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- Foreword -

THE ROAD NOT TAKEN --

Two roads diverged in a yellow wood,
And sorry I could not travel both
And be-One traveler, long, I stood
And Looked down one as far as I could

To where it bent in the undergrowth;

Then took the other, as just as fair,
And having perhaps the better claim,
Because it was grassy and wanted wear;
Though as for that the passing there'
Had worn them really about the same,

And both that morning equally lay
In leaves no step had trodden black.
Oh, I kept the first for another day!
Yet knowing how way leads on to may,
I doubted if I should ever come back.

I shall be telling this with a sigh
Somewhere ages and ages hence:
Two roads diverged in a wood,, and I -

I took the one less traveled by,
And that has made all the difference.

- Robert Frost
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DESCRIPTION OF SCHOOLS

1. Romana Riley School 'is a city elementary school situated within an area
recently set up by the-Task Force serving the local Office of Economic Oppor-
tunity as an area of economic need in our city.

Romana Riley serves children form Census "..acts 11, 20, and 21. Census Tract
11 has 805 families with a total population of 3,491 of which 3,310 are Negroes.
One hundred thirteen families or 14.1 per cent of the population have an annual
income according to the,1960 Census of $1,000 or less. One hundred thirty-two
families or 16.4 per cent earn from $1,000 to $1,999, and 191 families or 23.8
per cent earn from $2,000 to $2,999. The total number of persons over 25 years
o age with less than seven years of education is 939.

Tract 20 consists of a population of 3,704, or a total of 953 families. Ninety
families or9.4 percent earn $1,000 or less. Two hundred one families or 21.1
per cent earn from $1,000 to $ 1,999, while leN:: families or 18.9 per cent earn
from $2,000 to $2,999. The Negro population is 2,799. One thousand seventy-
six persons over 25 years of age have less than a seventh grade education.

Census Tract 21 has 1,012 families to total'a population of 3,637, 546 being
Negroes. Fifteen families or 1.5 per cent in this area earn $1,000 or less.
Eighty-six or 8.5 per cent earn $1,000 to $1,999. One hundred twelve families
or 11.1 per cent earn $2,000 to $2,999. Those persons with less than seven
years of education total 427.

Romana Riley School is composed of 715 white, Negro, and oriental children with
23 regular classes, 2 classes for the mentally retarded children, and special
programs in Corrective Reading and Speech Correction. There is a female prin-
cipal and a school secretary serving full time in this school.

The neighborhood is highly mobile,changing form a stable middle calss.group
to a racially mixed community of low income.

Approximately 15 per cent of the pupils are provided with free lunch at school.
Most of these pupils are white.

2. Thirty-Seventh Street School is a city elementary school composed of 321
pupils, with 11 teachers, a principal, and a school secretary. A school nurse
also serves this school and Romana Riley.

Thirty-Seventh Street School has many problems of which the teachers are well
aware. At least 2/3 of the 1965-66 first grade group rated in the fourth
quartile on the reading readiness test. The cultural-economic background of
the community is changing at a rapid pace. The school population is in a state
of transition and mobility. Thirty-Seventh, formerly an all-white school, is
now integrated:

The-principal at Thirty-Seventh Street School is ayoung man with nine years of
experience. He holds a master's degree and T-5 and A-5 'certificates. He has had
courses pertaining to Child Growth and Development and shows tremendous insight
and understanding in working with,elementary School children.



Description of the School Testing Program

The children in the first grade of Romana Riley and Thirty-Seventh Street Schools
are given the Metropolitan Readiness Test the second week of school in September.
These same children will be given the Kuhlmann-Anderson Mental Maturity test in May.

Third grade children are given the California Reading Achievement Test and the
California Mental Maturity Test in September.
The fifth gr
The fifth grade, children will be given the California Reading, Arithmetic, and
Mental Maturity Test early in October.

These tests are used to assist teachers n grouping children in order to best
provide for indidivudal differences.

General Objectives and How They Are to Be Obtained

a. In faculty discussion groups, discuss the needs of pupils and write down
some goals to be obtained in view of,expressed needs. Translate these
goals into behavorIal terms and give each person concerned a copy.

b. Point out weaknesses and inadequacies in the present cumulative record
keeping and help teachers find the necessary information to make each
pupil's record complete. This may be done by telephoning parents, or
sending messages or forms by pupils.

c. Have a guidance committee in each school and work with the committee in
planning in-service and discussion groups.

d. Have parent-study groups;

e. Refer pupils who need help beyond what the teacher, parent, and counselor
can do.

f. Conduct group guidance dealing with personal problems and study habits.

g. Have small group and individual counseling sessions.

h. Have individual parent conferences.

i. Try to coordinate the work of the counselor with all agencies and per-
sonnel involved in a helping capacity.

Help pupils new to the system to become adjusted by showing them about
the school and telling them what is expected of them by.the school.

Help seventh graders get ready for junior high school through talks, dis-
cussions, and by having junior high pupils visit them and tell them
about junior high school.



I. ,Act as a resource person.

m. Interpret the guidance prograni.to parentt and community organizations.
n. Identify with community organizations by attending their meetings.
o. Test and observe children

(I) underachievers
(2). gifted
(3) EMI".
(4). emotionally disturbed
(-5) physically handicapped
(6) others

Visit in classrooms and talk with principal, teachers, parents, andcommunity agencies.

p. Decide with the guidance committee on a research or evaluation study.Sell the study tothe whole school faculty, and work together to accomplishthe .goal .

q. Assist first grade teachers with orientation and testing.
r. Interpret test results to parents -and teachers as need arises..

s. Keep a loa of alr.activities enaaged in on a day by day basis.
t. Keep complete records on al I activities and studies engaged in.
u. Regular scheduled meetings are to be set up to discuss problems andpossible solutions.

The Role of .the Counselor in the Elementary Guidance Project

The elementary- guidance counselor offers guidanceservi.Ces which are ",part of a-broader prOgram of services providedby the school system. The counselor isat the center of the-program :which Invo l-ves :the entire school :staff..

the 'teacher plays an essential rote in the program, and it is imperative thatthere be,a close- working and, inter -re latio_nshjv between the two. The teacher
must_comej-o--reatize that =the counselor has not come" to:take-away from herstatus with the chijd, but to _help her to- extend.-her skills:in workina _withchil-dreMand' to do some-of the'-things for children that.she dOes ,not__have.time to do-, because .she is more involved with the teaching aspect of the-program.- Teachers need-to realize.; too-,,.that .the guidance program is aimed.At prevention." Of -course; there wi II- of necessity .be many minor. -problemS that'ha.Ve-to be *eked om...The school _needt -to:_know that there:it, a, liMit as-toWhat a patent_or teacher may- expect to. do, in the .nature of soLving,.prOblems.

,Childreni-whO:are eMotionattybr Physicatry.111- need to -be-ildentil ied-.andreferred. "The counselor 'knOw. *hem:and .how to refer 'thew:pupil's. 1Tm'thebean-ft-mei: pati.ence and 4=-Ijositi.ve-,attlfude .need- to be ,kept- by Wit teacher
and counselor until such referrals can be made. --
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The school staff should know that the ayidance program serves all children
Iit is geared-toward worla in with,normal children. All children need duidanr- .

Ali children may not need-indivldwO counseling.

The role of the counselor is one of flexibility in his relationship wi-th
others, but he must be the test understander of younasters, the best coordi-
nator possible, and a specialisl in the problem solvinn process. He rust to
a sensitive communicator, a collect.,r, a clarifier, and digester of protle-;
in the school settina which are behavioral in nature. (Patouiliet)

Counseling should be a service which results in improved Guidance by teachers,
not in less guidance by teachers. It is most effective when it produces a
change in a child or a situation. It aims to raise the competency of the
classroom teacher, not to build up a large "case load' for the counselor.

The teacher refers a child to the counselor. The counselor makes recommendations
to the teacher after.careful observation, study, and personal contact with t'.e
child.

The counselor helps children develop goals that enable lheM to be true to
themselves, to discover their potentialities, and to acquire a realistic
appreciation-of their assets and their limitations.
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Statement of r=eneral Purposes
THE BOARD OF PURLIC EDUCATION FOR

. TWE CITY OF SAVAA.H AND "THE
COUNTY '7IF CHATHA't

SP.VAIM11, GEOR(1 A

1959

The purposes of education in the Chatham County School System stem

from a commonly held philosophy of education which is adaptable to all

instructional levels and in all areas. Our schools should provide opportunities

for each individual to develop to his maximum potential and to m.ike his

greatest. possible contribution as a 'participatinq member in a democratic

family and society. In order to accomplish this poal the public schools

should educate-each.individual so that he:

. Acauires proficiency in the use of fools and resources of learning.

. Continues to grow in self-direction and in assuming responsibility for
his actions.

. Achieves skills and habits of constructive and critical thinking and
channels his curiosity into a painstaking search for, and a careful
evaluation of, evidence.

. Understands and practices habits conducive to good physical and
emotional health.

. Expresses. himself creatively and appreciates aesthetic values.

. Grows in moral and spiritual values.

. Seeks to understand and make the best-use of his natural environment..

. Develops understandinas and-attitudes necessary for living democratically
with other people.

. Has kiterest in, and knowledae of, social problems and assumes some
responsibility for their solution.

. Recoanizes individual and group differentes and seeks compromises when
,differences produce conflict.

Selects his occupation in terms of his ability and training and seeks
to maintain.and improve his occupational efficiency.

. Knows the satisfaction.of good workmanship.
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GUIDE TO GENERAL AIMS

I I

F. HaVe copy. of General Dutiet of 1:uidande. Counselor placed into hands of each
teacher.

2. In faculty group, (pre-week) discuss needs of pupils and the services
needed to' meet these needs. Write down the-goals and, translate these
goals into behavioral terms. Make copies for each faculty member to
keep. Appoint .a guidance committee.

3.. Assist first grade teachers with .orVentation and testing.

4. Plan with the guidance committee a Program of in-service training
for the: school.

'5. Interpret the Guidance program to parent and community organizations.

6. Identify with community organizations as needs arise.

7. Develop group guidance programs in personal .problems, reading problems,
study. habits, attendance, health, etc. as needed.

8. Refer children needing intensive diagnosis and treatment.

9. Counsel with children havina.minor personal problems that interfere
with school life.

10. Test and observe children -
(a) underachievers
(b) gifted
(c) EMR
(d) emotionally disturbed
le) physically handicapped'
(f) others

II-. Help teachers and parents understand children - normal and problem.

12. -Have- parent conferences as needed and/or requested.

B. Study-cuMulative records, and, if needed, implement-better ways of obtaining
_and ,using information:

13. Conduct research and evaluative studies relative to the eflectiveness.of
the guidance -program.

15. Coordinate with the junior high school feeder schools, and help prepare
students for the change.
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GENERAL DUTIES OF GUIDANCE COUNSELOR

12

I. Guidance.- services are part of a broader program of services offered
by the school system. They are usually called pupil personnel services.

The guidance prograri serves all children.

3. The guidance counselor is at the center Of aguidance program which
involves the entire school staff. The teacher plays an essential role in,
,the program.

4. The guidance counselor:

(a) Tests and observes children who have learning difficulties, who
are underachievers, who show signs of emotional disturbances,
who need placement in special classes, and those who are being
considered for referral to other specialists.

(b) Counsels children with minor personal troubles that interfere
with school life.

(c) Consults with teachers, principal, and parents to help them
understand normal children as well as children with problems.

(d) Refers children needing intensive diagnosis and treatment to'
'proper specialists and/or community agencies, and interprets
their findings and recommendations to teachers and parents.

(e) ProVides in-service education for teachers.
(f) Develops group guidance programs dealing with common personal

problemststudy habits, and preparation for junior high school.
(g) Interprets the guidance program to parent and community organi-

zations..
(h) Conikicts'research and evaluative studies relative to the

effectiveness of the guidance program.'
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WORKING WITH -TEAC-HERS

General Guides for Parent Conferences

Anecdotal Records

Some Contrastt between Teaching and Counseling

Seven Basic Attitudes for Understanding-Human
Development

Developmental Tasks

Growth and Development Characteristics

School Life

Do You Have a Guidance Point of ViewT
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GENERAL GUIDES FOR. PARENT CONFERENCES.

14

I. Responsibility for, success or failure rests qith the teacher.

2. Arrange for complete privacy with no interruptions during the conference.

3. The greeting should .be friend (y and'relaxed.

Find out how the parent is thinking and feeling about the child.
Let the parent do the talking.

5. Listen and then listen some more.

6. If the parent is concerned about the child's behavior let him explore thiswith you.

7. It is not the teacher's or counselor's job or place to judge, blame, or
fix responsibility for the difficulties.

8. If the parent gives what he thinks is the reason for a child's behavior,
accept it, and if desirable present other possible causes for consideration.
It is better to present several alternatives.

9. If the parent suggests a plan of action, accept it if at all possible to do.
so'.

10. It does not help to argue with the parent. Be accepting of the parent's
view.

II. Remember parents find it difficult, if not impossible, to be objective
about their children.

12. Be ready to recognize problems that are too difficult and be aware of
possible referral resources;

13. Close conference with .a forward going.note. Plan for the next conferenceand any definite action to be undertaken by child,,parent or teacher.

14, Follbw-up conference later-by some. contact or statement as to what has
been accomplished'.

Submitted by

Virginia Nelson.

EleMentary School Counselor

jacksOh Elementary School
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ANECDOTAL RECORDS
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The anecdotal record is a form of incidental observation; somesignificant item of conduct; a word picture of a student in action; a narrativeof events in whic1 the student takes part; the teacher's best effort attaking a word snapshot of a student in action.

Characteristics of a Good Anecdote:

I. Objective reporting is the essence of a good anecdote. Do not mixfact and opinion.
2. The anecdote may consist of a brief, clear statement of what took place.The teacher may or may. not add her own interpretation.3. The anecdotal method is cumulative in nature.

Cautions in the Preparation of Anecdotes

I. Be sure ,that the report of behavior is correct and as objective as youcan make it.
2. As a teacher, never keep an anecdotal record to explain or justifyyour action. The purpose of the record is to help the entire schoolstaff to obtain a better understanding of a given student.3. A brief background against which the action took place is important.4. Anecdotal records should be destroyed when they no longer serve anyuseful purpose. They should also be kept confidential.5. Understanding a child does not mean instant change. Adjustment is along-term process because a new set of habits must be formed. Theteacher and counselor must support the child who is making adjustments.6. An anecdotal record should not attempt to report negative impressionsonly. A teacher needs to look for evidence of growth to report also.
Values of Anecdotal Records

I. Anecdotal records help persons to understand the basic personalitypattern of each individual and of changes in its-growth.2, They help personnel:to become child centered.3. They encourage understanding Of the larger school problems.4.. They provide information that the counselor needs in controlling theconferences mith individual. pupils and counselors..5: They help pupils understand their own behavior.
:6. They point up:the needs in curriculum Construction and modification.:7. They-help the Teacher and.counselor-to summarize -behavlor and.Character traits of indiVEduals.
8. They' aid in referrers- of pupilS, for c l i n ica I services.

Sample, Aneadotes:,-

Poor: An study halt today,Geotge-shOwed his great ,desire to get.attention,patticUiarly-from gir.Is, by
whtspering,,ancrclOwning:Ior thebenefitof

ev'etY9he:aboc,outhiM whenever he
thOught_the-teacher's,attentionwas ,elsewhere. :seems- to,:be a 'born trouble maker'ith0-,Wftl-

:ii-.bad-t'nfluence in this sch004 I think the
_prinCipaUand:hiS.'COUnselOrshould:=ca 11 hiM2fri,and take:-strong action before .1'0000:40t04,:
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Why: The phrases "showed his great desire to get attention," "boen
trouble-makee," and "bad influence En this 'school" are matters of
opinion that-have no ,place in a report of the incident.itselld
An.objective report of whet took plaCe would read approximately as
follows:

Good: Incident. En study hall today, George whispered frequently and created
a disturbance by various antics which attracted the attention of the
pupils sitting -near him.

FORM TO USE

Date. Observer Anecdotal Record

9/18/65 Teacher I John became angry when the assignment-was
longer than he thought it should have been. He
said, "I'M not going to do that work.*
I told him to do what he thoUght best about it.
The next day the assignment was done.
Comment: I believe that John is subject to
sudden outbursts of temper. During these times
it is useless to talk to him because he-seems'
to expect an argument. I have observed this
several times, and after almost every such
experience he does the thing he knows is right,
even though'he has opposed it.

From "Techniques of Guidance" - Traxler

Note to Teachers

The anecdotal record is a guidance instrument used to help you become a
more understanding teacher. .

Will you try out this instrument on just one child in your class?
You don't have to make this a chore. Some days you may have nothing to

report. Other days you may jot down an item or two during the day and write
it up later,

Don t.feel that this Ls something else you haye to do. 'You don't have to
do it, but 14 you decide to, we can plan times when, as a group, we can
share our anecdotes, analyze' and summarize them.

This may well be some valuable experience for you even. if you have.done
this'befoee. Each year beings a- new. sea of faces and a new and different
set of youngsterS. All- may have the same basic characteristics but each one
has a _different personality.

Our' ;job, as school people,,is to help them' develop to the best-poisibN.
Way.

Adna Johnson
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SOME CONTRASTS BETWEEN TEACHING AND COUNSELING
Prepared By.

The Institute of Counseling, Testing . The Field Services Division,and Guidance, Nichigan State College, Central Michigan College of Education,East Lansing, Michigan Mt. Pleasant, Michigan

THE ROLE OF THE COUNSELOR

The rapid dwielopment of counseling has often resulted in confusion anduncertainty regarding the responsibilities to be carried on by counselors. Thisconfusion has been particularly evident in understanding the distinctive rolesof classroom teachers anCcounselOrs. The following materials attempt toportray some ,of the differences in the work of teachers and that of counselors.

There are many areas of overlapping in the activities of all.staffmembers in any school. This is .particularly true of the work of counselorsand teachers. Many .of their objectives are similar. The teacher attemptsto attain these objectives through her classroom responsibilities. Thecounselor seeks these. objectives through counseling relationships.

TEACHING

The teacher needs to know pupils
so that educational objectives are
attained and normal growth pro-
cesses encouraged.

2. The subject matter outcomes (or
objectives) to be attained are
known by the teacher.

The teacher is responsible for en-
. couraging growth toward objectives
partially determined by the social
crder'(citizenship, honesty). The
teacher has a responsibility for
the welfare of the culture.

4. -Teaching starts withlmemkgroup re-
lationship and individual contacts
grow out of and return to group
activities.

