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A SUMMER FROGRAM OFFERELC INTENSIVE ACACEM[C FREFARATION
7O CISACVANTAGEC BOYS wHO HAC RECEIVEC SCHOLAKSHIFS 1O
INCEFENDENT SCHOOLS. THE FROGRAM'S STRESS ON ENGL ISH,
REACING, ANC MATHEMATICS WAS MAINTAINEC By CLOSE FERSONAL
CONTACT BETWEEN STAFF ANC STUCENTS, SMALL CLASS SECTIONS, ANC
INCIVICUAL TUTORING. THE TUTCRS LIVEC WITH THE STUCENTS
THROUGHOUT THE FROGRAM ANC WERE THUS ACLE TO SFOT FOTENTIAL
CIFFICULTIES ANC TO ACT TO RESCLVE THEM. THROUGH THEIR
INSIGHT INTO THE STUCENTS' FERSONALITIES THEY WERE AELE TO
BROACEN ANC INTENSiFY THE OVERALL IMFACT OF THE FROGRAM.
WEEKEND EXCURSIONS  TULTURAL ACTIVITIES, ANC ATHLETICS ALSO
WERE MACE A FART OF THE PROGRAM, SEVENTY-FOUR OF THC &2
FARTICIFATING STUCENTL WERE RECOWMMENLEL TO THE FREFARATCRY
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Birch Wathen School
New York, N.Y.

Cheshire Acadeny
Cheshire, Conn.

The Choate School
Wallingforc¢, Conr

The Collegiate School
New York, N.Y.

Commonwealth School
Boston, Mass.

Cornwall Acadenmy
Great Barrington, Mass.

Cushing Academy
Ashburnham, Mass.

Darrow School
New Lebancn, N.Y.

Deerfield Academy
Deerfield, Mass.

DeVeaux School
Niagara Falls, N.Y.

George School
Bucks County, Pa.

Governor Dummer Academy
South Byfield, Mass.

Groton School
Groton, Mass.

The Gunnery
Washington, Comnn.

Hsckley School
Tarrytown, N.Y.
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The Hill E&chool
Pottstown, Pa.

Holderness School
Plymouth, N.H.

Hotchkiss School
Lakeville, Conn.

Kimball Union Academy
Meriden, N.H.

Kent Schoo.
Kent, Conn.

Lawranceville School
Lawrencevilie, N.J.

Lenox School
Lenox, Mass.

Mercersburg Academy
Msrcersburg, Pa.

Milton Academy
Milton, Mass.

Mountain School
Vershire Center, Vt.

Mount Hermon School
Mcunt Hermon, Mass.

New Hampton School
New Hempton, N.H.

Noble & Greenough
Dedham, Mass.

The Peddie School
Hightstown, N.J.

Phillips Academy
Andover, Mass.

Phillips Bxster Academy
Bxeter, N.H.
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Pomfret School
Porfret, Cocnn.

St. George's School
Newport, R.I.

St. Mark's School
Scuthborough, Mass.

St. Peul's School
Concord, !.H.

Solebury School
New Hope, Pa.

Suffield Academy
Suffield, Ccnan.

Taft School
Watertown, Conn.

Tilton Schocol
Tilton, N.H.

Verde Valley School
Sedona, Ariz.

Vermont Academy

Saxtons River, Vit.

Western Reserve Academy
Hudson, Ohic

Wilbraham Acadeny
Wilbraham, Mass.

Windsor Mountain School
Lenox, Mass.

Woodstock Country School
Socuth Woodstock, Vt.

The Wooster School
Danbury, Conn.
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. . . Preparatery school has been guite a new experience for me. But ail
in all I've really enjoyed it here. I've met so many different people; been
exposed to so many new ideas, experiences, and situations.

Many things that I used so think were important and essential to

me | have found sometimes not to be so august after all . . . and vice
versa also!

I've learned to develop a clearer and more perceptive way of think-
ing about or viewing all kinds and types of problems — and people. 1
guess I've got a lot more road to travel too, but looking back, even now,
it kind of surprises me to see the changes I've made.

... . 1964 ABC student nearing the end of
his first year at preparatory school.
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- Foreword

With the broad objective of helping disadventaged students
gein a better chance, and the specific objective of helping ninth
and tenth grade youngsters mske the transition from public to pri-
vate achools, Dartmouth College launched Project ABC in the summer
of 1964. 1In the woerds of Dartmouth President John Sloan Dickey,
"Our objective is to help remedy academic: and culiural deprivation
which stands between a promising potentisl and its educational ful-
fillment". ABC Report 1964 described our first summer experience

and the process by which forty-nine of our fifty-five students ex-
tered preparatory school in September 1964. To that aepprehensive
but hopeful document we can now sppend the reassuring testimony that

all forty-nine completed their first year at preparatory school.

Not only did ABC students survive their first year, but more
remarkably, most prospered in their new environment. In round fig-
ures, of 260 major courses studied, final grades showed 60 in the
honors category {80 or above) and only 10 courses failed. There were
dramatic surprises (a student from a rural Southern town who came to
us with a 96 1.Q. made Honor Roll at one of the nation's most compe-
titive secondary schools) and few disappointments. Two of the forty-
nine did not return to preparatory school this past September for
their second year. One, e white student, chose not to renew what
had been a terrific struggle; the other, a Negro, did not have his
scholarship continued because &f his indifferent attitude and effort.
On the brighter side, two cf the students who did not proceed to pre-
paratory schocl in 1964 were able to enroll in 1965. Duiing the in-
tervening year one was able to resolve a complex family situation
and the other underwent a marked change of attitude which convinced
us that he shouid be given a second chance. Thus the 1964 ABC group

in preparatory school continuee tc number forty-nine.

It was not only the progress of the 1964 students, but also
favorable responses from the preparatory schools which lec us to con-

tinue the program in 1965. From & smell band which, in the spring of

1963, took the initiative to organize and collectively seek out larger

Y
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numbers of disadvantaged students, the proparatory schools (fcrmelly
orgenized as the Independent Schools Talent Search Prcgram) have
steadily increased in number and strengthened in commitment. As of

this writing, nearly cne hundired prazparatory schools from coast tc

coast are participating in the program. This increase, plus the unanti-
cipated injection of federal funds made it possible for us to enlarge
the 1965 prcgram. The Dartmouth progrem was increased to eighty-two
students and Mount Hclyoke College launched ar ABC counterpart for
seventy-two girls. We hope that in the summer of 1966 ABC will serve
400 new students on five college campusee. Perhaps the following dia-

grem will better illustrate this growth:

1964 1965 1966 (est)

DARTMOUTH 55 82 80
HOLYOKE 72 80
CARLETON 80
TO BE NAMED 80
TO BE NAMED 80

Total 55 154 400

Minus summer
attrition _§ 13

A3 2
?

Total eurolled 49 141

Turning back to the more immediate concern of this re-
port, we would emphasize that althcugh the overall ABC-ISTSP prcgram
is rapidly changing in size and scope, the 1965 Dartmouth summer prc-
gram, in philosophy and design, was essentially the same as in 1964.
Our job in eight weeks was to subject ABC students to the ucsademic
rigora of a preparatcry school. We hcped thereby to deteramine which
studenta had the intellectual capacity and personal queliities — de-
sire anx courage — to gucceed at preperatory school. And we believed
it equally important for ABC students to have tl.: opportunity to mea-
sure themselves ageinst preparatory school standards and decide whe-
ther, in fact, this was a challenge they warted. Seventy-four of the
eighty-two students qualifiad, wanted it, and are now enrclled in

preparatory scheol.
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These results were obtained, however, cnly through un-
reasonable demands upon teachers and tutors. Conscious of the Ligh
per student cost in 1964, we felt obliged to explore ways to econo-
mize. We enlarged the progrem from 55 tc 82 -*udents without propor-
tionately exparding the teaching faculty. Particularly in English,
this proved a mistaks, the burden unfair to faculty, the ratio unfair
to students, the cumulative toll harmful to the program. As a result
ABC '66 will rigidly :!mir each Bnglish section to eight students.

Ye concluded that effective development of thought and expression,
particularly gkill in composition, founders on gimmicks or short cuts.
There js no subetitute for teachers and tutors heving urnhurried time

for sach student. This relationship puts the academic temper into

ABC and makes it more than a summer's enrichment. The English essay
of an ABC studeat suggests that anything less would be a disservice;
"I have grunted and groaned because of what we go through here, but

the fact remeins that I understand..."
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Selection of Students

Under the continued directica of James B. Simmons, the In-
dependent Schools Talent Search Program (ISTSP) again recruited dis-
sdvanteged students for contingent admission to specific prepearatory
schools and the ABC summer transition. As the program has expanded,
students have been recruitzsd increasingly through '"resource persons"®
— the professional man, the minister, the social werker, the teacher
or guidance couuaselor — people usueally in the best position to es-
tablish a candidate's personal qualities — motivation and sense of
purpcase, integrity and curiosity. And, since these students are iden-
tified as 'risk" candidates, it is important that ABC and subsequently
the member schools have as much information about these personal qual-
ities as possible. An increasingly important function of the ISTSP
staff is to coordinate the efforts of these gesource people, tc see that
they are well-informed about the program and tc encourage them as much
as possible in their efforts on behalf of the program. The socundness
of this orientation has been confirmed by the enthusiasm and wisdom

they have brought tc bear in telling the story of ABC-ISTSP to their
communities.

Because problems of the disadvantaged are receiving national
attention and because programs for the disadvaataged have multiplied
dramatically, we believe it particularly inportant that we use ABC-
ISTSP schclarships for those students most in need of educational al-
ternatives. We must be careful not to go after those students already
identified as promising, sought afte. by other programs and virtually
assured of ccllege admission. Ideally, our program should serve dis-
advantaged students whose college futures are not assured, whose im-
mediate futures are cloudy. On the other hand, these are neither the
C students nor the unmotivated. They must have shown sufficient pro-
nise to persuade us that it is both reasonable end fair to encourage
them to enter preparatory school. They should be students in need
of academic challenge or change of environment, students who, if given
the chance, will aggressively help themselves. Many of these young-
sters will defy conventional testing, but hopefully they will be pro-
mising young American3 who possess what we characterize ss 'a long

resach''.




It is our impression tha t the second year we had a "gafer"
] group, and we have the uneasy feeling that ultimately their indivi-
dual accomplishments may fall shcrt of the record baing campiled by
the 1964 ABC students. Our hope for next yeasr is that we can further
refine our criteria in terms of abrasiveness, potentiel leadership
and reach. We owe this to the preparatory schools, to our society,
and, moest of all, to our reservoir of talented youngsters whose pro-
mise so often is not realized beceuse it dces not readily respond

to traditional measuring devices.

I S

—— e




- ——— e > ————— s e e o

Faculty

We were fortumate in having three 1964 veterans, two of
them, John Lincoln and Thomas Mikula, to anchor our teaching staff
as Co-ordinators in Bnglish and Mathenatiés. They succeeded in
bringing together competent and congenial associates, all of them
secondary school teachers. These men and women had in common ncot
only boundless energy and keen sensitivit to individual reeds, but
also the view that the process of learning is a joint search, the
route tc knowledge perhaps more important than the knowledge itself.
Added to this commitment was a bias favoring indirect teaching; the
teacher leads but seldom shows, questions tuz only reluctantly ans-
wers, foreshadows but only grudgingly revesals; the student weighs
alternatives, selects, ialters, reaches outr agein. The process

must be personal and persistent — no hiding. In Mathematics and

Literature, questioning was the heart of the exchange — occasionally
the question ''whet?', more often '"why?". In composition, with trip-
hemmer regulerity — write, proof, correct, review with teacher —

rewrite, procf, correct, review with teacher; repest this not only
until words and phrases are grammaticelly correct, but until thcughts

and words come aslive.

The faculty role outside the classroom was equally impor-
tant — &8t dinner, the theater, on a weekend trip, in the evening
quiet of living room or study. Frcm their apertments in the dorm-

itories, faculty families provided warmth, reinforcement and exanmple.

When in years ahead students look back on ABC, it will be
with memories not of buildings, books or program, but of men and wo-
men who were willing tc see them the "extra mile'", teachers who,
through their deep concern, endless patience and ebiding faith, wit-

nessed their conviction that each student mattered.
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Resident Tutors

So much has been ssid about the importance of undergradu-
ates living and working with disadvantaged students that we =zsre reluc-
tant to pluck familiar chords. Yet this report would be seriously
deficient if I did not re-emphasize the unique and enormous contri-

— = BN

bution made by these young men. Unstinting of themselves, unflagging

in their optimism, scberly aware of their responsibilities, they, 1
more than any of us, persuaded ABC students 'it's for reesl”. 3
Having learned in the summer of 1964 to appreciate both J

theitr heavy burden and their singular potentiel, we inncveted accord-

ingly for the 1965 tutors. To lessen the burden, we grented them

course credit for their spring term preparation. This meant that

without increasing their academic loed, we could expect them to be- [
come familiar with ABC materials, visit preperatory schocls, attend

weekly seminars eand take responsibility for developing most of the

==

i non-academic aspects of the summer program. We also added an extra

tutor who assumed many administrative chores perfcrmed by the regu-

1Y

lar tutors during the first summer. Finally, having found that &

useful academic role significantly enhanced their status end effect-

iveness, we gave tutors more responsibility for supplementing class-

o =

roon instruction.

Pt
e

In eddition to relying on tutors for '"eyeball-to-eyeball"

contact, the perceptive tutor often gave us our most significant feed-
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back. Thoughwe do not necessarily subscribe to their conclusions,

the following resident-tutor reactions tc some o>f ABC's continuing

pome oy
[S )

dilemmas illustrate, we think, insight and mature understanding of

gsubtler dimensions.

One continuing dilemms has been the type of youngster who
should be served by ABC. Should it be a thirteen-year-old who has L
more time to adjust to preparatory school academic demands or the

fif teen-year-old who has experienced mocre of life, is less likely %

to lose his personal identity and who, bacause of his greater un- ]

derstanding of The Problem (and, in our experience, seemingly greater

|
10. n




deterninaticn to mske a difference), might use the ABC opportunity
to greater advantage? We ers unclear about the answer, but Daniel

Thompson '65S, a vetaran tutor of two years' experience offers this

counsel:

I see ABC as, first and most importantly, a way
to help develop the lesdership to work for the
erasure of the conditions which account for the
existence of oppressed minority groups. This
does not mean that we ars trying to train agita-
tors, activists, and so forth. But if ABC hes
arigsen ocut of the raslization of the fact that
equal opportunity ordinarily does not exist for
Negroes and other minority groups, t¢hen it must
set its sights on the long-range goal of equal
opportunity, In light of this ABC should, I
think, look for the boy who has seen enocugh of
the block to know what it is and to be angry
with it. This is not necessarily the older boy,
but I think that this is how it will turn out.
As long as I hear comments like the following,
which comes from ons of this summer's fourteen-
year-olds, 1 am reassured that we are headed in
the right direction. One of my students, rebel-
ling againet the highly structured and regulated
routine, said, loudly enough for me to hesr, that
he would resist any attempt to turn him into a
‘dignified faggot'. 1 am confident that he will
nake & difference in this society.

Another perplexity has been the extent to which we should
fccus on racial issues (some say not at all) and build into the ABC
curriculum opportunity to consider these issues. The first summer,
believing harmonious integration of faculty, tutors and students
sufficient example. we did not search for ways to point up the prob-
lem. Instead, in literature and discussions, we concentrated on
problems common to ths broader humsn condition. This summer we pre-
served this emphasis in literature, but in other areas we made a con-
scious effort to explore raciel problems. The wisdom of doing so was
acridly debated at our final staff meetinge, and opinion continues
to be sharply d.vided. Interesting tous is the positiocn teken by
resident-tutor Frank Mwine '67, a Dartmouth student from Uganda:

As was pointed out in the last meeting, I favor
the idee of introducing programs that would sti-
mulate thinking about Negroes as a race. Aware-
ness of the special identity of one's rece does
not necesaarily create prejudice just as aware-

AN
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ness of one's individuality does not create

a hatred for mankind. Rather it gives & much
more clear focus as to how one, as & mexber of
one race, can best interact with meabers of

other raceas. In a country like the United States
where people are more sensitive about race than
any pecples I have sesn, ABC students’ position
on race doee and will determine & lot asbout their
social activities in preparatory school and in
college, their circles of friends, their jobs

or professions and their psychoiogical stability.
Scmething should be done to develop and make
active this important but largely dormant part

of their self-identity, without of course fail-
ing to remind them that they are individuals
first.

Perhaps our most serious apprehension has besen the extent
to which the ABC-preparatory school experience may estrange these
youngsters from femily, friend and culture. Related to potential
alienation is the question most frequently asked those of us respon-
sible for ABC — "Will they go back?" Resident-tutor Floyd Peterson
163, a Negro currently in his third year at Union Theological Sem-
inary, exprespses a conservative position:

It is s recorded fact that when a young person
is offered the opportunity to develop himsslf
through education and contact with different
social groupings such that more paths are open
to him than are found within his own community,
he is not likely to return to his home communi-
ty. A gap arises between him and his home com-
munity; he no longer has his closest friends at
home, his langusge isn't tha seme as that of his
old friends, his goals are less narrowly definzd.
The student who comss out of his home community
and is educated so that he stands in the posi-
tion of being most able to do something for the
comnunity does not do what one would expect him
to do. He beccmes too busily engaged in devel-
oping his own life to be ef fectively involved

in developing his comrunity. Along with the
preparatory schools, ABC is to a degree resp-
onsible for this gap and its consequences.

