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THE NECESSITY OF KEEFING AN EXFERIMENTAL, OFEN-MINCEC
OUTLOOK TOWARC FURTHER IMFROVEMENT IN THE INITIAL TEACHING
ALFHABET (ITA) IS STRESZEC. A LIMITEC AMOUNT OF RESEARCH HAS
: LED TO THE CONCLUSION THAT THE TRACITIONAL ORTHOGRAFHY OF
% EMGLISH IS AN IMFORTANT CAUSE OF DIFFICULTY IN TEACHING AS
|

WELL AS IN LEARNING REACING ANC WRITING IN ENGL ISH-SFEAKING
COUNTRIES. AFFARENTLY, THE CRIGINAL ITA ICEA HAS EEEN

| MISCONSTRUEC IN A LARGE NUMBER OF AMERICAN SCHOOLS. THE
MISCONCEFTIONS IN A FUBLICATION BY V. OHANIAN (1956) "CONTROL
| FOFULATIONS IN ITA EXFERIMENTS® ARE CISCUSSEC. THESE AMERICAN
; ALTERATIONS ARE CONTRASTEC WITH THE TYFICAL ERITISH METHOC OF
TEACHING ITA EXFEFIMENTAL CLASSES. FUTURE USE OF ITA CEFENCS
ON RESEARCH TO IMFROVE THE WRITING SYSTEM ITSELF IN ORCER TO
FROVIDE GREATER EFFECTIVINESS IN THE TRANSFER TO REACING ANC
WRITING IM THE CONVENTIONAL ORTHOGRAFPHY OF ENGL ISH.
INFLUENCES WHICH MIGHT HINCER THE IMFROVEMENT OF THE ITA
CONCEFT ARE CISCUSSED ANDC REFERENCES ARE GIVEN. THIS FAFER
WAS FRESENTEC TO TH+E NATIONAL REACING TONFERENCE (ST.
FETERSBURG, CECEMBER 2, 1966). (RH)
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By John Downing, Director of the Reading
Research Unit and Senior Lecturer in
Educational Psychology at the University

of Landon Institute of Education,
PIRST SERIAL RIGHTS ONLY

WILLIAM SHAKSSPEARE - "MERRY WIVES OF WINDSGR".

Se must many people hawve thought about the introduction of the
Initial Teaching Alphabet (i.t.a.),devised by Sir James Pitman, when it
was first imtroduccd into twenty British schools in my original experiment
of 1961, And, no doubt, many more still feel this way in 1966 when i.t.a.
has spread so far and wide for teaching reading in the English-speaking
countries. Even in the special arsa of coancern of the members of the
National Rcading Conference, i.t.a. is being tried. In Britain, we have
nupmerous case histories of adult illiterates who have been brought to
reading through the help of i.t.a. At the institutionsl level, i.t.a. is
being used to teach illiterates and semi-illiterates in rrisons and in the
army. Now the same pattern of usage of i.t.a. for adults who need basic
training in reeding is developirg also in the United States of Anerica.
Thus, the i.t.a.'s "abuse of the King's (or rather the Queen's and the
President's) English" may seem to some to have reached even "dangerous"

proportions!

However, the reseerch whici: I have conducted in Britain during the
past five years or so shows with great certainty that what abugses our comnon
English langusgs is not i.t.a., but the traditional orthography (t.c.). My
research report, just publisied by the National Foundation for Educational
Research in England and Wales, finds t.o. guilty of this abuse of the Znglish

language in the foliowing verdict:

When, in 1950, I was appointed by the University of London Institute of
Education to carry out the scientific comparison of learning to read and write
in t.0. with learning to read and write with the simplified and.regularised

1 Downing, J. (1966). “Research Report on the British Experimen_t with i.t.a."
in o Slough, Bucks., England: National Foundation for

Educational Research in England and Wales. -
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1.t.a, writing-system, I had no preconceptions about spelling reform. It is
the objective evidence from my rcsearch which has led me to recognise the

millstone of English spelling which is hung around the necks of children ﬂ
taking their first steps intc literacy, The I'ajcrity of the independent ;’f

reviewers of ny research report seem generally to be convinced of the validity —_
2

of my conclusion, too.

