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A STUDY WAS UNDERTAKEN TO INVESTIGATE FOREISN LANGUAGE
LEARNING IN BOTH INTRAINING AND FIELD FROGRAMS OF THE FEACE
CORFS; AND TO DETERMINE INDIVIBUAL AND EXFERIENCE FACTORS
AFFECTING THE RATE OF LANGUAGE LEARNING. THE OBJECTIVE WAS TO
CEVELCF A FROTOTYFE FOR A FARAMETRIC STUDY INVOLVING SUCH
FACTORS AS LANGUAGE AFTITUDE ANC FRIOR LANGUAGE TRAINING. A
TOTAL OF 444 TRAINEES IN SPANISH AND 51 TRAINAZES IN
FORTUGUESE AT THIZ UNIVERSITY OF NEW MEXICO WERE GIVEN
FLACEMENT TESTS #ND LANGUAGE AFTITUDE AND FROFICIENCY TESTS
AT VARIOUS STAGES CF THE TRAINING FROGRAM. EZSULTS SHOWED
THAT FRIOR KNCWLEDGE, NOT APTITUDE:. ZETEHRMINED THE CEGREE OF
FLUENCY. A FOLLOWUF STUDY “A5 DONE IN THIZ FIELD WITH SIMILAR

COURSE. 427 FURTHER TRAINING IN THE FIELD, (3) THE IMFORTANCE
$F VARIABLES SUCH AS APTITUDE AND FPRIOR KNOWLEDGE IN TRAINEE
SELECTION, AN (4) CEVELCPMENT OF A FRO(RAM OF LANGUAGE
FROFICIENCY MEASUREMENT. (KL)
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ABSTRACT AND RECCMMENDATIONS

Backgroucd and purpose of the Study (Chapter 1)

¥t was the basic purpose of this study to investigate the course of foreign
language learning in both the training and field-duty aspects of Peace Corps programs,
and to determine some of the individual background and experience factors affecting
the rate of languxge learning undez the conditions observed in these Peace Corps pro-
grams, The study was designed to be a prototype of a parametric study that wculd
ansver a question of the following type: Given a (a level of language aptitude), p
(an smouat of prior language training), and poseibly other data on an individual,
4 how much 5§ {achievement) could one expect the student to attain after t (a specified
g numher)of hours of foreign language instruction or exposure to the foreign language
. milieu)?

P o TN R SR TN

At the time the study was lnitiated, Peace Corps language programs typically
involved about 1Z weeks of language instruction, w7ith a particularly intensive period
of instructis: for the first & weeks smounting to about 200 hours. A practical purpcge
 for this study was therefore to answer the question of whether this amcuut of instruc-
g tion was sufficient tc equip the Peace Corps trainee with an amsunt of language com-

:

petence that would enable £o perform his job effectively when he r2xched his field
duty ascignment in a host country. A secondary question ccricerned how rapidly a
Peace Corps Volunteer could be expected to improve his foreign language competence to
a satisfactory levei after reaching his field duty assignment in the foreign language
milieu.

Overview of t¢he Study Design (Chapter 2)

g Data were collected on seven contingente of trainses in Spanish {total enrclment =
E 472) and one contingent of trainees in Portuguese (N = 51), all at the University of
g ‘

New Mexico. Information was gathered relative to three benchmarks in tihie carser of
the individual Peace Corps trainee or Volunteer:

(1) The start of the formal lsnguage training course.

(2) The end of the 12-week language training course, and in the case of those
selected for field duty, the first month in the fieid. '

(3) A "wid-tour follow-up" that occurred scae five to ten months aftzr the PCV
arcived in the fieid.

Analysis consisted of studying the zelaticuships among the measures %aken. at
these three benchmarks in oxder to plot and assess the course of lauguage learniny
and to study the velevance of the various predictive measures that became available,

The Peace {orps Language Trairing Programs at the University of New Mexico (Chapter 3)

The primary objective of the University of New Mexico Feace Corps training program
wie to train candidates for duty in Spanish- aad Portuguesc-speaking countries and
selcot those who were able to qualify theamselves for such duty. Langusge training
played a very large part in this process. The objective of the language training was
chiefly "audio~-lingual"; that is, the major objective was to insure that at the end of
the traiuing program the traineez had en jugh competerce in speaking and comprehending
Spanish or Portuguese tc enable them to perform their Jobs effectively upon arrival
in the fieid, or at least tu give trainees a very good start in this direction. There
was at the same time gubstantial emphasis on reading the foreign language, but very
little emphasis on writing it.

The methods of imstruction were alsc chiefly “audio-lingwal.” Students were
divided into sections of 10 tc 13 depending upon their level. of competence or demon-. ,
strated aptitude; a large part of class time was devotad to learning to speak and ;
understand spoken language. .Instruction was based on staniard textbool's designed to
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teach by the audio-lingual method; with some rezading selections as well. Language
laboratory facilities were used to some extsnt; and there were frequent cpportunities
afforded for the students to converse with thair iiietructors outside of class. During Do
the first 8 weeks of instruction, there were anywhere from 3 to 6 50-minute periods ’
of instruction, 8ixX dxys a week, with a total of about 200 hours ‘of instruction. Tke
last four weeks were devoted largely to physical fitness training, with language
training being continued but at a sharply reduced rate.

e A ene g

Samples Studied {(Chapter &)

L TR T S

The originai rosters for the 7 Spanish :ontingents contained 472 names, and for
the one Portuguese contingent, 51 names, Some loss of cases occurred in the Spanish v
. contingents early in training, so th:. data were available for cnly about 444 . -
- " trainees. In the Spanish conticgents, men cutniimbered women sbout 2 to'l, while in : :
the Portuguese contingent, the sex distribution was more nearly equal, The age .
distribution was highly concentrated around 20 to 23, aithwugh there was a sprinkling

of older persons.

All had been selected by the initial screening procedures of the Peace Corps.
However, it would arpcar that the samples were not highly selected with respect to
: foreign language aptitude.

Nature of the Data Collected (Chapter 5)

Measures of foreign language aptitude were obtained for the gtart of training
either from Peace Corps files or from actual sdministration of the test used for
; this purpose, ‘the *short form" of the Modern Langu:ge Aptitude Test. These measures -
X were supplemented with data from the remsinder of the MLAT by administering the remsin- )
ing two parts at the University of New Mexico. i -

e o rpwem e mameama
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Studente claiming some prior knowledge of the language they were abcut to study
were given placement tests by the language training dzpartment, scores on which were
collected. For all students, informstion was collected ss to which section the
student was assigned; the sections varying in level of advancement.

e v

At the end of trainizg, a geriez of objective proficiency tests in Spanish or -
Portuguese, both in spoken and written forws of the language, were given to the { ™~
trainees, as well as a questionnaire designed to elicit informution about previous .

foreign language study and about attitudes and interests that would concern foreign

language study. Four factor scores were derived from the gu2stiornaira: Interest in

Foreign Languages; Compulsivity (about achool work); Preserence for Audio-Lingual

: Instruction; and Home Exposure (to the foreign lsnguage)., Instructors' assessments ]

' of various aspects of langusge training progress were also collécted at this point; i .
they pertained to two poiants in the 12-week course--the half-way mark and zhe final : 3

assessment. :

i n e . —

Project staff menbers visitcd the varicus host countries involved and collected
data of the following types at a "mid-tour follow-up" that occurred some five to ten
months after the PCVs arrived in the host countries: scores on objective language
proficiency tests in listening and zeading comprehension; self-ratings of language R
coapetence both at the time of firat arrival in the host country and at the midtour n

" follow~up; reports concerning the effects of lsnguagpe probliems on job performance at '
these two points of time; and various other informstion guch as an account cf the job
assignment, recommendations concerning possible changes in the Peace Corps language
training program, etc. . ] ,

Parameters of Language Leavning in Pormal Training (Chapter €)

}
, Most of the detailed analyses were based upon the Spanish contingents beiguse of ) ;
b the small nuxber in the -one Portuguese contingeut studied. In ony case, information ’ »
arid analysis derived from tiz Portuguese coeatingent were not eszentislly different ,
from thuse derived from the Spanish contingents. ' |
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The analyses cof deta from the Spanish contingents were based cn an initial group
of 432 cases which wers sufficieantly complete in having language aptituwde scores and
other essential start-of-itraining dats. Hrever, only 336 of these cascs were found
to have all essenticl dats at the end of training, many of the original sampic having
teea "deselectad” for one resson or amcther during the course of the training.

An overall assessment of the langusge praoficiency of the 336 Spanish casen was
made at the end of training iv: terms of s:toves on dbjective tests. On one of the
iistening tests, it was found that cnly 24% of the ceses attained a score level that
was set on the basis of didtour data as teing sutficiently high to indicate thaz the
PCV would have little or no troublc with language prcblems upon arriving in the field.
On the other hand, when sbjective proficiency scores obiained at the ead of training o
were compared with norms for coilege language courses, the averasge trsinee attained
percentiles frem 64 (in Speaking) to 79 (4in lListening) for seccad-year college
Spanish norms.

It is estimated that the Spanigh group as & whola attained, om the average, the
S-1+ level in speaking, and the R-2 level in reading, in terms of FSI zbsolute language
ratings (sec Appendix G). The mid-tour data indicaztes that the trainee must attaln
st least an S-Z2 rating in speaking and listening if he is tc be ready to deal with his
field job assignment with :ieal interference from lasnguage problems.

The overall assessment of the group as a whole, however, ignorss the £act thst
the group varied widely in the amount of prior knowledge of Spanish. aAmong the 33&
cases studied at the end of training were 2i8 who had taken the Spanish plaocement
test given by the langusge trazining department at the University of New Mexico.
Although scores on this test varied widely, it may be assivmed that those who took the
Spanish test had some prior kncwledge of Spanish acquired either through formal train-
ing or self-study. When studies were made of the pattern of relationships between
predictor and criterion variables for this group as compared with those for the remain-
ing 118 cases who did not take the placement test, the relationships were found to bs
auite different.

In the case of those 218 students who had taken the placement test, the best
predictor of eventual psoficiency at the end of training was the score on the placement
test. Thz language aptitude test scores and the scction placement scores also made
significant contributions ¢o the predictions, but were of secondary importance. The
multipie correlations from these three variables ranged from .71 (for predicting per-
formance on the Speaking test) io .85 (for predicting performance on a combinaticn of
elementary sud sdvanced Reading tests). Certain factor scores from the Foreign
Language Questionzaire-~--Interest in Foreign Languages, and Audiolingual Preference———
enhanced the prediction gtill fuxther to a small but sigaificant degree. In consider-
ing the overall end-of-tvaining performance of this group with varying amount of prior
kaowledge of Spanigh, we note thaz- 78, or 35.8%, attained or exceeded the score on
listening test that had been set as defining a level that would qualify for job per-
formance that would be relatively Zree of any adverse e¢ffects of language problems --
a level which is approximately equivaleat to a S-2 rating on the FSI scale.

In contrast, only 2 (1.7%) of the 118 students that did not take a Spanish place-
ment test made the qualifying score on the listening test at the end of training. For
these students, language aptitude was the strongest predictor of end-of-training per-
formance, with Section Placement Sccre (reflecting the level of advancement of the
sections in which they were placed) also making a substantial contribution. Multiple
correlations from these two variables ranged from .46 (for predicting the Speaking
score) to .68 (for predicting scores on the two listening comprehension tests). None
of the questionnaire factor scozes made any sigaificant contribution to such predic-
tim . ’ ’
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it is to be noted, incidentally, that Age madc no significant contribution to any
prediction; in fact, the correlations of Age with criterion varisbies were generally
non-gigrnificant,

It may be concluded fiom these analyses that for individuals who enter a 12-weekl
language trairing program with some prior knowledge of the lsnguage they are to study,
chances of sttaining s comfortable degree of fluency in that language by the end of the
training are relsted chiefly to the amount of prior ¥nowleige they possess and second-
arily to their aptitude for foreign language learaing. In general, only persons with
a considerable gmount of prior knowledge of the language can be expected to attain a
level of language competence in 12 weeks that will immediately qualify them for effect-
ive performance in s foroign country where use of the foreign language is critical.

For individuals who enter =z lz-week}language training program with no (or minimal)
prior knowlsdge of the lanjuage they are to study, chances of attaining a comfortable
degrze of fluency in that language by thc end of the training are extremely small. The
amount of progress that they mske toward that gosl is chiefly ¢ fumetion of their meas-
ured lenguage sptitude. It is estimated that such an individual, with en average
amount of language aptitude, would need about 25 weeks of intensive trainiag to attain
a level of language competence that wouid immedlately qualify him for performaance ia
the field.

These conclusions are based on our analyszes of students being trained for duty in
Spanich-speaking countries. The data for the Portuguese-trained students lead to gen-
erally similar conclusions. Whether they would also apply to languages that are much
more different from English than Spanish and Portuguese are is a question that cannot
be answered from the present study.

Parsmeters of Foreign Language Iearning in the Field (Chapter 7)

Out of the 33¢ students of Spanish and 48 students of Portuguese who were studied
st the end of training, 176 FCYs assigned to Spanish-speaking countries and 31 assigned
to a Portuguese~speaking country were followed up and tested in the field, some five to
ten months after they had arrived in the host ecuntry.

In the In-Field CQuestionnaire, they were asked to assess their competence in the
foreign ianguage and the effect of language problems on job performance when they first
arrived in the field. About two-thirds of the group reported that at that time lang-
vage proh:lems had at least some adversze effect on their job performance. Their re-
sponses were used to set a "gualifying level" on the language proficiency tests that
had been administered at the ead of training, such that the qualifying level optimzlly
differentiated those who reported some or considerable adverse effects of language
problems from those who reported that their competeace was equal or superior to the
demand. This level is approximately equivaicut to an S-2 raticg on the FSI scale (see

During the ccirse of the field experience, however, considerable progress in over-
coming language problems was reported by the group. These who were already competent
in Spanish at the outset of the fisld tour took only a month or S0, on the average, to
adjust compietely to the linguistic dowmandr of their jobs ir the host country. Those
who had not reached the qualifying level sa the proficiency tests at th> end of train-
ing tock on the average five months to overccue the difficulty of being noticeably
halzing and non-fluent ian speaking Spanish, .

“At the time of the midtour follow-up, the majority of the PCVs, even of these who
had not initially reached the qualifying level on the end-of-training proficiency tests,
rated their abilities ip apcken Spsaish as quite high. Only 392 of the initially
"qualified" group reported any adverse effects of language problexs on job performance,
and only 502 (as compared with 94X at the time of arrival in the fieid) of the init-

1A 12-yeek course, with scmething more than 200 hours of instruction as in the
University of New Mexico courre studied here, is mesnt here, as distinguished from more
recent Peace Corps courses with.sbout 300 hours in 12 weeks.
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ially “non-qualifiéd™ group reported such problems at all. Still, there were a fovw
PCVz even at the time of the midtour follow-up whe apparently were not u. ing Spanish

in their work at all, and 92 of the iriti2lly "nea-quaiified” group were sziil report-
ing "considerable" adverse effects of langusge problems o job performence. )

WL~ TW (77 .4...-..-...4‘:! N
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At the time of the nidtour inquiry, the majority of the PCVe--gbout 73% of them--

&) thought the length of the tzaining program had been proper; 23%, however, thought it

5 should have been longer, and 4% thougkt it should have been shorter. A very large

£ number Gf the respondents thought that regardless of the length of the training pro-

1 gram, there should have been even morc <xpSagis then there wes on speak:.ng and listen-

ing training, as well as on the development of vecabulary,

i;,j Language competence at the midtour point was tested objectively by means of alter-
L% .nate forms of tests that had also been given at the& end of training, On these tests,
'%3 -those who were alteady at qualifying levels at the end of training showed-little or no

progrees, except in reading levels. The remainder, i.e., those who had not met quali-
fying ievels by the end of training, made considersble gains, although progzress did not
appear to be as rapid as it had been during the period of formal training. Whereas
1.6% of the initially "non-qualified” group were technically above the quclifying level
on cne of the tests at the end of training, 28.7% were above this level at the midtour
testing, and the majority of the remainder were not far behind. Nevertheless, progress
was very good when compared with norms for the performance of colleze students studying
Spanish. Nic=ty-six per cent of the initislly "non-qualified" PCVs had scores on the
advanced ("M") form of the Cooperative Listening Test that were abova the median for
second year college norms. Even if not all the "non-qualified” group attained the
rather high qualifying levels set on the proficiency tests, most of them were clearly
far ahead of the performance of the typical graduate of a tvo-year college couxrse iu

Spanish.

It was shown that even though objective proficiency tests did not do a particular-
1y good job of identifying those who would report adverse effects of language deficien~
cies on job performance at the midtour point, scores on the test were associated with

the prcbability of making such reports.

It was found that laitguage proficiency at the midtour testing could be predicted

qu:lte well--with nulziple correlations ranging up ¢o ,72-~from data available at the

tact of training. The patterns c¢f relationships were highly similar to those found
fot the prediction of language proficiency at the end of the formal training period.
Por persons whe already had some knowledge of Spanish, language proficiency at the
nidtour testing was primarily dependent upon the level of proficiency measuzed 4t the
start of training, and only secondarily upon language aptitude and other variables.
For persons whe had no knowledge of Spanish at the outset of training, languszge apti-
tude as measured by the Modern Language Aptitude Test was a strong predictor. Ceztain
questionnsire factor scores made small but significant contributions for certain groups. .
Aside from the initial level of language proficiency, there were mo good predictors of
the amount of gain in language competence the PCV would make during the fizld experi-

" ence.
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Statistical data are also given to show how midtour language competence could te
predicted from combinations of data from the start of trairing and the end of training,
and from data from the end cf training aicne.

e e e e

Studies of Attrition (Chapter 8)

Peace Corps trainees and Volunteers leave the Corps for a number of reasons; some
vithdraw voluntarily, and others are terninated from service for such canses as "lang-
uage ineptitude", lack of motivation, and personality unsuitabiiity, Language apti-
tude, as measured by the Modern Language Aptitude Tezt, and prior proficiency in
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Speaich {or Portugueze) were studied in relation o reascns for withdrawal. Both of
these varigblss are related to th2 probability of withdrawal: trsizees with lower
aptitude ecorus or with 5 prior proficiency in the language zre wore 1ikeizy to leave
the Cozps thzm those with lugher aptitude scoree. or with prior yroficiency.

There 43 a highiy significant relaticsship between language aptitude and termin-
ation for reascn of "language ineptitude.” Neariy all of those few who wcre sepezrated
for thls reagon had quite low zptitude scores.

None of these reZaticnships, however, js strong emough to justify using iow spti-
tude oz Iack of prior knowiedge of the lanjuage as absoiute criteria for rejection of
candidate:s from the Peace Corps. . :

Reconmdaticng .

1. Unless the Peace Corps trainca already has considerable knowledge of the rzla-
vant {eceign language before he begins training, an approximately 200-hour, 12-week
course of training gimilar to the cae in cffect at the University of Nex #dexico in
1963-¢4 ie not sufficientiy long to give the trainze a degrze of foreign language com-
petence that is sufficieat to equip him to do his job in the field without substantial
adverse =ffects of language problemz., It is estimated that for the trainee with
"aversge" language aptitude and with no prior knowledge of the language, a course of
approximstely 24 weeks would be necessary to bring him to the required level of ‘com~
petence. For tae trainee with higher than average language aptitude, however, the
course could be shorter tnan 24 weeks, Also, the course could be shortened for those
with prier knowledge of the foreign language; for some of these, it could even be
shorter fhan 12 wceks. . i

2. If the trainee is assigned to the field before he has reached tke required
level of foreign ianguage competence, further formal language training should 1if
possibie be organized in the host country, to assist him in reaching that level in the
shortest possible time,

3. Language aptitude, prior knowledge of the foreign language, and oiher variables
can play an important role in selecting individuals for Peace Corps training.

4. It is suggested that the Peace Corps organize a formal program of language
proficiency measurement, bssed largely on objective tests, to be applied at the start
of training, at the end of training, and at some point in the course of the tour of
duty in the host country. Informal measures and ratings of language profiziency rend-
ered by language training staffs are not adequate in terms of reliabiiity, validity,
and standardization. A set of tests having a wide range of m:asurement and haviag
equivalent alternate fszus should be used. At the start of trsining, the tests should

‘be .given not Guly to those who claim some prior knowledge of the foreign language but

ales to all others, in order te establish baselines or chance-score levels of perform~
ance. In this way the Peace Corps would be able to irace the deveiopment of language
competence in a much moze objective and relisble way and utilize the resulting meas-
ures in selection and assignment processes,
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A PARAMTTRIC STUDY OF LANGUAGE TRAINING IN THE PRACE CORPS
Chapter 1
Background and purpose of the Study
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- E . The need for adequate research to aid in the formulation of policies concerning J
; the teaching of fcreign languages has received increasad attention ir recent years 3
% ". (Carroll, 1960, 1963b). One type of study that can be of much use, not only in '
2 formulating language teaching policies but also in guiding individuals, is what may
g be called the "parametric" study or "baseline” study that simply sesks to chart as

accuratsly as possible the courze of foreign languags learning under spscified
training covditions for persons of different degress of sptitude, prior training,
and interest. The "parametars" of such studies have to do with asssured dagrees of
aptitude, prior training, and interest in relation to the amount of tine spent in
learning and the degree of achievement after various stages of training. From such
studies it should be possible to predict how much training is neccssery to produce
desired degrees of achievement in persons of known characteristics.