It seems to me that the gap is inevitable and
should be accepted as such. To expect more of

the ntudents than that they be good students

_..is to show oneself to be laboring under the
hiddnn premise of not giving something for nothing.

12.
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The whole question of the gep is a compliex one,
and would probably involve an examipation of

the place of ABC among other types of organiza-
tions and novements sngaged in social change to-
dey. PFrcm this perspsctive, it is likely to be
the case that ABC would do ite part by concen-
trating on Setting the math and Bnglish back-
ground of #e students as far up to precaratory
school level as possible.

ABC serves a variety of students, but also a variety of
achools, each with its own structure, philoesophy azd system of disc-
ipline. And the systems reflesct widely divergent :thilosophies about
the pace at which a youngster should bé given ever larger amounts of
freedom and responsibility for his own actions. PFc- example, whereas
at some schools the penalty for smoking is immediats suspensicn, at
others smoking is a matter left to the student and his parents. In
relief less bold, differences abound in other elements of boarding
school 1life — tardiness, cleanliness, manners, lights out, noise,
consideration for others, etc. The pr-blem for ABC is which system,
if any, should we attempt to follow? Tutor Jack Mclarthy '61 doesn't
directly anawer this dilemma, but he offers an interesting approach
to the question of discipline:

A tutor should have a lot of imagination, especi-
ally in dealing out punishment. I tried to make
the 'punishment fit the crime'. If they had lights
on after lights out, I took their light bulbs; for
a pillow fight, their pillows. The bcys can under-
stand, eppreciate and even enjoy such reprisal.

At times 1 suspected them of getting my gozt in
unusual ways just to see what I'd come up with.

The tutor must have a seanse of humor, be able to
give and take, znd especially to laugh at himself.
A good crack frazx a boy to a tutor will ge: a

good reaction from the other boys, but if the

tutor can come back with something passabl' humor-
ous, the reaction is much greater and more favor-
able.

»
—

Much of the time a tutor finds himself opzrating
on the basis of instinct — half-formed im:ressioms,
gut reactions. My most important decision: of

the summer had such roots, end if I had no. had
confidence in my inetincts, I might have l:st two
boys — possibly three.

13.




L g o

THaTR: . M MBI T MR

It would meem appropriate to conclude this section by
quoting from a letter written by one of Jack's students: "...This
sunzper has been the greatest thing that has ever happened to me in
ny life. As Martin Lutheffxing once said, 'Occasionally in life
there are those mcaents of unutterasble fulfillment which cannot be
completgly explainqd by those syrmbols called words';*such is my
case. 1 made many friends young and 616 with'very interesting ex-
perisnces, which I know will never be replaced... Remember please
if yocu see Mr. McCerthy, give him the letter and give him a special
theank you. He was the best friend I ever had and the best friend
snyone cculd ever have. He trusted me & graat deal and I thank

him for that...it gave me more confidence."

14.
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Daily Schedule

All concerned witk the Project held to their original
conviction that the boys' interests and intellectual advancement
would best be served by limiting their studies to mathematics and
the uses of the Bnglish language, believing that later success in
otherdisciplines depended oh these fundamental kinds of thinking
and comrunication.

Bach boy began his summer with a daily schedule likas the
one ghown an the next page; & week's work included nine hours
of instruction in mathematics, nine in English, and six in reading.
Individuals with noteble strengths or weaknesses were given adjust-
ed schedules after the first two weeks, and a considerable number,
lacking real reading problems, were later dropped from the reading
courgse so that they might make further geins in math and Bnglish.

At its final meeting the faculty pondered the question
whether next year's curriculum might well find classes in develop-
mental reading eliminated, so that the hours saved might be added
to Bnglish composition and literary analysis, while at the same
time work in remedial reading might be given those specially in
need of it.

The reports which follow in the next two sections were

written by the academic coordinators. Their reports are supple-
mented by appendixes D, E and P.

15.
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A Report on the English Program

The Aims:

In prer ing fcr the 1965 session of Project ABC, the Eng-
lish teachers selected three primary objectives. They would try to
help their students develop skill in composition, skill in the read-
ing of mature literature, and skill in class discussion. The students
would also be encouraged to form efficient gtudy habits and to respect
high standards of efiort and achievement. Having established these
aims, the teachers adopted a schkedule and a curriculum which, they
hoped, would enable every boy to ,ecome a better English student by
the end of the eight weeks allotted for the Project.

The Schedule and Sectioning:

In early May the faculty appointed for the 1755 gsession
gathered in Hanover to compléte the planning. At this time the Bng-
lish teachers agreed to assign the anticipated eighty bovs to eight
sections containing about ten students. BEach teacher would be respon-
sible for two sections, which he would meet nine times a week in per-
iods lasting fifty minutes. On Monday through Saturday all of a sec-
tion (to be known as '"a class") would gather to discuss the reading
and to receive ingtruction in composition. PRor three other meetings
in the week the 'classes'" would be divided in half, if possible, so
that the teacher and his students could undertake special work in
composition. (These groups wsre to be known as "conferences" or
"workshops".) 1In addition to these regular meetings, an hour after
lunch (except for Wednesday, Saturday and Sunday) was to be svail-
sble for Paculty Appointments. In this hour teachers of BEnglish,
mathematics and reading could work with one or more students as they
wished. Lastly, a plen was approved whereby the boys would be assign-
ed ninety minutes of homework for esvery Bnglish class. This require-
ment wculd be waived whenever the boys attended a lecture, play, or

movie at the requsst of their teachsrs.

At this time the Bnglish teachers slso sgreed that the
needs of their colleeagues in Mathematics and Developmental Reading

17.




should be given priority when the class roeters were prepared in June.
That is, the Baglish teachers did not believe that they would huve any

. serious difficulty if they were obliged to work with classes contain-
ing boys cf heterogeneous ability.

FPor the firet three weaks of the actual session the Bnglish
teachers followed this schedule. During that time every teacher was
able to meet the naeds of most of his students in & satisfactory man-
ner. However, it soon becume spparent that a few boys with above av-

erage ability were not being challenged as much as the rest. Through

the co-operation of Mr. Thomas Mikula, the Mathematics Co-ordinator,
and the two Reading teachers, Mr. James Achterberg and Mrs. Lois Mas-
land, the schedules of these few boys were changed on July 17 so that
they cculd be placed in a class containiné seversl othar able English
students. Pour days later a more extensive re-arrangement had to be
undertaken when one of the English teachers was obliged to withdraw

because of lllness. Since s suitable replacsment cou'd not be found,

each of the other three tea:hers was asked to receive en additional

seven students into his classes. Once again Mr. Mikula helped pre-

pa-e the new schedules, and everyone else involved co-operated nicely.

A third change in the schedule involved the period after
lunch. At the request of the teachers, who wished to have one more

opportunity to work with individual boys, Weunesday was added to the

days having regular Faculty Appointments. The fourth, and last inno-
vation brought Mr. Richerd Jaeger of Dartmouth College into the Pro-
ject. Por three weeks he tutored six boys in the period after lunch
and thereby ensbled the regular instructors tc work with the other

students, who needed less intensive help.

An BEvaluation

At the conclusion of the 1965 Project the Bnglish teachers

proposed the following revisions in the schedule and classes:

1. They recommend that every student take Bnglisn twice s
day for six days a week. They believe that an additional
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three meetings would enable them to do & better job in
all aspects of their work. This summer thsy were obliged
to sligh:. certain items in the curriculum, and they would
1ike to explore the effectiveness of an arrangement that
would allow a student to practice in & second period a
construction that he and the teacher had axamined earlier
in the morning. To achieve this, the English teachers
recocmmrend a schedule with five morning periods instead of
the present four.

They also recommend that no class contain mors than eight
boys. A group of this size or smaller is essential if
every boy is to be encouraged to discuss literature and
other matters. The experience of the last four weeks of
the session provided convincing evidence for this view.
In the first place, in sections of twelve, thirteen, or
fifteen boys, only the bold or able students volunteered
comments with any regularity. The other boys -- the shy,
the diffident, and the inexperienced — tended to audit
the discussion, whereas earlier, when the classes had num-
bzred ten or less, these boys had begun to speak up, to
the delight of every teacher.

In the second place, a class of thirteen or more results

in conferences, or workshope, of six, seven, or eight. These
numbers tawart the type of instruction that these sections
were originslly designed to eerve.

Finally, it is unreasonable to ask the teachers to honor
a basic feature of the curriculum -- daily writirng by the
student and prompt correction and re-correction by the

sicher — if in doing so they must read and correct over
torty different papers a day. This figure is customary,
once the gystem of writing and revision gets underway, if
a teacher has more than twenty students. A sensible arranga-
ment would leave a teacher with no more than sixteen students.
(He would meet them in classes of eight and in conferencss
of four or five, provided the conferences could be continued
in the proposed schedule, which would require a boy to mee.
with his English teacher twice a day.)

The Bnglish teachers also recommend that the faculty appcintec
for 1966 ponder the advantages and disadvantages of homoge-
neous and heterogensous sectioning. The present staff Tecog-
nize the advantages that accrue to able hoys when they are
Placed in a homogeneous class: the youngsters are encouraged
to read, write, and talk as best thay can. Yet the homoge -
neous grouping of less able students can have a poor effect
if, as is likely, they are accustomed to sitting through a
class without volunteering a comment or question. Usually

a teacher can improve the situction; but the process takes
time, and his voice tends tc dominste the discussionm. If,

on the other hand, the sectioning is heterogenecus, the

19.




fluent, interested atudents provide a stimulating exemple

to the others, who soon begin to participate without being
prodded to do so. (This reaction may not take place, however,
if the class is large.)

r—y e

The Reading: ) 1
The books were selected efter much thought and exploratory

e -

study. The teachers wanted most of them to serve several aims, to

meet certain requirements. The principal criterie were the following: l

1. The narratives would dramatize some aspect of human courage.
The presentations could be muted or emphasized, implicit or
explicit; but neither mewkish nor unduly melodremstic. Ide-
elly, the presentations would seem credible.

- —-y

2. A young person would be involved in the narrative, though
not necessarily as the cantral figure.

3. The authors would be well-known, and their works would have
a significant place in the literaturs of their country.

4. The style of most of the books — certeinly of the first
ones to be read — would be cocntemporary American; and it
would be lucid. Inasmuch as the boys would be obliged to
do much writing of their own, the teachers wanted them to
observe and perhaps develop an ear for luecid, direct expres- s
sion, In addition, it was hoped that every book would prec- '
vide several passages msrked by effective organization end
vivid detail.

3
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S. The books would facilitate the study of certein fundamentels
of literary analysis. By reference to them, the teachers
and boys could determine the nature and role of plot, setting,
character and other aspects of prose fiction.

= po——

6. The authors' handling of these fundamentals would promote }
- discussion in the classroom, as would their study of human
courage.

7. The content would not be morbid. Whstever suffering there
was would be elemental and natural.

E L 8. Ideally, all or most of the books would appesl to and serve
. the needs of boys who had just finished the 8th, 9th and

j 10th grades. A single reading list for all but the most

eble students, who could be given additional titles, would
enable the teachers to move a boy from one section to another,
if the need arose, and to devote most of their time ocutside
of class to correcting compositions and preparing exercises
in sentence structure, usage and the like. L

i




The teachers chose the following books end used them in the

order given. All were paperbacks.

Williem Saroyan, My Name is Aram, Feber and Puber
John Steinbeck, The Pearl and The Red Pony, Compass Books,
. The Viking Press
{ Ernest Hemingway, The Old Man and the Sea, Scribners
. Stephen Crane, The 2ed Badge of Courage, Dell Publishing Company
Homey, The Odyssey, transiated by Robert Pitzgerald, Anchor Books,
2 Doubleday
Sir Williem Smith, Smsller Classical Dictionary, revised by E.H.
Blakeney and John Warrington, E.P.Dutton
i; Martin Iuther King, Jr., "Letter Prom Birmingham Jeil', Why We

Can't Weit, Signet Books, The New American Librery
Martin Luther King, Jr., Ncbel Prize Lecture (Permissi-»n was ob-
tained for the printing of mimeographed copies)
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NOTB: One class also read William Golding's Lord of the PRlies,
Capricorn Books, G.P.Putnam's Sons.

The inclusion of The Odyssey in the curriculum may cause sur-

_ prise, for much of the content does not seem tu be credible, and the
i style is not really contemporary America. Despite these differences

the poea wes chosen with delight. The Odyssey speaks eloquently and

richly to the theme of human ccurage; Homer holds & pre-eminent posi-
tion among the world's wfiters; boys entering private secondary schools
[ usunlly £ind their study of literature and history facilitated if they
‘ ? ‘know something about mythology and the culture of ancient Greece; and,
most important of all, the boys have liked it. (It was alsc used and

= esteemed in 19864). Several have celled it the best bock they have ever
reed, and most finished it ahead of schedufe. The teachers are happy

to give credit fer this response to Robert Fitzgerald, the translator.

[ §o4 > phoguime apuytes Sk Gmurege by

It now seems appropriate to insert remarks that the writer made

2]
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about the reeding in his bi-weekly reports. The comments of his col-
! leagues are printed in the appendix.

PorrVmnrig - ra =g i, Sty

] An BEnglish Report: June 28 - July 10

4 READING: Saroyan, My Name Is Aram, including:
"The Summer of the Beautiful Whits Horse"
[} '"The Journey to Hanford"
| '"The Pomsganate Trees"

"One of Our Future Posts, You Might Say"
" "The Fif ty-Yard Dash"

2l.
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“A Nice 0ld-PRashioned Romance...”
My Cousin Dikren, the Orator"
"The Presbyterian Choir Singers"
"The Circus"

Steinback, The Psarl
The Red Pony, read in the folloving order:
"The Gift"
"The Promige!
"The Great Mountains"
"The Leader of the People"

Hemingway, The Old Man and the Sea, pp. 9-46.

PROCEDURE with Saroyan: After the initial essignment of the firset
two stories in My Neme Is Aram, the boys were assigned the next four
salections and then the next three. Comprehensicn was checked by
quizzes which tested the bcys' ability to note factual details (ex-
plicit material) and to interpret significance or meaning (implicit

material). Por exemple, the following queations were asked about
certain stories:

1. In "The Pomegranate Trees', what did Aram's Uncle Melik
hope to create in the desert?

2. At the end of the story, why were Aram and his uncle unable
to speak to each other?

3. In "The Fifty-Yard Dash', what exactly did Aram hope to learn
from Lionel Stroagfort?

4. 1In "My Cousin Dikran, the Orator", why was the Old Man upset
when he was told that Dikran was the brightest boy in the
achoecl?

5. 1In "The Circus", why, in your opinion, did Mr. Dawson give
Aram and Joey a mild strapping?

The boys were instructed to write senteaces when giving their answers.
In addition to noting the stories by means of quizzes, we discusegad
the mein point of each one, commentad on the charscters depicted, and
observed some of the devices that Saroyan uses in telling a story. We
also commanted on his sympathetic admiration for eccentrics, and on
his humor. Lastly, every boy wrote a two page theme in which he spoke
of an incident or person from his own life that was like something or
someone in Seroyan.

EVALUATION: My impression is that the boys enjoyed beginniang with
My Neme Is Aram. The boys appearsd to be interested; they responded
well to the pleamant tone in all of them; they were able to speak
creatively about the characters and other elements.

PROCEDURE with Steinbeck's The Pearl. We rcad The Pearl in two assign-
rents. The boys wrote a theme of sbout 300 words on one of these top-

22.
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icgs: The Effect of the Pearl on Kino's Deama or Tha Effect of Kino's
Paar]l on the Other Villagers. I used the story to introduce the boys
to the fundamentals of literary snalysis: setting (time, place, &at-
mosphere), plct (sequence of incidents, foreshadowing, cause and result,
zlimax, chacge of fortune, denouement), character (straight description,
own words and actions, opinions of others, the author's omniscience as
te inner thoughts and feelings). Rvery term was discussed, identified,
defined by the boys; I moderated only when necessary. In addition, ev-
ery term was identified and examined within The Pearl and, to a lesser
exter.t, by refarences to Saroyan. Other elements discuasseu were sus-
pense, symbol, and irony. Lastly, we proceeded, via discussion now
steered by my questioning, to note how Steinbeck combined the princi-
psl elements in his story and how he chose vivid, accurate words.

BVALUATION: My impression is that most of the boys anjoyed reading

The Pearl. 1 also believe that many of them benefitted from the class
discusseions cantered on literary analysis. Certeinly I had a good time,
largely because several boys spoke well about the elements exasmined.

PROCEDURE with Steinbeck's The Red Pony: We read the four stories in
pairs: !'The Gift" and "The Promise'; then "The Great Mountains" and
"The Leader of the People'. We did three things: the boys hed to write
answers to two quizzes, including checks on their study of vocabulary;
the boys wrote a two page theme in which they narrated an incicdent

from their voyhocd that was like one Jody experienced; we discussed
"The Gift" in detail and also parts of "The Promise' and 'The Leader of
the People'. Again, the aim of the discussion, from my point of view,
was to help the boys learn to talk about a story in ar analytical, per-
ceptive manner. In doing so, they used the terms introduced in ocur
study of The Pearl.

