NUMERALS
a. Cardinal numbers from 1 to 100
b. Simple arithmetical expressions

7. TIME

a. Telling time
b. Days; months; seasons
c. Age and dates

Level };: Second Half

1.

ARTICLES
Contrac:‘uns of the definite article with the prepositions: a, con, da,
di, in, per, and su

Nouns

These common irregular plurals:
Puovo — lewuova
il dito — le dita
la mano — le mani

* Sce page 24, “Use of tu, Let, lui, lei, and loro.”
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ADJECTIVES
a.

b.

Agreement of adjectives with nouns of mixed genders
Possessive

NUMERALS

d.

b.

Cardinal numbers from 10! to a million
Ordinal numbers from 1 to 20

VERBS

da.

b.

Future of the three regular conjugations and the irregular v 1.
avere and essere

Present perfect (passato prossimo) of the three regu’si ooz
tions with avere and the following verbs with essere-

andare

arrivare

entrare

essere

partire

" uscire

venire

Present tense of the following verbs:
stare

dare

fare

sapere

dire

d. Present tense of chiamarsi, aizarsi, sedersi, s needed

Topical Vocobulary Lists, Leve ¢

These topical vocabulary lists represent selected items taken from the
alphabetical lists and grouped around specific topics to facilitate con-
versation and composition. They do not include idiomatic expressions,
which can be found on pages 50-51.

1.

ACTIONS

svegliarsi farsi il bagno lavorare
alzarsi vestirs studiare
lavaysi mangiarc prenderce
finire dare dormive
ritettere " venie andare (a lctlo)

R I P
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ADJECTIVES

amaro
dolce
pieno
vuoto

caldo
freddo

duro
morbido
grande
piccolo
leggero

AD]JECTIVES (continued)

buono
cattivo
povero
ricco
alto
basso

tl cinema
tl teatro
la musica
il calcio

ANIMALS

Panimale
il cane

il gatto
l'uccello

ARITHMETIC

mezzo
una meta
un terzo
un quarto

garbato
sgarbat)
brutto
bello
giovane
vecchio

. AMUSEMENTS AND SPORTS

pattinarc

ballare

giocare

andare in bicicletta

il topo
la vacca
tl cavallo
la mosca

un quinto
una frazione
meno

piit

ARTICLES OF CLOTHING

il cappello
la giacca
i pantaloni
tl vestito
le borsetta
le scarpe
la camicia

la camicettu
la gonna

la pelliccia

il fazzoletto

il colletto
Pimpermeabile
il soprabito

pesante
pulito
sporco
sudicio

pigro

felice
triste
magro
grasso
diligente

divertirst
nuotare
cantare

il gallo
la gallina
il pesce

fa (fanno)
contare
sapere

la seta
la lana
tl cotone
le calze
portare
melterst
perdere
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10.

11.

12.

18.

14.

la cravatta

i calzing
BEVERAGES
l'acqua

il latte

il caffé

Pabito

il te
il vino
la birra

BUILDINGS AND MATERIALS

l'edificio
la casa

il mattone
il legno

il vetro

la chiesa
la stazionc
it teatro
lospedale
lacciaio

tagliare

il liguore
offrive
bere

la biblioteca
il ponte

il museo

il ferro
costruire

CARDINAL WUMBERS (one through 1000, 2000, etc.
uno——mniille, duemila, etc., un milione, due milioni, €tc.)

THE CITY

la citta

la strada
lautobus

il grattacielo

CLASSROOM

la classe

la finestra

la porta

la scrivania

il banco

la carta geografica
il giradischi

il guardaroba

COLORS
il colore
rosso
giallo
nero

Pautomobile

(la macchina)
il marciapiede
il chiasso

il magnetofono
(il registratore)

la parete

Pinchiostro

il gesso

la lovagna

la sedia

bianco
azzurro
verde

COUNTRIES AND CONTINENTS

gli Stati Uniti
la Francia

la Spagna
la Russia

interessante
passeggiare
il giomale

ecco

il televisore
studiare
insegnare
cominciare
mosirare

il nastro

grigio
rsa
celeste

I'Europa
la repubblica

L s <ot ek e G ol
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15.

16.

17.

18.

19.

20.

I'Italia
IInghilterra

U'Africa
I'Asia

COUNTRY AND SEASHORE

la campagna
la spiaggia
la ferrovia
il campo

DAYS

lunedi
martedi
mercoledi
giovedi

DISHES

il piatto

il bicchiere
la forchetta
il tovaglivolo

EMOTIONS

sentire
biacerz
dispiacere

FAMILY
la famiglia
il padre
la madre
la sorclla
il fratello
il marito

FOODS
il c:bo

il pane
il panino
il burro
la carne
i legumi
tl sale

il contadino
il villaggio
il bosco

venerdi
sabato
domenica

il coltello
sl cucchiaio
il cucchiaino

piangere
desiderarc
sperare

la moglie
i genitori
il figlio

la figlia

il bambino
la bambina

i! pepe

il formaggio
le patate
I'insalata

i pisells
salato
insipido

la bandiera

- e an .

l'albero
lerba
correre

il giomo di lavoro
il gioro di festa
il giorno di scuola

la tovaglia
la tazza
apparecchiare

annosarss
ridere

la donna
la nonna
il nonno
I'-:omo (gli uor.ini)
chiamarsi

il pesce
lolio
laceto

il contorno
il dolce
volere




23.

24.

25.

26.

27.

il fiore

la margherita
il garofano
la violetta

la rosa

. FURNITURE

t mobili

la tavola
la poltrona
il tappeto

HEALTH

malato
sano
tl mal di testa

HOMEWORK
il compito’

la pagina

lo sbaglio

la frase

THE HOUSE

tl salotto
il pavimento
la cucina
tl soffitto

LANGUAGE

la voce
la lingua
Pinglese
I'italiano

LESSON

tl libro

la lezione
Vesercizio

il foglio di carta
difficile

. FRUITS AND FLOWERS

la foglia
il gigho
il prato
la frutta
la mela

tl divano
lo scaffale
il letto

lo stomaco
la medicina
la salute

il lavoro
la parola
la regola
finire

la sala da pranzo
la camera da letto

la stanza da bagno

lo spagnolo
il francese

tl tedesco
¢l russo

facile

il quaderno
la matita
la penna
cancellare

la pera
piantare
coltivare
trovare

la credenza
tl cassettone
la lampada

male
bene
sentirsi

scrivere
tradurre
spiegare
dimenticare

il calorifero
le scale

la chiave
abitare

Pebraico
dire
capire
parlare

ripeterc
leggere
domandare
rispondere
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28.

