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The Center for Vocational and Technical Education has bzen established
as an independent unit on The Ohio State University campus with a grant from
the Division of Adult and Vocational Research, U. 8. Cffice of Education.

It serves a catalytic role in establishing a consortium to focus on relevant
problems in vocational and technical education. The Center is coriprehensive

in its commitment and responsibility, multidisciplinary in its Lpproach, and
interinstitutional in its program.,

The major objectives of The Center follow:

1. To provide continuing reappraisal of the role and function

of vocational and technical education in our democratic
society;

2. To stimulate and strengthen state, regional, and national
programs of applied research and development directed toward

the solution of Pressing problems in vocational and technical
education;

3. To encourage the development of research to improve vocational
and technical education in institutions of higher education
and other appropriate settings;

4, To conduct research studies directed toward the development

of new knowledge and new applications of existing knowledge
in vocational and technical education;

5. To upgrade vocational education leadership (state supervisors,
teacher educators, research specialists, and others) through
an advanced study and in-service education program;

6. To provide a national information retrieval, storage, and
dissemination system for vocational and technical education
linked with the Educational Research Information Center
located in the U, §. Office of Education;

7. To provide educational opportunities for individuals contem-
plating foreign assignments and for leaders from other countries
responsible for leadership in vocational and technical education.
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PREFACE

The concept of cooperative education in vocational and technical
education 1s certainly not new. However, recent trends in the world of
work and in education provide compelling reasons for "sharpening® our
concepts and broadening our perspective and application of this method-
ology to rore occupational training areas and to differsnt levels of
preparation.

Toward this end and at the suggestions of state and national lead-
ers, the National Seminar on Cooperative Educatlon was planned for

‘ August 1 to 5, 1966, at The Center. The seminar was designed to pre-
~ pare guldelines for encouraging, developing, improving, and expanding
- cooperative education programs for high school and post-high school
. youth, Personnel from the U, S. Office of Education, Divisior of Vo-
T cational and Technical Education, Center specialists in all of the
service areas, state vocational education leaders, and otihier nation-
) ally reccgnized consultants contributed to its planning  and execution.
= The seminar designed primarily for personnel in state leadership
3 positions (e.g., supervision, teacher education, curriculum, research)
: in all of the service areas drew participants from 41 states.

o B i T i O B

! This report is a distillation of the discussion, interaction, and
) conclusions that were drawn from the meeting. The contribution and
. - suggestions made by seminar participants were particularly valuable.

"~ It is hoped that the report will provide material assistance to state
.. . staff members in improving and extending effective cooperative educa-

R | tion programs in their states. A number of states have indicated plans
for conducting state-wide workshops for personnel.

Special recognition is due Harry Huffman, Specialist in Business
and Office Education at The Center, who served as Seminar Chalrman;
C. B. Hurst, Cooperative Education Consultant for The Center (formerly
- Director of Vocational Education, and Principal of Patterson Co-
operative High School, Dayton, Ohio); and Franklin H. Dye, Research
Associate in Business and Office Educatlion at The Center,

The reviewers of the guidelines were E., Max Eddy, Professor and

- Chairman, Department of Industrial Education, School of Technology,
. Purdue University, Lafayette, Indiana; Ralph E, Mason, Chairman, Busi-
- ness and Distributive Education, Indiana State University, Terre Haute,
. Indiana; Calvin J. Cotrell, Specialist in Trade and Industrial Educa-
= tion, The Center for Vocational and Technical Education; and Neal E.

. Vivian, Specialist in Distributive Education, The Center for Vocational
K and Technical Education.

| Robert E. Taylor
I - Director
:- - . The Center for Vocatlional and
C Technical Education
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FOREORD

During the next five years there will be a tenfold increase in the
number of youth involved in cooperative education. In view of this im-
pending growth, The Center sponsored a national interdisciplinary sem-
inar on cooperative education on August 1 to 5, 1966, for state
directors and superviscrs of vocational education and te: .ner education
personnel.,

The objectives of the seminar were to promote and cxpand the use of
the principls of cooperative education by all the vocational services
and through an inter-service effort to explore the possibilities of pro-
viding training for youth preparing for new and emerging occupations
which require knowledge and skills from several vocational disciplines.
Examples of new and emerging occupational areas incl.ide turf management,
data processing, child care service, garden center management, pre-sold
merchandising oparations, nursing and rest home service, outdoor rec-
reational service, supervisor of communications service, electro-
mechanical service and repalr, and automatic merchandising.

Speakers, small group discussions, and & speclally prepared set of
guidelines were used to achieve the objectives of the seminar.

The seminar focused on the cooperative education probiems of all
the vocational disciplines that are facing state vocational education
staff, school administrators, the local commnity, business and industry,
management, and unions.

A strong interest was exhibited by over 110 state leaders of vo-
cational education from #1 states who braved the airline machinists'
strike to attend the conference. The keynote banquet speaker was
E. F. laux, Vice President for Marketing of the Ford Motor Company.

The presentations given at the conference are reproduced on the follow-
ing pages. The biographical sketches of the speakers are included in
the Appendix. Forms used for organizing the small groups discussions

of the seminar are included in the Appendix to help state leaders plan
similar confersnces.,

Several months before the conference a numher of on-site school
visits were made to gather pertinent data, Eight states were visited
and the results are incorporated in the guidelines.,

Harry Huffman

Seminar Chalrman

The Center for Vocatlional and
Tecknical Education
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PART I INTRODUCTION

The_Challenges Befors Vocational and Technical Education

The most affluent society in the world, the United States, is facing
the challenges of unemployment, underemployment, and poverty. Meeting
these challenges, we have developed the most advanced technology known
to man in the fields of agriculture, business, industry, and the home.
But a paradox exists, not enough people are trained to operate, service,
rebuild, and develop this mushrooming technology. In addition, there is
a need for skilled people to supervise and manage employees. These em-
ployment needs combined with the demands of the military establishment
present a major challenge to all agencies concerned wlith education and
training of workers. In the October, 1964 issue of the N,E.A, Journal,
J. Chester Swanson surmarized the challenge to education: "Our political
and social survival may depend to considerable extent upon our abili*y to
providé Tor the adequate employment of our nation's youth, Although the
unemployment problem is so big that it must be approached from all
angles, vocational education can play a considerable part in providing
a solution,"

Dr. Swanson defined vocational education %*as that part of a school
curriculum or those on-the-job activities designed to provide the skills
and knowledge which will enable the student to obtain employment or to
become a more proficient worker in providing economic security for him-
self and his family."

Cooperative education can make a substantial contribution toward
meeting this unemployment problem., Cooperative education can furnish
our most promising hope for a substantial increase in occupational, vo-
cational, and technical education at the secondary level.

Expanding Cooperative Education

Cooperative education in operation for over fifty years can be in-
troduced into many more programs without a substantial outlay of local
money. Realistic learning for thousands of young people now enrolled in
comprehensive high schools, vocational-technical area scheols, tech-
nical institutes, and community colleges can come through cooperative
education. Its wide and favorable acceptance by leaders in education,
business, and industry is based upon a constructive and functional edu-
cational philosophy. Finally, in-school instruction and on-the-job
training in a cooperative program can lead to full-time employment for
the student-trainee after graduation from high school. Federal funds,
available throagh the Vocational Education Act of 1963, have prompted
states and local communities to develop new programs and improve exist-
ing programs in cooperative education.

Cooperative education is a well-developed instructional program
which requires a teacher-coordinator to organize the learning activities
of student-trainees around their career interests and goals. He
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coordinates classroom instruction with on-the-job experience. W¥hile on
the job, student-trainees learn to work with adults and to develop the
essential attitudes of respect and responsibility. School adminis-
trators, parents, and employers all know that cooperative education can
help train young people in a wide variety of occupations. Even stu-
dents realize the usefulness of cooperative education.

The number and the kinds of cooperative programs have increased in
number in recent years. Yet, many communities have not utilized this
practical learning approach. The educators in these communities should
review the advantages of cooperative education fur the student, school,
employer, and community so that the educational needs of the young
people can be met,

Plan for the Future

According to the Panel of Ccnsultants on Vocational Education,
eight out of ten youngsters now in grade schools will not complete
college. This need for practical and meaningful programs to satisfy
the educational requirements of those who do not complete college can
be met by providing a wide range of learning opportunities for students
in every ability level. When learning opportunities are increased the
number of drop~outs should be reduced. Learning opportunities can be
increased in a program which includes:

1. A complete guidance program which includes a survey of
interests, counseling, testing, and adequate school
recoxrds.

2. A solid foundation of general education to serve as the
hase for specialized instruction for an occupation or
profession.

3. An adequate program of industrial arts, home economics,
general business, and general agriculture to provide
realistic exploratory experiences in all major fields
of employment.

k., A complete program to develop the pre-employment skills
required in the agricultural, home econom’ s, office
procedures, sales and service vocations, and industrial
occupations,

5. An adequate coopsrative education program to assist
young people to enter productive employment.

Jt is obvious that ws need an expansion of all types of "pra~tical'
education to meet the varied needs of young people. In most situa-
tions, it is not enough to have one or two cooperative programs in a
comprshensive high school., We need a total vocational program in
which the cooperative phase is only a part.




I Interrelated Services Important

In the years ahead we should give more attention to the ways and
means of utilizing all the vocational services to satisfy the educa-
g tional needs of youths and adults. Attention should be given not only
to the expansion of existing programs of agricultural, distributive,
3 trade and industrial, office, and home economics education, but also to
{ the development of new instructional patterns which can interrelate
course content from two or more vocational disciplines. The emphasis,
(i therefore, should be less on course content and more on the job reeds
‘ of the student so that he can perform effectively on the job., For
. example, if a trade and industrial student learning the skills of auto-
3 motive service needs instruction in selling, provision should be made
to teach him the selling skills. If a distributive education student
needs instruction in office opération, instruction in office skills
should be provided. Numerous interrelationships exist between sales,
service, production, and distribution. The principal ingredient
needed to bring about a strong program of interrelated services is
"ecooperation"-and a vital concern for the development of a functional
program of vocational and technical education.

e Y

i

Investment in Individual Development

,
Pl .

All education is an investment in the development of the whole in-
dividual. Better educated people make a substantial contribution to the
work force because they:!

S——

learn more and earn more;

N
=1

- 2. produce more and achieve more;
3. require fewer tax supported public services;

I, have more information and facts upon which to base
- important decisions;

\ 5. adapt more readily to new developments and new
ideas and new methods;

| 6. appreciate and buy more new products and services;

7. have more faith in a free market economy and our
competitive economic system;

w4

8. participate more in representative government.

On the other hand, the uneducated are often dependent upon society
for the bare necessities of life, which affects the economy of their
community,

s
P

»
1Adapted from Special Supplement, Washington Report, August 24,
1962, Chamber of Commerce.
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Deseription and Objectives of Cooperative Education

Distinction Between Work-Experience Programs and Cooperative Education

Tn the minds of some people cuoperative education is not greatly
distinguished from work-experience education. A fairly clear differen-
tiation can be made. -

Work-experience education has a number of diffuse, general objec-
tives. For example, work experience has been introduced in a variely of
worthwhile educational programs conducied for various purposes and in
different forms. These programs would be individually defined according
to their nature, purpose, procedures, and substance and range from
of forts to propose new approaches to curricula.

The cooperative program, which also contains the element of work
experience, is specifically defined, It is a program of vocational
education developed jointly by the school and business or incdustry in
which job skills and job 2djustment are secured through an organized
sequence of job experiences in paid part-time employment and through
classroom experiences in related instruction.

Uniquely, cooperative education helps the student to:
Select an appropriate field of work or an occupation;

Learn skills of an occupation under actual conditions of
an employment and production;

Gain technical and related information which will enable
the learner to engage in the work of the chosen occupa-
tion intelligently, safely, and confidently;

Make adjustment to the real employment setting including
responsibilities, relations with other workers, and
acceptance of supervision;.

Make optimal application of school learning to a vocation
and of job learning to school work;

Learn to assume adult responsibilities ir work, in relation
to peers, and in his commmnity.
Seven Types of Cooperative Programs
Cooperative Programs in Business and Office Education
Cooperative office programs provide classroom instruction and
on-the=job training to develop vocational competency in office

skills, knowledges, and understandings. These programs are in-
tended to prepare the student for initial employment and for
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advancement on the job. Given prior to the time of employrent et a
training station, the instruction includes courses such as type-
writing, shorthand, transeription, bookkeeping, and machine opera-
tion. During the time of training-station employment, the stu-
dent's classroor work includes directly related instruction such as
office procedures, which includes clerical procedures; calculating,
duplicating, and transcribing machines:; filing; cashier, sales,
purchases, payroll, and stockroonm procedures; and business cor-
respondence and other comminications.

Cooperative Programs in Distributive Educatlion

Cooperative programs in distributive education are designed to
prepare students for entry occupations and for promotion to posi-
tions of increased responsibility in the various areas of marketing,
including wholesaling, retailing, and service industries. . The
programs take several forms, but most commonly, the students are
employed at training statlons on a haif-day basis during their
senior year in high school. In some cases the necossary courses
in marketing and salesmanship are completed in the junior year as
pre-employment classes, followed by related instruction and on-the-
job training in the senior year.

Senior high school programs primarily utilize retail store
training placements. Post-high school and community college pro-
grams use wholesale businesses, big-ticket departments of retail
stores, and direct sales placements.

Cooperative Programs in Home Economics

Tn home economics, increased emphasis is now being placed on
program development specifically geared to preparing students for
employment. Typical occupations for which cooperative home eco-
nomics programs are used include the food service area, clothing
maintenance, hotel and motel service, and child care. The r2in
objectives of cooperative education efforts in home economice are:
to prepare students to obtain specific jobs using the technical
skills of home economics; o assist students in developing personal
characteristics that are necessary in the world of work; to alert
students to the possible job opportunities in the home economics
field; and to help business and industry become aware of the
assistance that the school can give through cooperative Job train-
ing in home economics related occupations.

Cooperative Programs in Trade and Industrial Education

Cooperative programs in industrial education are designed to

prepare students for entry jobs in the skilled trades or other
skilled industrial occupatlions.




The in-gchool phase involves instruction in both general eme
ployrment information common to all vocations and trade theory which
1s applicable to the occupation or trade in which the student is
employed. The emphasis is on the acquisition of specialized skilis
and knowledge needed for trades which demand in-depth instruction.
These programs ars sometimes called Diversified Cooperative Train-
ing (D.C.T.) or Industrial Cooperative Training (I.C.T.) because the
students in one class are employed in training stations represent-
ing several difforent trades.

In soms large cities or in area schools, instruction may be
organized according to trade areas or by occupational families, e.g.,
automotive, drafting, and printing. In these schools the teacher-
coordinator may teach the pre-vocational (sometimes called pro-
employment) classes or tenth grade shop and the related technical
information for those whe are employed on a cooperative job, Under
this plan the vocational drafting teacher-coordinator would teach
the tenth year pre-vocational students two or three periods and the
eleventh or twelfth year employed students one period each day. An
important part of the school day must be devoted to on-the-job co-
ordination. Usually such programs follow the alternating plan where
the student is in school one, two, or three weeks and on the coopera-
tive job a similar period,

Cooperative programs in industrial education may ke suggested
for those who wish to pursue a college major in industrial educa-
tion; those who plan to enroll in industrial or technical programs
on the post-high school level; and those who want to work full
time immediately following high school graduation,

Cooperative Off-Farm Agriculture Programs

There are many occupations in which agricultural competencies
are needed in addition to farming. Examples include: elevator
operations, farm equipment, feed and fertilizer sales, farm produce,
and livestock brokerage operation. On-the-job, supervised occupa-
tional experience in conjunction with related classroom learning
experiences can be one of the answers to providing competent people
for their entry into agriculture-related off-farm occupations,
Provisions of the Vocational Education Act of 1963 have increased
the number of schools providing programs of this type; these can
be developed for area schools and community colleges as well as
local high schools.

Combination or Inierrelated Cooperative Programs

In many communities, cooperative programs are in operation
which involve students employed in several vocational fields, in-
cluding the office, disiributive, trade and industrial, off-farm
agricultural, and home economics-oriented occupations. In some
states these programs are called diversified vocational progranms.,
In other states these are called cooperative occupational educa-
tion programs. Programs of this %ype are best suited to small




high schools in rural areas wherc there ars neithsr enough students
nor enough acceptable training stations in single occupational
areas to justify separate programs.

Although interrzlated or diversified programs embody the basic

principles common to all cooperative education programs, some spe=~
cial problems do exist. To operate a program that is truly voca-

E' tional cooperative, directly related instruction in the classroom
must be coordinated with the on-the-job experiences. The co-
ordinator must be familiar with and have had work experience in

i. several vocational fields. In addition there is the problem of
developing and using the great variety of individualized instruc-

- tional materials that must supplant the usual group methods used

in specific or unit type programs.

. 7. Special Purpose Programs

- As school administrators learn more about the advantages and
the operating details of cooperative education, we will see more
special purpose programs developed. An example of this type may be
~ found in a specialized program organized to train gasoline station
attendants. Such programs involve instruction from the trade and
industrial field as well as sales and service. It is also advis-

- able to include recordkeeping, typing, or similar business office
. skills.
- "Special purpose! cooperative programs might be considered for

phvsically handicapped, retarded, and inter-city youth,

Common Elements in All Cooperative Education

~ A major theslis of these guidelines for cooperative education is

that a great commonality exists in vocational cooperative programs. The
N - overriding purpose is to develop occupational competence through class-
- roor: work carefully coordinated with on-the-job experiences,

. Many other concepts are an integral part of cooperative education.
. These include (1) paid employment whereby the student-employee ex-
periences are that of a full-fledged employee rather than as an observer
- or aid, (2) the employment of a teacher-cocrdinator especially trained

. in coordination techniques with experiences in the vocational fields for

which he is responsible for instructing and guiding a student-trainee,
. and (3) the use of consulting or advisory committees in order to bring
[_ Joint thought and planning to bear on school and community problems.
: i
' L Business and distributive fields are being combined with agri-
‘ culture to develop many fine agricultural business cooperative programs.
2? In several places around the country, home economics programs are being
- developed in connection with other service areas. This adheres to the

. "student centered" approach which is inherent in the Vocational Education
lg Act of 1963 and can probably be the area in which cooperative education
‘ will make its greatest contribution to the further development of a

total program of vocational and technical education.




Advantages of the Cooperative Plan to the
Student, School, Employer, and Cormunity

The Student

Provides a realistic learning setiing in which the student may dis-
cover his true interests and abilities.

Develops a good understanding of employment opportunities and
responsibilities through direct on-the-job experience.

Exposes students to basic information regarding tusiness, industry,
and off-farm agriculture needed for intelligent life choices.

Develops work habits and attitudes necessary for individual
maturity and job competence.

Provides a laboratory for developing marketable skills.

Gives meaning and purpose to the theoretical and practice assign-
ments presented in the school situation.

Provides first-hand experience with other employees which leads to a
better understanding of the human factors in business and industry.

Provides finzncial rewards while learning employment skills and
understanding.

Provides an opportunity to participate in and profit by two types of
leaming environment--school life and employment.

Provides an effective test of aptitude for chosen field of work.

The School

Enlarges tke learning facilities available for students enrolled with-
out a major expenditure for shop and laboratory equipment.

Brings business, industry, agriculture, and the school together in a
training effort to develop a strong vocational progran.

Brings to the school at a low per capita cost a wealth of social and
technical information which may be used as the basis for effective
instruction for the varied needs of the students.

Gives the school an effective means of evaluating its over-all
instructional program.

Increases the holding puwer of the school by helping students

clarify career goals and providing a practical means of reaching
then.

' T
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The Employer

The employer becomes a partner in selecting, instructing, and train-
ing young workers in the skills and understandings needed for
effective job performance.

The employer has the assistance of the school in instiructing and
counseling the cooperative student during the transition and adjust-
ment period from school to the job,

As follow-up studies show, employers retain a l-rge percent of
cooperative students after graduation in positions of real
responsibility and leadership.

BEmployers partiéipate in keeping in-school and on-the-job instruc-
tion consistent with current practice in business, industry, and
agriculture,

Employers are a source of new workérs who are receptive to instruction.
Employers have the advantage of hiring workers with a basic under-
standing of the technology of the trade, including advanced mathe-
matics and applied science, which give the worker the "know-why"

as well as the "know-how,"

Employers are supplied with selected and motivated workers who have
ctosen a career in keeping with their interests and aptitudes.

Employers are often relieved of some of their training problems.
Employers are provided an opportunity to render an important public
semice.

The Community

Provides an effective means of developing young people for produc-
tive citizenship in the community.

Increases the economic health of the community as companies are
able to meet their needs for skilled workers.

Provides a method of introducing high school students to the local
employment opportunities.

Provides an opportunity to develop a unified community training
program,

Provides specialized training in a vardety of occupations at a
reasonable cost to the commmnity.

Promotes closer cooperation and understanding between the com-
munity and its schools.

Encourages students to remain in the home community after gradua-
tion and promotes a more stable work force.
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A Chronological History of Cooperative Education and
Federal leglislation Affecting Cooperative Education

*. 1906 - Cooperative education inaugurated at the University of Cin-

. cinnati by Dean Herman Schneider. The first program in
engineering was a combination of work and study as integral
parts of the educative process.

1909 - High school program of work experience education established
at Fitchburg, Massachusetts, in cooperation with the General
Electric Company.

1910 - High school cooperative courses established in the Cincinnati,
: Ohio public schools.

1911 - Experimental high school ecoperative program established at
York, Pennsylvania,

1912 - First retail cooperative training program in Boston, Massachu-
setts high schools organized by Mrs. Lucinda Wyms+ Prince.

1914 - High school cooperative instruction established at Dayton Co-
operative High School, Dayton, Ohio.

1915 - High school cooperative programs established in ten New York
City scheols.

1917 - Passage of Smith-Hughes Act, Public Law 347, 64th Congress.
Approved February 23, 1917, a month and a half before U. S.
entered World War I. Provided approximately $7 million
annually, as a permanent appropriation for vocational educa-
; tion in agriculture, trades and industry, home economics, and
. teacher training. The Federal Board of Vocatlonal Education
4. recognized croperative courses and encouraged schools to
establish these courses.

- 1921 - College plan of alternating study and work pericds adopted by
- Antioch College, Yellow Springs, Ohlo. This plan is currently
& in use at over 75 colleges.

=y 1929 - Passage of George-Reed Acti, Public Law 7C2, 70th Congrsss,
: Approved February 5, 1929. A {temporary measure that
authorized inerease of $1 million annually for four years
(1930-1934) to expand vocational education in agriculture
and home eccnomics.

.‘-. 1931 - Modiflcation of policy for part-time cooperative courses by the
- Federal Board for Vocational Education,

1933 - Conference at Biloxi, Mississippi arranged by €. E. Rakestraw,
From this conference, plans were developed for expanding
part Lime cooperative educatlon programs.
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g 1934 - Passage of George-Ellzey Act, Public Law 247, 73rd Congress.

Replaced the George Reed Act of 1929. Approved May 21, 1934.
Authorized an appropriation of $3 million annually for three

[~ years, to be apportioned e .lly for training in agriculture,
home economics, and trades and industry.

o - 1936 - Passage of George-Deen Act, Fublic Law 673, 74th Congress.

Approved June 8, 1936. Authorized on a continuing basis an
) ammual appropriation of approximately $14 million for voca-
. tional education in agriculture, home economics, trades and
' industry, and for the first time, distributive occupations.

- 1946 - Passage of George-Barden Act, Public Iaw 586, 79th Congress.
Amended and superseded the George-Deen Act of 1936. Approved

.- August 1, 1945, Authorized larger appropriation for voca-

by 1~ tional education than the superseded George-Deen Act of 1936,

e | from $14 million to $29 million amnually. Extended pro-

- visions of the Smith-lughes Act and authorized increaced

%-l- amual appropriations to the States. Funds for vocational

education were aut’ rized for agriculture, home economics,
tradss and industry, and distributive occupations.

1957 -~ Conference on Cooperative Education and the Impending Edu-

~ cational Crisis held at Dayton, Ohio, on May 23 znd 24. Con-
- ference was sponsored by the Thomas Alva Edison Foundation.
N 1963 - Passage of Vocational Education Act, Public Iaw 88-210, 88th

Congress. The central purposes of the Act are as follows:!

1 1. To aseist states to maintain, extend, and improve
;{ existing programs of vocational education.

2. To develop new programs of vocational education.

:{A{j 3. To provide part-time employment for youths who need
such employment in order to continue their vo-
cational training on a full-time basis.

L k., To provide instruction so that persons of all ages
in all communities will have ready access to Vvo-

. cational training or retraining which is of high

-~ L quality, realistic in relation to employment, and

« suited to the needs, interests, and ability of

the persons concerned. Such persons were
jdentified: (a) those in high scnool, (b) those
who have completed or discontinued formal educatlon

- 1Yocational Education, The Sixty-fourth Yearbook of the National
Society for the Study of Education, Part I, Chicago: The National
Society for the Study of Education (5835 Kimbark Avenue, Chicago,

i
Tllinois, 60637), p. 200.
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and are preparing to enter the labor market, (c)
those who have already entersd the labor markst
and who need to upgrade their skills or learn
new ones, and (d) those with educational
handicaps.

The foregoing Federal acts contributed substantially to the philos-
ophy, organization, and growth of vocational education which included
cooperative education,

Definitions Relating to Cooperative Education*

The following definitions will help to clarify the meaning of terms
relating to cooperative education:

ADVISORY COMMITTEE - o group of persons, usually outside the edu-
cational profession, selected for the purpose of sffering advice and
counsel to the school regarding the vocational program, Members are
representatives of the people who are interested in the activities with
which the vocational program is concerned. (See also Craft Advisory
Cormmittee. )

COOPERATIVE EDUCATION - a program for persons who are enrolled in
a school and who, through a cooperative arrangement between the school
and employers, receive part-time vocsztional instruction in the school
and on-the-job training through part-time employment. It provides for
alternation of study in school with a jeb in industry, agriculture,
home economics related, or business, the two experiences being planned
and supervised by school and employer so that each contributes defi-
nitely to the student's development in his chosen occupation. Work
periods and school attendance may be on alternate days, weeks, or
other periods of time, but the hours at work are during the school day
and equal or exceed the hours spent in schoel during the regular school
year. This plan of training is used extensively in various phases of
vocational education.

COORDINATING TEACHER (TEACHER-COORDINATOR) - a member of the school
staff who teaches the related and technical subject matter involved in

work-expsrience programs and coordinates classroom instruction with on-
the-job training.

COORDINATOR (COOPERATIVE EDUCATION) - a member of the schoosl staff
responsible for administering the school program and resolving all
problems that arise between the school regulations and the on-the-job
activities of the employed student., The coordinator acts as liaison
between the school and employers in programs of cooperative education
or other part-time Job training.

*Definitions are taken from Definitions of Terms in Vocational,
Technical, and Practical Arts Education, an American Vocational

Assoclation publication.




CRAFT ADVISORY COMMITTEE - a group of local craftsmen, selected
from a specific trade or occupation, appointed to advise the school on
matters pertaining to teaching the particular occupation, Cenerally,
the cormittee should include an equal number of representatives of labor
and management.

DIVERSIFIED OCCUPATIONS PROGRAM - a hizh school course in which
students are given supervised work experience in any one of a variety of
occupations, combined with related classroom instruction., This type of
program is suited especially to communities where the need for workers
is too limited to justify separate courses for each occupation. This
program is usually under the direction of the trade and industrial edu-
cation division and supervised by a teacher-coordinator,

ON-THE-JOB TRAINING - instruction in the performance of a job given
t> an employed worker by the employer during the usual working hours of
the oceupation., Usuallv the minimum or beginning wage is paid.

WORK EXPERIENCE - employment undertaken by a student while attend-
ing school. The job may be designed to provide practical experience of
a general character in the work-a-day world.

WORK EXPERIENCE EDUCATION (OCCUPATIONAL EXPERIENCE) - employment
undertaken as part of the requirements of a school and designed to pro-
vide planned experiences, in the chosen occupation, which are super-
vised by a teacher-coordinator and the employer.

WORK STUDY PROGRAM -~ administered by the local educational agency
and made reasonably (to the extent of available funds) to all eligible
youths in the area served by such agency. Employment under the program
may be for the local educational agency or some other public agency or
institution and will be furnished only to students who (a) have been
accepted for enrollment as full-time students in an approved voca-
tional education program, (b) need earnings to continue their voca-
tional education, and (c) are at least 15 and less than 21 years of age.
No student shall be employed under the program more than 15 hours in any
class wesk or paid more than $45 in any month or $350 in any academic
year, except in special cases.
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f VISUAL AIDS EXPLAINTNG COOPERATIVE EDUCATIO.
i The following visual aids can be used to make transparencies for
presenting major concepts about coopsrative education.
1. Values of Cooperative Education

o Vocational Education Strands in Curriculum Development

. Student Growth through Cooperative Education

. Alternate School-Work Plan

2
3
N
5. The Teacher-Coordinator in Cooperative Education
6. The Results of Good and Poor Coordination

7

. Values of Vocational Experiences
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PART II GUIDELINES FOR COOPERATIVE PROGRAMS

The guidelines in this manual have been prepared to help state
staff members define and discuss the place and function of cooperative
education in the total school curriculum. They should also be of
value to teacher-educators for the preparation of teacher-coordinators.
The specific purposes of the guidelines are:

1. To define and clarify the common elements in all cooperative
education programs

2. To serve as a guide for the further development of material
needed by state staff members and area and local super-
visors when they explain, define, and clarify the local
plan of cooperative education

3. To encourage the further expansion of cooperative education
in schools not bteing adequately served by vocational pro-
grams at the present time

L  To serve as a point of departure in organizing state and
area conferences on cooperative .education

5. To encourage the development ef instructional materials
wh. “ will strengthen existing cooperative education pro-
grams and furnish adequate instructional aids for new
programs

6. To encourage the further development of interrelated
cooperative programs and foster a close working relation-
ship between all vocational services in expanding co-
operative education

It is hoped that the materials of this manual can be useful for
planning state workshops. There are no restrictions on duplicating
this material,

The guidelines are organized in five sections as fcllows:

The School

The Teacher-Coordinator
The Program

The Student-~Trainee

The Employer
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GUIDELINES ABOUT THE SCHOCL

1. Guidance and Counseling Function of the School
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{ 2. Development of Student Personnel Records
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GUIDELINE NC. 1

Guidance and Counseling Function of the School -

Guideline

ae guidance and counseling program should assist cooperative edu-
cation strdents in choosing and following suitable training objectives.

Explanation

Guidance services are involved in nearly every phase of the co-
operative education program. Although there should be cooperation
between the guidance counselor and the teacher-coordinator, the primary
responsibility of enrollment, placement, and follow-rp rests with the
teacher-coordinator. His effectiveness is evaluated in terms of success-
ful training and adjustment of the students in his program.

Implementation

1. E*lective Counseling--The guidance counselor and teacher-coordinator
sh.uld help each student to recognize his special interests and
aptitudes through an interpretation of his school records, back-
ground, and his inventory and test profile.

2. Selection of Students--The teacher-coordinator should work closely
with the guidance counselor in the selection of students for the
cooperative progran.

3. Enrollment Procedure--The enroliment procedure should be well
defined and understood by all concerned. They should know the
factors which determine student selection and placement.

4. Parental Approval--The teacher-coordinator should confer with
parents about the factors relating to vocational choice and
career planning.

5. Periodic Counseling--The teacher-coordinator should review peri-
odically with the students their (a) career objectives, (b)
achievement in relationship to aptitude and ability, (c¢) personal
and social development, and (d) job performance record.

6. Job Placement--The teacher-coordinator should maintain a current
file of job opportunities available to graduates.

7. Follow-Up--The teacher-coordinator should maintain a follow-up
file of the graduates from the cooperative education program.

PRECEDING PAGE BLANK- NOT FILMED




b

36

GUIDELINE NO, 2

Development of Student Personnel Records

Guideline

The student personnel records should contain the kinds of informa-
tion needed by the teacher-coordinator for conducting a cooperative
education program.

Explanation

The personnel record is the central source of important information
about the students. It contains personal data, scholastic information,
test results, extra-curricular participation, career objectives, and job
training experience. It is of great value to the school administration
in planning a school program that will meet the needs of the students
enrolled; to the teacher-coordinator who assumes the multiple roles as
teacher, counselor, placement director, and employment supervisor; and
to the guidance counselor who will need data to assist in effective
counseling.

Jmplementation

1. Personal Data--Personal data should include: (a) the name, nick-
name, home address, sex, date and place of birth of the student;
(b) the names, addresses of parents, or guardian, their birthplace,
marital and educational status; (¢) the names and ages of brothers
and sisters; (d) a summary of health information including hearing,
sizht, speech, disabilities, and immunization data of the student.

2. Scholastic Information--The scholastic information typically in-
cludes school attendance begivning in the elementary grades and
grades earned.

3. Test Results~-Test results should contain information about achieve-
ment, interests, aptitudes, and mental maturity.

b, Extra-Curricular Participation--The record should include information
about the studeni's participation in school activities, athletics
and out-of-school functions, including offices held, honors, and
other special awards. It should also record interests, noteworthy
attributes, and special skills of the student.

5. Career Objectives--The student's future and intermediate goals
should be reported.

6. Job-Training Experience--The teacher-coordinator should be familiar
with the complete record of each student. He should add information
about the student's adjustment on the cooperative job, family
visits, placement information, and a follow-up record.

-
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GUIDELINES ABOUT THE TEACHER-COORDINATOR

s

3. Characteristics and Qualifications of the Teacher-Coordinator
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k., Preparation and Certification of Teacher-Coordinators

5. Duties and Responsibilities of the Teacher-Coordinator
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GUIDELINE NO. 3
Characteristics and Qualifications of the Teacher-Coordinator

Guideline

A teacher-coordinator should have the personal and professional
qualifications nesded to organize, administer, and conduct an effective
cooperative education program.

Explanation

To be successful, a teacher-coordinator must establish goals worthy
for self-improvement. He must also be constantly aware of the relation-
ships that are inherent in the teacher-student learning situation.

Teacher-coordinators should bring to their jobs the required ex-
perisnce and training. In every instance they should supplement their
employment experience and teaching and counseling skills with con-
tinuous in-service improvement.

Implomentation

1. Formal Education--He should have completed a bachelor's degree or
the equivalent as a minimum professional requirement.

2. Employment Experience--He should have employment experience closely
related to the occupations represented in his cooperative program.
Some authorities recommend two or more years. A variety of employ-
ment experience should be required of a’coordinator of a diversified
cooperative program.

3. Purposeful Outlook--Fe should have a sincere desire to assist young
people in developing into competent employees.

L, Skill as a Teacher--He should have a record of successful teaching
experience and a desire to further perfect his teaching skills.

5. Role as a Teacher--He should constructively relate the cooperative
program to other areas of basic instruction in the total school
program and to teach what is needed when it is most meaningful to
the student.

6. Role as a leacher-Coordinator--He should be thoroughly convinced of
the importance of his role as teacher-coordinator.

7. Personal Traits--Hs should be prompt, respectful, courteous, sympa-
thetic, and consistent in all of his dealings. He must also be a
good organizer not only of instruction but also of records, reports,
and other details of the program.
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8. HKnowledge of Job Requirements--He should be familiar with job
requirements, lines of advancement, and the Job competencies
required for each level of advancement.

9. Extra-School Duties--He should reflect an attitude of helpfulness
and with other members of the faculty bs wllling to assume extra-
school duties.

10. Physical and lMentel Stamina--He should have sufficient physical
and mental stamina to discharge his duties effectively.

11. Public Rslatlons--He should be able to maintain effective public
relations for the cooperative education program.

GUIDELDNE 0. &
Preparation and Certification of Teacher-Coordinators

Guideline

All teacher-coordinators should have adequate preparation and meet
certification standards established by the appropriate state agency.

Explanation

Certification requirements for teacher-coordinators should be
similar for all service areas in vocational education. The common ele-
ments found in all cooperative programs should be emphasized.

Some states require that specified courses he completed before an
applicant will be considered for the teacher-coorainator's position.
Other states permit certified teachers who are preparing to be teacher-
coordinators to take some required courses in pre-service workshops
during the swmer months and other required coursss through in-service
study concurrent with employment.

Implementation

1. Certification Requiremenis--Certification requiroments should be
based on the needs of the teacher-coordinator as a result of job
analysis, They should also define the prarequisite teaching and
employment experience,

2. Teacher Education--The teacher education program to prepare the
teacher-coordinator for certification should include:

a. the principles, practices, and philosophy of voca-
tional and technical elucation, and

t. curriculum development, survey techniques, a study of
recruitment, student selection and counseling, placement
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and follow-up of trainees, Job analysis, job adjustment,
nmethods of individual and group instruction, and stu-
dent and program evaluation.

3. In-service Improvement--In-service education to improve the effec-
tiveness of the teacher-coordinator should be provided by colleges
and universities in cooperation with the state department of edu-
cation.

L, ZFollow-up of New Coordinator--Representatives from the teacher-
education institution and the state staff should follow up the new
teacher-coordinator and provide assistance in setting up or ad-
Justing to the cooperative program,

5. Cooperative Education Workshop--The state operating manual for
Vocational education should provide for at least one cooperative
education workshop a year involving the teacher-eduzators, state
supervisors, local supervisors, teacher-coordinators, and
administrators,

6. Recruitment of Teacher-Coordinators--The local school and the teacher
education institution should work together in the recruitment and
training of prospective teacner-coordinators.

GUIDELINE NO., 5
Duties and Responsibilities of the Teacher-Coordinator

Guideline

The duties and responsibilities of teacher-coordinators should be
defined in tsmis of the objectives and policies of cooperative adu-
eation,

Explanation

The nature and extent of the teacher-coordinator's duties and ro-
sponsibilities involve skills in planning, counseling, teaching,
placing, and supervising students in training stations, and making
follow~-up studies to evaluate the student's performancs,

The teacher-coordinator's duties are so varied that he should
develop a daily schedule to help him complete his work., Such a sched-
ule will provide evidence to the school administration that the
assigned coordination time has been well spent.
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Tmplemontation

1.

2.

Budget--Assist in preparing the cooperative education budget.

Advisory Committee--Meet and work with a Cooperative Education
Advisory Committee,

Community Survey--Conduct a community survey to ascertain local
training needs.

Public Relations--Inform faculty, students, and community about
the program, .

Reports--Make and submit necessary local and state reports.
Room Library--Maintain a library for related instruction.
Guldance and Counseling Services--Provide vocational guidance
services for students interested in cooperative education, and

counsel students about personal and training problems.

Parental Conferences--Conduct conferences with parents to explain _
the program.

Selection of Students--Select students for the program considering
their interests, their vocational plans, and their ability to
profit from the instruection.

Selection of Training Stations~-(a) Find local employers who will
cooperate with the school in training students and (b) develop
for each student a training plan in cooperation with his on-the-
Job supervisor,

Training Agreement--Obtain agreement and signatures to the train-
ing agreement by student, employer, school representative, and
parents.

Related In-School Instruction--(a) Provide general and specific
related instruction for student-trainees in at least one school
period daily; (b) coordinate in-school instruction with the stu-
dents' on-the-job experience; and (c) provide organized in-
struccional materials for specific related phases of the students'
related instructy--

Snpervisory Visi.. .-Make supervisory visits to students’ training
stations to evaluate students' progress; allocate a minimum amount
of time per student per week tc coordination.

Appointment Schedule--Should develop and file an itinerary pro-
viding information where he may be reached.

Buployer Conferences--Confer with students' on~-the-job supervisor
at regular intervals to check students' progress.,




Youth Group Activities--Organize and sponsor co-curricular
activities for youth enrolled in Cooperative Education.

Public Relations--See Guideline 9.

Self -Improvement--Attend professional workshop and conferences,

Participation in Professional Organizations--Maintaln actlve
membership in professional organizations,

Follow-up Studies--Conduct regular follow-up studies of co-
operative education graduates.
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GUIDELINE NO. 5

A Plan for Initiating and Organizing a Cooperative Program

Guideline

The procedures for developing a cooperative ~ducation program should
be outlined in a written plan,

Explanation

The educational values of cooperative education, rather than the
earnings, should be stressed with the superintendent, principal, coun-
selors, employers, and members of the advisory committee,

A sequence of activities should give direction when organizing a
new cooperative education program, The sequence should vary with the
type of comrmnity and program. Few of the steps listed below can be
eliminated without jeopardizing the program. (Many of the steps will
be discussed in more detail elsewhere in this manual.)

Tmplementation

1. Establishment of the Need and Value--Draw up a statement of the need
for a cooperative education program with supporting evidence.

2. Local and State Support--Organize a steering committee made up of
school persommel (including counselors and the administration's
representative) to plan the organizational procedures.

3. Steering Committee--Activities and responsibilities follow:

a. Define the purpose and plan of the proposed program.

b. Develep—an outline of activities, to start the program,

c. Follow administrative policies and procedures estab-
lished by the school sycsten,

d. Develop the student selzction criteria.

e. Determine the need for teaching facilities and office
space to be used by the coordinators.

f. Decide on the nature of the in-school instraction plan
and schedule.

4, “chool Administration Approval--Obtain approval of training plans
and operating details from the school administrators,

5. Approval of Board of Education--Secure the approval of the board of
education to conduct the cooperative program.

PRECEDING PAGE BLANK- NOT FILMED
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10.
11,

12.

13.

14,
15.
16.

17.

18.

19.
20,
21,

22,

Feasibility Study--Conduct a feasibility study to determine em-
ployer interests, employment opportunities, and student interests,

Employment of Teacher-Coordinator--Report to the board of education
on the local survey and secure their approval to employ a qualified
teucher-coordinator.

Advisory Committee--Establish an advisory committee to review the
policy statement and the operating details for the administration
of the program. (See Guideline 8.)

Faculty Support--Explain the plans for cooperative education to the
school faculty.

Public Relations--Develop a public relations program in the school
and community.

Instructional Facilities and Equipment--Arrange for instructional
facilities and equipment.

Student-Traines Recrnitment--Encourage interested students to apply
for admission into the cooperative education program and select
the students.

Counseling--Explain the details of the program operation to the stu-
dents selected and prepare them for the job application, employ-
ment interview, and job placement,

Training Stations~-Inform prospective employers about the program
and select the training statioms.

Training Agreement--Develop a standard training agreement to insure
progress on the. job and adequate learning experiences.

Safety Practices--Check at the training stations for possible
safety hazards to the student-trainee.

Maintenance of Records--Maintain placement records for review by
the advisory committee and school administraters.

Establishment of a Schedule for Supervision and Coordination--

Establish a schedule of supervision with an adequate allowance of
coordination time,

Evaluation of Students' Performance-~Fill in student evaluation
forms and discuss them with students and employers.,

Related Instruction--Provide related instruction in keeping with
trairing agreements.

Co~Curricular Activities--Prepare basic plan for organizing the
student club program.

Evaluation of the Program--Frovide for evaluation of the program by
means of a follow-up of the students. (Also, see Guideline 13.)
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GUIDELINE NO, 7

Local School Policies Relative to Cocperative Education

Guideline

Iocal schools should develop operational policles for thelr co-

~operative education programs.

Explanation

The establishment of realistic standards, .n the local coopsrative
education programs, will simplify the job of the teacher-coordinator as
he explains the details of the program to fellow teachers, guldance
counselors, parents, and employers. These standards can contribute te
a healthy program and help develop relationships with individuals and
groups. .

These operating guidelines should be reviewed every two or three
years by the advisory committee. If the committes recommends changes,
these should be discussed with the superintendent, principal, or others
who may have administrative responsibility for policy making.

State manuals define minimum standards, but local standards may be
established above state minimum standards to provide for unique situa-
tions peculiar to that community,

Implementation

1. Use the state operating manval as the guide for prep;}ation of local
school policies.

2. Have the iocal steering committee review the local school policies
and standards for the cooperative program.

3. Refer to the following seventeen examples of local Policies for
Cooperative Education, -~
Examples of Local Policies for Cooperative Education
The policies and procedures listed below can serve as an example of
what may be done for a local program of cooperative education. The
policies are not specific proposals but, rather, are illustrative of
what might be included.
1. Selection of Students

a. Students enrolled in the cooperative program must be at
least 16 years of age.

b. The students enrolled must have the ability to enter and pro-
gress in the vocation or occupation for which instructlon is given.
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c. The final selection of the students is primarily the responsi-
bility of the teacher-coordinator. The coordinator and members
of the guidance staff should work together in developing and
selecting a testing program that will provide the needed in-
formation about each student.

d. A11 students enrolled must sttend the pre-employment orienta-
tion class before the job interview is arranged.

e. A student's parents chould be interviewed.
2, Student Yages

a. Uhen the student enrolls, he should be paid as a beginning
worker during the employment cooperative work-study assignment.

b, Except for the matter of legality and the preventi .n of ex-
ploitation, the school should not enter into the problem of
wage standards.

c. Students employed in firms involved in interstalte commerce
should be paid at the established hourly rate in accordance
with federal minimum wage regulations. All employed students
under 18 must have "work permits,™

3. Student Safecy t

a. Employed students should provide their own transportation to
and from their place of employment,

b. Traininz stations should be selected with due consideration for
the regulations regarding the employment of minors and safety
factors.

c. Employed students must be covered by workmen's compensation
and disability insurance,

4, Training Plans and Agreements

a, To provide Tor maximum individual training and direct on-the-job
experience, a plan outlining the kinds of experiences to be
assigned on the job will be prepared by the teacher-coordinator
and the on-the-job supervisor.

b. A written training agreement outlining the specific responsi-
bilities of the parties involved should be prepared by the
school when the studeat is placed on his training station. ‘

Class Size

I
*

9. The number enrolled in each related class should be specified,
Some authorities recommend a winiwum of fifteen and a maxi~-
mum of twenty-five students.




Related Instruction

a.

b.

51

The maximim number of students assigned to one teacher-
coordinator for placement and follow-up should rot exceed
the number that he is able to wisit at least once cr twice
each grade period.

A minimum of one regular class period per day will be pro-
vided for related classroom instruction.

Approxirately 50 percent of the total classroom instruction
in a one-year program should relate to general employment in-
formation. The remainder of the time will be devoted to
individual study related to the specific job assignment and
the procedures and processes involved.

Facilities for Related Imstruction

a,

b.

The cooperative education classroom should be equipped with
tables and chairs suitable for individualized instruction.
Adcquate storage for reference books, pamphlets, and maga-
zines, and other necessary materials should elso be provided.

Study guides related to the particular vocation should be
availeble for individualized study.