* ‘.‘h(.
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1 Despite the fact that language courses are conducted by the thoucsnds cvery yaar,
/ ‘ little reliable information; which couid be compiled to serve as a bssis for the
desired predictions, has beén collected. . Most of the ‘available informstion is of a
; ; judgesatal, subjective nature. One of the best sources of informatioa is a chart
’ igssued by the foreign language training department of the Foreign Service Iastitute,
¥, S. Department of State. This chart contszins estimstes of the amcunts of time that
would be required by individuals to reach & geries of subjectively definsd standards
of proficiency. The charted tim: requirements vary with the langusge studissd as well
as with the language aptitude of the student. Data of this character have been the
basis upon which governmental agencies and cther institutions concerned with foreign
language training have formulated policies regarding the duration of tzaining programs

and the standard for selecting trainees.

B ™ = ¥ T,

It is the basic purpcse of this study to provide more accurate parametric daca
B on foreiza language learning in a particular setting--the Spanish and Portuguese

- language training programs of the Peace Corps. More generally, the purpose is to
indicate what kinds cof variables must be teokan into account in paranetric studies
and to presenz a prototype of a parametric study.

Ideally, a parametric study should answer & question of the following type:
Given a (a level of language aptitude), p (an amount of prior langusge trainiang), and
possibly other data on an individual, how much g (achievement) could one expect the
student to attain after t (a specified number of hours of foreign language fustruce
tion)? To answer this question, it would be necessary to take precise measurements
% - ‘of language aptitude and amount¢ of prior training, and then to plot a Samily of

‘ i learning curves baszd on rather frequent measurements of progress during the training
B prograa. It wasnot possible to take frequeii measures of progress in this study, but
N the .data nevertheless give certain indica“ions of the parameters of the language

learning curves.

o T

o

The special rature of the Peace Corps training prcgram and field experience made
it possible also to investigate a further queation: What is the coursc of foreign
language learning after formal instruction has ceased and the learner is assigned to
a country vhere he must use the foreign language every day in hiz work? There has
been much speculation concerning the rate at which an individuazl can “pick up” a
language when placed in an environment in which the foreign language is used, bui we
are not fawiiiar with any studies of this matter.
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‘stzdy, the Feace-Corps had
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o8 Lisguage: Trafndsig Srograiv; ‘At the iafclatiod of the present
. sd wa3E the pollcy deidwion to conceitrate ali formal lan-
vag study £z trainses within ca initisl pditiod of ten to fifteen weeks, cepending
partly ou the linguage to be studied #nd partiy on the astute of the eventusl duty
asifguaenit. The following quotatics from'in itticle by Landgraf {1963) gives
further dstailss '

_Tafore they becoss Voiuhtzoers overseas all trajunics are given ten to fifteen
weeks-{nteasive  trafning courses’ in American universities and like inatitutions, and
both befors and durisg chis parfiod iiiteanive delsction procedires are applisd to
thea. Although 'the 7808 of Voluntests average in the twanties, some range ip into

the sevinties froa-ths Sottom legil wiSimin cf eightéda, Siwty -eiy p3r cent are man.

“Dutidy the tratulfg paFtod 5 iatge propsrtion of the timé is noo taken up with
the devslopment- of a uinfium oval f£asilisy in -a selected languige for overseis use.
Time is alss-yjant in spécidlited work €faining, in skills is teéaching Engiish as &
foreign isigiags; for exampls; for the large aumber ukc are to teach English ovarseas.

"In & number of cowstries.-in Litin Meerick mofe thaii a afnimik facility in
Spanish or Portuguess 14 -a virtdil necessity for ceivice to Péace Ccrps standards.
With many Africac programs Freénch is likewise s requirsment ....

“In scme of the Romgnce language wotk areas, as wll ds those vhere English is
more geaerally undarstcod; some other more éxoris language is often the selected
lagguage of minikuom facility acquired duribg $ai*i1il training., Ir eollaboration with
the T¥aining Division &t Peace Cotps, contiscting instifutions have thus far developed
intensive training programe for aivinal ordi facility in thirty<thcse languages:

AFRICA
‘Amliatic - ibo Somali -
Fréach Kiio [Sierra Leone] Swahili
Ewe Msude Teme
Hausa Nyanja Twi
Yoruba
NEAR EAST
Greak [Cyprus) Persian Turkish

SGUTH ASIA
Bengali Nepali Singhalese
Gujazati Panjabi . TaniZ
Hindi . Pashto . Urdu
Karinada Sindhi -

SOUTHEAST ASIA :
Maizy - B - Tagalog Thai

l'lm e ‘!ImICA )
Poxtuguese Spanish ‘Quechua

Topping snd Cammack (1965) have described the University of Hawaii Peace Girps
Language Training Program, iuvoiving eighit differsnt languages up to December 1%04:
Indonésiin; Bizaaf and standard Malay, Thal, Ilcino; Tagalog, Cebuaiio; Hilagayuon,
and Gujarati, Certain’ paramstric data aré available frow-their study. For example
they- shiow that after-200 hoiirs of instruction in Thai in theit program, students made

the folloeliig' PoreighSérvice Institiite levels:
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'zkair data can also be analyzed to show t!uc the MLAT (Modern Language Aptitwﬁ(‘ Test)
scoze 1is 1 fiirly good predictor of success: ) )

.
¢ 3 +

)lo. of studeats attatuinr

.
. ¥ y
m Score * s-o and S04 S=i and S-1+

E Tass than 40 1 0
4 50 o 60 22 6
E Above &9 - 3 14

, 28 20

% This is evidently the T-score used by tho Peace Corps, labeled PCMLAT

in cur own study (see p. 2G)
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It should be noted, however, that even a luvel of S~1+ i¢ not very high on the P5i
scale, which rznges from S-0 {uc ability; to S-3 (ability of a native speakecr).
"S=1+" is a cating in betwzen S~1 "ability to use lizited social expressions, numbers,
and languagec for travel raquirements™ and S~2 "ability to satisfy routine social and
limited office requirements."

The decision to study training prcgrams in Spanish and Portuguese tcr the present
investigition wags dictated partly by the fact that these languages, particuiagly
Spanish, are of prime isgortance in Peace Corps operations and must be learned to o
fzirly high degree of proﬂ.ciency if the Voiunteer is to perform to satisfactory
standards in his Latin American duty azsignment, and partly by the fact that large
utmbers of trainees in Spanisch and Porcuguese were expected to be available for- study
at the University of New Mexico where a large training program was in operation. Ia
this training program, -language learning was concentrated mainly in the first eight
vweeks of a twelve week period. The final four weeks were devoted gbizf‘y to physical
conditioniag under simulated field conditions, Froz a purely practical standpoint,
the question of whether this amount of language training in Spanish and Portuguese
" was sufficient to ejuip & Peace Corps Volunteer for work in the field was the main
focus of interest in this-study.
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According to data furnishad by the I?aza‘gn Service mstitute, if ‘a well-motivated 4
student takes full-tize language training in Spanish or Portuguese involving 4~6 hours i
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Overview of the Study vesign
N This study was made feasiblé by the excellent opportunity fcr data collection
- ! offered by the contianing Pesce Corps language training progra=zs in Spanish and R
% Pa tuguese at the University of New Hexico in Albuquerque, aud by the fact that the
. J Pesce Corps made it possible to test groups of graduates of these programs after they
' E had beeni in field-duty assigiments in Latin Anerica for a nu-ber of months.
\\ e ‘;‘

Data weré collected on seven contingents of traimees in 5panish (with a total
enrolment of £72 before the start of training) and on ome coatingent of trainees in
z Portuguese {with an enrolment of 51 before the start of training). In addition,

S certain data were collected on cue contingent of trainess in Portuguese (with an
\ earolmant of 37 bufore the start of training) at the University of Wisconsin
\ (yilwaukee braach).

Information was gathered relative to three benchmarks in the career of the
individual Peace Corps trainee or Volunteer.!

The first benchmarkmay be considered to be the trainee's entry into the Peace
Corps training program--in this case a 12-week training program. Information obtained
at this point, or relative to it, included the following: '

"a) Persoral data such as ‘age, sex, marital status, etc.

: b) Part and/or total scores on the Modern Langusge Aptitude Test,

’ c) Information concerning prior training in, or other exposure to, the launguage

~ to be studied. (For the most part, this information was summarized in a

“section placement scoze", reflecting the fact that the language training

11 staff sectionzd the students on the basis of thelr measured or judged prior
kaowisdge of the language.)

d) Questionnaire questions covering o wide range of matters such as self-ratings
of interest in foreign language study, prior experience with foreign languages,
seif-rated aptitude for languige study.

The second benchmack for the study came at the trainee's compietion of the
12-yeek training period. Measuzes of individual trainees taken st that point con-
sisted primarily of tests of foreign language achievement.

The third benchmark occurred after the Peace Corps Volunteer had ceapleated some
five to ten months service in the host country to wiich he or she had beea asaigned. i
Once again tests of language achievement were given,. ss well as quastionnaires ‘
covering the Volunteers' experiences with lznguage prublems in this setting, In the
present report, this point will be referred to as the afd-tour follow-up. i

Various other types of inforaation were collected, includiag detailed logs of
: classroom activities during the fraining period, reasons for termination or sepssation
L of trainees from the -traiiing program (where applicable), and various assessments of
g . the trainees by staff peraonnel. Many types of date were incomplete, or defeccive in
sone respects, and are hence ignored in the present raport.

Y Andlysis éonaist&d of studying iths relationships among thc measuras tezken at the
three benchmarks in order to plot and assess the course of learning und to study the
relevauce .of the various predictive measures that becsae evailable.

‘f ! Trainees sre not -officially deszignated as Voluateers uatil they have successfully
completed the training progrzam and been sssigned to: field-duty stations.
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The Peace Corps Language Training Programs
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at the University of New Mexico

Although language instruction constitutes a large part of the overall Peace
Corps training program at the University of New Mexico, the program also inciudes
instruction in' tlie geography, history, aid political and économic organization of the
host country, as well as -the study of world affairs and Unitez States institutions.
Further, each trainee is involved in a rigorous prograts of physical conditioning

. incldding practice ip survival techniques, horsemanship, "jeepmariship," add hiking
and climbing. ~Lectures and demoristrations are also given in medical and first aid
procedures of importance in the host country éavircnment,

3

o

the project staff was concerned exclusively with the language training proce-
dures employed, and the present report deals only with that aspect of the qverall
training ‘program. It is, however, important to a proyer understanding of the con-
ditions under which the volunteers undertake the study of a foreign language ta
vealize that many demandsare made on their time and energy in addition to the rig-
orous isaguage program itself,

Ibe Sgangéh Iraining Progfam

During the period when the language program was studiad {approximately June 15,
1963 to January 1964), the Spanish training staff at the Alduquergue center included
a director, Mrs. Laura:D, Calvert, an assistant director, Mr. Enrique Cortés, and a
teaching staff of ‘about fifteen instructors. - The instructors were msstly experienced
teachers at the secundary school leval who had compléted a one-yzar course im ian-
guage teaching methodology at the University of New Mexico. Most of these teachers
either held M.A, degrees in the:teaching of foreiga langusages or had completed resi-
dence and course requirements for that degree. A nuwber of the instructors were
native speakers of Spanish. Informal visits wade by the project staff to several
classes suggested that-both native and non-native instructors wére fluent in Spanish
and w2ll trained in the audio-visyal methods employed in the program.,

i,
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The total training period for which the Univexsity of New Mexizo was responszible
was divided into two phases. ‘Fivst, approximatelx cight weeks of lauguage training
were -provided ip Albuquerque for each contingent.* : Yndividuxl class sections con-
sisting generaily of ten to thirteen students whe met with a single fastructor for a
number of daily -50-minute sesgions, Monday through Saturday., Wsually, 4 or 5 were
scheduled per day, although on .occasion the number varied from 3 to 6, apparentiy -
reflecting necessary and temporary irregularities in scheduiing. During this eight--
week period; there were thus approximately 200. hours of laiguage instruction.

‘Each training contingenc was -divided. into frem € to 13 class gections, uumbered
consegutively; iower-numbered sections were mzde tp of students haying no or little
prior training in Spanish, while higher-numbered secticns included students of greater
proficiency as Judged by the training staff. Ssction placenemnt assignments of a few
trainees wereucbangédddnythevﬁirstmfewfdays ¢f training if i: appeared that a slightly
:highd?-vénwlowerénﬁmyezedwg:oﬁp was more-sultable for thé trainee. A weekly system
of rotation .mong instructots -at- each of ‘three levele (begianing, intermediate, and
advanced) provided the opportunity for students in the vayioug sections to work with
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1A ”continggngﬂ);ﬁaadggoupaafqztaigggsube;ng prepared for:service in a particiilar
country, The "Honduras II" contingent, for exzuple, denotes a group of trainees

. who wiil serve in Honduras following the training period. The numeral indicates

- that this is the seccnd group whick the Peace Corpa has prepared for :crvice in
that . country. '
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two or three different instructors in the course of the eight-week period. Occasion-
ally, instructors particularly skilled in certain areas {such as teaching the use of
the subjunctive mode) would be asked to teach a combined clizss ¢f two or three
sections for @ day or twe. With zelatively few exceptioms, such as the teaching‘
recesses required by four-day bikes (usually scheduled to include Sunday) and other
Outward Bound trairing activities, the rigorous daily schedule outlined above was

centinued throughout the first training phase. :

Ian the secund phase of training, the last four weeks, the program was devoted in
large par¢ to rigorous physical traiving and work projects in the Taos, New Mexico
area, where ihe Peace Corps has estsblished an auxiliary traiving center in the ski
valley a few miics from the town itself. Since much of the trainees' time during
the Taos program vwas spent in rough "non-academic" activities, the language training
procedures followed duriag this period were usually of a more iuformal natuze. The
nuzber of hours devoted to isnguage traiaing during these four weeks was considerably
izss than 100. (More zecently, the Peace Corps has instituted programs with approxi-

mately 300 hours of language training in a 12-week perind.)
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The teaching methed in the eight-week program in Albuguerque cas be described as
"audio-lingual®”, although the term might be more properly "audio-visual-linguai®’
since the student was exposed from the beginning to written material in Spanish, and
considerable use was made of pictorial material as well. Writter material was intre-
duczd not only for the sake of developing resding and writing facility, but also to
serve as a memory aid in listening and spesking situszions. The standazd textbook feor
all but the most ‘advanced sections was thz MLA-produced McZern Spanigh {Bolinge:
et al., 1960), consisting of separate traching units based on the reading and memo-
rization of dialogues, followed by pattern practice and other exercises: involving
material presented in the dialogues. Considerable use was also made of staff-pro-
duced flannelboard materials, particulazly for the teaching of verb forus, where
visual presentations were made showing an entire paradigm (subject proncun=—-verH sicm—
tense/mode suffix--person/number suffix, for each of the six persomns) whoss consii~
tuent elements were successively "vanished™ during orai practice until the students
were respondiug entitely from memory. Other staff-produced materials inciuded
Engligh-to-Spanish translation exercises designed to r2inforce previously presented
grammatical principles and oral practice and to inZroduce additional items of

vocabulary.
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Grammatical corcepts were not taught induczively but were instead prescated in
“lecture" form (and in Znglish) by the instructor. These presentations often made
use of the Yisual Grammar series of instructional posters (Bull, 1961). Using
sequences of real-life scenes, these posters depict the proper use »f certain verd
tensee and modes, prepositions (e.g., per vs. para), adverbs, ccnjunctions, use of
cectain idioms, and so fortn. ‘
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Ip addition 7o tﬁs_clasatoom language training, ezch student was required to sit
at a langusge tabie with one of the instructors and converse exclugively in Spanish
duving the evening meal. These perindu presented an opportunity for informally intro-
ducing a number of topics--momenclature for types of food, social customs and eti-
quette~—and tc discuzs other aress of iaterest to the traineecs.

!

A iibrary containing host couniry books, magazines, and newspapers was main-
taiaed for trainee use on apn individual basis, and a shortwave receiver was available
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! A term provided by Mrs. Calvert im a2z sriicle desexibing the UNM Peace Corpa
language training program (Calvesc, 1963). See ulso her YRole ¢f Written Exercises
in an Audio-Lingual Program" {Calvert, 1963). :
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for listening to broadcasts from Latin American countries, A certain aumher cf
formal lectures were given in Spanish, and Spaanish-speaking films were algo shown
from time-to time. -

Some instruction was done via 8 lsnguage iuboratory. Below, data are presented
to indicate the approximate proporticn of the scheduled time that was devoted to its
use. The language laboraztory was also zvailable after hours, but it was the im-
pression of the rzsearch stuff that students did not have much time to use it.
Unfortunately, nc information bearing on this point was collected from the students.

Use of Class Loze to Anuslvze Claasroom Centent

Although a reasumable acquaintance with teaching goals and methodology could be
cbtained from classroom visits apd lalormal coavezsation with the language staff, it
was felt desirable to obtzin wore specific day~-to-day information about actual r:lass~
room procedures throughoul the training period. For rzach Spanish contingent irvolved
in the study, information of this type was cbtained thrcugh the use of special class
logs which eacn instructor was asked to f£ill out for each of the daily class periods
tzught. These logs (see Appendix A for a copy of the forx used) allowed the instzuc-
tor to sumarize in five minutes or so following each class period the major acti-
vities in which the class had been involved. With minor exceptions, instructors
filled out the logs conscientiously and in gufficient detail ts permit the later
coding of 'this information according to the type of activity to which each class
perioc had beer priumarily deveted.

4 description of the coding categories is givea below:

1., Textbook Orierivvd Activities, This category includes both the use of the
Modern Spanizh textbook (together with flannelboard presentations) and the Visual

Grammaz posier series. Class periods falling into this category would thus be charac-

terized by morphological and syntactical expcsition on the part of the instructor,
student participation in dialogues, pattern practice, and other textbook-based
exercises. ) i

2. Use of Language Laboratory Materials. Pozr the most part, this category
includes oniy those class periuvds devoted to the language laboratory use of the
compercially recorded tapes accompanying each unit of the Modern Spanish text. Tc a
very limited extent, other taped materizls, such as recorded lectures iz Spanish,
were used in addition tc the regular Modern Spanish tepes; any instances of such use
are also included in this category.

3. Use of Statf-Produced Teaching Materials. The Albuquerque training staff
nad, at the time of the study, produced an "Instructor's Handbook" keyed to the
Modern Spanish test and the Visual Grammar materials. These materials included a
nurber of supplementary written exi exerciges, amplification of idiomatic zxyressions,
and special word 1ists. ALl such materials were being constantly reviewed, revised,
anlexpanded by the Albuquergue staff., In determining those class periods to bz in-
cluded in this category, the criterion established was that of any reference to the
use of the supplementary materials during the class pariod. Use of these materials
did not usually occupy the entire class period, but rather served as an adjunct to
textbook mzterial covered in the same period. Thus; class periods designated as
using “staff-produced materials" also iancluded, for the most part, regular textbocke
based activities, and the twn categories should be considered essentiaily congruent

in this respect,

4, Staff Tests and Quizzen, ‘fhe training staff had prepared a series of
achievenent tests, based on material included in ecach of the different units of
Modern Spanigh, tc be administered at the end of .the study of each unit. Typiﬁally,
these tests consisted of an oral quiz (with boih ¢he questions and the answer options
spoken in Spanish) followed by English-to-Spanish translation exercises, usually the
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translaticn of senteuces incozporating vocabulary and syntax employed in the unit.
Othez typés of test items were also used. dépending on the naturé of the material
tested; for example, the shanging of verb tenseés throughout & connected script or the
reuwriting of seatences substituting pronouns for nouns. The wnit tests usually
ocisupied am entire class peried, but in some cases there were short review pericds
before the test or the presentation cf new material follewing the test. For coding
purposes, any class period in which a unit test was administered was placed in this
category. -

* T R ., .
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Fcom time to time, additionsl classroom quizzes were administered independently
of the unit tests. For the most part, such additional quizzes were prepared and
administered by individual instructors to suit a particular teaching situstionm.
Quizzes of this type were included in the test category if they appeared to occupy a
substantial proportion of the class period (as opposed to short warm-up quizzes some-
tizes given at the beginning of a class periocd).

ol &2

S. Useof Native Informants and Other Sources of Cultural Information. During
the Albuquerque period, considerable use was made of the services of native informants,
who would typically be asked tc speak to a class section in Spanish on some topic of
potential interest aad utility to the trainees: formulas of politeness and other
protocol. observed in the host cowiry, industrial or agricultural orxganizations of the
host country, aspects of the monetary and financial systems. or major health and educa-
tional prodlems. A common procedure was for the class to spend the pericd preceding
. the informant's visit preparing specific questions to be asked by the students in a
§ discussion following the informant's presentation. Such preparation periods were also
included in this category if they appeared to occupy a major portion of the class
periOd .

In addition to activities involving native informants, a few other culturally
oriented classroonm procedures were considered to fall inte this category, These in-
cluded such activities as reading host country newspapers and magazines in class and
the use of maps and other realia of the country in question.

) An indication of the relative emphasis accorded to thege various activities in
! the course of the Albuquerque training period may be cbtained by comparing the pro-

: portion of class periods devoted to these activities,both for the training contingent
as a wiole and for the individual class sections. 4 representative analysis is
provided in Table 1 for the daily log entries for the Colombia VIII-Peru RCA con- ]
tingents (in training simultaneously near the beginning of the project period) and _
the Honduras II contingent {the last group studied during the project period).

\, ‘ Certain trends may be noted in Table 1. Referring first to the figures for the
Cclombia ViIl-Peru RCA groups,we sce a gradual decrease in textbook oriented activity
across tralning sections, with the greatest proportion of textbooi: use concentrsted
in the lower-numbered (lesz advanced) gzections. In section 12 and 20 for this group,
class periode devoted to textbook, Visual Grammar or flannelboard materials form a
very low percentage of the.total. Conversely, the use of native informants is rela~
tively restricted in the first 11 sections (mean proportion = ,07), while in the more
advanced sectivns, meetings with native informants (or extended Spanish conversations
with the sectisn instructor) comprised siightly more than hrif of the class periods.