The teacher it responstble.for the
welfare-of'Many-children at one ,time.

O. The teacher.dorries on Most of her
vOtlivdirectry with children.'

the teacher -uses Sktititi:group.
techniques with- greater frecide04- -

UntervleWingskWs are:

COUNSELING

I. The counselOr, needs to-know
pupils in terms of specific
problems, frustrations and
plans for the fututS.

2. The subject matter of the interview
is unknown to the counselor
and sometimes unknown to the counselee.

3. The counselor is responsible
for helping the COUNSELEE re-
solve his own personal problems.
The counselor has a responsibility
for the.welfare of the counselee.

Counseling starts with .an in=
divtdual relationship and moves
to group situations for greater
effidiency or to supplement the
Invidual,process.

The counselor is- responsible for
only.one person at any one time.

The counsblot,works. with and -through'
many.people,_ :Referral 'resources -and
techniques are of .considerable impor-
tance.

The: counselor uses IntervieW,l-ng
slant as-a basic techniqUe:
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TEACHING

8. The teacher uses tests, records
and invetitories to assist the
instructional (educational)
process.

9. The teacher has many tools (curri-
culum outlines, books, work-books,
visual and auditory aids) to
increase her effectiveness.
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AO. The teacher needs to increaSe, her
information relating to instruc-
tional activities.

Tha teacher has a "compelled"
relationship. Children are re-
quired to be there.

12. The teacher deals with children,
the majority of whose adju.stments
are happy and satisfying.

13. The teacher is much concerned
with the day -to -day- growth of
.pupils end with.their general
development.

14. The skillful teacher fries to'
develop many abilities which
,increases, her instructional

effectiveness.
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COUNSELING

8. The counselor uses tests,
records, and inventories to
discover factors relating to a
problem. The results are used
for problem-solving (therapeutic) purpose.

9. The counselor has no tools which
are used with all the coUnselees.
She must first help the counselee
discover problems and their causes
and then the individually appropriate
sources of assistance.

10. The counse!or needs information not
frequently used by teachers,
information about occupations,
training institutions, colleges,
apprentineship' programs, community
occupational opportunities,
placement, referral agencies,
diagnostic and clinical instruments.

II.

12.

The most effective counseling comes
from voluntary association. The
codnselee must want help and must feel
that the counselor can be helpful.

The counselor's clients are disturbed
by frustrations. They are often
characterized by emotional tensions,
previous disappointments and lack of
confidence.

13'. The counselor is concerned with the
counselee's Immediate problems and
choices, but ,she is also interested
in helping the counselee develop.4,
workable long-term plans,

14. The skillful counselor tries to develop
many of the abitities used by a wide
variety of highly technical specialists;
psychiatrist, clinical psychologist,
test technictans, occupational informatton
specialists, social workers, placement
officers, etc.
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SEVEN BASIC. ATTITUDES FOR UNDERSTANDING'
:HUMAN N-DEVELOPMENT

I. Teachers should be people-centered people. We need to look for such

people and to encourage them to enter the teaching profession. We will find

them in homes and in schools where human values are stressed.

2. Teachers need to be interested in why people behave as they do. We need

to be constantly asking, "How do you get that way?" Observation of the

insights and activities of students of all aaes convinces us that everything

we do has a cause. This understanding will help teachers to reserve judgment

in condemning the activities of students, to eliminate fear as a motivating,

device, and to strive for the development of a willingness and a desire to behave

in the desired way.

3. Teachers should feel satisfaction from pupil growth, no- matter how slowly

this growth takes place. There is a need for broadening our concept of what

growth comprises in order to secure this satisfaction. Satisfaction comes

from looking at the positive aspect of growth. Teachers need to emphasize success,

what children can do well, and blend with it the things they have yet to learn.

In this connection it should be recognized that Growth takes time. It cannot

be fOrced. We may have to wait three months to' get a sMile.from a student.

Children often have tolearn to trust adults.

4. Teachers should experience excitement and enthusiasm in the individual

differences of chi ldren. Children should be accepted for what they are;

realizing at -al l times: that each =ch ild must -p fay h ihis own role. The slow-learnina

child has something to offer to the fast- learner. .Some ctrl Wren, may be brilliant-

but slow-th thetr-mentaf ,POrents learn io.m6nage.theindividUaillifferences

.

of children; "teachers must learn -thts

5. Teachers need an-awareness of and faith in the-processes of development

need. to -10ow
de-yetopMet,ft. --We-'-ineect- to lffiatii, _What. !s.

-

development so that children, and pafticuia4V adolescents,-don't get into
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trouble just for being "normal." It is important to recognize that when

eleven-year-old boys won't dance with the girls in the class that this is a

natural behavior for their age level. We ought to know that when a fifteen-year

old-girl locks her-door she is not rejectino adults.

6. Teachers need to enjoy boys and girls. "We find too many people too serious

too much of the time.' We don't laugh together unless we believe in each other.

It is important, and it is fun, for the teacher to enjoy the crude humor of -the

adolescent..

7. Teachers need to develop an over-all attitude of "loving objectivity".

This means being objective in evaluating the behavior of the child and adolescent.

Every.child brings al.! of his experiences with him to school. The child's

behavior at school and on the playground is a reflection of all his past. The

teacher should realize that most of the annoying behavior of children is not

directed against the teacher, but rather the bringing of his feelings and past

experience to the present scene.

Submitted by Frances Saunders, Teacher
Riley EleMentary School
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ROBERT J. HAVIGHURST'S DEVELOPMENTAL TASKS

The period from. 12 to 18 is primarily one of physical and emotional
Maturing. The principal lessons are emotional and social, not intellectual.School loses its appeal in the wide-open mind of the child and must cater to
the selective interests of the adolescent. The vocational interest comes tothe fore. 'Toward:the end of this period may come a time of altruism, and
reflection on problems of good and evil.

These Developmental Tasks are based on a set of American democratic
values, seen from a middle-class point of view.

Tasks of Early Childhood (I to 6)

I. Learning to take solid foods.
2. Learning to. walk.
3. Learning to talk.
4. Learning to control the elimination of body wastes.
5. Learning sexual modesty.
6. Forming simple concepts of the physical world.
7. Learning to distinguish. right from wrong.
8. Learning appropriate social behavior with siblings.and parents.

Tasks of Middle.Childhood (6 to 12)

I. Learning to care for one's person - to dress, keep clean, etc.2. Developina physical skills as used in games.
3. Learning a sex role.
4. Learning fundamental intellectual skills necessary for everyday life,

the three R's.
5. Learning to get along with age-mates.
6. Developing concepts necessary for everyday life.
7. Developing conscience and a scale of values.
8. Developing attitudes toward /social' groups and institutions - race,,regligibn, school, government, nation, etc.

- 9. Learning to control emotions.
10. Learning wholesome attitudes toward oneself-as a physical organism.

Tasks of Adolescence -(11 to 18)

I. Accepting one's physique and accepting'a masculine or feminine role.2: Achieving new relations with age-mates of both sexes.
3. Achieving emotional independence of parents and other adults.
4. Achieving lassurance of economic independence.
5. Selecting and preparing for an occupation.
6. Developing intellectual skills and concepts necessary for civic.

competence.
7, Desiring i and achieving socially responsible behavior.
8. Preparimg for marriage and family life.

-9. Building conscious values (esthetic, religious, ethical) in harmony
with an 'adequate scientific world-pic'lre.



ELEVEN-YEAR-OLDS

GROWTH AND DEVELOPMENT CHARACTERISTICS

In grade. six the children are likely to set school behavior patterns
because they are the oldest and most mature of the elementary school.

Girls of this age begin to forge ahead of boys both: physically and
emotionally.
.MusculAr growth is rapid and accompanied by restlessness.
Boys and. girls may become normally loud of voice in social situations.These children are stronglif individual.
Some boys and girls will display overweight; others droopiness and fatinue.
There_ is a:beginning of keen competition.
There is a tendency to take on too many activities.
To many of these children, prestige within the group is more important
than adult approval.
A strong interest develops about sex, especially among girls.
Many children worry about their health at this age.
There is need .f or increased group cooperation and participation.
A variety of activities must be provided for children of this age.
Many of the growth and- development

characteristics noted for grade fiveand for grade seven will be found in grade six because of the great
overlapping In every room' of age and stage of maturity.

TWELVE-YEAR-OLDS

To understand the students in Grade Seven, there should be anawarenessof the nature of the students.

The following characteristics are Indicative:

Developing muscles or increasing strength.
Uneven development, awkwardness and self-conciousness.
A big appetite yet often,a 'pickiness" about food.
Pronounced increase in weight.
Changing voice.

Eagerness for new experiences.
Tendency toward rather highly-organized competitive activities.
Attachment to groups with strong
Improvement in ability to .plan.
Curiosity about self.
Preference for hobbies,involving
knowledge.

General inquisitiveness.
Deep interest In the opposite sex..
Liking, for adult amusements:

Critical atti=tude toward environment.
Yen, .for storles.

Excitation and fatIguebrought on very eatly.
Desire for recognitiOkby others..
-EnjaYment of descriptive slang
Tendency to _east 1:)ff adult,dIrectiori:
loudness.

loyalties.

technical skill and specialized
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THIRTEEW-YEARfOLDS

To understand the students in Grade Eight, there should be an awareness of
the nature of the students.

The following characteristics are Odicative:.

Development,of muscles or increase of strength.
Uneven development, awkwardness and self-consciousness.
A big appetite yet often a "pickiness" about food.
Pronounced increase in weight.
Changing voice.
Eagerness for new experiences.
Tendency toward rather highly-organized competitive activities.
Attachment to groups with strong loyalties.
Improvement in ability to plan.
Curiosity about self.
General inOuisitiveness.

Preference for hobbies involving technical skill and specialized.
knowledge.

Deep interest in the opposite sex.
Liking for adult amusements.

Critical attitude toward the environment.
Yen for stories.

.

Excitations and fatigue brought on very easily.
Desire for recognition by others.
Tendency to cast off adult direction.
Enjoyment of descriptive slang.
Loudness.



SCHOOL LIFE

24:

S SC shows a_ positive anticipation of first grade. His mother usual ly

accompanies him on the.first day but this adjustment is more assured if he has

visited the 'teacher and has seen the room and materials previous to his induction

into the group. The majority like school and want to do "real work' and to

"learn ". They I ike to do "everything"; they do "too much". Dislike of school

ordinarily does not occur until the end of the year when the child, for one

reason or another, has been unable to maintain his place in the group. Not

infrequently, however, and unpleasant experience makes him refuse to go to

school for one 'or several days. Perhaps he was frightened by a story, or was

asked to put on his rubbers by himself or was asked to count and pass the crackers!

He may limit his refusal to a certain day when he knows there is to be an

activity he does not like. He may still wish to go to some other school,

perhaps to one that he has formerly attended.

.Even under the best of handling, six will probably be fatigued by his

difficulties of adjustment and will have his share of colds. Two weeks after

school starts absences become a common oceurrence throughout most of

the year.. But some controls can be instituted to alleviate these absences.

The 6-year-old i.s.not teddy for all day attendance. He sti I l profits

by an actiVity rest period. at ,home when he Is alone. He may adjust

to an all day session by Christmas time. In some groups Monday is the poor day

after a week-end at home; In others, it is Friday after, a week at school.

Adjustments are best planned according to the group.

The LnterrelatiOnship of-tome, and, -school Is:important tO. the 6-year -old,

HO brings-many things to- schOtl',: rstuffed .anima s, bugt, shell s,

.04;061 0.1 ly books. These-are brought to 'hit claistates or more

ma bring a treat of cookies-for fhe Whole-

such as his, draivIng and htt carpentry,
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His, parents' response means a lot to him. The thrill of the year comes

when he takes home the first primer he has mastered. It is to be hoped

that parents will not criticize any errors at this moment of triumph.

Parents often are disappointed that Six reports to little about' his

school experiences at home. Six is most apt to bear tales about bad

things other children do or to boast beyond reality of his own accomplishments.

The outstanding nonconforming chi Id' is sure to be reported upon -by most of

the, children in the group. A bedtime chatting period is an excel lent opportunity

for the 6- year -old to talk about himself and his school experiences.

Parent-teaCher interviews by telephone or by appointment provide a

Means of reporting significant home or school behavior. 'The teacher not

only gains from these interviews, but the mother comes to feel that she is more

a part of the school family, ready to step in anc help whenever she is. needed.

In characterizing first grade behavior, teachers comment as follows:

"One day it is very exciting to teach first grade; the next day it is very dull."

"SoMetitiles you have to work very hard; at other times you don't have to work

at .all." There are wide swings of behavior. "Things:come in spel Is, 1 ike

talking, out loud all the time. 'You- handle' that -specif ic behavior, try to

cOunteract it as well as yoU can (whispering is the antidote) and suddenly

the behavior has d i sappeared and a I I too soon- something -e Ise takes its p I ace."

Despite these 'ups, and downs, these extremes, Six' wants to work. -He would

be continually happy_if life were just One long series of beginnings. He gasps

with excitement his eagerness to tackle a _new thing. It ts, she rOddle.cif a

task .which confuses him: He may want to -give up, :but with' ,his -teacher's help he

may see the end and then he 1$ thriAjed- to attack_ the end: as nevvbegtnning.:

,Any help or praise from his teacher spurs him on; he 15 trying to conform. and

to please his teacher and himself. He. likes -an opportunity to show and to

'about, hft fj4ii shed prOduct:-
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The activity program at six includes crayons, paint, clay, carpentry

and large outdoor blocks, materials familiar from kindergarten days. These,

however, are now approached more spontaneously and more experimentally.

Products'show a new creativeness, though the child may for a short period do

the same picture or painting over and oVeagain. He needs some simple direction

and help to plan what he will do and also needs guidance along the way. Direct

interference, however, is not tolerated by Sixes.

Learning to utilize symbols in reading, writing and arithmetic is his

new challenge. Six especially likes aroup oral work since he is such an

incessant talker, but he is more flexible than he was at five, and likes a

variety of approaches to learning. He likes to recognize words which the

teacher puts on the blackboard, and to write at his desk. (He cannot copy from

the blackboard with facility as yet.) He begins to print small letters although

he tends to reverse them and to revert to capital letters. Capitals are

simpler to form and have les reversibility. With certain children, capitals

probably should be used throughout first grade, or at least until the child

shows a spontaneous desire to shift to small letters. Writing as well as
:

reading induces the typical tensional Overflow of chewing pencils, hair, or

fingers. Six likes to write something for hismother or father. He may

recognize his reversal of a letter but he does not always stop to correct the

reversal.'

-The 6-year-old is learning to read combinations of words. He comes to

recognize words out of -their 'familiar setting and.learns newords out of.. text

before:he approachei them in text. He makes a variety of errors: He-Adds wards'

tagiVe-'belelICO (wking,and:aqueen). iiereversemeaning (opme.for-go)'.

:SubstftuteS ,Wardt_O the tame_ general' appearance (eveh for ever; mother for

Mouse taw for itias)., He adds rather= than omits woOds (little, very, y at end

of a word),. There is aftall tendency to- ,carry dawn avord-which2he has ,encountered

On. th0--
43:A0 On*Irit' may be ..tritarrhanjoir "(you.-lot'
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Many children use a marker or point with their fingers at this age, .end

they may bring their heads closer as they continue to read. Mouthing of pencil,

tongue, hair, or fingers is frequently seen, as well as wriggling or even

standing up. .

Six still likes to lie'read to both at home and at school and will listen

to almost anything you read to him. He takes his primer home to read but may

also try to read the books he had when he was younger.
41111,3,

SiX is learning number symbols (digits) as well as letters and they are

simIlarly reversed: In writing numbers he may say: 'I never do 2's so good.''

'Some people make 8's like this.' "I'm tired. I'm hot too." The one by

one counting of objects is less evident; he beginS to group objects into four

of this and five of that. Balanced pairs as 3 + 3 or 5 + 5 are favorites.

At this age girls are usually better in reading, writing and drawing, while

boys are better in number work and ii_stenng to stories.

Six does not enter the classroom with the directness of Five. .Some may

even dawdle outside. The teacher is ready to greet the child, inspect what he

has-brought or give him a reassuring word when necessary. He still needs some,

help with rubbers and difficult articles of clothing, and the teacher should be

ready to supply needed help. The better coordinated children are often eager to

help those who cannot manage by themselves A few do best if they dress apart

from the group.

Six shifts from one activity to the next with comparative ease. He is

willing to stop, even though he is enjoying what he is doing, and can leave a

task incomplete and finish_it^the next day. if there is too much slack, between

activittes, the boys especially are apt ._to wrestle. wittreach
o.ther.

Toileting is relatively easy, if the toilet adjoins the room. Six can go

by-himself although he may announce that he is going. He accepts the teacher's

.suggestion.,0fatpeiCial,41m0 if he ,has not gone-already. Girls and boys car use

the ,same-facr.
iiihia:hy7prefeeab

have 'clOOr



:28

stimulate i new awareness of functioning,. expressed in giggling and, peeking.

Six is oriented to' the -whole room and to the whole group. lie is

constantly on the.move or manipulating things. He is impatient when his flow

.

of movement 'is interfered with unless by chance you are going 'in his direction.

He talks of his own performance and that of others. Occasional ly_an 'orgument

between two children may attract one child after another until' the whole class

is attentive, but as. a rule it dissolves as another child picks up a mere thread

or word of the conversation.

Characteristic verbalization during free play is illustrated by the following:

"I, won't be. on. your side if you do."

"Oh, I. know that one."

"Look Rosalie, this is the first page."

Let's change places in the desks

"Mist H. do you know what SF means?"

"'l -need an eraser and I can't find it and I' need one."

"Oh, shoot the shoot pifs.''

'You, want red, -want b I ue-."

"If he finisheS" it any more sheilrl'uth

"Hey, you started it." (Snatches book)

"Give that right badk." (Snatches book)

"You know what I'mhdoing?"

rfaa 1."Fa I That's when- yoU fa I I down. -- That's When apples-

-That's =why we cal fall";"

measles, hello, Chicken pox."

"Hello, whooping, cough.'"

"Six _enjoys the feel. of the ,group,. Groupings are Often of twosomes ,111*,

frequently .geoup: TY3
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CO YOU "HAVE A GUIDANCE
POINT OF'VIEW?

30

I. A guidance, point' of view means that the child, not the subject, is of major

concern.

2. Teaching from a guidance point of view means learning to work effectively .

with a team, generally consisting of teachers, principal, special teachers,
supervisOrs, nurse and counselor. There must be mutual respect and cooperation
on a guidance team: 'without them,.the team fails in its responsibility to
the children.