On-the-~Job Instruction

a,

d.

The total time spent in school plus the time on the job should
not exceed 40 hours par week.

School time plus hours in employment should not exceed 8 hours
per day.

To receive credit for on-the-job training, the student should
have a satisfactory job evaluation i terms of total hours of
on~the-job instruction, experience, and other performance
factors.

The length of thz on-the-job instruction should be speciiied.
Some authorities suggest a minimum of three mon‘hs

Placement in Training Stations

a,

The teacher-coordinator should de.elop a systematic method of
selecting training stations for student-*rainees,

When the :tudent-trainee shows a sufficient degree of maturity
and responsibility, he is placed in a training station as a
part-time employee. Placement in the training stations should
be completed before the close of the first grading period.

Employers should interview and sslect the student-trainees
to be employed.
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- 10. Supervision and Instruction by Employer ‘

a. The teacher-coordinator should make regular visits to the stu-
dent at his training station and discuss with the employer or
the training supervisor the progress of each student-trainee. |

b. Employers should designate one person to whom the student-
trainee is responsible while on the job,

¢. The training plan will serve as a guide for the in-school and
on-the-jot instruction plan,

d. The employer's primary responsibilities are to provide a
variety of skill-developing experiences related to the occu-
pation.

11. School Credit for On-the-Jcb Experience and Related Instructiori-~The

\

-

. student's grade reflects an evaluation of his achievement and per-
formance both in school and on the job.
|

\

\

\

\

i

\

\

|

|

\

\

\

12. Time and Travel Allowances for the Teacher-Coordinator
a a. Approximately half of each school day should be devoted to the i
supervision, coordination, and evaluatior of the employment- '

part of the program.

b. Travel should be reimbursed for the teacher-coordinator at the
regular rate provided by the beard of education. I

. c, Kach month the teacher-coordinator should file a time and
> effort report with the high school principal.

d. An itinerary of proposed coordination visits should be left
o in the school off'ice,

13. Administrative Relationships

a. On-the-job instructors and supervisors should work closely
with the teacher-coordinater,

b. The teacher-coordinator should be responsible to the local
director or high school principal.

14, Advisory Committee

a, An active advisory committee should serve in an advisory
capacity for the cooperative education program,

t. this committee should have approximstely equal representa-
tion fron both employer and employee groups.

e. If there is a general advisory committee, the craft or
g cooperative program commitice should coordinate its
- activities with this genersl committee.
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15. Community Activities and Promotion--A continuous program of public
relations should be promotzd by the teacher-coordinator.

16, Follow-Up of the Student-Trainee--The teacher-coordinator shounld
maintain a follow-up file of graduates of the cooperative progranm.
A renort on graduates should be made to the advisory committee,
administrators, and supervisors,

17. Program Evaluation--The cooperative education program should be
evaluated sach year., This evaluation should be based on the
following:

a.

The number of students who have achieved their career goal
through the cooperative education program.

b. A favorable reaction of employers regarding the adjustment
and performance of the cooperative students in the employ-
ment situation.

c. A general reaction survey based upon the attitudes of
parents, teacher, guidance personnel, administration, etc.

GUICELINE NO, ¢
Advisory Committees
Guideline

Advisory committees for cooperative education should give assist-
ance to tegcher-coordinators and teacher-educators.

Explanation

Three topics will be explained, which include (1) justification of
the advisory committees, (2) two types of committees, and (3) the
functions,

(1) The Vocational Education Act of 1963 makes the use of ad-

(2)

visory committees mandatory for vocational programs at the
state and national levels., If the instructional program is
to be kept in tune with the needs of the individuals and

the agencies to he served, they are also needed at the local

level, The term consulting committee is sometimes used
instead of advisory committes.

In large communities at least two types of advisory com-
nittees are usually organized to help the vocational-
tecbnical program, One committee is concerned with the
total program, and the other deals with one cooperative
edvucation program, a trade field, or a family of occupa-
tions. The first type is often roferrad to as the
"gencral! advisory committee, and the second typs is




designated according to the vocation or service it is
crganized to advise. Sometimes this committee is called

a YWeraft" committee; for example, the "cooperative office
education advisory gommittee." In a small commniiy, one
committee may serve a cooperative program which has place-
ments in off-farm agricultural businesses, service agencies,
distributive establishments, business offices, and the in-
dustrial trades.

(3) An effective advisory cormittee should add strength to the
cooperative education program by serving as a sounding
board for new ideas.

TImplementation

1.

Composition of Advisory Committee--All mejor irade or occupational
groups of employers and employees should be represented. Each
group Should suggest names from which the teacher-coordinator can
make a selection,

Letter of Invitation--~The letter of invitation, asking a prospective
cormittee member to serve, should come from the superintendent of
schools. This letter should make clear to the prospective member
the function of the advisory committee.

Employer and Employee Representation--It is well to have the same
number of employer and employee representatives on the committee.
4 community representative may also be inciuded.

Size of Committee--A committee of eight to twelve members is usvally
adequate.

Philosophy and Objectives of the Program--The school representative
should be prepared to instruct the committee members regarding the
philosophy and objectives and implementation of the vocational
program,

Involvement of Superintendent--The superintendent or his repre-
sentative should explain the consulting aspects at ths first
meeting of the advisory committec.

Representation by the School--A school representative usually serves
in an ex officio capacity. Sometimes, the schpol coordinator will
serve in this capacity as the secretary to the committee.

Term of Office--A nlan should be developed for the rotation and
replacement of committee members. Usually, a member will serve two
or three years.

Agenda--A tentative agenda should be prepared and sent to the
iembers several days before the meeting.

Minutes of the Yeetinps--At the conciusion of the meeting, the
seeretary should prepare the minutes of the mecting and mail them
0 each memkber of the comnitics,



i1.

12.

13.

10.
1.

12,
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Freguency of Meetings~-Frequency of meetings should be established
in the light of the work to be done. Once or twlce each year
should be often enough to meet after the program is well
established.

Advance Planning--The teacher coordinator should involve the ad-
visory committee in advance planning.

Committes Functions and Certain Observatlons and Suggestions--

Additional assistance in establishing and operating the advisory
committee follow:

Committee Functions
Advisory committees can assist local school personnel by:
Reviewing the goals and ohjectives of the local vocational program.

Explaining the cooperative programs to their friends and fellow
workers.

Reviewing the course content or courses to be taught to see
whether they are vocationally sound and are in keeping with the
occupational needs of the community.

Reviewing ways and means of relating in-school to on-the-job
instruction,

Recormending instructional facilities and methods for the
selection of a teacher-coordinator to the schocol administration.

Interpreting regulations relating to the employment of minors.
Discussing local employment opportunities and standards.,
Reviewing the guidance, counseling, and selection procedures,

¥aking recommendations regarding the placement and training of
cooperative students on the job.

Assisting in finding training stations for cooperative students,

Working with the school in developing evalvation procedures for
the local vocational program.

Assisting in organizing a follow-up program of cooperative
graduvates.,




Observations and Suggestions
1. Strong cooperative programs have active advisory committees.,

2. MAdvisory committees reflect the thinking of community in regard 1o
edncational activities.

3, School administrators and coordinators should evaluate the com-
mittee's advice, use it where it can upgrade existing programs,
and initiate new ones.

L, Many criticisms leveled at cooperative programs can be avoided if
active advisory committees are used effectively. t

5. The planning of a committee meeting can be as valuable as the
benefits derived from the meeting. |

6. Committee members should be informed about activities of the
local program.

7. The philosophy and objectives of the local program should be
clearly defined by the coordinator and his superiors for the ad-
visory committee, (

8. Teachers and students usually react favorably when they learn that
a representative group of community leaders are assisting in the
local vocatioral program, '

9. When selecting commitiee members, consider interest in school pro-
gram, background of experience in relation to the committee's
work, and community stature and leadership in the occupation or .
trade involved. i

10. The benefits far outweigh the effort required to organize and in- .
volve the advisory committee. f

11. Establish a suitable time, date, and place for future meetings.

GUIDELINE NO. 9

Public Relations Activities

Guideline :
o ‘Effective public relations should be carefully planned to inform }
1\% the public of the advantages, principles, and goals of the cooperative

program, (
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Explanation

The cooperative program needs support from the school teaching
staff, employers of the students, parents, workers in participating
firms, and members »f the community. This support can be obtained
through an active information program designed to inform these groups
about the cooperative progran.

Good public relations revolve around the teacher-ccordinator. He
should develop good relations through his contacts with other teachers,
students, employers, znd community leaders. He should also utilize
graduates of his cooperative program to inform the public about the
usefulness of the program,

Implementation

1. Effective use of Medis

a. All communication media should he utilized in the cooperatvive
program.

b. News is not planned. Reporters, newscasters, feature writers,
and other public information officials are antagonized by
deliberate attempts to "advertise" in their media. If news
occurs, call the education writer or editor in the respective
media. At the same time, prepare a news release to give to
him when he arrives. Let the newsman decide whether or not
to include pictures. Invite him to look through your files
to select pictures which might relate to the cooperative
program,

c. Involve only those parties who make the news in the news
story. Do not attempt to "tell" the newsman what to write,

2. Feature Stories--During the year, the teacher-coordinator should
write or have written feature stories about the cooperative program.
These should be submitted as M"exclusives™ to selected media, such
as radio, television, newspaper, business periodicals, and trade
publications.

3. Repo—~ts to Faculiy and Administration--Inform the faculty and ad-
ministration about all news in the cooperative program., This can
be done through a weekly newsletier and an end-of-the-year annual
report about the program,

4, Public Relations for Parents--Parents can be the big-esi boosters
of the cooperative program. Prepare a printed newsletter every
two wesks and mail to the parents of the student-trainees, The
newsletter should include general news sbout the program and
personal notes of interest.




5, business Awards--Initiate "outstanding siudent" or "student of the -
year®" awards through the organizations in the community which con-
tribute to the cooperative progranm.

. 6. Alumni Group--Organize graduates from the cooperative program into
o an alumni group. The teacher-coordinators should attend their
‘ mneetings and serve as advisors to these groups. -

7. Additional Information Material-~-Additional material telling about .

g the cooperative progrem should be prepared and presented to -
o in%erested groups or individuals. This material could be in the {
form of printed brochures, films, slides, or radio tapes. ‘

g GUIDELINE NO. 10
Ex Teaching Facilitles

Guideline

Teaching facilities should be planned for maximum and offective use.

2 Explanation

¥ Instructicnal facilities may consist of classrooms and fully

x- squipped shops or laboratories where pre-employment skilis are taugnt,

e including study tables, chairs, desks, files, bookcase, chalkboards,
N bulletin boards, and magazine racks. A coordinator's office and a

combination conference room and library should also be provided ad-

Jjoining the classroom,

e Implementation

b 1. Classroom-~-Instructional facilities should be flexible enough to
s provide both group and individualized instruction. Consideration
should be given to thc faejilities required by the largest class,
The classroom should present a realistic atmosphere and allow
sufficient room for the students and teacher to work efficiently.

2. Storage Space--Provision should be made for the storage of instruc-

s “ional aids and eguipment such as charts, slide projector, overhead
o projector, student's notehooks, instruction sheets, refarvence

@3? pamphlets, and supplemental tooks.

£ < 3. Distributive Education--If the room is to be used for distributive

education classes, the equipment should laclude display cases,
sales counter. cash register, storage facilities, and other equip-
ment needed for an effective instruztional progranm.

b, Office Practice--If the voom is teo be used as an office practice
% leboratory, the eguipment should include typewriters, adding
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i machines, bookkeeping facilities, file cabinets, transcribing units,

| and other eauipment needed to provide skill-.developing activities
for those who may need practice to gain proficiency.

| 5. Industrial Vocations--If pre-employment instruction is given in the
industrial vocations, the shops should be equipped with tools and
machines thot would normally be found in the places of employment.

6. Off-Farm Occupations--If pre-employment instruction is to be pre-
- vided in off-farm occupations, facilities should be available tu

! teach the background skills needed for represented areas of employ-
ment,

1

% 7. Coordinator's Office--An office should be provided for the co- %
ordinator where he can conduct interviews, keep student records,
and work while the classroom is in use by another group.

. room-library should be adjacent to the instructor's office and
o . I classroom, so that the instructor can easily get to both the con-
F ference room-library and the classroom.

|
|
|
Xy ; 8. Combination Crnference Room-Library--A combination conference
‘ )
|
|
|
i
. GUIDELINE NO. 11

‘ L .

In-School Instruction

B Guideline

. ! In-school instruction should make on-the-job experience educa-
4 tionally valuable.

A0 Explanation

In every cooperative education program there is evidence of at

) least two major plans, One plan consists of related instruction and
i@i the other plan defines the learner's dutiec at the training station.
¥ This guideline is concerned with the nature of the related instruction.

In-school instruction should be classified in two major phases,
\ The first phase consists of units that relate to all types of employment
o with information and technical knowledge needed for the development of
vocational competence.

K { The second phase consists of units relating to the student's job.

4 ' These units can be studied on =n individual or small group basis.

%ﬁ» i Implementation

N

! 1. Training Plan--The training plan, orepared by the teacher-coordinator

and the student's on-the-job supervisor, should ildentify the Jjob

S,
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activities to be studied, the knowledge and skills needed for suc-
cessful performance of those sctivities, and which elements of the
training will oce given in school and which will be given on the job.
The educational aspects of the plan should be emphasized rather

than production requirements. The next guideline specifically deals
with on-the-job instruction.

felationship Between Instruction In School and On The Job--Fach
sudent should understand that the in-school and on-the-~job instruc-
tion represent two aspects of the same process, and both should
contribute to the achievement of h.s career objectives and to
transition, upon graduation, from school to full-time employment.

Tn-School Instruction--In-school instruction should be based on an
analysis of the requirements of the on-the-job experiences.

Content of In-School Instruction--The content of in-school instruction
typically includes:

a. Orientation units such as how to apply for a job, employee
responsibilities, development of good work habits, the im-
portance of proper grooming, laws and regulations affecting
the worker, social security, income tax, and the elements of
proper communication. This instruction should be given before
the first employment interview.

b. Units on work habits and attitudes. The student-trainee should
learn elements of job responsibility from his instructor. The
student-trainee should understand that the on-the-job training
station is a learning laboratory to practice desirable work
habits and attitudes that contribute to his own personal
development.

Community Resources-~The teacher-coordinator should bring resource
personnel into the classroom to handle certain units.

GUIDELINE ¥O. 12

On-The-Job Instruction

(uideline

On-the-jot training in the cooperative program should contribute

directly to the development of occupational competency.

Explanation

Occupational competency is aeveloped by tre student-trainee at the

training station. It takes the collective effort of both the on-the-iob
supervisor and the teacher-coordinator to implement the details of the
on-the-job training plan, The on-the-job supervisor instructs the stuv-
dent-trainee at the training station,

{rosswen]

I
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| i Implementation
A 1. Duties of the On-The-Job Supervisor

a. The on-the-job supervisor, designated by the employer, should
orient the student to his training station,

b. The on-the-job supervisur should help the teachser-
coordinator determine the necessary pre-employment
skills and knowledges for placement of the student-
trainee.

c. The on-the-job supervisor should telephone the teacher-
ccordinator about problems that arise.

d. The on-the-job supervisor should encourage the student- '
trainee to ask questions to clarify instructions and avoid
mistakes,

e. The on-the-job sup /isor should teach safety practices
along with the specific skills ir/olved in doing a
particular job,

f. The on-the-job supervisor should prepare periodic evalua-
tions of the student-trainee's progress.

2. Responsibilities of the Teacher-Cocordinator
a. The teacher-coordinator should help the employer understand
the educational philosophy, the plan, and the purpose of co-

operative eduvcation.

b. When the teacher-coordinator visits the on-the-job sujervisors,
he should report first to the main business office, o

VO YU O R U W G -

c. The teacher-coordinator should visit each student-trainee on
the job at lesst once each grading period. Visits should be

5 made more often if jcb adjustment problems exist or if

e - additional attention and help is necessary.

x4

d. The teacher-coordinator, when visiting the student's employer,
should be concernsd about the following: (1) satisfaction of
the employer with the work of the student-trainee, (2) the

i student's attitude toward his job, his employer, and his

i - fellow workers, (3) the student-trainee's satisfaction regard-

b ing his own progress and learning experiences, and (4) the

am@ ey

R . .
) é nature of the related instruction that should be assigned.
i, e. The teacher-coordinator should inform the on-the-job super- -
fon E visor about the student-trai...e's progress in school.
i e
ﬁ% 3. Student Reporits--Some teacher-coordinators require student trainees
i to prepare a daily work record listing the operation-, Jobs, and

processes performed at work, This record provides a report of each
day's activities and a continuouns swmacy of on-the-job experience.
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GUIDELTIE 0. 13 |

Evaluation of Training

Guldeline

The evaluation of the cooperative education program should be a con-
tinuous process covering all aspects of the program.

Explanation

The following questions will serve as the basis for evaluating the .
effectiveness of the various aspects of the program. The answers to the f
questions listed, therefore, should reflect the quality of the program.
The growth and development of the students enrolled as they study and
work toward realistic vocational goals should be the primary councern
in every phase of evaluation. A suggested evaluation guide follows:

The School

yes no
1. Does the cooperative education program provide for
the full range of abilities of the student-trainees?

2. Are the school administrators interested and in-
volved in defining policies relating to the
ccoperative education program?

3. Are the enrollment standards for the cooperative
program realistic in relation to the vocational
demands?

4. Do the student personnel records contzin informa-
tion about the background, interest, potential,
and achievement of the students enrolled?

5. Is the cooperative education program geared to ‘
the needs of the community it serves?

6. Does the school have a plan for student placement .
and follow-up?

The Teacher-~Coordinator

1. Does he have the necessary background of profes- .
sional training and employment experience?

2. Does the teacher-coordinator prepare student-
trainees to be productive citizens?
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g K Jes5 no,
3. Does he enjoy working with school persomnel,
employers, and other community groups?

! k. Is he articulate in explaining the educational and
¥ Job adjustment values of the cooperative education
program?

' 5. Does he maintain adequate student personnel records
] to show their progress toth in school and on the
| job?

- P
s f
- . e
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{ The Program
Organizing Yew Programs

| 1. 1Is there a plan for starting and operating a
new program? s

2. Has the local school administrator utilized the
resources of the State Department of Education
in establishing the cooperative program?

~ : 3. Does the teacher-coordinator cooperate with the
N | school administration in presenting the program
to the community?

F

Are there sperific objectives for the cooperative
3y education program?

5. Do the local school administrators have school
policies for the organization and operation of
the cooperative program?

Advisory Committee

i 1. Does the representative advisory committee meet
' regularly with school personnel to assist them in
the development of *Lc program in the community?

2. Does the teacher-coordinator assist the advisory
committee chairman in preparing the meeting agenda?

3. Does the teacher-coordinator keep the advisory
| comittee informed of activities and developments
D) affecting the local program?

Public Relations

| 1. Is a public relations program in operation?

B 2. Does the teacher-coordinator disseminate helpful
| information about the cooperative program?
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Are trade associations and employer and employes
groups encouraged to recognize outstanding stu-
dent performance by presenting suitable awards
and prizes?

Do the schocl administrators and student-trainees
sponsor an appreciation banquet for the cooperative
employers?

Teaching Facilities

Are the teaching facilities flexible enough to
permit the use of the best instructional methods?

Is there sufficient storage space for supplies?

Are there adequate facilities for student-teacher
conferences?

Instraction

1.

2.

7.

Is there a syllabus for the in-school irstruction?

Does the teacher-coordinator use the on-the-job
experiences of students when teaching the
related class?

Is there a pre-employment orientation to prepare
the student~trainee for an interview?

Are various teaching methods used in the related
class to provide for both individual and group
instruction?

Does the employer understand the plan, purpose,
and educational philosophy of the cooperative
education program?

Does the school give graduation credit to the
student-trainees for successful on-the-job
experience?

Does the employer evaluate regularly the
student-trainee's performance and progress?

Evaluation

L

Is opportunity given to members of the school
faculty to discuss the cooperative education pro-
gram as a means of educational development?

Does the school have a follow-up program?

,._.
Sttt
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4:
f
3. Are the opinions o parents sought in
evaluating the program?

yes, Do

Lk, Are the opinions of employers sought in
evaluating the prggram?

5. Are the opinions éf graduates sought in
evaluating the program?

The Student-Trainee

Reeruitment and Selection

1. Is there a plan for publicizing the ccoperative
education program?

2., Are the students capable of achieving success
in the occupations selected?

3, Does the advisory committee take an active part
in the recruitment and selection of students?

L, Does the guida ze office supply test informa-
tion for counseling applicants?

Placement and Supervision

1. Are the student-trainees placed on j&bs which will
provide them with the kinds of experience needed
for a career objective?

2. Does the teacher-coordinator regularly visit the
student-trainees on the job?

3. Are the elements of job safety checked bty the
teacher-coordinator and the employer?

Legal Responsibilities

1. Is the teacher-ccordinator informed of the changes
in regulations of the employment of minors?

2. Are the cooperating employers familiar with the
insurance needed to protect the student-trainee?

3. Is there a good working relationship between the
school and the law eniorcement agencies about the
employment of minors?
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Activity Program

1. Does the school have a youth group program for
cooperative education student-trainees to develop
informal learning and leadership?

2. Do the students conduct an annual appreciation
« activity for the employer?

The BEmployer

1. Does the cooperating employer understand his role in
the education of the student-trainee?

2. Does the employer provide a variety of learning
. experience for each student-trainee?

3. Does the teacher-coordinator show equal concern
for.both the employer and student-trainee when
placement is made?

L, Does the on-the-job supervisor decide with the
teacher-coordinator what should be taught in the
related class?

5. Is there a training plan in use for each student-
trainee?




GUIDELINES ABOUT THE STUDENT-TRALNLE

14, Recruitment and Selection of the Student-Trainee
15. Placement, Supervision, and Follow-Up
16. Legal Responsibilities

17. Activity Programs for the Student-Trainee
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GUIDELINE NO. 14

Receruitment and Selection of the Student-Treinee

Guideline

Students who need, want, and can profit from the expsriences pro-
vided should be selected for the cooperative education program,

Explanation ' .

All available resources uf the school, including guidance services,
school records, and faculty recommendations should be utilized in
selecting students for the cooperative program.

The teacher-coordinator has the challenge to develop a procedure
to recruit and select students who will benefit most from the combina-
tion of in-school instruction and on-the-job training.

Implementation

The following steps should be employed to recruit and select
prospective students:

1. Obtain Administrative Approval--The teacher-coordinator should seck

administrative approval for his recruitment plan, This plan should
include:

a. Statement from the superintendent's office approving recruit-
ment procedures,

b. Recommendation from the advisory committee relating to public
relations, recruitment procedures, and student selection.

2. Distribute Recruitment Bulletin--A reciuitment bulletin .deseribing
the cooperative education program should be given to prospective
students. Thig bulletin should include: (a) a general description
of the cooperative education program including the time in school,
related instruction, and minimum and maximum hours on the job;

(b) conditions of enrollment including age, grace completed,
scholastic average, and career objective; (c) occupational in-
formation relating to the student's career objective; and (d)
enrollment dates and the specific procedures to follow.

3. Determine Student Interest--If an assembly program is presented
or the teacher-coordinator speaks to a particular class, students
should be given an opportunity to £fill in an "interest form" for
use by the teacher-coordinator in scheduling enrollment interviews.

k.  Recruit Students--In recruitment talks, the teachei=coordinator
should point out the in-school instruction and on-the~job
training features of the cooperative education program, He
should also stress the importance of personal development
which comes through employment.
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5. Select Students~-To be selected the student-trainee should bave the
intelligence, interest, aptitude, maturity, and personality to

S, -

‘Q. succeel in the program., The paid part-time employment aspect of _
T the coopsrative plan makes it possible for the school to selecet ;
students from low-income families., The teacher-coordinator should ?}
consider the following qualificat’ons when selecting students: ¢
1 | . a. Interest i, Age 5
b. Mental capability j. Hobbies ~ ~ B
¢. Physical suitability k. Past work experiences S
d. Moral responsibility 1, Personality characteristics {
e, Social adaptability m, Sex (when a requirement) }
f. Educational background n. Former employers' opinions i
g. Disciplinary recoxd 0. Other school activities i
h. School attendance record I

6. Gather Information About Students--The teacher-coordinator should
ask faculty members to give information about prospective students -
and to help evaluale thé school records of students according to {
enrollment standards., When test information is not available, the -
guidance counselor should administer the necessary tests to deter-
mine aptitude, interest, achievement, and personality.

e

53

GUIDELINE NO. 15

Placement, Supervision, and Follow-Up ) {

Suideline , i
i

The placement, supervision, and follow-up of students should conform
to the best interests of the student, the school, and the cooperating |
employer, ' !

Explanation

The transition from school to work is a major adjustment for most _
young people. The teacher-coordinator and employer should work together j
to develop a plan to help the student-trainee adjust to his job, For !
example, before the student is sent for the job interview he should be
instructed about the job application, the interview procedure, and his
responsibility.

When the student understands the nature of his responsibilities in
the work-study situation, he should realize the importance and the

w
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relationship of his school work to job suc~ess, He should also under-
stand the importance of supervision by his teacher-coordinator and his
employer. BEach assunes a vital role in the development of skills and
understanding.

Tn the follow-up phase of cooperative education, the teacher~
coordinator should be concerned about the progress of the student-tra_nee
on each job and what happens to him after graduation from high school.

A good Tollow-up plan is very important in judging the effectiveness of
the entire program,

Implementation

1. Tnterview Oriente cion--Proper orientation to employment interviews
should be given before students are sent to be interviewed by
prospective employers. Orientation instruction should include:

a. Appropriate grooming -

b. Courtesies to be followed when presenting a letier
of introduction

c. Proper attitudes regarding emoloyment and vocational goal
d. Questions to ask regarding the work to be assigned

2. Application Forms--Refore the employment interview, students should
be given instruction and practice in preparing job application forms.

3. Student Data--The employer should have all the information that he
desires regarding the students sent for interviews, Information
about their career goals, school attendance, scholastic records,
and pre-employment courses completed will be helpful to the
employer as he selects the student-trainee.

4., Student Interview--When possible more thar one student should be sent
to the employer for a Job interview. Sen@ing two or three for each
job opening will provide jmportant experience for each student and
it will give the employer a chance to select the student who will
best fit his sitnation.

5. Student Placement

a. The teacher-coordinator should send only those students to an
employer who have the aptitude, interest, and intelligence to
perform the work assigned.

b. If a student has been employed during the summer and wishes to
remain with the same employer as a student-trainee, he should be
permitted to do so if both he and his employer clearly under-
stand the relationship of the in-school and on-the-job
experience to his educational and vocational development.
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¢. The teacher-coordinator and the cooperating employer are
responsible for the welfare and safety of each student-
tralnee. Therefore, the work assigned should be in keep-
ing with the regulations relating to the employment of minors.

6. Trairing Plan--The teacher-coordinator and the employer should
develop a plan for each student-trainee that outlines the kinds
of instruction and supervision to e offered in the cooperative
work-study period.

7. Teacher-Coordinator Visits--The teacher-coordinator is expected to
visit each employer at least once each grade period to discuss the
adjustment, performance, and progress of each student-trainee.
Such visits should' be more frequent if problems arise.

8. Student Evaluation

a. The student-trainee should imow the factors the employer c» the
supervisor consider when nreparing the student-trainee evalua-
tion form.,

b. An evaluation form should te prepared each grade period, This
evaluation is an objective means of recording the student's
performance and progress.

9. Follow-Up--The follow-up of student-trainee should include the
visits made while in school and also the record of employment

and adjustment to full-time employment after graduation. Follow-
up information can be used to determine the success of the program.

GUIDELINE NO, 16

ILegal Responsibilities

Guideline

The legal aspects of the employment of cooperative students should
be known and adhered to Ly the teacher-coordinator and the employer,

Explanation

Cooperative education programs must be operated within federal,
state, and local laws and regulations., These laws relating to the em-
ployment of minors are similar in every community., The teacher-
coordinator should keep informed about the regulatvions applicable to
his school service area, such as employment certification, hazardous
occupations, wage and hour laws, jobs requiring licenses, and social
security regulations,




i 73

The teacher-coordinator should discuss with the cooperating employer,
% the student, and the parents all regulations applicable to the job. Any
questions about regulations should be discussed with a representative from
1 the proper governmental agency.

Tmplementation

j
[ 1. Work Permits and other Working Papers--The teacher-coordinator should
work closely with the agency concerned with enforcing the child labor
] laws,

X a. Instructions about the '"work permits," employment certificates,
w or working papers should be given to each student.

b. The school records should show when 'work permits" have been
i issued to students. Such permits must be issued tefore they
are placed on a cooperative job.

. c. The employer should be reminded that a student under 18 cannot
be legally employed without a "work permit."

2, Child-Lator laws--The teacher-coordinator should study the child-
labor laws in his state.

3. Fair Labor Standards Act

a. State staff members, concerned with cooperative education pro-
grams, should inform the state administrators of the Fair Labor
Standards Act and other similar regulations about the purposes
and plan of operation of cooperative education.

b. The teacher-coordinator should be infc¢ ~med about the provisions
and amendments of the Fair Labor Standards Act of 1938 regard-
ing interstate commerce,

(1) He should discuss with the employer provisions
. relating to minimum wage and overtime pay.

(2) The employer should know how exemptions may be
l made by issuing special certificates for leamrners
and apprentices,

J Lk, Disability Insurance~--The teacher-coordinator should discuss with
students the terms of disability insurance carried by business and
industry.

5. Workmen's Compensation Insurance--The teacher-coordinator should
exercise caution in placing students with employers who may not
carry workmen's com;unsation insurance or other comparable coverage
for injuries incurred while on the job.

6. Social Security--Instruction regarding the basic provisions of the
v Social Security Act should be given in the related class,

\
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7. Working Hours--The teacher-coordinator should establish employment
guidelines relating to hours of work for toth boys and girls.
These should be checked against the state and federal reguiationms.

8. School Attendance--School attendance laws should be strictly enforced
for all students enrolles in the cooperative education program.

Rl ST

GUIDELINE NO, 17

tctivity Programs for the Student-Trainee

Guideline

A program of co-curricular activities for the student-trainees
should be a part of cooperative education.

Explanation

Youth-group a tivities are a vital part of the total learning ex-
perience. Young neople need to have friends and be identified with a
group having common interests. They need to be given a chance to
participate in a group where student leadership can be exercised and
developed.

State and local staff members responsible for cooperative education
should provide an organized plan of co-curricular activities. The plan
should define conditions of membership in terms of vocational interests
and goals, patterns of organization, and activities to serve as a setting
for leadership development,

Local teacher-coordinators of cooperative education programs should
also be involved in planning appropriate youth-development activities.

Implementation

1. Membership Qualification--To be a member of the youth-group activity,
a student should be enroiled in a state-approved vocational education
progranm,

2. Group Sponsor--An advisor direcily involved in the school's program
of cooperative education should supervise youth groups.

3. Vocational Activitles

a. Each youth group should develop a program for exploring
the employment and career opportunities related to
interests or concernc of the majority which involves
cooperative action of the entire group.

-
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b. Youth-group activities should involve participation of com-
mnity leaders who can explain the nature and funetion of
business and trade associations which sponsor education
activities such as institutes and conferences.

4, Personal Growth--All members of youth groups should be encouraged to
participate in service activities which contribute to schocl ime
provement, individual growth, and leadership development.

o
5. Employer-Appreciation-~Youth groups should plan and sponsor em-

ployer appreciation activities to acquaint community and educ-tional
leaders with the cooperative programs.
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GUIDELINES AEOUT THE EMPIOYER

18. Selection of Training Stations

19. Preparation and Use of Training Plans
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GUIDELINE NO. 18
Selection of Training Stations

Guideline c

Training stations should be selected for their educational value to
the cooperative education student. )

Explanation

The nature and exient of learning experiences provided by the em-
ployer are factors that help to determine the effectiveness of the co-
operative program. The teacher- .oordinator should visit potential
employers and discuss with them the values of the cooperative program.
He should stress placement in a job, learning while on the job, skills
to be learned, safety practices, genersl working environment, super-
visor's duties, and evaluation procedures.

Implomentation

The following items should be used as criteria in selecting training
stations:

1. Type of occupations-~The training station should provide experience
in occupations that require both skills and knowledge.

2. Opportunities for rotation--The training station should provide a
wide variety of direct experiences associated with the occupation,
It should not be merely routine work experience of a repetitive nature.

3. On-the-job supervision--The training station should be supervised by
someone competent in the skills and technical aspects of the occupa -
tion. He should be interested and eager to assist in the training
program,

4. wWorking conditions--The working conditions of training stations should
be safe with a good record of acecident prevention. Training stations
should be free of hazards that might impair the safety or health of
the workers,

5. Reputation--Business establishments who furnish training stations
should have a good reputation through ethical business practices.

6. Hours of employment--Tiere should be a sufficient number of working
hours at the trainin~ .tation.

7. Facilities and equipment--Up-to-date facilities and equipment should
be used at the training station.

8. Supervisor and student-trainee--%ood supervisor and student-trainee
relationships should exist st the training station,

PRECEDING PAGE BLANK- NOT FILMED




L]

———— e - — e et - i e e ot i o Mo . S e e et 4 . s e 2 S b P .-

9, Accessibility--Consideration should be given to the trave:. time
between the school and the training station,

o)
S
bnd  funy e

10. Wages=--Conslderation should be given to a minimum wage for stu-
dent-trainees based on that paid other employees of similar
experience and training.

l"‘""‘"’ L 3

GUIDELINF NO. 19

i

Preparation and Use of Training Plans

> ot

Guideline

-4

PR
*nmpenund ——~

A training plan should be prepared and signed by the student-
trainee and used as a guide for instruction by the teacher-coordinator
and employer,

Explanation

The occupational training plan is an individualized course ocutline
developed for the student-trainee. Its aim is to list the learning
experiences which will assist him toward his career goal.

- . )
W gty g

The best training plan provides a systematic method of keeping ,§
progress records of work completed, skills learned, and operations per-
- formed. A copy of the training plan should be included in the stu-
dent's personnel record.

In some schools, a general statement which defines the responsi-
bilities of the student-learner, the employer, the supervisor, and the
teacher-coordinator is preparsed and signed by the student, parents or

guardian, employer, and coordinator. }
Implementation -
. 1. Training Plan--The training plan lists the skills and related ,!
- s knowledge to be mastered by the student-trainee,
! 2. Employer--The training plan should provide the employer with a guide ~l
, to assist the student-trainee in securing on-the-job experience and
. developing skills and knowledge. Tj
* - e

3. Supervisor--The training plan should emphasize the supervisor's role
as a teacher in the cooperative program., 51

Lk, Teacher-Coordinator--The teacher-coordinator should review the train-
ing plan with the employer and the student-trainse.

a. Previously-developed training plans should serve as a guide
to the coordinator in selecting training statioms, i
!
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b. A training plan should eliminate the possibility of placing
a student in a job where tha learning opportunities are

limited.

Student--The training plan should contain a record of progress,
knowledge, and skills mastered. It should define the student-
trainee's responsibility for personal conduct and performance
in keeping with his career objective,

e e

v L et - —

3 T
Ak 7 - ma r——madm s . e Ak M AT Ak L . MR M ¢ > LI a>  awn a v P P -k B~



’ PART IITI PAPERS PRESENTED AT THE NATIONAL SEMINAR

l* A National Seminar on Cooperative Education, sponsored by The
Center for Vocational and Technical Education, wass held ecn August 1-5,

1 1966. Seventeen special papers presented at the Seminar are repro-
duced in Part III, The affiliation of each of the authors is presented

in the Table of Contents and a biographical sketch appears as Appendix A

in this publication.
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DPEUDING SOCIAL, ECONOMIC, AND EMPIOYMENT CHANGES THAT MAY AFFECT
COOPERATIVE EDUCATION

Joseph ¥. Hines

I am glad to be here today to share with you some thoughts about
social and economic trends which impinge upon the kinds of education and
training that workers need in today's Job market. I am especially happy
on this occasion because the most arduous part of the job was done for
me. Morton Levine, who was originally to have made this talk, prepared
a set of remarks for this occasion before the prolongation of the air- j
1line strike made it necessary for him to arrange for a substitute, |

In thinking about the focus of our toplc this moming, I was im-
pressed by the wide~range of activitlies encompassed by cooperative edu-
cation. Business education, technical education, and other cooperative
education programs in high schools provide an introduction to meaningful
work experience for many youngsters. Moreover, they often enable young
people to stay in high school who might otherwise drop out. In the
growing number of communiiy colleges and technical institutes, great
stress is often placed on cooperative education programs. The dynamic
leadership that is arising in the two-year college field is bringing
imaginative innovations to cooperative education and other post-high
school educational programs. During the sixty years that have elapsed
since cooperative educatlion, as a form of higher educatlion, was founded
at the University of Cincinnati by Professor Herman Schnelder, many
college students have had a unique opportunity to relate what they have
learned in the classroom to the work place. The opportunity provided
for young people to help defray the cost of attending college is impor-
tant as well, Cooperative education programs of many types are now
offered in more than seventy colleges and universitles. Ceoperative edu-
cation 1is, indeed, a big plcture on a wide screen.

Perhaps one of the most significant social and economic trends of
our time is a widening interest in work experience programs., The "war on
poverty" and the "active manpower policy" of the Labor Department have
both drawn on the experience of cooperative education in developing new
approaches % soclal and employment problems. The work-training programs
have been among the most successful approaches used by these endeavors,

The Neighborhood Youth Corps places special emphasis on encouraging
young people to stay in schcol or resume their schooling. Enrollees
attending school are limited to fifteen hours of work a week to assure
that work time does not interfere with school work. At the post-high
school level, the work~study programs have financed part-time jobs, pro-
vided by the educational institutions, for students who need financial
assistance to continue their studies,

The breadth of cooperative education is reflected in the mltiple ‘
roles that cooperative educators are called upon to play. Those I know :
wear many hats--teacher, counselor, and placement director come immedi- i
ately to mind, In the school setting, the cooperative education staff :

i\
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are probably the group most directly involved in the transition from
school to work. They bring the realities of the world of work into the
classroom; they bring the job and the student together; and they assist
the student in adjusting to the Jjob setting. Hence, cooperative edu-
cators are interested in the kinds of jobs that are and will be avail-
able; they want to know where the jobs are (which industries are
growing and which are declining), and they are concerned with social
and economic problems that affect the careers of their students., These
interests define then the focus for our discussion this morning., Since
cooperative education is a big picture, we will paint with a broad
brush--and try to skip most of the gory details.

First, let's take a quick look at the eccnomic setting. This month
the American economy is continuing in the longest sustained advance on
record., The unprecedented upturn began in mid-1961. Since then, we have
seen falling unemployment rates, new sndustrial production records,
rising personal incomes, and record business profits. If we sum up in
terms of that broadest of economic measures, Gross National Product-~that
is the dollar value of all goods and services produced in the nation.-we
*ind the economy is now running at a rate of more than $700 billion a
year, up $200 billion since 1920.

Most econcmists anticipate that the general economic outlook will
continue to be bright during the next decade. James Knowles, Executive
Director of the staff of the Joint Economic Committee of Congress, pro-
jects a five percent annual increase in GNP right on through 1970 based
on sustained strong consumer demand and private investment. This in-
crease would mean a Gross National Product of $850 billions by 1970. If
these figures seem a little high, hear what the highly respected, and
often quite comservative, researchers from the Twentieth Century Fund
have to say about the prospects in 1975. They expect the economy by that
time to reach a $1 trillion Gross National Product--again on the basis of
sustained consumer demand and high levels of public and orivate invest-
ment.

This anticipated economic growth will be accompanied by rapid popu-
lation growth. The total population will increase by almost 28 million
(nearly 3 million a year) during the 1960's and by an additional 17
million (well over 3 million a year) in the first half of the 1970's.
The projected population figures for the United States are 209 million
in 1970, up from 18! million in 1960. By 1975, the population will
approach 226 million.

The age distribution of the population will change significantly.
There will be many more older people and many more young children., More-~
over, we are seeing now a dramatic increase in the number of young people
who reach the age of 18 each year--the crucial turning point in the lives
of the majority of young people. Here, they gither go into the labor
force, enter post-high school training for work, or proceed to college.

. The country's labor force will expand atl a faster rate than its
population during the remainder of this decade. The number of young
workers who will enter the labor force will be far greater than the
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¢ ~onomy has ever before been required to absorb in a similar period. The
number of older workers and of women workers will also increase sub-
stantially., Over-all, we will need for the next ten years about one and
one-fourth to ons and one-half million jobs a year to take care of new
or newly returned entrants into the labor force. The Council of Economic
Advisors estimates that to do this job the economy will have to grow at a
rate of approximately 4 percent a year. Fortunately, you will recall
that there are good possibilities the economy can grow at even a little
better rate in the next 10 years.

Within this general economic setting, we expect that employment
will rise by one~fourth by 1975. However, growth rates will vary by in-
dustry. For many years, there has been a shift in employment away from
predominantly goods-producing industries to predominantly services-
producing industries. As our production processes become more efficient
and as income rises, we devote an increasing proportion of cur labor re-
sources to the provision of services such as health, education, and
financial services. The affluent society is a service-oriented society.
It was just a decade ago, in 1956, that employment in the provision of
services first exceeded goods-production employment in this country.

Now, let's take a closer look at where the jobs will be in the
decade ahead.

Agriculture is a major industry that is facing a continuing decline
in manpower needs. Rapid mechanization, improved fertilizers and feeds,
and a declining number of farms will continue to reduce the need for farm
workers. My impression is that most colleges of agriculture have shifted
their emphasis toward training students for careers in agriculture-
related businesses. The outlook for production, sales and service jobs
in such agriculiure-connected businesses as food processing, agricultural
chemicals, and agricultural machinery and equipment is much better than
prospects on the farm, It might be worthwhile for more secondary schools
to consider the collegiate model in agricultural education.

Mining is the only major non-agricultural industry for which no in-
crease in manpower requirsments is expected.

Contract construction is expected to grow at a more rapid rate than
the average for all non-farm industries. The outlook is for construction
employment to increase by more than one-third between 1964 and 1975.
Graduates of pre-apprenticeship programs and building trades programs
will also find additional opportunities because of replacement need.

The average age of workers in a number of construction trades is rather ;
high.

Manufacturing employment may grow by almost one~fifth in the decade
ahead. Although the growth will vary for individual manufacturing in-
dustries, over-all the growth rate will be below average. However, since
manufacturing is the largest industrial sector with the mest employees,
replacement needs, as workers retire or leave the industry for other
reasons, will continue to generate a large volume of jobs.
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Government will be a major source of new jobs in the coming decade.
The employment level in government may be as much as one-half higher in
1975 than in 196l, The great bulk of the openings in government will be
for people who work for state and local governments--teachers, policemen,
fivemen, and public health service personnal.

Service industries will be among the fastest growing industries
during the next ten years. About 50 percent more workers will likely
be employed in this industry division in 1975 than in 1964, As the young
and old segments of our population increase, medical and health services
will have to be expanded substantially. Business services (advertising,
accounting, auditing, data processing, collection agencies, and main-
tenance firms) are also certain to grow, Manpower requirements in edu-
cational services are expected to grow especially fast as more young
people attend school at all levels.

Employment in wholesale and retail trade may grow by nearly one-
fourth between 1964 and 1965, not quite so fast as non-famm employment
as a whole.

Cooperative educators may find some challenges in these industrial
employment changes. Manufacturing has long accounted for a large share
of total employment opportunities. As the factory growth rate slows and
rapid growth continues in the services industries, cooperative education
staff members will need to look incrsasingly to the non-manufacturing
sector as a source of jobs, Manufacturing employment tends to be con-
centrated in large firms with well-organized personnel departments.
Services employment is spread over a large number of smaller firms whose
managements may be less likely to be knowledgeable concerning cooperative
education.

Now that we have discussed where the jobs will be, let's take
another perspective and consider the kinds of jobs there will be. Com-
pared with the expected growth of about one-quarter in total employment
between 1964 and 1975, an increase of nearly one-third is anticipated
for white-collar jobs and nearly a fifth for blue-collar occupations.
By 1975, white-collar jobs may make up nearly one-half of all employed
workers.,

The fastest growing occupations during the next decade will continue
to be professional and technical occupations. Personnel in these areas
will be in sharp demand as the nation explores new approaches to educa-
tion; bends greater effort toward America's socio-economic progress, urtan
renewal, and transportation; harnesses the ocean; enhances the beauty of
the land: and conquers outer space. Over-all, by 1975, the requirements
for these workers may be more than 50 percent higher than in 1964,
Although college enrollments are rising rapidly, it appears likely that
the demand for college-trained people will continue to outrun the supply.
This underlies the importance of cooperative education programs in
engineering and other disciplines which help to defray the cost of a
college -education.

Service workers, a diverse group, may increase by as much as onre-
third by 1975. A relatively swift rise in demand for protective service
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workers such as pclicemen and firemen is to be expscted as iue population
increases in urban and suburban communities. A very substantial increass
in the demand for attendants and other service workers in hospitals and
other institutions is also anticipated. Other categories of service
workers for which requirements are expected to increase rapidly include
waiters and waltresses, cooks, counter and fountain workers, and
charwomen and cleaners.

Clerical workers will be in strong demand, particularly those
qualified to handle Jobs created by the change to electronic data process-
ing and those skilled in work involving public contacts. Employment oppor-
tunities will be particularly numerous for secretaries and stenczraphers,
typists, and bookkeeping and accounting clerks. On the other hand, demand
is expected to be slow for file clerks, calculator operators, and pen-and-
pencil recordkeepers. The number of clerical workers is expected to in-
crease by more than one-third between 1964 and 1975. But this increase
represents only part of the opportunity for new clerical workers. An
even greater number of clerical workers will be needed to replace those
who retire ox» leave their jobs for other reasons, Employee turnover is
especially high among clerical workers because many young women do this
kind of work for only a few years and then leave their jobs to remain at
home and care for their families. Cooperative office education and co-
operative business education programs in high schools and junior colleges
are important sources of qualified clerical workers. The many clerical
job openings that will become available during the next decade will pro-
vide jobs for an increasing number of graduates.

The ocutlook for skilled workers is mixed. While the demand for
skilled workers is spurred by the growing needs for mechanies and repair-
men, building trades craftsman, and foremen, there are technological
changes underway in manufacturing which tend to 1limit the expansion of
the group. Abcut average growth is expected between 1964 and 1975.