EVAIUATION: I believe most of the boys enjoyed "The Gifc' and 'The
Promise" very much, '*The Great Mountains! to a lesser degree, and

"The Leader of the People" perhaps still less. (Many liked all of

the stories; but one boy told me that '"The Leader of the People!" bored
bim.) PRor my purposes, noted above, the stories were excellent. We
could establish an introduction to literary analysis; and discussion
by the boys was often both vigorous and creative.

An Bnglish Report: July 12 - July 24

RBADING: Hemir gway, The Oid Man and the Sea, pp. 47 - the end.

Crane, The Red Badge of Courage

FROCEDXPE with Hemingway: We studied the novel as we did the earlier
booka. (See my report for June 28-July 10, which contains a detailed
outline of the enalyses undertaken with Saroyan and Steinbeck.) Compre-
hension weas checked by quizzes and by the writing of two themes hased
on the 0Old Man.

RVALUATION: I believe that the novel was a good one to study for sev-
eral reagons. It certainly emphasizes courage; the writing provided
useful passages for the close study of language and choice of detsils;

23.
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the ending requires the reader to comprehend Hemingway's effort te
distinguish between destruction and defeat. In other words, the boys
hed to read ths concluding pages carefully to get much of the author's
main point.

= O 9

PROCEDURE with Crene: The Red Badge of Courage challenged the insight, 9
patience, and earlier training of every boy. It was not &n easy book
for anyone; but it fascinated those who had the ebility end the strength
to study it carefully. In class we discussed Henry's development, his -
progress from living in a world of fentasy and self-glorification and {
self-doubt to living in a real world in a spirit of humility and inner
strength. We alsc noted certain scenas or events that ere important

to this pattern of development. I gave no quizzes but did require the rl
boys to write three paragraphs in class (I ellowed 15 minutes for each.) {
The topics obliged the boys to focus on Henry and to refer to the novel
for specific deteils. ‘ .
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EVALUATION: While many of the boys spoke of having difficulty with

the vocaebulary and Crane's techniques, I am glad I used the book. It
was time for us to leave the simplicity of Hemingway and the clear plots
of Steinbeck; it was time to approach the plateaus of indirection and
complexity. In fact, the boys' reaction geve me a chance to speek about
mature literature and the right sort of response to it. I was also able [ ]
co point out that they would be expected to read books like The Red Bedge
at the secondary schools.

I do have a couple of suggestions for another year. Tea<hers using the
book should probably allot more time to the actual reading than I did
(three assignments). And teachers might like to speak befcrehand to

the subject of the book!s challenge; a pep talk of sorts before the work i}
is begun might stimulate a helpful response. L
An English Report: July 26 - August 7 ‘

READING: 4th Period Class. Golding, Lcrd of the Flies

PROCEDURE: We read the novel more quickly than we should have, con- t
cluding our work after only three days. We concentrated on noting !
the meaningful relationships esmong the settiug, plot and characters.

We also pondered Golding's theme, or our interpretation of it, and ;{
related it briefly to other literary works in which the viewpoint is '
largely pessimistic. In eddition, the boys vwrote & 20 minute para-

~raph in class on the conch; & quiz based on principal events; and -
e theme of at least 500 words on an aspect of the novel that inter- )
ested them.

EVALUATION: The boys were keenly interested in the story, and dis- [
cussion proceeded nicely with verious boys holding diverse views on P
certsin matters of interpretation. I also welcomed the chance to
speak briefly about the current fashion of pessimism and to point out
the shortcomings of it. If the book is used again, it should be five
days istead of only three.

J
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READING: Both the 3rd and 4th Period Classes. Homer, The Odyseey,
translated by Robert Pitzgerald.

PROCBDURE: For two successive periods I lectured on the background
of the story, speaking in particuler about Mycenae and other sites,
the legend of Paris's judgement and meeting with Helen, the princi-
pel events in the Trojan War, and the nature of the Homaric heroces.
Finally, I spoke of the bardic tradition, cited varicus views about
the suthorship of the Homeric epics, and tried to s.mmarize the main
peointe governing the relationship between mortals a.3d immortals in
both The Iliad and The Odysasey.

We have been reading the epic at a pace of two book. per homework
assignment, though cn two occasions I asked the 4th Period Class to
read three books in one effort. Because of the nee. to esmphasize
certain points ebout composition, I have had to lim_t discussion of
the narrative to the main points like the plight of Penelope and Tele-
makhos, the 'new'" Helen, the significance of Odysse.us's refusal of

eternal life with Kalypso, and the importance of th: motif of hosp-
italicy.

The boys are asked to write a quiz almost every day; they are required
to write a 15 minute paragraph on some event or cheracter about twice
a week; and they have been asmsigned a theme on the zlight of Telemakhos.

EVALUATION: I like everything about The Odyssey ex:ept my slighting
of it in class discussions. PRitzgerald's translati.n is e marvel in
its cwn right, and the boys are becoming keenly int:rzsted in the var-
ious characters and events. Because of my decision tc concentrate on
composition in the final weeks, we are neglecting Homer in claes. The
ideal schedule would give us ample time for both reading and writing.

An Bnglish Report: August 9 -- August 18

READING: Homer, The Odyssey, translated by Robert Fitzgerald,
Book 20 - the end.

Mertin Luther King, Jr., "Letter from Birminghem Jeil",
Why We Can't Wait

............ » The Nobel Prize Lecture

FROCEDURE with Homer: Because of intensive work in composition, I
continued o slight a deily discussion of The Odysssy. I checked the
bovs!' effort and comprehensicn via occasional five-qusstion quizzes

and 15 minute paragraphs that they wrote on significent aspects of

the plot and characters. At the conclusion of the reading, we did
devote one period to a quick review of the ways by which Homer resolves
the various strands of his plot: the plight of Penelops, the search of
Telemakhos for his father, the punishment of the suitors, the effort

of Odysseus to return home, and the intervention of Athcna to help

her favorite end his troubled journey. The discussion was particularly
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interesting when some of the boys argued that Homer ends his narrative
too abruptly.

FROCEDURE with King: Because time wos limited, the English teachers
decided to read only "Letter from Birmingham Jail" and the Nobel Prize
Lecture. In my own claases I tried to combine two epproaches in home-
work agsignments and claes diamcussion: firstly, I asked the boys to
understand the main points in the essays; secondly, I required them

to ocutine each piece, indicating the organization and the ways by which
King develops his assertions. We noticed, for example, that he uses

facts, historical allusioms, mcral principles, and other generalizations.

We also noted his use of metaphor and other figures of speech.
EVALUATION: Homer, as transmitted by Robert FPitzgerald, is great.

Unfortunately, I cannot give a reliasble evaluaticn of the essays by
King. At the time we reaed them, most of the boys were preoccupien

with a dance, athletic contests, hot weather, and the ending of the
Project. Moreover, given these circumstances, ny approach may not

have been realistic or semsible. At the present moment I would consider
using the material again. King speaks eloquently to the theme of hu-
man courage, and after reading other books in which the heroes use force
to achieve their ends, it is wise to study the words of & man who ed-
vocates non-violence. In the second place, the writing warrants study
as writing. The toys were attentive when we commended King for manag-
ing well those very fundamentals I had emphesized throughout the summer:
a lucid topic sentsnce, the re-statement of key ideas, the use of ciari-
fying details, appropriate examples, and helipful transitions. Finelly,
the subject matter is relevant to the experience of many of the boys.
Though I do not believe that this kind of close rapport is necessary

in the fiction we use, it is often helpful in an essay.

An Overall Evaluation of the Reading:

As the individual eveluations have indicated, the writer
definitely believes that the books selected for 1965 served seversal
aims well. He would gladly use them again and can suggest only minor
revisions. Pirstly, the essays by Dr. King deserve and need more time
than they could be given this year. Secondly, the teachers might want
to add Bdith Hamilton's Mythology for its chepters about the gods; the
Trojean War, and other detasils that would interest readers of The Odys-
sey. Of course, if Mythology is selected, something on the present
1ist will probably have to be dropped. Bven without the addition of
Miss Hamilton's volume, the curriculum may include too much reading;
but at this time the writer does not wish to suggest which of the books
should be put aside. He is fond of them all.
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_provided a number of students with corrective instruction. In this way,

The final word in this section of the report has been reserved
for pruise of Mr. James Achterberg and Mrs. Lois Masland, whc undertook
to halp every boy develop his reading skills and vocabulary. They also

Mr. Achterberg and Mrs. Mssland also helped the regular English teachers,
who felt free to concentrate on literary snalysis and composition. The
Project gained much from the presence of two teachers who brought to
their work interest, skill, snd good cheer.

Writing end the Curriculum:

Because the students in private secondary schools must be
able to write often and well, the ABC Bnglish teachers stressad compo-
sition when they were designing the curriculum. At this time they de-
cided to make work in composition a central feature of the summer's
effort: they would try to help every boy develop his skills to the point
that he would be able to write creditasble quizzes, paragraphs,.snd themes
when he entered school in the fall. Toward this end the boys would be
taught several fundamentals of organization, ccntent, sentence structure,
usage, diction, and punctuation. They would write every day, ideally,
and they would be obliged to revise every paper in accordance with the
corrections made by the teachers. Ths standards would be similar to
those used at the secondary schools, yet the emphasis in the teachers'
evaluations would be upon the strengths in & paper as well as upon the
weaknesses. (In this regard, the teachers gave no grades during the
summer. Instead, they wrote a brief comment on most of the papers
and discussed the gquality of a student's writing with him in a Paculty
Appointment.) Pinslly, in an effort tc utilize the interest, energy
and skill of the Resident Tutors, the English teachers agreed to adopt
a Handbook that all would use when making corrections. 1In this way
the Resident Tutors would be able to understand exactly what their
advisees' problems in writing were, and they would be able to support
the teachers'! efforts to correct them. Rurthermore, the teachers pro-
posed that they meet once a week with the tutors so that all could
exchange viewpoints about the English curriculum and discuss ways of
helping the studenta. (These meetings were a most rewarding innovation
in the aschedule. The teachers benefitted in weveral good ways.) Besides

a7.




these semi-formal meetings, the teachers asleo agreed that they would
contact the appropriate tutor whenever a student's work required spe-

ciel attention and supervised effort. (Agein,this arrangement also
helped the teachers and boys throughout the summer. The teachers felt
no little comfort in knowing that the tutors were suppourting their ef-
forts to help the students develop their linguistic skills and their

capacity for diligent study.)

These were the objectives and prccedures that every teacher

agreed to honor. To encourage still further unity without, it was
hoped, inhibiting the irdividuality of each teacher, certain texts
were made svailable. The Harbrace College Handbook (Hodges with Whit-

ten: Harcourt, Brace and World), has slready been mentioned. Also

provided were A Programed Apprcach to Writing (Gordon, Burgard, and

Yount: Ginn and Company), and Writing: Unit Lessons in Composition,

Volume II B (Brown, Kowalski, Tanner, Tuohey, and Shutes: Ginn and

, ' Company). In addition, every boy received a copy of Webster's New
World Dictiocnary, College Bdition (The World Publishing Company).

(It should be noted that not every teacher used A Programed Approach

to Writing and that each teacher made his own selection in Writing:

Unit Lessons in Composition.). In the second place, a common front

was promoted by the regular use of the Detailed Summary exercise in

every cless. The teachers agreed that this exercise would help every

boy acquire a feeling for the paragraph — a feeling for organization,

\ relevant detail, transition, effective diction and lucid sentences.
) ~? Individuality was respected by the stipulation that eacli teacher would
prepare his own get of Summaries. Lastly, at the start of the Pro-
! : ject, the Bngliah teachers undertook to establish common standards of
grading when they met to correct and discuss four of the essays written
; by all of the boys on June 26. During the preceding evening the boys-
: ‘ . and staff had attended a showing of Bridge on the River Kwai. The next

morning they were asked to write for an hour on one of two topics
based on the movie: it was from these papers that the English teachers
gelected four for study. Besides helping to establish & standard of
grading, the snalysis of the essays enabled the teachers to itemize
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the types of writing they would require, the length and frequency of
each type, the conditions under which the papers would be written (in
class cr out, timed or untimed), and the role of prompt correction and

revision.

Although every tescher fulfilled all of these obkligaticus,
each proceeded in ways that suited his own experience end technigques.
So the fcllowing outline should ke viewed as a kind of generalization

based on actuel sssignments and effort.

Monday: %

CONFERBHCE: The teacher continues hiz instruction in the use ©
subordinators. After discussing and illustrating the use of b
cause and although, he has the boys write sentences beginning
with these words. The boys read their versions alcud for evelu-
ation.

1

0
€

Then the boys prepare tc write & Detsiled Summery. Aversging
about 2090 words, the passage has probably been teken from some
book and edited by the teacher, who wants it to illustrate the
use ot effective orgenization, pertinent sud informative details,
and a lucid, contemporary style. It may elso contein e couple
of sentences beginning with because ard although. On occasion
the content mey refer tc the “theme of human courage, to situa-
tions familicr to meny cof the bcys (for example, the writer ed-
ted certain psssages appearing in Alfred Kezin's A Walker in
he City, Grove Press), or to the current reeding. (The suthor
adapted paragraphs sbout Odysseus appearance in BEgsays on THE
ODYSSEY, edited by Cherles H. Teylor, Jr., Indiana University
Press.) The teacher raads the psassags aloud three times, us-
ing a rate suitable for s lecture. Tne boys take notes. Af -
ter ¢he first end second resedings, they may ask gquestions sbout
the spelling or wmeaning of any word. After the third reading,
they write a deteiled summaery of whet they have hesrd. Unlike
an exercise in writing a precis, the Cetailed Surmaery is based
on as direct an imitation as the boys cen mansge. The teacher
wants the boys tc do well, to meke ss few errors as poseible,

and to ebeorb, as it were, the structure and phrasing of lucid,
cocherent prose.

CLASS: The teacher collects the bays' cerrections of the wric-
ing returned to him ir Saturdey's class. He then gives a quiz
on the homework — two bocke in The Odyssey. Bach of the five
questions must be ansverad in the form of one cr seversl son-
tencee. Mozt of the boys write & totel of about 100 wordsa.

As part of their homework, the boys are asked to revise the
writing that they wrote in or for class on Saturdsy. 7Ths prin-
cipal assignment is to write & theme of at least 400 wordes on
the plight of Penelope and Telsmakhos.
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Tuesday: B

CLASS: The boys turn in their correcticns and their themes. !
The teacher ccntinues his lnstructiom in parallel structure, N
and the boys continue writing sentences imitating the ones he )

dictates or puts on the blackbosrd.

Wedneeday: i‘

CONFERENCE: The teacher continues his instruction in the use
of subordinators, perhaps because end although or two other '
ones. The boys add new sentences to their work sheets. ,

Betore reeding the new Detailed Summery, the teacher may refer
¢~ the one used on Mondey if all of the bcys had difficulty |
handling e particular construction. After this instruction,
he has the boys follow the usual procedure for the next De-
tailed Summary. ?

CLASS: The boys hand in their corrections of Mondsy's quiz
and receive the themes (corrected by the teacher) that they :
submitted on Tuesday. The teacher then requires them to write, }
in 15 minutes, a single paragreph based cn some tonic taken
£roy the homework, two books of The Odyssey.

et gt vy
et W/

As part of their homework, the boys are asked to revise parts
of Tuesday's themes.

u

Thursday:

CLASS: The boys turn in corrections of the Detailed Summary
and themer They receive Wedunesday's paragraphs, which have
beern corrected by the teacher. The teacher may then resume
the stuly of paerallel] structure, or he msy require the boys
toc write for 45 minutes on a subject related to the reading.

(Generally, every boy ves esked to write for an entire pericd ]
once & week.) Or he may initiate a discussion of The Cdyssey.

==

Cd

As part of their homewcrk, the boys are ssked to revise parts
of the peragraph written on Wednesday.

And so it goes for the mst of the week. On occsesion, the
gsubject of the theme prepared cutside of class may enable the boys to
write a personal essay based on their own experience. Or they may
be ssked to write about a play or movie they have seen at Hopkins

Center as part of the oversll program.

Pacultv Appointments:

On most days of the week, the teachers met with individusl
30.
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students during tha hour after lunch. (Lu cccesion, they conf:rred
in the evening as well.) At these times, a tescher and boy were
able tc discuss the boy's work in detail. The principal topic was

compogition.

An Evaluation of ths Work in Writing:

The writer feels toc close to the summer's effort to be
able to present a comprehensive judgment of this asgpect of the curri-
culum. So he will confine himgelf to making a few r.bservations that

he thinks he would reiterate in six months.

[

The Detailed Summary ig a valuable exercise. It dces

help the boys develop & sense of organization, an appre-
ciation of gpecific details, and &n ear for lucid svntax.
It elso enables the teacher tc control tha number of arrors
a boy wili make; this kind of contiol is useful if one is
seeking to emphasize one or two points at a time. FPRor in-
stance, at the start of the summer, every teacher concen-
trated on helping the boys learn about sentence fragments
and comma splices. The Summary provided a good battleground
for the effort. 1In regard to content, the preparation of
passages related to the reading, to the boys' experiences,
and to the theme of courage seems to have been worthwhile.
Indeed, the exercise appears to be one that cculd serve
several good ends, not the least of which is the boost it
can give to a becy's morale when he discovers that he can

do & compstent job and learn abocut writing in the process.

