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FACTORS THAT MAY BE INFLUENCING ENROLLMENTS IN HOME
ECONOMICS AT THE HIGH SCHOOL LEVEL WERE INVESTIGATED -~ (1) :
THE QUALITY OF THE HOME ECONOMICS FROGRAM, (2) FRESSURES TO 3
TAKE OTHER SUBJECTS, (3) SCHOOL SCHEDULES, (4) ATTITUCES
TOWARD HOME ECONOMICS, (5) PATTERNS OF HOME ECONOMICS | ?5 1
OFFERINGS, AND (6) JUNIOR HIGH HOMEMAKING PROGRAMS. 4
QUESTIONNAIRES WERE SENT TO 1301 SENIOR HIGH SCHOOL GIRLS, 52 g
PRINCIPALS, AND 69 TEACHERS REPRESENTING 71 SCHOOLS. - ‘
ENROLLMENTS IN HOME ECONOMICS BETWEEN 1957-58 ANC 1960-61 HAD
INCREASED IN 31 SCHOOLS AND DECREASED IN 40 SCHOOLS. THE
AVERAGE STUCENT ENROLLMENT FOR SCHOOLS WITH INCREASED
ENROLLMENT IN HOME ECONOMICS WAS 354, WHILE IT WAS 401 FOR
THOSE WITH CECREASING ENROLLMENT. THE QUALITY OF THE HOME
ECONOMICS PROGRAM WAS THE MOST IMPORTANT FACTOR INFLUENCING
STUDENT ENROLLMENT. SCHOOL SCHEBULES AND PATTERNS OF
OFFERINGS OF HOME ECONOMICS HAC LITTLE INFLUENCE ON I
ENROLLMENT. RECOMMENDATIONS WERE THAT (1) A SFECIAL STUDY .
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THE HOME ECONOMICS PROGRAM SO THAT THE CONTENT IS CLOSELY
RELATED TO THE NEEDS OF THE STUDENTS, THE LEVEL OF TEACHING
PROCECURES 1S RAISEG, AND FERSONAL QUALITIES OF THE TEACHERS -
ENHANCED, AND (2) TEACHERS SHOULD CECREASE THE EMFHASIS GIVEN
TO FOODS, NUTRITION, CLOTHING, AND GROOMING, AND EXPAND THE :
EMFHASIS ON CHILD DEVELOFMENT, CONSUMER ECUCATION, AND £
HOUSING AND HOME FURNISHINGS. (MS)
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Chapter I
INTRODUCTION

In Kentucky, the enrollment in the wvocational home economics day-school
program increased from 502 in 1918 to 29,388 in 1960, This growth in enrollment
has been quite gratifying. Yet, since 1958 (with the event of Sputnik), there
has been a re-shuffling of objectives end values in education, and in some schools
enroYlments inh home economics classes have drastically decreased.

Are there specific factors affecting enrollment in home economics? Axe thess
factors immediately related to the home economics program? If so, could the
findings give suggested guides for proposed changes in the home economlics program
so as better to fulfill the requisites of the "quality" program for high school
youth, The purpose of this research project was to study certain factors that
may have influenced errollment in home economics as the secondary level in
Kentucky.

Since changes in enrollment in home economics was not a problem unique to
Kentucky, clues for the factors to study were selected from knowledge of the
Kentucky sitvation and from studies completed in other states, Studies from
California, West Virginia, Maine, Texas, Idaho, and Washington, D. C. were
reviewed, , »

Factors
~ 8ix factors were studied in this research project. The factors that may
be influencing enrollment in home economics at the high school level investigated

~in this study were:

1. The effect of the quality of the home economics program on enrollment.

2. The effect of pressures (including curricular requirements) to take other
subjects on emrollment in home economics.

3. The influence of schedule on enrollment in home economics.

L. The influences of attitudes toward home economics (including attitude towards
the home economics teacher) on enrollment.

€. The effect of patterns of home economics offerings on enrollment.

6. The effect of junior-high homemaking on enrollment in home economics in high
school, ;

Limitations

These limitations were observed in the s‘c,udyzi

1. Data expressing student opinion were 6ollected from senior high school girl
gtudents only. '

2., Only high schools having departments of vocational home economics in Kentucky
in 1957-58 and retaining the department in 1960-61 were used.in the sample.
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3. No school was used in the study where re-districting or consolidating had
occurred during this time interval,

L. High schools having only N'egro students were not included in this study,

5. . A school having junior-high organization (7th, 8th, and 9th grades) only was
not included in the study. -

Definitions

1. Junior-hich homemaking was designated as a day-school program in home eco-
nomics centering on personal and family problems, usually involving 7th and X
8th grade pupils only., All schools offering home economics in the Jjunior
high school in this study also offered home economics in the senior high '
school, . .

2, Pressure as used in this study refers to any force exerted by self or others
' %o influence behavior,

3+ Schedule, in this study, was used to refer to perinds in a school day and to
the Eotai scheduling of a student's yearly program.

L. The quality of the program was judged by recognition of certain satisfactions
or digsatisfactions as to the worth of phases or aspects of the home eco=
nomics program by students and others.

5. The effect of pattern of offerings involved any suggested change in the
offerings of home economics, any sequence suggestions, any suggestions re-
lated to home economics being offered as an elective or a required course, b
etc,

6. Attitudes relating to home economics were classified thus when the expression
involved feeling toward a sitvation, person, the home economics department,
etc.

"To The "To icé" were statements of goals or objectives in eight areas of home
economics which might have been learned by high school students. The "Topics"
were part of the questionnaire compléted by high school senior girls, :

8, The areas-of home economics included in the 7k Topics were: . Child Develop-
ment, Lol = 1.9; Clothing and Grooming, 2,10 - 2,19; Foods and Nutrition,
3.20 = 34293 Health and Home Nursing, 5-30 = 1,385 Management, 5.39 - 5,183
Housing 'and Home Furnishing, 6.L49 - 6,593 Family Living, 7.59 = 7,683 and
" Consumer Education, 8,69 - 8,7k.

9 Increasin%-:enrolhnent schools are the 31 high schools in this study where
enroliment In home economics increased over the total school-enrollment by
25 percent or more between the school years of 1957-58 and 1960-61.

10. Decreasin%-enrollment schools are the 4O high schools in this study where
enrollment in home economics decreased over the total school-enrollment by
25 percent or more between the school years of 1957-58 and 1960-61. 3

Hypothesis 1
i There are certain specific factors which influenced enrollment in home eco- 1
;L 4

| nomics to increase or decrease at the high school level., . i
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Chapter II
PROCEDURES

Selectionlgg Schools

In order to have 1eSSabiased information in the study, the sampling of schools
was not limited to those with decreasing enrollments, The sample also included
schools with outstanding increases in enrollment in home economics,

As a basis for selection of the sample for this study, the percent of increase
or decrease of total-school enrollment in high schools having departments of
vocational home economics and enrollments in home economics between the school
year 1957-58 and 196061 were determined., The high schools included in the study
were those where the rate of home economics enrollment increase or deérease was 25
percent or more. This percent of increagse or decrease was determined by subtracting
the differences between the percent of total-school enrollment increase or decrease
and that ef home economics e nrollment increase or decrease.

The total-schoel enrollment for these high schools was obtained from the
Kentucky Eduecational Bulletins: Kentucky High Schools, 1957-58 and Kentucky High
Schools, 196061, Data for home sconomics enro Llments and daily schedules were
obtained from the Division of Home Economics Education, State Department of
Education. Of the 361 high schools on the original 1list for examination, 112 were
eliminated because of the limitations of the study. The 249 remaining schools
were examined for rate of increase or decrease in enrollment in home economics.

There were Ll schools (L1.3 percent) with enrollments in home economics that
had increased 25 percent or more; L5 schools (58.7 percent) had enrollments that
had decreased 25 percent or more, Nine additiocnal schools vere eliminated from the
sample because of the home economics teacher's schedule,

The principsl in each of these 80 schools was contacted by letter by the
State Director of the Division of Home Economics Education., Seventy-eight high
schools desired to participate in the study. Of these 78 schools, 31 schools with
increasing home economics enrollment returned 30 +eacher questionnaires and 876
student questionnaires; LO schools with decreasing enrollment in home economics
returned 39 teacher questionnaires and 1,25l student questionnaires. Thus, the
sample for this study included 2,130 student questionnaires, 52 principal opinion-
naires, and 69 teacher questionnaires, ~

MEﬁhods.gg Collecting Data

Instruments and Devices

Home Economics Teacher Questiomaire

A questionnaire was developed to obtain information and opinions from the
home economics teachers involved in the study, (Appendix, A.) The 69 home
economics teachers who answered the questionnaire responded with a total of 201

reactions to the question "What factors do you think are influencing.the girls
to elect or not to elect home economics in high school?" Of these comments,

-3 -




111 were of favorable conditions which were influencing girls to enroll in home
economicsy 90 were reactions which they believed were influencing girls not to
“enroll in home economics. '

Principal Opinionnaire

An opinionnaire was developed to obtain opinions on the conditions which a
principal believed were responsible in his school for the status of home economics
enrollmzit. (Appendix, B,) The 52 principals who answered the opinionnaire
responded with' a total of 268 reactions to the question "What factors do you think
are influencing the girls to elect or not to elect home economics in high school?"
Of these reactions, 13 were of favorable coenditions which they believed were
influencing girls to enroll in home economics; 121 were reactions which they be-
lieved were influencing girls not to enroll in home economics; and four statements
could not be classified into either category. ‘

Student Questiomnaire-Opinionnaire

This instrument consists of six parts. (Appendix, C.) Parts I, IV, Vy and
VI were taken from a questionnaire developed for the Cooperative Curriculum
Pattern Study in Home Economics, 1960, Parts II and III were developed for this

study .

Part I of the student questionnaire requested the students to check the
amount of help they had in school on 7L Topics related to eight areas of home
economics. For example, nunber 1,1 Topic "Understanding what children are like
at different age levels" is an objective in the child development area of home
economics, The students were to check the "Amount of Help I Had" in four cate-
gories: "Much"; "Some'; "Little"; or "None®, Then, if they "Wish for Some or
More", they were to check under this coluim heading,

Part I of the questionnaire was designed to seek those factors which may
have influenced students to enroll in high school home economics beyond that which
was required, For example, nunber 10,75 "I liked the home economics I had in
7th or 8th grade®™ was included as a factor to f£ind out the influence of junior
high home economics on senior high school enrollment. There were 18 statements

in this Part,

Tn Part IIT of the questionnaire the sentences were designed to be checked
by those students who had elected not to enrcll in home economics in high school
beyond that which was required. For example, number 14,93 "I had all I needed in
the required (home economics) course in the Tth ar 8th grade® was included to
find out the influence that 7th and/or 8th grade home economics had for students
when they decided not to enroll in home economics in high school. There were 25
statements in Part III.

: Tn Part IV section of the questionnaire, the student was to check the amount
of home economlcs taken at the different grade levels of junior and senior high
school. Part V was designed to collect data related to grade-point-averages in
all school-gubjects and home economics. ,
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Six of the high schools in the sample group were visited for one day by a
Team member. Letters explaining the purpose of the interviews were sent to the
principal. The home economics teacher was to arrange for interviews of 20 to 30
minutes each with girl and boy students (some enrolled in home economics, some
not), parents, guidance counselors, fellow teachers, administrators, and other
school persomel, |

A structured interviewing technique was used. (Appendix, D.) One question
asked of all the people interviewed was "What do you think students can gain, or
learn from enrolling in home economics?® ‘ :

The Team members completed 76 interviews in six high schools. Three of the
schools had increasing enrollment in home economics; three schools had decreasing
enrollment in home economics. A total of 225 comments could be classified into
the six factor categories. '

Analzsis of Data

The free-responses made by the home economics teachers on the questiomnaire
and by principals on the opinionnaire were recorded by number and percent within
the six factor categories, No tests of significance were applied to these data,

All data from the home economics teacher questionnaire (other than the free-
response) were coded and placed on IBM cards, This data classification included: )
high school number, trend in home economics enrollment, enrollment by classes,
requirements for graduation, requirements in home economics, patterh of home
economicsy ‘and . laboratory facilities and their adequacy.

The data from the student questionnaires were coded and placed on IBM cards.,
Additional data related to size of school, trend of home economics enrollment,
and type of school district were also placed as identifications on the individual
student cards. The programs were operated on the IBM-1410, | g

Two statistical tests of significance were used on data from the student
; questionnaire., These statistics, the X and the Z; relate to how many times, by
chance alone, the proportions (or parts, p) and The means (or averages, X) would
1 differ (increasing from decreasing-enrollment schools) by this amount. The level P
of significance used in the study was the .05 level or greater (.OL, .01, .005, 4§
.001, etc,) == by chance alone, this could happen only 5 times in 100 occurrences
or more.