30.

31.

o
R
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MEALS

la prima colazione
la seconda colazione
tl pranzo

il ristorante

la cena

. MONTHS

gennaio
febbraio
marzo
aprile

NATURE

tl mondo
tl mare
il ctelo
leria

la terra

OCCUPATIONS

tl dottore
tl medico
l'avvocato
il professore
tl musicista

la merenda
il pasto
tl cameriere
la cameriera
pranzare

magzgio
giugno
luglio
agosto

tl sole
la luna
tl fiume
tl lago

tl panettiere
il falegnam-
tl macellaic
lattore

Uelettricista

ORDINAL NUMBERS

primo settimo
secondo ottavo
terzo nono
quarto decimo
quin.o undicesimo
sesto

PARTS OF THE BODY

la fronte glt orecchi

i capelli

la faccia (il viso)
tl naso

gl occhi

la bocca

tl mentc

t denti
la testa
tl collo
le spalle
la lingua

servire
cenare
cucinare
arrostire
bollire

settembre
ottobre
novembre
dicembre

la montagna
la stella
guardare
vedere

tl farmacista
tl soldato
tl dentista
il presidente

centestmo
laddizione

la sottrazione

la moltiplicazione
la divistione

il braccio

(le braccia)
il dito (le dita)
la mano (le mani)
il piede
la gamba
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36.

37.

38.

39.

. QUANTITIES

una libbra

la lira

il dollaro

il chilo

il litro

tl paio (le paia)
il chilometro

la dozzina
il soldo

la bottiglia
la misura
niente
tutto

RELATIVES AND FRIENDS

lo zio

la zia

il nipote

la nipote
il vicino

la vicina

SCHOOL

la scuola

tl direttore
la direttrice
il campanello
il maestro

la maestra

la nuora

tl genero

il cognato

la cognata

Pamico (gli amici)
Pamica

laltoparlante
la sala (Vaula)
Palunno
lalunna

il ragazzo

la ragazza

SEASONS AND HOLIDAYS

la festa
Uestate
lautunno
I'inverno

SHOPPING

la macelleria

la paneitenia

il negozio

il negozio di gencri
alimentari

.“CIAL RELATIONS

Ponomastico

il compleanno
Panniversario
signore

la primavera
la stagionc
il Natale

la Pasqua

la farmacia

il negoziante

a buon mercato

la bottega

il regalo (il dono)

sposare
nascere
amare

morire

tl metro
molto

poco

tanto

qualche
alcuni, alcune

il cugino
la cugina
i parenti
conoscere
ricevere

la cosa
essere
avere
entrare
uscire
imparare

raccor.tare
pensare
credere
le vacanze

costare
vendere
comprare
pagare

caro

presentarc
salutare
ascoltare

passare il tempo
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40.

41,

42,

signora
signorina
ln lettera
le nozze

TIME

lora

il minuto
Porologio
di buor’ora
in ritardo
5COTS0
prossimo
tardi

TRAVEL

la stazione
la valigia
il biglietto
tl treno

la ferrovia
il pivoscafo

WEATHER
il tempo

la proggia
la neve

i lainpi

vivere
celebrare
pisttare

il giorno

a tempo

la sera

il pomeriggio
la settimana
mezzanottc
1M€220gIOTNO
la giornata

il facchino
Poperaio
la mancia
il baule
Paeroplano

i tuoni
1l vento
la nebbia
nevica

Idiomatic Expressions

Level I: First Half

L IS

NS

a domani

a lunedi

a stasera

a tavola

a bassa voce
ad alta voce
andare a casa

parlare
accompagnare
aiuiare

iert

vggl
domani
lanno

il mese
dopodomant
la notte

la serata

arrivare
viaggiare
partire
volare
sal.ve
scendere

la tempesta
nuvoloso
piove

8. andare a scuola
9. aver padre ¢ madic
10. Con permesso!

11. dopo di

12. dopodomani
13. ccco; cccola; eccolo
11. E Puna; sono le due; etc.
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15.
16.
17.
18.
19,
20.
21.
22,
23.
21,

E mezzanotte. £ mezzogiorno.
fare il compito
imparare a memoria
in campagna

in casa

in citla

Io ho . . . anni.
Paltro giorno

la settimana prossima
la settimana scorsa (passata)

Level I: Second Half

1.

G e o

a buon mercato
« caro prezzo

a due a due

al contrario

al di dentro

al di fuori

al forno

al mio orologio
al pian terreio

. al piano superiore

. al primo piano

. allultimo piany

. apparecchiare la tavola

aver caldo

aver famce

aver freddo

avey selce

aver sonno

ben cotto

chiudere a chiave

costare caro

da me

dal calzolaio; dallo zio; cuc.

dal principio olla fine

26.
27.
28,
. Stamattina
30.
31.
32,
33.

25.
20.

28.
29,
30.
31.
32.
33.
34.
36.
37.
38.
39.
40.
41.
2.
13.
14.
45.

16.

17,

per favore; per piacere
Prego.

Quanti anni ha Lei?
scus.

stasera

tante grazic - -
tutti ¢ giorni
Va bene!
vicino a

davanli a

dietro a

di giorno

di notte

dirimpetto a

fave attenzione

far bel tempo

far caldo

far cattivo tempo

far cena

far coluzione

for freddo

fare una domanda «a
in fretta

in mezzo a

in orario

in ritardo

Panno scorso (passato)
Fanno venturo (prossimo)
lontano da

prima di

nna volla al giorno; al mese:
allanno

una volta la scllimana

g
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Alphabetical Checklist, Level { Vocabuilary

This list represents the minimum vocabulary to be learned in Italian,
Level 1. It provides a checklist for the teacher in selecting words for
mastery from the textbooks used by the class, and in selecting words
for uniform or city-wide examinations.

a (prep.)

