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A SEMINAR WAS HELD TO FROVIDE STATE LEACERS IN HOME
ECONOMICS -WITH AN OFFORTUNITY TO GAIN GREATER UNCERSTANCING
OF HOME ECONOMICS FROGRAMS OF OCCUFATIONAL FREFARATION.
FARTICIFANTS INCLUDEC DIRECTORS OF AREA VOCATIONAL SCHOOLS,
TEACHER EDUCATORS, DEANS OF SCHOOLS OF HOME ECONOMICS,
UNIVERSITY EXTENSION SFECIALISTS, STATE EDUCATION DEFARTMENT
FERSONNEL, SCHOOL ACMINISTRATORS, SUBJECT MATTER SFECIALISTS,
U.S. OFFICE OF ECUCATION REFRESENTATIVES, HOME ECONOMICS
SUFERVISORS, CEFARTHMENT OF LABCR STAFF, AMD SUIDANCE
FERSONNEL. THE FOLLOWING FAFERS WERE AMONG THOSE
FRESENTEC~-(1) "A CHALLENGE TO HOME ECONOMICS LEADERS.® (2)
"UNCERSTANDING THE URBAN SOCIETY," (3) “DYNAMICS OF CHANGE, *
(4) "A FRAMEWORK FOR FROGRAM DEVELOFMENT," (5) “DEVELOFMENT

"OF FOST-HIGH- SCHOOL FROGRAMS,"- (6) “USE OF RESEARCH STUBIES, "
ANC (7) "EFFECTIVE FLAN FOR FILOT FROGRAMS." KEY FROBLEMS ANG
ICEAS FOR ACTICN WHICH GREW OUT OF GROUF DISCUSSION WERE
FRESENTED UNCER FOUR HEADINGS--(1) WORK WITH ALL FHASES OF
VOCATIONAL ECUCATION, (2) ADULT FROGRAMS TC MEET COMMUNITY
NEECS, (3) FROGRAMS CESIGNEC TO MEET THE NEEDS OF THE _
DISACVANTAGEL, AN- (4) WAYS TO SELECT AND FREFARE TEACHERS
FOR TEACHING IN OCCUFATIONAL FROGRAMS. (MS)
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The Center for Vocational and Technical Education has been established
as an independent unit on The Ohio State University campus with a grant from
the Division of Adult and Vocational Research, U. §. Office of Education.

It serves a catalytic role in establishing a consortium to focus or: relexant
problems in vocational and technical education. The Center is comprehensive

in its commitment and responsibility, multidisciplmary in its approach, and
interinstitutional in its program.

The major objectives of The Center follow:

1. To provide continuing reappraisal of the role and functfon
of vocational and technical education in our democratic
society;

2. To stimulate and strengthen state, regional, and national
programs of applied research and development dirgcted toward
the solution of pressing problems in vocational and technical
education;

3. To enéourage the development.of research to improve vocational
and technical education in mstitutians of higher education
and other appropriate settings;

4. To conduct research studies directed toward the development
of new knowledge and new applications of existing knowledge
in vocational and technical education;

5. To upg.ade vocational education leadership (state supervisors,
teacher educators, research specialists, and others) through
an advanced study and in-service education program;

6. To provide a national inform&tion retrieval, storage, and
dizsemination system for vocational and technical education
linked with the Educational Research Information Center
Yccated in the U. §. Office of Education;

7. To provide educational opportuhities for individuals contem-
plaiing foreign assignments and for leaders from other countries
responsible for leadership in vocationai and technical educatior:.
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FREFACE

One of the most dramatic changes in the lsbor force has
beer the incressed entrance of women. In 1950, one out of
three in the labor force was a woman. This rapid increase
of women entering the labor force and exparding job opportu-
nities in home service {ields have placed increased emphssis
on the need for home economics education to prepare persons
for gainful employment outside the home as well as for home-
meking. Wage-earning education programs for occupations
related to home economics are urgently needed for both secon-
dery students and out-of-school youth and adults.

Although many of the principles and skills teught in
homemeking classes, if mestered, will contribute to success-
ful employment, the courses plamncd for euployment prepera-
tion differ from those planned for homewmaking. Because of
this, thoughtful study which will lead to a new understanding
of vocational education preparation must be undertaken by
those who are charged with the responsibilities for providing
leadership in the development of wage-earning programs.

Siace home economics employment courses are receiving new
emphasis in voc:tional education, it is essential that high
standards be acnieved. This seminar vas planned to provide
state leaders in home economics with an opportunity to gain
greater understanding and insight as well as specific pro-
cedures in program development.

We want to express our appreciation to the resource per-
sonnzl who effectively contributed to the development of this
seminar. We would aisc like to acknowledge the work of the
members of the Seminar Planning Cow-itte2, Miss Dorothy Lawson,
Seainar Consultant, and Dr. Sylvia L. Loe who served as Sexinar
Coordinator and who directed the preparation of this report.

We trust ihis publication will prove to be of continuing
assistance to the participants and to others.

Robert E. Taylor
Director
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INTRODUCTION

Home economics education leaders throughout the United States face the
challenge of maintaining and strengthening the total program of home economics
in the public schools at the secondary, post secondary and technical and adult
level. The emergence of education for gainful employment in home economics
has confronted leaders with numerous concerns. The semins> which is reported
here was conceived and designed to provide home econcmics leaders with an
opportunity to gain greater understanding and insight, as well as, information
about specific procedures in program development for education for gainful
exployment in howme economics.

Specifically the objectives were:

To provide and develop an understanding of the changing society
and its impllications for home economics for gainful employment
particularly with reference to the leadership roles of state
supervisors and teacher educators.

To acquaint educators with methods and techniques for bringing
about change in educational programs.

To develop an understanding of the resources provided through
recent legislation -- resources which will help strengthen
ocevwpational education programs.

To provide an opportunity to (a) explore the many facets involved
in developing and administering occupational education programs
at the high school, post-high school and adult levels and,

(b) identify some methods and techniqueg which may be used in
their development.

To determine the personnel and materials needed and available for
use in the development of programs.

To identify needed research and éxperimental programs.

To determine ways-that research findings and pilot programs can
provide tested informatiosi and ideas for program development and
improvement .

This report inclvdes the presentations made by the seminar consultants
and ideas for action growing out of group discussion on the final day of the
seminar. It is hoped this material will be helpful to home economics leaders
as they proceed with the development of programs in education for gainful
employment and in education for homemaking.
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Sylvia L. Lee, Specialist
Home Economics Education

viii




L Ser T P PPAL LB e W e e s L e o7 B T R e R e N T - T e e T L R v wtee .« T = . L D B A ] ~m v Wy Y Mmoo T N (.Jtl.vf.rifl,-;\ R i S Y :)I\vﬁrf }v&.ﬁa}ﬁ-ﬂg .l i n
. f P AT Rk [ PR ~ . s x . 7, . . v N - LN s . R N N AN At 4¢u

T TR Vo o 2 e NG 2 PN ! ‘ TR : o . M, R S P G e B e i ¥ L Zo.w O
¥ : f . . ”

. \ - “ - u
_ B | .
. B ! N
. = .
. > . ,
S . * .
bt
oo, T
S, .
. .
. " -
> ‘ =
, .

- . = L4 N

e ) .
- .
dat . -
.
! © oA . .
.
L . ’ .
N .Q‘;
A ‘ .
B ’ ’
. .
.

. 4 " e N
e . ) K ‘
U, . .
T, [ N * - .
o N e
. ’ ) )-rul

. 5
- 0
. 1
.
. . . ) :
|
. - |
) ' . . |
.
.
(2] .
L * =
. ,
. [ O .
‘ -t .
« " .
' . « .
. N n}ﬂ
. .
. (<2 .
) . . . .
" -
Bl 1 N .
. .
.
, .
. S . . i
- .
- .
N .
0 - .
. . »
' . N
v . . N . ;
. . « * . -
1] . "
.
[ < ' . -
’ - . * - .
4 . .
~ ,
. . .
: .
1 A . s
N V! [ . N - . ) R ves
, .
’ - .
’ e
= YA D T YT TP S Xx 7 - -
o > PG o le o Y, N i B - -
T “ DR R ..a‘m.,. % .m J.. _»r. U..ﬂ,. ,Q‘“.ih.,J\ i{Lluv(P‘duurzk:r pr T ,u&w. . 0 B
L i B h&:. b ;f.x.a,_: o i..w ) Jw..[.?!, N Lo I
. ..4.\-.\. Y \. : ..\Nw\é:« A - A3 \. RS & U.’) ' ~: .




SUMMARY OF A CHALLENGE TO HOXE FECOHOMICS LEADERS

Dr. Aloerta #Hill
Associate Prolessor, Home Economies Education
Towa State University

The role of leadership in planning prograas of education for gainful
employment involves answe:rs to such guestions as why should home economics
prepare students Ior occupations? For whom should such programs be plarned?
That are the clusters 27 jobs requiring home economics content? %hat content,
skills and compétencies are needed ror job preparation? In what ways can
home economics contribute to courses plantied by other vocational services?
Vhat type of work experiences are available? Eow can we evaluate tnese pro-
grams? ‘ho will teach hone economics wage earning courses? Our underlying
‘beliefs should guide us in answering thesc questions. I would cnallenge you,
therefore, 4o think 2bdout your own philosophy of eduéation, your beliels about
the compcsition, structure and principles underlying occupational education.
Consider the Tollowiag cuestions about your beliefs.

1. Vthat are the goals of education in a country such as osurs? ¥age
are the goals of education in a world such as ours? Maybe we should say,
vhat are the goals of education in a universe such as ours? One of the major
questions that comes to mind is the extent %o vhich we are going to focus
efforts on the preparation of the individual to fulfill his role, and the
extent to which we are going to think primarily about the needs of society.
You will be quick o point out to me that these are not necessarily conflicting
goals, but there is a difference in focus. Vhich is to be the focus? We say
we need to educate every citizen to the limit of his capacity to avsorv, and .
that we must release the potential of each and every verson among us. We then
also say that we need to coordinate this education to the needs of society.
There are times vhen those two ideas will be in conflict, and we need to think
very carefully about which may be the focus at which time; how do we fit the

two goals together so that we are developing people who can contribute to society

I don't want to out scciety, and especially the economy of our society, so far

in the front that we forget the individual end the need tc levelop his potential.

_ 2. Another question about education is vho is going to provide education?
Are we at a place where osur old educational systems will no longer work? Had
we better let some other agency like business take over? Are we going to say
that education can better be provided by a smell segment or segments of our
socliety rather than the total society? Have you picked up comments quastioning
the ability of our educationnl agencies recently? If you haven*t, be alert to
them, It was suggested to me recently, vhen I was talking to a group of people
considering teacher education far office and business occupations, that as we
challenge ourselves about teacher education for the 2lst Century we should look
forward to "really nev innovations," such as business agencies, not colleges
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and universities, training teachers of the future, This was suggested to
me by an educator! Is the question, "%ho is going to provide education?"

Or should we ask "whel aspects of education can be provided better by some

other agendy of our soclety?"

3. Whet do we really believe about methods of learning and methods 5f
teaching? Particularly: do you believe that all education can be carried
out best in a realistic situation? Or do you think that 2ll education can
be provided best in a simplified, purified atmosphere? Or, can some edu-
cation be carried out in a realistic setting, and some in an organized,
purified enviromment? Uhat is done better in one situation, than in another?
We in home economics educebion {and I am going to admit this even if there
are one or two people here who aren't home economics educators) have never
thoroughly answered this question in relation to teaching foods at the high
school level, We have talked ebout teaching all fsods on a meal planning
basis in which the person is put immediately into the complexity of a meal.

4, what do you really believe about teacher preparation? What ao
you really believe about the best way to prepare teachers? How do people
learn to be teachers? Is it necessary for people to have some of the theory
of learning and the theory of teaching in order to do a good job? Are there
some aspects of the teaching job that can be done by practitioners rather
than by those usually thought of a= teachers who understand the organization
of learning activities and development of cwrriculum?

5. Now, what do you really believe about hcme economics? What is it?

e must develop for ourselves some kind of a conreptual struchure in which
we can work, and I would challenge you to look at Betty Simpson's article
in the AVA Journal ard to read it again, and reread it until you are sure
that you can see at least this kind of structure. I also suggest reading
the last issue of ILLINOIS TEACHERS. You will find there a marvelous review
of many of the theories and philosophies of home economics., It is a good
quick reference for you to use in doing the thing I am asking you to do:
look again at hmne economics as a discipline, as a fiold of study.

(At this parbicu]ar paint, there is one comment I ha.ve to mske because
it has struck me as being ss very fimny. I am laughing at myself--I am
laughing at ourselves. Within the last ysar or two I have sensed a little
uneasiness -- we aren't sure whether or not we can prepare people for buth

' the occupation of homémaking and the occupations for which they get a pay-

check, Yet, I would suspect that almost everyone of us has been, either as
a student or a faculty member, connected with a college, a school, departuent
or division of home economics which stated two major objectives of thi hume
economics unit: one, preparation for home and family life, and the other,
preparation for a profession. Doesn't it strike you as being a little funny
that we have accepted this for 50 years, but scme of us now question vhether
or not we can prepare for home and family living and for occupations at the

‘less than college grade level?)




6. I'm asking yon %o take a look at your philosophy, and in challenging :

you to think more clearly about what you really believe, I would be amiss
not to challenge you to really study and decide what you believe about change.
This is a very popular topic for speeches, for speakers, and for articles of |
all kinds. " In his new book, Bruner said, "I shall take it as self-evident
that each generaticn must define afresh the nature, the direction aad aims
of education to assure such freedom and rationality as can be obtained for !
future definitions, for there are changes both in circumstances and in
knowledge that impose restrictions and give opportunities.'t It is that
last phrase that gave me help in further defining my beliefs about change --
"impose restrictions and give opportunities.” This is a little more radical.
Mershall Mcluhan is quoted as saying, "Even points of view must go, because
it is no longer possibie to take a fixed position for more than a single
moment."2 And this is a quote that has to do with medicine but I think it is
one that we might just chew on awhile. "We have a choice of living danger-

ously or dying early. There is no safe place from the perils of progress."

Now, what do we really believe about change? Sometimes we are a little
ambivalent sbout it{ For example: we have just had our Iowa Vocational
Assoclation Meeting and a very sound educator gave a very good speech.

He talked about change and gave some of the kind of startling figures that
most of us have heard many times, but in a good way, & new vay; he really
challenged us. But, he went on to sey that he was glad he was working in
the midwest, tecause in the midwest we are near enough to our agricultural
past that we still have midwest agricultural values of work! Do you find
something a little contradictory in this? When I think about what "midwest
values of work" are, I think about farm people. One of the most devastating
things I have seen for farm people or farm boys is the need to change one of
their values, i.e., to work for themselves. The ideal: you worked hard,

got your own farm and worked for yourself. This is no longer possible for

most of them. We believe in change but at the same time we are glad our
camunity hasn't changed,

-
Py,

Often, besides contradicting ourselves, we really do not realize which
changes are significant; which things are really changes, and which things
are just changes in the gadgets used in what we are doing, which are truly
basic changes. The gadgetry of our present conflict in Viet Nam is certainly
much different from that used in the Korean War, but the behavior that cauges
and prevents war, to my knowledge, has not changed very much. Maybe at times
we put too much emphasie on the change rather than on looking for those things
tihwt arc not changing.

lBruner, Jerome S, Toward a Theory of Instruction. Cambridge, Mass:
Harvard Press 1966, 171 pages (p.22). . -

2Howard, Jane. "Oracle of the Electric Age" Life, February 25, 1966,




As we look st change, I would challenge you to take a good look at
homes and families in our society. What are their functions? How are
they changing? And perbaps this shouid be tied in with my chalienge 3 7o)
you about looking &t home economics. I think it has been rather univer-
sally agreed tuat the family is not losing its function. About 15 years
ago we talked abou’ the families losing their function, but now we are
fairly well agreed that this is not true. But there are changes --
structural changes in the family; change in the form and content of the
function -- more of what has been & family function is being shared with
other social institutions,

In the last Journal of Marrisge and the Family there is an article by
Clark Vincent} the: I would suggest o you as a good resource as you arc
taking a good lock at families and their functions. He talks about the
adaptive function of the family. These are some of the things he suggests.
(while I az talking I wonder if you would like to translate this into a
progran of action for preparing people. for occupetions.) He suggests that
the family has had to adapt to increasing lengths of education and increasing
costs of education. Often a wife and mother must work in order to help
provide education for the children. Does this call to mind the development
of a wage-earning program? Doctors at mental institutions have decided
that it iz really better for patients to go home from the hospitel as soon
as possible -- that it is better for the patient to have home, family care
since the home tends more and more to be the only place where people can
ges individual attention. Does this have implications for occupational
preparation? In a highly irdustrialized society, you do not get individual
attention in the grocery store or at the meat counter, you do not get it
at the office where there may be 50 persons working in one room. The home
becomes the only place where people can get individual attention.

If you recently have engaged yourself in thinking about Maslow's need
theory in the development of self-actualization, you will recognize that
some people in our economy believe that if the basic needs are met in the
home then peorle will be beticr able to “ecome self-actualized and find
their gelf-realization in their occupational profession. To look at it |
ancther vay, you will f£ind that in the kind of homes that some have, the
only place for true self-realization beccmes on the job. As we talk about
functions of the faxily, w2 need to consider the extent to which the family
provides the basic neceds so that people can achieve higher needs outside it,

_and the extent to which the family should provide the enviromment for the

highest individual development, There is much coéncrete help in this theory
for developing & wage-earning program. e

All we have tried to do this morning is ts prick--and I :aye been trying
to prick me as I have been trying to prick you--t0 think through the wusic
principles which will zulde us as we develop principles for occupational
education. ' '

Iyinceat, Clsrk E. "Familia Spongia: The Adaptive Function". J. of
Marrisge and the Family, 28.29-36, February 1966.
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Understanding The Changing Urban Society

Miss Rose Terlin, Chief
Economic Status and Opportunity
Division '
"Women's Bureau .
U. S. Department of Labor
Washington, D. C.

Madam Chairman and members of the seminar group:

I bring you warmest greetings from Mrs. Keyserling and the staff of
the Women's Bureau. Mrs. Xevserling was most regretful that circumstances
prevent her own participation in this conference which she had teen antici-
pating. After meeting today with the panel of reactors for this morning's
gsession, I know she would not have been disappointeé in her expectations
for this meeting. I hope I can meet the responsibility of replacing her
in helping us think together about this large and challenging subject
of the changing urban society and its izplications for your present work
and future planning.

In 1900--1ess than half of our pcpulation lived in urban areas; by
1960--70 percent were living in urban areas; today the percentage of
change is even greater--although we will probably have to wait until the
1970 Census data is published to know hcow much greater.

I submit that this 70 percert in urban sreas constitutes a revolution
of far-reaching proportions in terms of the patterns of peoples' lives.
Not since Moses led the children of Israel out of Egypt to the promised
land, has a vast movement of people held such historic significance,
although the impact of the "Enclosures" that merked the beginnings of the
Industrial Revolution may be comparable. The French Revolutien, the
Nepoleanic wars,--even the Russian Revolution produced no such upheavals
for the life of the ordinary citizen--most of whom remeined peasants,
tillers of the soil, or dwellers in. country towns and villages.

Today in America--and in a relatively short span of time--all that
has changed. -

It 1 were.to name three groups vitally affected by this vast exodus
from rural areas to an urban zociety, I would list them as:

(1) our legislato:'s--because our political structure legs far
behind the living rezlities;

(2) our city planners and urban redevelopers and;




(3) our home econcmiets.

