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A. COMPLETE REVIEW OF AN ELEMENTARY SCHOOL GUICANCE FiLOT
PROJECT IN SAVANNAH, GEORGIA, WAS FRESENTEC. TWO CITY
ELEMENTARY SCHOOLS IN INTEGRATED, DISACVANTAGEC AREAS WERE
SELECTED. FREFLANNING OF THE DUTIES OF THE GUIDANCE
COUNSELOR, GOALS OF THE FILOT FROGRAMS, AND EDUCATION OF
TEACHERS AND COMMUNITY WERE COMFLETED. GUIDELINES ON
ANECDOTAL RECORC KEEPING,- THE GROWTH AND DEVELOFMENT LEVELS
OF PUFILS, AND TEACHER-COUNSELOR ROLES WERE GIVEN. INSERVICE
MEETINGS FOR TEACHERS WHICH WERE HELLC TWICE A MONTH WERE
DESCRIBED AND EVALUATED. ONE SECTION OF THE REFORT FRESENTS A
TAPE OF INDIVICUAL COUNSELING WITH A SIXTH GRACE BOY, AN
"ACCOUNT OF ANOTHER INTERVIEW, AND A DESCRIPTION OF THE GROUF
COUNSELING HELD WITH STUDENTS AT VARIOUS GRADE LEVELS.
EXAMPLES OF THE MEANS BY WHICH THE ELEMENTARY COUNSELOR'S
ROLE ANC GUIDANCE VIEWPOINT WERE CONVEYED TO LOCAL COMMUNITY
CROUPS AND OTHER SCHOOL FERSONNEL WERE GIVEN., ONE ‘STUDY WHICH

- WAS UNDERTAKEN DURING THE YEAR WAS ON READING TESTS WITH
. FIRST GRADERS. PRELIMINARY RESULTS SHOWED THE METROFOLITAN
" - READING TESTS TO BE AN UNRELIABLE INSTRUMENT FOR USE WITH
DI3SADVANTAGED CHILDREN. FLANS WERE MACE FOR FURTHER STUDY.
THE REVIEW CONTAINED A THOROUGH EVALUATION OF EACH ASFECT OF
- THE PILOT PROGRAM AND THE FLANS FOR FUTURE MODIFICATIONS.
(NS) - '
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-~ Foreword -
THE ROAD NOT TAKEN

Two roads diverged in a yel low wood,
And sorry | could not travel both
.And be-one traveler, long. | stood

And looked down one as far as | could
To where it bent in the undergrowih;

Then took the other, as just as fair,
And having perhaps the better claim,
Because it was grassy and wanted wear;
Though as for that the passing there-
Had worn them really about the same,

And both that morning equally lay

In leaves no step had trodden black.

Oh, | kept the first for another day!
Yet knowing how way leads on to way,

| doubted if | should ever come back.

| shall be telling this with a sigh
Somewhere ages and ages hence:

Two roads diverged in a wood, and | -
| tcok the one less traveled by,

And that has made all the difference.

- Robert Frost
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. -PRECEDING 'EAG‘E BLAIQK-.NOT;.’EILMED

DESCRIPTION OF SCHOOLS

1. Romana Riley School is a city elemenfary school situated within an area
recently set up by the-Task Force serving the local Office of Economic Oppor-
tunity as an area of economic need in our city.

Romana Riley serves chiidren form Census * -icts 11, 20, and 21. Census Tract

11 has 805 families with a total population of 3,491 of which 3,310 are Negroes.
One hundred thirteen families or 14.1 per cent of the population have an annual
income according to the.1960 Census of $1,000 or less. One hundred thirty-two
families or 16.4 per cent earn from $1,000 to $1,999, and 191 families or 23.8
per cent earn from $2,000 to $2,999. The total number of persons over 25 years
o age with less than seven years of education is 939.

Tract 20 consists of a population of 3,704, or a total of 953 families. Ninety
families or'9.4 per cent earn $1,000 or less. Two hundred one famjlijes or 21.1
per cent earn from $1,000 to $ 1,999, while 1€ families or 18.9 per cent earn
from $2,000 to $2,999. The Negro population is 2,799. One thousand seventy-
six persons over 25 years of age have less than a seventh grade education.

Census Tract 21 has 1,012 families to total ‘a population of 3,637, 546 beihg
Negroes. Fifteen families or 1.5 per cent in this area earn $1,000 or less.
Eighty-six or 8.5 per cent earn $1,000 to $1,999. One hundred twelve families

or 11.1 per cent earn $2,000 to $2,999. Those persons with less than seven
years of education total 427.

Romana Riley School is composed of 715 white, Negro, and oriental children with
23 regular classes, 2 classes for the mentally retarded children, and special
programs in Corrective Reading and Speech Correction. There is a female prin=-
cipal and a school secretary serving full time in this school.

The neighborhood is highly mobile, - changing form a stable middle calss.group
to a racially mixed ‘community of low income. _

Approxihafely 15 per cent of the pupils are provided with free lunch at school.
Most of these pupils are white. *

2. Thirty-Seventh Street School is a city elemeﬁTary school composed‘éf 321

pupils, with 11 teachers, a principal, and a school secretary. A school nurse
also serves this school and Romana Riley. ‘

Thirty-Seventh Street School has many problems of which the teachers are wel.l
aware. At least 2/3 of the 1965-66 first grade group rated in. the fourth
quartile on the reading readiness test. The cultural-economic background -of -
the .community is changing at a rapid pace. The school population is.in a state
of transition and mobilify. Thirty-Seventh, formeglz an all-white school, is

now integrated: N

-The-principal -at-Thirty=Seventh Street School is -ayoung man with nine ‘years of
experience. ‘He holds a master's degree and T-5 and A-5 certificates. He has had
" courses pertaining to Child Growth and Development and shows tremendous insight

and understanding .in working with ‘elementary schocl children.
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Description of the School Testing Program

The children in the first grade of Romana Riley and Thirty-Seventh Street Schools
are given the lietropolitan Readiness Test the second week of school in September.
These same children wijl be given the Kuhimann-Anderson Mental Maturity test in May.

Third grade children are given the California Reading Achievement Test and the
California Mental Maturity Test in September.

The fifth gr

The fifth grade. children will bte given the California Reading, Arithmetic, and
Mental Maturity Test early in October.

These tests are used to assist teachers in grouping childrea in order to best
provide for indidivudal differences. ‘ )

General Objectives and How They Are to Be Obtained

a. In faculty discussion groups, discuss the needs of pupils and write down
some goals to be obtained in view of expressed needs. Translate these
goals into behavorial terms and give each person concerned a copy.

b. Point out weaknesses and inadequacies in the present cumulative record
keeping and ‘help teachers find the necessary information to make each
pupil's record complete. This may be done by Telepnonlng parenTs, or
sending messages or forms by pupils.

c. Have a guidance committee in each school and work with the committee in .
planning in-service and discussion groups.

d. Have parent-study groups.’

e. Refer pupils who need help beyond what the teacher, parent, and counselor
can do.

ENR Y

f. Conduct group guidance dealing with personal problems and study habits.

S AIE rlpGamt a

g. 'Have small group and individual counseling sessions.

h. Have individual parent conferences. ,
i. Try to coordinate thé work of the counselor with all agencies and per-
sonnel involved in a helping capacity.

J.. Help pupils new to the system to become adjusted by showing them about
the school and tel ling them what is expected of them by the school.

k.. Help seventh graders get ready for junior high school through talks, dis-
cussions, and by having junior high pupils visit Them and tell them
about junior high school.
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l. -Act as a resource person.
m. Inferpre+ +he guidance program o parenfs and community oraanlzaflons.
n. !den+|fy with community organu;aflons by aT+end|na their mee+|nos.
o. Test and observe children-
(1) underachievers
(2) qgifted
(3) ENR
(4). emotionally d|s+urbed
(5) physical'ly handicapped.
(6) others

ViSiT'In classrooms and talk with orlnc:pal teachers, parents, and
commun|+y agencies.

Decide with the guidance committee on a research or evaluation s+udy.

Sell the study to- +he whole school faculfy, and work fogefher to accompl.ish -

the .goal .-

Asslst first grade teachers with orientation and +es+ing.

Inferpre+ test resulfs to parents and teachers as need arises.
Keep a dog of all activities engaged in-on a day by day basns.”
Keep complete records on all activities and studies engaged in.
-Regular scheduled meetings are to be se+ up to discuss problems and

'possnble solutions.

The Role of .the Counselor in +he EIemenTary Guidance PrOJeC+

The elementary guidance counselor offers guidance services which are part of a
"broader program of services provided. by ‘the schooli system. The counselor is
~at the center of the’ proqram ‘which involves the entire school :staff.

" The +eacher plays an essenflal roIe in the program, and i+ is |mpera+|ve that
there be.a close working and inter-relationship between the two. The teacher
must come.to realize that the counselor -has not c¢omé to take- away from her

. status with the child, :but to Shelp her to- extend her skills-in working with
chlldren and 16 do some of the things for children that.she does .not.have
time fo do: because she i's more involved with the teaching aspec+ of the
‘program.- 'Teachers need- to realize, too, that the guidance program is aimed.
-.at prevention. Of course, there wnll of’ necessa+y be many minor problems that
‘have "to be worked on. The school . needs to: know that there  is a. limit as-to
what a parent or +eacher may expect to. do in the .nature of solvnnq problems.
‘Chi:ldren; who are emo+|onal‘y or physically il need to be: |den+|f|ed“and

referred. - Wil ‘know. when-and ‘how to refer ‘these - pupnls. I'n. the

nean+|me, paflence and: a positive afflfude need to ‘be kep+ by bofh feacher
and’ counselor unfll such referrals -can. be made. T e T s S
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The school staff should know that the guidance pfrogram serves ali children -
It is geared toward working with. normal children. All children need duidanc. .
AII chtldren may not need - individus! pcunsellng. ‘ : :

PTISTIINY ) T P
T AR N T

The role Gf the counselor is one of rlexublllfy in his relationshio with
others, but he must be the Lest understander of youngsters, the best coordi-
nator possible, and a specialist in the problem solvina process. He rust to
a sensitive ccmmunicator, a collect: ‘r, a clarlrler, and dlgesfer of nrotler s
in the school setting which are behavioral in nature. (Patouiliet)

¥

R R R P T Yoo

Counsellng should be a service which results in improved ouudance bv Teacher
not in less quidance by teachers. It is most effective when if produces a
change in a child or a sityation. |t aims to raise the competency of the
classroom teacher, not to build up a larce “case load” for the counseior.

e

TR

The -teacher refers a child to the counselor. - The counselor makes recommendations
to the teacher after .careful observation, study, and personal contact with tie
child.

-

-~

The counselor helps children develop aoals that enable them to be true. to
themselves, to discover their pofenflallfles, and to acauire a realistic
appreciation of their assets and their |imitations.

IURE Y

7

PN’

N Al
T T T * 2L (IR

> Paas y R
DI | £ PRI UP 1 CTIS T CR U TRY

‘c;; ﬁj"/ji':;ll:,z-‘i,

~ ¥
MW

DRI oo

1 Tt O R




S

D
1.4,

3

"i'
73
7
1)
.
g‘

W

e

SIS ¢
)

. ) Ceneral Purposes of Board of Education )
, . Guide to General Aims , ’ ' .
! : General Duties of Guidance Counselor o
4
i

R rRE PR RSN &

-
3 2
-

PO
abrs o

L TS A
Z‘, N o “r‘fék ST A T,

e - f

s - P N -7 )

R, L . A VAL -t e 1 RO, YA
i SRl e e AU e e



AN S TR g o ATy o

AR

240, 5

R Ry S S R R

ey AL

At e )

TR

AT et KRS

PR PN, A AR

s

N

.

EEXNTF Ty

PR A’

b2 B,

»

~

Statement of feneral Purposes
THE BOARD OF PURLIC EDUCATION FOR
THE CITY OF SAVAMIAH AND THE-
COUNTY OF CHATHA®! e

SAVALMAL GEORGIA
1959

~ The purposes of eaucafion‘in The’ChaTham Cdunfy Schoo! System stem
from a ccmmonly held philosophv of education which is adapfable to aII
|ns+rucfuonal levels and in all areas. Our schéols should provide opportunities
for each individual to develop to his maximum potential and to mile his

greatesf,possibla confrjﬁufion as a participating member in a democratic

family and society. In order to accomplish this goal, the public schools

-should educate-each. individual so that he:

. . Acauires proficiency in the use of tools and resources of learning.

. . Continues to grow in self-direction and in assuming resoonsibilitv for
his actions.

. . Achieves skills and habits of constructive and crlTlcal thinkina and
channels his curiosity into a painstaking search. for, and a careful -
evaluation of, evudence.

. . Undersfands and pracflces hablfs conducive to good physical and
ermotional healfh

- . Expresses himself creatively and appreciates aesthetic values.

. . Grows in moral and spiritual values.
. . Seeks to understand and make the best -use of his nafural environment. ~

‘. DeveIOps undersfandlnas and- anlfudes necessarv for |IVIn0 democraflcallv
with ofher people. _ 7 : _ .

. . Has-interest in, and knowledoe of socual problems and assumes some
responsublllfy for Thelr soluflon. : :

v

.. Qecoonlzes |nd|v1dual and orouo dlfferences and seeks comproniises when
ndlf‘erences produce conflucf :

-

L Selecfs his occupaflon in Terns of h|s ablllfy and Tralnlno and seeks

to maintain. and |mprove his. cccupaflonal efficiency.

.. Knows the saf1sfac*uon-of-gpod WOrkmanshﬁp¢ ' _‘ .
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Identify with community organizafibns as needs arise.

Refer children needing intensive diagnosis and treafmenf.

Counsel with children hav .indr personal problems that .interfere

"Have parent copferences as needed and/or requested.

’Sfudy ‘cumylative records and, if needed, implement .better ways of'obfainihg
:and using |nformaf|on. : g

‘;Conducf Feseafch and evaluaflve studies relative to fhe effecflveness of

CUIDE TO GENERAL AIMS

Have copy- of Feneral Dufnes of “uudance Counselor placed into hands of each.
teacher. '
In faculty group, (Dre—week) dlSCUSS needs of pupils and fhe services
needed to meet these needs. Write down the goals and translate these
goals into behavioral terms. !ake copies for each faculty member fo
keep. Appounf a quidance committee.

Assist firsf grade feacheré with-orientation and testing.

o~

Plan with the guidance commlffee a program of in-service training
for the school.

Interpret the guidance program to parent and community organizations.

Develop- group guidance programs. in personal problems, reading problems,
study. habits, affendance, health, etc. as needed.

with school life.

Test and observe children -
(a) wunderachievers
(b) gqgifted
(c) EMR .
(d) . emotionally disturbed
{e) physically handlcapped
(f) others -

Help teachers and parents understand children - normal and problem.

¥

fhe guudance program

Coordlnafe wlfh the junior hugh schoel feeder-schools, and help~pﬁepaEe
students for the chanqe. S o .




GENERAL DUTIES CF GUIDANCE CdUNSELOR

I. Guidance.services are part of a broader program of services offered
by the school system. They are usually called pupil personnel services.

2.. The guidance prograr serves all children.

3. The guidance counselor is at the center of a gquidance program which

involves the entire school staff. The teacher nlays an essential role in,
the program, ‘

4. The guidance counselor:

(a)

(b)
(c)
(d)
(e)
(f)
(g)

(h)

Tests and observes children who have learning difficulties, who
are underachievers, who show signs of emotional disturbances,
who need placement in special classes,. and those who are being
‘considered for referral to other specialists.

Counsels children with minor personal troubles that interfere
with school life.

Consults with teachers, principal, and parents to help them
understand normal children as wellas.children with problems.
Refers children needing intensive diagrosis and treatment to

‘proper specialists and/or community agencies, and interprets

their findings and recommendations to teachers and parents.
Provides in-service education for teachers.

Develops group guidance programs dealing with common personal .

‘problems, .study habits, and preparation for Junior high school.

Interprets the guidance program to parent and community organi-
zations. . B

‘Conducts research and evaluafive studies relative to the

effectiveness of the guidance program.
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| GENERAL GUIDES. FOR PARENT CONFERENCES

iResponsibi1i#y for success or failure rests with the teacher.
Arrange for COmblefe privacy with no interruptions during the conference.
The greeTnng should .be frlendly and relaxed.

- Find out how the parent is Thlnklng and feellng about the child.
‘Let The parenf do fhe Talklng :

=L|s+en, and fhen lisfen some more.

1f the parent is concerned abouf the chlld's'behavior let him explore this
with you.

It is not the teacher's or counselor's job or place to Judge, blame, or
Fix responsubiliTy for the dlfflCUlTleS

lf the parent gives whaf he thinks is the reason for a chlld's behavior,
accept it, and if desirable present other possible causes for consideration.
It |s beffer to present several alternatives.. -

I f the parent suggests a plan of action, accept it if af'alJ.possib}e to do -
so.

‘It does not help to argue with the parent. Be accepting of the parenT's
view.

Remember parenfs find it difficult, if not impossible, to be objective
about their chi.ldren. - : )

"Be ready to rec09n|ze problems that are foo difficult and be aware of
possuble referral -resources: ‘

Close conference with a forward golng note. Plan for the next conference
~ and any deflnlfe action to be undertaken. by child,xparenf or teacher.

Fol l'ow-up conference Iafer by some- contact or statement as to what has ,
been accompllshed . ‘ - o -

Submitted by

Vlrginla Nelson :
Elemenfary School Counselor
Jackson Elemenfary bchool
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The anecdotal record. is a form of
significant item of co
of events in whic! rhe student takes

" taking a word snapshot of a student

Ciateed

ANECDOTAL RECORDS

incidental observation; some
nduct; a word picture of a student

part; the teacher's best effort at
in action. :

Charac#er[sfics of a Good Anecdote:

2.

3.

Objective reporting
fact and opinion.

The anecdote may consist of a
The teacher may or ma
The anecdotal method

is the essence of a good anecdote. Do not mix

y- not add her own interpretation.
is cumulative in nature.

-

Cautions in the Preparation of Anecdotes

2.

6.

Values of Anecdotal Records:

BWN

Be sure that the report of behavior
can make it. : ‘

As a teacher, never keep an anecdotal record to explain or Justify

- your action. The purpose of the record is to help the entire school
. staff to obtain a better understanding of a given student.

4 ction took place is important.
Anecdotal records should be-desfroyed when they no longer serve any

useful purpose. They should also be kept confidential
Understanding a child does. not mean
long-term process because a new set of habits must be formed. The
teacher and counselor must support the child who i's making ad justments.
An anecdotal record should not attempt to report negative impressions
only. vidence of growth to report also.

is correct and as objective as you

instant change. Adjustment is a

Anécdofal records help persons to understand the basic

i personal ity
pattern of each individyal and of cha

nges in its .growth.

‘They help personnel- to become child centered.

They ehcourage understanding of the larger school problems.

They provide information that the counselor needs in controlling the
conferences with individual. pupils and counselors. B ‘
They help pupils understand Thejr own behavior. o o
They point up the needs in curriculum cbnsfrucflon and- modi fication.
They-help the Teacher and. counselor to summarize behavior and
Character traits of ‘ndividuals. - :

They aid in referrals of pupi-ls for clinical services.

Sample Aneédpfe§:;“ et S C

-Poor: .In study hall “‘today, George ‘showed his

particularly from girls, by whispéringjand\clbwnihgf?or‘¢he~henéfJ*
-of eVéﬁygne~about=Him”whenéVer he thoug

) hf.the t6ach§r's<§ttan+lom
"was elsewhere. ‘He :seems-to-be a born ¥
rnfluence in this. school. | thtdk,fhe_prlﬂtibal?épdﬁhjﬁ»ébynselQr
. should:-cal him in -and +ék"fstrong qgtipn~béfphg.itjl§;tboblajé@f

- Ll : -

in action; a narrative

brief, clear statement of what took place.

great desire to get attention,

roub le-iaker who wi'll- be a bad




Y

The phrases "showed his great désire to get attention,™ "born
trouble-maker," ‘and "bad influence in this 'school" are matters of. -
opinion that .have no place in a report of the inciden* -itselt.
An.objective report of what took place would read approximately as
follows: ' o ‘
Incident. In study hall today, George whispered frequently and created
a disturbance by various antics which attracted the attention of the
pupils sitting néar him. .

FORM TO USE

Date: Observer Anecdotal Record

9/18/65 Yeacher | John became angry when the assignment-was
"~ longer than he thought it should have been. He
sald, "I'm not going to do that work."™ :
| told him to do what he thought best about it.
The next day the assignment was done.
Comment: | believe that John is subject to
' sudden outbursts of temper. During these times
it is useless to talk to him because he-seems
to expect an argument. | have observed this
several times, and after almost every such
experience he does the thing he knows is right,
even though'he has opposed it.

From "Techniques of. Guidance" - Traxler

Note to Teachers

The anecdotal record is a guidance instrument used to help you become a
more understanding teacher. . ‘

Will you try out this instrument on just one child in your class? _

You don't have to make this a chore. Some days you may have nothing to
report. Other days you may jot down an item or two during the day and write
it up later. - , - ‘ ,

~ Don t feel that this is something else you have to do. ‘You don't have to

do it, but if you decide to, we can plan times when, as a group, we can.
share our anecdotes, analyze and summarize them. ) . ,

This may well be some valuable experience for you even if you have done

. this before. Each year brings a new sea of faces and a new and different

set of youngsters. .All may have the same basic characteristics but each one
has. a different personality, -~ Lo LT

Our job, as school people, .is to help them develop in the best possibla
way. o o C o AN « )

SR 1

Adna.Jthson




SOME CONTRASTS BETWEEN TEACHING AND COUNSELING
o Prepared By.