, The use of staff tests is relatively constant across the first eleven groups

-4 (zean proportion = ,09); this probably reflects the fac’ that all of these groups
s | were working through the Modern Spanish text and admiristering the uniform tests

] specified for each unit. Formal testing prucedures dropped to insignificsnce wiih
the last two sections, since these two groups were uot using Hodern Spanish avd pre-
sumably were being tested informally through classroom conversations snd oral reports.

o, -
5 ! For all sccticns, there appears to have beecn & fairly substantial use of special
. etaff-produced mgterials, with a mean proportion of .14, or about once ia every 7

L .- O A e ke e —



Ty N ::;Q-i-
) E mue T

From oo

ini _‘:":ggogm* ?rppo:t@n: of Cms 2&:19&3 S_pggt: in mffetent sc:ivitiecl

e o Rk TR

= . mguxg& ‘ s:aff-rroduce& ».* Seagf - - -‘yigiée'
r- ;-Gtiv,nted a T;aboeatory - '—~-_ wﬁiaanﬂ.ﬂ Tests " -Inforsante -

Ta we - s Lz — . ==

Colaabia VIII-‘P‘é"i:'{x ILA cOnbined CIu:es
. July 1 July i8, 1963 o
./ ST * ” S 14 .10 04
R - 2 T 13- . 08 - .08
- - o’§8' T : 907 - - - 010 - .12 003
I 171 i = ‘ . 007 N . ¢07 .10 .QS
.63 .11 . «09 .11 .06
56 .16 .09 09 10
054' - . 096_ ' .21 010 008 .
.61 . 210 o135 .03 .05
. - 008 0151 J.Q 363
232 . +13 - 016 +06- 033
636 .. 013 1i o210 010
017 oo OOOA 030 002 - 051
o27 . 400 .18 .30 +55

SREBvovwounswnm
[ )
o
w

. Colowbia VII Classes July 19 - August 15

;;2;-1."_;;-—:2,;«_’9‘: 06§.
T3 s eld e

‘_-I'.., . ;, . - - 076 :-»»y

47
. +08.
007

1 03 17 +05 +07 .02
2 77 -09 06 .07 01
3 80"9 oQg 003 ooé 002
4 o754 12 - 05 07 .02
5,, 054 014 029 00_8“ 004
6 47 o215 25 232 - «00
7 «05 .19 05 .06 .05
8 .59 10 Ty .05 L1
9 - 43 .13. 14 006 . . 22
[ 43 .07 d2 .00 37
11 oih - 00 " J05 .03 +48
Peru KCA: Clagses July 19 - August 15
i .55 .06 28 .08 .03
2 . o52 .08 .26 .08 .08
3: - 1 7 ed2 23 .07 .03
4. . «35- 02 05 - .02 o35
, Honduras IT Classes ..August 8 - November 10

-00
«02

.01 )

. . ~ ¢ - ~ - Il .
- - . ~. LI « ~ .
o L
lmmmmmnmmmmmmmmmmr
oo ' .
Lol . .
N WM . [N . :
s AR K1Y ' . '
W ' A N '
‘.w‘ " * “‘\‘. '
N t N . N e v N .
[ o ) '
NN i:« ' . ’ N ' N
. PRTOY w \ N
‘. I
" . 1 '
v B
. !
A v
Ny < _', . N B
4. ..
£ 0
- +
N, R .
33 r

% 63 A4 T o7 .03
i f5ﬁ;-i*f,.=:~:« »-‘7‘a - .407 - oo oDk . o9

' WWWW@WMWWWW&WWWM&WWMWWKKWMWMW;%WWWW

0 _,...\‘}




¢ R O XN
e ORI FELICTTITA,

; ~3il-

. s class meetings, g
;j Language laboratury use for all but the two most advansed groups appears rather F
ié constant, at a mean level of 10, This would be expected in light of the fact all
B4 units of Modern Spanigh are accompanied by laboratory tapes, with which each section

apparently wurked consisteantly during the period.
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groups on July 19, certain changes may be noted in the distribution of class periods.
g b The use of rative informants is reduced in the lower and intermediate sectiorns, and
- some of the lower sections of CoZombia VIII classes (Sections 2, 3, 4) appear to be
devoting about 752 of the total class period to textbook and grammatical presenta-
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Following the separstion of Colombia VIZI and Peru RCA into different trainiag H
1

af tions. Some reduction is noted in the proportion of periods devoted to-testing; this
£= uzy be explained in part by a “doubling-up” in several cases, where tests for two
y ; units of work would be acministered in one class period. ‘
/ "] i
/" §§ Proportions for the Honduras II group show a fairly uniformly high concentration B
H of textbook-oriented work, consistent use of staff produced materials (mesan pro-
- EZ portion = .12), and a reduction ir expesure to native informants or periods of
a = extended conversation. One interpretation of such figures would be that a generally
] §§ lower level of beginning-of-training proficiency for the Honduras group necessitated
. ii an approach more concentrated on fuudamental, textbock study and allowing less time
E = for the more informal, unstructured learning sitiations afforded by meetings with

\/
(N

- informants or perticipation in discussion sessions,

An Analysis of the Text, Modern Spanish

Becsuse the text Modern Spanish (Belinger et al., 1960) was the basis for a large
part of the instruction, as shown by the znaiysis of claszroom activities, it scenms Ny
useful to make an analysis of ita content sc as to gain &n impregsion of what the
student whe completes its study can be expected to have learned,

This text was designed for elemencary Spsuish language instruction at the college ‘
level, but it has aiso been widely employed at the high school level. It is divided ! ..
into 30 zections or "units,” each intended to vequire about one week of classroom
work in the usual college schedule, The first uait provides a detailed discussion of
Spacish pronuncistion and intonation. Units 2 thkrough 24 deal primarily with grammar
and lexicon, and uaits 25 through 30 provide reading selections based on various
aspects of Spanish sud Latin American history, iiterature, and culture.

—~

Each of the twenty-three grammar-lexicon units presents initizlly a dialogue in
Spanish based oa such "reai-life" situations ss a telephone conversation, dinner in a
restaurant, or a visit to the doctor. Each dialaguc incorporates the gramaatical
constructions and vocabulary to be stressed in later pattern and substitution drilis,
Students are expected to memorize the dialogue for each uni¢ as a basis for work with

the exercises.
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appears in the dialoguze, grammar dis.ussions, or drills; scquisition of such items
would presumably be vecessary in ordur for the studeat to deal succeasfully with the

ii diaicgueg and 3irills of each unic.
:?’px

k ;. Some ‘idea of the organization of thz Modern Spanish text may be gained through 3
Be an examination of the number of grammar “taopics” iantroduced in each unit, together 1 -
A with 2 count of the items of "Active Vocabulary" presented in the unit. A fgrammas;
£ topic" in this cense iascludes 211 material presented under the boidface sectionings
= following the disiogue for each unit, Exarples of such topics are: “pregent teuse of %
! g ~ar verbs," "unrd order in questions," “possesive zdjectives,” “the -ndo foem," N
!;;§ "irragular preterits,” etc. “Active Vocabulary” refers to any lexical item which N
xi
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4s shown iw the lower curve in Figure 1, the ratea of introduction of Erimmar
topics is relatively constant throughout unite 2-24, Although it certainly cannot
be said that Zach of -the. topics is equivaient in the sense that the sane amount of
tine would bz required for mastery of the topic, the fact thaz a generally constant
rate of introduction of these topics is maintuined throughcu’: the text dees imply an
atizapt on the part of the authors to introduce ‘grammaticel -concepts. at a rather
steady rate (as opposed, for example, to a gradually increasing rate of introduction).

Ihe situation is slightly different with respect o the introduction of items of
"active vocebulary” (Figure 1, upper curve). Here (and probably necessarily), the
rate of ' intreduction of lexitcal items is both high and increasing through unit 5;
on the aggsumptizn that the student has no initial vocgbulary in Spanish, it is
necessary to imtrodiuce u relatively lsrge vocabulary at the outset in order to reach
a Jevel 3t which the presentation of meaningful ¢ialogues in colloquial language is
feasible. The rate of introduction of lexicil items aprears then tc decrease slightly
through unit 2i, at which point thers is a substantial increase, possibly in antici-
pation of the reading units to follow. As miy be seen from Figure 1, 492 lexical
items are introduced by the end of unit 25,

Use of hodern Spanish Text by Sections

As indicated orevicusly, the higher-nunbered sections in any given group ware
the uove advanced gsections. Some of these sections were so advanced that they made
very little use of the text Modern Spsnish.

Students in the lower-numbered sections were in most cases started at or near the
beginning of this text and carried thruugh the successive units of it at an approx-
imately constant rate. This rate, however, varied somevkat cver the sections. To
give an impression of this variation, Table 2 siawis the unit number to which the
several sections of the Colombia XI~-Ecuader V group had progrecsed at the end of
each of eight weeks of training (or the coiresponding nuxber of hours -of instruction).
It may be seen that st the eud of 8 weeks of instruction some of the slower sections
had completed only 22 units. Sowe of the faster sectionms, however, were able to
reach unit 24, the last of the regular grammar and vocabuldry unite (unizs 25-30 are
cosposed of reading selecticnus).,
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The’?ortugggse&Training Program

P S G T AN

It was pleaned originally to collect the same types of data on Portuguese lan-
guage instruction as werée collected for Spanish. Various difficulties, however,
interposed (iiensslves; for exaiple, It proved impossibly to collect daily logs of
clagsroom gctivitics from Portuguése iistrictdrs, I uny case. it ‘turned cut that
the project was able“ts ‘conduct end-of-traiuing and in-field testing with only one
contingsnt of trainées in Portuguese (Bracil VII). 7he rémarks in this section will

%

 therefors be cofined to a general description of the Portuguese traiiing program.
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The primary textbook was Introductfon to Braziiian Portuguese (Riccio, 1957). The
text conaists sf 26 lessons; plus review sections £cllowing every fifth lesson.
Fot' each lescon a veeding seleéction of 200-25C words is provided, followed by a
Portuguese-English vocabulary list of about 40-70 words, A grammar sectioa dis- .
cusges “(in Engligh) the particular grammaticei topics exemplified in the reading
section, and the lesson is conclided with a8 series of exercises such as completion
("£111-in-the<blanks"), translation of English gentences into Portuguese, changes of
person or verb tense, and directed conversation based on printed questiuna (A que
horas chega a casa?"). ‘

LS ae Mg
RN

In addition to the basic text, the Zortuguese groups used two reading texts
{Lopes, Bom Dia; Hamilton, Lopes, and Walgh, Conversss Sul-Anericanasg), as well as
locally prepared supplementary materials providing additienal exercise materials for
each lesson of the Introduction text.

As with the Spaunish contingents, trainees in Portuguese were divided into sactions
reflecting prior background and cbserved proficiency in Portuguese. The basic
instructionsl procedure for each lesgon involved a preliminary lecture by the direc~
tor of Portuguese training (Dr. Albert R. Lopes), attended by all sections, follawed
by individual section meetings where -2 member of the Portuguese.staff answared
questions on the lecture and conducted drills using the lesson waterials or supple~-
mentary sheets. Conversation in Poriuguese wes encouraged as o part of the section
meetings, and additional opportunities for conversation were provided through required
attendance at language tables during the evening meal. Language laboratory materials,
such as recorded broadcasts from Brazilian radio stations, were used on occasicn, and
the trainees aiso had access to Brazilian magazines, newspapers, and other materials.
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o ChapteE A . - . s
- Description of Snples Studied

In che,o:iginal glan fnﬂ'tbil study, it waz expectad that by testing and obser~
ving;succeasivg qpntingénss of Peace Corps: trniacus iﬁ.Spaniah or. Portuguese at the
Uhiversity«qﬁ>Rcw'ucxiﬁo,\it_wculd ba pclqible evintually to accumulate dats on sbout
300 .gtudeats of- Spani:h,snd abeut 150 students: 6f<Po:tu3ﬁ¢le. As-nz:tett turned out,

1at1vz1y féw stulenta of Po:tugﬁase vere availmble for study. Therafore it was
'decided to proleng tie period of data collection by sevérdl wmonths in order to sccums-
late a largcr number af casen,4u Spanish than otiginally'planned. .
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, ' e t-ples pf Trainees in SPanisa . !

Sev*n successive contingents of Pence COrpl students of Spanish ttained at the 3
University of New Maxico werc studied. The nazes of these groupz, number of trainees
initially enrolled, nunbor of sections, end training datas, are as follows:

. N No. of Dates
Sections

Cciombia VIII 117 13 June 10 - September 15, 1963

Fem V 39 12 June 10 - September 15, 1963

Ecuador V 79 7 July 7 - October 11, 1963

Colombia XI 58 6 July 7 - Getober 11, 1963

Honduras IX 55 6 August 8 - November 10, 1963

Colombia ZIIX 67 10 Septesber 9 -~ December 21, 1963 ]
Colombia XV 57 € October 21 - January 10, 1264

- ARG

Total 472

Although the original rosters for thesz contingents supplied by the Pesce Corps
contained the names of 472 students, 28 students eiiiiar failéd to appesr in Albuguer-
gue or withdrew within the first few days of training. The cample was thuo imwvediately
reduced -to 444, - .

Persorial data on sex, date of'birth~ind marital status were available for 447 of
the original enrsllees., For this group, men outnumbered women 1.7 to 1, age ranged
from 19 to 60 with an average of 23,7 years, and a large majority were single at the
: time of enlistment in the Peace Corps and had never baen married. A more detailed
| description of the sauple is given in Tsble 3,

Samples of Trainees in Portuguese

FATER

g During the data-collection period of this study, there were three contingents of
students trained in Portuguese at the University of New Mexico. The nawz2s of these ’
groups, the numbor of treinees initially enrolled, and the training dates are as

E followa:

| _ N Dates
Brazil IV 35 May 9, 1963 ~ August 8, 1963
Brazil V _ 38 July 12, 1963 - October 12, 1963
Brazil VII 51 November 11, 1963 .- February 3, 1964

- ' _For admiristrative and other reasons, it was poasible to make detailed studies of
_only the  Brazil VII contingent, Personal data ara available for the 51 members of
that ccatingent who actually entered training; these data sre summarized in Table 4.
, In contrast to the “yani:h—training contingents, this Portuguese cont? ingent contained
i S more women than men, but its age and marital atatus distributions are roughly compar~ | ]
. - able to cnose of the Spnntsh-trainiug cobtingents. i
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Table 4

(5 = 51)
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Chapter 5

Nature of tne Data Collected

A viic variety of datz oa the tralnees was zvailabie from Peace Corps records
or‘Srom tests and cther eveluatisns conducted by the Peace Corps Training Program at
the University of New Mexice. Somé of these data, however, were "spotty'. in the
sense that many of the scores for isdividual trainees were misesing or otberwise
unzvailable. Therzfore, this chapter will describe in detail oniy the gets of
measurements from these scurces that were found to be sufficiently complete to bhe
usable in this study.

In addition, a series of evaluation instruments were selected ox developed speci-
fically to meet the requirements of this project. The selaction andfor construction
of these instruments will also be described in this chapter iz datail.

Yeasures of Foreign Language Aptitucs

Parts 3, 4, ami 5 of the Modern Lanpusge iptitude Test (Carroll and Sapon, 1958)
are roatinely given by the Peace Corps to applicants for t: tzaining, at varicus test-
ing centers throughcut the ccuntry. The only difference from the commercial varsion
of the test is that the 2aswer sheet is in the format required for the SCRIBE scoring
machine at the Educational Testing Service in Princeton, N. J. Parts 3, 4, and 5 of
the MLAT are paper-and-pencil tests, constituting the “short form“ cf the test; the
MLAT gives norms and other data for a total raw score, which iz the sum of the raw
scores on thiese three subtests. As used in the Prace Corrs testing program, these
three parts are given by a test administrator who reads the instructions aloud from
the materials furnished and times the tests sepurately (this iz in contrast to another e
procedure, uaually employed for the total test, whereby the test is administerad by
playing a magnetic tape recording of all instructions, times, etc.).

el il o W P P 8 e i RO VIPIOIY s 6 o A i

Part 3 of the MLAT, entiiled "Spelling Cluez," requires the subject to zecognize

woxds "spelled appxoximacely ae they are pronounced”, such as luv (icve) and ernst

E (earnest) and chosse z syacaym for each word from five choices offered {g,ﬁgs:ign “and

g 8incere are the corx ect responses for these examples). The test contains 50 S<ems,
for which a time-limit of 5 minutes is allowed, and is thus  higily speeded., According
to the test manual, "scores on this part depend to some extent on the student's
English vocabviary knowledge"; however, it "also measures the same kind of sound-
symbol association ability as measured by Part 1I, Phonetic Script, but to 2 lesser

2 extent." [Part II is a test that must be administered by mezns of a tape recorder;

!% in this test, the subject learns to associate particular Znglish sounds with syabols
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- in a gpecial phonemic transcription.]

Part 4 of the MLAT, entitled "Words in aea»ances," requires the subject to select
elements of sentences that correspond in grummatical function to specified elements in
other, "key" sentences. It can be characterized as a test of grammatical analogies.
According to the test manual, "this part is thought to measure sensitivity to gram-
matical structure, and may be expected to have particular relevance to the scudent's
zoility to handle the grammatical aspects .of a foreign language." Fiftsen minutes
are allowed for the 45 items of the test; for most students, the teast is not highly
speeded,

Part 5, entitled "Paired Associates,” requires the subject to memorize the
English m:anings of 724 nongense words iabeled 25 “Kurdisn" (they are not rcally
Kurdish); 4 minutes are allowed. for thiz wmemorizztion, after which thera is a
4-pinute, non-speeded multipie-choice test on the memorization. Maxjnum scors is 2/
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Scores on the Modern Language Aptitude Test have beer shown to be highly pre-
dictive of success in foreign language study, particularly in intensive courses
(Carrell, 1962). The Regearch Division of the Peace Corps has conducted or sponsored
nuserous studies showing a satisfactory validity for tic test in predicting success
in Peace Corps language training programs (Krug, 1962). Hobbs (1963, p. 51) points
cut that the wvalidity of the test in predicting success in thz field "holds up reason-
ably well not only for countries where a new langusge must be learned but for others
as well, suggesting the importance of some general ability-to-learn factez." (Indeed,
several parts of the MLAT are explicitly learning tasks, particularly parts 1, 2, and
5.)

w o~ PRET—

As used by the Peace Corps, the tota? score for Parts 3, 4, and 5 of the MLAT
{here designated IMLAT) is converted to a T-score, which we will identify by the
symbols, PCMLAT, by a conversion table that amounts to the equation

PCMLAT = .472(ZMLAT) + 23.03

SR g A AWRAR A A &

(Solving this equation for IMLAT we get IMLAT = 2,12(PCMLAT) - 48.74.) This con-
version had been established by the Peace Corps on a large number of EIMLAT scores
chtained in the early days of its seiection program.

For various reaseng, however, scores were not available for a substantial proportion

of students, In any case, we desired tc obvain the part scores thems=lves, and if

possible also to secure scures onm Parts 1 and 2. Wherever possible, scores on parts :
3, &, and 5 were obtained througk a re-scoriag of the original answer sheets resulting :
from the routine Peace Corps tescing; these scor2sz were obtained from Educational §
Testing Sevvice. By plotiing the resulting IMLAT scores against PCMLAT scores it was ;
found that & small number of PCMLAT scores were in error, probably through clerical

error (a numbar of PCMLAT scores were incorrect in the ten's digit); for all such )
cases the PCMIAT gcores were corrected in project records, and the Peace Corps was '
inforued of the errors. !

Taus, PCHLAT scores should have been avaiiable for all trainees ian our study. i
j

i
{
Also, wherever possible, missing scores on Parts 3, 4, and 5 were chtained by '

testing at the University of New Mexico undex prcject auspices, as close to the starc !
of training as possible. Uhers this was not possiblie, IMLAT scores wers obtained from .
PCMLAT scorzs by the conversion equatior above. Parts 1 and 2 were administered to 1
as many trairees as possible, whenever in the training program it vas feasible to
give these tests, but gemerally close to the starting date of the training for 2ack
groun. Despits gll effortz to obizin complete sets of sub-test scoves on all trainces
included in the sample, many scoves wzare still uravailable, ss will be seen in the
aext two chaptexs. :

Because zcures on Parts 1 and 2 became available for appreciable numbers of
trainees, descripiions of those parts are given here.