Managers, officials, and proprietors as a group also will increase
at about the average rate for all occupations. The demand for salaried
managers and other officials in business organizations and govermment is
expected to continue to increase at a fairly rapid rate. Although the
number of independent businessmen has declined substantially since World
War II, this trend is expected to level off in the years ahead.

The number of sales workers will increase more slowly than other
white-collar groups, -although wholesale and retail trade activity is
expected to rise considerably in the coming decade. Changes in distribu-
tion methods--such as self-service, automated vending, and allied tech-
niques~-are likely to have a restrictive influence on employment growth.
Nevertheless, the over-all increase in needs for sales workers will be

slightly above average for all workers, about a 30 percent increase
between 1964 and 1975.

This about sums up ths big picture as to where the Jobs will be and
what kinds of jobs there will be during the next decade. Now let's
consider briefly three aspects of employment that seem to have particular
relevance to cooperative education.
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Cooperative education can be especially important for the Negro -
college student and the Negro high school student. It offers one ‘
solution for a common three-fold employment problem: Lack of money for
education, need of education in order to get good jobs, and need to build -
confidence in the ability to get and hold jobs. The cooperative plan not
only gives the disadvantaged Negro a chance to help finance his education
and to get the on-the-job experience that will make him a good job -
prospect, but it gives him what he most needs: confidence. The ex- '

1 pectation that when he graduates he can probably step into a permanent
-} job, very likely where he is training, is particularly important. "

Rapid progress in the professional education of Negroes is an
important objective. The relatively small proportion of Negroes in -
professional and technical occupations is traceable, in large part, to ‘
their limited education, though diserimination in emplcyment has also
o been a contributing factor. Only 6 percent of all non-white workers -
! were in these occupations in 1965, compared with about 13 percent of all- .
‘ white workers. -

To enter the professions, Negroes have had, in the past, to overcome :
the barrier of relatively inferior educational opportunities. Because -
of their low-average income level, they have also had particular .
financial handicaps in obtaining a college education.

The major resource for training Negroes at the college level has -
long been colleges which are predominantly Negro. Roughly two-thirds of i
all Negro cuvllege students attend these institutions. The majority of -
Negro students have been able to prepare only for professional work in .
the field of education or, in a few schools, medicine. Their opportu- ’
nities for training in scientific and technical professions or in -
business administration have been limited.

The predominantly Negro colleges were unprepared “or the sharp in-
crease in the number of recruiters from .government and industry seeking )
Negro college graduates in recent years. Graduaies of these colleges with '
training in science, engineering, mathematics, or business management~--of
whom there are few if any in these institutions--were those in greatest
demand,

One of the most striking developments of the post-World War II
period has been the more rapid growth in the employment of women as com-
pared to men. In 1947, roughly sixteen million women were employed; by :
1965, their number had increased by more than 50 percent reaching about
twenty-five million. By way of comparison, employment of men rose by
about 10 percent during the same period.

In 1963, slightly over half of all women between the ages of forty-
five and fifty-four were at work; this proportion was about the same as
for women twenty to twerty-four. The labor force participation rate for
women is lower between the ages of twenty-four and forty-four, the ages
during which many families are formed and househo.d and child rearing
duties occupy so much of the woman's day. After age thirty-five, in-
creasing numbers of women seek to enter or re-enter the labor force.
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i Almost three-fourths of all employed women aver age thirty-five work

\ in four major occupztional groups: clerical and kindred (26.5 percent);

service, except private household workers (16.5 percent); operatives

| and kindred (15.9 percent); and professional and related (13.2 percent).
The remzining 27.9 percent are employed in other categories,

, {' Women need to be expozed to educational curriculum that ars relsvant
: to today's job market. Women irork in almost every field; it is important
that their abilities be fully uti’ized. Preparing young women for all
: fields of work is in line with the spirit of the Equal Opportunity pro-
I' visions of the Civil Rights Act of 1964. It also makes good sense from
the standpoint of individual potential and the country's progress.

|
*
} { The pattern in many commnities is for young people to leave their
home towns after they have graduated from school or college. The peak
8 migration rate occurs among these in their early twenties., Of great

| ; importance also is the continuing movement to urban from rural areas.
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- The mobility of young workers is one of the great strengths which

( undergiré our ecoromy. The willingness of young people to move from
labor surplus communities to labor shortage areas makes possible the

- most efficient utilization of our labor force and the achievement of

I‘ satisfying careers for more workers. Educators have an important role

A to play here. In many commnities, young people need to be trained and

- . : guided in terms of the national demand for trained workers so that they

I! will be prepared to seck their place in the world of work when the time
comes for them to leave home.
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WHAT ¥k HAVE LEARNED FROM .
HON-THE-JOB# TRAINING - 3

Dennis H., Price

It rather surprised me when I trled to list some of the various -
areas that might be classified under this general title; I will go over :
this 1list with you so that we can see that it is a bigger progr-m than
might appear at first.

Let's look at high school cooperative education for just a moment.
At that level, you will find such pregrams as diversified cooperative
training appearing under different names in different states. We have
distributive education, which is also a cooperative education program,
For another special group, we have one called the occupational work-
experience program. We find the day-trade cooperative program yet
another type. Business and office occupations represent still another,
and I would be amiss if I didn't mention the agricultural programs. )
This is perhaps one of the most perfect forms of cooperative education-- ;
that is, basic instruction plus the farm experience of the boy who has
spent most of his life on the farm, -

Now I would like to move on into another relatively new area. In .
the technical education areas we speak of the technical cooperative pro-
grams., Not all technical education programs can be classified as such, L
but we do have muny. In such programs, the student spends part of his .
time in his educational program and a part of his time in the coopera=-
tive work experience or, shall I say, on-the-job phase of this program.
The program that is known to many of you is the collegiate program of
cooperative education. The University of Cineinnati has been, perhaps, )
one of the pioneers in this field. Its program goes back approximately '
sixty years, The program was generally in the field of engineering, ‘
business administration, and applied arts. Three different colleges are
concerned with it. The program consists of one year of full-time work
on the campus plus four years of a cooperative program (twelve months a
year) in the field.

I want to mention apprentice programs in the skilled crafts which !
are not accepted generally as cooperative programs; nevertheless, they
- do have some facets of a cooperative program. We generally refer to a
K 1hlichour year related-instruction program, the remainder of the year's !
program being full-time employment under a craftsman, journeyman, or
some qualified worker in the occupation. I would like to include the ]
apprentice programs under the umbrella of cooperative programs, We '
: have others that I think are worth mentioning as we go by: internship in
- a college of medicine. Usually we think of a two-year internship as !
. being a cooperative type of program where work experience and the pro-
, ficiencies in the field are brought together. We could also include some
o professional areas, such as law. The professional and praetical nursing ;
fields are so organized that they might also be classified in this area. '
So we find that cooperative education is not a small program.
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I would like to turn next to some of the principles of cooperative
education.

First, one of the major principles involves the program of related
instruction. This is generally a combination of regular classroom work
for technical aspects of the occupation plus a type of related work that
is coordinated to on-the-job training. The related work may be either
independent or coordinated with the work experience.

The second principle I want to bring forth is the on-the-job aspect
of this dual type of education. The on~the~job phase of the program is
concerned with the work experience of the individual under supervision.
He will take his experiences along with journejymen, crafitsmen, or
skilled workers, whether it be in an office, a professional organization,
an industry, or an institution. As we look at this on-the-job program we
find an interesting phase concernsd with a rotation of the related in-
struction with the work experience. This rotation may assume a number
of forms. In some of the high school programs, it may mean a person is
concerned with a half-day in school and a half-day on the job, and the
rotation is taking place daily. We may find other programs of a two-week
rotation. A student will remain in school for full time for two weeks;
then he goes cut on-the job for a two-week period of time. In some of
the university programs the time is stretched to a longer phase, The
University of Cincinnati uses a sixteen-week peried of which eight weeks
is spent on the job, seven weeks in school, and one week on vacation, It
is necessary, ander these plans, for two people to occupy a full-time
Job; so you will find in most cooperative programs two individuals are
working in pairs rather than one individual working alone,

Looking a little closer at on-the-job training, we find that most
programs provide orientation prior to on-the-job experience. This
orientation may be a matter of a year in an engineering program; it may
be as short as a few hours in other types of programs. Fut in any case,
it is an orientation that must be made. It is almost impossible to put
the student on the job without some prior instruction as to what to
expect, what he can do, and especially what he shouldn't do.

On-the-job activities break down into the following general
categories: First, we find a planned program of experiences, An in-
dividual working in industry doesn't just go on-the-job and be con-
sidered able to adjust to tlie job. He must work under supervision in
a planned program. If it is not a planned program, it cannot justify
the title of cooperative education. The planned program of experiences
usually takes considerable time to establish and coordinate. The
activity must be planned for two students, not for one; and the
activities are such that as the students rotate on the job, they go
through roughly the same experiences as those planned for a single
student. The industry or business house has control over the type of
activities the students must experience.

Another principle is that of supervision on ithe job carried out by
the foreman or business-house supervisor. In some cases it vould be
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under the direction of the screenine-program personnel within the in-
dustry or business, The supervisor may be considered a teacher in the
industrial or business program. In many industries or businesses,
rather large training programs are established, and most of them are
well organized,

Another principle involves coordination. Two people are necessary
in a cooperative program: one is the supervisor within the school who
must have control of the educational side of the program; the other is
the business or industrial coordinator. While the coordinator may be
on a school staff, he is actually industry's man on the educational pro-
gram. He is the cne person most concerned with the activities on the job
and is in a position to interpret the industrial program to the school.
He is the key individual that brings together the curriculum in the sehool
and the work experiences on the job. A strong coordinator is important to
the program. If he does not uphold this capacity, the program is weakened
and oftentinmes can be lost. I will just give you one example to show you
how bad we can really get sometimes. An automotive student did his co-
operative work in a barrel factory. I cen't quite put these two together,
but there may be some connection. The work on the job, of course, mist be
highly coordinated with the work in the school.

Let me look at another facet of this problem nf on-the-jot train-
ing--the development of skills. Many occupations require consjderable
depth of training in the skills of the occupation, Perhaps it is a
craft or maybe it is the operation of business machines. Whatever it
may be, the development of skill takes some time, It must be geared to
the learning speed of the individual to give him the opportunity to
develop the skill correctly and with some depth., I would like to take
the viewpoint that we need to get these skills to the siate of over-
learning so that the person may react automatically.

Another point in the psychology of learning is concerned with nega-
tive lsarning. One individual I talked to some time ago, who was coming
into a teaching situation without any prior preparation, was heard to
maxe this comment when asked how he expscted to train his students. He
said, "Well, I put them to work; I will wait until they make a mistake;
then I correct it, and in the correcting, they will learn what Is to be
done." This is what I would call the negative approach to learning and
one that should not be tolerated in an organized educational program,
There will be enough of these situations without planning for uhem.

I would also like to look at the psychology of the pressures under
which a person will work. ILet's remember we have two situations exist-
ing. In an educational program, the learning situation is geared to the
speed at which the learner may absorb or may adjust himself to a new
problem or new situation. On the job, however, he must meet the
pressures that are demanded of others in his production schedule so
that one of the problems we have in on-the-job training is concerned
with adjusting an individual to the pressures of production, Also,
learning on the job includes many little details that cannot be taught
in a classroom but must be learned on the job. The things that go on
in the average industry day by day ard in the average office day by day
are of'ten learned by being present or from a comment by a fellow worker,
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Anothor point in the psychology of leaming 1s concerned with human
relations under pressurs. This is the problem of give-and-take experi-
ences on most jobs. The new learner is generally confused; he has a tima
edjusting himself, and it takes a sympathetic supervisor to help hinm
through some of the rough spots. It is a rare student who can go into
a business houce or an industry and mske an immediate adjustment.

Let's put some of these things together and see what they mean for
us in terms of our topic, "What have we learned from on-the~job
training?? As I first examined the problem, I found there were only
three or four points that we might put together, but when I try to
summarize them and build a listing of items that I can defend, I find
that it grows into a rather lengthy list., Some of them overlap, some
of them are points open for question, tut they represent the things that
seem to come to the surface when we examine an on-the-job training pro-
gram, Let's look at it.

A planned program is a wust iu any cooperative iraining program.

I want to distinguish between thiz and the work experience program; in
the work experience program the student tskes the work as it comes
irrespective of a planned program.,

A second point I would like to leave with you is that we develop
skills through repetition. The law of repetition seems a good one.
While the schools can often cover the common skills in a training pro-
gram prior to the employment of the student, industry itself will
require many special skills that must be taught on the job. All of
these skills, whether special skills, enmmon skills, or whatever they
may be, must be taken to the degree of overlearning., Many educational
programs will take a student only through the orientation program
stages. He may have a chance to observe, to repeat a process once or
twice, and then move on to something else., Too often the objective is
to make the introduction tc the occupation as broad as possible, and
too often the skills are lost in che process so that on-the-job training
is necessary to give this background of skills.

Another point, that I want to make concerns accuracy and speed. A
student on tha job must work up to production standards: accuracy first,
speed second, and as time goes on, he will meet the productior. standards
of those around him,

Another point is the problem of coordination with related instruc-
tion. With the increase in technical education and the attention given
to it, we find that related instruction takes on added significance., We
find there ar> two types of related instruction., The first one is con-
cerned with the usual academic programs that will advance the individual
as a person--English, communications, and other libe.al arts. The second
type, and to us the more important, is the technical subjects that are
to support his work on the job., It enables the student to meet his pro-
ductlon standards and gain the support of his related instruction
materials, Technical programs, especially, need to coordinate tschnical
information with the work on the job., Some of the technical background
needs to precede the actual work experience, and some of it may follow
the work experience rr may accompany it.
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lany skilled persons who have been on the job many years must go
tack to school and, through a trads extension program, update themselves
in skills and technical subjects. Sométimes industry assumes the full
responsibility for this type of program. The training director in one
industry made the comment rscently that he expected every person on
his staff to repeat his collegiate program, whether it be a two-year
or a four-year progran.

We find that cooperative education is expanding as a training pro-
gram. The features of the cooperative program are being understood a
1ittle better by educators and by leaders in industry to the extent that
this becomes a more natural approach to many types of itraining., We have
learned that business and industry have developed a body of educational
methods and practices that should help us improve both related instruc-
tion and the plan for the on-the-job experiences. While the student is
on the job, he has an opportunity to work with others in the give-and-
take manner. Ye deveilops a philosophy of work after a period of time,

I have seen that philosophy change a little from that of a few years ago.
I can go back in my own experience when there were no fringe benefits,
We worked in a different mamner from what we do today., It was so easy
then for the foreman to say on Friday, "Well, here is your pay check; we
won't need you Monday morning." We have seen the philosophy ethics of
the job change--what are the things that are considered acceptable and
that are not acceptable; what are the behaviors the student must conform
to if he'is to work in any specific work situation?

The student has an opportunity to assume respcnsibility for his
work. Sometimes we are overly cautious with students in a school pro-
gram, and we remove from them all or most responsibilities, On the job
the learner must carry his own share of responsibilities, under guidance,
and it is assumed that within a reasonable time he will take his place
along with the other craftsmen, journeymen, or in an office carry his
own share of the work. In an educational program, if a student spoils
something, we may say, "Well, that's part of the learning process, " and
we start over. In industry, spoilage is something else.

The last point that I want to bring out in this list of items is
that of developing a tolerance for the ideas and problems of others. I
will call it Human Relations. The individual learns to work with others
on a give-and-take basis where he must be tolerant of the ideas of
others, tolerant of their problems, and not feel that the entire pro-
gram revolves around "ME" alone.

4 ¥l biacd heswed Graad ot boned o0l el QEdé DS |

-

3

P |

[ .

‘%




.
!
|

GIUN GENS NN OEN MU NN SN PN N (Wt N VIS END DN B Wy e

97

VOCATIONAL INTERRELATED COOPERATIVE PROGRAMS
Ralph 0, Gallington

By way of introduction, I would like to discuss the term inter-
related cooperative program. One might say that interrelated coopera-
tive programs are within the broad classification of cooperative
occupational education.! Another way of saying something about these
programs is to point out that they involve work experience programs.
The term work experience here is used in its most generic sense. The
term work experience itself refers to one type of cooperative occupa-
tional zducation with which some connative concepts have been estab-
lished. Nonetheless, 2 vocational interrelated cooperative program
certainly mskes use of work experience in cooperation with the public
school in which the program operates. At this point, I would 1like to
make clear that the interrelated cooperative program is strictly voca-
tional. Tt seeks to provide students with salable knowledges and skills
to make for a smooth transition from school to th- sork-a-day world.

There are many differcat types of cooperative occupational educa-
tion. Some which have been defined are as follows: for general education
purposes, (1) work observation programs and (2) general work experience
programs; for occupational education purposes, (3) work study programs,
(4) intemships and (5) cooperative education programs,

Vocational interrelated cooperative programs are, of course, iden-
tified with cooperative education work programs. It may be seen from
the outset that work observation alone does not allow the students to
perform tasks but rather to understand them and to observe them without
actually becoming involved with skill-developing activities. The stu-
dent in general work experience performs tasks of actual jobs for which
he may or may not bt- paid. He is typically engaged for the general edu-
cation which he is to receive. This is because general education is the
main objective of both work observation and general work experience. The
work is largely exploratory, and usually one semester or less is used
for this exploratory purpose. There are many types of work observation
and general work experience programs of education, and in various
schools they have various names. Some are out of school; hardly any
are non-remunerative type exploratory work. Some are community-service-
type work, and some are in-school non-remunerative general-education work
experience. Others are remunerative general-education work experience
programs in the high school. All work observation and general work ex-
perience programs may be offered to help students to explore occupations,
to provide them with opportunities to help earn money occasionally, and
to motivate potential dropouts to remain in school and possibly provide
experience at working so that the potential dropout may develop general
personal characteristics which will enable him to get along well with

1U. S. Office of Education, Work Experience Programs in Amsrican

Secondary Schools, Vocational Division Bulletin No. 5 (Washington:

United States Government Printing Office, 1957), pp. 2-4.
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people if and when he does leave the organized school program.2 At this
point 1t is easy to see that the interrelated cooperative program is
not associated particularly with general education but that it is one
in which the student is preparing himself for some specific occupation
after leaving school.

The cooperative classes for occupational education purposes are
strictly vocational education classes. Among these there are the work-
study and intemship groups. These programs are particularly useful in
preparing people for occupations and may be assumed to parallel an eda-
cational program, or they may be held after a formal training program has
been completed, Generally speaking, the work experience part or the more
commonly known work-study program is particularly one which is carried on
in cooperation with an organized educational curriculum. It becomes co-
operative at the time the student is still involved with ihe formalized
school program. It is presumed that students entering a work-study
program would have had some school training beforehand in order that they
might perform well on the job. The school experience would not neces-
sarily be complete in that the student would not be vocationally ready
to accept all responsibilities on the job., An example of the school pre-
occupational training might be that which students pursue in commercial
education, or industrial arts, while working cooperatively., Some boys
might be engaged in work experience on-the-job in famm machinery repair
while being taught agriculture in a local school situation. This is not
dissimilar to the well-known diversified ocoupations student who has
long since been involved with this kind of a training program. Among
diversified occupations students there will have been, in all probability,
one or two years of industrial arts. The student entering a cooperative
program would then be able to carry on more successfully a work-study pro-
gram. Some have regarded work-study as something "less than" the other
more sophisticated vocational programs.

For many years, the internship has been respected and well-known
as a cooperative type of training., It has normally been a program which
follows a formalized training program in some schools, mostly colleges,
in the past. It has been used in the education of teachers, physlicians,
soclal workers, counselors and many other types of professional people,
Its use is being’'made more prevalent today in the training of school
administrators, accountants, engineers, police administirators, and the
like. Normally, we speak of the internship as something which follows
a professional or sub-professional curriculum. This like all other co-
operative programs is one which is supervised by the school or college
which has provided the basic training for the internship. Since we
have now identified the vocational interrelated cooperative progran
with the occupational-education purpose field, since we can see that it
is not simply just a "low level! work-study program, and finally since
we cannot, identify it particularly with internships in general, we must
come to the recognition of it as "something new, " having its roots in
the cooperative education field.

2Mason and Halnes, Cooperative Occupational Education (Danville,
f11., The Interstate Printers & Publishers, Inc., 1965), p. 49, -




The vocational interrelated coopsrative program is concerned with
developing outcomes for those who are preparing for the world-of-work.
It is concerned with the lsarnings which every worker needs to know.

It is definitely involved with the knowledges, skills, and attitudes
which the workers in occupational fields need to have in order to per=
form proficiently on the job. Although it embraces the common learn-
ings that all workers need to have in order to be good citizens and to
become a part of the in-plant organization in which they work, it does
give more consideration to the primary goal of occupational competency,
The program will be fitted to each student's stated career objectives.
The students will be hired by persons who are able to offer a voca~
tional training which i somewhat like an extension of the school's
Vocational program. The in-plant supervision of the work which is done
on the job will be done by a person who might be considered a voca-
tional teacher, an extension teacher, in the plant or industry where
the training is to be done. Vocational interrelated cooperative pro-
grams are particularly interested in placing the trainee in a position
of work where he will be able to do the things assigned him, and his
abilities will afford him an opportunity to advance in the work of his
choice., In doing this he will fulfill his career objectives.

Now let us consider for a moment the other side of the coin. The
trainee in a vocational interrelated cooperative program will have class-
room activities in school which are directly related to the job activi-
ties and the trainee's occupational goals. These classes or training
activities in the school will be conducted by a coordinator or by vo-
cational related-subjects instructors, This again points up to the
fact that the program is one of a cooperatlive occupational education
nature., Not only does this program provide the training of individuals
for jobs which are of greatest interest to the trainee, but the stu-
dents selected for the work are selected on the basis of their need
and probability of success on the jobs in which they are to be trained,
Not only is the coordinator involved with the finding of training sta-
tions but alse in finding responsible firms that can and probably will
provide occupational stepping stones for the student once he has finished
his formal school-related training. Interrelated cooperative work is co-
ordinated by a coordinator similar to those who have long since handled
programs of diversified occupations, office occupations, distributive
education, and the like. This coordinator is obligated to wvwisit the
trainee on the job, to discuss his progress with his supervisor or
supervisors, to plan learning experiences, to evaluate each trainee's
progress from time to tims, and to aid in the solutions of problems he
may have while on the job, As in other cooperative occupational edu-
cational programs, the student in interrelated cooperative programs is

expected to earn a salary at the rate which is normally paid a beginner
upon his entry intc the occupation, o
/‘k

The Interrslated Cooperative Program

The foregoing has presented a picture which is not unlike many
other cooperative programs with which you are familiar. What then is
the difference between the interrelated cooperative program and other
types of cooperative programs where occupational education is the
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main purpose? For many years we have spoken of the Wservices" which are
prevalent among State Boards of Vocational Education and the United
States. These services have included Trade and Industrial Education,
Agricultural Education, Home Econ- ' 3s Education, Business and Distribu-
tive Bducation, and Technical Education. Interrelated cooperative pro-
grams are those not especially designed to become a part of any service
classification. Their administration is not clearly discernible as the
rosponsibility of any of the well-known services. Therefore, its ad-
ministration is of a type that demands interdisciplinary service co-
operation. Actually, the program should be administered at the state
level by a special person who would handle inter: :lated programs only.
At the state level it should be possible that a designated staff member
would initiate, approve, administer, and supervise programs of inter-
related cooperative programs. A supervisory assistant should be named
fyom each of the pertinent subject-matter services. When this has been
accomplished, more than likely we will see the interrelated programs
becoming more important in our state and your state as well.

Now what occupations should be served by the interrelated coopera-
tive programs? let me say that I would recommend that farming occupa-
tions involving knowledge and skill in agriculturally-related subjects
should be handled as well as distributive occupations, business and
office occupations, trade and industrial education occupations, home-
makirig occupations, wage-earning occupations related to home economics,
health occupations, fishery occupations, and technical occupations. Any
recognized occupation which we have normally considered in the past as
vocational as well as the many evolving occupations should be included.
Let me ask: How can anyone with a single specialty in vocational edu-
cation be able to coordinate and administer such a program? Certainly
it may be impossible to find one with training in all of the occupations
nentioned above by the various services involved. Generally, the in-
structional coordinator to handle an interrelated class should have had
instruction designed to fit him for the occupational objectives of some
service or another, Certainly, the coordinator should be a person
qualified as a teacher of vocational or technical education in some one
occupation or occupational field related to the above broad classifica-
tions.

Tn most states it will be found necessary to provide special train-
ing for the coordinators of the interrelated cooperative programs. In
addition to the course work required of persons from one of the services,
it will probably be necessary to require this individual to have some
indication of success as a teacher. In the State of T1linois the qual-
ifications would be two vears of successful teaching, one year of
curmlative wage-sarning experience other then teaching or counseling in
schools, and a minimum of twenty-four semester hours of credit of
approved courses in the fields of vocational education or guidance.

Some states may féel that the person with less than a Master's degree
would be unqualified for such a position.’ In surmarizing the qualifica-
tioms, it may be said that one would need to be trained in one of the
occupational sepvices or in the field of vocational guidance; he should
have had successful teaching experience other than teaching or counsel-
ing in the schools; and certainly an accurmlation of college credit
would be desirable.
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There are actually two kinds of interrelated programs that could be
offered in the high school: (1) one of a prevocational non-cooperative
nature for those who are not yet ready for work experience; and (2)
another of a vocational nature for those who have had preliminary
training in prevocacional classes and are able to be placed on the job
in the vocational interrelated cooperative program. The first of “hese
programs might be considered primarily one of exploration and guidance.
Occupatioal information and vocational counseling should be afforded
these students as well as educational guidance and vocational guidance.
In the pre-work experience groups, it seems very logical to include vo-
cational ccunseling sessions and to make certain that each student will
have nad personal interviews with the counselor frequently and will be
able to move with the greatest of ease into the work experience part. of
the program,

AL i he state level it will be necessary to watch closely.the time
which is set aside for the pre-work experience part of the program, and
limits should be set witi respect to the number of times the student
is coun.eled in reference to the work he is doing in school as well as
his objectives, goals, and aims which are to be met later by the work
experience. It would seem desirable to specify secondary education
classes in occupational information as well as the counseling sessions,
For those who are assigned to the cooperative class and who are defi-
nitely involved in work experience it seems that a certain number of
minutes be specified whereby the cormitment to on-the-job training
would be controlled. In some states, fifteen hours per week has been
considered as a minimum commitment to on-ths-job training, and »f that
at least five periods a week be given to the interrelated instruction ty
the coordinator in charge.

Special Needs Served

Interrelated programs often have been considered more especially
for schools with less than five hundred students, or in schools within
a city or village with no more than five thousand population. To me,
these are ridiculous restrictions and possibly provide unwarranted
barriers except to the smaller schools. To offset this, interrelated
programs in larger schools will be discussed a little later. For the
moment, let us consider the values to the small school or small village
or city which has heretofore not been able to afford any vocational
education,

The smaller school or ciiy where vocational education may seem im-
practical does provide a desirable atmosphere for initiating an inter-
related program. Not only is this small school unable to afford many
types of vocational education but it is unlikely that the placement
would be possible even if the training could be accomplished. In the
interrelated setup, one coordinator could handle a class of some twenty
to thirty students and would be able to see that vocational experience
was provided as well as to provide the related information which is
necessary in all vocational programs. In a small schoo. such as we are
now discussing, we could visualize a coordinator of a cooperative inter-
related program handling some students in the area of agriculturally
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allied occupations, some in the field of home ecoromics and food services,
some it. the field of personal services, some in the field of health occcu-
pations, and possibly some in the field of industrial education as well
as business and office oceupatlons.

Next let us consider, for a moment, the possibilitfies in a large
school. Many of our larger schools have good on-going vocational pro-
grams which have long since been supported by Smith-Hughes and George
Barden moneys. In some instances these programs are meeting the needs
of only a few students, and in other schools the needs of many students
are met. Regardless, it is very doubtful that the traditional voca-
tional programs ever can meet the needs of all of the needy children
who should be getting a chance in the field of vocational education.
For those whose needs cannot be met by the on-going vocational programs,
jt is either u college prep curriculum or a general education curricu-
lum, from which most of them drop before graduation. It is my belief,
therelore, that vocational interrelated cooperatlve programs have a
great opportunity to spawn other cooperative programs in large high
schools. Just take for instance, a high school which is already en-
dowed with very fine programs of vocational education in industrial
ewuzation, home economics, agriculture, and business education.
Parenthetically speaking, business education programs have not been con-
sidered Vocational education in the past simply because they have not
been supported with federal funds. This may not be the case for long,
but at the present, this is probably true in many large schools.
Regardless, today we are likely to find a large high school with some
programs as fc .lows:

Homemaking for girls

Business education for boys and girls
Machine shop and auto mechanics
Electronics

Mechanical drafting

Agriculture

These fields being rather specific do not appeal to all children. Even
though some might profit from taking one of the vocational curricula
offered, they would find the training insufficient for the particular
jobs they hope to enter. Since their needs are different, it seems
logical to consider an interrelated program to help such children find
their interests and attain the goals they would like to attain if they
could remain in school and do so. You can easily see, therefore, how
interrelated cooperative programs might be started in a large school and
offer vocational experiences to a number of children whose needs are

not being met otherwise. It is doubtful that even a larger school could,
for example, hope to put in many of the programs related to the follow-
ing occupations:

. Appliance servicing

. Beauty culture

Building maintenance

Food services

Nursery school attendants
Grocery store management

*
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7. Clothing cleaning

5. Clothing alterations and talloxing
9. Hospital aides and attendants

10. Veterinarian assistants

11. Laboratory technicians

12. Librarians

13. Meat cutters

1%, Shipping and receiving managers
15. Commercial cooks and the like

Since the interrelated program would allow for many, many occupa~
tions to be covered by the coordinator and his instruction, many in-
dividual student needs would be met. Not only would they be met early
in the initiation of the program, but later it might be possible that
some of these occupational areas would grow so large that othcr co-
operative programs could be developed to handle certain phases of the
cooperative work. I can see how the interrelated cooperative program
in a large school might easily evolve or might spawn other programs such
as diversified occupations pregrams, office occupations programs, dis-
tributive education programs, health occupation programs, and possibly
agricultural related vocational cooperative programs. All such co-
operative programs could be spawned by the interrelated cooperative.
If interrelated vocational cooperative education could become a con-
tinuwous thing, and even if new programs become outgrowths, it is my
belief that the interrelated cooperative program should be maintained
even in the larger school to take care of the ever evolving individual
needs. In very large schools there are always students whose needs
cannot be met by regular vocational programs even when the traditional
cooperative programs with which we are familiar are included.

Surmary

In summary, therefore, I would like to point out that the coorera-
tive interrelated vocational program is one which meets the needs of the
large school as well as the small school. It is a program which meets no
challenge that it cannot vanquish. It is one which can look forward to
the changing industry and business of our times and can prepare for new
positions long before specific vocational programs can be set up for
then.

It can be seen that I have not advocated that the interrelated co-
operative program take over the whole fleld of vocational education, It
seems to me that, rather, it is an innovative type of high level voca-
tional education which can keep alive other vocational services, Also,
1t should keep alive other cooperative programs of worth which we have
known in the past; it should spawn new cooperative programs; and it should
stay alive as a vigorous pioneering program,
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COOPERATIVE EDUCATION AS A POLICY OF THE NATIONAL
SCHOOL EOARDS ASSOCIATION

Joseph Ackerman

I have often thought about why the United States is somewhat differ-
ent from the rest ol the world, and why democracy means more to us than
it does to other parts of the world. There is no questvion in my mind
but that education and the orderly process of responsible self-government
are the two indispensable elements for furthering our values and goals,
Education 1is of primary importance in sustaining orderly and responsible
self-government, This has been stated as far back as the days of the
early Greek philosophers. The authority by which the people are
governed in a democracy resides with the people themselves., Government
1s exercised by officials within the limits set by the people, and the
officials are responsible to the pecple. In an authoritarian form of
government the authority resides with the goverrors or dictators and is
exercised over the psople, without their consent and without responsi-

billty to them, except as it may be expedient to recognize them with
limited concessions.

There is striking evidence in the history of nations that individual
freedoms, the quality of citizenship, and the character of public and
private morality are affected by the quality of education. Certainly
the power of the people tc govern theamselves can be a vital force and

can be used with intelligence and wisdom only if people are well adu-
cated.

The power of people to govern themselves will be weak and ineffec-
tual, and lost by default, if the people are igmorant. And so we can
emphasize the point that if we in the United States are to continue to
have economic growth and to maintain our place in world leadership,
universal education is a necessity. Certainly it is the cormerstone of

all that is good in a democratic self-governing and forward looking
society.

It is at this point that the Boards of Education come into the
pilcture. They have been assigned by the state legislatures the task of
translating into reality the American dream of universal, public ele-
mentary and secondary education at public expense, We need to be con-
cerned with the following questions: What is the constitutional basis
for public education? What is the role of administration in providing
and operating public schools? What are the goals? What is the sig-
nificance of membership on the Board? What is the scope of the educa-
tional opportunities that the Boards of Education should provide?

As we trace briefly the origin of the Boards of Education we can
see that they evolved from the early town meetings, and we can see
control coming from them. Originally the citizens voted at the toun
meeting to establish and maintain schosls, levy taxss, and anpoint
teachers. Later came the appointment in the towm mesting of special
visiting committees to see that tho schools were operated effectively.
Still later committees were established to employ teachers, and special
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cormltiees wors set up to provide the buildings. Firally the colonial
laws sanctioned special committees with specific powers for the operation
of the schools. From this developed the movement in the direction of
making the town council an ex officlio member of the school committes.

From these progressive steps certain general principles evolved,
Yost states now require by law that local boards of education be chosen
directly by the people of the school district for the single and ex-
clusive purpose of operating the schools. In most states, but not all,
school districts are physically independent of other units of local
government and have the authority to raise revenue from local sources
for the support of local schools. Most boards of education have the
authority to make and to approve the finel school budget. In a few
instances it is submitted to the public,

As we review the development of the boards of education, we f£ind
they have their legal roots in the Mew England concept of democracy
which regards the importance of the individual, his freedom and responsi-
bility as the cornerstone of community well-being. In order to foster
the developrent of individuals capable of carrying on the responsibilities
of citizens in a democracy, the boards of education must have one basic

purpose in mind, that of providing educational opportunities for the
youth of their area,

A board of education alone, however, cammot provide good schools,
particularly if the district over which it presides is inadequate in
size, or if the attitude of the people is such that they will not
support a good educational program., The board needs to recognize that
one of its main responsibilities is to create the proper educational en-
vironment and exert a wholesome influence in the community. Of equal
importance, the becard must have a knowledge of the educational needs of
the community and an understanding of how these needs can be met,

It is essential, too, that boards of education have an informed,
sincere, aggressive leadership if they are to take concerted action in
the communities, The people can determine the kind of educational
program they want, However, people are often confused, uncertain,
indifferent, or inarticulate about the kind and amount of schooling
they wish for their children as well as the quality and effectiveness
of the educational program. Then, the politicians and others, with

1little interest in the schools, may make the decisions, thus, youth
and the commmnity may suffer, -

The school system needs to reflect the community requirements, The
professionals that are hired to operate the schools will be at sea un-
less the board properly interprets the needs and provides guidelines
for areas of emphasis and mathods of operation, Therefore, the board
member must know his commnity intimately and must understand the edu-
cational aims and philosophy of his fellow citizens. Professional
educators are trained to design and operats a school system that fits

a patlern, provided the board of education provides the blueprint and
the direction.
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The framers of the national constitution did not create a national
system of education but left the direct responsibility for it to the
states. These leaders were aware of the importance in a democracy of
developing an educated citizenry who would use the right to vote with
responsibility and intelligenc . They recognized the moral responsi-
bility of the national goveinm..it by making provisions for the states
to act in their own interest and in the interest of the general welfare
of the nation. The Federal Government provided for establishment and
maintenance of public schools by territorial governments as new
territories were acquired. Thus, today, it is the responsibility of
the fifty states through their constitutions to provide public educa-
tion for its citizens,

In most states the state constitution places a mandate upon the
legislature to provide for establishment and maintenance, at publie
expense, of schools which are equally available to all, Thus the state
legislatures have the primary jurisdiction and can provide whatever form
of local organization they may choose. This is the reason for the great
variety of programs throughout the United States., In general, however,
all the powers of the school districts in the state are delegated by the
legislature znd not delineated in the constitution, One exception, how-
ever, tends to be the constitutional or statutory restrictions on the
power to tax,

The goals of our public education arise from the meaning and the
values of our democratic society. They are as old and as lasting as
our democratic ideals, There are various kinds of goals in the same
sense as there are varieties of needs and desires., Educational goals
are often stated in various ways, but they always reflect the signifi-
cance of the balance between individual freedom and general welfare,
between the selfish and the altruistic, between competition and co-
operation, and between rights and responsibilities, The emphasis
always includes the leamning and acceptance of these values and the
rational application of them in our private as well as our public
lives., They are often exvressed in terms of productive, competent,
ethical citizenship.,

Educational goals are often expressed in terms of the capacities
of individuals and richness in personal living on the one hand and
contributions to society and enrichment of the lives of others through
the sharing, of talents on the other hand, whether this sharing be

through the cultural, scientific, social, religious, economic, or other
aspects of our life.

Some of these goals are expressed in terms of subjects to be
learned within a specific time. FEach individual has scme notion of
his educational goals although this is not as frequently emphasized in
our schools as might be. Parents have goals for their children;
teachers have goals for their pupils., Communities also have some sense
of goals for their schools, Sometimes these are set dowm clearly, par-
ticularly when boards of zducation, along with their administretors,
have given effective educational leadership to such communities. Some
of the stater, through the pronouncement of official agencies, have
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also expressed educational goals. In many instances they set up com-
missions to spell out their gozls. The National Education Association
has prepared statements as guldes on decliding what to teach in a
changing society. Its goals and values appeared in an official report
of its National Committee or Project on Imnstruction.

The responsibility of a board of education should be found in the
statement of its policy. Boards of education more than any other agency
have the direct and immediate responsibility of insuring the attainment
of educational goals in the elementary and secondary schools in their
communities and in the natior. This is, in fact, the only reason for
the existence of the boards of education and it seems, therefore,
reasonable to expect them to set forth in clear, definitive terms, the
goals which the people of their state and of their community wish them
to attain through the public schools which Laey operate for the people.

One of the major goals of education is to prepare youth to qualify
for, and hold a job--one that will help them to achieve economic
security and to live satisfying, successful, and useful lives as
family memters, workers, and citizens.

The educational needs » all youth cannot be met by a single uni-
form program of instruction. Equal educational opportunity does not
mean identical education. A varied curriculum must be provided if the
school system is to give pupils, who have individual differences,
opportunity to develop thelr potentialities. Too often in the past we
have rewarded conformily and have discouraged creativity. We need to
provide sufficient classroom space and opportunities for divergence,
and teachers shculd be encouraged to discover and nurture talent.

As pointed out in a set of leaflets, "Occupational Education and
Training for Tomorrow's World of Work," prepzared by the North Central
Public Affairs Committee, yesterday's education is not sufficient to
prepare today's youth for tomorrow's world of work. The problem of
preparing for a job has always been a critical one; it is aggravated
in the present decade by revolutionary advances in knowledge and tech-
nology that keep the nation's business and industrial complex in a
continuous state of change. Changes in the way an industry produces a
commodity have brought about changes in the way a man can earn a
living. The joblessness that results from people’s inability to
change and develop the skills required by the changing world of work
is a serious problem today.

Changes in the world of work have teen accompanied by an un-
precedented growth in the U, S. labor force. The total labor force
in 1970 will be about 37 million. The 26 million young workers enter-
ing the labor force between 1960 and 1970 are far more than the country
has ever had to educate and absorb into employment in any previous
decade. The increasing size of the group is certain to mean increased
competition for jobs, especially for the kinds of jobs in which young
people normally find employment.

More and more occupations now require skills and specialized knowl-
edge, While in colonial times most people in America were engaged in
farming, fishing, hunting, lumbering, quarrving, and homemaking, there
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are now more than 22,000 different occupations knowm by over forty
thousand different job titles, The nation's more than seventy million
workers are employed in jobs ranging all the way from the so-called un-
skilled occupations to the professimns requiring years of specialized
training, The process of specialiration 1is continuing, and wita it
comes not only new and different joo or vocations, but also mauy far-
reaching social and economic changes. Those who adapt to change usually
gain in income and personal satisfactions. For those who do not, the -
cost is usually great. This cost is borne by every American in terms of
higher consumer costs, increased welfare costs, and loss in productive
resources due to under-employment o~ unemployment.

Approximately 5 percent of the U. S. civilian labor force, or
about four mil” on persons, were unemployed in 1965. These figures
indicate that the economy is not fully utilizing its human resources.
Unemployment among young workers has consistently been higher than for
the rest of the labor force because of the problems which face new
workers entering the labor force: lack of training, little identifica-
tion with an industry, inadequate knowledge of the labor market, and
vulnerability to layoff due to lack of seniority. Young workers are
entering the labor market today in rapidly increasing numbers, and the
unemployment rates for these age groups are also increasing very
rapidly. The highest rate of unemployment is found among job seekers
sixteen and seventeen years of age. High school dropouts experience
two to three times as much joblessness as do graduates.

une of the most frequenily offered solutions for unemployment is
more and better education and training. More schooling does not
necessarily mean going to college. Not everyone need go, or should go,
to college. There are many educational activities that can offer re-
wards in job satisfaction and income. One of the most important of
these activities is the high school vocational program, which combines
practical vocational training with academic education to produce em-
ployable graduates. The high school vocational pwgram allows those
who do not plan to go to college or take post-high school training the
opportunity to leam a marketable skill while in school. It provides
the student with a sense of accomplishment and dignity. For the po-
tential dropout this training can be an important factor, which may
induce him to remain in school and become employable., Some programs
combine employment with schooling.

Studies show that in communities where studenis are not offered
adequate vocational programs, the droput rate was three times as high,
and the unemployment rate was eight times as high as in areas with
such educational opportunities. In Milwaukee, which has one of the
best vocational education systems of any large city in the Unlted
States, the school dropout rate is only 5.5 percent compared with a
United States average of near 40 percent,

There is also a need for nonacademic training after high school.
This need might be met by the broad scale commnity college which com-
bines vocational-technical training with lower level academic educa-
tien, adult continuing education, adult remedial education, and re-
training. Other means of meeting the need include area or private
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vocational schools, public or private technical schools, junior colleges
of various kinds, and speclal federal or state remedial and retraining
programs., Systems of earn-while-learning appear promising as do educa-
tion and training provided on contract by industries.

Effective programs to combat unemployment are costly. But society
pays a much higher price for unemployment in terms of youth delinguency
and the waste of the abilities of thousands of citizens who canmot find
their proper place in society.

We must always keep foremost the thought that the strength of the
nation lies in the hearts, minds, spirits, and consciences of the
people, The nation's welfare lies not in the laws of government but in
the honesty and moral responsibility of its citizens, which is acquired
through an effective educational program. IBducators must be aware of
thelr role of service and leadership if we are to have a better tomorrow
for our children and if we are to see the full realization of our
nation's democratic ideal.
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PSYCHOIOGICAL EFFECTS ON STUDENT-TRAINEES .

Ralph M. Stogdill )
I should 1like to begin my talk by describing a situation. To *
begin, it appears to me that the educational establishment as a whole -
s not keeping pace with the other major institutions--political, eco~
nomic, and religlous--in ~ur society. Too many o. our young people h
are required to leave school without having encountered any experience "
or training that equips them to cope with the modern world. Despite ,
the fact that we in the various professions like to blame all our i

problems on the home, I cannot believe that the home is responsible for -
our own backwardness.

Children are required by law to attend academic school whether or “
not they derive any real benefit from it. Many children who are wasting :
their time in academic school could profit from vocational training that -
is suitable to thei ' aptitudes and abilities. However, because they are .
too young, below average in intelligence, present behavior problems in ;
school or in the community, or for some other related reason, they are -

not regarded as suitable candidates for the cooperative education pro- :
grams in many of our schools, !

It seems to me that we who are interested in voecational education
cannot afford to wait the several decades that will be required for the :
academic establishment to wake up to its responsibilities. We need to -
recognize and accept our responsibility for every student who can profit
from vocational training, no matter what his physical, intellectual, or :
emotional handicaps may be. The student should not be compelled to :
leave school or depend upon some external agency such as the Yeighborhood
Youth Corps to get the training that he needs.

§ oo el

If we open the vocational program to the large numbers of deprived
and socially maladjusted students who need it, we shall need the best
possible understanding of their problems. We shall also need an under-
standing of factors that influence their adjustment to the work place.

Fortunately, there exists a large body of research literature that can
assist us,

| et |

. I should like to summarize very briefly some of the research find-
ings on factors related to job adjustment. In the time available, I can
do little more than hit the high spots. A survey of the literature
indicates that both individual and environmental factors influence ad-
Justment to the job, The same variables influence adjustment to train-
ing, but not always in the same way that they affect work adjustment.

laee o T ]
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Individual Factors

j Let us consider the individual factors first. Age, sex, and race {
are individual characteristics that are determined by birth, They are i
important because they operate as barriers to employment, and to training !
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as well. A person is never the right age for an available opening when
jobs are scarce, Women find it difficult to enter various cccupations,
Race operates as a still more serious barrier to the desirable occu-

M) pations, :

t—

Physique and health are more critical factors in some occupations
8 than in others. Poor health is more frequent among the low-income
groups. It is also associated with high accident rates and ahsenteeism,
Health is not highly related to task performance.

Ability, skill, and knowledge are important determiners of job per-
formance at all occupational levels--semiskilled, skilled, and pro-
-, fessional. The three variables tend to be intercovrrelated. That is,
high verbal ability, knowledge, and manual skill tend to go together.
There are exceptions, of course; but we Vmow from years of practical
o experience that failure in academic subjects is not necessarily predic-
M | tive of success in manual trades or vocational training,

Individual perscnality and pattern o~ social interactlion are also
related to success in job and training, Personality difficulties are
far more frequent than unsatisfactory job performance as causes of dis-
' charge., In fact, persons with severe personality disturbances may do
; highly satisfactory work., But persons with emotional problems may find
it difficult to obtain or hold a job because of inability to get along
. well with supervisors and fellow workers, Personality problems are

‘ often related to low job satisfaction as well.

- Recent research indicates that expectations, aspirations, and rein-
1 forcements play a much more important role in adjustment to job and

: training than was believed possi™le in years past. It is not the
absolute value of a reward, but the individual's reaction to it, that
reinforces or depresses performance, Pay either higher or lower than
expected is related to job dissatisfaction and turmover. Failure to
satisfy expectations relative to job assignment, working conditions,

\ pay, and advancement are assoclated with employee dissatisfaction.