The Institute of Counsel ing, Testing .The Field Services Division,
and Guidance! liichigan State College, Central Michigan College of Education,
East Lansing, Michigan Mt. Pleasant, Michigan

THE ROLE OF THE COUNSELOR

The rapid development of counsel ing has often resulted in confusion and
uncertainty regarding the responsibilities to be carried on by counselors. - This
confusion has been particularly evident in understanding the distinctive roles
of classroom teachers and counselors. The following materials attempt to
portray some of the differences in the work of teachers and that of counselors.

There are many areas of overlapping in the activities of all staff
members in any school. This I's particularly true of the work of counselors
and teachers. Many of their objectives are similar. The teacher attempts
to attain these objectives through her classroom responsibilities. The
counselor seeks these objectives through counsel ing relationships.

I. The teacher needs to know pupils I. The counselor needs to know

so that educational objectives are
attained and normal growth pro-
cesses encouraged. - ‘

pupils in terms of specific
problems, frustrations and
plans for the futurd.

2. The subject matter outcomes (or - 2.
objectives) to be attained are’
known by the teacher.

The subject matter of the Interview
is unknown to the counselor
and sometimes unknown to the counselee.

3, The teacher is.responsible for en- 3. The counselor is responsible
couraging growth toward objectives for helping the COUNSELEE re-
partially determined by the social solve his own personal problems.

rder (citizenship, honesty). The The counselor has a responsibility

_teacher "has a responsibility for for he welfare of the counselee.
the welfare of the culture. T -

4. Counseiing starts with.an in-
dividual relationship and moves
.To group situations for. greater

efficiency or to supplement the
lnd[vidual,groceSs.‘ A

4. “Teaching s+arfs withwa,group re-
‘lationship and individual contacts

grow out of and return to group
activities.

5. The.tgacherwls‘respons[bie.fpr the - 5.

‘ , ‘ The counselor is- responsible for
wel fare of many children at one time.

only one person at any one t+ime.
.~ 6. The téacher-carrfes on most of her 6. The'counséloryhonké.wlfh and -through
- work directly with children, many .people.. Referral resources .and

R o : techniques are of considérable .impor-
- T+ The teacher.uses skill in group. -tance. . " e
- fechniques with greater frequency - - e T e
..whﬁfe:fniécnggrﬁgﬁskbf[s are: - 1. The.counsélor uses Inteérviewing - - .

usedlless-often. - T - skifls as-a basic. technique.. . -
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TEACH]NG

8.

9.

10,

12.

13.

\

The teacher uses tests, records
-and invehtories to assist the
instructional (educational)
process.

The teacher has many tools (curri-
culum outtines, books, work-books,
visual and auditory aids) to
increase her effectiveness.

The teacher needs to increase her

information relating to instruc-
tional activities.

‘The teacher has & "compel led"

relationship. Children are re-
quired to be there.

The teacher deals with children,
the majority of whose adjustments
are happy and satisfying.

The teacher is much concerned
with the day=to-day growth of

pupils and with.their general

development. .

The skillful teacher tries to-

-develop many abilities which

increases. her instructional
effectiveness.

8. The counselor uses tests,

9.

|0.

'3‘.

18
COUNSEL ING

records, and inventories to

discover factors relating to a

problem. The results are used :
for problem-solving (therapeutic) purpose.

The counselor has no tools which

are used with all the counselees.

She must first help the counselee )
discover problems and thelr causes

and then the individually appropriate
sources of assistance.

The counse!or needs information not
frequent!y used by teachers,
information about occupations,
training institutions, col leges,
apprenticeship programs, community
occupational opportunities,
placement, referral agencies,
diagnostic and clinical instruments.

The most effective counsel ing comes
from voluntary association. The
counselee must want help and must feel
that the counselor can be helpful.
The counselor's clients are disturbed
by frustrations. They are often
characterized by emotlional tensions,

previous disappointments and lack of
conf idence.

The counselor is concerned with the
counselee's immediate problems and
choices, but she is also interested
in helping the counselee develop .
workable long-term plans.. ’

The skillful counselor tries to develop
many of the abitities used by a wide
variety of highly technical specialists:

psychiatrist, clinical psychologist,

test techniclians, occupational Informafion
specialists, social workers, placement
officers, etc. )




SEVEN BASIC. ATTITUDES FOR UNDERSTANDING -
- HUMAN DEVELOPMENT ‘ '

. Teachers should be people-cenfered'people. We need to look for such

fhem in homes and in schools where hunan values are sfressed.

to be constantly asking, "How do you get that way?"” Observation of the

in the desired way.

growth comprises in order to secure this satisfaction. Satisfaction comes

_be forced. We may have to walf three months fo gef a smile. from a student.

Chlldren offen have fo learn to-trust -adults. - - -

dlfferences of chlldren. Chlldren should be accepfed for what they are'

~ of chlldren feachers must - learn- fhls foo. oL

l! L we need to know facts'of developmenf we need fo know whafils "normal”

S -

:-i o developmenf 50 fhaf chlldren,“and parflcularly adolescenfs, don'f gef lnfo
b ll' L o - L . - :

people and to encourage fhem to enter fhe feachlng professuon. We will find
2. Teachers need to be interested in why people behave as they do. We need
|nSIghfs and activities of sfudenfs of all ages convunces us fhaf everything

we do has a cause. This understanding will help feachers to reserve Jjudgment

in condemning the ac+|v1+|es of students, to eliminate fear as a~mofiva+ing

3. Teachers. should feel satisfaction from pupil growth, n0‘maffer,how slowly
this growth takes place. AThere is a need for broadening our concept of what

-from looking at fhe positive aspecf of growth.. Teachers need fo emphasuze success
whaf chlldren can -do well, and blend wufh it fhe fhlngs fhey have yet to learn.
n fhls connecflon, it should ‘be recognlzed fhaf agrowth takes time. It cannof

4.J Ieachers’should experience excifemenf and enthusiasm in the individual
realuzuno at all flmes that ‘each ‘chi-ld must -play- hls own ‘role. The slow-learnino~
Chlld has somefhing fo offer fo fhe fusf-learner.» Some ch1ldren may be brlllianf

but slow in fhelr menfal pace. Parenfs Iearn fo manage the : lndlvudual dlfferences

s o 5,_' Teachers need an awareness of and fanfh ln fhe-processes of deyelopmen#

device, and to strive for the development of a willingness and a desire to behave .

T e aiRi

bl
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trouble just for being "normal." I+ is.important to recogﬁize'fhaf when

elevéﬁ-year-old'boysrqu'f:dance foh the gfr[s in the class that this is a
nafhral behaviof for their age Ievel. We ought to know that when a flffeen-year
old- glrl locks her- door she is not reJecflno adulfs. |

6. Teachers need to enJoy boys and girls; "We find.foo many‘péople 160 seriou§

too much of the time.' We don't laugh. together unless we believe in each other.

1t is important, and it is. fun, for the teacher to enjoy the crude humor of the

adolescenf

7. Teachers need to develop én over-all attitude of "Ioviﬁg objecfivify".

This meané being objective in evaluating the béhavior of the cﬁild and adolescent.
Every. chlld brlngs all of hlS experiences wlfh him to school. The child's

behavnor af school ‘and on the playgrognd is a reflecflon‘of all his past. The

teacher should,reajize that most of the annoying‘bghavior of children is not

directed against the teacher, but rather the bringing of his feelings and past

- experience to the present scene.

—— Dr. Allce Keleher

Submiffed by Frances Saunders, Teacher
Rlley Elemen*ary School
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. ROBERT J. HAVIGHURST'S - DEVELOPMENTAL TASKS

‘ The period from 12 to I8 is primarily one of physical and emotional :
maturing. The principal lessons are emotional and social, not intellectual.
School loses its appeal in the wide-open mind of the child and must cater to
the selective inferests of the adolescent. The. vocational interest comes to
the' fore. ' Toward. the end of this period may come a time of altruism, and -
reflection on probiems .of good and evil. -

These Developmental Tasks are based on a set of American. democratic
values, seen from a middle-class point of view.

Tasks of Early Childhood (I to 6) : T

Learriing to take solid foods.
Learning to. walk.
Learning to talk. ’ :
Learning to control the elimination nf body wastes.
. Learning sexual modesty. ‘
Forming simple concepts of the physical world.
Learning to distinguish. right from wrong. _ »
Learning appropriate social behavior with siblings-and parents.

.

O~ B WN —

Tasks of Middle.Childhood (6 to 12)

Learning to care for one's person - to dress, keep clean, etc.
Developing physical skills as used in games.

Learning a sex role. ‘ _ '

Learning fundamental intellectual skiiis necessary for everyday life,
the three R's. S ‘
Learning to get along with age-mates.

Developing concepts necessary for everyday |ife.

Developing conscience and a scale of values. . _
Developing attitudes toward 'social' groups and institutions - race,
regligion, school, government, nation, etc. :

9. Learning to control emotions. - ] .

10. .Learning wholesome attitudes toward oneself -as a physical -organism.

NN -

0~ oW

» Tasks ef Adolescence -(Il to 18)

. Accepting one's physique and acceptinga masculine or feminine role.
2. Achieving new relations with age-mates of both sexes. :
3. Achieving emotional independence of parents and other adults.
4. Achieving ‘assurance of economic independence. -
5. Selecting and preparing for an occupation. _
6. Developing intellectual skills and concepts necessary for civic
- . competence. L : o I s
T Desirjngfang:aChiev?ng"SQCJalLyvresponsible behavior. .
8. - Preparing for marriage and family |ife. _ - ,
9. Building conscious values (esthetic, religious, ethical) in harmony
with anf%deqnafe scientific world-pic*ire. ) ’ - ’
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GROWTH AND_DEVELOPMENT CHARACTERISTICS

ELEVEN-YEAR-OLDS

In grade. six the children are likely to set school behavior patterns
because they are the oidest and most mature of the elementary school.

_Girls of this age begin to forge ahead of boys both .physically. and’
. emotionally, ' ' o ' ' '
" -Muscular growth is rapid and accompanied by restlessness. _
Boys and. girls may become normally loud of voice in social situations.
These children are strongty individual. : '
Some boys and girls will display overweight; others droopiness and fatioue.
There_is a beginning of keen competition,
There is a tendency to take on too many activities.
-To many of these -children, prestige within the group is more imoortant
than adult approval.
A strong interest develops about sex, especially among airls.
tany children worry about their health at this age.
There is need -for increased group cooperation and participation.
A variety of activities must be provided for children of +his age.
Many of the growth and- development characteristics noted for arade five
. and for grade seven will be found in grade six because of the areat
overlapping in every room of age and stage of maturity.

TWELVE-YEAR-OLDS

To understand the students in Grade Seven, there should be an.awareness
of the nature of the students. '

The following characteristics are indicative: . '

Developing muscles or increasing strength,
" Uneven deyelopment, .awkwardness and sel f-conc:jousness.

A big appetite yet often a "pickiness" about food.

Pronounced increase in weight. o

Changing voice. _

Eagerness for new experiences. ‘ _

Tendency toward rather highly-organized competitive activities.
Attachment to groups with strong loyalties. .

Improvement in abil.ity to .plan. -

Curiosity about self. -~ - o .
‘Preference for hobbies involving technical skiiil and’ specialized.
knowledge. . = o . _ S ~
General: ‘inquisitiveness. - n ) I I

‘Deep.-interest in the opposite sex. - : S

Liking: for adult amusements. -

Cfitical’a#tﬁ#ude'fowérd envjroﬁmént;‘ . ; . T S f',: SR

"~ -Yen. for stories. . . , ) . ‘ oL S
" “Excitation:and fatigue. brought on very-easily, . BRI S e

Desire for: recognition by others. A U o e

- -Enjoyment of descriptive.slang.” - .. . - oo
- Tehdency to cast off adult:direction. - . — . ek
:Lquqness;;;;~: S S S :




L

.. THIRTEEN-YEAR-OLDS - .-~ ..
o To‘dndgrsfénd the students in Grade Eight, there should be an awareness of
the nature of the students. o B ) ‘

The foloding:characferisfics are'indicafiVé:'

Develocment. of muscles or ‘increase of strength.
-Uheyén'devé[bpmenj, awkwardness and self-consciousness.
A big appetite yet often a "pickiress” about food.
Pronoiinced increase in weight.
" Changing voice. ~
Eagerness :for new .experiences. ( e
Tendency toward rather highly-organized competitive activities..
Attachment to groups with strong loyalties. - ’
Improvement in ability to plan.
Curiosity about self.
General -inquisitiveness. - .
. Preference for hobbies involving technical skill and specidl ized
 knowledge. -~ = . : - -
Deep interest in ‘the opposite sex.
Liking for adult ‘amusements.
Critical attitude toward the environment.
Yen for stories. , '
Excitations and fatigue brought on very easily.’
Desire for recognition by others.
Tendency to cast off adult direction.
Enjoyment of descriptive slang. ..
Loudness. ’ o




- SCHOOL LIFE

’SlX shows a posnflve anfrcnpaflon of first grade. His mofher usually
accompanles him on the . firsf day but fhls adJusfment is -more assured if he: has
vnslfed the teacher and has seen fhe room and maferlals previous to his ‘induction
into the group. The ma jority’ ike school and want to do "real work’' and to
"learn . They like to do “everything’; fhey do "foo much®. Dislike of school
ordlnarlly does nof occur unfll the end of the year when the child for one
reason or anofher, has been unable to maintain his place in the group. Not
infrequenfly, however, and unpleasant experience makes him refuse fofgo to
school for one or several days. Perhaps he was frighfened by a story, or was
asked fo puf on his rubbers by hlmself or was asked to count and pass the crackers!
He may limit his refusal fo a‘certain day when he knows fhere is to be an
acfnvufy he does nof like. He may sfill wish to go to some other school
perhaps to one fhaf he has formerly attended.

Even under the best of handling, six will probably be fatigued by his .
dlfflcultles of adjustment and will have. his share of colds. Two weeks after
school sfarfsrabsences become»a common occsurrence fhroughout most: of
the year. Buf some controls can -be |nsf|fu+ed to alleviafe fhese absences.

The 6-year-old i.s..not ready for all day attendance. He sfill profifs

"by an acfivufy rest period af home when he is alone. He may adJusf

- to an all day session by Chrisfmas time. In some- groups Monday is the poor day
atter adueek-end at home; in-others, it is Friday affer a week at school

Adjus lmenfs are besf planned accordlng to fhe group.

The inlerrelationship of home and. school - is imporianf to. the 6-year-old

He brlngs many fhings fo schocl . sfuffed animals, dolls, flowers, bugs, shells,

and.especially books. These are broughf fo shou hls classmafes, or more




His_parenfs' response means a lot to him. The thrill of the year comes

when he takes homekfhe firsf’primer he has mastered. |t is fo'be hoped
"fha+~paren+s will not criflcize any errors at this moment of triumph.
Parenfs often are d|sappoin+ed fhaf Six reporfs SO liffle abouf his
school experiences at home. Snx is mosf apf to bear tales about bad - |
things other children do or to boast beyond realify of his own accomplishmenfs. j
The oufsfandlng nonconformlng Chlld is sure to be reporfed upon by most of ;
Thezchlldren in the group. A bedfime chatting period is an excel lent opportunity
for the 6-year-old to Talk‘abouf himself and his school experiences.
Parent-teacher interviews by felephone or by appointment provideﬂa
means of reporting siénificanf home or school behavior. The teacher not
only gains from these inferviews, but the mother comes to feel that she is more.
a part of the school family, ready fopsfep in andnhelp whenever she‘is'needed.‘
In characterizing first orade behavior, teachers comment as fol lows:
"One day it is very egcifing fo Teach first grade; the next day it is very dull."
"Sometimes you have to work very hard at other times you don'f have fo work |
at all.". There are wide swings of behavior. "Things.come in spells, | ike

talking out loud all the time. ‘Yod‘handle>fha+’specific behavior, try to

countéract it as well as you -can (whispering is the antidote) and suddenly

the behavior has disappeared‘and‘all too soon something -else takes its place."

Despite fhese ups and downs, fhese extremes, Six wants to work "He would

be continually happy if llfe were Jjust one long series of beglnnlngs. He gasps

wlfh excnfemenf in. his eagerness fo fackle a _new fhing lf is - he middle of a

»;fask whlch confuses him.  He may wanf fo give up, but with his- feacher S help he

'may see fhe end and Then he is thrilled to affack fhe end as a new beginninq.

Any help or pralse from his. feacher spurs hlm on; he is frying fo conform and

to please hls feacher and himself. He. llkes an opporfunify fo show and falk

tabouf his finished producf
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The activity program at six includes crayons, paint, clay, carpenfry
and large oufdoor blocks, materials famlllar from klndergarfen days. These,
however, are now approached more sponfaneously and more experimentally.
Products ‘'show a new creafiveness, though the chi'ld may for a short perlod'do
the same picture or painflng over and over again. He needs.some simple direction
and help to plan what he wlll do and also needs guidance along the way. Dlrecf
lnferference, however, is nof folerafed by Sixes.

Learning to utilize symbols in reading, wrlflng and arlfhmeflc is his
new challenge. Six especlally | Tkes oroup oral work slnce he is such an
incessant falker, but he is more flexlble than he was at flve, and Ilkes a
varlefy of approaches to Iearnlnq., He Iikes to recoonlze words whlch the
teacher puts on the blackbOard, and to write at his desk. (He cannot copy from
the blackboard with facility as yet.) He begins to print snall letters although

he tends to reverse them and to revert to capital letters. Capitals are

. ~simpler to form and have less reversibility. With certain children, capitals

probably should be used throughout first grade, or at least unfll the child
shows a sponfaneous desire to shiff fo small Ieffers.: Writing as well as
readlng |nduces the fyplcal fenslonal overflow of chewlng pencils, hair, or
flngers. Six llkes to write somefhing for hls‘mofher or father. He may

recognize his reversal of a letter buf he does nof always sfop to correcf the.

reversal

The 6~year-old Is Iearnlng to read comblnaflons of words.' He -comes to

recognlze -words ouf of fhelr famlliar sefflng and learns new- words ouf of. fexf

-before he approaches fhem ln text. He makés a variefy of errors. He adds words -

to. glve balance (a: klng and a queen) He reverses meanlng (come for -go). :He

w.subsfifufes words of fhe same general appearance (even for ever, mofher for

~Amouse, ‘saw. for was). He adds rafher fhan omlfs words (llffle, very, y af end

of a word). There ls also a fendency fO*carry doun a word whlch he has encounfered

‘.~on fhe llne above. PronounS’may be lnferchanged (you for h,.

™ ox




.27

Many children use a marker«on polnf wlfhifhelr fingers at this age, and

they . may br:ng +helr heads closer as fhey continue fo read. Mouthing of pencii, ?

fongue, haur, or fingers is frequently seen, as well as.wrlggllng or even

standing up.

-Si#-sflll likes to be read to both at home and at school and will listen

to almost anything .you read to him.

He takes his primer home to read but may
also try to read the books he had when he was younger. oo

W

Six is learning number symbols (digits) as well as lefters.and they are

simlilarly reversed{ In writing numbers he may say:

"I never do 2's so good."
“Some people make 8's like this.' ™|'m tired. 'I'm hot too."

The one .by

one‘counfing of objecfs

is less. evident; he begins to group obJecfs into four

-

of +h|s and five of that.

Balanced pairs as 3+ 3 or 5+ 5 are favorites.

Af +his age girls are usual'ly better in reading, writing and drawing, while

5boys are be++er in number work and Ilsfenlng fo sforles.

Six does not enter the classroom with +he direc#neSs of Five. Some may

even dawdle oufside.

The teacher is ready to greet the child inspect what he

has broughf or give him a reassurlng word when necessary. He sfill needs some

help wlfh rubbers and difficult articles of clothing, and fhe teacher should be

ready to suppr'needed help.

The beffer coordinafed children are often eager to -

,help fhose who cannot manage by +hemselves.‘ A few do best if they dress apart

from the group.

Six shifts from one ac+1viiy to the nexf wi*h-comparaflve ease. He is

willing to sfop, even fhough he is enJoylng what he is doing, and can leave a

task |ncomple+e and finish. it the next day lf fhere Is foo much slack befween

-

the boys especial1y ‘are:-apt to wresfle wlfh each ofher.

‘actLvﬁfies,

T e

Touletlng is relafnvely easy, |f fhe +o|le+ adjojns fhe room

-

’Six can g

by h;mself alfhough he may- announce fhaf ‘he: Is gonng He accepfs fhe‘feacher S"

.- suggesfion-of a specnal time if he. has nof gone already.

“ . ‘:—_..

Glrls and boys can use

:~+he same fact1l+les whlch preferably should nof have doorsu _:ii;ﬁf{f*;i;ljfr

T e - -y



sflmulafe a neiw awaraness of funcflonlng, expressed in glggllng end peeklng

‘ Six. Is orlenfed fo the whole room and to the whole: group. “He ls
constantly on the .move or manlpulaflng fhlngs. He is impatient when his flow
of novemenf is lnferfered wlfh unless by .chance you are golng Tn his dlrecflon.

He falks of hls own performance and that of others. Occaslonally,an‘orgumenf

between two children may attract one child after another until the whole class

is attentive, but as a rule it dissolves as another child picks up a mere thread
or word of the conversation.
Characteristic verbalization during free play ls lllusfrafed by the followlng;
"I won'f be on. your side if you do." |

*Oh, | know fhaf one."

§
3
g
&

'Let's change places In the desks

i)

Ol o,

"Miss H. do you know what SF means?" =~ .-

z “I--need an eraser and | can't find it and I need one." | _

% "Oh, shoot the shoot pifs.* _ . o L
; ‘ ”Yoﬁrwahf'red- I want bJuei“u e , lij\‘;;;:ti¥i;k»75; . ”
" "If he finishes’ l'l"any more hel 11 FuTh T3~ . o

: “Hey, you started it." (Snatches bool%) N T “

"Give that right back." ~(Snatéhes book)

LT

"You know what l'm.dolng?f SR

Fall.. Thaf‘s when. you fall down. Thaf's when apples'farhx$f;?

