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THIS VOCATIONAL DEVELOPMENT FROGRAM FROVICEC 4 YEARS OF .
SERVICE FOR EMOTIONALLY CISTURBEC ACOLESCENTS WHO WERE |
ATTENDING SCHOOL AND LIVING IN RESICENTIAL TREATMENT CENTERS.
THE PROGRAM CONSISTEC OF A REHABILITATION WORKSHOF,
CONCOMITANT VOCATIONAL COUNSELING, AND GROUF VOCATIONAL

. ORIENTATION SERVICES. IN ACDITION, INCIVICUAL PROGRAMING }
PRESENTED THE YOUNGSTERS WITH INCREASINGLY CIFFICULT 3
VOCATIONAL SITUATIONS. CLOSE COORDINATION BETWEEN THE
VOCATIONAL SERVICES AND THE THERAFEUTIC FLAN OF TREATMENT IN
THE RESIDENTIAL CENTERS WAS EMFHASIZED. TO TEST THE
HYPOTHESIS THAT WORK-FOCUSEC VOCATIONAL FROGRAMING MAY BE . ]
MORE EFFECTIVE IF BEGUN IN EARLY ADOLESCENCE, AN EXPERIMENTAL
GROUP (YOUNGSTERS 14 OR 15 YEARS OLLC) ANC A CONTROL GROUF
(YOUNGSTERS BETWEEN 16 ANC 18 YEARS OLD) WERE CHOSEN.
EVALUATION OF THE FROGRAM WILL BE MACE By COMPARING THE .
EXPERIMENTAL AND THE COMPARISON GROUFS ON THE MEASURES . i
ADMINISTERED DURING THE PROGRAM. AND ON VOCATIONAL FERFORMANCE
OF THE TRAINEES IN THE COMMUNITY AFTER COMFLETING THE

:- PROGRAM. ELEMENTS WHICH SHOULC BE INCORFORATED INTO A
VOCATIONAL REHABILITATION PROGRAM ARE IDENTIFIEDC AND
DESCRIBED. THIS PAPER WAS FRESENTED AT THE ASSOCIATION OF
REHABILITATION CENTERS CONFERENCE (FHILACELFHIA, NOVEMBER 30,
1966) . (PS) e
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% s This paper describes a project still in process and still evolvins,‘ designed

g ‘

‘to demonstrate that a speciil inter-agency program whick starts in early

.

ldolelconce and provides a positive individualized clinical workshop experi-

‘
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ence, integrated with ancillary vocationsl services, can make an effective
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contribution to the vocational cevelopment of emotionally disturbed adoles-

-cents who 1ive in residential treatment centers. The program is a five-year
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project, three of which have Just been completed.

of view or opinions

sarily, represent otficial Qffica of Education

Our recognition of the need for developing new patterns of service was based
upon our prior and frequently unsuccessful experience in attempting to serve
older disturbed adolescents vho had in the past been referred to JVS by child

Office of Education
This document has been reproduced exactly as received from the

care agencies for purposes of job placement or vocational rehabilitation.

. Difficulties ‘arose becsuse of acting-out and atypical behavior by adolescents

+

o Swgedn e Wmoﬂéya&aﬁ&m&:ﬁ},ﬁi&&»—i&u&i&i;‘
b . LEPARTMEN®OF HEALTH, EDUCATION AND WELFARE

during intervim in vocatioul evaluation and in ‘employmeat situations, and

person or ciganization originaling it. Points

stated do not neces
nnsition or. peolicy.

because of staff frustration over the relative lack of success in helping

these clients secure jobs and maintain themeelves 1n 'e-plbymem:.w Poor com-

vose
(IO N

munication between agencies intensified the problems which resulted from the

et

clients’ poor vocational preparation and their severe emotional pathology.