A correlation (relationship) test was used to determine the degree of re-
lationship between the eight subject matter areas in home economics, the eight
subject matter areas and the all school-subject grade, and the eight subject
matter areas and the home economics grade., The levels of significance for these
correlations were determined by use of a table from Guilford's Fundamental i
Statistics in Psychology and Education, page 539. .
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Chapter III

FINDINGS AND SUMMARY

Seventy-one schools participated in the study. Thirty-one of them had increased-
enrollments in home economics (25 county schools and six independent-district
schools,) Forty schools had decreased in home economics enrollment (30 county
schools and 10 independent-district schools), |

The data revealed that there were distinguishing differences in certain general
characteristics between the 31 increasing-enrollment and the 4O decreasing-enrollment
in home economics schools. Also, there were significant differences evidenced

‘between these two enrollment groups and certain of the factors studied,

‘Characteristics of Schools

Size of ths Schools °

Increasc l-Enrollment Schools

As can be noted in Figure 1, over half of the schools in the increased in home
economics enrollment group fall below 300 in total-school enrollment (16 of the 31
schools). Approximately two-thirds of the schools with increased-enrollment in home .
economics were smaller than LOO in student population (21 of the 31 schools),
Further, only one in four schools of 800 and larger had enrollments that were in-
creasing in home economics. In the schools with increasing enrollment in home
economics, the average total-school enrollment in 1960-61 was 35,

Decreased-Enrollment Schools

Approximately half of the schools with decreased-enrollment in home economics

-fall below 350 in total-school enrollment, (Figure 1.) Approximately two-thirds

of the schools with decreased-enrollment were smaller than 500 in total-student
pupulation (28 of the LO schools), Of the four schools that were 800 or larger in
total-school enrollment, three had decreasing in home economics enrollment, The
schools with decreasing-emrollment in home economics had an average size of |01,

Surmary, Size of Schools

One of the distinguishing differences in the general characteristics of the
schools involved in the study was in the number of students enrolled in the high
school. The schools where home economics enrollment was increasing (in general)
were smaller in size. More schools with enrollment of 800 o larger were decreasing
in enrollment in home economics,

Units Reguired_for Graduation

In most high schools in Kentucky, 18 units of work are required for graduation.
In the study-sample, the largest group of high schools (52 of the 70) had 11 to 1
specific subjects (of the 18) required for graduation, (Table 1,) |
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TABLE 1

TOTAL UNITS REQUIRED FOR HIGH SCHOOL GRADUATION IN THE 31 SCHOOLS WITH INCREASING
AND IN 39 OF THE LO SCHOOLS WITH DECREASING ENROLLMENT IN HOME ECONOMICS

T R T e e T T e e 2 P e T P T T e 2ot =

Ni:mbef of —_____Home Economics Enrollment
Units Required Increasing Decreasing
| n % n

10 units or less 9 29,0 5 12,8 !
11 to 12 wnits | 2n en.8 | 31 79.5 g
13 or more 1 3.2 3 1.7 {
Total 31 100.0 39 100.0
@

| Increased-Enrollment Schools
Schools with increasing e.nrollmentin home economics had a high percent |
(29 versus 12,6) of fewer-unit requirements than did the schools with decreasing
home economics enrollment, V b
| Decreased-Enrollment Schools
In a higher percent of the decreasing-mrolhnent schools (7.7 versus 3.2) ;
13 or.more units of specified subjects were required. These schools also had .a : _
higher percent (79.5 versus 67.8) of 11 to 12 units required for graduation.

Summary, Units Required for Graduation

As a whole, fewer specific subjects (or units) were required for graduation
in the high schools where home economics enrollment was increasing.

Home Economies Teachers

Increased-Enrollment Schools 3 }

There were 43 home economics teachers in the 31 schools with increasing 4
enrollment in home economiecs, These schools had more two-teacher departments 1
than did the decreasing-enrollment schools -- 32 percent versus 28 percent. L

Schools with increasing enrollment in home ecunomics had a larger percent (51.2) ‘
of home economics teachers who were the same from 1957-58 through 1960-61 than . . o
schools with decreasing enrollment (31.L percent), 1

4
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Decreased-Enrollment Schools

There weré 51 teachers in the L0 schools with decreasing enrollment in home
economics., Seventy-two and five-tenths percent of the decreasing~-enrollment
schools had one-teacher departments, while in only 64.5 percent of the increasing-
enrollment schools was this true, N , | 2

Summary, Home Economics Teacher

The inecreasing-enrollment schools had more two-teacher departments than the
decreasing-enrollment schools, Also, the increasing-enrollment schools had more
teachers who were the same home economics teachers from 1957 through 1961 than
the decreasing-enrollment schools. |

Home Economics, Grade Levels Offered in Senior High

The minimum home economics that can be taught in order to qualify as a
vocational department is Hone Economics I and II, in grades nine and ten.,

'In.creasedenrollment Schools

As can be noted from Table 2, in the high schools where home economics enroll-
ment was increasing, more programs (51.6 versus Ll.7 percent) of three grade-
levels of home economics were offered, and more programs of four grade~levels of
home economics were offered, and more programs of four grade-levels (35.5 versus
34.2 percent) were reported., o

Decreased-Enrollment Schools

Schools with decreasing-enrollment in home economics offered more programs
of Home Economics I and II only (18,4 versus 12,9 percent), In one decreasing-
enrollment school; five grade levels of home economics were offered.

Summary, Grade Levels of Home Ecoincmics Offered

More schools with ine reasing enrollment in home economics offered Home Eco-
nomic3 ITI and IV, and more schools with decreasing enrollments in home. economics
. offered only Home Economics I and II, ' -

TABIE 2

GRADE LEVELS OF HOME ECONOMICS OFFERED IN THE 31 INCREASING AND IN 38 OF TIE Lo
DECREASING~-ENROLLMENT HIGH SCHCOLS

m of Home ' j " ﬁome “BConomios EMLﬂmenf
Boonomics Offered incWBaSi;g gecr@asing
One 0 0 0 0
T™wo L 12,9 7 18,1
Three 16 51,6 1 bl
Four | 11 35,5 13 3L.2
Five 0 0 1 2.6
Total | 31 100,0 38 99,9

s ke |
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Home Economics, Nunber Enrolled at Different Grade Levels

~ Table 3 shows that the greatest percent of enrollment was in the ninth grade ==
with 1,42l of the 2,130 studmnts in the sample, or 66,9 percent. The percent of |
enrollment drops sharply at the tenth and eleventh grade-levels; There wag a virtual
plateau in home economics znrollment from the eleventh to the twelfth grades.,

Increased-Enrollment Schools

A slightly higher percent of the girls from increasing-enrollment schools had
teken home economics in the eighth grade., The decline in enrollment in home eco=
nomics is less in the increasing-enrollment school group at the eleventh and
twelfth grades than in the decreasing-enrollment group. ‘

Decreased-Enrollment Schools

In the schools where home economics enrollment was decreasing, a higher per-
cent of girls were enrolled at the ninth grade, 69.1 as compared with 63,7 percent
where enrollment was increasing, A slightly higher percent of the girls from
these schools had taken home economics in the seventh grade.

Summary, Enrollment at Different Grade Levels

The increasing-enrollment schools retained a larger percent of the students
from 10th through 12th grades than the decreasing-enrollment schools == even
though the decreasing-enrollment schools had a larger percent of enrollment in
the 9th grade. | |
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TABLE 3
NUMBER OF SENICR GIRLS IN THE SAMPLE WHO DID OR DID NOT ENROLL IN HOME ECONOMICS

AT THE DIFFERENT GRADE LEVELS IN THE SCHOOLS WHERE ENROLIMENT IN HOME
. ECONOMICS WAS INCREASING OR DECREASING

4 Homs Beonomics BroTLment.
3 | Increasing School | Decreasing School | Tot ollmen
Grade Levels Enrollment . Enrollment Sample
n % n % n Z
Seventh grade | =
None . 815 9300 13 lSLl. 920 0 1 969 9201.],
Some 17 1.9 28 2,2 L5 201
Year Ll 5.1 72 5,8 116 5.5
Total 876 100.0 1y25) 100.0 2,130 100.0
Bighth grade
None 767 8706 19058 Bh.h 1,825 8507
Some 25 2,8 88 7,0 113 5.3
Year 8l 9,6 108 8.6 192 9.0
Total 876 100.0 1,251 100.,0 2,130 - 100,0
Ninth grade | | ’
None 30,4 Bho 7 369 29 ) h 673 31 06
' Some 1 1.6 19 1.5 33 L5
Year 558 63.7 866 69.1 1,42 66,9
/ Tobal 876  100.0 1,251 100.0 2,130 100.0
Tenth Grade
None - / 1166 £3.2 632 50.L 1,098 . 51,6
Some 5 N 17 1L 22 1,0
Year 405 L6.2 605 I8 .2 1,010 U7.L
Total - 876 1100.0 1,25) 100.0 2,130 100.0
Eleventh grade N .
None 576 6508 . 895 710h '19h71 6901
SOme 7 08 21 . 106 28 103
Year 293 330,4- 338 27 oo 631 2906
Total : 876 100.0 1,25L 100,0 2,130 100,0
Twelf th-grade |
None 582 66,1 929 Thol 1,511 70.9
Some . 17 2,0 22 1.7 . 39 1.9
Year 271 31,6 303 2l,.2 580 - 27,2
Total 876 100,0 1,250 100,0 2,130 10n.0
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Grades

The girls from both groups who had had home economics had a L.Ll (between
“about equal B's and C's" and "mostly B's" categories) all-school-subject grade
average. The girls from decreasing-enrollment schools who had not had home

‘economics in high school had a L,02 average ("about equal B's and C's"), and the

girls from increasing-enrollment schools who had not had home economics had an
all-ichoolpsﬁbaect grade of 3.L0 (between "mostly C's" and "about equal B's and
CTs"

Students from both enrollment groups had larger percentages of lower grades
in all-school-sub jects and in home economics when they had had more than two
years of home economics at the high school level,

Increasinngnrallment Schools

As can be noted from Table L, students from increasing-enrollment schools had
the highest percent of A's in all=-school subjects when they had had home economics
in junior high only. The second highest percent of A's was achieved when they
had had home economics in the 9th grade only. The highest percent of A's in home
economics was achieved by the group of students in increasing-enrollment schools
when they had had home economics in the 9th grade only,

Decreasing«Enrollment Schcols

Students from decreasing»enrollment schools had the highest percent of A's
in all-school-subjects when they had had home economics at the junior-high and
the 9th grade levels, The highest percent of A's in home economi®s was achleved
by the students who had had home economics in the 9th grade only.

Summary, Grades Received

Students who had had some home economics had higher all-gchool-subject grade
averages than students who did not take home economics. The students who had the
highest all-school grade usually had some home economics at the upper level of
junior high and/or at theé 9th grade level in high school, Generally sPeaklng,
there was a higher percent of A's and B-A's given in home economics than in other
subjects taken in high school. -
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TABIE 4 R
ALL-SCHOOL=-SUBJECTS AND HOME ECONOMICS GRADE-POINT AVERAGES FOR STUDENTS FROM 1
INCREASING=- AND DECREASING-ENROLLMENT SCHOOLS HAVING TAKEN VARYING §
AMOUNTS OF HOME ECONOMICS
Amount of . y __Grade-Point Average . A drotal f
Home Economics D D-C C C-B B B-4 v
nfin %|n %|n % |n % |n % |n 4 |n
Girls with some N :
home economics
in juniocr high
Increasing
Over-all average{C |O 2 B.7)5 2L.7) 2 8,719 39.2|5 21, 7| 23
Home Ec, averagel0 |0 1 8.3]0 L 33.3] 5 Ll.7] 2 16.7| 12
~ Decreasing |
| Over-all averagef0 |2 2,8]9 12,718 25.4|13 18.3|16 22,5]13 18.3| 71 T
y Home Ec, averagel0 |0 2 3.8}9 17.0411 20.8)13 2L.5]18 3h.0] 53 :
éy Girls with juniof g
8 high and 9th .
3 grade home eco- |
3 nomics only »
] Increasing : : 4
i Over"a.ll average ¢ 1 307 2 70‘-‘ 9 3303 8 2907 )J 1h08 3 1101 27
i Home Ee. averagelO0 - | O 5 17.9] 2 7.00 5 17.91 8 28.618 28.,6] 28
; Decreasin )
: Over-all average|0 |2 L.9| L 9.7] 8 19.5] 9 22.0{ 8 19.5[10 2h.h| Ll
Home Ec. averagef0 |0 L 9.71 Lk 9.7]12 29.31 9 22,0§12 29.3] k1
Girls with 9th
grade home eco=
nomics only
Increasin -
Over-all average|l .8 7 5.5 |1k 10.9132 25,0{23 18,027 21.,1j2k 18,7} 128
Home Ec. averagefl .81 .8[13 10,2{26 20,319 1L.8}|28 21.9}k0 31.,2] 128
Decreasin ; , ' , :
Over-all average|l .8 7 3.9]21 1L.7|k2 23.5{k2 23.5]37 20.7f29 16.1] 179 3
Home Ec. average|0 |1 .6716 9.102h 13.7|33 18.9{37 21.116L 36.6] 175 5
Girls with 9th | ' |
and 10th grade ' | | s
home economics ’
only
Increasin ‘
Over-all average{O0 |L 5.1] 8 10.,1j21 26.,6/10 12,7|26 32,8{10 12.7| 79
Home Ec., averagel0 [0 5 6.2]10 12,5121 26.2{29 36.3]15 18.8] 80
Decreasin , ! , : w
Over-all average|l .415 7.9(29 15.2{s5h 28.3|31 16.2[48 25.1{13 6.8{ 291
Home Ec. average]2L( 7 3.6[22 11.5/30 15.6{LL 22.9|36 18.8|51 26.6| 192 y
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, ~Grade-pPoint_Average
- Amount of D D-C | C . C<B . | B. B-A A .[Tot,
Home Eecnomics jn 4f{n % |n & n % n % n ¢ n % n

T

TABLE L (continued)

AR

Girls with more
than two years
of home eco=-
nomics in high
school

Increasing
Over-all average

2128 5.9185 17.9 159
Home Ec. average

1 9
0 3 L7115 3.6} 8L
Decreasing
Over-all average|6 1.1|Ll 7.2|79 13.9 [LL8
Home Bc. average|l .2| 9 2.0{3L 7.5} 6k

L7k

9L 19,9|78 16.5]29 6.1

00 23,7121 28,7099 23.L1| L22
7
1

W

568

5
9
i 17.8)215 20,2 78
o 156

1
93 20,4133 2L4.8jU2 31,

e

Girls with Jjunioy
high and more
than two years
of home eco-
nomics in high
school '

Increasing ~ X | .
Ove""i"""’gr-alaverage' g 7.1]13 18,6021 30.0012 17.1{16 22,9 3 L.3| 70
Home Ec. average 1 1M 1 .Lj13 18.3116 22,5{22 31.0/18 25.L) T1

Decreagin ' - '
Over-all average 3 8.9 g

: 2 1l

Home Ec. average

122
123

23 108,

oo co

36  29.521 17.2|21 17.2] 6 LS
22 17.9 31 25.2|28 22.8|28 22,

Factor: Quali§z.g£ the Home Economics Prggpém

In the research project the quality of~the home economics program wag judged

by the leaming acknowledged by the students (in subject matter, in needs met,

in social and emotional development, et:.), by the physical facilities available
for laboratory and other types of learning settings, by the attractiveness of home
economics for girls with a range of intellectual abilities, and by the effective-
ness of the home economics teacher in the educational environment.,

Student Requnse

Part II of the Questionnaire

In Part II of the questionnaire, which was completed by the students who
had elected Lo enroll in home economics in high school beyond that which was
required, five items were related to the quality of the program. Table 5 is a
summary of the findings. '

These five items related to the quality factor received the greatest re-
sponse from the students in both of the enrollment groups. :
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- TABIE 5 |
RANKED RESPONSE TO THE FIVE QUALITY ITEMS ON PART IT OF THE QUESTIONNAIRE BY STUDENTS
FROM BOTH ENROLLMENT GROUPS WITH HOME ECONOMICS BEYOND THE REQUIRED AMOUNT
IN HIGH SCHOOL