That's why ‘We ca|| ]1- fal 1°; o - -

Hello, measles, hello, chlcken pox."

' : "Look Rosalie, this is the first page.‘.'

“Hello, whooplng cough L

frequently shlf'l'l.ng. The acﬂvl‘l'y de'l'ermlnes a 'g‘.-oup ‘rn: :
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. :need to be kept apart and busy with something they enjoy

or bullding, - | "

N
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Taken from- "The Child from Five to Ten"
Harper & Brothers Publishers.

Authors: Arnold Gesell, M.D.

Frances L. ILg, M.D.
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DO YOU 'HAVE A_GUIDANCE
POINT OF VIEW?

A guidance poinf of view means that fhe child, not the subjecf is of major
concern.

Teaching from a guidance point ‘of view means learning to work effecflvely

with a team, generally consisting of teachers, principal, special teachers,
supervisors, nurse and counselor. There must be mutual respect and cooperation

"on a guidance team: " without them, the team fails in its responsibility to

the children.

The rale of the teacher with a guidance point of view includes the responsi-~
bility for understandirg the importance of group relations as well as
individual acceptance in the classroom;.it also includes the responsibility
of seeing that the child succeeds in mastering subjecf matter at his level
of ability. ‘

The teacher uses the counselor as a'dependable resource for help in developing
ways of working with children with special problems. :

A teacher with a guidance point of view is interested. in the experimental
approach to working with children and their learning. problems.

A guidance-minded teacher recognizes that early prevention of problems
before they reach major proportions makes for sound reasoning.

A feacher with a guidance point of view does not feel a sense of personal
failure when she calls in a member of the team for assistance.

A teacher with a guidance point of view takes the time to sit down with the
counselor who has studied the case and cooperatively devise a plan of

action to use in working with an individual or a group.

The teacher is the means through which programs designed to assist in the
solution of guidance problems are implemented.
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REPORT OF
PLANS -FOR SCHOOL |MPROVEMENT
1965-66

« ~ Statement of the problem or project for -study:
Development ot a framework Guidance and Counceling Program in: Romana
Riley Elementary School. :

2. Status of the problem.or. project at beginnang of the sfudy°

The faculty and staff are involved in a pilot study:
. 1.. Initiating a guidance program

2. Clarifying The roles of "individual members of the group

3. Employing:the services of Service Agencies in the community

3. Description of*procedures to be used:
I. An introductory discussion of area needs
2. Research as to what a guidance program for elementary
children is elsewhere

3. Understanding of local facilifies which may coordinate and aid our
program..

4. Preparation of physucal facilities to. house counselor, records, efc.

5. General understanding by all staff members of various phases of the
program. :

6. Use of test resulfs

7. Study -of one child by each teacher

"8. Exploration of facilities offered by agencies in communify

»4. Descrupfuon of provasaons to evalute the effecfuveness -of procedure5°

I. Is teacher béetter able to help. child as result of study
2.  Group -evaluation
3. Indtvudual evaluation

5. Desugna+|on of Ieadershlp responsaballfleS'
' The Steering Committee will direct and coordinate the program wifh
assistance of School Counselor.
6. 'Resources to be used:
' Miss Ruth Folger, Supervusor Guidance-Testing
Mrs. Adna Johnson, Counselor
Mr. Jerry Allen, Psychologasf
The variolis Socic! Agencies
Child Guidance’ Cllnig
School Nurse
Vasafung Teacher .
_Books, pertodicals
" Personnel from State Deparfmenf

7. Provasaons for time (meefungs)
2nd- and 4th Tuesdays B

Sfudy Group Leader - Sfeering Commlffee _
‘Romana Riley Schodl:
chober 8, I965
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IN-SERVICE MEET.INGS FOR“RQMAMA RILEY SCHOOL.

Subject: Development of a Framewors for a Guidance and Counseling Program

‘Timer . 2nd and 4th Tuesdays (3:00 - 4:00 P.11.)

October 26  Presentation of ?he,program Tc the faculfy‘

Movember 9 General discussion by the faculty with. Miss Ruth Folger

1

Movember 23  What are the needs of children in the Romana Riley area?

Miss Rachel Dedmon - District field instructor of Social
Workers, University of Georgia

December 14 How can teachers: use available local facilities?

Miss Lorene Putsch - Director Family Counseling Center

of Savannah, Inc.

January I How are Elementary Guidance and Counseling Programs set up in

other areas? Mrs. Adna Johnson - Counselor

January 25 The Children in our School Area and their Needs - Mrs. Laverne
o Robbins -~ Public Health Nurse

T N

-February 8 What can the School do to aid the Court in work with Ch:ldren?'
Mr..J. A. Neidermayer - Director Juvenile-Domestic Relations
DlVlSlon of the Superior Court of. Chafham County

LA R R e

February 22 Corrective Reading as an Approach to help in solv:na Problems
Mrs. Jewel Askew - Elemenfary Supervisor

N
o

HhdG

March 8 How can we .use test results to the bes? advantage?
Miss Ruth Folger - Superv:sor Guldance and Testing -

March 22 - The Needs of a Chlld ianrades one through seven Miss Dorothy
s "Thompson_— Armstrong State Col lege oL

™ o)
R A TRt o

o
~ WSV

April 12 .Evaluaflon of the Guidance and Counsellng Program fo dafe
e Steering Committee % - ,
Repor? to’ be sent fo Soufhern Assoclaflon of. Colleges and Schools

Agrll 26 ) .Whaf nexf? Whaf is. needed to ‘make fhe prooram a vlfal -one ln The
T - school and ‘the community? Mrs. Adna Johnson - Elemenfary School
'Counselor Chafham-Coun?y

s

(I) ‘Mrs. Mason, (2) Mrs. Dillon, (3) Mrs. quley,'
. {4 - Miss Youngblood, (5) Miss- Honeycutt, A
(6) Mrs. Kennickell P




‘WHAT NEXT? WHAT. 1S NEEDED TO MAKE
THE PROGRAM A VITAL ONE IN THE
SCHOOL AND COMMUNITY?

t

As you know, | recently attended the Personnel and Guidance Association N

.‘- - - H-

in Washington, D.C.- At this convention, i attended every meeting possible
, fhaffccncerned itself wiih,Eiemenfarthuidance.
I+ was my privilege to hear Dr. .Ray Patouillet, Dr. Donald Ferguson,
Don Dinkmeyer, C. Gilbert Wrenn, Dr. George Hill, and others speak on this
subject. All are oufsfanding writers in the field of Eiemenfary Guidance.
Some ideas that they gave seem suitable to be shared with you at this time.
br. Pafodillet—said fha# what a counselor does. is influenced by fhe_nafure of
the populaiion, play media, and stress on learning.
Dr. Beryce MacLennon said.that before an effective program could be
inifiafed one must find out nhaf +he:s+aff wanis to achieve. Dr. Patouillet

-'described'fhe counselor as a Child Development Specialist. He also said that

t

fhe-counselor.fs a member of a team and his work is related fo:fhe purposes .of
+he school Too, he- sfafed fhaf the expecfaflons of the principa!l defermined
+he role of fhe counselor in that parflcular school .

Perhaps with these general statements in mind; we nighf look at our own
school. Human behavior, feelings, and affifudes are practically impossible to
evaldafefobjec+ively. ‘There have been many affempfs~+o.measure attitude and

personalify buf the results of fhese measuremenfs'have not proved to be too

vaitd. Therefore, anyfhlng fhaf | may say in the way of evaluafion -here. is

purely subJecfiye and obfalned randomly from chance remarks, feelings, and

vsfafemenfs fhaf have served as feed-backs foward fhe assessmenf of cerfain )

activnfles of a guidance nafure._v'

Assuming fhaf fhe primary purpose of fhe school is To help chlldren grow

- and develop infellecfually, socially, emofionally, and physically, +he 00unselor_

ps

\ l
<
M
;

fhen assumes +he role of counseiing, consulfing, and- coordlnafing. This roie '}




. developmenf wlfh ofhers who serve in a helping capacufy.

with 2l of fhem, even though the relaflonshlps were sllghf in some

_ nol know
' -expecf no# “n many lnsfances,
7 ,nof become a chlld wlfh serious problems overnlghf

lgradually developed as¢far as~succeedlng |n school

- 'and supporf ovenva long perlod of flme fo Iearn how fo deal wlfh fhem

4fhls role and affempfs fo share his concerns about chlldren and fhelr

There must be -a

close worklng relaflonshlp between parenf-counselor-feacher-chlld-prlncupal-and

‘ofhers such as speech fheraplST, nurse, efc., it the services are to mean much.

Of the 24 feachers :on fhls faculfy, the counselor has had some relationship

i personally feel that there is a need for more: feacher-counselor lnvolvemen+°

J

|

|

instances, 1

though, belleve'me, | "don ‘

'+ know how you can" find"time within your school day

to do more than you are now doing. [f the faculty fesls fhaf this is a real

need it. seems fhaf some plan mlth be devised whereby fhe°feacher have at - -

least thirty mlnufes per week during the school day to visit with the school

counselor. ) . e

A qulck survey of the school revealed fhaf we have approxlmafely l00

chnldren who are failing consistently in one or more. subjects. Thls flgure

represents approxnmafely 15% of our student body.

R L 25 e e

Only about one-fourfh of
these sfudenfs have been brought fo the attention of fhe counselor. ‘The

teacher, prnncnpal paren+ and counselor should know exactly why each of » 2

these sfudenfs is failing and ‘all should be working fogefher to prevent this

snfuaflon if possible. At leasf this should be our aim or goal; and we 5

should belconsclous of-lf so fhaf we might beqin looklng ln that direction.

There. have been aflempfs at counsellng, “both lndlvldual and -group. The - ?
aim of counsellng ls to change afflfudes or effecf adapflve behavlor. l*do- . i
lf counsellng has caused any appreclable changes or nof l rafher
foo llffle was - done foo Iafe. ‘A chlld does

Jusf as, hls problems have R 3
‘ he needs encouraqemenf

%
Az,
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'offer suggestions on how communications can be worked out more effectively.

severe cases, fhe counselor may be another person _who frles to help the
feacher fo be a llffle ‘more accepting and undersfandlng of a parflcular
chlld in frouble wlfh hlmself and society.. | feel that the- counselor this
year ‘has been engaged ln what we mlghf ferm ”flrsf aid" to a few chlldren in
dnsfress. Tlme will fell Tf all our efforfs have proved frulfful

! feel fhaf much work needs to be done in fhe area of communlcaflon and
coordinatlonh Somefimes‘our wires gef_crossed and'"Shorf‘clrcuifs" occur. Please
Remember we are experimenting.

.To dafe, I have worked ouf a program of in-service which might prove
fruitful if you and. your prlnclpal see fit to lnlflafe it for the 1966-67 i
school year. I1f Miss Burroughs approves, you will be getting a .copy to sfudy
and revise as you see fit. It serves merely as:a gulde.

Al'so, | would Iike to see all children enaaged in some types of quldance

i acfnvufles next year. We could- work ouf a guide for you and your cIass

'accordlng to your needs.

A fully operaflng guldance.program should\lnclude-
‘I; An" enhanced. ard -enriched program of- chlld study.
2. Early lden'l'lflcaﬂon of chlldren with needs.

3. Counseling. j' o

4. éetten home-school~relaflonsA S

5. ‘Beffer classroom and communlfy undersfandlng -of fhe world of work.

6;' A planned program of guldance lnsfrucflon by grade Ievel

_ 7} :An ln-servlce guldance program._ -_- . e

- - - ~ . -

’78g iResearch and evaluaflon. (: ;~_~i; " ‘* AT

1‘-‘fﬂ-§$3g iCoordlnaflon wlfh communlfy and speclal servlces.;

IS




.k ~ - . - .

sy}$1¢lénf”déf?:gnd 6fﬁe[f§§i§énq§§&o esfabllsh guidelines for Eiementary

* Guidance by, the close. of the-'1966-67 school year.

. R - - N - - ’

1 am hét?discbﬁ?agéd about .our ‘accompl ishments this year, but there is

always more to do fhan we can‘seem fo gef done. Lef's look forward to more

ﬁrog;eS§ fhrough cooperafion;'undérsfénd}ng, commuﬁiéaflon; and»gooralqafibn;




Tenfafive Plan for Thirfy-Sevenfh Sfreef Schooi In-Service
THE SCHOOL AND' THE DISADVANTAGED COMMUNI TY

2

I. What is a disadvanfaged neighborhood and whaf can be done to meef ifs
needs?

C . What does:fhevfufure hold for the disadvantaged?

llgh What type of library" program can best serve a culfurally-deprived
neighborhood?

I, What effecf does a disadvantaged neighborhood have on the menfal healfh
of its members?

*

g YT et o

IV. What are fhe healfh needs of the cifizens of a~disadvanfaged.neighborhood?

i

R whaf are the agencies from whom. they may-expect help?

V.. Whaf are the effects of cultural .deprivation on a neighborhood’ Whaf
~community resources do we have to overcome any lacks?

B T S L

Vi. What are the responsibilities of government - local, state, and Federal ¥
towards the citizens of a disadvantaged area? (or) 3

A

; »:f. ,A"‘,Wha'i..,soma l“ and recrea’rional needs does the disadvan‘iaged neighborhood have?

Vil, Whaf should a guidance prdgram in this school setting consist of?

************

ERaE. TR MM 0% (L% Ll NN,

|. ~Office of EOA - Ron Allen or Mr. Underuobd » _ N 3

280N

L. Miss :Mae McCuII or Miss- Reese

Jli; Jerry Alien or Dr. w. A. Goldberg (Juvenile Courf)

. o What resources are available to meet mental health needs?

:iv: Heaith Services; -Miss.cannon
‘Nmmo‘m Mis. Cliett - SRR -

Junlor League (Children s Theaferi: o L _ _ ' R

,Vﬁ, One of our Iocal Iegislafors ) i - e - -

“« . .o
.

'",Vliq Recreaiion - Mr. CarI~Hager

{e




- ~ EVALUATION OF N-SERVICE FOR 2 THIRTY=SEVENTH
e STREET ELEMENTARY SCHOOL
T l966-67

v flene 4y

%

. Sfafenenf of problem studied: : .
Exploration -and invesflgafion of the role of the school in the Disadvantaged

Communify w|+h emphasis on a Guidance and Counsel ing Program.

3% 4z %

- 2. Procedures used in studying the problem:
. a. Faculty ‘survey:and discussion of community=school needs.
b. Selection of. the Elementary Guidance Program as the main
' area of emphasis. :

c.. Cooperation of PTA: | -
|. Program theme for year - Knowinq and dsnng your School

2. Use of School - Community resources:

l ‘ Adna: Johnson. = Elementary Guidance Counselor.

TS SR T

Yo

¢ Hinckley A. Murphy - Child Guidance Clinic

3 3. What provisions were made to evaluate fhe effectiveness of the procedures

¥ used in studying the problem? . : :
i _ “a. Faculty reaction: check |ist . v - 3
i - b Faculfy discussion . - . ' : : 2
8 4, How were leadershlp responsibllifies designated and carried out? -

) “a. Organization of a faculty committee

i b. Selection of a leadership- chairman

: c. Formulation of a plan for in-service program

g 5. . What resources were used during fhe study? ' . ) ‘ o -
' ‘ a. Cufrent perlodlcals ” . " S &
g . b: - Communify resource personnel: . _ 3
& -Ronald” Al:len, Office of Economlc Opportunity 3
z George Winders, Juveni:le Court .

i Larry Phillips, City ‘Recreation Commission o b
: .c. School personnel and counselor ’ ' S - F
. 6. How much flme was "given 16 the fudy? - ‘ : E C #
by The study: ran infermlffenfly from October to-May. . o 3

7. What -improvements have been made as a resulf of the study?
a. Better understanding of commuriity and school needs
" b.. Insight “into communify resources. and their values )
- ¢c. :Helpful informafion concerning mechanics of using : I
©_ -community Fesources. ‘ 4 o 3
d. Enthusiasm for the pofenfialifies of a properly o :
_ ’ ‘implemenfed elemenfary .guidance’ program T : R
NP 1é3¢ lncreased parenfal involvemenf L Se R - o
R . Whaf were S6me. of fhe difficulfies encounfered durlng fhe sfudy?
o A “Time-élement - o S
» ,’qhw Seekingueffecfive orienfatlon to- guidance as~arwhole S B
L= T c.u Trying +ohdiscover fhe mosfseffective plan of procedure : :




S
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April 29, 1966 ™

To:  .Principal and Faculty

From: :Counselor *

Re:  In=Service for 1966-67

Assuming +ma+ the principal take the responsiblllry for executing an
In-Service Program in Guidance, lflls the Counselor's desire that ea;h
staff member reacf to the proposed program wlfh +he ldea of having this. or -
a similar-program for I966-67. |

Study the outline carefully,«ggg, and make any changes, addlfions,»or
deletions that seem desirable to.you. - | ‘

Hand your revised copy back to fhe counselor by May I6+h These will be .
filed away. unfil Sepfember, at which time a volunteer guldance commlffee will
be formed to study fhese proposals and again brlng a revised program back fo

the faculfy for approval The prlncipal should be a member of fhe quldance '

-

~ During the 1966-67 school year the guidance committes should meet; at
least, once per month for a minimum of one hour's time. Plans should be

worked out o hold this meeting during the school day.




“An Outline for lnfserv]éé'
Wi-th Elementary -Faculty

September.  Identifying children-- 2 meetings. | :
C 1: How to determine the reading level of individuals
throunh the use of an informa| reading inventory.
2. 'How to use test results in identifying children..

\Oc#ober Working w?fh-parenfs. - -

i ‘ I. How to conduct an effective teacher-parent conference B y
- through analyzation of role playing. .

" 2. How the counse|or works with parents to create better
home-gchoor relations.

November Working with teachers. .. e c e

. A _|I. 'How to observe children fhfaugh socio-metric devices.
e : 2. Analyzing a case study..

<+ Decémber . How counselor and teacher work together on learnlﬁg difficulties
- : + and behavior.problems of certain children.. '

January  Working with principals and teachers. - _
‘ -+ 1. Referrals - when - types of referrals - conferences

_concerning ‘referrals. _
2. Placement of certain pupils having d!fficulties.

February  Working with other personnel. *
- I. Coordination of services of various school personnel
and determining role of each person in relation to a
. specific case. .
2. When to use-community services through the study of specific
cases. S * '

March-  Orientafion = - ~ . o o
' 1. FPlan orientation for grades | and 7 involving teachers,
counselor, and principal. Make some guidelines. ‘
2.- Promotion. \ ’
~(a) A discussion and analyzation of present policv with
R a view toward adjustments. o
(b) Individual reactions’ concerning evaluation..

Apritl GrbuprQ’ -
T I ‘Schoolwide ~ classroom.