2. The task of helping boys learn to write simple exposition
as well as they can write personal nsarrative seems to be
eided by use of the Detailed Summary.

3. Ways must be found to help the boys rectify errors that
they continue to> make after instruction in the correct
forms. The solution may lie in the type of drills that
the teacher uses to "fix" the correct forms in the students'
minde. Perhaps something like a Detailed Summary for par-
ticular errors might be useful. Some sort of extensive
imitation seems required.

4. While parts of the Harbrace College Handbook are not ap-
propriate for the ABC boys, the idea of the book is a
sound one. The boys benefit when they are cbliged to s tudy
and correct their errors carefully. It is also helpful
when the teachers and resident tutors have a common refer-
ence book for come of the work in composition.
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5  The writer believes that Volume B of Writing: Unit Lessons
| in Composition is much less effective than Yolume C. The

explenstions in Volume C are superior in both content and

expression.

6. A book like Paul Roberts' English Sentences might Lbe use-
ful in helping the boys learn about the sentence and its

parts.

.o 7. The assistance of thes resident tutors should be encoursged.
' The records of several boys improved because of it. The
teachers, in turn, were helped in many weys. Por exanyle,
the tutors were the ocnes who recommended that the boys
ghould be given information about the pleys they were to
see at Hopkins Center. l

8. The Paculty Appointment is & valuable part of the deily
schedule. 1t enables & teacher and his students to work
. on certain problems in & quiet, purposeful way. i

Special Bvents:

During the summer the boys and faculty were fortumate to o
see three plays performed by an excellent compeny. Staged in Hopkins

Center, the plays were Richard II, Tartuffe, and The Doctor's Dilemmsa.

At the suvggestion of the resident tutors, the English teachers pre-
pared their classes for the first two plays by giving background in-

formation and noting certain aspects of character end plot. For the

third play no information was provided: the bcys were put or their

own. The plays were a great success. The boys enjoyed seeing thenmn,

and it was fun tc discuss them in cless. (Remarks about Richard 11I

sometimes bore on the theme of humen courage and weakness.) The boys '
also saw four movies that had been selected to supplement the reading

and its focus on courage. The films weve Bridge on the River Kwei, Q
The Old Man and the Sea,The Miracle Worker, and Ipherit the Wind.

(Billy Budd was elso ordered, but it was lost in shipment.) In August i(

Messieurs Braedley and Swarney lectured informally on The Odyssey and

related material.

R An Evaluation:

5 | There is no question sbout the value of the plays. Seeing X
‘ them was an important and memorable experience for the boys. For many

| Hopkins Center provided an introduction to the legitimate theatre; &-d t
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everyone enjoyed the opportunity to cbserve excellient acting and ef-
fective staging. The writer is less sure about the value of the movies.
He is not satisfied that the merits of each film and its relevance to
the theme of courage cffset the loss of a homework assignmant in compo-
sition or reeding. Por that was the way by which the boys acquired the
time to attend the plays and movies. In a session of only eight weeks,
this kind of exchange becomes significant when it takes place as of ten
as eight times. Perheps a wise move for another year would be limit
the number of outings to five, or allow eight but cancel athletics to
obtain time for half of them. An occasional lecture on reading like
The Odyssey should probably be scheduled. Ideally, a speaker's comments

(end slides if ne has them) would supplement the work being done in the

classroom.

In writing this final evaluation of the curriculum, the writer

has reserved the place of greatest importance for a statement sbout hie
colleagues -- Mr. Richard Brown, Mr. Albert Clough, and Miss Carrie Rob-

irson. They are three of the most dedicated teachers it has been his

privilege to know. Deeply interested in the needs and aspirations of
their students and determined to help in every way they could, thoy
gave themselves without reservation to a rigorous curriculum and sche-

dule. FPor them he feels a very special affection and respect.

John Linccln
English Cc-ordinator
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A Report on the Reading Program

There were two major objectives of the Dartmouth ABC Read-
ing Program. Pirst, it was the desire of the administration and staff
to reach all 80 boys with a developmental study skill program. Second-
ly, it was hoped that the average and poor readers could be tested diag-
nostically and grouped into small classes for more intensive corrective
and remedial instructiom. o

The initial testing used for general screening and section-
ing was the Diagnostic Reading Test (Survey Secticn). The Educational
Records Bureau kindly aided the staff and furnished independent school
percentile norms. There were three general categories in the initisl
sectioning; gocd readers, average rsaders, and pcor readers. The 80
boys were sectioned into ten reading classes with the two instructors
handling fiwe classes each. The size of the average class was eight;
there were three sections of poor readers, one section of good readers,

and six sections of average reeders.

The first three weeks of che summer program was developmental
in nature. Major objectives of the classes were vocabulary development,
study skills, reading comprehension, and reading rate. A limited amount
of time was spent on such skills as cutlining, notetaking, skimming,
phrase reading, reading in content areas, and preparing for and taking
exceninationa. All students were given three hours of homework per
week in a vocabulary workbook and were required to submit at lcast ten
3" by 5" index cards with new words acquired outside the reading class.

After fifteen hours of reading instruciion for all boys, 33
boys were dropped from the regular reading class schedule for two basic
reasons. FPirst of all, more time and fewer students psr class was de-
sired for the very poor to below average reasders. Intensive reading
instruction could be facilitated only by reducing the instructional
load. Secondly, a numbor of students were good to excellent readers
upon arrivel at Dartmouth, and after a short developmental study skill
course, could best profit from developmental instruction in the Bnglish

classroom.
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The boys dropped from the regular reading class schedule
met with instructors once or twice per week for the remaindesr of the

summer program. Their homework assignments were increased with the am-
phasis being on vocabulary improvement.

Forty-seven boys continued in their regularly acheduled

oo B enmee B —~—— BN _ BN E

classes for the remainder of the summer. They received a total of 40
hours of instruction. The emphasis in the final five weeks was read-
ing comprehension (both fictional and non-fictional), crganization,

l_ 4

outlining, rapid reading, and reading history and science chapters.

The classes contained from three to six students. There was opportunity

to work with individual students in an intensi re manner.

Every Wednesdey the reading instructors were free to work
with youngsters individually. This time was used either for tutering
or for diagnestic testing. By the end of the summer the instructors
had uadministered fifteen Wechsler intelligence tests, twenty-five

g S e B st
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Informal Reading Inventories, and a number of other individual measures
such as word recognition and spclling tests. The purpose of the dieg-
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nostic testing was to aid the instructors in working with the students,

g

and to have a more comprehensive picture of the strengths, weaknesses,

and specific needa of the readers. It was hoped that care”. evaluation

>
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of the very poor readers would aid the instructors in their final re-

-~ ports on certain individual students headed for preparatczy school.

Many students needed much more attention in reading following the sum-

- mer program. Careful reading evaluation was designed to spell out in

L} deteil the strengths, weaknesses, and recommendations for further in- '

struction at preparatory schools.

It eppears that the developmental portion (first three weeks) |
[7 of the summer reading program worked rather well. There was plenty of
} time to cover essential gkills and review. At the same time the 33 gocod
[} readers did not need further work in “he regular reading classroom.

Many of the less able readers profited from the more intensive
[) reading instruction in the latter five weeks of the program. The boys

with reading deficiencies of a less complex nature ceemed to profit most

[] 35.
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in the small classroom situation. Each individual student could work

almosc independently on his spucific weakness; reading speed, factual
recall, or main ideas.

Boys with more complex and serious reading deficiencies
{ there were eight) could not receive instruction that could have best
served thesir needs. Some boys should have been tutored on a regular
basis, five times per week, for most of the summer. There was not
the time or the instructor available for such an intensive and ideal
reading program.

It seems that the summer reading program was generally suc-
cessful. There are some recommendetions for next year that could im-

prove the quality of the program.

SCHEDULING:
A third reading specialist would be advantageocus to the

reading program. The additional reading specialist could devote half
time to the ABC Teacher Institute for seminars, and so forth. Half
time could be devoted to the ABC students. Individual diagnostic test-
ing and tutoring for serious reading disabilities could then begin dur-
ing tha first week of the program rather than after the summer is half
over. A third reading specialist would &lso alleviate the heavy bur-
den of 40 students for each of the remaining two tsachers. All 80
students would benefit.

There should be no regular classes in the afternoon. This
time could be used for faculty appointments end individual testing

and tutoring. The five period proposal by the faculty should neatly
take care of this request.

With the addition of & third reading specialist, it would

[3

be recomr i that all 80 boys be retained on a full reading schedule

throughout the summer. The superior students could work increasingly
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independently, while stressing individualized ingtruction with the

leas able readers.

It may be advan: ageous to have a large class (fifteen boys)
twice a weelk to introduce new skills combined with three or four smal-
ler classes of five to seven boys for individualized help and practice
on sgkills introduced.

It is suggested that the reading teachers be a unit unto
themselves with a reading coordinator for organizational and adminis-
trative purposes. It is difficult to function when there iz no clear
link between & discipline and the administration. Although the read-
ing teachera were officially linked to the English department this
year, the re&ding teachers could have functioned more successfully
if they had had a direct connection with the administration.

TESTING:

It appears that the testing this year has been basically
adequate. Next year the reading teachers might consider using the
Informal Reading Inventory ninth reader level (read silently) at ths

time of individual conferences during the first week. The I.R.I. test-

ing would help the teachers with early diagnostic data.

MATERIALS:
The materisls used most successfully this summer were

Better Work Habits by Salisbury, Toward Reading Comprehersion by Sher-

bourne, The Reader's Digest Advanced Reading Skill Builder series, and
Be A Better Reader by Smith.

It is suggested that Effective Study Skills by Downes be

elimineted from the program. This workbook proved very ineffective.
Vocabulary for the College Bound Student by Levine was nct successful

as might be expected. It is believed that a better vocabulary work-
book can be fcund and it seems necessary to have an easier vccabulary
book for the less abia student.

James E. Achterberg
37. Reading Co-ordinator
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_ A Report on the Mathematics Program

With the exception of cne bey, it was possible as in 1964
to put all the boys into two levels of mathematica. Ope was called
pre-algebra and was designed to offer a strong foundation for the in-
troductory course in algebra at preparatory school in September. The
other was & review and extension of what is usually called a first

course in algebra.

The one boy who could not be put into these two categofiee
came to ABC with & background which included all the tradit..mal high
schocl mathematics and some knowledge of calculus. Testing done here
showed a weakness in complex numbers so his program for the summer be-
gan wvith that topic. This boy worked in a tutoring situaticon with a
teacher connected with the aeffiliated Teacher Institute. He was able
to do a considerable amount of work in complex numbers, logic, matrix
algebra and vectors. Obviously this boy was not typical of ABC and
would probably have benefited more from a summer program at a college
like Harverd or Dartmouth. Once he had begun the summer here, hcwever,
and it became clear how good he was, there was no possibility of a

change.

On the first day every boy was given an arithmetic test to
determine the strength of his background. The test is in the Appendix.
We had intended to forbid any boy from taking the algebra test if his
score was low in arithmetic. We changed our mind however, and again
permitted any boy to take the algebra test if he had had any contact
at all with algebra regardless of his arithmetic test score. It geem-
ed as though nothing would be gained by not allowing him to take the
test and that he might be able to indicate considerable knowledge of
algebra though the arithmetic score was low.

On the second day we gave twc tests. The algebra test is
in the Appendix along with Test III which was given to those boys who
had no algebra background. This last test was not graded. The test
questions were designed to lead the student to ideas which would be
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presanted later in the rre-algebra course.

There were more boys this year than last who were not per-
mitted to teke the algebra course bacause their scors on the diagnostic
test was too low. Last summer too much was expected of a boy who had
a poor background and marginal ability when he was asked to try to
learn a full year of algebra in eight weeks. More can be accomplished
in the long run if he is givan a strong preparation for algebra and
then allowed to take that courwe in his preparatory school.

It is significant to note that five pre-algebra and two
algebra classes were formed this summer while lest summer there were
four aelgebra and two pre-aslgebra classes. This difference is a reflec-
tion of the younger age group this summer and of our reluctance to al-
low & boy to try the algebrea course when his experience in that course
appeared questionable as measured by our test.

On tne basis of the test results we tried to place the strong-
er slgebra students in one class. This worked out well but we did not
attempt any changes during the summer when it appeared as though one
of the boys was misplaced. In the better class it was poseible for
the instructor to assume that the boys knew some of the basic materieal
sufficiently well for him to pass it quickly. As a result he was able
to cover the year's material at a better pace. The instructor in the
slower class wes unable to make such an assumption and so had difficulty

finishing the course outline satisfactorily.

No attempt wes made at homogeneous grouping in the pre-
algebra classss although we did notice three weeks into the program
that one of the sections had more than its share of slower students.
At the end of a two-week period the possibility of grouping the strong
students into one class was discussed. It would have been possible to
group the strongest students into one class, the weakest into another
and the others would make up the three remaining classes. We decided
against any such changes, however, because we did not believe enough

more could be done for the very able atudents to make the shift profit
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More important, we thought, was the fact that the weak and mediocre

J

stucdents would profit from the presence of the able boy. At the end
of the program we were satisfied that we had made the right decision. :
It seemed as though the others gained confidence when they saw how 1

the stronger boys could perform in a challenging situaetion. While |
grouping is necessary in algebra to help cover the vast amount of mat-

erial, we recommend egainst it in the pre-algebra course. h

. 3
The same two textbooks were used this asummer as were used }

last year. Agein the teachers were enthusiastic about INTRCDUCTION
TO MATHEMATICS by Brumfiel, Eicholz and Shenks as that book is used

¢ by,
A, st

in the pre-algebra course. We mcommend that it be used again for the
pre-algebra classes. It was decided that all algebra students should
elso have this bcok bhut there was so little time to use an extra text {i
that we do not recommend that the algebra students have it next year.

The algebra text by Johnson, Lindsey and Sleznick, MODERN ALGEERA - A

(v Y

FIRST COURSE proved to be satisfactory again and we‘recommend its use

another year. None of ihe boys used this text in their algebra course ;
before coming to us and the bocok has so many interesting exercises

which allow the student to go beyond any alcebra experience he may

| Gaamaamnadd
et

have had. These two reasons make this book worthy of strong consider-

etion for a prcgram like this one.

[ Ty
St tat

The largest math class this summer had 14 boys while the
smallest had 9. We agree that 12 is the optimum size for our purposes. i}
Bach boy agein met his class six times a week &t its full size then
ceme ktack for what was called a problem-solving session three times a {
week. We tried to keep the problem-solving session at about half the
size of the class but this became impossible in some cases. There was [
some feeling for meeting the class as a unit for two consecutive periods
but most instructors preferred the problem-solving segssions with half
the number of students. Often these sessions were conducted with the E

boys ell at the blackbcoard working problems under the guidance of the

p—————

instructor. We agree that every attempt shculd be made to keep tlese

groups small to allow for individual work of that sort.
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Tre instructors taught four pericds per mcrning eix days
a week and were available for conferencss with their students for
a one-hour pericd after lunch. We believe thst ingtructors shculd
have gone relief from this close schedula of teaching. While wa agres
that ths work dces not present a hardaship and that some teachers work

" herder during the school year, tbie achedule leaves little time bs-

tween classes during which the teacher might reflect upon the last
class, make chenges in preparation for the next class or discuss whet
he is doing with other members of the faculty.

The kind of teaching done here¢ is different from that done

by the members of the math fsculty during the sctool year. Some thought

must be given to the differsnces and to the resulting differences dic-
tated in materials and techniques. It may be necessary to prepara mat-
erials which willi neet the different challenges faced by the teachers
here. Tbhe teacher may be guilty of trying to adapt his materials and
techuiques to this situaticn because he has not the time to think
about ths changes that woul? be necessary. =For all this the teacher
needs time and therefore relief fron the four-hour morning and five-

hour teaching day.

There was some feeliung thet the pre-algebra course might
have been directed toc heavily at so-celled wndern concepts of matha-
matics. This may be refiected in the obvious differences which exist
in the diagnc ‘tic test given as an arithmuetic test and the final exam-
ination given to those boys who will go on to algebra next year. We
recognize the fact that the ABC boy will probably have a weak back-
ground ia the modern aspects of mathematics bucause of the nature of
his znvironment. He will, therefcre, suffer '‘n competiticm with the
xind of boy who has been well prepared for the mathematics of the
preparatory school. We also racognize the fact that the ABC boy will
be weak in the basic manipulation of numbers. We concluded that we
must present new material in the pre-algebra course and try to stimu-
late interest and enthusiasm for mathematics. We also baliave that
thir course must introduce the student to generalizations and sbstrac-

tiont. Thke mathematics which is sometimes cslled modernm can do both
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of thesx but it also provides a vehicle with which the teacher can
improve besic arithmetic skills. It is for taese three reasons thsat
we rhocse o organize the pre-algebra course around the material found

in the %*zxtbock which we have used for two sumners.

There was also some concern expressed for the fact that we
may still be attempting too gre~t a coverage in the algebre course.
If we try too much and are finding ourselves rushed, the boys might
be only a little better prepared than when we began. The class which
was made up of the better algebra students was eable to complete the
program in a satisfactory fashion because that teacher was able to
assume some skill on ine part of the boys. The ABC program in alge-
bra must continue to live with this problem unless a decision is made
to take only those boys who heve completed the eighth grade Boys,
taken bofore they have had the algebra experience have a better chance
of cetching up to their competitors in the preparatcery schools. It
becomes exceedingly difficult to foresee successful competition with
preparatory school students when there is two or mcre years of poor

high school mathema.ics in the background of the ABC boys.