- Young people often entertain expectations and aspirations that cannot

_ be easily satisfied because they are unrealistic. Work experiences that
: enhance the individual's sense of accomplishment and self-esteem tend to
- be associated with job satisfaction,

Recent research has also shown that an individual's membership in
various social, occupational, and ethnic groups tends to determine his
values and his acceptability to other groups. The groups with which
he compares and identifies himself tend to determine his aspirations
and satisfactions., An individual tends to be better satisfied with
his job or with training when it is highly valued by the groups with
which he identifies himself,

) T have noted six sets of individual factors that condition adjust=
! ment to work and training. These are: (1) age, sex, and race; (2;

R | physique and health; (3) ability and skills; (4) personality; (5) ex-
! pectations and aspirations; and (6) social class and group identifica-
tions. Certain of these tend to be interrelated in that the individual
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g | who scores high on one of the factors tends to score high on one or more
of the others,

Environmental and Job Factors

Tre school and the werk place are located in a larger commnity er-
vironment. The commnity contains numerous elemmts that determine the
nature of the schools and jobs that will be located in it and assoclated
factors that condition the individual's reactions to school or job.

Community norms, for example, determine the nature of the jobs thai
will be available to individuals from different social classes and
ethnic groups. Family, social class, and occupational norms determine
the kinds of jobs that the individual will be willing to accept and also
his willingness to acquire the training necessary for occupational ad-
vancement.

As the technology of a society becomes more complex, the demand for
. trained personnel increases. Also as technology becomes more complex,
more levels of authority are required in the workplace, 2nd the worker
tends to lose control over the jobs. Thus, he needs not only better tech-
;o nical training, but he also needs to sutordinate his own inclinations in
‘. order to adapt to the job.

Changes in technology involve changes in task performance., New
{ jobs in the future will require less in the way of physleal skill and
more in the way of technical knowledge, judgmen®, decision, and re-
sponsibility. In other words, thers will be greater demands for
predictable and reliable performance, both in relation to task per-
formance and to personsl interactions.

Among the community and job factors that affect adjusiment to work
and training are (1) commmnity structure and norms; (2) occupation and
technology; (3) the structure of the workplace; (4) task demands and
opportunities; and (5) dependability of performance in relation to the
job and fellow workers. <These factors interact with each other and
with individual factors teo determine job adjustment.

We have considered eleven classes of variables--six individual and
five environmental--that determine adjustment tc the Job. They also
. condition adjustment to school and training. Each class of variables
| is complex in nature. The variables interact In various combinations
s to determine adjustment for different individuals. It is apparent thau
~ we do not have any simple formulas that will enable us to understand
the problems of our students in school or on the job.

| Several factors contribute to the high dropoul rate and to malad-
| justment in educational programs. One of the most potent of these is
the pressure exerted by the values and norms of groups and individuals
with whom the student most strongly identifises himself. 4 boy friend,
girl friend, or group of friends, is a particularly powerful source of
pressure, If the student belleves that dropping cut of school will
enable him to participate more satisfyingly with his friends and
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enhance his status and re: ect, and if this idea is ieinforced by his
dominant reference groups, he has a lot going for him in the direction

of dropping out of school.

A second factor, almost as influential as the first, is the school
situation itself. If the academic program of the school has provided
the student with several years of failure, discouragement, debased self-
respect, and resentment against con.inued pressure for achievement, he
is 1lil ely teo expect the same outcome in the vocational program.

Refeirence group identifications added to experiences of academic
failure combine %o produce a third factor that makes it difficult to
persuade the young person to complete his schooling--academic or voca=-
tional. This factor might be called the authentication of communications.
These are big words, but they identify an important reality. The dis-
crepancy between what adults say is true and what the student perceives
to be true tends to invalidate adult communications. If we have provided
the student with numerous experiences of failure, hLe comes to expect
further failures, The difficulty is further complicated by the fact that
dominant reference groups issue communications that are received by the
individual as being authentic. Such authenticity is anchored in emotion,
values, and group norms which, as we have noted, exert powerful forces
vpon the individual even though they may have little relevance to what
actua.”y exists in the world about us,

If we want our communications with the student to be reczived as
authentic, we need to start the very first day hes attends school, and
continue thereafter, to provide him with experiences that reinforce his
sense of self-esteem, and ability to cope with the world of people and
things. Ve need to provide the same experiences for the other children
in his classroom and for his playmates in the neighborhood., What *
happens to him, what he sees happening to his friends, and what they
say to him, all influence what he will do.

The factors that I have discussed to this point merely indicate the
complexity of ie problem confronting us when we attempt to assist a
vocational student who presents an adjustiment problem in the classrocm,
or when we try to persuade a reluctant student to complete his schooling,
if we want the student to believe what we tell him, we must provide him
with experiences in the classroom that validate for him personally what
we say to him, It is not enough that we perceive the truth of what we
are saying. It will appear true to the student only if his own ex-
periences demonstrate it to be true, '

I return now to what I said at the beginning of this paper. The
academic program is such that it frustrates and discourages many of ocur
young people and alienates them from school. The vocational program, if
it were enlarged and adapted to the needs of students with varying levels
of ability and aptitude, could keep many of them in school and equip
them to make the best possible contributions of which they are capable.
Finally, I believe that we tend to underestimate the capabilities, not
only of the most capable but also of the least capable, of our students.
Most of ‘them become self-supporting and valuable members of the com-
munity despite the 1little that we do for them.
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The school has made a promise to our students. If those who are -
responsible for the academic programs continue to ignore that promise for
& considerable proportion of our students, I believe that we who are in-
torested in vocational education should exert ourselves to the utmost
in an effort %o fulfill their disappointed expectations,
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EMOTIONAL, EDUCATIONAL, AND SOCIAL
ASPECTS OF COOPERATIVE EDUCATION

peai P R

Chrystine R. Shack

[ ymonmen

The purpose of this paper is to examine the emotional, educational,
and social aspects of cooperative education with some spsclal reference
to the disadvantaged.

M

o

A well-concelved cooperative program answers a vocational need for
many young people-~and particularly, the disadvantaged. It is, there-
- fore, one of the critically important programs in secondary education
! and as such, merits p.*iodic examination.

: & A 12th Century Hebrew philosopher wrote: “There are eight dsgrees
1 of charity . . . the highest is to aid a man in want . . . by providing
work for him so that he may become self-supporting.”

Ours is a nation characterized by heterogeneity--a nation in which
it,s many peoples neither look, live, think, nor act alike--a people so
characterized camot be identical in their abilities, aspirations, hopes,
or accomplis'ments.

Tt follows then, that among our millions of secondary school stu-
dents, there are those whom we have come to identify as "disadvantaged. "

This term has been interchanged with such descriptive identifica~-
tions as deprived, under-achievers, uneducables, non-learners, handi-
capped, and alienated. Intellectual, social, and emotional inadequacies
are experienced by this segment of our secondary school population. Any
large typical American high school has a significant number of disad-
vantaged students: some by reason of their lack of high academic
ability; some by reason of poor motivation resulting in underachievement
oven in instances where the ability may be high; some by reason of neg-
lect resulting in socially undesirable behavior; and some by reason of
the fact that they come from economically and culturally deprived homes
and exhibit one or more of the deficiencies previously cited.

Our advanced society has prompted a new and concerned awareness of
the disadvantaged--it has further propagated efforts %o understand both
the differences which serve to distinguish them and the similarities
which relate them to other students. This awareness has further spread
to the educational realm where vocational educators and a growing numbar
of academicians have adopted Conant's theory of the ideal in American
/ education--"education for all the children of all the people," omrracing
: also; the disadvantaged.

amasana. weq

- Our public scheol authorities, in an attempt to meet the needs of
E all youth, have made valiant efforts toward the establishment of "the
comprehensive school." These efforts have been exemplary, but the
concept of comprehensiveness has not yet been accepted by all educators.
The needs of the disadvantaged would be met in such a school. Their

5 needs, as is the case for all youth, include the provision of effective
prevocational education and ancillary semvices which will equip them
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for vocational adjustment, They need an education which enables them o
find satisfactory employment and, at the same time, one which fosters
the development of their self-confidence and their productivity.

More than ever before, the American high school has the inescapable {
obligation to provide for every student who rsaches this level of educa~ -
tion that sducation and training which will prepare him for the next step o
in his 1lif», In falling to provide such preparation, our schools con- §
tribute to an intolerable waste of human resources and the composting of g
grave social consequences upon socisty . . . unemployable persons, in-
creased welfare costs, delinquency, crime and a sense of futility or 4
frustration on the part of thoss who are the victims of such depriva-
tion. A man void of occupation or work performs no function in or for
society, James Baldwin in his Fire Next Time states: "The most
dangerous creation of any society is a man who has nothing to lose."

Among the emerging programs designed to meet the needs of these and
all students, is that of cooperative occupational education, In a dis- .
cussion of the provision of cooperative occupational education for dis- é
advantaged youth, one needs first to identify the disadvantaged--who are 5
they, what are their disadvantages, how can we recognize them, and in
what way can we serve them?

The findings of Havighurst and Stiles, as reported in A Statement
of National Policy for Alienated Youth, indicate that a significant
number of the disadvantaged (some 15%) have intelligence quotients ]
which place them within the range of the slow-learner with IQs of
seventy-five to ninety. Their intellectual ability is below that
which we consider the "orm," but they are not as intellectually
limited as the "educable" or mentally retarded. "Such youth," they
reported, "have been unsuccessful in meeting the standards set by
society for them--standards of behavior, of learning in school, of per-
formance on the job., Upon reaching adolescence, these youngsters may be
identified as the misfits in scheool. They are either hostile and un-
raly, or passive and apathetic. They have quit learning and have dropped
out of school psychologically two or three years before they drop out
physically. !

Disadvantaged youth can be found in all ethnic groups, IQ ranges,
and from middle and upper class homes. Any child, void of recognition,
attention, interest, and emotional security, becomes disadvantaged.
However, low income status often characterizes the home of the disad-
vantaged as well as a myriad of social problems contributing to
emotional and cultural inadequacies, Additionally, their disadvantages
include slow learning rates which make it difficult for them to meet the
standards imposed on them by the regular academic curriculum . . .
usually geared to average and above average learners. They experience
academic retardation accompanied by the gnawing frustration of grade
failures. It follows that they are generally over-age for the grade
placement which leads to feelings of inadequacy and inferiority and an
undemining or even destroying of self-coifidence. The disadvantaged
youngsters strmggle with a program designed for more able students
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because no special instructional or training programs are devised for
then, Succinctly stated, the disadvantaged suffer a plethora of
emotional, educational, and scclial inadequacies,

There are evidenced emotiecnal deficiencies including:

1. a serious emotional or psychological handicap

2, an active antagonism to teachers and administration

3. an unhappy or unpleasant family situation

k, a tendency toward discipline problems

We are similarly cognizant of educational shortcomings such as:

. bolow average grade placement,

. low scholastic aptitudes

. low reading abilities

. marked disinterest in school and a feeling of not belonging
. failure to achieve in regular school work

WD -

These emotional and educational deficiencies are compounded by
plainly visible social liabilities such as:
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1. decided differences from peers with respect to size,
interests, social class, mode of dress, and personality
development

2. non-acceptance by staff and peers

3. friends who are considerably younger or older

L, delinquency tendencies

These are the students whom we must help to discover themselves--
discover themselves in terms of who they are, what they are, where they
are going, and what they can make of themselves. They need to know and
be confident of their own abilities; they need to know their weaknesses
and what they can do about them.

I submit to you that the void with a great many disadvantaged youth
1s one of gompetence, not capability. Unless they see what education can
do for them, they will waste time as "at.endance law prisoners! dropping
out at the first opportunity., They need a wider acquaintance with job
possibllities aud realistic knowledge of what is involved in preparing
themselves for jobs which interest them,

imi)  fomad]  fsied S|  foenaq MY

A dearth of opportunities for the disadvantaged make cooperative
education a "must." Work itself can be educational and, very likely, a
more appllcable form of education for the disadvantaged in that it
combines the tangible with the intangible. Cooperative education will
help the under-privileged or deprived student find himself and the best
role for him in relationship to society.

Give any student work that he can do--~work at which he finds a
measure of accomplishment and you have given him, in my opinion, impetus
to an improved psychological attitude and elevated aspirations. A dis-
tributive education coordinator related to me the story of Bob Holloway
who had endured the basic business education tract for three of his
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senior high school years. The student had endured this pattern because
his ability level was not adequate to the more demanding bookkeeping or
stenographic patterns in the high school, and vocational trades and in-
dustries programs were completely lacking. This meaningless program
provoked little enthusiasm nor did it heighten the aspirations of the
student. A program of distributive education became a part of the high
school curriculum, In his senior year, Bob was enrolled in the program.
A heretofore hidden effervescence emerged. A slight of stature, yet
neat and personable young man found his niche in selling at a local
boys' clothing haberdashery. Within a few short weeks he was heard com-
menting to his high school principal: "Our D.E. program is the best
thing that has happened heve at Hamilton High., I'm working at a Job I
can really do. I help others and help myself, Besides, I get paid for
doing it! It makes school worthwhile." The same student was sub-
sequently accepted as a conditional student in a post high school dis-
tributive education program. The provision of cooperative education
cannot be realized, however, without a basis of development. We think
of cooperative education as the outer circle of a concentric circle of
training. The inner circles include knowledges, skills, and abilities
the student needs to have, and a nucleus of personality development,
poise, social maturity, and empathy for others. It is not enough to
equip the student with manipulative skill o manual dexterity. Rather,
we must ald him in the acquisition of the added capabilities if he is to
function successfully in the world of work. The disadvantaged require
knowledge in basic academic skills: reading, writing, listening, speak=-
ing, mathematics, ability to find and organize information, and ability
to think.

Our educational system tends to reinforce the good students and to
give little attention, or provide less than the necessary help for the
disadvantaged students. What then can be done to supply the needs of
the disadvantaged? Should education change the curriculum for the dis-
advantaged? No, simply begin the instructional program at a level that
can be understood by the disadvantaged child and through slow, gradual
steps, help him improve and raise his atility level.

As is the experience of all initial learners, the disadvantaged are
concrete rather than abstract thinkers. Therefore, attention should be
focused on sensory rather than verbal aids. Instruction should be at the
perceptual level as much as possible . . . teach by showing, by doing,
by using gestures, posters, pictures, role playing, diagrams, and
examples.

I am reminded of an incident involving a twelve-year-old migrant
child, with the unusual name of Judge Wilks, whose scholastic aptitude
placed him among the second grade students in our New Jersey Migrant
Demonstration School Program., On the contrary, Judge's experiences and
knowledges regarding farming and farm apparatus could be likened to that
of a young adult. Judge had followed a migratory pattern with his
family for all of his twelve years. On a school trip to acquaint the
students with community helpers and resources, the fire station was
visited. The fireman talked of fire monitoring sprinkler systems which
were a part of many new buildings within the community. It wasn't too
easy for Judge to understand or visualize "an automatic sprinkler!

[

' .-
r——ea

—-—




wowe B e |

119

triggered by a fire impulse, but we found ready acceptance of the idea
when we associated it with a sudden shower or sprinkle (in Judge's
language) which brought relief on an unbearably hot day or even the
rotating lawn sprinkler used on the lawn of the farmer's home, Judge
surprised all of us following these examples by his perceptive ability.
He chose to relate the automatic sprinkler to "the 1 - ri - gation work
his father was doing" when he boarded the bus for migrant school classes
that moming, Most assuredly, we expounded on the irrigation on our
return to the classroom, making it a part of our:instruction,

Emphasis should be given to activities which involve oral expres-
sion--here the teacher can build vocabulary, correct language usage, and
increase depth of comprehension., Through conversation, verbal skills are
developed, Verbal stimulation is often absent in the home of the dis-
advantaged,

Initiating activities in which they can personally be involved and
actively participate could provide stimulation for a more intensive
search toward independent exploration., Making use of the innate
curiosity they possess may help to open up avenues for further advance-
ment., By no means should the disadvantaged receive a watered-down
version of education, but if they are to be reached and subsequently
reap profitable gains from their education, their learning experiences
must be adapted to their style, interests, and needs.

A general education program which has meaning and importance for
these students will help each to leam at his own level and pace, To
fit the educational needs, we must then creats and implement individu-
alized curriculums., Similarly, we must provide counselors and classroom
teachers whose training is geared to serve effectively the disadvantagec
child., Better counseling, especially in the guidance area, is needed in
the junior and senior high school.

Enrichment programs, even at the pre-school level, are necessary
so that disadvantaged youngsters do not enter school with a learning
deficit., Enrichment and remedial programs are necessary on a continuing
basls all through elementary and high school. The instructional program
should be a flexible one with an abundance of supplementary and vitalizing
learning activities. It should include study trips, resource visitors,
and many audio visual materials to broaden backgrounds and to make sure
the students learn even though they have impaired or limited academic
skills, Avdio visual aids, programmed instructions and concrete aids
help these students grasp knowledges considered vital in the learning
process, Specilally ct ted instrictional materlals including textbooks
and the supplementacry .rials are mandatory., Half-way measures will
not do., It will not help to give a senior-year disadvantaged child
whose learning skills need rebuilding a tenth-year book if what he needs
is instruction at the seventh-grade level. He will be as helpless with
the tenth-grade "easy book" as if he were wrestling with the twelfth-
grade book he cannot use. It will not help to explain the processes of
decimal fractions over and over to a child who still gets the wrong
answers when he adds. OQur programs for the disadvantaged should go
back as far as necessary, without reservations as to how far that "ought
to be." The student can then take the needed steps and sometimes quite
rapidly indeed.
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I must stress, that the voids with the disadvantaged are not perma-
nent, fixed, or unchangeable. They are voids which can be rectified as
a function and a responsibility of education. The individualized cur-

riculum should have a structured pattern and provide a planned approach
2 to the mastery of needed basic education and vocational skill develop-
: ment, The educative process satisfies the acquisition of knowledges,
but what about the inner core--self-development?

No longer is the teacher merely master of language, or mathematics,
or reading. Of necessity, the teacher must become the agent of the en-
tire educational process with the disadvantaged child--concerned
certainly with the acquisition of knowledge and the development of
mind and cognitive abilities, but concerned also with the totality of
the learmer. Intellectual learning involves emotional learning, and
1 the two must interact. The disadvantaged student must be guided in the
y development of personality, poise, social amenitles, and person-to-
person and intergroup relationships,

A cooperative occupational education program places great demands on
; the inner core, for it requires adherence to an adult code of behavior,
appearance, and performance, The disadvantaged child needs to be recog-
nized as an individual whose personal welfare and progress are important.
Elevating his personal image increases his understanding of other people
and his ability to work with them. To change the attitude of the dis-
advantaged student toward himself, cthers, and society, the teacher must
be warm, understanding, and sympathetic. Learning activities should be
carefully chosen to focus on important understandings and to mold atti-

! tudes and values. The social values of the teacher are most often

} transmitted to the disadvantaged student. For him, the interested

, teacher is an identification figure to be emulated. Continuing efforts
- . should be made to improve the student's social concepts of dress,
appearance, manners, speech, and participation,
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Sue Majeski came from a broken home where little parental attention
or interest was given the several children already in junior and senior
high school. The mother probably thought of them as self-sufficient and
viewed her forced freedom as a_ result of desertion as a recreational out-
let. In this environment, Sue and her teen-age sister developed weird
pattermns of dress, coiffure, and make-up., Sue experienced no difficulty
with the mastery of dictation and transcription and their companion

i secretarial skills. She was thus vitally interested in the cooperative
work experience program in office occupations, During the initial six
weeks in school and preceding actual cooperative employment, precept
and example on the part of the teacher soon beguiled Sue and one
problem-~that of dress--was solved. The highly piled coiffure and ice-
like make-up, then the current fads, were not so easily abandoned.

This was accomplished, however, when Sue was interviewed at an em-
. ployment station along with two of her classmates, Each girl possessed
- the skills for the particular vacancy and the ultimate selection was to
' be based vpon intangible factors of personality, appearance, etc, The )
P interviewing personnel manager abhorred such hair fashions and make-up,
' Sue was not selected,
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Self-svaluation in conjunction with the teacher ferreted out her
probable liabilities. Sue had passed 2 hurdle of self-development. On
her next interview, she was selected, and her student employment led to
permanent empleyment upon graduation. Self~confidence, self-esteem, and
feelings of worth, strengih, capabllity, and adequacy aid the in-
dividual in coping with hls enviromment.
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The firal porimeter of the referenced concentric circle of training
1s thut of cooperative occupzticnal education. For disadvantaged boys
and girls, vocaticnal guldance cannot wait until high school. They can
and should learn about many kinds of jobs from the time they first study
their own neighborhoods and towns, Experimentation might be undertaken
with work experience programs starting as early as the seventh grade of
the junior high school, continuing through senlor high schocl, and lead-
ing to graduation, Such a program should, of course, have the proper
sequential development with the staffs of both junior and senior high
schools working together on the development of curriculum and types of
work experience,

Important stress should be placed upon people at work. An organized
study of vocations should be included in the seventh or eighth grade with
adequate practical and specific information about the advantages of a wide
variety of jobs and the preparation required for them.

The State of New Jersey has recently initiated a program in "Intro-
duction to Vocations," which might interest you. Girded with these facts,
the disadvantaged can be guided in the establishment of strong and prac-
ticable goals for themselves, Goal-centered children are the best
guarantes for continuity of training and ultimate accomplishment.

The concentrlc approach toward readying the disadvantaged child for
employment should, for the most part, satisfy the needs of these stu-
dents. Conceivably, a program which aims to instill basic educational
requirements, skills and abilities, social cognizance, and occupational
intelligence should lead to a preparedness for practical work experience.

Moreover, the properly exercised coordination activities would pro-
vide an ideal selection of work station--a job which is suited to the
individual student's personality, capabilities, and potentialities,

However, idealism is not always realism, and we might expect to find
some, in my opinion a minority, of the total disacvantaged student popu-
lation whose needs dictate a sheltered or protective employment situation.
Protective or sheltered work experiences might well be provided in four
stages:

Work Exploration--designed for those having little or no work ex-

perience. During a specified period of time, the students try out a
number of job types in an effort to determine their vocational choices.

. -, .
N S

Work Study--wherein the student would work during the swmmer prior
to participation in a cooperative program as an employee of the school
or any other public employment situation,

3 .
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Work Projects--where the students complete job assignments within
a sheltered environment under the direction of a familiar supervisor.
A contract plan of operation might be employed.

Actual Cooverative Work Experience--where the students work with an
outside employer. The employment station should be fitted to the stu-
dent's skillec, social and emotional development.

We do not espouse the theory that cooperative occupational experi-
ence for the disadvantaged should be afforded solely through sheltered
employment, but we do recognize its worth for those students whose

emotional, educational, and social development dictate such employment
experiences.

Disadvantaged children develop, in many instances, a natural protec-
tive covering as well as avoidance practices which result in placing
veritable controls on their performance and in dulling their incentive.
Protective employment, in some cases, would lend itself toward magnify-
ing this presentiment.

Moreover, protective employment places the onus of continuity and
accomplishment on the student, for we, in essence, are saying, "you have
been provided the ultimate in training and job opportunity--if you do not
succeed under such circumstances, you cannot succeed at all." Such an
attitude belies the responsibility of our schools to the disadvantaged
child--that of providing appropriate opportunity (in relation to the
individual's abilities and personalityg for a modicum of success.

Vocational education has a unique obligation: Ours is the task of
exerting that concern and influence which will serve as the mainspring
for significant changes in the lives of the disadvantaged. If we wish
to develop citizens who are self-assertive rather than servile, self=~
sufficient rather than dependent, self-productive rather than parasitiec,
we must embark upon a' course of action which will provide for the dis-
advantaged an opportunity for achievement commensurate with their ability
and befitting their dignity as members of the human race.
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EXPERIENCES WITH THE WOMEN'S JOB CORPS
Virginlia Keshan

I would like to share some concepts, ideas, and experiences in
working with disadvantaged youth who have joined the Job Corps Program.
The Job Corps has taken but a small portion of these uncommited youth
and attempted to train them in a skill.

These young people receive hasic education instruction, instruction
in pre-employment skills and knowledge--then the direct, purposeful, on-
the-job=training planned by the Vocatlonal Education Department with the
basic education instructors. Mobility of young people is a strength--
they are willing to move where the jobs are.

The Job Corps provides residential centers for young men and women
sixteen through twenty-one in a coordinated program of basic education,
shell training, and constructive work experience..

WHO THE GIRLS ARE: The women are the children of that under-
developed nation that lives among us . . . the children of the poor.
Who these girls really are, and who they will be, we are just beginning
to know. Their vast potential has never been tapped. What we do know
about them is this: They range in age from sixteen through twenty-one.
They are technically not ready for employment through lack of education
and lack of training. And we know this: Each one has the intelligence
and the will to change her lot, if given the chance.

WHAT THE JOB CORPS HOPES TO ACCOMPLISH: To help young women rise
above their environment, and to escape from the ever-downhill path that
their mothers have had to follow--the Job Corps gives them a truly fresh
start. The girls' experiences hopefully will provide the support they
need to find that they are persons of value and have some contribution to
make to society.

In an age of prosperity, when the economy is rapidly expanding, when
unemployment is decreasing, and when new jobs are constantly being
created, it may be easy to be confident about the ability of youth to
find jobs and to be confident about the adequacy of the vocational edu-
cation that they are receiving. In fact, however, there is a serious
discrepancy between this rosy over-all picture and the situation which
faces many of today's youth, especially certain segments of them--the
poor, the unskilled, the uneducated or poorly educated, the members of
minority groups--the women. Many of these new entrants into the labor
market are unable to meet its demands for skills and thus find themselves
unemployed,

In 1965 the unemployment rate had dropped to 4.6 per cent of the
75,635,000 in the labor force. But 1,431,000 of these 3,456,000 un~
employed were between the ages of sixteen and twenty-four, which is
10.1 per cent of the 14,168,000 youth in this age group in the labor
force. And for the youth between the ages of sixteen and nineteen the
unemployment is 14.8 per cent. The women fare worse than the men. In
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the total labor force 4.0 per cent of the 49,014,000 men are wnempieysd,
but 5.5 per cent of the 26,621,000 women cannot {ind jobs. In the
fourteen to nineteen age group, 13.1 per ceat of the 4,157,000 boys
were wnemployed. The situation for the non-whits is much wnrse, - Four
and one-tenth per cent of the 67,187,000 whites in the labor fores wers
unemployed as compared to 8,3 per cent of the 8,443,000 non-whites.

In the fourteen to nineteen age group 11.8 per cent of the 3,668,000
white males and 12.6 psr cent of the 2,649,000 white females were une
employzd as compared to 22.6 per cent of the 489,000 nen-white males
and 29.8 per cent of the 285,000 non-white fomales,

This mesns that over one and a half million young people {fourtesn
to twenty-four) in the country are lecking for work and cennot find it,
And the number of young people entering the labor force is steadily in-
creasing. In 1965 alone, 550,000 young people entsred the labur foree,
and there are expected to be over twenty million young pecple in the
labor force in 1970 compared to appreximstely sevenitsen million now, 2
And there are 13,029,000 young people now not even officially in the
labor force, many of whom, especially the 10,506,000 women, might be
interested in work if they could find it.

For these young people tc¢ find careers it is essential that they be
adequately trained in the skills that will be demanded in the future.
The unskilled and the dropout will be virtually unable to remain steadily
employed as increasing and changing technological developments create
demands for new skills and as the structure of the economy changes so
that traditional occupations become obsolete.

The economy has changed from an agricultural to an industrial and
commercial one and from chiefly goods-producing to a service-producing
one, and the vocational opportunities have changed accordingly. Today
opportunities in such fislds as agriculture and mining are declining or
increasing at a rate below that of the economy, and the need for un-
skilled workers is decreasing. However, the expansion of research and
development, the application of new technology, the increased size and
complexity of business organizations, the growth of record keeping and
the increased need for educational and medical services have created
many new opportunities in these areas for youth with the appropriate
skills,

The greatest expansion has bzen and will continue to be in pro-
fessional and technical fields, especially in *he rapidi,-growing areas
of social science, education and medical services. There will be in-
creasing job opportunities in engineering and science, especially the
new fields of space, atomic znergy, and automation; social work; library
work; personnel work; and data processing and electronics, There will

1Report on Manpower Reauilrements, Resources, Utilization and Train-
ing, U, S. Department of Labor (March, 1966).

2Tbid.
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be many openings for women in all these areas, especially in education,
medical services, social science and data processing,

Increasing almost as fast is the need for clerical and sales workers.
Such vecupations as secretaries, bookkeepers and accountiig clerks, data
processers and those in public contacts will have a great demand for
werkers, many of whom will be women. Sales occupativiiz will increase
their demand for part-time workers, which slso can be filled by women.

There will also be a greatly increased demand for service workers,
%b although the need will vary within the field. The nced will be greatest
in food services, protective services, recreational services, personal
, services, beauty services, clearning services, hospital work, main-
5. tenance, business services, and services in air transportation. Many
women will be employed in thase fields.

Demand will also iancrease for skilled workers, especially for
mechanics, repairmen, electricians, craftsmen and skilled “nilding-
trades workers.

Most of these occupations which will be in great demaznd in the
future are being taught at the present time either in public or private
institutions, althougzh not on the scale which their future needs would
seem to demand. Other occupations in these fields, however, are not
being taught and hardly even exist at the present time, but will be
important in the future. Important among these are new non-professional
jobs in health, wzlfare and edvcational services.

These positions are especially appropriate for the large numbers of

currently unemployed youth and for Job Corps enrollees, They do not

-, require the extersive and long-term training that many of the other
vocations in great demand require, and thus unskilled youth can readily
be trained and provided with work. Yet these are nct unskilled positions,
They are rather entry positions into fields whers experience and further

g education can lead to professional or non-professional careers. And

- rather than being meaningless and unnecessary work, they serve important
functions and relieve the professionals of unrelated tasks, In many of

g these jobs, non-professionals from disadvantaged backgrounds can add a
new dimension of service as they can more easily v derstand the problems

and relate to people of their own background who are being served than

can the professionals,

In the rapidly expanding field of education, there is a need for
E such positions as teacher aides, library aides, school-community workers,
recreation aides, talent searchers and home visitors. Many of the
functions of these positions are not being fulfilled at the present
E time, but are important and necessary.

Similarly, there are many opportunities in the field of health, Aides

E are needed for nurses, community health, home care, health education, test-
S ing, rehabilitation and many other areas. Heslth case aides, case man-

. agexs, data clerks, companions, psychiatric aides, and commuity mental

H nealth aides are needed slso,
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lon-professional aides could alse e valusble in community orgariza-
tion and housing programs as organizers, iaterviewers, visiting home-
makers, Tamily counselors, neighborhood coordinators, big brothers, and
mother's halpers,

Positions similar Lo these can also be used in such fields as cor-
rections, meatal retardation, social work, child care, recreation, legal
services and police work.

There are also potential opporturities for non-professionals in the
rapidly expanding field of research, in such areas as interviewing,
coding, data processing, operations accounting, statistical analysis,
organizing studies and disseminating resulis. Workers from under-
privileged backgrounds can be especially useful in interviewing their
peers and are often able %o elicit information that professionals could
not.

In training unskilled workers, most program directors have found that
actual work experience is essential but that it must be supplemented by
various supportive services, Observation of the work situation and
simulated work experience at several assignmenis have been found useful
in prevocational training., The trainee can be taught by experienced
workmen in a simulated work situation &ith visible accomplishments while
urnder supervision. On-the-job training in an actual employment situa-
tion but training under close supervision has been found increasingly
useful. Often if a trainee is not yet ready for regular employment, he
is employed at the place of training.

In addition to work experience, many progr: 3lirectors have found
that basic education is necessary. This is most successful if the skills
taught are those necessary for the trainee's vocation and if they are
closely related to his vocational training. Counseling, testing and close
supervision have been found necessary at all stages of training. This is
an important part of the program in Job Corps. In addition vocational
orientation is usually necessary. This includes training in work skills
and habits, proper appearance, relations with others, proper behavior on
the job, and personal adjustment to employment. It is also necessary
that the trainee understand such matters as payrolls and taxes, and
applying and interviewing for a job. Orientation to the place of work
end the functions of the employees is also important.

New curriculum guides including programmed snd audio visual materials
are being used in vocational training. Several new techniques are also
being tried, including using mors experienced trainees to help newcomers
and training students in groups to give them a sense of solidarity. Role
playing, group discussions, staff meetings znd seminars, and student
reports have also been found useful especially when the jot involves
working with people. )

o g . . . . .

Hany training program directors have found it advisable to tecch
skills on several levels, so thai the traines may advance as far as he
can be trained for seversl different jobs or can finish earlier.
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MULTIPLE FOLES OF TEACEER-COORDILNVATOR

K. Otio logan

In the subject assigned to me, I am interpreting “multiple roles”
as meaning 'many duties and responsibilities," and I am assuming that
everyone understands that "teacher-coordinator" refers specifically to
teachers in vocational cooperative programs whose main responsibility |
is divided between the classroom and coordinating the instruction with
on-the-job requirements and student needs.

What I'd like to do here is tov show from my experience in Distribu-
tive Education what it is that puts the teacher-coordinator in a unique
position. I would like to stress the necessity of recognition by school
administrators of these special requirements. Here are a few points to
consider:

The success of any class depends largely on the teacher. In an
elective course, such as in a cooperative program, the quality of teach-
ing can mean the life or dealh of the program itself. 1In a college-
required, academic course, the student has no choice but to attend
classes, even if the teacher might be sarcastic, arbitrary, or unfair.

A poorly equipped or inept D. E. teacher, on the other hand, would be
left without a class and perhaps without a job if he lacked the ability
and qualifications to make his classes instructive, interesting, and
productive--so the whole program might fall by the wayside. I've seen
this happen.

Most states require, for certification, that a D. E. coordinator
have, in addition to a degree, a minimum of two years' practical experi-
ence in a distributive occupation. (This may vary, up or down, in
various states.) The theory behind this requirement or standard is
simply this: A teacher-coordinator will be far better prepared to pre-
sent his instruction if he speaks from a background of experience in his
field. This experience lends something in terms of respect and accept-
ance not ordinarily derived from book learning alone. DBusinessmen in a
commuinity quickly find a common ground of understanding and communication
and as a consequence, readily cooperate fully with the aims of the dis-
tributive education program, Students, also, quickly recognize and
respect an instructor who speaks with the authority of practical experi-
ence, Administrators must acknowledge the value of occupational ex-
perience and its importance for the success of a cooperative program,

Many elective courses are self-explanatory by their titles, or are
well known as to content (such as Art, Music, Chemistry) but this is not
s0 in Distributive Education. For example, what do students know about
Distributive Education? Do they understand what content is covered in
LCistribution? Do they understand that it is a program rather than a
class, aimed primarily toward occupational objectives? Do they under-
stand that they will attend school part-time and work part-time on a
Job? Do they understand that the job or career training must be in
their program ares? Do they know that students are paid on the job; that
schosl eredit is piven for the course, ste.? It is the teacher-
coordinator's responsibility to mske this informatisn knowm--to studerts,
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to the parents, to the businessmen, to the public-~and probably most of
all to school counselors, teachers and administrators. Coordinators
have devised many methods--brochures, newspaper publicity, student youth
clubs, D. E. store display windows, letters to parents--many clever
devices to accomplish this.

Thus you see that a teacher-coordinator has the role of a publicity
agent., And what's more, it must be a continuous process. Otherwise there
may be no students or no positions to place them in. I can vouch for the
fact that where even experienced coordinators have let dowm on publicity,
it has had a direct, adverse effect on student enrollment. (One center
dropped from two programs to one simply because it was assumed that
everyone knew of the program.)

A D. E. cocrdinator has more contact with a community than perhaps
any other teacher in the school program. Most administrators who employ
teacher-coordinators recognize that whoever is chosen to serve in this
capacity is in a public relations position; he is the liaison between
the business commmity and the school. What he says, what he does, and
the way he says and does it, creates for the businessmen an image of the
school--good or bad.

Most programs, when properly set up, have a minimum of one or two
class periods scheduled daily for downtown coordination. %hal does a co-
ordinator do during these periods scheduled ier coordination? Briefly,
the coordinator checks with employers on tne students' strengths, weak-
nesses, the job requirements, and he adapts his course instruction to
meet the immediate needs of his students and the jobs they hold., He in-
vestigates training stations to make sure that they are respectable
places of business and able to provide ths proper conditions for a stu-
dent to learn on the job. A good teacher-coordinator discovers early
that unless he has full knowledge of a store's policy and operation, he
should go directly to the manager to discuss the D. E. program. A man-
ager must be fully advised of the aims and purposes of the program and
should understand that he has a vital part in the training of the stucent.
Management may arrange for the coordinator to work through a department
head or through someone especially assigned as sponsor. However, co-
ordinators of new programs should not make the mistzke of trying to set
up relationships through buyers or department heads, or anyone else,
before first having contacted the top man. Experienced coordinators have
found that the top man, even the busiest man, is most often the easiest
person to do business with in matters of this sort.

S veral visits should be scheduled to each establishment, but at
least one a quarter. (In some cases, especially in problem cases,
several visits may be necessary during a quarter.) Decisions must be
made regarding employers' reports and whether a student should be rotated
in several departments or should concentrate in depth in one special area.
Student interests and aptitndes must also be considered, The coordinator,
therefors, is in the role of an instructor, guidance director, counselor,
and advisor.

When an administrator 1s mnade awore of all these facets of a beacher-
coordinator's duties, he must acknowledge that a coordinator has a2 real

v
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Jobl Does the regular co~wc. ker in acsdemic subjects know this? Does
he look upon the one- or two-hour downtown coordination pericds as a
time to drink coffee, to shop, or to get out of the school building?
You'd be surprised at the number of coordinators who get "barbs" from
other teachers on an out-of-class period: "You've sure got it soft" is
a tiresomely [amiliar statement. Actually, it is much easier for a
teacher to have twenty-five students in a rsgular classroom than in a
science laboratory, for example, and, further, a D. E., class ic even
more complex than a science lab because most of the twenty-five stu-
dents have separate labs in twenty-five different businesses. Ad-
ministrators must be made aware of this, and where new programs are
initlated, it is most advisable that the superintendent or principal

be fully advised (perhaps at a faculty mesting) of the mltiple roles
of a teacher-coordinator, and of the full and complete justification
for coordination on school time. It will make it much easier for the
teacher-coordinator to work in harmony with his co-workers in a diffi-
cult (but exciting) program. Experienced coordinators occasionally find
faculty colleagues who are still not convinced, in which case all a co-
ordinator has to do is to invite the skeptic to accompany him on one of
his coordination trips. This generally ends the matter.

let's give a 1little attention for a moment to the title "coordina-
tor."® At one time this title applied almost exclusively to the Dis-
tributive Education cooperative program. It meant primarily coordinating
the instruction with on-the-job requirements in line with student needs.
Today everybody wants to get into the act. We have Coordinators of
Federal Programs, Coordinators of Youth Corps, Coordinators of Adult
Education Programs, Coordinators of Student Activities, and so on.
Note that "coordinator" in these positions does not have the same basic
definition as would apply to the duties of a teacher-coordinator in a
cooperative program. In a cooperative program the teacher of the sub-
Ject matter is expected to do the coordinating. The heart and worth of
the program would be lost if one person were expected to do the teaching
and another do the coordination. Should administrators make the mistake
of assigning anyone except the teacher as a coordinator, the itrue mean-
ing of coordination would be lost. The understanding of student needs,
his problems in relation to the job requirements, is, I -eveat, the
heart of the program. The teacher must do the coordinating for hisz owm
students if the program is expected to move forward.

Perhaps one of the most necessary and important duties of a D. Z.
coc.dinator is the organization of and the wovk with a representative
Advisory Committee. The Committee, when composed of employers and em-
ployees, is a coordinator's strongest support. Regular meetings must be
held at least three times a yesr. When commitiees are organized and con-
ducted properly, the businessman becomes a partner in the training of
students. You might be surprised to learn that the average businessman
desires greatly to carry out his part of the program. I “now of one
employer wko has served on an Advisory Committee and has hired D. E. stu-
dents for the past eight years, and takes pride in his part in the train-
ing of these students. He has a complste record of their progress in the
field and reports frequently on the satisfaction he has received in being
an active memter of the D, E. program. Remember this: if you have any
problems in the D, E, Cooperative Program, your Advisory Committee will

§
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almost invaiiably come to your rescue. I can cite instance after in-
stance where programs have been dropped because a coordinator has not
availed himself of or used the services and advice of Advisory Com-
mitteec.

Cooperative programs involving study in school and work on the job
have become most popular in the last few years. It is interesting te
note that D. E. has pioneered in this field, largely because prepara-
tory programs were not possible under the George-Dean and George-

Barden Acts. Even now, through the 1963 Vocational Act, where
preparatory programs are possible with Federal funds, we have found

in the State of Washington that school districts, even the very smallest,
prefer or ask for the cooperative type of education, even though it may
be difficult to administer in their small communities, All about us we
find that cooperative programs are now the topic of conversation in many
of the other vocational services. In the State of Washington we have a
high school D. E. cooperative program and a mid-management cooperative
type of program at the post-secondary level, It is my opinion that
although methods of coordination may vary in the differsent services in
respect to operation, essentially the same meaning attaches to the title
of "coordinator,"

A1l coordinators, in the future, must recognize the need for close
cooperation between services, When an occupation requires the knowledge
and competencies of more than one service, the question quickly arises,
"How can this be done in a cooperative program?" How should this be done
in terms of occupations which are distributive in nature but which have
an agricultural background? How should this be handled for occupations
involving both home economics and distribution? So, along with the
multiple duties of the coordinator, this new dimension with its attend-
ant problems has been added. I am confident that the problem will be
faced squarely and that this challenge facing coordinators will be
met.

In a survey I made in the State of Utah recently, I found that what
coordinators liked most about the cooperative program is its uniqueness.
Tt presents an opportunity to work closely with downtown businessmen,

Tt offers a good combination of theory and practice, and the possibilities

for expansion are now tremendous. This is the kind of spirit and en-
thusiasm that you will find in almost every successful cooperative pro-
gram.

The coordinator's duties are multiple; his duties are demanding;
and, it is my first belief that this type of education is the very best
a student could securve.

I will speak anywhere and any time on the value of the cooperative
prograr.

.
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Duties and Responsibilities of the Teacher-Coordinator™

1. To students

a, Teach thoroughly the Pnowledges and skills necessary for
success in the field of distriBution, using all approved
methods of instruection. ;

b. Explain purposes and procedures of part-time Distributive 3
Education program, ;

c. Give essential information about occupations.

d. Know that studenit is sincere and really wants to follow
occupatioil as a career. o

e. Assist in arranging schedule of general courses. {

f. Provide a training plan for each student as an in- :
dividual and be sure the studeant understands it.

g, See to it that adequate facilities and instructional
materials are accessible to students.

h. Provide properly selected related and technical in-
structional material.

i, Provide working conditions in the classroom which are
conducive to efficient and effective study. :

j. Establish progress and permanent record system,

k. Establish effective placement and follow~up plan,

1. Keep informed about the students' economic, social, and
scholastic backgrounds.

m. Develop or secure an analysis of each student's occupation
for purposes of making a schedule of processes to be o
learned on each job. ‘

n. Make proper placement and supervise students while in
training.

o. Prevent exploitation of students on the job and in school.

p. mMild and maintain student morale and proper cooperative
attitude.

2. To employers

a. Carry out a systematic plan of coordination.

b. Make clear the working of the plan of part-time
Distributive Education.

c. Maks clear the purpose of training,

d. See that placement is justified.

e. Develop a thorough understanding of training plan,

f. Make careful selection of students.

g. See that students are taught, corrsctly, the proper
related subjects.

h., Adjust all complaints properly and promptly.

*Distributive Education, Coordinators Cuide, State Board for
Vocational Education, pp. 25-29.
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Transfer or remove "misfits."

Fill vacancies promptly, replace with juniors
(future DE) if necessary.

Avoid wasting the time of employer and employee
unnecessarily. .

Avoid having red tape in dealing with employers.
Never try to run the employer's business.

See that student has proper attitude toward job
and employer.

”»

school officials
Administrators

(1) Keep permanent records.

(2) Prepare yearly plan.

(3) Prepare yearly budget.

(1) Work out plan and policy for granting credits.

(5) Show.need for providing instructional materials,
equipment and classroom.

(6) Keep out unnecessary regulations.

(7) Have complete knowledge of all phases of the program.

Faculty members

(1) Follow proper lines of asuthority in all matters in
vhich teachers and principals are concerned,

(2) Develop clear understanding of the purpose and
plan of progranm.

(3) Establish and maintain cooperative working conditions.

-+ () Enforce -disciplinary regulations of students' academic

studies.

(5) Assist in working out schedules.

(6) Seek aid of teachers in personal analysis of students.

(7) Make available all necessary records.

(8) Seek aid in working out related subjects.

(9) Recognize that teachers also have problems.

10) Make a clear understanding of your job and of your
training and-experience and education.

(

parents

Maintain cooperative relation with parents.

Furnish adequate program information.

Stress the advisability of students completing the entire course.
Develop student expense sheet as means of keeping parents informed

Show expenses have been kept as low as advisable,

Keop parents informed of changing social and eccnomic conditions

related to the occupation in which each student is being trained. -
Aveid assuming prerogative of parent in making final decisions.

Justify placement, adjustment, or transfer of student.
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community organizations
Sell the Distributive Education program

(1) Stress the need for the program.

(2) Give advantages of the program to those directly concerned.

(3) Make clear objectives of the program to those directly
concerned.

(4) Make known the requirements of the reimbursable program,

Secure the acceptance of organizations

(1) Lions, Kiwanis, Rotary, and other service organizations.
(2) Fraternal organizations

(3) Junior and Senior Chambers of Cormerce

24) Church of your choice

5) Various local unions

Set up an advisory group

(1) The group preferably selected by the businessmen and
employce organizations themselves.,

(2) The coordinator could serve as secretary and as an
ex officio member but in no way as a voting member.

(3) Membership appointed on 2 staggered system,

Exercise leadersuip in education for distribution

(1) Help the community organizations to extend and carry
out their own educational programs.

(2) Get the organizations to establish needed clinics,
workshops, in special areas as need might require.

other coordinators

Offer your services as freely as possible to- the other
coordinators in your area (especially the new teachers).
Share ideas, discuss differences of systems,

Discuss new methods and teaching techniques.