2.- Evaluation - consolldated report. . - - .,

b .

~~~~~
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. INDIVIDUAL ‘COUNSELING

learn to trust his counselor, to be himself, and talk about his problems. In
most instances, this takes. time. WI}h:Small-ch[ldfen'who-cannét'verbalite;

‘:FOrAa,}rdfyféfféc%erxcounsei1ng relationship to exist; a,éfudent must

picture, play activities, story reading, conf6s+s,.é+¢.,~mayrbe used as aids

to encourage relaxation and verbalization..

~ Below i$ a counseling séssion with-a sixth grade boy vﬁo.had’féiled to

--come.into- the-bul:lding: after-the teacher had given: the signal. The teacher

- referred him to the counselofr and the following session fol lowed:

- | had to..go Home.

‘Yes Ma'ani.

~-No- Mai'am: . - S ‘ ’ - L “
. But .you still get .emotional about i+ when. you- talk about ‘it - 'you cry about
-1t - why 'do you: cry? L ’ SR

.1 don!t ITke 1o thi o L :
You: don"t Fike to think about it - low does i+ make you. feel -wheh you -

G . - P T ' A LT -
‘Aw.fg.'ég;.,;;,'._.‘.3,.‘_.-' - ,_*_-‘!“L’ IR t . :,i e e e e e

ﬂchaﬁe“vexed"éﬁﬂ“CaffTéﬁ“fﬁé“bé??“TﬁVbTV?ﬁ“?&*?ﬁi:FFTﬁEfﬁéT{”‘Hﬁgnwfhe principal

called Joe's mother to report the incident and send him :home for the day, Joe
became -so disturbed that -he aimost went into hysterics. The principal

Conferénce with Joe (Name_ghangdd)”cbncerning‘behavior

Counselor: Now you want to falk-tqﬁme-abouf your problems in school?
Student: Yes Ma'am. ' . -

All right, what have you got to say? o

The other day when | was walking home | was fighting, I'm.not going to do it
again - if | .do it again: I have to take a punishment. - B
What was it you did? ' N A :
Well, when | was out.on the playground, | was ‘being. chased on the playground
and coming in from lunch. p ' :

What kind of punishment did you have to take?.

Oh, you had to go home? -

Yes Ma'am . L S

How did you feel about that? '

| didn't like it. . _
Did you feel like it was a just punishment for what you had done?
Yes Ma'am. '

Were you afraid to go home?

Yes Ma'am.

Why? | .

Because I'd get a spanking. (Started crying) .

Let's don't cry now - did you get a spanking?

Yes Ma'am. _

Your mother punished you?

Yes Ma'am. .

Your father punished you?

Yes: Ma‘'am : , - .
Does. he punish you every time you get in trouble with somebody |ike that?

+

l}md do spméfhfnngehy wrong | feel like. | shouid go fhrough'with it.
Have you béen- in any.more troubie?: c T | ’

How do you' feel abodt=hi5-punishing?

-
f

think about :it.

think of 117

s ¥
! .

- - Yoy fesl Iike: you've. done something tercible? Is i+ as-terrible'as yoi think

Q

- : {

SRR Gy
- '




. Yes Ma'am. - ‘ ’ '
Why do you think it's that ferrlble? Put-your glasses down - why do you think

it's so terrible? =~ .- _ , : g
. I don't know = I just think it's ferrlble. ”
How do you think boys ought to behave? _ .
Well tel I 'me what good means. . .
When they pay attention in class and not run ouf on the yard after Iunch - "
‘they're nice.

Do you find this preffy hard to do someflmes?

“Yes Ma'am, ' L o
What do you really want to do sometimes instead of doing fhose fhlngs? : '
What do you real.ly want to do someflmes? . ' )
Do the right thing. ~
I know, but sometimes you find fhaf the right fhlng isn't what you want to do, isa't
it?

"Yes ‘Ma'am.

Well; what do you really want to do at those times?

| don'f know. :
You don't want to pay any attention to people who are telling you to do one fhlng, do -
you? You want to do what you want t6, don't you? . -
Yes Ma'am.. i =

l Wonder why you wanf to-do fhaf? (no. answer) You think that it's awful to do whaf you x

\e

I

1.

want to do?
| don't think lf's awful, but it's awful getting sent home.
1+'s .what?
- It's awful getting sent home.
Is that why you cried - because it was awful ge#flng sent home? What did your mother
say -about your getting sent home?
She was just mad - she told me not to do that again. =
What did your daddy say?
He said that if it every happened again 1'd get the same thing | did get. c
Are you afraid that it might happen again? Do you feel |ike sometimes you ‘are not ablef ™
to ‘control yourself - that you do things you aon'f lnfend to do? ”
Yes Ma'am.
What usually causes you to do things you don'f intend to do?
| don't know.
When is it that you usually do fhings you are sorry for?
Sometimes at school and sometimes at home. -
Are you usually alone or with someone when you do these things?
With someone.
-Do you feel like the ‘other perzon influences you to do the wrong thing?
No ma'am.
You don't"? Do you Jusf forget yourself at these fimes when you get with
somebody else and' gef into the wrong things -before you realize it?
Yes Ma'am.
Well you. know. : we have cerfain rules at school - we have rules fo live by, don't we?
Yes™ Ma'am. - <
‘And--when- we .break’ one .of fhese rules what. happens fo us? , N
we gef in trouble. - - ~ X “
We' gef in. frouble and have to be senf fo fhe prlnclpal's offlce, don'f we?
."'Yes- Ma'am. o
| ' And you don't .like to be senf fo fhe prlnclpal's offlce,ldo you?
S 1. & Ma LA, s s el
‘ " Wisth: whom. did you gef:Jn lrouble fhls,lasf flme~- whaf happenxlln fhaf lncldent
when: you.-were sent. home? =~ - -
- ~-‘Thls*boymnamedehlly~Smlfhw-ﬂGenew-mhe‘ﬁisvup-ln-llne*wllh~hlmeand»he satd- f0wBlllyr~—

]
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‘that ‘| ca1led him- -8 name ~ he sfarfed chaslng me ouf fpere and grabbed me. by the shlrf
like this, and--pulléd me over to the  fence and back
You'didn't do anything? -

No Ma'am 'cept run from him. . . -
~ And’ that's all fhaf happened on- your parf?
Yes Ma'am.
Do- you. feel then fhaf you didn't do ariything: fo be sent home for?
‘No m'am.
‘You fhoughf that you shouldn'f have been sent | home?
NoMa'am S i T
You didn't? . : L ' o o ' ' _
| .just ran out there - | didn't run along the dirt. 1 just ran along the cement
- walk, =~ - N .
Well., did: you fell the- prlnclpal fhaf you didn't think you -had done anything? Did
. you. fell her that? T B
No Ma'am. . : _
-You didn't fell her- your side of the story?
I tried to. '
"What did you try to tell her? » f
| tried to tell her |. Jusf ran on the cement and he dragged me out there - he pul led
me -out there. . . S -
Yes. - what had .you.done to Bllly?
Nothing.
‘Wonder why he picked you out?
'Cause.Gene, his friend, said that | called him a name.
Did you call him a name?
No Ma'am.
Have you beén accusfomed to calllng.people names?
No Ma'am. _
Are you real sure you haven'ffcalled anyone a name?
Yes Ma'am. : ' '
Wonder why he would say that - do you feel that Bllly doesn't |ike you?
| don't know. e - TS
You don't know whether he does or not? Have you falked with hlm about exacfly whaf
has happened?
No Ma'am, R
You haven't even talked to him? Isn't he in your room at school?
Yes Ma'am.
You don't have any .occasion to speak to each other at all?
No Matam,
How do you ‘feel about Billy at this fime?
| don't know. -
‘You -don't know?
No Ma'am. ’ :
Do you: ‘know whefher 'you have 2 kind feéling toward him or whether it's s not kind?
Do you know ‘what. klnd of feeling 'you havé fowards him at this flme? ‘ '
: No Ma'am
fDo ‘you feel fhaf he: hasﬁdone you a wrong?’
Igguess so.= | don'f know. - ‘ ‘
Youiguéss s6? in. ofher words you don't know whefher he has done you a wrong or nof?
Yes\Ma'am. -
You are: rlghf confused abouf fhls af‘fhls polnf aren'f you?

i
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Yes Ma'am. ‘ _
" You are. confused’ abouf whaf's right and whaf's wrong at this point. You are.
-not- qulfe sure-about what's right in.a situation and what's wrong .in.a
situation. Well now; ‘let's take an -example. For instance, if you had called
his friend a name and. he comes up, Jjumps you about i1, do you think he
would  have ‘been in the. righf Yo -have: gotten on to you abouf it if you had
_called him a name? y . ) ]
.Yes Ma'am. : ‘ :
'Because he was merely defending himself and that was the way he took fo
~defend himself. You tel.l me you didn't call hls friend-a name and fhaf he
just thought you did, is that right? -
Yes ‘Ma'am.
"Now ‘are you felling me fhe frufh?
Yes Ma'am. ) ,
Because if you don't tell me the truth | can't help you - you have to tell
"me the truth so we can talk about these sifuafions and-analyze them for
what they are worth.
Yes Ma'am.
In other words. you feel that you are innocent, that you did nofhnng and
then the principal told you that you had done something wrong? Why did
the principal tell you that you had done something wrong? Whaf did- the
principal see in what you had done that was wrong?.
| don't know. . ‘
Well, it's this - the principal said you were in it - you were involved
in fhis misdee:, whatever it was, fighting or doing whatever the teacher
said it was. What did the.teacher say that you had done?
She didn't say nofhing, she just took us to the principal's office.
You didn't come in when she called you in, did you? Was fhaf it?
She called us and we started to come in.
But you didn't come in. You stayed on out on the playground didn't you?
You and Billy were out on the playground and he had you pushed up against
- --+he--wal-l-or- somefhlng~and -you-didn'*t-come -on-in: when the-teacher said- for -
you to. |Is that what happened?
Yes Ma'am. -
Well then, don't you $ee that the principal said you were involved in it too
since you didn't come in to the building when the teacher said for you to come
in and because of the fact that you didn't come in.at that time, that you
would have to take your share of the punishment, too, whatever it was?
That's why she was punishing you - not for defending yourself but because
you didn't come when you were supposed to come on in-the building. After
all your teacher has -how many children to take care of? How many are fhere
in your class? _
| think there is 36.
All :right, when fhere are 36 people ouf on the playground, suppose she had to
go and call each. one of fhem ‘by name and- take them by’ the hand and lead them
in_the- bunlding, don'f you see whaf a problem that would be? -
Yes ‘Ma'am.
And. when ‘she gives you -thé sign to quit playing, to quit what you are doing
and come on in fhe building, if you don'f do that, ‘who. is breaklng the rules?
We are. .
" Well -you- see, fhat's why the . prlncipal and the feacher“wera sorf of 'pu+ ouf' )
wifh you? 4 : 5 ;
- Yes:Ma'am. ;
S *An,d 4hen how. dld you reacf ‘when 'rhe prlncipal told: you 'rhaf you had fo go-home?
‘ Ybu sorf of wenf fo pieces. ng! we have fo learn to face up to reallfy :

\
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L}

- 'you ‘and- ). -need: to ‘see each other occasionaliy. to talk about these things
."/and see: |f we can see what's right.and wrorg In a situation, don't you?
Yes Matam. DU A coE | ! S
" And::let's think -about right now = wel:l, | didn't act | ike & boy ‘how old?
- < An eleven. year old Is sort of able to stand on his own feet and to defend
<.~ him$elf pretty well, but you .were sort of afrald - but I think when you .
. ... .-and 1.begin.to talk about some.of these situations that you wil! begin
= - 1o see what's right and-what's wrong In some of these situations - how
" you might ‘act in. such a way as to be a .| ittie more grown up.
S YesMaam. R S
- To be able to say to a person, "Weli, this is my position, this Is what 1 did.
ané this Is how It was,” Instead of going to pieces. | expect iIf you had -
talked to the principal Instead of Just crying, she could have seen your ,
point of view but when you don't tell -her things and when. you get to crying,
- then how is she to know how you feel and what you really did do? ' See what
| mean? : ] ‘
Yes Ma'am. : :
All right, | know you are going to try to work on these things and try to
control yourself at school and you. and | are going to. be talking a lot
together. Get your face straightened up. i

.}3Q§hf‘§§u;and me ¢o~r§§fly hqvéwsdhé»unQQfoénQIhg‘hefwéén~us, and | expect

Comment:. Early in the discussion the child became too emotional to verbalize.
He is a confused child and filled with much fear. |t seems here
that he did not understand fully the reasoning of adults for their:
punishments. So much importance was attached to this incident by -
adults that the child had the overwhelming feeling that it was

'terrible.! This child Is faced with problems of fear, insecurity,
and lack of understanding.

Adna Johnson

; ThfsAcoqnséllggzsessibn Is not ‘included fo serve as a model. I+ lacks many '
- ‘aspects..of a good counseling session. - - o C TS e
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_ GRADE 5‘31‘1‘ L SEX _ Male

-,f_;.i;: DATE 4-I3-66 o REFERRAL Deyfs“:

< . . . . o .o

- T ' e
" . <

I

'?<§¢Objective; Chronologlcal accoun? -of ?he ln?ervleW°',' o l-

‘. L

To find ou? hls feelingsfabou? fallure and plan a course of acflon to . -
help him succeed. . v
Asked ‘Nim-why he was ftgh?lng school. He sald he‘wasn'? Showed hlm hls -
’ reporf card and asked him to. talk about it. He said he did his.

-homework.‘but just didn't. get his classwork done. Counselor asked him o
explain ?he X's‘on home prepara?lon.

.

Subjective: Wha+ really happened

‘Will iam- seemed ?o see hlmself as a person who was "goofing" off. He wants . -

to: learn. He said he had never made a repor? card |ike that one before...
He began to see the. error of his way. '

.;Counselor,gercgp?lons‘of 1he Person-rn-Sl}ua?}on:

“William seems to be a normal 5#h grader, large ?o hls age, somewha? obese,

very.pleasant, ar~ displayed good manners and appreciation for someone who .
seemed willing to work with him. .

Percep?lons of the in?erview~'

A good ln?erview. Fol low-up plans were made to have a group conference
wi?h ‘Wil liam, the ?eacher, and counselor to lay out" some plans for him.

i s s -
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-\:gnomcomssumc S

ln fhe elemenfary schools _that fhe counselor Serves fhere are several

boys who are;presenflng behavlor problems of a rafher serious nafure. Some’

- of fhese boys have already ‘Fun afoul of fhe law.. thers have been referred

- T

%o fhe Excepflonal Chlldren s Dlvlslon for screenlng for the Emoflonally

‘Dlsfurbed Class. thers are serlously refarded academlcally, especlally

Cin readlng However, all of them are ln fhe regular classrooms of fhlrfy
" oor more puplls per feacher. '
Teachers feel that fhese-bOys do nofibelong lnéfhe~regular'classrooms
because fhey”hlnder fhe«prOQress of -the entire group, and their bebavlbr is
too aggresslve at times for the: feachers to cope with. The counselor dlscussed
the slfuaflon af lengfh with. the school psychologlsf who consenfed to give
a hal f-hour per week of his time to a fherapy group if the counselor would

set up fhe group

With the supervlsor?s-knowledge, and-help from teachers -and prlnclpals,

nlne boys from the two schools were selecfed to parflclpafe in such a group.

The psychologlsf .and the counselor acf as co-leaders. lf was declded that

the group would meet once per week for thirty mlnufes of therapy for the

remalnder of the school year. The purposes of this experlmenfal fherapy group

are: (I) fo relleve pressures ln fhe classroom, (2) to give supporf to the

»classroom feacher, '(3) fo help the boys: release some of fhelr aggresslveness,

, ,(4) to help the group to recognlze fheir problems and work on" them; and (5)

\ i

_wa - lo experlmenl with- group processes fo defermlne lf fhey are sulfable to

-.elemenfary guldance. i z '; - . '; o i 1;~f:; 1?3{ !f.~ﬁ T

- ¥,
Ve >

Twenfy sesslons were held. 0f fhe nlne boys who began wlfh fhe group,l a } ff

)!

{uo dropped

:ouf*because of fransporfaflon dlfflculfy, one ‘was - senf +o fhe ':»g:ﬁd o
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(Tbok hls llfe ) One boy was ln
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. were. ln regular alfendance.

14

The flrsf week in May, ‘the psychologlsf began +alklng about closlng

.tiouf the sesslons. There was 5o much reslsfance ‘that he agreed: to carry them.

fhrough May . : ﬁ

The boys felt lhaf lhese sesslons had mean+ much lo them. Teachers

.reacled favorably One: leacher remarked "Hls alflfude has changed bul he | -
:x'isn'f dolng hls work any beffer " |

| The counselor believes fhaf all flve ‘purposes were accompllshed
i-fMany of the. sessions are on tapes.

»Somewhal dlfferenf groups were set up durlng the. year. A,group,of

LY

3

fourth grade boys and girls was organized In the early fall and extended to'

mid-January when ‘the counselor felt that the group had fulfilied its purpose.
The children were underachievers. Everyone lmproved his grades in one or

= . “ . 9 . R ‘
more subJecfs durlng counsellng - SR

e e we - e e w - - - -

Four more groups were organl;edfaf Thirty-Seventh Street School. A
group of 7fh grade boys in fhe fall, and a sflll dlfferenl ‘group_in the spring, =~ = |
a group of 4th grade boys, and a group of 4fh grade glrls.

The 7th grade. boys dlscussed feacher-pupll problems, problems with

parents and peers, sex educaflon, and fufure plans,

,‘ The 4th grade glrls discussed peer relaflonshlps entirely.

The Ath grade'boys lalked of. gefflng into frouble, peer relaflonshlps |

!

and communlly problems._A.,

- N - ::'L,,c_ v

The leachers sald/lhaf fhe puplls were beffer ln varlous aspecfs of _“ﬂ L

\" .

-,

5

‘,Atfhelr behavlor, and . some cases were dolng befferework : :'“ - J R

ff*}u'. o The counselor believes lhaf fhese puplls.wlllinof heslfafe, iy fhe 7{ ST

o -~

ﬁujure, lo seek oul avcounselor ln fhelr school when fhey feel fhal help ls




" ORIENTATION

“iw visifatioﬁ day #pr}aii'parenfs and~éhi1dren of 1966-67's first grade..
N : Qiass; .,‘ \ » .: : | « | .‘. _ .
While fhe children visifed in fheefirsf grade classes, parents lisfened fo H
insfrucfions from fhe principal and school Mnurse. Afferwards, members of the-
. \fi PTA officiafed af a Coffee, -and: in an afmosphere -of informalify, parenfs A 1
could talk fo principal nurse, counselor,vor librarian.
Forms were given for parenfs to fill out. ~A-bookle+ entitled "Geffing
Ready for School for Parenfs of Beginners" published by Publ.ic Schools of
Savannah - Chafham Counfy was given to each parent. _ ' ,
2. Slxih and Sevenfh Grade Orlenfafion to Junior High School - ‘ f‘ : i
| On differenf dates the principals and counseiors of the  schools. io
\whigh'thempupiis‘yere-assigned for the i966f§7 term, were invited to the ‘
elementary: schools to discuss the course of sfﬁdyinfgrades 7. and 8, and to
talk to pupils about junior high school. In some instances; student
. representafines from the junior high schoeis came and talked to the pupils. o
Forms were glven to the pupils on. which they ! mlghf check their elective
choices. Parenfs' sugnafures were requured

The elemenfary school. counselor falked indivudually to. sfudenfs

requesflng special help- in making their deoisions.

1
* v




- CASE_STUDY,

A case sfudy, generally, is longlfudlnel in nafure, especially 1f the
child's problems are severe. In some cases;- "however,’ mlnor problems may be
solved within a short time.

Following, are two’ examples, one short (number 1) and the other (number

- 2) long-term. In fact, number 2 wlll continue with observaflon and follow-up .
work nexf year. B . - . ‘ ¥

.. .7 CASE STUDY NUMBER I

NAME Willlam -~ SCHOOL _Romana Riléy __ DATE 4-13-66 -

ADDRESS ---Victory Dr. TELEPHONE 233-9999 BIRTHDATE 1-2-55 _ AGE 11

PARENTS: Father - Harold -- Born Philadelphi., Pa., 12th grade educaflon,
- employed Jones Oil Company
Mother - Elizabeth -< Born Savannah, Ga., 12th grade educaflon,
housewi fe. |

SIBLINGS: 2 brothers: . James born 7-31-57
o Eugene born 12-31-63 ' ‘ -
| sister: Elizabeth born 6-29—6l S s

SCHOOL PICTURE: Transferred to Riley from Blessed Sacrament School - Sepfember,
~ - 1965. Grades averaged lst 4 quarters are: Reading D,
Arithmetic F, Spell'ing C, Writing D, Social Studies F,
Science D, Engllsh F. lmprovemenf needed in all subJecfs
plus'behavlor, work-habits and -homework preparation.

A

REPORTS FROM OTHER SOURCES:: :
B T2 7 Notevattached to report from prlnclpal to Witliam tel l'ing
him that he seems to have the abllity to do passing work and
asklng him to think about why -he-wasn't. - .

N 3
Lh ) La
= . - - - - - - - : X '
n " «
! AL
. - &
. ' - ol N
Rk . N .
- .
B .

TEST INFORMATION
October. 1965 - California Achlevemen+ and Menfal Mafurify i
~ Reading ' . - Arithmetic
Grade Place. Voc. 4.7 Comp. 3.8 Tot. 4.3 Reas. 4.2 Fund. 5.2 Tot. 4.7
) - Mental Maturity - Lang. 4.7 Non-! 5.9 Tot. 5.3 .
Nat'l $tiles - . Readlng - Arithmetic
Voc. 40.Comp. 20 Tot. 20 Reas. 20 . Fund. 50 Tot. 30
. Mental Maturity - Lang. 40. Non=l 70 Tot. 50
Cal'l:f. Menfal Malurlfy 12=13=65 (prlmary) CiA.. ll H-MAL 9440 lGP 4.6

A

~DIFFlGULTIES Does nof do his work at school or home. ': . ' . ‘ g\ :

PLANS FORfSOLUTlON : .
- Counsellng - make plans = conference with mothep=s~==-
- conference Wwith. feacher. ;_\~ : o e

STKTUS =—Wllllam is’ 3“

pera?lng as bes+ he can af presenf

3

uth;ngfgns R 13—665.4-|9-66, 4-20-66 4-25-66 452666 - e T

i
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©CASE STUDY NUMBER 2

| CASE REPORT
“NAME Jane EEN _'SCHOOL 37th Strest School  DATE 2:24:66
AGORESS 1500 EimSt. . TELEPHONE None

BIRTHOATE |- l2-56 (AGE _I0

PARENTS Lewls - ; unemp loyed pipefitter
’ A -- walfress Sfafford's Drug S+ore

sueunss ?None‘ . *

\

SCHOOL PICTURE Repeafed grade . Marked "soclal promotion" at end of 2nd
- year, .Made D average in grade two. Doing poorly in grade 3.

Remsifs FROM OTHER SOURCES: Teacher sa

ys she does |ittie or no work. Absent

R frequenfly o

First grade feacher said she was unable to teach
her to read.

TEST”INFORMAIJQQ:-

Reading- Date:. - = Test _ Yoc. Comp. iGP . Percentile

Grade 3 9-16-65 California .4 1.9 l. © .5

Mental Maturity - Test CA,  MA. I6P |

Grade | =~ 5-2-63 KuhT. And. 7-%. - 6-8 1.6 9

Grade | * 5-64 _ Kuhl. And. 8-4 6-10 1.7 82

-Grade 3 - 9=17-65 California 9-8 8-6 3.7 88

Screened S
(for EMR 243-65 - Cel1fornla 10=2- -~ 7=2

DIFFJCULTIES:

.2..-o~ e ey em .7.0..,...,‘. - ‘ - - -

Referred by principal ‘who had talked wlf
her .in classroom. Teacher said she di

.. Principal observed that she "just sat"