Enrollment e
Item - |Description - - | Increasing Decreasing
| ' ‘Percent Percent

-13.90 [Was of value now and will be helpful in |
- the future 68,0 57.0

13.91' '| Learned the things I needed to know 65.0 55.0

13.89 | Homc economics is good preparation for ._
marriage 0.0 3k.0

13.88 | Gave us the opportunity to develop
leadership . | 39.0 30.0

13.92 |Was a challenging course 300 |- 220

In Table 25 iri the Appendix, it can be observed that the percent of students
from increasing-enrollment schools who responded to these five items was signifi-
cantly greater than the responses made by girls from decreasing-enrollment schools,

Part IITI of Questionnaire

For those students who decided not to enroll in home economics in high school
beyond that which was required, there were ten items in Part III of the student-
questionnaire for them to check which related to the factor of quality of the home
economics program. Table 6 contains a summary of the findings. : .
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TABLE 6
RANKED RESPONSES oF STUDENTS FROM BOTH ENROLLMINT GROUPS TO THE TEN QUALITY ITEMS IV
PART IIT OF THE QUESTIONNAIRE

- Enrollment
Description | S Increasing __Decreasing
Percent Percent

Other courses were more interesting : 10,0 18.0
Can learn homemsking at home | 8.0 12,0
Too mich teaching of the things I know 2.0 8.0
Not 1ﬁterested in the material covered - 3.0 5.0

Home economics is not a very challenging
course | 2.0 6.0

Not much choice in what I want to = - :
study | _ : 1.0 L.O

Material learned is of little value ; : :
to me ‘ ' | 3,0

Has too many outside activities . i "~ 260
Classes are too crowded for the space ; . 0. ; 2,0

| Equipment and the room are out-dated 5 ; A 1.0

~3

The larger percent of students who checked thiese items was from schools with
decreasing enrollment in home economics. ' The percent of response on most of these
ten items was low, But, these qualities were influencial to a small percent of
the students and more so to the group of students from decreasing-enrollment schools,

Girls from decreasing-enrollment schools checked these ten items in signifi-
cantly grﬁater numbers than did girls from increasing-enrollment schools. (Appendix,
Table 26,

Part I of Questionnaire
"Topics®" in Home Economics
Part I of the student questionnaire had 7l Topics related to objectives in |
eight areas of home economics subject matter. The students were to check each

item as to the "Amount of Help" they had received in high school on each of these
Topics, and if they "Wish for Some or More."




nl?n

Seven Topics ranked highest in the "Much" help recieved for all of the students
in the study. The first five Topics were within two areas of home ecoriomics
(clothing-and~grooming and foods-and-nutrition), These Topics were ranked highest
by -students (35 to L3 percent response), The Topics were: - '

g‘_ggic Number ~ Deseription _ Ihcreasing Decieasig

* 2,12 ~ "Meking myself well-groomed and attractive! v J
& 12,10 "Caring for clothing - keeping clean
' and neat, laundering, mending" J -I
; 3,20 "Gooking food® | J J
3.21 UServing food" J
E 3.25 "lLearning about the food I need every ~
day™ - J
7,61 "Getting along well with friends® | -/
7.63 "Preparing for ‘marz‘-iage" | | \I

'

:

A
<
i

Five other Tupics received the fewest nunber cf checks in the “Much® help
column, These Topics were:

'_l‘_ggic Nurber ‘ Descriplion In-creasing _Qecreasing
1.5 WFinding out about groups in the com- ' J J

munity that work with children®

2,17 Waking droperies, glincovers, etc., for
] ; the home™ | -

ferent countriesh

d
3.28 ' "Prepairing and serving foods from cif- J J

6.51 "Learning about hcusing in the community"

T.59 "Finding out about community agencies - ,i
that help families®t

These five Topics were also checked with a high response (36 to 50 percent) in the
"None" category on the questionnaire by both groups.
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Ten to 1l percent of the students checked the "Wish for Some or More" and "None"
combination categories on the following Topics: '

Item Number - Deseription Increasing Decreasing
1.6 WCaring for mother after baby is born" J J
2,17 "Making draperies, slipcovers, etc., for J
the home" J
3.28 "Prep'ariﬁg and serving foods from dif-
. : ferent countries® \/ \/
1.7 "Caring for moth er and baby" \I
6.53 "Painting, refinishing, or making over J
furmiture®
1.8 "The responsibilities of a baby sitter® \/ |

When the data were analyzed for the stwdents who had had some home economics
in high school and wheiler or not they checked the "Wish for Some or More" column,
it was found in both enrollment groups that there were significantly higher mean
values for the Th "Topics" achieved by students who did not check thie columm,

When the students had had.no home econemics in high schnol, there were very few

significantly different mear values (10 for the increasing and 1l for the decreasing-
enrollment groups) between the students who checked or did not check the "{ish for
Some or More®" column, Thus, it appeared as if the students from both enrollment
groups with some home economics were satisfied with the amount of help received in
home economics ag judged by the response to,the Th "Topics" for the guoup with the
higher averages did not checl: the "Wish for Some or More" column on the questiommaire,

Twenty sipgnificantly higher mean "Topics" were achieved by the inecreasing-
enrollment group when tne students from both enrollment groups did not check the
"Wish for Some or More" column. There were 23 significantly higher mean "Topics"
in the increasing-enrollment group.when the students from both enrollment groups
checked the "Wish fer Some or More" column, 7The greatest number of significant
difference "Topics® were in the Foods and Nubrition and the Clothing and Grooming
areas of home ecomnomics, ‘

When the students had had some home economics and checked the "MIisl: for Some
or More" colvmn on the questionnaire, there were 19 of the 7L "Topics" with signifi-
cantly higher mean values in the increasing-enrollment grovp. .When the students
had had some hLome economics and did not check the *Wish for Some or More" column,
there were ten significantly higher means achieved by the increasing-eniollment
group,

The mean values were computed for students from increasing- and decreasing-
enrollment groups in cifferent categories of home economics taken, Tables 27
and 28 in the Appendix summarize the findings. The ranking of the ei.ght highest

. mean values for the 7L "Topics" by different categories can be noted in Tables T -
and 8. ' : '
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TABIE 7 -

MEAN VALUES FOR THE HIGHEST RANKING "TOPICS" FCR ALL'STUDENTS AND FOR STUDENTS. WITH
SOME HOME ECONOMICS AT THE DIFFERENT LEVELS

-—-—

3.15
3.07

3.0k
3.01

2.89

2.88
2.86

MEAN

All Students Some Home Economics

Topic | X ) Ievel(s) Topic
2.12: Making myself well-groomed 3,78 | 758, & 9 [2.12: Making myself well-

and attractive ~ groomed and attractive
2.10: Caring for clothing 36561 7585 & 9 |3.29: Being well-mannered
3.20: Cooking food at the table and as
3.25: Learning about the food I hostess and guest

need each day 3.3319 and 10 {2.,10: Caring for clothing
3.29: Being well-mannered at the 3.331 7,8, & 9 13.20: Cooking food

table and as hostess and 3.29 110, 11,

guest " 1 &for 12 12,12: See above
T.62: Planning for family rec- 3.271 9 and 10 |2,12: See above

reation and entertaining 3,211 9 and 10 }3.20: See above
3.21: Serving food’ '3.,20] 9°and 10 }2.11: Making clothing
7.60: Getting slong well with l .

family members

TABIE 8

VALUES FOR THE HIGHEST RANKING "TOPICS* WITH THE LEVELS OF HOME ECONOMICS TAKEN

FOR THE INCREASING- AND DECREASING-ENROLLMENT GROUPS

Increasing Decreasing
X Levels | Topic X Levels Topic
4.00{7, 8 & 93.29: Being well-mannered | 3.63 |7, 8 & 9 |2,123 Keeping myself well-
at the table and as groomed and attractive
hostess and guest 3,501 7, 8 & 9 12,11: Making clothing
3.9317, 8 & 912.,12: Keeping myself well=) 3.39 { 10,11 or |
groomed and attrac- 12 2,12: See above
tive 3,387, 8 & 9 |3,20: Cocking food
3.L2}7, 8 & 9)6.5l: Selecting colors and| 3,387, 8 & 9 |3.21: Serving food
furnishings for the | 3,24 {9 and 10 |2.10: Caring for clothing
home 3.2L | 10,11 or .
3.38|7 and 8 |1.,9: Learning the meaning | 12 2.10: See above
of discipline for 3.2L4 { 10,11 or
children 12 3.20: See gbove
3.37{9 and 10}2,12: See above
3.36{7, 8 & 93,2t Managing time,

energy, and money in
planning, preparing,
and serving family
meals

Serving food
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nomics., These areas were: Child Growth -and Development, Clothing and Grooming,

w 20 e

The "Topics" where students acknowledged the greatest amount of help received
were in the areas of Clothing and Grooming and Foods and Nubrition. It can be noted
from Table 8 that the greatest range of objectives or "Topics" was acknowledged by
‘the increasing-enrollment group and especially by the group of gtudents who had had
home economics at the Tth, 8th, and 9th grade levels or the 7th and 8th grade levels,
The group from the decreasing-emrollment schools seemed to acknowledge the most help
received in the "Topics" that were skill-centered,

The nunber of students that fell into the category involving the . 7th, 8th, and
9th grade levels of home economics taken was very small., (Table L). The fact of
high and low means for tkese groups can also be noted in Table 28, Thus, for a very
small number of students who had home economics at the Tth, 8th, and 9th grade levels,
the students listed the "Topics" as having received much help.

Areas of Home Economics m

As can be noted from Table 8, there were five areas of home economlcs where the
means of the inhcreasing-enrollment schools were significantly higher than the means
of the decreasing-enrollment schools for those students who had had some home eco-

Foods and Nutrition, Housing and Home Furnishings, and Consumer Education.

TABIE 9

DIFFERENCE OF MEANS FOR THE EIGHT HOME ECONOMICS AREAS BETWEEN GIRLS FROM INCREASING-
AND GIRLS FROM DECREASING-ENROLLMENT SCHOOLS WHO HAVE HAD HOME ECONOMICS
AT SOME GRADE LEVEL

Home Economics Enrollment

Areas | ~__Increasing Decreasing 2 Level of .

Rank | X o JRank! X = Significance
Child Growth and Development | 6 12,501 0.66 | 6 |2.42] 0.63] 2,00 .05
Clothing and Grooming 2 2.751058 ] 2 |2.68}0.58]2.33 02
Foods and Nutrition 1 §2.8640.63¢f 1 |2.78 6.6b 2,33 .02 ;
Health of the Family L {2.63] 0,701 L }2.59]0.68} 1.00
Home Management 3 | 2,660 0.7k '3 2,621 0,76} 1.00
Housing and Home Furnishings | 6 | 2,40} 0.70| 8 | 2.32} 0.73| 2.00 .05
Family Relatiomships | 5 | 2,60} 0,65 :5 2.551 0,68 1,67 i
Consumer Education 7 12,437 0.7k | 7 | 2.3k 6078 2.25 .03 §
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The mean values for the eight areas of home economics were ranked by different
categories in Tables 9 and 10, The Foods and Nutrition area had the highest mean
values in all of the various categories. With the exception of the decreasing-
enrollment group, the means of the Clothing and Grooming area ranked number 2o TFor
all of the students in the study and for all of the students from the increasing=
and the decreasing-enrollment schools, the Health of the Family area ranked 3rd, _
For the students from both of the enrollment groups and with some home economics
taken, the Home Management area ranked number 30

All of the areas had means or averages that ranged from 2.09 to 2,85, There-
fore most of the students by their scores on the Tl ®*Topics" made averages that
showed students acknowledged "Some" to "Muchtt help received in the eight areas of
home economics, :

TABIE 10
MEAN VALUES AND THEIR RANKS FOR THE EIGHI HOME ECONOMICS AREAS

e e —— e e i e ) e o e iy e et sty et e L et s ki g e

All Students : ncréésing group Décfeasing group
X Area X Area , X Areg

2.56{Foods and Nutrition 12.63|Foods and Nutrition J§2.50{Foods and Nutrition

1

2 f2.L8|Clothing and Grooming|2.55 Clothing and Grooming 2.4l Family Relationships

3 |2.L6|Health of the Family 2,48{Health of the Family [2.L3|Health of the Family

L |2.45|Family Relationships }2.)7 Family Relationships |2,41]Clothing and Grooming
5

6

2.41| Home Management ‘}2.L6] Home Management 2.37{Home Management
2,26 Child Growth and 2,31l Child Growth and 2.21)Child Growth and
Development Development Development:

7 | 2.19) Consumer Education |2,26|Consumer Education |2.21 Consumer Education

8 |2.15 Housing and Home 2.,21f Housing and Home | 2,09|Housing and Home
Furnishings Furnishings Furnishings

The coefficient correlation was used to determine the degree of relationship
between the eight home economics areas, the eight home economics areas, all-schoolw
grade and home economies grade, and all-gchool=grade and home economicsa grade, For
both enrollment groups, with and without home economics, there were positive re-
lationships among all of the areas of home economics that were significant beyond
the .0l level, (Appendix, Tables 29 and 30,) Thus, the students checked rather
consistently in all areas as to the amount of help acknowledged in home economics,

e i -
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The students with home economics in high school in both enrollment groups had
positive-related grades with all-schoolw-subject grades that were significant beyond
the .01 level, As students achieved higher grades in all-school-subjects, they
also achieved highers grades in home economics,

In both enrollment groups when the students had some home economics in high
school, there were significant positive relationships (the .01 level) between the
Clothing and Grooming and the Foods and Nutrition areas and home economics grades
received., In the  increasing-enrollment group, there was also a positive significant
relationship for the Child Development area and home economlcs grade average.

With only one exception, the all-school-subject grades were negatively related
.to the amount of help acknowledged in the eight areas of home economics. The
degrees of help acknowledged by students had slgnificantly negative relationships
with all-school-gubject grades for thes

1l, Increasing group, with home economics, in the areas of Child Growth and
Development;, Home Management, Housing and Home Furnishings, Family Relation-
ships, and Consumer Education : o '

2. Decreasing group, with home economics, in the areas of Child Growth and
Development, Clothing and Grooming, Home Management, Housing and Home Furnish-
ings, Family Relationshipsy, and Consumer Education

3. Increaging group, without home economics, in the areas of Child Growth and
Development, Clothing and Grooming, Foods and Nutrition, Home Management,
Housing and Home Furnishings, and Consumer Education

i, Decreasing group, without home economics; in the areas of Child Growth
and Development, Clothing and Grooming, Foods and Nutrition, Home Management,
Housing and Home Furnishings, and Consumer Education,

In the increasing-enrollment group, the students without home economics in
high school. checked the amount of help received in the Consumer Education area
so that a positively significant relationship with all-school-subject grade was
establisghed., :

There were no tests of significance used to determine the degree of differences
among the eight areas in home economics when the students checked or did not check
the "Wish for Some or More® column, and when varying levels of home economics were
taken, Figures 2 through 9 in the Appendix point out the general picture for these
categories.