abitare

abito

a buon wmercato

acciaio

cccompagnare

aceto

acqua

adesso

addizione

a destra

ad un tralto

acroplano

Africa

agosto

atutare

albero

alcuni, alcune

allora

alto

altoparlante

alunno (a)

alzarsi

amare

«Maro

amico (u)

anche

ancora

andare; andare in
bicicletta

animale

anniversario

anno

anno-ars

apparcechiare

a2

aprile
aria
arrivare
arrostirc
ascoltare
Asia

a sinistra
a tempo
allenzione
attore
aitla
autuunoe
avere
avvocato
azzurro

bagno; stanza da
bagno

hallare

bambino (a)

banco

bandiera

basso

baule

bello

heae

bere

bianco

biblioteca

hicchiere

bicicletta

biglietto

hirra

bocca

hollire

borsetta
bosco
bottega
bottiglia
braccio
brutto
buono
burro

caffe
calcio
caldo
calorifero
calze
calzing
calzolaio
camera da letlo
cameriero (a)
camicetla
camicia
campagna
campanello
campo
cancellare
cane
¢ ntare
capelli
capire
cappello
carne
CGro
carta; carla
geografica
asa
cassetione




cattivo
cuvallo
celebrare
celeste
cena
centesimo
cento
che?
chi?
chiamarsi
chiave
chiesa
chilo
chilometro
ci (adv.)
ctbo
cielo
cinema
cinquanta
cinque
cioé
citta
classe
cognato (a)
colazione; prima
colazione
colletto
collo
colore
coltello
coltivare
come
cominciare
compito
compleanno
comprare
con
conoscere
contadino
contare
contorno

contrario
corpo
correre
cosa

cosi
costare
costruire
cotone
cotto
cravatia
credenza
credere
cucchiaino
cucchiaio
cucina
cucinare
cugino (a)

da

dare
davanti a
aecimo
dente
dentista
dentro
desiderare
di
dicembre
diciannove
diciassette
diciotto
dieci
dietro a
difficile
diligente
dimenticare
dire
direttore
direttrice
dirimpetto a
dispiacere

dito: il dito—le dita

divano
divertirsi
divisione
dodici
dolce
dollaro
domandare
domani
domenica
donna
donn

dopo
dopodomani
dormire
dottore
dove
dozzina
due

duro

¢ (conj.)
ebraico
ecco
edificio
egh
elettricista
ella
entrare
erba
asame
esercizio
essa, esse
essere
2sss
estate

fa
facchino
faccia
facile




falegname
fame
famiglia
fare
farmacia
farmacista
farsi il bagno
favore
fazzoletto
febbraio
felice
ferro
festa; giorno di festa
fine

fighio (a)
finire
finestra
fiore
fiume
foglia
foglio di carta
forchetta
formaggio
forno
forse
francese
Francia
frase
fratello
frazione
freddo
fretta
fronte
frigorifero
frutta
fuori

gallina
gallo
gamba
garbato

54

garofano
gatto
genero
genitor:
gennaio
geografice; carta
geografica
gesso
gia
giacca
giallo
giglio
giocare
giornata
giornale

giorno; giorno di festa;

giomo di lavoro;
giomo di scuola

giovane

giove.li

giradischi

giugno

giusto

gli (art.)

gonna

grande

grasso

grazie

grigio

guardare

guardaroba

i

il

imparare
impermeabile
in

inchiostro
Inghilterra
inglese

in ritardo

insalata
insegnare
insipido
tnverno
to

Italia
ttaliano

la (art.)
la
lago
lampada
lampo
lana

latte
lavagna
lavarsi
lavorare
lzvoro
leggere
teggero
legno
legumi
Let, lei
lettera
letto
lezione
libbra
libro
lingua
liquore
lira

litro

lo (art.)
lontano da
Loro, loro
luglio

lui

lunu
lunedi
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ma
maceliaio
macelleria
madre
maestro (a)
maggio
magnetofono;
registratore
magro
ma:
malato
mal di testa
male
mancia
mangiare
mano (la mano,
le mani)
mare
mo.gherita
marito
martedi
marzo
matita
mattina
mattone
medicina
medico
mela
mento
memor:a
meno
mercato; a buon
mercaco
mercoledi
merenda
mese
metad
metro
mettere
mezzanotte

mexzo

1nezzogiorno
minuto
misura
mobili
milione
mille (mila)
moglie
moltiplicazione
molto
mondo
montagna
morbido
morire
mosca
mostrare
muro

museo
musica
musicista

nascere

naso

nastro; nastro
magnetico

Natale

nebbia

negoziante

negozio (di generi
alimentari)

nero

neve

nevica

niente

nipote (il)

nipote (la)

not

nenno (a)

nono

notte

novanta

nove

novembre
nozze
numero
nuotare
nuora
nuvoloso

occhio
offrive
oggi

olio
onomastico
operaio
oppure
ora
orecchio
orologio
orario
aspedale
oitania
ottavo
otto
ottobre

padre

pagare
pagina

paio (le paia)
pane
panettiere
panetteria
panino
pantaloni
parente
parete
parlare
parola
partire
Pasqua
bassare
passare il tempo
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passato
pasto
patata

pattinare
pavimento
pelliccia
fenna
pensare
pepe

per

pera
perché
perdere
permesso
pero

pesante
pesce
piacere
piangere
piano
piantare
piatto
piccolo
piede
pieno
pigro
pioggia
piove
piroscafo
pisells
piu

pizzicagnolo

poco

poi

poltrona

pomeriggio

ponte
porta
portare
povero

56

pranzare

pranzo; sala da
pranzo

prato

prego

prendere

president.

prestc

prexzo

prima colazione
primavera
principe

primo
professore
prossimo

pulito

qua
quaderno
qualcne

quale, qua’
quando
quanti, quante
quanto, quanta
quaranta
quarto
quattordici
quattro

qucsto

qus

quindici
quinto

raccontare
ragazzo
regalo
regola
repubblica
ricco
ricevere
ridere

ripetere
risponderc
ristorante

ritardo; in ritardo

rosa
10550
Russia
S50

sabato

sala; sala da pranzo;

sale d’aspetto
salato
sale
salotto
sano
salutare
salute .
sapere
sbaglio
scaffale
scala
scarpa
scend.re
§COYS0
scusare
scrivania
scrivere
se
secondo

seconda colazione

sedia
sedici

sct

sempr~
sentire
sentirss
senza
sera
serata
servire

kK,
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sessanta
sesto
seta
sete
Settanta
sette
settembre
settimana
settimo
sgarbato
signora
signore
signorina
sinistra; a sinistra
soffitto
soldato
soldo
sole
soltanto
sonno
sopra
soprabito
sorella
solo
sottrazione
Spagna
spagnuolo (spagnolo)
spalla
sperare
spesso
spiaggia
spiegare
sporco
sposare
stagione
stamalttina
stanza; stanza da
bagno
stasera
Stati Uniti