What imsplications has this new, suddenly urdanized America for home
economists? Why do I sirgle you out?
!

] Tais vast complex mekes up vhat we must now think of as megelopolig--
vhich, whether its iphabitants want it so or not, is all urban-oriented.

g Lol

Oxr cities are in bad trouble. Many sgree on this. In amalyzing |
sose of these "troubles® I am isolating those factors which home economists
can do something about. I am not suggesting you revise the tax structure,
38 necessary as that is--{although zome of the things you home scouomists
know about budgeting might well prove useful to the "eity fathers™). I
ax poiating to the problems we face; the nev programs being developed to
\ nntthq;andtheuynhnntothinkabmﬁtheuthmaithme

sconomists are to make their fuliest contridution.

. Before we can exsmine some of the elesents of this “crisis of the
. cities” I want to indicate some of the chenges in women's 1ives that
3' constitute & component of this large chanye:

First of all, there are a lot more women--aged 14 and ovir:
. 1940 - 31,000,000

1%5 « n’m,m
1980 - 95,000,000 (as estimate?)

This, with increased urbanigation, has brought dramatic increases in the
pusber of women in the lsbor forcs,--from 14 milliom in 1940 to nearly twice
| that figure today. It is projected that by 1980 there will be nearly %3

i nillion women in the labor force. Thi: has a Gefinite relation to the shift 1
’ in population from an agriculturally-, to am izdustrially-, and then to a
service-based economy--which in turn strengthens the trend towards urban
living--add the demand for wowen in the labor force. Tha service-baged
SCOBARY requires more women workers and attracts more women into the lador
forez. Consider omly the impact of Ncdicare on the need for personnel in
: ' 81l kinds of health service occupations, so largely staffed by women.

Before exploring some of the specifics, let us consider first the
brosder picture of women in this new urban getting in an industrialized
society. . _ : A

|

The shift from rural to urban civilization has also brought significant 1
changes in home and family 1ife which have haen refiected in the

pattern of women's lives. Most of the goods and services the fanily needs |

cane frcm outside the home and lebor saving devices in the haxe have simpli- |

£12d homemeking still further. l

|

|

Being & vife and mother remains the privary gosl for zost women and
rightly 30, but possessed of the gifts of extendsd longevity and relesse f

-




from time-consuming household chores women slso want and need to be & part
of the worid ocutiside the home. They are eager to use their abilities,
special talents and energies not only to fulfill personal ambitions but
to make 2 meaningful contribution to the economic, social or political
life of the community.

For many women the obvious choice, when they come to their middle
years and find homemaking responsibilities less demanding, is paid
employment. There are however compelling economic reasons why so many
make this choice. Even in families where the husband is employed, our
rising standard of living coupled with rising costs of education, consumer
goods and services, nExlth care and recreation in an urban setting, make
the two-paycheck family an accepted American institution.

In many of what the Census calls "husband-wife families" the husband’s
salary is so low that his wife has no other choice but to work. Among these
working wives, one-fifth had husbands who earnsd less than $3,000 a year
in 1964, Ancther quarter had husbands with incomes of between $3,000 and
$5,000 and just over another quarter had husbands with incomes of between
$5,000 and $7,000. Working wives "with husbands present," as the Census
Bureau describes them, comprise 57 percent of America's 26 million women
workers in March 1965. As you note fram the above data, 75 percent of the
married women's husbands have incomes of less than $7,000 ner year. Women
who are widowed, separated or divorced account for another 20 percent of all
women workers. Many of these women support themselves and often dependents
as well.

The fact that so many women are combining homemaking and jobholding
gives rise to many prcblems characteristic of our urban society. There is
for instance the great need for new and expanded services that are home-
criented:

1. Child-Care Fecilities

Of pressing concern is the need for child-care facilities. It is a
fazt of our times that one-fourth of all mothers with children under 6 yesrs
of age are in the labor force and this group of women is heavily concentrated
on the lower rungs of the income ladder. These women are not working for pin-
money bul for the pins that hold the family together. In Zamilies where the
husband’s income is less than $3,000 a year, about 30 percent of mothers with
children under 6 years of age are working. In sharp cortrast, only one in
seven mothers, with children so young in families where the husband's income
is $7,000 or more, is employed.

In spite of the fact that, today, there are b miliion American children
under 5 years of age whose mothers are in the labor force, licensed day-care
facilities are available for only about 255,000 children. Last year the
Women's Bureau of the Department of l.abor and the Children's Bureau in the
Department of Heaith, Education, and Wellare co-sponsored a national sample
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survey comducted by the Bureau of Census. We learned that of the more than
12 milliion children under 14, included in the survey, 8 percent were cxpected
to care for themselves; 13 percent were looked after by the mother while she
worked and 15 percent were cared for ia homes other than their own. Nearly
half o the children were provided care in their own homes, usually by their
father or another relative. .

Recent ©nderal legislation has been helpful to some extent. The increase
of $3 million in Federal aid available under Title V of the Social Security
Act will help provide more badly needed child-care facilities in the 49
States participeting in the program. However, the problem is far from
solved. We must consider that between 1960 and 1370, a 55 percent increase

is expected in the number of working mothers, aged 20-U4, with children
under sge 6. )

Certainly in our planning for ‘he Zuture we should recognize the fact
that it is not only mothers who work outside the home whe require community
services to help caré for their children. The President's Commission on

. the Status of Women pointed thiz out in its report, American Women. .

Child care services are needed in all communities,
for children of ail kinds of families who may require day
care, after school care, or intermittent care. In putting
major esphasis on this need, the Commission affirms that
child care facilities are essential fcr womea in many

different ciicmtances, vhether they work cutside the
howe or not.

The Commission further recoumended child -cere centers Be included in
plans for housing developments, community centers, urbsn renewal projects
and migratory labor campe and that after school and vacstion activities be
provided for children whose mothers must be away from home when children
are not in gchool. "Failure to assure such services," the Commission
pointed out, "reflects primarily a lack of community awareness of the
realities of modern 1ife."

The forward-looking urban community is also concerned with other .
services which are needed to strengthen the home and permit women to discharge
more easily their family responsibilities and make a larger contribution to

"the world around them.

Todey's urban woman seldom can count on the assistance of grandmothers,
mcthers-in-lav and malden aunts to share the home and help in its operation.
Waile fathers tend to have a larger share in homeiaking than was formerly

lneport of the President's Commission on the Status of Women, American
Women, U. S. Government Printing Office: 1963, p.19.




true, they are away from home most of the day and the responsibility for
home management £aiis almost exclusively on the mother. To further compli-
cate her life, the growing mobility of today’s Jjobholder may mean the
family moves frequently and is likely to be an anonymous entity in a
strange neighborhood.

2. Homemaker Services.

In this setting, the family must turn to the community when illness
or other emergencies disrupt normal :ife is {he home. Homemaker services
for those who can pay 23 those who cannot are as vital a part of a
community's resources as health centers, rehabilitation nervices, family
counseling facilities and opportunities for education in homemaking.

3. Household Employment

A very real need in almost every community is to find readily available
household help. Yet in spite of the fact that there are many women seeking
employment, the number of those going into household employment is rapidly
declining. The situation is of particular concern to our Women's Bureau
because we hLave found that low wages, poor working conditions, and the lack
of status attributed to this work deter many women from éntering the field.
Nor are rmployers satisficd with the unskilled and often unschooled workers
who do apply. They tend ¢o expect "miracles” and perennially seek that
"Jewel of a maid"--in spite of long hours and low Pay.

There were 1.4 million women private-household workers, excluding
aimost 350,000 babysitters, at the time of the 1960 census. In 1964, the _
median waga of those working year-round, full time, including the babysitters,
was only $1,082. That this is ar urban occupation is reflected in the 1960
census figures showing about 74 percent of such workers in urban areas,

About 6l percent were Negroes and 54 percent lived in the South.

The Bureau's concern prompted us in 1964 to call & consultation of
representatives from social agencies, women's organizations, govermment
agencies and others interested in the problem. The consensus was that there
was a rexl need for concerted action to explore the problems and work out
nev approaches to their solution. After a second such meeting, the private
groups involved formed the National Committee on Household Eeployment in
February 1965.

In February of this year the Committee was-awarded a $105.000 contract
under the Manpower Development and Training Act for an Experimental and
Desionstration Program through which ncw approaches to recruiting, training,
and placement of househnld workers will be poseible. The National Committee
which has alsc received scme funds from several commercial enterprises and
the American Woman's Ascociation, will work through local Community Committees
on Household Employment. These will assist in conducting surveys of employers
needs, stimulate the organization of training programs and help recruit trainees.
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Dr. Margarot Morris who is I'rojsct Director of the committee is an outstending
home economist.

%hile this is a pilot project, we believe that it will give us many clues
as %o how we can give this occupation greater ¢:atus, improve wages, hours
ard other conditions of work tnd attract more women to it. Certainly it

" should help develop new tachniques for providing howe related services and

for iraining the workers who will provide them.

The Poverty Problem

A most disturbing aspect of our urban life is the persistence of a hard-
core poverty which, while it exists in ruril areas and among the migrant
farmworkers, is concentrated in the cities.

At the root of poverty is the inmability of too large a segment of the
population to earn enough to supply the basic necessities of iife for them-
selves and their dependents. :

Unsmploynent steod at 3,150,000 in Pebruary. This repreuntc a drop
in the unemployment rate from % to 3.7 percent, the lowest it has been since
Fovember 1953. These figures reflect an encouraging growth in our economy
and they also indicate a measure of success in the Nation's war on poverty.

The role of home econcmist in the war on poverty undertaken by this
sdministration is a significant one, with many facets. I shall highlight
Just a fev in areas of the home econmmics field that may be most familiar

to you.

Consumer-sducation Specislists

Under the direction of a trained home econmmist, teams are at work in
local neighborhoods to accumplish two goals: {1) to enable families to

‘understand the cost of credit and (2) at the same time to mount an attack

on fraudzlent credit charges, exposing those who prey on the poor. 1If
you were. to mount a motto on the American urban credit structiure in many
disadvantaged neighborhoods it xight read: "To tliem that hath shall be
am; from them that hath not shall be taken awy even that which they
have.” These words were originally npoken—-not in approbation--but in
dnpd.r et the human situation ot man's inhumanity to mn

The home economists are proving a noat valusble ally in working with
poor femilies: to Lelp them with budgeting--to help them know how and
vhere to buy; to expose frauds and to organize the poor themseives to tske
appropriste action to protect themselvez, To their surprise, perhaps,
many home economists sre finding themselves funccioning as directors in
oommunity orzanisation proaoets-«-a field formerly reserved to professional
social workers.




Nutrition Education

Beyond this very étrategic area of consumer protecticn, is the even
more universal need of consumer education for the nutritional developnent
of the family. Many who have come from rural areas to our urvan centers no
longer have their small- or big-garden plots of fresh fruits and vegetables
(carrots and tomatoes for the picking) but rely on the local supermarket
vwhere tomatoes are probably poorer snd cost much more. There was a menu
patiern among many poor share-croppers who have migrated in large numbers -
to our cities which--in spite of pellagra often characteristic--was still
better than what they are getting in the cities. Collard greens have some
food value; as do pigs' tails and sowbelly--among the most popular items
in wy supermarket in Wasliington. But, I'm sure you will readily agree--
these food patterns are not adequate for family health in urban living. A
vhole new crash progrem on nutrition education is needed as our people
become city-dwellers,

Department of Housing and Urban Development

A significant breakthrough in tackling urban problems was achieved at
the Federal level with the establishment of the new Department of Housing
and Urban Development. In a television interview yesterday, Dr. Charles
Weaver, the Secretary of this new agency emphasized that the Department
concept of rekabilitation of our urban communities includes both human and
physical rehabilitation.

The Demonstration Cities Program,about which you will be hearing a
great deal more, Secretary Weaver described as designed to provide total
rehabilitation of deprived urban areas through & program which includes:

a. Increased education opportunities
b. Job Training ‘
c. Homemaker Training

When Secretary Weaver was asked on the interview about the "most
pressing needs," he answered:

a&. More qualified and *rained people .
b. 'More know-how developed by experimentation
C. More money

All of this points to the need for a new kind of flexibility and new
kind of curriculum for the whole distinguished field of home economics.
This urban "revolution" calls for new pioneers--and were not the early
aome economlists truly pioneers--to bring their resources to bear in
creating a better life for all people. Pioneering is a time of innovation,
creativity, experimentation but also a time for hard, disciplined work--
work that often cannot be measured by results, in the short run.

S
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In conclusion, I wvant tc paraphrase Zmma Lezarus who was a schoolteacher
1+ ‘a she wrote the immortal wcrds for the Statue of Liberty. These words
eculsl be spoken by our cities today as they face disintegrating rural
Averica »nd the influx of the deprived who are also the hopeful, eager
| seXers who come to our cities:
Send we your tired, .your poor _
I . Your helpless masses yearning to breathe freée:
. . . The wrdtched refuse of your tired shore '
i Send these: the homeless, tempest-tossed to me
o I, the Golden City 1ift my lamp beside the golden door.
How shall the whole profession of home economists contribute its ingights, f
its disciplines, its knowledze and know-how to create g 51den cities"?
. " ‘
= -
By




Dynamics of Changel ‘

Dr. Henry Brickell
Assistant Superintendent
Manhasset Publie Schools

Manhasset, MNew York

Part I The Dynamics of Educational Change?2

-

What causes schools to change the w=j they allocate teachers, time,
space, or other resources? How is shifting to ungraded classes, programed
instruction, television, team teaching, iasrge- and small-grour instruction,
and the like, achieved within the institutional framework? Given an exist-
ing set of dynamics and statics, how can more innovations be stimulated,
evaluated, and the best ones extended to other schools and school systems?

To study the problem firsthand in New York State, the writer vicited
thirty-five local school systems of every complexion (one hundred schosls,
Tifteen hundred classroams), thirteen colleges and universities, the State
Education Department, ten regional college-affiliated school-study councils,
scho2ls of medicine and agriculture, and a variety of professional, commer-
cial, and school-related citizens' organizations. The discussion that
follows is based upon the findings for one state, New York, but it has im-
plications for school systems throughout the country.

The Process of Change within Iocal Schcols

A school is a social. institution in which someone teaches something
to someone else with a method at a time in a place. The six major struc-
tural elements of the institution are teachers, subjects, students, methods,
times, places. Tbis study focused exclusively on programs which require
significart shifts in the normal arrangement of those institutional elements.

a

LEDITOR'S NOTE: Dr. Brickells presertation included comments besed
on his experiences reported in the publication, Organizing New York State
for Educational Change. Part I of his presentation is reflected in an
article from Theory Into Practice, V-i. I, ®.2, April, 1962. Part II is
composed of short excerpts from a paper prepared for the N.E.A. Center for
tha Study of Instruction.

2Theory Into Practice, Vol. I, No. 2,pp. 81-87, April, 1962.
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The writer did not investigate clas:room practice--the behavior that
the teacher is usually free to exhibit in his own classroom with his
own pupils. It was found that the public and the school board, the
administrator, and the teacher exert varying degrees of influence in
instituting broad educationsl changes,

Jdhe Rublic snd the Doayd. Parents, citizens' groups, and boards
of education are not strong agents in determining the path of instruc-
tlonal imnovation, but their influence ig decisive when exerted., The
public and the board are important sources of demands for new or better
resulie, but not for gpecific instructional innovations, perhaps because
they know little about teaching methods. However, if they do develop
& lively interest in & new type of program--ioreign languages in the
elsmentary school, for example--that imovation is likely to appear.

e public and the board ordinarily do not inkibit the profession
in iniroducing structural innovation. Factors such as mutual selection
of esch other bty administretors and comumities evidently cause public
vishes 0 b¢ abuorbed into the schools so effectively that severe dis-
lossiions between the hopes of the profession and the ambitions of the

commmily are rave, m.th-pnbuciamkidentiﬁableuam
foroe,

3 Muixtistrstor. Instructional imnovations of the type studied
are iskvedoed bty administrators--not by teschers. Even in the best
of cirewstances for the exprossion of aew ideas--in schosls where
mnmwu_mmmhsnmmmmmy
erogmiive is strong--teachers seliom suggest distinctly new types
of working pstterns for themselves.

e cosplexity of group decliion-meking and the difficulty of a
poCr groep's jchoosing smong several attractive possibilities (or, more

axactly, possibilities vith different degrees of attractiveness for
each member) are well mown., The value of laadership and the uses of

suthority in such a situetion are also well known. An adminigtrator
hmmmohounmsmthemesmmrmmtoprecip-
itate a dscision. Be my not be, and frogquently is not, the
mdmmammoormu;mmuhegina it his
sttention and activeiy promotes its use, it will not come into being,

The greet significance of adwministrative initiative is heavily
disjquised, Mirases like "democratic administration,” "the team ap-
prouch,” "shared decision-making,” and "staff involvement" are common-
place, Behavior to match them is rare. The participation patterns in
widespresd use are very often little more than enabling arrangements,
organized after an administrator has decided the general direction
(and in some cases the actual details) of an instructional change, The

coritrol center of the school, as things are menagel today, is the admin-
iscrator,

16
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The Teacher. In the absence of administrative initiative, classroom
teachers appearently can make only three types of instructional change:

1. Change in classroom practice--that is, any alteration in in-
structional procedure vhich & teacher can accomplish in his
own classroom without disturbing the work of other teachers.

2. Relocation of existing curriculim content--an activity which
a group of teachers commonly initiates and can carry forward
relatively unassisted so long as there is no administrative
opposition. A typical example would be the relocating of
arithmetic topics between the fourth and fifth grades to assure

proper dovetaiiing.

3, Introduction of single special courses at the high-school level--
these are commonly terminal courses in a sequence., They are
of'ten begun at the initiative of a teacher who has just returned
from an intensive learning experience, such as a summer institute.

Introducing the Change and BEvaluating It

Professional suspicion about the value of innovations in other
school systems, and even about the sincerity of other innovators, is a
widespread and serious inhibitor of educational change., Admiaistrators
and teachers suspect that many new programs msy have beza concocted
largely to gain recognition for their sponsors.

The most persiasive experience a school person can have is o visit
a successful new program and to observe it in action. Speeches, literature,
research reporis, and conversations with perticipants outside the actual
instructional setting are interesting, but relatively uncouvincing., How-
ever, anything "abnormal," "unreal," or "artificial” in the circumstances
surrounding an observed program--thet is, anything appreciably different
from conditions in the visitor's own school system--can rob a visit of
persuasive effect. For this reason, people from & rural school district,
for example, have little iuterest in visiting a wealthy suburd.

Despite initial apathy or even opposition on the part of a number
of teachers, new instructional programs can be successfully introduced.
Faculty members ordinarily begin to prefer new methods within four months
to a year afier a novel program has been introduced, regardless of their
very early reactions. It seems reasonable to belleve that after teachers
learn how to do the new job, they feel competent and secure.

Proposed innovations often arouse feelings of inadequacy and un-
certainty in teachers. These feelings should not be mistaken for gutright
resistance to the change; this is seldom the case.