h observaflon. ,

h teacher and observed
d very 1ittle work.
the entire time of

'PLANS. FOR SOLUTION (1) Test for EMR screen
’ lnvenfory {3)

ing. (2) lee.read]ng»lnvenfory.
Plan for some lndlvlduallzed~worka:

STATUS - Numbers | and 2 above completed. Number 3 planned and. a few individua ized
- Iessons complefed L S S ‘

 INTERVIEWS: - bR 2/24/66 R
Rapporf ‘was easiby esfablLshed by having her tell of her school hlsfory
She. repeated grade i at 37th Street Sc¢

hoo! -and- had! the samé.. feacher.‘ e
(MPsswollver) Bofhmyears. Her”famlly conslsfs of herself heF mother,

) 15 an unemployed plpeflf*er who drinks offen. S
d.-do: not knowawhere he. géts. fhe money., Chlld worrles abouf, A

' qorks*gs waltress at Statford's.
“The: 'saméhou 'Shé' has: a. refarded‘chlld who goes 10 fhe Lo
O ] offen takes' him: out -in- the. af¥er ernoons . 'Tnjs.m, -
ather's -iother- Fives near.. Hé has “brother wio - .
d +he"’fher Spends a greaf -deal of‘flme there.: .

4._ T3t

gprepgre fhe>evening,meal wheﬁ'her gglharﬂlsnwﬂa

%‘

R R T T SR

x e




ARSI PN g,

| Chlld fools very Insecuro bocauso of father
lentt afrald -of" hls hur*lng her, but afraid
T LR T

Nmmrz-uyw \,ﬂ T IR - | :

 Tested: for EMR. 1 70. Reférred to Mr. Hendi o e

Nmmrs-umM&‘i S - - - ,
. FalHed .oral .reading informal inventory at |- Could: not take away |
from 10 qupoqf help. - | ‘ |

'1?-<4/n4/66 o . ‘ S
: " = a story at d- level.. Had to be helped. :. . = = -~
Sald he couldwnof fell AE; affer reading 1t. - ~

s . .

Number 5 - 4/2!/66 o ‘
" Plans made and work begun on. phonlcs. Probably will be placed In EMR

«class next year. - : v S
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- WORKING WATH: COMMUN Iy’

He!p Chnldren wnfh Homework fhe Rtohf Way
Talk Presenfed To Currlculum Councal
Talk Presenfed To 37Th'S+reeT School PTA

- Report fo. Advnsory Counc:l on Elemenfary
Gundance :

Qﬁbie of’fhe Fami+y in a.Changing;Sociefy

Talk Presenfed,af Jackson School ln-Service‘Meeflna

Talk Presenfed fo Secondary Counselors

Whaf Makes Chsldren Learn and ‘How To Help Them - Hesse
Elementary School ,, PTA Sfudy Group

s

Problems-Confronflng Chlldren Gonng to: Junlor ngh SchooL
Pulaskl Elemenfary School - PTA Sfudy Gnoup
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"Or,‘tn checknng a conplefed aSS|gnmen+ a’ parenf may be’ over-crnf:cal

.

. wlfh fhe Chlld'S feacher, gundance counselor, or prnncapal.

e HELP CHILOREN WiTH HOMENORK' N
Yo THE RIGHTWAY: e R

~ Ty . e - B N .
. A 2 R . . P - - » . s . - -~

- Family. pr’églam's'”-c;an .arizs'fe-.w'hén parents try fo'help children with-a -
'homework'asslgnment;' A parenf frequenfly emoflonally nnvolved wnfh hlS

chlld's succes' or failure in school may'become angry when fhe”youndsfer‘

LS. >
l’

does nof appear fo undersfand or be masferlng fhe maferlal beang sfudled.

i

. .
G:I!ml
7 ey

perhaps~."

3

expecflng a sixth grader to. do fhe work of an adult.

v 1,
A

This.

¥

it
N .
e T e
RPAT &‘l‘ﬁg”fﬂ' s

sfress and fensuon, say educafors, can occur nn fhe besf of clrcumsfances.

However, it can be mnnlmnzed and a chlld's learnlng jmproved when. parenfs j- B

undersfand fhe lmporfanf role fhey play in homework. They can offer essential,

- . _ . . . -, ~

atd in-a number of ways-

Provide a specjfic.flme and p lare for homework. -l is dore besf

qunef area, preferably a separafe room with a closed door, away from the .

dlsfracftors of ofher chnldren, radno, felevnsnon and felephone. _A-chlld

' should have a comforfable chalr and table or desk Ligh} mqu’be adequafe. E

" L4

rProv1de a dictionary and if possible, an aflas. Early dursng the child's

T

: schoolang, a specnfac +ime should be esfabllshed for homework
‘ Supporf homework -as. ftrmly as you support. school |fself. Maké'cléar
fhaf home sfudy is nmporfanf and requares a child's besf abtllfles. Be anferesfed
in hlS work and ava;lable fo dlSCUSS~a+ ‘lf you dtsapprove of homework

the kifid of assngnmenf or fhe amounf of. work glven, ‘discuss fhls prlvafely

R R Rl S B <Y gy bt

Parenfs who .

crlflcvze homework -to fhe Chlld undermnne has wl|lingness to do a good job

Many educafors say formal wrlffen homework assagnmenfs should began in fhe

fhnrd or fourfh grade. The fofal amounf of work glven should gradually increase
from an average 20 to 30 mlnufes nlghfly in the fhird or fourfh grade fo an
hour -in. junlor high school and perhaps, fwo hours or more in hlgh school.

.,a.hers fry fo meef lndlvndual needs so *he amounf of homework or the; grade -
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in which it sfarfs can vary. Too, homework can include asssgnmenfs to wafch
“ e speclflc ™ shows, affend plays, parflcipafe n cnvic projecfs, efc. EE
( Do nof do fhe work for fhe chlld.:-"You defeaf fhe purpose of homework

and harm your ch|Id |f you acfually do any of his Work," says Dr. Ovid Parody,

v
e .-

chsef of fhe secondary schooI secfcon of fhe U.,S Offlce of Educaflon."

.\‘“rf' Learnlng, nof grades, ss homework's maJor purpose. A child Iearns Ilffle .or -

_ nofhlng when he wafches a parent work ouf his problems. He wlll suffer as a.

.
f « Rharae- . -
.
' .

resulf because he has not had fhe fuII chance fo undersfand the maferial He

becomes dependenf af fhe exacf flme he shouId be gacning in. seIf-confidence.

. = . - . . a

and experlmenflng wlfh his own' new-found sfrengfhs.

“In elemenfary schooI check comp!efed homework to.see that if.i5~done.and-

'_is neat.and.1egible. Spelting words can be pronounced, meaning of words

m m‘.
., . .

in foreign-[anguage sfudyfchecked as 2 child recites fhem,‘Tdeas suggested

for composition and projects. A child learning to read should be asked to

“read-frequenij.af home, perhaps to fhe enfire‘famfly. Mosf new _readers fake

.
.

greaf pride in’fhfs. As young sfudenfs begln to experlence fhe pIeasures

" - of musuc, |nexpensive records can be purchased for a chlld's personal use.

A

Show your ch|Id how to f|nd and use sources of |nformaf|on, bofh in your

e

- home and in fhe pubI|c I|brary. Answer quesflons when necessary to cIarify an

assignmenf. When a chlld is puzzled by fhe meanlng of a problem, fry to. suggesf

<‘answers by asklng quesflons unfll he, by hlmself discovers fhe meaning of fhe -

homework "Wlfh pafience and undersfanding of the chlld's Iimifed but

.
'g';,‘f; wh

_growing ab|I|f|es, parenfs can. immensely assnsf fhe school's efforfs where

&

homework is concerned " says Dr. Samuel BaII, assisfanf professor of psychology
and- educafion at Columbla Universnfy s Teachers CoIIege._ "By indifference or

ii} T ':__such overwhelmlng profecflveness fhaf fhey insist their ch|Id furn in beaufiful

i
i

' . .perfecf papers, fhey .can. make homework a Iiabilify "

- - Y
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n-iﬂld'~s--naeds.i "‘.A brlgh'r you.;ngs’rer fwli‘i wan’ruless aid : .

i ~ ” Than‘ one, who Iearns mokre slowly. Help should lessen as a sfudenfy advances !n ‘7 | ;
. ‘. vghrade and begms n“o nork beﬂ'er alone. By 'rhe :Hme he. r:eache.s 'rhe Ilfh | -
] oo g;ade,ﬂ ﬂ;e a\;erage sfudenf’#shouid be on Hs own in home sfudya : .’ E - .
I c Real |ze 'rha'r- msfruc’r—ion as the. responsibu I‘Hy of +eacners. Few par"en:ts. ‘.

are qual |fied ~ro offer" specufnc course insfruchon. Mefrnod‘s‘, of- feaqﬁ‘?ng have -

. o e M

changedw in- some subJecTs; such as mafhemaﬂcs, a'nd r‘onfusion can resul'r

PEERIN

. ~.

o -child when a paren'r ‘rrses to teach hlm ma'rerlal as he was’ ‘raugh’r H'. If your

L child has dn‘ficulfy wn‘rh a SpelelC subJec’r ask his 'l'eacher how you can help

~ .r
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R 3 “TALK PRESENTED: TO CURRICULUM COUNCIL LT e oF

*..new ldea. The movemenf was popular even. tn’ fhe fwenfles. A few Sfafes

" over fhe'counfry have been havnng programs in elemenfary guidance for qulfe

_ some flme now.

'|s on order and the fwo counselors, Vlrglnla Nel son .and myself, are funcflonlng

aufhorlfles. We are required to keep a log of each day s activities and make

. a repor’raffheendofeachmonfh ST

‘some fhlngs that we fhlnk ‘might be of beneflf This idea. is hot as easy~as

'"lfgseems, howeVen;

ﬂ '. deflned lf is seen,as a parf of fhe lofal program conducfed by classroom

feacher, V|sif|ng feacher, psychologisf nurse, principal

OCTOBER 18, l965 e S : -

Elemenfary guudance or, ch||d guidance as |f -was called earl|er is not a

RS ] fi T

. %

: &

Las* sprlngla survey was conducfed by fhe State in the form of a ‘g
'.‘quesflonnalre sent fo.prlaclpals, curr|culum d|recfors QU|dance counselors,."- Z
feachers, and others to defermlne if fhe need for a QU|dancelprogram were é
'felf in Georgla. The results were favorable. Then a sfafe oommlffee got %
fogefher and decided fo |mplemenf ten p|lof proJecfs over thé Sfafe. Some' - f ?
were set up in large clfles, some small fowns, and ofhers in rural secflons.= B :
3: Counfles were asked tor submif prOJecfs. Savannah's projecf‘was accepfed and B lé
"plans were made fo begin pllof prOJecfs this faIl in four elemenfary schools, : - '§
namely, R|Iey,Thlrfy-Sevenfh Jackson, and Hubert. . J%
Two counselors were selecfed fo WOrk in fhese four schools to , g
defermlne what an elemenfary guudance program shouId confaln, and how a . l' g
counselor might funcflon in such a program.’ :_M . S _ . ;

Af present, offlces are belng 'set up in the four schools, furnlfure

v

on.a Ilmlfed basls.'

R T

No QU|deIines or requirements have been set by fhe ‘State or by local

Lo

P

-

&
3

Thls means fhaf we have been glven freedom to- experlmenf and: fry ouf

Alfhough guldance |n the elemenfary -school has nof been clearly

R

,.andeaﬁlous_
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B remedlal feachers.l . Af: T L . L
2 « - L, S 4 . L e
. The feacher ls fhe one person who llves wlfh fhe children for mosf of

e

&l fhe school day and who ls ln ‘the favorable poslfion of knowlng The chlld

£ S AV
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.
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"

The varlous ofher workers such as fhe elemenfary counselor are meanf fo acfj-
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as consulfanfs +o lhe classroom feachers. Too frequenfly +he classroom

feacher is reluctant fo ask aud from fhe counselor unless problems have

become loo serlous for herself or fhe counselor fo work ouf. There must be

.

a very close |n+errela+ionship exisfing between counselor and teacher for: a

gundance program to funcflon. -The counselor fust become a member of the team-

~

\

R ard. function wifh a splrlfnof couberaflveness. . " a ":¢ L
The program in: fhe school is. called guidance. The person who acfs to
carry ouf ‘the program is fhe counselor. -Counsellng is one aspecl of fhe
guidance program, and in lhe elemenfary school must of necessl#y_anOIVe
counseﬁlngiof‘parénfs.,JChanneTs‘ofAcommunléafionubetween fheuhome«and-school‘
musf be kept open, so- that fhere may be: mufual undersfandings. ‘This. sfrivung
| for c00pera+|on and mufual undersfandlng may well be The slngle greafesf
ffuncllon of fhe elemenfary school counselor.
The one test fhaf must be applled to the counselor is: what can lhe’
counselor do fhaf fhe classroom feacher can'f do? The counselor ‘has advantages’
_over The classroom-leacher(l)\in -being able fo work with puplls without havlng

fo adhere fo a sfrlc1 schedule, (2) he can w0rk wllh children oufslde fhe

classroom, and (3) he may work wlfh an lndlvldual chlld wifhouf feellng

\gurlly of robblng ofher chlldren of flme due them.

The counselor may well act- as a supporf to fhe classroom feacher by
helplng chlldren fo dlscover lnleresfs ‘and; falen?s, gef along with ofhers,
_adJusf fo school and |+s requlremenfs, and personal problems. Slnce we\have

no precedenf in Chalham Counfy on whlch to: base OUl acllvllles, we are havlng

. . . N
- f - “ ~ " _
.
» . N
N

fo‘move very slowly Already we are encounfer:ng many problems of communlcallon,

.
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phllosophy,"and lnferrelafedness.‘ lf seems nou fhaf much flme musf be spen+

-t ...__\.s..,,:,*._w._..” . [UQPRE- 5

wlfh fhe faculfles and ofher feam members on learnlng abouf guidance acflvlfles

tot R
s,

ln general and how fhe counselor may - be of help fo feachers and lndlvldual
puplls. We may well spend fhe«greafer porflon of this year dolng Jusf fhaf
| We aren'f ewnecflng mlracles to - happen, but we do belleve.#haf guldance

.

ln»fhe elemenfary schools ls here ?, sfay, and.the guldance counselor becomes

.

an addlflonal member of fhe feam comprlSed of parents and school personnel

Lt

5
N

whose baslc concern ls fo help each lndlvldual chlld obfaln fhe most

effecflve posslble growfh he ls capable of academically, personally, and

»
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Elementary Coynselor:




A,TALK PRESENTED TO THlRTY-SEVENTH STREET ELEMENTARY SCHOOL PTA

Elemenlary Guldance ls a new. service fo schools in Georgla. Chatham

w
. ’ N - M .j‘ N
‘ ll | e T November l,, l965
vf 1] l . » N - ." ‘1 - - N . .

County is one of ten cenfers fhaf is now belng set u up ln:elementary schools

"fhroughou?-the Sfafe;

\

The Sfale Deparfmenf of Educaflon gave fhls counfy $10, 000 fo help

E; ‘ | -flnance a pllof prOJecf |n Elemenfary Guldance fo defermlne whaf servlces

T are needed in schools at fhe elemenfary level, “Four schools were selecfed

- as ‘beglnnlng- cen'l'ers. They are Riley, Thlr'l'y-Seven'l'h Huber‘l' and Jackson.

s Mrs. Virginia Nelson and l were asked: to act as guldance counselors for-this

prOJecf and. Mlss Rufh Folger acts as supervisor. L - L ' ;

We have Jusf renovafed some rooms in the basemenf and have ordered

‘ {V)-ﬂ-.“
|

furniture. It is beglnnsng to come ln. We hope fo have comforfable quarfers

i .ﬁ.

soon, . . ' ' _ . ‘ e

1
-

. .1 am sure you have some idea of vhar a gulidance counselor does'ln the .

school,, generakly'speaklng;"Buf.l ah»here'fo(fry lowsay a few fhlngs‘abouf

- "what ‘guidance is."

{ - In fhe first- place, it is a servlce fo parenfs, teachers, and puplls.

A e b o
FOAER A} e

The counselor helps ‘parents, feachers, and puplls lndlvldually or ln groups.
You may ask "How can you'help:me as.a'parent?" e f~_ ST s

‘A counselor has been glven time fo sef down’ wlfh you away from fhe ;

bl
FENSTT AR S 2 i s K 1)

"hurry and busfle" of school acflvlfy and talk fo you objecflvely abouf your

chlld. The. school has kepf records on your chlld slnce he- sfarfed to school._

MO LT M TR TR 7 R o
VAN . R K A

vy

EAE

{; . 7' Sfandardlzed fesfs have been admlnlsfered +o him: perlodlcally ‘o de+ermlne how

l’3

oY

he measures up to school expecfaflons. The counselor has been especially fralned,

£
3!
TS

!i o fo sfudy fhls lnfonmaflon, and other observaflons, and +ell you sbme lmporfanf SR

fhlngs aboul your chlld._ The counselor is in a poslflon to offer suggesflons I -

Yo you abouf how- you may help your chlld and also the counselor ls ln a poslflon.
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“to offer suggesflons fo you abouf how you may - help your chlld and also fhe
counselor ls ln a poslflon fo confacf communlfy agencles.and refer- you and ‘your

chitd to fhem, lf hls problem Is one beyond wha* the school ls able to do.

. = -,
N
i ' .
.
v

The counselor can lnvesflgafe any slfuaflon ln which you feel your child

4) S,
is not placed properly and recommend to fhe prlnclpal and feacher some ofher

_ arrangemenf if fhere ls a beffer one to be had.

»
L)

. ; The counselor is a person wlfh ‘whom 'You can share your confldences lf

idsars I I e S i i

) - g Y‘l"

ot ot s

you need fo and rest assyred fhaf the knowledge wlll remaln in. confldence

Ll b S
151,?,

: unless lf Is somefhlng fhaf must be fold for the safefy of soclefy._ This :' L

]

'happens very seldom. .

The counsel or, fhe nurse, the vlslflng feacher, and- the psychologlsf

. e
=

5 " work_very cIoser.Togefher and share ‘much of the same‘general lnformaflon.
The counselor can henp you gef In contact with a communlfy agency lf

i B " you need fhe services of such an agency "She can be thaf person fo qlve you ‘

‘moral support, or speak for the school

N

-§ T The counselor does not’ glve you advdce or fell you whaf fo do. She offers.
‘suggestions and possublllfles and leaves fhe 1lnal declslon up fo you, because

she - beIleves fhaf every Derson should have fhe prlvllege of maklng his own declsions.

The counselor is nof crlflcal of you no maffer whaf you say or do. '

-~

She belleves you have a reason for your acflons.h She frles fo help you

V“i_

undersfand yourself and your acflons beffer. She performs fhe same servlce for’

your chlldren.

&Za

She also frles to- help feachers undersfand your chlldren beffer, sc that

(

fhey may know hou fo meef the chlld's needs af school. She tries fo help

=

.~ your chlldren see rhemselves more reallsflcally, and to recognlze fhelr worfh as,

lndlvlduals. When .a chlld feels secure and belleves fhaf he ls a- person of

lmporfance, he ls golng fo'learn.
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with fhls kind of supporfive service that we hope wiltl prove fo make Iife

The .counselor fries to help those chlldrer who have "losf fhe way" in )

~ '

school to find fhemsetves, and to keep all chlldren happy and Iearning.

>

As you see, "the job has fremendous impllcatlons. Wé won'f acconplish

all of fhese things fhis vear or in fhe next ten years. At least we have begun

Y

~

-happuer and more successfuI fOr aII concerned.

Whaf the counselor wnll be able fo accomplish will depend a greaf deal

3

‘on what you as parenfs, feachers, and pupils hely- fo make ite At presenf we

are spendnng a greaf deal of fime helplng those puplls whn have already

goffen lnfo difflculfles "over fhelr heads." They are beyond what the school ~

.IS able to do fo heIp +hem and are being referred fo oufslde sources for help

Th|s kind of work we might call "First Aid". lf Is necessary and helpful
buf fhe counselor is more. inferesfed in prevenfion. Don'f walf too long fo

ask for help if you see your child Is headed for -trouble ln school . Teachers

" and parenfs are somefimes hesifanf in asking for assisfance. They seem fo

think that thelr need for someone else lowers fheir sfafus or ablllfy In -some
way. This is a misfaken-nof!on. We don'f walt until an infectlon has'caused'
our child's leg fo turn green before we take him to a° docfor. leewise, we
shouldn't wait until a child has "given up" at Iearning or exhibifs "sick"
behavior before we. ask for help. . ‘

Prevenfion is the key word in guidance.

Then. fhere is anofher part of guidance that | hope we can’ grow info,

called "deveIopnanfal" guldanfe. Even before a child is born fhls fype of

'guldance shouId begin. -When. a child arrives, he- needs to deveIop in a normal

way and learn to do for himse|f all the fhings "he ‘should’ do for his age level.

~

and physical make-up. Then when he comes fo school he wil:l be ready f0'fake

on the tasks fhaf fhe school demands of him.




The home and schoot need to. work very closely together fo see fhaf he "

‘develops his best at every ‘stage along the way.; If he misses or skips a

stage of growfh or learning he is,headed for trouble. .

The home cannof expecf fhe school to do fhis JOb alone. Parenfs and
lschool must underfake fhis JOb as a cooperafive lose~horking team bofh of
which have the besf |n+eres+s of fhe child in mind.

I f fhis undertaking is safisfacfoﬁily”achieved, we won't need "First.
Aid" very often. |Is fhis'feo“much'fo‘askv?or? To me, Habpy suecessful growfh
is the God-given right of every child. If he doesn't have this, we are the
culprits. He has not failed. We have failed him. Let's be prcud of our
children. They are The most precious gifts we will ever possess. Love
them, encourage them, help them, and direct their groy#h and Ieerning. E

| Let the counselor support you in doing these things for your chiidren.

This is the purpose of Elementary Guidance. = °

Adna.thnson
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REPORT TO ADVISORY COUNCIL
"ON ELEMENTARY GUIDANCE
FOR NOVEMBER 1965

‘Obtained secretary to do clerical work.

Activities engaged in ‘

I. Individual counseling

2. Group counseling - 2 groups - | session of group guidance.

3. Conferences with principal's and recommendations to principals about
certain cases and referrals. A

4. Conferences with teachers concerning students counseled.

5. Prepared weekly bulletins of a guidance nature and put them into
hands of each staff member.

6. Participated on-a panel discussion of PTA members at Hesse Elementary
School on '"How to Help Children Learn."

7. Gave taik to 37th Street PTA on ”Whaf the Counselor May Do to Help
You."

8. Attended District Counselor's Luncheon on GEA Day.

9. Attended State Counselor's Conference at Pine Mountain and parficipafed
in one of the group meetings.

10. Had a visit from state coordinator, Mr. Neil Gunter, - accompanled by
our supervisor, Miss Ruth Folger.

Il. Had a conference with Miss Blanche Robertson at Child.Guidance
Center concerning the role of fhe counselor in relation to mental
health.

I12. Attended faculty in-service meetings at both Riley and 37th Street
school s.

13. Observed in classrooms.

4. Studied psychological reports of various students in the schools.

‘15. Had parent conferences.

16. Met with guidance committee and planned a guidance handbook to be
given to each student from grades 4-7 Planned a letter to be
sent to all parents. i

17. Had several conferences with visiting feacher concerning students
who have been referred. -

I18. Many conferences with supervisor.

19. Conferences with school nurse and speech therapist.

Progress Made .
1. Counselor is gaining more knowledg( of .community and the pupils in
the school.. .
2. Some experimentation is in progress. concerning
a. ‘the value of individual- counseling
b.- group counsel ing:
' L. "grade level
g. group. composifion
3. problems discussed
¢. the-role-of the counselor

Prob{ems encounfered ~
|. How to coordinafe services - of various personnel who are work1ng wifh