B bt s WA o T T ek

stazione
stella
stomaco
studiare
su

subito
sudicio
superiore
svegliarsi

tagliare

tanto

tappeto

tardi

tavola

tazza

té

ieatro

tedesco

televisore

tempesta

tempo; a tempo;
passare il tempo

terra

terreno

&1, mal di testa

¢ 2

topo

tovaglia

tavagliuolo

tradurre

tre

viedict

treno

triste

troppo

trovare

tu

tuono

tutto

uccello
ultimo

uomo

1uovo

un, una, uno
undici

uscire

vacanze
vacca
valigia
vecchio
vedere
venerdi
venire
venti
vento
venturo
verde
vestirsi
vestito
vetro

via
viaggiare
vicino
vicino (a)
villaggio
violetta
visitare
vis0

voce

voi
volare
volere
vuoto

zio (a)
2ucchero
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Culturs Topics, Level |

As explained in the previous chapter on The Teaching of Culture, pp.
36-41, the pupil will receive an introduction to Italian culture through
the Italian language. Iz addition, the following referen-e list is pro-
vided for the teacher. The facts outlined below deal with the topics
to be t-eated in Level 1. It is not intended that pupils be given all
this information. Teachers will decide which items to present and hold
pupils responsible for. These topics are best taken up as they become
pertinent through current affairs, the observance of holidays and anni-
versaries, allusions in textbooks, the daily press and magazines, films,
radio and television programs.

Why Are We Interested in the Study of Italian?

VocaTioNAL

In a world whzre travel by jet plane is already a reality, the demand
for men and women with training in Italian is ever increasing. There
is a growing need for government employees, diplomatic and consular
representatives and industrial personnel who are bilingual or who have
a working knowledge of two or more languages.

American-trained skilled workers with a good Italian background
are always sought by companies involved in business and industrial
enterprises in Italy. There is a need for engineers, scientists, teachers,
bankers, military men and business men who can travel and live abroad.
To make them more effective in their work, a knowledge of foreign
languages is essential.

There is every indication, therefore, that opportunities for employ-
ment are greater and more varied for the individual who has mastered
a language other than his own.

Some fields in which a knowledge of Italian is advantageous are:
Diplomatic service
Careers on operatic and concert stage
Import and export trade
Foreign banking
Newspaper and magazine editing
Museum work
Teaching of foreign languages
Scientific research
Publishing
Library science
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Travel and tourist agencies

Intelligence and security agencies

Translating and interpreting

Bilingual stenography

Radio broadcasting

Employment at the United Nations Headquarters or specialized
agencies

AVOCATIONAL

Even when the study of Italian is not a requirement for a specific career
or job, the ability to understand and speak ii may be an asset to any
individual. Many personal interests and leisure timc pursnits are asso-
ciated with an appreciation of the language, life and customs of the
Italian people.

Some avocational activities involving a knowledge of Italian are:

Travel: knowing the language of the people makes the trip much
more worthwhile

Reading Italian literature in the original

Enjoyment of Italian films, plays, operas, etc.

Understanding Italian broadcasts

Communicating with visitors from Italy

Engaging in “pen pal” correspondence

What Is Italy Like?

TOPOGRAPHY

Tt 00 N =

Rivers: Po (longest river), Adige, Arno, Tevere, Piave
Mountains: Alpi, Appennini (“backbone of Italy”)

Lakes: Lago di Garda, Lago Maggiore, Lago di Gomo

Volcanoes: Vesuvio, Etna, Stromboli

Islands: Capri (Blue Grotto) and Ischia in the Bay of Naples;
Sicily: winter resort, significant in history and in mythology (Pale-
mo, Taormina, Siracura, Agrigento); Sardegna

The Ligurian Riviera (the Italian Riviera from Ventimiglia to
La Spezia) ; Riviera di Ponente; Riviera di Levante; il Lido; Milano
Marittimo; Rimini

LocATiION FACTORS

The Alps as a natural boundary; the internal slopes of the Alps; the
flanks of the Apcnnines; the Sardo-Corso system; highlands 75%; low-
lands (especially the Po valley) 259,
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CLIMATE

1. Mediterranean climate: cool, rainy winters and warm, dry summers

2. Variety of vegetation: tropical palms and Alpine pines, profusion
of flowers; “the sunny skies of Italy”

3. Problems of irrigation and soil erosion; the latifondi; the land
reform laws; vast program of social and economic developnient under
way since 1950

PriNCIPAL CITIES

1. Ancient Rome; the great “City States”; Medieval Rome; Modern
Rome: La Citta Eterna, capital and “cradle of Christian civiliza-
tion”; La Citta del Vaticano

2. Region Cities
Le Puglic Bari, Brindisi, Foggia, Taranto
Campania Napoli, Pompei, Salerno
Emilia Bologna, Ravenna
Lazio Roma
Liguria Genova
Lombardia Milano
Piemonte Torino
Sicilia Messina, Palesmo, Siracusa
Toscana Firenze, Livorno, Pisa, Siena
Umbria Assisi, Perugia
Il Veneto Venezia
Venezia Giulia Udine

A Trip to ltaly

ARRANGEMENTS FOa THE TRIP

1. Steamships: Cristcforo Colombo, Michelangelo, Leonardo da Vinci,
Raffaello

Air Service: Alitalia

3. Passport and Visas: Visas nc longer required in most countries,
including Italy

4. Currency: The lira; approximately 615 lire to the dollar (as of

June 1966) ; fluctuations

1o

FIRST IMPRESSIONS ON ARRIVAL
1. Ports: Genoa, Naples (the two largest seaports)
2. Airports: Rome: Ciamp:no, Leonardo da Vinci (Fiumicino)
Naples: Capodichino
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Palermo: Punta Raisi
Milan: Linate, Malpensa
Venice: Tesséra

Genoa: Cristoforo Colombo
Bari: Palese

Turin: Caselle

3. Cities, Towns and People

a. The great industrial and commercial cities such as Genoa,

; Milan, Naples and Rome are up-to-date and modern, with tall

] buildings, resembling our American skyscrapers, numerous hous-
ing projects with modern conveniences and flourishing business
centers. However, because Italy is mainly a mountainous coun-
try, there are many picturesque hill towns with small stone
houses and narrow winding streets.

b. The State Railways network is efficient and largely electrified.
Between major cities there are very fast trains (il rapido), de luxe
buses (auto-pullman), and tramlines.

c. The Italian people are gay, friendly, sociable, artistic and
music loving.

d. Italians love outdoor life and sports. In very small towns, tailors,
barbers and shoemakers work on the sidewalk. Cafes with open-
air terraces are meeting places for friends, tourists, and artists.
Italians love sports, especially cycling, soccer and tennis, and have
won many world trophies.

e. Regional costumes, colorful and gay, worn on religious or other
festive occasions, are reminiscent of the Italians’ love of p. geantry
and folklore. Their fairs, contests, processions, with their at-
tendant songs and dances, are world famous.