The key to successful immovation is providing assisfance to the

17
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teachers as thay degin to iﬁplement the pew approach., More new progrsms‘
have bein destroyed by inability than by reluctance,

In evaluating instructional inncvations,pupil reaction iz usualiy
congsidercd sufficient as a criterion. 1In the eyes of the practitioner,
no cther evidence outweighs student reaction as a measure of success.
More complex evaluative techniques are rarsly used. Even if the normal
operation of the school produces pertinent information, such as scores
on standsrdized achievement tests, the dsta are inspected with interest
but are almost never regarded as conclusive in sad of themselves, TFor
exsmple, if achievement-teat scores show iittle or no difference as a
result of the new procedure (which is what they usually show) but students
nevertheless resphd {o the instruction with interest or enthusiasm, the
method is judged to be superior to what was done before.

e o eeme e e — o

Instructicnal changes are nearly always reported as resulting in
improvement. Almost everything new seems tc work better. The writer's
observations led him to conclude that the attention, encouragement, and
recognition given to teachers by persuns sutside the classroom during

the introduction of new programs are among the st ongest csuses of their
success.

of attention provided by the principal and otharas during mejor instruc-
:tional changes can scarecely fail {o have an exhilsrsting effect. The
"Hawthorne effect"--higher production stimulated by a change which does

not alter the original resources--evidently goes hand in hand with edu-
cational inncvation.

l
|
Classroom teachers normally work in such isolation that the kind g
|
!

The Role of Outside Institutions and Organizations

A nmbar of organizations outside the local school system attempt
to influence innovations., They meet with miixed success.

Ibe State Education Department., Because the state sducation agency
in Pew York is larger ard more influential than that in most other states,

observations coacerning it may have limited applicability. The following
xight £it a number of other state education departments:

%e depariment doth promotes and inhibits change. It encourages
the sdoption of irmovations that it officially endorses, discourages
the adoption of others. Departmental discouragement inhibits all but
two typcs of schools--the slow-movars who never even reach the boundaries
of state approval and the fast-movers who, in their own words, "dDon't ask,”

S

AP, et &

The departzent has no adeguate mechanism for encouraging experimen-
tation along lines that it deez not officially approve. Despite many
yecent moves to sponsor innovation, it is still essentially prudeniial ;
in outlook and devotes much of its effort to regulstory activities.
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It is entirely too small tc provide direct service to the schosls,

The Colleges and iniversities, Except for their role in training
teachers, whick is universally regarded as b:ing of critical importance,
the colleges and universities have little influence on instructional
innovatior in elementary and secondary schools. Very few of the local
programs studied during the survey had been suggested, pianned, evaluated,
or zven observed by covllege personnel--on either a paid or voluntary basis.

The colleges and universities are not well organized to exert direct
influence on elementasy and secordary programs and do not consider this
to be one of their basic reasponsibilities. Institutions of higher learning
are organized primarily to teack regular courses of predetermined content
and length.

For ianstructional shifts of major scope, it is necessary to deal
with the entire staff rsther than with individual teachers. College
courses designed for a collectisn of individuals must teach information
and skille which will be useful in a variety of school settings. They
cannot be directed narrowly toward the needs of one particular system,
the form in whici they would be most useful to a school system adopting
a new instructional program,

No one in the profession understands the necessity for continuous
in-service education as well as the college personnel who are providing
pre-service education., They said quite frankly, "We do not pretend to
turn out a finished product."” They essert that the colleges do not attempt
to equip the prospective teacher with specific instructional techniques,
but concentrate on developing a general professional wisdom from which he
can draw the specific techniques that he needs for any given task., Actual
instruction in specific techniques was said to be the responsibility of
the schools which employ the coliege graduates--a responsibility which
most local schools patently are unable to meet.

Despite college disclaimers of any serious effort to teach specific

techaiques, the writer came away from the interviews with the strong

regsion that certain specific techniques are indeed taught, but that
they can be better described as "currently ir vogue" rather than as "vasic
professional wisdom.” These are exemplified by methods of using a text-
book, making lesson plans, and assigning homework. After close study,
the weiter concluded that teacher-education programs do not train eachers
in how vo carry out new instructional processes until those processas are
in general use,

2rofassional Associations. The professional associations are the

most effective comunicators, not primarily because of their publications
and programs, but rather because of the opportunities they provide for
informal contact among individuals at meetings. (A talk with a trusted
friend who has himsell experienced a new program is very close to an actusl




visit in its persuasive effect.) Notwithstanding their effectiveness
cotrpared to cther agencies, the communication which the associations
provide is random, disjointed, overlepping, and unfocused.

College-Affiliated School-S!udy Counciis. The college-affiliated
school-atudy councils act primari'y as communicators of information.
They are rarely tied in direetly with the process of changing the
instructional approaches used iz their member schools. These councils
are generally poorly financed and weak in influence.

he Ao
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The heart of the problem seems io be that the study councils are
usually managed by college personnel interested chiefly in discovering
new information and paid for by local school systems intercsted chiefly
in learning 4o do in the best way what is already known. The result is
an enterprise so underfinanced that it can perfowm neither function
\ very well.

Private thilanthropic Foundations. The great contribution of the
private philanthropic foundations in education, as in other fields, is
that they have created conditions under vhich able peopie could be
freed to concentrate at least temporarily on limited functions. Some
promising new programs have resulted. Nonetheless, it is difficult for
private foundations to promote the spread of any distinctive instructional
approaches that théy have sponsored because of the professional suspicion {
aroused by any new approach, particularly one which is being actively
advertised.

r Commercial Organizations. The commercial organizations, such as
textbook publishers, are extremely powerful. Vhen they promote an
instructional change, a great wave of in®luence sieeps sver the schools.
On the cther hand, once they begin to market a given product, they serve
as powerful inhibitors of change because they seek volume distribution
and rzpeated sales of the same product. '

All in all, the commercial organizations tend to be & wnifying
influence over curriculum content and instructional methods not only
on the state-wide level, but nationally as well, They seem %o hold the
vetter schools and the better teachers short of the point they could
reach, while taking poorer school systems and less capable teachers '
further than they would otherwise go.

1
|
|
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The Three Fhases of Instructional Innovetion )

The key conclusion of this study is that the design, the evaluation,
and the disseminstion of ianovations are not at all the same. They are
three distinetly different processes. The circumstances which are correct
for any one of them are essentially wrong for the others. They cannot be °
reconciled. Moreover, most of the persons who work well in one phase do
) not work well in another. I
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The hallmark of the ideal design setting is freedom; the hallmark
of the ideal evaluation setting is gontrol; the halimark of the ideal
demonstration setting is normality,

Phase 1: Design, The ideal circumsiances for the design of an
jggroved instructional apprcack are re artificial, enriched, and free.
At their best, they provide a group of highly inteiligent people,
somewhat linited problem, time to corczatrste on a solution, ample’
money and resources, freedom to try &lmost anything, the likelihood
that the solution will be used somewhere, and the preospect of personal
recognition if the problem is solved. The more artificial, enriched,
and free the setting, the more distinctive the imnovation it is likely
to produce.

Fhase 2; Evaluation, The ideal circumstances for the evaluation
of a new instructional approach are controlle:* 'y _closely obsarved, and
m. At their bvest, they provide coaditions in which the forces
thav might influence the success of the new approach can be controlied
vwhen possible and kept under cilose surveillance when sctual control is
impossible. The freedom which is essential in searching for a good
design is destructive in making a good evaluation,

Phase 3: Dissemination, The ideal circumstances for the dissemination
of a new approach through demonstration are those which are ordinary,
ypenriched, and normal. At their best, they are exactly like the every-
day situations in the observer's own school and community. Anything
which the observer could label "abnormal" or "unrealistic"--such as the
enriched conditions necessary fur good design or the controlled conditions
necessary for proper evaluation--robs the observed program of persuasive
effect.

The most formidable block to instructional improvement today is
that education--unlike medicine, egriculture, and injustry--fails to
distinguish the three phases of change: design, evaluation, and dis-
semination.

Part II Two Change Strategies For Loecal School Systemsl

Iwo Iocal Change Strategies
This paper lays out two major strategies a loeal schocl system

might use to bring about change in its instructional program sfter it

aas identified shortcomings in the learning of its students. Both

lShor*c excerpts from a paper prepared for the NEA Center for the
Study of Instruction, Oct. 1~-3, 1965.
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are elaborate. In choosing to deal with change strategies available
to those inside a school system, it ignores a panoply of forces in

the outside school enviromment which are far move powerful than anmy
vhich can be generated within the school. With that caveat clearly

in mind, we proceed.
The major strategic &ecision for the local school system is

whether it will iavent a new instructional process or will adopt one
invented elsewhere., Here the main road forks.l

Iocel Invention - A Set of Conditions

Few school systems are nsturally rich enough in resources or
free enough in atmosphere to provide the necessary hothouse conditions
for the ixvention of a truly new instructional program. Faculties are
g0 heavily burdened with the duties of sperating current programs that
they cannot simultaneously werk out better ones. Thus the school system
seriously intendinz So develop its cwn innovation must deliberateiy
ereate 2n invention setting, the ingredients of which appear to be
thase: :

1) A group of highly intelligent people with differentiated roles,

It seems clear that shared goals, cross-pollination
of ideas, mutual support during failure, reinforced exhil-
aration during success, the convenience of a sympathetic
but critical hearing from fellow workers, and the crestion
of a cadre devoted to the spread of the ultimate inventiorn
are more than sufficient reasons to create a group rather
than to rely on ‘individusls working separately. -

lmere is a third branch, mest people would assert, called adapta-
tion. Adaptation, in the conventional wisdom, represents the best of
the other branuches, being as it were an ingenious blending of invention
and adoption. It is almost universally recommended and most schools
clain to use it, My owm cbservations have been that it is indeed a third
pathwy, usually laid out by wandering aimlessly back and forth between
the other two, a pathway filled with trees and underbrush. Most adapta-
tion, as I observe it, iz nct 30 much a shrewd redesigning of an outside
program to fit special local contours as it is a matter of knocking the
corners off tryling to get it through the doors of the school. What gets
inside looks like what the school was capable of under and
r -~ 1tg impressions of the innovation, so to spesk -~ a poor
copy ¥ than an improvement over the original. In any case, adapta-
tions can be understood as the inventiorn of modifications in what is

and not be treated separately.
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2) A limited problan.

Unless the problem area is narrowed so that a definite
problem emerges which the group can solve with the time,
talent, and funds available to it, success is not likely.

3) Available time, ‘

Considerable working time must be allowed if a true
innovation is sought.

) A special place in which to work.

The choice of & work setting somehow separated from the
familiar working enviromment eashances the sens® of special-
ness which a successful working party always seems to develop.
And it eliminates many intzrruptions.

5) An expected product.

Without in any way predetermining the nature of the
final instructional program to be produced, it should be
clearly established that the working party is expecied to
come up with a definite body of school practice which can -
be used to solve the problem.

6) Fundamental knowledge of human behavior and of subject
content to be taught.

It is extremely valuable to infuse into an invention
setting fundamental knowledge on which instructional techniques
can be based, Principles from psychology, sociology, anthro-
pology, and other behavioral sciences give the innovating
group a broad platform on which to erect pedagogical meth-

If the working party is placing subject content into
its new program, it is essential for it to have a deep know-
ledge of the subject selected.

7) Proper equipment end materials,

: One characteristic of the schools in this nation which
seens quite unlikely to change is the universal dependence
of teachers on instructional equipment and materials to
carry the subject content and often to guide the methods
of their teaching. From this we cen predict that a design
team is entirely likely to express its ultimate invention
in equipment and materials. [t follows that the group
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‘must be given its choice of the components already on the
market, and, more important, must be given the capability
for prcducing noval equipment and materials over the
entire spectra of awdio, visual, and printed media,

- &) Xnowledge of parallel efforts.

It is desirable although not essential for the innova-
tion team to know how otbers are attacking similar problems. !

9) Freedam to design almost any promising approach,

fj Any kind of restriction in an invention setting lessens
the chance of getting a truly distinctive answer,

It is probably best for the working party not to be
guided by assumptions about what would be acceptable in the
field -- at least in the exploratory stages -- because it
is always conceivable that a new program of superb character
could be widely disseminated even if quite distinct from
those currently in use,

10) Try-out situations. . 4

The designers must be offered locations in which the
innovaticu can be tried repeatedly, redesigned if necessury,
! and tried again as a part of its actual invention.

11) The likelihood that the imnovation wiil be used .

Most members of invention teams need to feel that if
they design a useful program, & use will be found for it.

12) ‘The pro of personal recognition if the innovation,
8 successful

The invention group should be promised the option of
broadcasting the results of their work in person and in writing
if they wish to ds so.

Iocal Adoption - A set of conditions f

Most school syatém nust adopt their instructional programs.l |

{Adaptation, as indicated earlier, can be best conceived as the in-
vention of modifications. It seams reasonable to believe ¢hat high-quality
modifications can only come out of rich invention settings.

a4
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Depending upon the magnitude of the change, the following conditions
appear to be necessary for authentic adoption and successful use.

1) An identjfisble innovation,

The new program must be in a form which is identifiable
describable, and reproducible., An instructional innovation
must be adopted as a body of practice.

2) Public acceptance.

Public enthusiasm for the specific immovation is not
necessary. (A particular innovation may not even have high
visibility to outsiders.) However, while public neutrality
is harmless, public opposition would in &all likelihood
devastate the innovation. Thus oppositicn must be pre-
vented even if enthusiasm is not aroused.

The public must be informed about a change so that
it will not ccme as a surprise and arouse opposition for
that reason alone.

3) Strong administrative endorsement.

i

' 1P any principle is well-established, it is that a positive
desire for the changeover -- not merely a neutral acceptance --
must be displayed by the administrative staff.

i

L) Balanced attention to the novel and to the familiar,

Probably the most delicate balance to be struck in the
incroduction of an innovation is that between pointing out its
familiar elements (to reassure teachers) and pointing out its
distinctive ones (to show what the change is).

5) Convergence of outside reference group norms.

Staff members belong to professional associations
outside the local school system and to other outside groups
which can grant them status and prestige,

Fuvorable opinions of the imnovation by outsige
professional leaders, by colleges or other schools which
gradvetes will attend, or use of the innovation by highly-
regarded school systems should be called tc the attention
of prospective local users. '

6) BEarly staff awareness and interest,
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S Simple awareness can be established by printed
material and by references in speeches. At a later stage,

actual interest must be developed. A kind of "artificial
visit" is needed,

a It is at about this point that the staff will want
- to examine the actual instructionsl equipment and materials.

T) A sense of staff involvement,

It is highly desirable to have the prospective
o adopters {or representatives they have chosen) join the
process of inquiring into the innovation.

8) The precipitation of & decision to try the imnovation.

T ke This is the great moment in the adoption of the inno-
vation - events rise to this peak and traii downward from it.

It seens to be established beyond doubt that the best
way to answer such questions lc o have prospective adogters
visit a site where ks Innovation is in actual use.

9) Tes amonded ,
If & desired innovation does not coincide with school
achievement tests, those tests must be made to coincide with \
the imnovation. \

10) Prohibitive regulations removed,

. Regulations which might prevent - or appear to prevent -
the adoption of the imnovatiza must be amended, suspended, or
ctherwise lifted aside so that prospective users can see
clearly that those barriers have been removed.

11} Fysical facilities modified,

Som3 innovations require more space; some require new sub-

divisions of old space; some require more flexidble allocations
of it from day to day.

12) Time schedulss adjusted.

If the innovation requires more operating time, or &
shift in time pilacement, or more flexible time scheduling,
arrangements for accommodating it should be planned in advance.




and materials.

T _lh) Extrs, start-up time,

To change requires more energy than to remain the same.

15) Initial steff training.

of all the steps in adopting an innovation, {the most
consequential cne is training the staff to conduct it.
m™is is the key to success, an inescapable requirement
of authentic adoption.

A1l the equipment and materials teachers will need to
teach the program should be employed by them during their
training.

16) Continuing staff treining.

Turnover in school faculties is so high that in-service
training in the new approach must be given continuousiy.

i7) Trial before final adoption.

Some form of trial before permanent adoption serves
as a final reassuraunce to the staff that the ship can
still return to shore if the voyage seems doomed. There
are two major forms the trial csn take: 1) pilot use ina
few sclected settings, or 2) universel temporary edoption.

13) Materials and equipment provided, _
Among the supremely critical conditions of successful
jnnovation is the ready availability of teaching equipment '

i




A Framework for Progran Develo;xnentl

Dr. Iawrence Borosage. Department of |
Education, Michigan State University ;

I look upon this meebing of home economists who are considering
the whole area of wage-earning occupations as a rather historic occa- ?
sion. I am sure the outcome of your efforts will have a national
impact, and I am excited about the fact that I have the opportunity ‘
to share this experience with you people. I hope $hat out of it
will come all kinds of innovetive activities. ’
i

I would like to talk about a kind of conceptual framework of
program development, and secondly, abocut a specific local community
situation, its agencies and instrumentalities that we will be working
with in developing wage-earning programs.

First of all, I would like to mention six things I think all people
in vocetional education (trade and industrial, agriculture, busirness,
Gistributive education, home economics) ought to look at in this year,
1966, in projecting where the program of wocational education should
be in the next decade or the next 15 years. It is the undergirding
rationale for what I am going to be talking about, Tnese are not |
original with me; I wish they were. A representative of the Ford
Foundation, laid these planks in connection with educational programs
in local communities. ILet me share with you the six things to which i
all people in vocational education must somehow subscribe. ;!

(1) Vocationsl educators must have the capacity and the willirenress

to see the community and ita vocational education needs as a wholes rather
than a collection of agencies and self-iuterests. From my own point of

vi zw, the day that we could look upon the four areas that have character-
ized ‘ocational education as separate and discrete is long gone. As we
look at the occupational world, what I see increasingly is the occupational
man. No longer are occupations going to fit the neat tidy packages into

1

"EDITOR'S NOTE: This article was prepared from a transcription
of a tape recording of Dr. Borosage's presentation. The illustrations
were teken from the »ecorder‘'s minutes. As such the article is
subject to the inevitable errors.
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which we have plugged them in the past. In other words I think pesple
in home economics education must work closer with people in trade and
industrial education. People in trade and industrial education must
work closer with people in agriculture because the nature of the
occupational world is such that it demands this kind of relationship.

(2) There must be the capecity to set some common goals, to fix
priorities, to develop new spproaches, to test these in action and to
evaluate performance against national as well as local standards.

(3) Another capacity vocational educators must have is the capacity
to mobilize govermmental as well as private resources and o forge
working relationships among agencies of both sectors. I would say
this has particular applicability o the task in which you are engaged
and are undertaking for the future.

(4} The capacity to involve and to affect critical centers of commumity

power, i. necessary to break the bottle-neck in education, employment,
law and health and other fields.

(5) The capacity to finance the considerable cost of research and
oxperimentation is no less vital.

(6) Finally, vocational educators need the capacity to convince the
people involved -- on the one level, industrial, business, labor,
govermmental and civic leadership, and on the other level, the woman
affected -~ that these programs are for real; they are not window dressings
for the status quo, not a crumb dropped conspicuously by the affluent few
vho dine at the comunity main table.

I would like to point out thirteen leadership sensitivities which

individuals responsible for developing programs in wage-earning occupations
in home economics must consider.

Comunication

We must learn how to communicate with meny different groups with
which we have not been communicating. Communication is not something that
exists in a vacuum, Comuunication is an all-pervasive ingredient to elmost

every act involved in program development. We nmust consider c.mmunication
a3 it relates to the other twelve leadership semsitivities I am going

to identify. Notice on Illustration I that the arrows are double headed
between communication and the other leadership sensitivity areas,

Ends

Anyone in the leadership capacity must have the ability to do two
kinds of things concerning the ends of the program. One is to state ihe
objectives very clearly. If we do not have clearly stated objectives
in terms of wage-earning occupations, it is going to be exceedingly
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Nlustration I

Leaderstdp Sensitivities

/

Group
Evaluation

Group
Standards

e Cormunication
Human

Relations
Skills

Individuesl -
Differences
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adifficult for us £o commmicate to the multiplicity of groups externzl

£o the school system., It will be equaliy difficult to communicate
witain the internal system.