Inspect and examine new training aids as a group.

Keep others informed as to current events in the field.

the profession

Become a member of all the necessary professional organizations,
Kesp your dues paid.

Attend meetings of local, county, and State educational groups.
In DE you, as a coordinator, should attend at least one meeting
por month, No meeting, no interest. Inactivity breeds dis-
content.

Maintain high standsrds and keep the profession an honorable one.
Work with teachers in rolated areas to improve the progranm,
Exchange classes with other teachers during the year in order

to improve the instruction in the distributive field,
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10.

g.

To

2.
b.
Ce

d.
e.

To

a.
b.
C.
d.
e.
f.

g
h'

Work within school requirements and within the terms
of your written and implied contract.

Conduct research in areas pertaining to Distributive
Education.

the State Office

Hand in all required forms on time,

Attend all meetings called for.

Keep certification up-to-date--State and local--where
necessary.

Keep files and records up-to-uate.

See that the State Office knows about anpthing that is new,
unusual, timely, for the benefit of the DE programs, regard-
less of who gets the credit.

the public

Try to give a clear understanding of objectives of program.
Develop essential working attitudes of all public agencies.
Develop and maintain active public support.

Keep public informed on progress of program.

Assemble and keep accurate data on program.

Show that adequate training opportunities have been
provided at reasonable cost.

Keep informed as to changing business and industrial trends.
Avoid stirring up needless unpleasant situations.

Additional duties

2,

e.

f.
g.

h'
i.

Plan your program in advance, by dates, in detail. Make it
reasonable and workatle, then follow it.

Buy or supervise the acquiring of classroom supplies, In IE,
many of the items you will need cannot be found through the
regular channels.

Interview and screen students before school starts, Help them
secure training stations before school starts and after school
is out in the spring.

Make a job analysis for each of the training stations you will
have or expect to have,

Compile specific merchandise and training instructional
materials for each training station,

Keep records up-to-date, complete and accurate.

Arrange for the follow-up of students, Arrange annual get-
together, if possible, for alumni,

"Short course™ work could be offered to summer students.

Build your classroom files; put your classroom in readiness
for your program--ctorage, etc,

Develop projected plans, with interested groups, concerning
program of work for adult classes and submit to local ad-
ministration and State Office. (At least one new adult
program should be instituted each semester, continuing pro-
grams alveady initiated.)

F R s'v--! !
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k. Prepare and distribute newspaper and radio releases con-
cerning program, '

o s ey TR FERT RN
T o

—— e

(1) Restatement of objectives

(2) Number of high school classes

; (3) Number of s%tudents in program

4) Number of students placed

5) Training stations cooperating in program

6) The DE club program and its projected program
of activities,

o
N cmnten

e 21

1. Attend teacher-training conferences sponsored by

;) Do the State Board for Vocational Education.
A 11, Related res onsibilities
‘fﬁ } I; a. Become a dedicated counselor and friend to DE students.
s b. See that proper information is always in the hands of the
K { - right people ai the right time--good public relations.

: c. Set up the DECA club program in school.

. d. Assist in a State organization of DECA.

“3{5 ¢ e. Handle the awarding of certificates and other honors at

- ] the completion of the program,

i ‘ f. Visit homes when possible, Open~house parties have been

T - successful in certain areas, Potluck dinners and other get-

' togethers should be encouraged between students, families

of students and possibly employers.

- g. Work as a liasison between school, business, home and public,

’ h. Develop a file on both the student and the Training station.
List the important characteristics of each,

1. Supervise the teaching of the related areas in DE.

J. Work with the local or regional Employment Security office.

k. Organize annual class reunions as a means of follow-up,
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ESTABLISHMENT , ORGANIZATION, AND OPERATION OF COOFERATIVE EDUCATION

Robert M. Worthington

Cooperative education, a program that combines classroom work and
practical industrial and business work experience, is a unique bridge
for the gap between school and the world of work. Cooperative education
can be immediately responsive to changes in our tachnological society.
Cooperative education in the United States has been demonstrated to be
efffective al many levels. It, of course, began at the college level for

“engineering students. There is no doubt that well-conceived and organ-

ized cooperative education programs can he effective for students at all
levels--in the high school, the technical institute and community col-
lege, teacher education institutions, and even graduate schools,

Cooperative vocational education, particularly for high school stu-
dents, should not be looked upon as a poor substitute for full-time
institutional preparatory programs but as another equally important
avenue for helping young people get and hold their first job. Inability
to obtain and hold a job is a severe blow to any person, young or old,
Cooperative vocational education programs emphasize the school's willing-
ness to help young people make the ofter. difficult transition from school
to work.

Some of the most important outcomes »>f cooperative education programs
for youts are that they provide entry level work skills which are market-
able; provide an opportunity to earn money while at the same time perform
useful work; and develop an improved self. They also provide invaluable
occupational information and guidance which is realistic and can be very
difficult, if not impossible, to attain in other ways. They give stu-
dents a realistic opportunity to develop proper work habits and attitudes
and to learn to get along with people outside the srhool situation.

For the purpese of this discussion my comments are directed to the
objectives for which this seminar was organized: '"to prepare guidelines
fer encouraging, developing, improving, and expanding cooperative educa-
ticn programs for high school youth and post-high school youth." To
establish a framework for our discussion on the establishment, organiza-
tion, and operation of cooperative education, I will discuss cooperative
vocational education as it is developing in the highly industrialized
State of New Jersey and set forth specific suggestions which may be
applicable to any locality.

The passage of the Vocational Education Act of 1963 provided the
impetus in the State of New Jersey for a state-wide study by a blue-
ribbon committee of business and industrial leaders to provide guidelines
for action for New Jersey's vocational education needs., The report of
the New Jersey committee entitled "Wocational Education for New Jersey
Today" strongly rccommended that a massive effort be made to expand vo-
cational education at all levels. It urged the establishment of coopera-
tive work experience programs in every high school in the state, but
especially urged that the small high school use this avenue for entry
into the labor force where little, if any, formal vocational preparatory
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opportunities were available. Using the recormendations of this com-
mittee rsport as our guideline for actlon, the Division of Vocaticnal
Education began immediately to place a maxirmum effort on the promotion,
establishment, and organization of all kinds of cooperative education
programs. A review of programs in existence in the State of New Jersey
prior to the passage of the Vocational Education Act of 1963 revealed
that the state had only three cooperative trade and industrial educa~
tion programs, thirty-four distributive education programs, and twenty-
five cooperative office occupations programs.

Goals for Program Expansion

Based on population trends and studies of labor market needs, the
Division, with the help of the State Vocational Advisory Council, estab-
1ished state-wide goals for the various cooperative education programs.

In order to provide adequate leadership at the state level, a special
branch was established for cooperative industrial educatioen programs with
s director and three staff members whose sole job was to promote and
establish programs in this field. The director of Cooperative Industrial
Education was also named as chairman of the Division-wide Cooperative Edu-
cation Cormittee, Working with him on the Cooperative Education Committee
were the State Directors of Distributive Education, Home Economics Educa-
tion, Agricultural Education, and Business and Cffice Occupations., With
coordinated effort at the state level, goals were established using the
1964-65 school year as the starting point and the 196869 school year as
the target date. Our state-wide objective is to expand Cooperative
Distributive Education from thirty-four programs in 1964 to one hundred
£ifty in 1968; to expand Cooperative Office Occupations from twenty-five
programs in 1964 to two hundred in 1968; to expand Cooperative Industrial
Education from three programs in 1964 to one hundred fifty in 1968, Ve
are moving rapidly towards reaching these goals which would give us a
total of five hundred Cooperative Vocational Education Programs in 1968
at the secondary school level. Iet us examine briefly program by program
what we are doing in the State of New Jersey to accomplish these ambitious
goals.

Cooperative Distributive Education

Our State Distributive Education staff makes its services available
to school administrators and interested community groups who wish in-
formation on the establishing of D. E. programs based on the results of
our periodic county and labor market surveys which detail the employment
picture in kinds of training needed within the labor market's busir-ss
commmnity. When the individual commnity commits its resources to the
establishment of Cooperative Education, a local analysis of training
stations is conducted to determine where students might best be placed.
Other vital planmning data are compiled such as possible hours of train-
ing, the amount of remuneration, and the diversity of training stations
for students with various occupational goals. If lthe results of this
local survey are favorable, the school board approves the program as an
addition to the curriculum. The designated coordinator, in close co-
operation with the State Distributive Edvucation staff, develops a program

-
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of instructicn to meect both the local needs of students to be enrolled in
the program and the needs of the local business community. A list of
quality Distributive Education programs that ~ve in operation is pro-
vided to administrators who wish to observe and siudy them. The total
process of surveying the Tocal cormunity and labor mavkel area, estab-.
lishing a curriculumn, establishing an advisory committee, and preparing
a fully-equipped sales laboratory and classroomn, generally takes three
months to a year pricr to the snstallation of the instructional program.
However, in the sumner of 1965 we were able, in our State, with a crash
effort, to establish fifteen new programs and get them in operation
botween July 1 and September 1. Tn our larger cities we recommend city-
wide coordination of Distributive Education programs rather than each
high school's attempting to operzte on its own, Our state and local
advisory committees in this £ield favor the establishment of the policy
that students are employed throughont the school year on a half-day
school and half-day work basis. This schedule permits the employer to
have the same student throughout:the year, and at the same time provides
rotation of jobs according to 2z job process schedule. This schedule can
be developed only when a business sponsor is fully committed to the pro-
granm.

Our State Distributive Education service is frequently called upon to
assist in recruiting, screening, and evaluating possible candidates and
their credentials which are submitted to them through local school dis-
tricts or the county superintendent's office. In a rapidly expanding
progrem such as this, we are 1iberalizing our certification standards
while at the same time working for high quality personnel who may or may
not meet every requirement. We are finding it increasingly necessary to
issue sub-standard emergency certificates for coordinators in this field.
We, however, expect to meet the personnel shortage with four newly estab-
1ished teacher training programs, two in State colleges, one in a private
college, and one at our State Univarsity. We conduct state-wide
jn-service training conferences two times each school year for all the
distributive education coordinators.

Cooperative Industrial Education

Cooperative Industrial Education has expanded in New Jersey from
four programs in 1964 %3 une hundred twenty which will be in operation
in September, 1966, Under our old Cooperative Trade and Industrial Edu-
cation plan, program and certification standards were quite narrow and
rigid, and, as a result, growth was inhibited, By broadening the program
and liberalizing certification standards for training coordinators in
several institutions, rapid expansion is now possible, Recent action by
our State Board of Education has broadened the scope of Cooperative In-
dustrial Education by establishment of three levels: Cooperative Trad»
Occupations for the more highly skilled occupations, Cooperative In-
dustrial Occupations for the semi-skilled or single skilled occupations,
and Cooperative Employment Orientation in service occupations for the
mentally retarded or extremely slow learners. Student learners ars now
employed in one hundred fifty different classifications of industrial jobe
in mors than thirteen hundred state approved work stations., Industrial
empleyers are clamoring for more student learners. Of course we can

L

o) L) I =

- -
*

L]

S

e

?

> oo .

P

¥

!




AT gy g—

$- - l .2 !MI— !ii.‘

PRy, jaee] )

i

139

attribute some of the success of our program to present favorable eco-
qomic conditions and the manpower snortage. Nevertheless, we feel that
this expansion could not have been accomplished without providing ade-
quate leadership and flexibility at the state and local level.

In establishing Cooperative Industrial FEducation, some of the follow-
ing factors have been most significant for us. Yle have published and dis-
tributed widely a guide for part-time cooperative educztion, plus three
pamphlets describing program operation, We have worked hard to develop
cooperation between outside agencies whose influence affects the success
of the program. Cood working relationships have been established with
the State Department of Labor and Industry, the Federal Wage and Hour
Bureau, and the Rehabilitation Commission, and labor organizations. Ve
have alsc developed much closer working relationships with the Secondary
Division of the Department of Edacation. Our State staff has made them-
selves available at any time to speak al meetings of local school
personnel, Preferential reimbursement has been most .valuable as a
stimilant to programs. Some of our new programs have been funded one
hundrad per cent the first year of operatlon as pilot programs. Paper
work for establishment of programs has been kept to a minimum, Routine
details for gaining state board approval have been made simple and
urderstandable. Of course, as I mentioned previously, certification
Las been revised to be more realistic in terms of supply of personnel to
man the programs. In-service courses have baen conducted throughout the
state by our State staff and a new training course for coordinators has
beer established at two colleges and at the State University.

Cooperative industrial education is being utilized in three teacher
education programs in New Jersey. The State University has developed a
five-year program to provide the equivalent of five thousand clock hours
of industrial experience. Two state colleges have begun supplementing
shop and labaratory experiences with cooperative industrial experience
in three-month summer blocks. Another interesting development is a sug-
gested plan from the National Commission for Cooperative Education to
establish cooperative programs in our developing community college system.
Two county technical institutes operate cooperative programs in Auto-
motive, Drafting, and Electronics Technology. A special cooperative
program for schuol dropouts is operated in cooperation with the city of
Newark and seven major corporations. Students go to school one week and
work the next week.

Cooperative Office and Business Education

Cooperative education is rapidly becoming a pattern of training in
the field of business education. The program of cooperative work ex-
perience in office occupations has long been practiced in a limited
number of high schools of New Jersey. It has the greatest potential
for growth of all programs. %very high school could support 2 coopera-
tive progrem in this field.

Cooperative office and business education has taken many patterns.
Two types are most common., The first is a program in which the student
is engaged in practical work experience on a job in which he may use
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the skill learned in the classroom, but this practical experience is not

provided concurrently with a job related class in the schonl facility.

In many instances, such programs lack a very essential feature of in=-
structor coordination. They represent, rore than anything else, an
answer o an economic demand rather than good cooperative education.

The second, and much more desirable, is a program in which the stu-
dent is engaged in cooperative work experience at an approved training
station. A job related course is provided in the school facility, and
this course as well as the coordination oif“&he scnool and practical ex-

;periences is under the supervision of a vocationally competent teacher-

coordinator. The teacher-coordinator works closely with the training
station supervisor and employer in mapping a program which will best
utilize the students' skills and the instruction being received in the
classroom. -

Because of the Variety of locally developed programs, cooperative
office education has been organized in many ways.

1. The all-year program with students in school during morning
hours receiving basic education and job related course in-
struction, and working at training stations utilizing
knowledges and skills acquired for three or four hours daily.

2. Two students may fill a single job with one working during the
morning se sion, and the second working during the afternoon
session.

3, Students may participate in the cooperative experience for
only one semester during their senior year in high school
(usually February to June).

4., Students may alternate work with school attendance; in school
one week--working the next week.

5. Students may work for only a short span of time, e.g., a two-
week to six-week period.

The laiter three programs do not represent, in our opinion, an ideal co-
operative occupational education model.

Cooperative work experience programs have involved secrotarial
trainees in greatest numbers, but many of them have been extended to the
general clerical and bookkeeping areas. One cooperative program in
electronic data processing is in operation with twenty-six additional
high schools scheduled to enter this field in September.

Cooperative Home Economics Education

This field is undergoing a transition to place emphasis on market-
able skills. Cooperative education will be an important part of this’
transition. There are few, if any, caoperative programs in this field
comparable to the older established prozrams; however, in four New Jersey
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communities soms part-time work experdiences have Leen included in the
home economlcs occupations courses. Where there are cooperative in-
dustrial education and dictributive education coordinators, home eco-
nomlcs teachers and these coordinators have worked together in
ldentifying places of work and in supervision of students.

With the increase of home economics occupations ecourses as part of
a comprehensive home economics program in our secondary schools, there
will be a great need within the next two to three years for teachers who
are prepared to coordinate cooperative education programs in diversified
home economics occupations. (i.e., clothing services, foods services,
child care services, hospitality industry services, ete.)

Schools with home economics occupations courses are finding in their
first year of experience that there might be value to student preparing
for entry occupations if the following approach were utilized:

a. Develop pertinent attitudes, information, and competences
in a specific occupational course at the eleventh grade
level. Provide field trips and some participation in a
work experience as part of this course. ‘

bs- At the twelfth grade level, provide a bona fide coopera-
tive education program for students in home enonomics
occupations,

[
~

To lay the groundwork for future cooperative home economics pro-
grams some successful techniques being used this year include:

1. Students are placed for blocks of days or weeks in clothing
retail shops where they assist with alterations, selling,
display, and wardrobe coordination advice.

2. Students are placed in after~school and week-end jobs in
nursing homes, diners, restaurants, coffee shops, and
fountains,

3. Groups within classes create temporary business ventures,
sometimes with the advice of the advisory committee
representing some of these businesses. Some enterprises
were: snack shops for students and teachers, catering
services for PTA groups and student organizations, tea
room service for faculty, dressmakine shop, drapery and
slip-cover making clinic,

B, Experiences in catering and quantity cooking are provided
through school lunch services (paid and unpaid),

Future plans of our leadership staff in this field include:

1. Develop with the help of an advisory group a proposal for a
cooperative education program in home economics occupations
for presentation to State Board for Vocational Education.
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2. Encourage local administrators to extend home econom.cs staffs
to include a member who will coordinate cooperative home
economics occupations activities,

3. Develop college programs to qualify home economics
teachers for responsibilities in cooperative educa-
tion. The first and most fruitful attack would be
through gradwate and in-service courses.

General Administrauivs Considerations

No doubt the greatest strength of cooperative education lies in its
flexibility in method of operation. The concept of combining work ex=-
perience and formal schooling can be developed in many ways. Ad-
ministrators at 21l levels must remind themselves that the needs of the
students to be served must come first. Schedules and programs should be
designed to fit the needs of a particular community or labor market area
only after thorough consideration of student needs.

No amount of administrative strategy can replace ‘the most important
individual in administration of cooperative education-~the program co-
ordinator! The interdependence of school and industry requires coordina-
tion by a person who is enthusiastic, tactful, and perceptive, The
coordinator must be able to work with people of all levels and to share
his own enthusiasm with them. He must be able to promote and to sell
ideas. Once the right coordinator is selected to establish a program,
we believe that he must be ready and atle to carry out the following
practices successfully:

1. Develop a spirit of cooperation among faculty, students,
and administrators,

2. Become integrally involved with the total school program.

3. Maintain a writhten account of the progress shown by his
students and the program in general,

Lk, Maintain constant communication with school adm’nistration.

5. Cooperatively select “raining agencies for the students
with parents' knowledge, consent, and cooperation,

6. Utilize results of standardized tests to determine the
student potential,

7. Make a survey of the student bedy to ascertain the nature
of his future student learners!

8. Place students in training agencies only if they mest
prescribed criteria,

9. Initially contact potential employers.
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12.

13.

17.
18,

19.

20,
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Confer with guidance counselors and other faculty members
in the selection process and detemmine the over-all progress
of his trainees,

Conduct an occupational survey of the cormunity served by
the school district and revise it periodically to keep it
up=-to-date.

Organize an advisory commitiee from business and industry to
keep them informed of the progress of his program and to
keep them vitally interested in the cooperative program.

Make arrangements for the related information classes to be
given by him or supervised by him (depending on the size .of
the progranm). ,

Keep abreast of all changes in local, state, and national
labor and employment laws.

Arrange for suitable wages, working conditions, and work
schedule with the employer.

Aid the employer in making an analysis of jobs that the
student~learner will be involved in so that progress may
be recorded in some standard manner,

Make supervisory visits to the student on the job.

Become involved with the student's welfare on the job and
prevent the exploitation of the student by constan® refer-
ence to the mutually-agreed-upon training agreement.

Study the community on a periodic basis to determine new
fields of opportunity for utilization by the program.

Create a cooperative atmosphere between the parents,
students, employers, and school officials. °

Offer educational, vocational, and personal guidance to
his students. '

Develop a strong on-going program of public relations.

Maintain a follow-up program of the' students in the high
scheol program for a period of time after their gradua-
tion.
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| Factors Affecting the Success of Cooperative Vocational Education ! l

At the State level, awareness of- the many factors which affect the
_ success of Cooperative Education and the taking of positive action can
) insure growth and acceptance of the program. The following are some of ?}
: the factors we believe to be essential:
\

)1 1. Infcrmation must be provided through every possible means g}
. to @rhools and industry on program operation and goals.

We have, in our State, distributed hundreds of copies of ,
"A Guide for Part-Time Cooperative Education Programs," - 33
We are constantly developing, revising, and distributing

three pamphlets which describe the several kinds of pro- ;i
B grams, School administrators, guicdance personnel, board ")
. members, and lay leaders need to be thoroughly familiarzied
3 with and sold on cooperative education. -

2. There must be cooperation between outside agencies whose

¢ influence affects the success of the program. Good »
working relationships must te established and maintained ‘

with many agencies such as the State Department of Labor,
the Federal Wage and Hour Bureau, the Rehabilitation Com- '
mission, and organized labor, ;

3. There must be cooperation between other divisions within

) the State Department of Education. fl

o L, State staff people must be available to speak at meetings "3
. of local school people at their convenience. ‘{
o 5. Preferential reimbursement or outright grants can be most -

‘ valuable as "pump primers" to get new programs started. 1?
} 4

6. The routine details of gaining State Board approval of a -

loca. district program must be made more simple, under- :}
standable, and expeditious. -

7. Certification standards must be liberalized so that require- ']
ments are realistic and do not serve as a deterrent to N
establishing new programs.

In-service courses must be provided in strategically located E
centers so that coordinators may more conveniently attain

g full certification and keep up with new developments in the i}
I - field.

9. There must be an understanding and cooperation among co- 23
ordinators and supervisors of all vocational cooperative -
programs such as Distributive Education and Office of In- ,
dustrial Education, particularly with regard to the ?l
problems of the smaller high schools in connection with :
limited work stations and occupations which cut across >
two or more fields of vocational education. g?
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10. Willingness to innovats should be 2 keynote at the State level.
We have been experimenting with new cooperative programs for
such disadvantaged groups as 1. mentally handicapped and
over-age students at the junlor high school level. Such
program diversification must be accomplished without
lowering standards.,

11, Help from the State staff must be readily available to ne
coordinators who need and deserve it.

12. Every effort must be made to protect the interests of the
employer who provides experience, instruction, facilivies,
and pay without cost to the taxpayer.

13. The help .nd cooperation of organized labor is essential,

1, State laws must be closely observed to enable the program to
run smoothly, particularly in regard to hazardous occupations
and food service establishments where alcoholic beverage
control laws are in effect.

15. Violation of Child Labor Laws should be avoided through
communication and state-wide inspection.

16. The challenge of competing programs of other agencies must
be accepted and met positively through building superior
quality into the public school system.

17. Special help should be provided by the State staff to en-
courage local districts to develop better related classes
so that the in-school activity is challenging and of value.
Cooperative education should never be thought of as simply
putting a student to work.

18. There should be a careful follow-up of the graduates to
provide clues for program improvement.

19. Periodic evaluation by qualified experts should be used
to detect and correct weaknesses.

Cooperative education has proven its effectiveness for more than
Tifty years although it has served comparatively limited numbers. BEx-
panded cooperative education will open doors to new and exciting opportu-
nities for students preparing for occupations not readily served in
institutional settings.

The dire consequences to the individual and to society of youth
unemployment are well known. At this very moment, while over 974 of all
Americans over twenty are employed, almost fourteen of every one hundred
of our out-of-school youth under twenty are not employed.

Cooperative education can contribute much to the solution of this
major social problem--more perhaps than any other form of vocational
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education, Statistics gathered over the years in thirteen northeastern
states consistently show approximately 93% employment of graduates of
this progran. '

Comparison of drop-outl statistics of cooperative students with those
in other programs also proTide dramatic contrasts and stack up additional
points in favor of broadening and expanding cooperative vocational edu-
cation!
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KEYNOTE BANQUET SPEECH

E. F, Laux

Ladies and gentlemen, it is a pleasure to be with you during this
week of conferences which, I am sure, will be important to the future of
education in this country. I know from talking to education specialists
in our Company that vocational educators have been confronted for too
long with what can only be called vigorous apathy. I congratulate your
profession for its outstanding work in the face of limited support.
Though it is hard to admit, we know that we in industry have not given
vocational education as much help and encouragement as it deserves. But
now the massive impact of science and technology on modern life has
changed all that.

We know that nine out of ten scientists, engineers, and technicians
who have ever lived are not only alive today--they're alive and kicking.
And in the storm of change they have stirred up has come a new magnitude
of demand for vocationally trained people. You have long seen this com-
ing; the public is beginning to be aware of it; and industry is now wide
awake to it. I doubt very much if educators will hear too many more busi-
nessmen advising them to, "Simply do a good job of teaching the three R's
and leave the rest wp to us." I'm certainly not here to tell you that.

Before I go any further, let me recount the story of a small school-
boy who wrote an essay on Socrates. His entire theme contained only four
sentences. He wrote: "Socrates was a Greek. Socrates was a great man,
He went around telling people what to do. They poisoned him, ®

I am not here to tell anyone what to do.

I am here as a marketing man in the automovile industry--one, I hope,
who takes a broad view of everything that affects our business. And I
want to share a few thoughts with you about the youth of this country
from that point of view, I think this view has relevance for your work
because today's youth market is a leading factor in building an even more
affluent society. As I see it, in the future a good vocational education
will be as reliable a key to success as the baccalaureate degree has been
in the past. I believe that vocational education can swing wide the door
to full participation in the good 1life for millions of young people to
whom it once was as tightly shut as the doors of the university.

As I said, the youth market is leading the way toward this era.
It is the most dynamic and influential segment of a buying public which
has pushed our economy to record heights that were not thought possible
only five years ago. The economy is reaching the point where it will
take more people to provide services than to produce goods, This develop~
ment is creating a tremenccus boom in opportunities for young people with
good vocational educ:tions. I'll come back to that part of my thesis in
a few moments., But first, you might find it interesting, and I hope
valuable, to take a brief loock at one company's approach to the youth
market that is helping push our economy forward so rapidly.
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Tn the zutomobile industry, we see the under-twenty-five group as
the marke? whers the action is. Among other reasons, these young people
compel cur attention because of thelr sheer numbers. For example,
between 1961 and 1962 the number of youths reaching the age of sixteen
jumped by one million a year. Well over 3% million now reach this age
every year, and this pace will continue through 1670, We have always
been a nation of young people, but now we are at the point wners being
over twenty-five pubs us in the older half of the country's population.
3y 1970, 60 per cent of the population will be under twenty-five.

One out of five licensed drivers is under twenty-five, some twenty
million in all. (It is not my intention to snow you with statistics,
but in marketinz many of our decisions are founded on such facts.)

In the light of those statistics, it is not difficult to understand
why the most powerful single word in advertising is voung." Yeu might
say, they've got us surrounded. (Those of you with teenagers at home
know that you can feel surrounded sometimes with only one of ‘them.)

At Ford Motor Company our Marketing Research Office makes continuing
studies of the youth market. We know from such studies that 7 per cent
of new car purchase~ ire made by those under twenty-five years of age.

We know that, of the )urchases made by this age group, 41 per cent
currently buy economy cars, 22 per cent intermediates, 27 per cent low-
priced full size cars, 10 per cent medium-priced cars and virtually none
select cars in the high-priced category.

Tn terms of our Company's total penetration of the automobile market
we show a fairly straight line across the entire ags spectrum, from under
twenty-five to over sixty-five years of age. This is exactly the kind of
line wWe want to see because it shows that we are successfully appealing
to every age group.

However, when we turn to an individual model, like the Mustang, we
find that its highest level of penetration is in the under-twenty-five
age group. But even though its penetration decreases as the age of the
various groups increases, it maintains a significantly higher level of
penetration in nearly every age group than other sports models, In
other words, this car appealed so strongly to young people's spirits
that it also was most attractive to the spirit of youth in the older
age groups. )

T mentioned that those under twenty-five account for 7 per cent of
new car purchases. This represents orly half as many new car purchases
as those made by the forty-five to fifty-four age group. But the success
of the Mustang is a perfect example of why the youth market has a signifi-
cance to the marketing man far beyond its present purchasing power, The
Mustang's success demonstrates that the youth market, though much smaller
than other age groups in terms of per cent of new cars purchased, is
very large in its trend-setting power.

Another reasen why I, as a marketing man, pay such faithful atten-
tion to the youth market is the fact that this huge body of young people
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is fast growing up. Building owner loyalty has a high priority in our
business. No one knows better than an educator how important those early
years are in shaping attitudes and tastes for a lifetime. Naturally, we
hope that by appealing to the ;nung person with the Mustang, we will
develop in him a loyalty which will bring him back to buy many more of
our products over the years.

Just as important as new car purchases is the huge youth market for
used cars. Nearly one-third of all used-car purchases are made by those
under twenty-five, more than all the used cars bought by the forty-five
to sixty-four age groups. Here again, early impressions count. I am
sure most of us here remember quite clearly and quite fondly our first
car, which was probably a used one on which we heaped a great deal of
loving attention.

Of course, no marketing man, in or out of the automobile industry,
bats a thousand in this game. The job of bu®lding loyalty for the future
by appealing to young people today is not a process of Pavlovian condi-
tioning, any more than your educational task is. We are both trying to
hit moving targets from moving platforms,

In my business we do not see our job of dealing with the youth
market--or any other market--as a process of molding the public's taste
by subtle and ingenious lures. What we do is much simpler! Because
people already have plenty of needs, we try to satisfy those needs
instead of attempting to create new ones.

It is my understanding that this is the approach you are rightly
using in modern vocational education--trying to give youngsters the kind
of training they want and need, rather than attempting to force them into
pre-cast molds.

]
I believe it is imperative for our nation's future economic and

social well-being that we both continue to improve our aim and do an even

better job of meeting young people's needs--in the marketplace and in the
classroom,

We have come to believe that our society can be great only when each
person has a fair chance to share the good life., We believe that this
goal is not a dream for the distant future but is attainable, certainly,
for every young person alive today. The fact that education is a nec-
essary step for all who would share fully in the benefits of our society
is not new. The fact is new that the nearest and best way for millions
of young Americans lies in vocational education.

There was a time when vocational education suffered a severe handi-
cap in that it was thought to prepare people for dead-end jobs. Although
there might have been some truth to this criticism when the trades and
technology changed at a slower pace, it is assuredly not true today.

Today, it takes sixty thousand different periodicals to record just
a part of the scientific and technological advances made each year. And
a good vocational education can be a thru-street to a career in which
opportunities for growth and advancement are as numerous as the changes
in technology itself.
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The only time that a young person with a good vocatlonal education -
will confront an occupational dead-end is when he stops trying to learn
more, In this regard his problem is not much different from that faced -
by the young man with a fresh Ph.D. in physics. -
_;; In few industries today are the opportunities more plentiful or the }

demand greater for vocationally educated youngsters than in the auto in-
dustry. UWhen we're not looking at young people as customers or at their
influence on customers, we're looking at them as employees or potential
employees. And I think, when I tell you some of the things we are doing,
you will see that we genuinely share your desire for more and better vo-
cational education.

N |
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To put the opportunity picture in focus for the auto industry, let
me point out that one U. S. business in six is automotive. Over twelve .
million Americans are employed in the manufacture, distribution, main-
a tenance, or cormercial use of motor vehicles., Here's a close-up of just
one of the areas of opportunity in this vast and complex picture.

I

There are riore than seventy-five million passenger cars being oper-
ated by more than ninety-two million licensed drivers in the United
States. Servicing these automobiles is not only big business, it is big .
opportunity for the young man who wants a caresr in a growth industry,
who wants tr be well paid, who likes to work with his hands and his head,
and who is willing to get the kind of vocational education it takes to
service a modern automobile,

¢
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I am not talking about a youth who can pump gas or change tires.
I am talking about a young man with sufficient training to handle cour-
teously and efficiently the demands of a motorist who drives into his
local dealer with complaints such as these:

P )
[

1. My automatic temper-ture control system needs adjusiment.

2. My sterev-tape system is "off-pitch."

| Samugil |
(S

3. Yy automatic speed control is not working right.

1"9-——4'

) Such complaints may sound like those reported by an astronaut
. orbiting the earth in one of NASA's space capsules., But they are not.
B They are real, every-day complaints that might be heard in any auto
dealership.

==

Should we call the man who can cure these ailments a "zrease monkey?"
’ I think not. He is a bona fide service technician. And a young man
R doesn't simply Upick up" the skills needed to qualify for such a job.
- He gets them through a2 first-class vocational education program,

= =

More and more, the complexities of modern automotive equipment
require that we establish diagnostic service centers to add speed and
accuracy to the process of determining your automobila's precise con-
dition. These centers use hundreds of thousands of dollars worth of
sophisticated electronic equipment to pinpoint car troubles. The auto-
motive technicians who man and manage these centsrs are highly respscted
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in our industry. They are skilled people with responsible positions and,
I assure you, they are very well paid.

Tn a society where job obsolescence is a fact of 1life for many, a
career in automotive mechanics and technology promises to be an enduring
one, and one which will offer continuing opportunity for professional up-
grading and advancement. Wherever there are people, there are auto-
mobiles and the need for knowledgeable technicians to keep them in top
condition.

Our Ford and Lincoln-Mercury dealers employ some sixty-seven thousand
automotive mechanics. Pecause ofattrition and the demand generated by
continuing growth in sales, we must add at least three thovsand unew,
well-trained mechanics every year. Since it is not possible to meet this
demand with young men from vocation:™ high schools, technical schools, and
junior colleges, we are embarking on a multi-million dollar program to
expand our service training capacity.

First, our Student Technician Program will be expanied., This is a
cooperative Company-dealer activity which offers evening classes to vo-
cational high school seniors. We will expand this program to a level
which can provide six hundred new mechanics annually for our dealers.

Another joint Company-dealer job-entry training activity will in-
clude classroom instruction in our Ford service schools as well as on-
the-job instruction. This program will train one thousand six hundred
technicians a year on a going basis. The courses will include six weeks
of formal classroom instruction in Ford Training Centers, supplemented by
eighteen weeks of on-the-job training. ZRoth the regular mechanic course
and a body and paint course will be available. During his twenty-four
weeks of training, the student will be a full-time employee of the dealer.

A third program will see Philco Corporation, a subsidiary of Ford,
establishing a full-time school for automobile mechanics in the Phila-
delphia area. Philco, which has had much experience in training tech-
nicians for governuent defense and space work, will enroll, on a going
basis, one hundred fifty students in day classes and one hundred fifty in
night classes, They will pay tuition and will, of course, be able to
choose whatever employer they wish. We hope that a good number will
choose Ford.,

Besides these three programs, the Ford Motor Company Fund conducts a
scholarship program to encourage students to enter the field of auto-
motive technology. {The Ford Fund supports educational, scientific, and
charitable programs, financed by contributions from Ford Motor Company.
It is not related to The Ford Foundation,)

The Fund will provide approximately one hundred twoc-year scholar-
ships this year to children of employees of Ford Motor Company dealer-
ships throughout the nation. Winners will study automotive technology
at qualified community colleges, junior collsges, and technical in-
stitutes. In addition to paying full tuition and stipends toward room
and board, the scholarships will provide an annual $250 contribution to
the general education budget of the college for each scholarship student
in attendance.
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The Ford Fund has also contributed to the Flans for Progress 1966 -
Vocational Guidance Program, This program will sponsor instiiites in
eighteen cities to acquaint high school officials and counselors with
business needs and methods to improve preparation and motivation of -
underprivileged youth for jobs in industry. Many of you, no doubt, will
be involved in tt : project.

Our Company also provides vocational education for thousands of
young men by conducting apprenticeship training in twenty-seven indus-
trial skilled trades. I'm told that we are continually developing basie -
text materials and furnishing them to schools throughout the country
where our apprentices take their related classroom instruction. Because

.we know that once a young man has completed his apprentice training his

skills will not automatically remain current, we also’ carry on a constant
program of up-dating and improving the skills of journeymen.

We are now running programs in several Ford plants which offer em-
ployees who did not finish high school the chance to do so, Regular
classes are held on-site and are taught by local public school teachers.
Students attend classes on their own time and pay no tuition. We feel
that this is vocational education in the broadest and best sense of the
word. Thousands of our people, of course, take vocational courses at -
local schools and colleges on a Company, tuition-refund program.

As you can see from these few examples, we are very deeply commitied -
and involved in the business of vocational education., There are few
places on the vast, industry-education interface where stronger common
interests exist than in the area of vocational education, and no place
where we can make better use of shared knowledge and cooperative efferts,
In our industry, as in others, we need our quota of Ph.D's. But we also
have a sharply growing need for alert, well-educated men who have great
interest in, and knowledge of, production machinery--men who get great
personal satisfaction out of making, assembling, and, let me stress this,
selling fine products,

As a salesmen deeply interested in the motivatiors of young people,
may I offer just one suggestion to you who, as educators, are equally
concerned with motivating youngsters? It is simply this., I think you
have a great opportunity to capitalize on a very powerful interast of
young people, at least young men, in drawing them in%o vocational educa-
tion programs. I am speaking of the compelling interest so many young
people have in automobiles., Putting that interest to work in appropriate
vocational education programs can be a powerful force in laying the
foundation for an enduring career. If you're thinking this sounds like

a pltch for the industry of which I am a part--you're right. Pat it is
a completely sincere one.

I have tried to point out how young people are playing a leading role
in propelling our economy toward a new level of abundance, an abundance we
are determined to share with all who wish to share it, an abundance which
is creating millions of opportunities for the building of rewarding, well-
paid carcers. In this context, you men and wonen whe are leaders in vo=
catlonal education are really whers the action is in education today,
Business and industry are doing a great deal to meot the demand for
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well-trained people. We will have to do even more, bt we'll never be
able to do enough. Vocational high schools, cooperative education pro-
grams, techriical schools, and commnity and junior colleges must also be
fully geared up to meet our economy's neced for skilled pzople,

In recent years, we have succeeded in convineing Americans that a
college education is thelr best key to the future., One wag has even sug-
gested that, if the number of those receiving college diplomas continues
to multiply at its present rate, by the year two thousand there will be
more college graduates than people in this country.

Now, I think the time is ripe for an all-out drive to provide the
world's finest vocational education opportunities for our yovng people.
Government, industry, and, increasingly, our young people are hecoming
alert to the great need. Our booming economy, spurred by the nation's
youth, is creating both the demand for better vocational education and
the means to provide it., I am confldent that your work will prove the
necessary catalyst to make this drive a reality.

=]
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ANl ADUINISTRATIVE, COORDINATION, AND LEARNING MODEL FOR
COOPERATIVE DISTRIBUTIVE EDUCATION

Ralph E., Mason

VWhen considering a mode] for any cooperative education program,
there neseds to be a rather clear-cut understanding of the objJectives
and capabilities of cooperative education programs. The position taken
in this presentation is that: (1) the student-learner's career objective
determines his program classification, and (2) the subject matter pre-
sented in the related instruction and the educational opportunities at
the fraining station, as revealed by a carefully prepared training plan,
determine how well his career objective may be served.

Also, the teacher-coordinator may well ask himself: "In light of
this enrollee's career objective and his planned training station learn-
ing experiences, which type of related classroom instruction would have
the most vocationally useful outcomes for him--interrelated cooperative
education, distributive education, cooperative office education, coopera-
tive industrial education, or, in some communities, cooperative sgri-
business or the cooperative home economies cccupations program.

Turning our attention now to distributive education, it is suggested
that a sound administrative, coordination, and learning model can be buil‘
around the elements represented in the diagram in Chart 1, Organization of
Instruction for Cooperative Education Program. From the chart, a three
dimensional program of instruction emerges, including related classroom
instruction as one dimension, supervised on-the-job training as a second
dimension, and a youth group to supplement instruction as the third
dimension. Both the classroom phase and the on-the-job phase recognize
the need for handling the demands of the immediate job through specific
instruction, but also handling the teaching of underlying principles to
be generalized through group instruction and independent study.

Coordination time to the extent of one-half hour per week per student
enrolled should be provided for the teacher-coordinator. He needs this
time for surveys, public relations, selection and racruiting, locating
and developing training stations, planning specific and basic instruce
tion, evaluating student-learners and training stations, carrying out
action research, and plaming adult education, among other things.

Instruction in distributive education must be concerned with the
learner's need to acquire occupational skills, information, and job
intelligence basic to all distributive occupations as well as with his
need for specialized skills and information requisite to his career
objective in distribution. Iet us consider four areas of objectives
which detw.mine the direction of this learning,

The first arsa of objectives concerns those concepts, principles,
skills, and attitudes common to all distributive occupations, con-
centrating on the following topics:

1. School and Business Relationships
a. Orientation
b. Human relations

et s
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2. Economics of Distribution
a. Freec-enterprise system
b. Supply and demand
¢. Fricing

3. Marketing
a. What marketing is
b. What marketing does
c. Marketing institutions
d. Marketing research

4. Personal Development (recurring topics during the school year)
a. Human relations
b. Mathematics for distribution
c. Business communications

5. Retailing and Merchandising
a. Getting started in a retail business
b. Basic job skills in retalling
c. Merchandising and management prineiples

6. Career Opportunities in Distribution

A second area of objectives for this program concems the student.-
learner's building of occupational skills and knowledge applicaltle to
the particular initial job in which he is placed. Each student's in-
dividual learning outcomes are stated in the "step-by-step training plan"
created for him by the teacher-coordinator and the training station spon-
sor. These learning outcomes are emphasized in the informal individual
conferences of student-learner and teacher-coordinator and/or training
station sponsor.

A third area of objectives for this related instruction concerns
general education. The close association of teacher-coordinator and
student~learmer should contribute to improvement in the student's ability
to read, write, and compute. The related instruction cortent should con-
tribute to an understanding of the field of business and to the student's
personal and general economic understanding.

The fourth area of objectives concerns the student's career objec-
tive. While instruction in the principles of distribution should
contribute to this goal, the student should receive individual instruc-
tion that furthers his objective. This instruction is, of necessity,
not closely related to the career objective.

It has become evident to us in distributive education that we need
to take a "discipline approach® to planning instruction and avoid viewing
D. E. as a Ycourse," A logical curriculum or series of courses and ex-
periences need to be planned to accomplish the objectives outlined above.

Contemporary thinking would have the curriculum consist of:

1. Preparatory (pre-employment) courses of at least one year, such
as "Introduction to Marketing and Merchandising," followed by
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2. Cooperative method of instruction of at least one period for
one year in-school plus at least four hundred f£ifty hours
(thirty weeks of fifteen hours a week) of instruction on the
job in a training station.

Suggestions for the preparatory or pre~employment education begin-
ning at freshman, the sophomore, or junior levels depending on the needs
of the particular school system would include the following:

1. General education in the common areas of language arts and
cormunications, mathematics and science, soclal science,
physical and health education, and practical arts for
general education, such as homemaking and industrial arts.
The D. E. student might well take such courses as "General
Business" and "Economics,"

2. Business courses providing background in such skills as took=
keeping, typewriting, business arithmetic, and business
organization and management,

3. Introductory courses in distribution, including such courses
as "Retailing," "Salesmanship," and "Principles of Marketing
and Distribution."

LY

4. Employment instruction through the cooperative experience,
including the related class of at least one period daily.
This class might well be called "Distributive Practice" or
simply "Distribution I" and "Distribution IT."

A cooperative distributive education program in the high school,
planned as cutlined above, is designed to prepare students for initial
entry jobs in areas of marketing such as manufacturing, storing, trans-
porting, financing, risk-bearing, wholesaling, retailing, and servicing.
Distributive education is concerned with marketing occupations and not
with industrial or office occupations.

This model provides occupational preparation which aids the student-
learner in acqguiring general skills and knowledges applicable to all
distributive occupations and in acquiring specialized skills and knowledge:
applicable to the training station where he is placed. Also, this back-
ground prepares the student-learner for advancement on the job.
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COOPERATIVE OFFICE EDUCATION
James H, Wykle

In reading about, speaking of, op discussing Vocational education,
all kinds of nice adjectives have been used describing its past. One
such adjective useq is ”illustrious"-~vocational education has an i1.
lustrious past. Tt might be called that, but 3t has been a hard past
also. It has moved from the apprenticeship method in the older days to
the on-the-job training (meaning more pay, perhaps, but still learning as
Jou work) to full-time vocational school, to vocational education pro-
grams in comprehensive Public schools. With the increased neeq for vo-
cational education there have beep more and more agencies employed to

ence of the learner, The schools! main functions are to teach facts,
concepts, and Principles, and in building attitudes. These functions apre
made more realistic in harmony with the daily vocational activities of
the person being trained, In this way of thinking, the world of work be-

comes a part of the school's curricula--cooperative education is coming
into its own, /

and Supporting occupational Preparations in order to meet critical employ-
ment needs,

ponents of competence in each occupation vary in king and in the degree
to which they are important, Occupations vary in the degree to which the
skill can be developed in school and applied on the Job as opposed to
being developed Primarily on the Job. For eXample, the basic skills of
typewriting and shorthand must be learned in school undep controlled con-
ditions, Yet, in some industrial occupations the machines on which skill
is to be develope@ are too expensive ang Specialized to be taught in the
schools, Tt ig found, however, that in all occupations the job proviges
the student~learnep with the realistie setting of. felloy workers, super-
visors, and the standards anq atmosphere of actual employment,

T e —— A e mre————
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A definition then might be--the cooperative plan of vocational in-
struction develops occupational competencies through supervised occu-
pational experiences while related instruction is given in school., This
plan also emphasizes discussions in school of problem situations en-
countered on the job, of benefits from supervision, and constructive
criticisnm.

In order to provide the function of vocational instruction, the
cooperative plan should include the following:

1.

Related instruction in school which is comprised of two kinds
of instruction:

a. Basic related instruction--this has to do with those con-
cepts, knowledges, skills, understandings, and attitudes
needed by all the students as basic to occupational
preparation;

b. Specific related instruction--those concepts, skills,
and attitudes needed by the individual student-learner
to handle the duties and responsibilities of hils career
objective,

Career objective--requiring the student~learner to have the
express purpose of preparing for an occupation or an area of
occupations; he is a student in the secondary school and a
learner in an occupation in the supervised experiences,

The curriculum--an instruction program jis necessary that in-
cludes a series of courses which develop the information

and skills, concepts, and attitudes needed before a student
is placed as a cooperative student-learner.

Classroom facilities and instructional materials~--the facilities
and materials must be adequate for teaching vocatlional informa-
tion, skills, and attitudes. It is the ideal situation to have
a special budget available for instructional materials.

The training station--a cooperative business is selected accord-
ing to standards which measure 1its ability to give the opportu-
nities for a supervised educational experience to prepare the
student for his career objective.