THE ITaLIAN HOME
1. Meals: Colazione, desinare, pranzo, cena; also spuntino, merenda
2. Occupations: Farming, wine making, crafts, shopkeeping, technical
work, professional work
3. Family Life
a. Family Ties: Strong family bonds; universal respect for elderly
people; hospitality toward strangers
b. Amusements: Family reunions held at home, in restaurants and
cafes to celebrate religious holidays, anniversaries, festivals, etc.
Visits to parks, fairs, movies, open-air spectacies, concerts, etc.;’
attachment to home town and regional traditions

R e B aa SRR Y]
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c. Favorite Sports: Calcio (scccer); ciclismo (bicycling), “Giro
d’Italia”; motociclismo (motor scooters); auto racing “Mille
Miglia”; skiing

SCHoOLS

1. Scuola Materna (Giardino d’Infanzia); Scuola Elementare
2. Scuola d’Avviamento; Scuola Tecnica Industriale
Liceo; Istituto Tecnico; Istituto Magistrcle

Universitd (admission requirement: Diploma di meturita)
Compulsory education from 6 to 15

St o

CONTENT AND SCOPE, LEVEL I

Grammatical Structures

The following outline of grammar topics for Level II is predicated on
the assumption that all the tcepics and skills included in Grammatical
Structures, Level I, have been covered and tested for mastery. A thorough-
going and well-planned review of Level I is essential as a foundation for
further learning.

Level 11: First Half

1. .ApJECTIVES

a. Possessive: distinction between il tuo, il Suo, il vostro and il
Loro: distinction between il suo and il Suo, il loro and il Loro.

b. Interrogative: forms and uses of quale, quanto
c. Forms of poco and molto

2. PRONOUNS
a. Possessive
b. Interrogative: chi, che (cosa)
c. Direct and indirect object
d. Demonstrative: questo, quello

3. VERss

a. Present perfect (passato prossimo) of the verbs conjugated with
avere: aprire, chiudere, dare, dire, fare, leggere, mettere, prendere,
rispondere, scrivere
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b. Imperfect of essere, avere, and the three regular conjugations
Future of irregular verbs: andare, venire

d. Future of verbs ending in: -care, -gare, -ciare, -giare; dimenticare,
bagare, incominciare, mangiare

e. Verbs forming passato prossimo with essere: selire, scendere,
cadere, nascere, morire

L. Preterite (passato remoto) of regular verbs and andare, venire,
salire, sceniere

&

Level 1I: Sccond Kalf

1.

Nouns
a. Plurals of nouns ending in: -cia, -gia, and -ista

b. Masculine nouns ending in -0 having feminine plural ending
in -a: il braccio, le braccia; il labbro, le lobbra; il muro, le maura;
il lenzuolo, le lenzuola

ADJECTIVES
a. Demonstrative: questo, quello
b. Comparison of regular adjectives

PRroONOUNS

a. Relative: che, il quale, cui, il cui; passively: colui che, colei che,
coloro che, quello che

b. Interrogative: Review and quale, quanto

Demonstrative: Review and cid

d. Single pronoun objects with imperative: Mi dia il libro! Datemi
la penna!

e. Pronoun objects with ecco

o

VERBS

a. Passato remoto of irregular verbs: essere, avere, fare, chiudere,
dare, dire, Icggerc, mettere, sapere, scrivere

b. Imperative mood
The regular conjugations (affirmative and negative)

Affirmative and negative forms of irregular verbs: essere, avere,
andare, dare, dire, fare, stare

Reflexive verbs: lavarsi, vestirsi, sedersi, alzarsi, scusarsi
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Topical Vocabulary Lists, Level Il

These topical vocabulary lists represent selected items taken from the
alphabetical lists and grouped around specific topics to facilitate con-
versation and composition. They do not include idiomatic expressions,
which can be found on pages 70-71.

1. ABSTRACT NOUNS

lamicizia
la bellezza
la conoscenza

2. AGE

Peta
la gioventt (la
giovinezza)

3. AMUSEMENT

la barca

la caccia

tl cacciatore
il canto

la canzone
Porchestra
il palcoscenico
la pellicola
In piscina
la pesca

la radio

la rivista

4. ANIMALS

Pasino
Pagnello
la bestia
la bestiola
il bue

la capra
il capretio

Ponore
il bisogno
la perfezione

4 vecchia
il vecchio

il romanzo
lo spettacolo
la televisione
il tennis

il cinema

la commedia
la darza

la galleria

la letteratura
Popera

la pittura

il pianoforte

il gattino
il leone

il leopardo
i lupo

il maiale
Porso

la pecora

la sorte
lumilta
Pumanita
la qualita

la giovane
il giovane

la poesia

la statua

la tragedia
il capolavoro
la novella
magnifico
splendido
artistico
commovente
celebre
applaudire
pescare
remare

la tartaruga
¢l toro

la volpe

la zanzara
lelefante

la scimmia
abbaiare
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5. ARTICLES OF CLOTHING

lanello

il bottone

il braccialetto

i calzoni

la collana

la cintura

il costume da bagno

il diamante
il guanto
il giotello
la moda

la tasca
lorecchino
il pettine

6. BUILDINGS AND MATERIALS

tl dalcone
tl cortile

il castello
il corridoio

7. BUSINESS

laffare
lappuntamento
la busta

la cartolina

il commerciante
il commercio
il conto

la firma

il francobollo
Pindirizzo
lindustria
Poccasione

il prezzo

lo stabilimento

8. CITY

labitante
l'ascensore
l'autorimessa
il borgo

la capitale

il muro
il palazzo
l'uscita
Uentrata

il telegramma
il telegrafo
il telefono
l'ufficio

il peso

il prezzo
la ricevuta
labilitd

il padrone
tl denaro
la banca
la moneta
la lira
ambizioso

Pincendio

il luoge

la vetrina

il marciapiede
la fretta

Bl ) & sy TR R A 2 TRRY W T e e L DA ST Do e
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i polsini

il vestito

il cappotto "
la stoffa

Pombrello

gli occhiali

nuovo

elegante

la pietra
la paglia
a‘itico

costruire

commerciale
inutile
accettare
vantaggioso
assicurare
dettare
firmare
includere
raccomandare
la lettera
raccomandata
riuscire
spedire
telefonare
depositare

la piazza

la polizia

il poliziotto

il vigile 3
tl sindaco ‘
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10.