The other dimension of the question of ends, is goalr. In
prograa Gevalopment, in addition ©o the specific objectives, we also
must consider long range goals. These goals must be clearly stated,
particularly in dealing with periods of five to ten years in sdvance.
In other words, cue leadership sunsitivity is to try to anawer the

- question: what are we about or what are we trying to do?

[

are we going to try to achieve the objective or kow are we
going to try to achieve the goals which we have established o3 our-
selves? What kinds of plans are we going to develop? Whet kind of a
long rangs plan will expedite the long range goal? bat kind of
plarning is nexded for short range goals? Of more imnortonce, how will
we 1link the long-range and the short-range goals?

Role Identification

Sensitivity to role definition is of tremendous importance in
the kinds of involvements chat can ve anticipated. Most communication
break-down takes piace iz the whole question of euds, either because
the: goals and objectives aore not clearly stated, or because roles are
rot cleerly dafined. Who is going to be responsiule for what? oy
exsmple, what is the role of the advisory committee? Can we define
the role of that committee clearly? Will that committee see itself
as a policy-making body rathar than an advisory body? In the past
when sdvisory coemittees have gotten irto difficulty, it was frequently
because their 7oles had not been clearly Zefized, Yow do we clarify the
role of the ewplayment service? Are we going to involve organizations
and volimtary groups such as the AAUW? They certainly have a role to
play. How are we going to define their roles so that thers is understanding?

Atmosphisre

The next leedarship sensitivity, from my point of view, i3 creating
the kind of an atwosphers in which people can work together. I am re-
ferring to thu feeling, the tone, or the mood that exists in a group of
people who are attempting to work together to arrive at some common goals.
We know that the atmosphere can be characterized differently. Having
1istenad to scme home ecoromists talk about the enviromment in which they
wrk, I can only conclude that it i3 still a nan's world. The decision
making that takes place traguently is not necessarily from the point of
view of what is best for the home economics program, but what is best
from & male point of view, For example, if the decision maker has had

most of his cxperience in the area of trade and industrial education, in
all prodebility, he will give lae ares of trade and industrial education
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a great deal of emphasis. If the individual has had most of his
experience in agricultural education, you can rest assured that decisions
will emphatically reflect this area. Tis is the kind of hard reality
of 1ife in which I think unfortunately too many of you people find your-
selves. The atmosvhere frequently is cheracterized by strain, tension,
end insecurity. If you have experienced this in your relationship with
your peer group or with your superiors, you will recognize that it can
also be experienced by those people you will be working with in develop-
ing programs. Those of us who are in leadership situations are the
people that are responsible for creating the atmosghere.

Participation

Rext, is the whole matter of participation. We ere talking sboub l
nore than just merely getting people together to sit down and talk about
some of our problems. There are three ideas ix this matter of partici-
pation as I see it. First of all, it is the mental and emoticnal involve-
ment of people. Feople who arc really going to participate in program
development have to have the feeling that they have a mental and emotional
involvement -- "I am really in on this thing." Second, to gain effective
participation the individuals must feel that somehow they are making a
contribution to the situation. Third, they must sense & responsibility
for sharing.

Identity

Identity is a leadership sensitivity that may be a problem. We
have found community and agency people are willing to come together;
they are willing to discuss a problem; they may be willing to say, "Yes,
we will cooperate in the solution of the problem. * Then, everyone leaves
and nothing much happens. I think pari of the problem is that people want
jdentity; they vant to sense some jdentification. As home economists you
want to vreserve your identity, but if we are working with comaunity
agencies, with business, or with governmental agencies, we must remember
that they want some identification, too. then these people begin to feel
that they are losing their identity and are being subordinated to some-
thing else, watch and see what happens. They are not going to be inter-
ested in having a part in what we are attempting to achieve.’

Individual Differences

Sensitivity to individual differences emong the agencies with which
we work cannot be overlooked. Their objectives and their goals may not
be the same ag those that you cherish. Consequently, we must recognize
that there are differences in the groups as well as the people with vhich
we will Ye working.
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Social Control

The whole question of social control is the next leadership
sensitivity. Wwhen we get groups of pecple $o work together we find that
in reality there are two types of organizations at work ~-- formal and
informal. The formal organization may be reflected in a kind of organ-
izetional chart. But when you learn how things get done, you realize
they don't necessarily follow the organization chart. The minute you
put people into boxes your organization chart doesn't work any more,
and it doesn't work because you have individusl differences. I think
that if you studied your own organization very, very closely (national
associations, ete.) you would discover that the way we say things "ought”
to happen is not necessarily the way things do happen. This is because
we £ind other ways to get things done. I think we need to pay attention
to this. In progrem development we need to recognize the way activities
take place may not be indicated in the organizational pattern; this is
largely because of the informal interaction that takes place among people.

Haxwn Relations

Sensitivity to human relations would seem to be self-explanatory and
therefore it will not be discussed here.

Group Standards

Group or individual standards are the level of individual or group
operation that is acceptable. Some groups insist on high levels of
performance and others are satisfied with mediocrity. In most instances
the difference lies in identifying what is par for the course. What
constitutes a good stendard? Wnat do we mean for example when we say,
"Mis schocl has a good home economics program"? We are taking a look
at that school in terms of some kind of standards or criteria. The
standards of the group influence the criteria for the progranm.

Group Evaluation

I~ we have established certain kinds of goals and objectives, we need
to ask periodicall" “ZHow are we doing?" If there is any vocational
education area in A we have not quite measured up, I think this is
the area. Ouwr evarustion tools are not the best. We have not had time
to do tae kinds of things that need to he done in evaluation. The inter-
esting part of it all is that at this juncture in history we sre begin-
ning to see that some of the private foundations and some of the private
research organizations are really doing more from the standpoint of depth
evaluat? »n in vocational education than most vscational educators them-
selves. For example, I cite the kinds of studies in which the American
Institute for Research is engaged. They have made some national. studies
of the process and the product of vocaticnal education. We have never
had a study of this depth, before, in 4O years of wvocational education.
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Even these studies lack something from the standpoint of sophisticated
evaluation techniques.

Size

Finally, there is the whole concept of size. We are going to have
to recognize when we talk abcut the concepts of size, and communication
ané programs that what is done in a smaller community is, of necessity,
different than that which is done in a larger community. We have found
in some of our evaluaticn studies that frequently the most effective
program is not in the very small commnities or the very large community
but it is in medium~sized cormunities. Some of our findings show a
higher student cost for vocationsl education in the medium-sized
communities than in either the larger or smaller community. There is
better equipment in the middle sized community than in the large or the
very small commnity. These are some of the kinds of things we have to
take imto consideration in program development, depending upon the size
of the cammnity or the size of the program. These then are thirteen
leadership sensitivities that any individual working in program develop-
ment must take into account.

Now, how is this reflected? I am going to Yry to project what I
have said up to this point into an organizational structure. I have set
up a hypothetical community program which I shall eall the Clearview
Vocational Education Program (Illustration II). I am assuming that the
Clearview Vocational Education Program involves a multiplicity of
commnities. This, increasingly, is the pattern. First of all there
has to be an overall advisory council to determine the direction of the
total vocational education program. General program areas, agriculture,
office education, home eccnomics, etc., are considered on a cammnity-
wide basis.

In home economics you will be concerned with general home eccnomics
programs and with vocational hcime economics programs. I have included a
third category for which someone should have some responsibility, the
professional aspect. What are we going to do with the people who now
have degrees? VWho is going to see that something happens to these people?
It can be done. Persons in the audience here have demonstrated very
beautifully what can be done to update professional people as well as to
look at what is necessary in both the vocational and the general levels
in a total hame ecc:xanics program.

Under ‘the vocational program, I hear people talk about the regular
program. Then I hear people talk about wage-earning programs, in some
cases, as separate and discrete. I think ultimately in terms of long
range planning we are going to have to get away from talking about the
regular program and the wege-earning occupation program because I think

35




= ,,i;‘_'“: - *u R A ST ] - - ’ »
4  YUDSTRATION II
L ! CIRARVIEW VOCATIONAL EDUCATION FROGRAM l .

EXECUTIVE COMMITTEE

S

>

[ - ——
. | GENERAL, PROGRAM AREAS ON A COMKINITY BASES

P | AGRICULTURE | orrrce HOME ECONOMICS DISTRIBUTIVE | TRADE AD

i PLAN OF ACTION TN HOME ECOWOMICS ENUCATION
- :
%, R VOCATIONAL | “eroPEsszomAL

SPECIFIC
PROGRAM

CUMMUNICATION RESOURCES

EEALTH PROFESSIONAL ]
PEOPLE D - i EDUJCATIONAL
v AFFICTRD :

AGENCIES INSTITUTIONS

| PEOFLE PROF. SERVICES SUPPORTING

N T e

PEOFLE
VOLUNTARY
SUFPIRTING GROUD ] POUNDATIONS

T PEOPLE e voruerany
: 70 - CONTRYBUTIONS

L] WHO SROULD

a iE memre m cmeaa et —— e —— ot



g

both of these are going to be synthesized together at one point. For
wege-earning programs onr a community-wide basis, we need to have a
program develupment committee. This program development committee
in a sense is the advisory body for wage-earning programs. Stemming
from the program development committee is a steering comittee made
up of a few members vho can help us in policy meking.

Specific progrems will be developed through communication, through
human resources and through financial resources. These then are the next
four categories of progrem development: (1) Identification of Specific Pro-
grams, (2) Development through Communication, (3) Development through
Human Resources, (l) Development through Finemcial Resources. Starting
with a plan of action for home economics wige-earnirg education let's
take a look at the specific program areas. %het are the majer areas in
vhich specific programs might be developzd? There are health occupations.
There are certain kinds of occupations that deal with focd. There are
occupations thiat deal with child care and one could go on. But I hope
you don't find yourself trying to define with the greatest clarity these
various occupational areas.. Because if you do I think you are going to
be spending the rest of your time trying to arrive at definitions and
there isn't going to be very much action talZing place. For example, if
we didn’t do anything about the learning process until we got a clear
cut definition of how learning takes place, we wouldn't be in business.
We still can't define how learning takes place although we make certain
assumptions. What I am saying is don't get bogged down in definitioms.

Moving on to the second category, we develop new programs in health
o~cupations, food, child care, etc., by comunicating with three groups
in general. First, the people that are going to be affected by it --
students. I am talking not only about students in high school, but also
about those who are adults, those who come from middle class families,
and those who come from disadvantaged families. I am not really sure that
e know how to commumicate with the people who wiil be affected by many
of the kinds of things that we will be doing. If for example you establish
a program to train aids for low-income families, we have an entirely
different communication problem beczuse of the people affected. If we
are talking about a program for people.in higher education levels the
value system involved is entirely different. Tae people who will be
affected by the program, then, is the first group we are going to have
to think ebout in terms of communication.

The second group with whom we are going to have to comunicate
jncludes the people who are impiementing this program, those in the
leadership capacity.

Te third sub-group in the communication category represents the
people supporting the program who in a sense are the decision makers.,
If T am a home economics teacher and I want to do something about wage-
earning occupations there are certain people that must be contacted to
legitimize the action that I am planning to initiate. These are the
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decision makers. If there is a home economics supervisor in the
comunity, a director of vocational education, a superintendent of
schools, & dean or president of the community college, or a director
of adult education we need to communicate with these decision.makers s
people who are supporting the program.

The people who need to know about the program meke up the fourth -
sub-group. If we establish pilot programs involving some university
people as consultants and some people from the state department of
education, they need to know what we are attempting to do in terms of
program development. Then finally, the people who should know, the
general public., The people in the community should know what we are
attempting to do. :

NMlustration III shows another way of looking at communication.
The home economist is placed in the center. All you need really in
addition to the home economics educator is two other groups to have a

. brogram, the educational family (the administration broadly -conceived

and faculty), and the students. You don't have to go any further.

But it is pretty risky for one to confine his or her efforts %o these
two groups. I think we have to go beyond that; we have to involve more
individuals.

I would put intc the next ring of the circle what I call key people.
By key people, I mean leaders in education, business people, and those
in labor and govermment. Now we have gone beyond the educational family,
starting out into the conmunity. Now, you can stop at that point and
still have a program, or you can continue moving into a fifth circle
that I will identify as cooperators. The term cooperators may refer to
organizations or individuals, perhaps a home economics group, AAWW, a
Kiwanis Club, all kinds of organizations with whom we mesy cooperate.

Then, going to the sixth ring of the circle, I have placed those
I would refer to as supporters. They don's necessarily have to cooperate,
but they support what we are attempting t» do. One can get supporters
from the professions, fram racial and cultural groups, the urban league,
from industries. They are not necessarily as directly involved in program
planning 235 are the key persons. Then finally, I would go to the genreral
public, including all of the people in any given comnunity.

Again, your program could stop right here s but as it involves more
ené more people in the community, to that extent in my estimation, will
the program be successful, and deeply rooted in the community. C(ne of
the concerns at the present time is the matter of linkage between the
school and community organizations. Radiaily, we need to imvolve many,
many more individuals,

To be more specific now in terms of conmunicating with the people
who will be affected, we are going to have +o take into account the
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language barrier with whick we will be ccnfronted g3 we vork with some
groups of people. It semms to me there has to be lateral communication
among the people affected, those implementing and those supporting the
Program. For exemple home economists in the public school structure
will need tc commmicate with not only their own fauculty but also with
dlecitions in hogpitals, in industry, and with many other groups that
¢re not necessarily associsted with the formal educational family but
who can help from the stand poinmt of implementation., We have indicated #
; that these specific programs are going to be developed through communi-

; cation with five audiences: (1) the pecple affected, (2) people implementing,
| (3) people supportin~, (4) people who need to know and (5) people who should
; Know.-
i

i

|
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In a configuration showing three major categories of human rescurces
we sec: (L) educational mgencies, (2) community service agencies, (3)
; voluntary growps {Tllustration IV). “racing through the human resources
! of the educational agencies, and thinking in terms of the totality, how
* can we involve as many people as possible who can make 3 contribution to
‘ a program? One place to start working with educational agencies is at ,
! the university level. For example, we can work with specialists in the ;
f university if we are dealing with food service. Help is needed from the .
f administrators in universities if you are going to call upon these pecple !
to work with you on pilot projects. Department heads and deans make ‘
decisions regarding loads, and time expenditures that are involved., ‘The )
third area in which universities can be involved is in research, ?

[P D U UEURPAUD IO SO U

If we have either a general or a vocational adult education progranm }
in a commuaity, what do we have to take into coasideration from the stand-
point of educating adults? What kinds of things can we do at the seccndary
level in both tae wocational and the general hame sconomics program? How
can we invelve teachers at the primary level? where does guidance start?
Does it start on the Junior high school level, the elementary level?
Thinking in terms of totality, what should be takizg place on each of
these levels in the exploratory function? For the educational aspect of
bu.iness and indurtry we look to trade associations since they have an
educstional respoasibility for their membership. :

-
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Developing human resources through service agencies may reach depart-
ments of welfare, £ don't think that we can carry on certain kinds of
programs in isclation from such service agencies., There may be cextain
kinds of programs which can be implemented by the Red Cross, Visiting
Nuarses Association, Department of Welfare and township trustees, Next
.1 we need to consider how to call upon voluntary groups that are established
I t0 work with us in program development. In some cases, in addition to
i
b
}

L ——— - S———y "y

searching out voluntary groups we may have to create them. The solution
to the poverty progran, for example, calis for people who are indigenous
rather than axternal t~ the system.
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In the fourth category, financial resources (Mlustration V), we
look for meterial support through direct taxation, through support of
the public schools, Certainly one can look for financial resources
through voluntary contributions; thig is happening, Finally if we are
resourceful emough, how can we tap the foundations? (ap we be creative
enough to develop the kings of proposals and the kinds of research that
might attract the foundations? Can we get research funds to establish
pilot and other research projects?

This system came ot of some experimentation that we have been working
with now for eleven years. The Michigan State Undversity Advisory
Ccumittee has bean working with two camunities to get some real answers
to this whole question of how to establish relationships among the univer-
sity, a local school system, and the coamunity and industry, Working with
administrative persons such as s school superintendent involves role
definition. How do you define the role of consultant? What do you want
the university to do? What I am saying is that we must define roles,

In this particular situation the role of the Michigan State University
Advisory Committee was defined as: (1) consultation, (2) interviewer
training, (3) research, (4) coordination ang (5) publication,

An action commitiee wag established in that local community and the
functions of that action comuittee were (1) to plan the action and (2) to
orgaxize for the activities of survey, interpretation, responsibility for
the pilos program, evaluation, and the follow up. In order to get the
administrative cooperation of the comunity industry, broadly conceived,
the third €roup was established, Beyond edministrative cooperation we -
wanted the camunity industry group to designate the interviewers,

There are tyo ways in which you a3 & person in a leadership capacity,
particularly thet of parsicipation, can move; two points of departure,
You can say to Yourself, "I know everything that needs to be known about
home economics education in wage-earning occupations, I am going to make
& decision as to what this brogram is going to be like.” You can set up
& praogram and you become the expert, Or on the other hand you can say to
yourself, “Anything that we are going to do in this progrem is going to
have a new appreach, In addition to getting the facts ang information
vhich also serve an educational function. we are going to involve as many
people as we can in order to utiiize the egucative function." I would
make community studies and surveys even if I had al}i the information I
needed to have to start g program. I would do this because I think the
educutive function ig that important. The people in the comusity go
througa self~discovery as-they become involved in digging out cersain
kinds of facts. As they internalize thig project they sense what the regl.
need is. Frequently we who are edr-aticnal experts g0 shead and get data
together and we Try to pr sent this to people, This does not have the
kind of impact on people as does the process of self-discovery,
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Illustration V

Categories of Finencial Resources
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I1lustration VI

Bystem of Relationships in a Rural Comaunity
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#ho is in a bebter position to do interviewing to get informetion
about wage-earning occupations for women in a community than employment
managers and personuel directors? They do this evervdsy. Interviewing
is their job. This is their area of expertise. Wu~n we conducted surveys
! for needed information we used people from the cammunity or people from
the industry -not necessarily the professional educators. We found two
| things; a higher degree of expertise in interviewing ability; and as I
indicated before, internalizing this kind of experience, they learned.
They, themselves ,discovered the need.

We made the people in the community and in industry responsible for
jnterviewer training, rather than people in public education. (It vas
interesting to £ind that they in turn called upon people in the university
for assistence.) We made the community-industry group responsible for the
utilization of data. We found, time and time again, individuals from
industry and business could interpret some of the data much better than
we could as educators.

Let me just summarize with four points. I think those of us in the

field of vocational education are going to have to look at our programs

a little bit differently than in the past. Next, all people in vocational
! education have to work closer together than we have because if we have had
! experiences that would be helpful to each other these experiences and

competencies should be shared. Third, we need to develop some kinds of

leadership sensitivities in terms of those 13 concepts that I have indicated.