During the summer only one boy changed mathematics teachers.
Though he was s weak student to begin with and did poorly throughout
the summer, we think it regrettable that this change was necessary.
#e balieve now that changes of this sort can be dengerous and recommend
that each boy stay with one teacher throughout the eight-week period.
The teacher just begins to know the boy after three weeks and it is
only during the last weeks of the session that real help can be offereé
to tne boy.

On the whole there were fewer problems this summer. The
vlacement accosding to test scores and other iaformation worked well.
Several boys in pre-algebra did ask to be transferred to ealgebra but
the end results indicated that the boys werd correctly placed. Those
who did poorly in algebra showed low scores on the diagnostic tests
but for difering reasons were permitted tc try the algebra. We be-
lieve these decisions were correct though their final test scores were
low.
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There must be serious consideration given to the fact ‘that
7 boys we:e not recommernxied to go on in mathematics. We believe this
high nuuber is a reflection of poor training and our inability to
rectify this in & periocd of eight weeks. We recommended that the
schools try to make allowances for this and take the boys on at a
lower level if possible or try to offer some form of remedial help
in the first ycar of mathematica. We hope that the lack of recom-
mendation in this one area will not keep the boy from progreseing

slthough we recognize the serious nature of our recommendation.

Agein, es last summer, we belicve the ABC boys are batter
prepared to meet the competition of the preparatory schooi. There
has been a significant iacrease n their knowledge of the mathemati-
cal concepts which are often cal'ed modern. We believe the boys have
been teught in a way that has stimula.2d them to think about what they
are doing and therefore to understand the material more clearly than
befure tlie summer began. This kipd of teaching is more likely here
because of the small classes, more concentrated efforts and the help

of the resident tutors.

Cur concern, however, must be directed at what more cen
pe done. It is for this reason thet a reduced teaching loed is sug-
gested for next surmer. When a teacher looks back on eight weeks of
work he is tempted to believe that he has taught too mechanically
again and has missed the opportunities to be mcre effective with hkis
beys. Opportunities to teach, stimulate and develop will be met more
consistentliy during the summer if the inst.uctor is given mcre time

to reflect and to discuss.

Thomas M. Mikula
Mathematics Co-ordinator
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Activiiies

Not all of & hLoy's waking hours were taken up with in-
struction or study: a wide variety of activities occupied his tim-, ;

to the refreshment of body, mind and goul.

Meals were teken in the college dining hall; breakfast
and lunch werc cafeteriea style, in company with all Dartmouth summer -
gstudents, while the evening meal involved table service in e sepa- [l

rate room (the boys took turas as waiters) and a measure i formal-

ity, if not elegance, like that ~ most preparatory schools. Meal
time conversatioms were enlivened by guests from Henover and cut of

towiz whose compestences and interests made theu specielly welcome. I]
H

Spourts were, of course, & daily activity; the boys were 7\
given opportunities to develop their skills in soccer, track and il
field events, softbell, volleyball, toucn football, tennis. Swim- -
ming was given first priority, end by the end of the suzmer even Ei
the least bouyant youngster was eble to keep his head ebove water. ]
Coaching dutiege were shared by the College's professional steff and ‘]

the Project's devoted resident tutore.

-

ABC fielded softball end soccer teams which played egeinst

other summer groups at Dartmouth (such ag the Peace Corps trainees)

PR
[ PSS ]

and Hanover High School.

As in the summer of 1964, rock c¢limbing attracted a sur- ;!
prising number of boys, providing the special excitement, challenge

and pride in individual esuccess peculisr to thet unique pursuit. g »‘

| Weekends providei welcome and necessary changes of pace ii

i ' and routine, with trips planned by imaginative resident tutora rang- ‘

! ing from Mount Washington's summit and the Maine seacoast to the T

sights of Montreal and Boston  The last one was exciting indeed: i
the girls of Mount Holyoke's ABC program came to Hanover for a

twenty-four hour visit marked by a matinee (Moliere's Tartuffe) ¢

staged by the Dartmouth Repertory Th iter company, & gsongfest, and ' ‘i
!
}
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a dance The entirs affair was planned and organized by a cormitiee
of students, with minimal help from tutors, thus being at cnce a
clinactic social event for all, and an important exercise in resp-

ongibility.

The facilities of the Hopkins Center for the creative and

performing arts were open to ABC students, who in their free time
were able to see visiting artists at work, savor the contents of the
galleries. listen to rehearsals of musical groups, and social.ze
with students of Dartmouth's regular summer session. In addition

to the plays and movier which were made part of the academic program

in Bnglish, a surprising number elected tc attend concerts by the

Dartmou’h Community Symphony featuring the music of resident compo-

sers (Kodaliy, Krenek, Pinney).

With the help and guidance of resident tutors, the students
formed a glee club and staged a play; both groups performed before
an enthusiastic audience of their ABC comrades, facul=y, Dartmouth
friends and townspeople on the finel night of the summer adventure
— and by the spontaneity of applause were made to feel the warmth
of genuine friendship and pumiration which their presence on the

Hanover scene had evolved.

2 The religious life of the students was neither neglected
nor “managed". Sundays found the boys at local churche-~, according
to their chloices and memberships, where they were welcomed and made
to feel at home. Por Catheolics whce might be absent on trips on Sun-
day mornings a special mass was heid in the afterncon. ABC boys
served in the Holy Communion services at the Bpiscopal church. The

Project's one Seventh Day Adventist (excused from Saturday classes)

was driven to a neighboring town where his church fulfilled his spe-
cial needs. And at 5:15 every Sunday afternoon all the boys gather-
ed in the Bema, & strikingly beautiful wcodland setting, togethe-

— e,

with feculty and tutors, for a non-denominational meeting at which
music, readings from ecripture, and short talks by friends of ABC
‘ brought a sense of unity and tranquility to the closing hours of

| - the day.

15.
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Medical

The Dar‘mouth College Health Service and the Mary Hitch-
cock Clinic in Hanover handled all our health problems. Medical
history and X-ray reports, sent in before the boys' arrival, were
on file at the infirmary from the first day's physical examinations
to subsequent mishaps; occasional broken bones, spreins, sore throats.
The College infirmary provided speech therapy for thoae studentn
who needed special assistance. Eye appointments were made for sev-
eral boys, and three of them were fitted with glasses for the first

time in their lives.

In one case we relied heavily on the College psychiatrist.
A likeable, gentle-netured lad refused the food provided by the din-
ing hall and epparently spent his weekly allowance on soft drinks,
porato chips and candy. At the dinner table he became a source of
ridicule by his fellow students and of increesing concern to the
adults. After laboretory tests he was confined to the infirmery for
a short period, during which interviews revealed that in his home en-
vironment he had been permitted to eat what he chose — and his
choices were limited to chicken, potato chips and soda pop — where
he chose, often in front of the t.v. set end away from the feamily.
What had origineted as a seemingly harmless routine had become a
deeply rooted habit with all the characteristics of addiction; the
boy was no longer eble to tolerate everyday foods and, indeed, he
had lost ell sense of taste or desire to experiment with it. The
psychiatrist recommended that the staff and faculty put as little
pressure as possible on tlhe boy at mealtimes, feeling that he must
wregtle with the problem on his own. OCur new understanding of this
boy's case was %ot enough, unfortunately, ¢o enable us to recommend
him to prevaratory school, for the nature of his problem would have
required excessive strain on both the boy and the school; but we
hope there will be follow-up treatment at home and a new direction

taken in this boy's daily pattern of life.

One other boy found it impossible to adjust to the ABC
regimen; the psychiatrist recommended he be sent home. He was ac-

companied on the trip by the Aseociate Director, who talked at
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length with his mother and was able to allay her fears; ABC was
later able to arrange for this boy to receive professional counsel-
irg and a challenging summer job. We are still receiving letter:
from the boy and his mother, full of news of his activities.

With the exception of these two cases, professional coun-
eelling was used oniy &s an aid to the tutors who, in turn, ‘coun-
selled" their own students on day-to-day problems. A ciinical psy-
chologist met with the tutors once & week, and at that time they dis-
cussed student difficulties and ways of dealing witb them. We feel
that eight students per tutor should be & maximum and that it is ade-

quate for anything less than disruptive psychological problems.

On the whole, our exp-rience with medicel problems has
been good, thanks to the energy and good health the boys brought
with them, and to the availability of first-rate clinicians when

trouble arose.
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Financial -
The second installment on our three-year $150,000 grant !
from the Rockefeller Foundation, financial assigtance from the Of-
fice of Bconomic Opportunity aud administrative and plaat contribu- {]
tion by the Dartmcuth Trustees enabled us to finarce the second yeer

of Procject ABC.

[t ]
& A

ABC Report 1964 ocutlined major direct costs for the eight-

7 e

week summer program. That brief financial statement included neither
jndirect costs nor September to June expenses. Whereas a rough $1000

per student cost was shown, a subsequent complete cost analysis (in-

cluding all indirect costs) indicates a calendar year per student cost

of $1800 ia 1964, $1500 in 1965 and $1650 in 1966. The 1966 increase 1
will be due primarily to higher room and boerd costs. The following -
figqures show expsnses and income for the three years, actual for 1964, -
anticipated for 1965, projected for 1966: _}
1964 1965 19€6 -
Actual Anticipated Projected ]
Expenses {55 boys) (82 boys) (80 boys) )
Participant Support $25,815 $31,000 $34,3z0
Instructional 24,720 38,800 42,188 {}
Administrative 24,477 26,800 27,177
Indirect 24,479 28,400 28,838 -
Total 99,491 125,000 132,523 {
Cost per student 1,809 1,524 1,657 (
v
Income .
Rockefeller Poundation 50,000 50,000 50,000 E}
Office of Economic
Opportunity  ------ 32,000 36,000 “y
Enrollment Fees 765 1,070 1,200 A
Miscellanaous Gifts  =------ 1,625 2,000 :
Total Outside Support 50,765 84,695 89,200 i{
Dertmouth Participation 48,726 40,305 43,323 .
Total 99,491 125,000 132,523 g
It is important to understand that ABC ig not enrichment
or one summer of happiness. It is preparation fur extreme social [

and academic change inherent in the transition from ghetto to pre-
paratory school. Unless this is understood, there is the danger

T
Mrrerprd
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! of falsely comparing ABC costs with those of other summer prcgranms

{ for disadvantaged students. Two ysars of labor and untold hours
of struggling to economize have persuaded us fully that we have

[ pared our expenses to absclute essentials. The fiacal knife cen
be wielded further only at the risk of damaging the heart of the

program.
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Community Relations

As waa true & year ago, there were friends of the Project

in Hanover whose contributions were varied and valuable. Many of the

weekend trips to New Hampshire's unspoiled wilderness areas, mountains
and lakes would have besen impossible without the automobiles loaned by
Hanover femilies. Members of Dartmouth's faculty came to dinner with

the students as invited guests, talked with interested boys aebout their

special interests and aspirations, made new friendships. Comaunity

—)

residents readily became involved with ABC where they found it natural,

mutually rewarding.

G — g

Main Street's reception was normel, warm. unstudied; the com-

munity swimming pool was a benison during the worst wesek-long heat wave

P ey

in years; & local artist of considerable stature talked to the boys on
peinting as a means of communication with remarkable effect; one of |
the College’'s clessicists brought ancient Greece alive with words and

pictures; the church's doors were always open.

Y v~y

Portunately for the students thers was giving as well as tck- -
ing. Through one of the resident tutorz the plight of an eighty-year- ?
old crippled farmer in nearby Orford becams known. George R. lost his
right elbow in an accident, so tnat his forearm is held only by muscles. §
He and his wife had no water in their house. Every day he had to go
down a steep slope to & spring ard draw water in & peail. An orgsnized ‘
move to help resulted: on four successive weekends and on free Wednesday
afternoonz teums of ABC boys devoted themselves to digging a new well
and a long trench for a pipe to connect well and house. Someone ccntri- {‘
buted the necessary pump, and at summer's end the grateful couple could,
for the first time, look forward to a winter free cof their most taxing

drudgery.

In future years we hope to find the Project involved in more
giving; the importance and satisfactions of service to others must not
be lost¢ on our students. Perhaps more opportunities tc contribute in x‘

neighborly fashion by physicel labor will be found; perhaps there can

be some form of service in conjuncticn with Operation Head Start in _‘
nearby White River Junction. Whatever it turns out to be, our hope is
thet the experience of service will parellel the experience of learning, (

bringing with it growth of the highest and best kind.
50. f
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| ﬁ Resource Persons
It would be hard to overestimate the importance and value
{] of '"resource persons'. How this term was originally coined isn't
¢ertain. It is used to describe those individuals who act as coun-
{} selors to ABC students in their home cities, helping the boys and
their families prepare for the summer and preparatory school. This
may become a many-sided commitment: helring the boy and his parents
with applications; encouraging them when a ten-thousand dollar edu-

cation seems wholly out of reach, if not absurd; dealing tactfully

? ( with problems of material need where the home situation borders on

destitution; keeping in close touch with the boy, his femily, the

. Independent Schools Field Representative, the public and preparatory
schools, and ABC — providing invaluabl- liaison between all concern-

, i ed in what may on occasion be cmotion-packed problems and solutions.

f Resource persons may be professional men and women, teachere,
social workers, ministers, business men. Not a few are school guid-
"y ance counselors. We never cease to wonder at the dedication with
which cne of our borps, counselor in a Soutnern high school, "“dis-
covers' able and promising youngsters, infuses them with a new sense
of hope and determination, sticks with them in the inevitable moments

of frustration and discouragement, and provides, on the home scene,

a ready source of help and guidance while her boys and girls are climb-
ing from the rut of apathy into new worlds of achievement, optimism

and self -respect.

e mma——y

P The job isn't finished with a boy's adnission to prepara-
‘ 4‘ tory school, but ideally continues until his successful emergence

- into independent adulthood. Last winter Robert P—'s mother wrote

—h T — =

us that she and her eight-child femily were tc be evicted from their

home for delinquency in the payment of rent. The father is deed.

e BNt i ekt

Her son, who had been cne of our 1964 triumphs, had threatened to

abandon preparatory school, where he had been prospering, to return

home to support his mother at this critical juncture in their life.

. The mother was unemployed, desperate.

S1.
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A call to Robert's resource perscn turned the tide of mis-
fortune. A job was found, a2 lendlord placated, a court order rescind-
ed, & payment schedule esteblished, and Robert felt free to continue
the excellent work he was accomplishing at B—— Academy; what hed
threatened to stymie, perhaps wreck, the efforts of the bcy and all
his well-wishers metamorphosed into an interlude of concern, compas-
sion, action — and & happy ending. Other equally poignent episodes
could be adduced to support our conviction that the resource person
is a crucial link in the chain of involved individuals and institu-
tions — a ready source of routine or emergency help without which

we should sometimes be lost.

The Bedford-Stuyvesant area of Brooklyn teems with America's
poor. Anong them are children for whom the hope of edvancement lies
only in the help of thoughtful, concerned and action-minded friends.
Visible evidence that there are indeed those who care is provided by
the development of the Stuyford Action Council, a group of citizens
brought together to give boys end girls a boost, to extricate them
from backgrounds of depression and despair, and send them into sur-
roundings which promise a better chance. The Council has constantly
and successfully sought to uncover youngsters who justify the best
hope of such emergence, and through its efforts, sparked by Garvey
Clarke, a not insignificant number of boys have been encouraged, guid-
ed, and "delivered" into ABC, fine independent schools, and, if the
fates gre kind, college and the good life. (Garvey Clarke is a suc-
cessful young attorney, Dartmouth alumnus, and spirited citizen who
has recently accepted the position of Associate Director for Develop-

ment for the Independent Schools Telent Search Program).

Each vear the knowledge of new opportunities spreads in
the community of the invisible indigent. And in e consideraeble num-
ber of cities and towns, North, South, East and West, the story of
the independent schools and ABC is making headway; civic organizations,
churches, schools relay the wo.d, resource persons rise to the chel-

ienge, and young lives are changed.
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Reports to Schools

At the final joint meeting of Peaculty and Residert Tutcrs
i1 was necessary to face the sometires agonizing questicn whether a

boy whould be recommended to preparatory school.

There was a clear majority whose performance throughout
the program was so steady, and whose growth was so apparent tha*
the issue was never in serious question. And there were a few (fiv+)
whose likelihood of successful transplantation was so doubtful that
there was no alternative to telling the schools frankly that admis-
sion would be ¢ mistake — a disservice to the institution erd the
boy. But betwsen these categories stood a third group — a pretty
large one tot, — who were reccmmended, but whose proupects for suc-
cess were clouded by academic weesknesses of considerable import or
by the staff''s nagging doubts about their possession of the degree
of stability, maturity, and motivetion needed to make a go of it in

3 literally new world.

These reservations, spme of them grave indeed, were ex-
presgsed in our letters to the independent schools (see Appendix F).
We 'levellcd" with the schools not only because of a respect for
candor but because a knowledge of a boy's weaknesses — from the
start — was clearly essential to an intelligent and humene approach
by school administrators and teachers when, at the moment of truth,
the boy was to grapple with new subject matter, new competition,

new surroundings, new demands of every kind.