3. The pale of the teacher with a guidance point of view includes the responsi-'
bility for understanding the importance of group relations as well as
individual acceptance in the classroomvit 8196 includes the responsibility
of seeing that the child succeeds in mastering subject matter at his level
of ability.

4. The teacher uses the counselor as a.dependable resource for help in develOping
ways of working mith children with special problems.

5. A teacher with a guidance point of view is interestedin the experimental
approach to Working with children and their learning:prObleMs.

6. A guidance-mindeteacher recognizes that early prevention of problems
before they reach major proportions makes for sound reasoning.

7. A teacher with a guidance point Of view does not feel a sense of personal:
failure when she calls in a member of the team'for assistance.

8. A teacher with a guidance point of view takes the time to sit down with the
counselor who has studied the case and cooperatively devise a plan of
action to use in working with an individual or a group.

9. The teacher is the means through which programs designed to assist in the
solution of guidance problems are implemented.

,
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Report -Of Plans for School _Improvement

In-Service Meetings for Romana Riley School

What Next? What 1"s Needed to-Make. the Program

A Vital One in the School a hd- 'Commun ty

Tentative Plan 'for Thirty-Seventh Street'
School I ri-Sef-v ice

-
Eva I uat ion of I n-Sery ice for Thi rty-Seventh

Street Elementary School

Projected In-Service P I ans for 1966-67
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REPORT OF
PLANS -FOR SCHOOL IMPROVEMENT

1965-66

Statement of the problem or project for study:
Development of a framework Guidance and Counseling Program in Rbmana
Riley Elementary School.

Status Of the prOblem.or project at beginning of the study:
The faculty and staff are involved in a pilot study:

I. Initiating a guldance program
2. Clarifying the roles of ndividual members of the group
3. Employing ;the services of Service Agencies in the community

3. Description of to be used:
I. An introductory discussion of area needs
2. Research as to what a guidance program for elementary

children is elsewhere
3. Understanding of local facilities which may coordinate and aid our

program.
4. Preparation of physical facilities to house counselor, records, etc.
5. General understanding by all staff members of various phases of the

program".

6. Use of test results
7. Study.of one child by each teacher
8. Exploration of facilities offered by agencies in community

4. Description of provisions to evalute the effectiveness of procedures:
I. Is teacher better able to help child as result of study
2. Group evaluation
3. Individual evaluation

5. Designation of leadership responsibilities:
The Steering Committee will direct and coordinate the program with
assistance of School Counselor.

'Resources to be used:

Miss Ruth Folger, Supervisor Guidance-Testing
Mrs. Adna Johnson, Counselor
Mr. Jerry Allen, Psychologist
The various Social Agencies
Child Guidance Clinic
School Nurse
Visiting Teacher
Books, pertodicals
Personnel.from State Department

7. Rrovisions for time (meetings):
2nd and 4th Tuesdays

Study Group 'Leader -7- Steering, C,Oriiittee,
-ROinatia Riley School-
October
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IN-SERVICE MEETINGS FOR ROMANA RILEY SCHOOL.

Subject:

Time:

October 26

November 9

November 23

December 14

January li

January 25

February 8

February 22,

March 8

March 22

Apri I 12

'711.11(
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Development of a Framework for a Guidance and Counseling Program

2nd and 4th Tuesdays (3:00 - 4:00 P.n.)

Presentation of the program to the faculty

General discussion by the faculty with. Miss Ruth Foloer

What are the needs of children in the Romana Riley area?

Piss Rachel Dedmon - District field instructor of Social

Workers, University of Georgia

How can teachers use available local facilities?

Miss Lorene Putsch.- Dii-ector Family Counseling Center

of Savannah, Inc.

How are Elementary Guidance and Counselino Programs set up in

other areas? Mrs. Adna Johnson - Counselor.

The Children in our School Area and their Needs - Mrs. Laverne
Robbins - Public Health Nurse

What can the School do to aid the Court in work with Children?
Mr. J. A. Neidermayer - Director Juvenile-Domestic Relations
Division of the Superior Court of Chatham County

Corrective Reading as an Approach to help in solving Problems
Mrs. Jewel Askew - Eleinentary Supervisor

How can we.use test results to the best advantage?
Miss Ruth Folger - Supervisor Guidance and Testing

The Needs of a Child in Grades one through seven Miss Dorothy
Thompson - Armstrong State College

Evaluation of the Guidance and -Counsel ing Program to date
Steering Committee .

Report to be sent to' Southern Association of. Colleges_and Schools
.

What next? =What is needed to make the program a vital one in the
school and the community? Mrs Adna Johnson. --Elementary School
Counsellor, :Challiarti County

Steerung: Committee: (11 'Mrs ,MOOr4 (2): Mrs.:Di:Mho, (3) i#.7T PexteY,
441 'ttltsS YoUnghlio604 (5) =Mtss- Honeycutt:;
(,6) Mrs'.

+ur
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VHAT:NEXTT WHAT. 'IS NEEDED TO MAKE
THE PROGRAM A VITAL ONE IN THE

SCHOOL AND COMMUNITY?
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As you know, I recently attended the Personnel and Guidance Association

-in Washington, D.C. At this convention, I attended every meeting possible

that concerned itself with Elementary Guidance.

It was my privilege to hear Dr. Ray Patouillet, Dr. Donald Ferguson,

Don Dinkmeyer, C. Gilbert Wrenn, Dr. George Hill, and others speak on this

subject. All are outstanding writers in the field of Elementary Guidance.

Some ideas that they gave seem suitable to be shared with you at this time.

Dr. Patouillet said that what a counselor does is influenced by the nature of

the population, play media, and stress on learning.

Dr. Beryce MacLennon said that before an effective program could be

initiated one must find out what the staff wants to achieve. Dr. Patouillet

described the counselor as a Child Development Specialist. He also said that

the counselor is a member of a team and his work is related to the purposes of

the school. Too, he stated that the expectations of the principal determined

the role of the counselor in that particular school.

Perhaps with these general statements in mind, we might look at our own

school. Human behavior, feelings, and attitudes are practically impossible to

evaluate.objectively. There have been many attempts to measure attitude and

personality but the results of these measurements 'have not proved to be too

valid. Therefore, anything that I may say in the way .of eValuatfon,here- is

purely subje&iVe.and Obtained randoMly from chance remarks, feell6gs and

,

-statements that -have .served as feed-backs toward 'the assessment of certain

activities of_ a guidance nature.

ftsumiOg that the primary purpose of the school is to help children grow

and LeCtual I y, socai a i l y, emotiOnally, andphysicaliy, the,O0unseror

then assumes: the .i..614..of :Counselidg consu I t i ng,_ and- coOtdi nating. This. role
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can be -executed only to the extent that -each member of the staff understands
this role and -attempts to share 'his concerns abou+ children and their
development with other i Who serve in a helping capacity. There must be ,a

close working relationship between-
parent-counselor-teacher-child-principal-and

others such as speech theraplst
nurse., etc., if_ the services are to mean much.

Of, the 2.4 teachers :on this faculty, the counselor has had some relationship
with 21 of them, even though the relationships were slight in some instances.
I personal ly feel that there is a need for more teacher-counselor

involvement;
though, believe me, I don't know how you can find time within your school day
t. more than you are now doing. If the faculty feels that this is a real
need, it seems that some plan might be devised whereby the-teacher have at
least thirty minutes per week during the school day to visit with the school
counselor..

A quick survey of the school revealed that we have approximately 100
children who are failing consistently Fri one or more subjects. This figure

.represents approximately 15% of our student body.. Only about one-fourth of
these students have been brought to the attention of the counselor. The
teacher, principal., parent, and counselor should know exactly why each of
these students is failing and *all should be working together to prevent this
situation, if possible. At least, this should be our aim or goal; and we
should be conscious of-it, so that we might begin looking in that direction.

There have been attempts at counsel ]hg,.-both individual and group. The
aim of counseling- is to change attitudes or effect adaptive behavior. I do
not .know- -if cOUnSeting;

has...cauSed.-any- appreciable changes cir not. ,:l rather
. ---expect not. In nany InstacteS,too

.11-ttle was done too Tate.. 'A Child does
not -tieCOme, a child with toms problems -overnight. Just as his problems have
,gradually

as succeeding in school, he .heedt, ,encouragement
and support -Over,10,_ ION; :pee 10:0-,,of time to learn how to deal with them. ink

s .
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severe cases, the counselor may be another person who tries to help-the

:teacher to be a I ittlemore accepting: and understanding Of .8 particular

child in trouble with himself and society.. I feel that the-counselor this

year has -been engaged in what we might term "first aid" to a few children in

distress. Time Wi I I tell if al I .our efforts have proved fruitful.

I feel that much work needs to be' in the area of communication and

coordination. Sometimes our wires get crossed and "short circuits" occur. Please

offer suggestions on how communications can be worked out more effectively.

Remember we are experimenting.

To date, I have worked" "out a program-of in-service which might prove

fruitful if you and yoUr principal see fit to initiate it for the 066-67

schOol year. If Miss Burroughs approves, you will be getting a copy, to study

and revise as you see fit. It serves merely as a guide.

Also, I would like to -see all children engaged i n some types of guidance

activities next year. We could work out a guide for you and your class

according to your needs.

A fully operating gu i dance program shou I d. nc I ude:

An enhanced. arid -enriched program of child' study.

2. Early identification of Chi ldren .with- needs.

1. Counsel ing.

4. Better home- school- relations:

`Better c laSsroOrn and community understanding-of the world of work.

A plahned .prograiri:Ot lutdande -instruction by grade 'level,.

An inservice gUldaiiCe.,:prOgram.

-13040arCk and 10006116h

`Coordi;nation- with_ community _ and-,S ecTir,:servAcet.
s;_ .

ire-:have -phinted ektObll,'Shing,'.41--base. it fakes,-..7-

t-ta.kes.'1.0wOrweinent,- i f all -.of

eqUitleTY: itiiteeetted having program
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evolve wi-thin-the setting of this
1,2 community, we can surely have

sufficient data and Other-- evidence,lo establish guidelines for Elementary

Guidance by,i- the CI ote of- the-196647 'schoO I year.

I am not discouraged about our accomplishments this year, but there is

a.I ways, More .to..,do: -than we can sem to :get done. Let's look forward to ,mOre.

progress through cooperation', understanding, commun i cat ion, and ,Coordhat On

'

7.

.

77-
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Tentative s Plan for Thirty-Seventh Street School In-Setvice

. THE SCHOOL AND THE DISADVANTAGED Cf41IMUNITY

I. What is a disadvantaged neighborhood and what can be done to meet its
needs?

What does 'the-future hold for the disadvantaged?

I What type of I 1 brary- program can best serve-a, culture I I y-depr ved
neighbOthood?

I II. What effect does a. disadvantaged neighborhood have on the mental health
of its members?

What resources are available -1-6 meet _menta I health needs?

IV. What are the health needs of the citizens of a disadvantaged neighborhood?

What are the agenles-from whom-they may-expect help?

V.. What are the effects'of cultural deprivation on a neighborhood? What

community resources do we have to overcome any lacks?

VI. What are the responsibilities of government - local, state, and Federal
. towards '.-the citizens of a disadvantaged area? (or)

4fid,:recreationa I. needs_ does, the disadvantaged .neighborhood r have?

VII.. What. Should a guidance prSgtam:. in. this school setting consist of?

************

I. Office of EOA - Ron Al len or Mr. Underwood

Miss!Mae McCul I or Miss.-Reese

Jerry Allen or Dr. W. A. Goldberg (Juvenile Court)

Health Services: -Miss. CannOh

.NUtriliori: Mrs. Cliett

V. Junior League Ictiffdrefits: Theater)

VI. One ;:sf. 'Or ,:local legislators'

Olt., Recreation. Gael; -1-lager

. . '

4.
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EVALUATION OF iN-SERV ICE- FOR THIRTY-SEVENTH

STREET ELEMENTARY SCHOOL

F96667

Statement of problem studied:
Exploration, and Investigation of the role of the school in the Disadvantaged

Community- with emphasis on a .GuJdance and Counsel trig Program.

Procedures. used Tri studying the problem:

a. Faculty 'survey. and discussion of communitysOool needs.

b. Selection of the Elementary Guidance Program as the main

Area of emphasis.

c.. Cooperation of PTA:

I. Program theme for year - Knowing and Using your School

2. Use of School - Community resources:
Adna Johnson .= Elementary Guidance Counselor.

Hinckley A. Murphy - Child Guidance Clinic

3. What provisions were made to evaluate the effectiveness of the procedures

used in studying the problem?
a. Faculty reaction- check I ist

b Faculty d scuss ion

4. How were leadership responsibilities designated and carried out?

a. OrganiiatiOn of 'a faculty committee

b. Selection of a leadership chairman

c. Formulation of a plan for in-service program

5.. What resources were ,used during the study?

Current periodicals
ComMunity. resource ,personnel:
.-.Rona ld'AI-Jen, Off ice of Economic Opportunity

George Winders, Juvenilia Court
Larry-Ph i Isips, City-'Recreation ,Commission

c. .School .personnel and counselor .

How much_ time was -gTven-to the study?

The study- ran intermittently from October to-May.

What improvements .have been made as a result of the study?

a. Better understanding of community, and school. needs

b., insight 'into community, resources and their values

c. Helpful information conterning mechanics of using

community resourcess

d. Enthusi asm.'for the potenttaFitiesof a properly

imptemented eilemeiitcYgOdence'veogram
Fricreased parental=- Involvement

, ,

`:What :t!itire .SOMe, Of: ,.the d i fr4tut les: encountered- dial fig- the ''fildY?, _..- _ 7.4 - ' ' , _

TIMewetettiont -- - ,
. . .

Seeqngi4e,f400tlife2ortilintat ton tOfguicianCe' 80,14' whole
. . ..,Try.1 ng. tii-,cillteoVe0 the most seffeCfNe-,pl an of :prOCedu re-. .

to0400Alo-0*.cootempfatoJ
v.040kietif

anti -Olow:of *to-
sOkent*:-,,

10076.0,

r.:0400.
the -g4idance :prograai

1.0:'07rengths

on.
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'April 29, -1966

To: Principal and Faculty

From: *Counselor'

Re: In-Service for 1966-67

Assuming that the principal take the responsibility for executing an

In-Service Program in Guidance, it is the Counselor's desire that each

staff member react to'the proposed program with the idea. of having this, or

a similarprogram for 1966-67.

Study the outline carefully, now, and make any changes, additions, or

deletions, that seem desirable.to you.

Hand your revised copy-back to the counselor by Psiay 16th. These will be

filed away until September, at which time a volunteer guidance commit-Fee will

be formed to study these proposals and again bring a revised program back to

the faculty for approval. The principal should be a member of the guidance

committee.

Dur'ing the 1966-67 school year the guidance committee should meet, at

least, once per month for a minimum of one hour's time. Plans should be

worked out to hold this meeting during the school day.
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SepteMber:: Identifying children-- 2 meetings.
1. Hoy to determine the reading level of individuals

,throu9Kthe use of an Informal reading inventory.
2. "How to use test results in identifying, children

October Worklng with -parents.
I. HoW-to conduct an effective teacher-parent conference

through analyzation of role playing.
2. How the counselor works with parents to create better

home-school relations.

November Working with teachers.
I. How to observe children through socio-metric devices.
2. Analyzing a case study.,

'-Detembe, How counselor and teacher work together on learning difficulties
and 'behavior-problems of certain children..

January. Working with principals and teachers.
; 1. Referrals - when - types of referrals - conferences

concerning referrals.
2. Placement of certain pupils, having efficulties.

February Vorkinv4ith other personnel.
I. coordination of services of various school personnel

and determining role of each person in relation to a
specific case.

When't?:utedOmmunityservtces through the study of specific
cases.

Mardh. Orientation
J. Plan. orientation for 'grades- I and 7 involving teachers,

Counselor, and principal. Make some guidelines.
2.- Promotion.

.16) A discussion and analyzation- of present policy with
a-view toward adjustments.

(b) Individual reactions concerning evaluatfon,

OrdUping,
I. tChoolwide-- classroom.
2.- Oisimatio0, consolidated' report.
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WORK1No WITH CHILDREN

Individual Counseling (from tape)

CounsoUllg Ifilterview

Group Counseling

Orientation

Case Study

f
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I ND tV1 DUAL ;COUNSELING

For a. truly effective-counseling relationship to exist,- a. Student mustlearn to trust his counselor, to be himself, and talk about problems. Inmost Instances, . this takes: time. With children who cannot verbalize;
picture, play activities, story reading, contests, etc., may be used as aids,
to encourage relaxation and verbalization.

Below is a .counseling session with a si-Xth grade boy who had failed to
:cornet_Into,---the-bu Viting-after- the -teacher had given the signet. The teacher
---becanie-Vexed-ant-'tierteirthe-bow-riiVOlviiiirta:4he: PrI0-61pa I, When the principalcalled Joe's 'mother to report the incident and send- him :hone for the day, Joe
became -so -disturbed that -he ;almost went' into hysterics. The pr tnc i pa
referred him to the counselor and the following session followed:

Conference with Joe (Name changed)-concerning behavior

Counselor: Now you -Want to ta I,k -to: -Me about your problems in schOol?
Student: Ys-'Ma'am.
Al I right, what have you got to say?
The other day When 1 was walking home I was fighting, I'm not going to do itagain - if I -dO it again:A- -have to take a pUrtithment.
What was -it you did?
Well, when I was out-on the playground, I was 'being. chased .on the playground
and coming in from lunch.
What kind' of punishment -did you have tO take?
I had tO.,go Home.
Oh, you, had to go home?
Yes Ma'am
How did you feel about that?
I didn't like it.
Did you feel like it was a just punishment for what you had done?
Yes Ma'am.
Were you afraid to go home?
Yes Malam.
Why?'

Because I'd get a spanking. (Started crying)
Let's don't cry now - did you get a spanking?
Yes Ma'am.
Your mother punished you?
Yes Ma'am. -

Your father punished you?
Yes Ma'am ,

Does .be punish you every time you get in trouble with somebody like that?
1**Warci.
How dO yOu' feet about hi s sh I ng?
If J do something very. wrong. I feel like4 shou.id go through with it.
Have yOu.,=been- in any more trouble?:

But you still set emotional .about it when you talk .about 1+ ,= you Cry- aboutr

' It'- why .do you: .cry?
I don't like to -think about ; it:
You like to think about it - how does it make you feel youthtri k: 11
Awtui! *.