Finally, you can develop a program from & RArrow point of view and still
; have a program, or you can decide to involve as many of the people in the
community as possible to help you do the kind of thing that needs to be
done. Some of these notions may be new or different to some of you. I
hope, however, that they are not quite as different as those of the little
teensger, who was looking over the labels at a perfume counter in the
department store. Finding such captions as "Night of Passion," and
"Embraceable ," she looked up at the clerk and asked, "Don't you have some-

thing for a beginner?"
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Development of Post-High School Programsl

Berenice Mallory
Chief, Home Economics Unit, Occupations Section
U.S. Office of Education

What do we mean by the term post-high school? Iiterally it means
"after high school.” It is the educational system vhich offers iastruc-
tional programs after the high school becomes inappropriate to meet the
needs of youth and adults, It often provides for both full-time and part-
time educatioral prograums.

Ten years sgo there were fewer than 500 public institutions offering
post-secondary occupational education in America., Today, there are twice
that number. Ten years from today, using the same rate of growth, conser-
vative ep’imates will increase this number to 2,000 institutions offering
vocatioral education after high school.

The institutions offering post-high school programs may be grouped
according to five types of organizational structure: high school, voca~-
tional-technical schoql or institute, technical institute, the commnity
or junior coliege, and the university. Under the Vocational Educstion Act
of 1963 all of these institutions meeting the “area" criteris in the Act
may be classified as area vocational schools. Bach of these achools performs
a necessary function in post-high school occupetional education. Their main
characteristics may be described as follows:

High school - A secondary school offering pust-high school occupational
programs in addition to its regular secondary vocational
curriculums,

Vocational-technical school or institute - A school specializing in
occupational education which may oparate as a high school
although it is usually a post-high institution, It may
be administered by a local school district, a county
school gystem, or it may be administered and operated as
a state school.

Imhis paper draws heavily on: "Post-High School Occupational Biucation."
Prepared for use in the Regional Conferences conducted by the Division of
Vocational and Technical Bducation during January and February, 1965.
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Technical institute - A highly specialized single purpose institution
offering training in technical occupations in which
emphasis is placed on the application of the functional
aspects of science and technology.

Community or junjor college - A two-year college providing short and
long-range occupationsl programs as well as parallel
academic college programs,

University - A division or department of a four-year institution
offering occupational curriculum designed to fit persons
for gainful employment in recognized occupations which
require less than a baccalaureate degree for entry.

The majority of students who enroll will probably be between the ages of
18 and 25, although oider groups are often represented in such programs of
occupational preparation. As more and more programs develop, it is likely
thst we will find a wider age span among the enrollees in such courses.

In this presentation I will discuss briefly the need for post-high school
education, explore some of the urgent problems, and review briefly some of the
types of programs at the post-high school level which are being developed to
prepare for occupations using home economics knowledge and skills,

Need for post-high school education

Tt is a bit amazing to realize that we are starting o prepare the leaders
for the year 2000, The post-secondary 18-year old of today will be the past-
50-year-old worker in the year 2000. '

Young people in large numbers will be the outstanding characteristic of
the vork force in the next 10 to 15 years. To illustrate: according to infor-
metion from the Occupational Owtlook Handbook the number of 18-year. olds in
1965 was 3.8 million, By 1975 this number will have risen to 4,1 million.
Young pecple under 25 will account for almost helf of the net increase of the
lsbor force betweern 1960 and 1970; their proportion growing from less than 19
percent to more than 23 percent. From 1950 to 1975 the labor force will grow
from 73 million to 93 million, an increase of 27 percent. Those under 25 will
equal 42 million in this 15-year period.

The presence of so many whe must £ind their role in society and make their
contributien to the economy of the society is significant. The majority of
this group will not require & baccalaureate degree as preparation for work
but they will, nevertheless, require more than a high school diploma. The
findings of the President's Panel of Consultanis on Vocatiornal Education indi-
cated that eight out of ten youngsters now in grade school will not finish
four years of college, The Secretary of Labor reported to President Johnson
in 1965 that of the 3.5 million Americans who will turn 18 this year of 1966,
200,000 will be unable to find room in colleges and another 300,000 will be
unable to £ind jobs. These figures indicate that enrcliments in occupational
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education must be substantially increased if this group of youth, 500,000
in npumber, is to be served.

Advantages of post-high school cccupational education

A number of advantages may be identified for providing more post-high
school occupational education. Some of these are individual advantages to
the community, state, or region, .

- Society places a premium on education. Two years of post-high
school education is fast becoming the accepted norm., Those who
have completed such programs may be a&s common in tomorrow's
community as the high school graduate is today.

- Occupational programs in a community ccllege, technical institute,
or other institute offering sound vocational education are likely
to attract large numbers of students who would not otherwise further
their education.

- Students who can look forward to spending two post-high school years
in preparation for future occupations will. be able to plan their
high school program in a different way, i.e., they can spend more
time in high school gaining & foundation for later occupational
programs.

- Students who elect to start vocational training in high school and
continue it in post-high school can build on their training for
minimum job entry, and they can acquire a broader and more specialized
background necessary in higher occcupational levels.

- An area, a community, or & region that provides adequate post-bigh
school programs in community colieges, technical institutes oc other
types of institutions receive the interest and attention of industry
that is seeking sites for relocation. Industries are more interested
in being located in places where they can look to such post-high
school education as the source of preparation for workers.

- To the extent that we provide adequate post-high school programs we
will be able to minimize the immediate impact on the labor market
of students who are ill-equipped to hegin work.

In the past education beyond high schocl has been concerned primarily with
students heading for the professions, However, in today's world industry,
business, health, and welfare programs have increased the demand for vocia-
tional prepuration for all workers from the single skilled to the semi-pro-
fessional. The required knowledge and skills for the various jobs can no
longer be passed from one generation to the next, Therefore, employers?®
stake in sound education for occupations is increasing.
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Some considerations in developing post-high school occupetional education

1. Providing a state-wide plan for post-secondary education
The functions of the different types of educational institutions
available to provide training after high school ueed to be identi-
fied clearly so that th=ir potential in a state-wide plan can be
moasured, For example: community colleges may concentrate effort
on parallel college programs and be concerned primarily with transfer
courses, Other institutions may emphasize occupaticnal progranms,
and still others may serve the duai purpose of providing vocational
curriculums for jobs and parallel college programs, Some technical
institutes may offer swrriculums totally specialized in job skills
aud knowledge; while sikers may require & core of academic courses
in the occupetiovual program,

The task of sducating out-of-school youth and adults for Jobs that
would otherwise be unobtainable by them is so significant to the
social and economic health of the State and the Nation, that the
combined efforts of many kinds of institutions seem essential,
However, the important fact is not so much the number of institu-
tions available, but that realistic occupational curriculums are
provided under a master plan for post-high school education.

2, Providing preparation for a wide range of occupations
The post-high school curriculums should provicde preparation for
occupations ranging from ths less comnlex to those requiring
sophisticated competencies.

The youth and adults needing training after high school include
individmals of varying achievements., Some students enrolled in
post-high school institutions will have completed organized high
school programs of vocational education. They will need greater
. breadth or depth in an occupational field so that initial employ-
ment for them will be a position of greater responsidility. Other
high school graduates will have kad no prior vocational preparation.
The chalienge then becomes that of providing a course of study for
all of these individuals so that their motivation will be increasel

and their potential for an occupationally productive citizen will

3. Achieving the primary purpose--ew) loyment competency
Occusational curriculums in post-high school institutions should
have a3 their primary purpose, the achievement of competencies
needed for smployment, growth, and fiexibility in a specific job
or Job clustex,

Reimbursable post-high school vocational education by law is limited
to Job preparation not requiring a baccalawreate degree, Courses

are to be made available to individuals whose vocational intent is
a matter of record and whose employment objectives may be clagssified
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jobs for wﬁich the curriculums hsve been pianned,

4. Providiog adequate faciiities and equipment
Equipnent and facilities for post-high school occupational education
should be such as to attract prospective students as well as to
enhance the quality of instruction., It is an oversimplification to
say that the equipment and facilities stimulate interest iu post.
high school programs. However, th2re is little doubt that up=to-
date equipment in operation, facilitics that simulate employment
conditions, and students learning in a job environment-act as a
magnet for enrollment.

It is not enough just to make vocational curriculums available,
They should occupy appropriate locations in the schooi plan; and
‘the equipment facilities and library should be up-to-date and
sufficient to provide quality programs.

2. Utilizing research o undergird and support program development
Research activities should have an important role in the development
of post-high school programs for job preparation.

Meny of' the procedures followed and the opinions expressed about post-
high school vocational education have been developed out of expediency,
individual initiative, and personal philosophy. Iiterature documenting
successful experiences at this level of trsining remains scarce. There
is still much to be known., Research studies are essential o undergird
and direct the expansion of vocational education programs for youth

and adults seeking study at the posi-high school level. It behooves

us to design studies and pilot programs ihet will produce valid results.
Findings need to be shared and a climate built for needed change.

Ideally, every aspect of post-high school vocational education should
feel the impact of research activities. Some areas which seem to

merit priority treatment sre: (1) the articulation of post-high school
curriculum with job training provided in secondary schools; (2) patterns
for cooperative training or supervised work experience in post secondary
programs; (3) curriculums to prepare for jocbs requiring skilis or
knowledge overlapping two or more vocational fields; (k) variations

in scheduling appropriate to the vocational objectives fcr post-high
school students.
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as semi-professionel or leusg. Voeational education which
is designed as a part of & four-year bachelor's degree
curriculum, therefare, 1s not part of the reimbursabie
prograx,

in the organized curriculum being completed. On the contrary, the
nature of the employwent and individual potential for growth make
it imperstive that further oducation, vhether in vocational or

‘sdult classes or under other suspices, be emphasized as a fact of
wrk life,

Some ccamunity colleges and technical institutes which receive
vocational funds have o3 n~-end programs whicio irclude arrangenents

Ingtitutions that provide such opportunities; for transfer must be sure
that the following safeguards exist: (1) esch occupational curriculum
is designed to achiave, vithout campromise, compatencies needed for
eployment, s> And flexibility within a: specific job or Job
clustzr; (2) studenis enrolling arc avars ol the extent and purpose
of the occupational curriculma, :

Within these provisions it is the privilege cf the post-gsecondary
institution to include transfer as a sub-objective of & vocakicaal

i,e., those specialized knowiedges and manipulative skilils necessary
o obtain a job, The teaching of bagic principles which do not become
cbsolete will provide flexibility within a Job cluster ard the back-
ground nssded for grr-th in an occupation, Related and general edu-
cation as individual differences make it appropriate, will promote
ussful and productive contributions by the worker-citizen,

Whatever organizational patterns are determined to be appropriate
by an institubion, the vocational integrity of the offering must be ’
evident. This wili be the case vhen the controlling objective is to

develop those copetencies needed to get; to hold, and to grow in the
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Post-high school programs for home economics related occupations

States are in very different st.a.ges 1a their development of posi-high
" school Programs for occupations using home economics kuowledge and skills.
In some states, prograns are being initiated, in others established programs
are, being gtrengthened; in still others,. offm::mgs are belng expanded.
Regardless of where I go or with whom I talk the place 5f post-high school >
programs in the total offering in heme conomics is a topic of concern, N
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Questions for discussion

For our Zurther discussion of post-high school p'r'o;grams, I should like . '
to suggest the Pollowing questions, some of which have been submitted to
us, and others which will have to be answered as programs are established.

1. For what occupational objectives should programs to es: baohshed" Fbr
what jobs are gradustes prepared? |

The materials we receive and the questions we are asked indicate the
two areas in which most prog,rams are being develcped~

food management, production and service a.nd ' ; .
care and guidance of children ' 1 _

Programs have various titles and prepare for various types of jobs.

For exarple:

-- Curriculum for Food. Service Administration in a jumior college in
Paoenix, Arizona preperes for “beginming supervisory positions in 5 _
the quantity foods field in industrial and school cafeterias, ; 0
hospitals, restaurants and hotels. _ . 3 .

~-A curriculum with the same title at the Agricultural and Technical B
College at Morrisville, New York prepares for “positions of responsibility
in commerciai restaurants, cafeterias , hospital dietary depa.riments and

dini.nghallz

. : .  Both of these are w-o-year programs. In contrast the job opportunity fram a
;- ‘nire-month course at the Madison (Wisconsin) Vocational, Technical, and Adult

- School is entitled Food Service Assistant and prepares for work in hospitals,
college or university residence halls, school lunch programs, homes for aged,
nursing homes and child ecare centers, It is indicated that the assistant
works under the supervision of a dietitien or food service supervisor,

4
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%, The Child Development curriculum in preschool education at the Woodrow Wilson
g Branch of the Chicago City Junior College iudicates it provides training for ’ N
2 work in nursery schools, day care centers, programs for culturaily deprived . o
Childl'enc _‘ '4,:_‘
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2.

3.

In dsciding on programs to be established we shzll need to answer such
quections as:

what are the present opﬁortunitie.s for employment“ '
Jobs are 1ikely to open up? :

What are the particular occupations in which we in home

economics have. an interest and are qualified to develop?

Hopefully, imagfnative and innovative progrems will be developed., I'or
exsmple, what are the possibilities for (1) helpers for hmme economics
teachers, () aides and assistants %o social workers, (3) assistauts
in research laboratories? )

Whet will be the relative emphasgis in the curriculum on generai education
and on the educstion needed for an occupation or a cluster of occupations?

A)X of the two-year post-high school programs which I have reviewed -
include required courses in general education or liberal arts.

At Qrange Coast College, California, there is a two-year cuvriculum
leading to an Associate of ‘mtz degree, ITts goal is a cluster of

- oceupktions ine-.

kotels, restaurants, cluts, colleges, and industry, as cooks or
assistant cooks, bakers, chef's assistants;

hospital and nursing homes as food service supervisors; and
scheol cafeterias as manager or cook manager,

Course requirements are:
23-2k hours general education
26 hours Tood service courses
%=1}, houra apccia.lty option

The Child Care curriculum at Woodrow Wilson Branch, Chicago Citv Junior
College is another tww-year program leading to an Associate Arts degree,

This curziculum consists of specialized courses in nursery school (hoa',),
related courses (20%), general education (40%).

What experience beyond the classroom should be provided? vhat will be

-the plan for supervision?

A few exaxmples:

The Madisop Vocational School program for Food Service Assistant indicates
that aprroximately two-thirds of the 36 week training program will be spent

in supervised learning situations in hospitals, university residence halls
and other institutions,
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Another program in Care and Guidance of Children indicates that students
are required to participate in fie.,.d orie:rtation experience in & local
child-care “center, :

§
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- -A group discussing preparstion for child care identified these questions
to be answered° :

-
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‘What kix;d of experiences do students need?

When shewld they heve these experiences? -

Where wil: appropriate experiences be available?

o will sscure the work experience positions?

Who will supervise?

Will students be paid for in-training work experience?

' » *
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4. Whet shall be the admission requirements?

It ig 4ifficult to determine admission requirements from reading program
annouricements or catalogues, For example, the leaflet on the Child Care
curriculum from the C'nicago Junior College states 'cha.t--

"gll high school greduatcs are eligible to apply as are non- ~
graduates who have passed the General Biucation Development bR —-
Examination and advenced students interested only in specialized
courses."”

() -, i 7 g “
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This indefinite statement is understandable when one realizes that the
instituticu is offering
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-~- & twc-year program leading to an Associate in Arts degree
-- & one-yaar program for those who have an A.A. or a B.A, and i

want o prepare for work in child care ‘ -
-- specialized courzes for persons working 1n child care to

up-3zrade competencies

The leaflet describing the Food Service technology course in Columbus, Chio,
states that applicants must have 2 high school diplome and be, generally
speaking, in the upper two-thirds of the high school class. Tt suggests
that a high school background 3a biology, chemistry, and business courses
is desirable, 4 statemeut verifying good health and *he passiug of

seversl college entrance examinations is also reguired.
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5. Should we have an advisory comeittee? what would be its cmposition and
ﬁmction? .
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I'm sure we all recognize that if programs preparing for occupations are
to succeed they will need the counsel and support of prospective employers.
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Over the past two years the people in our office have worked with persons
representing a wide variety of groups in order to get suggestions eand
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fealings .about programs being planned to prepare for occupations. Some of
thasze are Children's Bureau, Public Health Service, Social Welfere, ibusing,
and Women's Bureau. - - . : '

_ There are a number of decisions that will need to be made in relstion to
ths esiablishment and use of an advisyy comiltbee. ' ‘

Wat are its functions? - B . :
what should be the membefship? (Flan for rotating menbership, }
Who will be responsible for setting up the comittee?

How of'ten will it meet?

#ho will plen meetings and keep records?

Since questions relevant to staff needs and qualifications as well as
equipment and other resource needs heve bren developed by other Sexiner
porticipants, they have not been included in this presentation.

{

.
e A e S i S A 2 BN o s S
1 . i
' , L G
f . [ , . N




Use of Research Studies

Dr. Elizabeth Simpson, Chairman,
Home Economics Education,
University of Illinois

My assignuent was to review research and training progrems that
might be of special interest to those concerned. with the occupationally-
: . orientedt programs in home economics education. What I shall present
f nere will not be a comprehensive review of 211 that is being done in
. - - this ares. Two major sources of information were used in locating
studies: 1lists of studies and special progrems funded under the federal
educalion acts and reports supplied by home ceonomics educators in several
colleges and universities. Pty coileges were contacted with a request
for reports of anmy studies or workshops concerned with occupational.
1 education in home economics. These fifty were selected because there

! appeared to be some reason %o believe that they might have some special

activitias in progress in this area. .

What we discovered was not unexpected. There were not many reports
of studies available. A number of studies are in progress. It seems
that every day one hears of projects just approved for funding, just
inderwey, half-completed. In mest cases, +he investigator or project
director seys, "Walt until my results are in. I am not ready 0 make a
- report just yet." Bub, let me report what tTwo assistants and I did find.

N4

- One interesting thing to look for in the reports is the wey in vhich

. : some of the current issues related to employment education in home economics
‘ 1 are related to the studies. As one example, ROy Roberts! point of view

v regarding the relationship between the homemeking and occupationally-

3 oriented aspects of the program may be seen in his choice of problem and

W the implications drawn fram the findings.

0 R Gainful Hmployment of Former Iicmemakin‘g' ‘
Students and the Knowledges and Skills
Contributed by the Homemaking Curriculum

X 1 ‘pr. Roberts is Professor Breritus of Vocational Education, University

of Arkansas, Fayetteville, His study that I am reporting is titled,

- : "Determining Kinds of Gainful Employment in Waich Former Homemaking Students
v from Arkeusas Secondary Schools Engage, and ¥hat Knowledge and Skills Home-

- making Curriculua Mey Comtribute to These Geinful Occupations." This study

was funded under the Vocational Act of 1953.
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The study was designed to answer these questions:l

1. mm kinds of gainful employment do homemaking students
" engage in and whem do thew a.ccept gainfui employment:?

2. Wt informabtion and ski]_ls ‘are needed for these ga:mful
occupamions?

'3, To what extent is imetruction in the information a.mi
skills nesded for these gaiaful occupations included in
the. home econc:ies curriculums?

k, 7To what extent ey curriculum revisions be mede to
inciude units or parts of umits coniaining knowledge
and gkills neaded in the gainful occupations?

making students, (2) letters to employers of these siudents, (3) in-
formetion fram school records, (4) job descriptions and analyses, and
\(5) opinions of gqualified consultants. The questionnaires were given
to 82 teschers with instructions Pcr obtaining the data acught. These
es.chers\ were all oncs who had taught iu the same sckhool since 1955,
that is, ten years. Eighbty-seven firms and individuals were ccntacted
for information about the preperation for employment of former home-
making studemts. A two-day confersnce was held for discussing and :
i evalusting the data and job descripticns, _ ‘
!
!
z
!

|

|

Data were obtained from (1) questionnaires sent to former home- ' *
|

|

!