Part 1 of -the MLAT, entitled "Number Learning,” requires the subject to learn [

the names of numbers (1, 2, 3, 4; 10, 20, 30, and 40; and 100, 200, 300, and 400)
in an artificlal language. The learning is done by auditory presentatien of appro- .
oriate practice materials from a magnetic tape, after which a series of two- and
three~digit numbers in the artificial language are prasented in fairly s2pid

succegsion (again auditorily f£rom the tape;. The subject is requirzd to write down
these numbers in Arsbic rnumberxals from dictaticn (later transeridbinz the answers o -
appropriate answer sheet scoring pusitions). The maximum score iz 43: the total
duration of the test is approximately 19 mimutes. Ascording t2 the test msnual, the
test “scems to measure cnme aspeci of the memory compesent of foreign lezguage apti~
tude, but the part also has » falrly large spzcific variance, which one might guess

to be a special 'auditory alertnzss® factoez which would play a role in auditory
couprchension of a foreign language." '

By,
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Pert 2, entitled "Phonetic Script,” requires the subject to learn to
associate parciculsr English sounds with symbels in a special phonemic transcription,
Learning fa demonztrated by the correct choice from emong-feur pozsible trans-
criptions Zor s given gyllable. 7The test sust be presznted by tape recording; pscing
of the presentation is of couzse determined by the reccxzding, which lasts gbout 12
minutes, Meximum score is 30,

furing the period when the trainees in our sample sre likely to have bean sel-
ect2d for Peace Corps training, the cutting score on PCMLAT was quite low. Never-
theless there appearsz to have been some selectivity, reflected in the fact that the
cistribution of PCMUAT scores for 372 trainees fsr whom data veze svailable both from
Peace Corps records and from the rescoring of the answer sheets at ETS has a mean
of 54.5 and & standard deviaiion of 8.. {as compsced with theoretical values of 50
and 10, respectively, for a non-selectzd group). The total distribution of earned and
converted ZMLAT scores, bssed on 437 cases (tue largest number on which it wae ]
pessible to cbtain EMLAT scozes from any scurce), had a mean of 66.2 zud 3 standard
ceviation of 17.4 {corresponding ¢o 54.3 and 8.2, respaciively, on the PCMLAT scale).
This mean has a value between the 55th an? £Gih percentiles on published morms in
tae Manual of the MLAT for "Me:z in Intensive Language Training at the Depertszat of
State". The sawrle may thus be concluded to have been somewhat gelectes in terms of
lznguaze aptitude,

The above data are for cases found among the Spanish-tzrained contingents. For
48 students of Portuguese the mean and starndard deviation of the PCMLAT distribution
were 57.5 and 6.9 respectively, corrzsponding to vzlues of 73.2 and 14.6 on the IMLAT
scale.

Measures of Prior Knowiedge of the Language Studied

in its selection procedures, the Peace Corps offers the candidaste the cppostunity
to demonstrace his knowiedge of a foreign language by taking & written examination in
it. The examinations offered include one in Spanish. However, aoue of the trainees
in our sample took this examinztion.

When students destined for Spanish training arrived at the University of Hew
Mexice training ceater, they were given the opportunity to demcnstrate their know-
ledge of Spanish by taking a placement test on the basis of whick they would be
asgigned to one of the more advanced sections. The placezcat test consisted of two
parts. Part One was given to trainees who reported having studied Spanish previousiy,
and it consisted of an aural comprehension section worth 80 points and a reading
comprehension section worth 20 points. Fart Two was given culy to the traince
who scored 85 or better on the fizst part; it consisted Gf a taped conversation test
in which the student was given a certain period of time to talk about pictures
flashed on & movie szreen.

Recavse only a certain proportion of all Spanish trainees tock any part of the
pizcement test (according to cur records, only 276 cut of a total of 452 Spanish
treining entrants, or 6%.1% l), eénd because the placement test itself was not uaniform
for ail who took il, the problem that presented itself was how to represent initial
proficiency in Spanish «n a gcale with a common meaning for all trainees. One way
in which this was done was to derive a scale from a correlated vsriable, mamely, the
section placement numbar. As each contingent arzived at the Taiversity of New Mexico
training center, the Spanish training staff assigned students to sections on the
besis of not only plicement scores, but also any other information they had as to the
tcainee's prior exmozure to Spanish or related languages. The section placement

! We have no assurance that all students with prioz training in Spanish actuzlly
took the placement test or that our deta concerning the placement tests are actually

complete.
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purber_was correlated with amount of prior knowiedge of Spanish; *uat is, students
with the greatest amount of Spanish competence (sometices native speakers of Spanish)
were assigned to tie hizhest-mumbered sectisns: studeats with the ieast exposure to
Spanish or any other language were assigned to the luwest-numbered sectien (section
Since contingents viried somewhat in size, therz were varying numbers cf sections.
Therefore, a statistical procedure was epclioyed to coavert =211 section numters co a
common scale. For eash coantingent, scction nuzbers were converted to T-scozes cor-
responding to the mzaa standard scozee for portions of a normal curve hsving the
same proporiicans of caces «s the 3ections arranged in numerical order, The resulting
T-scores mete then posled into a single distributicn and again sczied in T-scoze form.

k]

The chief assuwwption underlying this procedure is that the resulting Szction
Piacement Scores (SPS} carry at least some information zpout ti.e student'’s prior
knowledge of Sparish that is not reflected in the Sranish placement test scores alone.
Teble 5 shows the distribution of SPS scores for 171 cases without Spanish placement
test scores and for 271 ceses distributzd according fo Spanish placement test scores.
The mean SPS for cases without Spanish plscement test scores was 40.83 with &
standard deviation of 8.61; foz cases with Spanish placement test scores, the mean SPS
was 53.80 with a standard deviatiin of 8.88; clearly these means are different. For
the 271 cases with both SPS 2uad Spanish placement test scores, the correlation between
SPS and test score (the score being that resulting from part one of the test) waz .63,
a very substantial va2ise. Nevertheless, it must e pointed out that in Table 5 there
are a few outlyirg cases of trainees with fairly high Spanish placement test scores
who were nevertheless placed in low-numbered sections. The rexsons for this are
unknown. Likewise, there are a few cases without Spanish placement test scores who
were nevertheless placed in fairly advanced sections.

The Section Placement Scores 2iso carry informstior as to kow advanced the
trzinierg for a student was., As we have seen in & previous section, the higher-
numbered sections tended to get further along than the lower aumbered sectioas im the

text Modern Spanish.

No placement tests were given to students of Portuguese on their arrival at the
training program in Albuguerque, but they were assigned to sections on the basis cof
staff interviews conducted to determine their stage of proficiency. The cections
were numbered from high to low proficieacy; i.e., the most proficient were assigned
to section one and the least proficient to section sik (there being six sections);
consequently, these section scores corrzelate negatively with proficiency. {They also
correlate negatively with IMLAT to the extent of -.43, N = 48, P < ,01; this fact
suggeste perhans that sectioning may have been baged to some extent upon knowledge
of MLAT scores.) In any case, the se:tion placement numbers, rangisg fzom 1 to 6.
are rzegarded as measures of prior or initlal knowledge of Portuguese for the purpose

of this study.
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,g?gq Moasuves of Cthor PreoTraining Variables . -
‘ I
- For thae purpose of obtaining dats concsraing trainecs® backgrsund in foreign {

1E language study azd degree of interest in such atudy pricr to entry into Peace Corps
) training, the project statf prepared a Foreign Langusge Questionnaire (See Appendiz E)
that waz to be administered to both Spanish and Forxtuguese language trainees at some
I convenisnt tims curing the training period, generally towsrzds the end of training,
. The questionnaire was thus largely retrospective. Zmong the kindg of informatiom
aought weres

1) a characterization of the trajuee's prior backgrouund in foreign languages
: aside from formal achool concacts (e.g., opportunity to hear foreign lan-
f guages spoken in the home, parents' interest in the foreizn linguage

N 7 achievement of the trainece.)

e b g I p
7 b

§ A v e et § e

2) a detajled invantory of the trainee's formal couzae work in foreign langueges,
fron grade school up to the time of entry into the Peace Corps program. For :
each formal ccurse takea, the trainee waz asked to £iil out a separate sheet i
asking for informetion an type of school attended {public, privace, paro-
chizl), class hours per week of foreign linguage, tyre of finzl examination,
and so forth.

——————

- . .. M
™,

- 3) 2zn estirate of the trainee's conception of and interest in foreign language
- study prior to his entry into the training program. Questions of tals type
S covered the trainze’s interest in foreign language study compared to other
' types of school vork, the zelative zmcunt of time he had spens studying
foreign ianguages, hiz intcrest in seeing foreign languazgs films, or iearning
the pudinents of some "'out-pf-the-way" language, etc.

I s b S

e Bk

4) the traines's self-sppraisal of his relative ability in each of the skill
arezs of listening, speaking, reading, and writing in a forxsign langnage,
again prior to ent:iy into the Peace Cuorps program. _

This background znd interest questicnnaire was sdzinistered in a preliwminary
mimeographed form to approximately &9 Peace Corps trainees at Springfield College
(Springfield, Massachusetis). and as a result of this pre-testing, a number of minor
changes in fcrmat and phrascology were made before the questionsnaire was printed in
phato-offget form for uge with the University of New Mexico contingents.

For the purpose of establiching a limited number of predictor variabies, thes dats
from the Foreign Language Questicnnaive of from 332 to 368 trainees both in Spanisk :
and in Portuguess were subjected to a series of specisl fzctor analyges. Items were
classified logically into three gets: (a) items on attitudes towards foreign language
study; (b) items concerned with preferred mcdes of foreign language study; and (c)
items concerned wich exposuze to foreign language experiences in the home. Each of
there sete of items was factor-analyzed in order to reveal the weighting of eaca
rasponge that would yieid the maximum relative variance in a composite score based on
= thege items. (iiius, 2 orincipal componeats analysis of the variance-covariance matrix ] &
of the item regponses was employed is each case.) A detailed description of the
rationale and computational procedurez used will pe icund in Appendix C,

PR T (U]

Lk LRV .
I\

' Thess analyses resulted eventualls in four factor scores that were computed for
; each gtudent. Two of the factors, called Interest in Foreign Languages and Compul-
e sivity, were derived from the set of items on attitudes towerds foreign laanguage study.
% Each of the other factors, Preferance for Audiolingual Instruction ¢{briefly, Audio~
: lingual Preference) and: Exposure to Fcreign Langusges in the Home (briefly, Home
, Exposure) was derived frem the corresponding set of items as classified logically above.
= . The factor sceres actuailly used in the study were arbitrary limesr transforms of factor
" gcores expressed in normal deviate form.
A The items contributing to each Factor, and their factor loadings, are indicated .
in Tables 6, 7, 8, and 9.

N2 L




S e

_“ T ) .25.

Table 6

- Items.Contributing to Factor . Interest in Foreign Languages |

Item Numbex Item Pactor
‘Statément ‘ Loading
6 I would have enjoyed joining a club whose main shject was to
i make it possible for students to comverse with one another in 36
= 2 foraign language, heaz lectures-dm the language, and so *
. for;t}.s . ’
2 I voluntarily sid on my own (not in connection with acy class) .34

picked up and attempted to read a foreign magazine or newspaper.

8 1£ I had a Foreign friend who was quite fluent in Eaglish and
liked to speak English, I would still rather have had him talk
to me in his native tongue. 31

% I voluatarily and entirely on my own atterpted to read one or
more plays, novels, or other serious works in a foreign

language study. .28
15 In comparisen to my other courses, I was less interested in
foreign language study. - =.28

17 In comparison to my otaer courses, I was vary interested in ?
foreign language study. . 28

42 If I had married a perscn whose native langusge was not English,
I would definitely have learned his (her) language even if we
both knew English, +28

21 Outside of class, and when not doing homework, I used hardly
ever to think of words, things, or ideas in a foreign

language. -o27
Table 7
: Items Contributing to Factor II, Compulsivity ’
item Number dtem Factor
Statement Loading

BN

16 In comparison to my other courses, I was equally interested
iu foreign language study. «39

25 Wheaever fgreién language homework was sesigned, I usually -
¢id it more or less willingly along with other homework. 031 [

31 After I had been wotrkiug at foreign language homework for some i
time, 1 found that I was interested enough to get the

assignments done, 22

T T .
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Table 8
Items Contributing to Factor III, Preferences for Audiolingual Instruction

Item Nuxber - - - Iten Factor
: Statement Loadinge

23 hi’lease. rank the four language eﬁlla from 1 to 4,
Write a "1™ opposite the skill you were best at ...

T TN GRS A I TE W T M B ¢ |

Speaking (ranked 4th) -3
Reading  (ranked: lst) -.31
Ligtening (ranked 3rd) we29

17 Witk the knowledge of the foreign larguage which you had immed-

: iately before entering the Peace Corps, which cf the following
things could you have done most readily? Please write a "1V
opposite the thing you could have done most readily, ...

A) Struck up a conversation with & fellow
i trSVEIIQr oooooaooooo(zanked Ath) °026

6 I would rather have; . §
A) studied a foreign language by iistening to a :

RSO st woaw —m L PRI U J—

recording 22
B) studied a foreign language by reading a book =22 é
3 I would rather have taken a foreign language test by: :
A) having the teacher say the sentence .21
B) having the teacher write the szentances on the board., -.21
23 {(See Above)
Listening (ranked lst) 21
Tsble 9

items Ccatributing to Pactor 1V, Exposure to Foreign Languages

Item Number Item Factor
Statement Loading

] I have had the opportunity to hear my father and/or mother
) conversing with friends in some language other than

Engliah ® 6 0 & 0 ¢ 0 & O 0 0 9 O & &€ 6 06 & 0 0 0 o yes 037
fale] -037

E
|
|
|
E
ég
|
§

some language other than English . . . - ¢« ¢« ¢« ¢ ¢ Yyes 34
£, no -.34
My father can carry on 2 reasonsbly fluc,t conversation in
N some language other than Euglfsh ., . ¢ 2 ¢ ¢ ¢ o« o ¥es o33
. no -.33
, 5 ° My wother can read bosks and magazines in some languag
j;; ? other than English_ 3 6 o 4 0 o 8 6 0 06 06 0 ¢ & o o yes ozg
:jj : f -~ no -.29
‘ Z My father can vead booke and magazines in zome language
{ other than Baglish 2 2 0 0 0 0 Cc 065 6 0 0 0 0 0 ¢ yee «28
| =TT me .28
N
|
!
P {

2 My mother can carry on a reasonably fluent conversatien in

o . .
. 3

Von

-

3 v 3 . AN € N o 8oy g am gt . ¥ s " A 2 o
R A U A AR A A AR AR A T G RSN s KNG 1) WS VAR AT AR . MV ARENA S iy S
2y 3 T RN N A v . 0 e .
< ' AU e e VAU T @ £ ) -




- _g-.-'i‘»,.- -

e Iﬁ#gﬁég’,?ﬁ%fiéléié“ E%aluations b ’theiﬁanfua~‘_Trainin:‘s a£r~-1 AL

pth at an ”im.emeﬂiat» asseﬁsment" point: abou: ‘Izali-way thrcmgrr .l:e 12-week
raining and also,a:“the end of’t e.tra.ning, a Peace Corps Language Evaluationwﬁbmn-v
(Appendix D) was ;Fled aut s Vn,eachfttaineeAhy his language instruc:ors. From this
. -fqrn.the following scores were cbiained:

Intermediate Aseessmepz
B;eaent*Level ofLFluency-in Speakxng

Exceptionul Tluency -
More fluency-than aversge
Aboiit average fluency
Below ‘averagé ‘£lueacy-
Little or no flvency --
Present ' Level of Comprehension
.o 4 -Exceptisnal comprehengion
3 -Bettetr than. ajerage -
2 About average =
1 Little or no comprehension [N.B. the form contained only these
four levels; perhaps by error]
Rate of Acquisition, Spesking
5 Outstanding =
4 High average
3 Average
2 Low average
1 Deficient
Rate of Acquisition, Comprehension
S5 Cutstanding
4 High average
3 Average
2 Low average
1 Deficient
Estimate of Adequacy of Language Ability for the Overseas Job, Speaking
& Strong
3 Satisfactcry
2 -u;aerline
- 1— --'lnl’ -
Estzmate of Adequacy of Language~Abillty ‘for the Gverseas Job, Comgreheas1on
4 Stre ong
3 Satsifactozy
2 Borderline
1 ¥o

]
wnw&w

Firal Asgessment
- Sem2 as for lIntermediate Assessment ’

1t would have been possible also to use data given on the Language Evaluation
‘Form concezning intermediate and final examinations; these were not used, however.
becdtse the tegtz were constantly being revised and even ccmpletely chenged, so that
there wag 1o meanidgful common scale on wiich the analysis could be based. This
being che case, it was decided to zely on standardized langveage proficiency tests
that coisld be applied LnifOtmly to al1 trainees in each of the lgnguage groups and
that could alao be given, in altermative forms, at the time of the mid-tour follow-up.

. *a . z . . B P = “. o
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Objective Language Profisiency Tests

A geries of objective language proficiency tests in Spanish or Portuguese was
given to g1l trainees who were still in the progrem at the end of the 1%-week train-
ing period, whether the trainee "passed™ this program or not. These tests (generally,
alternate forms of them) ware alsc administered to the trainees studied at the time
of the mid-tour foilow-up.

Since it was antiéipated that the levels of language proficiency possessed
by the traivees at the end of the 12-week trainiug period snd st the time of the
wid-tour folloew~up would range over a wide spectrum, it wac mecessary to provide
tests te cover a sorrespendingly wide range of proficiency. Unfortunately, the
available proficiency tests in Spanish and Portuguese did nof meet this requirenent
as vell as might be desired. In the case of 3panish, the MLA~Cooperative Foreign
Langusge Tests, which in 1963 were undergoing final nozming prier to publication by
Educational Testing Service, tere made available to this pxoject for research pur-
poses. However, these tests have two saparate levels, "L' level tests for students:
completing twe years of high school or two semesters of college study, and ‘M"
level tests for students completing four years of high school or two years of coliege
study. Only by giving both jevels to all students was it possible tc insure that
each student was tested with a test of the appropriate level. When this study was
conducted there were nc procedures availible from Educational Testing Service for
obtaining a single score derived from both tests.l There seemed to be no commer—
cially available gtandardized tests in Paortuguese, and thus it was necessary to
create 2 series of tests parallel to the MLA Cooperative Tests.

The principal investigator had constructed several years previously a Pictorial
Auditory Couprehension Test which could be adapted for measuring auditory compre-
hension in any language. Experience with this test (Carroll and Ho, 1959; Carton and
Carroil, 1960) has iudicated that it car measure a rather wide range of proficiency
in aural comprehension--from none at all to the proficiency of a native speaker,
Therefore, this test was adapted for use in both Spanish and Portuguese.

The MLACooperative tests are described in detail in a Handhook published by
Educational Testing Service (1965a). (The Handbook also covers the tests available in
Freach, Cermen, Italian, and Russian.,) They cover the four skill areas of Listenirg,
Speaking, Readiang, and Writing at the two levels of difficulty noted above: Form I,
tests (available in two forms, LA and LB) are planned for use with students completing
two years of "high school language study or two scmesters of college study, and Form M
tests (Form MA and MB) are designed for students completing four years of high school
study or two years of college study., Short descriptions of the MLA Cooperative Tests
and of the Pictorial Auditory Comprehension Test are given below, together with
sample itepzs°

H

! In 1965 Educational Testing Service publiished a booklet of norms (1965b) in which
"converted scores" on a common scale can be obtained from tests at either level.
A single score derivable from the two tests could therefore be the average of
the converted scaores,
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MLA-Cooperative Tests

iistening. The Listening tests are administered by means of a tape recording to
which the siudent listeny through earphones or by loudspeaker {in ouz admiristra-
ticn, the tapes were played over a loudspeaker). With minor variations depending
an the language aud test level, the following types of passages are presented:
simple utterances by a siagle speaker, conversations between two speakers, the
rezding of prose pasecages, simulated telephone conversations, asnd short dramazic
scenes enacted smsng several people. Throughout the test, a number of different
male and female voices are heard., After listening to each passage, the student
responds to one or more spoken questions by choosing one of four printad elterna-
k tives, All queztions and answer-opticns are in the fozeign language.
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. The student's score on the test is the number of items asnswered correctly.
. For Level L, the maximum score is 453 for Level M, it is 40,
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) Sample i;em. (Listening LA)

[Studeét hears following sentence and chooses -appropriate élteruative]

i Estén usiedes cansados? [Trapslation: .Are.you people tired?
A) No, en el centro. A) No, downtows.
B) Amigos, nada més. B) We're just frieads.
JI C) Tenemox muchos. " C) We have a lot,
) D) sf, ur poco. D) Yes, a little.]

Speaking, The Speaking trcts are administered either in a language laboratory
situation which allows for the recording of student responses, or by using two. .
separate tape recorders, cne to play the test tape and the other to record the -
student responses (the latter procedure was used in our administration). The
Speaking test is composed »f four parts: in the first section, the student listens
to short utterances that he repeats aloud, attempting to imitate the model voice
as closely as possible. For each utteradnce, the student is rated on his pronun-
ciaticn of certain "critical items" (individual sounds or sound sequences), which
are judged as either "right" or "wrong". In this part, the intomation of certain
utterances is also judged as right or wrong. .

-

L

. P)

The second section of the Speaking test asks .the student to read a short
. printed passage aloud; again, a number of critical items are judges as right or
L~ wrong, and at the end of this section a global rating of reading fluency is made
'Qﬁ%along a six-point scale,

‘o
’r

50~

3]

in the third section, the student looks at csimple line drawings (for example,
a book lying on a table) and amswers a spoken question about each drawing ("Where
is the" book?"). Responses to these questions are rated according to a four-point
scale based on verbal quality descriptions.

.
A

. In the final part of the test, the student looks at and "tells a story about'
both a single picture (for example, a wife bringing her husband a cake from the
kjtchen) and a series of four pictures (for example, a family visiting the z00).
Oue and two minutcs respectively are allowed for the responses, which are rated
for exteat of vocabulary used, corgezctness of atructure and pronuaciation, and
general fluency, each along a six-point scale.

i

; g
]
|
| E

- The final score onr the Speaking test is the sum of the ratings for all

. gections, with 2 maximum possible scoze of 82.
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Sample iem: {(Speaking MA) ' .

1 115&§a§nt?é§§5?5 drawing of a girl vashing her hands ard is asked the

Gue-hace la. muchacha? _ [Translation: What is tho girl doing?]
[Student’s response is judged for fiuvency, appropristensss, grammatical
correctmess, etc.] . - . -

-
s

Reading, In the-Reading tests, the student I& presented a number of passages in
the foreign language ranging from shorz and relatively simple statements to -
dongez. (109-150 word) passages drewa from-newspaper and magazine sourcus or frem
wore serious -iiterature. For ezch item, the student =ither completes the passage
by £illing in a missing word or phrase, or chooses the correct answer to questions
based on the passage. The reading passages, questions, and answer alternatives
are all in the foreign language; all moterials are printed in a test booklet, and
the student marke his choices on & standard four-alternative scoring sheet,

The examinec's score on the test is the aumber of items answered correctly.
Maxizmum scove for Levsls L and M is 50. '

Sapple item: (Keading LA)

{Student is asked to choose the alvsrnative which appropriately completes the
sentence]

Fos dijo mam4 que era hora de comey y por eso ( 3.