F

* Conducted by Jewish Vocatiosal Service, Chicago, and supported im part
by a Research and Demonstration Grant (RD 1216-P) from the Vocational
Rehabilitation Adminfstration; U. S. Dcp.rt-ent of Health, Education
aod Welfare.
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8 Mmtor and Mr. Soloff is Research Coordinstor of the Jewish Vocational
Service.
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It was decided, cherefore, to cionlop a prograa npociﬁcaﬁy tailored to
the needs of this group, including working with these youngsters over a
long period of tims, end integrating vocational and psychotherapeutic |
services. We further believed that it might be advantageous to start
vocational sarvices early in adolescence before hopelessness, negative |
attitudes toward the world of work, and undesirable identity development
had taken place.

This 1is a research and demonstration project, with both closely inter-
twined; demonstration to evolve a model nrvice program for emotionally
disturbed adolescents, and resesarch to examine the hypothesis that work- ~
focused, vocational programming initiated at age 14 or 15 will be more
effective in promoting the ultimate succiss of emotionally disturbed young-
sters in competitive qloy-;tt than similar programming started at a‘g,

16 or later,

. The sample served consists of two groups, the experimental group who entered

the program at age lb.or' 15 and & comparison group who were between 16 and
18 years of age at the time of intake, Both groups of children are cithor
in residemtial trut-nt centers or focur homes, and are slso in treatment.
Treatmsnt consists of regular and frequent individual psychotherapy sessions
vith psychistrists and psychiatric caseworkers. All of these youngsters have
serious emotional dioWi;-pi?chuh. neuroses, character and behavior -
disorders, or pre-delinguent behavior, All of them are socially and emo-
tiochally very {mmature, r'c.?i'rdl_.ou of chronological age or intellectual

capacity, More then half of these youugsters are coniiderably sbove average
intelligence; none are below average. They are free of brain damage or -




other gross physical handicaps.

The project will provide four years of service to all youngsters regardless
of.‘ the age at vhich they start in the program, Both the experimental and
comparison groups have available similar vocational services which initially
include work in a rehabilitation workshop, concomitant vocational counseling
and group vocationsl orientation sessions. Individual programming changes
over time in a manner intended to present the youngsters with mcreyi.ngly

difficult vocational situations (workshops, work-trisls in the community, "

part-time jobs, etc.). Each youngster is helped to cope with difficulties g
inherent in this progression by vocationsl counselors, professional work- ‘

shop foremen, caseworkers, and child care staff,

At the time of intake all youngsters are given an muui vocational evalu-

ation consisting of (1) a mt-ltrﬁctured interview with a vocational

counselor; (2) psycliological testing; and (3) five three-hour sessions in
the Vocational Development Center workshop, where standardiged procedures
are used to evaluate and observe the youngsters in a simulated work situ-

ation,

Following the three-step evaluation the cdolucct;t is formally reviewed in

& joiat child care and vocational meeting. At this point a tentative plan
is evolved for further v'ocgtiml services and programming. In the course
of the active service period, regular formal reviews take place at intervals
of from three to six months to evaluate progress and to modify and refine
;lu'ning. Every 12 months from the date of intake, the total three-step

evaluation is replicated,




The demonstration will be evaluated by comparing the experimental and
couparison groups on the measures administered at intake and during the
course of the program, and on vocational performance in the community
during one year after completion of workshop participation, Measures »
are collected at 12-month intervals, beginning with baoiliu data secured
at the time of intake. Outcome measures in the year of follow-up will
serve as the final criteria for group comparisons and waluition of the
effectiveness of the project. Behavioral and attitudinal changes over
time, as measured by the specific instruments and by staff observations
in the utv.ico program, will enable the ag;ncy to study the process of
vocational development. Pactors uoocuted' with improvement -1n vocattc;nal
fanctioning and with eventual vocational success will be studied by the

usual correlational techniques,

Our proco&u allows for both longitudinal and cross-sectional designs
for testing our age-related hypothesis. Changes on msasures and in beha-
vior for each age-sex gi'oup will be otudiod.mr time, beginning with
program initiation and proceeding for four years, The nature and degrec
of changan_can_thcn‘ba compared among the groups. Caplriom_ will |
include group statistics and case studies. Cross-sectionally, children
who have had differential experiences will be compared at comparable ages,

. For instance, the test scores of children who started the program at the

age of 16 can be compared to those of 16-year-old chil&on~vho vere 14
vhen they started. Since all subjects will be at least 18 at the close
of the project, age-sex groups can be compared on vocational experiencea
in the final year of the project.
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cx OF POPULAT

None of the children participating in the project arve able to live wi_!:h their
parents; instead they require a tr‘«tuné uilieu in tha form of sheltered
reoido.ﬁtul environments operated by the four child care agencies collabora-
ting i{n the study. Over one-third have been in residential facilities for

more than five years.