", same Pndividual:or family. :
2. Refefrals ?orpersons oufside of the school. Principals or counselor
réfers? It the principal ‘refers, shoilid this be.done before a - '

' confacf shas ‘been made wl+h the counselor? - Whaf procedure -or policy
5should We: adop+? : - ,
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THE ROLE -OF THé FAMILY IN A
CHANGING SOCIETY

From a study of the cultures past and’presenf,,one leorns To appreciate
the amount of diversifu that is associated with the family. At the same
time, a certain similérify is evident in the iamily-af different times and
in widely separated places. Tolsfoi‘has said, "All happy families resemble
one another; every unhappy family is unhappy in its own way." The sfrucfure
of -the :fami'l'v group, the values of this group, the way in which they provide
for the bearing and rearing of their children, and the like, vary “from
society to society, and even in the different slrafa of the same society.

Everyone realizes that in oroer for groups of people fo'funcfion as a-
social group rules for behavior are necessary. The family unif was the
orioinal'feaching‘unit, but as society became more and more complex, schools
and other institutions were created for the purpose of teaching society's
values, customs, knowledge, and behavior to its young.

The family, however, has the advantage .in being the first cultural agent
to attempt to soc{élize fne child. Never again in his life will the child be
more significanfly inf luenced by his'experiences Than'in fhese early years of
life. These early contacts with the family help in shaping and fixing the

personallfy of The Chlld. We apprecia+e~+he very |mporfan+'Slgnificance~of

the family in the shaping of the personalities entrusted to i+. The American

famity retains a significant role in the total socnallzafion of society's young.

AlT of us realize Thaf our soclefy is a complex, heferogeneous, and rapidly

‘changlng ‘one. As fradlflonal values and customs are passing and new so-*alled

"fads" arise, there is cause for alarm lest the new way not be adequate to
fulfi:ll the needs .of our fufure sociefy. To a large‘degree‘if was exactly how '

The; were raised, ThIS idea consfifufed a fairly good consensus of opinion.

- -

Parenfs felf secure in This belief.

"1

“For"fhe 'spat‘tp irfy. years mothers. have become Incieasi ng anxious. and
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é ~ uncerfaip about this business of child-rearing. We say fimgs.haye changed -

% new vélués.are replacing old ones. - Somehow in’+he midst of all of'fhis.ghangé‘
g there is some inéicafion that even our conception of Qhaf a normal child

% should. do and,bé Iikq }s different. Traditional parents stressed that a good

child is obedient, respectful, truthful, polite, and a willing worker around

P e,
AT

the home. The newer conception of a good child is one who is cheerful and

> ;’.Y‘Y""

happy, expresses himsel f well and asks questions, grows in his ability to

handle himself in different situations, and |ikes to get along well with

W e
Sk s i

Ao

other children.

cr
sl

The rapid pace of change has created situations for which many families

A RN S

are unprepared. Many pressures are exerting influences on families today.-

REZERS

outside the home, increased emphasis on materialism, a sfroﬁg,quesf for

héppiness of the iﬁdividual, and more freedom for women. Our society is

. S . .. o DY

making many kinds of provisions to help families work out some of the problems

that confront them.

BN IR
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Schools can no longer function along traditional lines if they are to

RO
e

&g ey T

assist families in developing persons for adeduafe living today. New persons

e
Sy

are being added to the staff of the schools to help families and individuals

make adjustments in this highly uncertain complex mobile socfefy.

T e

The importance of the family as an institution seems unthreatened by
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these socialiiéfidn=changesm I+ is still the foundation of our society.

Presented on a-PTA Panel.
December, 1965

I Some of these are mobility, population explosion, automation, women working
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TALK - PRESENTED AT JACKSON ELEMENTARY SCHOOL DECEMBER 8, 1965
THE ROLE OF THE COUNSELOR IN THE
ELEMENTARY SCHOOL

At present,.it would be very difficult for me to be able to define

a role for this person in our school system who is called the "Elementary

"Counselor. We are conducting a two-year experiment in order that we may be

¥

‘able to determine what the role of the counselor in the elementary school

should and can be.

A study of the literature has revealed a need all -cver the country for

a service which we call guidance. Assistance in understanding children is

-offered by the specialist in guidance. In some places he is called "an

ad justment teacher". Other school systems use the term "guidance teacher" or

"pupil personnel worker”. Now | see the Federal Government ‘is calling such a

.

“person a "child study specialist". | prefer the term we have chosen here,

"elementary schooi counselor®,

Immediately, many persons wi.ll ask, 'What do you do?" Whileyfhis
quesfioh may be asked innocently, .it is pofénfially damaging to a program.
The ?asks indicated by“an "gh the spot" answer mighffweil become the roie
assigned to the counselor.

The role.shoyld nof-becoﬁe task or Teéﬁnlque oriented. We would not
think of asking a docfor‘whaf he did to his patient to cure him of a spe&ific
disease. It is equally unethical to question the mpjhods'and techniques
involvedL%nAa éounselor's work. Probably the best answer-ﬁighf pe quoted in
Terms‘of-a;geheral aim; My job is to hélp\pupils grég and dévélop fn'such.a
way that they méy use TﬁéirWCapabili+les.To the bést of their aSiliTy.

| fﬁ light of the fact that Thefelemenfary counselor's fbremosf concern

is wifhvou+cbmes,.+he problem,of what methods and techniques he’Uses is

~Feduced +o thoseé defermlned by his level of Tralnlng, The lmmediafe area of

focus, The exlsflng Ievel of developmenf in The area of hls focus, and +he

g
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readiness for"furfher growth. The counselor needs to keep open to possible

fulfiliment the manifold possibilities within the role.

o

ihe activities that the counselor engages in differ f}om locale to
locale (1) according'fc the needs presented and (2) according to the
availability of various other personnel workars. This job is not for the
couneeior to do aione, bhf with the assistance of all persons involved in a
helping capacity; namely, teacher, principai, rurse, visiting teacher, social
worker, speech therapist, corrective reeding teacher, psychologisf,_curriculuﬁ
director, caseworkers, Jjuvenile court, chiid guidarice clinic, and others.

How does the work of the courselor fit in with these other roles?

First of all, lef us keep in mind that the counselor is a part of the
Public schools and works within the ‘framework of The school, The counselor
should have, it seems, fhe Job of compiling ihformefion'abodf individuals

from these various other specialists. In other words, the counselor may do

case studies on individuals for various reasons. Some of these reasons are for

counseling purposes; for helping teachers understand an individual: for
placement; for parent conferences; and for referrals. Secondly, the counselor

shouid have a parf in currlculum revision or The addifion or deletion of
speclal services. The counselor should know The needs in his parficular school .
Thlrdly, the counselor should have skills and fechnlques to help children
undersfand themseives and learn. to profiT from self-understanding. Fourth,

the counselor should be experimenting and frying our techniques and methods

that might prove worthwhilé in worklng W|fh people and undersfanding behavior.

.She should be’ consfan‘l’lyaval lab le to children, teachers, paren‘l‘s, and

adminlsfrafors. She sfresses service and subordlnafes ‘technique to oufcome.'

She should have a:high degree of flexibility or adapfion to individual or. peculiar

klnds of schooa populaflon needs. :

’
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contact with the child..

»

Let us hope that this newest of counseling relesican be kept on a high
fevel o} pefformance‘worfhy of the term “specialist". It is hoped that no
counselor will do for the classroom teacher what she can do.for her class as
well. Instead, mey The.eounselor act as a resource person to whom the teacher
may come after she has exhausted her own ideas.

The counselor should remain free of "task orientation". If he fulfilis
his role he will be using any method or technique feasible to keep all
teachers optimistic and all pupils happy and fearning.

Also, we have been engaged in experimenting with some guidance techniques
and keeping detailed records. In our situation here we have, so far, been
concerned primarily wnfh gafherlng information, studying the school eﬁvnronmenf
and pupil records in order to determine needs.

The echool staff should know that the guidance progrram serves all children.
It is geared toward working with normal children. All children: need guidance.
All children may not need individual COUnseliné.

- The role of the counselor is one of'fiexibilify in his relaiionships
with ofners, but he mus+ be the best undersfander of ycungsfers, The besf
coordlnafor possnble, and a specialist in the problem solving process. He

must be a sensitive communicator, and a collecfor,fclarifier, ahdﬁdigesfer of

-
o

problems in the school setting @hieh are behavioral in nature.
Counseling should be a service which resuits in improved guidance by

teachers, not in less guidance by teachers. It is mesf effective when it

‘produces -a change in a child or a situation. It aims to. raise The compefency

of “the classroom teacher, nof to build up a large "case -load" for the

counselor.

The teacher .refers a child to the counselor. The. counselor makes

recommendations to the teacher affer’carefuj~observajion.and study and personal

’
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4 The counselor .ﬁ‘ei,ps ch:i:“%id“l_“en dgve,‘lo:p, goalis that enable them to. be

e "

true to themselves, d‘lsgove.r thelr potentialiities, and acquire a realistic

. .

appreciation. of their assets-and |imitations. . -
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A TALK PRESENTED TO SECONDARY COUNSELORS ;‘
IN SERVICE MEETING, JANUARY 13, l966 . b

The elementary guudance pilot project is now some four monfhs old. It seems

to be appropriate at this time to inform you secondary coqnselors of the plans and \ ?

programs of this project.

As you already know, last year Congress extended the NDEA-V Act to include

guidance ln.elemenlary grades; whereas, before it only included the secondary

schools. ’However, there was not enough mone or personnel to finance a full program.
g Y P g

Too, when investigations began to be made about eleméntary guidance it was found that

there were only a few programs in exlsfence over the country.

the states

It was decided that
would begin. so-cal |ed pilot projects to try to decide what a program of

elementary guidance should be. The State of Georgia set up ten centers for this

projecf one of which was located at Savannah. The other nine cenfers are Atlanta

City, Dekalb County, Cobb County, Henry County, Valdosta ley{vwashlngfon»Couhfy,

Dodge County, Troup County, and Georgia'Soufhern Col lege at Statesboro. Georgia

Southern has been unable to “secure a counselor to suit their needs, and Washington

County has secured one since the holidays. - Some of the other centers were late in

getting started. - -

Now about our own center.

During-the summer our system was notified that our

project, which had been written by Miss Folger and her commiffee, had been approved,

and that we would receive $10,000 to be used this school year. The counselors also

were approved by the State and Virginia Nelson had the honor of being chosen as one

out of thirty persons Throughouf The .entire United States to. affend an Elemenfary

Guidance lnslifufe at lowa State College.
Four schools-were,chosen for local participation; Rlley, Thlrfy-Sevenfh

Jackson; and Huberft I serve Riley and Thlrfy-Sevenlh .and Virglnla serves Hubert

Offices have been sef up in each of These four schools and since There
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each counselor has a part-time secretary. We have not yet received all of our

L 4

office equipment and have had to operafe more or less on a very limited basis."
We also did not secure a secretary until November. Therefore, we hav<i®i had
time to be able to show much of a progreés report.

Along with the securing of physical equipment, it has been necessary that we

- S,k
m m

acquaint ourselves wi+h the schools, including the personnel, the curriculum, the

i

school community, and the community agencies that may or may not be operating within

these communities. Various guidance and counseling techniques are being employed

e,

experimentally, such as individual counseling, group counsel ing, case conferences,

sociometric devices, group guidance, testing and test interpretation, and in- !

-

.
—

'service meetings. Also, much time has been spent with faculty groups, parents, and

i . other groups in explaining "What Is Guidance." Copies of the talks; and some Tépes : i

are being made to be used in analyzing the qualify of the techniques employed and

G 07 e
<

for evaluaflon in progress made with a group of individuals.

There is a central advisory committee organized for the purpose of giving

supporf advice, and structure to the designed project. This committee. is composed

of the supervisor, the two counselors, the four principals, the yisifjng teachers,

the psychologist, director of pupil personnel services, director of elementary .

education, director of corrective reading program, and director of materials bureau. o

The counselors are required to keep a daiiy log by the hour of their activities.

EHHOFT

These are compiled in a report at the end of each month and sent to the State

Department; a copy is sent to Miss Folger s office, Mrs. Tolberf's office, Mrs. ?

£

Bargeron's office, and to the principal's office. |f you are interested.in these

reports, you may have access to them at one of these offices. We weléome suggestions 2

from you as to how we mighf improve our reporting and also new and different techniques

oz

which we might experlmenf in the future.-

~
xS

Each week the two counseiors havé a conference with the supervisor to discuss

progress, make plans, and evaluate as' we-go along.
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: You' who are working wi*h fhe junior hlgh students especially should be *hinktng

b

about what you would like ‘o see in an elemen*ary gu-dance program and let us have

the benefit of your thinking. ‘We are most am:;uns

for your' contributions and

: suggestions.

Adna Johnsen
- Elementary Counselor
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WHAT MAKES CHILDREN WANT TO LEARN
AND HOW TO HELP THEM

Your chairman has suggesfed some possible topics for dlscusslon under the

(XY

title "What Makes Chlldren Want to Learn and- How to Help Them." | believe Mrs.

II Thomas will have some definite things to say fo you concerning "pressure," "grading," |
? and possibly "rewarding."
ig | would Iike fo lead your thinking into a different direction. Each child is

é ditferent from every other child but he also has many of the characteristics common
i B . to all childrenl In the sense that he is different, he‘reacfs differently to his

environment and the forces that are at wofk init, Some?lmes he doesn't seem to

P

[T NN

Twam,

achieve as well as mosf children hls chronological age and grade level and hence we

label him a "slow learner." This label is used among educators because i+ says
; X briefly that here is a normal child buf.fof some reason his academic achievement
‘f l! does not seem to be as high as most other children who are his age and grade. This

i label, unfortunately, has crept into the IlferSfure and is used quite extensively

and loosely. As a resu!t, parents fear that this label might be attached to their

i ii child and if he does, mary react with some resentment, and blame the school or some )
é other force at work in the chlld's environment:
f !a But let's look.at our Johnny. ' He may not be the same height nor weight of other

boys thirteen years old but if he is healthy and strong, we. don't worry about fhls.

J
EE,

?f Likewise, our child may be making below average grades in school but is sfudylng,

,j ii learning, and is happy.‘ Why should we press for more growth than he is capable of .
& .

producing? |f we do, then we are asking for trouble.

On- the other hand, if Johnny can learn easily but for some ‘réason 6r_o?her is

g

not achieving, we then have what we call an "underathever,":and-we begin follook-

P R L) T

enter Infofeach individual case and each person must be studied individually.

!l for causes and ways to get him to achieve better. There are many fac*prs;fhaf

‘A),, -
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of working.. He talks to hls classmafes he frles to affracf affenflon. When

- She ‘daydreams .iinstead ofxsfudyjng{ She assumes the afflfude of "I don'f know and -

School counselors help parenfs in-cases like this. They also try to help parents

undersfand and know if fhelr child is a so-called "slow learner" or "underachlever.ﬁ

Sfandardlzed tests help counselors ln'appralsfng.a child's ability and achlevemenf.

These, in fhemselves, are not enough; and other criteria are used to supplement

test scores. . = -

s

ot L

Let's go back to "What makes children want to learn." Agaln many factors

T .,
a

enter into the picture, but most important is that the child have an adequate self-

lmage. If he believes he is worthless and can't do, no amount of coaxing or promised

rewards will be successful in motlvaflng him fo,wanf to learn. | have here a llffle

paper | would |ike for each of you to have which sums up,.this idea much better than
|. can say it at this time. | hope you will read it and think about it. Remember .

that no child.is'a'failure. "He can't be a failure. What has he to fail in? He

is alive and he is growing. There are only those persons or circumstances that fail

him. He makes adjustments to |ife and learning slfuaflons fhal suit his personallfy

and heip him fo keep his dlgnlfy or self-image as far as possible.

TN R
O

Let me give you an example. Here is a thirteen year old boy who finds hlmself

o
HiAs

in an elghfh grade math class..and at his level of compefency he can only do the fourfh

Rt
e,

bas|c arithmetical processes.- He cannot possibly cope with fractions and formulas.

Yef in fhe eighfh grade he is expecfed to deal with these. He daudles about instead

rebuked by the feacher, he becomes resenfful or belllgerenf and shows this ‘in his 2

RS e S Lo e

reply to her. This boy is frylng to cover up hls feellngs of inferiority and !

|ncompefency No amount of trying fo punlsh hls misbehavior .is golng to solve h|s %
problem or cause ‘him fo do fracflons or formulas. ‘He. can't at fhis polnf He

wants fo learn. Someone is mlsslng fhe cue.

Here s a girt who ls very quiet and wlfhdrawn. She. never answers. in: class.

LY
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l don'+.cérea"’ She is adJusflng in the best way she knows how to some: problem

)
TN,

S ¢

- iu her environmenf;‘ It may be,slmple; if‘may be maJor;‘ I'n her daydreams she ‘wants

T

to be the smarfesf girl in the class. 7Someone‘has.missed’fhe cue in helping her fo

be the best person she is capable of. She feels she can't compete, so she withdraws

~and closes up.

M a2 2N Lo A R R
- P . . <,

At this point, | am going to make a statement that | know will be refuted; but

nevertheless, | am going to make it. All children want to learn.

If your child apparently is not wanting to learn - ask yourself these quesfione:

I. Am | expecting too much of him?

2. Am | expecting too |ittle?

3. Does he have confidence in himself or have | taught him that he can't?

4. Do | allew him to try, and encourage him in his efforts? |f he fails, do
| still support him? Do .| use as little punishment as | can, but much
discipline in estabi.ishing good’hayifs-and character treits?

5. Do | think school is |mpor+anf by reading and keeping up myself? Do |
encourage my child to be -respectful of school and authority or do I discourage
him by. telling about what | got by with in school, or how | told off the _
"cop" on the corner? , S

6. When.my child brings home a good report do | just accept it, but when the
reporf is bad do | threaten or use punushmenf’

A

7. Could | say, "Hey, this is wonderful,: Let's have a celebration." Then
do something nice.with the child. = - - . :

RPN e

8. Could | say, "Hum, not so good. You and | musf work this out. We'll get
- - together and see whaf we can-.do here." ‘

“

v,
k4
¥

Remember that .a ch1ldcreates~h|s serf-image-from‘hls environmenf. lf we help

hlm develop an. adequafe self-lmage, he_will not only want to Iearn buf will Iearn.

an

Also, remember fhaf he wlll grow nof as. we perhaps wlsh him fo grow, : buf as

_nature and envuronmenf shape him fo grow and- learn.

I
o4
I4

—Talk Prepared by: Sfudy Group
Hesse ‘Elementary . School
November 3, 1965

|7

;'BY?"Adna JohhSon

ETT




79
PROBLEMS CONFRONTING CHILDREN GOlNC é
-TO JUNIOR HIGH. SCHOOL :
Since every child is unique, each one will have problems pertinent to his own - %

|nd|v1dual needs, however there are problems that also seem common to age-groups é

as they progress fhrough their school years.

In every new situation, adJusTmenfs and adapfafions must be made. Going into

a2,

‘ N
w .
Saoaeu

E ~Junior high school is a new experience for children and presents many problems.