4) fuimos a nadar

B) tomamos asiento

C) comenzamos a fumar
D) nos acostamos pronto

[Trang;afiont Mama told us it was time to eat, so we ( ).

A) vent swimming
B) took our seats
C) began to smoke
D) went to bed

Writing. All stimulus materials for the Writiaz test are presented in the test
booklet, where appropriate spaces are also provided for the student's responses,
In the early-sections of the test the student reads short incomplete sentences

in the foreign langmage and £ills in a singie word which appropriately completes
the seuntence. In anotier section the student rewrites sentences in the foreign

- language, making required changes in person, number, or verb tense, or replacing
nouns by pronouns, and so forth. A final section calls for a short "free" compo-
sition<-usually in dialogue form--based on certain key words which the student is
required to include in hig composition. The test I3 scored subjectively, but
according to fairly detailed Judging rules. Intraclass correiations among judges,
as reported in' the Handhook, ‘have been shown to be satisfactorily high (.983).

Highest possible score on all fotmsyof the test is 100,
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Sample items “(Weiting MA)

{Student is asked to rewrite sentence, making necessary chavges, but not
changing the sense or content of the sentence]

La muchacha viene conmigo.

Las smuchachas viénen conmigo) .

[Translation: The girl is coming with me,

The {girls are coming with me) .]

Pictorial Auditory Comprehension.Test (PACT)

The Pictorial Auditory Comprehensicn Test makes uge of a test tape containing
75 apolen sentences of varying length .and complexity, and a test booklet showing 75
‘panels of four line drawings each. For each of the spoken sentences, tne student
chooses from among the four drawings the oze which corresponds most closely to the ;
material presented in the sentence, The first few sentences are quite short and use ;
a simple syntax and vocabulary, As the test progresses, the sentences become longer, :
and incorporate moie complicated syntazctic patterns as well as a more difficult vocab- 3
ulary. The change in difficulty will be apparent from the two example items below, ;

.Sample items: (PACT Form A) ;
[Student: hears spoken sentence and chooses appropriate picture] - , :

No hace bien el trabajc. {Translation: He's not doing the work well,] i

Lee en la novela que su desplacer, aunque muy gcande, no iba hasta romper la carta.
[Translation: He/she is reading in the novel that his/her displeasure, although very

g
i
:
i
3
g
5
%
2
i
great, did not go so far as to tear up the letter.] , %
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The tevts given to our samples of Peace Corps trainees or Volunteers in Spanish :
were as follows: [

At end of training:

MIA Cooperative FL Test in Spanish, Listering, Form LA
(45 items, 25 minutes, by tape recording)

MLA Cooperative FL Test in Spenish, Listening, Form MA
{40 itews, 25 minutes, by tape recording)

MLA Cooperative FL Test in Spanish,. Reading, Form LA
(50 items, 35 minutes) :

MLA Cooperative FL Test in Spanish, Reading, Form MA
(50 items, 35 minutes)

ML&  Cvoperative FL Test in Spaniah, Speaking, Form MA
(38 items, 10 minutes, by tape recording) :

Pictorial Auditory Comprchension Test in Spanis’ Form A J
(75 icems, 25 minutes, by tape recording) :

At Mid-Tour Pollow=-up:

HLA Cooperative FL Test in Spunish, Listening, From Hj3l i
(40 items, 25 mirutes)

MLA Cooperative FL Tes: in Spanish, Reading, Form B}
(50 itens, 35 minutes)

Pictorial 4uditory Comrrehensiom Tect in Spanish, Pcra B
(75 items, 25 winutes, by tape raecording)

In many of the statistical analyses of end-of-tzraining data, s7ores on the two
levels of the Listening and Reading tests were combined by a procecure detailed inm
Appendix E to yield a single score for each tyve of test, designated, respectively,
ZListening and IReading,

N A BT it N

Only the M level of the Spesking Test was given at the enri of training, because
the two levels appeared to be essentially similar in format and content; thus, testing
time was conserved. No Speaking Test was given to the Spanish-trained Volunteers at
the time of the mid-touwr follow-up, because of the difficilties under field conditions
of administering a test requiring the recovdiag of examinens' spoken responses,

The Spezking Test tapes collected from the end-of-training testing were scored by
native speakers of Spanish employed by this project. gach test was scored independ-
ently by two judges: test tapes for contiagents 103 threcugi 106 were scored by raters
"A" and “B". and tapes for contingents 107 through 109 were sccred by raters A"

and "C". Ali raters were carefully instructed in the procedures to be followed in
scoring the different items {the procedures recommended in the test bookiet). Inter-
rater reliability figures for the Speaking Test scoring are relatively high; .82 for
raters A and B, and .76 for raters A and C.

T i AW o A M i o 3, et 4 Nt N

None cf the Writing tests included in the MLA~-Cooperative Test series was
utilized, partly because resting time was limited and partiy because writing skill
was not deem2d an important objective of the Peace Corps language training program.

b S edan gy e

Achievement Tests in Portuguese

The adaptation of tha MLA-Cocperotive Fozeign Language Tests in Spanish for use l
in Portuguese was accomplished through ca essentially literal translation of the :
Spanish textz,? ' '

3

1 Through error on the part of the shipper of *he tests, Form MA was given to some of
the mid-tour groups rather than Form MB.

%2 Purther details on the adaptation of the Spanish tests into Portuguese are given in

a paper by Ciark (1965).
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The translations weze made jin two stages: first. a translator familiar with
both Spanish and Portuguese translated both the question stems and answer alterna-
tives into Portuguese, keeping as close as possible to the Spanish original., Second,
native speakers of Brazilian Portuguese proofread the translatione, leaving unchanged
211 passages which they considered acceptable in Portuguese, and correcting only thoge
werds or phrases (usually accidental Hispardisms) which were not good idiomatic
Portusuese,

The spoken texts for the Speaking and Listening Couprzheasion Tests were recorded

by native speakers of Brazilian Portuguese, and Printed materials were reproduced by
photo-offset form using the same general format es the MLA Spanish versions.

By similar techniques, Brazilian Portugese versions of the Pictorial Auditory
Comprehension Test were prepared and included in the test batteries,

A listing of the objective proficiency tests administered to the ¥eace Corps
trainees or Volunteers in Portuguese is ags follows:

At end of trsining:

Portuguese adaptations of MLA-Cooperative ¥L Tests in Spanish:
Listening, Form LA (45 items, 25 minutes)
Listening, Form Ma (40 items, 25 minutes)
Reading, Form LA (50 items, 35 minutes)
Reading, Form MA (50 items, 35 minutes)
Speaking, Form MA (35 items, 10 minutes)
Pictorial Auditory Comprehension Test in Portuguese, Form A (PACT)
(75 items, 25 winutes, by tape recording)

At Mid-Tour Follow-up:

Portuguese adaptations of MLA-Cooperative FL Tests in Spanish:
Listening, Form MB (40 items, 25 minutes)
Reading, Form MB (50 items, 35 minutes)
Speaking, Foxm MB (38 items, 10 minutes)
Pictorial Auditory Comprehension Test in Portuguese, Form B (PACT)
(75 items, 25 minutes, by tape recording)

Additional information collected at the mid-tour follcw-up

Besides objective language proficiency tests, Peace Corps Volunteers at the
mid-tour follow-up were given a special questionnaire, called the In-Field Question-~
naire (See Appendix F). The same questionnaire was given to both the Spanish-trained
and the Portuguese-trained Volunteers; since the questionnaire refers to the Spanish
language at various places, the Portuguese~trained Volunteers were gimply asked tc
read "Portuguese" for "Spanish" in those items in wiiich the language was named.

The construction of this questionnaire was bassed on a series of open-ended
interviews with a number of Volunteers who had already completed their tours of duty
and returned to the United States. Names and addresses were obtained from lists of
Volunteers who had completed their tours of duty and were then living in the Boston-
Washiugton-New York area, and letters were sent to nine Volunteers who had served in
Latin American countries. Individual meetings were arranged with five of these
Volunteers, and a member of the project staff visited and interviewed sach person for
a period of about 1 1/2 hours. The conversations were tape recorded, and in addition
tu ansvwering numbers of specific questions, zach Volunteer was urged to discuss more
generally his language experiences in the field, the relationship of language to his
job performance, and his ideas for improvement of the language training procedure.

i
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On the basis of these interviews, the In-Field Questionnaire was prepared in con~
siderably more detail and with more specific applicability than would have othe:-
wise been the case.

The first section of the questionpaire scught a deseription of the Volunteer's
in-field job situation: whether large city, smaller town, or rursl area; number of
other Jolunteers working at the same duty statlon; extent to which duty requirements
involvad listening, speaking, veading, and writing in the forecigr language. A
second section asked for a self-appraisal of the Voluntee,'s language competence
during the first month of in-field experience: degree of difficulty encountered in
tiue reading of materials required by the job; problems associated with speaking in a
grammatically correct manner or with suitable choice of vocabulary; difficulties
arising out of various differences at veriance with the language as taught in the
training center; and so forth. The third section of the questionnaire involved the
Volunteer's estimates of how long it had token him, after arriving in the field, to
overcome various kinds of language difficultave. or whether he had still not overcome
them, ;

Questions similar to the above were also asked about the Volunteer's language
performance at the actual time the questiopncire was being administered. A con-’
cluding section asked for Volunteers® comments en the adequacy of the training pro-
gram and any recommended cnanges in emphasis. The manner in which the responses to
thig questicnnaire were coded for use in statistical analyses will be mentioned in
connection with the results reported in Chapter 7.
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Chapter 6
Parameters of Language Learaing in Formal Training

Intrecduction

This chapter is czoncerned with three basic questions:
().) vhat levels of competence in Spznish or Portuguese were attained by the
students in the 12-week Peace Corps training program at the University of New Mexico?
(2) Yo what exztent would it have been possible to predict each student's
eventual level of competence from information available at the start of training? snd
(3) In view of the result: attained in these analyses, what suggestions
might be made with regard to the dcsirsble length of the training program and tne se-

lection and guidance of individusl students through the program?

These queszions are apprvached first through an anxalysis of the results of
vazious measures of languag~z competence administered either at the mid-point or at the
end of the 12-week training programs, then through analyses of statistical predictions
that could have been made from data avalisble at the start of training, and finally
through projections of these predictions im order to indicate t..e probable desirable
length of training Ffor different categories of individuals,

Recause the bulk of the data coliected in tiils study came from the contingents
trained is Spazudsh, the major part of thic chapter is devoted to the results of a
rather detailed analysis of these dats. A report oa data from the one small con-
tingent of persons trained in Portuguese is reserved until the end of the chapter.

For the most part, the method used in studying the data is that of linear multi-
varioZe analysis. It will be shown that this type of analysis enabies ¢ne %0 make
gencralized predictions of the course oi learripng, taking iato account these factors
affecting learning that pertain to both characteristics of individuals and conditions
conmon to groups of individuals, One of the advantages of multivariate amalyzis is
that it does not necessitate that dsta be complete on all individuals studied, az long
as it can be shown that no substantial bias results from the elimination of individwals
on whom only partial data are available. This was an important advantage in the
present study because there were many instances in which data were missing for adminis-
trative and other reasons. The disadvantage ¢f linear multivariate analysis, of
course, is that it restz upon ceztain assumptionz of linearity in the relaticiships
gtudied. Such assumptions could Lave been circumveuted by & method of analysis that
would study the outcomes of the training course for subdivisions of thz total group
made with respect to critical predictor variables; such a method, however, would be
zelatively cumbersome and would encounter various problems czused by the absence of
data. Furthermore, such a method does not lend itself readily to the kinds of sta-~

tistical significance tests to which we are accustomed.

ANALYSIS OF THE SPANISH DATA

A note on the samples studied. By combining data from the seven Spanish-trained
contingents listed on page 16, we have a total of 472 students who were on the volls
at the start of training. However, according to our records, only 452 cases actuxlly
started training. Of these, only 432 cases were complete in having both IMLAT scores
and SPS scores, variables which were found to be very important in the prediction of
eventual success in language trainiug. 7This is the basic sample from which other
samples were selected for special studies. For the 432 cases, the correlation between
IMLAT and SPS was .23, significantly different from zero at the 1% level, but still

a very low correlation in absolute magnitude.
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A third very critical varisble in the prediction of eventual training success wis I
the availability or nor-availsbility of a placement test score, and where this score ; |
was availeble, the actwal score itself. As noted in Chapter 5, placement tests were
givew to students who clained prior knowledge of Spanish or training in it, Of the
432 students who had beth IMLAT and SPS sceres, 265 (61.3%) had placement test scores
available. OZf these, 218 (82.33) were found to have complete data on the four ob-

Jective tests of Spanish proficiency given at the end of training. A total of 167
students did not have placement test scores available and may be presumed not to have
had prior knowledge of Spanish or training in iz, Of thege, only 118 (70.7%) were
found to have complete deta on the end-of-training tests mentioned above. For the
most paré, students who started training but did not have end-of-training tests avail-
able may be presumed to have departed from the training program for one reason or
another; in some cages they were geparated for “language iceptitude.” (More detailed
data on attrition are given in Chapter 8.)

R R e N g

Performaice on End-of-Training Criterion Tests

For the purposes of this study, a satisfactorily high performance on the objective
tests of Spanish proficiency given at the end of training constituted the objective of
the training program. it behooves us, therefore, first to consider the distribution
of gcores on these tests and the intercorrelations of these gcores, and to attempt to
use these results in order to characterize the levels of achievement attained by
students in the training program.

The most direct indication of end-of-training achievement can be had by examining
the frequency distributionz of the several achievement test scores and, where pessible, ;
comparing them with norms. Severai cf these frequency distributions sre shown in Fig- B
ures 2 and 3. No norms are available for the PACT test, but data gathered in the field '
(see Chapter 7) indicate that a score of 56.2 on the PACT is the optimal point for |
separating those who clafm they had no problem of language on arriving in the field
from those who report that lack of adequate language fluency was still a probler to
them at that time, At the end of training, only 24% of the 336 cases -studied attained
this score on the PACT. For reference purposes, the means and standard devistions
for selected predictor and. criterion variables for 335 cases at end of training are :
given in Table 1C, ;

When results on the M Forms of the MLA Cooperative Tests in Speaking, Listening
and Reading are compared with norms for thcse who have taken two years of Spanish
starting in college, they are quite favorable te the Peace Corps training program,
The percentiles attained by the average Pzace Corps traimee studied were:

MiLA-Coop. Speaking, Form M: 64

MLA-Coop. iistening, Porm M: 79 ;

MLA-Coop. Reading, Form H: 74 .
These are, of course, rcsults for &ll cases studied, including both those whe had no N
Spanish training when they started and those whe had already had some (in many cases
a considerable) zmount of Spanish training when they started,}

PN R T

iy el Snini b

The intexcorrelations of the various achievement test variables presented in
Table 11 are guite high, as 18 genzrally found te be the case: for foreign language
achievement tests of different skil’s. CIListening and PACT, both auditory compre-
hension tests, intercorrelated to the extent of .91, but even IReading correlated
85 and .86 with these teata, respectively. In view of the range of gbility found in
the sample studied here, these correlstions are not suzrprising. Basically, these ) :
achievement tests measure general coupetence with the Spanish language, quite apart *
from special skills of listening and reading. The correlations of the Speaking test ' g
with the other achievement measures ere in the range .68 to .78; these correlations I
are about as high as might be expected in view of the somewhat lower reliability of -
of the Speaking test as compsred with thoge of the other measures.

s B

lgee Appendix ¢ for tentative ¥F51 riting equivalents of MLA Coop. Test scores.
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Table 10

Meang and Standard ﬁeviations:bf Selected Prezictor and
End-of~-Training Criterion Varisblez

=336, concisting of all students of Spenish
for whom complete data were available
for these wvariables

-
-

variable -- Mean S.D.

Predictors
‘Placement Seore 34.38 34,1
(1;8 cagses with score of 0) ‘ -
IMEAT 67.93 177
Section Placement Score (SPS) 49,86 10.4

End-cf-Training Scores

ZListening (MLA Cgop. Tests) 259,86 20.3
IReiding (MLA Coop. Tests) 260.00 24,8
PACT Form & - 6,17 . 13.4
MLA Coop. Tests {Raw Scores):
Speaking Form MA 48,67 T 13,2
Listeniag Form LA 33.88 8.6
Listening Torm MA 25.01 8.7
Reading Form LA ‘ 37.56 9.6
‘Reading Form MA 23.82 11.7
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Reading LA

f Reading MA
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Prediction of End-of-Training Procficiency from Variables Available at the Start of
Iraining

bt Anth (W05 o

CEN
A~ ()

One of - the major purposes of this. research:was to identify mesns of predictieg the
level of Spanish language competence that 2 student would attain at the end of the
i2-week couree of training. Such procedures for prediction, once identified, would
presumably b generailizable for further groups of students subjected to similar courses

of training.

i

L2

An examination of the data confirmed the common-gense prediction that cne of the
most important variables in predicting how far a student would progress in a lZ-wcek
training progra= £s whether he had any prior knowledge of Spanish or training in ic,
as indicated by whether he tock a placement test in Spanish at the start of training.
(For 2ctails on this placement test, see page 21.) This can be seen zither by ex-
amining Table 12, which shows the means and standard devistioas ¢f end-of-training
criterion test variables for students who did azad 474 not take a placement test, or by
noting the strikingly different frequency distribu-ione of scores on one of these ¥ .
criterion tests (PACT A) for the two groups (Figure 3). Each pair of meaums in Tebie 12 /.
yields a highly significant value ¢ t (this being the customary statistical test for
the difference between tne means of two samples.)

TN b G 0 Sone TN B Tl i

Lol by T

Since the taking of a placemest test is aa cbjective fact that can be taken into
account of in prediction, the bulk of the analyses in this chapter are performed sepa-
rately for those whc did and did not taXe a placement test. Students who tock the ] )
placement test are designated as being in Group A, 204 those who did not take the v
placement test (and thus presumably did nmot ciaim any priocr knowledge or study of y
Spanizh) are designated as being in Lroup B, ’ :

N\

Predictions of End~of-Yraining Proficiency: Group A (Tzainees Who Took the Placement
Tegt

D+ M A RPN
'
Q

The variables on which data are most complete and waich also turn out to be most ;

useful for the predictior of end-of-training success for the group that took the : g

Spanish placement test at the outset of training are: i .
Placement Test Score i
EMLAT (Total Raw Score, Parts 3,4 and 5, Modern Language Aptitude Test) [
Section Placement Score (SPS)

There wera 218 cases for which complete data were available not culy for these pre-

dictor varisbles but alsc for the four chief end-of-training criterion variables.

Deta concerning the predict’on of end-cf-training proficiency scores are shown in

Table 13, 5.

Since a number of tables in this report will have a format similar to that of
Table 13, an explanatoxy paragrapi or two may be helpful at this point. The data for
the predictors are gemerslly at the 1ef¢ of the table, and for the criterion variables
being predicted, at the right of the table. Each vaviable is numbered, for ccnvenience ‘. 1
First the means and standard deviations of each variable are iisted. Next, we have at .
¢he left the intercerrelations of the predictor variables. Just below are the validity rr
cocfficients, that 1s, the single (zero-ocrder) intercorrelations of the predictors and 4
che several criterion variables, To the zight of the matrix of predictor intercor-
relations is 2 matrix of betawweights, with rows corresponding io predictor variables
and columns corresponding to criterion variables. The beta-weights are the co- -
efficients of the standsrdized predictor scoves in o multiple regression equatirn of ; =

the type

A e

?“3181"’32124' ooo+sm3m’ . ;

e where § 1a the predicted value of the criterion varisble in standard score form, and )
. %1y %2 o.s Xy are the predictor varlables in standard score form, Each columm of the 3
peta-wedghe matriz isplies sz multiple regression equation of this type, found by the N
usual, statistical procedure that minimizes the sum of the squares of prediction arrcxs ’ ’;,
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“Table 12 g |
) Means -and Standard Deviations of End-of-Training Proficiency Tests ;
for Those Who Did {Group A) and Did Not (Group B) Take the Spanish Placement Test
Group A Group B
Rw218 N=li8
‘ Mzan S.b. Mean S.D. t P
Listening L& . 36.55  7.58 28.97  8.27  8,4515  «<.01
Listening MA . 27.82  8.55 19,84  6.42 8.8464 <.0L
flistening 266,50 19.42 247.60 15.57 9.0748 <01
Re'ading m 3. . 41.23 7_.36 . 30. ?!i ) 9.52 R -’,‘ 21.2114 <001
Reading MA 27.73  12.60 16.60 6.71 9.2912 <, 01
EReading 269.33 22,28 242,75 19.48 10,8663 <,01
PACT A - - 50,70 13.13 37.81 9.11 19,4661 <.01
Speaking MA -~ 53,11% 11,95% 46.47 11,28 9.4017 <.01
*N=217
i ;U- Lt t:';::i;_?’[;ig;;fflw e ,:__; o h-m"""mﬂml ‘*mmfm:.%mmn awm;';fcua “
- K K ( vy o ,/ - 2 i, \ i
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Bav Score on PACT (Pictorial Auditory Comprehension Test), Form A

~8° =98 Bg

Eacit 0 represents 1 case.