11.

il grido
la gente
la popolazione

EMOTIONS

misero
orgoglioso
stanco
malcontento
U'entusiasmo
l'ammirazione
la cura

il pompiere
la strada
affrettarsi

il desiderio
il disprezzo
il dolore
il dubbio
Porgoglio
sl pianto
adcrare

FAMILY AND HOME

il bimbo

il cognome
il cuoco

il dono

il fanciullo
il grembiule
la sposa

il cuscino

FOOD

laglio
lalbicocra
lantipasto
larrosto

i broccoli

il brodo

la cicoria ~
il condimento
i carciofi

il cavolfiore
il cavolo

la ciliegia
la cioccolata
la cipolla

i fagiolini

il lenzuolo

(le lenzuola)
la luce elettrica
lo specchio
il tetto
l'asciugamano
comodo
caro

friggere

la fanie

la farina

la fragola

il gelato

la lattuga

le lenticchie
i maccheroni
il minestrone
il tacchino
la melanzana
Pappetito

la torta

gli spaghetti
Puva

la frateilanza
la posta

tremare
ammirare
dubitare
odiare
preferire
soffrire
sospirare
spaventare

consigliare
cucire
festeggiare
spolverare
il cencio

(lo straccio)
laspirapolvere

loliva

il vitello

la 2ucca

lo zucchero
la noce

la padella
il prezzemolo
il pollo

il pomodoro
il prosciutto
: ravioli

gli spinaci
il pezzo
desinare
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12. GEOGRAPHY

tl deserto

la geografia
l'isola

la costa
meridionale
settentrionale

il continente
il golfe

la regi. .

il porto
mondiale

il mondo

13. GOVERNMENT

lunitad

lautoritd

lazione

il capo

la decisione

il dispotismo
(il despota)

la dichiarazione

il diritto

il dittatore

il dovere

il fondatore

14. HEALTH

il raffreddore
il dentifricio
la febbre

la guarigione
il polso

15. MILITARY

la battaglia
la difesa

la guerra

il generale
Pindipendenza
la liberazione
la lotta

il nemico

R Ny S Uy T v T

il gabinetto
la giustizia
linsurrezion-
il ministro

la monarchia
il partito

la patria

il rappresentante
il regno

la rivoluzione
assoluto
centrale

la ricetta

il riposo

lo spazzolino
debole

grave

Popposizione
lordine

le ostilita
lufficiale
leroismo
lesercito

il capitano
ordinare
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loceano
la penisola
il territoriv

lo spazio

ctvile
democratico
locale
oppresso
popolare
economico
abolire
adottare
arrestare
causare
dominare
rappresentare
regnare

sano
robusto
guarire
impedire
riposarsi

cedere
combattere
conquistare
difendere
intervenire
lottore
occupare
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16.

17.

18.

19.

NATURE

larancio
Parcobaleno
la collina
sl castagno
il ciliegio
la cima

sl cipresso
sl fieno

il grano

il giardino
sl gelso

OCCUPATIONS

lalbergatore
Varchitetto

sl barbiere

sl bibliotecario
il calzolaio

il chirurgo

sl commesso

sl cassiere

la dattilografa
il fotografo

r-ditore

OTHER NOUNS

l'atomo
il fuoco

il gruppo

il geranio
il mandarino
il limone
la natura
il nido
lorizzonte
lorto

la pianta
la pianura
il tulipano
l'ulivo

il fruttivendelo
il giardiniere
sl giornalista
il gioiellieve
limpiegato
l'infermiera
Vingegnere
sl libraio

il meccanico
la modista

il mestiere

sl resto
sl laccio
il medio

PARTS OF THE BODY

le ciglia

la guancia
sl ginocchio
la gola

il gomito
il labbro (le labbra)
la pelle
il soprecciglio
(le sopracciglia)

la valle
la rondine
sl ruscello
la quercia
il ragno
sl ramo
la rana

la terra
l'onda

sl terreno
shocciare

il notaio
lorologiaio

sl pescivendolo
sl pescatore
la professione
il ragioniere
lo stampatore
Partista

il poeta

lo scrittore

lo scienziato

il periodo
il sogno
il vapore

il modo

il cuore
le spalle
l'osso (le ossa)
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20. RELIGION

cattolico

la chiesa
l'anima
Dio (Iddio)
sl duomo
la fede

la messa

21. SCHOOL
il premio
il problema
il silenzio
lo studio
la descrizione
la grammatica
la linea
il passato
lo sforzo
la traduzione
il verbo

22. SOCIAL RELATIONS

l'armonia
laiuto

le chiacchiere
tl galantuom.
i galantuomini
linvito

la memoria

tl ricordo

la simpatia

23. TIME WORDS

il calendario
il secolo

stamani (stamance)

stanotte

il Papa (i Papi)
il Pontefice

il miracolo

la preghiera

il prete

la pieta

la sperar.:a

lesempio
il cestino
Pespressione
Ueccezione
il raccor:to
la riga
completo
intelligente
lentamente
rapido
seguente

lo sposalizio
amabilmente
gentile
incantevole
lieto
volentiers
onesto
affidare
aspirare

eri
l'indomani
lavvenire
il passato

eterno
divino
immortale
benedire
creare
dedicare
pregare

la vigilia

esatto
seguire
organizzare
aspettare
cercare
completare
continuare
intendere
lodare
piegare
recitare

invitare -
maltrattare
mandare
incontrare
negare
riconoscere
rifiutare
soccorrere
ricordare

durare
mentre

prima
dopo
gid
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24.

TRAVEL

laeroporto

il bagagliaio

il bagaglio

la cabina

la carrozza

il miglio (le miglia)

. WEATHER

il calore
tl fulmine
il gelo

la destinazione
lorario

il passaggio

il passeggero
la traversata

il viaggiatore
il viaggio

la stazione
la direzione
la dogana

il vagone

la nuvola

il ghiuccio

Idiomatic Expressions

Level 1I: First Half

1.

bl o N

P&

14.

15.
16.
17.
18.
19.
20.

70

A (mano) destra

A (mano) sinistra
Andare a passeggio
Andare a piedi
Andare a teatro
Andare in chiesa
Arrivare a tempo
Arrivare in ritardo
Aver bisogno (di)
Aver fretta

. Aver paura (di)
. Aver ragione
. Aver torto

Cambiar di casa

Da oggi in pos
Dare in affitto
Di buon cuore
Di buon mattino
Di buon’ora
Diverso da

21.

22,
23.

24.
25,
26.
27.
28.
29.
30.
31.
32.

33.

35.
36.

37.

la temperatura
calmo

D’ora in pos

Far compagnia a
Fare il medico
(T'avvocato, etc.)
Fare una corsa
Fare una fotografia
Fare una gita

Fare una passeggiata
Fare una visita (a)
Fare un regalo (a)
Fare un viaggio

Fra pbco

Fra un’ora (mezz'ora, dieci
minuti, etc.)