Training plan--a plan must be formulated to indicate what is
%0 be learned and whether it is to be taught in the classroon
or in the training field,

‘

The teacher-coordinator--this person is employed by the school

to operate the cooperative education program. He must have tech-
nical and professional education and business experience. He
teaches the related classes at the school and coordinates the
employment learning experiences with the school learning ex-
periences of each student~learner,
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n 8. Time for coordination--there must be time for the coordinator

i to carry out the organized program of activities that unite
the training station experiences with the classroom learm-,

; ing experiences of each student-learmer. How much time

i- depends upon the number of student-learners and the location

of the training stations. Coordination is the activity out-
. side the classroom performed by the teacher-coordinator to
[ organize, administer, operate, or improve the program.

g 9. Supervision in the training station--in each cooperating
i business there must be appointed a person who is directly
responsible for the occupational learning experiences of a
student-learner on the job. This person may be a manager,
§ a supervisor, or an experienced employee.

—

; 10. Definite school policies for the program=--a local plan of

{' administration and operation should be formulated regarding
student-learner recruitment and acceptance to the program,

M [ class scheduling, schocl credit for the classroom phase,

l and the training station phase, essentials for the training
stations, responsibilities and duties of the teacher-
coordinator. A record system should he set up with facilities

‘ to arcommodate current records on students and-training fields
and follow-up records on graduates,

An ideal situation would be to organize a committee to represent the
student's school, parents, and business to serve in an advisory capacity
to the superintendent ard teacher-coordinator.

The preceding elements make up the coordinating program. VWhat are

s considered office occupations? Office occupations may be defined as the
duties performed in private or public businesses which serve management

wm@hMQMﬁm,ﬂmm%,mmmmﬁM,wmmkﬂhgaﬁfﬂhg

o the financial and other data about the business.

The general objective of the cooperative office education program 1is
to prepare qualified high school students vocationally for initial office
jobs such as those classified in the Dictionary of Occupational Titles.
This background also prepares the student-learner for advancement on the
job.

If this is the objective of the cooperative program, then when is
it feasible to begin such a program?

originate with the supsrintendent of schools, with an office occupations
; teacher, with the principal, or with a business guoup within the commu-~
: nity. Of course, before any can have this idea of the cooperative pro-
- gram, he must know about it. Many times this task must be executed
gz firmly by the state supervisor of office occupations or a member of the
staff. No matter where the idea originates, the superintendent of
schools must be consulted about the possibility of beginning the pro-
gram--he is concerned with developing the curriculum in his school and

!z The idea of beginning a cooperative program in a community may
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with maintaining standards in order to qualify for vocational fuads for
reimbursable programs, but the responsibility for the organization of the
progran i1s usually given to the prospective teacher-coordinator--this
person becomes the key to the success of the program,

This person must be a teacher, a Lusinsss man or woman, a counselor,
an administrator, and a public relations person--some specific charac-
teristics of this key person of the cooperative program are:

1. First, he must be a proven successful classroom teacher. He
must be able to command the respect of the age group with
which he works. He must be flexible and able to teach what
is needed when it is needed., He must have a keen desire to
help young people to develop into competent employers, super-
visors, craftsmen, and managers. He must command the
qualities which he expects from his student-learners--ambition,
courtesy, promptness, and respect.

2. He must have a good background for learming and teaching--
nethods, courses developed, effective teaching techniques,
and psychology courses taught him how learning takes place.
Practice teaching further implants these knowledges. The co-
ordinator must have in addition an understanding of the learn-
ing process and how vocational learning is strengthened by
correct procedures and techniques in the classroom and on the
job. The cooperative method must provide a feedback from the
job to the classroom to the student learmer and to the teacher-
coordinator, Feedback emphasizes learning processes.

3. He should have had experience in the world of work. He is a
combination teacher-personnel manager dealing with students,
parents, other teachers, administrators, job supervisors,
managers, and owners. He must have mature judgment of a
successful teacher and of a successful employee as well.

It is desirable for his experience to be in the kinds of
jobs and firms in which his students will be working. He
needs the ability to think in terms of the office and to
talk in the language of the office. It is ideal if the co-
ordinator should gain additional occupational experience
afier he begins coordinating--thus he keeps up with change
and expansion in his area.

4. The coordinator should have the ability to plan the physical
facilities for his cooperative program.

5. He must have physical and mental stamina. He cannot be a

coordinator by telephone, There is no substitute for
personal contact.

6. He must have specific academic requirements including gradua-
tion from an approved college with a major in the subject
matter associated with i:is field in vocational education.

It is wise of the prospective coordinator to check the cer.
tification requirements of his state board of vocational
education-~these state requirements vary.

-
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7. He must have the ability to coordinate. Many activities make
up this ability and even those activities may vary some in
different situations; but a coordinator is working when he is
using his coordination time wisely to develop his student-
learners, to develop his training stations, and to develop
his program,

8. He must be professicnal--coordinating this program is not just
another duty--he must believe in his work--be able to justify
the program and his activities.

Now, assuming that the superintendent recognizes the value of the
cooperative program and has a prospective coordinator in mind, what is
his next step? He might seek the advice of interested people within the
school and local community.

A steering committee, temporary in nature, may be formed from people
in education, business, labor, parents, and the news media, After being
orientated to the goals and objectives of the program, this committee's
function is to reply either affirmatively or negatively to the question:
"Shall we begin a cooperative office occupations program in ou» school?"
At this time it is well to survey the student body and the business com-
munity in order to find the following information:

1. Is there a need for trained, career-minded persons in
cffice cccupations in the comrunity?

2. Are there opportunities for part-time training place-
ments in the business community?

3. What are the vocational interests of the high school
students which could be met by a cooperative program?

b, Are the physical farilities adequate for couperative
education?

5. Find the locations of recent graduates and the occupa-
tions they now practice,

If the answer of the steering committee is in the affirmative, an
advisory committee should be appointed. This committee should be a
sounding board for advice on operating procedures., It could suggest
training stations, sources, and types of instructional materials,

It is now time for the teacher-coordinator to begin his work. He
must distribute information to school personnel, guidance counselors,
staff, students, and parents; he must make contacts in the community for
possible training fields; he must counsel and interview prospective
student-learners and cooperate with guidance counselors in testing them;
he must assis. in arranging class schedules; he must arrange for related

classroom facilities; and he must arrange for textbooks, reference books,
and supplies.

. . .- - - - - - -
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Those things are accomplished before the program actually begins.

Remember, too, this coordinator is also the teacher of the related {
classes. He needs approximately one-half hour per siudent per week to ‘
accomplish his responsibilities cthor than classroom teaching. This

will vary--more time would be needed if there is a great geographic F

spread of training fields, or a newly organized program.

organize the various training fields. The employer must understand the
responsibilities and conditions regarding his part and his firm's part
in the cooperative plan:

There are certain procedures which the coordinator used in order to N []

1.

The employer must understand the nature and scope of the
progran, Y

a. It is a training program and not a school employment plan.
The firm must help the learner with individual assign-
ments if necessary.

‘P—MI
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b. The employer must assist the school by providing planned
experiences and on-the-job instruetion,

M

¢. The employer must provide at least fifteen hours of em-
ployment a week throughout the school year (the working
hours must work in with the school hours--also number o -
hours will vary in state plans). .

d. The employer must pay wages according to state or federal .
wage laws for beginning student-learners; this amount may
be increased in proportion to the learner's productivity.

e. The employer must understand that, through counseling, the {
student-learner has a tentative career objective; the stu- i
dent is enrolled in related classes at school and he should
be given opportunity to move from one job activity to
another in order to have more experience.

Lt s, e

f. The employer must understand that the student-learner must ]
be treated as all part-time employees concerning social :
security, insurance, and labor laws.

g. The employer must understand that the coordinator will
visit the student-learner, observe his work, make sug-
gestions for on-the-job training, and determine the job
activities to which classroom instruction should be
related.

h. The employer must make periodic ratings on the perform-
ance of the student~-learner and report these to the
.coordinator.

There must be developed a training plan which will bring into
focus the carser objectives. Through such a plan the student
better understands his vocational objective, and the employer




also is more aware of the student's goal and is encouraged
to lead him forward by providing adequate work activities
and instruction.
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3. The coordinator must develop a training memorandum; this memo
will vary; it should contain name of student and all informa-
tion concerning him, his training station objectives, etec.

h. After the initial general training plan has been made, the
coordinator should make a step-by-step training plan so that

he, the student, and the employer will know exactly where
they are.

9. Preparation by coordinator of a complete training plan is
necessary~--this is a combination of the memorandum and the
step-by-step training plan., Since there is a wide range of
capabilities and career objectives of student-learners, some
training stations are better for some students while another
training station might serve to more advantage for another
student. In preparing a complete training plan, learning
outcomes should be identified for the career objectives of
each learner. The continued success and future development
of sound cooperative programs will rest on how well the co-
ordinators identify good training stations and then place in
those stations the career-minded student suited to it.

~ <3, y X . ~ .
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6. The coordinator then must select and orient the supervisor or
sponsor within the training station. One person should be

responsible for supervising the experiences and instruction
on the job of the student-leamer.

This does not conclude the work of the coordinator. This very

efficient and busy person must prepare the student-learner for his role
in the cooperative program.

1. The students are interviewed by the employer, acquainted with
work regulations and time schedules, and are assigned to
training stations early in the school year.,

2. The students should know that they must have time for part-
time employment while they complete school requirements, that
they must produce well on the job, that the coordinator will
visit them at the training field and evaluate their progress,
and that the local rules on grades, credit, ete. are for them.

3. The student uses the training plan, too. He is given a copy
of the plan and asked to do the following things:

a. He lists title of job, his career objectives, and some
areas in which he hopes to gain experience.

b. He prepares a weekly report which indicates areas in
which he is gaining insiruction on the Job.
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¢c. He sumarizes at least once each grade periocd the
learning outeomes of job.

d. He evaluates at the end of school year his training.

At this point the teacher-coordinator knows what his job is, the
employer knows what his part is, and the student-learner knows his role
in this cooperative program. The coordinator continues to make plans.
Tt ic his responsibility to determine the time schedules for employment.
Tt is his responsibility to give interview techniques to the students
and then decide how many students are to be sent to each employer for an
interview. The final decision for employment should be made by the
employer.

Those are many of the responsibilities and problems of getting a
cooperative education program started, Once a cooperative program hes
been inaugurated, the teacher-coordinator has new activities. The im-
portance of a continuous program of maintenanse activities and improve-
ment activities cammot be overemphasized., The coordinstor must work
constantly with the training field, or that field may turn into a general
work experience program.

There are routine activities which occupy the coordinator during the
entire year; therefore, it is desirable that he be employed during part
of the summer. Many systems are placing this person on a twelve-month
basis.

Even though the program is organized, the coordinator continues to
improve instruction in the training stations, make visitations to the
training stations, measure the performance of the student in the station,
find and select new training stations, earry.on a sponsor development
program (review their duties), report to cooperating employers on in-
structional activities, continue a public relations program, evaluate
the program through follow-up of graduates or program reviews (usually
the coordinator and outside consultant look over what is being done and
discuss how it can be improved), and if time exists, conduct some form of
research such as community surveys or placement studies.

Up to this point most of our discussion has concerned the cocpera-
tive program and its organization outside of the classroom.

The related classroom work is of equal importance, naturally.
Remember the coordinator is above all a teacher. He designs the nec-
essary learning experiences that enable the student to work toward his
career objective. He is knowledgeable about. the student and his train-
ing station in order to design in-school instruction that is correlated
in time and sequence with the occupational experiences; therefore, it is
the telief of most leaders in cooperative education that the ideal learn-
ing situation is structured by a coordinator who teaches his student-
learners in the related class in school.

The cooperative program in office occupatlons is designed as a
capstone experience for a curriculum in which students are enrolled who
have career interests in slerical, stenographic, and bookkeeping
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occupations. The typical curriculum usvally gives beginning and ad-
vanced courses in typewrdting, bookkesping, and shorthand., There has
been a trend toward copylng these skill courses with a senior year lab-
oratory practice type course in order to integrato the skills. The
course may be one or two semesters and identified as "ffics Prsetice,®
iClerical Practice,” "Secretarial Practice,” or a similar name. The
cooperative office occupations program is now a more recent curriculum
addition. The cooperative programs are almost entirely a capstone of a
curriculum of at least two years. The prerequisite courses build skills
and information necessary to place them on the job as student-learners.
The size of the school will help determine the sequences--but specialized
sequences may be used with a cooperative program for each specialization--
clerical, stenographic, and bookkeeping.

However, the general plan should look like this:
1. Grade twelve
a., Cooperative office experience--one-half day,

b. Related class for student-learner either cne or two
periods; in titles "Cooperative Office Practice,"
etc. (one of other names).

c. Electives--one or more periods in general education
such as English or in related office occupations
courses such as advanced shorthand, bookkeeping,
or office machines,

2. Grades nine to twelve. Prerequisite office ocecupations sub-
Jects depending on interest and aptitude of student--
beginning shorthand, typewriting or bookkeeping, general
business, business arithmetic, business English, etc.

This is a general outline and alternatives are possible. For
example--1f the cooperative related class is a double period, skills can
be developed in that class that normally would be developed in other
classes such as operation of calculators, duplicating machines, tran-
scription, shorthand, speedbuilding. business correspondence, and filing.

This cooperative office occupations program is not intended as an
addi*ion to an already full curriculum. The student learns through this
on-dhe~job training and through these related classes some concepts and
s?ills which would be taught in other classes if he remained in the
classroom,

I'd like to mention briefly that cooperative education for office
occupations is likely to become a very significant part of the post~high
school curriculum and in the near future. In fact, due to tie national
emphasis on adult education and retraining as one of the tools to reduce
poverty, there is in progress a vast expansion of the post-high school
movement in American education at this time. This demonstrates the need
for expansion in the field for more specialized occupations, :
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In an effort to expand the real usefulness of cooperative office edu-
cation, I have conducted an unofficial study--the voluntary assistance of
the respective states--on the various policies and procedures of their
cooperative occupations program.

The willingness of the states to help me in this undertsking
resulted in a compilation of some very useful and excellent information,
from which I have prepared a study into a type of state comparison.

To give you a picture of the trend in the states, I am going to share
with you some of the most pertinent findings of my inquiry.

of fifty states assisting in this project, seventeen did not have
written policies and procedures at the state level., Eight states plan
to implement such a program during the next year. Ons state, which does
not have written policies and procedures, is following those of the
Distributive Education program for the state level administration, Some
of the states administer these programs only at the local level, One
state has made a provision for the cooperative office education program,
but it has not employed or appointed a state supervisor.

By pérmission of the state, another state has under consideration
a submitted plan at the local level. Upon approval, it will be conducted
as a cooperative office education progranm.

Most prevalent directions discovered through this unofficial en-
deavor are:

1. The teacher-coordinator is usually required to have at least
one year of experience in a business office.

2. The coordinator is required to have a degree in business and
office education., A few states require work beyond the
baccalaureate degree.

3, Some states require two years of successful teaching experi-
ence, However, most states were in agreement that office
experience is more important than teaching experience pro-
vided the coordinator has the B,S. degree.

4, Employment is for at least one month beyond the regular school
employment, and in many cases the employment is for twelve
months.

5. Some states require coordinators to receive credit in the
following courses:

a. Uistory, principles and philosophy of Vocational Education

b. Methods and materials of Teaching Vocational Business and
£fice Education

c. Occupational Analyses in business and office education
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Techniques of Coordination in business and office education

\d - y .
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Problems of the coordinator
f. Organization for coordination of cooperative education
g. Administration and supervision of cooperative programs
These courses are the primary ones required of the teacher-
coordinator., Some states require part of these courses before an in-

dividual can be employed as a coordinator, Others allow for two years
to take four courses.

e

The schedules of coordinators vary. The inquiry revealed that: Most
states provide for at least two class periods of released time for co-
ordination. Some provide double periods and others provide for two
periods, which may not follow each other, Some states limit the co-
ordinator to teaching three periods of a six-class-period day. This
allows at least one period for consultation with the students,

sy

It was found that there were exceptions among the states., One state
based its program on one hundred eighty classroom hours divided into the
"Core" content and the "Fringe" content. It is half and half; except for
the first month, twenty hours includes the "fringe" work, The "core"
instruction is divided into six units from the orientation to the skill
development,

When reading through the state policies and procedures, when working
with the leaders in office education, when observing what is being done
in the various state departments and in the individual schocls, it
appears that the concepts of cooperative office education must change
continuously. Development and advancement in this area are possible
only when new ideas and concepts are formulated and when they are imple-
mented into practical use. Current concepts constitute the only valid
criteria by which th:¢ program can change and progress,

Thus, we are beginning to see the necessity for cooperative office
education, Through this insight, through sirong leadership among the
office educators and the business office, through a great deal of
patience, and through much hard work, every state will have strong co-
operative programs--thereby, providing the business world with the kind
of employee who adapis to the changing world of business.,
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ADMINISTRATIVE, COORDINATING AND IEARNING MODEL -
TN INDUSTRTAL COOPERATIVE EDUCATION ‘

Sam W, King n

Role of Industrial Cooperative Training in Total Education Program -

There are many different possible patterns of operation of In-

dustrial Cooperative Training! programs depending upon local needs. .-
ICT may be offered in grades eleven and twelve in high school, at the ;
post-high school level, and special programs may be designed for high :
school dropouts or potential dropouts. It would be impossible to dis- -
cuss all the various pattemns of operation in the %ime allotted to this 3
portion of the panel discussion., Ny discussion will be limited to the ‘e
following type of program: )

1

1. High School--grades eleven and twelve
2, One teacher-coordinator %
3., Multi-occupations

b, Half-day in school--half-day On-the-Job Training?

I feel sure most of my recommendations will apply to any pattern of ‘
operation, and the model program I will describe can be adapted to fit :
local needs. (Explain Chart 1)

Students may enroll in ICT upon completion of sophomore year of
general education curriculum, Students may enrcll in ICT at beginning
of senior year after completion of one or more years of Day Trade shop. i
The student would be expected to continue training in the same occupation,

' Upon completion of one or two years of ICT, the student will have
four choices. He may start working full time as a semi-skilled worker or
advanced helper in the same occupation and in most cases for the same em-
ployer. This is the primary objective of ICT--to prepare boys and girls
for useful employment in occupations of their choice, But there are
other alternatives-~and this is one of the strengths of the program,

 Ser———————
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The student may continue his education in a college or university
and become a professional worker since students are able to complete the )
necessary courses for a high school diploma and entrance requirements of i
most colleges. :

fIndu.s‘trial Cooperative Training will be referred to as ICT,

20n-the-Job Training will be referred to as OJT.
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The student may take advanced occupational training at the post-high
school level and qualify for employment as a skilled worker or technician,
Or, if the ICT student has been employed in an apprenticeable trade, he
may elect to continue his training through apprenticeship and qualify as
a skilled worker or journeyman, In many cases the joint apprenticeship
council may give the ICT graduate credit for his training and start him
as a second-year apprentice.

Organization of Instruction for an ICT Program (Explain Chart 2)

An ICT program is under ‘the same school administration as other high
school courses. A full-time teacher-coordinator is employed by the school
to teach the related class and coordinate the ou-the-job training, The
training sponsor or employer is responsible for the manipulative aspects
of the training through on~the-job training. An advisory committee is
appointed by the school superintendent to serve in au advisory capacity
to both the school and the trairing sponsor.

The technical information learned in the related class and the on-
the=-job training supplemented by the Vocational Industrial Club program
combine to provide the total instructional program, The results, hope=-
fully, are a vocationally competent, socially adjusted worker, and an
intelligent and productive citizen,

legal Aspects of ICT

Training of homogenecus groups of students was included in the Smith-
Hughes Act in 1917. In 1931, the Federal Board for Vocational Education
modified its policies on cooperative part-time education to permit train-
ing of youth employed in a variety of occupatlons, Cooperative training--
for budgetary purposes, at least--is still classified as Part-Time General
Continuation, However, due to special requirements and standards, this
type of program is considered a special phase of part-time education.

ICT programs which qualify for Federal reimbursement must conform to
Federal regulations.

Reimbursed prdgrams mist also conform to the respective state plan
requirements.,

Standards for Approval

Approval of reimbursed programs is a functlion of the State Boards of
Vocational Education. The standards vary from state to state. Generally
speaking, programs should be approved only when the following criteria
are met:

A. Data from an industrial survey indicates a need for training
and there are sufficient employers interested in the program
to provide adequate training stations.

B. A survey of students eligible for enrollment in ICT indicates
there is sufficient interest to enroll a class of a minimum
of twenty-four students.
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Chart 2 171
ORGANIZATION OF INSTRUCTION FOR AN INDUSTRIAL COOPERATIVF TRAINING PROGRAM
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C.

A.

Day trade shop teachers,

The school has or will provide suitable classroom facilities
and provide financial support necessary o provide necessary
reforence library and study guides for the related class.

Standards for Organization
Qualifications of Teacher-Coordinator
1. State Plan Requirements
2. Desirable Qualifications
a, Baccalauresate Degree
b. Minimum of three years work experience preferably
in two or more industrial occupations or skilled

trades

c. Three years of teaching experience in public schools,
preferably in industrial education

d. Completion of three teacher training courses for ICT
coordinators prior to start of school term

experience, are excellent prospects as coordinator-. There are many
desirable personal characteristics which may compe sate for lack of
other qualifications.

B.

Duties of Teacher-Coordinator

1. Organize class

2. Teach related subjects

3, Organize instructional material .

4, Coordination

Length of Program

1. Two years (Some one-year occupations)

2. Nine months or thirty-six weeks per year

3. Minimum of twenty hours per week on the job and maximum
of twenty-five hours per week (Exclusive of Saturday)

Advisory Committee

Since success of a cooperative tralning program depends upon
the close relationship and cooperation between the school
and industries of the commnity, there is a definite need

who have completed work for baccalaureate
degree, and industrial arts teachers who have the required amount of work
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for an advisory committes to guide the school in inaugurating
and maintaining a Program which will best meet the training
needs of the community,

1.

2,

(WA}
.

l"o

Appointed by Superintendent of Schocis (with assiste
ance of coordinator)

.. Representatives of employees, emplgyers, and general

public (Minimum of five Plus coordinator)
Duties

a. Advise as to general training policies

b, Advise as to fitness of training stations
C. Review wage scales

d. Recommend approval of training plans

e, Assist in conducting surveys

f. Assist in promot}ng and publicizing program
. Assist in evaluating the program

Craft Committees--ad hoc committees

Selection of Students

T,

Eligibility of Students
a. Sixteen years of age
b. Junior op senior classification
Procedures in Selection of Students
4. Spring enrollment
(1) Announcements
(2) ICT student talks in home rooms

(3) Referrals from counselors, teachers, and
principal or registrar

b, August enrollment
(1) Newspaper publicity

(2) Letters to Prospective students ang parents
selected from student record cards

Ay
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Students are usually selected after personal interviews; 3
, review of information on application blanks: check of school
N | records; and conferences with counselors, prinecipal, and
former teachers of the studenis.

AN S A Tnd

3. Factors in Selection of Students

a, Interest in training ;
b. Physical and mental suitability

LT

c. Moral reliability

d. Educational background

e, Jisciplinary and school attendance record

f. Past work experience

( g. Recommendations (teachers, counselors, principal)

Selection of students is one of the most vital factors in maintain-

' ing a successful program. One or two "foul balls" can ruin a program by

s creating the image that ICT program is primarily for this type of stu-
dents. Coordinators will then find it is extremely difficult to recruit
desirable students. Once an unfavorable image is created, it will be
years, if ever, before a new image can be created.

F. Selection of Geccupations

While the ICT program should be diverse enough to meet the
training needs of the community in several fields of employ-
! ment, the coordinator should not attempt to provide training
. in such a wide variety of occupations as to make his program
unwieldy. Generally, no more than eight to ten occupations
which are prevalent in the commnity and which lend them-
selves to the apprentice plan of training are preferred,

The State Vocational Education Agency should provide
s schools with a list of occupations approved for ICT, The
P list should show the occupational title and code used in
L3 the "Dictionary of Occupational Titles." To qualify as
an approvable occupation, an occupation should meet all
three of the following criteria:

1. HMust be a trade and industrial occupation

2, Must require at least two thousand hours of organized
training

3+ The related technical information required must be suf-
. Ticlent to justify the enrollment of students for three
g hundred fifty hours of related instruction,
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Tn selecting occupations, it is necessary to comply with State and
Federal laws regulating employment -~ minors in occupations which have
been declared hazardous. The coo ‘ 3tor should also avoid occupations
for which States have set up licens.ng requirements such as emealming,
beauty operator, barbering, ete.
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G. Selection of Training Statlons

The chief factor in selecting an employer, training sponsor,
or training station is the attitude of the employer and his
employees toward the cooperative training plan and their
willingness to provide well-rounded work experience. In
addition, the following factors should be considered:

1. Respectability and responsibility of the employer

i

&
-
o
e

Employer-employee relationships existing

2. Training equipment available

3. Competent employees

k, Volume of business
;: 5, Vaziety of work available for training
+Er 6. Wages tc¢ be paid .tudent learner
(ﬁ 7. Company policy toward student-learner
25 g 8, Standards of workmanship required
; 1 9., Degree of specialization required
) !

Generally, the following types of training stations
should be avoided:

1. Euployees work on a commissivn or piece-~rate basis

2. located remote from the commnity

3, Iocated in disrsputable sectlons

L, located in same building or adjacent to a place where
alcoholic beverages are sold

Placement of students involves the selection of a particular student
by the employer, and the preparation of training agreement and training
plan, If at all possible, the employer should have the spportunity to
interview two or more students in making his selection. Coordinator
mst use his own judgment whether to send the student for an interview

ﬁ H, Placement of Students
E
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or to go with the student and introduce him to the employer. The student
should be briefed prior to the interview and the employer furnished as
mach information about the student as is available. The coordinator
should avoid giving his personal recommendation-~the employer should
select the student for the job, not the coordinator.

In working out the training agreement, the coordinator must have
clearly in mind the standards pertaining o hours and wages which have
been set up in his state and by local advisory committee. On employment
of ICT students, it is desirable that provisions be made for wage adjust-
ments upen satisfactory progress.

One of the chief virtues of ICT is the fact that the £raining--both
practical and related--is centered around an organized plan. The train-
ing plan for each student mst be worked out by the coordinator and em-
ployer before the student begins work or smmediately after placement.
The plan must contain a 14st of work experiences to be provided t s the
employer and an outline of related study assignments, It must be
approved by the Advisory Committee and State Supervisor of Trade and
Tndustrial Education before the student is considered a bona fide T & I
student.

Training plans are usually prepared in triplicate, one copy for
school files, one cory for state files, and one copy for the employer.

In preparing the schedule of work experiences, the three most satis-
factory methods are:

1. Jobs listed in order of difficulty, from the easiest to most
difficult. (automobile body repair, meal cutting, ete.)

2. According to type of work done or machines and tools used.
(printing, auto mechanics, etec. )

3. According to a "rroduction order." (sheetmetal work,
carpentry, etc.)

The course of study is prepared by the coordinator--with possible
suggestions from the employer--and should consist of topics or subjects
of information related to and paralleling the work experiences listed

in the first colum. In general, the informational topics listed concern:

1. Tools and squipment

2. Materials

3. Related math, science, and drawing
4

. Operating principles and processes

~
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Some system of recording work experience should be provided to show
the type and frequency of work experience and whether it was done urder
close supervision or on his own. This record should be checked fre-
quently by the coordinator to insure the student is receiving training
in all phases of the occupation,

A similar record should be kept of related study assignments. TIhis
enables the coordinator to determine how closely the work experiences and
related studies are correlated and where additional lesson assignments
should be made.

E\o

B.

Standards for Operation
Classroom Facilities

A regular classroom preferably should contain study tables
and chairs, bookcases, file cabinent, bulletin hoard, and black-
board, There should be, also, an adequate supply of instruc-
tional material corsisting of current reference tooks, manu-
facturing literature, trade manuals, bulletins, trade
magazines, occupational study guides, and the like, for
each occupation in which training is offered. In addition
to occupational material, the library should contain
material on economics, basic science, human relations,
safety, etc., which may be used as references for class
discussions on topics of common interest to all class
members,

Related Subjects Class
The objectives of related study class are:

1. To provide technical information directly related
to the daily work experience of the student

2. To provide a background of technical and auxiliary
information that will enable the student-~learner to
advance beyond mediocrity

3. To create desirable attitudes toward work, school,
and society

b, To develop latent leadership abilities of the students

A minimum of sixty minutes per day should be scheduled for
related study. It is preferable to schedule first- and second-
year students at different periods. In some programs, one group
of students will work during the morning and attend classes in
the afternoon., This would require one related study class in
the morning and one in *the afternoon. In my opinion, this is
not a desirable arrangement unless it is impossible to obtain
enough sultable training stations for afterncon employment,
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The recommended pattern is to schedule supervised study three

periods each week and two periods of group discussions, films,
etc., each week. This schedule will vary for first-year stu-
dents and second-year students as well as during the year,

Study guides should be loose-leaf so that appropriate related
study assignments can be pulled out of the guide and assignments

correlated with work he is doing on the Job each week. Super-
vised study plan using individual assignments has many ad-
vantages over corresponde.ice courses, It provides more
flexibility and permits immediate checking and grading of
student's written work, Students may be permitied the freedom
of se. eting the particular lesson they want to study each day.
Written assignments must be graded promptly and records made of
completion and the grade., If assignments are not completed
satisfactorily, they should be repeated.

Records and Reports

Each state should require a class organization; report
within two weeks after ovening date of the semester. This
report will show: '
1. City and school
2, Time of day-releted Class Meetings
3. Starting date
L, Closing date
5. length of course
6. Neme of teacher-coordinator

7. Name of student, grade, age, employer, and occupation

8., Name of members of....advis&ry commitiee .and the organiza-
tion they reprosent

A closing report should be submitted within two weeks
after the close of the semester. This remort will show:

1. Date closed

2, Students in class when report is made

3. Total hours each student was on Job or in class

L, Students enrolled since organization report and same
information on students as contained in the organiza-
tion report.

5. Total cumulative enrollment
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6. Total hours class met

7. Number of calls on parents

8. Number of contacts with employers

9, Total hours spent in coordination

10. Number of advisory committee meetings

11. Number of meetings with employer and employee
organizations

12. Total hours of teaching and coordination
These reports are necessary to provide the state with
statistical information for reporting to the Office of Edu-
cation and also to provide data for issuance of Occupational
Training Certificates.

Student permanent record cards should be maintained for
the school flles.

D. Coordination Activities
Coordination activities include the following:
1. Placement
2. Follow-up on graduates
3. Contacts with employers
4. Assist in making job analyses
5., Preparation of courses of study
6. Conferences with students
7. Contacts with members of advisory committee
. Check on rotation of student on the job

8
9. Contacts with employers, labor organizations, and
school administrators regarding the over-all program

The objective of coordination is to correlate all the helpful
agencies and factors that contribute to the training of students. Co-
ordination involves more than visiting the training statlon to check if
the student reported to work or drinking coffee with business men.

Coordinators must plan or budget their time in order to carry out
their multitude of responsibilities. A coordinator should plan a weekly
schedule., Each afternoon, visits should be planned. He should plan
where he will visit, the object of the visit, and what material to take
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with him. A coordinator should not adopt a set pattemn in visiting
training stations. Care should be taken that favorite employers are not
visited more often than others. A copy of the coordinator's daily
jtinerary should te left in the school office before leaving the build-
ing. Of course, it is jmpossible to adhere to planned itinerary
strictly, but it does give school officials some idea where he might

be contacted if nocessary. If the itinerary has to be changed, a tele-
phene call to the office may be necessary.

A coordinator should go about his visitation in a business-like
manner. As a rule, the coordinator should first contact the manager or
. foreman upon entering a training station. Short, r.utine visits should
be made once a veek to see if the student is on the job, to observe the
type of work he 1s doing, and to give the employer an opportunity to
discuss any specific problems. Periodic conferences should be held with
the employer to review student's progress and recommendations for related
study assignments. Employers should be asked to complete an "Employers
Poriodic Rating" form as often as it is fell necessary. Coordinators
should be alert to detect changes in student's attitude toward his work
and initiate corrective action before undesirable situations arise.

There are several rules of conduct which the coordinator should ob-
serve while visiting training stations., These rules can best be given
in the following "Do" and "Don't" lists:

0

1. BRe alert. Observe what is going on without appearing
to "snoop."

2., Be friendly with everyone without fraternizing with them.

3. Show an interest in the work in progress. Be curious;
ask questions if the opportunity presents itself,

4., Take notes (after leaving) on items which may be used for
a conference with the student or for study assignments.

5, Be quick to sense the employer's desire to terminate
a conference.

DOM'T

1. Don't call attention to errors, bad practices, unsafe
conditions, and the like while visiting the student.
Do so in private conference.

2. Don't try to demonstrate to a student how to do a
job which he is assigned.

3. Don't pose as an expert or suthority on any matter
concerning the work going on.
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k, Don't request a conference with the employer when he is
obviously busy,

'5, Don't engage in s¢-called "friendly" arguments on con-
troversial questions,

6. Don't interrupt or interfere with the student's work.

7. Don't let 2 visit degenerate into a Mull session with
the employer or employees.

8. Don't appear to be loafing or just "passing the time,"

9. Don't handle tools, machines, or equipment unless
invited to do so,

Coordinators should maintain a diary or record of their daily co-
ordination activities., This diary will include notes, comments, and other
pertinent information obtalned durlng visits to training stations. These
notes will be of assistance in preparing final reports, correlation of
related study with OJT, and in planning follow-up visits-and weekly
schedules for coordination activities.

There are many other important facets of an ICT program that it was
impossible to cover in the short time I have had to talk with you. Per-
haps these can be covered during the question and answer period.
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48 QUESTIONS THAT NEED TO BE ANSWERED ABOUT THE
TRAINING OF COORDINATORS
Jeffrey R. Stewart, Jr.
The first of the six questions which I shall discuss is, who should
train the coordinator? As I see it, three groups should accept responsi-
bility for training coordinators:

1. Teacher-educators

2. State and local supervisors <
3. Experienced coordinators who are presently employed
as such

In my opinion, the teacher-educators are best qualified to prepare
coordinators for the related instruction phase of the program; the state
and local stpervisors are best qualifieu to prepare coordinators for the
cooperative work training phase of the program; and experienced working
coordinators are best qualified to prepave coordinators forsithe local
operating procedures and problems.

No one of the three groups should try to train coordinators--they
should all work together--each contributing from his expertise, teaching
what he knows best. The structure for the training might. be as follows:

Teacher educators--primarily concentrating on pre-service training
on the related instruction curriculum, teaching methods, skills, and
knowledges in occupations, vocational guidance in undergraduate classes,
student teaching, and work experience supervision--and in graduate
classes, short courses and workshops.

. State and local supervisors--primarily concentrating on in-service
training on the cooperative work training phase of the program, the plan-
ning of visits, preparation of reports, provision for equipment, program
evaluation, and other special coordination activities~--through workshops
and summer conferences, publication of guidelines, and on-the-job visits
to new and experienced coordinators.

Experienced coordinators--will be of invaluable assistance in intro-
ducing prospective coordinators to the program and in helping new co-
ordinators in their schools get off to a good start--by acting as
consultants at conferences and workshops, sponsoring new coordinators
in their local area, and assisting the state staff in the formulation of
written procedures and case problems which need solution.

What is the nature of the work experience that the coordinator shoulc
have? Is time employed the main criteria? Is a year's expsrience on one
job really that, or is it one week's experience repeated fifty times?

Are there any satisfactory substitutes for work experience as we presently
know it? For example, would a program of planned in-depth business and
industrial visitations in many businesses and industries give the prospec-
tive coordinator as valuable an experience as employment which may be
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long but limited in scope? Assuming that a coordinator snould have prior
teaching experience, should the work experience come befors or after he
starts teaching?

How many students can one coordinator coordinate? The answer to
this question will have an effect on how coordinators are trained. In
ny opinion, the coordinator is primarily a teacher rather than a program
administrator. Therefore, he should not have so many students that he
has little time to spend with each on the job. I do not see how a co-
ordinat'r with forty or fifty students can be much more than an ad-~
ministrator of a work experience program.

How often should the coordinator visit the student on the job? How
long should the coordinator stay with the student on the job during one
of these visits? In my opinion, the most important duty of the coordina-
tor other than his classroom teaching is on-the-job visitation. Because
the student receives school credit for his work, in addition to pay, he
should receive a good deal of attention from the school while he is on
the job. A% least hulf of the coordinator's so-called released time
should be spent in making on-the-job visitations to students and their
supervisors or employers. Visits shoula be planned so that specific
points are checked. Visits of forty to sixty minutes in duration ecan
be jnstified if the teacher has properly thought out points to be

chocked. Longer visits can also reduce program costs if figured on an
hourly . 'sis.

How should the coordinator allocate his time during a visitation?
About half of the time is normally spent with the supervisor and half
with the student, although I expect that as we obtain more information
as to the value of these visits, we will find that the coordinator should
spend a larger proportion of his time with the student--maybe two-thirds.
Of course, part of the time will be spent in conference with the student
and employer together.

What can be done to make the coordinator more efficient in terms of
accomplishing his duties on a priority basis according to his major
responsibiiitie. The coordinator who spends the whole month of April
planning his employer-employee banquet, for example, is inefficient, to
say the least, in terms of his major responsibilities. Do we need to
make some cost studies to determine the relative efficiency of various
programs, and pass this cost information along to the coordinator-
trainee for his consideration? (This information would also be valu-
able to supervisors, administrators, and others,)

Sixteen cooperative programs which I have recently studied, for ex-
ample, cost the taxpayers, in coordinator salaries alone, $62,400 more
than the cost of traditional classroom programs for nine months. Is
this extra salary money being spent wisely and on the most important
activities? These sixteen programs enrolled from fifteen to thirty-four
students each. The coordinator's salary cost per student for the three
hundred thirty-one students averaged $188.52 for the nine months-- ‘a.
ranging from $114 per student in the largest program to $260 per studen*
in the smallest., These salary costs are only for coordination salary and

do not include costs of related instruction, equipment, transportation,
ete.




The mean number of on-the-job visits per student per year for the
sixteen programs studied was 7.5. The range was thirteen to as few as
five. Total yearly visits ranged from a high of three hundred forty to
a low of elighty-eight.

The average salary cost ver visit is difficult to arrive at, but
estimates can be made by assuming that 30% of the coordinator's salary
is for on-the-job visitation. With this assumption, the average co-
ordinator salary cost per visit for the sixteen schools studied was
$12.57. Because some coordinators visited their students more fre-
quently than others, however, the salary cost per visit ranged from a
low of $5.74 to a high of $22.16.

The duration of the visits for the sixtser coordinators in this
study averaged .45 hours, or twenty-seven minutes. Visit duration
averages by school ranged from 2 low of fifteen minutes to a high of
forty minutes. Again, this range is an indication that coordinator-
Lrainees need guidelines. Yearly total on~the-job visit hours ranged
from a high of 112.2 to a low of only twenty-nine hours on the job
with students for an entire school year.

For the sixteen schools, the yearly total hours a student or his em-
ployer saw the coordinator on the job averaged 3.4 hours. The range was
from 2 high of 6.5 to a low of 1.3.

The average salary cost per visit hour for the sixteen schools was
$27.72. The hourly cost ranged from a low or $17.38 to an hourly co-
ordinator salary cost of $67.71. I remind you that these figures are
based on the assumption that 304 of total coordinator salary is for
visitation.

The salary cost for all students in a school's program to see the
teacher on the job for one hour ranged from a low of $300 to a high of
$1,500. This great range is caused by three variables--number of stu-
dents, number of visits, and length of visits. The average for the six-
teen schools was $573.

I believe that if the prospective coordinator is aware of the costs
of operating a cooperative program and that he can in fact lower unit
costs by making more frequent and perhaps more lengthy visits, he will

attempl to do so. He will give priority to the important coordination
activity of on-the-job visitation.

I predict that in the near future it will not be uncommon for school
administrators and evaluators to make cost studies of various programs.
Let's protect ourselves now and know what the answers are before we are

asked. And let's see to it that the coordinators we train are cost
conscilous.
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VOCATIONAL INTEGRITY IN COOPERATIVE EDUCATION

Yary V. Marks

I appreciate this opportunity to have a part in this high priority
leadership seminar on cooperative education., There were others in the
Division of Vocational and Technical Education of the U. S. Office of
Education who would have considered themselves fortunate to be with you
also. I bring you their greetings and their assurances that the guide-~
lines you develop from this seminar are awaited with anticipation.

In reviewing the program format for this week and the topics which
outstanding speakers would discuss, it seemed to me that my efforts today
appropriately might be directed loward pulling together and putting into
a different perspective some of the ideas already expressed. My thoughts
have turned, therefore, to certain basic beliefs which it would be my
hope could motivate whatever involvement each of us might have with co-
operative education,

Recently I heard Harold Howe II, our Commissioner of Education,
speak on the subject of "Great Expectations." He pointed out that news
about the educational establishment used to be found, perhaps even 98%
of it, on the sports pages; whereas now education is front-page news.
Public interest has been whetted by social and technological changes.
Legislative programs have created new resources and, challenges which
promise to have far-reaching impact on the lives of all our people.

But, he cautioned, let us not forget that great expectations also carry
with them disappointments and frustrations., Ours is the task to minimize
these possibilities,

For example, let's not go overboard on cooperative education to the
point of weakening other ways of providing vocational education. Let's
not label all ™work experience" programs for our young people "coopera-
tive education" just because they are school-approved. Some have voca-
tional guidance purposes; others are wage-producing or cultural enrichment
programs. The point I want to make is that we must raise no false hopes:
we must serve well the great expectations characteristic of cooperative
education,

T have, therefore, elected to talk with you about "Vocational In-
tegrity in Cooperative Education." Our frame of reference is Part A,
Section I of the Vocational Education Act of 1963. This includes the
Declaration of Purpose which states its intent as making available vo-
cational training or retraining which is of "high quality . . . realistic
in the light of actual or anticipated opportunities for gainful employ-
ment, " and is "suited to (the) needs, interests, and ability" of those
enrolled to benefit from such training. My remarks will deal with co-
operative education as it relates to the people involved and to in-
struction,

First, let us look at cooperative education as a program requiring
the participation of three groups--students, employers, and teacher-
coordinators.
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Students

Students enroll in a vocational education program in order to develop
competencies needed to enter, gain satisfacilons, and build a successful
caresr in a specific occupational field. Each has an occupational objec-
tive which develops and matures during the course of his training program.
Thiz objective is 2 key vlement in his motivation and in his acceptance of
hinself as a worker and coniributing member of socisty. No matter how
tentative or how cormitted the student's occupational objectives may be,
it nevertheless is an essential condition for his preparation for employ-
ment.

The vocational integrity of cooperative education is irrevocably
linked to the occupational objectivs of each student. The trainee must
be able to see the connection between his employment situation and the vo-
cational goal he has set for himself. In his training station he must
find the opportunity to measure himself against the initial demands of his
vocational choice and to feel the satisfactions inherent in progress to-

- ward a goal. While being a productive part-time employee for his train-

F ing agency, he must never be permitted to lose sight of his trainee status
o and the level of employment qualifications he is expected to achieve at

¥ this stage of his vocational development.

= /=N

. Hopefully, this will be a happy and successful experisnce leading to
E - full-time employment, perhaps with his cooperative employer. Or, an

; equally acceptatle result would be the pursuit of further formal training
~ in order to meet requirements for Jobs at a more complex level of re-

- sponsibility in the field of his occupational objective.

One of the key elements of cooperative education then is the selec-
: tion of training stations according to students' occupational goals and
" 1. abilities. The fact that a student already has an after-school job does
B - not automatically make that job appropriate to his occupational purposes.
. His cooperative employment must first be a bona fide part of his voca-
tional education. After that criterion has been met and accepted, a stu-
» dont's other motivations--such as payments on a motor scooter, cash for
, . dates, financial help to his family, or tuition fees--may be considered.
N Any compromise with this standard that might be approved by the school
i should be made only with the complete awareness of the student concerned
. that cooperative education for him will be somewhat less than realistic
and not suitable to his goal. ’

wo - .

. Erployers

R . The role accepted by employers in cooperative education has a sig-

= l. nitificant influence on the vocational integrity of the program. Eni-
ployers who join with the schools in providing training statlons for

cooperative students become in effect "downtown' members of the school

g: faculty. They agree to assume some teaching responsibilities and to

guide trainees through a sequence of leamning activities related to

o thelr employment and occupational goals., A ksy factor here is the

T ii understanding and approval of the top decision-makers in the business

B K. or industry and, where appropriate, the support of the craft or industry

I R




union or other organization representing employees. Without this type of
partnership, arrangements made for a Joint training endeavor can te weak-
ened or even abrogated to the detriment of individual students and voca-
tional education.

The usual procedure is for management to delegate to experienced
members of their organization responsibility for the implementation of
the training agreement with the schools. Clear authority as well as re-
sponsibility is needed to encourage these individuals to develop relation-
. ships with the school and with trainees that will be mutually productive--
- that is to say, relationships which will simultaneously promote the
objectives of the employer, the learner-employee, and the school.
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Usually employers name experienced employees as training sponsors--
those who have demonstrated their ability to give leadership to other
workers. However, in some cases, the person designated feels inadequate .
‘ in his new assignment. This is a serious impediment to desired standards
s for cooperative education. Bxperience has shown us that training sponsors
' will be effective as "downtown teachers" to the degree that they have the
ability to train and o supervise.