This is not the appropriate place to reopeat the reporting of the
statistical evidence which led me to this conclusion, but some idea of the
inportance of the difficulties caused by t.0. can be gathered if I mention
Just two of the most outstanding results. On tests of word rucognition or
accuracy, administered in the middle of the second year, children learning %
t.0. have only two-fifths of the reading vocabulary in t.o. that i.t.a. §
students have in i.t.as Our research on children's composition shows that
by the third year of school the i.t.a. student's vocabulary in writing is
forty-five per cent greater than that of the average child using t.o. These 1
are not snall differcnces, On the contrary, it is clear that simplification
and regularisation of our orthogrzphy can nake a very important difference
to the education of young children. '

e i

TRt e S

You will notice that I speak of the ill-effects of t.o., rather than of
the benefits of i.t.a., This is quite deliberate and in accord with the
bhasic aim of our research, which was directly related to the promise cf the
then Minister of Education of her "interest and goodwill" for such re=earch. :

1 This she gave in response to Dr, Mont Follick's question in the House of

“ Comons in 1953 asking if she would state her policy towards proposels by a -
competent research organisaticn to investigate possible improvements in the
tzaching of reading by means of "g gysten of simplified gpelling". In our

research, i,t.a. has been only an exanple of the many possible systems of

ginplification. Thus, i.t.a. is merely a vehicle for making the contrast
between a simplified and regularised writing-system and the complex and
irregulor t.c. writing system. It should bz noted at once that while we

i know that i.t.a. is superior to t.o. we do not know if scae other "systen

%% of sinplifie® spelling" might not be even better than i.t.a. Through
being the representative of simplificd spelling, i.t.a. has gathered fame

,’3 and carved out a niche for itself in the teaching of literacy, but, now

Z: that fhe principla of simplification has been established, we cannot call a
halte ‘We must follow-up this promising line of developuent to its logical

concliusion, i.t.a. has arrived - but what cones nert?

I

i‘
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VILLIAM SHAKESPEARE, "KING HENRY IV, PART II

Lately, I have boen wondering how much I may be blamed for having made
i.t.a. "too common" prematurely in the United States. Possibly it would
have been wiserfor me to have declined the honour I felt i. being invited to
address the Educationel Records Bureau Conference in New York City in 1962,
For sane of the things that happened subsequently the only excuse I can
offer is that it was my first visit .to America and that I did not know your
patterns of innovation. In my defence I may remind you that I did warn nmy
audience in 1962 that a research progranm of at least ten to fifteen years
should be envisaged before any final conclusions on i.t.a. per ge could be
drawn, Five years of re;sea.rch have now been conpleted, but while we ne
state with confidence that t.o. is a serious stumbling-block to literacy,
the longer time is still required to determine the future develomment of
i.,t.a. itself,

However, despite these doubts about the timing of the introduction of
iet.a. into Auerica, I believe that the essence of the original i.t.a. idea
was basically a good product and one we could be proud to export from ny
country to yours. But now it appears to be the turn of i.t.a. to be
"abused". So much so thst I wonder if I did not, albeit unwittirgly
unleash a nonster into lmerican reading, such has been ry horror in
studying Ohanian's 3 description of the way which i.t.a. is being used in,
apparently, a large nunber of American schools, Her picture of the way in
which i.t.a. is being used in /America is so utterly foreign to the i.t.a.
classroon as found in my origingl experinent in Britein, that I doubt if our
British i.t.a. teachers could recognise that she is writing about i.t.a. as
they know it,

May I share my despair with you? Ohanian says;

"To find out all that i,t.a. ig the nateriuls prepered for children
and the manuals for teachers by Messrs. A.J. Mazurkiewicz and H,J, Tanyzer
published by Initial Teaching Alphabet Publications Inc. nust be studied"”.

Well, she is wrong there for a start because i.t.a. never has been
associated with any particular set of m terials and teaching nethodology.
But what makes her even more wrong is her assunption that the Magurldegwicy
and Tanyzer Egrly-to-Read i.t.a. scries is representative of i.t.a.
overywhere. The methodology of teaching i.t.a. which Ohanian says she has
found in the Mazurkiejwice and Tanyzer Egrly-to-Read progranm is quite
different fren that generally used with i.t.a. in Britain during my
experinents and subsequently in most oiher schools which have adopted i.t.a.
It is also quite different from the methods being used in many imerican
schools where they have i,t.a. matorials more like those used in our origincl

3 Ohanian, V. (1966) "Control Populations in i.t.a. Experimeats".
Elepontazy Enelish, Vol. 43, pp 373-330.
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i.,t.a. classes in Britain, Ohanian would have arrived at a quite different
picture of i.t.a. teaching naterials and methods if she had reviewed gny one
of the other najor basal aeries in i.t.a. Thus Chanian's deacription is
not merely inaccurate, but it is downright wrong on point after point.