That the seventy-four boys recommended and sdmitted to
preparatory school all survive at present writing gives us hope tasat
the schools' gambling, and ours, is of the sort which productive life

requires and indeed makes worthwhile.
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Evaluation of Project ABC —A Note on Research in Progress
) : S

Shortly after initiating Froject AEC, Dartmouth Ccllege arnd
the Independent Schocls Talent Search Frogrem recognizeo the need for
careful ard vbjective evaludation of the long-term results of this unu-
sual and important scholarsh.p program in crder to @zsess the educa-
ticnal, perscmal and socisl ccnsequencss. However desirable the geale
of Frcject ABC may be in the abstract, responsible individuals cculd
nct be involved in a project of such magnitude without sericus questions
concerning its resulis. The lives of these underprivileged bovs are
being greatly altered — they are moved from urban elum: .nd depres-
sed rureal areas to the very different world of the preparatcry schcols
with greatly altered social climatés, vaihes and academic demands.
Certainly these educaticnal amd social changes wculd eppear to offer
great opportunity — but they must also subject the boys to enormocus
personal challenges and stress. What happens to a talented boy from
the slums when he is moved tc a boarding school; what has he gained
end at what price? Those involved in the program must be concerned

with botk the immediate and long range consequences of such trensitions.

Last summer (1864) with the support of the Filene Endowment,
some study was made of the first group of ABC students et the Dartmouth
summ?r program, and a research program was designed for more intensive
study end follow-up of later groups. This five-year research project
is now supported by a grant of $160,000 from the Cooperative Research:
Branch of the U.S. Office of Education. Besides t'.1s substantial gov-
ernment support of the direct research costs, the research project has
received and will require the varied and significant contributions of
all the partners in the ISTSP enterprise: the resource people in the
field, the ISTSP staff, the ABC administrative and teaching staffs, the
Dartmouth academic community, the faculties and administrations of the
participating independent schools, and the ABC students themselves.
Thus far, all have shown a heartening willingness to make possihle a

genuinely meaningfui study.

Our five-year study of the educational carears of the ARC

students has the following three major areas of concern: (1) Deter-
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minants and correlates of success and failure. We want to know who
profits from the prﬁgram and wic dees not. Iatelligence and ability
should play a large part, but w~e suapact certain motivational factors,
cheractertraits, and hackground factors will alac preve of grest gig-
nificence. {2) Educational acconpliahmedts. We want to know how much
actually ig accomplished in terms -f academic geins and e.ucaticnal
achievements. We want to see whether ABC students do, in fact, become
more proficient scholasticaliy and 3° on to college in greater numbers
than their peers who did not have such cpportunities. (3) Perscnal and
social changes. We want to know what changes may occur in personality,
seif -concegtion, interests, attitudes and values. We expect that the
aspirations and motivations of most of these students will be raised,
end we hope for posi..iva changes in personality. However, there is

a distinct possibility that there may be problems and unfortunate

developments. We want to know how these students come to differ from

their fellows.

This evaluation research requires careful kKeeping of detailed
records end a program of standardized bservation, testing and inter-
viewing. Included are: achievement tests in English; intelligence
testing, including traditional and culture fair" tests; standardized
personality inventories, attitude and interest questicnnaires; system-
atic ratings of student behavior and performance by teachers, resident
tutors and staff; and follow-up studies and interviews regarding the
overall effects of the program. Selected aspects of the testing and
data collection will be carried out with & matched control group so

important compari.cons may be made.

Because of our interest in the long-term educational and per-
sonal consequences of the ARC scholership program, a considersble amount
of our.assessment will involve before-and-after testing to eassess change.
The initial testing is being done at the time the students apply to the
program and during the ABC summer Program at Dartmouth; the follow-up
testing will be done after two Years experience in the preparatory
schools. As the students are of different ages and grade levels at the
time of entrance to the schools, it seems best to take a uniform two-

v
A
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yvear exposure to the indeéendent schoels as our pericd for aseessing
change, rother than other alterpatives. Over the‘extended pericd of
the initial APC sumrer experience and twc ecedemic years in the pre-
paratory nchools we would expect the acadenic gmins aad verzcnal changes
to begin to becozme manifest. However, we aleo intend to fcliow the
subsequent careers of the students to the point of college entrance,
and beyond — if time permits. We should note that wvhile educationel
and psychological teste are useful "objective" messures, throughout
the study we must be concermed with aspects that are not readily gsug-
ad. Here is where we must listen end learn from those who aeve been
the intimate observers and active participants. Their testimony will
be ocur most important data. .

The Independent Schools Talent Search Program and Project
ABC are important ventures of long-term significance for our society.
Hopefully, cur research will give some initial indications of what

the ctmsequences ay be.

Alden E. Wessmun, Ph.D.
Reseaxrch Director, Project ASC

*
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Concluding Observations

Froject ABC wae ccrceived 28 an educaticnel program, not
an mgeéncy for sccial change. The cbjective hag been snd continues
to be the cultivation of thought end expression s> thst each young-
ster will have a little more elbow rcom to make hig way. Yet, inev-
itebly, the program has impact beyond the formal educsticn of the
students inmedistely effected, Puerto Rican, Chinese, Indian, Ne-
gro and white. OCut of the aasociati&n and dialcgue tetween former-
ly separate individuals and institutions cemes experience with in-
tegration. Sraring isttbe heart of this experience and sharing
gives esch participant — student, teacher, tutor, edministratcr
— = greater stake in honest integrationm. Through significant
sharing, John Jones the Negro becomes Johuny. In Johnny, his friends
and mentors have a steke. énl; to the extent that large nmumbers of
individual Americens develop such a stake will we move beyond Civil

Rights legis.ation and th: letter of the law.

It is often seid that private schools are exclusive, thet
they exist to educate the priviledged. Historicelly this view ie
not without substance and even today, levelled at msny private in-
stitutions, this assertion is accurate. The seme criticism, however,
can be made of thLose public schools which serve only high inccme,
homogeneoue uneighborhoods. Children in these echools sre no cleser
to diversity thsn are their counterparts in preparatory school. For
public schools the problem of broadening the base may be geagraphic
—. for private schools, financisl. Neither coffers easy solution.
Nevertheless, I think it imperative that both earmestly struggle to
serve broader constituencies. Thoughtful parents increasingly will
want their children to have school experiences which will prepare
them to function relevantly and productively as adults in a diverse
world. Without such experience, graduates of either type school
may be woefully unprepared to grapple with the Twenty-First Century.
And indeed, in a society beset by tendencies toward sameness and
uniformity, not orly must we seek diversity and cherish differences,
but we must also recognize our minority groups as the leaven which

may well spare us en Orwellian epilogue.
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fppendix C

Resonrce P-reons

Nsncy Ada=s
Ardell Anderacon
Rev. William Anthony
Madge Avent

James 3ottero
Liocnel Sourns
Gsorge Boyd
Jeannstta Branche
Paul Brown
Wilbert Burgile
Val Ceputo

John Cartes
Garvey Clarke
Benjexin Collier
Catherine Cooper
Allan Crane
Francis Dehl

Noel Day

Hazel Duncan

Rev. Bdwin Edmonds
Charles Egan
Bernard Fislding
Rev. Richard Gary
Alfred Greenberyg
Roscoe Janss
Glady= Guaon

Rev. James Gusweller
Helen Heath
Robert Hughes

Livingatone Jchnson
Arthur Kobackezr
The Hon. Berton Kramer
Ruth Land

Roger. Malkin
Barique Malero
James Overfield
Irene Flerce
Grace Plessents
Bdouvard Pluzmer
Rdvard Renaghan
Howard Robinson
Julian Robinscn
Victoria Ruiz
¥William Shane
Bernard Shapiro
Charleg Sikoryak
Parriz Sterrett
Rev. James Stewart
Andrew Thomas
Herbert Tibbs
Jerry Walksr
Tillie Walker

Rev. John Wells
John Williams
Webster Williamson
Rev. Virgil Wood
Amy Young




Appendix D English Supplement Richard Brown
REBADING:

I observed that my classee greatly enjoyed the Steinbeck
and Hemingway works. Consequently, the teaching of plot, setting,
character analysis and other literary devices was greatly enhanced.

The complexity of The Red Badge of Courage and The Odyssey was a
healthy challenge for most of the boys, while a few experienced frus-
trations becaus= of rsading deficiencie= or a lack of desire to extend
themselves. The calibre of these tvo works provided an introduction
to the type of material they will encounter in the preparatory schools,
and added splendidly to the motif of courage. '

My Name is Arem: The boys corpleted the volume and enjoyed
it. However, they failed to grasp much of the satire and implicit _
material. Once they came to realize the difference between implicit @
and explicit, most of them found a greater pleasure in the remaining -
selecticus.

DETAILED SUMMARY:

This technique did serve rather well the intended purpose. - ¢
Most of the boys benefited greatly from this exercise. Improved note-
taking end better writing of the summary increased as time progressed,
and many of the boys, by the fifth week, were using their own words
to express that which they heard.

WRITING: Unit Lessons in Composition - Book II

Not only did time make prohibitiye the use of the books,
but I also felt that the boys had greater needs in the more fundamen- ‘
tal aspect of composition. The stylistic techniques presented in this
book were too edvanced for the youngsters. I did use four units (1,
2,5,6) with one of the more capable students.

A PROGRAMED APPROACH TO WRITING:

I introduced this materiel inthe first conference session,
utilizing the first twenty minutes for working in it. I continued
in this manner for the first three weeks of the term, and the resuls
were very good for two-thirds of the boys. There was definite avidence
of progress with the topic sentenca and the developmeat of details.
Teking note of this, and desiring faster progress without allotting
more conference time, I permitted the books to be taken out of the .
classroom. '

In checking the books and questioning the students on the
material a week later, I found them unable to employ the skills taught
in the assigned frames. I attribute their lack of learning to the
simple matter of my not using the text as the asuthors had intended.
Their suggestion had been that the teacher be presext when the stu-
dent is working in the text, to give help and encouragement and to be
certain that the student was learning.

69.




A Progremed Approach To Writing is a good text if used
ovrzrectly. I strongly recozmend that it bs used next year,

REBCOMMENDATIONS:

+ 1. Writing: Unit Lessons in Composition - boocks I and II
This book should be =available in limited quantity for

supplementary use..

2. A Programed Apprcach to Writing
This is a gocd text. It should be used next year,
with dmphasis on its being a classroom text cnly.

3. The Harbrace College Handbook
1 would like to see this volume used egein next year.

4. I feel it 15 sdvisable that the msximumm student load
per teacher be fifteen students.
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Appendix D AN EVALUATION OR TBXTS AND TECHNIQUES Albert C. Clough
Continued

/,/Tﬂg idea of following a literary theme, in this case coursge,
was a sound one. Certainly it gave & sense of unity to the literature
_phEise of the courss, and it also provided icesas for work in writing.

~ Such was also true of several of the films shown. The plan to progress

from easy to difficult reading almo had grsat merit.

EVALUATION OF TEXTS:

In retroapect, Steinbeck's The Red Pony seems to have been
too easy, and certainly it did not prepare the boys for Crane's diffi-
cult style. The Pearl seemed to have mors to offer. I daresay it is
always the approach of the teacher which spslls the degrez of success
in such matters, but the boys appeared to find more of valus in The
Pearl then in The Red Pony. Ia the former I spent aome time in going
through especially significant passeges. The besuty of Steinback's
language was not lost on the students. At an¢ther time I would stress
style even more.

Several boys said that they had resd Hemingway's The Old
Man and the Sea. One of tlis boys who objecte:d most violently to the
rereading of the novel repeatedly refoerred tH it as The 01d Man IN
the Sesa. I thus concluded that nothing couls: e iost by rereading the
bock. The study of this novel proved most yewarding. I believe that
nmost of the boys felt Santiago's greatneas gnd his suffering. The novel
also gave wme an opportunity to approach tha world of symbolism. We did
but skate gently on the ice of symbolism, but I did feel that it was a
pleasant exercise. Most certainly I should want to include Old Man
again. It is interesting to recall thet when the film was shown, sev-

eral of the boys were of the opiniocn that the book was better than the
movie.

Saroyan's My Neme is Aram was used 23 an cccasional text.
I am not of the opinion that the majority of the boys enjoyed Saroyan
to any degree. Perhaps that which thay ccnsidered sxtremsly childish
in approach was indeed too sophisticr’ed for them. In short, they weare
indifferent to the book, and I found it scmewhat difficult to whip up
any particular interest in it. Perhaps we might have used two cor three
of the short stories included in the Crane text.

The Red Badge of Courage sst the boys back on thoir heels.
Here was something quite different from the styie of Steinback and
Hamingwsy, and the boys wers not prepared for sich a drastic chenge.
On the other hand, once the students accantad tle fact that Crane was
not easy %o read, I believe that they enjoyed the novel. Becstue it
fittad in with the general theme of courage and Sscause it proved to
the boys that simplicity of stgle is put everything, I found the read-
ing of The Red Badge very rawarding.
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The wes in every respesct a great gsucceus. It was
e pleasurs to tesch the epic, and the boys found great ploacure in
readiang it. What mors can one ask? I do wish *hat we had used Bdith

Hem{lton's Grcekf!%%hs s a companion pieca. I should atrongly recom-
mend the addition this valuskble book if Homer is to be gtudied.

The Swaller Clasaicsl Dictionary was alsc a helpful text.

Martin Luther Kingis "Letter from tho Birminghem Jail? and
the Nobsl Prize Acceptancas 8 wore extramely difficult for ths stu-
deuts. They geined little or nothing from either document until I made
then underscore topic sentences in each paragraph and iastructed them
in how to write marginal notes in the text. I fear that this epproach
to King!s writing toock awey much of the bsauty of the language, but
there sesmned to be no other recourse. Whep we had done this work and
when the boys understood what they were reading, the discussions were
exciting and rewarding. Perhaps the King ought to have come earlier
iz the summer when tims pressurs wss not so great. King was rough going,
but very, very rewarding.

Unit Lessons in C sition, Book II, was satisfactory enough,
but it does seem to be very vergs;a. I can see the need for a text of
this kind, but perhaps Book I might have been better. I began by hav-
ing the boys study the chapters out of clasa. The 200-250 work para-
graphs which ware written aftar studying the assignment were fraghtful.
In general, the writing bore little or ro relation to the assigned read-
ing. While I wes somewhat hesitont to do 80, I found that it was infi-
nitely better to read the text during the classg period and to discuse
at scme lanqgth precisely what the written assignment was meant to illus-
trate Thi. method produced better writing. I am rather lukewarm about

Sritigg 1X.

Harbrace Collsge Handbook served & certzin purpose, and 1
huve no great quarrel with it. At timss the book seemsd too sophisti-
cated for boys who had had little or mo training in grammer and allied
subjects. It wss frequently necessary to bring the Handbook down to
the level of the students.

TECHNIQUES :

The Detailed Summary proved to be an invslusbhle aid. Thess
exirclises snable one to talk intalligently about many things: sentence
structure, organigzation, punctuation, apelling, and a hest of other
things. The logic in punctuation, for example, or dangling modifiers
for another, could be made clear through the exercises. The Detailed
Summsary also forced the gtudents to listen carefully. A solid round
of applause to John Lincoln for this brilliant innowation.

Short answer questions (always in complets sentences) were
given very frequently. Thess forced tha boys to do their reading of
the assigned litersturz carefully. I also used the responssg to teach
clsar, conclses writing. As time went on, I introduced the atudents to
the longer, more involved essay question. This sxercise was new to all
of the boys, end for a time it proved to be very difficult for then.
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In tixm, however, the students galned ceascnable skill in hendling
the osoay question which conteified within it geveral points to be dis-
cusdsed. Here it was that I strecsed uot caly the correct answer, but
alsc organization, transition between ideaa, proof of statemont, etc.

Compositions were kept relatively ghort {ebout 400 words)
ond ware usuelly of a simple nature. It was obvious that the boys
wrote best on things which they hed experienced or sbout which they
had read. In stort, when the smtudents could bacome truly f{avelvsd in
the writing, the papers were setisfactory. The broad (Writing Sample)

idea of writing for one hour on God, Time and Space will not (end should
not) work with these boys.

Paculty Appointments after lunch worked cut well until Miss
Robinson wes forced to leave us. The addition of several students des-
troyed the schedule that I had worked out, and it was difficult to get
things back on en even kesl. Before this unfortunste loss, I scheduled
students in my two classes to come on different deys. I rsgerved Wed-
nesday for apecial sppointments. In one way or enother I wag able to
sse each boy at least once each week and the very wesk studsnts twice
& wesk. Although I was somewvhat hesitant to d¢ 80, I somstimes found

it necessary to make dormitory “house calls® in the evening so that I
could givs additional help to a wasak boy.

The summer was a most rewarding one. Certainly ons could

not have found two more dedicated colleagues than John Lincoln and
Richard Brownm.
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Appendix D RXCERPTS FROM THE TWO WEBK REPORTS Miss Carrie Robinson
Ceontinued

June 28 - July 10
LISTBNING:

PROCEDURE: 1 talked informally with the boys ebout the rec-
ognition, first, that liatening is an art just as rexading, writinly, and
speaking are arts, and that one must cultivate the hsbit of good listen-
ing. I emphasized that good listening is essential tc their success in
+ne ABC Program and to later success. I continue to urge them to listen
for idees and facts and in note-taking tc leave ample space arcund these
jdeas to fill in the details as soon after the lecture as possible. (This
sathod haz elreedy proved effective for them in teking notes on the lec-
ture that I give in the English Confersnce period. Fron thess notes they
write a Detailed Summary.) Additionally, I give the boys frequent cppor-
tunities to take down assignments that are made verbally; then I call upon
one of them tc repeat the assignment to determine how wnll he has listen-
ed. Also, frequent announcements ars made relative tco their work. In
the spsaking assignments, the boys are encouraged to listen attentively,
to make jottings of those things that they mey wish to ccmment upon or
about which they may wish to ask questions. (This is also helping to
develop in them a critical epprei.al.)