]

i

Dats were cbtained from 1,640 former homemaking students who were
involved in vocational homemeking courses 10 years ago. OFf this number,
71 percent bhad been emplcyed in a gainful occupation some time during
the 10-year period. st were employed in clerical, sales and service
occupations, For the most part, the college gzaduates were mployed
as elementary school teechers, -

: About one-half of the former studerts indicated that they had
l acquired Mmowliedge and skill ia high school homemaking courses useful

to them in their ga.inrul occupetions, * Specific kinde of knowledge and
skills acquired were in the areas of personsl relations, clothing

! selection, grooming, food, and etiquetie, The data indicate that the
S homemaking courses provide competencies concerned with boil the technical
f and personal relations aspects of the occupations.

R
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] % Students from Arkansaz Secondary Schoo ]

and Skills Homsmeking Curriculums c:.«ntribute to

E T Doctye Tions, College of Miucation, mre aville, Arkonsas,

é Februaxy, 3 Po 9o

E |
58

T e N AT T T T T — T



S * -

——— e e e o e e & e e

e e e s e e e e e

- ' ry
L]
T

The panel of consultants found that job descriptions for occu-
, pations in which former homomaking students were employed contained
! references to many competencies usus].’lar included in homemsking courses.

Roberts concluded that the data of the study suggest that present
dey howe economics courses may be enriched to include many competencies
necdad by young women vwho eater gainful occupations without reducing -
the value of the content for homemskers, .

The study suggests there iz a need for special courses in some -
aspects of home economics for young women who expect to enter the labor
force after high schooi graduation. Tne courses may include competencies
in occupations such as those concerned with the preparation and serving
of food, hotel and motel housekeeping, child care, care of the aging,
p<wer sewing, technical information for sales persons and home mansgement
aad home decorstion occupations. Roberts suggesls the possibility of
having occupationally-competent persons teach the waje-earning courses

- under the supervision of the home economics teacher. He points up there
is a need for preparation for employment in home economics related occu-
patious at the posi-high school level.,

e e e evae - e

Occupational Opportunities in Food.Service

A master! s study, conducted at tke University of California by
Dale R. Rossi,! wms designed to expiore the available occupational
opportunities in the food service industry within the City of Sanba ;
Monice for high school students with knowledge and skill in home eccnomics.
The purposes were:

)
B S UOU UV,

-

1. To identify the specific occupations where the Imowledge
and skills acquired in home economics can be applied,

2. To determine ‘the training necessery to develop marketable
skills which will“enabie the trainee o enter the occu-
pational field,

! 3. To analyze and identify abilities, attitudes, and work
_ _ stenderds which will ensble the trainee to obtain aud fold -
¢ : 8.- Jjoh,

) . 1Rossi, Dale Rhodehamél, A Study of the Occupational Onmortu-
! nities in the Food Service ce Jndustxy in the Santa Monica Area for

. seco“"""nM School Studen’:s With Home Econmics 3 Skills, unpublished f
e study, Univer aity of California, 1
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k, To determine the optimur. training time necessary to
develop such skills, -

5. .To study the physical requirements and equipment
- ' necessary to implement such & training program under
conditions similp.r to those of actual occupation.

The sample consisted of cammercial concerns whose primary function
is the praparation ox service of food for profit and noncormercial
concerns whose seri.ce of food is a supplomentary function, such as
hospitais. A questionnaire-interview was the method of investigation
employed.

‘Knowledges Needed by Mothers and Workers

ia Child-Related Occupations

Ruth Whitmarsh is chief investigator for an exploratory study of
kncwledges in child development and guidance needed by mothers and
workers in occupations related to child care. This project, iunded
under the Vocational Education Act of 1963, is being conducted at the
University of Illinois. The purpose of the study is tc ascertain both
the unique and common knowledges needed by homemskers and employees in
child-related occupations. The hypotheses are:

1. A common core of knowledges is needed by both mothers
and by employees in certain child-related occupations.

2. Mothers, in order adequately to perform their tasks,
need certain unique knowledges in the area of child
developmert and guidance., Hmployees. in certesin child-
.related cccupations, in order adequately to perform
Zheir jobs, need certain unique knowledges in the area

. of child development and guidance.

3. Emlovees in each of certein child-related occupations,
in order that they may perform their tasks, need
knowledges .unique to that specific occupation in the
area of child development and guidance.

The data-collecting instrument contains items of knowledge taken
from the area of child development and guidance, A score, on a five-
point scale, has been assigned by a random sampling of mothers who
heve had courses in child ‘development 2t the college level, workers
in each of three child-related occupations, and specialists in the
area of child development and guidence, The practitioners indicated
the depth of knowledge they believed needed witi respect to each item
in order to perform their tasks, The specialists indicated the depth
of knowledge they considered important for mothers and workers. A
repori; of this study willi be avalilable around June 1st.
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~ “' ' Identification of Knowledges and Skills
. ' . for Succeum_]_._m )

. - Veshington State Univeraity has received & grant under the Vo-

! . eational Act of 1963 to engsge in research and developwent project on

N . employment education., The research is to identify up-to-date informa~

" A ; tion about the knowledges and skills essential for employment in office,

i distribut. ve, agricultural, manufacturing, construction end service ;
. occupations. Objectives are to:

2
s

- 1. Identify and define clusters of concepts, knowlzdges,
N E skills and traits essential for successful work in
) present and future clusters of occupetions.

.2, Identify and measure psychological, sociological and
econcaic factors influencing pupils® opportunity and
willingness to pursue education necessary for develop-
nent of concepts, knowledges, skills and tra.ita essential

for ezxployment

The overall goal of this research is to identify cmbimtions of
L knowledges and traits most likely to meximize career-long occupational
. 1 opportunity. competence and choice in an evolving technologicsl soclety.

A

The first step of this project is to obtain facts about major

5 types of tasks performed in scme njor arsas of work. As a basis for
. curriculun development major types of knowisdges needed to prepare

people for such work ia also being identified.

s mm e am emar e g v eew  swma T

Tae two service occuga.t_:ions for whicn instruments and procedures
are being developed ara food service and child care. Two graduaise assis-
tants, working under the project direntor, and it consultation with Joane
f . Wohlgenant, Houme Economics Bducation end cther home economics specialists,
! ) are preparing the instruments. Alberta Hill, serving as research consul-
tant from the field of home sconomics education, assisted ir devzioping
conceptual structure for possible knowledges.

Instrunents to be used in the study of tesks and knowledges of food

y : service and child care occupations will soon be ready to use in testing.

The firsi use of interview assessment instruments will be with & repre-
sencative gample selected from four different localities in Washinghon

and possibly ore in Jdsho. The sample will be selected from (1) schocl
lunch programs secured from state school lunch supervision, (2) hospitals
3 ! and nursing homes provided by the state health department, and (3) directory
‘ cf the Washington State Restaurant Association. The Child Care establish-
ments will be selected from a list of licensed child care centers provided
by Department of Public Assistance.

Interviewers, selected from qualified persons ilving within the area
=1 in wivich the study will be made, will essist with securizng Jata. These
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w11l be persons with knowledges in food service and/or child care.

Orientation to the purpose of the project snd training of intemewevs '
_ave. .to be provided Yy the pro;ject director. - . _ : i

Problems in Conductixg_éccui)atiomal '
Fducation Programs

RO ot AR\ A kol bt

As a special problem in her program of advauced gradaate study at
the University of iilinois, Margaret Dewar is carrying out a study of the
| probiems encouxtered in the local kigh school in implementing home economics
| occupational progrems which include work experience. A major hypothesis “

of the study is: The teack “rs who are presently, or will be, assuming

respensibility for the progrems will indicate less concern about the
problens if they have participated in a workshop or gra.dua.te vourse ia
occupational educatiomn in home zconomics.

All Pifty state supervisors responded to her request for names of
L teachers planning or couducting occupationally-oriented home economics
i classes and the schocis involved., Two hundred and ninety-eight asmes
were receivad,. These teachers were sent a questicnnaire which included
| & personal data shest and a problem check list to which they were asked
E to react in terms of the degree to vwhich each was considered a problem
} in deveiopiag the home economics occupational educatlion program. To

date, 166 teachers, about 56 percent, have responded. Reavlts of this
study shouid be ready for dissemination by June.

—— ohrw o mee Mte  brs  camaps e o# o et W

ks you can ses, I decided to report studies ir progress as weil
as those completed. We can be locking forward to the results of a
nuwaber of studies that heve important impiications for em;:loyment-
education programs in home economics.

znterests in Occupation Bducation

Beth Jordan reportsl tuat, at Virginis Polytechnic Imstitute, a
mester's thesis in progress pertains to the interests of high school
girls in training for gainful employment in home economics occupations.
The thesis will not be completed until 1967. However, some findings
are already available with respect to numbers interested ani occupations
for which training is desired. These findings &re being ured as a basis

for initiation of occupational training courses in the high schools in a
city syatm.

I e e I R it
.

ljstter from Beth Jordan, Professor of Home Economics Bducation,
Virginia Polytechnic Institute, Blacksburg, Virginia.

AR g,
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Towa State University Studi~s

Following are the titles of research projecis now in process in the
Home Ecoscmics Biucation Department at Iows State University.l e
of these has been completed and there is no repori available at the
present time: ' '

Bages for planning cuxricula in homersking for Junior ;
and senior high school pupils in Iowa. i
Personal values of femily members aad their reiationship %
i
i

to satisfying home 1ife and successful esploynent,
Leader-Eleancre L. _xohlnm

Pilot study of eaployment-oriented courses in home economics
for academically retarded.

Isader-Alberta Hill

Prediction of success of graduates of Iowa State University ;o
in teaching vocational home economics,

Ieadar-Hester Chadderdon
Pases for vocational education for food service industry

eaployees. '
Iscder-fiester Chadderdon and
: Majorie ¥cKinley -
-t Relationship of howe eavirommont and soployment. b
‘ Ieader-Marguerite Scruggs )
{ Biployment Opporbunities in Kenbucky

Anns Gorman of the University of Kentucky reports s& in the
beginning stages a study of opportunities in Kentucky for cepicyment in
oocupations u{ilizing home economics knowledge and skills. Job oppor-
tunities ident!’ied will be classified in the various subject matter
areas of home economics and in tke occupationsl categories used in the
Dictionary of Ocewpational Titles, Probable work situations such aa
bospitals, commer.’al eating establishments, and the like, will also
ba ascertained for each. In addition, the location within the state

of establishments hiring each type of worker will he determined.
tf
ﬁ:Eaa'l'd;t.er from Marguerite Scruggs, Head, Department i Home Economics
; Rducation, Iowa State University, Ames, Iowa. .
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M Practices Study

A study conducted by Mary Ruth Swope at Fastern Tilinsis University
was carried out to try to determine:

1.

2.

3.

Present employment practices among homemakers in 3 con-
munities in central Iliinois - 1 town of 1,000 population -
& town ~f 10,000 and a city of 20,000 population.

Potential employment in tasks related to homemsking skills
if a trained person were available,

Woat meximm hourly wage homemaker®s would be willing to
pay for trained workers.

UWhather or not they would be willing 45 pay social
gsecur 7 for the workers.

Whether they would employ unionized workers.

Hhat age person they would be willing to employ for
various tasks--trying to establish whether or not high
school age trained personrs would be accepted.

Results are available from E, I. U. Write to Dr. Mery Ruth Swope.

Evaluation of Pilot Programs

A project currextdy teding carcied ovt at Cornell University by
Sars, Mackwell and Helen Nelson is titied, "Evaluation of Secondary
School Pilot Programs to Prepare Students for Wage Earning in Home
and Related Occupations.” Cooperators in this study are the Burean
of Home Economics Educaliion, State Education Department, Albany; Home
Economics Departments in New York schools; Ithacs Seaior High School,
and high schools with pilot programs in Iong Island, New York City,
Riegara Falls, Vestal, and Newburgh,

The objectives of this projert are:

1,

2.

To evaluate th* progress toward specific course
objectives rziated to knowledge, skill, attitude
and interest of students enrolled in experimental
courses in home economics related to wage earning.

To determine the relationship between extent of student
progress toward course objectives and student success
in obtaining and holding jobs and

—- —— -~ a—— —
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a. student characteristics
rotivation to enroll

age, I.Q., academic ability, and socioeconomic
status

personal qualities thought related to employability
(including post-high school plans)

satisfactions gained from course end fzom the
work defined by the coarse

b. +type and amount of work experience during
the course

3. To help provide by mears of descriptive data answers %o
questions raised by secondary schools and teacher
preparation institutions regarding courses in which home
economics is related to wage earning.

a. what are the commonalities in home economics-
. related wage-earning training courses?

. what procedures are efficient and whei standaras
reasoneble for selection of student-?

c. what instructional materials are useful?

d. what facilities, resources, and financing
needed for teaching and training?

e, what guidance and counseling support is needed?

£, what are the time demands on ‘teachers and/or
coordinators?

g. what are the problems schools ard teachers
meet in setting up and carrying through a
wage~earning course?

h., vwhat are the 'occupational backsrounds of
+eachers who teach job-related home economies
courses? : .

i. vwhat are the supporting skills necessary in
these hame economics-related wage-earning occupations?

A number of instruments are being devised for use in evalusting the
pilot programs of this study. It is to be hcped that these instruments
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may be mace available to others engaged in similsr evaluation projects.
Affect in Task Performance " b

A research project, funded under the Vocational Act of 1963, and
titled, "Sowe Antecedents of Affect in Psychomotor and Cognitive Task
i Perfornznce in Secondary School courses and programs; Relevance of
Affect for Vocational Preparation” is being carried out at Cornell
University by Frances B, Hiltzel,

This is an experizental study designed to answer the following o %
questions:

1. Is the affective state relstive to a specific task or e

course in school & function of its career relevance, tae e
, student’s self concept of ability, and his actusi ability ‘
to perfora in the tvask or course?

2. Do grade level, sex, SES, and grade point average affect |
the above relationship? '

3. Is there a relstionship between the affect resultaut from
performance in & course or vceational prograd and vocational
choice in school or subsequent job choice? Affect here refers
%o emotionel imvolvement, feeling, From tke study, insizht
may be gained regarding vocational developments. . -

s

Classification of Biucatic ml - ;
jectives, Psychomotcr Domein T
I have a smell grant under the-Vocutional Act of 1963 for the
purpose of developing a +?{cation system for educational objec- | o

tives, psychomotor domain.

The broad categories of the scheme in its present stage of
developuent are: perception, set, vesponse, mechanism, and complex
overt response. These are further broken down, of course.

The zecond psrt of this report is concerned with pilot projects
and training programs funded under the federal acts.

Funded through a grant under The Elementary and Secondary Edi-
cation Act of 1965, a project at the University of Wisconsin is titled,
"ytilizing the Total Curriculum Approach to Meet the Needs of the
Culturally Deprived, Fconomically Impoverished, and Potential Drop- .
outs a% Centrai University High School, Medison, Wisconsin." In o
charge of the program are Bernadine Peterson and Ellen M. Melster.

——— o ¢ g

The program has been plaaned for the Z0 most 1ikeiy dropouts F
in grades 10 and 11.
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The plsn being used exverimentally was developed to meet the
needs of hese students through: .

1. expansion of home economics aud industrial arts edu- ,
cation programs to meet vocational needs of boys and girlss N

2, designing of course work dealing with the comuon elements
in vocational educetion ot eleventh gradc;

3. development ¢2 & work-study program to meet individual
needs of twelfth grade students;

. an increased use of vocatioasl guidance and counseliing .
as part of the totel program;

5. develorment of specialized curriculums in English snd
social -ghudies for grades tep, eleven, tuwelve;

6. develspment of appropriate smsll group and individualized
teaching strategies utilizing auwtcsated instructional media
aud flexible acheduling.

Michigan State University through its Research and Dzvelopment
Program in Vocational-Technical Education seeks to utiliize an inter-
disciplinary spproach to develop pilot programs in preparatory edu-
cation and occupetional training for employment in the hospitality
industry. The programs have emerged as a jJoint effort of Home
Economics Education, Distributive Educsztion, and the School of Hotel, .
Restaurant and Institutional Manogement. )

A Workshop for Administrators of Vocakional Home Economics Train-
.ing Programs in Wage-Eorning Occupations was initiatad by Willa
Pinsley, Dean of Home Economics, and was directed by Amn Buntin at _
Texas Technological College from August 1-20, 1965. .

The major objective of the workshop was to provide an opportu- i
nity for home economiste responsible for administrative or consultant tE
services in vocational educational programs to develop the knowledge .
and understanding needed to expand further the vocational home econc:iics
programs to include preparation for occupational competency in Jobs
using home economics knowledge and skills.
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The enrollment in the workshop included 33 persons, with repre-
sentation from six states.

Amna Fults, the Department of Home Economics Education of Southern
Ilinois University, and the 1965 gradunte workshop participants in
home economics wage earning compiled a bulletin: "Workshop for the '
.Preparation of Home Economics Teachers to Teach Wage Earning Programs -
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in Food Serwice." This bulletin is designed to asaist in the planning
and developing of wage-earning programs. The materials presented are
developsd to include recowmendstions set up by the State of Illinois
to fulfill the requirements of the Vocationsl Education Act of 1963
and preceding vocational education acts.

The information is especially developed for establishing train-
; ing progrems in food service related occupations for boys and girls
" in the 11th and 12th grades.

. June Cozine, (klshoma State University, served as director for

. 2 four weeks "Trainiug Program for Teachers and Leaders of Gainful
Engglsyment Praining Programs in Home Economics" from June 7 to July 2,
1965,

' One of the objectives of the program was to develop tentative

, curriculum materials for three courses: Child Care Services, Clothing
i Services and Food Slervices. The final report of this project contains
tentastive guides for gainfal employment programs in Vocational Home
Economica in the three courses previously mentioned.

Just last week, Anna Gorman and Aleene Cross received word of
approval for fursling of their proposals for instructional programs
for teachers of occupationel training programs.

And, so it goes. There is an unprecedented interest in research

| and developmental programs in home economics education and in vocatioral

education in general. This is one of many promising develipments in ‘
our field. ?

Tt is, I believe, a part of an era of “process” emphasis which
i we are entering. In any educational program, as indeed; in many phases
of life, we are concerned with two major factors--subdtance and process.

' Substance in our field includes traditional prograss, generaily

e , accepted ideatities, giuldes, forms, standards, rules and regulations,

Lt Ry process I refer to questioning, examining. inquiring, evaluating, !
- and criticizing.

Wwith the acceleration of change in all areas of life, process P
nust surely take precedence over substance.

~ Research activity may be seen as processive. Increased emphasis
R here would seem to be an imperative of the times. '

68




———— e - o - -

EFFECTIVE FIANS FOR PIIQT PROGRAMS

Dr. Mexvin G. Linson
Assistant Director, State Board Vocational Bducation
Colorada

As I went about the task of preparing my remarks for today, I
found it difficult 4o be very profound, for much of wbat I am going to
8ay hoa baen seid befors, Furthermore, I was couzbantly reminded, as
1 thought of who might be in the audlencs, that mcst of you are more
knovledgeable on this subject than I am. I consoled xyself, however,
with the thought that as busy as we all are these days, it is well we
be remirded occasicnaliy of thuse things we all krow aze right, but in
our haste we sowetizmws neglect.

i firmly believe thet, although time is of the essshce in our race
to keep vocational educstion abresst of the needz of the people, we dare
not cacrifice quaiity in our programs for the sake of speed or quantity.
I sn suggesting, as you can raadily guess, that pilot programs cen and
should be our guality control ian voeational education.