You
-f I ,

'feel like you've done something terrible? Is it as ---iterrible4,as yOti thinki

. ,..

! ,
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Yes. Ma'am. ^.

Why da you: think it's that terrible? ,Put--your glasses down - why do you think.
it's _So terrible?

don't know --. I= just thtrik it's terrible:
How- d6 you think bOyi ought to behave?
Good-. ^.
-Well, tel I- me what godd means.
When they pay attention in class and not run Out on the yard after lunch
=they're nice.
Do you find this pretty. hard to ,do sometimes?
Yes Ma'ani:
What'do yOu really want to do sometimes instead of doing those thins?
What do you 'really- want to do sometimes?
-Do the, right thing.
I' know, but sometimes you find that the right thing isn't what you Want to do, isalt
it?

-Yes.Malam.
Well, what do you really want 'to do at those times?
I *itt ,know.
You dOn't want tci pay any attention ,to people who are telling you to do one thing, do
you? YOu want to do -what you want fel, don't you?
Yes Ma'am..
Wonder why you want to-do that? (no, answer) Thu think that it's awful to do what you
want to do?
I don't -think it's awful, but it's awful getting sent home.
It's what?
It's awful getting sent home.
Is -That Why you Critql -because it was awful getting sent home? What did- your mother
say--about your getting sent hoMet
She was just mad - she told' me not to do that again.
What did your daddy. say?
He said that if it every happened again 'I'd get the same thing I did get.
Are you afraid that it might happen again?' Do you feel like sometimes you are not able
to 'control yourself - that you do things you don't intend to do?
Yes Ma'am,
What usual ly causes you to do things you don't Intend to do?
I don't know.
When is it that you usually do things you are sorry for?
Sometimes at school and sometimes at home.
Are you usual ly alone or with someone when you do these things?
With someone.'
-Do you feel like the other person influences you to do the wrong thing?
No ma'am.
You don't"? 'Do you just forget yourself at these times when you get with
somebody- else and get into the wrong things before you real tze it?,
Yes Warn.
Well, you knOw.,welhaVe Certain rules at ,;school - we have rules to live ,by,- don't 'we?

:
:And'--,When-we..beeoic.ono'scit these rules -what, happens to as?'
We get trouble.
We-:gef..j,ti trouble and have to be sent to the principat's.-offite don't we? . 7
Yes Ma'aM-,^^.^ .

=

Aritty0---0041- like to be sent to the principal's office,, dO you?
1,`' - -

With whom - ad you get in troubio',4hi last.s, = what -happened .lh. that
,

.

when yoU-,,were . J.,

e

/AO Ident

h OOSIFOOM04:'":.0141:9".";$074:+ h he fd^71..1:11-
_.. --"--:-----:-..z.",-,--=.21---,:-._-____--. , .

, i' - *::1 .1-:,:e.,:''..- ' .;.,...,::....:- '. ---;?.?--.........,.., ' . . Z , ' r-,..,,, , .- -:"." "',',, - - ... .-. =, -; ` "
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that-1 called hinv,a 'name he ,Started chastng-Me out there and: grabbed me by the shirt1.115e. this, ,iincr.puttect-me-Over to the fence and back.
YOU 'A I It anyth trig?
No Ma'am -Icept,run from him.
And thatriall. that happened:On-your part?
Yes
Do you feel then that you didn't do anything' to be sent home for?
No Ma'am.
You -thought that yoti.:ShOuldn't have been sent home?'
You. didn't?

IjUst ran out there:7". k didn't run:al-Ong-the dirt. 1 just ran along the cementwalk.

Well, did you tell the principal that you didn't think you had
you. totell her that?
No Ma'am.

You didn't tell her your side of the story?
tried to.

What .did you try to tell her?
I tried to tell .her t. just ran on the cement and he dragged me
me out there..

...

Yes. - what had you done to Billy?
NOON.
'Wonder-why he picked you out?
ICause,Gene, his friend, said that I called him a-name:
Did you call, him a name?
No 'Ma'am.

Have you been accustOnied i ng .peop le names?
NO
Are you real sure you haven't rcal led anyone a name?
Yes *lam.
Wonder why he would say that - -do you feel that Billy doesn't like you?
I don't knOiv.

YOu dOn't know whether he does or not? HaVe you talked with him about exactly .whathas happened?
No Mal at

You-haven't even talked to him? Isn't he in your 'room at school?
Yes Ma'am-.

You don't have any .occasion to speak to each other at al
No Malift.

How do you ,:tee l about Billy at this time?
I don't know.
You -dOnit knovi?'

No Malant.

Do, you 'know whether you have a kind, feel tng toward him or Whether it's not kind?',.Do you know.-what-.ktnd. of feeling you have towards him at this time?,
No

,

Do you feet that.iie,has)dOne yOul-a
:I- '000. don't know.
You guess In other Words, you don't know whether he has done you a Wrong. or not?
Ye*sMal2ern4:-.
You are oght:oofum4, :0,04 this-at this ;0610, .aren't you?

done anything? Did

t



-
.

t ,

+

I

, ...7.1r4tv,7*
v ...7%"

46

Yes Ma'am:

You are confuted *about what's right and what's wrong- at this pInt. YOu_:are,

-not-Olfe-Sureabout what's right° in a situation and what's wrong-I6,a
situation. Well now, let's take an example. For Instance, If you had cal led
his frUend a =naMe and he comes up, jUmps.you about it, do you think he

would have been In the. right to :have, gotten on to you about it if you had
cal led him a name?

-Yes Ma'am.

Because he was merely defending himself and that was the way he took, to
Aefend_himself. YOu tell me yOu didn't call his friend-a name and that he
just thought you 'did, is that right'?

Yet 1,16 lath.

Now are you telling me the truth?
Yes Ma'am.
Because if you ,don't tel I me the truth I -can't help you - you have to tell
me the truth so we can talk about- these situations and analyze them for
what they are worth.
Yes Ma'am.

In other words= you feel that you are innocent, that you did nothing and
then the principal told you that you had done something wrong? .Why did
the principal tel I you that you had done something wrong? 'Mat .d id the
principal see in what you had done that was wrong?.
I don't know.
Well, it's this - the principal said you were In it you were involved
in this misdee, whatever it was, fighting -or doi whatevOr the teacher
said it was. What did the= teacher say that 'you had done?
She didn't say- nothing, she just took us to the principal's office.
You didn't. come' in when she :Cal led, you in, did you? Was that It?
She cal led us and we started to come in.
But yoU didn't come in. You stayed on out on the playground didn't you?
You and Billy were out on 'the playground and he had you pushed up against

-the-wan-or-somethl ng-and-you-dldrilt-cbme-on-ini when-the-teacher -sa id- for

you to. Is that what happened?
Yes Ma'am. .

Well then, don't you. see that the principal said'you were involved in it too
since you didn't come in to the building when the teacher said for you to come
in and because of the' fact that you didn't come in-at 'that time, that you
would have to take your share of the punishment, too, whatever it was?
That's why she was punishing you - not for defending yourself but because
you didn't_ come when you were supposed to come on in:the building. After
al I your teacher has ,how many chi ldren to take care of? How many are there
in yOur class?
I think there- is 36.

Ail Tight, when there are 36 people out on the-playground, suppose she had to
go and call each one of therti:by 'name and take them. by the hand and lead them-

in the - building, don't you See what a ,problem that would be?
les='Ala tom.'

And when she gives you the sign to quit playing, to quit what you.-are doing
and come on in the building, if you don't do that, '!Whb is breaking the rules?

We en.10._ _

-Well::-.Siotr- see, 4414t-itfiy' +he principal and the teachet-wiete sort .of 'put out'
. With-you? . ,

r '

And then 'hcAlAlid'y94 react when' the :principal that you had to go-home?

You -,t0r+ of )160 to .01000-C Welk, we have to ',learn- 179- 'face up to tea

_ _ _

_ _
-q

.
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J..1004 yOu:and me to-really have-toMevnderitanding between 'tit, and I expect
yOU:andj4ieed;to-see each-other occasionally tok talk about these things
and *OW7.we-CPP:001eWhOt's right:ancrwroca ih-a, situation, doWt you?

And :.let's thinkabout
I didn't act li.kwa.boytoW .old?.

,EleVe0;.
An-eIevenyearOld is *art-of-able to stand, on feet and to defend
hiOtelfprettyivert,- but you:wereiorf of afraid -.but I think-when. yeti

tal -k, About some,ofthete situations that' :you will begin
.to see:whet't right and..what's wrong in some of thete'situations - how
yoti,mightleci jilsuCh a wey',at to be .a little'more grown up.
Yes*Weiki
To be able-to say to a persOn, "Well, this is my position, this is what I did.
and thitit hew it wet,' instead of going to-pieces. I expect if-you had' _

talked to the principal instead of just crying, shecouldltave seen your
Point of View-but when you don't tell her things and when, you get to crying,
then how is she to know how you feel and what you really did dO? 'See what
I mean?

Yes Ma'am.
All right, I know you are going to try to work. On these things and try to
control yourself at school and you. and I are going to.be talking a lOt .

together. Get your face straightened-up.

Comment:. Early in the discussion the child became too'emotional to verbalize.
He is a confused child and filled with much fear. It seems here
that he did not understand fully the reasoning, of adults for their'

. punishments. So-much importance was attached to this incident by
adults that the child had the overwhelming feeling that it was
'terrible.' This child is faced with problems of fear, insecurity,
and lad( of understanding.

Adna Johnson

. This counselingsesstOn is-notincluded to serve as. a model. It lacks many
.aspectspf a -counsel ing session. -

.
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5ELEE: William GRADE 5
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SEX Wet

INTERVIEW SI , DATE 4-13-66 . 'REFERRAL' Devi s

. ,

Chronological accouht Of the

To fInd'OUr-his feelings abOut fallUre and plan a course ,of' action to-
"- help him succeed.

lisked-lilm-Why:he was -flghting::SchoOl He 'salcU he wasn't. ,Showed-'him hisreport card and asked him to talk about it. He said he
-hOMetiOrk:'but Just get ,h his .ciatsWOrk -done.- 'Counselor asked him toekpilairi the 'Xis oh- 'home ,preparatsi .

Subjective: What real ly ;haPpehed:

laM, seemed 'to see himself' as a person. Who was "goof ing" off. He Wantsto learn. He said he had never made a 'report card I ike that one before.-
. He began to see the error of his 'way.

Counselor. Perceptions of the Person-in-Situation:.

_

w i l l lam seems to be a -normal' 5thArader, large to his age, somewhat obese,very..-pleasant, ar displayed good manners and appreciation for someone who. .,seemed willing to work with hitt:.

Perceptions of the interview:

A good interview. Follow-up plans were made to have a group conference
with William, the teacher, and counselor to lay °ter some plans for him.

. '
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-,,:GROUP: COUNSEL, NG

elementary .schools _that the counselor 'Serves' theré ore severe

boys Who are_tpresenting !behaVlor 'problems of a rather serious nature. Some

of these-.boys have already :run afoul of the law., Others have been referred

to the :Except tonal Children's Division for screening for the Emotionally

Di sturbed-CI iss$: Others-are seriously retarded academically, Ospecia Ily

I n read trig However, ,a 11 of them are In the,- redu I ar classrooms of. thirty.,

or more ,pupils per teacher.

Teachers feel that these bOys do not belong In the regular classrooms

becaUse they hinder the, prOgress of. -the entire group, and their behaviOr is

too aggressive at times for the teachers- to cope with. The counselor discussed

the situation at--length with- the. school psychologist .who consented, to-give

a -half-hour per week of his time to a therapy group. if the counselor would,

set up the group..

'With the supervisor's -knowledge, and help from teachers and principals,

nine boys from the two schools were selected_ to participate in such a group.

The psychologist and the counselor Oct as co-leaders. It .was decided that

. the group would meet once:per week for thirty'minutes of therapy for the

remainder of the school year. The purposes of this experimental therapy, group

are: ( I ) to relieve Pressures in the classroom; to give support to the

,classroOni: teacher; (3) to help the bOys- release some of their aggressiveness;

(4) to help :the group to recognize their problems and work on: them; and, (5):

ft?,*Periment, With -grout, processes, to determine If they are uEtabie '71,V

'-_Twehty'seulthi,wer.e=hel*. Of the ni:ne:boysswhO began : with the ..group,

414 dropped out of transportation difficulty; one was sent to

State : Training .-.:$0iCiat and one deceased. (Took his life.) One boy -was;
. _

'" irregular attendance bicauSe:Ile,W***speOlded from school several' times. Four
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The f iSro Wek ifl May, the psychologist began 'to l'k I ng about closing.

'Out-'the._:sesSlohs., There was to, much 'resistance that he agreed= to carry them,

through f`May.

(

The boys felt that these sessions had meant .much to them. Teachers

. reacted- favdrab!y. One teacher remarked, -"His, attitude has changed, but *he

isn't doing hi. Work any better,"

The counselor believes that a II' five ,purposes ,Were acComp I lthed.

..Many of the. sessions- -are_ on tapes:,

:Somewhat different groups were set 'Up during the year. A ,group of

fourth grade boys and girls was organized in the early fall and extended to

,miciT-January when the counselor felt that the group had fulfil led its purpose.

The children- were underachievers. Everyone 'improved hls grades in one or

more .sUbjectt du!' mg ôouflS8Fifl

Four more groups were organized at Thirty-Seventh Street School,. A

group of 7th grade bays In the fall, and a still different group in the spring,

a group of 4th grade boys, and a group of 4th grade girls.

The 7th grade, boys, discussed teacher-pupil ,problems, problems with

parents and ;peers, sex education, and future plans.

The,.4th gradeg as discussed peer relationshIps, entirely..

The 4th gradeeboyt talked Of .getti.ng, Into trouble,. peer-relationships
=

ervil cOmMunity probler4..

The teachers said/that : the /pupils, were better -I in various aspects of
, .

their behavior, and In some cases were doing betterwork.,
The counselor believes that :tbei4 heSitete,_. -1-h. the

=

future,,:ta.,Seek,-Out-.4.k?eail.hsetar 10,--thelt-Schatil-.When.--tbey- feel that help Is

^
7,5 -^IrTrr.r.733:731

,



'At

V4Si*ation day :for-all: parents and of 1.966 -67's 'first grade..

crass.

51

'While the Children visited in the first grade classes, parents listened to

instructions from the 'principal- and- Schooinurse. Afterwards, members of the-

PTA: officiated.-_at a ,Coffee, and in:an atmosphere of 'informality, parents

.could_taik td:princtpal -nurse, counselor, or I ibrat1an.

Forms were given for pa rents: to till, 'out. A- booklet entitled "Getting

Ready for School.- for Parents of Beginners"' pUbl ished by Public Schools of

Savannah, - 'Chatham County was given to each parent.

2. Sixth and Seventh Grade Orientation to Ju-nior High

On- different dates the.'pr i nc 1 pa I s and -counselors of the schools, to

'which .the_pupils_Were .aStigned for the 1.966767 term, were invited to the

eleMentary: Schools to discuss the course of study in"grades 7 and 8, and to

talk to pupils about junior high school. In some 'instances, student

repretentatives from the junior high schools came and talked to the pupils.

Forms were given to the pupils on which they mighfcheck their elective

choices. Parents' signatures were required.

The ,elementary school counselor ta I ked individuaI,Iy to. students

requesting, special help in making theirfdeasions.



CASE. STUDY
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. .

A case, study, general ly, 'IS. longitudinal in nature,. especially If the -

.chlIdls .problems are severe. In some cases,: however,- minor prObleMs may be
solved within a short time.

.FOI toWingl are two -examp-les, one short (number I) and the other (number

2) long-terM. In fict, nUmbe '2 'will continue '41:111 observation and follow -up

work next- year.

CASE STUDY NUMBER I

. NAME W i I I iaM - SCHOOL :liomana Riley DATE :4-13-66

ADDRESS ---Victory Dr. TELEPHONE 233-9999 BIRTHDATE 1 -2-55 AGE I I

PARENTS: Fattier - Harold -- Born Phi tadelphi0 Pa., 12th grade education,
employed Jones Oil I COmpany
Mother - El Lzabeth -= Born Savannah, Ga., 12th' grade education,

housewife.

SIBLINGS: 2 brothers: James born 7-31-57
Eugene born 12-31-63

I sister: Elizabeth born 6-29-61

SCHOOL PICTURE: Transferred to Ri ley from Blessed sacrament School - September,
1965. Grades averaged 1st 4- quarters are: lading D,
Arithmetic F, so 1 in§ C, Writing D, Social Studies-Ft
Science D, Eng] ish F. ImproVement needed in al I subjects
plus 'behavior, work habits and homework preparation.

REPORTS FROM ,OTHER SOURCES:

' Note-attached to report from p r thci pat to -Wiltiam tel ring
that he seems to have the abil ity to do passing work and

asking him to think about, why he-wasn't.

TEST INFORMATION:
October-' 1 965 California Achievement :and-Mental Maturity

'Read i nq Arithmettc
Grade. Place. Voc. ;7 Comp. 3.8 'Tot. 4.3 Reps. 4.2:Fund. 5.2 Tot. 4,7

Mental Maturity, -, Lang. 4.7 ,Non-I 5.9 Tot. 5.3
Nat' I et lleadInq rArithmetiC,

Voc. 40,COMp: 20 Tot., 20. 11q0a0. 20. , . Fund., 50 Tot. 30
Mental 'Maturity - 'Lang. -40, 41071.70 Tot. 50

.Ment,a12:Maturity-12:13T65 (pritmaey,) ,C.k.A.. if WWA:. 940 10P H4:.6

DIFFtCULTIES: looes not do: hts- wOrk at school or horne.

PLANS -FOR. SOLUTION:

--'Counsettng, - make .p fans -*conference with -

-;c111fefehtja =with' teacher.-

STATUS- T_TsioOper4Ung -as'Oest he ,cavot-.preseht.

.

INTERVfEW . - =Z6T66

-r' 7- ---

t.

-14
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NAME Jane
SCHOOL 37th Street School DATE 2-24-66

.

ADDRESS 1500 =Elm St. TELEPHONE None* -:BIRTHDATE 1-12=56 AGE 10
PARENTS: Lewl s

SIBLINGS': None

, unemployed pipef tter
, waitress Stafford's Drug Store

SCHOOL PICTURE: .*Repeated grade I. Marked "social ,promotion" at end of 2ndyear. Mede D average in grade two. Doing poorly in grade 3.
REPORTS FROM OTHER SOURCES: Teacherssays she does I ittle or no work. Absentfrequently.

First grade teacher said she was unable to teachher to read.