It can be noted that:

1, In general, the students who did not check the "Wish for Some or More"
column had higher means than the group of students who checked the column,

2. The greatest variability in means in the areas occurred in the group
that checked the "Wish for Some or More" column,

3, The greatest spread of means for the two-enrollment groups ("Wishers" and
"Non-wishers®) occurred in the category of Tth, 8th, and 9th levels of home
economics baken,

L.

The highest mean values and the levels of home economics taken were:
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Increas ing

* Designates highest mean for each area.

"

Decreaging

Summary of Student Responses to the Quality Factor

Area Checked Non-wisheré 'LeveLs Checked Non-wishers Levels
Child Dev. v % 10,11 or 12 J 10,11 or 12
- J 9 and 10 v 9 and 10
Clo.& Gro. J % 7,8 and9 J Sorme
J | 9 and 10 v/ - 9 and 10
Foods & Nut, T 7, 8& 9 J Some
J 9 and 10 J 9 and 10
Health J % 7, 8and9 v 7 and 8
J ¢ and 10 v 9 and 10
Home Mgt, \/ 3% T, 8 and 9 \/ Some
J 9 and 10 v 9 and 10
Housing vJox Some v/ Some
J 10,11 or 12 J 9 and 10
Family Rel, J 7 and 8 V¢ 7 amd 8
aJ Some 9 and 10
Consumer Ed, v Some | Vv 3 7 and 8
J 7, 8 and 9 J 9 and 10

l. Students from increasing-enrollment schools in significantly larger numbers
took home economics because it: a) was of value now and helpful in the future; b)
gave tiem the opportunity to learn.things they needed to knows ¢) was good preparation
for marriage; d) gave them a good opportunity to develop leadership; and &) was a
challenging course, |

2. . Students from decreasing-enrollment schools in significantly larger portions
did not take home economics in high school (beyond what was required) because: a)
other courses were more interesting; b) can leamn homemaking at home; ¢) too much
teaching of the things I know; d) not interested in the material covered; €) home
economics is not a very challenging course; f) not much choice in what T want to
study; g) material learned is of little value to me; h) has too many outside activie
tiea; i) classes are too crowded for the space, and j) equipment and the room are
out-dated,

3+ Of the 7L Topics in Part I of the questionnaire, students from both enroll-
ment groups checked that they had received "MuchM help in three of these Topics:
a) "Making myself well-groomed and attractivel; b) "Caring for clothing’ -= keeping
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clean and neat, laundering, mending"; and ¢) "Cooking food", As can be noted,
these three Topics are related to the clothing-and-grooming area and the foods-
and-nutrition area of home economics., The students also checked these items
highest in the "Wish for Seme or More" column.,

o, Both enrollment groups checked that they had received the least help in
three Topics: a) Finding out about groups in the community that work with children®; ;
b) "Making draperies, slipcovers, etc., for the home"s; and ¢) "Preparing and serving L
foods from different countries." Ten to 1l percent checked.the "Wish for Some.or o
More" column for the last two Topics -~ one in the clothing-and-grooming area, and ?
one in the foods—and-nutrition area of home economics, ’ o

5, The highest means for the 7L "Topics" in home economics for all students
were: a) "Making myself well-grdomed and attractive; b) "Caring for clothing's
c) "Cooking food"; and d) "learning about the food I need each day." The mean
values for these four "Topics® ranged from 3,0l to 3,15 which designates that students
acknowledged that had received "Some" help on each of the "Topics"., These "Topics"
were in the Clothing and Grooming and Foods and Nutrition areas.

6. Students from increasing-enrollment schools who had had home economics ¢
ranked the following Topics highest: a) "Being well-mannered at the table and as >
a guest; b) "Keeping myself well-groomed and attractive'; c) "Selecting colors and
furnishings for the home"; and d) "Learning the meaning of discipline for children."

The means were sufficiently high to show that these students acknowledged from "Some"
to "Much" help received for each of these Topics,

Most of these high means came from questionnaires of students who had had home
economics in the Tth, 8th, and 9th grades or at the 7th and 8th grade levels.
These "Topics" were in the Foods and Nutritiony Clothing and Grooming, Housing and
Home Furnishings, and Child Growth and Development areas of home economics.

7. Students from decreasing-enrollment schools who had had home economics in
schools who had had home economics in school ranked the following "Topics" higheste
a) "Keeping myself well-groomed and attractive"; b) “Making clothing"s c¢) . "Cooking
food"; and d) "Serving food."
that students acknowledged receiving from "Some" to "Much" help for each of them,

The levels of home economics tnat were taken by students to obtain these high
means were the Tth, 8th and 9th combination of home economics and the 10th, 1lth
and/or 12th grades combination.
and Grooming and Foods and Nutrition areas of home economics.

8. In five areas of home economics the means were significantly higher for
the increasing-errollment group when the students had had home economics in high

school,

9. The Child Growth and Development, Consumer Education, and Housing and Home
Furnishings areas of home economics ranked lowest in amount of help acknowledge in

the study.
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These "Topics" had means sufficiently high to see

These high means "Topics" were in the Clothing =




Principal Response

The factor of quality of the program in home economics ranked first in number
of responses made by principals., The 111 reactions of the principals regarding the
influence of the quality of the program on the election or non-election of home
economics were Ll.l percent of all reactions made by the 52 principals. (Table 11.)
Seventy-eight of the total responses (5L.5 percent) indicated that the "goodness®
of the quality of the program influenced students to elect home economics. Thirty-
three of the 1ll reactions (27.3 percent) -of the principals indicated that lack of
quality influenced the students not to take home economics.

Nineteen of the reactions indicated that the personal qualities of the teacher
and the teaching procedure the teachers used were important factors influencing the
student to elect home economics, Eight of the group praised their teachers for
having desirable personal qualities, and 1l said that the teaching procedures of
their home -economics teachers were excellent,

Another group of 18 statements made by the 52 principals revealed that enroll-
ment was low in their schools, and they concluded that a lack of desirable personal
qualities and a lack of good teaching procedures influenced the enrollment in home
economics in their schools,

~ The principals made a total of 41 statements concerning the worthwhileness
of home economics subject matter in meeting the students' present interest and
needs, in helping prepare them for marriagey and in preparing them to meet other
future responsibilities.
Summary of Quality Statements by Principals

The principals wrote more statements related to the quality of the program
than to any other factor. Seventy-eight of the 11l re¢sponses were of qualities in
the program that attracted students to take home econoinics., Teaching procedures
and personal qualities of the home economics teachers greatly influenced enrollments,
according to these principals,

The responses of the principals indicated that the subject matter taught was
also influencing enrollment in home economics. They saw quality in subject matter
when students were prepared for marriage, learned basic skills, and when the needs
and interests of the students were met,

Teacher Rquonse

Eighty-six statements were written by home economics teachers which related to
the quality of the program and its effect on students electing to enroll or not to
enroll in home economics in high school. This response gave a rank of 1 to the
nurber of times this factor was listed. (Table 12,)

A total of 70 responses from home economics teachers indicated that the quality
of the program was the outstanding factor which they believed influenced students
to elect home economics. The teachers placed little or no significance to the
importance of personal qualities and teaching procedures of the teacher as being
influential tovard enroliment., Rather, they felt home economics subject matter
itself had the most influence on the girls! electing to enroll,
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TABLE 11

FACTRS INFLUENCING ELECTION OR NON-ELECTION OF HOME ECONOMICS IN HIGH SCHOOL, AS
INDICATED BY 52 PRINCIPALS

.

Influence on Home Economics

Factors Enrollment Total
Favorable Unfavorable
n % 'n___ 3 n q
I. Junior High 1 0.7 2 1.6 3 1,1
II. Pressures
A. Individuals
1, Home economics teachers 10 - 10
2. Parents L ) 10
« Peer group 3 1 L
h. Other school personnel ly 2 6
'50 Sel:f.' (I l‘ike) - - -
6, Prestige - - -
B, Home Economics career :
| plaxmed 3 1 L
C. Easy - improve grade average 2 1l 3
D. Science requirement L 9 13
E, Background for many fields - - -
F, Other career planned - 3 3
G. Meeting college requirements - 11 11
H, Increased requirement for
graduation 1 I 5
Total 31 21,7 38  31.L4 69 25,7
] e —— e
III, Schedule
A. Increased requirement for
- graduation 1 - 1
B, Preference of other fields 2 13 15
C. Scilence requirement met
with Home Economics ' 1l - 1l
D. No conference period - - -
E. More subjects offered - 6 6
F. Additional period in day - - -
G, Not much other choice - - -
H. Schedule conflicts 1 6 g
Total 5 3.5 25  20.7 30 11,2
= ]
IV, Quality of the Program
A, Teacher
1., Personal qualities 8 6 1
2. Teaching procedures. 11 - 12 23
a. Interesting (2) (9)
be Challenging (3) ] -
c. Variety in experience (3) . -
de Well-planned (3) (3)
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TABIE 11 (continued) .

“

IV, Quality of Program (continued) ”Favbrgbleff*[yJUhfavorable

B. Home economics subject matter
L. All phases . B
2. Preparation for marriage
3. Likes, interests, needs
L, Different
5. Valuable in future
6. Skills
Enrichments
10 FQHQA.
2+ Adult
Laboratory
Personal development
1. Leadership
2. Practical
Home projects
Summer employment
Expense
Hard

Total

Patterns

A. Requirement

B, Junior high

Ce Majority take

D. Classes filled to capacity .
E. More needs to be offered
F, Classes include boys

Total

Attitudes
A. People
1. Parent
2. Home economics teacher
3. School personnel
Lie Peer group |
Concerning the program
1. Easy
2+ Popular
S

NRHEHE S 7 R

S{u)U:FJFJbJUiﬂ ;
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K )
VII. Unclassified B | '
Total o 1. : 0

Total |23 000 | 221 100.0
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o TABLE 12 |
i f FACTORS INFLUENCING ELECTION OR NON-ELECTION OF HOME ECONOMICS IN HIGH SCHOOL AS
- INDICATED BY 69 HOME ECONOMIGS TEAGHERS
. - | Influence on Home Fconomics
= Factors _Enrollment, ' Total
- : . : . - Favorable Unfavorable ‘ S
! n_ % n_ 3 n. g
! I. Junior-high home economics o - - - - -
§ | ——— =R e— -~ UTey
II., Pressures
A, Individuvals
1. Home economics teacher o 1 1
2. Parents L - L ]
3. Peer group 2 1 3
i, Other school persomnel L 5 9
5. Self (I like) - - -
. 6, Prestige - - -
B, Home economics career
planned ] 3 - 3
C. Easy - Improve grade average | 1 - 1
1 D. Science requirement - ) 9
: E. Background for many fields in
| college 1 - 1
. F. Other career planned -, 3. 3
B G. Meeting college requirement - 3 3
- H, Increased requirement for
u% graduation - 9 9
& Total ‘15 13,5 | 31 3Lk L6 22.9
III. Schedules
| - A. Increased requirement for
| - gradustion "2 7 9
j B. Preference of other fields - 8 8
E C. Science requirement met "3 3 6
. D. No conference period - 1 1
. E, More subjects offered - 2 2
. F. Additional period in day 1 - 1
i G. Not much other choice 2 1l 3
3 H, Conflicts - L L
g Total 8 7.2 26 28,9 3l 6.9
IV. Quality of the Program
A. Teacher -
: 1., Personal qualities - 1 1
¥ - 2, Teaching procedures - - -
i = "1. . aes Interesting A 3 - 3
L a be. Challenging 2 - 2
g ¢. Variety in experience$ 2 - 2
& d. Well planned - 1 1
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B.

Ce

TABLE 12 (continued)

Quality of Program (continued)
B. Home economics subject .
matter
1. All phases
2. Preparation for marriage
3¢ Meebs likes,; interests,
needs
li. Different
5, Valuable in future
6., Family living - boys
Te Skills '
C. Enrichments
1. FeHoAo
| 2o Adult
D. Laboratory .
E. Personal development
1. Leadership
2, Practical
F. Home projects
G, Summer employment
He Expense
I. Hard
Total
Patterns
A. Requirement
B, Junior high
C. Majority take
D. Classes filled to capacity
E. More needs to be offered
Total
Attitudes (feeling toward)

Expression of individual's
attitudes

1, Parents

2. Home economics teacher
3. School personnel

i, Peer group
Concerning the program

1, Basy

2. Popular .
3. Meets needs )
i, Want to take

5. Academic

Communications

Total

- Total

- 29 -

Favorable
-9
13
8
1
7
1
5
7
6 .
1
3
2
70  63.1
1
2
3
N
10 9.0
3
1
1
1
2
8 Tol
111 100,0

Unfavorable

1l

2

7

1

2

1
16 17.8
e ——t

2

1
3 3.3

1

3

5

1

2

2
U, 15,6
- —— ]
90 100,0
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The home economics teachers suggested that the home economics courses were
"Good preparation for marriage," 'Met students' needs, interests, and likeg,"
"Prepared students for the future," and "Contributed to all areas of home living,®
These contributions, they said, influerced the girls to elect the subjeet in high

schools. Forty-four of the 86 responses centered on sub ject matter in home economics.

Sixteen responsés were made that the home economics teachers attribubed to

poor quality of the program -- thus influencing students not to enroll. - Inadequate

laboratory facilities was most often given as having an unfavorable influence on
enrollment . ’

Summary of Quality Statements by Teachers
Home economics teachers wrote more gtatements related to quality of the pro-
gram than any other factor affecting enrollment. Most of the statements were in-
fluences related to why girls elected to take home economics.

Very few statements related to teaching procedures and the personal qualities

of the home economics teacher. Forty-four of the 86 total-quality statements re-~

lated to the subject matter taught. The teachers thought that home economics was

good preparation for marriage, prepared girls for the future, and met the needs,’
interests, and likes of the students,

The FHA activities and the attractiveness of the facilities were also listed
as influencing enrollment in home economics.