These youngsters are all in school, either in public school or schools oper-
at2d on the grounds of the treatment centers. Most expect to graduate from

high school and & number will attend college.

There are, from one frame of reference, three types of youngsters. First,
there are those whose intrapsychic disturbances can be characterized on the
behavioral level as being severely repressed--a child who more or less con-
forms, wvho is more or less appropriate in his behavior, whose conflicts are
{nternalized, and whose symptoms mey be depression and/or isolation, with-
drawval, severe lack of ulf-ngaem, la;:k of self-confidence, inability to
form roiationohipo. or lack of identity. These children are comparatively

—

easy to manage in a group setting and tend to stay in the prograa.

Next are children ubo“ act out their comflicts and dinm;l;anceo. lhhy are
extremely infantile in manner and essentially inappropriate and asocial in
behav’or, They scream and shout, throw work materials arocund, and engage

4n much teasing and hostile bélnvior towords peers and adults. These chil-

dren will also oﬁy in the program but are extremely difficult to manage,

The third group of youngsters are adolescents vhose sysptoms are primarily
of the anti-social variety, Many, but not all, have been involved in minor
brushes wtth police, courts, and detention homes. They have been in uny
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foster home and special placements. They coms from families with severe

social as well as emotional maladaptations. They are capable in work per-

RN

formance, but are difficult to manage in terms of our ability to gratify

e

their demands and most often will not otay'i.n the program,

g e e w3 r

Vocati.onaliy, @ost youngsters in all three categories just described are

unready to hold a job in the commmity. They bring their symptoms and

B e——— g ey e g

maladaptative defenses into the wbrk situation. Many times, the mere,
" fdea of a job interviegv arouses so much anxiety and represents such a
| thrut that the youngster either will not keep the first interview or
will not conduct‘ himself appropriately. Many are exceedingly unrealistic
in their expectations of jobs and all that goes with {it.. Many have & com-
pulsive and repetitive nead for failure. Ot:hero are too fearful to take
a8 step tmrda' maturity and autonony’; Many are often tc-m depressed to get
up in the morning so as to be at work on time, Relations with employers
or supervisors are distorted and maladapted. Infantile behaviors are pre-
dominent; lack of responsibility and lack of perseverance, excessive fantasy | 2

activity--all are cbstacles for pluacement or stable employment.

COMPONENTS OF SRRVICE

PIRERIA)

Although the eer;vice model is still in process of formation, the project ‘ ‘

staff have identified soma basic elements which should be incorporated into

- AN

i

a vocational rehabiuu_ticn program serving emotionally disabled youth, ‘f’

| Lgd;vidugl;zéd Intensive Services

:é The concept of individual ized 'ser-vice. is part of the contemporary scene in

A

DA

the nelping pt;ofenim. For the population tﬁio project is serving, a
h highly individualized approach must be even more of a fact than with any
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other group with which we have dealt. It cannot be only a theoretical

principle, Unless the services are geared to the individual adolescent,

the program will lose the youngsters, ,

v : e role of the foreman
| The siuffing pai-ern, for instance, must be such as to allow for an indi-
'% vidualized approach, We have found that it 1; necessary to provide one
foreman-counselor for approximately three clients. The key to the process
of vocational davolopmqpt for thase youngsters is to establish a climate
enabling them to evolve a productive orientation leading to the development
of a vocational identity; to help them to realize that they are capable of
assuming a productive role. The foremsn as a worker nodel is the major
fustrument in this process. He- st have time to-be able to sit down and , é
1 ‘ work along with his clients, and should be seen as part of the productive
) force in the eyes of the client, Ig is through the foreman's actual per- 1