I am also suggestiag thoat guelity pilot progress wiil be possible
only when we have a tic, cont State program for piioting
proalsing innovations vocati ucation.
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It has been said the one thing we can be certain of ir that tomerrow
will bring chenge. If we are to be croators and not followers of change,
wonudtobeorg\\niudinauchawthatourerforbsmerao.%ingchnnge
:1.1.1@? as routine, but perhaps bettor planned, then anmy of our cther dag-
O= tasks.,

I say better plamied, becasuse we dare not cubseribe o or prowcte
chsnge just for the sake of chasge; and in ry humble opinion the directing
or créating of changs iz State leadership's bast opportunity to fulfill itz
leaderatip function. (nly if we organize our efforts iu such a mecner thet
8 certain percentage of our time is devoted to designing, testing, and

ﬁiaizmmtmg innovations, will we de worthy of the leadership titles we

Anyone in a management poxition in any of our mejor industrial concerns
today would soon find his company losing its share of the market if they
did not constantly expend large portions of their profits to meke obsolete
the very product which made the profit in the first place. And, furthermore,
that sane managemernt person wouid xoon f3nd his Job in jeopardy.
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I suggest to you that one of the major ressons meny sther groups
are concerning theascives with vocationzl educaticn is becpuse ¥3 bayv:
failed primarily at the State Department level fo provide {his =inl of
Jeadership.

I realize that supervisors have & r2sponsibility for defending and
reintaining the kinds of programs they have described in the various
state plans., I, also, reaiize it is difﬁ.cult to destroy that which we
have gworn to defend.

Industrial leadership finds it possible, however, to serve the dual
kind of role I have described--that of promoting the present product while
al the same time they are encouraging their reseerch staffs t0 find some-
thing better. Their motivation is profit. Ours is not. 3But it may be
aven more important--our very life. This may sound as though I believe
we shouid promote change in order to presarve cur jobs; and that is exactly
what I believe--not my job or your job necessarily--but I am egotistical
enough to believe that the State Poards for Vocsiional Blucation in the
various states provide the best structure for fostaring, promoting, and
administering vocationsl education. We will succeed in maintaining a
leadership role in vocstional education only if we earn the right to be
called vocational education leaders. In a democracy, lesdership should
never be vested in anyone or any group for any other reason.

I have said, a0 far, that we ncsd & systemxtic, continuing program
for piloting promising innovations because it is ¢.sential if we are to
provide the leadership function given to State Departments of Bducation
by our Constitution; and I have said zo one can do it as well as we can.
Bit there are other reasons every bit =g lmportant. Vocational aducation
has a responsibility to those it serves--the student, the employer, and
society in generai. This responsibvility is to provide training which will
ensble students %o enter the labor market as well-trainead and efficient as
passibie,

‘he rapid changes ta.king place in the world of work mke 11: m;m'ative
ihat we change our programs iu order that we might never be ' «
accused of training unemployables. We need to know what, if m, %hmges
in program will be needed to serve tomorrow's homemakers, we shouldn't
guess. We should try out our best ideas in controlled experimental
prograas, 8o that we might disserinate widely that which is good and destray
thac wkich proves to be undesirable.

As brilliant as some of our ressarchers may be, and as capable as
some of our educators and educational planners may be, they have made
and they will continue to make mistakes. It is the purpose of pilot pro-
orans to guard ageinst these mistakes or to keep them to a minimum. General
Motors or General Foods would never econaider placing s new design or a new
cake mix on the market befors it had been tested at the proving ground or
in the kitchen. So a3 new ideas are advanced which effect the teaching-
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\lea.rning process, they sizould be tested in pilot programs to ascertain
their value in vocational educaticn programs.

I am sure that all of us at some time or another have deplored
the “extremes" of the educatioasl pendulum. I believe the wise, contin-
ving and systematic use of pilot programs will hasten the development
of educationslly sound programs in vocational education, thereby shortening
the arc of the pendulum,

In my opinion, & third most important reason exists for systemstic,
continuing state programs for piloting promising innovations. This reason
relates to "climate,”--the fear of change and the misunderstanding of what
we mean when we refer to pilot programs.

1 heard an assistant state supervisor in a large state make the
statement ihat there were some new kinds of programs being tried in his
region, but he didn't want the head supervisor to know about it until the
program succeeded or failed. The implication was that the program would
not hevs been approved for reimbursement. This certainly isn't the kind
of climate which would encourage imnnovation. Perksps, the real reason
that sach a climate exists in this state is the fact that no systematic,
organized plan exists for conducting vilot programs.

It is normal to resist change, and it is easy to see why pecple,
especially educators, fear change. For as you analyze how we have gone
about plamning for change, you realize it has been haphazard at its best.

Brickell,in his study of educational change in the schools in the
state of mew York, ccacluded that '"the most formidable block to instructional
improvement today is that education unlike medicine, agriculture, and industry
fails to distinguish the three phases of change--design, evalustion, and
dissemination. Moreover, it fails to support adequately the basic research
vhich should precede the design stage."” I subscribe fully to this statement
for I krow it is true in at least one other state-.-my own,

State leadership, if it is to make any noticeable contribution to the
development of new ideas, must recognize the differsnces in each of these
phagses, and furthermore, they must recognize the part that they can and
should play in each phase.

We have discussed some of the "whys" to this point. Before we proceed
to the "hows," I think it is best that we define a pilot program. In the
Report of the Second Research Coordinating Conference on Agricultural

'O'cc!xpations, a pilot program was defined as 'a planned activity for testing
a new idea in a realistic situation.”

Since I telieve a pilot program is something more than the testing
of & new idea, I am suggesting that, for the purpose of unity of thought,;
you think of a pilot program as a planned activity in the devel vt and
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adoption of inmnovation. There are the following four distinct steps in
& pllot progran,

l. Identifying new ideas and concepts

2. Designing ideas into workable educstional programs of action
3. Evaluation through field testing

ik, Digseminating ideas which have proved successful

Each of these sleps calls for a different set of circumstances: .
different people, different atmosphere, and differcnt purpose. If each
step is to serve its propsr purpose, it must be completed before the next
is started, and they must be conducted in the proper order. The responsi-
bility fur the proper use of the steps in proper sequence seems to me %o
be that of ztate leadership.

I am discussing these steps, not because I think you are unfemiliar
with thea, but rather to point out the state leadership responsibility
associated with each step. I am sure teacher educators, supervisors,
local tewchers, and local school administrators, each feel that given the
time and money, they could and should be responsible for each of these
steps. But if we are practical, I think we may agree that because of time,
monsy, and the very nature of our organizational structures, some 2f the
groups mentioned are better equipped to do the job than others, and some
have a greater obilgation than others.

In step number one, we identify the ideas which are currently in the
minds of people that have implications for educational innovation. Priority
should be assigned to those ideas which have particular significance for

further development.

The second step involves the process of designing the significaut
ideas found in step one into a workable plan for action in local schools.

The third step is one of evaluation. Here the plan conceived in step
two is tried out uwhere it can be thoroughly tested to determine its educa-
tional values, When o new idea has been proved valuable to education, it
tnen is reudy for wide dissemination through & fourth step often referred
to as demonstration programs.

Bach of these four steps are related tc each other, but each one is a
geparate and distinct step that can and should be treated as an individual
problem,

Generally spesking, leaders in vocational edueation have not recognized
the importance of these Zouwr steps, nor have they recognized that their
responsibility varies considerably in each step.

I would like to review briefly with you the unique characteristics

of each step, and the procedures which I believe are essential if satis-
factory results are to follow,
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Step I, Identirying Jdeas for Innovations in Vocational Education

Teachers, State Department personnei, teacher educators, and lay
citizens all have ideas for improving vocational education programs.
Some of these ideas are known only to the person who has the idea, and
others have beem disgeminated widely through the written and spoken word.
Some ideas have limited possibilities for application in & statewide
program. Some of these ideas are gocd, and some no doubt would prove
undesirable. Some ideas have been tried and found succegsful., Others
have baen tried and have been sbandcnsd. In many instaxces the results
of eithar are known only to a few.

Uinless the State supervisory staf? provides some means of gethering
thege ideas, many will never be made knmown. The State steff needs to
develop an atmosphere which encourages free camunication of these ideas,
They, also, need to provide the structure for the handling and processing
of these ideas in order that each idea receives consideration for further
dewelopment.

To implement Step I, the Staue Board through its staff might well
establish the following definite procedures.

1. A procedure should be established for continuous evaluation of
present programs in the State as a means of identifying neaéds.

2. A committes should be established to receive ideas, evaluate
ideas, and suggest those for which pilot programs should ba
developed., This committee should also be responsible for
determining vhich changea have recently been nade in their
own and other states. The National Center, the U.8. Office
of Education, and the American Vocational Association research
committees should provide this kind of information as a
continuing service to the states.

3. Periodic reauests should be made of those affected by
vocational education prograws to sulmit their suggestions
for progran improvement. (Advisory camittees, teachers,
adninistrators, and teacker aducstors)

L, Priorities should be assigned to promising ideas.

5. Tho necessary structure to move ideas from Step I to Step II
shouid be provided. "

As I see it, State leadership has a responsibility at this step
for creating a permissive atmospkere regerding change., I believe the
reason we have been reluctant to create this stmosphere is because we have
feared the indiscriminate, haphazard, and uncontrolled change that hss
charecterized so many changes in education. I suggest that if this step
and the others that are to follow are conducted in an orderly, gsystematic
manner, we will have no reason to fear change.
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Step II. Deniguing the Bducationel FPlan

l Wveryone in vocational educatica at one time or ancther has thought

of something vhich he or she felt would improve the program with vhich
they worked. Many of these ideas lie dormant because of u lack of Lime
on the part of the invertor to develop the idea to the point that it
could be put iitto action. Others lie dormant because the inventor lacks
the understanding necessary to design a scund program.

This step must be conducted by competent people, gilven the necessary
time and the freedom from normal comtrols, standards, and regulstions,

All rules, except those necessary for the protection of health and
safety of students, should Yz ;vspended Lor those who are designing

innovation.
State :_I.eade‘;-‘ship should provide for the following:

1. A project coordinator who will be assigned major respon-
sibilit)r for coordinating the development of a plan o
the point vwhere he believes it can be tried out in one or
more schools with a better than average chance of succeed-
ing. Free him from other duties,

2. Specialized consultents who will be given ¢ime and freedom
) to test ideas asgainst known factors and basic research,

¥ 3. A critical rev:iew of the plan by specialists, staff
nmeuiers, school administrators, and others who are

s qualified by training and experience to make such an

~ eppraisal.

k, A plan that includes the following detail:

g A. Obiectives of the innovation,

B. A step~by-step .procedure that will be followed in

- putting the plan into operation,

° : C. A list of teaciing materials and equipment needed.

% D. Te kind of enrollment appropriate for the program.

3 ’ E. & procedure for selecsing students,

F. The kinc of coomunity and school setting needed for

. the trial stage.

= G. The quzlities of teachers and/or others who will be

* in charge of prczram and training needed.

H. e length of time to complete the trial. _

I. The evaluation instruments that will be used and

“ vho will evaluate, ,

i J. The nuzber and description of control centers where
i

O pn— T

all ftaetors of evaluation are matched with the
¢salugtion centers to the highest degree possible,
K. ‘Ths tive achedule,




L. The number of schools needed for experimental centers.

M. The approximate (extra) cost of conducting the evaluation
step and the source of funds.

N. The changes evaluation centers will need +0 make in their
traditional operation.

" 5. Approval of the plaﬁ and neceésa.ry financing.
6. A local projeét coordinator in each pilot center.

Brickell says, "The basic ingredienmts of a good invention setting
are a richness of talent and a freedon to explore. At its best, Step I1
provides for 1) a group of highly intelligent people, 2) a somewhat
limited problem, 3) time to consentraic on a solution, 4) ample money
and resources, 5) freedom to try eimost anything, 6) the likelihood that s
the solution will be used somewhere, and 7) the prospect of a personal :
recognition if the problem is solved. The more artificial, enriched,
and free the setting, the more distinctive the innovation it is likely
to produce, Freedom is essential. The atmosphere and the actuality of
freedon must be deliberately created.” ..

s aaiian naeman ) (loninia f

i State leadershis has a responsibility here for initiating the
structure and organization which can carry oub the design step. Few
state legisiatures would finance this kind of an operation in the State
Depertment knowingly, and most state staffs are not large enough to free
many of their staff at any one time for this kind of an assigmment.
There are means, however, of providing reimbursement--100 percent if
necessary--to. colleges, universities, and local schools for the purpose S
of getting this job done. It is also possible for the state to contract )
with private agencies and individuals for certain kinds of comsultant
services. In addition to the securing of finances, I would think that
: stute leadership has & responsibility for promotion and supervision of
2 thaese design activities,

RS A ) 4

hizmaay

Ster III. Evaluation or Testing

g . . . .
- This step involves taking the completed plan agreed upon in Step I
[( and putting it into operation in one or more local schools., The plan is
] field tested under actual working conditions.

It should be realized that a teacher who is introducing a major
change will need varying amounts of assistance. Evaluation of the inno-
vation should be constant. Immediate evaluation may be found in student ] ,
reaction. Other subjective and objective means of evaluating progress
should also be used extensively.

The special attention the teacher receives during innovation may D
cause him to over-produce %o the extent that the apparent beneficial
effects of a given innovation will be due to the added efZort on his part

D

75




—— e A ————— - - - . - - - - - P S

rather than from this innovation itsclf, To insure a more accurate
evaluation, it may be necessary to give the teachers of control groups
the ssme kind of special attention.

: %There are undoudtedly other meanc of guarding againwt the
' "Hawthorne” effect. Perscas whc are knowledgeable in this area of

" resezrch ghould be utilized in designing proper methods of evaluating
the innovation while it is being tried umnder actual field conditions.

Every effort shouid be made to conduct experimental programs

under carefully coatrolled conditions which permit littie deviation
from the designed plan. Adequate financing to ir~ure proper teaching
materials, facilities, and teacher time for preparation is essential,
Since evaluation programs are untried and mey deviate considerably from
stendard procediure, it sccms wise aot ¥o involve more schools than are
3 necessary for proper evaluation. A limited number of schools, never

E ~ more than those whicia can be properly supervised, rhould be selected at

A ey Fa - w— ———

axw one time
State ‘leadership should provide for the following:
1. Adequate evaluation and/or control schools, |

2. The cooperation of the superintendents and others who
will be invoived,

3. Persomnel and materials needed in the evaluation and
contrel centers,

k., Pinaneial aid which might be supplied from +he State
Department.

5. Appropriate conmtracts between the schools and the State
Departmant which cleariy states the responsibilities of ;
the local school which will enable it to receive |
reimburgement. |

6. Provision for training the persomnel who are $o work the
project.

|
!
7. Provision for describing imovation in professional ' ‘

publications, : '

Since field testing is often done to compare one method or one
program with another for the purpose of advocating change, it seems log-
ical that state leadership shouid control tkis step if possible, or at
least observe it closely if control is not possible.

Those who have made a study of educational innovation tell us thie
step has traditionally bsan skipped. Too often pilot programs have
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nmoved from the design stage to the demonstration stage. We not only have
the opportunity to stop this trend: we have the responsibility for
reversing it, :

Some success factors in this stage might include:

1. Avoid overloeding teachers.

2." Changes in plans must be avoided afier the experiment
starte to assure reliable evaluation.

3, The evaluation procedure should be rigidly followed.

4, vVisitors who are not directly responsible for the operation
of project should be discouraged, :

5. Reports of progress should be macde only to school and
State Doard officials and should 1ot be published until
“he evaluation is completed. '

6. Recognize when a program isn't working and stop. (But
appraciate the benefits derived from imowing that it
won't work and share this knowledge as completely as if
it had succeeded.)

Step IV. Demonstrating Fleld Tested Innovations

The adoption of new ideas is at best a slow process, People
seldom try a nsw practice until they have had an opportunity to observe
someone else do it. There are exceptions to this rule, of course, but
people who have studled the process of disscmination of new ideas indicate
that written or oral repnrts of inmovations bring sbout adoption at a
much slower rate than does observation. .

It ie also true that people generally are siow to accept new practice
unless they are observed in situat’ons aimilur to their own. Studies have
shown that the smaller farmer is inclined to believe that new gractices on
large farms may not be applicable on his farm. Foms économica teschers
and school administrators in & small district may follow the same reasoning
in rejecting a new practice whick is successful in & larger or wealthiar
district,

The demonstration of new practices tskes place only after evalu-
ation has shown, during the evaluation staga, that the practice is
educationally sound. Consequently, the purpose of a demonstratlcm in
a pilot center is to disseminate the idea or practice as rapidiy as
pcssible in as many centers as possible. During the demonstraticn
process, iu may be advisable %o avoid artificlal, enriched, sbnormwl, or
unrealistic settings or conditions. It may aiso be profitable ¢o reward




the demonstration center with recognition and attention.
State leadership should provide Zor the following:

1. A written description of the inrpyvation, including details -
necessary for the implementation of the idea or practice.

2. A variety of schools to serve as demonstraticn centers.

3. Arrangements for superinterdents and other school
people o visit successful programs in the original
evaluation phase.

4. Training for teachers and others, necessary to enable
them tc conduct the new plan or procedure.

5. The necessary equipment and qualified people.

6. The selection of many but varied centers where the
innovitions may be conducted- under normal conditiuns.

7. An evaluation procedure to compare with results oi*.ained
during evaluation phase.

8. Revision of the State Plan to allow for normal financial
assistance for programs proven successful '.in evaluation

stage.

9. Arrange for as many teachers and administrators as
possible to observe demonstration centers.

10. Wwide publicity, by oral and written work, to explain the
accomplishments of the demonstration schools and the
value of the innovation to education.

11. Arrange for key people to observe the demonstration.
Special attention should be given to leaders in the
profession and to people who are kncwn to adopt change
readily, as well as leaders of various social cliques.

hie o g

12, Workshops for other teachers in the state to teach the
procedures needed in handling the new practices.

- 13. Revision of the preservice training-progranm. L

At this stage, state leadership has a major responsibility for
"spreading the word" and training teachers. We have a responsibility
fov telling others about the- bad, as well as the good; und we iave & R
responsibility for training beginnirg, as well as established teachers, ‘
g0 th& might carry on the types of programs which have proven to be
worthwhile,
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In discussing the specific steps in pilot programs and the procedures
to be Tollowed in implementing each step, I have suggested many activities
for state staff personnel both at the supervisory and teacher education
levels.

Tere are several points I made or alluded to that need to be
reemphasized, however, as they apply to the administration of pilot
programs in any given state.

The first one concerns the number of pilot wrograms which should
be under way at any one time, I believe that there stould never be
any more pilot programs under way (at the evaluation or testing stage)
than there are field personnel on the supervisory and teacher education
stafP. If there are two supervisors and one teacher educator in a state
who normally visit local schools for a large portion of their time, then
there should not be more than three experimental programs in progress.
In smaller state: -lere there might be only one supervisor and one teacher
educator, I would think that more than one experimental program at any one
time would be too iHany.

vhen programs have heen proven and are at the dissemiaation stage,
I would not be as concerned about the numbers, provided each demonstration
center could be visited at least three or fowr times a year.