TEST INFORMATION:

Reading Date
Grade 3 9-16-65

Test
California

Voc. Comp. 1GP Percentile
1.4 1.9 I .7 .5

M.A.
6=8
6-10
8-6

Call_fornta s7=2 '2'.'0' 10-
DIFFICULTIES: Referred: ;by pri nci pa I 'who had talked with teacher and observedher .in, classroom. Teacher said she did very' 'little work.Principal Observed that she "Just sat" the entire t ime ofobservation..

*PLANS, FOR SOLUTIONS Test for EMR screening. (2) Give reading- Inventory."i-nVentOry., '(3) an for some indivIdualIzed work:,
STATUS:- NUmberS =arid 2 'above completed. Number 3 planned inds a few 'IndividualizedlettcinS Completed::

kitiiiiittilSIN400460-4144/a-7::
,

. .Rapport *00 '101,0144 established'by having. her tell of her ;school history-.She repeated ,.0,00,ii, 37th Street school, -a hii:lhadt theAafICtflacher.,.:.40t#0,44-404---FliOth,----rkari Her family -406411:10: .4 herself, , her mother,and 'her father. Her father is an unemployed -fripeff*tee who ,de:iffiki. often. .

,,, .....,..._.. ,. , . ,,,, , ., . ..,thee 4.04;thrtsi,:xl6, not know. :he gOtd, thik-Money Child worries aboUtworks waitress at
.StatfOrd,!:s,.;Drugs...every-other'-'dayn-401 l'.i.ves1n thesamehouse.-: :' 'She' :ha S ii. retarded; ,,,Oh 1,44, *PIO,,vOeS to:,' thO: :

Moth f

Kicklighter School. Jane often-. 'takes f the ,afternoons., This -etoilt:014 Her-father's
sio-,00-ft:,Orcrrirkr-'09,fryes:...;3- .father spends a great deal of firnejhere;:,



Clik14:f0.1*.ye.ry insecure 6PcauSe of father arid, :it, SOMetiMes ,afraid She
.,her, but afraid' :something' .W111 .happen.

.Num bie
Testef for 'Saks IQ 70. 'Refirreci' to Mr. Hendley.v

,p4u00er '5 *WO'
1 ,,Fattid" ,reed I i nformili Inventory at la. 1 eye 1.: Could not take away, 3

*rOm:10:Wittiout-610.
.

Number''4 -2.014/65
'Read- "The Three 'Eliily.Goarts". it a Story at II Had to be,:helped.
Said ihe.,.could4ot tell it after road! rig, It.

,Number 5' - 4/21 /66
Plans made-and work, begukon..phoniCs. Probably 'w 1'1.1 be placed, in MI

next year.

,...,...!,. V.....,04.1.......,....,......-='' . '''.-- .a.......,,.......... s ..........
amma.....rm......r., .....",...""` '-`-'7," . -



= I

Chi tdren -Homework they-Right Way_

Tal k- PreSehted. 'Curricu I uM-Couhc
.

Ta I Presented to 37th` Street School PTA

Report to Adv.' sOry Counc I on El ementary
Guidance

_Rol'e of the Pam' i 'n a .Chang ng

Ta I k,- Presented_ at Jackson. School.. -= l-n-Sery ice Meet i no

Talk Presented to .Secondary Counselors-

:What Makes: -Children-Iearn and -How to- He l p, Them - Hesse
Elementary School , PTA Study bi-oup

Prob loins Confronting Chi-ldren Going to Junior High- School-
. Pulaski El ementary -School.-- PTA Study -Group
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-HELP. CH I'LPREN: WITH -HOMEWCIFiK
THE RIGHT:WAY,

. _ .

-FaMi ly.-prOtleMs -Can .arise, when .parents try to help chi I dren. with a.

hOmework astignment: A parent -frequently emotionally involved with his

child's success or failure in school, maybecome angry when the younostei- .

r

: does'not. appear to understand'or be mastering the.material- being Studied.

-oes- in thetking a doiripleted-addignment, a: parent may be'OVer.icritical; perhaps

expecting a sixth grader to do"the woi-k ofan adult.

This. stress and tension,. say educators, Can occur i.n the best of circumstances.

However, rt car be, minimized and 'a. chi.' d 's learning improved ithen, parents

underttand the important role they play in homework. They can offer essential

aid in a number of ways:

Provide a specific time and p Lace for homework. It is done best in a

quiet area, preferably a separate room with a closed door, away from the

distractions of other. chi I dreri, radio, to 1 ev i s i on and -tel*ephone. _A chi l.d

should have a coMfortable chair and table-or desk.. Light must be adequate.

1

Provide a dictionary and, if possible, an atlas. Early during the chi Idys

Schooling, a specific time should be established for homework'.

Support homework-as firmly as you support school itself. Make clear

that hoMe study is important and requires a child's best abilities. Be interested

in his work and available to discuss -it. If you didapprove of homework, .

the kind of _assignment or the amount of work given,.discuss this privately

with Vie child's- teacher, guidance counselor; or principal. Parents who .

criticlie_homework.-to the child undermine hid willingness to do a good Job.

Many educators say formal, written homework assignments should begin in the

:third -Or fourth grade. The total amount of work given ,should graduatiy increase
.

from an_ average :20 to 30_ minutes. nightly in the thErd or fOurth grade to an

hour -in- junTor.higic,:td_hot11, and-, perhaps,, two hours or .More_ In 'high. shOol,e

t ;hers try to needs:Iso -$e amount. of ,homewoek the;:grade

t-
S./

,



. .i n. which it starts .can vary. ::Top hoMewOrk can include assignments to watch

specific TV shows, attend plays, participate 16 civic projects, eft.

:Do'not do the work for. the,thild; "You defeat_ the pbrpose.of homework

and *harm your child-if you actually do any of his work." says-Dr. OVidParddy,

chief Of the secondary school section of the U.S. Office of Education.

"learntng, not'grades, ts homework's major purpose. A child. learns little,or

nothing when he watches a parent, work out his probleths. He will suffer aS a-

result because he has-not had the fuFt chance to understand the material. He

betomes dependent at the exact.time he should be gaining in.self-confidence.
. .

and experimenting with his own.new-found strengths.

Inelementary scnool, check completed homework to -see that 4t.it doneand

is neat and legible. Spelling words can be pronounced, meaning of words

in foreign-language study, checked as a child recites them, ideas suggested

for compositiOn and projects.' A child leerning to read should- be asked to

'read frequently at home, perhapS to the entire famlly. . Most new.readers take

great pride in this. As young students begin to experience the pleasures .

- of thuiic, inexpensive records can be purchased for-a child's.perSonal .use.

Show your child how to find and.use sources of information, both in your

home and in the public library. Answer questions when necessary to clarify an

assignment. t4then a child is puzzled by the meaning of a probleM, try .tO suggest

answers by asking questions until he, by himself, discovers the meaning of the

homework. "With patience and understanding of the child's limited but

growing abilities, parents can.. immensely assistthe school's efforts where

homework is concerned," says Dr. Samuel Ball, assistant professor of psychology

and.education at Columbia Univeriity!s Teachers College. "By indifferente or

such overwhelming protectiveness that they Insist ttielr'hild turn ih beautiful,.

,perfect papers-, they can..make homework a- .1 iabi I ity.."

-



/sIleed =A" youngster ,wfi I want -lost aid
.

than One whO 'learnt more iloWly. Help should lessen as a stUdent- advances In.

-grade and ins to, :works better Oboe: -By the time

.gradei-the .average sfudent should be on .h ts:own n' home stUdy.

Rea I i ze that instruction j s the responsibility of teachers. Few parents

are Led' to offer '-spec-1 course inttrucf,100, :-Methodt.ofteachlhg haVe

changed- in -soriie suFjects .,such as -MatheMatitsi- confusion can result in a,

when a parent tries to .teach .htmcmaterioU as he was taUght i t. ff your

child has diffIcylty with. a specific subject,' ask his teacher hoW you can help

hlm.



-A-TALK PRESENTED: TO toRfircuLim,"couNc
'OCTOBER 14,190.

Elementary guidance or child gui.danCe as it ,-was called earlier is not a

:new idea. The Movement. was popular even. to the twenties. A- few, States

over the' country have been having programs in elementary guidance for quite

some time now.

St' spring'. a survey was conducted by the State in the form of a'

questionnaire sent to principals,, curriculum directors, guidance counselors

teachers, and others to deterMine if the need fora guidance program were

felt in Georgia. The results were favOrable. Then a state committee got

together .and decided to implement ten 'pi ;Of projects over the State. Some'

were set up in large cities, some small towns, and others in rural sections. "-

Counties were asked to-'submit projects. Savannah's project was accepted and

plans were made to begin pilot projects this fall in four elementary schools;

namely, Riley,Thirty-Seventh, Jackson, and Hubert.

Two counselors were selected to work in these, four schools to

determine what an elementary guidance program should contain, and how a.

counselor might function in such a program.'

. At present, offices are being set up in the four schools, furniture

is on order,.and the two counselors, Virginia Nelson and myself, are functioning

on. a I imited basis.

No guidelines or requirements have been set by -the Stateor by local

authorities. We are required to keep a log of each day's activities and make

a report at the end of each month..

This means that we have been "given freedom toexperiment and try out

some things that we think-might be--of benefit:- This idealis. not as easy, as

hOwever:-

Although: guidance_ inthe elementary _school- hat. not been Clearly

defined, it is seen, as a part of the total prograM cond.-tic-red. by classroom.conducted.

teacher, visiting teacher, psydhologist, nurse, principal, and various



. remedial teachers.

'60

The teacher is the one Person who: I ives with the children for most of

the schOOl day and who it inthelfaVorable position of knowing the .child.
s.

The var iOus other workers such as the eteMenta-ry, counselor are meant to Oct -..
- ,

as consultants to the classroom teachert. Too frequently the% c I aisroom

teacher is reluctant to askak'aidfroñ, the-counselor unless problems. have
. ...

.

become too serious for .herself or the counselor to work out. There must_ be
. .

a very Close interrelationship existing. between Counselor and teacher for a

guidance-prOgrain to function. The counselor must beCOme a member of the teem

earl function With a spirit-76f coaberativeriest.

The program in -the school is -cal led guidance. The personwho acts to

carry out the program is the eOunsetor. COunsel,ing is- one.aspect of the

guidance program, and in the elementary school; must of necessity Involve
:

_ countelIng parehtt...-Chafineft of -cOnnunieefi_on, between the home and school

must be kept open, .so: that there may be mutual underttandings. This striving

for cooperation..and mutual . understand i ng may well be the single greatest

:function of the ,elementary school counselor.

The" one test that must be applied to the counselor is:. what can the

counselor do- that the clastrobm teacher cn'tdr The countelbr *has advantages'

_ over the clastroOry teacher( I-) \in _being -able to work with pupils withoUt having
. .

to adhere to a strict chedule; (2i he can -Workswith children outside the

classroom, and (3) he may work .w.ith an indivklual child Without feeling

guilty : of robbing,.other ,children of time -due +hems:.

The counselor may adt:4-6 :supOcii-t to :the,--platsrookteaCher .by*-

helping Children- to discover Interests and talentsi,:get-along with Others,:

adjust to school and its requireiiientti'and2,pertona1 'problems, .Since we have

no precedent in Chatham- çounty on 000, to .'base- our activities, we are having

to move very l,CowAy.. -,44*-0,-ive:=Oret,e-PCOMesteHtig;rnoPY problems :9f' communication,-

-
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philosophy, tehd4 riteeitlifedheis . I t seems- now:that much tiffle.must:be,'Spent,

.with.-the .faculties. and other.` team menibeitt 'on' Iearn in§ about guiCiance, activities

in general -anChaw: the ',COunSgiqr ..may be: of help to teachers and individual.
pup-Irs. We may well SpenCthe-greateric-pOet ion. -.of thi-s -year= -dcii ng- Just-: that.

We aren't expecting -miracles to 'happen, but we do be lave -that guidance
. .

I h..the elementary _sci!Ool.; is here dance counselor r. be-Comes

.an 'additional- Member. of the team' COMpri5ed of parents and school persOhne I ,

,.

whose bas it concern
. to help each individual Chi Id obtain the Most

.,,. . .

- effect ive possible -growth he is capab Ie of, acadeMiCal I y, persona I I y, and

Adha Johnson

Elementary Counsel*

.
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"kT4K PRESENTED,70-THIRTY7SEVENTH.STREET ELEMENTARY SCHOOL PTA

November ii, 1965

'6eMentary-Guidande is 'a new. service to sch6ors in Georgia. Chatham.

County is' one of ten centers that is-nowbelqg set up elementary schools

'throtighdOt-thetate;

The State Department of:Education gave this county 110,000 to help

finance a pilot project in Elementary Guidance to determine what services

are needed in school-s at the elementary level, Four schools were selected .

62.

as-beginning. centers. They_are-Riley, Thirty-Seventh, Hubert and Jackson.

..

Mrs. Yirginia Nelson and I Were atked:to act as guidance counselors for'thii

project and Miss Ruth:Folgeracts as supervisor.

We have just renovated some rooms in the basement and have ordered

S.

furniture. It is beginning to come in. We hope to have comfortable quarters

soon.

( am sure you have some Idea of what a guidance counselor does in the

school, generakly*speaking.. ElutA am here to try to .say a few things' about

"what guidance is."

In the first'plade, it is a serVice*to parents; teachers,and

The counselor heLps"parents, teachers, and .pupils individually or in groups.

You may ask,-"How can youtielp:me as .a 'parent?"

-A cOunselor'his been biveh time' to set down.with you away from-the:

"hurry and bustle" of school activity and talk to you objectively about your

child. The- school .has kept record!'on.your child since he-started. to school:

Standirdizec(tetts have beeh administered to iii.m:periodically to determine 'how

he meaSure'upt0 expectations. The counselor has-been especially trained.

to study thit-information, and-bther observations,and te)i you Some important.

things .about your child.. The counselor is tna position to offer suggestions

to you about how you may help your child, and also the counselor is Ina position .

NSZ
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'tO-offer suggestionsjd..you.aboUt how you maY.belp'your child, and 13490 the

cOunielotis 4n a position to contact community agencies anerefer.yoUandyour

child to them, -if hts problem ts one beyond what- the school is able to do.

The counselor can inVestigate,anysItUation 01 which yOU feel yomr child

is not placed-proPerlyand recommend to the principal. ,and some other .

arrangement, if .there Ise better one to be had.

The counselor is a per506 with whom you can share your confidences if

'you needto, and rest assured'that the knowledge'vall remain in confidence

unless it is something that must be .told for the safety of 'society; This

-happens very seldom.

'The counselor, theAlurse, the visiting teacher, andthe pychologist

work .very closely-together and share.muchof the same general information..

The counselor'can help -you get in contact with a community agency if

you need the services of such ari agency.. She can be that person to give you
.

MOral support, or speak for the school...
. . .

'The counselor does not'glye you advice or tell you what to do. She offers.
J .

suggestions and possibilltieS and leaVes the flnal:decisiom up tolou, because

shebelleves that every person should have the privilege of making his own decisions.

The counieior is:not Critical of you no matter whatyousay 'or do.
. . . :

She believes you.have.a reason for your'iCtions::She tries to:help*su,

understand yourself and your actions better. She performs the same service for'

your children.

Shealso tries to.help teachers mnderstand.your .children better, so that.

they may know haw to meet the child's needs at school. She tries 'to help.

your children seethemselves.
more realisttcally, and' to' recognize theirworth-as,

When:6 child feels secure and 'believesthatlhe is a-person of

JmpOrtande; he is go'ing, learn.
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The counselor tries to help those *children who have "lost. it Way" in
,

school to .fincrthemseives,, and to keep all chlidren happy and learning.

As yoU-See,*the job has tremendous implications. Wi) won't accomplish

.

all of these things this year or in the. next ten years. At leaPt we have begun

with this kind of supportive service that we hope will prove to make. life

happier and more successful fOr'all concerned.; .

What the counselor will' be able to accomplish will depend aigreat deal

on What you as 'parents, teachers, and Ouptils.help to make it. At present we

are spending a great deal of time helping those pupils' who have already

gotteri- into difficulties ':over

is able to do to help them and

their heads.'' They are beyond 'what the school

are being referred to outside soUrces for help.

This kind of work we might call "First Aid": It is necessary andheipfuli

but the counselor Is more.interested in prevention. Don't wait too long to

ask for help if you see your child is headed forl-rouble in school. Teachers

and parents are sometimes hesitant in asking for assistance. They seem'to..

think 'that their need for someone else lowers their status or ability in.some

way. This is a mistaken notion. We don't wait until an infection has caused

our child's leg to turn green before we take him to a.doctor. Likewise, We

shouldn't wait until a child has "given up" at learning.or exhibits "sick"

behavior before we,ask for help.

Prevention is the key word in guidance.'

Then there is another part of guidance that I hope we can grow into,.

called Nevelopmantal" guidance. Even before a child ,is horn lils type of

-guidance should begin-. .When .a child arrives, he needs to develop in a normal

way and learn to do for -himself all tha:things-he *should):Io for his age level .

and physical make-up. Then when he.comes to school he will be readytotake

on the tasks that the school demands of him.

N ent
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The home and school need to woek very closely together to see that 'he

develops his 6es.f.it every'stage along the way.; If he misses- or skips a

stage of growth or learning he is headed for trouble.

The home cannot expect the school to do this job alone. Parents and

school must undertake. this job as a-cooperative close-working team both of

which have the best interests of the child in mind.

If this undertaking is satisfactorily achieved, we won't neel "First.

Aid" very often. Is this too much to ask for? To me, happy successful growth

is the God-given right of every child. If he doesn't have this, we are the

culprits. He has not failed. We have failed him. _Let's be proud of our

children. They are the most precious gifts we will ever possess. Love

them, encourage them,, help them, and direct their growth and learning.

Let the counselor support you in doing these things for your children.

This is the' purpose of Elementary Guidande.

Adna. Johnson

V-7-144W' Zry,qZ! r
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ON ELEMENTARY GUIDANCE
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Obtained secretary' to do clerical work.
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II Activities engaged in
I. Individual counseling
2. Group counseling - 2 groups - I session of group guidance.
3. Conferences with principals and recommendations to principals about

certain cases and referrals.
4. Conferences with teachers concerning students counseled.
5. Prepared weekly bulletins of a guidance nature and put them into

hands of each staff member.
6. Participated on 'a panel discussion of PTA members at Hesse Elementary

School on "How to Help Children Learn."
7. Gave task to 37th Street PTA on "What the Counselor May Do to Help

You."
8. Attended District Counselor's Luncheon on GEA Day.
9. Attended State Countelor's Conference at Pine Mountain and participated

in one of the group meetings.