3. Frequency dieérﬂ;utione of scores on PACT Form A at end of
trafaing, fo: studente who did (Group A) and did not {Group B)
take a Spanish Placement Test at the outset of training
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Table 13

‘ Predic:ion of End-of~Training Proficieacy Scores from Three Predicieor Variadlez

N = 218 Studentes (Group A) who took a

It T T R TR s vm..awa..‘wﬁ,@wimwi’?
. ) \ “ A - y ) ! R

Spanish Flacement Test at the -
Qutset of Training
Predictors Crltaria
1 2 3 5 5 6 7
Mean 53.00 69.03 54.54 266,50 269,33 56.70 53.11
S.D. 28,40 16.96 8.62 19,42 22,28 13.13 11.92
Intercorrelations beta~Weighis

Placement Test 1 1.00 .29 R L62%%  &0*%  69%F  59%%

SMLAT 2 .29 1,00 .16 204k 254k 154% 08
SPS 3 .67 .16 1,00 JA7%%  20%% _13%  ,13%

Mult, R: .83 -85 84 o7l

Validity Coefficients b-weights
YListening 4 .80 N2 N

LReading 5 .80 b5 .64 1 .42 JA47 32, W25

PACT A 6 .82 .38 462 2 .23 .32 .12 .06

Speaking MA 7 .70 .28 54 3 .39 .51 .19 .18

Intercept 206.58 194,46 14,95 26.27

Oest: 16.82 11.79 7.20 8,34

% .
P < .05 (significance levels given only for 8-weights)
xk
p < .01
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' and thus opti=izes the linéar_prediation of the given criterion variabis. Just below _é%
each coXumn of the beta-weight matrix is the multiple correlation associateé wich it. %;

In effect, these multiple correlations are the correlations between the raw critecion

variables and the vslues of those variables as predicted by the multiple rsgression

equation., The greater these correlations, the better the prediction. {(Multiple. cor-
. relations always have a pogitive sign.) @ ‘ - S

wt
b

. The significince level of each-befs-weight is given by attaching to it ome = .-

-1 asterisk (for significance at the 5% level) or two asterisks (for. significance at the
12 level). When & beta-weight is significant, it may be concluded thes the predistor
variable in guesticn makes a significant znd wnique contribution to the prediction of .

ot the criterion varisble in question--unique in the sense that it makes a ccutribution
e - that is over and above that made by any of ‘the cther predictor varisbles used ir the »
_ﬁ © equstion. Sometimes a validity coefficient of a given predictor is quite significant, i

but its beta-weight ig not significant because other variables with which it is cor~
rélated are carrying the load of the prediceion,” | _ . S :

Below the matrix of beta-weights and the multiple correlations iz a matrix of

9 b-weights and associated values of "intercepts” and standard errors of eatimate (Gest
The b-weights are the coefficients of the raw scozes of the predictor variables in‘aa
: equation of the form :

3.

LS sisbaadhipia u,wmmmwm\m:,;,.;.ﬂ,v;; O

Y = bjX; + boX; + coe +!?mxm+a R

and the "Intercept” is the value of a in that equation, ¥ is, of course, the predicted
value of the criterion in raw score form. o, . 15 the standard error of estimate, that
is, the standard deviatics of the errors of .prédiction that would be made by using thiz
. ) equation. The b-weights are partly a functior of the standard deviatiorz of the xaw

. scores of the pradictors snd csmnot be used for any direct interzretation; they are,
however, useful in computations icvolving the raw scores, as we ghall see.

.
B )

He may now turn to the actual fesults shown fn Table 13. First it may be noted
that the overall predictions of each sf the Zour criterion variables are quite accurate,
as represented by multiple correlations chat range from .71 to .25, All three pre-
dictor variables make significant céncributions {as shown by the beta~weights) to the
prediction of the criteria, with ke possible exception of IMLAT as a predictor of the
acore on the Speaking Test. The Placement Test score is clearly the best -predictor;
that is, the initial level sf proficiency shown was the besst predictor of the final
level of proficiemcy at tiae end of the 12-week training., We wovid probably not expect
i a 12-week training ccuyzse to do a great deal in alterirg the relative initial pro-

. ficiency of a group »f people who had probably had, in meny cases, years of. training and
- experience with thz Spanish language.

WO -

<7 o\
A

The fact that IMLAT makez a significant contribution, however, demonstrates that
ianguage aptitude can still be a factor in the rate of progress in second lenguage
. acquisition despite the fact that the individual may start with a relatively high level
4 of profiriency. g . )

Wﬂmm‘wm.wmrmm‘wmuw;«m»w.«mu' O AL PO s B Bt

The relatively low beta-weights for Section Placement score may reflect the fac:
that most of the Group A individuals were in the high-numbered sections, but in view cf
the fact that the o fer SPS in Group A was act:ally higher £8.62) than it was in Crour 3
7 (7.84); it probably means that most of Zhe predictive variance was carcied by the Spanish
L 5 ¥lacement Test score, witch which it war highly correlated (r = ,57).

ANE e h L

L8 Both of the listeazing test scores (variables 4 and 6) in the table and the ZReading
score are ail about zqually predictable; the lower muitiple correlation for the
Speaking test is verebably due to the known lower reliability of these scores, casg,
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Prediction of End-of~Yraining Proficiency: Group B (Did Not Take Placement Test)

There were 118 cases comparable to the 218 cases in Group A except for the fact
that these students did not take thce Placement Test, and thus this score could not be
used es & predictor varisble. Data concerning the prediction of end~of-training pro- )
ficiency for this group {Group B) are showa in Table 1%. Bere, the nultiplé cor-
Telations. are not quite as high &s they arz in Grous A, but siuce the standard errors
of estimate axe roughly comparable actoss the:two groups, ome may corclude that pre-
diction iz comparably effectiveé in them. In Group B,. the FMLAT score (the aptitude
‘measure) ic claarly the best predictor, and it *as larger b-weights in the prediction
equation than it had for Group A. Evidently 1: ,guage gptitude "is more critical for
) those whe have never had Spanish training than it is for those who already possess
. some kanowledze of Spanish. As in Grovp A, all end~of-training scores aze about equaily

predictable, with the exccption of the peaking test score.
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- Combination of Gt aups A . and B into a Single Regression SYstem - .

For the purpose of developing a singleé prediction equation Zor all trainees re-
.gardless of whether or mot they took the Spanish Placement Test, it is possible, by
making certain assumpuigns,to combine the data fzom the two groups. The assumptions

’ that are necessary to make are (1) that the regression system found for Group A (who

| took the Spanish Placement Test) can be applied to the typical person in Group B (who
. did not take the Spanish Placement Test) .in order to find the Spanish Placement Test

i score that such a person would have obtained if he had taken .it, and (2) that a common
g regression system is sppropriate for the combined groups using a constant value of the

P et Ll LT Sy

. Spanish Placement Test score for every member of Group B. By using the raw score re-
— . ‘gression data for Group A as given in Table 13, it can’ be determined that a, person in
> Group B who hod the mean IMLAT score” and the mean Section Placement Score for that
i group {65.8% and 41.83, respectively) would, if considered 28 a member of Group A, have
- H to have made 2 Spanish placement gcors of 21.45 if he were to be predicted to make the
" 4 mean PACT From A score for Group B {37.81). We then zssume that the average person in
: Gzoup B would have made a score of 21.55 on the Spanish Placement Test if he had taken
it. Tkie is, of course, a rather low score, although it is not zeze. Assigning that

score to every person in Group B and combining the data from Groups A gnd B, we compute
the regression system for the combined group of 336 perscns. This is showm in Table 1%

Sas FURE Bl o A o ] L L T P S U VS ey Ty VM A s Lo e K03

. The main advantage of the regression system in Table 15 i3 that this single system o

N ] is simpler to use than two separate systems for Groups A and B respectively. it re- -5
" mains true that the generality of this regression system is limited by the fact that .
it uses a particular Spanish placement :est employed at the University of new Mexico " .
Peace Corps training course, and alsc the system of Section Placement numbets that were .

derived from the particular set of trainees that were studied. -

- Graphical Representations of Predictions for Groups A gnd B

. The data in Tables 13 and 14 can be used to conmstruct a graph (Figure 4) showing- °
the probable end-of-training Spanish proficiency for individuals with selected com- : B

binations of predictor variables.,

In the construction of this graph, some assumptions had to be made about the
equating of the Spanish Placement Test, given at the outset of training, and the PACT e
' Form A, given at the end of training. (If an alternate equivalent form of the PACT had .ﬂf?

been given at the outset of training this problem would no: have arisen.) It was ; .

é reasoned that one could be reasonably sure about the equivalence of scores representing : R

g the performance of individuals with virtually no competence inm Spanish. Let us assume N
2 . that a score of 100 on the Spanish Placement Test represents the performance of &

g highly competent speaker of Spanish. ¥rom our prediction data, a person who gets such

a score, who has average language aptitude fur his group (mean of IMLAT for Group A =
$9.03), and who 18 placed in a section commensurate with this performance (as predicted
from the correiation of .67 between Spanish Placement score and SPS) 1s expectezd to
cbtain 2 score of 67.39 on PACT FPorm A, This is not, to be sure, a perfect score (the
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/ <Prediction oﬁ,End~o£~Training Profieiency Scores szom Two P:edictor VErianles B

. 2 . e L 5
N N BT ._:,Iﬁ”._ S ﬁ = 118 Students (Croup B) ko did not taxe ' -E
- L SR -,a*?lacament Test at tue»outset of - : . i%.
R Ce ;,fj _ i=' 7 training o ‘ . -:i.

) N R _; : B ‘

' !

3

B ¢ L e “Predictors - -
. ' ' z 3 - 4 s

Criteris

6

242.75 |
19.48

".247.60 -
15.57

© 41,83
6.84

65.89 -
18.74 .

Intercorrelations
1,00 21 &7 o 53%% o 33%%

SPS .21 1,00 "3 0 32%% 3t 73

" F e o . . Mule, R:

:

. »
)

.68 .66

-

. IS Validity Coefficients | Weights
' 60 .43 ' .

. ‘ IListening &
: | IReeding
- ' - PACTA 6
5i~ SpeakingMa 7

.53 A1
.58 AT
.39 .33 3

n

35
.87

b6

.72

170.47
14.57

188.07
11.54

Intercept
: . Cegt

a7.81
%.11

Beta-Wejghts

«S0%*
»20%%

.68

24
.48

1.59
6.70

~4
SN

40,47
11.23

2 3J%k
T J26%%

.46

+20
43
9.96

ﬁ*p < .01 (significance levels given only of S-weights)
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.there is reason to helieve that at least a few individuals in Group B had some margieal

' unlikely that any individual who claims no prior knowledge of Spanish before the be-
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maxieum score is 75), but in view of the unreliability of the test and tﬁe errors of
prediction, it can be regarded tentatively as equivalent to the Spanish Placement Test

score of 100, . ¢

A chance score an PACT A is 75/4 = 18,75. Llet us sssume that this Iz equivalent
tg.the score on the Spanish Placement Test that we. found the average individual in
Group B would.heve mede if he had taken. the test, namely, 21.45. {This asnumes that
Group B was- composed of individuals who knew no Spanish and ‘woild therefére have made
a chance score on. PACT A if rhey had taken it at the outset =f training. Actunally,

-

Y] ’w.-mwf e Wt

.

acquaintance with Spanish even though. they did not take the Spanish Placement Test.) - -

In depicting the progiess éxpected for individuals- inm Group A, .we assumed various
jevels of scores on the Spauish placement test. For each level, the SPS score was
assigned in accordance with the regreasion cf SPS on Spanicsh Placement Test. The pre-
dicted PACT .Form A scove wag then. computed using the regression system of Table 13,

ith varidus levels of IMLAT score. o ' _ L

v
R e Mo LI Y
3

'As the “qualifying level” in Figure 4, we used a score of 56.35 on PACT Form A,
which as will be explained in Chapter 7, seems to represeat a level of language pro-—
ficiency that is minimally qualifying to enable the individual to feel that he has no .
problenm wizh language fluemcy on arrival in the field. '

[YYSpaseeay VY
.

What, actually, does Figure 4 show? First, it shows that an individual who claims
gome prior knowledge of Spanish must have a fairly high score on the Spanish Placement
Test if he is to attainr a qualifying level of proficiency by the end of the training .
course. His chances of attaining this level are ephanced considerably if he hkas a high
degree of language aptitude as sieasured by IMLAT, : '

Por individuals with no prior knowledge of Spanish (i.2. individuals in Group B of
our study), lauguage aptitude is a very significant determiner of eventual proficiency
attained. Such an Individual who‘has high language aptitude (as represented by, say,

a score that is 20 above the mean for Group B) cap attain proficiency that is well on
the way to a qualifying level, while an individual with low language aptitude (e.g.,
with a score that is 20 below the mean for Group B) shows an end-of-course level of

proficiency that is not very far above a chance level on the PACT proficienmcy testy

v
N B BN Rl AN B SN e o e

It must be pointed out, however, that according to our predictisms it is extremely

N ———— B AN st na o &

ginning of trairing will make anything like a qualifying level of proficiency at the [
end of the 12-week training course. . This is to be szpecied. Learning a foreign :
language necessarily takes a great amount of intensive effort, and 12 weeks is far short
of what it would take the average individual to attain a level of minimal fluency. if ‘
we agsume that learning progresses.linearly, we can project the line drawn in Figure 4
for the individual of average language aptitude in Group B and determine that the
specified qualifying level would not be met until after the 24th week of training. . .
{Ttiis should be regarded as only an order-of-magnitude figure since it is arrived at
by a serieg of rather shaky ;assumptions.) -

1t will be noticed that individuals in Group A who obtained low Spanish Placement
scoras at the cutset of training nevertheless make somewhat faster progress, other
things being equal, than individuals with no prior training. It is possible that this
may be explained by a "refresher" effect; that is, individuals who had studied Spanish
at some -time in the past but had forgotten it would be expected to meke fast progress

in_recovering their competence.

Other Predictor and Critetioh:Vériabieg

-The preceding section has deelt with simply the most clear-cut findings that were
obtained using a small numbexr of highly valid predictors and the criterion variables
that seemed best to represeat the goals of Spanish language trairing. As noted in
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f_ End-ofa-'l.‘taining P:oficiency Scores frcm Thzea !’redictor Var:lchles,

cemem: ‘5@:& zor Group Equal t:o 21.4&67

Intercept

- Tagt

SR S ~336 pnsing GroupsA andB -om};;gzed - '. _ -
N ] ;.fﬁif ‘ - R D
C Tt ‘Predicters 2077w T Criterda
e : A .2 .3 4 -5 6 7
DU Mees 43092 67,93 50.01-. - 259.85 260,00 46.17 - 42.67
s;n;, 27 39 “17.67 10‘04' 20.25 24.83 13.37 13.17
) ’ _" ] ‘ Iﬁtercortelatxons : Beta~Weights
Placement Test 1 1.00 L% 2 SIEE G7HE 5%k 4Gk
TIMLAT - 2 024 1.90 .19 (29%% 30Mk 24kk 174k
SES - 3 .2 .9 1.00 25%%  31kE  24%%  [26%k
Eult., RE ’ . .83 -085 085 . 072
_ o Validity Coef dcients b-Weights
riistentng 4 - .36 W46 - .68 38 .43 .28 .22
IReading 5 76 47 .76 33 42 18 12
PACT A 6 79 42 68 52 .76 .32 3%

14,25
9.12

195.73 175.58  6.24
11,29 13,20 7.12

o

**p % ,01 (significance levels givem only for B-welghts?
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Chapter 5, however, a number of other predictor and criterion variables were available,
although not consistently on all trasiaces studied,

Tables 16 and 17 show regressicn analyses, respectively, for 112 students in Group
A (wko tock the Placement Test) and for 51 students in Greup B (vho did not take the
Placemeat Test), with several added pradictor and criterion variables.

_ With respect to the major predictor werisbles (Spanish Placement Test, IMLAT and
Section Placement Scorz), these tablés confirm the previously presented results, Xn~ °
deed, the added predictor variables seem to make very little contribution. If Tahles
13 and 16 (for Group A) and Tables 1% -and 17 (for Group B)- are compared with respect o
the multiple .correlstions for predicting the four achievement test criterion variables, -
we see that most of the differences, if any, are tc be accounted for by sampling vari-
atlons in the validity coefiicients for the major predictors, rather than by contri-
butions from the added predictorz. "Only im Group A do we find any statistically sig~'

aificant contributions from additional predictors--mainly from the Interest factor

score, ‘and secondarily, in the case of just cne of the. criterion variables, from the
Audiclingual Preference score. Perhaps it is not without significance that this last -
result is for the PACT Form A--ai audiclingual test par excellence. With regard to the
predictive contribtuion of the Interest score, it should be pointed out that this

score was derived from a retrcspective report of the individual's imterest in foreign
language before entering the Peace Corps training program, No attempt was made to
measure motivation during the PC language training program; it may be assumed that
nearly all trainees ware bignly motivated in the sense that they wished to pdss the
language training aspects of the program.

The, failure of the additional predictors to make statistically significant con-
tritutions in the Group B.data may be as much due to the small size of the sample
(N = 51) as to any irherent property of the pradictors, Interest, Compulsivity, and
Audiolingual Preference each had appreciable beta-~weights with one or more of the test
criterion varizbles, 'But Home Exposure and Age bad no beta-weights that approached
statistical significance anywhere. The age range for this sample was, of course,
highly restricted,

Tables 16 and 17 also show regression analyses for a series of criterion variables
that were collected from the language training staff both at the end of traininmg and at’
an earlier, intermediate stage. These are various types of assessments of language
competence inade by staff instructional personnel. The multiple correlations for pre-
dicting these assessments are all in the statistically significant range: ,30 to .47
for Group A aud .34 to .66 for Group B. In the case of Group A, the variables most
often making significant contri>utions (as shown by beta-weights) are Section Placement
Score, interest, and Age. Instructors tended to assign the higher ratings to thcse in
the most advanced sections, those who (we may presume) exhibited greater interest in

" foreign language learning, and those who were relatively older and more mature. In

Group B, however, the high ratings went to individuals with high IMLAT scores and with
high scores cn the Audiolingual-Preference factor. g ’

The intermediate and final lanpuage agsessments showed only moderate intercor-
relations with the final achievement test criteria. It is probably not worthwhile to
exhibit here the complete tables of intercorrelatioas. Instead, we include here Table
18, which shows the average intercorrelations within and between these groups of
variables, separately for Groups A and B. :

Use of MLAT Su@;est Scores .in Prediction

For most of the members of Group A and B, subtest scores were available not only
on the three parts of the MLAT that are regularly given by the Peace Corps in its se-
lection program, but also on Parts I and II. Regression analyses ware performed to gee
which parts of the test are most useful in prediction, with results shown in Tables 19

and 20,
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‘§.' (Kumbers in~parenth.aas.lndicaté the numbezs cf correlation

N = 151 (G*bg?iﬂ; wﬁo ﬂodk'Placamen~ Test) -
RRIRRE R -1 2 {Grovp B, who éid.no: take Placeaent T?st\ -

u. -

. - ,__f coefficients averaged in each cagej -

s - - - N PR —

- . Intermediate . Fimsll " Achievement
Asacsgments . Assessnenty Tests

6 Iatermediate
" Agsessument
Ratingg -

6 Fiﬁsi Aasessment A .386 (36) - © .693 (15)

Ratings

4 Achievement
_Variables

Test A 402 (24) 436 (24) 788 (6)

A .. 658 (25)
B - .732 (13

B .388 (36) -, . 4568 (15)

-
»

B 583 (2R 480 (24) - .643_(6)
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First consider the multiple correlstione for the five subtests as compared with
the zero~crder va2lidity coefficients for the IMLAT Scors (the sum of the raw scores
oo Parts 3, 4 and 5 nnly), found in Tsbiles 12 and 14, For convenience, these data are

grouped heres
Group A Group B ;-
. Criterion - IMLAT Mult, R ZMLAT Mult,. R .
Variable (N=218) (N=188) (N=118) (N=SS)
ZListening 4l oG&7 .60 73
IReading - 45 .54 .59 .76
PACT A © 38 J4b 38 73
Speaking M - .28 .35 .39 71
Evea withcut cests of sigaificance, it is evident that the multiple regression
systems based on five subtests cf the MLAT yield substantially better predictisn than
the simple sum of the raw gcoree on thre: parts of tha MLAT, particularly in the case

of Group B, (Actually, if we assume that the N's for the IMLAT validity coefficients
are reduced to the same size as the H's for the Multiple :''s, all of the muitiple cor-
relations above are significantly different from the z2ro-order correlations paired
with- them, with p‘s of <.0l.) Inspection cf the beta-weights in Tables 19 and 20 shows
at once that this is primarily due to the presence of Part 2, Phonetic Script, in the
multiple regressic: uyatems. Part 2 has clearly the greatest unique contribution to
mzke to the prediction. This accords with many other findings concerning the superiox
validity of the Phonetic Script subtest (Carroll, 1962). It seems to measure a unique
ability that is highly relevant to successful language learning. It is unfortunate
that this part can be admiristered only by a tape recording, since its general use in
Peace Corps selection would significantly enhance the prediction affcrded by the MLAT.

. Nevertheless, ail the other parts of the MLAT, with the exception of Part 1, Num-
ber Learniag, make a significant contribution to at least one of the criterion vari-
ables in at least one of the groups. There docs not seem to be any particular pattern
whereby one of the criterion variables is predicted better than the others; on the
whole, it would seem that the MLAT subtests predict success in all three skills tested--—
listening, reading, and speaking.

ANALYSIS OF THE PORTUGUESE DATA

A 5 v aiev o et 3h

_ As stated in_Chapter 4, our study of Portuguese language training had to be con-
fined te what we could glean from the material collected from the Brazil VII contingent,
containing originally 51 cases. 3ut data were available for no more than 48 cases, and
were complete (with respect to the predictor and criterion variables that we were
using): for only 27 cases.