Interview Responses

In terms of the number of responses classified under quality of the program,
the factor. is the most significant one found in the interviews.. A total of 166
statements regarding quality gave it a rank of 1. (Table 13.)

TABLE 13

NUMBER OF PERSONS INTERVIEWED WHO MENTIONED EFFECT OF THE QUALITY OF THE HOME
ECONOMICS PROGRAM ON ENROLLMENT OR NON-ENROLLMENT IN HOME ECONOMIGCS

: Groups
Quality Factor | Students 'Peiggggil Parents Total
Inc, Decr,|Inc., Decr.|Inc, Decrd n 4
A, Teacher
1. Personal qualities .
a. Easy to get along with 1 1
b. Helps students with :
personal protlems 3 1 2 6
c. Students like 13 2 1 , 6
d. Enthusiastic , 1 1
e. Gracious, friendly | 1 1
f. Accepted by students ' 1 1
g. Cooperates with school :
and commnity | 6 3 |1 10
Sub-total | | o 7 3 (10 L4 |2 26 15,7
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TABIE 13 (continued)

Groups
Quality Factor Students Pesggggél Parents Total
Inc, Decr.]Inc., Decr, |Inc. Decr. n %
2. Teaching procedures
a. Capable, excellent,
cutstanding 7 1 5 5 2 1 2l
b, Teacher is the depart-
ment; department is as -
strong as the teacher 1 2 3
c. Knows so much 1 1
d. Has us work hard 1 1
e. Has us solve problems 1 1
f. Is improving the de-
partment 1
Sub-total 10 1 7 2 1 286 16.9
B. Home economics subject matter
a. Preparation for marriage 10 8 8 h 1 1 32
b, Develops skills 5 3 2 ) 2 18
cs Teaches better management 3 1 1 2 1 8
d. Useful now and the the
future 1 1 2 1 5
e. Helps with decision making 1 1 1 3
Sub-total 17 15 |1y 12 3 &5 66 39.8
C. Enrichments
l. Has an FHA 1 2 1 1 1 6
2. Adult classes 2 2 L
Sub-total 1 2 3 1 1 2 10 5,9
D. Laboratory
1. Adequate physical facilities 3 6 L 3 1 17
2. Physical facilities need | S
improvement 2 2 2 3 9
3. Abtractive and home-like 5 1l 1 7
Lh. Crowded 1 2 3
Sub=-total 10 10 7 8 1 36 21.7
Total Number b5 31 Jh1 32 9 8 166 100.0
Percent of Total 27.1 18,7 | 24.7 19.3| 5.4 L.8 100.0
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The oubtstanding items mentioned were those related to subject matter in home
economics. Such items as "Preparation for marriage" and "Develops skills" were
mentioned 66 times, 39.8 percent. Of these 66 reactions 32 (or 45 percent) listed
"Preparation for marriage" as being a value in taking home economics. In both
increasing- and decreasing-enrollment schools, this item was most often mentioned
and was the largest response given by students and school personnel in both school

groups.

The teacher and teaching procedures were the second most~often mentioned item
in the quality of a good program. A total of 5l responses were either of a personal
quality of teaching procedures as being important to enrollment. The most signifi-
‘cant item under teaching procedures was the home economics teacher is "Capable,
excellent, and outstanding."™ These traits were listed by students, school personnel,
and parents in the increasing-enrollment schools and by school persomnel and parents
in the decreasing-enrollment schools., Fourteen of the persons interviewed made
these ohservations in increasing-enrollment schools as compared with seven in the
decreasing~enrollment schools,

The pergonal quality of the teacher most often mentioned was "She cooperates
with the school and commmnity." However, this trait was mentioned by the school
personnel group and parent group rather than by the students. In the increasing-
enrollment schools the students most often said, "I like the teacher" and "The
teacher helps students with their personal problems," while in the decreasing
schools, more students said they "Liked the teacher."

The third-ranking groups under the quality factor was the laboratory, with 36
reactions, The largest number, 17 mentioned that there were adequate physical
facilities. There were three student reactions in this category from increasing
schools and six student reactions from the decreasing~enrollment schools, among
the school persommel the greatest number of reactions stated that the physical
facilities were adequate, while an equal number in the decreasing schools mentioned
this fact as well as that the physical facilities needed improving.

The enrichment phase of the home economics program was mentioned by 10 people.
There were six statements regarding the FHA, three from increasing, and three from
decreasing-enrollment schools., Four of the persons interviewed mentioned adult
classes as being a part of the home economics program -- two from increasing, and
two from decreasing~enrollment groups.

Summary of Quality Statements by Interviewees

The greatest number of statements made by the persons interviewed related to
the quality of the home economics program, The greatest number of these statements
centered on the subject matter being taught. The people believed that home eco-
nomics was good preparation for marriage and taught the basic skills (66 statements).

Also a total of Bl statements related to the persomal qualities and teaching g j
procedures of the home economics teachers and their influence on enrollment in home ~
economics, The physical facilities were mentioned 36 times as being a contributing
factor to the quality to the program.
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Factor: Influence'gg Pressures

What forces were exerted on high school students to influence their electing
to enroll or not to enroll in home economics? Fourteen items in Parts IT {for
those who elected to enroll) and IIT (for those who elected not to enroll) of the
questionnaire were classified zs pressure items,

The principals and home economics teachers responded with sufficient state-
ments related to pressures to rank this factor second only to the quality of the
home economics program factor.

Student Regggnse
| Part II of Questionnaire

In Part II of the questionnaire, seven items were related to the pressure
factor.- Table 1l contains a summary of the findings.

Ttem 11.83 "I wanted to take it" ranked first in number of students who
responded to any of the L3 items on Parts II and IIT of the student-questionnaire,
Most students in the study elected to enroll in home economics (beyond what was
required) because they wanted to do so. This finding was true for girls from both
enrollment groups. '

The parents of students from increasing~ and decreasing-enrollment schools
wanted their daughters to enroll in home sconomics. Also, the peer groups'
acceptance of home economics influenced approximately one-fifth of the group to
enroll in home economics. The other five pressure items received a small response
from the groups; but, for some girls, the home economics teacher, the principal,
college majoring plans, and the guidance counselors influenced them to elect home
economics as a subject in high school.

TABLE 1l

RANKED RESPONSES TO THE SEVEN PRESSURE ITEMS ON PART IT OF THE QUESTTIONNAIRE AS
CHECKED BY STUDENTS WHO ENROLLED IN HOME ECONOMICS BEYOND WHAT WAS REQUIRED

T Enrollment
Item Item Description Increasing | Decreasing | Rank
Percent: Parcent
11,83 | "I wanted to take it" - 71.0 60,0 1
11,77 | "Parents wanted me to take home economics! 35.0 30.0 2
11,82 | "Most girls take it" 19.0 18.0 3
11.79 | "I took it because of the home economics
teachert 8.0 560 -} L
11.80 | "The principal thought I should take it £.0 | L0 5
11,78 | "Plan to major in home economics in college" 3.0 4.0 6.5
11.81 | "Guidance counselor thought I should take
NET 5.0 2.0 6.5
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The students from schools with increasing enrollment in home economics re-

sponded to four of these items in gignificantly larger numbers. (Appendix, Table 25.)

More girls from these increasing-enrollment schools took home economics because:
"T wanted to take it%; "My parents wanted me to take home economics"; "I took 1t
because of the home economics teachert; anmd "The guidance counselor thought I
should take it."

Part IIT of the Questionnaire
| Thére were seven items in Part III of the questionnaire (for those students
who elected not to enroll in home economics, beyond that which was required) which

related to the pressure factors, The responses to these items are tabulated in
Table 15, |

TABLE 15

RANKED RESPONSES TO THE SEVEN PRESSURE ITEMS IN PART III OF THE QUESTIONNAIRE AS
CHECKED BY STUDENTS WHO DID NOT ENROLL IN HOME ECONOMICS BEYOND WHAT WAS REQUIRED

——————

— L “Enrollment
Item Item Description Increasing | Decreasing | Rank
Percent ercent

15,96 | "Liked home economics, but wanted other

subjects" | 1.0 19,0 1
15,100 | "I'm going to college; needed to take

other subjects® 10.0 18.0 2
15,101 | "Psrents didn't think I needed home

economics™ 4.0 6,0 3
15.99 NPriends were not enrolling in home.

economicst 2.0 4,0 N

15,97 | "Principal advised me to take other |
subjectst 2,0 2,0 5

15,98 nCounselor advised me to take other

15,102 | "Member of the crowd look down on home

to take other subjects." The percent of response to the other pressure items was
very small, | o

subjects" 1.0 2.0 6

economics" 0.5 2,0 7

Students responded to two of the seveh pressure items by the largest percent:
"Liked home economics, but wanted other subjects" and "I'm going to college; needed

MOEA- s s ae
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The students from decreasing-enrollment schools checked four items in signifi- 3
cantly larger portions. These items were: #Like home economics, but wanted other
subjects"; "Going to college; needed to take other subjects"; "Members of the crowd
look down on home economics," and "Counselors advised me to take other subjects."
(Table 26, Appendix.)

Summary of Pressure Factor by Students

The pressure related to students wanting to take home economics was a deter-
mining factor in their taking home economics., Girls from increasing=-enrollment
schools chose to enroll in home economics because they "wanted to" do so in
significantly greater numbers than girls from decreasing-enrollment schools,

The parents of students influenced their daughters to enroll in home economics;
this influence was felt by a significantly greater portion of students from
increasing-enrollment schools, The home economics teacher and the guidance counselor
influenced some girls to enroll in home economics; girls from the increasing-
enrollment schools checked these influences in significantly-larger portions than "~ = [
did girls from decreasing-enrollment schools.

Even though some girls liked home economics, they elected to take other than -
home economics subjects in high school. One clue for non-enrollment was that going '
to college made the election of home economics less desirable. So preference for
other subjects and college plans were influential pressures for non-election of
home economics in high school. Girls from decreasing-enrollment schools checked
these items in significantly larger nunbers,

Principal Response

The 52 principals wrote 69 statements suggestive of pressures that influenced
girls to elect or not to elect home economics in high school., Thirty-eight of the
statements (31l.l percent) were about pressures that influenced girls not to elect :
home economics; 31 statements (21.7 percent) were of pressures for election of home 5
economics, (Table 11,) “

The outstanding pressure written by -principals against electing home economics
was that of meeting college requirements. The increased requirements for graduation
(including the increased science requirements) also influenced some girls not to
elect home economics, according to these principals.,

The principals wrote that the home economics teacher was the greatest pressure
factor influvencing girls to elect to take home economics. Parents were mentioned
as being influential for the election or the non-election of home economics at the
high school level.

Summary of Pressure Statements by Principals

The increased requirements for graduation (including the increased science
requirements) from high school and the meeting of requirements for college entrance
were the two pressures that influenced girls not to elect home economics, according
to the principals, They also indicated that the home economies teacher exerted
the greatest pressure influence on girls to elect home economics in high school.
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Teacher Responses

The teachers made L6 statements (22.9 percent) which related to the pressure i
factor. Thirty-one (3L.l4 percent) of the statements were of pressures that ine-
fluenced girls not to elect home economicsy 15 statements (13.5 percent) were
statements of pressures for the election of home economics in high school, ]
(Table 12.)

The outstanding pressure mentioned by this group of teachers was that home
, economics could not be taken by girls because of the increased requirements for y
E high school graduation (including an increase in the science requirements)., There i
{ were mixed feelings about the influence of other school persomnel on election or S
| non-election of home economics; some wrote that this group influenced girls to |
take home economics; other teachers thought that other school personnel influenced g
girls not to enroll in home economics,

Summary of Pressure Statements by Teachers

3 The increased requirements for graduation from high school (including the
increased requirements in science) was the outstanding pressure influencing girls
" not to elect to take home economics in high school, according to statements by
the home economics teachers. There was also some acknowledged influence of other -
! school personnel on enrollment in home economics.

L L

! Interview Responses

g Only 1l statements (Table 16) relating to pressures were made in the 76 inter-
views. Meeting college requirements and the meeting of requirements for high school
graduation were mentioned as influencing students not to enroll in home economics

in high school, All seven of these responses came from school personnel in
decreasing-enrollment schools.

e B g it 2

[T

TABLE 16

NUMBER OF INTERVIEWEES IN THE SIX SCHOOLS WHO MENTIONED DIFFERENT PRESSURES AND %
THEIR EFFECT ON HOME ECONOMICS ENROLIMENT 7

Baad

L e, S it o

;’ Pressure Factor Students Personnel | Farents Total
Inc, Decr.{Inc. Decr.fjInc. Decrd n %

Academic subjects first, if college

| bound 1 3 L 28,6
; Background for many fields 1 1 7.1
" Mother wants everyone to take home .

: economics 1 1 2 1.3
%; Career in home economics planned 1 1 2 1h.3

My group do not enroll in home |
econonmics 1 , 1 7.1

AR iRl 2

Added requirements make for a full
Schedule

w|
o)
=
=
....I

“Total
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Summary of Pressure Statements by Interviewees

College-entrance requirements and high school graduation requirements influenced
some students not to take home economics in high school.

Factor: Influence.gg Schedule

What effect did the schedule have on enrollment or non-enrollment of girls in
home economics in high school? Four items in Part II (for girls who elected
to take home economics beyond the required amount) of the questionnaire were
classified as schedule items.

’E Student Response
, Part II of the Questionnaire

Four items in Part II of the questionnaire related to the factor of schedule,
A summary of the findings for both enrollment groups is given in Table 17.

TABLE 17

RANKED RESPONSES TO THE FOUR SCHEDULE ITEMS IN PART II OF THE QUESTIONNATRE AS
CHECKED BY STUDENTS WHO INROLLED IN HOME ECONOMICS BEYOND WHAT WAS REQUIRED

Home Economics Enroliment

Item Item Descriptions | Increasing Decreasing Rank
‘ Percent Percent,
12.87 |"Could be scheduled with other courses® 20.0 17.0 1

; 12.8L |Because home economics fit into my g
i schedule" 15.0 16.0 > ;

12,86 |"Needed credit for graduation! 7.0 8.0 3
g 12,85 | "No other courses for me to taket | 2.0 2,0 4 g

Girls from both enrollment groups seemed to indicate that enrollment in home
economics was influenced by the schedule factor to the extent that they could

: schedule other courses with home economics and that home economics could be fitted
¢ into a schedule. o

None of the four schedule items revealed significant differences between the
two enrollment groups. .