Ieri sera

In campagna (montagna)
Insieme (a)

Intorno (a)

Ogni tanto

,
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38.
39.
40.
41.

42.
43.

Poco fa

Prendere a pigione
Prender parte a
Proprio ora

Star bene (male)
Star comodo
Stare allegro

Level II: Second Half

1.
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Andare a caccia (cavallo)
2. Andare in aeroplano (automo-27.
28.

bile, bicicletta, carrozza,
ferrovia)

Andar per mare

Andar su e giu

A4 parte

A poco a poco

Aver degli spiccioli

Aver dei buoni punti (voli)

Avere il piacere (di)
Aver vergogna (di)
Aver voglia (di)

C’¢ fango (nebbia)
Cercare di

Che cosa c’é
Comgprare all’ingrosso
Comprare al minuto
Con cura

Conseguire la laurea
Con tutto cid

Dare il benvenuto

. Esser contento (di)
. Esser di moda
. Esser becciato agli esami

Far dei giuochi

. Far gli auguri (a)

48.

49,

26.

29.

30.
31
32.

33.
34.
25,
36.
37.

38.

39.
40.
41.
12.

43.
44.
45.

46.
47.

. Stare in piedi
46.
47.

Star lontano (da) |
Star vicino (a)

Tutti e due (tutte e due)

Voler bene a

Fare il bagno

Fare i saluti (a)

Fare una buona compra
(vendita)

Fare un gran chiasso

Giocare alla palla

Giocare alle carte

Giocare al tennis (al bigliardo,
etc.)

Giocave a pallacanestro

Gli affari vanno bene (male)

Lungo il muro (la strada, etc.)
Mettersi in viaggio

Nello stesso tempo

Oggi ad otto (a quindici)

Pensare a

Pensare di

Per mezzo di

Piacere di fare la conoscenza (di)

Sentirsi bene (male)
Stringere la mano (a)
Superare un esame

Tira vento

Vincere la gara
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Alphabetical Checklist, Level Il Vocabulary

As stated at the beginning of the al habetical vocabulary list for Level 1.
this list represents the minimum vocabulary to be learned in Italian,
Level II. It provides a checklist for the teacher in selecting words for
mastery from *he textbooks used by the class, and in seleciing words for
uniform or city-wide examinatior.s.

abbaiare
abbastanza
abilita
abitante
abolire
accettare
adorare
adottare
aeroporto
affare
affidare
affitto
affrettarsi
aglio
agncllo
aiuto
albergatore
albicocca
allegro
altro
amabilmente
ambizioso
amicizia
ammirare
ammirazione
anima
anello

- antico

antipasto

appartenerc

appena
appetito
applaudire
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appuniamento
arancia
arancio
architetto
arcobaleno
armonia
artista
artistico
rrestarc
arrosto
ascensore
asciugamano
asino
aspettarc
aspirare
aspirapolvere
assicurare
assoluto
atomo
attaccare
attualmente
augurio
autorimessa
autorita
avvenire
azione

bagagliaio

bagaglio

balcone

banca

bagno; costume da
bagno

N

barbiere
barca
battaglia
battere
bellezza
benedire
benvenuto
bestia
bestiola
bibliotecario
bigliardo
bimbo
bisognare
bisogno
bocciato
bomba atomica
borgo
bottone
braccialetto
braccio
breve
broccoli-
brodo

bue

busta

cabina
caccia
cacciatore
cadere
calore
calendario
calmo
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calzoni
calzolaio
cambiare
canto
canzone
capitale
capitano
capo
capolavoro
coppotto
capra
capretto
carciofo
carezza
carte
cartolina
cassiere
castagno
castello
cattolico
causare
cavolfiore
cavolo
cedere
celebre
cencio
centrale
cercare
certamente
certo; di certo
cestino
che
chiacchiere
chiaro
chiasso
chiedere
chiudere
chiesa

chirurgo
ci (pron.)
cicoria

ciglic (pl.)
ciliegia
ciliegio

cima

cinema
cintura
cioccolata
cipolla
cipresso
circa

civile
cognome
coles

collana
collina
colpire
coloro

colui
combattere
commedia
commerciale
commerciante
commercio
commesso
commoventc
comodo
compagnia
completare
completo

compera

condimento
condurre
conoscenza
conquistare
consigliare
contenere
contento
continente

conto
continuare
corridoio

cortile
corto
corsa
costa
costrutre
creare
cucire
cut
cuoco
cuore
cura
cuscino

danza
dattilografa
debole
decisione
dedicare
democratico
denaro
dentrificio
depositare
descrizione
deserto
desiderio
desinare
destinazione
destra
dettare
diamante
dichiarazione
difendere
difesa
dimostrare
Dio
dipingere
direzione
diritto
disarmare
dispotismo
disprezzo
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dittatore
diverso
divino
dogana
doleve
dominare
dono
dovere
dubbio
dubitare
durare

eccezione
economico
editore
elefante
elegante
entrala
entusiasmo
eroico
eroismo
esame
espressione
esatto
esempio
esercito
esilio

etd

cterno
evitare

fagiolini
fanciullo
fango
farina
febbre
fede
fedelta
fermare
ferrovia
festeggiare
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fieno

firma
firmare
fondatore
fotografo
fotografia
fra

fragola
Jrancobollo
fratellanza
fretta
friggere
fruttivendol
fulmine
fuoco

gabinetto
galantuomo
gelato
galleria
gara
gatto
gattino
gelo
gelso
geloso
generale
gente
gentile
geografia
geranio
ghiaccio
giardingere
gierdino
ginuvcchio;
le ginocchia
gioielleria
gioielliere
giom~lista
giovane (il, la)
gioventi

giovinezza
girare

gita

git
giungere
giuoco
giustizia
gli (pron.)
gola

golfo
gomito
grammatica

grano

grave
grembiule

grido
gruppo
guancia
guanto
guarigione
guerra
gusto

ieri
imbucare
immortale
impedire
impiegato
incantevole
incendio
includere
incontrare
indicare
indipendenza
indirizzo
indomani
industrsa

.infermiera

ingegnere
ingrosso
imsieme
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insurrezione
intelligente
intendere
intervenire
intervento
intorno (a)
inutile
invitare
invito

isola

la (pron.)
labbro (le labbra)
laccio

lancia

largo

lasciare

lattuga

laurea

le, Le (pron.)
lentamente
lenticchie
lenzuolo (le leniuola)
lzone

leopardo

lettera raccomandata
letteratura

li (pron.)
liberare
liberazione
liberatore

libraio

lieto

limone

linea

lira

lo (pron.)

locale

lodare

loro (pron. and

poss. adj.)