There is in operation in some states what has been called the -3
"Sponsor Development Program," It ties in with the regular supplementary l
adult education offerings. Employers refer their training sponsors to a
serles of classes conducted by teacher-coordinators. The principles and -
techniques of what many of us know as JRT (Job Relations Training) and )
JIT (Job Instruction Training) are explored in terms of the purposes of -
cooperative education. In addition, monthly breakfast meetings are

sometimes scheduled so that successes and problems may be aired and I

sponsor skills recognized and strengthened. This planned program for

training sponsors seems to be a technique deserving of further study

and evaluation. . ‘
Teacher-Coordinators -}

The teacher-coordinator is the controlling figure in high-quality S

cooperative education. We have already felt his presence in our dis-. N

cussion of the student's occupational expectations and the employing -

‘ agency's relationship to the school. Probably more than anything else, ..
. the competency and dedication of teacher-coordinators make the differ- (
ence between success or failure of cooperative education. -t

First, however, they must enjoy the confidence of school adminis- ¥
trators whe have a firm commitment to the educational values derived |
from a school-work program of study. This support is essential. It .
establishes a climate conducive to program acceptance in the school and ‘}
in the community. It upholds the need for a teaching load compatible
with the time requirements for coordination. It gives teacher- .
coordinators flexibility oft operation while working within the ad- }
ministrative, philosophical, and organizational structure of public -
education. An administrator's endorsement of cooperative education, .
g and the public backing he gives his teacher-coordinators are essential "
N - to the vocational integrity of the program in his school systenm. -




189

Teacher-coordinators represent the school administration and the
quality of the total educational program as they seek to bring into
harmony the economic and educatlonal goals of the community. They are
"front and center stage" by the very nature and extent of the coordina-
tion activities they undertake. As an example of thelr dominance in
relation to the vocational integrity of cooperative education, let us
look at coordination as an operational procedure. These activities
include: '

employment” upon completion of training;

2. Surveying business establishments representative of
these opportunities in terms of the objectives of
prospective situdents;

| " 1. Analyzing "actual or anticipated opportunities for gainful
l 3. Creating opportunitles for all economic enterprises to
be conslidered for selection as cooperating training
I stations for respective occupational programs;
= ., Referring students to employers of a size, philosophy
of operation and location that is suited to each stu-
dent's needs, interest, and ability to benefit from
such an assocliation;

l 5. Getting agreement on hours and continuity of employment,
. wages, placement, planned training experiences, working
, ! records and reports, and evaluation procedures;

6. Gaining approval of parents or guardians, counselors,
school administrators, and the local advisory committee; and

7. Explaining to each student, employment forms, transporta-
: tion, required records, and personal standards set by the
B school,

S BEach of these activitlies is an aspect of coordination which con-
. tributes to the values of cooperative education, For education--the
teacher-coordinator will have built an environment in which optimum
. opportunities for learning in a job situation will be available for
. each student, For the economy--the teacher~coordinator will have pro-
; vided employers and thelr employees with opportunities to benefit from
participation in personnel and job-development experiences. Here,
indeed, is .vidence of vocational integrity in cooperative education,

. Here, also, is evi @ that the preparation and appointment of in-
R : dividurls as teacher-coordinators is no casual process, Teachers in
‘ cooperative programs must te able to look forward with real liking to

off~-campus, out-of-the-school-building educational responsibilities,
When "making calls" in the business community, they must feel sure of
their knowledge and experience in the occupational field they represent,
and they must feel comfortable in inter-personal situations requiring

. natural business social skills, Both pre-service and in-service teacher
education should provide opportunities for tsacher~coordinators to
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gain, renew, and enrich their capacities for effective relationships in
the business commmnity. For example, to my knowledge, in only a few
states is provision made for the renewal at specified intervals of
teacher-coordinators' occupational experiences. In only some occupa-
tional fields is there opportunity within pre-service teacher education
for directed work experience, orgarnized and supervised to the same degree
as student teaching or the teaching internship. In only some in-service
teacher education programs is subject matter course work offered in
addition to professional courses in the improvement of instructional
techniques.

Tt may be that administrators at state and local levels will wish to
explore among others these means of securing and maintaining a staff
realistically competent for their day-to-day activities in cooperative
education prograns.

From this brief overview of the expectations and needs of in-
dividuals intimately associated with cooperative education, let us now
approach our topic as it relates to instruction. Study of the Rules and
Regulations for the Administration of Voeational Education will show that
rather specific standards have been delineated in order to assure the
soundness and quality of vocational education. Sections 104,13 and
104.16 specify that: '

1. The program of instruction will include a planned logical
sequencz of those essentials of education or experience
(or both) deemed necessary for the individual to meet
his occupational objective.

The program of instruction will include the most up-to-date
knowledge and skills necessary for competencies required

in the occupation or occupational field in which the in-
dividual is being prepared.

3. Cooperative programs are for persons enrolled in school
who will receive vocational instruction in the classroom
and an organized program of training on the job.

1t is evident from these references that both subject matter and
methodology must be visible in cooperative education programs. May I be
permitted to observe also that cooperative education is school-centered;
it is not merely an employment program, or an uncoordinated work-
experience program.

Identification of Subject Matter

Decisions concerning subject matter to be included in a course of
study can be made quite apart from the selection of learning activities
that will make the subject matter meaningful to individual students.
The objectives of the curriculum and of the students and the level of
achievement to be required provide the bases for topics, units, and
courses. The procedure for cyrriculum analysis is familiar to all
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vocational educators and applies no matter what organizational plan 1s
used for'scheduling instruction.

In cooperative education, however, there is the added dimension of
determining what is best taught in the classroom and what can be
presented or discovered more effectively at the cooperative training sta-
tion. This determination involves several considerations. Not the least
of these is the influence representative and thoughtful employers exert
on the total school curriculum, If employers have already helped to
build into the local educational system or the institution a commitment
to the non-college bound student, thelir companies may be expected to in-
strucet in sutject-matter areas which go beyond immediate Job performance.
However, we know such situations would be the exception at the present
stage of employer involvement in cooperative education.

Perhaps it would be pertinent in the light of onrr goal of vocational
integrity to plan according to one of the management techniques of the
Program Evalua*ion and Review Technique network. You will recall that
this system uses three time values for each activity: optimistic, most
likely, and pessimistic times. To paraphrase, we might say that the ex-
tent of subject-matter emphases we might expect training sponsors to
handle for the school could be estimated as optimistic, most likely,
and very minimum (or pessimistic). Such a scale would give us a
realistic basis for determining the knowledge and skills to be taught
in the classroom exclusively or in both the classroom and the training
station.
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A second consideration in the area of subject matter involves breadth
of preparation. The pace of obsolescence is such that vocational edu-
cators must appraise teaching content in light of the flexibility it will
give students in adjusting to change. For example, principles and theory
underlying occupational requirements are needed that permit transfer-
ability to new situations. Also, it must be recognized that there are
limitations to breadth of background present when subject matter is to
be learned in the training station. An employer will transmit only in-
formation that has been shaped by his experiences with the practices,
equipment, and policies of his particular organization. This information
may be of high quality, but, nonetheless, it represents only a small
"sample of the population."

.

*

A third important factcr in safeguarding vocational interit in the
selection of instructional content is concerned with the contribution of
other subject-matter areas, both vocational and general to the purposes
of the curriculum. I will mention this aspect only briefly since the
concept is not unique to cooperative education programs. Those ex-
perienced in distributive, indusirial, health, agricultural, and office
cooperative programs have established the pattern of drawing on business
enterprises to strengthen the vocational integrity of occupational prep-
aration. Their leadership is needed to identify new relationships in
the school program that also will strengthen curriculums for students
preparing to enter and to succeed in employment.

MR
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The Cooperative Method

Earlier in our discussion of the expectations of people involved in
cooperative education. we spoke of the operational aspects of coordina-
tion. There are also aspects of coordination which are rightly con-
sidered as methodology. We find it appropriate therefore to refer to
the coordination of learning activities as the 'cooperative method of
instruction." This concept describes a key element in vocational
integrity.

Use of the cooperative method assures that zach training station will
be viewed as a learning laboratory in which desired behavioral outcomes
may be developed. The team composed of teacher-coordinator, training
sponsor, and student-trainee plans together so that the educational values
in specific job experiences will be perceptible. In other words, insofar
as 1is practical, the focus of on-the-job tasks is on training purposes
rather than on the number or variety of tasks that are performed by a
paid employee.

Skillful use of the cooperative method by the teacher-coordinator
also creates interaction between the substance of classroom instruction
and activities in the job situation, For example, training calendars may
be used by the teacher-coordinator to keep the training sponsor abreast
of units of instruction or individualized study assignments completed at
school. This coordination reinforces the structure of training agree-
ments and may open opportunities for additional job training experiences
that are especially timely for the student-trainee., Conversely, current
or anticipated job experiences that require new knowledge or skills may
be introduced in the classroom where practice, discussion, or independent
study may be used to supplement training given by the employer.

Visualize, also, if you will, how the concept of the cooperative
method encourages teacher-coordinators to develop with each student an
understanding of relationships and opportunities inherent in the field
of his career objective. Requirements for success in the training job
may be compared to the movement generated by a pebble tossed into water,
Just as the circle of ripples widens and touches a larger area, so the
various functions performed in the business enterprise bocome evident to
the student. Finally, at the outer edge of the circle, he begins to
understand how the job he is now doing affects his firm's relationship
to the local or state economy. Here is a liberalizing experience that
may be enjoyed with benefit to each student throughout his working life.

Another advantage of the concept of the 'cooperative method" is that
it provides a basis for the evaluation of learning in the classroom and
in the training station. Cooperative education programs are constantly
in the public view and may be justified only tc the degree that they
demonstrate sound educational results., Training profiles and similar
rating devices attempt to measure progress in the training station.

Yet, too frequently these only include questions related to personality
and manual skills. Appropriate use of the cooperative method requires
that progress reports reflect the student's ability to apply subject-
matter theory in reaching planned outcomes, Rating forms stress
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evidences of understanding, appreciations, and satisfactions as well as
immediate job skills, and job attitudes.

Finally, let me share with you a challenging idea which has been put
forth by Dr, Grant Venn, Associate Commissioner, Bureau of Adult and
Vocational Education. It fits neatly into the concept of the cooperative
method and the vocational integrity of cooperative education. Dr. Venn
has asked his staff to explore ways and means of building into the main-
stream of the public education endeavor a concern for learning how to
enter college. He suggests that schools assume responsibility for
assisting all high school students to find employment during high school
and when they leave school.

What better place is there to start than with those who have com-
pleted or left cooperative education programs? What better source of
evaluation of the vocational integrity of our programs can we have than
the placement and follow-up of those we have trained?

Our analysis of vocational integrity began with some observations
concerning career otjectives and the purposes of vocational instruection.
We have looked at some basic beliefs about cooperative education, its
effects on the people involved, and its use in providing instruction
that is of high quality, realistic in the light of actual or anticipated
opportunities for gainful employment, and suited to the needs, interests,
and ability of those enrolled.

If what has been presented has sparked just one new idea for each of
us, my goal will have been met. Great expectations abound! Challenging
opportunities abound! 1In this dynamic environment, the vocational in-
tegrity of cooperative education must be clearly visible in the school
and in the cormunity. Guidelines for implementing cooperative educa-
tion programs, in my opinion, must reflect this commitment. At the same
time we should stay clear of innovation inertia. As Ethel Barrymore put
it, "It's what you learn after you know it all that counts!"
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ELEMENTS COMMON TO ALL COOPERATIVE PROGRAMS

Hugh M, Stephenson

It is a pleasure being here today and addressing the National
Seminar on Cooperative Education. Having been asked to speak on the
last day of the Seminar presents two challenges, As this is the last
day of the program, it may require more skill on my part to hold your
undivided attention. On the other hand, I may be in a more favorable

position to make a lasting impression. You will have %o Jjudge how well
I fare,

National Cash Register has had a continuing and strong“interest in
cooperative education., This interest was demonstrated initially through
the leadership of John H, Patterson who was instrumental in establishing
vocational cooperative education in the Dayton area. Mr. Patterson
headed a committee of interested citizens including Colonel Deeds and
Charles Kettering. The committee approached the Dayton Board of Educa-
tlon in 1913 to consider adoption of the work-study approach to vo-
cational education. The then-superintendent of schools, Edwin J. Brown,
agreed to give the approach an opportunity to prove its merit. The
program was established in the fall of 1914 with a group of forty boys
employed on a full-time basis and attending school four hours a week,
From this modest beginning has grown the present day John H, Patterson
Cooperative High School with a student body of 1,173, With this herit-
age, I am particularly pleased *o present the current NCR high school
cooperative program,

To cover the topic effectively, "Elements Common to all Cooperative
Programs," I have organized my discussioc into the following areas:

1. First, a statement of the NCR Philosophy of Coopera-
tive Education,

2, Description of the program including the principle ele-
ments of selection, placement, job adjustment and
counseling, and full-time placement upon graduation,

In closing, I would like to make some observations of an evaluative nature

concerning the current program and take a brief look at some of our future
planc.

Before discussing the NCR High School Cooperative Program, let me
give you some brief data concerning its dimensions. There are one hundred
elght cooperative students participating, This total figure represents
fifty-seven juniors and fifty-one seniors. There are seventy-four female
students and thirty-four male students. You might be interested to know
that in addition to the one hundred eight cooperative students, we have
fifty associate level co-ops, thirty-six bachelor level co-ops, as well
as a Graduate Industrial Fellowship Plan which is basically a cooperative
program for a Master's Degree in Engineering Science. This is a small pro=-
gram, and there are usually one or two individuals participating,
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The coordination of the High School Cooperative Program is accom-
plished with one full-time administrator who is also accountable for
apprentice training. ' This combined accountability seems appropriate in
view of the number of co-ops who enter apprenticeship.

NCR Philosophy of Cooperative Education

To provide a meaningful perspective to a discussion of the NCR High
School Program, it is important if only in succinct temms o state our
philosophy of cooperative education. It has been said ithat successful
teaching turns upon the recognition both in thought and action that
learning is essentially a meaningful rather than a mechanical process.
Tr the field of Vvocational education, the complementary nature of the
work-study relationship permits the s’udent the experience of applying
knowledge and skill from the classroom to a "live-job" in a business
environment. When the work expérience is properly related to the stu-
dents' academic program, there is mutual reinforcement. The student not
only learns "about a subject," but also blends knowledge inio competent
practice.

A meaningful side-effect of the work-study approach is that fact
that the student can make a more informed judgment about his career
basad on his industrial experience.

The simplicity of the concept of a sound cooperative program may
create a deceptive impression as to the ease of conducting a viable pro-
gram. Like most worthwhile endeavors, a good cooperative program must
be worked at on a continuing basis.

Selection Process

The initial step in the selection process is taken when the NCR
co-op program administrator contacts the Patterson High School co-
ordinators in February of each year to discuss the requirements for new
cocperative students to replace graduating seniors in August. In recent
years, the number of replacements has ranged between fifty and sixty.

Arrvangements are made for the studenis to vi it NCR as a second step
in the selection process. This step which constitutes preliminary
screening includes a battery of tests and at the same time an interview
by Mr. Paul Wiesmaun, the NCR Cooperative Program Administrator, This
is accomplished during the months of March and April.

Let's look briefly in more detail at the testing program. There are
two test batteries utilized. A battery of clerical tesiSTTs—giver—to-
all students in accounting and office education. The factory battery
is given to all students in drafting, electrical, industrial electronics,
machining trades, printing, and sheet metal and air-conditioning.

The clerical battery, as you will note on slide three, includes
aptitude, achievement, and skill tests. The first test is an intelli-
gence test vhich is similar to the Otvis or Wonderlic. The scecond test




e 196

¢ is called Office Work Ability and ic a differential clerical test with —
six sub-sections.

The sections are:

-

Vocabulary

Arithmetic Feasoning
Spelling —)
Arithmetic Computation :
Checking
Posting

O\ U D)
L]

In addition, typing and shorthand skill tests are administered.

The factory battery is made up of six separate tests. They include
, the stme intelligence test included in the office battery, a practical
. intel .igence test which is a non-verbal test, the space form thinking
: test which is a special relations test, fiuger dexterity test, a two- -
hoad dexterity test, and arithmetic computation.

Following completion of the appropriate “est battery, each student
is interviewed by Mr. Wiesmann. The purpose of this preliminary inter-

view is to determine the following: —i
A. The student's attitude and expectations concerning
- work experience. '1
| B. The nature of any previously related
5 experience. 1
~ C. Attitude toward achievement level in .
school, ’

The interview information is evaluated in light of the student's academic
performance, school recommendations, and test results.

N

The third step in the selection process is the placement interview.
Those co-op students who have met NCR employment standards are contacted
for a final interview. The Employment Department, based on the informa -
tion generated in step two, refers the cooperative student to those
departmenis where openings exist which aye compatible with the student's
, school program and interests. The manager of the department interviews
- the student for the purpose of describing the job and its duties as well
: as assessing vwhether or not the student would have a profitable axperi-

' ence. When possible, the junior cooperative student starts to work so
that there is an overlap with the senior cooperative student to provide
for an appropriate training period,

fresdd

Fow that we have the student on %he Job, let us look at the type of
departments and the nature of assigvments which are given these students,
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Placement

High school cooperative students are plsced in twenty-three depart-
ments throughout NCR Divisions located in Dayton. These divisions in-
clude Financial, Research and Developm:nt, Manufacturing, International,
Marketing, and Indusirial Relatlons.

In recent years, the male students, in general, have not been as
effectively placed as female students. 1This winter and spring we have
conducted an assessment study in which principle emphasis was directed
toward improved placement of males fop this coming academic year.

Slide five shows the placement of cooperative students throughout
the Company at Dayton as it will occur this fall, The chart is organized
by major vocational divisions in which the students are enrolled at
Patterson High School. Within this major breakout are noted the depart-
ments in which the students are placed. On the right side are the types
of assignments given the cooperative student.

Job Adjustment and Counseling

As a result of conversation with cooperative high school students,
certain patterns seem to emerge concerning their attitude toward the
work-study approach. Their comments run something like this:

1. Other kids have no idea what a job is all about.

2. If we had the opportunity, we would go through the
cooperztive program again.

3. You learn how to act and talk around adults. (One
young lady reluctantly admitted that when she first
started on the job she had difficulty communicating
with another generation. Her "jargon' lost something
in translation.)

4, Being able to observe as well as perform different jobs
helps one decide what to do after graduation,

5. Occasionally you hear the comment "people are afraid
to give you something more difficult to do. You have
to show them that you can do it."

6. The teachers treat you more like an adult in the co-
operative program. You have to measure up,

7. Vhen you begin the program, the two-week alterating
schedule is a little difficult to adjust to. After a
few months you get in to the swiag of it. It is
interesting becauge there is z change every two weeks.

These are but a few of the representative remarks that express in a very
real sense thelr basic attitndes toward the experience of cooperative
educatlon,
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The Work Session Performance Review ic a formal input to counseling
the student. This rating fom is completed each six months' period.
Record of the studeni's achievement is the basis of counseling from the
vantage point of both the department management and the student's co-
ordinator. I would like to comment that with the group ac large as
ours (one bhundred eight), we have very few serious counseling problens.
In no small part, I am confident that this is due to the excellent
ef forts of the Patterson Cooperative faculty, particularly the co-
ordinators, to prepare effectively the student for the work expcrience
segnent of their education.

Full-time Placement

In developing the information for the talk today, we compiled a
listing of graduates for the last twenty-six years. To our surprise,
there were one thousand fifty-two graduates during this dperiod. It has
been our experience in recent years to employ 70% to 50% of the gradu-~
ating seniors. From this group, 2 significant number have gone inte
apprenticeships in such areas as Toolmaking, Tool Designing, Machining,
Patternmaking, and Modelmaking.

Tt is not uncommon te have a graduate of Patterson as a secretary
in our Executive Office. The graduates have proven by their perform-
ance the merit of vocational cooperative education.

The Evaluative Comments and Future Plans

In reflecting on the over-all performance of the High School Co-
operative Plan, it is my judgment that it is an effective program.
Furthermore, it has been a worthwhile and meaningful relationship among
the interested parties--the cooperative student, the school, and the
Company. As I mentioned earlier, we have recently ccmpleted an assess-
ment study. Our chief area of concern had been with the placement of
male co-op students. With the realignment of placements planned for
this fall, this aspect of the program should be greatly improved.

You may feel my over-all evaluation of the program is blased. How-
ever, what I have not told you is that I have assumed accountability for
the program as recently as last October. The present High School Cc-
operative Program was developed under the guidance of Mr. Robert E,
Kline, who was director of Educational-Training until October of last
year a which time he was made Special Assistant to the Vice President
of In¢ :strial Relations., At that time, my former department, Research
and Development Personnel Services, was merged with the Educational-
Training Department to form Manpower & Organization Development.

Within the Research and Development Division I heve had continuing
r.ccountability for scientific and engineering wniversity cooperative
programs. From this experience have been geonerated a number of ideas
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for potsntial future applicatlon to our High School Program, Let me

idcatify a few of these ideas:

1. University students zre asked twice each year to discuss
before other students in thelr section in {ifteen or twenty
minutes their assigmments duriug this reriod emphasizing
how their experience relates to thelr course of study.
This exercise has proven worthwhile in acquainting stu-
dents with areas they have not worked in as yet. The
student has the opportunity to make an informal talk.
The program Administrator has the cpportunity to hear
firsthand the level and types of assignments given the
student. This proves to be a very effective control.
Departments who do not provide appropriately related
training experience do not stay in the program.

2. Annually the university student is asked ilo write a
report concerning his work experience during that year.
The report is desceriptive in part, but what is more
important from our point of view is the student's dis-
cussion of what impact his work experience has had on
his career objectives. Has the experience reinforced
his thinking or has a new channel been opened through
which he can more profitably apply his talents and
interests?

The university cooperative student is rotated on a fixed interval
schedule every twelve months. We have been experimenting with a variable
schedule which would give the underclassman broader exposure starting
with a three-month schedule working up to a twelve- or fifteen-month
schedule for seniors. The latter period would permit more continuity
and encourage delegation to the senior student of more complex and
demanding assignments, This same type of variatle schedule might also
be applicable to the High School Program.

As is the nature of most processes, the work-study approach to
vocational education is a dynamic system. It must adapt **self to the
changing enviromment in which it finds itself. In this sense, it must
be a self-adaptive system to remain vital. The work-study program has
a very crucial role in preparing young men and women to cope ~ffectively
in their working environment. This objective is not easily attained.

As T have commented earlier, the principle of cooperative educa-
tion is simple in concept. The embodiment 4i the concept into effec-
tive practice takes the best ef'forts of each of the interested parties,
the student, the school, and the company.
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Slide 3
PTFI PERSONNEL TEST REPORT
1rb
Date of Test(s) May 20, 1965
[OMale
No. 62082 [CFemale
Name__Jane Doe Age 17
Department Position
CLASSTIFICATION Right Hand
Low Pelow Average Good Yigh
Average
VMELSURED QUALIFICATIONS R 1 2 3 L 5 6 7 118 9 10

OFFICE BATTERY -

PT1 General Intelligence

PT15 _OFFICE_WORK ABILITY: Vocab.

Arithmetic Reasoning

Spelling
Arithmetic Computation
Checking 7
Fosting L
PT19__TYPING ABIT.TTY: Cont. Copy S7upm
' Accuracy 17err
SHORTHAND S0upn
Accuracy Accept,
v
X~1360~9 1/24/66 NCR NOTE: Please see reverse side for summary of test results.
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i l Slide &
5 PTFI PERSONMEL TEST REPORT
. 1rb
' ; Date of Test(s) June 18, 1964
[Jkale
No.__59029 [Female
Name__ Frank Jones Aze 18
. Department Position
‘ CLASSIFICATION Right Hand
| ig Below
2 Low Average Average Good High
MEASURED QUALIFICATIONS R s 213 Hels e 7il8] 9ff 10

FACIORY BATTERY

i

PT™ General Intelligence

PT25Practical Intelligence

pM’

PT3 Space Form Thinking

PT9 Finger Dexterity

PT20Two-hand Dexterity

] Ch"P\ A\ %\n b

PT7 Arithrmetic Computation
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Slide 9

John H. Patterson Cooperative High School
Semi-Anniial Rating Seale

Firm Name__ The National Cash Register Company
Name of Co-op
Job Held

1
H

Will a person who has supervisiog of her work please place
check marks in spaces below to represent student's grade.

" . .
Student's Qualifications Exc;élen% aggd F;;r ngr Sgizézl
APTITUDE
Quickness to learn ‘//

Ability to carry out directions -
QUALITY OF WORK
Attaining Standards
| _Freedom from error and waste
QUANTITY OF WORK
OQutput of satisfactory work i
INITTATIVE
Self.reliance
Resourcefulness in planning and \/’
carrying out a job assigned
Sees_work to be done _and does it
DEPENDABILITY ) -
Attendance and punctuality
Can be depended upon to complete
assigned job
Observes safety rules \//
Keeps information confidential
Is honest
APPEARANCE
Well groomed. Neat
Properly attired for the job \//
Does not M"orimp" during work
ATTITUDE '
Willingiess to accept correction
Willingness to follow rules
Respect for authority \//
Interest in work
COOPERATION
Ability to get along with others
Willingness to help others get out \//
required work

Comments (Record anything of speciél intérestv;égaféihé studenﬁ or her work)

AN

<

Graded by__W. E. Helmstadter Head, Inventory Accounting
Name o Depariment

Please mail to: Miss Mary A. Kost
Patterson Cooperative High School, Date_ 11-15-65
118 East First Sireet, Dayton 2, Ohio

\ | \
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SELLING THE COOPERATIVE PROGRAM
Edward G. Blendon

—r

A School-Work Program is designed to serve several different ﬁur-
roses. It provides a better understanding and appreciation of our

business enterprises and strengthens the reiationship between the school
and the business community.

Students are exposed to experiences which stimulate their interest
and make classwork more meaningful. It familiarizes them with potential
employment possibilities, and in a great majority of cases the job be-
comes,full-time upon graduation. I% also offers students in financial
need a way to earn money to assure staying in school.

The programs offered in Philadelphia are Cooperative Office Educa-
tion, Distributive Education, and School-Work.

The teacher-coordinator plays a vital role in the success of these
programs. An important responsibility is job placement. This function
entails making contacts with business executives, employment personnel,
and store proprietors in order to sell the programs and secure part-time
Jobs. It is, therefore, of utmost importance for these teachers to have
a well-rounded business background in addition to professional training.

Business people display a keen interest in teachers who are business
orientated.

It is wise to encrurage teachers of these programs to obtain summer

employment in order to strengthen their kmowledge of business activities
and procedures,

It is very important to inform all teachers about the school-work
programs. They can be very helpful in promoting these projects. Tinme
should be allotted during a faculty meeting to describe the school-work

programs and explain how they benefit the students, the school, and the
~community,

There are many effective recruitment techniques and procedures for
attracting prospective students.

1. We visit advisory classes.

2. We present programs during an assembly period in
our own school and in nearby junior high schools.

When we visit classes or are scheduled to make a presentation in
the assembly, we ask students already in the program to describe their
experiences. We frequently invite graduates to tell the audience how
the school-work program helped them attain success in business.

P g
e
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The following devices can be used effectively to stimulate interest:

1. Insert notices in the daily school bulletin,
2. Describe offerings in the school magazine,

2. Include write-uéé of successful graduates who participated
in these programs.

L, Build attractive bulletin board displays.,

5. Encourage students who are enrolled in these programs to
solicit worthy applicants.

6. Ask-administrators, counselors, and other members of
staff to recommend students.

7. Gonsider students who are currently employed after school as
likely candidates. Many employers appreciate the services of
students enrolled in a work-program under school supervision,

8. Make arrangements for groups of students to visit business and
industrial establishments where opportunities are available
for part-time employment. ‘

9. Invite junior high school students to obseprve school-work
classes in action and report observations to their fellow class-
mates. We have been informed that many junior high students
who had little desire to continue their education have been
encouraged to remain in school because of their inelination
to enroll in one of the work programs.

-

10. Make use of appropriate visual aids which describe and illus-
trate employment activities (films, slides, charts, posters, etc.).

11. It is very important to acquaint parents with the operation and
value of school-work programs. This can be accomplished as
follows:

a. Describe the program at a scheduled meeting of the Home
and School Association.

b, Invite an employment manager to explain the job opportunities.

c. Arrange for students in the program aiid graduates to tell
about their experiences.

d. Ask parents of students enrolled in the program to inform
the group of the benefits and advantages.

e. Permit parents to observe school-work classes,

f. Prepare appropriate literature for distribution to
parents of interested students.
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Student Selection

The teacher-coordinator is responsible for recruitment in adlitionr
to job placement, teaching, and employment follow-up. Any student who
can profit from work experience should be given the opportunity to do so
regardless of the curriculum in which he is enrolled. There is room in
the program for students of every ability.

Students are admitted on the basis of school rscords, health, appear-
ance, ability to get along with people, teacher recommendations, willing-
ness to accept a job for which they are qualified, and parental permission,

The central office assumes responsioility for job placement in the
cooperative~office education progranm,

Providing Job Opportunities

We are very proud of the wholesome and cordial relationship which
exists between the commercial department and the business community.
Our business friends not only provide many resources which help improve

instruction but are always ready and eager to share educational experi-

ences with us.
. &

Since the success of school-work programs is dependent upon the
availability of jobs, we use many techniques and procedures to provide
Job opportunities for our students.

Selected groups of business leaders are periodically invited to ob-
serve and evaluate the commercial program. The schedule includes class
visitation and luncheon in the faculty dining room followed by a con-
ference. The program offerings are described at this time, and the
visitors are encouraged to express reactions and to voice opinions.

We are alert to helpful suggestions made by our guests.

We receive many letters of appreciation from business men after

these visits. The following is a brief resume of comments included in
the letters:

"I genuinely enjoyed observing good teacher-stucent
relationships in action."

( "We were very happy to learn that your department provides
*effective guidance and instruction in the following skills,
practices, and behavior pattems: - handwriting, spelling, funda-

mentals of arithmetic, grooming, and ability to get along with
people, ! ‘

"Thank you for gziving us the opportunity to see how the com~
mercial department of a Philadelphia high school can be'so
effective,

"I think it is a very good idea to show this type of work to
business people and heartily racommend that you continue to do so."

y——
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"It is meetings such as the one we had which will g0 a long
way to help individuals in industry to more fully appreciate the
problems you are facing and the strides you are taking to over-
come thes,"

"It surely makes our job easier when people who manage and
supervise can see for themselves what excellent training their
future employees receive,"

It is always gratifying to know that our guests aye impressed with
the wholesome and democratic atmosphere which exists in classrooms, the
friendly and enthusiastic teachers, the outstanding courtesy displayed
by students, and a well-rounded program which is designed to prepare
students for vocational efficiency.

It is also our practice to cchedule dress-up lessons for seniors
in retailing and stenography classes long before graduation, On these
occasions students ar. instructed to dress properly for a job interview
and are given the opportunity to demonstrate how to apply for a job.

Employment personnel are invited to observe and participate in
these programs. Our visitors heartily approve of the realistic approach
in preparing students for the business world.

Outstanding business and industrial leaders are invited to partici-
pate in career conferences,

We also conduct school-wide good grooming contests and invite busi-
ness executives to serve as guest speakers in order to inspire the stu-
dents and encourage them to participate in the program,

Members of the business community appreicate the many courtesies
which are extended to them by our school. We provide students for part-
time employment iy retail organizations for the holiday seasons when
extra services are very much in demand. In many instances employment
managers are permitted to interview our seniors in school before gradua -

tion. They are very grateful for the opportunity to recruit students
in advance,

Our consumer credit course in the eleventh year is designed to
prepare students for careers in the retail credit field., The Philadel-
phia Retail Credit Association sponsors this program. A variety of rich
resources which are certain to motivate, stimulate, and enlighten the
students are easily accessible for class use, Credit orzanizations make
available films, charts, informational folders, and consumer digest

- periodicals, ,Prominent credit executives are schedvuled-for speaking

assignments, Planned visits to industry by a group of students who

report their experiences and observations, add to the realistic aspect
of this program, ‘

Opportunity is provided for a select group of students to work in

credit organizations on a cooperative school-work basis during the
senior year,

Ly
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We permit 'students %o participate in career programs in business
and industry. In these projects, students receive on-the-job experi-
ences for a day under the sponsorship of trained employees. This pro-
gram provides job guidance for students and at the same time employer-
have the opportunity to observe potential employees.

We encourage business and community organizations to provide awards
at graduation for students who have displayed excellent scholarship, out-
standing leadership, or have rendered wertlwhile services to the school
and community, This is an excellent device to develop an interest in
school activities, and at the same time strengthen school-community
relations. The donors of the awards are given recognltlon in the
following manner:

1. Anmnouncement in school assembly,
2. Newspener publiecity.

3. A personal note of acknowledgment is sent by the
principal. o

4. Recipients write letters of appre01at10n.
5. Lists of award winners and names of oontrlbutors
are distributed to gveryone attendlng graduatlon
exercises. . . :
‘We hold membership in bus1ness and communlty organlzatlons and also
participate and provide leadershlp in community activities. In addition
we attend functions sponsored by these groups.

. Many years ago I ass1sted-1n the reorganlzation of a2 local busi-

ness association and had the honor of serving as secretary for two

years. In this capa01ty I became acquainted with business leaders in

the school community and was, therefore, able to secure many part-tine
Jobs.

About a year ago I was invited to be a guest speaker at a local
businessmen's organization. My topic was "School-Work Programs at the
Jechn Bartram High." Before the evening was over, I had the promise of
sixteen part-time jobs. Employers who are pleased with our programs are
asked to suggest names of businessmen who would be interested in em=
ploying our students on a partntlme basis, Graduates of our programs
are contacted and asked to recommend the names of potential employers.
We encourage students to seek and obtain jobs on their own initiative.
Leads can bz obtained from the following sources:

]

1. Newspaper, .Wemt ads.
-2, .Store window 'help wanted" signs.
3. State Employment agencies. A L
4, Parents, relatives, and friends. R

Personal visits to stores and offices often result in job placement.

. 1
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, It is of utmost importance to prepare students for a job interview,
i {4 Tf time is limited, make available instructional materials which will
acquaint them with the basic steps and procedures for a successful job
interview.

Publicity
Publicity plays a vital role in our efforts to build and strengther
our ctimunity relations and also to obtain part-time employment for our
students,
We prepare mat:erial for insertion in local and city newspapers, ad-
ministrative publications, and business house organs. Items which we

include are:

1. Descripiion of school-work’programs and the importance of
community participation anq support.

2. Acknowledgment of school visits made by businessmen,

. Appreciation for services rendered by guest speakers.

3

4, Names of organizations which employ our students.

5. "rite-up” of successful graduates.

6. Tributes paid to businessmen who provide awards to out-
standing graduates.

7. Activities which benefit the students, school, and
community.

e . We participate in radio and television programs,

We make contacts by means of direct mail media, 3Zxcellent results
have been achieved by sending letters and return postcards to members
of the business community explaining our programs and asking them to
make available part-time employment for our students, Names and
addresses are obtained from the telephone directory. Members of the
faculty are also asked to submit names of potential employers.

VWhen I received my appointment as a teacher-coordinator of dis-
~ tributive education twenty-five years ago, I made a quick tour of the
. business community in the vicinity of the school. The section of the
city was new to me since I seldom had occasion to visit it. It took
me three weeks to enroll twenty-four students for the class, This was
- accomplished very easily since I had the cooperation of the administra-
tive staff, The next procedure was to find suitable joks, I assigned
! students to toyr the various streets where stores were located and make
note of address and name of proprietor, or names of-btusinesses as they
were shown on store windows. In the meantime, I preparcd literature
f describing the program, including information relating to student
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placement. A return postcard was included, Two hundred envelopes weie
addressed and mailed when the students submitted:-the necessary infor-
mation,

As a result of this publicity, store visitc, and personal contacts,
all twenty-four students were employed within a period of three weeks.

The Direztor of our division and his staff promote activities which
are greatly responsible for the success of the work-progranms,

Business advisory committea&warc organized for cooperative office
education and distributive education, These committees are composed of °
outstandind business leaders who are also the employers of our students,
They provide the guidance and support which make possible well-rounded
and successful programs.

A certificate of merit is given to each employer., It contains the
signatures of the Superintendent of Schools, the President of the Phila-
delphia Chamber of Commerce, and the Mavor-of the City of Philadelphia,
The presentation is made by the teacher-coordinator who has contact with
the employer. The recipients are verr proud of this citation since 1t
indicates that the service they are performing is recognized bj out- -
standing educational, civic, and business leaders. '

Schools cooperate with business by assigning students to partipi%ate
in the following programs:

1. Office.Bxecutive for a Day.

2, Jun;af Administrative‘Management Association.
3. Juﬁior Credit Association.

4.  Junior Achievement.

5. ‘Invqst'iﬁ America

.

In the past, our students have also participsiced in Retail Execu-

"tive for a Day and Junior Realtor Association.

The Philadelphia Public School System, through its Division of Edu-
cation, cooperates with business firms in a program entitled "Two Week
Look at Business.," The program, which is!conducted durlng the summer,
is designed to motivate students to rsmain in school, raise their
achievement level, graduate, and qualify for jobs in the commercial
field for which trained personnel will ‘be needed,

Tenth-grade commercial students who were not performing to the best
of their ability in school were selected, In many cases attendance and
punctuality records were poor. Marks in general were below the pupi..'s
potential as indicated by test scores., Students were not employed nor
were they paid for reporting to the company for the two weeks., Their
carfare and lunch were supplied by the cooperating companies.

g
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l

The pupils who participated have had a rare opportunity of being a
part of the working and social life of excellent firms. They have
learned at first-~hand about working conditions, wages, and fringe bene-
fits. They have seen and participated in a wids variety of clerical jobs.
They have become familiar with office terminology, and they have seen
skills learned in schocl used in actual job situations. They know that
fundamentals such as spelling and arithmetic are important. It is
apparent that this program has prepared pupils to qualify for the co-
operative course and has als> gained the cooperation and support of
business firms,

.The highlights of all these activities are the cooperative office
education and distributive education banquets which are scheduled in late
spring near the close of the school term, They are attended by top-level
administrators, principals, department heads, coordinators, employers,
alumni, and business and community leaders. An outstanding business
executive or civic leader is invited to serve as a guest speaker. Many
awards are presented to students for worthy achievements and accomplish-
ments.

In conclusion, it is a challenging and daring venture to use every
available technique and device to gain the cooperation and support of
the business community in order to promote school-work programs.

We are very grateful to our school administrators for their guidance
and cooperation. Without their support, the success of the cooperative
programs would not have been possible.

The State Department of Public Instruction in Harrisburg, Pennsyl-
vania, is to be commended and congratulated for providing effective and
dynamic leadership.
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Appendix A

Biographical Sketches
£

Spgaker-aghsultants

JOSEPH ACKERMAN, Ph.D., University of Illinoie, is an agricultural
economist and a native of Illinois. Presently, he is managing director
of the Farm Foundation, Chicago, and president of the MNational School
Boards Association. Dr. Ackerman is a member of the National Council of
the Boy Scouts of America, and the Board of Trustees of the ¢oint Coun-~
cil on Economic Education. He has co-authored Town_and Country Churches
and Family Farming, and served as editor of Farm and Rural Life After
the War, and as co-editor of Family Farm Policy and Agrarian Reform and
Moral Responsibility. He has been recognized by the American Country
Life Association for outstanding contribution to the improvement of
rural life.

EDWARD G. BIENDON, M.S., New York University, is presently Depart-
ment Head of Commerce, John Bartram High School, Philadelphia. His
varied teaching and business background includes experience as Training
Director for the Sun Ray Drug Company, Philadelphia. Mr. Blendon has
served as head counselor and assistant director of a children's summer
camp. He is a member of the Board of Directors of the Temple University
College of Education and the Retail Council and Retail Task Force of the
Philadelphia Chamber of Commerce. He has authored "The High School--
Multiple Programs in Business Education," a chapter in the 1966 Eastern
Pusiness Teachers Association yearbook.

RALPH O. GALLINGTOM, Ed.D., George Washington University, a native
of Illinois, is presently Professor of Industrial Education and Pro-
fessor of Guidance of Psychology at Southern Illinois University,
Carbondale., He has also taught at the University of Maryland, Eastern
I1linois University at Charleston, and Pennsylvania State University.
Dr. Gallington has worked as an industrial engineer, products designer
and engineer, and plant superintendent. He is listed in Who's Who in
America, Who's Who in Engineering, Leaders in American Science, and
Who's Who in American Education. He has contributed many professional
articles and has co-authored Course Construction in Industrial Arts
and Vocational Education.

VIRGINIA KEEHAN, Ed.D., University of Colorado, is presently Direc-
tor, Program D1v1slon Women's Centers Directorate, Job Corps, Office of
Economic Opportunity, Washington, D.C. She has also served as Specialist
for Program Organization, Guidance and Counseling Programs Branch, U.S.
Office of Education. In the New Mexico State Department of Education, she
has served as State Director of Gnidance and Pupil Personnel Services and
Director of Title V-A, Natlional Defense Education Act. Dr. Keehan has
taught at New Mexico State University, University Park, and has served
as Director of Guidance and Psychological Services for the Albuquerque,
New Mexico, public schools.

PRECEDING PAGE BLANK-NOT FILMED
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SAM W. KING, M.A., West Texas State University, a native of Texas,
is presently Field Representative, lManpower Development and Training,
U.S. Office of Education, Department of Health, Education and Welfare,
Denver, Colorado. He has served as area supervisor and assistant
director of Vocational-Industrial Education for the Texas Education
Agency. His many years of federal govermment service includes work as
Program Specialist, Trade and Industrial Education Branch, U.S. Office
of Education; Field Director, Office of Manpower, Automation and Train-
ing. U.S. Department of Labor; and Chief, Foreign Manpower Development
Program Staff, Office of Manpower, Automation and Training, U.S. Depart-
ment of Labor. Mr. King is a Lieutenant Colonel in the U.S. Marine
Corps Reserve, ‘

E. F. LAUX, & graduate of Hamilton College and a native of Jamaieca,
New York, is presently Vice President for Marketing of the Ford Motor
Company, Dearborn, Michigan. His distinguished automotive career tegan
in 1947. TFor the Ford Motor Company, he has served in the following
capacities: Car Sales Manager at St. louis, Missouri; Division Sales
Planning and Analysis Manager at Dallas, Texas; Assistant District
Sales Manager at Houston; Car Promotion and Training Manager at the
general sales offices; Parts and Service Marketing Manager; Ford Division
Vehicle Marketing Manager; General Marketing Manager and Genesral Sales
Manager; and Executive Director, Marketing Staff.

MORTON IEVINE, M.A., American University, is presently Special
Projects Director, Division of Manpower and Occupational Outlook, Bureau
of Labor Statistics, Washington, D.C. Since 1949, Mr. levine has been
associated with the U.S. Department of Labor in positions invelving
responsibility for program and administration. UYe has authored numerous
articles in the field of manpower and occupational outlock and is listed
in Who's Who in the South and Southwest and Who's Who in the East.
(Joseph W. Hines, Asst. Regional Director, Bureau of Labor Statistics,
U.S. Department of Iabor, Clevelan?, Ohio, presented the speech prepared
by Morton Levine.)

K. OTTO IOGAN, M.A., University of Minnesota, is presently Director
of Distributive Education for the State Poard of Vocational Education,
Olympia, Washington. He has served as Distributive Education Coordinator
and Curriculum Director in Aberdeen, Washington. He has also served as
president of the following organizations: American Vocational Associa-
tion (1965-1966), Distributive Education Clubs of America (DECA), Inc.,
and National Association of State Supervisors of Distributive Education
(NASSDE). Mr. Logan has contributed articles to many professional maga-~
zines and is listed in Who's Who in the Yest.

GEORGE L. LUSTER, Ph.D., The Ohio State University, a native of
Kentucky, is presently Associate Professor and Teacher Trainer of Agri-
cultural Education at the University of Kentucky. From 1962 to 1964, he
was employed by the Near Fast Foundation, New York City, as American
Co-Director of Ahwaz Agricultural College in Ahwaz, Iran., He has
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contributed numerous teaching aids and magazine articles in agricultural
education and has authored three publications for the Ahwaz Agricultural
College.

WILLTAM B. IOGAN, Ph.D., The Ohio State University, a native of
North Carolina, is presently Professor of Distributive Education and
Director of Management Institutes at The Ohio State University. He has
served as president of the American Vocational Association (1961-1962)
and president of the Council of Distributive Educators. Dr. Logan
was a member of President Kennedy's Panel of Consultants on Vocational
Education. He has co-authored three books, The Retailing Salesperson

at Work, Store Salesmanshig, and Facts_about Merchandise, and is a con-
tributing editor to the 1965 edition of the Encyclopedia Americana with

o

a 6,000-word article on vocational education. He is listed in Who's Who
in American Education, %Who's Who in the Midwest, and Who's Vho in America.

MARY V. MAZKS, .S., NYew York University, a native of New Jersey, is
presently Program Specialist, Distribution and Marketing, Livision of Vo-
cational and Techrniczl Education, U.S. Office of. Education, Washington,
D.C. Her professional backgrouid includes experience as Fducation Re-
search and Program Specialist (Pacific Region), Distributive Education
Branch, U.S. Office of Education and Fead of Department and State Teacher
Educator for Distritutive Education at Richmond Professional Institute,
College of William and Mary, Richmond, Virginia. <She has contributed
widely to professional journals and has authored Role of Teacher Tduca-
tion in Distributive Education.

RAIPH E. MASON, Ph.D., University of Illinois, is presently Professor
of Pusiness and Chairman, Division of Business and Distributive Educa-
tion, Indiana State University at Terre Haute. His varied business and
teaching experience includes work in retailing and sales, secondary school
teaching and supervision in the puklic schools in Illinois, and college~
level teaching at the University of Illinois. Fe has authored Methods in
Distributive Education and co-authored Cooperative Occupational Fducation
and Work Experience in the Curriculum, Office Career Notebook, Distribu-
tive Rducation Notebook for Occupational Growth, and Case Studies in
Marketing and Pistribution.

DENNIS 4., PRICE, Ed.D., Indiana University, is presently Professor
of Education and Director of Vocational Zducation at the University of
Cincinnati. WHe has also taught at Purdue University and Indiana State
University at Terre Haute. His professional background includes experi-
ence as Zducation Specialist in the Republic of Panama under the auspices
of the Institute of Inter-American Affairs, U.S. Department of State.

He has contributed widely to the putlications of his field including a
series of nineteen apprenticeship manuals, and a technical trigonometry
textbook. He is listed in Who's Who in American FEducation, Who's Who in
the Midwest, and Who's Who in Ohio.

e e——
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MRS. E. CERYSTINE SHACK, M.A., Rider College, a native of Tennessee,
is presently Supervisor of Business Education for New Jersey. Her inter-
esting teachinz background includes experience as Teaching Princinal anc
Assistant Director, Migrant Demonstration Schools, State of Mew Jer.ay;
Principal, Cranbury School, Migrant Demonstration Schools, State of New
Jersey; and Critic Teacher, Trenton State College and Rider College.

In May, 1965, she was honored as the Woman of the Month by Rider College.
irs. Shack has prepared three television documentaries which focused
attention to the education of migrant children.

FARER SMITZ, M.A., University of North Carolina at Chapel ¥ill,
is presently Assistant Professor in the Department of Industrial Educa-
tion at North Carolina State University, Raleich. His well-rounded hack-

ground includes experience as a construction engineer, school administrator,

guidance counselor, mathematics teacher, industrial cooperative training
coordinator, and teacher trainer. Mr. Smith is a Colonel in the U.S, Air
Force Reserve.