§ - 'The tirst problem we might discuss deals with maturation. Youngsters at this age
§ ) aEéfdgaaruy prepubertal in their development. Some of them have already reached
2 puberty which is the iime of life when a child is changing into an adult and yet
i some are still in the latter stage of childhood. In- many primifive socuefies the

child fakes on the responslbil|+|es ‘of adulthood immedlafely, but we in America,

SO R e

' EE OE B B Ol o

have prolonged this period of change some six or eight years and call it "“adolescence."
Then in his latter teens or early twenties we can call him aduit. Youngsters have

learned to take advantage of-their adolescence in many and various ways, and parenfs

Hatoag RS oty oo o
f'{ L Ny AT ey R TS

of adolescent children well know what | am falking about.

RSk
S

- At puberfy, or dur|ng the. pubertal per|od many changes are taking place in

36 .’.5‘;'”.
T

the. ch|ld bofh physically and emotional ly. The body grows at a fremendous rate
- so. that boys appear awkward and girls become concerned abouf such things as big

feef or a b|g nose. They haven't been accusfomed to looking af Themselves in +his

R S S IR R

way. ln g|rls, fhelr breasts begin To develop, mensfrafion appears, and they find

Themselves unable to control their emofions. They are. wildly happy one minute and’

¥ :
Rl

- -sadly depressed fhe next.: They like one fhing today and hate it fomorrow. As a resulf

TR IR

of these fhings happening fo fhem, boys and girls become very self—conscious and

g
"

are apt to let insignificanf defecfs cause fhem To worry or become socially

maladJusfed All adults concerned with the lives of Their youngsfers need E

assisfance in undersfanding and helping fhem to- accepf fhemselves physlcally, soclally,

and emofionally Thls ls one reason for the creation of junlor high schools.";‘ -T_
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high school . He needs to learn how to budge+ his time in order to gef all the !

o~ have*some handoufs enflfled "Help Chlldren With Homework fhe Right Way" whlch

‘homework is. pressure of alI k|nds - pressure for good grades, pressure to gel ready

:for college pressure fo parfuclpafe ln all exfra currlcula acflvlfles, soclal

80

.-Another .problem related to their maturation is a rebellion against aufhorlfy
and,.of course, parents. Peer relationships are more important to them durlng lhis'
period than parenf approval. A wise parent, lhough wlfhouf seeming to butt in,
needs to know who his child's friends are and what |nfluence fhey are having on his
or her life. If | were a parenf of a teenager whose frlends vere nof suitable, I
wou1d not hesitate to change the situation even though my chi:ld seem disfurbed at
the time. He wouldn'm stay that way long.

éeer'relafionships can also influence the grades a chlld makes in school.
If the crowd doesn't believe in study, your child isn't going to be different.
He feels he musf-conformwto:his peer group. Ci

Homework wil | definifelyAbe avproblem. In many elementary school teachers
1ssign very little homework, but in junior high school teachers. feel +haf.+he time,
has come when.the child needs to assert some independence.ln study;- Too, since he .

i
H

has several teachers insfead of the traditional one, he finds that he is sometimes

"loaded." This can be a very frustrating experience for a child just entering junior
necessary work’ done. Parents also get frustrated at this polnf and many times fhe
teachers receive a great deal’of criticism from parents who say their child has

hours .of homework. Acfually, if the child has learned how fo work’ he can

accompllsh the +ask in a much shorter time than he or the parenf anfucupafes. |

SR bl

was taken from a recenf lssue of "Good Housekeeplng." Read: it carefully and {ollowi-

the oufllned procedure.

‘Another: problem whlch chlldren go|ng fo Junlor hlgh school face, ofher than

pressures, and: many ofhers fhaf you know abouf.
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| sincerely hope that before you exert pressures of these kinds on your
5 . A .

4

‘eh$fdren, you will appraise your child. You know her personalify and his strengths

and .weaknesses better than anyone else. Don't try to push him into things for which

his temperament and personality are not suited. |f his grades do not come up- to his-

capability, have a Ta]k3wf+h the echool counselor. This person [s one who has some
objective data about your child and can help you determine, to some extent, -what |
graees to ekpecf him to achieve in schoel. Remember, too, that he is having all
sorts of growing up problems that he deals with daily.

iChildren going into junier high school |ike to appeer more sophisticated than
they really are. They are very small on the inside. They can't cope with all they
meet, Though they woud llke to make believe they can. They need very posuflve and

firm guldance from parenfs. They, Themselves, someflmes can'f say- "No," -but they .

('S

. feel relieved when Dad or Mother says it for them.

There is a need for a favorable attitude of boys and girls toward sex'as an
important aspect of human |ife and existence. The problem ehould be dealt with
honestly and frankly. Parents should feel i-nadequate to deal with this problem
with their youngsters. There is no reason to let the problem go unheeded. Every -
Junior high school has a counselor or teacher who are excellent in diecussing pro-

blems of this nafure with youngsfers. “If you wish their assistance, They are always

happy to oblige. Every boy and girl in ju nlor hlgh school should idenflfy wifh his

counselor. . . .. e s m T
In our fast integrating society, we muef-ndf neglect {he +eaching of'vaIUee
'RnQWnﬂee mohals TeAOur youngsfers. AT this junior age, They do not know the "rlghf
or ‘wrong" in many of their experiences. They must have help and guldance To
4ys+reng1hen their concepts. o ‘
' These~aﬁe a fewﬁqf'fhe‘problems of youfh facing junior high schedi. This

age has»beeh~+ermed "the problem.age." The answers the youngsfers arrives‘éfi
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“through -our guidance, hqlp, and'thersTanding will help him arrive at a more

.

-consistent philosophy of I'fe so as -to make his own more complefe and more
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March 31, 1966

T0:  Guldance Supervisor, Principal, First Gradé Teachers

FROM:  Adna Johnson, Elemenfary Counselor |

Re: Planning for First Graders at Thirfy-Sevenfh Street School - l966-67

A study of a firsf grade class seems to indicate fhaf the Metropolitan Read-
‘iness Tests is an unreliable instrument to use in classifying or grouping first
gradée children for insfructionaigpdrposes,v Reasons'for'discounfing its value are:

ko Children who have never parficipafed~in'group activities are lost. Their

relationships have been on a one-fo-one‘basis.‘ Hence, insfrucfions given
to a group are nof undersfood by these individuial children.

2. There are chiidren who are not ready Yo follow a line or move a mark from

fop to boffom of 'a page. - e

3. This fesf is a fimed test and some children become .confused in trying to work

as fast as the time indicates.

ﬁy* This test does ‘indicate whether a child Is ready for fhe many types of

-

school acfivifles he will become engaged in. Educafors, generally, assume |

fhaf performance on fhe Mefropolitan Readiness Tesfs and apfifude are

e

highly correlated; .and, therefore, use this test- as an Instrument for

ability grouping.

This first grade study did.nof val idate the ahove assUmpfion. The graph on the

following page shows “that fwelve children wufh average lnfelligence (85-ll5) rated

“below the 30th percenflle .on Readlng Readihess. Even fhough thic study is a small

sampllng of children, theré is evidence here- for furfher sfudy. Only fwenfy-fhree
of the fhlrfy ch||dren in the class could be ploffed due to an absence of percentile
scores. ‘Other facfors to be considered in sfudying individual children are socio=

economic sfafus, changes for one school . to anofher, and apfifude.
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"up nearer‘fhe.cenfer of the graph. Twelve chiidren ranked in fhe normal range of-IQ

.oer cent of the children with normal 1Q's rated below the 30th percentile on_reanng

.and in fhe normal range.

From evidence given here, the slementary counselor requests permlsslon to do %,
further experimenting with children of low soclo-ecohomfo%sfa+uS”by”doTng“jhe« 51
following things: 3

AII of the chlldren, twelve of whom rated below the 30+h percenflle, were of . ;1
low socio-economic sfafus. (see Table |) One of them was a Negro, two were | 3
repeafers, and fwo had changed schools. _ | ‘ | . 3
An IQ test (Columbia Mental Maturity Scale) was admlnlsfered individually
fo each child. The percenflle scores obtained from the Mefropollfan Reading Read-
inéss Test and the 1Q scores were plotted on the graph to show their relaflonshlp . ;

| scores on fhese two tests had hIgh correlations, the percenflle scores would move ?
scores, 85-115, and yet ranked below the 30th percentile in readiness. Thus, 40 3

_ B
readiness. ' - . E

RESULTS OF STUDY: | . | B
From a scattergram study of reading readiness percentiles and |Q scores with a
small sampling of first graders, evidence seems to point out that the reading read- 3
iness tests are unrellable lnsfrumenfs to use in orouplng ffrsf grade children who |
rate below the 30th percentile and who are:dlsadvanfaged. A more Infenslve and

further |nves+lga+lons need be made with children who rate ln the. upper percenflles LE

Iy

A0

The conclusion at fhls polnf of fhe sfudy is fhaf the Mefropollfan Readlng

Tesfs is an unrellable lnsfrumenf fo be used in homogeneous grouolng of dlsad-

b S L b e SR
¢ > ¢

vanfagedrchlldren'beglnnlng school~.

g .W;W.»
«

I GIve each first grader in the ThIrfy-SevenTh Sfreef School an Indlvldual

g

Menfal Mafurlfy Tesf durlng the flrsf fhree months of fhe school year l966-67.
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2. Allow the school to continue wlfh its regular admlnlsfraflon of the

PIAPCT AN o

group readiness tests as usual ‘ - S - ' '_ﬁ
3. After the Individdal tests have been completed, make necessary edJusfmenfs ¥

in.groublng aceordlng to percentile scores in readiness, mental maturity 3

scores,  and teacher opinion, keeping In mind that children who have -not

reached the mental ege of 6.0 cannot be expected to be ready for a

program of formal reading instruction.
4. Keep a close check on individual achievement, and make adjustments in
placement throughout the school year at least every twelve weeks.

Children do not progress at the same rate.

5. Make provisions for all children to progress and for none to fail.

Remember that no child is a failure. ‘ ' 3

6. Administer the Kuhimann-Anderson Intelligence Test at the end of the : :
year as is usually done. - - o - 3
7. keep observational records on each child.

8. Work closely with parents.

Impl ications for instfruction:

.o % r

Added to the group of beginners for 1966-67 will be .a group of children,

.-ﬁpssibly 10-or 12, who. have nof'comple¥ed:flrsf grade. They"wlll_nof be able

Sk lar acchba dovat]
3% . “ T -

to keep pace w.ith fast Iearnlng beglnners. Since +hey learn at approxlmafely one+

kbl

half of normal Iearners, it ls expecfed Thaf They wlll requlre more time to comp | ete

T R L e
. oy

the .grade requlremenfs. From observaflon, it seems . that These ch!ldren need more
-indIVIdual and‘more concen afed-fype help.

Therefore, hmorder to provide for growfh wlfhouf failure, fhere Is need for a. -3

_fhlrd feacher fo work wufh fhls group ard- to work also, with beglnners who are nof

ready for formal school experlence.
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Suggest ions for’securfng-fhfs third person might Include:

. A retired pr1marf teacher th would bé willing to work on the team and
whose remuneration could be paid from some ofher»séuéce than the Board
of Education funds. ‘

2. A teacher eméloyed on a full-time basis with two hours of time allotted
to working in language activities with those children who did not complete
the first 'grade, and two hours for those beginners who need Ipnger

. readiness.

3. A non-certified teacher's ald working under close supervision of the

regular teacher.

Plan of Work

The prlnclpal,:counselor, teachers, parents, and other school personnel
(school nurse, itinerant teachers, supervlsqrs, etc.) form a team to insure
successful school |ife f;r all children.

The two first grade c]assroqm teachers work together on a team teaching
basis. The helping teacher plans clgsely with the team teachers, and all three
codrdiné%e and.[nfegréfe their activities,

The counselor and teachers keep ciose records

Organize parent grbupsﬂfor discussion, Ydforméfloﬁ;vand'¢ounseling.'

Re-evaluate each child evéry twelve weeks, and blacé-hlm wheré he can do his

best. Re-group if necessary.

Réfer ‘those children who need a;psycho1oglcéj evaluaflbn.
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l0.
1.
12.

4.
15.
16.

17..

-18.
19.
20.

- 215,
- 22.

23.
24.

25, .

25.
29.

13.

“.Name

‘Donald .
Betty. Joe

Frankie
Karen

. Cindy

Robbie
Ricky
Wayne

‘Arthur

Darlene
Sam
Angela

-James

Robbie

Bobby Ray -.

Patrica.
Robbie
Ricky
Micheal
Connie

-Bobby
Johnny
.Kenney

Linda

Edith
,Egnlﬁ e
u,Kaffy_

Kim
Jane

COLUMBIA MENTAL MATURITY SCALE
FIRST GRADE - OLIVER

l965-66

Date: Tested

Percential Score

12/10/65
12/9/65

1/14/66-
1/7/66
1/7/66 -

12/9/65

/7766, -

1/1/66
1/7/66
1/7/66

12/10/65

1/:7/66-

12/16/65
1/7/66
12/10/65
1/14/66
12/9/65
12/9/65
1/3/66
12/10/65
1/7/66
12/16/65
¥/7/66
3/3/66
1/14/66

l2/l6/55
12/9/65
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RILEY AND_THIRTY-SEVENTH=STREET ELEMENTARY SCHOOLS

_A survey was made of the :student body at Riley and Thirfy-Sevenfh Street
Elemenfary Schooi's ‘and a study done to determine if pupils from broken homes

make poorer grades than those .in homes where the original parents are living

together. (These we called the together familiés.) The broken homes were
those homes where one or rione of the’ original parents are living in the home.

The following information was obtained in the survey at Riley:

Number families in school .
Number members -in these families -===-=m-aiceae 2, 314
Number children in Riley School =====ececaeaees. 727
Number -entering school 1966-67

. according to .records
Number fami:l.ies together - ‘ == 337 (74%)
’Number broken families - ' ' 121 (26%)

The average grades in readung and arithemetic for the first five sux-weeks'
marking periods were used for comparison. Each child in school | was rated. The
scale used was as follows: ~ : S

-4 points
- 3 points
€. =~2=points
D =1 point
- 0 point

The totals for the two groups (together-- broken). were obtained. . The -
together group obtained a: mean'of.3"79. The broken group obfained 3.54. The
dlfference of the means was w25 . NEC

»

The same' survey was .done on “the student body at 1hirfy-SevenTh Street School.

Number- famllies |n oY I e —— 21
Number -members -in “these famid jes -==--
Number children in Thirfy-Sevenfh .
" Streét School, m—Sem———— -
Number families Togefher --7---?-“--!‘----f-P-‘ 146 .
Number broken families =--- ——mm====. 65 (30%)
“Number . childreh- from together - familles cmmma
‘Number chfldren.-in Thirty-Seventh. Sfreef S
School from broken homes -?7-5=é—~465----9-f- -83

“ _s.-

~Mean achievemenf in'readlng ‘and. arlfhmeflc

. -for fogether children <<= -

Mean .achievement _in réading: and arlfhmefic A
w.for children from. broken homes ====ce—cmamaaa 3.

The difference in fhe means,is RO RN S P




. -
T e
.. - , v SRR,
b e shee, ow ' RS St
PR Y RAPINRIE -2} Ny e TN
LRy o AT St MRS N P Y o g
el WS i £ Al v L 2 5y
AL ANETEY Sk olrd Kooy, A0, A -"‘w PN s o e SIS
N o LR R U e ] B SR
e A N DR M ek Al T b2 panrddi 2 ar

t
«
&
N
st
.
. '
[
.

'

B .
PR P . N . i 1
. - .
* . N d . N <
3 . . - - B - .
P N .- . - .
. . e . LN . P - L » ; N
N - - - . . - - . N =~ . . ’
E P : :
- , . -

BRI T R A T R RO T A

"

f
.
.
'
..
N
.
.
s
'

. S . CEVALUATION .
' - Report - Derrell Hendley, Principal I
‘ ' . » . ) . Thirty-Seventh Street School L.
~ The Job of the Elementary Guidance. Counselor

_ ‘ S - As_Seen by Elementary Teachers . SRR
‘ : o : . August 1965 and June 1966 R
! . _ - . .. - Evaluation of Group Therapy - e T ’

. ’ : ' ~Jerry Allen, School Psychologist . o :
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- ' The guidance and‘.counsel ing bfogram at Thir’ry,-seven’rh Street E!emen’rafy
' - Schoot, i‘n"' my opinion, has .go’r‘re’n:"of{" to 'a’SUCCéSSful start. "This is said in
L spi’re of the fact that its beginning in this school mlgh’r be ’rermed as slow, .'
| '7 due to the cnrcums’rances of no’r havmg had a counsel ing area set up'a’r the

beglnmng of 1'he school year, havmg a new prmcupal who was not thoroughly

a o famlllar wn’rh his school's problems and communi’ry, having almost 50% new

‘ faculty members, and hav'ing.a counselor who was not thoroughly familiar with

. the school. - . .

P

) Despite these handicaps, however, progress has been made, and plans.-for
' | next school term have been d-iscuesed. S’ruden’rs, ’reachers and parents are now
| aware ’rha’r ’rhey ‘can’ ’rake problems, and ques’rlons ’ro the school counselor. We‘
now feel that we have our "feet on the ground" and can move forward wi’(h a littie
_  more. f'e‘éhl._i‘pgﬁof just what it is we want accomp| ished.
! f’robably the biggest problem we have is the fact that the counselor is
A | shared be’rween ’rwo schools. We, a’r Thlr’ry-Seven’rh Street School, feel that

g due to the envuronmen'lal fac’rors in the school communl’ry and the severity of

problems, the servnces of the full-time counselor are needed at this time.

B | | » Derrell-Hendley, Principal * - °
L. S - : Thtr’ry-Seven’rh S’rree’r School S
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; - THE JoB
AS

Jn the Area of Testing
‘ I. Refer for test
2.7 Individual tes
3. "Help teachers
4
5

. Administer all

.. Give tests and

Working with Parents
: I. Work in commun

OF THE ELEMENTARY GUIDANCE COUNSELOR
SEEN BY ELEMENTARY TEACHERS
. AUGUST 1965

ing | | \
ting: for special ‘children ' _

understand how‘fo,best use test results

types of test ' -

score them-

ity with groups and family

. 2. Act as a laison person between child, school, home, and comﬁunify
- Help with improving home-school relationships

. Help parents understand their children

3

4. Parent .consultation
5

6

- Help parents understand curriculum changes

.WOFKTHQ with Teachers

|, Assist teachers with

" counsel ing

Study emotional

Study chiid beh
- Help teacher to
Case conference
Help the teache
. Help teachers w

COUYOVBWN

WN -0

. Help teachers w

)l4. Help teachers to.help chi

as persons

'problems_perfaining to guidance, curriculum, and/or

Identify underachievers and study ways of mofivétion

problems of children

A resource person
- Study child behavior
Provide |iterature for child study

avior with teacher
identify problems early
S
r understand the individual child
ith testing

Help meet the needs of individual teachers

ith special children - .
idren have a vetter understanding of themselves

15. Help"wifh‘probjems‘fhaf arise in the classroom

. Working with Children

1. . To determine the needs offall‘ChiLdren—as the r
. their academic pursuits and try to meet these needs effectively

e

2.. Study emotional
3..
4, Placement of -chi
- 5.
6..
7. | :
‘8.~ Refer children
g9
10
CEL 4
. .12, Group’ guidance

Overali Program =~ = -

y relate parTiculérly tor

problems of children

~Help a child find his interests

Id “

‘Help- children adjust to scﬁpof
~OrieﬁTa#Jon:in'Junior-high.school

Work with children who.need discipline (disturbed - misfits)
“with special problens ’ o
Help child. who has home"problems
- Be-a friend: to whom a worried child may talk
. Study’ children with social problems

- -

I 5Ev§yuérionfof'brogrém along with prin¢ipal and Teachers;:

L )
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GUIDANCE CHECK LIST FOR TEACHERS -
oL JUNE 1966

RiTey and Thirty-Seventh Street Schools - Total 37

Teachers were asked to write whaT .They ThoughT a guudance program should
contain. The outline on the previous page is a compilation of ‘ideas expressed
in August 1965. This outline was used as. a check sheet to get Teacher reaction

in June .1'966.. Results are shown below:

" Do you think that the work of The counselor should include the following

sTems? Mark Yes or No.

“Ln~fhe Area of Testing-
. Refer for testing :
2.. Individual testing for special children
3. Help teachers understand how to best use test resulTs
4
5

Administer all types of test .
. Give TesTs and score them

WOrklnq quh ParenTs
Work in: community with groups and family
Act as a laison person beTween child, school, home, and
community
Help with improving home-school relaTlonshnps
Parent consultation
Help parents understand their children
Help parents understand curriculum changes

with Teachers ]

Assist teachers with problems perTainlng To guidance,'

curriculum, and/or counseling:

Identify underachievérs and study ways of moTnvaTnon

Study emotionai -problems of children

A resource person_

Study ‘child behavior

Provide literaturé for child sTudy

Study child behavior with teacher

Help teacher to identify problems early .

Case conferences

‘Help the teacher understand the individual Chlld

. Help teachers with testing

IZ.. Help meét the needs of individual Teachers

I3. Help teachers with -special children

4. Help teachers to help children have a befter undersTanding
of themselves as pérsons -

‘45 Help wnfh problems ThaT arise ‘in the classroom .

» . ..

- O WV NI AW N
.

WOrklng wr#h Chlldren -
1. Todefermine the .rieeds of all.children as They relaTe
parTlcularIy to their academic pursuits and try to.meet
fhese needs effecflvely ‘ ' :

"y 13

N -
W

k]

W
=5

Yes

26
35
35
Il

26

33
34
31
34
23

NWN W
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W W N
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~