Lct ne list the three major errora in Chanian's description of i.t.a.'s

e teaching nethodology:
SR e
1 The word "early" and "egrlier" seem inmpartant in her descripticn of

bsginning reading with i.t.2. Here she has probably been misled by
the title of the Mazuriiewics and Tanyzer scries "Eagrly-to-Regd". In
contrast a genuine concern for individual differsnces in reading
readiness is a feature of the use of i,t.a. by informed teachers in
Britain., There has beon no attoﬁpt to push reading at an earlier age
than usual,

2 Ohanian says:
(8) ™A besic sight word list is not an inportant consideration".
(b) "L.ornin: phonic clues precedes the learning of word wholes'.

Thece generalisations are far fron the truth of what was and still is usually

done in i.t.n. clessrocos in Britain, There tic joneral rulc has been to
continue to usc a Look-Say approach for the very first beginning stage in
i.teas There are two chief reasons for this:

(a) Whether one is using t.o. or i.t.a. or any other writing-system for
'~ English, the ratiobale of Look-Say is unaffected, Look-Say was
not introduced because graphene-phonerie relations iz English are
.rather obscure. Indeed, Loock-Say has been widely adopted in
countries, like Turkey, anl :iony of the Sponish-s cokin: ¢ountries
whose languages dc have highly regular graphome-phonerie relations,
The thinking behind the Look-Say approach is that it gives the
scrrect orientation for the purpose of veading. The young child
taught fron the begimning by formal phonic drills is liasble to
loarn the erroneous notion that reading is muking noises to
letters, and therefore to develop the correspondins "barking at
print® habits which are so difficult to unlearn. In contrast,
the Look=Sey approach points out the true goal of reading from the
P outset - to obtain meaning from the printed pege, to obtain
informatitm and enjoyment fron books, This viow of reading
renains unshaken by i.t.a.

(b) The second recson for uaintaining a meaningful Lle-Sry apprasch in
1.,t.a. 18 of even greater ‘ . Jo.change to a phopic
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Yet, Ohanian tells us, that on thc basis of her study of the Egrly-to-
Raad series of Masurkiewice and Tanysert

"The node of teaching and learning is largely through telling and
being told respectively and much less thrcugh guided discovery".

This is the worst misconception that one can have of i.t.a. The
truth is that it is a shocking waste of i.t.a.'s potential if a "guided
discovory" approach is not used in i.t.a. Hence, oy despair about the
use of i.t.a. in America. For instance, it ‘would be an appalling abuse of
i.t.a. toc anploy it to bring back dreary alphabetic work books as the
child's firat introduction to reading. The greater siuplicity and
regularity of i.t.a. nakes g easior for children to discover the relations
between letters and sounds, and we should grasp this opportunity to
inplenent in the figld of reading the oducational philoeophy which has been
eagier to inmplcnent \*in othexr learning tasks., Can we perhaps detect the
influence of Flesch and Trace and the whole Sputnik panic in this blindness
to i.tea.'s prinary virtue? In Britain, at any rate, we shell not be
stanpeded into a swiny of the pendulum which would have us introdiace i.t.a,
at the cost of destroying the grest advances of what Nita Barton Smith 4
has so justly termed "a truly golden period in the progress of reading
instiuction". The official British Ministry cf Education national swrvey
of reading in 1961 published in the Newson report’describes the result as
a "gain in literacy" in which "teachers Liay well take pride". Innovation
in edvcation, if it is to be gonuine progress, should be a building process,

hunbly edding our snuall brick of knowledge, upon those greater foundations

laid before us. So it shculd be with i.t.a., but, in any cese, to apply,

for exanple, sntiquated formal pronic drill Mcthods to i.t.a.would serve only to

destroy its greatest virtue in naking the heuristic approach to reeding sc
ouch nore accessible to us.