forming of tasks and through the behavior that he displays that the disturbed :

youth is able to develop an understanding of appropriate work behavior and i

e e kelians s it

incorporate an awareness of the .importance of quality and productive efforts.
The forenon who are interested, involved and helpful suthority figures, and

uho are adequate and competent in the area of work sevve as positive nodels

B .
> Lol

! for identification, An essential part of growing up is the ability of chil-

dren to make distinctions among various adult roles, These children's

figures for identification have been limited prior to the program to parent-

Ve s e prt e e
N 3 e
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surrogates and teachers, The foreman adds a new dimension.

Another aspect of the highly individualized approach is the ability of the
foreman to respond to the tremendous range in behavior from day to day and

§ within the work day displayed by ghe same youngster. A plan formulated in
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staff meeting is subject to considerable modification as the foreman works
with the adolescent, These youth are so fregile in their ability to cope
with their total environment that if things have not gone well with them

in their school situstion, in their 1:.ing situation or in their psycho-

‘therapeutic treatment session, they are apt to present a very different

picture in their work behavior, The foremen has to have the ability to
sense, feel and predict the kind of behavior that the adolescent will dis-
Play when the youngster walks through the workshop door, i,e., in working
with these youth, one has to be sble to s2nse, feel and predict behavior

ia adgance of {ts occurrence., Although the foreman has planned a particu-
lar kind of work activity for a specific client, he has to have alternative
work tasks and work settings 15 mind to shift if need be. For example, a
plan was formulated for a l7-year-old girl éo have her perform a variety of
clerical tasks, including typing a series of stencils. As the girl reported
for work, she indicated that she was planning to go home for the weekend to.
visit her mother, The foreman was able to sense that she was extremely
nervous and anxious., It was his feeling that the original plan for work
activity which required control, precision and concentration wpuid have
been difficult for her to'accomplilh on tﬁat day, To have assigned her to
this task would have provided her with an unsuccessful work expecrience. In
view of this judgment, she was placed on tasks that were less demanding of
attention, tasks wbich involved mcre physical movement, tasks which would

make it possible for her to direct her anxious energy in a productive way.

Hide_range of services

The residential treatment setting, while affording & considerable amount of

| protection, tends to isolate the adolescent from the broader community.

To partially ofiiét this loss of reclity; a vocational fehabtlitation-pré-
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gram, for this population, should have available a broad spectrum of voca-

tional services, elements which can be selectively used, In addition to a

clinically oriented workshop experience, provided on a part-time bcsis

during the school year and full-time during vacations, there is need for

e et o sare o
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educational and vocational counseling services, scholarship assistance,
vocationally orien;ed group services, and a vaiiety of job placement acti- 1
vities, including work trial, part-time or summer employment, fuli-time
and regular employment, work study programs and on-the-job training, It !
is extremely important to help these adolescents expand their understand-

ing of the world of work. We have found this population very naive about
many things, including knowledge of work, and have used a combination of

group vocational services, vocafional films and individual counseiing ses-

sions, as helpful techniques to expand vocational horizons. E

In a workshop based rehabilitation program serving emotionally disturbed
adolescents, work assignments serve the function of assisting the adoles-
ceuf develop a productive orientation and evolve a work identity.. This
requires a'variety of tasks ranging from«routine;repetgtiég to complex-
non-repeitive tqsks allowing for extensive physical movement to tasks
requiring the person to sit at a fixed work station, and tasks which are

commonly considered masculine to tasks that society looks at as feminine,

Since we did not want to be limited to the type of sub-coatract work that
is svailable at any momént, the program developed a number of non-sub-
contract tasks, in order to provide a range of activities. For example,

the Vocational Development Ceﬁter:hns established a bicycle repair unit,

. génq into window screen construction and reyii:lng, chair refinishing,
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miscellanecus inside building repairs, painting and repainting of the facil-
icy, cloruj.a"l operations such as typing, switchboard operation, use of '
various duplicating office equipment, as well as stock work and messenger

work, Whatever task the adolescent is assigned to, whether it be a sub-
contract task or simulated _oub-coqtract activities of the type mentioned
above, the client receives v.ugu unee 1t is important for h;- to see all
s task activities as real work, Payment of wages reinforces the idea that
the assignment is real work and helps the adolescent to distinguish between
work tasks and a school arsigmment,