HUGH i1, STEPHENSON, M.B.A., Yavier University, Cincinnati, is
presently Manager of Manpower and Crganization Development for the
National Cash Register Company, Dayton, Ohio. For MCR, he has also
served as Manager of Personnel Services for the Research and Develorment
Division with additional experience in the recruitment and selection of
personnel for the Engineering Department. ¥Xr. Stephenson is a member of
the University of Dayton Graduate School faculty.

JOEN 4, SESSIONS, Ph.D., Cornell University, is presently Staff
Pepresentative, Department of Educatiocn, American Federation of Labor
and Congress of Industrial Orpanizations (AFL-CIO), Washington, D.C.

Dr. Sessions has taught at The University of Michigan and Cornell Uni-
versity and has served as lecturer-consultant of workers' education in
Norway, Denmark, Sweden, France, and Indonesia. He is a memter of the
Poard of Education for the District of Columbia and was a participant in
the White House Conference on Tducation (1965)., Ye has co-edited
Seventy Years of Life and labor by Sarmuel Gompers, and authored Writers
for Tomorrow and lLabor, Charpion of Education.

JEFFREY R, STIWART, JR., ®d.D., Yew York Universitiy, is presently
Associate Professor and Head of the Pusiness Education Department,
Virginia Polytechnic Institute, Rlacksburg, e has co-authored textbooks
in records management, filing and recordkeeping. One publication in
records management has been adopted by the U.S. Office of Eccnomic
Opportutizty for use nationally with Job Corps classes. Dr. Stewart has

served in the U.S. Air Force as a pilot, training officer, and opera-
tions officer.

RALPH M. STOGDILL, Ph.D., The Ohio State University, is presently
Professor of Business Organization, The Ohio State University. His varied
professional backgrourd concerning the developments of role theory and
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organization theory includes experience as Research Social Scientist,
Stanford University., Dr. Stogdill has authored Individual Pehavior
and Group Achievement, Leadership and Structures of Personal Inter-
action, and Team Achievement Under High Motivation.

RORZERT M, WOETHINGTOY, Ph.D., University of Minnesota, is presently
State Director of Vocational Education for Mew Jersey. He has taught in
the 5t, Paul, “innesota, public schools, at Purdue University, University
of iinnesota, and Trenton State College. Dr. Worthington is a memter of
the Research Committee of the American Industrial Arts Association. He
is the past president of the lational Association of Industrial Teacher
Zducators, and has served three years as editor and associate editor of
the Journal of Industrial Teacher Education.

JAYES ¥, WYKLZ, lM.A., Gecrge Peabody College for Teachers, is
presently Zducation Pesearch and Program Specialist in Office Education
for Region IV, Division of Vocational and Technical Tducation, U.S.
Office of Zducation, Atlanta, Georgia. UVr. Uykie has served as State
Supervisor of Tusiness and Office Zducation for Georpgia. Wis %teaching
background includes experience in the Tenressee putlic schools and at
Iississippi State Zollegs, Columbus. Ye is vast president of the
Southern Tusiness- *ducation Association, a division of the Mational Pusi-
ness “ducation Ascociation, and is listed in Who's Who in American
“ducation.
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Appendix B

PN

Forms for Conducting the Seminar

The forms in this section were actually used for conducting
the Seminar on August 2, 3, and 4, 1966

[ Discussion Group Plan
The same plan will be followed each afternoon

Under the leadership of six Group Chairmen, each afternoon will be
devoted to three activities. The proposed time schedules follow.
Please attend the sessions to which you are assiged,

1:45 « 2:45 p.m.

Reaction Panel nf Selected Leaders

A. Reactions to presentations given in the morning--what gquestions,
points, and issues should be clarified and discussed? Opportu-
nity is provided for restatement and interpretation of sig-
nificant points of view.

B. Special assigned topic for the group. Thought-starter
questions will be provided.

2:45 - 3:00 p.m.

Intermission

3:00 o L":OO pomo

Reaction Roundup-~-each participant will make a 1-2 minute presentation
on one of the following:

What is one major idea learned?

J What is one big unanswered question?

What is one major recommendation?

4:00 - 4:30 p.m.

General Summation for the Day including Morning and Aftemmoon Sessions

What do we know?
What recomendations can we make?
What needs to be researched?

i PRECEDING PAGE BLANK-NOT FILMED

a
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(Sample Form)

Discussion Group Organization

A1l essions will be held in the Civil and Aeronautical Engineering Building.
PLAN AND ASSIGMMENTS FOR AFTERNOON SESSICNS

Tuesday, August 2

Wednesday, August 3

S o~y

Thursday, August U

Group
1:45 « 4:30 p.m. 1:45 -« 4:30 p.m, 1:45 « 4:30 p.m,
[
I Title: Effect of Title: Preparation of | Title: Office Educa-
Bmployment Trends Teacher-Coordinators tion Model
and Changing Place: Room 311 Place: Room 311
Technology Chairman: Chairman:
Place: Room 311 JAMES H, WYKIE JAIZS H, WYKIE
Chairman:
JAMES H, WYKLE,
Soecialist, Region
IV, Dept. of HZW,
Atlanta, Ga,
Recorder: Recorder: Recorder:
Summarizer: Summarizer: Summarizer:
Iist of Participants: | List of Participants: |List of Participants: | !
II Title: Advisory Title: Problems in Title: Agricultural
Committees; Organizing and Fducation liodel

Attitudes and
Influence of School
2oards
Place: Room 220
Chairman: S5SAY W, KING
Field Representative
Region VIII
Dept. of HEW
Dznver, Colorado
Recorder:
Summarizer:
List of Participants:

- -

Operating a

Cooperative Program
Place: Room 220
Chairman: SAM, W. KING

Recorder:
Summarizer:
List of Participants:

Place: Room 220
Chairman: SAM W, KING

;Recorder:
Summarizer:
List of Participants:

-
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Tuesday, August 2

Wednesday, August 3

Thursday, August 4

Group
1:45 - 4:30 p.m. 1:45 ~ 4:30 p.m, 1:45 < 4:30 p.m.

III Title: Psychological, | Title: Cooperative Title: Distributive
Social, and Bdueation for Youth Tducation Model
Emotional Aspects of with Special Needs | Place: Room 316
Cooperative Education| Place: Room 316 Chairman:

Place: Room 316 Chairman: THOMAS J. WEYANT
Chairman: THOMAS J. WRYANT
THOMAS J. WEYANT :
State Supervisor
Dept. of Public Inst.
Harrisburg, Penna.
Recorder: Recorder: Recorder:
Summarizer: Summarizer: Summarizer:
List of Participants: List of Participants:} List of Participants:
v Title: The Justifica- § Title: The Challeng-{ Title: Trade and
tion for the Coopera- ing Roles of Industrial, Tech-
tive Program Teacher-Coordinator nical, and Health
Place: Room 211 Place: Room 211 Education Models
Chairman: Chairmman: Place: Room 211
HAROLD L. MATLMAN HAROLD L. MATIMAN Chairman:
Director, State HAROLD L. MAILMAN
Department of Zduca-
tion, Augusta, Maine
Recorder: Recorder: Recorder:
Summarizer: Summarizer: Surmmarizer:
List of Participants: Iist of Participants:| List of Participants:
v Title: Occupational Title: Evaluation of| Title: Home Economic

Strands Common to
A1l Cooperative
Education
Place: Room 314
Chairman:
JOHN R, WYLLIE
Vocational Division
State Department of
Education
Trenton, New Jersey
Recorder:
Summarizer:
List of Participants:

Cooperative Educa-
tion
Place: Room 314
Chairman:
JOHN R. WYLLIE

Recorder:
Summarizer:
List of Participants:

Fducation Model
Place: Room 314
Chairman:

JOHN R, WYLLIE

Recorder:
Summarizer:
Iist of Participants:
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; 10.

Evaluation Form

High

Tnstructions: Please check your evaluation in the columns to the right.
Cweck column 4 for Excellent; 3 for Good; 2 for Average; and 1 for Poor.

Low

b3
To what extent did you secure help and suggestions (Y () ) ()

for improving your sfate or local cooperative
education program?

b
To what extent did the seminar contribute ideas and  ( )
procedures for the promotion and expansion of the co-
operative education plan in your state or locality? L
To what extent are you better prepared to conduct a ()
seminar or conference on cooperative education in
your state? .

N
To what extent has the seminar helped you more ()
clearly to define the basic elements common to all
cooperative programs? L
To what extent has the seminar aided in a better ()
understanding of potential interrelationships
between vocational services?

s

In general, did the speakers provide you with new ()
and constructive ideas?

Did the provision for group reaction to the seminar ()
speakers in the afternoon discussion groups con-
tribute to a better understanding of cooperative
education? '

Were the special topies used in the afternoon ()
discussion groups suitable and profitable?

Did the "reaction roundup" contribute to the value ()
of the afiernoon discussion group?

Other reaciions and comments: ' ()

3
()

3
()
()
()

3
()

3
()

3
().

()

3
()

2
()
2
()
()
()
()

()

()
()

()

1
()

()

()

()

()

()

()

()

()

e B
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Appendix C

Selected Bibliography U ;

Books, Research Studies, and Manuals

An Annotated Bibliogravhy of Periodical Literature in Distributive
Tducation, 1951 - 1961. .Bast Iansing, Michigan: Bureau of Research
and Publications, College of Education, Michigan S$tate University,

1962,

Armsby, Henry H., Cooperative Education in the United States, Pul-
letin Mo, 11. Washington, D.C.: U. S. Office of Education, 1954.

Burchill, George W., Work-Study Programs for Alienated Youtkh.
Chicago: Science Research Associates, Inc., 1962,

Cooperative Work Experience Manual for Pusiness and Distributive
Zducation. Albany, Yew York: The University of the State of New
York., The State Education Department, Pureau of Business and
Distributive Education, 1965.

Dillon, Xarold J., Work Experience in Secondary Education: £ Study
of Part-Time School and Work Programs, Publication No. 394. New
York: MNational Child Labor Committee, 1946.

Donaldson, LeRoy, "A Study of Cooperative Distributive FEducation
Programs in the State of Illinois." Unpublished Doctoral disserta-
tion. State University of Iowa, Iowa City, 195%.

Zdison Founcation, Thomas Alva, Cooperative Education and the Im-
pending Educational Crisis. (Highlights of a Conference) May, 1957.

20 Years of Progress in Vocational and Practical Arts Tducation,
Celsbrated at 50th Vocational Convention, St. Iouis, -Mo., December,
1956, Volune 31, No. 9. American Vocational Journal, American
Vocational Association, Inc.

Fuller, Gerald R., Education for Apricultural Occupations. Danville,
I1linois: The Interstate Printers and Publishers, 1965, .

Gold, Milton J., Working to Iearn General dIducation through Occuna-
tional TWxperiences. Yew York: Bureau of Publications, Teachers
College, Columbia University, 1951.

Gradoni, John T., "A Survey of Selected Distributive Zducation Pro-
grams in New York State: A Study of Specific Cooperative Pari-Time
Retailing Programs Based on Personal Observations at Schools and

Training Stations." Unpublished Doctoral dissertation, New York
University, 1957.




12.

13.

ik,

15.

16.

17.

18.

19.

20,

21.

22.

23.

2k,

Halberg, Herbert P., "A Review of Material Essential for a Handbook
in Diversified Occupations." Unpublished Master's thesis, a
Colorado State University, Fort Collins, 1964,

Hamlin, Herbert M., Public School Education in Agriculture.
Danville, Illinois: The Interstate Printers and Publishers, 1962,

Handbook for Diversified Cooperative Training, Tallahasses, Florida:

Division of Vocational, Technical and Adult %ducation, The State
Department of Education, 1963,

How to Coordinate the Cooperative Work Experience Program in Busi-
ness Education in the Wilmington Public Schools. Wilmington,
Delaware: Wilmlngton Public Schools, 1955

Hunt, DeWitt, Work Experience Programs in American Secordary Schools.
Bulletin Yo. 5. Washington, D.C.: U, S. Office of Education, 1957.

Industrial Cooperative Training--A Handbook for Industrial Coopera-
tive Teacher-Coordinators, Vocational Industrial Education Division,

Texas Education Agency, 1965.

Ivins, Wilson and William Runge, Work Experience in High School.
New York: The Ronald Press Company, 1951.

Johnson, Robert, "Job Adjustment Protlems of Beginning Workers as
Seen by Trainees in the Cooperative Part-Time Work Experience
Programs." Unpublished Master's thesis, University of Minnesota,
Minneapolis, 1958,

Jones, Galen V., "Practices and Characteristics of the Federally
Supported Cooperative Distributive Education Program in Pennsyl-
vania, 1955-56." Unputlished Doctoral dissertation, Temple Unl-
versity, Philadelphia, 1957,

Linson, Marvin G. and Harold Anderson, Handbook for Developing and

Operating Agricultural Occupations Programs., Denver, Colorado:
Colorado State Board for Vocational Education, 1964,

McConn, Matthew R., The Fitchburg Plan of Cooperative Industrial
Education., Washington, D.C.: Department cf Interior. Bureau
of Education, Bulletin 1913, Yo. 50.

McIntosh, Margaret Phidelia, "The Work Experience Program in San
Francisco High Schools, " unpublished Doctoral dissertation, Leland
Stanford University, Palo Alto, California, 1949.

Martin, Marie Young, "An Evaluation of the Work Experience Program
in the los Angeles City High Schools." Unpublished Doctoral dis-
sertation, The University of Southern California, Los Angeles, 1954.
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25. Mason, Ralph E. and Peter G. Faines, Cooperative Occupational Educa-
tion and Work Experience in the Curriculum, Danville, Illinois:
The Interstate Printers and bublishers, Inc., 1965.

26. Mills, Chester 0., "Academic Status of High School Distributive
Educztion Cooperative Students.' Unpubliched Doctoral dissertation,
The Ohio State University, 1964,

27. Part-Time Industrial Cooperative Education in Illinois. A manual
for Administrators and Coordinators, Serics B, Bulletin 198,
January, 1966, Board of Vocational Education and Rehabilitation,
Vocatioral and Technical Education Division, Springfield, Illinois.

b |

28, Planning and Conducting Cooperative Occupational Experience in
Off-Farm Agriculture. Columbus, Ohio: The Center for Research

- and Leadership Development in Vocational and Technical Education,

1965.

- 29. Planning for American Youth, Washington, D.C: National Associa-
' tion of Secondary-School Principals, National Education Association,

: 1949,

; 30. Rakestraw, C. E., Training High School Youth for fmployment.
’ Chicago: The American Technical Society, 1951,

31. Robertson, Leonard, "An prloratory Study of the Effects of the

: Cooperative Education Program in Beginning Cccupations on

_ ' Selected Employment Factors." Unpublished Doctoral dlssertatlon,
. Colorado State College, Greelsy, 1965,

- 32. Smith, Harold T., Education and Training for the World of Work.
Kalamazoo, Michigan: W. E. Upjohn Institute for Employment Re-
search, 1963.

33. Tyler, Henry T., Report of the Study of Work Experience Programs
in California High Schools and Junior Colleges. Sacramento:
pul%etln of State Department of Education, Vol. XXV, No. 3, July,
195

34. U, S. Department of Iabor, Bureau of Labor Statistics, Occupational
Outlook Handbook, 1963-64 Edition, Career Information for use on
Guidance.

—

35. Vemn, Grant, Man, Fducation, and Work. Washington, D.C.: American
Council on Education, 1964,

|

36. Vocational Industrial Cooperative Programs. Albany, New York:
The University of the State of New York, The State Education
Department, Division of Industrial Education, Bureau of Trade
and Technical Education.

37. Wilson, James W. and Edward H. Lyons, Work-Study College Programs.
New York: Harper & Brothers Publishers, 1961,
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38.

39.

Lo,

Wolfe, Charles J., "A Study of Cooperative Work Experience Programs
in The Detroit Public Schools." Unpublished Doctoral dissertation,
Wayne State University, 1954.

]

Zancanella, James A., "An Exploratory Study of the Effect of the
Secondary School Cooperative Part-Time Training Program in the
Distributive Occupations on Selected Employment Factors."
Unpublished Doctoral dissertation, Colorado State College,
Greeley, 1965.

Anderson, Harold B., "Guidelines for Planning and Conductiﬁg Co~
operative Work/Experience Programs in Vocatlonal Agriculture."
Unpublished Doctoral dissertation, The Ohio State University, 1966,
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Appendix D
Forms for Administering Cooperative FEducation
Student Agreement
Cooperative Part-Time Training Program
DISTRIRUTIVE BEDUCATION OFFICE OCCUPATIONS
SERVICE STATION TRADE AND INDUSTRY

The Part-Time Occupational Training Program has been discussed with me by
my coordinator and I understand that through enrolling in this program:

1. I am not guaranteed a job and neither am I assigned to a job. My co-
ordinator may suggest a job which seems suitable and then it is up to
the employer and to me to discuss the reguirements and the other re-
sponsibilities of the job, If I qualify and am hired I am in the
Coop Program for the year; If I do not qualify and am unable to get
hired on a j;.b I shall return to the regular school program.

2. I am to receive training on a job, or in an industry, in which I
hope to work after graduation.

3. I am to be paid the going-rate for my work.

4, I am to have a combined school-work week which will not exceed the
number of hours which are standard for the work week in the industry
where I am employed. I must average a minimum of 15 hours on the
job per week over the course of the year.

5. I will discuss my future plans with my coordinator and the high
school counselor. '

6. I may earn a maximum of four semester credits toward graduation on
this Program; two semester credits for Occupational Relations, and
two semester credits of Occupation Lab.,

7. I will be present and on time each day, both in school and at work.
I will not attend my Coop Part-Time lab any afternoon when I have
been absent from my regular morning classes,

8. I will notify my Employer, my Coordinator and the Principal's Office
as far in advance as possible of my inability to report for school
or work if the occasion should arise., If I am ill, I will call the
school and my employer and report such illness.

9. I will be prompt and accurate in making all required reports for
the school and for my employer.
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10. I will at all times keep my coordinator informed of any problems
which may confront me in school or on the job.

11. I will be dropped from the program resulting in a loss of 4 semester
credits if T leave my employment without the consent of my coordinator,

¥
12. I shall be dropped from the program resulting in the loss of 4 semes-
ter credits for failure to secure re-employment if I am discharged
for cause,

13. I may retain my 4 semester credits for graduation by doing extensive
outside class work and jobs as assigned by my coordinator if I lose
my job through automation or other causes outside of my own doing.

14, I will be suspended from the program resulting in the-loss of 4
semester credits if I participate in any form of truancy.

15. I must remain employed until the date of graduation or lose my credits.

16. No special privilege shall be granted to any student because he is a
member of the Cooperative Part-Time Training Program.

17. I will at all times conform with the rules, regulations, and policies
of the school and my employer. The school policy shall prevail in
regard to smoking, attendance, and all the other areas of conduct.

18. I shall at all times perform my duties in school and on the job to
the best of my ability.

19. I will fulfill all the requirements that may be set up from time to
time by the state or federal department of education or our local
school board pertaining to the operations of this program.

20. I understand the duties and responsibilities connected with my train-
ing and my admission to the Cooperative Part-Time Training Progran,
and accept this of my own accord.

-

Student
Part-Time Training Program.

The above provisions of the Cooperative Part-Time Training Program have
been discussed with me. I hereby give my consent and approval for
assignment to a supervised job as a part of the regu-
lar school program, I have received a copy of these provisions for future
reference.

Date

Signature of Parent or Guardian

From Hopkins High School, Hopkins, .lMinnesota

-

[ )
. .
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[ Cooperative Training Apreement
PUBLIC HIGH SCHOOL
!. In Cooperation With .
) The State Board of Control for Vocational Education
[
Trainee Address Tel.
b T
: Grade Coun. Soc.Sec.Mo. Date of Birth Age
- Establishment Address Tel.
|
T Employer Supervisor Work Permit No.
§ Work Schedule (Gerteral) Average Hrs. per VK.
\ - Occupational Approval No. : Date Started
i Trainee's Job Title D. 0. T.
‘ Work Activitie. School Program
’ (Th: . section to be compyleted by em- (This section 1o be completed uy
- ployer or supervisor, and coordinator) student-trainees and coordinator)

(Use an extra sheet to fully outline the learning experiences to be provided.)

} ——

Trainee's responsibility in program:

; 1. No trainee shall leave his job 1. The student's training period
L - without first discussing the shall not be less than one full
- matter with his coordinator. school year at a minimum of

15 hrs. per week.

3 2. Each trainee shall abide by the 2. The training plan should include
; rules, regulations, and policies of work activities which are of vo-
g his employer during his period of cational and educational value,
lf training.

{

' 3+ Each trainee shall faithfully per- 3. The employer shall complete a

' form the assignments of his job brief check list (provided by

E and school program, the coordinator) three times a

semester, indicating the
trainee's progress on the job.

|

*Adapted from form used by Grosse Pointe Public High School, Grosse Pointe,
Michigan
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School cradit: k, This training program agreed
upon shall not be interrupted
School credit toward graduation by either trainee or employer
is given for the work cxperience, without censultation with the
and pupils takins the course coordinator.
raceive the same diploma, upor
graduation, as is received by
all zraduates.
Aoproved: Date
Trainee Smployer
Parent or Guardian Coordinator

The troince and parents do understand and arree to the following reguirements:

1.

2.

ASRETZENT FOR 3IGY SCHOOL CRWDIT
I! ¢
CCCUPATIONAL TRATVITNG

Credit will be granted only upon the satisfactory performancs of job
duties as determined by the employcr ané coordinator,

The traince must notify his omclover not later than 10 o'clocl on any
v % o

day that he is unable to report for work hzcause of illness, death in
the fanily, or other similar emerzencies. (Taturcay employment 34
nctification)

Unless regular school attendance is maintained the trainece will be
dropped from the vrogram,

The trainee must maintain satisfactory grades in all subjects in
order to renzin on the progranm.

Yo credit will te granted if the irainee quits his job without first
notifying his cooidinator.

If the trainee is released from his job, he must notify his co-
ordinator immediately if he is to receive any credit.

The L.ainec agrees to rewcrt to his coordinator all problems or
difficultiec which occur at his place of employment, if the parties
invelved feel that this would be desirable.

The trainee afrees to participate in all cooperative functions
related to the total program,

s

v &
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10.

1.

12.
13.

14,

Parents or guardians will assume responsibility over any conduct
or cafety of the co-operative training student from the time he
leaves hls job until he arrives home.

»
“hen not at work during the afternoon school hours, the trainee
is required to be at home. .

All trainees under 18 years of age must secure a working permit
at the.-Pupil Personnel Office -~ second floor - 389 St. Clair -
Grosse Pointe.

To keep all matters of business in STRICT CONFIDENCE.

In order to receive full credit the trainee rust be in school at
least 15 hours per week and must also work at least 15 hours per
week during school hours. (The maximum number of hours that a
trainee under 18 may work is 33 hours per week.)

If there are any further questions concerning this cooperative
occupational training plan contact: Coordinztor's Office, v
Phone . -
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Employer's Evaluation of Cooperative Student

Information, as checked in' the space below, will assist us in our appraisal of the

Cooperative work of--

School Division

for the work period of

to

Name of employer

Please return completed form to

by _

Tt is suggested that the person most familiar with the student's work supply a
frank and impersonzl estimate of his or her performance by comparison with the
average employee doing the same or similar work.

ATTITUDE AND INTEREST
Enthusiastic
Interested

Average
Somewhat indifferent
Not interested

QUANTITY OF WORK
____Unusually high output

More than expected
____Average

Less than expected

Below minimum requirements

ADAPTABILITY
Adjusts easily--very well liked
Good team worker
Cooperates satisfactorily
Has difficulty working with others
Antagonizes fellow workers

DEPENDABILITY
Entirely dependable
Requires little supervision
Satisfactory

Sometimes neglectful or forgetful
Unreliable

i

ABILITY TO LEARN
Grasps ideas very quickly

’ Above average

INITTATIVE
Takes hold readily
Above average

Average ~___Goes ahead reasonably well
Rather slow to learn Somewhat lacking
Very slow lazy

QUALITY OF WORK JUDGMENT
Excellent _Displays excellent common sense
Above average Usually does the right thing
Satisfactory Ordinary
Below average Occasionally uses poor judgment
Very poor Very poor-~rash

ATTENDANCE PUNCTUALITY SUMMARY: Student's total performance

considered:

Regular . _Regular ___Outstanding ___Good ___Poor
Irregular Irregular __Very Good  __Mediocre __ Unsatisf,

ADDITIONAL comments:

EVALUATION MADE BY: Date
Name
Title
Department

\ o
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Appendix E

Roster of Speaker-Consultants Participants*

SEMINAR ON COOPERATIVE EDUCATION
August 1-5, 1966

Ackerman, Joseph
Farm Foundation

600 S. Michigan Ave.
Chicago, Illinois

Adamson, Douglas T,

State Education Dept.

Bureau of Business and
Distributive Education

Albany, New York

Alexander, Mrs. Arthelia -

Chalirman of Division of RBusiness

Bishop College

3837 Simpson-Stuart Road

Dallas, Texas 75241

Balthaser, R. D,

State Super. Bus. Ed.

G-17, State Departments Bldg.
65 S. Front

Columbus, Ohio

Blendon, Edward G.
John Bartram High School
Philadelphia, Pennsylvania

Bowen, W. C.

Assoc. Prof. Agri. Educ.
Agri. Education Dept.
Clemson University
Clemson, South Carolina

Bruner, Dr. Ruth

Head, Dept. of Office Adminis,
Northeast Louisiana State College
Monroe, louisiana

Buckelew, T. W.

Burger, C. G.
Pittsburgh Public Schools
Pittsburgh, Pernsylvania

Burke, Wallace W,

Assistant State Supervisor :
Trade & Industrial Education
Room 432, Education Building
Raleigh, N, C. 27602

Byrnside, 0. J., Jr.

Vocational Education

State Dept. of Education

Capitol Building

Charleston, West Virginia 25305

Cain, Guy E,

Vocational Agriculture

Dept. of Educ., Voc. Division
Capitol Building

Charleston, West Virginia

Cameron, Robert M.
Indiana University
223 South Jordan
Bloomington, Indiana

Carr, Eva S,

State Supervisor

Voc. Bus. and Off. Ed.
Dept. of Ed.
Montgomery, Alabama

Carter, K. Kenneth

State Supervisor, Voc, Business Ed,
Dept. of Education

Frankfort, Kentucky 40601

*Five participants were unable to attend the Seminar because of

an airline-machinists' strike.
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Champion, Frances E.
State Dept. of Education
Room 203, Knott Building
Tallahassee, Florida

Cheatham, John M,

Assoc, Prof. Ag. Eng.
900 East Harding Ave.
Pine Bluff, Arkansas

Cheshire, H. R,

Teacher Educator, Distributive Ed.
College of Education

University of Georgia

Athens, Georgia 30601

Clark, Wallace L,

State Board Staff

32 State Services Bldg.
Denver, Colorado

Colvin, T, S.
State Dept. of Education
Louisiana

Crabill, William R.

Area Supervisor, Agri. Ed.
45 W, Boscawen Street
Winchester, Virginia 22601

Crabtree, Myrna L. P.

New Jersey State Dept. Ed.
225 West State Street
Trenton, New Jersey

Cummings, Amanda

Area Supervisor, Home Economics
201 Ashby Street, N.W,

Atlanta, Georgia 30314

Dalrymphe, Julia

Home Ec. Education - OSU
3005 Stadium Drive, Apt. 1
Columbus, Ohio

Davis, Clyde H.
Teacher-Coordinator

Dept. of Education

P. 0. Box 630

St. Thomas, Virgin Islands

Davis, Harry F.

State Office

610 State Office Building
Columbus, Ohio

Davis, James A., Consultant
Diversified Programs

State Dept, of Education
215 Knott Building
Tallahassee, Florida

Deischer, Mildred

Home Ec. Field Representative
Salem Voc. Te., Community College
2535 Alvarado Terrace S.

Salem, Oregon 97302

Dimperio, Michael J.

Public Schools

635 Ridges Avenue

Pittsburgh, Pennsylvania 15212

Dougan, James E,

Ass't. Supervisor - Voc., Agriculture
Room 16 G, State Office Building
Front Street

Columbus, Ohio 43215

Draper, Dorothy

Head, State Supervisor
State Dept. Education
Division Voc, - Tech.

205 Cordell Hull Building
Nashville, Tennessee

Dunn, Edward

Consultant, Program Development
Dept. of Education

Vocational Education Division
Centennial Office Building

St. Paul, Minnesota 55101

Ellis, Jewell D,

Murray State University
Box 1279

Murray, Kentucky

Ensminger, Isabel S,
Auburn University
Auvburn, Alabama

Evans, Helen P.

Pittsburgh Public Schools .
OVT Center - 635 Ridges Avenue
Pittsburgh, Pennsylvania . o

Ferrer, Maria L., Director’
Distributive Education Program
Vocational Education Division - Box 8
Hato Rey, Puerto Ricc 00919

+ e @

P )

| ey L e




.
| {
i
¢
1
'

Fletcher, Charles A.
Washington State

6835 20th Avenue Northeast
Seattle, Washington

Frazier, Wm. D.

Assoc. Director, Oklahoma RCU
312 Dairy Fuilding

Oklahoma State University
Stillwater, Oklahoma 74074

Gaddis, Allen R.

Supervisor of Business Education
State Office Building

301 West Preston Street
Baltimore, Maryland 21201

Gallington, Ralph O.
School of Technology

Southern Illinois University
Carbondale, Illinois

Gehring, Virgil D.
State Supervisor of OE
State Capitol

Bismark, North Dakota

Gordon, Archie G.
Teacher Trainer
Alcorn A& M College
Iorman, Mississippi

Grandfield, Raymond

State Supervisor of Bus & D. E.
State Dept. of Ed. |
Cheyenne, Wyoming

Greeson, R, F,

Area Supervisor, Distributive Ed.
251 State 0ffice Building
Atlanta, Georgia 30334

Hanson, Garth
Utah State University
Logan, Utah

Harrison, Wayne

Supervisor, Disty. Ed.
Department of Public Instruction
Room 148, North Capitol

Madison, Wisconsin

Hines, Joseph W,

Assistant Regional Director
Bureau of Labor Statistics
U. S. Department of ILabor
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Hirschler, Elizabeth

Assistant Adviser

Room 1116, State 0ffice Building
Topeka, Kansas

Hockersmith, Ruth
 womaking Cons.
1781 Serenity Drive
Medford, Oregon

Hoerner, Thomas A.

Teacher Trainer in Ag. Ed.
Agricultural Education Dept.

The Pennsylvania State University
University Park, Pennsylvania 16802

Hutson, Denver B.

Head, Dept. Voc. Teacher Education
University of Arkansas
Fayetteville, Arkansas 72701

Jackson, Mildred

State Supervisor, Dist. Ed.
251 State Office Building
Atlanta 3, Georgia

Jennings, W,

Johnson, Spensor V,
Assistant State Supervisor
Box 2847

University, Alabama

Jones, Iuther

Conrad High School

Boxwood Road % Jackson Avenue
Wilmington 4, Delaware

Karr, Don L.

The Ohio State University
2679 Alder Vista Drive
Columbus, Ohio 43224

Keehan, Virginia

Chief of Program Development
Women's Division '
Office of Economic Opportunity
1200 19th Street, N,W.
Washington, D.C.

Kell, Venetta B.
Northern Arizona University
Flagstaff, Arizona




King, San W,

Field Representative

Manpower, Development and Training
-Department of Health, Educ, & Welf,
U. S. 0ffice of Education

Denver, Colorado

Kirk, Marie B,

Pittsburgh Public Schools

635 Ridges Avenue

Pittsburgh, Pemnsylvania 15212

Kluger, Ethel

Pre Vocational Counselor
Columbus State Schooli
1601 West Broad Street
Columbus, Ohio

Koon, R. H,

Ass't, State Supervisor, Dist. Ed.
State Office Euilding

65 Front St., Room 611

Columbus, Ohio

Kuykendall, Lloyd M.
Regional Supervisor Ag. Ed.
309 Park Century Building
1408 Highland

Jackson, Tennessee

Laux, E, F,

Ford Motor Company
Dearborn, lMichigan

Levine, Morton
Division of Manpower and:
Ceecup. Outlook

Bureau of Labor Statistics, U.S. Dept.

Washington, D,C,

logan, Otto K.
Distributive Education

State Roard for Vocational Education

P. 0. Box 248
Olympia, Washington

logan, William B,

The Ohio State University
1945 North High Street
Columbus, Ohio

Iove, Leah T,

Dept. of Business Education
Teachers College

Temple University

Philadelphia, Pemnsylvania 19122

Inster, George L.
University of Kentucky
Agricultural Education
Lexington, Kentucky

Inxner, Lois A.

Pittsburgh Public Schools

OVT Center, 635 Ridge Ave.
Pittsburgh, Pennsylvania 15212

MacKenzie, Iouise W,
Univ, of Rhode Island
Quinn Hall

Kingston, Rhode Island

Mackey, Retty

Ohio State Dept. of Education
712 State Office Building
Columbus, Ohio

Mailman, Harold L.

State Dept. of Education
State Office Building
Augusta, Maine 04330

Marcum, Steve B., Teacher Trainer
T & I at University of Kentucky
College of Education

University of Kentucky

Iexington, Kentucky 40506

Marks, Mary V.

Program Specialist

Distrib, and Marketing

U, S, Office of Education
Div. of Voc. and Tech. Educ,
Washington, D.C.

Martin, W. Howard .
University of Connecticut
Storrs, Connecticut

Mason, Ralph E,

Prof. and Chairman Div., of Bus,
and Distributive Fdue,

Indiana State University

Terre Yaute, Indiana

Mattingly, John D,
Teacher-Education
Kent State University
Kent, Chio
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McCarthy, Anne R.

State Supervisor - Home Lec.
Roger Williams Building
Hayes Street

Providence, R. I. 02906

HMcDermott, Mrs. Lyle

Chairman, Dept. of Economics &
Bus. Educ.

College of Saint Rose

Albany, New York

McVicker, Howard E.
Purdue University
Room 2083, Ed. Building

Lafayette, Indiana

Meinert, Harry A.

Illinois State Bd. Voc. Ed.
405 Centennial Puilding
Springfield, Illinois

Mendez, Qelicita R.,, Director
Business Ed. Program
National E4, Dri,

Hato Rey, Puerto Rico

Miller, John K.

Cornell University

210 Stone Hall

Dept. of Rural Education
Ithaca, New York 14850

Mitchell, E, F,

Mississippi State University
State College

Box 455

Mississippi

Mock, Perry

Associate Professor

Bus. Division Central Mo. St. Col.
Warrensburg, Missouri 64093

Monts, Elizabeth A.
University of Wisconsin
5316 Brody Drive
Madison, Wisconsin

Moseley, Eugenia F.

George Peabody College
21st Avenue, South
Nashville, Tennessee 37203

2bs

Newsom, Carolyn A.
Indiana University of Pennsylvania
Dept. of Home Ec.

" Indiana, Pennsylvania 15701

Norris, Marsena M.

Oklahoma State University
Agri. Educ. Department
Stillwater, Oklahoma 74074

0'Dell, Frank

Guidance Services, Division of
Guidance and Testing

State Dept. of Education

751 N, W, Boulevard

Columbus, Ohio

O'Kelley, George L., Jr.
University of Georgia
221 RBaldwin Hall
Athens, Georgia 30601

Olson, Jerry C,

Pittsburgh Public Schools

635 Ridges Avenue ,
Pittsburgh, Pennsylvania 15212

Paleen, %thel
University of Minnesota
Department of Education
Minneapolis, Minnesota

Parker, Andrew J., Sr,

Ass't, Professor Industrial Ed,
Purdue University Calumet Campus
2233 171st Street

Hammond, Indiana 46323

Parker, E, Charles

Specialist, Office Occupations
Room 218, State Capitol

Salt Lake City, Utah 84114

Paulson, Virginia B,
Head, Home Ec, Ed. BYU
471 East 900 South
Orem, Utah 84057

Pennington, Don E,
Agriculture Supervisor
309 W. Washington Street
Indianapolis, Indiana
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Pieretti, Genevieve

State Supervisor of Home Ee, Ed,

Heroes Memorial Building
Carson City, Nevada 89701

Pilkenton, Miss Fay

Area Supervisor Business & Office Ed.

State Department of Education
Atlanta, Georgia

Powell, J. R,

Teacher Education
Agricultural Education Dept.
Prairie View, Texas

Price, Dennis H.

Prof. of Vocational Education
College of %ducation
University of Cincinnati
Cineinnati, Ohio

Pulse, Paul F,
Assistant Supervis.r
2120 Fyffe Road
Columbus, Ohio 43210

Richardson, Martha L.

Wichita Area-Technical School
5920 Avalon

Wichita, Kansas

Schaer, Oliver K.

Washington State Bd., for Voc. Ed.

P. 0. Box 248
Olympia, Washington

Schnell, Dorothy M.

Bureau of Homemaking Education
California State Dept. of Educ.

621 Capitol Mall
Sacramento, California

Schultheis, Robert A.
Temple University
Philadelphia, Pennsylvania

Senkewitz, Edward G,
Pittsburgh Public Schools
635 Ridges Avenue
Pittsburgh, Pennsylvania

Sessions, Jack

Staff Representative

American Federation of Labo» and
Congress of Ind. Organizations

815 Sixteenth Street N.W,

Washington, D.C.

Shack, Christine R,
Coop. Office Occupation
Department of Education
225 West State Street
P. 0. Box 2019

Trenton, New Jersey

Shadle, Owen J.

Towa State University
102 Industrial Education
Ames, Jowa

Shoemaker, Byrl
State Director of Voc., Ed.
Columbus, Ohio

Shoemaker, Paul

Adult Ed, Consultant

State Dept. of Education
Div. of Vocational Education
163 Sunbury Road
Chillicothe, Ohio

Simmon [} J [} C.*
Iouisiana

Smith, Farmer
Ass't. Professor Industrial Ed,
Raleigh, North Carolina ’

Sneed, Murel Harry
Pittsburgh Public Schools
Pittsburgh, Pennsylvania

Spezzano, James A,
Pittsburgh Public Schools
Connelly V. T. Figh School
Pittsburgh, Pennsylvania

Stephenson, Hugh M., Manager
Manpower and Organization Development
Dayton, Ohio

Stewart, R. Jeffrey, Jr.

Assocliate Professor, Pusiness Education
Virginia Polytechnic Institute
Rlacksburg, Virginia
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Stewart, Vannoy

Head Teacher Trainer

Sam Houston State College
Huntsville, Texas

Stogdill, Ralph N
Prof, of Business Organization
The Ohio State University

" 1755 College Road

Colambus, Ohio

Strand, Ron

,State Supervisor, Distributive Zduc,

Minnesota Dept. of Education
Centennial Building
St. Paul, ldinnesota 55101

Thomas, Ricey
United Xingdom

Toothman, Rex C.

State Dept. of Sducation
215 Knott Building
Tallahascsee, Florida

Trink, Inez, Chairman
Bus. Educ. and Off., Mgmt.
School of Business
Florida State University
Tallahassee, Florida

Tull, Christine L,

Yome Zc. Teacher Educator
L35 Seaside Avenue
Honslulu, Hawaii 96815

Turnbough, 5. R, .
Clovis, lew lexico

Turner, Llewellyn

State Dept. of Tducation
State Office ®Pldg., Box 2219
Hartford, Connecticut

Via, D. lacil
State Department
Education Buildine

Room 434
Raleigh, "orth Carolina

Vivian, Yeal F.

University of Tennessee

106 Claxton Fduc. Building
Knoxville, Tennessee 37916

2Ly

Way, Darrel E.

State Dept. of Education
Vocational-Agriculture
Education Building
Little Rock, Arkansas

Welch, Frederick B.
Portland High School
284 Cumberland Avenue
Portland, Maine

Weyant, J. Thomas

State Supervisor

Box 911

Dept. of Public Instruction
Harrisburg, Pennsylvania 17126

Whatley, Imogene L,

Texas Christian University
P. 0. Box 30775

Fort Worth, Texas 76129

Wiegers, George
University of Tennessee
Knoxville, Tennessee

Williams, Geraldine, D. Dr.
Associate Professor
Southeast Junior College
8600 S. Anthony Avenue
Chicago, Illinois 60619

Williamson, Laura S.
Pittsburgh Public Schools
OVT Education Center

635 Ridges Avenue
Pittsburgh, Pennsylvania

Willis, C. Josephine, Suvervisor
Voc., Business and Office Tducation
State Dept, of Wducation

Paten Rouge, Louisiana

"Willon, Genevieve

Home Zconomics Teacher
1534 Stanford, K, E.
Albequerque, ew Mexico

Wineiger, Rarl
State 0ffice Euilding
Topeka, Kansas
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Woodin, Ralph J.

Professor in Ag. Ed.

The Ohio State University .
203 Ag. Administration Bldg.
Columbus, Ohio

Worthington, Robert M.
State Dept. of Education
Trenton, New Jersey

Wykle, James H.
Regional Office IV
Dept. of HEW
Atlanta, Georgia

Wyllie, John R.

Vocational Division

Hew Jersey State Dept. of Ed.
225 West State Street
Trenton, New Jersey

Yates, Mabel A,

State Dept. of Education
205 Corcell Hull Building
Nashville, Tennessee

York, Rill J,.

Vocational Agriculture
State Dept. of FEducation
Montgomery, Alabama

Zockle, YMichael A., Coordinator
Cooperative Qeccumational Training

8562 Sleepy Hollow, M. E.
Warren, Ohio
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The coordinators of the cooperative education seminar express thanks

Phoenix College, Phoenix, Arizona

Phoenix Union High School System, Phoenix, Arizona

A. P. Leto High School, Tampa, Florida ‘

Lamphier High School, Springfield, Illinois

Grosse Pointe High School, Grosse Pointe, Michigan
Lansing Community College, Lansing, Michigan

Jefferson Senior High School, Alexandria, Minnesota
Fergus Falls ArealJunior College, Fergus Falls, Minnesota
Hopkins Sen%gr"ﬁiéh School, Hopkins, Minnesota
Kirkwood"é;gh School, Kirkwood, Missouri

South Mecklenburg High School, Pineville, North Carolina
Columbus Area Technician School, Columbus, Ohio

Daytor Public Schools, Daycon, Ohio

Marysville High School, Marysville, Ohio

This first-hand

to the administrators, teachers, and students of the schools and colleges
listed below who have cooperated in furnishing first-hand information

about their respective cooperative education programs.,
information has been very helpful for planning and implementing the Co-
operative Education National Seminar which was held in August, 1966, and
also for developing the guidelines of this publication,
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THE CENTER FOR VOCATIONAL AND TECHNICAL EDUCATION,
OHIO STATE UNIVERSITY
980 Kinnear Road, Columbus, Ohio 43212

SELECTED COOPERATIVE WORK-SCHOOL PROGRAMS

School Information

Name of School Phone No.

Address

Principal .

Vocational Director and/or Supervisor

Teacher-Coordinator(s)

Guidance Counselor(s)

Total Enrollment of School

, Grades included: 9 , 10

il , 12 , 13 y 14

Type of school (e.g. comprehensive, area vocational, etc .)

Explanation

Title of Program or Course,

Descriptive title

General Description

PRECEDING PAGE BLANK- NOT FILMED

¢
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2 Description of Program or Course
Cooperative Work-Study , Occupational Work Experience
Grade Level: 10 ., 11 , 12 , 13 , 14
Length of program in weeks , Current enrollment , Recommended

Enrollment ,» Average class size , Number of pupils working ..

Number of firms involved

, Number of job titles

4, Recruitment Procedure

5. Guidance and Testing

Person(s) responsible for pupil selection

Person(s) priraarily responsible for counseling

Screening tests used

6. Enroliment Standards
General Intelligence: Low—, Low AV.ee, Average,—, High Av.e, High ..

I. Q. Range: From._to., Median I. Q.——, Explanation

Required courses or grade completed

Recommended courses

Personal-social skills recommended or required

Physical attributes or abilities required ..

Obbrvsihj
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Typical Weekly Schedule for Cooperative Students

Number of classroom hours per week devoted to: Related Technology

General Emplcyment Information..__., General school subjects

Employment.____, Other

Description of work-scliool plan

Employment outlook

Description of typical cooperative or work experience jobs

Instructional Pattern

-

Nature and extent of pre-employment instruction (Orientation, shop, etc.)

Nature and extent of in-school instruction during employment period.

(Include course outline, title of textbook, etc.)

Weekly Schedule of Teacher-Coordinator or Coordinator
Number of hours devoted to teaching: -General employment information

Related technology » General subjects_.__., Other

, Comments

Frequency of coordination visits per student

Time assigned for coordination » For counseling,__., Other school duties

(hall duty, testing, activities, etc.)

Coordinator responsible for:
A

a. Placementon job_______ c. Evaluation of performance
b. Follow-up on jOob e . d. Follow-up of graduates
Other




11.

12,

Qualification and Preparation of Teacher-Coordinator and/or Coordinator

Formal education required (Degrees, majors, etc.)

-

Years of teaching experience to qualify as coordinator

Years and/or months of employment experience in business, industry,

agriculture or home economics

Pre-employment vocational instruction (orientation class, time spent, etc.)

Required in-service courses or assignments

Number of months thatcoordinator is employed

Facilities used and/or Recommended

No. of classrooms...., Laboratories.., Offices_, Other

Classroom size, description and furniture

Laboratory size, description and equipment

Shop(s) size, description and equipment

Advisory or Consulting Committee

Organization and function (size, frequency of meetings, representatives from,

etc.)

-
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13.  Public Relations Activities (Include folders, form letters, bulletins, etc.)

W DAl P e g A, wm‘mml*

- mp L oar

14, Activity Program for Co-Op Students (D.E.C.A., V.I.C., etc.)

15.  Comments and suggestions (Re: faculty support, guidance services, etc.)

B -

16.  Unusual Features and/or Advantages, Etc.

Y

Full Tt Provided by ERIC.
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Other Center Publications

"Guidelines for State Supervisors in Office Occupations Education."
1965 Business Clinic

A Report of a National Seminar on Agricultural Education, " Program
Development and Research. "

"Guidance in Vocational Education." - Guidelines for Research and
Practice. ]

"Research P}anning in Business and Office Education."
“Evaluation and Program Planning in Agricultural Education. "

"A Report of a National Seminar on Health Occupations Education
Centers,"

"A Report of a National Seminar on Cooperative Education."

A Report of "A National Leadership Seminar on Home Economics Education.”