10. Had a visit from state coordinator, Mr. Neil Gunter, accompanied by
our supervisor, Miss Ruth Folger.

II. Had a conference with Miss Blanche Robertson at Child. Guidance
Center concerning the role of the counselor in relation to mental
health.

12. Attended faculty in-service meetings at both Riley and 37th Street
schools.

13. Observed in classrooms.
14. Studied psychological reports of various students in the schools.
'15. Had parent conferences.

16. Met with guidance committee and planned a guidance handbook to be
given to each student from grades 477 Planned a letter to be
sent to all parents.

17. Had .several conferences with visiting teacher concerning students
who have been referred.

18. Many conferences with supervisor.
19. Conferences with school nurse and speech therappig.

III Progress Made
I. Counselor is gaining more knowledge: of community and the pupils in

the school.
2. Some experimentation is in, progress concerning

a. the value of individual counseling
b. group counseling

1. grade level
2. group composition
3. problems discussed

t. the role of the counselor

IV Problems encountered
I. How to coordinate services of various personnel who are working with

same individual or family.
2. Rerfeerais to-persons outside of the school. Principals or counselor

4-lifers? If the principal 'refers, should this be.done before a
contact 'has beeTI made with the counselor? What procedure or'policy
should we adopt ?
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THE ROLE-OF THE FAMILY IN A
CHANGING SOCIETY

From a study of the cultures past and present, one learns to appreciate

the amount of diversity that is associated with the family. At the same

time, a certain similarity is evident in the family at different times and

in widely separated places. Tolstoi has said, "All happy families resemble

one another; every unhappy family is unhappy in its own way." The structure

of =the famil group, the values of this group, the way in which they provide

for the bearing and rearing of their children, and the like, vary from

society to society, and even in the different strata of the same society.

Everyone realizes that in order for groups of people to function as a

social group rules for behavior are necessary. The family unit was the

original teaching'unit, but as society became more and more complex, schools

and other institutions were created for the purpose of teaching society's

values, customs, knowledge, and behavior to its young.

The family, however, has the advantage in being the first cultural agent

to attempt to socialize the child. Never again in his life will the child be

more significantly influenced by his experiences than in these early years of

life. These early contacts with the family help in shaping and fixing the

personality of the child. We appreciate the very important significance of

the family in the shaping of the personalities entrusted to it. The American

family retains a significant role in the total socialization of society's young.

All of us realize that our society is a complex, heterogeneous, and rapidly

changing one. As trad i t i ona l= values and customs are passing and new so-called

"fads" arise,, there is cause for alarm lest the new way not be adequate to,

fulfill the needs.of our future society. To a large degree it was exactly how

they were raised. This.idea constituted a fairly good consensus of opihion.

Parents felt secure in this belief.

-Foe- the 'past thirty, years -mothers have become increasing anxious and

Y,
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uncertain about this business of child-rearing. We say times have changed -

new values are replacing old ones. Somehow in the midst of all of this change

there is some indication that even our conception of what a normal child

should do and be like is different. Traditional parents stressed that a good

child is obedient, respectful, truthful, polite, and a willing worker around

the home. The newer conception of a good child is one who is cheerful and

happy, expresses himself well and asks questions, grows in his ability to

handle himself in different situations, and likes to get along well with

other children.

The rapid pace of change has created situations for which many families

are unprepared. Many'pressures are exerting influences on families today.

Some of these are mobility, population explosion, automation, women working

outside the home, increased emphasis on materialism, a strong, quest for

happiness of the individual, and more freedom for women. Our society is

making many kinds of provisions to help families work out some of the problems

that confront them.

Schools can no longer function along traditional lines if they are to

assist families in developing persons for adequate .living today. New persons

are being added to the staff of the schools to help families and individuals

make adjustments in this highly uncertain complex mobile society.

The importance of the family as an institution seems unthreatened by

these socialization changes. It is still the foundation of our society.

Presented on a PTA Panel.
December, 1965

- 7:, ,,, 4*-e
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TALK PRESENTED AT JACKSON ELEMENTARY SCHOOL DECEMBER 8, 1965
THE ROLE OF THE COUNSELOR IN. THE

ELEMENTARY SCHOOL

At present,it would be very difficult for me to be able to define

a role for this person in our school system who is called the "Elementary

'Counselor". We are conducting a two-year experiment in order that we may be

able to determine what the role of the counselor in the elementary school

should and can be.

A study of the literature has revealed a need all over the country for

a service which we call guidance. Assistance in understanding children is

offered by the specialist in guidance. In some places he is called "an

adjustment teacher". Other school systems use the term "guidance` teacher" or

"pupil personnel worker". Now I- see the Federal Government is calling such .a

'person a "chi,ld study specialist". I prefer the term we have chosen here,

"elementary school counselor".

Immediately, many persons will ask, "What do you do?" While this

question may be asked innocently, .it is potentially damaging to a program.

The tasks indicated by an "on the spot" answer might well become the role

assigned to the counselor.

The role should not become task or technique oriented. We would not

think of asking a doctor what he did to his patient to cure him of a specific

disease. It is equally unethical to question the methods and techniques

involved in a counselor's work. PrObably the best answer might be quoted in

terms of a general aim. My job is to help pupils grow and develop in'such a

way that they may use their capabilities to the best of their

In light of the fact that the ,-elementary counselor's foremost concern

is with outcomes, the problem of what methods and techniques he uses is

reduced to +hose determined by his' l.eve l of training, the immediate area of

focus, the existing level of development in the area of his focUs, and the

A7t77-557RATa '''*?1W=.7717T17
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readiness for further growth. The counselor needs to keep open to possible

fulfillment the manifold possibilities within the role.

The activities that the counselor engages in differ from locale to

locale (I) according to the needs presented and (2) according to the

availability of various other personnel workers. This job is not for the

counselor to do alone, but with the assistance of all persons involved in a

helping capacity; namely, teacher, principal, nurse, visiting teacher, social

worker, speech therapist, corrective reading teacher, psychologist, curriculum

director, caseworkers, juvenile court, child guidance clinic, and others.

Now does the work of the counselor fit in with these other roles?

First of all, let us keep in mind that the counselor is a part of the

public schools and works within the framework of the school. The counselor

should have, it seems, the job of compiling information about individuals

from these various other specialists. In other words, the counselor may do

case studies on individuals for various reasons. Some of these reasons are for

counseling purposes; for helping teachers understand an individual: for

placement; for parent conferences; and for referrals. Secondly, the counselor

should have a part in curriculum revision or the addition or deletion of

special services. The counselor should know the needs in his particular school.

Thirdly, the counselor should have skills and techniques to help children

understand themselves and learn:to profit from self-understanding. Fourth,

the counselor should be experimenting and trying out techniques and methods

that might prove worthwhile- in working wrth people and mnderstanding behavior.

She should be constantlyavailab le to children, teachers, parents, and .

administrators. She stresses service and subordinates technique to outcome.

She should have a-high degree of flexibility or adoption to individual, or peculiar

kinds of school population needs.

";
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Let us hope that this newest of counseling roles can be kept on a high

level of performance worthy of the term "specialist". It is hoped that no

counselor will do for the classroom teacher what she can do for her class as

well. Instead, may the counselor act as a resource person to whom the teacher

may come after she has exhausted her own ideas.

The counselor should remain free of "task orientation". If he fulfills

his role he will be using any method or technique feasible to keep all

teachers optimistic and all pupils happy and learning.

Also, we have been engaged in experimenting with some guidance techniques

and keeping detailed records. In our situation here we have, so far, been

concerned primarily with gathering information, studying the school environment

and pupil records in order to determine needs.

The school staff should know that the guidance program serves all children.

It is geared toward working with normal children. All children need guidance.

All children may not need individual counseling.

The role of the counselor is one of'flexibility in his relailonships

with others, but he must be the best understander of youngsters, the best

coordinator possible, and a specialist in the problem solving process. He

must be a sensitive communicator, and a collector, clarifier, and digester of

problems in the school setting which are behavioral in nature.

Counseling should be a service which results in improved guidance by

teachers, not in less guidance by teachers. It is most., effective when it

produces a change in a child or a situation. It aims to.raise the competency

of the classroom teacher, not to build up a large "case load" for the

counselor.

The teacher .refers a child to the counselor. The counsel or makes

recommendations to the teacher after careful observation. and study and personal

contact :with the .chi Id.



The counSelor .fielpS chlidren develop. goa I s that enable them to be

true to themselves, discover their potentialltieS, and acquire a realistic

appreciation of their assets and I imitations..

Ij
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A TALK PRESENTED TO SECONDARY COUNSELORS
IN-SERVICE MEETING, JANUARY 13, 1966

tt

The elementary guidance pilot project is now some four months old. It seems

to be appropriate at this time to inform you secondary counseldrs of the plans and

programs of this project.

As you already know, last year Congress extended the NDEA-V Act to include

guidance in, elementary grades; whereas, before it only included the secondary

schools. However, there was not enough money or personnel to finance a full program.

Too, when investigations began to be made about elementary guidance it was found that

there were only a few programs in existence over the country. It was decided that
the states would begin:so-called picot projects to try to decide what a program of

elementary guidance should be. The State of Georgia set up ten centers for this

project, one of which was located at Savannah. The other nine centers are Atlanta

City, Dekaib County, Cobb County, Henry County, Valdosta City, WashingtonCounty,
Dodge County, Troup County, and Georgia Southern College at Statesboro. Georgia

Southern has been unable to ''secure a counselor to suit their needs, and Washington

County has secured one since the holidays.' Some of the other centers were late in

getting started.

Now about our own center. During-the summer our system was notified that our

project, which had been written by Miss Folger and her committee, had been approved,

and that we would receive $10,000 to be used this school year. The counselors also

were approved by the State and Virginia Nelson had the honor 'of being chosen as one
out of thirty persons throughout the entire United States to attend an Elementary,

Guidance Institute at Iowa State. College. .

Four schools were, chosen for local participation; Riley, Thirty-Seventh,.

Jackson, and Hubert.
I serve ,Rileyand Thirty-Seventho.and Virginia serves Hubert

and Jackson. Offices have been set up in each of these four schools and since there
is such a tremendous amount of paper woek connected with -record keepin And reporting,.

hs
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each counselor has a part -time secretary. We have not yet received all of our

office equipment and haye had to operate more or less on a very limited basis.'

We also did'not secure a secretary until November. Therefore, we hav:r.': had

time to be able to show much of a progress report.

Along with the securing of physical equipment, it has been necessary that we

acquaint ourselves with the schools, including the personnel, the curriculum, the

school community, and the community agencies that may or may not be operating within

these communities. Various guidance and counseling techniques are being employed

experimentally, such as individual counseling, group counseling, case conferences,

sociometric devices,, group guidance, testing and test interpretation, and in-

service meetings. Also, much time has been spent with faculty groups, parents, and

other groups in explaining "What Is Guidance." Copies of the talks; and some tapes

are being made to be used in analyzing the quality of the techniques employed and

for evaluation in progress made with a group of individuals.

There is a central advisory committee organized for the purpose of giving'

support, advice, and structure to the designed project. This committee. is composed

of the supervisor, the two counselors, the four principals, the visiting teachers,

the psychologist, director of pupil personnel services, director of elementary

education, director of corrective reading program, and director of materials bureau.

The counselors are required to keep a daily log by the hour of their activities.

These are compiled in a report at the end of each month and sent to the State

Department;, a copy is sent to Miss Folger's office, Mrs. Tolbert's office, Mrs.

Bargeron's office, and to the principal's office. If you are interested in these

reports, you may have access to them at one of these offices. We welcome suggestions

from you as to how we might improve our reporting and also new and different techniques

which we might experiment in the fUture.'

Each week the two co-unselors have a conference with the supervisor to discuss

progress, make plans, and evaluate as we. go along..

4
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YoU'who are working with the Junior high students especially should bu -thinking

about what yOu would like 'to see in an elementary guidance program and let us have

the benefit of your thinking. We are most anx:Jus -for your contributions and

suggestions.

Adna Johnson

Elementary Counselor



WHAT MAKES CHILDREN WANT TO LEARN
AND HOW TO HELP THEM
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Your chairman has suggested some possible topics for discussion under the

title "What Makes 'Children Want to Learn and How to Help Them."
I believe Mrs.

Thomas will have some definite things to say to you concerning "pressure," "grading,"

and possibly "rewarding."

I would like to lead your thinking into a different direction. Each child is

different from every other child but he also has many of the characteristics common

to all children. In the sense that he is different, he reacts differently to his

environment and the forces that are at work in'it. Sometimes he doesn't seem to
---

achieve as well as most children his chronological age and grade level and hence we

label him a "slow learner." This label is used among educators because it says'

briefly that here is a normal child but for some reason his academic achievement

does not seem to be as high as most other children who are his age and grade. This

label, unfortunately, has crept into the literature and is used quite extensively

and loosely. As a resuit, parents fear that this label might be attached to their

child and if he does, many react with some resentment, and blame the school or some

other force at work In the child's environment:

But let's look,at our Johnny.' He may not be the same height nor weight of other

boys thirteen years old.; but if he is healthy and strong, we don't worry about this.

Likewise, our child may be making below average grades in school but is studying,

learning, and is happy. Why should we press for more growth than he is capable of

producing? If we do, then we are asking for trouble.

On the other hand, if Johnny can learn easily but for some reason orother is

not achieving, we then have what we call an "underachiever," and we begin to look

for causes and ways to get him to achieVe better. There are'many factors, that

enter into each individual case and each person must be studied individually.

77rMrr!rrr*!rr7-FF'5
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School counselors help parents in cases like this. They also try to help paeents

understand and know if their. child is a so-ca l,led "slow learner" or "underachiever."

Slandardized tests help coUnselors in appraising a child's ability and achievement.

These, in-themselves, are not enough; and other criteria are used to supplement

test scores.
.

Let's go back to "What makes children want to learn." Again, many factors

enter into the picture, but most important is that the child have an adequate self-
image. If he believes he 4s worthless and can't do, no amount of coaxing or promised

rewards will be successful in motivating him to want to learn.
I have here a little

paper I would like for each of you to have which sums up.,this idea much better than
I. can say it at this time. I hope you will read it and think about it. Remember
that no child As a "failure. .He can't be a failure. What has he to fail in? He

is alive and he is growing. There are only those persons or circumstances that fail.
him. He makes adjustments to life and learning situations that suit his personality

and help him to keep his dighity or self-image as far as possible.

Let me give you an example. Here is a thirteen year old boy who finds himself
in an eighth grade math class and at his level of competency he can only do the fourth

basic arithmetical processes.- He cannot possibly cope with fractions and formulas.
Yet in the eighth grade he is expected to deal with these. He dawdles about instead

of working.. He talks to his classmates; he tries to attract attention. .When
rebuked by the teacher, he becomes resentful or belligerent and shows this in his

reply to her. This boy is trying to cover up his feelin6s, of inferiority and

incompetency. No amount- of trying to punish .his misbehavibr is going to solve his

problem or cause:him to do iractions or forMUlas. He. can't at this pOint; He

wants to learn. Someone is missing' the cue-.

. -Here is a girl Whit) is-very- quiet and withdraWn. She. never answers. in: ciast.
She "daydreams _Instead of -studyIng; She a"s"sumes the-- attitude "I --don't *now. And
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I. don't care." She is adjusting in the best way she knows how to some problem

ill her environment: It may be simple; it may be major. In her daydreams she wants

to be the smartest girl in the class. Someone has missed the cue, in helping her to

be the best person she is capable of. She feels she can't compete, so she withdraws

and closes up.

At this point, I am going to make a statement that I know will be refuted; but

nevertheless, I am going to make it. All children want to learn.

If your child apparently is not wanting to learn - ask yourself these questions:

I. Am I expecting too much of him?

2. Am I expecting too little?

3. Does he have confidence in himself or have I taught him that he can't?

4. Do I allow him to fry, and encourage him in his efforts? If he fails, do
I still support him? Do I use as little punishment,as I can, but much
discipline in establishing good havits and character treits?

5. Do I think' school is important by reading and keeping tip myself? Do I

encourage my child to berespectful of school and authority or do I -discourage

him by telling about what I got by with in school, or how I told off the
"cop" on the corner?

6. When_ my child brings home a good report do I just accept it, but when the
report is bad do I threaten or use.punishment?

7.. Could I say, "Hey, this is wonderful,: Let's have a celebration." Then
do something nice, with the child.

8. Could 'I say, "Hum, not so good. You and I must work this out. We'll get
together and see what we cando here."

Remember that a childcreates his self-image from his environment. If we help

him develop an adequate self-image, he,will not only want to learn but will learn.

Also, remember that he will grow not as we perhaps wish him to grow,.but as

nature and environment shape him to grow and learn.

LL

-Tel* Prepared byStUdyproup
Hesse-Efementary School-
November 3, 1.965,

Adna Johnson
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PROBLEMS CONFRONTING CHILDREN GOING
T6 j UN I OR= H OH 'SCHOOL

Since every child is unique, each one will have problems pertinent to his own

individual needs; however, there are problems that also seem common to age-groups

as they progress through their school years.

In every new situation, adjustments and adaptations must be made. Going into

junior high school is a new experience for'children and presents many problems.

The first problem we might discuss deals with maturation. Youngsters at this age

are usually prepubertal in their development. Some of them have already reached

puberty which is the time of life when a child is changing into an adult and yet

some 'are still in the' latter stage of childhood. In many primitive societies the

child takes on the responsibilities of adulthood immediately, but we in America,

have prolonged this period of change some six or eight years and call it "adolescence.'

Then in his latter teens or early twenties we can call him adult. Youngsters have

learned to take advantage oftheir adolescence in many and various ways, and parents
.

of adolescent children well know what I am talking abOut.

At puberty, or:during the.pubertal period, many changes are taking place in

the child both physically and emotionally. The body grows at a tremendous rate

so that boys appear 'awkward and girls become concerned about such things as big

feet or a big nose: They haven't been accustomed to looking at themselves in this

way. In girls,-their breasts begin to develop .menstration appears, and they find

themselves unable to control their emotions. They ate. wildly happy one minute and-.

-sadly-depressed the next. They:like one thing today and hate it tomorrow.- As a result

of thesethings:happening-to them, boys-and,girls becoMe very self-conscious and

are apt to let fnsUgniffcantdefects cause them to *oeey-or beCome socially

maladjusted. Al4 adults concerned' with the lives of' their youngsters _need

"assiStance- i n Ondertandi:ng: and he l p i.ng their to accept_ tha000 Ives ,ptiys!catty,. social I y,

and .eMOtiOnatry,,, for the creation of Jurtior_ high. :schools.