¢
4
5

Part IIT of Questiomnaire

2 S-S54

4

Five items were included in Part III of the student-questiomnaire which related
to the schedule factor. A summary of the findings 1s contained in Table 18,
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TABLE 18

RANKED RESPONSES TO THE FIVE SCHEDULE ITEMS IN PART IIT OF THE QUESTIONNAIRE AS
CHECKED BY STUDENTS WHO DID NOT ENROLL IN HOME ECONOMICS BEYOND WHAT WAS REQUIRED

‘a— e
S——— iFft

HOME—EEEnomicg_Enréilment

Item Item Description ‘ Increasing | Decreasing Rank
Percent Percent

16.10L |"My program was too full" 10.0 18.0 1

16,103 | "Other courses prepare me for a job" 10.0 | 16.0 .2

16.105 |"Could not fit into schedule because |
~ of required courses 7.0 12,0 3

16,107 | *Since it is required for a year, , -
T had no time for additional" - - 1.0 1 3.0 L

16,106 | "ot offered beyond what is | o ‘
required" ' 1.0 1.0 5

"

D

In four of the five schedule items, more students from decreasing-enrollment
schools checked the items as influencing them not to enroll., Students from both
enrollment groups checked that they did not enroll in home economics because their
programs were too full, other courses prepared them for a job, and they could not
f£it into schedule because of required courses.

Four of the items checked by girls who had not elected to take home economics
in high school (beyond what was required) revealed significant differences in the
number of girls checking., Girls from decreasing-enrollment schools checked in
significantly larger numbers that they did not elect to take home economics in high
school because: * my program was too fullj other courses prepare me for a job; could
not fit it into schedule because of required courses, and since it was required for
a year there was no time left for additional. (Table 26, Appendix.)

Summary of Schedule Factor by»StudentS

The schedule did not seem to be a distinguishing factor (for the two groups)
as related to its influence on enrollment in home economics. But to the extent
that home economics could be scheduled with other courses and that it fit into a
student's schedule, schedules influenced some students to elect to take home
economics,

There were four schedule factor items that a significantly larger number of
girls from decreasing-enrollment schools checked as influencing them not to enroll
in home economics in high school. These factors were: their programs were too
full; other courses prepared them for a jobs could not fit into schedule because
of required course, and since home economics had been required for a year, they
had no time for taking additional courses, The first three items were checked by
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a modest portion of the decreasing-enrollment group; the first two items were
checked by only 10 percent of the girls from the increasing-enrollment growp.
(Table 26, Appendix, ) ] | .- -

Principal Response

The pfincipals reacted with a total of 30 statements indicating “he schedules
incluenced students to enroll or not to enroll in home economics in high school.
(Table 11,) Thirteen of the 25 principals who made statements related to schedule
and non-enrollment wrote that "students preferred other fields."

! : .

In addition, six statements indicated that conflicts in the schedule made
enrollment in home economics classes impossible. Only five statements were
written expressing a good influence of schedule on enrollment, These 30 reactions
(11L2 percent) of the influence of schedule on enrollment gave this factor a rank
of L.

Summary of the Schedule Statements by Principals

Five times more statements were written by principals stating that the
schedule was influencing girls not to be able to elect home economics than state-
ments that indicated the schedule was influencing girls to elect home economics.
These principals wrote that girls preferred other courses and would schedule them
first. There was also some evidence of conflicts in the schedule which made
enrollment in home economics impossible,

Teacher Response

There were 3l reactions by home economics teachers which related to the effect
of schedule on election or non-election of home economics in high school. This
response comprised 16.9 percent of the total reactions -- a rank of 3. (Table 12.)

Eight scheduling responses were favorable for the election of home economics;
26 statements indicated that schedules were responsible for a decrease in enrollment,
Two outstanding reasons listed for not electing home economics were preference for
other courses and the increased requirements for graduation {including the increased
science requirements) which made it impossible for girls to schedule elective
courses,

Summary of Schedule Statements by Teachers

Over three times as many statements were made by home economics teachers that
the schedule was influencing girls not to be able to elect home economics than
being able to take home economics. Home economics teachers wrote that preference
for other fields and increased requirements for graduation (including the inecreased
science requirements) were causing students not to take home economics in high
school,

Interview Response

Only nine responses made by people being interviewed related to scheduling and
enrollment in home economics. (Table 19,) This over-all response gave a rank of 5
to the scheduling factor, : | |




'If college bound, cannot be fit

. - 10 =

TABLE 19
NUMBER OF PEOPLE INTERVIEWED WHO MENTIONED EFFECT OF SCHEDULE ON ENROLIMENT OR
NON-ENROLLMENT IN HOME ECONOMICS

‘ _ Groups
~ | ~ School Total -
Schedule Factor g Students | pepsonnel | Parents .
~Incd Decr. Inc.]Decr.] Inc. |Decr. In | %

into schedule o] 1112 olo | o |2 |22.2

It is difficult to arrange ' ;

schedules 0§ 1 1 2 0 0 b 1hh.h

I could not take because of the

schedule 1 ¢ 1l 0 0 0 2 122.2

I trled to fix the schedule so

more could enroll 0 0 0 1 0 0 1 (11,1
Total 1 2 3 3 O" 0 9 199.9

Of these nine statements, eight were reasons why students could not enroll in home
economics because of schedule. "It is difficult to arrange the schedule" was
mentioned by four people.

Summary of Schedule Statements by Interviewées
Very few remarks were made indicating the influence on enrollment or non=-

enrollment in home economics by the persons interviewed. Conflicts and difficulties
in arranging schedules were voiced as influencing enrollment in home economics. .

Factor: Influence of Attitudes
The statements made by principals énd teachers in opinionnaires and by the
persons interviewed were classified as attitudinal when the expression involved
feeling tovard a situation, a person, or the home economics department.

There were sufficient attitude responses made to give this factor a rank of b,

Principal Response

In the 31 attitudinal statements made by the 52 principals, 15 were favorable
toward the election of home economics and 16 were unfavorable, as can be seen in
Table 11. A large number of favorable responses indicated that home economics was
a popular course.

One~-hundred forty-three (approximately 53%) of the total 268 statements made
by principals were responses indicating influences which increased enrollment in
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home economics, This was considered an implication that the administrators be-
lieved a greater number of influences affect enrollment in home economics than
affect non-enrollment in home economics.

Summary of Attitudes Statements by Principals
It is apparent that attitudes both favorable and unfavorable to home economics
existed among the administrators. Implied favorable attitudes were indicated by
the large percent of statements regarding influences favorable to election of home
economics.

Teacher Response

The 69 home economics teachers made 22 responses (112) indicating the in-
fluence of attitudes on election of home economics, Table 12, Eight expressions
indicated that attitudes influenced girls to take home economics with parents*
attitudes mentioned most often. ' Fourteen responses were of attitudes causing.
girls not to take home economics, with most references made to unfavorable at-
titudes <toward home economics by school personnel.

Summary of Attitudes Statements by Teachers

The home economics teachers believed that attitudes were somewhat responsible
for enrollment in home economics. Attitudes of parents were most often listed as
contributing to increased enrollment and unfavorable attitudes of school personnel
toward home economics were most often listed as influencing girls not to take home
economics, C

Interview Responses

Fifty-five (72.3 percent) of the 76 persons interviewed indicated they would
recommend that students enroll in home economics. None of the remaining L5 per-
cent indicated a completely negative response but qualified their recommendation
by such statements as “Wif the girl is interested in home economics.™

Twenty-three of the statements made indicated wmfavorable attitudes; 19 came
from persons in schools where home economics was decreasing and four from schools
where home economics was increasing., Thus over four times as many unfavorable
attitudes toward home economics were expressed in decreasing enrollment schools
as in increasing schools. The largest number indicated attitude existing that
®it is a snap course" or "for the slow student."

Summary of Abtitudes Statements by Interviewees
There is generally prevailing a favorable attitude tovard home economics
since nearly three-fourths of the persons interviewed indicated their willingness

o recommend enrollment. More-unfavorable attitudes were in decreasing-enrollment
schools.

Factor: Patterns of Home Economics Of ferings

What effect did the patterns of home economics offerings have on students to
enroll or not to enroll in home economics in high school? ' One item in Part II and
two items in Part TTT of the student questionnaire related to patterns of of fer-
ings. The response from the principals, the home economics teachers, and the
interviewees was very small.




Student Response

Part II of the Qusstionnaire

One item in Part II related to the requiring of home economics at the 9th
grade level as one pattern of home economics offerings. Table 20 contains a
summary of the findings.

TABLE 20

RESPONSE TO THE ONE ITEM RELATED TO PATTERNS IN PART II OF THE QUESTIONNAIRE AS
CHECKED BY STUDENTS WHO ENROLLED IN HCOME ECONOMICS BEYOND WHAT WAS- REQUIRED

| Home Bconomics Enrollment
Ttem . Item Description | Increasing | Decreasing
Percent Percent

10,76 | "Liked required home economics I had in the
9th grade | 31.0 30,0

There was quite a substantial response to this item from both enrollment
groups. Serious doubt existed that this high percent of required home economics
gave an accurate picture. BEven though the students believed it was required (when
there is doubt that it was), they still were influenced to enroll in additional
home economics because of their experience in 9th-grade home economics.

More students from increasing-enrollment schools checked this patterm item.
There was no significant difference between the percent of girls who checked this
item from increasing-and decreasing-enrollment schools,

Part III of the Questionnaire”

Two items were related to patterns in Part III of the questionnaire, as
checked by students who did not enroll in home economics classes beyond what was
required. The findings are shown in Table 21, :

TABLE 21

RANKED RESPONSES TO THE TWO ITEMS RELATED TO PATTERNS IN PART III OF THE QUESTIONNAIRE
AS CHECKED BY STUDENTS WHO DID NOT ENROLL IN HOME ECONOMICS BEYOND WHAT WAS REQUIRED

Hame Economlcs Enrollment
Item Ttem Description | Increasing Decrea31ng“ Rank
Percent " Percent

14,95 | "Did not like the required courses(s)! : 5,0 8.0

1,94 | "Had all I needed, required at 9th grade 2,0 | 5.0
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Few students from both enrollment groups responded to these two pattern of o
offerings items, Even though the response was small, for some students (especially |
in decreasing-enrollment schools), the requiring of home economics influenced them |
not to take any more home economics -« either because they didnft like the course -
or they had all they needed in the required course,

There were significantly larger responses from the decreasing-enrollment - .
schools for both of these pattern items., (Table 26, Appendix.) _ -

Summary of Pattern Factor by Students

A large percent of students from both enrollment groups checked that they liked
the required home economics they had in the 9th grade; but, there were no significant
differences in response for the two enrollment groups.

A very small percent of students responded toc the pattern items. Of the
students who did respond to the items, a significantly larger portion was from the
decreasing-enrollment group. They didn't elect any home economics beyond what was
required because they didn't like the required course(s) and they had all they
needed in the required courses(s). . | )

Principal Response

Twenty comments made by the principals indicated a belief that pattems of
offerings in home economics influenced the election or non-election of home eco-
nomics classes. (Table 11.)

The very few comments gave a rank of 5 for this factor. Five statements said
that "One year should be required for all girls," and five other statements re-
lated that the classes were already filled to capacity. :

Summary of Pattern Statements by Principals

The number of statements made regarding rattern of offerings in home economics :
by principals was wvery small. The statements centered on requiring of home eco- :
nomics and the problem of classes being filled to capacity. ‘

Teacher Response

The home economics teachers wrote only 13 statements related to the patterns
factor. (Table 12.) Ten of the statements were of patterns that were influencing
girls to enroll in home economics; only three statements were on how the pattern
of offerings influenced girls not tc take home economics. Junior-high homemaking
encouraged some to elect and others not to elect home economics, according to the
teachers, I'our teachers stated that the home economics classes were filled to
capacity.

Summary of Pattern Statements by Teachers

The home economics teachers made very few comments regarding patterns of
offerings. They expressed concern over the effect of junior-high homemaking on
enrollment in high school and the classes being filled to capacity.
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Interview Reggonse

.
"W :

Thirteen responses were made by the 76 interviewees which were classified under

the factor of patterns of home economics offerings. (Table 22.)
TABLE 22

NUMBER OF PERSONS INTERVIEWED WHO MENTIONED EFFECT OF PATTERN OF HOME ECONOMICS
OFFERINGS ON. ENROLIMENT OR NON-ENROLIMENT IN HOME ECONOMICS -

| Groups
Pattern Factor _ ~ School Total
Stqgfpts Persomel PargEEE |
_Tnc, Decr. [Inc. Decr. |inc, Decr, | B %
Unit offerings too rigid at the
different grade levels 1 1 7.7
Not enough girls are taking 11 2 3 23.1
I wonder why girls do not elect 1 1 7.7
Wish boys could take 1 1 1 3 23.1
Not as many students in upper '
classes take home economics 1l 1 7.7
Need for more adult education 1 3 , L 30.7
Total | 1 6 6 | 13 100.0

The most~often mentioned item in this classification was the need for more

adult education. This was expressed most often by school personnel in decreasing-
enrollment schools,

Summary of Pattern Statements by Interviewees

Only 13 femarks were expressed by the persons interviewed which related to

patterns of offerings., The pattern mentioned most was the need for more adult
education, ' - |

Factor: Influence g£ Junior-High_Home Economics

Since approximately 87 percent of all the schools were not teadhing any home

economics in the 7th or 8th grades, a very limited sampling reacted to items con-
cerning the influence of junior high.
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Student Response

Part II of the Questionnaire

Ttem 10.75, Part II of the student questionnaire, was to be checked by the
students who believed they had been influenced to take home economics in senior-
high because they liked the home economics they had in junior~high.,

As can be seen in Table 23, .the response to the junior-high item was very
small,

TABLE 23
RESPONSE TO THE ONE ITEM RELATED TO JUNIOR~HIGH HOMEMAKING IN PART II OF THE
QUESTIONNAIRE AS CHECKED BY STUDENTS WHO ENROLLED IN HOME ECONOMICS
BEYOND WHAT WAS REQUIRED

 Home Economics Enrollment
Item Number Item Description Increasing | Decreasing
Percent Percent
10.75 nLiked home economics had in T7th
and/or 8th grade" 10.0 9.0

- Therewere no Significaht differences in the percent of response between the

\

two enrollment groups.
Part II of the Questionnaire

As can be noted in Table 2, only L percent of the students from decreasing-
enrollment schools and two percent of the students from increasing-enrollment
schools checked that they had all the home economlics they needed at the 7th and/or
8th grade levels. The percent of students who checked this item was significantly
larger for the decreasing-enrollment schools, (Table 26, Appendix.)