The typical nethod of teaching reading in the i.t.a. experinantal
classes in Britain has been a well-established basal reader series trans-
litterated into i.t.a., plus a Language-Experience approach, plus the
clasgs-teacher's opportunisu in following closecly the individual neceds
her students. The very significant differcnces between i.t.a. and t.o.
cbtained in our research have becn derived from thet teaching methodology -
not the one Ohanian says she has gleancd fron her study of the Americen
Egrly-to-Rgpd series. Our British teachers have used phonics, of course,
but generally not at the very outset. Fortunately, tho same is true of
pany better informed American users of i.t.a. “

The inportance of the Language-Experience element in our i.t.a.
classes cannot be over-emphasised. The very inportent ioprovement in
children's creative writing in the i.t.a. classes is i.t.a.'s second great

4 Nita B, Snith (1965). "What have we acconplished in reeding? A review
of the past fifty years." Elepopiarv English, Vol. 38, pp 141150,

5 Ministry of Education (1965). Ealf our Wature. London: Her
Majesty's Stationery Office,

Sy
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virtue. It derives from the carmon practice of British infants' schools in
which top pricrity is given to croativity. Concern for correct spelling,
letter-fornation, writing on or between lines is postponed, typically until the

third yoer. ‘this practice has been popular for nany years. 1.t.a.’'s
contribution has been t) nake it nore successful.

.
AR |

Also, we should not nininise the inportance of the frecdon given to
teachers to respond to the children's individual needs as thcy have -learned
to read and write wi*h i.t.a. in the British experineonts. Regimer.ation of
nethcdology througt authoritarian teachers! nmiinals and the rut of work
books is again wasteful of i.t.a.'s potential.

3 Ohanian's third cerdinel error arising fron her view of i.t.a.
wnich she says is besed on her study of the Early-to-Regd series,
ie her statement that transfer fron i.t.a. to t.o. "is encoursged
and achieved usually about April and May" (in first grade). S {

YRS S LIt S

She is very much nistakmn and this is a dangerc\é’nisleading error, In our
original i.t.n. experinent we found that less than half of the sanmple had
begun transition by mid-gggopd-year. In a second replication experinment,
nnly seventeen per cent had begi : transition by that time.6 Downing end
Jones (1966) repcrted "an increessingly relaxed attitude towards the transfer
stage as the use of i.t.a. has spresd and teachers have beconme ncre faniliar
with the notion of transfer ot reading from i.t.a. to t.o." More recently,

the cverall sunning up of the evidence on transfer fron i.t.a. obtained in

both our najor experinents led nme to make the following recamendation: j

|
1
"When i.t.a. is used for begimning reading and writing, trensition !
to t.o. should be postponed until children are rcelly fluent in
reading i.teae oo This recamendation applies cspecially to the !
slow-learners. 1i.t.a. cannot have any benefit for the slowest : ;;
ten per cont of the populaticn if it is confined to the first two |
or three ycars of schocl., Indeed, twenty-five per cent of the
population will be deprived of the full value of i.t.a, if it is

| not continued in the Junior schocl”. (4th yerr onwards). T

‘ - The undue emphasis on transition to t.o. caused through the claiv that
| children should tremsfer to the traditional alphabet “by the end of their
first yeox in school" seens to be due to a misconception about the goals

of teaching with i.t.a. This causes the waste of i.t.a.'s third great
virtue. Teachers should nct judge their success in terms of the munber of
children they have fcrced to "juup through the hoop" of transfer by the
end of first grade (or any sct period for that matter), They should judge
their progress Ly the childron's confidence in attacking the task of

SR

6 Downing, J, and Jenes B, (1966). "Scme Problems of Evaluating i.t.o.
A Second Experiment."  Lkdueational Roegearch. Vol. 8, pp 100 - 114.

o | 7 Downing, J. (1967). Evaluatiog the Initial Toachins alvheobet.
London: Cassell,
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reading, their children's understanding of the process of cormnication
through print and writing, their children's enjoyment and pleasure fron
books, their skills in reading and writing, po patter whether it be in
M“ _m_ E.go

It is this kind of educational approach followed gencrally in the i.t.a.
classes in the British experimonts which has resmulted in the irrovements
in reading and writing which I described eerlicr. I may add that by the
cnd of the third year of school, the avcrage i.t.a. student is six nonchs
advanced in t.o., word recognition test~ and significantly ahead in speced
and couprchension, He is no worse than usual in t.o. spelling by nid-
third-year and by nid -fourth-year he is significantly superior ia t.o.
spelling, That is as far as our research has taken us with any certaiuty.