Loro (pron. and
poss. adj.)

lotta

lotware

luce, luce elettrica

luogo

lungo

lupo

maccheroni
magnifico
maiale
malcontento
maltrattare
mancanza
mancare
mancia
mandare
mandarino
marciapiede
meccanico
medio
melanzana
mentre
meridionale
messa
mestiere

mi

miglio (le miglia)
minestrone
ministro
minuto
miracolo
misero
modo
modista
moda
monarchia
mondiale
mondo
moneta

montagna
morire

natura
nebbia
negare
nemico
nido
noce
nostro
notaio
novella
nuocere
nuovo
nuvola

occasione
occhials
occupare
oceano
odiare
ogni

oliva
ombrello
onda
onesto
onore
opera
opposizione
oppresso
ora

orario
orchestra
ordinare
ordine
orecchino
organizzare
orgoglio
orgoglioso
orizzonte
orologiaio
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orso
orto
osservare

osso; gli ossi, le ossa

ostilita
oitanta

padelia
padrone
paglia
palazzo
palconscenico
palla

Papa
pallacanestro
partito
passaggio
passato
passeggiata
passeggiero
passeggio
patria
paura
pecora
pelle
pellicola
penisola
perfezione
pericolo
pericoloso
periodo
pesca
pescare
pescatore
pescivendolo
P2
pettine
pezzo
pianoforte
pianta
pianura
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piazza
pietd
pietra
piegare
pigione
piscina
pittura
poco
poesia
poeta
polsini
polso
polizia
poliziotto
pollo
pomodoro
pompiere
Pontefice
popolare
popolazione
posta
porto
precisamente
preferire
pregare
preghiera
premio
prete
prezzo
prezzemolo
prima
problema
professione
proprio
prosciutto

quale
qualitd
quaranta
quello
quercia

questo

raccomandare
racconto
radio
raffreddore
ragione
ragioniere
ragno

ramo

rana

rapido

rappresentante

rappresentare
ravioli
recitare
regalo
regione
regnare
regno
remare
restare
resto
ricetta
ricevuta
riconoscere
ricordare
riposarsi
riposo
ricordv
rifiutare
riga
rimanere
ritardo
riuscire
rivista
rivoluzione
robusto
romanzo
rondine
ruscello
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salire
saluto
sano
sbocciare
scendere
sciarpa
scienziato
scimmia
sciopero
sciupare

. scrittore

scuro
scusarsi
secolo
Seguente
seguire
sembrare
sete
settentrionale
sforzo

sicuro
silenzio
simpatia
sindaco .
soccorrere
societd
soffrire
sognare
sogno
solamente
sopracciglio
sorte
sospirare
spaghetti
spalla
spaventare
spazio
spazzolino
specchio
specialmente
spedire

speranza
spettacolo
spiccioli
spinaci
splendido
spolverare
sposa
sposalizio
sposo
stabilimento
stamani, stamane
stampatore
stanco
stanotte
stare
statua
stazione
stoffa
strada
stretto
stringere
studio

suo
superare

tacchino
tartaruga
tasca
telefonare
telefono
telegrafo
telegramma
televisore
temperatura
tenere

terra
terreno
tennis
territorio
tetto

ti

tirare
toro
torta
torto
traduzione
ivagedia
traversata
tremare
trenta
tulipano
tuo

ufficiale
ufficio
ulivo
umanita
umiltd
unitd
unire
usare
uscita
utile
uva

vagone
valle

vapore
vantaggioso
vasto

vecchio
vendita
veramente
verbo

vestito
vetrina
vergogna

vi (pron. & adv.)
via

vigile
viaggiatore
viaggio
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vigilia voglia vostro

vincere volare voto
visita volentieri

vitello volere zanzara
vivere volp. zucca
voce volta zucchero

Culture Topics, Level Il

As explained in the previous chapter on The Teaching of Culture, pp.
36-41, the pupil will receive an introduction to Italian culture through
the language. Further cultural information is outlined for Level I
on pages 58-62. In addition, the following reference list for Level II
is provided for the teacher.

It is not intended that pupils be given all this information. Teachers
will decide which items to present and hold pupils responsible for.
These topics are best taken up as they become pertinent through current
affairs, the observance of holidays and anniversarics, allusions in text-
books, the daily press and magazines, fil:ns, radio and television programs.

Italian Culturel Influences in the UnHed States

IMPORTANT ITALIANS IN AMERICAN HISTORY
1. The Age of Discovery and Exploration
Cristoforo Colombo Amerigo Vespucci
Giovanni da Verrazzano Giovanni and Sebastiano Caboto
2. The War of Independence
Filippo Mazzei
3. The 19th Century
Antonio Meucct (inventor)

4. The 20th Century

Science: Marconi, Fermi Arts: Attilio Piccirilli .
Aviation: Bellanca Music: Enrico Caruso, Avturo
Education: Maria Montessori Toscanini, Gian Carlo Menott:

78




1. Foods, Wines and Cheeses

antipasto

minestrone

pizza

ravioli

spaghetti

lasagne

risotto

pollo alla cacciatore
salame

scaloppine

. The Language of Music

allegro
alto
crescendo
piano
forte

solo

. The Language of the Theater

bravo
impresarin
maestro
opera

. Miscellaneous

casino
ghetto
fiasco
gondola

FasHions FroM ITALY

ITALIAN Worbs AND PHrAsES Usep IN ENGLISH

vitello alla parmigiana
tortoni

spumoni

Chianti

Asts Spumante
Marsala

gorgonzola

Bel Paese

mozzarella

Parmigiano

concerto
virtuoso
sonata
soprano
tempo
coda

scenario
studio
prima donna

motto
regatta
stanza

1. There has been a great upsurge in r=cent years in the importation

and adaptation of styles from Italy. Top names of Italian designers
include: Simonetta, Fontana, Schubert and Pucci.

shoes, sloves, etc.

2. Our other imports from Italy include leather goods, handbags,
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INFLUENCE ON OUR ARCHITECTURE

1. The Capitol Building in Washington, D.C. was decorated by Italian
{ artists.

2. Many state apitols are fashioned after the church of St. Peter.

3. Many monuments in various cities were built and decorated by

Italian architects. Nervi designed the bus station at end of George
Washington Bridge.

INFLUENCE oM our FURNITURE

@ yr

1. Italian provincial articles 3. Savonarola chairs
2. Credenza 4. Florentine furniture
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