SPEAXING:

PROCEDURE: I discussed with the boys the importance of clear-
ness and distinctness in all activities relating to oral communication.
I ¢ried tc make them aware of such attributes as stance, poise, movenment,
visual contact, and pause, this laast being the best weapon against being
i1l at eass. Purther, I tried to encourage them to articulate and pro-
nounce words distinctly, and, above all, to recite loudly enocugh for every
boy in the classroom to benefit from their recitatien. I urged each boy
who had difficulty hearing another's recitation to ask the classmate re-
citing to speak louder.

1 provided a special opportunity for each boy to speak before
the class by assigning a three-minute (maximum time limit) speech based
on the following assignment: ‘

Did reading '"The Journey to Hanford" remind you in any way

of any particular experierce yocu had in journeying to Han-

over for the ABC Project? If so, describe the experience

and make the proper association from your reading.

The boys were given ssveral days to prepare for the assignment, end sach
boy had prepared what he was going to say before he took the floor. I
was pleased with the analogy made by most of the boys. (Any boy who could
not make the proper association here was given the freedom to talk about
soms other journey he had made that proved profitable for him.) Before
I listened to the first speech, I asked the boys to mske brief notes re-
flecting their observations, comments, and/or criticisms that would help
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each boy improve his orel performance. I saved my own comments until
the and of the boys' comments.

THE BNGLISH CONFERENCES:

PROCEDURE: I used the first conference the first week to
get the boys started in A Programed Approach to Writing, a workbook
which teaches how to write a paragraph. (me of the advantages of the
bock is that each boy is sble to work at his own speed. Because of
the values of working in these books under wupervision, the boys are
not as yet being permitted to take the books out of the cleassroom.

In the first working effort, the averags numbor of frames completed
was between 26 and 28. (There are 376 frames in the book.) One of the
frames called for the writing of a 150 word paragraph. Some of the
boys were sble to begin and complete the paragraph; some wers able to
begin it, although they did not complete it; and some were not able
to begin it at all because of lack of tima. A few of the boys went
beyond the 26 or 28 frames the first day.

I used the second conference period this week to allow an
opportunity for the boys to work in their workbooks, A Programed Ap-
proach to Writing. I was pleased with the prcgress that the boys made.
I check each boy's book every time he works in it, mainly to determinf
his progress and make note of any additionsal help he needs. Alsoc, I
correct all of the paragraphs that he has constructed in the book. If
he has toco many mistakes, I require him to revise the paragraph and
attach the sheet to the original draft in the book. Several boys com-
pleted not only the 38 fremes that advanced then to the end of the
frames on the topic sentence across the top of the pages of the bcok,
but also returned to the front of the book to continue with frame 65.
They also write all of the paragraphs that were required along the way
to demonstrate knowledge about the topic sentence and its supporting
specific details.

July 12 - July 17

DISCUSSION:

PROCEDIRE: I continued the discussion of The Pearl and
The Old Man and the Sea with emphasis on the plot, crisis, climax,
and irony in the novels. I toock the opportunity, aleo, ta speak of
these in the play, Richard II, since the boys had seen it on Priday,
July 9. (I neglected to mention in the report of the first two weeks
that for the sake of the boys who had not been sble to get copies of
Richard II, I used my Bnglish clase pericds reviewing the play. I’
wes gratified that the boys followed the parformance rather well.)

Aside from this discussion of their reading, I foyurd it
necsssary to use scme class time to talk sbout the comma splice and
the fused sentence. Quite a few of the boys were having difficulty
with these in their writing. I assigned them S8sction 3 in the Har-
brace Coliege Hendbock for study. I took from their combined, efforts
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in thres writing assignments a total of forty cxamples of comma splices
end fuzed msentences end placed somes of these on the blackboard for dis-
cuggivn. I told the boys, first, how to avoid these errors; then, I en-
couraged them to point cut the arrors in the sentences snd tell me how
they could be corrected.

THE ENGLISH COMFERENCES:

PROCBDURE: Again, I found it necesssery in ons of the con-
ferences to admonish the boys regerding what is required in the Detailed
Sumary. Some of the boys are having difficulty with this exercise;
others are doing well with it. I attempted to make some suggestions
to boys who work more slowly than others, hoping to speed up their pro-
cess of note-tating. To this end, I dictated a gseries of short sentencesn
and timed them their writing of the seantences. My purpose was to
give thar the feel" of what is required in writing the Detailed Sum-
mary. I belisve this helped, for thare was somk iﬁprovanent in the boys
who work slowly. This was reflected, too, in the #wo Summaries requi-ed
later in the week. ( I have found thst a fourth reading is required for
the boys who have not yet disciplined themselves towrk within the fif-
teen-minute limit for writize the Summary. This often means that these
boys do not complete the writing of the Summary within the class hour.)
I used the last two Bnglish Conference pericds for the lecture plus the
Detailsd Summary. One of the Summaries was based on & characterization
of Richard il to further stimulate interest in the play.
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Appendix E IMhﬂiunnathxiikmtﬁmg

The arithmetic test was given to 81 bhoys on June 25.
A perfect scors would have been 116. The highest score was 99 and
the lowest was 20. The median was 52 while the mesan was 59.

The algebra test was given to 42 boys on the basis of
the arjthwetic score and the previous training. At times we took
the boy's word for the fact that he had been in =n algebra course.

A perfect paper on this test would have been 104. The highest score
was 94 and the lowest was 08. The median score was 34 while the

mean score was 39,

Another test was giv~n to those not taking the algebra
test. Both were given on June 26. We did not correct this test,
however, since we could not learn snything from it but we thought

the experience would lead into work which these boys would do within
a few weeks.

The final examinaticn in pre-algebra was a ninety-
ninute test given on August 19 to 56 students. A perfect score
would have been 100, the highest score was 91, the lowest was 17,
the median was 55 and the mean of all the scoras was 53.

The final examination in algebra was a ninety-minute -
test given on August 19 to 203 students. A perfect score would have
been 100, the highest score was 88, the lowest was 41, the median

score was 66 and the mean of the scores was 64.
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MATHRMATICS TBST - DIAGNOSTIC June 25, 1565 )
: (Arithmetic)

Do as much as you can of the test. There will be soxe ANSWERS
problems in the test which cover material you have not

seen before. If you think about the problem however,..

you may be eble to get it. ‘

1. In the numeral 7423.56, which is thoc hundredes digit? 1l.a)
b) which is the units digit? c¢) which is the thou- b) '
sands digit? c)
2. Perform the indicated cperations:
a) 41/5 - 2 3/8 = 2.8)
b) 22/5+33/8-4%= b)
c) 31/3+42/5= c)
d) 6 2/3 x 3 3/8 = d)
3. Bvaluete 4 + 6 x 3 -4 + 2 + 5 3.)
4. Bxpress 3 3/4% as a)a common fraction reduced to low- 4.a)
est terms; b) a decimal b)
5. Complete:
a) Consecutive even numbers differ by 5.a)
b) Consecutive numbers differ by b) -
c) Consecutive odd numbers differ by c)
d) If a number has only itself and one as factors it .s
a number d)
3"7/8 LS
6. Simplify the following: 374+7/73 6.)
7. Pind the average of 26, 48 and 16. 7.)

8. If you went to bed at 8:00 at night and set the alarm
for 9:00 in the morning, how many hours sleep would you get?

8.)
8. Of the two numbers 19/50 and 3/8, a) determine which number
is the larger, and b) by how much “ S.e)
b)
10, Which of the following are true?
a) 6<9 1G a)
b) 7£7 b)
c) 448 c)
d) 4+1£5 d)
11, Pind V529 11}
12. A farmer had 17 sheep, all but 9 died, how many -
did he have left? 13.)
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13.Rind the least common multiple of 986, 21 and 81 13.)
14. a) What is the number that is 15% of 1427 14.2)
b) What is the number that is 3.4% of 127 b)
15. a) 6 is what percent of 257 15.a)
b) What percent of 4 is 6% - b)

16. a) Name a number which will make ths following a true statement:
12 +7 €72 +8<8 + 13 16.8)

b) Can you find another rational number which will make the ex-
pression in part & true? b)
17. Divide 30 by one-half and add 10. 17.)

18. If m marbles cost 28 cents, what is the cost of:

a) one marble 18.a)
b) one dozen marbles? b}
c) d marbles? c)

19. Draw a rough sketch of a aumber line and graph epproximately the

21.

22.

25‘

26.

following numbers on it: a) % b)2 1/4 c)13/5 d)-2
Graph:

Two men play checkers and play five games. Is it possibla for
each man to win the same number of games if there are no ties?

20.)
Pind té: area of the entire figure below 21.)
._;:::ij—- ]
ne? ﬂl
1T e=l—0
0
N ﬂi" [4
if the asrea of & rectangle is 48 square inches and the width is
6 inches, what is the perimeter of the rectangle? 22.)
A ladder 25 feet long was set sgainst the side of a building.
If the base of the ladder was 7 feet from the building; how far
up the buiiding did the ladder reach? 23.)
The population of a town increased from 3600 to 4500. What was
the percent of increase? 24.)
what is the simple interest sarned on $1250 invested at 4% for
two ysars? 25.)
Answer true cx false: a) 0/4 =1 26.a)
b) V2 =1.414 ' ' b)
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36. c) 4/0 = 0
ay ¥ =22 d)
s} 15 + 0 = 15 e)

27. The pumeral 24 in the base five is equivalent to what numeral
4in the bast ten? . : 27.)

S eE——————rO

28. Use any three different single digit numersls to 'illustrate the

associstive law £or additicn. 28.)

29. If A -'{3,4,6} and B - {52,4,7,8} write the set
ANB. 29.)

30. A number, three-fourths of which is 18, is increased by 33 1/3%.
What is the result? 30.)

31. Pind the volume in cubic feet of & rectanguler box if its base
is a squara of side 3.5 feet end its height is 9". 31)

32. If a wheel of radius one foot travels 220 fset, how many revclu-

tions will it have made? (UseT’'= 22/7). 32.)
1
- ) - > - L ;“g .t
- haE ] M e -t ¥ ]




Apgendix B. ALGRERA TRST .

-

1, If P degignates the principal, express algsbraically:
- a) Twice the principal
b) ten dcllars less than the principal
c) the primcipal increesed by 50 dollars
d) two thirds of the principal

2
2a = Db
2. ife=2,5=«1, and ¢ = 3, svaluate: Za - 3g

3. What number increased by two-thirds of itself is 257

4. Solve for x: 4 (2 +3x) =1 - 3 (x - 2)

S. Pencils sell at the rate of 3 for p cents. Express in dollars
the cest of B pencils.

6. Simplify the following expression: Sa __ + .8

a - 2 2 -8
7. If £f(x) = xz - 2x + 3, what is £(-2)7

8. Which of the following are numersls for rational numbers?

a) 4/3; b)V18/2 ; c) 3.247; d)3V3 ; €)0.454545...
9. Simplify: x° . x% + 3% +2 __ X
;5 -1 xz - x * x2 -2x +1
10. I have in my hand two coins which are worth 55 cents. One is
not a nickal., Wwhat are they?

2x

11. Is there any number x for which a) 3 3/3

2x x/X ?

b) 3

12. Subtract the sum of w - 4t and 4t + 3w
7 -2t - 7w and 3w - 7.

3 from the sum of

13. Divide p* - 92 + 12 by p° + 3p + 4.
E)
14. Simplify: a) 23 . x4 ;s b) (xz)s ; c)-\/x27 a)

15. Simplifys - ‘: ax? + 3x - (7x + 2x° - 6)] :

16.BExpress the perimeter of a ractangle having width p inchee end
langth £ feet.
z+7 Tx+5_ 51 -x)

17.801lve for xt 3 - 3 2

1/3
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18. Simplify: %2" 1 - 5= ; + 241
£ - Tx+12 Bx+x° -15 % 4y - 20

19. Determins the greatest ccmmon factor and lowest common multiple of':

13

20. Solve-for x and y: 3x - 2y
' 0

2x + 3y

uau

21. If ocne number is 4 greater than three times a-othsr and the sum of
the two numbers is 64, what are the numbers?

22..Solve for y: (3y + 1)° - (3y - 5)(3y + 7) = ~(8 + 4y).

23. Siwplify and coxbine: V12 + V27 = V75

24. Two cars start in opposite directions from a crossroad. fne car
travels at 25 miles per hour end the other at 30 miles per hcur.
How long will it teke for the two cars to be 176 miles apart?

25. A 24-quart sclution is one-fourth alcohol. How much water must be
added tc make a 20% golution?

26. Por each of the following, write the formula which relates y to

z. (Part a is done for gyou.) a)y = 3x + 1
a) x'OIl'ZIS b) x|446]17 {10 b)
yl-1lz]sls vlafslels
c)
c) x}2}|3]|516 d) xf1}13l4 16 a)
vl 7191317 v11l9l16l3s
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-  Appendix 3. MATHEMATICS TBST - III

It is anticipated that you will not heve saen problems like these before.
Howsver, if you read them carsfully and think about what you are doing,
you should he¢ sble to do most of them.

1. The factors of any given number are those mwmbers which divide into
r the given number sc that the quotient is a whole numbar. PRor example,
tie factors of 13 ers 12, 6, 4, 3, 2, 1.

a) What are the factors of 67

b) What are ths factors of 207

! c) What are the factors of 177
d) What are the factors of 367 .
e) What are the factors of 337

2. The factors of 5 which are smaller .han 6 are 1,2 and 3. The sum
of these fectors, 1 + 2 + 3, 1s §, the numbar with which we ztarted.
An integer, such as 6, having the property thet the. sum of itms factors
lesa than itself is again the given integsr, is called a Yparfect num-
ber". An oxample of an integer that is not perfect is 12. The factors
of 13 saaller than 12 avrs 1,2,3,4 and 6. The sum of theso factors, 1 +
2+3+4+6, ig 16, Since the sum is not 12, the integer 12 is not
psrfact.
&) Atrs thers any perfect numlbers smaller than 67
b} Whet is the next perfest numbar larger than &7

3. A prime number is one that has only itself and 1 as factors. List
the ten smzllest prime numbers. {Note: the numbez one is not conasid-
ered a prime number).

4. Two different numbers often have one or more factors which are fac-
tore of both. Theass factors are called "common factors". FPRor ex-
emple: 6 is a factor common to 12 cnd 24. What are the comscn fac-

: tors greater than 1 of the following:
J a) 14, 21
b) 20, 30
, c) 33, 66
} d) 9, 27

s

S. The prime factors of a given number are those factors which ars
: prime numbers. BExample: The numbers 2 and 3 are the prims factors
i of 12. List the prime factors of the following:
a) 24
b) 20
c) 13
‘ d) 27
e)112

{ 6. A composite nusber is a whole number which is greater than one and
iz not prime. List the first five composite numbers which ars not
even numders.
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3.

10.

1.

v

Azsume the symbol § to mean multiply the two numbers together‘ana
divide by 2. Exsmple: 6§ § 7 = 6 x 7 = 21. Do the following problems:

2

Assums the symbol * to mean subtract the second number from the first
and multiply the result by 2. Bxample: 6 * 3 = (6 - 3) x2 = 6. Do
the following problems:

a) 4 ¥ 1
b) § * 2
c) 2 %5
d) 8 * 8

The symbois $ and * can be used together. Bxample: (6 §2) * 5

=§-.-g-§*5==6*5=(6-5)x3=2.Dothefollo_wing problems:

) (58 4) * 2

b) (8§3) *2 —
c) 8 8 (3*2)

a) (88 3) *(882)

In clock arithmetic the answers to addition and multipiicaticn problems
can be found by thinking ebout the hour hend of a clock. Por example
if you left New York at 9 a.m. and it took 7 hours to drive to Hanover,
you would errive at 4 p.m., so, in clock aritbmetic, 9 + 7 = 4. Simi-
larly, 5 x 4 = 8. Do the following problems:

2
[+
+
<

™ O

MRS+ +
WRnOH DMWY

How, consider a clock with only the numbers 1, 2, 3, 4, 5 end the
clock srithmetic using these numbers. Bxample: 3 + 5 =3, 2x4 =
3. Do the following problemsy

a) 4+ 3

b) 3+ 4

c) 8+ 8 )
) 5+ 3

e) 3 x4

£} 3 x5

gy e x>

byZxs . N

’ .
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11.

12.

(centtd}.
Cen you subtract in this arithwetic?

13 4 - 2
3H5-3
k* 4 -5
1) 1 -4

You have besex trained to use addition and multiplication tebles.
Ne have writtem the start 6f a new teble below and given the opera-
ticn the name "hatch®, which has # a8 its symdol, instead cf add or

rultiply. 2nd ber
‘r

# 1112 (3 j41}S
- Bxemples:
1s¢ 1 J 22} 23]24}25 o #3 =34
num- : .
ber 2 | 32}133[3]35 : 2 #4 =45
3 |14 “Fs _ 1#2=23
4 | 52153134185
S

L]

Do the following problems:

a) 1 #4

b) 2 #2

c) 3# 2

dy 4 # 3

e) Complete the # tables for 5 (acroes & down) '_-
across
down

f) Do you get the same result if the order of the numbers to be
"hetched! is reversed?

g) What nusbers can bu hatched to get the number 787 Ia there more
than cne way to get ths number 787

h) List ell the weys you can sec that this operation called ‘'hatch”
iz differsnt from the one you know az sdditiom.