U A
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Physical _srrangement of worksho,
The physical structure of the workshop should allow for flexible use of work

R T
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areas, In addition to some large open space, the progrem also requires a

)

nunber -of small work stations separated by walls, to make it possible to have
; an individus) work by himself in isolation from others. Thesc youth at times
; may be do distractible that avoidance of a lot of stimuli from other persons
may help control their behavicr and may be the only way to get a person to
woi'l:. The physical la;mut_:- should also allow for small work group uitmp
of two to three {nuom. This can be a helpful way to expose the acting-out
] disturbed youngster, when ready, to small groups to learn how to work with

others in approprh_tc ‘“,l wvithout falling apart. The small group worker
setting can also be helpful to the withdrawn client _m_ai.ding him to decrease

. his isolation through participating with others in work projects.. Wherever
possible, the placesint of a client in & work setting in tsolation from others,

SREEARLE LA O T

the placessnt of a client in a small grou§ setting, or the placement of 8
client in & large group setting should be done as a matural process related

to requirements of the job. It should not be directly seen as a form of

punishment or an overt therapeutic techaique.
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Yo provide for the various physical srrangements, it.is necessary to allo-

-
1
:
i

cate mota space per client than with a program serving other kinds of dis-

abled persons.

Am_ Relationships . . -~
In a collal;otative program of this type, there must be extremely close rela-

tionships, forssl zad informal, with the child care agencies. Since the

child care agency is the agency legally responsible for total care of these

youngsters, the vocstional services must be consistent with the therapeutic
plan that is in effect at the residentiil treatment center. Differences
- between staffs of the two agencies must be resolved beforé plans for a par-

ticular youngster are put into effect. This project has been and still is a

learning experience for the staffs of the psychotherapeuti: oriented resi-

v

" dential treatment centers and the staff of the Jewish Vocational Service. | i
One cmci_al,vﬁmction of the JVS staff has been to transmit to the child

care staff the importance of including vocational concerns into the over-all

PO g

treatment programs for these youth. The child care agencies helped the JVS

.
e

B staff to see the connection between performsnce at work and individual

therapy. - ii

Characteristics of Workshop Staff
, We have alrudy_ commented on some of the role requirements of project staff.

e 4 A e eyt s
3. .

In addition, we are bcg:l.ming to learn something about the personal charsc-

(RN vl

t.:er,hti.co of staff necessary for effective vocational work with tbeo_e-e_-p-
ticnally dumrbcd childt;n. For ome ihtn;. th-e'petqoml'-ity structure: of
staff mesbers mist be such as to ensble them to absorb the extensive amount |
of anger and hostility directed at them by clients without feeling that
. these are personal attacks. They must have the strength and the insight
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to avoid muhtn; -rupmiq and t_@ avoid entering into competition the-
selves for the favor of the children. Two forms of potential competition
can serve as pitfalls for staff, that among vocational staff members and
that between ocqft members of ‘the several agencies involved in the project.

Purther, staff mesbers must have the strength .to be very consistent and
honest in dealing with these youn‘ltera. Because of their muuin theu-
pout!.c -experiences our clients have become particularly sensitive tc the
msanings of adult bebavior snd are constantly evalusting the responses of
adults to ihel.r ai:ti.om. They seek proper evaluation of their performances
and become suspicious 1f the foreman plays down poor cutput, poor quality
or behavior inappropriste to the work situation. A staff member who fails
to be honest with a client s in fact contributing to a contimuation of the
younpte-r'o low self-esteenm,

We have found peychiatric consultation mot only helpful in assisting staff

. . understand the dynamics of clieat behavior, but also in oubung staff to .

deal with personsl feelings that are aroused by the frequently aggreuive

and hostile behavior of clients, We believe thit a delineation of personal

characteristics of effective staff meshers vill form a necessary pert of a
model program for working with emotionally disturbed adolescents.