-,"

80

.-Anotherlir6blenrelated, to their maturation is a rebellion against authority .

and, of course, parents. Peer relationships are more important to them duriiig this

period than parent approval. A wise parent, though, without seeming to butt in,

needs to know who his child's friends are and what influence they are having on his

or her life. If I were a parent of a teenager whose friends were not suitable, I

would not hesitate to change the situation even though my child seem disturbed at

the time. He wouldn't stay that way long.

Peer relationships can also influence the grades .a child makes in school.

If the crowd doesn't believe in study, your child isn't going to be different.

He feels he must conform to his peer group.

Homework will definitely be a problem. In many-elementary school teachers

assign very little homework, but inunior high school teachers, feel that the time,

has comewhen the child needs to assert some independence in study. Mot since he

has several teachers instead of the traditional one, he finds that he is sometimes

"loaded." This can be a very frustrating experience for a child just entering junior

high school. He needs to learn how to budget his time in order to .get all the '

necessary workdone. Parents also get frustrated athis point, and many times the

teachers receive a great deal of criticism from parents who say their child has

hours of hoMework. ActuaiTy, if-the child has learned how to work, he can

accomplish the task, in a much shorter time than' he or the parent anticipates.

hOve-t6me handouts entitled "Help Children With Homework the Right Way" whith

was taken from a recent issue of_ "Good Housekeeping," Read, it carefUtty and

the outlTned.procedure.

Another:p0obIem:whiCh.children going to junior high school. face, other than

'homework, lt_pressb-re..6f-ail-ktnds -.presSure for good grades, pressure to get ready

for.c011ege pressure. to:participate- in all extra curricula adtivities-v social

1)re,Psufes; and many-others that you know about.



I sincerely hope that before you-exert pressures of these kinds on your
4

children, .you will appraise your child. You know her personality and his strengths

81

and.weeknesses better than anyone else. Don't try to push him into things for which

his temperament and personality are not suited. If his grades do not come up to his

capability, have a talk with the school counselor. This person is one who has some

objective data about your child and can help you determine, to some extento.what

grades to expect him to achieve in school. Remember, too, that he is having all

sorts of growing up problems that he deals with daily.

Children going into junior high school like to appear more sophisticated than

they really are. They are very small on the inside. They can't cope with all they

meet, though they would like to make believe they can. They need very positive and

firm guidance from parents. They, themselves, sometimes can't say "No," but they

feel relieved when Dad or Mother says it for them.

There is a need for a favorable attitude of boys and girls toward sex as an

important aspect of human life and existence. The problem should be dealt with

honestly and frankly. Parents should feel inadequate to deal with this problem

with their youngsters. There is no reason to let the problem go unheeded. Every

junior high school has a counselor or' eacher who are excellent in discussing pro-

blems of this nature with youngsters. If you wish their assistance, they are always

happy to oblige. Every boy and girl in junior high school should identify with his

counselor.

In our fast integrating society, we must not neglect the teaching of values

known as morals to our youngsters. At this junior age, they do not know the "right

or wrong" in many of their experiences. They must have help and guidance to

strengthen their concepts.

These are a few of the problems of youth facing junior high schoOl. This

age has been termed "the problem age." The answers the youngsters arrives at



-'through our guidanCe, hel.p, and 'understandi'ng 01 I: help him arrive. at a more
.consistent philosophy of life so as 'to Make his own more complete and more

harmonious..

Ta I k .prepared for PTA Study Group

Pulaski Elen 'ary School

by Adna JohnLJn
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FIRST GRADE STUDY

Survey Study of Romana Riley
and Thirty-Seventh Street'
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Wrch 31, 1966

TO: Guidance Supervisor, Principal., First Grade. Teachers

FROM: Adna Johnson, Elementary Counselor

Re: Planning for First Graders at Thirty-Seventh Street School - 1966-67

v
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A study of a first grade class seems to indicate that the Metropolitan Read-

iness Tests is an unreliable instrument to use in classifying or grouping first

grade children for instructional purposes. Reasons for discounting its value are

J. Children who have never participated in group activities are lost. Their

relationships have been on a one-to-one basis. Hence, instructions given

to a group are not understood by these individual children-.

2. There are children who are not ready lo follow a line or move a mark from

top to bottom.of'a page.

3. This test is a timed test and some children become.confused in trying to work

as fast as the time indicates.

4. This test does.indlcate whether a child is ready for the many types of

school activities he will become engaged in. Educators, generally, assume,

that performance on the-MetropOlitan-Readiness Tests and aptitude are

highly correlated,, and, therefore, use thrs testas an Instrument for

ability groUping.

This first grade study did not validate the above assumption. The graph on the

following page shows that twelve children with average Intelligence (85-115) rated

below the 30th percentile on'Reading Readiness. Even though thie.: study is a small

sampling of children, there is evidence here for further study. Only twenty-three

of the thirty children in the class could be plotted, due to.an absence of percentile
.scores. .Other factors to be .considered 4n studying i*Ii.vidual children are socio

economic status, changes for one school to, another, and aptitude.
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All of the children, twelve of whomhrated below the 30th percentile, were of

. *

low socio-economic status. (see Table I) One of them was a Negro, two were

repeaters, and two had changed schools.

An IQ test (Columbia Mental Maturity Scale) was administered individually

to each child. The percentile scores obtained from the Metropolitan Reading Read-

iness Test and the IQ scores were plotted on the graph to show their relationship.

If scores on these two tests had high correlations, the percentile scores would move

up nearer the. center of the graph. Twelve children ranked in the normal range of 1Q

scores, 85-115, and yet ranked below the 30th percentile in readiness. Thus, 40

per cent of the children with normal IQ's rated below the 30th percentile on reading

readiness.

RESULTS OF STUDY:

From a scattergram study of readihg readiness percentiles and IQ scores with a

small sampling of first graders, evidence seems to point out that the reading read-

iness tests are unreliable instruments to use in grouping first grade children who

rate below the 30th percentile and who are disadvantaged. Amore intensive and

further investigations need be made with children who rate in the upper percentiles

and in the normal range.

The conclusion at this point of the study is thatthe Metropolitan Reading

Tests is an unreliable instrument to be used in homogeneous grouping of disad

Vantaged-children beginning schoor.

From evtdence given here, the elementary counselor requests permission to do

further experimenting with chi ldren of low aocio-economic-statusWr-dotng-the

following things:

I. Give each first grader in the Thirty-Seventh Street School an individual

,Mentat Maturity. Test 'during the first three, months of the .school year 1966-07.
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2. Allow the school to continue with its regular administration-of the

group readiness tests as usual.

3. After the individual tests haVe been completed, Make necessary adjustments

in 9rouping according to percentile scores.in readiness, mental maturity

scores,.and teacher opinion, keeping in mi,nd that children who haVe not

reached the mental age of 6.0 cannot be expected to be ready for a

program of formal reading instruction.

4. Keep a close check on individual achievement, and make adjustments in

placeMent throughout the school year at least every twelve weeks.

Children do not progress at the same rate.

5. Make provisiOns for all children to progress and for none to'fail.

Remember that no child is a failure.

6. Administer the Kuhlmann-Anderson Intelligence.Test-at the end-of the

year as is usually done.

7. Keep observational records on each child.

8. Wotk closely with parents.

Implications for instruction:'

Added to the group of beginners for 1966 -67 will bell groUp of children;

.Possibly 10:or 12, who, have no.i.completed.first grade. They will not be able

to keep pace' With fast learning beginners. Since they learn at approximately one

half of normaU learners, it 1.s expected' that they will require more time to complete

the.grade,requitements. From observation, it seems.that these-children need more

individual and more concentrated-type help.

Therefore, inorder to. provide for growth without fallute, there is' need fOr a.

..t

third teacher to work With this group and to work, al'io -with-.0eginners who are not

ready for formal school expetiente.
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Suggestions forsecuring.this third person might include:

I. A retired primary teacher who would be willing 'to work on the team and .

.whose remuneration could be paid from some other source than the Board
4

of Education funds.

2. A teacher employed on a full -time basis with two hours of time allotted

to working in language activities with those children whO did not complete

the first'grade, and two, hours for those beginners who need longer

'readiness.

3. A non-certified teacher's aid working under close supervision of the

regular teactier.

Plan of Work

The principal, counselor, teachers, parents, and other school personnel

(school nurse; itinerant teachers, supervisors, etc.) form a team to insure

successful school life for all children.

The two first grade classroom teachers work together on a team teaching

basis. The helping teacher plans closely with the team teachers, and all three

coordinate and integrate their activities,

The counselor and teachers keep close records

Organize parent groups for discusiion, information; and Counseling.'

Re-evaluate each child every twelve weeks, and place .him where he can do his

best. Re-group if necessary.

Refer those children who need a--psychological evaluatiOn.
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COLUMBIA MENTAL MATURITY SCALE
F I RST 'GRADE OL I VER.

1965-66

Date Tested Percent i al Score

1 . -Dona Id .

2, Betty. Joe
3. Frank i e
4. Karen
5.. Cindy
6. Robbie
7'. Ricky
8-.. Wayne
9. -Arthur

10. Darlene
11. Sam
12. Angela
13. James
14. Robb i.e
15. Bobby _ Ray -.

.16: Patr i ca
17, Robbie

.18. Ricky
19. Micheal
20. Connie

12/1 0/65 I 95
:12/9/65- I 105
1/14/66- = -95
1/7/66 31 90
1/7/66 93 120
12/9/65 _17 88
117/66 = 33. 135
.1/7/66 7 93
1/7/66 _.,

'5 I . 91
1/7/66 -33 96
12/10/65 117
I./7/66- 63 95
12/ I 6/65 1-3 91
1/7/66 7 8.1
12/1 0/65 4 -92-
1/14/66 100
12/9/65 1 107-
12/9/65 2 73
1/3/66 2 86
12/10/65 2 93

,2 T.; ;Bobby I /7/66 45 9122, lohtihy 12/ 1 6/65 5.,' 96
23. .Kenney 1/7/66 61 12924. Li nda 3/3/66 )9225.. _Ed ith. 1114/66 -11:8:.-- r26.- : Earl QM 0/66 -101- -,
27, :-'.; .-1K-Itty 'VT0/66- 92
28. Kim

-- 12/16/65 12 - T04
29. Jane , I 2/9/65 l' .84



SURVEY STUDY
RILEY AND THIRTY-SEVENTH STREET ELEMENTARY SCHOOLS

90

A survey was made of the 'student body at Riley and Thirty- Seventh Street
El'e-rneritary Schools-and a study ,done 1-o determine, if ptipi Is fi-om'broken homes.
.make poorer grades than those in homes where the original parents are I lying
together. (These we' cal led the together families.) The broken homes were
those homes where one or none of the original parents are living in the home.

The following inforMation was obtained in the survey at Riley:

NuMber families in school
Number members in these families
Number childrendren i n .Ri ley School
Number entering school 1966-67

according to records.
Number families together'

_
*Number broken families

458
2,314

727

23
337
121

(74%)

(26%) .

The average grades in. read i.ng_ and aritheMetic for the first five- six-weeks'
Marking periods were, used for comparison. Each child in school was rated. The
scale used was as follows-:

A -'4 points
B - 3 points
C 2:points
D -'I point
F 0 point

The totals for 'the two groups (together-- broken). were obtained...The
together. :group .obtairiect:a::,Mean of The; broken_ group-obtained 3.54. The
difference: of the means

The Same' survey was ,done on the student body at Thirty-Seventh- Street School.

Number' famil ies in school 219
'Number-members in' these families 990 _

Number ch i I dren i n Thirty- Seventh

Street School, ... 329
,Number families together I46-'.

Number broken fami lies ,
. 65 (30%)

Number children from together families 236
Number children -In Thirty-Seventh -Street

School froM -broken homes 83, _--

Aeam_achieVeMent arithMeti.c
fpt" _together. children': _

*an.'.jaClyteyeMent,._in reading-,fand -4rithmettc:

_joe,c0-1,030 froik'brOke((_homes
The',d-tfferefiCe'in-the,'Opar1*-1*

z.

-s



Jr

EVALUATION'

Report-Derrell Hendleyt Principal
.Thirty- Seventh Street School

..

The Job of. the Elementary duldance.Counselor
As .Seen by fleMentary Teachers

August 1965 and June' 1966

Evaluation of.Group Therapy
Jerry Allen, SChOol 'Psychologist



The guidance and counseling program at Thirty-Seventh Street Elementary

School, in my opinion, has gotten'ofi to 'a successful start. This is said in

spite of the fact that its beginning in this school might be termed as slow,

due to the circumstances.of not having had a counseang.area set up at the

beginning of the school year, having a new principal who was not thoroughly

familiar with his school's problems and community, having almost 50% new

faculty members, and havIng.a counselor who was not thoroughly familiar with

the school.

Despite these handicaps, however, progress has been made, and plans-for

next school term have been discussed. Students, teachers, and parents are now

aware that they can'take problems 6nd-questions to the school counselor. We

now feel that we have our "feet on the ground" and can move forward with a little

more feeling of just what it is we want accomplished.

Probably the biggest problem we have 'is the fact that the counselor is

Shared between two schools. We, at Thirty-Seventh Street School, feel that

due to the environmental factors in the school community and the severity of

problems, the services ofthe full-time counselor are needed at thii time.

Derrell Hend I ey, Principal' '

Thirty-Seventh Street School

kJ,

7t-

,"4.
-

x74,
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THE JOB OF THE ELEMENTARY GUIDANCE COUNSELOR
AS SEEN BY 'ELEMENTARY TEACHERS

AUGUST 1965
.1n the Area of Testing

I. Refer for testing
2.-- Individual testingfor special-children
3. 'Help teachers understand how, to _best use test results4. Administer all types of. test
5. Giie tests and score them

Working with Parents
1. WOrk in community with groups and family
2. Act as a lajson person between child, school, home, and community3. Help with improving home-school relationships
4.: Parent consultation
5. Help parents understand their children
6. Help parents understand'curriculum changes

Working with Teachers
I. Assist 'teachers with problems pertaining to guidance, curriculum, and/or'counseling
2. Identify underachievers and study ways of motivation3. Study emotional problems of children
4. A resource person
5. Study child behavior
6. Provide literature for child study
7. Study child .behavior with teacher
8. Help teacher to identify problems early
9. Case conferences

10. He.I p the teacher understand the individual ch i I dII. Help teachers with testing
12. Help meet the need0 Of individual teachers
13. Help teachers with special chi ldren
14. Help teachers to, help children have a uetter underStanding of themselveSas persons .

415. Help with .problems that arise in the classroom

;47

Working with Children
.1. To o-determirle the needs of Wren -as they relate particularly totheir academic pursuits-and try to meet these needs effectively2.. Study emotional problems of Children
3. Help a child find his. interests
4. Pladement of ch i Id
5. -Help- children adjust to school

Orientation-. in' junior -hi.gh, school
_Work m.ith Wren Who. need discip.1 ine (di,sturbed - .-m 1.sf its)'8'. Refer children- with spec'i_al Problems9. 'Help child.whO.'has home .-problems
Be a frien& to Whom a 'worried child may to

Children_ with social problems
. Tdro:up,g'ul-danCe

;Overal4 Program.7-

I. -',EValuation of -program along wi-th principal and teachers
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GUIDANCE CHECK LIST FOR TEACHERS
JUNE 1966

Riley and Thirty-Seventh Street SchoolS ! Total 37

Teachers were asked to write what they thought a guidance program should.
contain. The outline on the previous page is a compilation of ideas expressed
in August 1965. This out was used as a check sheet to get teacher reaction
in June 1966. Results are shown below:

Do you think that the work of' the counselor should include the following
items? Mark Yes or No.

the Area of Testibg.
Yes No

I. Refer for testing
2. Individual testing for special children
3. .Help teachers understand how to best use test results
4. Administer all types of test

.

5. Give tests and score them

Working. with Parents .

.

26
35

. 35
.. II

'i.13:.

26

33

9

2

2

25

23

3

I. Work in. community with groups and family
2. Act as a laison person between child, school, home, and

community
3. Help with improving home-school relationships 34 1

4. Parent consultation
31 6

5. Help parents understand their children 34 2
6. Help parents understand curriculum changes 23 14

Working with Teachers
.

I. Assist teachers with problems pertaining to guidance,
curriculum, and/or counseling 37 0

2. Identify underachievers and study ways of motivation 27 8
3. Study emotional 'problems of children 34 3
4. A resource person_ 25 11
5.. Study -child behavior 33 3
6.. Provide literature.for child study . 23 12
7. Study child behavior with teacher 32 1

8. Help teacher to identify problems early . 33
9. Case conferences

. :35 0
10. Help the, teacher understand the individual child -34 3 ..-
I-I. Help teachers with testing

'18 19
12., Help 'meet the needs of individual teachers 23 6
1.3. Help teachers with:spetial children 30 2'
14. Help-teachers to help children have a better understanding

,of themselves as persons: 32 .3
1 5. Help -with -problems- that arise In the c-lasproom, 28' 6

Working Wi-th Children.,

J. 'T6-deterTine therieeds-,of alj-children as they relate
partiaularly-to,thefrecademjcpurSurts and try to meet
the Se heeds effectiVely

12

-!M

.



Z. Study emotional.-problems of children
3.= Help a child flnd his interests
4.. Placement of child
5". Help children ddjust.to school
6. Orientation to junior .high'school
7. Work with children who need' discipline

Yes

95

35

30

-25

29

19

I

7

1 I

7

II

(disturbed - misfits) -34 2
8. Refer children with special problems 35 I

9. Help .children-who has .hde problems 34 2
10. Be *a friend to whom a worried child may to 37 -0

II. Study children with special probFethS ,
37- 0

12. Guidance group 30 5

Overall Program
I. Evaluation program along with principal and teacher 32 0

'(Some teachers -did not react to all items)

N.
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EVALUATION OF THE THERAPY SESSIONS

The productiveness of the group counseling sessions was limited due .to

several factors. The main handicap was the number of children who dropped

out of counseling because of the reasons already listed, leaving too small
a group to really be effective in terms of developing, relationships. Another

factor which interfered with-thetime of day when the meetings were held -

immediately after lunch in a room which was not well ventilated; the room
is situated with its only window facing the school's exit to the playground,
resulting in many distractions during the sessions.