TABIE 2l
RESPONSE TO THE ONE'iTEM‘RELATED T0 JUNIOR-HIGH HOMEMAKING IN PART III OF THE

QUESTIONNAIRE AS CHECKED BY STUDENTS WHO DID NOT ENROLL IN HOME
ECONOMICS BEYOND WHAT WAS REQUIRED. .

‘ — o ﬁome TconomLcs DnroIIﬁE’E
Item Number Item Description  Increasing | Decreasing
Percent Percent
14,93 "Had all needed in required at 7th
or 8th grade" 2,0 4.0
9 l{l{c' i L ?‘; -~ ; ; %};‘M i }" #2 {H{] ! ‘s"jl "
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Summary of Junior-High Homemaking Factor by Students

Since homemaking in the 7th and/or 8th grade is taught in so few schools in
Kentucky, it is possible to make only a tentative summary, From the sample, it
would seem that homemaking in Jjunior-high, as taught in certain schools, had a
i favorable influence on enrollment in senior-high home economics; this is especially
s true in increasing-enrollment schools., But for other students, a larger portion

. of which were enrolled in decreasing-enrollment school, junior-high homemaking
influenced them notto enroll in home economics in ‘senior-high because. they had
all they needed.
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Chapter IV

GENERAL CONCLUSIONS

Characteristics.gg Schools

1. Schools in which enrollment in home economics increases are more often medium-
sized and small schools than large ones. In these smaller schools, in general,
there are fewer requirements for graduation.

2, In schools in which enroliment in home economics increases, advanced courses
in home economics are offered more often than in schools where enrollment
decreases, a higher proportion of students enroll in more years of home eco-
nomics, and a higher proportion are multiple-teacher departments.

Factors Influencing Enrollment

1. Students, principals, and home economics teachers differ in the pressures they
think influence enrollment in home economics,

a. According to the students themselves, the person who influences students to
take home economics to a greater degree than any other person is the student
herself, The persons who are the next highest in influencing students to
take home economics are the parents. ILess influential are the home eco-
nomics teacher and the guidatce counselor.,

b. According to principals, the pressure which influences students to take
home economics is the home economics teacher; the pressures which influence
students not to take home economics are increased admission requirement
for college and requirements for gradvation, including the science require-
ment,

c. According to home economics teachers, the pressure which is most influential
in discouraging students to enroll is the increased requirement for gradu-
ation, including the science requirement,

2. Quality of the home economics program is the most important factor which
influences students to enroll or not enroll in home economics.,

a. Schools having an increase in enrollment in home economics have a higher
quality program than schools having a decrease in enrollment.

b. Students are encouraged to enroll .in home economics when they feel the
program: (1) is of value now and in the future; (2) provides opportunities .
to learn what students need to knows (3) offers good preparation for !
marriage; (L) gives opportunities for developing leadership, and (5) is . Cob
challenging, _ =

ce School principals judge the quality of the program in relation to the g
personal qualities of the home economics teacher, the teaching procedures
used, and the subject matter taught, Home economics teachers judge
quality more often in relation to the subject matter comtent of the
progranm,
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d. Students gain more help in the home economics program in the areas of Foods
and Nutrition and Clothing and ‘Grooming than in other areas, especially,
Child Development, Consumer Education, and Housing and Home Furnishings.,

e. Students who enroll in home economics have higher all-school grade averages
than students who do not take home economics., As the amount of home economics
taken increases, the all-school grade average decreases. Grade averages in
home economics tend to be higher than all-school grade averages,

In general, school schedules and patterns of of ferings of home economics have
little influence upon whether or not students enroll in home economics, However, .
among gtudents who do not elect home economics, a considerable number cannot

take home economics because their programs are too full, and because they need

to meet college requirements or to prepare for a job. This tendency is more
likely to occur in schools where enrollment in home economics decreases rather
than in schools where enrollment increases.

In general, there is a positive attitude toward the home economics program, with
only & slight indication, in schools where enrollment decreases, that home

economics is a "snap" course and is for the slow student.

5. The nunber of séhoolé in which junior-high home economics was offered was so

limited in this study that no conclusions can be drawn about this factor as an
influence on enrollment,




Chapter V
IMPLICATIONS

Implications for the Home Economics Education Program in the Secondary Schools in

Kentucgz

1. Since this gtudy showed that enrollment in home economics tended to be decreasing
"in the large schools, it is suggested that special study be made and help pro-
vided for: “ . % . ,

a, Improving the quality of the home economics program in these schools go that
the content of the program is closely related to the needs of the students,
the level of teaching procedures is raised, and personal cqualities of the
teachers enhanced, '

Findings ways to increase the number of home economics teachers in these
schools so that advanced courses, and courses for students preparing for
jobs and/or going to college may be offered.

Interpreting the hoﬁe economics program to students, parents, principals,
and ‘other personnel. _

d. Raising the status of home economics in these schools.,

Since the quality of the home economics program was judged to be the most im-
portant factor in influencing students to enroll in home economics, it is
suggested that supervisors, teacher educators, and others in position to help
teachers, work with them in evaluating their programs in relation to student
needs and in helping them to improve their teaching procedures and their person-
al qualities, ' |

Teachers need to be encouraged to examine the home economics program and find
ways to decrease the emphasis given te Foods and Nutrition and Clothing and
Grooming, and to expand the emphasis on other aresas of home economics, par=
. ticularly Child Development, Consumer Education, and Housing and Home Furnishings.

Teachers need to be encouraged to develop home economics programs SO that students
of high academic ability may be able to enroll in a sequence of courseg, or
students of high academic ability or with special needs, such as those preparing
for a job or for college, may elect advanced courses.

Home economics teathers need to be eﬂcoaraged to study the bases they use for
assigning grades and evaluate their grading standards in relation to those
used by other teachers in the school.

As programs of interpretation of home economics are developed in schools to
encourage more students to enroll, efforts should be given first to interpreting
to the students themselves what home economics can offer them. Next in order

of importance should be efforts to interpret the values of home economics to
parents. Home economics teachers and principals need to recognize that require-
ments for graduation, for admission to college, and science requirements do

have some influence on enrollment in home economics, but the most important
influence is the fact that students will want to take it if it meets their needs.

- h9 il",-‘;l,
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, ENROLLMENT IN HOME ECONOMICS

) .
Response from Home Economics Teachers

I. Information concerning enrollment during the school year 1958-59.
a., Total girl-student enrollment in your school by grade level, 1958-59

9th grade
10th grade
11lth grade
12th grade

i

b. Girlestudent enrollment in home economics in your school by classes,

195859

Junior high homemaking (exclusive of 9th grade)
Home Economics I - ‘

Home Economics II

Home Economics III

Home Economics IV.

[

II. Information concerning graduation requirements in your school.

a. List the present requirements for graduation for' all students in your
school., |

{...

b, : Have these present requirements been the same for the past four years?
If not, note the changes in the space below.

III. Information regarding courses and requirements in home economics in yoﬁr
school, 1961-62,

a. Check (x) the home economics classes offered in your school

Homemaking, 7th or 8th ~ Family Living
Home Economics I _ Other

“Home Economics 1I C .

Home Economics III

Home Economics IV




IV,

V.

-“52a

b. Are any courses in home economics required by your school, 1961-627

yes no
If yes, check (x) the required course or courses.

Tth grade Homemaking
8th grade Homemaking
Home Economics I
Home Economics II
Home Economics IITI
-Home Economics IV
Family Living

Other

c. What length is the 7th and/or 8th grade homemaking course?

Two semesters
One semester

Less than one semester
Other

d. How many periods a week are scheduled for 7th and/or 8th grade home-

making course?
daily two or three days a week

-Adequacy of space in the home economics laboratory

a. How many students is the clothing laboratory planned to accomodate?

b. Is the equipment adequate for this number of students?

¢, How many students is yourfoods laboratory planned to accomodate?

d. Is the equipment adequate for this number?

What factors do you feel are influencing the home economics enrollment in

your school?




B
ENROLLMENT IN HOME ECONOMICS

‘Response from Principals

Your opinlon as a principal will contribute greatly to the research project

concerning enrollment in home. economics, Will you list -the factors you think are

influencing girls to take or not to take home economics in your school? Your re-

actions will be considered confidential; you need not sign this statement, Attached

is a se]_f-?addressed envelope for return of this respo’nae directly to the coordinator

of the home economics education research team. Thank you.




School

OFINIONS OF HIGH SCHOOL GIRLS RELATIVE TO
THEIR HIGH SCHOOL PROGRAM

Now that you are finishing high school, you are probably thinking about what
you have studied in relation t¢ what you want to do.

The achools aré interested in providing the very best possible program for

¥ helping young people deal successfully with the problems they .are meeting now or
may meet in the future. We need your help in getting information which may

‘ strengthen the scheol program., Will you please £ill in the following questiomnaire?
Give your honest opinions--there are no right or wrong answers. This survey is for
the purpose of studying the school program and all results will be combined. Your
name will not be revealed in any way.

- Part I

1, Mark with an (x) the amount of help ynu have had IN SCHOOL in grades seven
through twelve on each of the following Lopics.
Much means you learned all you think you could have. lesrmed sbout the topic while
N SCHOOL.
§'5'me means you have learned a part of what could be lear*nod but probably could
have learned more IN SCHOOL.
Little means that what y@u “you learned IN SCHOOL waz limited,
None means you dn.d not learn anything dbout the topiec IN SCHOOL.

ke b

2. Mark with an (x) in the last column if you w:a.sh you had had some or more help on
any topic., If you check the 1ast colum, be sure you have also checked one of-
the other columms,

Wish
Amount of telp I had for some
i Topics Mich Some Littl& “TNone or more

Understanding what children are like ab
different age 1levels coocvoovccvoovocosooo
Helping young children learm cccoocscooscoo
Caring for an infant ..ccosoccccoccvvccsoooo
Caring for young children ccocccccccscooo
Finding out about groups in the commmnity
that work for children cocoeoccsosocccosancoe
Caring for mother before baby is born ...
Caring for mother and bBabY ccoocococcoocscse
The responsibilities of a baby sitter s..
Learning the meaning of discipline far
chiidyren 600 00000C00®00000b00§0000G68060000CC
Caring for clothing-<keeping clean and
neats laundering, mending c.occcococvessocoeo
2.11 Making clobthing ccosccoocccooocoscocosnsooan
2.12 Keeping myself well-groomed and
l atbractive 00 ©0000000000000000U000000000C
2.13 Making W’erlﬂ‘l@thingooo ©0e000000000000000
- 2,1L Selecting and buying clothes for myself..
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| Wish g
- . . Amount of help I had - for some :
Topics Mach Some Little None  or more E

P anipi 2

2.15 Planning a clothing wardrobe for myself..
2.16 BSelecting and buying different materials
] (textiles) 000000000000300008000060006000 °
2.17 Making draperies, slipcovers, etc. for
the home ©00003000000000000000000000000%0
2,18 Deciding when to make, when to make over,
when to buy clethes ready-made ocoecosose
2.19 Selecting and caring for sewing equip-
ment 000000000000 00000B0©8000000008600000¢6
3.20 GOOkiIlg fOOd oooqooooooooo.ooooooooooooooo
3.21 SerVing food P000000v0000000005000600006003
3.22 Preserving food by canning, freezing,

e‘bco 000000000000000000V00008006000000800CG00GQ

IINEEE

ot

R

3.23 Preparing foods for special occasions ;
and for entertaining occcoccccecoscscoocoo — 2
3,24 Managing time, energy, and money in i
planning, preparing, and serving family 3
mals 000003000 000000000A0V00006000C80DBGDOO " — E;
3.25 Learning about the food I need each dayeo ——.— — 1
3.26 Planning meals 4o meet my family's needse. S 3
3.27 Buying foods to get one's money's worth.. S 3
3.28 Preparing and serving foods from 3
different countries ©00200000000000000000 ——— P
3.29 Being well-mannered at the table and as 3
’ hostess and g'llest 000000000000000000060000 ———
).l,o30.. Using simple first aid 000000000006G000DGOO — X
h-n,Bl Caring for the sick at home ©0000000GO0OO0E con: Sa———
L.32 Preventing accidents in the home eoesoesoo ' N L
1,33 Keeping my family well coccococccsocsoossse — S
).l.pB’.l. Ke«aping myself well 0000000000060006000600O - e——— ¥
4.35 Understending facts about common ' :
diseases eoooooooooooooooooocoooodoo_ooooo ——
L.36 How to care for a child when he is ille.. —
L.37 Planning, preparing, and serving food
for the sick in the home ocvcoovoooc0oocooeano [
1.38 Planming for and caring for the home
medicine chest ©00000000000006003000GDO0QOO n— :
5.39 How to simplify work to save time and 3
ener&f 000000000000 000000000000000000000 @ ———— :
5.40 How to mske wise choices and decisions §
in managing time, energy and money, to :
rea.chm;y‘ gO&LlS 00000000000000000060000060CGQ . ;
5.41 Planning wise use of my money 0s00000000 —

5.42 What it means to be a good home manager E
for suvccessful family L1iving ccoooce000000 mmm—— ———— . — E

5.43 Learning the value of making and
caI"I'ying Ou‘bapl&n oooo‘ooOooooooooooo”nO'o S

5.4li Arranging house and equipment to save :
time and eNEergy ooeo0o00000000000e080000008 —— E

~—— © e A L Aot AR R
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Learning disadvantages and advantages
of buying with .cagh and on credit ( on
tim,e) 0P00B00006000000V0000000008080C009C
Planning together in a family for such
things as: use of money, getting work
done, sharing in responsibilities coccocae
Planning convenient kitchens scococococeccos
How to keep the house neat and clean ¢eo
Choosing a home for a family cococeccosnco
FPlenning a home for a family coococesccoo
Learning about housing in the com-
mlmi.by 0')0000000000000000000000000000003
Arranging furnishings in different

rooms ooooooaooooooo;oooq@oooooooooeoooo
Painting, refinishing, or making over
furniture 0000000000000000000020000060G00
Selecting colors and furnishings for

the home ©0000000000000000000000008660600 6
Garing for home furnishings 000000000000
Selecting household equipment cocoocvosoce
Using and caring for household )
equipment ©000600000000000000060080000800
ImprOViIlg home yards,ooooooooooooooo.aao
Finding out about community agencies
that help famllies ©00000000000005000000
Getting along well with family

members 0000000006C000000000000C090000@SGC
Getting along well with friends ocescecooo
Planning for family recreation and
entertaining ©0000000000000000060600000000
Preparing for marriage 00000000006000006 ¢
Understanding myself and others ccoceecee
Planning for wise use of leisure time <.
Understanding basic needs of all

peOple 000000000G0000000000000000000C®GCOO
Understanding special problems of

older people and/or the handicapped oeoo
Understanding what causes friction

in families and how to have as little

as pOSSible 0N00O0000000000000DNECNIO00D0O
Getting my money's worth when buying ...
Understanding programs for protecting ..
CONSUMEI'S ceovocoavecooooo006000000ec0e06000
Understanding how to read labels ccooeoeo
Practicing acceptable shopping ethics «o
How to judge advertising cecescocosscecos
Learning about kinds of jobs for

those who study home economics cseccseoe

"Amount of Help I had

Amc of for some
Much Some

ittle None  or more
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Part II or Part III?" Read the directions carefully to see which one you.