In our originsl i.t.a. exporinents in Britain we deliberately avcided
asscciating it with any particular nethodology of teaching, We einply
added the i.t.a. writing-systen to the good approacher that were already in
general use in our schools, Unfortumately, oy introduction of i.t.a. into
Inerica in 1962, secns to have got caught up with the Sputnic panic with
the rcsult that i.t.c. has bacume wrongly associatcd with the nethodoulogy
described by Ohanian, Educators who recognise the steady rrogreas of
Nita Barton Snith's "golden period" must rcject Chanian's inage of i.t.a.
The truth is that the i,t.a. experiment in Britein indicates the
progrossive novenent in reading instruction, It shcws that teachers
have been right to enphasise guided self-discovery in activities related to
reading, It shows that they have becn right to move towards a language-
Experience approach in which the child's needs for self-expression and our
necd to preserve his creativity are recognised., It shows that we have
been right to give priority to the devclomient of methods which will
involve children in reading fron the beginning through their own interests
and activities and through developing a love of books for what they
contain, This is how i.t.a. has been conceived in Britain and i1 a good
nany places in America,l am thankful to see, but, if Ohanian's description
of i.t.a. as used in many Anerican schools is accurate, then i.t.a.'s
three major virtues have not been grasped in those American i.t.a,
clessroous,

What pext? i.t.a. in Anmerica will become a tenporary fad along with
the other tempcrary fads of the Sputnic panic with which it has becoue
associated, unless it can get into the main-strean of the development of
educational progress - as it has in Britain. i.t.a. is crying out to be
taken up by American educators who believe that reading and writing should
cone fron the inside out and not from the outside in, The first time I
heard Van Allen speak on the Language-Experience approach, I felt how well
his ideas would bo fulfilled if the writing-systen used with his approach
were i.t.a. The many Anerican teachers I have net who expressed joy in
Sylvia hshton-Werner's approach to teaching the Maori children in New Zealand
would find. the inplementation of that "philosophy" in their own classes that
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ouch easier if i,t.a. were used, I hope that what'a next for i.t.a. in
Anerica nay be its adoption by such progressive educators.
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“But 'tie the talent of our Znaligh mation. Still to be plotting
Soue uew reforpation.”
JOHN JRYDEN - "PROLOGUE, SOPHONISBA".

Sone of you uay syurathize with Dryden when I tell you that our

research on i,t.a. hes shown that i.t.a. is (as yet; by no neans the

ideal sinplified systen for English, But when in 1962 I first brought.i.t.a

to Anerica, I nade it clear that the i.t.a. gyster itself would be the
subject of investigation to sce if any changes should be made in it.
Furtheruore, as I pointed out earlier in today's address, i.t.a. is only
roegorded by us at the Reading Research Unit as a ropresentative exanple
of the "systems of sinplificd spelling", the investigation of which

Dr, Mont Follick asked the British Minister of Bducation to support.

For exauple, teachcrs' comments sugcest that sone of the characters
of i.t.a. could be redesigned to further facilitate children's writing.
Alsc, our annlyses of children's errors in reading t.o. at the transition
stage indicate that Sir Janes Pituan's hypothesis that transfor should take
place in units of the "% coast-line" of "word forms" ies not supported.
Specific causes of prcactive interference, due to the fact that i.t.z.
characters scmetines have different sounds to their ncarest t.o. counter-
perts, have now been located, Thus, i.t.c.'s conparative success cver
t.0. i8 in spite of these deficiencies witiain the total i,t.a. systen.
Obviously, what's next in i,t.a. must include research on inprevenents to
this writing-systen itsclf, This we envisaged fron the very beginning,
and our position was best stated by Sir (yril Burt:

"Even supposing that these novel propcsals turn ocut to be nore
effective thun any of the carlier ¢mes, it still would not follow
that they are the best that could be c’.ev:i.eeci."8

Now that we know the nagnitude of the iuprcvenent in recading end
writing which can be obtained by neans of a sinmplified spelling sysven for
English, it would be negligent nct to establish through further research
what wouid be the jdeal systen £ present=-day practical purposes.
Therefcore, in the conclusions to ny rceport in The i.t.e, Smcsnm,

I have proposed:

"If the Initiel Teaching Alphabet or some other transitional systen

is tc be taken up and nore widely used, as seens likely frou current
trends, then urgent consideration should be given to this need .for a
series of laboratory studies to shape the new systen to provide ‘greafer
effectiveness in transfer to reading and writing in the conventional
orthography of English,"

8 Burt, C, (1962), Proface in Downing, J. (1962). To bee or nct to
bee London: Casscll, '

9 Downirg, J. (1966). "Research report on the British Experineﬁt with

istea." in The i.t.a. Swmposiug. Slough, Bucks., England: National
Foundation for Educational Research in England and Wales.
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I have also pointed out that i.t.a. coild be inproved for the
earlier stegoe when i.t.a. alone is employed.