Another noint I believe can be defended is that at least one full-
time person be assigned the responsibility for coordinating and promoting
action resesrch activities at the State level. This person to be in
addition to the teacher education personnel who are assigned research
duties.

Third, I believe every State Flan and/or Policy Manual should not
only provide for research activities of all kinds, but should spell out
in some detail the procedures for identifying, designing, evaluating,
and demonstrating pilot programs in order that every person engaged in
vocational education will be aware of their responsibility for improving
the statewide program through innovation. - .

If this procedure works for agriculture, medicine, ard industry,
it is time we bring the same orderly, systematic approach to action research
in education. -

Fourth, the responsibility for financing pilot programs is primaxrily
that of the State--especially in Steps I, II, and III. The Vocational
Bducation Act of 1963 provided funds for this purpose. I hope we will
make every effort to use them wisely.

Since our purpoge in prmting pilot programs is to focus attention
on problems o2 impo:tance to the statewide program, it is unreasonable to
expect that a single school district can be expected to bear more. than a
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minor portion of the expenze, The cost of carrying on a pilot program.
proyerly done, is much grester than the traditional on-going progran;
and since it bepefits the entire Stste, it should be the responsibility
of She entire State. A local school superintendent often findz it
impossible to perform Step III without defending the expenditures
through volumes of puldicity. This defeats the purpsse of the testing
stage. :

_If Ctate funds are supporting thie project, less objection may be
found locally and interference can be controlled by those who are
concernsd primarily with the findings of the study rather than the cost
per pupil. The local project director andfor teachers may be freed of ‘
sutside duties without cbjection from othsr staff members vho may be
carrying heavier teaching lcads.
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Fifth, great care needs to be taken to assure that there be clear
cut distinction between the testing stage and the demonstration or
dissemination stage. ' _

In closing, let me review with you some key words ihat clearly
describe the cheracteristics of the four steps in piloting an innovation.

Step I - IDERTIFICATTON

Permissiveness,
Persuasion, Coordination

Step II - DESIGN

Intelligent Pecple, Muaple Resources,
Arple Time, Freedom from any Other Assignment,
Iimited Problem, Availability of Consultants

Step III - TESTING (Braluation) y

Controlled, Closely CObserved, |
Restricted, Enriched, Diverse Settings v )

Step IV - DISSEMINATION B

Unenriched, Normal but Diverse Ssttings,
Carefully Trained Teachers; In-Service Training

T am sure some of you will disagree with some of the things I have
3aid, but I am hopeful we can all agree that vocational education can
benefit from the incressed use of properly conducted pilot programs;
and further, that it is the responsibility of state leadership to initiate : '
a major trend in this direction immediately. /
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Bibliography of Displayed Resource Materials
Availability possibilities:
1. Eas been sent to all Head State Supervisors
2. Has been sent tc Head State Supervisors in regions .

3. Is available on request:

a. to Bead State Supervisors only
b. to Home Econcuics Teacher Educators
c. to others - Please specify any limitation.

4. May bs purchased for $1,00 per unit.

a. is available on limited basis only
b. 1is available for mass distribution

5.‘ May be reproduced by others if approval i3 obtained and appropriate
recognition is glven.

6. Tentative mterialé or working papers not available for general
distribution at this time.

Title Source |

1,5,6 1. Personal Development ard State Department of Bducatiou
. Menagement (A Course for Hoxe Bconomics Bduceiion Service
Occupational Home Econo=- Yocational Division
mics Rducation) Montgomary, Alsbsme 36104
Revised 1
1 2. The Significance cf Per- Ruth Stovall, Supervisor
sonal worth in the World Jme Economics Education
of Work (Part of Personal Dept. of Zducation |
Devel,, & Management Course) Nontgomery, Alabama
1,5,6 3. Outline for a Preparatory State Depariment of Rjucwtion
Course in Cccupational Home Econczics Education Service
Home Economics in the VYocational Division
Field of Clothing, Textiles, MNontgomery, Alabaxa 36104
and Heme Furnishing flervices
1,5,6 4. Information for Schocl Ad- State Depart=ent of Education |
rinistrators on Occuiation- Hom» Economics Education Service
al Home Econcmics iv Ala- Vocationel Division !
bama High Schools Montgomery, Alsbams 36104 ;
1.5.6 5. Report Fz.ms Required of State Department of Education
Occupationai Teachers of Home Economics Education Service
Home Econonics Vocational Division

Montgomery, Alsbema 36104
e ————— N TN P T

PRECESDING PAGE ELANK NOT FIINED |
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Fioor

No Inf.13,

Directions and Forms for
Making Home Economics Occu=

pational Surveys 1956-1966

Guidelines for Developing
Pilot and Experimental Pro-
grams of Occupational Edue-

cation in Home Ecoromics for

Alsbama during 1965-1966

Outline for ¢ Preperatory
Course in Occupetional Home
Economics in the Field of
Food Services (Preparation

and Management)

Suggestions of Books and
Bulletins Available as
References for Occupation-
al Home Economics Classes

Development of the Child-
Care Training Ceater FPio-

gram

An Introduction to the
World of Work

Home Economics-Business
Education (Experimental
Project)

Policies and Procedures
for Prograus of Vocation
of Homemakirg and Occu-
pations Using the Know-
ledge and Skills of Home
Economics

Occupational Course
in Food Services
Worker in the Field

" Vocaticnal Divisiorn

e g

State Department of Education
Home Economics Education Service
VYocational Division

Montgomery, Alsbama 36104

State Departuent of Education i -
Home Economics Education Service

Kontgomery, Alabama 36104

State Department of Education
Home Economics Education Service
Vocational Division

Montgomery, Alabama

State Department of Education
Home Economics Education Service
Vocational Division

Montgomery, Alabama

February, 1966

Pueblo High School
Tucson, Arizons

1965

Director, Home Economics Education
State Departuent of Vocational
Education

hi2 State Building

Phoenix, Arizona 85007

1965

Mrs. Erma Riggs, Program Specialict |
Sacramento City Unified School Districd
Curriculum Development Center
810 V Street

Sacramento, Californiea

July 1, 196k

Homemaking Division
State Board for Vocational Education

510 State Office Building
Denver, Colorado 80203

Home Econamics Education Service A
Connecticut State Department of Educat \
Vocational Education Division o
Hertford, Connecticut A
April, 1966 ?




17.

18.

19.

Connecticut Concepts

Ave Shoving .. 4,5,6.
Progress Report

School Food Service Traine
ing Prepared 1965

Occupational Opportunities
Using Home Econoamics Know-
ledge & Skills 1955-1966

Workshop for Preparation of
Home Economics Teachers to

Teach Wege Earning Programs
in Food Service '

The Employment Aspeci of
Home Economics Education

(an annotated bibiliography)

Careers in Food Service
Iowe Job Guide (The Job as
it appears in Iowa's Larger
cities)

Orientation to Home Econ-
ocmics Related Occupstions

Reference List for Quan-
tity Food Service

Plans for Work Experience
in Relation to Child Care
Program in High School

Clothing Services

Home Economics Educstion Service

Connecticut State Department of
Education

Vocationel Egucation Division
Hartford, Connecticut

April, 1966

Frances Champion, Supervisor
Home Economics Education
State Department of Education
Room 203, Knott Building
Tallahessee, Florida 32301

Frances Champion, Supervisor
Heme Economics Education
State Department of Education
Room 203, Knott Building
Tallahassee, Florida 32301

Dr. Anna Carol Fults, Chairman
Department of Home Econamics Education
Southern Illinois University
Carbondale, Illinois £2503

Divisicn of Home Economics Eduecation

Tepartment of Vocational & Technical
Education

University of Illinois

Urbena, Illinois 61803

1965

Iowe State Employment Service
Towa Restauwrant Association
20l Shops Building

Des Moines, lowa

Home Economics Education
Purdue University
Purdue, Indiana

June, 1965 l

State Supervisor, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building
Topeks,, Kansas 66612

State Supervisor, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building
Topeka, Kansas 66612

State Supervisor, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building

Topeka, Kansas 66612

- - '
P — = = - T e i v— T =
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The Right Angle State Supervisor, Home Economics Ed.
State Board of Vocational ¥ducation
Room 1116, State Office Building
Topeka, Kansas 66612

Development of Fibers and State Superviscr, Home Economics Ed.
Pebrics Units for Seventh State Board of Vocational Education
Through Twelfth Grades Room 1116, State Office Building
Plecing Emphasis on Job Topeka, Kansas 66612

Related Opportunities
at the Tenth Grade

1 27. Alteration of Garments for State Supervisor, Home Economics Ed.
Women State Board of Vocationsl Education
Room 1116, State Office Building
Topeka, Kansas 66512

.3 28. Home Economics Related to State Supervisor, Home Economics Ed.’
Weage Earning Suggested Re-~ State Roard of Vocational Education
source Materials. Room 1116, State Office Building

Topeka, Kancas 66612
1 29. Eaployment Survey of Home State Supervisor, Home Economics Ed.
Economics Veachers State Board of Vocational Education

Room 1116, State Office Building
Topeka, Kansas 66612

1 30. Alteration Tips State Supervisor, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building
Topeka, Kansas 66612

- 1 31. Sugegested Pilot Study for State Supervisor, Home Economics Ed.

_ Training Home Economics State Board of Vocational Educaticn
Pupils for Catering Service Room 1116, State Office Building

a Topeka, Kansas 66612

L 2 32, Digest of Seminar in Oc-. State Supervisor, Homz Economics Ed.

i cupational Home Economics State Board of Vocational Education

E Education Room 1116, State Office Building
Topeks, Kansas 66612 qf
& June, 196k

;%. 5,6 33. Course Outline - Waiter- Homemaking Education Services
£ Waitress Trainirg Vocational and Adult Education
E Division . '
- Department of Education
% Carson, City, Nevada g
%r 3¢,5,6 34k, Job Training in Home Homemaking Education Services f
Ecenomics Vocational and Adult Education

E Division

5 Department of Education

2

Carson City, Nevada
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Home Economics Education
Syliabus for a Comprehensive

Progran

Alterations of Ready-
to-Wear

Food Service Technology
(Dietetics)

Extended Employmznt

Manuel of Operation for
Training and/or Retrain-
ing Adults for Jobs Re-
quiring Home Economics
Knovledge and Skills

Manual of Operation for
Home Econcmics Job Train-
ing Programs in High Schools

Vocational Home Economics
in Ohio High Schools
1963-1964

Preliminary Applicetion and

Information Data for Approval

for a High School Joo Train-

ing Program in Vocaticnal Home

Economics

Bureau of Home Economics Education
State Education Department
Albany, New York 12221

Director, Home Economicn Education
State University Station

Fargo, North Dakota 58102
April-May, 1965

Migs Margsrcet McEniry, State Supervisor
Home Economics Education

State Dereartment of Education

Division of Vocational Education

65 S. Front Street
Columbus, Ohio 43215

Miss Margaret McEniry, State Supervisor
Home Econamics Education

State Department of Education

Division of Vocational Education

65 S. Front Street

Columbus, Chio 43215

January, 1964

Miss Margaret McEniry, State Supervisor
Home Economics Education

State Department of Education
Division of Vocational Education
65.2, Front Stre=t.

Columbus, Ohio 43215

March, 1965

Miss Margaret McEniry, State Supervisor
Home Economics Education

State Department of Education

Division of Vocational Education

65 8. Front Street

Colvmbus, Ohio 43215

March, 1965

Miss Margaret McEniry, State Supervisor
Home Econocmics Education

State Department of Education

Division of Vocational Education

65 S. Front Street

Columbus, Chio 43215

Miss Margaret McEniry, State Supervisor
Home Economics Education ’
State Department of Education

Division of Vocational Education

65 S. Front Street

Columhus, Ohio 143215
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Home Economics Publications

Highlights of the Vocation-
al Education Act of 1963,
Public Law 88-210

Report on Activities Re-
lated to Occupational Ed-
ucation in Home Economics
in Puerto Rico

Vocational Home Economics
Education Survey Surmary
Sheet

Survey of Home Economics
Students' Employment for
1965-66 and Euwloyment
Plans for 1965-66

Home Economics Education
Occupetional Training
Program Survey

Units of Work and Ques-
tionnaires. Prepared by the
Workshop in Wage-Earning
Home Economics Courses
During the summer of 1965,

Occupational Trends in Health

Care Industries King
County 1965-1970

102

Miss Margaret McEniry, State Superviso
* Home Economics Educetion

State Department of Education
Division of Vocatioral Education

65 S. Front Street
Columbus, Chio 43215

Home Economics Education
Home Economics West
Oklahoma State University
Stillwater, Oklahoma.
1965

Commonwealth of Puerto Rico

Depertment of Education

Area of Vocational & Technical
Education

P. 0. Box 818

Hato Rey, Puertc Rico 0019

Mrs. Margaret Crockett

Supervisor of Occupational Training

Program

Home Economics Education

Department of Education

Nashville, Tennessee

Mrs. Margaret Crockett

Supervisor of Occupational Training
Program

Home Economics Education

Department of Education

Nashville, Tennessee

Mrs. HMargaret Crockett

Supervisor of Occupational Trainirg
Program

Home Economics Education

Department of Education

Neshville, Tenner see

Supervisor, Home Economics Education
State Department of Education

State Office Building

Montpelier, Vermont 05602

State Board for Vocational Education
P.0. Box, 2u48
Olympia, Washington 98501
December, 1965
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1,32,5 51. Guidelines for Teeching Director, Home and Family Life

The Homemaker®s Assistant Pducation
State Board for Vocational Education
P.0. Box, 218
Olympia, Washington 98501
4 52, A Sample Wage Earning Dr. Genevieva W. Shubert, Supervisar
Training Program for: Home Economics Division
Child Day Care Aide Milwaukee Vocational Technical and

Adult Schools
1015 North Sixth Street
Milwaukee, Wisconsin 53203

4 53, A Sample Wege Earning Dr. Genevieve W. Shubert, Supervisor
Training Program for: Home Economics Division
Waitress Training Milwaukee Vocational Technical and
Adult Schools
1015 North Sixth Street
Milwaukee, Wisconsin 53203

4 54, A Sample Wage Earning Train- Ir. Genevieve W. Shubert, Supervisor
ing Program for: Short Home Economics Division

Order Cook Milwaukee Vocaetional Technical and
Adult Schools
1015 North Sixth Street
Milwaukee, Wisconsin 53203

L 55, A Sample Wage Earning Dr. Genevieve W. Shubert, Supervisor
Training Program for: Home Economics Division

Alteration Woman Milwaukee Vocational Technical and
Aduit Schools
1015 North Sixth Street
Milwaukee, Wisconsin 53203

4 56. A Sample Wage Earning Dr. Genevieve W. Shubert, Supervizor
Training Program for: Home Economics Division
Home Management Aide Mi lwaukee Vocational Technical and

Adult Schoois
1015 North Sixth Street
Milwaukee, Wisconsin 53203

4 s57. A Sample Wage Earning Dr. Genevieve W. Shubert, Supervisor
Traiping Program for: Home Economics Division
Dry Cleaning & Laundry Milwaukee Vocetional Technical and
Alde Adult Schools

1015 North Sixth Street
Milwaukee, Wisconsin 53203

Other materials on display may be found in: Rotz, Patricia H. and

Ruth Whitmarsh. The Emsloyment Aspects of Home Economics Education: 2
selective bibliography with annctations. Urbana: Division of Home Economics
Education, University of Illinois, 1965.
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SEMIMAR PROGRAM
mw 28'31’ 1%
Program Development for Occupo.:iiounl Education in Home Economics

MOKDAY MORNING

Greetings from The Chio State University - Dr. Dorothy D. Scott
A Challenge to Home Eeconomics Leaders - Dr. Alber3s Hill
Understanding the Changing Urben Society - Miss Rose Terlin

Reactor Panel - Moderator - Ix. Phylliis D. Lowe
mel m.: - mo P‘“l Do A?ple’ lh'. Spencel‘ mm’
Mrs, Lucile C. Pee, Miss Rose Terlin,

Mrs. Irene E. McDermoit, Dr. Charles Weaver

MONDAY AFTERNOCH

cs of Change - Dr. Henry M. Brickell
Designs for Bringing About Change - Project Repocris
i Innovations and Change at The State Lavel - Ruth Ellen Ostler
Techniques Used in Changing & Local Program - Mrs. Msrlene Jones

TUESDAY MORRING

Theme: Developing Programs for Gainful Ewployment
A Framework for Program Development - Dr. Lawrence Borossge,
Reports of Programs in Progress

City High School Program - Joyce Terrass

Program for Adults - Mrs. Carrie Willisxs

| TUESDAY AFTERNOON

Theme: Guidelines for Sc=e Aspects of Program Development
Symposium: Highlights Basic to Program Development
Determining Appropriate Programs and Job Areas - Barbara Gaylor
Curriculum Materials - Ruth S. Kimpland

Space and Equipment Needed - Ata lee
Work xperience - Mrs. Genevieve L. Crouse

Interpreting Programs - Jewell Deene Ellis

*
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WEDNESDAY MORNING

Theme: A Leader®; Responsibilities in Developing Progrsms
Symposium: The Rule of Supervisors - Moderator - Ruth Ellen QOsatler

Relationships with Administretors and All Phages of Vocationel Education -
Ruth Stovail

Laws and Regulations of Significance in Planni
Surveys and Job Anzlyses - Mary Bell Vaughn
In-Service Programs for Teachers - Mrs. Mary E. White
Evaluation and Testing - Ii'. Helen Y. Nelson

Advisory Committees - Mrs. Katherine 7. Conafay

Symposium: The Role of Teacher Education Institutions - Moderator -
Dr. Aleenz Cross

Selection of Teachers - Basic Competencies Needed - Dr. Flossis M. Byzd
In-Service Programs - Dr. Mary E. Mather

Revising Ire-service College Programs to Meet Present and Projected Needs -
Dr. Alverta D. Hill

Chenges Needed in State Certification Requirements - Dr. Marjorie East

ng - Dr. Berenice Mallory

WEDNESDAY AFTERROON

Theme: Significant Resource Areas

Development of Post-High School Programs - Dr. Berenice Mallory
Use of Research Studies - Dr. Elizabeth Simpson

Effective Plans for Pilot Programs - Dr. M. G. Linson

THURSDAY MORNING

Theme - Ideas for Action

Saall Group Discussior Topics
Work With Administrators and All Fhases of Vocationxl Education
Aduit Programs to Meet Community Needs
Program Designed to Meet Needs of Disadvantaged

Weys to Select and Prepare Tcachers for Teaching Occupational Programs
Reports of group discussions
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SEMINAR PLANNING COMMITTEE

Mrs. Carolyn G. Brown
Assistant State Supervisor
Home Economics Education
State Department of Education
Montgomery, Alsbama

Mrs. Ethelwyn Cornelius
Supervisor

Home Economics Education
Tthesa, New York

Dr. Marie Dirke, Head
Home Economics Education -
The Ohio State University
Columbus, Ohio

Dorcthy S. Lawson, Consultant
The Center for Vocational and
Pechnical Education

The Onio State University
Columbus, Ohio

Pr. Sylvia L. Lee, Specialist
Home Economics Education

The Center for Vocational and
Technical Education

The Ohio State University
Columbus, Ohio

Dr. Berenice Mallory, Chief

Home Eccnomics Unit -
Occupaticns Section

Division of Vocational and
Technical Education

United States Office of Education
Washington, D. C.
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