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X
5 —

No

9

2
2
25

23
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2,‘

i 4.'3'
5 5.
6.

7 L ]

;i;'\ ¥ /,-» ’ 8 .

) 90
. 0.
2 1.

12.

Study -emotional. -problems bf‘chi1dren<~' : ; : - 35

Help a child find his interests S - 30.
Placement of.child =~ . ' ... T .25
Help children adjust.to school - - S ' 29
Orientation to - junior -high. school . . ) .19
Work with children who need discnpline ‘
(disturbed - misfits) .- 34
Refer children with special problems 35
Help children-who has -home probleéms ‘ - 34
Be 'a friend to whom a worrjed child may talk ' 37
Sfudy chlldren with speC|al problems S o - 37
_ Guidance group - . o o - 30

Overal| Program

(Some teachers did not react to ali items)

Evaluaflon program along wifh principal and Teacher 32
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EVALUATION OF THE THERAPY SESSIONS

The productiveness of the group counseling sessions was |imited due\fo
several factors. The main handicap was the number of children who dropped
out of counseling because of the reasons already |isted, leaving.-too small
a group to really be effective in terms of developing relationships. Another

. factor which interfered with the.time of day when the meetings were held -

immediately after lunch in a room which was not well ventilated; the room
is situated with its only window facing the school's exit to. the playground,
resulting in many distractions during the sessions.

Most of the sessions were taped; many of the boys had a continuous interest
in the taping processes at the end of the sessions, always asking fo be allowed
to listen to themselves. This is not surprising, since these children are all
considered culturally deprived. The classification of "culturally deprived"
in itself offered a major hurdle, since "talking" therapy is so difficult
for them. These children are |imited verbally and are not accustomed to
"talking out" problems, being much.more at home when "fighting out" problems.

Individual diagnosis of the group members reveal an admixture of
psychological disorders ranging on a continuum from extréme hyperactiveness to
extreme passivity, including neurological disorders, compulsiveness, hostility,
and such acting-out behavior. This was too heterogeneous a group at times.

However, all .was not negative. These boys, as they worked throughout the
sessions, began to be able to discuss problems with meaningfulness, often
pointing out to a peer that his solution to a problem would only bring about a
multjtude of other difficulties. In several instances, a group member would
discuss a situation he was in which he was going to settle by a fight after
school, only to return to the next session to state that he had changes his
mind and had solved the problem some other way. The most promising result of the
sessions was the fact that the group members did not want to terminate the group
sessions. The final freedom with which the boys could expréss feelings toward
and about each other, teachers, peers, and the group leaders indicated -that they
felt+ secure in the group. In no instance did the group leaders hear of a

~ breach in confidentiality by any group member.

 The finalﬂevalua?idn then can be summed up in one -word: promising. We
hope to have several therapy groups next year, putting into practice improve-
ments in .techniques and the indications of this year's evaluation. .- :

Jerry Allen :
School Psychologist

wrr i vy
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oo Statistical Report . : .
Lot ‘ Evaluation ‘ ,
] - Socio~Economic Information ‘ ‘ : :
had B . . i - " v “ .
< : Statistics on Faculty ' :
) Romana Riley Elementary School
- Thirty-Seventh Street Elementary School :
. » R . . ' . N . .. .
. . x " . - M K ;)
+ 7/ x
- . r“‘. o ~ . ":._ .
. - o . ’ " - . . - ) . ) >" . .‘ .
~ - . . - . N .- . ‘ . ) .
. A A - P 5' - : » s "
- - - ) . ’ ) . . . : ’ ,‘
. B : . = o T Cm T e , L - B o r
e Ry ,uv-._ - —.;.-‘ s v A N ..1 W ",&. “ S 2 2 ..?'.r-i«l = il :" ""Iaﬂ N
' ‘.:“‘n '"'1-::;:‘;‘3_;,5‘ zzv-—a .%u’f»:*;: 5 g,“u&“:‘:“:if; o
YRR T R R \,;,;. i ER TR . :

it




VYO

I e TN

.
-

\

!

-

- e,

=2

s,

i,

2373

N

g

.

YEARLY REPORT OF PILOT PROJECT IN ELEMENTARY GUIDANCE . -

AT RILEY AND THIRTY-SEVENTH STREET ELEMENTARY
- "7+ 'SCHOOLS - SAVANNAH, GEORGIA , )
' 1965-56 ' ‘ -

- Descripf?bn-of School

A. Number of counselors
. B. Number of schodls
+. C. Number of teachers
~ Riley
Thirty-Seventh
‘D.  Number. of pupils
Riley
Thirty-Seventh
E. ReporT on faculty - ages, education, length of
service, etc. ¥see chart

Il Description of Community

. Education of parents.

. Marital status

. Occupation of father

. .Occupation of mother

. Number of families -

. Number of children ~ average.
* See charts for above data

mMMoOE D>

11l Objectives of Program

A. To determine
|. the.conient of an elemenfary guidance program
2. The function of a guidance worker in relation-
ship to other staff members and the communlfy

v Gundance Procedures Used in Developlng ObJecflves of Program-

A. Contacts with individuals -
students, parents, Teachers, etc.
B. Group guidance
- I. Counseling with sTuden*s
: "~ 2. Counseling with parents
. 3. lIn-service with teachers.

- 4, In-service meetings for the counselor as =
national, state, county, and elementary
counselors (with coordinator, county or state)

5. Case conferences) -
6. OrienTaTion - )

-

V. GaTherlng Informaflon and Comp|llng DaTa

A. Tests and test -interpretation- o
B. Records - log, case reporTs, lnTerVIews, . -
: letters, etc. .,
. C.- STudles

Vi - Narraflve "Report

A. ~'One well-written study - reacfcon -of: faculfy Toward

Number

NN

696
315

%age of time
39%. -

15%
49
6%

154
1%

Voot

8%“,,w

=

S eg

4%

counseling in the elementary -school at the begirining of fhe

year and at the close of the year.

¥See followung oufllnes
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B. Three strengths of program _
¥ I. ldentification of problems and problem areas
2, Group counsel ing. :

. 3. .Much informafion about the 'school and community.
C. Three weaknesses T

|. Resistance to guidance services .

2. Faculty In-Service program

3. _lack of time for conferences with teachers.
C. What Next?

*See Evaluation.

T e e e v e - e e ——

The counselor began the year with one
is-an integral part of the school, and the
of the particular school.

major idea - that effective guidance
program must evolve from the needs

In looking back over the counselor's first year in elementar
several principles have envolved that should be noted:

|, Guidance programs develop slowly.

2. Each school must develop

y schools,

Guidance is a Qradual process.

its own' program in" accordarice to its ‘needs.
3. .Principals must -assume leadership in activating the program.
4. Teachers must actively participate..
5

- The whole school community must be taught an-understanding of the
purpose and methods of guidance.. : -

6. Guidanceé is concerned with changing attitudes.

7. Counselors must maintain good relations with co-workers.,

8. Counselors have no authority over anyone, yet are responsible for
the success of the entire program,

9. The school counselor is a general practitioner. 'He observes behavior
‘and- works for better ad justment of individuals, but he should not
attempt to diagnose behavior. Leave that tc the psychologist.

0. The counselor knows when a child should be referred and should not
- . hesitate-to do so.

world of
€ guidance and
chool .

Plans are now in progress for group guidahce\concefned with "The
Work" for next year. Also, a program of "in-service In th

counseling area have been made at Thirty-Seventh Street §

Adna Johnson
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’EValuafjbnféf;]néSéthce*nggram

Teachers - Please~refurh:¢6»Mlss Norman Beforé_3—28+66 ’ L

.+ -Has fhls fype of In-servlce sfudy been helpful fo _you as an Indlvldual
Teacher? - - » - _ :

>

2. Have you been able to use any of fhe communlfy services? If so, whlch‘onés
~have: you used? - ‘ . -

Il a 3. Which person do you feel 'should refer childrén to commuri ity agencles ‘we have
- studied - the teacher, principal :and/or school counselor? ’ _ -

f - 4, Hévé the guldancefgéflVlfles in thé<é;hoé[‘beeﬁ_ﬁelpfdl to you? 1ﬂow2. ‘

] l . e ) ST . —:" . . T oL ‘ .o ) .
ll _ 5. What is your attitude concerning further study In this area? ‘

) . . g & - . . - _

P 4

EE

/TR




2.~ V3
>

M

x A

i
]

ot

s

endillasd:

2%y 5 gl

s

Lot

P

ZB.JLWho'is your best friend in this ¢lass?

o,

NI

| - : o SEVENTH GRADE ;Ugvgv e :
J; -Qoljou*lj}?‘gcﬁqqls2_ o . 'l. ‘ » |
~ %g How‘faf In sc&polid; ;ou expect to 967 - | ‘i
3. What supJe;*.do‘Y§0.!lke Bes;? - ,:‘ o -
4;~ Whé%}g;b?;%T_QO'yourjki‘}:as+? R i o ’

5. Thinking back over your school |1fe, which teacher has mean

6. What kind of a teacher .do you: | ike?

7. What kind of a friend do you |ike? ' |

9., How~mahy different school's have yéu attended?
o 105 xDngou-thnk~aischbol$should#haveaa school counselor?
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,;::"i; ~j; ‘The guldance and counselnng program at Thirfy-Sevenfh Sfreef Elemenfary 3
1%,?" | i‘fil.SCh°°| '" my °P'"'°": has 9°ffen off To a successful sfarf. This ls said in I
' '.spife of ’rhe fac‘r ‘rhaf |‘rs beginnlng ln ‘H’HS schoo! mlgh‘r be ‘rermed as slow,
f§5.1ff.', . -due fo fhe circumsfances of- nof havlng ‘had-.a counseling area set up. af fhe ;
?? :Iliﬁ :7 ‘beglnnlng -of fhe school vear, having a new prnncipal who -was nof fhoroughly §
1;21;&13’; N .famllnar wifh hns L nool's problems and communify, having almosf 50% new. E
ié(jIIJE;:i" ] facquY members, and havnng a ‘QynSeJor‘Who yas=no*'fhorough1y famlJlarfwl;hz*‘ %

{ l B the schooi. ; | o | : ) i
To' | pespjde fhese’handicaps;‘however, progféss has been made, andupians for §

li " next schooTL?efﬁ’have beeﬁ;ﬂ%scussédf Sfudenfs, feachens, and parenfs ‘are now. .

; i /aware fhaf They can Take oroblems and quesfnonsﬂfo’fhevschool\counse[or. 'We o

-

now feel that we have our "feef on the ground" and can move. forward with a little

mere feellng of just whaf it IS we wanf arcomplnshed.

Probably fhe bnggesf problem we have is The facf fhaf fhe counselor lS

shared befween fwo schools. We, at Thlrfy-Sevenfh Stréet School, fee! that-
due to the environmental factors in fhe school community and the severity of

.s,:wproblems, iheﬁsenvicesnof~#he~#ul+<¢ime~counseIor*are~needed“a*~+hisf+ime;j*“"“'* .

Derrel Hendley, Prnncnpal
Thirfy-Sevenfh Street School
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vl THE 40B.OF THE ELEMENTARY GUIDANCE ‘COUNSELOR
T .o AS 'SEEN-BY-'ELEMENTARY TEACHERS = .
seegs . o AUGUST 19657

- In the Ared of- ffés.f@g
7 L. _Refér for testing

-2.. . Individuaf testing for special children

L3
4
2

. .Helb.feachéﬁsluﬁdérsiaﬁd‘ﬁbwﬁfoZbés*fuse test rgsﬁlfs
« Administer ai i typés of test: B ) :
"wGive;TesTS-andfsgdreffhem«

- - Morking with Parents S ‘
a '”'1;.'Wbtk?1n»commdnffy with grpgps,anq‘fgmily el S
2. Act as a laisoﬁ»pgrson'béfﬁeehighiﬁai_SChéol} home, and commun ity
) .~'Help.wifhrTmprovjngthMeésChbol relationships
4. Parent consultation '
. Help parents. understand their children
. Helb:parenfsyynggrgfaha,curriculum changes

kRl o

S RGN
. - IR Y £ Ll g 3 9
St e X 3

_with Teachers . , _
Assist teachers with problems pertaining to .guidance,
counseling il :

- -ldentify-underachievers and sfudy ways of motivation
Study emotional problems of childre '

A rescurce person ..
iStudy child behavior ,
Provide literature for child study
Study child behavior with teacher }
- -Help teacher to fdéﬁf?}y;bréﬁ}ems~earjy.
9. -Case conferences =~ ‘ :
10. “Help the teacher understand the individual child
1. Help teachers with testing -
12. Help meet the needs .of individual teachers
__ﬂ‘__L.'f_»_.m,,}Jﬁe.‘l_p_,.Jtea'.;‘her:swv.'-i-ﬂl“-h-spe‘cji'a‘l:"c:h“i"l?i!F‘efﬁ""”"""w :
4. Help teachers to ‘help children have anbeffer_underSTanding of’themselves,
as persons - . " ‘ -

15. Help with probleims that arise in, the ¢lassroom

-
s adhe

: " ";g\;;.t A i

curriculum, and/or

Workinq
.

their academic pursuits and try to e
Study emctional probiems of childre,.
Help'é.éhi’d?fiﬁd'hié interests
Placement Ofﬁéh?{d{iin' o
Help children a Jjust to Séth)Oll - L
. Or Len:tgj.ion'QJQnJQEr!LgD_SChooJ__ T _, TR
éLRéfgt{dﬁgﬁdign'ﬂjih?éhééia¢fprpb|éms“_ S 2 EDed = |
2. Help .chidd who' has, homs problems
0. Be a. friend 1o whon 3" worried. hild may talk
- Study ‘childrén With sociaf problems - ©
Group.guidance . - -~ 0T TETRE

~ - ‘Ovérakil-Program.
0 vle iEvaluat:




GUIDANCE CHECK.L;ST FOR TEACHERS
o JUNE‘1966 '

\Riley and Thlrfy-Seven‘rh Sfree'r SchoolsL _‘Tofa:!- 37

. .
~ . > ! -~

- Teachers were. asked To erfe whaf They fhoughf @ gusdance program should
confann. The -outl'irie. én the prevnous page is a.compilation .of ideas: expressed
in-August 1965; This 6utline was used as a check. sheet to .get Teacher reacflon
in June 1966. Resulfs are shown below.'-

5

: Do _you fhink fhaf The‘work of the counselor shouid include'fhe‘ﬁbl1ohrng
erms? Mark Yes or No « ' ’

In_the Area.of Testing - ' Yes No
k.” Refer for testing ‘ 26 9
2. Individual testing for special children . 35 2
3;*"Help téachers understand. hiow fo best use tést resulfs | 35 .2
4. Administer ail types. of test _ SR 25
5. lee Tesfs and score them o I - T 2}

. . PR e ey e s
vos e o ge vnem -

Worklng wnTh Parenfs
F. Work in community with groups and family ) 26
2. Act .as-a laison person between child, school, home, anhd

~ community :

3. Help with, improving.. home-school rejafiohships“ B 34
4: Parent.consultation - - 1
5. Helpwparents undérstand theitr children - '
6. Help parents understand .curriculvm changes

R N - R L I T S EaI NTLs ZR
el Bt s sl ; < SV : o RO . 3
i . “ - 1 ¢ - L . N

H . « S + \ .
. . ot
N © < - B - .
. . . .

O . R - RPN

~ " N

Ty
A0 A Sk by

Working with Teachers
e beei-ASSisT-teachers - wr1h~problem5wperfatntng~¢o~guidance,-"
curriculum, and/or counseling
Fdentify underachievers and stuay ways of mof:vaflon
Study emotional problems of children -
~A resource person . -
~Sfudy child ‘behavior
Provide .l iterature for ‘child study
- Study child behavior with téacher
--Help teacher. to ndenflfy problems early
. 9. . Case conferences.. - 32
10, Help the téacher understand the lndlvidual child . 34
~1k. Help teachers with testing - T 18- . E:
2. " Help- meef. the. needs..of. }jdiVldual teachers - - - - oo "*23 ﬁﬂﬂ*Q I =
T 130 He1p teachers With. ‘special ‘chiidren. - - . ' o 30 ' -Zr«i B
44 “Help. Teachers “to help chifdrén have a beffer undersfandlng R
) fhemselves as«personsr“*—f“’ - : 32
lﬁw He!p wufh problews Fthat- arise~1n The classroom”‘““fijf' o
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C Sfudy emotjonal problem ;of \hild""”‘ S o - 35 L
: i 3. Help aichild find his. in-‘l'eresfs o ST T AR
w0 - BuvPlacement of.chifd . - . . 25 il :
T Help chitdren ddjust 1o school . ~ 29T ok
Lo Ori””faflonx*o -Junior high schook o ‘ e o &
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oo 8, Refer\chlidren with speciaprrdb[ems ‘ S P S
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5 l s ” Sfudy chifl?dren..m’rh special problems 7 . 37T -0 e
TR 12.. Guidance)ygroup: : , R | ' o 30 5 -
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EVALUATION OF THE THERAPY SESSIONS

The productiveness of fhe group counseling sessions was |imited due to
several factors. The main handicap was the number of children who dropped

" out of counseling. because of the reasons already listed, leaving too small

a group to really be effective in terms of developing relafionships. Another ..

~ factor which interfered with the time of day when. the meetings were held -
‘immediately after -lunch in a room which was not well ventilated; the room

is situated with its only window facing the school's exit fo fhe playground
resulfing in many distractions during the sessions. : :

Most of the sessions were taped; many of the boys had a confinuous inferesf
in the taping processes at the end of the sessions, always asking to be al lowed
to -listen to themselves. This is not surprising, since these children are all
considered culturalliy deprived. The classification of "culturally deprived"
in itself offered a major hurdle, since "talking" therapy is so difficult
for them. These children are |limited verbally and are not accustomed to
"talking out" problems, being much more at home when "fighfing out" problems.

Individual diagnosis of the group members reveal an admixfure of :
psychological disorders ranging on a continuum from extreme hyperactiveness to
extreme passivity, including neurological disorders, compulsiveness, hostility,
and such acting-out behavior. This was too heferogeneous a group af fimes.

However, all- was not negaflve. These boys, as they worked fhroughouf the
sessions, began to be able to discuss problems with meaningfulness, often
pointing-out to a peer that his solution to a problem would-only bring about a
multitude of other difficulties. In several instances, a group member would

_discuss a situation he was in which he was going to settle by a fight after

school, only to return to the next session to state that he had changes his
mind and had solved the problem some other way. The most promising result of the
sessions was. the fact that the group members did not want to .terminate the group

_sessions. The final freedom with which the boys could express feelings ‘toward

and about each other, teachers, peers, and the group leaders indicated that they
felt secure in the group. In no instance did the group leaders hear of a
breach in confldenflalify by any group member.

The final evaludtion then can be summed up in one -word: promising. We
hope to have several therapy grouos next year, pufflng into practice improve-
ments in techniques and the indications of this year s evaluation.

Jerry Allen
School Psychologisf
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_YEARLY' REPORT ‘OF PILOT PROJECT IN ELEMENTARY GU I DANCE
AT RILEY AND THIRTY-SEVENTH STREET ELEMENTARY.
'SCHOOLS - SAVANNAH, GEORGIA .
1965-56

o Description of Schooi
~ A. Number of counselors
B+ Number of schools
'C. Number of teachers.
A Riley
- Thirty=Seventh
"D. 'Number of- pupils
Riley
Thirty-Seventh
E. Reporf on faculty - ages, education, length of-.
service, etc. *see chart

I'l. Description of Community

A. Education of parents

B. Marital status

C. Occupation of father
D. Occupation of mother
E
F

. Number of families
F. Number of children - average
+ % See charts for abovée data

|11 .Objectives of Program
A. To detérmine
I. the content of an -elementary guidance program
2. The function of a guidance worker in relation-
ship to other staff members and the commgany.
|V Guidapce Procedures Used in Developrng ‘Objectives of Program . :
"+ A. Contacts with individuals - : ~ %age. of time
students, parents, teachers, etc.. . : 39%
B. Group guidance : _
|. Counseling with 'students 15%
2. Counseling with parents : 4%
3. In-service with teachers 6%
4. In-servicé meetings for the counselor as -
national, state, county, and elementary |
counsélors (with coordinator, county or state) . 15%
Case conferences) ‘ . s
\Orlenfaflon ) , - . 1R

Fl

-

Gafherlng lnformaTlon and. Compnllng Data . | C .
A: Tests.and' test interpretation R . - 4
‘B;‘iRecords - 16g, case. reporfs, lnferVIews, c

- ZA{tJet efs, etcs . .- .

G STudles
Narr TQve ReporT o o ' C
A% ' One weltzwrif'enrsfudya-=reacfion of faculfy Toward X

) counseling in fhefeﬂemenfary 'school. at The—begjnnzng of The

year and&af The.close -of .the year. *See foLJowing ouilknes




B. Three strengths of program
- 1. ldentification of problems and problem areas
-2 Group -counsel ing. ‘
3. Much information about the 'schooi and community,
C. Three weaknesses" B
l.. Resistance to guidance services
2. Faculty In-Service program
, 3. Lack of time for conferences with teachers
~C. "What Next? - : ' . - ;
*See Evaluation. -

EVYALUATION

The counselér began the year.with one major idea - that 9ffectivé.guidange
is an” integral part of the school, and the program must evolve from the needs
of the particular school. , ' L - oo L

%

In looking back over the counselor's first ysar in elementary schools,
several principles have ‘envolved that should be noted: I .
S I. Guidance programs develop slowly. Guidance is a gradual process.
- Each school must develop its own program in accordance to its neéds.
. Principals must assume leadership in activating the program.
. Teachers must actively participate. ' .
The whole school-‘community must be taught an understanding of the
purpose and methods of guidance. ‘
Guidance is concerned with changing attitudes.
.Counselors must maintain-good relations with co-workers.
Counselofs have no authority over anyone, yet are responsible for
the success of the entire program, ‘
The school counselor is a general practitioner. He observes behavior
and works for better adjustment of individuals, but he should not
- attempt to diagnose behavior. Leave that to the psychologist. . ...
10+ The counselor~knows When a child should be referred and should .not
hesitate to do so. . . - ~ S

Plans are now in progress for group guidance concerned with "The World of
Work" for next year. Also, a program of ‘in-service in the guidance and
counsel ing area have been made at Thirty=Seventh Street School .

3

Adna_Johnson
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Eva l uaf ion of l n-Serv ice" ng_

bt

I - R Teachers - Pleaee re're n 'ro Mlss" Norman before 3-28-—66 SRR W __“

s
PSSR
.
M
+
.
.
.
\
'
)
f

* -

1w - J Has “rhls Type of ln-service s‘l'udy been herpful 1'o you as. an mdlvldual
3 S 'reacher‘? e e :
§ . . ; ‘ .-\‘t :;:‘ . “. - ‘ ’ 2 A B i - ) » .4 ..x ) ’ -
1 K. 2. Have you been able To usé any of ‘the community sefvices? If so, which ones
have you used? . ) R - : .
) 3. Which person do you feel: should refer children 'to comunl'ry agenc;es we have
' sfudted - 'rhe 'reacher, princlpal and/or school counselor?
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