TS )

My recamnendations for inproving the i.t.a. systen have been

strongly supported by both of the American scholars who nade independent
10

reviews of ny research report:

Dr, Jack Holnes states, "In m, this reviewer heartily agrees
with Downing's call for a series of experinents in the 'peychological
laboratory' designed to deternine how the forus of i.t.a. characters
ought to be nodified to maxinise their transfer value to t.o."

Dr. A, Sterl Artley's comment is, "Indeed, it would be extremely
unfortunate if at this stagé in the developoent of the Initial Téaching
Llphabet it were to be assumed that both the code systen and the method
of its use v-re fixod and established so that no furthcr work on either
would be ..3ssary. Wsre this to takc place +he chances would be great
that we would be opereting with something less than the boot, This the
profession could hardiy condone",

SI.Hawakawasaysmhism_ihM_Mm

o e o e e

Obviously, he is right fron the general theoretical point of view,
but, unfortunately, our :reedon "to mamufacturc and nanipmlate and assign
values" in i,t.a., seens to be in sone doubt, at present. What should
be logically next in i.t.a. ney be hindered in two ways. |

Firstly, therc is the prcblen of finance, The Reading Rescarch

4 e s e

Unit has been generously supported by the Furd Foundation in its curren”
i.t.a. evaluation procject but, as yet, we do not know if financial support
fro: any source will be available for the rational next step in the I
_developuent of the i.t.a. avenuc of research, = Now that George Bernard
Shaw's condernation of English speliing has been proved right it seens
an c¢ven greater shane that his Will was frustrated,

Serondly, the possibility of i.t.c.'s logical develoment towards

e o 2

a systen closer to the ideal seeus to be in doubt acc'ording to three
pudblisg’ied statements which suggest that i.t.a. is fixed and invariable,
They all enanete frca the i.t.a. Foundation set up fairly recently to

- VT
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protiote i.t.a.

1 Patrick Gordon Walker, Consultant to the i.t.a. Foundation,
spealdng at Lehigh University in August 1965 stated: )

"Sir Janes gave freely to the world the copyright for the use of the
initial teaching alphabet by rublishers. JBut he rotained the richt

10 Dr. Jack Holnes' and Dr. A, Sterl Artley's reviews of Dr, John
Downing's research are contained in The i.t.a., Svuposiug. Slough,
Bucks., England: National Foundation for Educational Reeearch :
i England and Walee.
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to supervisc and, in the last resort, to insist upon copforpd ty

worda." (italics added).
2 Peter Daffon, of the i.t.a. Foundation in Britain, elso
spoaking at Lehigh University, said:
"This service enables publishers {

ONBSIATORCY WAL CH _NAVEe DOOL :

3 The i,t.a. Foundation at Hofstra University, New York, states
in its firast "report":

"hen Sir Jemes Pitnan developed the Initial Teaching Alphsbet, he
belicved strongly that it should be free fron the restraints of
copyright and that it should be in the public domain. In doing so,
Sir Janes gti ted t o t c he_de be

B NG OrLiliatod DO

paterials", (italics added).