- i A g gt
. .
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Pted:l.etor vatiables

XHLAT scores were ised as a measute of language aptitude, but separate scores on .
the three parts of the test, which ordmrily are gsummed to obtain IMLAT, were not .
available. Only PCMLAT scores were available from Peace Corps records. IMLAT scores i .
were therefore obtained by conversion from PCMLAT scores, t.:ing the equation specified I
on page 20, The mean and standard deviation of the PCMLAT distribution for 48 atudents
of Portuguese were 57.5 and 6.9 respectively; the same statistics for the derived
ZIMLAT scores were therefore 73.2 and 14.6. The Portuguese students had a slight¢ly
higher mean langusge aptifude than the Spanish studetns as a whole, with mesn = 66.3
and 0 = 17.4 (t = 2,65, p < ,01),
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K2 placement test scores were availsble for the Portuguese students, but as they
had been divided into sections on the basis of fugtructors’ estimates of prior knowledge
of Portuguese, the section nuzbers were used as & pradictor varisbis. The section num-
bers range from one to six, one baing sssigned to the most proficient azction and si=
to the least proficient; thus, we wiuld eapect negative validity coeffiziente for this
variable. For 48 students, the correlation beiwesn IMIAT znd section number was —.43
(p < .01)., )

Factor scores on Interzsz in Fdre:l.gix Languages, Compulsivity, Audiolingual Prefer-
ence and Home Expcsuze were alsc available for some cases.

- ; End-of~-Training Achievement lj(eunres

The end-of-training achlievemsnt measures consisted cf two derived scores, zLis-
tening and ZReading, from the projest-precuced Portuguese versions of the MLA Cooper~
ative iistening and Reading Teses (the gccores from the tw levels being cowbined by the
procedure desezibed fv Appendix E); the Speaking ecore from Form MA of the MIA Tests,
and’ the score on the Pertuguzse version of the Pictcrial Auditory Comprehension Test,
Form A.

. _-"“ . : ".— "" It

" ) Results

Table 21 preaents the cox:pzi'.ete regression analysis for 27 cases for whom predictor
&nd criterion data were complete. Because of the reiativeiy small mumber of cases, the
correlations and other ststietics must be appraised not only in terme of statistical
. siguificance but also in terms of absolute magnitude.

The pattern of “esuits is rather sinilar to what was obtained for tke Spanish:
students, Both IMLAT and Section Number make significant contributions to the pre- :
diction of end-of-training proficiency, particulerly the measures of suditory compre- f
hensior. The Interest factor score, also, shows up as a significant predictor. The i
multiple correlations for the auditogy comprehension tests are quite high, and signi-

e -

ficant at the 1Z level even for the small sample studied here.

The availlzble records of 48 students of Portuguese were examined for evidence of
any knowledge of that language prior to enlistment in the Peace Corps. Hone of the
students reported that their parents had any knowledge of the language, but twenty-one
(43.8%) of them veported that they had taken one or more courses in Portuguese. Con-
sequently the students were divided into two groups; Group X, students who had had no
previous training in Portuguese; and Group Y, students who had studied Purtuguese be-
fore enlisting in the Peace Corps.

AL ST Y A e S e E

The number of courses taken by the students in Greup Y ra"zged from 1 to 4. The
aversge number of courses was 2.3. T

fr The significance of the difference between the means of Group X and Group Y on the

p predictor and achievement variables was tested. The results sppear in Table 22. Among
the predictor variables, the only significant diffarence between the two groups occurs
in interest in foreign languagee. Students in Group Y were mors interested in foreign
langusges thaz those in Group ¥, L

5, .
Data cn predictor and end-of-tzeining achievement variables were complete for only ,
11 cases in Group X and 15 cases in Group Y. Means and standard deviations for _these -
cases sre reported in Table 23; predicior~criterion covrelations axe given in Table 24, |
s In gsueral, the pattern of results i3 similar for the two groups and for the various

I eriterion varisbles. IMIAT has appreciable validity cuefficients (ranging from .38 to
.65) for both groups and a2il three eriteris., Section Placement corzelates highly in all
instences exsept for IResding in Group X, The Interest score correlates highiy with the
3! tuo measures of ilstenfng «bility (PACT A and IListening), but not with ZReading. The

% kudiolingual Preference score corzelaces highly only with the two listening scores for

- N “
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i Heanr f~ croup X (ﬂo Br:lor Tra:lning in Portuguese)

ind"!' (Etior Srafﬁiﬁ 'i‘n Portuguese) on Pred:lcto“i:‘ ‘dﬁd End-of-'l'raining

E— u-_«_.. R e e
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Group X~ i : Group ¥ | A S
N {,.: s.ﬁ.""t_'_' AN SN 5 S N

AT . - ... 21 753 4 21 707 139 -1.09
Segtion Number . 27 3.8 L7 . 21 29 15 1,97
Interést . 190.4 125.7 19 304,8 121.8 2.43%
Compulsivity . 261.2. 92,1 19 2315 100.9 .26 .
Audf5lingual Preference 214.0 83,3 .- 19 216.2 110.9 =136
Home Exposure 113.4 124.6 19 89.3 147.C Y

CLRER

Achievaent Variables
PACT Form A ) 16 35.6 19,5 21 41.6 9.4 2.0 1%

e e

IListening 16 233.8 19.7 - 21 248.6 11.6 2.79%%
IReading 16 244.,3  36.2 21 2711 18.3 2.85%%

*‘p' < 005
**p < .01
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Group Y
{N =.18)

- i

Variibles. - _ _ e ' ‘i’ 8D, X S.D.
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IMLAT T deee 133 T T 689 1847
- Sectiom - 3.8 1.8 2,9 - 1.5
Intevest . 162,9° 94,7 286,5  124.5
Compulsivity 254.2  89.1 - 265.9  102.2
‘Audiolingual Preferénce 210.6 944 200.4  104.5
Home Exposure . 86.6  115.2 © 68.1  130.7
PACTA - 39.9 9.5 5.1 8.8
fListening 2626  11.4 266.9 10,6
TReading 258.6  15.8 268.3 18,2

: . Table 24
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Correlations Betweer Predictor and Eaé'oof-‘rt‘ainiug Achievemen: Varisbles

For Groups X and Y1 (Portuguese Studencs)

@ et e 2l vt g e g e =gy e < e e 5

A ek

Gtoup ’2’ -?z‘io:fil‘@'

7,
o

.
-
T - e es 2
L - y 7
. . -
-7

B —— e e i ap—————— L
o o - cam o poy P

]
-
- ) M [ .

e P i

m«q» e




- D —
——— ——— it T e o e me i w = n e —_— e e o e e T e o e e PENCE ———r

L S I o O ol R I M o e R O Y R A S, - T A S o T .l = = K

NG g

'

i - . »
5 4 ]

i3
sLiakt 3
2 ’ . H
.
L}

I3
g "g‘l !xg !
FDAETMY

-6

;‘K)! PR 0

Group X: _Hame Expesure tends to ¢orvelate wicth the three criteris more highly for
Croup Y than for Grdup X. '

Beg“mle'of the $sall numbers of cases, it is not worthwhilc fo report multiple
gegragsicn analysés of these dats. ,

Discucsionl

~ The proguess of lesrners in any educational program is precumably amerable to
degcription in terme of certaic parametsrs. Some of the paraserers will refer to, and
measure, the actual rate 6f progress cf Jezzners as they procsed thraugh the prograa.
In conventional terzinclsgy, these pavameters will be incorporated in the anzlysis in
the form of critezion measures. Other paramciers have to do with variables affecting
learnetz' rates of progress; somc of these varigbles concern the usture of the in-
struction, while others stem frox characteristics of the learners ti:czselves,

[

The zanagesent of any educational program requires informstion concerning these
parameters that is s precise as possible, for dependent upon such information zra de-
cisions concerning the necessary length of the program, the seieztion or sectioning of
the learners, the formulation of the prograz's content or curriculum, and similar
matters.

- ——— pohb  5e bt b Ko e oo

= In previous writings {Carroll, (19638)1 have proposed a '‘model of the school learn-
ing process" that purports to provide a framework for analyses of learning programs.

R In brief, the model considers a learning pzogram ez a specifiable tusk that will
% requize learners varying amounts of time to master depending upon cestain charace
teristics of the learners themselves and also upon certaiw characteristics of the pro-
cesz by whick the task is presented to them. The degree to which the task is mastered
is in turn regarded as further dependent upon certain parameters arising both from the
instructional process and from the confrontation of the learner with the learning pre-
sentation.

One of the basic parameters of the model is a function of the learner's aptitude,
regarded as measurable in terms of the amount of time it will take him to master the
task to a specified standard, under optimum conditions of instruction. Aptitude, thus,
may be considered as fundamentally a matter of required lesrning time; the observation
that individuals differ in learning rate supports the inference that they differ in
aptitude.

Not every individual will take the amount of time he needs to learn. For another
psrameter in the model is what may be called perseverance, that is, the amount of tinme
the indi{vidual is willing to spend in learning, vhich may be more or less than the time
required. Still another parameter may be called "opportunity to learn," which is
measuréd in terms of the smount of ¢ime allowed by the sciool for learning. Again,
this time allowed may be either more or less than the amcunt of time the learner needs,
or sy perchance be equal to it.

___ Furthezmore, the learner may set forth on his learning task with an advantage
stesming from the fact that he has alveady had prior experrience with it. To the demrree
that he lias had such prior experience, the time he will ueed to master the task on the
pregént occasion will tend to be shortened. '

-
e Vo e = m— Y

) ll'hil section is adapted from an address given before Division C, Averican Educa-~
R tional Reseéarch Association, at its February, 1966 convention in Chiceago.
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Two other varisbles included in the model-aze rezarded as interacting in such a

- ! ¥sy a2 to affect the amount of time the learner will require to master the task. These
e two variables are: (i) tie learner's general inteiligénce ot ability to profit from
3 instruction generally, and {2) the quality of instruction. It is postulated that the
i, lcwer the quality of instruction, the more any lack of general intelligevce will tend

) to extend the emount of time required for task mzstery beyond that smount of time that
is required in uny case as & function of the learner's specific sptitude for the task,

PR
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Ia the analysis of the degree to which a given learner masters a task, the nezsure
of task mastery is some direct function of the ratio of the amount sf time the lesrner :
takes or is able to spend on the task, to the amount he would need in the light of his i
. aptitude, his prior iesraing, his intelligence, and the quality of the instructiom,

r
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There are many respazts in which the Peace Corps training program atudied in this
report lends itself to analysis in terms of the learning model described sbove.

First, the learning task thst was the objective of the training program may be de-
fined as competence in spoken aspects of the Spanisk or Portuguese langucges sufficient
to enzble the Peace Corps Volunteer to function effectively in the field. This was
measyred, it will be remeabered, in terms of a certain qualifying level on one of the
end-of-training proficiency tests.

Aptitude was measured initislly by means of the Modern Language Aptitude Test,
But the study has also shown that scores on the Modern Language Aptitude Tests are
rather highly correlated with achievement at the end of the training program. In
Figure 4, one can see how much attuinmeat can be expected of individuals with various
degrees of language -aptitude, and by projecting the progress lines in that figure one
can estimate the amount of time an individual with a glven degree of language aptitud:
might be expectad to require in order to reach the specified qualifying level. Suck
a projection, of course, iz based on the agsumption that progress toward the criterion
is linear. 1Iu the case of foreign language learning this is not as uvuressonable as it
may seem, Figure 1 (p. 13) implies that new vocabulary and grammi. materizis zze pre~
senteG at an approximately constant rate in the training program, and there is reason
to believe that they are aiso acquired at an approximately constant rste.

e

s B

The placement scorz given to the students of Spaaish, and the section numbers as-
signed to both the Spanish and Portuguese students may both be regarded as measures re-
flecting the amount of prior training the students may have had in the respective
languages. Figure 4 shows how individuals with various amounts of prior training,
measured in this way, may be expected to progress toward the qualifyving level of
Spanish language proficiency. Obviously, those who start the program with an initially
high level of proficiency will not take leng to reach the qualifying level, if they have
not already reached it.

Secticn Placement Score is not only a reflection of prior knowledge of Spanish;
it is alsc a reflection -f the fact that the learners in the different sections were
presented with learning tasks of different degrees of advancement. In the various re~
gression analyses, that fact makes a significant contribution to prediction over and 1
above that afforded by the Plscemen: Score. An individual with a given amount of prior
training and with a given amcunt of language aptitude tended to make a higher achieve-
ment test score when he was assigned to a relatively more advanced section than when he
was assigned to a rzlatively less advanced section, It is possible that this result
means that it is desirable to assign students to the most advanced section for which
they are ready,for under these conditions the learning task is richer and more chal-
lenging to them,

L e

In terne of the learning model, "opportunity to learn" was relatively constant for
the trainees, in the sense that there vas roughly a fixed amount of time allowed for
learning, uniform for all trainees. That is to say, the training period was fixed at
12 veeks, and the time in the training program was tightly scheduled--only a certain
portion being allocated to language training.
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In the learning model, what is ordinarily zagarded as motivation is represented as
“serssversnce,” the amount of time the learner is williug to spend on learning. The
group of trainees studied here can be regarded as highly motivated., Nesrly all were
véry eager, indeed anxious, to complete the training program satisfactorily and to get
assigned to field service, Nevertheless, it is difficult to believe that all were mo-
tivated to exactly the ssme extent, or that all spent exactly the same amoumt of tims
on lesrning. At least three of the factor scere variables derived from the questioi-
naire muy be said to hsve some zelevance to motivation: the Intereat score, the Con~
pulsivity score, and the Audiolingual Pzreference scorz. Regression analysis showed
that the Intcrest scors was nearly always a significant, positive predictor of end-of-
training performance., It will be remembered that this was a measure of interest in
foreign languages prior to entering the Peace Corps. It may be inferred that students
with higher Interest scores worked harder and longer at the task of foreign language
learning during the Peace Corps training program. Ia terms of the graphical depiction
of progress in Figure 4 (p. 47), this means that the slope of any given progress line
would be increased (by an amount that is given by the b-weight for the Interest factor
score) for an individual who has relstively high interest in foreign language learaing,
or decreased for an individual with relatively low intarest in foreign language
learning. In other words, the individusl with high incerest is likely to progress
toward the qualifying level of language proficiency faster than the average of his
class-nztes.

Similar remazks can be made for the Audiolingual Preference factor ecore when it
appears significantly in the regrassion analyses. That is, a person who 1likes learning
to spesk and understand a language, as opposed to reading and writing it, is likely to
mzke somewhat faster progress toward the qualifying level.

We had no way of measuring quality of imstruction in this Peace Corps training
program; we may assume that it was generally of a high level of quality. Kor did we
have any measur: of general intelligence that was available for any sigaificant number
of traivezs, and thezefore we could not make a study of the postulated way in which
the quality of instruction interacts with general intelligence. The array of data
available to us was therefore not sufficient to make any definitive test of . -e Carroll
nodel of schonl learning, but the limited results obtained at least do not controvert
that model.

Summary

This chapter has shown that the two basic variables that, when taken together, are
highiy predictive of thz level of foreign language proficiency the trainee will attain
at the end of the training program are: (1) language aptitude, and (2) amount of
prior trailning, as revealed either by a placement test or by the sectioning of the
students by the instructors. The only other variable that contributes with any con-
sistency to the criterion variables is an Interest score, which reflects the amount of
positive attitude toward foreign language learning possessed by the student prior to
entry into the Peace Corps.

For individuals who enter the training program with some prior knowledge of the
. language they study, their chances of attaining a comfortable degree of fluency in
that language by the end of the training are related chiefly to the amount of prior
knowledge they possess and to their aptitude for foreign language learning. In gen-
eral, only persons with a considerable amount of prior knowledge of the language can
be expected to attain a level of language competence that will immediateiy qualify

. them for effective performance in a foreign country where use of the foreign language
is critical.

It is extremely unlikely that a person with no prior knowledge of the foreign
langusge can attain a qualifying level of language competence in a 12-week training
period, although a person can progress a considerable way toward that goal, particu~
lsrly if lie has a high language aptitude and a positive degrez of interest in foreign
language learning. "It i3 estimated that such an individual, with an average amount
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Data collection

- data at all were collected. By the time of the mid-term follow~up the sample available
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Chapter 7
Parameters of Foreign Language Learning in the Field i

Iatroduction -,

As we have seen, only a relatively small number of graduates from the 12-week
training program-~about 24%--could really ba considezed to have attained, by the end of
that program, a level of foreign language competence that would erable them immediatel
to perfora their work in the host ccuntry withk a comfortable degree of language fluency.
Nevertheless, when placed in the foreign language milieu, the Peace Corps Volunteers
(PCVs) could be assumed to have much opportunity to improve their ability to understand,
speak, read and write the foreign language. How rapidly this ability would spproach a
level of "comfortable fluency" would depend upon many factors, but basically it might
be expected to be a matter of time. From some anecdntal accounts, it appears that
theze might be a certain period of what might be calleé "lateat learning" during which :
the PCV would rot show any great amount of progress, but that this period would be fol- ’
lowed by a period of rapid acquisition of fluency.

NN

This chapter is concerned with an analysis of data ccliected im the field that was
degigned to shown how rapidly PCVs, in fact, acquire facility in the language of the
host country, and to indicate what factorz determime the rate of progress in acquiring:
this facility.

2V e bl et A e
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Staff members visited several countries in Central and South America during the
summer of 1964 to administer tests and collect other data from PCVs who had been as-
signed to field duty in those countries. In most cases, the data collection was accom-
plished during periods in which the PCVs had been assembled at som= centrai point with-
in the country for rest and re-oriéntation. Table 25 shows the contingents tested, the
original training dates and inputs, the dates of field testing, the approximate number
of months in the field at the time of testing snd the number of cases from whom any

0 .

AR A s T TR AN SRtk R A ¥ & et honny

for study had shriveled from an original count of 472 (in Spanish) and 51 (in Portu-
guese) to a group of 176 (in Spanish) and 31 (in Portuguese)., This loss in number can B
be accounted for by "deselection," resignations from training, and other forms of at-
trition, and by the imaccessibility of some of the Volunteers while in the field, 1In
the case of the Spanish Group, normal attrition had accounted for 169 (35.8%) of the
cages, with an additional 127 (26.9%) being in the field as PCVs but inaccessible for
testing,

Unless otherwise noted, the Zpllowing sections pertain tb the data collected con~
cerning the language learning experiences of the PCVs assigned to Spanish-gpeaking
countries.

Ihe language learning environment in the host country

To understand the factors that might accelerate or retard the PCVs progress tecward
fivency in the langusge of the host country, we ought first to become acquainted with-
the language learning environments in which the PCVs found themselves.

Cur research obtained informatfon about these environments through the responses
of the PCVs to a questionnaire (the In-Field Questionnaire, Appendix F) that was passed
ocut for completion during the mid-tour follow-up testing. These environments werzs
quite varied, of course, but they fell into a number of types, depending partly on the y
dury assignments of the Volunteers. PCVs were asked to indicste the nature of these
duty assignments; based on their reeponses, the folloWing job-description categories
were evolved:
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PCV. Contingents Tested in the Field

of Yos.. in .
: . N at.Gutset  Training - _Dates of Field at Time Total ¥
Contingent ) of I‘raining .. Dages .. Fliel,d Testing, . of Testing 'regtgg# )
Colebid VEII - 117 6720:9/15, 1963 6/6-8/64 8 234%
Peru V.. . -~ 39 6/i0-9/15, 1963 8/18/64 10 10
'Ecuador v - 19 7/7-10/11, 1963 8/1:464 9 35
Colombia XI 58 7/7-10/11,1963.:  /8/c4 7 38
Honduras II 55 8/8-11/10, 1963 8/5/64 8 28
Colombia XITT 67 . 9/9-12/21, 1963 6/6/64 5 42

i

Colombia XV - .57 10/21/63-1/10/64  (vot tested) .0

Total for Spanish: 176
Brazil VII 51 11/11/63~2/3/64 7/9-10/64 4 31
' Ntnnber from whom any i ééﬁa .at all werz collected; data were rot necessarily i
camp.hete because of illness, stragglers, etc.
An additicnal 13 people in an ETV.part of this conc:lngent were tested in Bogota
but are not included in our study because they had been transferred from U. New Mexico
befere being given end-of-training proficiency tests.
5
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1. Commumnity development. Work generally in suwall towns, villages, or slum areas
to help the inhabitants "help themselves" in develoyping the resources of their com=—
munity. The nature of this work has been amply deseribed in a book by Morris Stein
(1966). A majority of communitv development work:.rs in our samples were engaged in

. school cofistructictis :
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2. Teaching. Usually this involved either basic literacy teaching, or texching
Enyllsh. oo LT T _ . :
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3. Agricultute. This usually involved instruction in the establishment and care
of home, school and cammunity gardens; reforestation projects; and supervision of 4H
or 43 Clubs.

6. Community health., Health educaZion of the local inhabitants--—whether children
or adults--was the chief job of those eugaged in community health. Many were concerned
with the organization of women's clubs to further community education.

5. Cooperatives. Work here invoived establishing and advising cooperative ven~
tures in the following areas: credit unions, woodcutting, agriculture, fishing and
sewing.
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6. Educational television. This involved a variety of activities in a.large pro-
gram to promote the use of educational television, chiefly around major urban areas. ’
Some PCVs worked in the television studios helping to produce educational television -
programs; others spent most ¢f their time visiting local schools in order to show
teachers how toc use educational television; still others were technicians concerned
with the sending and receiving of television programs and the maintenance of equipment.