Part Ii

If you took any home economics in your school beyond what was required
required), you complete this section,

a check (x) before each statement that is true for you.

I took some home economics in high school when it was not réquired because:

10,75 T liked the home economics I had in 7th or 8th grades

10,76 I liked the required home economics I have in the 9th grade

11,77 My parents wanted me to take hdme economics

11.78 I plan to major in home economics in collegs:

11,79 I took it because of the home economics teacher

11.80 The prineipal thought I should take home economics

11,81 The school guidance person suggested I take home economics

11.82 Most girls in my school take home economics

11.83 I wanted to take it

12,84 I took home economics because it fit into my schedule

12.85 There were no other courses for me to take

12.86 T needed the credit for graduation

12.87 Home economics could be scheduled with other courses I wanted
to take

13.88 Home economics gave me. the 0pportun1ty to develop leadership

13.89 I expect to get married after graduation, and I think home
economics is good preparation for marriage

13.90 Home economics is of value to me now and will be helpful in
the future

13,91 Home economics helped me learn the things I needed to know

13,92 Home economics was. a challenging course to take

L]
- R—————
L)
R
———————
at——
———e—mg
VT
L
L]
R ———
—————
G
[ ]
L
—————
Lt
e

Are there other reasons for your taking home economics? If so, list here.
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Part III

Directions: If you have not taken any home sconomics beyond the amount requxred in
your school ar if none was required and you did not take any home economics, you
-complete this section, .

Place a check (x) before each statement which is ‘true for you.

.93
1ho 9k
k.95
15.96
15.97
15,98
15, 99
15,100
15,101
15,102

16,103

16,10
16,105

16,106
16,107

17.108
17.109

17,110
17,111
17.112
17.113
17.11)
17.115
17.116
17.117

.
m’ i “ g
L)
L )
messatn
St}
mpmm—
——ma—
Lo ]
agu——
L ]
————b—
—————
L )

.

Enbeta vl
]

S
)
————eb
b aT——
R ——
L
L
S———R——

——————

Are there other reasons for your not taking home economics? If so, list here,

T had 211 I need in the required course in the 7th ar 8th grade

I had all T need in the required course in the 9th grade
I did not particularly like the required courses(s)
I liked home economics, but I wanted to take other subjects

'My principal advised me to take other subjects

The guidance counselor advised me to take other subjects

My friends were not enrolling in home economics

I plan to go to college and needed to take other subjects

My parents didn't think I needed to take home economics

Other members of the high school crowd look down on home
economics

Other courses will enable me to be prepared to get a job after
graduation

My program was too full

I could not f£it home economics into my schedule because of other
required courses

Home economics is not offered beyona that which is required
Since it-was required for a year, I had no time for additional -
home economics courses

The equipment and the room certainly are out-dated

You don't get much choice in what you want to study in ‘hothe
economics

Other courses were mere interesting to me

the classes were too crowded for the space

There is too much teaching of things I already know

I'm just not interested in the material covered in home economics

What is learned is of little walue to me

I can learn homemaking in my own home
A student has to do too many outside activities

Home economics is not a very challenging course
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Directions: Everyone is to complete this Sgetion, If you have taken home economics, -
check (x) the grade level at which you took the course or courses. Place this check
in the correct length-of-course column, Check (x) the none column at each grade
level that you did not take home economics.

] — — — = = == =
g ' A Teng the Gourse —

= de Levels ’ ess than

| Qra > LeTe None Full Year | . One Semester " a Semester
{% 1, Seventh grade S ——— S ———

2. Eighth grade —— — — .

Ef L., Tenth grads R — S J— S

E 5. Eleventh grade | — S S S

2 Part V

Check (x) in the proper column one of the following blanks which best described
your marks in all subjects throughout high school. Place a second check (x) in
B the colurm Which best describes your mariks in home economics throughout high school.
(If you did not take home economics, do not check.,)

% All School Home
. SubJjecta Economics

:i 1. Mostly D's

2. About equal C's and D's

3. Mostly C's -

lis About equal B's and C's

5. Mostly B's

6., About equal A's and B's

P
N

7. Mostly A's
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B.

c.

D.
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' INTERVIEW TECHNIQUE

A. Introduction to the interview by the Team member.

"Tam .. 3 I have the position of

) (name) ‘ o
at « We are doing a research study in

(name of institution)- : , ' :

home economics education, and your school was selected to be ome of the schools
where we can study home economics a little more thoroughly. If you don't mind,
as we talk together I'd like to take notes, After I ask you a few questions,
then, you will have the chance to0 add comments to help me better understand the

home economics program. Your school has a number, not a name, in the study and
you will not be identified in the study by name." '

General interview questions

"l, What do you think students can gain, or learn fiom enrolling in home
economics?

-2. Describe the home economics department in you school.
3. There did you find out about home economics in your school?

Lhe If you had a chance to take or to advise someone else to enroll in home
- economics, would you? Why?"

Principalfs interview

1. How long have you been in your present position? o

2. May I have a copy of the daily schedule? (Make arrangements)

-3+ How long have you known the present home economics teacher(s)?

L. How often do you visit the home economics department? .

S. Do most of the students and faculty know the home economics teacher(s)?

Then, the general interview questions are asked.

Home economics teacher's interviews

1, Will you please déscribe your home economics program.

2, Are there "drawbacks" or "stumbling blocks" in putting the program into
action? :

3. What do you see as the role of home edonomics in the whole school? in the
cormuni ty? ‘ .
. What suggestions do you have for improving the program?
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TABIE 25

(®)-

STANDARD NCRMAL VARIABLE FOR THE 18 ITEMS ON PAR
- DESIGNATING INCREASING AND Pp DESIGNATTI

HOME ECONOMICS SCHOOIB

T IT OF THE QUESTIONNAIRE, 2]
IG DECREASING womm IN

/
-t - y
Item: Item Incréasing Decreasind pl| K Level of .
* Number | Description 1 T Po 97" 1 = Isignificance
120.75" | Tdked home ec, had in Tth L
| and/or 8th grade 0.10 0.09 0.01 {0,51
10,76 Liked required home ec. had ,
in 9%h grade c.31 B.30 0.20 0,40
11.77 | Parents wanted me to take | . u
- " 1'home economics 0035 0030 0002 2.09 (.05 '
11,78 | Plan major home ec. in ‘
- | college - 0.03 0.0k 0.01 |1.34
11,79 | Took it because of the , N .
o hom.e eCo' teaCher . 0008 0005 0001~ 3016 < «002
11,80 | Principal thought I
. | should take 0,05 0.0L 0.01 11,89
11.81" | Guidance counselar thought § - :
| I should take it 0,05 0.02 0,01 § 3,02 ¢ 01
11.82 | Most girls take 1t 10,19 0.8 [6.02 [0.16
‘ . Cod
11.83 | I wanted to take it 0.71 0.60 {0.02 [5.05 | ¢ '.001
12,8l | Because it £it into my - |
schedule 0.15 0.16 0.02 {0.77
12,85 | No cther courses for me '
. 1 to take 0,02 0.02 0.01 {0.58
12,86 | Needed credit for
| graduation 0,07 0.08 0,01 ]0,.86
12.87 | Gould be scheduled with
ather courses 0,207 | 0.17 0.02 11,50
13.88 | Gave opportunity to | ~
- develop leadership 0,39 - 0.30 0.02 jL.36 { 001
13.89 Hame ec. good preparation ‘
fer marriage _. 0.40 0.3k 0.02 | 2.8 { 0L
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TABLE 25 (continued)

STANDARD NORMAL VARTABLE FOR THE 25 ITEMS ON PART
DESIGNATING INCREASING AND P, DESIGNATING DEC
- HOME ECONOMICS SCHOOLS |

. ITtem Ttem Increasing ‘Decreaing ) Level of -
Number " Degeription :Pl_ Pg_ @p K Significance
13.90 Value now and helpful in .
Pature 0.68 0.57 ° }0.02}5.11.| ¢ .001

13.91 | Learned things I- needed : | | D |

| to lknow 0.65 '~ 0.5% 0,02 .l;,68 { 001
13,92 |Was challenging course 0.30 0.22 |0.02 k1 | ¢ .00

TABLE. 26 -
(X)

IiT OF THE QUESTIONNAIRE, Pq
REASING ENROLIMENT IN

Item |[Iten Increasing Decreasing | . 1 £ L Level of
Numbers| Description Pl - Py "p = |Significance
i : -
1,93 ' |Had all needed in required | .
- lat Tth or 8th grade 0.02 0.04 0.01§2.67 | . .01
14,9k © {Had all needed; required ‘
_ - Jat 9th grade 0.02 0.05 0.01 | k.35 | . ¢ .001
14.95 - |Did not like required ‘
- Jcourse(s) 0.05 0.08 0.01}3.25 | ' ¢ .002
15.96 |Liked home ec., but wanted
. jother subjects 0.12 0.19 0.02}3.83 | . .001
15.97 |Frincipal advised me to T B
take other subjects 0 02 0.02 0.01} 0,55
15.98 | Counselor advised me to :
take other subjects 0.01 0.02 0.01] 2,23 £ «05
15,99 |Friends were not enrolling '
in home ec. 0,02 0.0h 0.01} 1.56
15.100 |Going to co 1iege; needed ; |
to take other subjects 0,10 0.18 }o.02]5.k1 | < .001
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TABLE 26 (continued)
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- 63 -
.
;

, S 2 — =% . P S
Ttem Item | Increasing Decreasing X Level of
Number | Description P | P P | 2 |significance
15,101 | Parents didn't think I :
needed home economics 0.0h 0.06 }0.01 }1.56
15,102 | Members of crowd look b o o |
down on home ec. 0,005 .} 0,02 0.005)2.68 | £ .01 .
16,103 | Other courses prepare me | 5 ’ . i
16,10k | My program was too full 0,10 0.18  [0.02 [s.05 | ¢ .o01
16,105 | Could not fit inte schedule | | .
| because of required courses 0.07 0.12 0,01 3.83 < 001 1
16,106 | Not offered beyond what is : | | i
| required 0,01 0.01 0.004}0.99 3
16,107 | Since required for a year,. | é
, no time for additional 0.01 0.03 - |0.01 |3.L5 <{ 001 K :
17.108 | Equipment.and room ocut- A o I B
dated 04002 0.01 U,00h)2.Lk7 | € .02
17.109 | Not much choice in what | -‘ - 8
you, want to study 0.01 0.04 0.01 |3.31] < .col e
17,110 | Other courses more | | E-
17,111 | Classes too crowded for f ' ;
| the space 0,00k 0,02 jo,005}2.k5 | * € .02
17.112 Too much teaching of ' “ z
- . | things I know 0,02 | 0,08 Jo,01 6.8} < 001 z:_
17,113 | Not interested in material '1 » |
- | covered 0.03 . 0,05 0,01 {2.69 { .01 1
17,11, | Materdal learned of little )
value to me 0.003 0.03 0.01 {Lh.12| ¢ .00 ;
17.115 | Can learn homemzking at i | Q;
home 0,08 0.12  0.01 |3.18| ¢ .002
17.116 | Student has too many outsidp | 3
activities 0.01 0.02 0.01 j2.20 |} ¢ .05
17.117 | Home ec. is not very | |
| challenging course 0.02 0.06 Jo,01l5.07| < .001 :
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TABLIE 30

CORRELATIONS OF EICHT ARFAS OF HOME ECONOMICS, ALL-SCHOOL GRADES, AND HOME ECONOMICS
AVERAGE GRADE FOR GIRLS (FROM INCREASING AND DECREASING GROUPS) WHO HAVE HAD
| HOME ECONOMICS IN HIGH SCHOOL ’

Correlations (Parbs I and V, Questionnaire)

School Categories Child Clo & Food Family Home House Family Cons
Dev. Groom Nut. Health Mgt. Furn. Living Ed.

——
—

Ty

Increasing enrollment
(759)
Child Development » 56 55 .59 oSl 59 WUT7

Clothing and GI'Ooming 072 061 962 ‘ .58 .58

Foods and Nutrition .65 .58 .56 .55
Health of the Family o Ol Bl .57
Home Management a3 . .70 .68

House and Furnishings .73

Family Relationships

ORI Sy e P o e —— v em e ey o -
TP T T s 2 g T A S R g R ST A

Consumer Education

All-school-subject
grade '

Home ec. average grade

Decreasing enrollment

(1,065)
Child Development

Clothing and Grooming .
Foods and Nutrition
Health of the Family

Home Management

House and Furnishings
Family Relationships
Consumer Education

All-school=subject
grade | ' :

. Home ec, average grade
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TABLE 31

CORRELATIONS OF EIGHT AREAS OF HOME ECONOMICS AND ALL~-SCHOOL-AVERAGE GRADE FOR GIRLS
(FROM INCREASING AND DECREASING GROUPS) WHO HAD NOT HAD HOME ECONOMICS IN HIGH SCHOOL

Scho\ol Cafnegories Dev.

fChild Clo & Fo

Groom Nut.

ods Family

- A e\
: g T and V of ngsﬁ‘ OEE;EE
Home House Family Cons

Health Mgt. & Furn Living Ed, ponool

Grade

Increasing enrollment
(117)

Child Development
Clothing and Grooming
Foods and Nutrition
Health of the Family
Home Management

House and Furniskings.
Family Relationships
Consumer Education

. All-school-subject
grade

Decreasing enrollment
(189)

Child Development

Clothing and Grooming
Foods and Nutrition
Health and the Family

Home Management

Housing and FurnishingsL

Family Relationships
C_onsum@r Educai:ion

All-schiool-subject
grade
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