We are not able to report at this ti- on clnn;u tunltlng from the pro-

: gtan. Research findings to date ptovi.do & further deoct!.ption of the

sample along 2 nusber of dimsnsions sdditional to those described earlier,
Sose of this material is summarized in Appendix A,

E T Lo S
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While uculto of our formal measures are not yet available, the value of the
project for individual children can be {llustrated by comidermg the cuc
exaqle atuched as Appendix B. While not stated as such in the write-up |

the case fllustrates the relationship between therspeutic progress and voca-

tional progress, and suggests the uneven development of both. The subject

W R ez iy poa g2

was an 18-year-old girl who entered the program with meny of the typical pre- |
senting problems of & disturbed adolescent population: apparertly poor o
school motivation, 1.-n'mr1ty and strong feelings of dependency, distrust of
adults and low self-esteem. Her initial performance in the program was

characterized by impulsive, infantile behavior, inability to take independent

PRRE . T i e ey ep e e g

_action and other security operations functioning to prevent personal growth,

Progress within a program tailored to fit her needs was slow and stormy,

Ay

Bmotional progress mobilizes defenses against further growth, for the udult

A -

world is not & safe goal to strive for. Eventually, the client mived from

C ameeras

volunteer work as a nurse's aide, to a practical nursing course, to a job in

electrical bench assesbly, to & similar job on which she has been functioning

i)

vell for some time. Her progress was characterized by periods of retreat and
withdrml' as vell as by gains, In a.oenie, each poﬁxt of progress iet in a
little more of the adult world, csusing panic and retreat. PFurther thera-
peutic effort enabled 'ho‘r to start ngaﬁ: at a level higher than the last

: start., The process is still going on. Ve msy speculate that neither its
vocational nor its therapeutic limit has been reached,

Purther evidence of the value ot the project lies in the fact that many of .. f
the cluldm luve progrcued to part-time, summer and full-time regular jobo." .
In addition, the child care agencies and other agencies utvm emotionally .
disturbed children are requesting the provision of these services to other

adolescenits, A service prograa is growing cut of the research project,

ﬁ /0166
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APPENDIX A

. This appendix summarizes some of the data which describe: the sample as it
appeared in the pre-program evaluation. In order to analyze these baseline
data, we uzed the data processing services of the National Opinion Research
Center to secure measures of central tendency, dispersion, and differences
between group means. In all cases the statistical test used to measure the
degree of group differences was the Mann-Whitney U Test. This brief analysis
will cover measures of work behavior and productivity, the meaning of work,
and ego functions relevant to work, '

The most important measures of workshop behavior during the initial evaluation
Were average production, expressed as a percentage of industrial rates, and
the aversge score on the Workshop Rating Scale. With respect to production,
the total group averaged 45% of industrial rates, but with a large variance.
The difference between the sexes (46.1% for girls and 43.8% for boys) was sta-
tistically significant (p=,025). The highest average was actually attained by
older boys (52%), but since we secured complete production data for only five
of the nine older boys, the average for all boys was pulled down considerably
. by the low performarice of younger boys (42% for 23 subjects).

On the Workshop Rating Scale, the total ssmple showed, on the average, fairly
appropriate performance, The aversge rating was 1.63 on a four-point scale
on which a rating of "1" represents the most appropriate behavior. As might
be expected, there was a significant difference by age, the older children
being more appropriate than the younger ones. _The older girls exhibited by
far the most appropriate behavior, wvhile the younger boys behaved with the
least appropriateness. On both measures of workshop behavior in this pre-
program period, then, younger boys wére the least mature vocationally.

Two instruments were used to measure the weaning of work, or what might be
called the psychological significance of work, Each of these instruments
yields a number of measures, but we will highlight only a few.