These suggestions that there are copyright restrictions on the use
of i.t.a. are coupletely at variance with the positicn as wderstood by
ne and ny colleagues at the University of London when we began the
experinent. In fact, the University of London Institute of Education
and tho Hational Foundation for Bducational Research in Eagland and Wales
iy, 1960 in their panphlet appealing for financial and roral support for
the i.t.a. research states clearly that there is in i.t.a. NO COFYRIGHT.
The particuler alphabet used above uay be obtained (in 12 pt.) from the
lionotype Corporation, 43 Fetter Lanc, E.C. 4. any esigners' rights
he.e been freed for all tine for unrestricted use¢ by all." In this
official panphlet, " no provisos or restr:i,o'tfi.gns'whatsoevcr were
nentioned. Indeed, one cennot inagu}exéat a University would have
vsponsored ‘a project which entertaj;mfd such restrictions as thesc three
i.t.2. Foundation spokesnen now proposin i,

The oonflict bétween the 1.t.0. Foundetion's recent statencnts and
the original "NO COPYRIGHT" positicn is cven uore surprising because they
. attribute these restrictions to Sir Janes Pitnan, As a natter of fact,
he is one of the signatories of the original "NO COPYRIGHT" statenent
fron London University., Whot is nore, Sir Jomes in his address to the
Royal Scciety of Arts in London on Noyenber 23rd 1960 said:

W+
i
i
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11 University of London Institute of Bducation and the National Foundation
for Educational Research in England and Wales (1960). Scpe reasons

laom al 1o be easv to leain and leading enailv to & full
roadine skill. London:University of London Institute of Educaticn,
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"The copyright iﬁ the charactors has been nade frec to all,"
Nowhere in his address did he stipulate any provisos or

rostricticns on the future use and developuent of i.t.n. j

12

| I, nyself, have repoated tho orijinal "NO COPYRIGET" statcment in i
‘, several publications in order to cncourage conpetitive publishing in 1
i.t.a, and tc keep open the way to further inprovenments in i,t.a. For |

; exanple, at the Lehigh Conterence in 1965, I said that my University's 1
|

| "declaration that thore was 'mo copyright' in the new writing-systen
‘ inpressed the réader with its ioplication that this was nc comerciel |
! enterprise", |

. Dr. Bavard J. Heade of {he Ford Foundation et the sano Lehigh ——— ——-
Conference, nade it clear that the Foundation had supported the i.t.a.
research because it, to:u, believed i.t.a. to be free fron copyright
restrictions, He said:

! o "The intercst of the {Ford) Foundation of which I an a part in
| ' ‘supporting denonstrations of this alphabet, given to the world 3 J
} a sithout condition, on both sides of the ocean is sinply to encourags L
ﬁ breaks from tradition and to encourage people in the field of ” J‘
| reading and writing to lock at the modiun rather than to work cod
»‘!’ ccnatantly at a refinement of the nmethodologies of reeding |
l‘ instruction," (italics added).

! ‘ He also said:

"Sir Janes has given the copyright for the intisl teaching alphabet

1 Mithout copditicp to the world".13
| Dr. Meade's ain to keep open the way to further inprovenents in
1.t.a. seens evident in the title of his address, "Ihe Initial Teachine
 Alshabet: i Boginnine But Handly An Epd." He went on to declere that

"i.,t.0.y 28 with any inncvation, can be inproved," but he, tco, expressed
. foars that an i,t.a. cult might develop which would linit progress along

this new avomue of research, He sald, "one of the things I fear nost

is the dsvelomment of an i.t.a. cult" and later "I an concerned, however,
; that the flurry of success with this nediun, and ligitimte successes in
nost cases, will lead nany to become canplacent and cause then to turn
their backs on their dissatisfaction, which led then, I suspect, to
develop the initial teaching alphabet", Dr. Mcade contimued:

12 Pitnan, I.J. (1961) "Learning to Read: An Experinent”. Journal
St Roval Sccioty of Aris, Vol. 109, pp 149 - 180,

13 Bdward J, Mesade's and John Downing's statenerits may be found on
poges 34 - 36 and page 28 respectively of Mesurkievics, A.J. (1966)

| Houpstead,
New York: Initial Teaching Alphabet Fourdation,

o andiinen: At
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"Mhe i.t.a. and its uscs arc gcod, but they can be botter,
substantially bettor, I believs",

Tren hc concluded as Jollows:

"An I satistied with the progress of the i.t.a. to date?
Certainly not! An I certain that the i.t.a. oan nake even
greater contributions to rending and Jriting? You bet! All

I ask is that we work to pake tho i.t.a. better, to broaden its

applications, or gven %o have it roplaced by gouethipg even better,
After ell the i.t.a. grew out of dissatisfaction. It must nct be

- pernitted to languish and becone static by early success. The
i.t.a. will be uscful so long as it works to inprove conditions
for reading and writing. The wey for it to inprove these
conditions is for it to be conatrntly jpprovins gg well. The
i,t.a. i3 out to destroy an unguestioned and outnoded orthodoxy.
Lot us hope that ft, itsclf, docs pot becoge gn orthodoxy."
(italics added.)