8s.




Appendix E. PRE-ALGEBRA RINAL EXAMINATION
August 19, 1965

1. Perform the indicated operations:

a) 4 + (-13) = b) 7/6 - 5/8 = ______ ¢) (-6) - (-10) =

d) (-4) x (-6) = o) 4%-23/4 =

2. a) 142, = _ on b) 84, _ =

~——g i

c) 235
8

six —~—ix’

ix multiplied by 24

3. Write the solution;ﬁet of ee~h of the followiag open sentences
if the set of.inggbers is the reference set.

a) 3x + 4 =19 b) xz =14 <) x2 ~3x =0 d)2x +7 =9 + 2x - 2

4. a) Pind the Grestest Common Divider of 56 and 42
b) Pind the Leesst Common ¥ultiple of 56 and 42

S5S. Bxpress each of the following products as the products of two numbers
one of which is a number between 1 and ten and the other is 10 raised
to some power.

a) (4,000,000) x (500,000) b) (0.00045) x (0.000005)
6. Perform the following operatioms:

a) 5/12 { 5/6 + 1/6 ) = ____ b) 2/7 ( 12/21 - 4/7) =

c) (9/13 x 5/7 x 4/3) x (13/9 x 7/10 x 3/4) =

7. Graph the solution set for each of the following if the reference set
is constructed from the set of all real numbersa.

a) y =5 + 2x 1 b)) y x + 2 T

L o

A o

8.a)Write a two decimal spproximation of ¥43 .
b) Pind a rationel number which appears on the number line
cne third of the distance from 4/5 to 7/8.
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S.a} If A is the set of all intsgers less than 9 and greater than -4 and
B is the set of all integers less then 12 and greater than S5, write
the set which 1z equal to ANB.

_ANnB =

b) Write the smallest set T for which the following is true: The num-
ber 9 i8 in T, x> 2 and if x 48 in T then x - 3 is in T.
T =

R ——————

10. Three eighths of a group of people riding on a train are women.
If the number of women is 72, how many people are on the train?

A —————

11. Write the solution set for each of the following if the reference
set is the sat of all real numbers.

8) (x -42) (x+2) =0 b) (x) (VE) =4 o) x2£ 0

d) 4 o e) O =0
x

12. In a wild animel survey that examined 38 lions, six of the lions

had perfect teeth and perfect claws. Twenty-eight lions had broken
teeth and 18 lions had broken claws.

a) How muny lions had broken teeth and broken claws?
b) How many lions had broken teeth but perfect claws?

13. Consider an arithmetic modulo 7 to answer t. o following:
a) Define 3

b) Pind 2 x 5

c) Write the solution set for x + 4 = 2

d) What number is the sixty-ninth slement in 57

14. Write the following &s the'quotient of two integeras. If this is
not poasible, write "impossible! in the space provided.

a) 0.767676... = b)) V8= c) Q134 =

d) 1/10 + 1/100 + 1/1000 + ... = e) 2.3454545. ..

15. State the name of the property which justifies each step in the "
following simplification:

-4y + 4(x + y)

-4y + (4dx + 4y)
-4y + (4y + 4x)
(-4y + 4y) + 4x
0 + 4x

dx

wunuauun




16.

17,

18.

Define the following: (Use a complete sentence)
a) rational number

b) factor

c)} -9

d) prime number

en/?a"

Diraw a number lines below each of the following; graph the numbers
indicated by the statement:

a} x is a whole numbor end x D -2

b) x is a real number and -1£ xS 5

c) x is a whole nurber and x>»2 eand x«£ 3

d) x is & real nunber and x 2 or x<« -3

e)x is an integer and x >>2 and x < 4.

Define a single variable with a complete sentence for each of the
following. Write en open sentence which will lead to the solution
cf tha problem. Then determine the numbers which will make that
sentence true.

a) Joe pays & certain sum of money for a2 math book and 35 cents more

for a novel. If he pays $4.45 for tne two books, how much did
the math book cost him?

b) Two rectangles are lotiered P and Q respectively. Rectangle P
has s length equal to twice its width. The width of Q is equel
to the length of P but the length of Q is 3 more than the length
of P. If the sum of the perimeters of P and Q is 62, what is the
width of P?
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Appendix B. ALGEBRA FINAL BXAMINATION

l. ' Ractor:

a) 6x2 + 17x - 10

b) x* - 13x° + 36

c) x3 + 64

d) xz - y2 - 4x + 4

2. Simplify:
a) 32%/° - (vigy°
b) 16" /4 4 (1)

<) V72x9
d) ¥ 540> = /2eb

0
0

3. Solve the sysvem: J3x +y - 5
x 2y + 5

4. Pind the leas? common multiple amn( the greatest common divisor of
48 and 72.

S. Write as the quotient of two relatively prize integers:
a. 0.839393... b. 0.2575757...

6. 8olve for x: (The domain is the set of real numbers)
a. ¥x -3 +7 =12 b, |Ix + 3|&7
7. Sclvefor x: (The domain is ths set of real numbe rs)

a. 3x? + 1lx = 4 b. x+1 x -1 =

x 2x

1

8. Uruph each of the following on the axes provided:
a. 2x - 3y = 6 b. 4y = 8

c. x = -3y d. 3x y + 5
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10.

11.

12.

13.

14.

15.

. 16.

Siwmplify each of the f2llowing:

a) V32 -Vis + V75 by L2_-¥2
V3 +V2
Simplify each of the followlng:
a) }_.i-l'_/-{z b) > 1 3 5 2 + 3
1 -1/x x -4x + 4 x -4 5x + 10
a) Multiply 2034 by 234 b) Subtract 2345 from 110425

Graph and label the vertex arc the axis of symmetry of:

y = xz - 10 x + 20

a) Write an equation for the line passing through the points (2,4) and

(-1,3)

b) Pind the slope and the y-intercept of the graph of S5y - 2x = 7.

[—3x + (-15)] + 15 =24 + 15

State a property thet justifies each of the following:
dx - 5/4(x + 3) = 6 given

2x - 5(x + 3) = 24

2x - 5x - 15 = 24

(2-5)x - 15 = 24

(2-5)x + (-15) = 24

-3x + [}15 + 15] = 39

-3x + 0 = 39

(-3x) = 39

-1/3(-3x) = ~1/3 (39)

x = -13

A man drives from Hanover to Boeton at ths rate of 40 M.P.H. and *hen
returns to Hanover at the rate of 50 M.P.H., If the round trip takes 6
hours and 45 minutes, find the distance from Hanover to Bostenm.

How much water must be added to 24 quarts of solution which is 25%
alcohol to obtain 'a solution which is 10% alcohol?
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Sample Recommendation Letters

Appsndix P. August 27, 1965
Re: Orlando Casasado
RECGMMENDED ABC 65
Dear Mr., Keller:

The ABC faculty has voted unanirsusly to recommend Orlando
Caasado to Wheelock School for admission this fall. They don't come

mich better. Here are the reports prepared by his teachers and his res-
ident tutor.

Hathematics

Orlando worked hard from the start of the session to the
end. He hed a wonderful feeling for what we are trying to do. Many
times his enthusiasm got the better of him and we found him shouting
excitedly the answer to a questicn in class. This enthusizsm and hard
work coupled with better than average ability in the subject kept him
neer the top of the Pre-Algebra group all summer. Had we given four
prizes to these boys he would have received the fourth.

Orlando still has some difficulty with the language. This
often holds him back from an even better performance. As quickly as he
mastered his work here one can imagine that the language will not be &
problem for very long.

Orlando is a real gentleman. He may not know all the fine
points regarding the manners of a gentlemasn but he has the conesideration
and genuins concern for others which one must admire in a man. The other
boys appear to recognize these qualities in him and show him as much af -
fectior as I have seen in boys from this kind of background.

In mathematics, Orlando is quick to grasp new ideas, is a
bit slow with abstractions but can handle them and is quite good with
the generalizations necessary at these levels. He should continue to
do well in the next math course. I recommend with enthusiasm.

English
In the words of Ged¢rge Gershwin, "Who could ask for any-
thing more?" Orlando's effort, attitude and performance all rate an A.
Because of his South American background, he still must struggle with
English and his writing is not pecsfect. But one cculd not find a boy
more willing to learn. Magna cum laude! Recommended without reservetion.

Resident Tutor

Orlando would be an asset to any school in the program.
He has good potential, high motivation and commendable progress. He

. attacks any task with great and infectious enthusissm.. He is consider-

ate ¢f others without mushiness. He expects and inspires the best in
his peers. His work on the dance committee was superb. His abilities
in the classroom and on the athletic field have won him respect and pop-

‘ularity with his peers.
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Parhepe Orlando!s beat quality iz his dissatisfoction with
anything but the best. He is at once confident, sincere, and seif-critical.

I plzce great confidence in his ability to succeed at Wheel-
cck. Recommsnded without reservation.

* %k &k k * & & &% % %

There is avery reason to believe that this boy will nake
his mark at Wheslock School and in later lifs. Needless to say, wa shall
follow his progress at Wheelock with great interest.

Sincsrely vours,
Charles F. Dey
Director, Project ABC

P.S. 1 enclosze Orlando's final examinaticn in pre-algebra, which may
be useful to you.
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Appendix F. RECOMMBNDED WITH GRAVB Re: William Daggert
RBSERVATIONS ARC 165

Dear Mr. kallon:

With grave reservations about his ability to handle pre-
paratory school work, but with admiration for his steady progress this
sunmser and enthusiasm for his strong personal qualities, the ABC fac-
ulty recommends that Wentworth admit William Daggert this September.
At mid-program, there szemed only the remotast possibility that we
might be eble to recommend Bill to preparatory school. With perhaps
the exception of mathematics, in the last four weeks Bill showed dra-
matic improvement. The following teacher and tutor comments will il-
lustrate both our apprehensions and ocur admiration for this boy.

English

Bill is a well-meaning and most pleasant young man. To
say that he has no background in Bnglish is putting it mildly. Insofar
as I have been able to determine, he came to ABPC knowing absolutely no-
thing about the basic elementa of grammar and most certainly he did not
know how to put a sentence together. It is obvious that eight weeks
could scarcely remedy the harm that hes been done to this boy. It is
absolutcely certain that Bill will psed the maximm special help, and
that it will take a long time for any significant improvement in Eng-
lish to be noticed. I believe that this boy is willing to learm, but
at times he beccmes very discouraged snd I can scarcely bleme him. I
do not have it in me not to recommend Bill to preparatcry school, but
I believe that the cchool to which he is going should be perfectly a-
ware of his many problems. I estimate that it will take two years to
get this lad on his {est insofar as BEnglish is concerned. I recommend
him with reservatiocm.

Reading

Bill represents a definite academic risk at preparatory
achool. His reading and spelling skills, as well as his difficulty in
expressing hinself in writing, will present a serious handicap. How-
ever, he is well motivated and has been making a serious, concerted ef-
fort to improve. Assignments are done promptly end with increasing ac-
curacy. Recding and study skills are improving in all areas, although
Bill ie somewhat erratic in applying these skills. Bill'e academic
transition will not be easy but if some supplemsntary instruction can
bs provided, given time, he appears to have a fair chance for success.
Hence, he is recommended with grave reservations, with the hope that
Wentworth will sccept the challengs.

Mathematics

Bill is a boy of limited ability who has & very weak back-
ground. His effort has been unimpressive and he has shown little inter-
est in class discussion. He iz unable to handle the slightest abstrac-
tion, partly because he is unwilling to *ry. He has made some progress
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thia summer, but not enough to anticipete a successful experience in
a conpetitive acedemic situation. 1 cannot recommend him.

Resiclent Tutor

Bill bas very limited ability in both mathematics and Eng-
lish. He fails tc generalize and see similarities in problems in math-
enatics and he has no basic urderstending of Bnglish grammar, and, worse
vet, no ear for the languags. He seems to have worked hard since the
middle of the program, though it took him that long to astop wasting his
time and get to work.

This boy is willing to push himself physically and has a
great deal of resilience and stamina. I feel that if he can ever develop
commensurate msntal stamina he will fully realize his potential and will
Justify the confidence placed in him. It is a risk, but cne I1'd be will-
ing to teke mainly bescauvse of his attractive personel quelities. I sug-
gest that he be recommended with reservation.

* k * k * k k k¥ % k &

In accepting Billl, your faculty will be taking on a boy
who will need extra time, effort and patience. On the other hand, he
is the kind of boy with whom it is fun to work -- he needs and wants
help, end in a situation where people care, he is willing to put forth
maximum effort. I do hope that you will want to take the risk.

Sincerely,

Charles F. Dey
Director, Project ABC

P.S. I em enclosing his mathematics final examinatiom which may be
of intereszt to his math teacher.

—
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Appendix' F:- y : . E . Aagust 27, 1965

Re: Max Berlot
NOT REROOMMEBNDED ABC 165

Dear Mr. Nissen:

I am sorry to have to send the bad news that the ABC fac-
ulty cannot recommend that you admit Max Berlot to Webster School
this September. Although Max is a nice boy whom we enjoyed having
in the program, as the following teacher and tutor reports indicats,
he has neither the ability nor the desire necessary toc gucceed in
preparatory school.

Bnglish

This is a painful comftent to write, but I do not believe
that Max has what it takes to make a success of preparatory school.
Part of his problem can undoubtedly be attributed to a poor background
in the subject; but the boy has shown virtually no improvement during
the present session, and his motivation ie highly questionable. Max
just has too many strikes againat him to make a go of English at the
independent school level. I am almost convinced that it would be un-
kind to subject this boy to the normal academic locad. I cannot recom-
mend him.

Reading

Regretfully, at this point Max cannot be recoimended to his
preparatory school. While he has improved some aspects of his reading,
his work habits and lack of concentration make the chance of his suc-
ceeding very slim. While Max seems to be gsnuine in his desire to at-
tend Webster School, the fact that frequently he did not have assign-
ments done on time, that he had difficulty staying awake in class, and
that the least distraction made it imposasible for him to work, do not
bode well for success in preparatory school.

Mathematics

Mathematics is a difficult subject for Max. Part¢ly because
of his poor concentration and inattentivenses, partly because of ability.
He was rarely involved in the wcrk, and was generslly coesting in most
respects. I hardliy feel that he is really motivsted toward scholastic
succsys. Unless he has special tutoring, I feel that ha will be a fail-
ure in wathematics in preparatory school.

Rasident Tutor

Max came to us a2 nice little boy, with boyigh tastes,
beyish boasts and boyish actions. We haven't changed Max much. If
we've done anything we've made him a little homesick, a little more
bitter, and, probably, much more confused.

Intellectually Max has great difficulty deing the work
ABC demsnds. He still hLas great difficulty writing an English sentence,
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énd he has no trus conception of the relationship batween words. This
inebility to orgaunizs his thoughts on paper stems from Max's poor speech
patteros, and his careless, wandering mind, which Max cannot focus on
ahy ore problem for more than a few short minutes. He is better in
mathemgtics, perhaps capable of a xinimum passing grede, but he is slop-
Py in dofng his homework and tekes rc pride in a neat paper or the cor-
rect answer. \goat nights, I think, he is helped by other boys in the
saite in mathemntica, and this lack of understanding shows up during
tests.

But ever if Max could do the work in class, I would still
have to question his qualification for preparatory school oa a social
bagis. In the first half of the summer he was very sleepy during study
hours and in cless. This diminished as he adjusted, at lengtia, to the
ABC scheuule, but it was replaced by a sort of grudging acceptance of
the routine. Max sasmed to just go through the motiona of working the
final two weeks of the summer. He was unenthusiastic about all class
exercisea; and he did the minimum required. He has declared his firm
intentions to go to preparatory school, but I think that he did this
to conform to the group standards, and that deep down Max has no desire
to stay Bast in preparatory school.

Away from the dormitory and clasarocom Max turns intoc an
irrepressible bundle of wasted energy. He bounces when he walks, runs
wildly, and tires quickly. He is physically strong, but on trips and
at the work project he did less than his share, although he talked =&
great deal. Max lacks baart, on the field as wsll as at a desk.

Mzx is fun to ke with, pleasant and always amiling, but
regrattably I do not think he is cepable of preparatory school work,
or that he even wants to go. He is still scared of the system, the
competition, the demands, the pressures. I do not recommend him. If
Webster shiould accept him they will be able toc house his young body,
but they will fail to capture his carefree spirit and wandering mind.

¥ ok ok k k k k *
1 wish we could recommend otherwise, but this is perhaps

the clearest case we have of & boy unprepared for independent achcol
work. Indeed, it would be cruel to subject him to your campetition.

I an writing a similar though gomewhat abbreviated lettar
to his parents, and I am indicating to them that they will soon hear
from ycu. Perhaps you could keep me posted by carbon copy.

Sincerely,

Charles F. Dey
Director, Project ABC

P.S. I enclose Max's final mathematics examination which clearly
illuatrates his weakness in pre-algebra.

86.

'
-d

J—