The Neff Meaning-of-Work Q-Sort yields a score on each of five different needs
that work might fulfill for an individual. These needs are material gratifi-
cation, activity, szlf-esteem, esteem from others, and creativity, What is
most striking about the results in the pre-program evaluation (see Table 1)
was the emphasis on creativity as the most important attribute of work. Three
of the four age-sex sub-groups ranked it first in the hierarchy of need cate-
gories. The single exception is that older boys ranked the need for self-
esteen as most important. Variance, however, was extremely high and there
- were no significant group differences. :

Perhaps equally striking is the virtual rejection of the need for esteem from
others and material needs by all four age-sex groups, Ranking the importance
of each need category for each of the four groups, we find that material needs
fank fourth for both groups of boys and esteem from others ranks fifth, For
both girls' groups, material needs rank last, while esteem from others ranks
fourth, Needs for activity and self-esteem thus rank fairly consisteantly in

. the widdle,

The other result that may be of significance in our findings is the relative
.lack of structure smong the needs for younger boys. Each of the other:sub-
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TABLE 1

SCORES AND RANKS FOR AGE-SEX CROUPS ON NEFF Q-SOH
MEAN SCORES AND RANKS

Younger Boys  Older Boys  Younger Girls  Older Girls
Need : (23) (9) - €10) (10)
Score Rank Score “Rank - Score Rank ‘Score Rank

Material 191 &4 1.78 4 .30 5 1.20 5
Acttvity 246 2 1.9 3 270 - 2 210 2.5
Self-Esteenm 209 3 35 1 260 3 2,10 2,5
Esteem from

Others 1.32 5 1.3 S 130 & 1.40 &
Creativity | 2.68 1 278 2 3.5 1 "3.20 1

groups has at least one need area that stands eut from the others in impor-
tance. Both girls' groups stress creativity, and older boys stress sélf-
esteem and creativity. Whila younger boys rank creativity first, it does mot
really stand out above the average scores of three of the cther needo areas.
We speculate that this lack cf differ¢ntiation is consistent with the relative
lack of vocational maturity revealed Zor younger boys by the work behavior
moasures, for lack of differentiation in work values may well be associated
with lack of vocational maturity,

The Work Semantic Differential has showmn in the analysis so far less interest-
ing, although probably more reliable, information on the meaning of work. All
four sub-groups evalusted work positively in a highly significant manner. The
older boys see work as "potent" or "powerful," while younger boys approach posi-
tive significance on the potency factor. The difference between boys and

girls on the potency factor is significant as well. While none of the sudb-
groups saw-work as novel, boys saw work as more novel than did girls. This is
essentially a < dtffcrence betuun younger boys and older girls. :

Vocationally relevant ego functions were measured by such tests as the P;rem

Maze Tést, the Kent E-G-Y, tlie Rosenzweig Picture Prustration Test, a modifica- -

tion of the Mooney Problem Checklist, and the n-achievement score from selected
cards of the Thematic. Apperception Test, ,

Our population consists of youngsters with a leve) of intelligence in the
aversge range, with relatively slight variance, Indices of planfulness, fore-
sight, and ability to delay impulses on the Porteus Mase Test suggest that at
the time of intake these youngsters were functioning somewhat below the general
morm., On the qualitative index of the test, Porteus suggests a score of 29.0
as a critical cut-off point. (Subjects whose Q-score is higher than that are
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likely to fall within a delinquent behavior pattern and also have been found
to make unsatisfactory workers.) The mean Q-score for our total group is 26,3
with no difference among age groups--though there is some non-significant dif-
ferencn among age-sex groups. Our population as a whole falls vithin a normal-
neurotic range as defined by the normative population,

As measured by the Rosenzweig, the level of firustration tolerance in general
was quite low for our group and did not conform to socially acceptable modes

- of dealing with aggression and frustration encountered in environmental condi-
tions. There were interesting differences among sub-groups. The test scores
suggest that the older children were significantly better able to cope than
the younger ones. Boys tended to deal with frustration by aggressive, out-
vardly directed expression, whils girls tended to cope with frustration by
denial, inhibition of response, and feelings of guilt, '