Most of the, sessions were taped; many of the boys had a continuous interest

in the taping processes at the end of the sessions, always asking to be allowed
to listen to themselves. This is not surprising, since these children are all

considered culturally deprived. The classification of "culturally deprived"

in itself offered.a major hurdle, since "talking" therapy is so difficult

for them. These children are limited verbally and are not accustomed to
"talking out" problems, being much.more at home when "fighting out" problems.

Individual diagnosis of the group members reveal an admixture of
psychological disorders ranging on a continuum from, extreme hyperactiveness to
extreme passivity, including neurological disorders, compulsiveness, hostility,
and such acting-out behavior. This was too heterogeneous a group at times.

However, all was not negative. These boys, as they worked throughout the
sessions, began to be able to discuss problems with meaningfulness, often
pointing out to a peer that his solution to a problem would only bring about a
multitude of other difficulties. In several instances, a group member would
discuSs a situation he was in which he was going to settle by a fight after
school, only to return to the next session to state that he had changes his
mind and had solved the problem some other way. The most promising result 'of the

sessions was the fact that the group membdrs did not want to terminate the group

sessions. The final freedom with which the boys could express feelings toward*
and about each other, teachers, peers, and the, group leaders indicated,that they
felt secure in the group. In no instance did the group leaders hear ofa
breach in confidentiality by any group member.

The final evaluation then can be summed up in one word: promising. We

hope to have several therapy groups next year, putting into practice improve-
ments in techniqueS and the indications of this year's evaluation.

Jerry Allen
School Psychologist
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YEARLY REPORT OF PILOT .PROJECT. IN ELEMENTARY GUIDANCE .

_ AT RILE? AND THIRTY-SEVENTH STREET ELEMENTARY
SCHOOLS - SAVANNAH, GEORGIA

1965-56

Description' of School Number
A. Number of counselors 2

B. Number of schoOls 2

C. Number of teachers
Riley 23
Thirty-Seventh 13

D. Number of pupils
Riley 696
Thirty-Seventh 315

E. Report on = ages, education, 1-ength.of
service, etc. .*.see chart

Description of Community
A. Education' of parents.

B. Marital status
C. Occupation of father
D. .OccUpation of mother
E. Number.of families
F. Number of children - average,

* See charts for above data

III Objectives of Program
A. To determine

I. the conient of an eleMentary guidance program
2. The function of a guidance worker in relation-

ship to_ other staff members and the community.

IV .Guidance Procedures Used in Developing Objectives of Program .4

A. Contacts with individuals 7 %ageof time
students, parents, teachers, etc. 39%.

B. Group guidance
I. Counsering-with.students

. 15%
2. Counseling with parents 4%
3. In-service with teachers. ,6%

4. In-service meetings for the counselor as',
national, state, county, and elementary
counselors (with,coordinator, county or state) 15%

5. Case conferences)
6. Orientation ) J%

.

V Gatherind Information and Compiling Data
A. Tests, and test interpretation- 8

.....--B. Records - log,' case reports, intery iews,
letters, etc:. 8%

C. Studies 4%

VI Narrative Report
A. -One we study --reaction-of faculty toward

counseling in the elementary-school at the_beginnfng'of the
year and at the cloSe,of the year. *See_following,outtlnes
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B. Three strengths of program
I. Identification of problems and problem areas
2. Group counseling.
3. .Much information about the school and community.C. Three weaknesses
I. Resistance to guidance services
2. Faculty In-Service program
3. .Lack of time for conferences with teachers.

C. What Next?

*See Evaluation.

EVALUATION
The counselor began the year with one major idea - that effective guidanceis-an integral part of the school, and the program must evolve from the needsof the particular school.

In looking back over the counselor's first year in elementary schools,several principles have envolved that should be noted:
I. Guidance programs develop slowly. Guidance is a gradual process.2. Each school must develop its ownprogram in accordance to its needs.3. . Principals must assume leadership in activating the program.4. Teachers must actively participate.
5. The whole school community must be taught anundOrstanding of thepurpose and methods of guidance..
6. Guidance is concerned with changing attitudes.7. Counselors must maintain' good relations with co-workers.8. Counselors have no authority over anyone, yet are responsible forthe success of the entire program.
9. The school counselor is a general practitioner. He observes behaviOrand works for better adjustment of individuals, but he should notattempt to diagnose behavior. Leave that to the psychologist.10. The counselor knows when a child should be referred and should nothesitate. to do so.

Plans are now in progress for. group guidance concerned with "The World ofWork" for next year. Also, a program ofn-service in the guidance andcounseling area have been made 'at Thirty-Seventh Street School.

Adna Johnson
.
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. Nation of I ri=..Sery ice Pr ram

Teachers Please return to Miss Norman before .3-28.666

I , Has th i's type: of. I n-serV ice study been he 1 pfu I to you as an i nd iv 1 dua I
teacher?

Have you been able to Ltie any of the community -services? If so, Whith ones
'haVe, you Used?

-Which person do you feel -should- refer chi ldren to- commuriiity agencies -we have
studied -the teacher. pri.nclpal ,and/or School counselor?

4. Have the guidance' activities i_n the school been helpful to you? How?

5. What is your attitude concerning further study in this area?



Do you- 1 I ke School s?

2. How far in school do you expect to go?

What subject do you like best?

. SEVENTH GRADE SURVEY

What subject do you Ilke least?

5. Thinking back over your schodl life, which teacher has meant most to you?

What -kind of a teacher do you I iket,_

What kind of a friend' do you I ike?

Who is your best friend in this class?

9. How-many different school's have you attended?

you:t should-;have) a school counselor?
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PRECEDING,,PAGE=OLAN -NOTFILMED

The gU:idanCe. and counsel nj program at Th.l.rtySeVeiith Street Elementary

School?,,.: -in. ,my .60,1 riiipti has gotteh,off 16,0.suCcessful" start. This is said
,

:spite of the-fact that itS:begin0hg ,sChoo! .01glit be term-elf-as sib*,

:due tO;the.-cirCumStances of -'not :havtrig-:had,,a-COuntettng area set up. at the

beglAri i ng.Of -the sCho6 I- kaving, a, hew 4iri hapa 1 who was not thorOugh-I y
4

familivar first:)1661s- and community,.- rig-alMOst

.faCuity,inetiiber0,2,and: .1.0v i rig ..a counselor who was not thoroughly faM ar

the school

DespTte these handicaps; however, progress has, been made,, andplans for

next sdhool term have been ditcutsed. Students, teachers, and parents are now.,
aware that they tan take -problems and questions to the school counselor*. We

now feel that we 'have our "feet on the ground and can move fOrward with a little

more feel ing of just -.what if is we want accomplished.

Probably the biggest problem we have Is the fact that the counselor is

shared between two schools.* We, at 'Thi rty- Seventh- Street School, fee S that

due to the environmental factors in the school community and the severity of

,problems, the-services-of- the---f -1-ime-counse I or -a re--needed-atth i

Deree 1: 1, l'ienct 1 ey, Principatl
Thirty-Seventh Street School
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THE
--;rop:-:OF,-Tfk-EtEmENtifigy :GUIDANCE i:ourisELOR,A$

f.$0.1If:0*---tLEMENTARY.:TOCHERS
AUGUST- 1065the-Area: ,cif- Tett

fdt-tetti hg: ind'i:y.td,iiat testingi for special: chi-ldren.He I p. teachers. underttand'hOw: to :best use test resultsAdminister al:1- types of tett-
testS and. -tcdre:them,

Working, with- Parents- .

Work: i n comMUnity, with group's. and family2. Act as a lai son. person 'betWeen-, ch i ld tchdol,.3. Help. with roVI-ng, -hOiriesChool re I ati onsh4. Parent consultation-
5. He! p parent's. understand their children6. He I p :pa rentS understand - curriculum changes

Prne and community

3

:WOrki Teathert
Assist teachers with problems pertaining -to -gu idanee, curriculum, and/orcounseling

.2:- - -Idenilly-Uhderachibvert and' study wayt of mot ivat ion3. Study emot ion& p rob I ems of ch dren.4. A resource person
5. Study child behavior
6. Provide I iterature for child study7. Study -chi d-.behavior w teacher_.8 . _ Help- teacher.- to i'detitTfy -problems early.Cate -conferenCes

p the teacher understand the individual chi Id11. He I p teachers with testi ng12. He.l p meet the needs .of i nd i v i dua 1 teachers13,_ Help. _teachers-with -spec-i-at14. He I p teachers to 'he I p Ch i I dren have a., better understanding of themse 1 vesas persons
.15. Help With probl ems that arise in, the. classroom

Working with Children
To determine -the .needs Of -a 11- ch dren they rel ate- particularly totheir academic pursuits and try to meet these- needs effect iVe 1 y-2. Study . eMdti dna) ,problems of chldrr:5. Help a Ch i I d fl rid h it ,interests-A
Placement
-He ti -children adjust to sehdd
'qr:tentat,Thn. _ _

---WdikWitiFCtilfdrep: whd-need:IftCiptine sfitS)8.with 't erns
.

home" :problems
Be -a._ iend

tat Is-

Prd.tip-gUldanCe.,..

raw.
s r--s' ont .6.1 and: teachers..1

/,*1 ,
?Ye .

- -

--:-.---''.,.....:= '''..----'''''' -- "- ','-f , .-- C '
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GUIDANCE .CHECK" -TEACH_ EFIS

4966.

-Ailey and Thirtysiwenth Street School - *Total 37

TeadherS _Were. asked- to. yiejiteliy,hat they: thought, --*6.--,guidance:.program-contain. The -out rine.on, the previous ,page IS a:compilation of :ideas expressed
fry:August This, -.6-utt i ne was used as a- check ,sheet to ,get teacher :reaction
in June 1966. Results .are shown

Do...you think that the, work of the counselor- 1:m111de-the following
item's ?. Mark `tle-t or :No..

In the Area ,of Testing
Yes NoI. Refer for testing 26 '92. 1 nd i v idua I' test .i ng for spec i a I ch i 1 dren 35 23. --Help- teathett-underttand how to best use test results 35 . 24. Adrili'n ister al I types of test

11 25'5. Gi've tests and score them 13 23

Working with Parents
1. Work in community with groups and family 26 92. Act .aS.a- la iSon person between chi Id:, sahooi, "home, and

community 33 3
3._ Help with, improving .-homeschool relationships 34

,Parent.-conSuitatiOti
31 6,-.5: 11e frparents undetstantf their chi I.dren 34 26. Help parents understand .curricuivm changes 23 '14

Working with Teachers.
rig-to--gu i dance,

turrioul um., and/or counseling 37 02. identify underachievers and study ways of Motivation 27'- 8,3. Study emotional 1?...,robl ems .of children
. 34 ' 3 .

11
4. A resource person 25
5. Study chi Id 'behav For. 33 36. 'PrOy kle :literature for :child study 23 12._7. Study ,child 'behavior with, teacher 32_ _I.6. -Hap teacher- to identtfy problems early 339: :Cd-se tonferences., 0

- CIO. Help: the teadher understand the individual child .34 3:,
Help, *teachers --with testing 18 -19
He, 1:p:MOPt_,i1"he_,:neecl teachers_ 7 -.23'
zPeTV-,:teaCh'ef'S-Vitti7Siikclaf'hfkieen.-
He I:p ;teachers. -fo--7he ip.,,Chi-fdren have a _ better 'under- standing:
_f:thein4elvOS ,a,..1):40171-..--+:---'-----

,Hefp,41:kft-_;prOblemS-1hat-at-iSe---tn-the---cLaSS(.0<fiti--_,-

oitki.ng-mithlthIlidreri,
77 To:,' OefeEffilf_10,4hk '=1:10±?(K:0; 5-. ch 1"-fli'itren-i.'0,04

=0-ai*iat0:0t-!-y,--4"9-4helir:.-a0-001.1f16::.iiut...sulf: ,-ang.,
iifiag4-0-776-0-0-47017-1,'.0-CtIvify- - ,_,

-.*. - - - -

4^
4...",".3,4,44.4-7^,+.44 xr*/1/44,erm- a,.=,awjcwsopw ay. von--*.-.1...a..-aa-raw.mrFacnaam-a.ret-
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- Overall

14,

child ffikd ;h4-, OtorTesto.,
Placement' of child
Help children ddj,USt. tOl'schoOt,.
0..tielltat1Ok to -junior high school
Work ; children who -need '.01'sd-pl: !Tie'
(disturbed misfits)
Refer children w."11-h. special problems

children wh has .'home problems
,

:' liekt,*1 11. end 40,:vihoM.,a worried child : may
Study special problems

'GuideficeAtOup:

:pram
gva isati on program along h 'Or foe i pal

ta I k

and teacher

(Some teachers did not react to all items)
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EVALUATION OF THE THERAPY SESSIONS

The productiveness of the group counseling sessions was limited due to

several factors. The main handicap was the number of children who dropped

.out of counseling .because of the reasons already listed, leavihg.too small

a group to really be effective in terms of developing relationships. Another .

factor which interfered with the time of day when the meetings were held -
immediately after lunch in a room which was not well ventilated; the room
is situated with its only window facing the school's exit to the playground,

resulting in many distractions during the sessions.

Most of the sessions were taped; many of the :boys had a continuous interest
in the-taping-processes at the end of the sessions, always asking to be allowed

to .listen to themselves. This is not surprising, since these children are all
considered culturally deprived. The classification of "culturally deprived"
in itself offered a major hurdle, since "talking" therapy is so difficult

for them. These children are limited verbally and-are not accustomed to
"talking out" problems, being much more at home when "fighting out" problems.

Individual diagnosis of the group members reveal an admixture of
psychological disorders ranging on a continuum from extreme hyperactiveness to
extreme passivity, including neurological disorders, compulsiveness, hostility,
and such acting-out behavior. This was too heterogeneous a group at times.

However, all. was not negative. These boys, as they worked throughout the
sessions, began to be able to discuss problems with meaningfulness, often
pointing out to a peer .that his solution to a problem would only bring about a

multitude of other difficulties. In several instances, a group member would
discuss a situation he was in which he was going to settle by a fight after
school, only to return to the next session to state that he had changes his
mind and had solved the problem some other way. The most promising result of the

sessions was the fact that the group members did not want to terminate the group

sessions. The final freedom with which the boys could express feelings toward
and about each other, teachers, peers, and the group leaders indicated that they
felt secure in the group. In no instance did the group leaders.hear of a
breach in confidentiality by any group member.

The final evaludtion then can be summed up in one word: promising. We

hope to have several therapy grouos next year, putting into practice improve-
ments in techniques and the indications of this year's evaluation.

Jerry Allen
School Psychologist
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.YEARLY REPORT:OF PILOT PROJECT IN ELEMENTARY GUIDANCE
AT RILEY AND THIRtY- SEVENTH STREET _ELEMENTARY

-SCHOOLS - SAVANNAH, GEORGIA
1965 -56

Description of SchOol
A.. NUmber of counselors
B. .Number of school s

C: NuMber of teachers,

Thirty- Seventh

Number of. pupils

Riley,

Thirty-Seventh
Report on faculty - ages, education, length of,
service, etc. *see chart

Description of Community
A.- Education of parents
B. Mar.] to I, status
C. Occupation, of father
D. Occupation of mother
E. Number of families
F. Number of chi ldren - average

-* See charts for above data

Number
2'

. 2

23

13

696
315

1 1.1 Objectives of Program
A. To determine

I. the content of an elementary guidance program
2. The functi.on of a guidance worker in relation-

ship to other staff members and the community.

IV Guidance Procedures Used in Developjng 'Objectives of Program
A. Contacts with rndividuals - %age. of time

students, parents, teachers, etc. 39%
B. Group guidance

1. Counsel ing with students 15%
2. Counsel ing with parents 4%
3. 1n-service with teachers 6%
4. 1n-service meetings for the counselor as -

,nationa I , state, county, and elementary
counselors Iwith coordinator, county or state) . 15%

5. Case conferences).

Qr'i entatton

-GatherInTinformatiO and 6ornpUTing Data .

TOtSeand test i interpretation 8%
B. _Records - lOg, ,case__ reports, interviews_,

I efteft, etc: 8

.1-.14j es 4%

PRP .o f- tawa.rd,
course ;- the elementary at the
yeatr and the .c11:40,!:of the yea r *See
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B. Three,strength0 of program
1. ldentifica+ion of problems and problem areas

-2, Group .counseling.
'3. Much information about the school and community.

C. Three weaknesses'-
I, Resistance to guidance services
2. Faculty. 1-9-Service program
3. .Lack of time for, conferences with teachers

Q. '.What. Nest?

*See Evaluation.

EVALUATION
The counselor began the year. with one major idea - that effective guTdance

is an-integral part of the school, and the program must evolve from the needsof the particular school.

In looking back over the counselor's first year in elementary schools,
several principles have envolved that should be noted:

I. Guidance programs develop slowly. Guidance is a gradual process.2. Each school must develop its own program in accordance to its needs.3. Principals must assume leadership in activating the program.4. Teachers must actively participate.
5. The whole school community must be taught an understanding of the

purpose and methods of guidance.
6. Guidance is concerned with changing attitudes.
7. Counselors must maintain good relations with co-workers.8. Counselors ha/e no authority over anyone, yet are responsible' for

the success of the entire program.
9. The school counselor is a general practitioner. He observes behaviOr

and works for better adjustment of individuals, but he should not
attempt to diagnose behavior. Leave that to the psychologist.

10-i- The counselor-knows When a-child should be referred and should nothesitate to do so.

Plans are now in progress for group guidance concerned with "The World ofWork" for next year. Also, a program of'in-service in the guidance andcounseling area have been made, at Thirty=Seyenth Street School.

Adna Johnson .
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Eva Nation: n;SerVite'ProtigraM

Tea-chers- - Please: return to Oefoi-e,3-;2866

1-10t this type.-oi Thrserace stui*beer) hefpfuly-to you as;-anteacher?

2. Have you been able to use any of the community services.? .so, which oneshave you used?

Which person ..do you feel:shoul.d. refer .chi ldren to Commun fly agencies we have.studied - theteacher,. principal nd/or _school counselor?

e guldance-actiVities in the--scho0 been helpful to you?. How?
.

What is your -attitude concerning.-further study In this areal-



,i77,TA'r"f

:How 'far School do -;your expect to ga

o.

--What':iubject do yi3U i Ike best?

What -subjest do you I i ke I eastt.,

Thinking *back over your khool life which teacher has meant most to you?

:6. What ki-nd Of a teacher do you like?

-What kind of a friendl-do you-'11-ke?-

Who =is your- best-friend in. this class?

9. How.many differentschoOls have you attended?

school :cc:1014107,
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