Dr, Mcade's words are in the true spirit of our criginal apprcach

- to the i.t.a. research preject, We have not been attenpting to
validate the i.t.a. systen in particular, but the gencral principle of

8inplifying and regularising English spelling. Ncw thet we know the

principle is valid we rmst find the best possible way of applying it.

This nay be an inproved i.t.a. systen - indeed so ruch inproved that
it nay becone quitc different 4o the one with which we begen,

Unfortunately, in Anericz, Dr. Meade's call to maintein a critical
attitude towards i.t.a. and thus to keep open the way %o inprovenents
in the i.t.a. systen itsclf seens to have been oie.nlerstcod in sonme
quarters:

1 Dr, Hazurkdewicz in his "Epilosue" to the nublished proceedings
of the Lugust 1965 i.t.a. Conference at Lehigh University, reports.
sone of the phrases in Dr, Meade's title "The Initial Teaching
Llphabet: A Beginning But Hardly en End" in these closing words:

"The 1,t.n. has had a good beginning: this is hardly the end."

But Dr, Magurkiewicz's "epilogue" is not a reinforcenment of Dr,
Mcade's concern that i,t.a. shall avoid beconing a cult or developing,
through conplacency, a prenature orthodoxy which will liuit its further
iunprovenent, Instead, Dr. Masurkiewicz gives his own account of &
peper entitled "I reserve judgnent" by Warren Cutts, then of the U.S.
Office of Education, which (for some reason not stated) has been
onitted from the published proceedings. We are told that Mr, Cutts
"adnitted that the increasing anount of inforuetior had nade hin revise
his views, an. he no longer was negative in his judgnent."

Thus, vhe'"beginning but hardiy the end" in Dr. Mazurkiowics's
"Epilogue" has quite a different nessage to the one intended by Dr,

.
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Meadee Iv. Masurkiewicz is referring cnly tu the acceptance of i.*.a.
as at present oconstituted,

2 In the Novenber 1966 issue of the Reading Teachor, Initial
Teaching Alphabet Publications Inc. of New York City have an
advertisenent for the i.t.a. and t.c. naterinls of Dr, Mazurkiewicz
and Tanyzer which includes the following words:

"j.t.2, i8 just a beginning - a koy to unlock the vast world of
written languasge for each child." h

Again, there is no suggestion that i.t.a. is {g beginning" in j’
the scnse of ita being “experimental" as was ueant when Dr, Meade |

coined the expression "i.t.a. - a beginning but hardly an end", and
thus gave his wise counsel t¢ retain an experimental open-uinded P
outlock towards further inprovenent in ietese - ' S
l
|
|

"fatea, = Whot Next®™ is the question I have tried to answer ‘*
to~day, The future of i.t.a. itself is difficult to predict ot this
nonent because of the several nisconceptions I have tried to clarify
for you in this address. The irmcdiate need for i.t.a. in <dnerica

e =2
I

is to "put its owr house in order"., If i.t.a. does not frce itself i
fron its association with the teaching nethods in Ohanian's inage of
iet.a. which seer to have been brought tack fron the past by the
Sputnik panic, if the confusion ubout i.t.a.'s copyright position is
not cleared up satisfactorily, if i,t.a. becones frozen into an
orthodoxy supported by o cult, then i.t.a., as such, will withor away
possibiy within a few years.” Tho best that I would hope for then
would be that the answer to my question = "i,t.a. - What Next?" would
be an entiruly fresh start with a new and different» sinplified systen
free of the shackles of threatemed copyright action: A new systen

in which prcfessional educators and educational research workers would
have absolute liberty to develop and shepe the best possible simplified
and regularised writing-systen for litcracy training in English,

i.t.as has the right tc be considered for general reforn only so long
as it is clearly and unfequivocally in thc public domain, Therefcre,
I repeat, if there is any dcubt about i.t.a.'s freedon fron copyright
restriction; if thero is any doubt sbout i.t.a.'s resdinoss to seek
further improvenent within its own eysten; if there is any doubt
about i.t.a.'s association with progressive teaching nethods and

liberal ains in education, then yhat's poxt cloarlv rust bo NOT f.tage ’

——————,
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