Our total population msnifested an extremely low level of achievement motiva-
tion as compared with a normative population, Thé younger children showed
greater achievement motivation than did the older childrea, Variance is very
large, however, and the difference is not statistically significant, Neverthe-

less, even 1if viewed as a trend, this is an interesting finding,
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APPENDIX B

Case Destrigtion of A. B,

A. B., female, was 18 years old wﬁea she was etrolled in. the Vocational Develop~

ment Canter in the Spring of 1964, Adopted when she was a few months old, she
became an orphan at the age of 14 when her adoptive parents died. Since that
time she had been a ward of the State and a resident at a residential treatment
center for emotionally disturbed children.

A. B.'s presenting problems prior tc her involvement in the VDC program were
poor school motivation, immature and dependent feelings, a distrust of adults,
and low self-esteem., Through a series of assessment techniques, she was
evaluated to have good manual dexterity, She produced especially well when
given praise, Her main behavioral difficvities, which related to her fear of
growing up, stemmed from her impulsive, infantile behavior and her inability
to take independent action,

During the school year A, B, began working on Saturdaye in our workshop. In a
pre-program staffing it was decided that the foreman's supervisory attitude
would be matter-of-fact, but that clear limits would be imposed on A, B.'s

. impulses and child-like’ behavior. Should she become too anxious or upset to

meet workshop standards, she would be expected to leave the shop for the day,
at a loss of wages, Work tasks were to be chosen to meet her need to be

active and her need to have implicit work pressures (e.g., placing her on the
last step of a quickly moving production line), A concrete salary system was
also instituted for A, B. At the end of each day she was given exact figures

‘on” her production and an evaluation of ‘her work behavior., Her performance

was then translated into monetary terms, This provided immediate feed-back on
the consequences of her behavior in a goal-related manner,

A, B, also attended weekly vocational orientation group meetings, She was
encouraged to discuss her vocational plans along with the other clients in the
program. A. B, saw her vocational counselor in weekly interviews, Her imma-
ture, dependent, yet hostile, methods of handling foremen's criticisms and
linit-setting were the focus of the counseling sessions, Her long-range voca-

.tional plans, which included an interest in a nursing career, were also dis-

cussed,

As reviewed in regular staffings, attended by workshop foreman, the vocational
counselor, residential treatment center staff, and the project's psychiatric
consultant, A, B,'s progress was seen as nlcw and somewhat stormy, Her big-
gest difficulty was an inability to let go of her child-like tole to assume

- more adult responsibilities,

A. B, attended the workshop for a year and three-quarters, on Saturdays during
the school year and three days a week during summers, After this experience

it was felt that she was ready for a more demanding work setting. Because of
her interast in nursing, a program of part-time volunteer work as a rrse's

aide was set up in a nearby hospital, Although initially anxious, A. 3. worked
quite succeesfully in this setting. Hospital reports indicated good performance,
Three months later she was ennolled in a Board of Education ptacttcal nursing
course,
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A. B, immedistely ran into trouble. Previous school-related problems, which
‘had caused her to terminate high school in her senior year, were again brought
on by the new coursework, After three weeks of struggle, she withdrew to the
safety of the treatment unit.

The vocational counselor, who saw her intensively following this failure,
helped her to review her short-range vocational goals, Capitalizing upon her
succéssful experienc: 28 & production worker in the workshop, A, B, decided to
try job placement as an assembly worker, The counselor placed her on a full-
tim job as a bench assembler, Alchough helitant, she begsa work and was able

to stay a month before her old fears and low self-esteem became over-powering.
This experience, however, had proved to ‘her that she was able to perform suce
cessfully in the work world,

A socond referral vas made to a similar job opening, This placement was suc-
cessful and A, B, has been employeéd for the last six months, In the meantime,
she has acquired her high school diploma through correspondence courses and

" has recently left: the ttumenc unit to live in her own apartment,