. a

7. Host country organizations. PCTVs in this category worked with and/or under cr-
ganizations such as the Institute of Columbia, Department of Cooperatives; National
Social Welfare; Foster Family Care Program, Food for Peace Program, and Rehabilitation
Institute. :
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Inasmuch as the questionnaire ‘were filled out after about five to ten months cn the
job and the respondents were asked to indicate any change in their -duties since their
original assignments, it was possible to identify "primary" and "secondary" jobs for the
PCVs. The job that the respondent listed first in his description of his duties has
been calied his "primary" job; that listed second has been called his "secondary' job.
Table 26 gives the numbers and percentagss of students of Spanish whose job assignments
fall. infto the above-mentioned _categories.,
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" A series of five questions on fhe In-Field Questionnaire was designed to reveal
whether the Volunteer's duty staticn was of an urban or a rural character, the degroz -
of his isolation from-Americang, the number of his co-workers who were host-nationals,
the extent of his joh-required contact with native speakers, and the extent of his job-
required language skills. Tabulations of the responses to these questions yield the
70llcoing descriptions of -the field assignments of the PCVs:

Slightly over one-thirc were assigned to duty stations in small towns where they
worked alome or with one other American. Few of these had host country nstional co-
workers and they almost never came into contact with well-educated native speakers who
preferred to speak English, At least once a day" they met with well-educszed native
speakers who spoke no English or who preferred to speak Spanisii; however, the majority
spent mos®: of every day with native speak2rs of moderate or little education who had

. 1o, ugefri knowledge of English. Many of them spent uust of every day with children
under twelve. They were required to apeak and understand Spznish "very much”, to read
'"eoze" -and _to write "vety 11itcle" or (oeeaaionally) “some" Spanish.
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Another third ot the, aample vere assigned to duty in rural areas. As compared with
thoge who wozkeé in ‘towns, contacts with well-educated natives were generally rarer, and
‘>those with netives with, ;it:le educetion more abundant. Such job requirements put more
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spphoeis on speaking snd cosprehending and less on reading and writing Spanish,

The zemadning third of the sasple were assigned to duty in urban areas or at least
near encugh to urban avees to have fazirly frequent contact with well-educated natives,
and the job-vequired language skills were more eveniy spresd between oral and written
forms of the language. The PCV might have as many as ten American co-workers, and he
night occasionally have contact with native speakers whe could speak English. There

" were a few jobs, e,g. in writing educational television programs, or in teachis

literacy, where thé emphdsis . on reading and writing was ccnsiderable. :

On the whole, the languzge learning enviromment can be characterized as one fa~
voring the development of speaking and auditcry coaprehension skills, Furthermore,
most PCVs in these Latin American commtries defimizely depended upon their competence
in Spanish to work effectively, siunce only a few reported thit their jobs allowed them
to "get along in English”. On the other havd, one gets the impression that the actual
level of linguistic competence required in many of the jobs was fairly low, since com-
munication had to do with everyday activities and inveclved contact with natives who on
the whole had little education. It was relatively rare that the PCV was oa his mettle
to use only grarmatically "correct" Spanish; in fact, as Stein writes (1966, p. 198):

In rural Colombia perfect Spanish was not absolutely necessary. When the
volunteers made mistakes or did not know certain words, it gave the villagers an
opportunity toc be helpful by correcting them--z circumstance that also allowzd tha
villagers to feel, at least momentarily, they were in higher status positions.”

Stein continues; however: . )

"We can, however, imagine other situations~-g.g., those imvolving frequent contact

with high government officials--where a knowwledge of correct grammar would be most

critical, . . ."

One also gets the impression frews the questionnaire responses that tke PCVs had
little time to study or otherwise perfect their Spanish through conscious effort. Very
few reported doing any such study, yet many indicated that they would like to have done
it. Some recommended that further‘training in Spanish should be organized for PCVs
while in the hogt country.

Language experiences during the fivst month in the host country

One of the items in Part II of the In-Ffeld Questionnaire asked each PCV to 7ndi-
cate the extent to which his job performance during the first month in the field was
affected by any linguistic difficuities he experienced. The responses made by 167 PCVs
responding to the item can be divided inte three general categories: :

.14 (8%) reported either that they were wd>le to get by with English, oz that other
PCVs did the communicating with hoeZ couniry natives; thus, these PCVs did
not attezmpt to use Spaniszh. ] )

41 (25%) -xeported that their ccixpetence was either "equal to the demand" (16%) or

"superior to the demand” (9%). .

112 (67Z) reported that their competence st that time was such that it either had a
"gmall" adverse effect (80, or 48%) or a "considerable" adverse effect (32,
or 19%) on their job performance,

The PCVs' responses to this item were used as a basis for determining what level
of acore on IListenlng (given at the end of training) could be regarded as “qualifying"
for field performance that would bte relatively free of any adverse effects due to lack
of lsnguage competerce, Table 27 shows frequency distributions of scores on ZListening
for grovps of PCVs depending on how they answered this item. I%Z can be seen that a
scove oL 275 on Zlistening rather sharply divides those who reported that their language
competence was equal or 'superior-to the demand-from those-who reported that their
lsangrage competence fhiad either a small or a considerable adverse effect on their work,
and those who reporred, in effect, that they did not use the Spanish language in their
wo:k. In « aumb2r of the subgequent tabulations in this zesearch report, therefore, we
have divided the PCVs into two groups on the basis of whuther they exceeded this quali~

TS
£

70":1\4" .

by "

1
-
A
Pt
-~
=
IS
&
i,
=
. ]




TN

e

ey '

DTN

oy

St vk

(3
Sndd

'

g

e Pi:pbl

tfect of Langd

ed E

L

e
c -2
-

“at

core

»

_Effect

x> A

e 2 BT A

RS

P R AL

m o e

verse

2Ad

oy

Effoc

T T ————

(3413

Adv

[P

ence-

i

v

E-A" -

e

cé-

d

et

" Ta Loee
B,
S e

-

L

4o

-

At

o on e

~

2
=

-

|
|
_
|
!
1
1
._
i
|
]
|

e

»- .
: H 1
"
.o At
$:
.
. :.W
L. A i
g
. N % o
1 b
N
)
¥
N M Db
. N
' B4
ik
.
o
) B
®
¥
N
N
. M.ﬁ
B m.
& N
A8 g
. m‘ -’Jtzn
R Ty
R
e
A
f
H -
K m m_y_a.ﬁ.
. R D
A $RS
9

Z

-

i
i
-
d

Faa e

o

acacd

281~

M

v
-y
(AN
P
ve S
<
{4

285

2

P
-

. S Y- — a—;

&

\4

0

e

216~22

5y

>

211

rwkd

¢ B

S
v

Y

.

A

1]

Ol

i

=i

ot

ey

=y

-

_— =,

Al e
A
)2

o
¥
uls

v

&,

a2
v
5 v

¥
% %5

-

Pl

$ 4
;;,

bl e .

s

5

—~—C

et

v

T

£ tu:
>

%

sy

5

o

o

5

L

P

e R I ——




'{?““’ ]
PRPTRILL eV g,

b
(]

(o i SRS

(]
g

=71
. _
£

fying score of 275 on the fListening variable. Those who scored above 275 are called
“qualified"; those who score 275 or below are designated as "non-qualifisd”. Of the
167 PCVs, 49 (29.4%) were designated as "qualified" (in Spanish on arrival in the
field).

Although IListening was the varisble that seemed to shpa the clearest separation
between "qualified" and "ungualified" PC7s upon arrival in the field, the score on PACT
Form A wes going to be more useful for tracing progress from end of training to the mid-
tour followup because no score exactly comparable to IListening (bassd on a combination
of the LA and MA levels of the MLA Cooperative Tests) was ayailsbie for the mid-toux
followup (since only the MB form was given at that time), and a score on &n alternate
form of PACT, Form B, was availsble for the mid«atour followup. Therefcre it was de-
sirable to find the score ox PACT A that was equivalent to a score of 275 on fListening.
By using data from the 335 cases having scores on both IListening gnd PACT Form A at the
end of training, it was found that a score of 56.2 on PACT A is equivalent to a score
of 275 on ZListening in the sense that hoth these scores have the same normal deviate
score, The equaticn for the line of equivalence between IListening and PACT Form A ie

{PACT A Raw Score) = ,6604 (ZListening Raw Score) - 125.4389

The score of 56.2 on PACT A was therefore used as the “qualifying level” defining the
competence in Spanish that was sought in the 12-week training course (see Chapter 5,
Pp. 48-56 and Figure 4).1

Self-Ratings of Sgtnish language competence during the first‘-ongh in the field

On a retrospective basis, PCVs responding to the In-Field Questionnsire at the mid-
tour followup rated their abilities to speak, understand, read, and write Spanish during
the first month in the field. The distributions of ratings, bioken down by whether the
cases fell in the "qualified"” or the "non-qualified" groups on the basis of their ILis-
tening scores, are shown in Table 28. For the group as a whole, the modal response vas
"some" [ability in the skill in question]. Only 40 {22.92) reported "a lot" or "very
much" ability in speaking, 28 (16.1%) at similar levels in understanding spoken Spanish,
38 (21.82) in reading, and 29 (16:.6%) in writing. The “qualified" znd "non-qualified"
groups vere very significantly different with respect to each of the dimensions of rated
ability, Mecst of the people in the "Gualified" groups reported "a lot" or 'very much"
ability ia the four skiils during the first month in the field, and very few of the
"non-guaiified" reported such levels of ability at that time,

Reported duration of language difficulties during’the course of the field experience

The In-Field Questionnaire sought to determine how long the PCVs experienced dii-
ficulties with language problems during the course of their experience in the field.
Each resnondent was asked, first, to indicate how many months he had been in the field,
and then to make his best guess of the number of months after his arrival that he con-
tinucd to have difficulty ‘with various aspects of his use of .Spenish in the host coun-~
try. He was allowed, of course, to report that he was still having difficulty with a
particular aspect of language use even at the time of reporting. Table 29 shows the
results of this. inquiry, broken down, as before, by "qualified" snd "non-qualified"

- groups. The various types of language diiSiculties are arranged in the order in which,

according to the results for the group as a whole, the difficulties disappear. For
example, the ‘first difficulty to disappear 43 that of not being able to separate the
words of native speakers when listeuing to Spanish. Few of the "qualified" group have
any difficulty with this at all even in the first month in the field, and even the "non-
qualified” group are able to overcome it aftar an average of 2.3 months in the field,

. The last difficulty to disappear, if at all, is that of writing Spanish without con-
» siderable resort to a dictionary. Quite a number of even the "qualified" group report

difficulty ‘with this even at the mid-tour follow-up, and probably the majority of the

' "non-qualified" group. rcport some difficulty with it at that time.

. lAs auggestcd 1n Eppendix-c, this is approxiuately equivalent to an S-2 rating on
the FSI scale, - . .
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The data of Table 29 are somewhat limited by the fact that they are based on cases
that vary considersbly in the length of time they had been in the field, roughly frem
five to ten months (some cases reported they had been in the field eleven months).
Nevertheless, it has not been thought worthwhile to analysz the data with a control for
the length of the time the PCV had been in the field.

. It should be pointed out that for some unknown reasons, those PCVs in our saaple
whom we classified as "non-qualified” happened to have been in the field, at the time
of responding to6 the mid-tour questionnaire, significantly longer on the average than
the "qualified" students. (Possibly there was some chance intezaction between the
average after-training achievement of the various contingeats and the times when those
contingents, happened to be surveyed ‘at mid~tour.) Thus, to some extent the differences
between the groups with respect to the durations of langusge difficulties are inflated. -
It is obvious, however, that the differences would probzbly remain significant even if
"length of field experience were statistically controlled.

The average durations of various types of language difficulties are of chief in-
terest. For PCVs who arrive in the field already "qualified”, f.e. already with a
satisfactory command of the Spanish language, most difficulties disappear very rapidly,
usually within a month, on the average. Difficulties in producing Spanish orally and
in written form persist longest, but even then, only about two months on the average.
Overcoming language probiems is not so easy fcr those who arrive in the field “non-
qualified”, i.e. without a satisfactory command of the language, but for these people,
the major difficulties in suditory comprehension clear up after four or five months.
The stages-in this process are noticeably distinct according to cur results: after
2.3 months, on the average, the PCV no longer feit either that “the spced of native
speech made it iumpossible to understand anything" or that he "cculd not separate words
of native speakers." After 2.8 months, on the average, the Voluntcer no longer felt
that he "could not grasp complete sentences of netive speskers,” but it tock him
another couple of months (up to 4.5 months after arrival in the field, on the average)
before he o longer felt that he "cculd not understand the complete meaning of native
speech.” It was at about the 4- or 5-month stage that the Volunteer overcame major
difficulties in making himself understood and in being sufficiently fiuent., Comfor-
table reading and writing proficiency came only after about 5 or 6 months of field ex-
perience for the average PCV who arrived in the field without adequate command of
Spanish. All these figures should have three months added to them if one is to con~
sider the smount of time it takes to attain various stages of mastery "from scratch",
i.e. from the start of training. One must also consider the variation in the data:
many PCVs in the "non-qualified" group reported they were having considerable amounts
of difficulty with the language even at the time of filling out the questiomnaire.

_ Our data do not furnish any direct evidence on the hypothesis that language
learning in the foreign language milieu goes through a period of slow, "latent"
learning followed by a sudden sense of mastery. Indirect evidence on this point, how-
ever, is furnished by the very fact that the PCYs were able to indicate a fairly de-
finite length of time during which they experienced difficylties of various sorts, e.g.
"noticeably halting and non fluent" speaking of Spanish. Whether language learning
under field conditions is gradual or saltatory is a question that needs further imves~

tigaticn,

Self-ratings and reports of Spanich language competence at the mid-tour follow-up

By means of the In-Field Questionnaire administered at the mid-tour follow-up, a
considerable amount of information was gathered from the PCVs concerning their own ap-
praizals of their competence in Spanish and the various problems they met in using that

language.

Table 30 presents tsbulations of self-ratings in the four skills of speaking,
understanding, reading and writing at the time of the mid~tour followup. (It will be
remembered that the length of time the PCVs studied had been in the field varied con-
siderably, from 5 to 11 months with a mean of 7.7 montha.) The data are bzoken down,
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es before, by "qualified" and “non-qualified™ groups on the basis of status at the time
of entry into the field.

As might be expected, at the time of the mid-tour followsup the mzjority of the
“qualified" group still reported they were able to understand, speak and read Spanish
"very much". Their opinion of their ability to write the languzge was split about
evenly between the "a lot" and 'very much" responses. Frop cheir responses to several

. related questions in this part of the questionnaire, we can infer tkat they felt they

had completely adapted to the way in which the sounds, vocabulary and idiom, and granm-
mar of the speech of the native speekers diffezed from what they had been taught, but
they still had "some" difficulty in exprcssing complex ideas and being at a loss for
particular words on occasion. ' ' .

Even when we turn'to the group that according to tests was "non-qualified" lin-
guistically vpon assignment to the field; we find that by the time of the mid-tour
follow-up the majority of these PCVs rated their abilities to speak and understand
Spanish at "a lot" or "very much" and they rated themselves as being able to read and
write the language fairly well. They felt that they had completely adapted to the way
in which sounds made and grammar used by native speakers differed from what they had
been taught, but vocabulary and idiom stiii gave them "some" trouble. They were still
having “some" difficulty in: being at a loss for particular words, being restricted to
a very limited vocabulary, speaking with sufficient grammatical COYTalThncEs, and ex-
pressing complex ideas.

It is. of interest to compare the PCVs' reports about the effect of language prob-
lems on ijob performance for the first month in the field and at the time of the mid-
tour follow-up. As can be found from Table 31:

For the "qualified" group, language problems had no adverse effsct on job per-
formance for 692 during the first month in the field and for 90% at the
time of the mid-tour testing. Only 102 reported zny adverse effect at all,
and this was "small",

For the "non-qualified" group, language problems had no adverse effect on job
performance for only 6% during the first month in the field, and for 50%
at the time of the mid-tour testing. Even for this group, the percentsge
reporting that language problems had a "considerable" adverse effect on
Job performance decreased from 26% at the first month in the field to 9%
at the mid-tour testing. Still, there were a feow in this group who were
not using Spaanish at all, and one may be somewhat concerned about the fact
that at the mid-tour testing 40X reported "soue" adverse effect of language
problems, in addition to the 92 already noted reporting "considerable" ad-
verse effect,

PCVs' recommendations concerning the language training progran

Although it is not exactly germsne to the title of the przaent chapter; an account
of the recoumendations that the PCVs made concerning possible changes ix the Peace
Corps language training program is not wholly out of place at this point, These recom=-
mendations were elicited by Part V of the In-Field Questionnaire, which contained

‘several multiple-choice attitude questions (which also provided space for additional

comments) and two open-ended items calling for general comzents,

The first multiple-choice item asked the reepondent to express his opinion of the
length of the program, and the second asked for any recommendations the PCV might have
for improving certain aspecte of language training if the time involved were to remain
the same (12 weeks). In Table 32, the percentages making any recommendations at all,
based on the total numbers filling out the questionnaire, give an indication of the
amount of concern with each of the areas of training.

If ve consider the results as a whole, the majority of the students:of Spanish
(72.82) felt that the language training program was of the proper length. . The mext
most popular opinion (23.12) was that the program should be longex, and & wery few
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{4.0%) thought that it should be shorter. Tho 3ame pattern of responses held for both
the "qualified" anc "non-qualified"” groups wizh s somewhat greater proportion of the
"non-qualified” group than of the ‘'qualified" graup indicating that they thought that
the program snould be longer.

Speaking azcd conversation was the aspect of language training that received the
greatest number of replies (81.5%) when recommendstions for improvements were re-
gyuested. There was agreement among both the "noz-gualified" and "qualified" groups
that speeking and coaversation should receive morw: =zmphasis; this was the only aspect
of langnage training that no one thought should »wceive iess emphasis. A few people
in each group remarked that the quality of imstruction in oral work should be improved.

The next greatest number of replies (71.22) dealt with listening cecmprehension
training. The majority of both groups (61.3% in all) felt that this, too, shou.d re-
ceive wore emphasis, and a few people felt that the quality of instruction should be
improved. A few people felt that listening training should receive less emphasis.

Vocabulary, the third most frequently responded to aspect of language training,
was felt to need more emphasis by the majority of the respondentsa from both groups
(70.0% in all), A few of them felt that the quality of instruction should be improved,
and even fewer felt that it should receive less emphasis.

A considerable number of the responding trainees (32,72) felt that language study
during field training should receive more emphasis, and scweral felt that the quality
of instruction duriag this period shouid be improved. A: the same time, a few (8.12)
felt that language study during field training should reczive legs emphasis.

_ Only 52.0% of the responidants made any recommendatioa about the teaching of
reading, and those were about evenly divided in their opinisa of whether reading should
receive more or less emphasis. A few (4.6%) felt that the quality of instruction
should be improved in this area.‘ / slightly larger proportion of the "qualified" group
than of the "non-qualified" group felt that reading should rz2ceive less emphasis.

About two-sevenths of the total sample felt that writiey should receive more em-
phasis, and about ome-gixth felt that it should receive les:. Proportionately more
“qualified” people than "non-gqualified" people felt that it had received too much em-
phasis. A few people felt that the quality of writing instructicn should be improved.

About 40% of the total sample felt that pronunciation siculd receive more emphasis;
some of the “qualified” and none of the "non-qualified” people felt tha% it should re-
ceive less. A few felt that the quality of imstruction in picaunciation shculd be im-
proved, and the majority of those had been clasgified as beirg "noz-qualified".

Approximately a quarter of the total sample (24.2%, actuzlly) felt that grammar
and drili should receive more emphasis; they were proportionuiely distributed among
the "qualified" and "non-qualified” groups. An appreciable nvuber, again propor-
tionately distributed between the "non-qualified” and the "qusiified" PCVs, felt that
grammar and drill had been overemphasized, and a similar numbezr felt that the quality

of instruction should have been improved.

Atility sectioning drew the fewest responses (41.12) from the students. The ma-
jority of those who responded (27.8Z) felt that it should have had "ore emphasis”.

It is ironic that aithough a minority of the PCVs recommenied an increase in tha
length of the training program, almost all wanted "more emphasis™ on «¢ach aspect of

language training.
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Taree hundred fourteen com=ents about the language training progrsm were made by
the students of Spznish. They vanged from praiae for the language training they had
undergone to-coademnation of language study durizg field training, Praise for the
existing program accounted for approximately eleven perceit of the comments. Typical
phraseology of this type of comment is, “The training program was good and should be
the gsame iength of tire."

The most frequeat criticisa of the course concerned field training in the U.S. (at
Taos,for this group). Seven percent of the comments, none of which were complimentary,
involved this aspect of the program. Kinz comments called for an improvement in the
Taos program, twelve called the four weeks speat there "a waste", and one suggested
that the Tacs program be eliminated.

Eight comments noted that speaking, listening and conversaticn wers the most in-
portant aspects of Peace Corps langusge trsining, and this is Lorne out by specific
suggestions for improving the course. Eleven perzeat of the comments suggested that
more time be devoted to apeaking Spanish, several of them suggesting that more emphasis
be given te regional variations in pronunciation and t= dialects. Nine percent: of the
comeents indizated that vocabuiary, particularly idiomatic expressiocas, should receive
more emphasis. More listening training, more cecordings, more native songs, more em~

. phasis on social forualities, the use of complete sentences in class, and smaller
classes were the topica of other comments.

Elever percent of the comments suggested a week or more of training in the country
to which the Peace Corps Volunteer is assigned. Such training was envisioned as con-
taining a review of grammar and of the country’s literature, practice converzations
with native speakers, and technical vocabulary for each Job assignment, It vas also
suggested that more bocke be included in each Peace Corps Volunteer's book locker and !
that each Volunteer shouid have a Spanish-Engligh dictionary. ]

Language Proficiency Test Performance of PCVs at Mid-Tour (Spanish casss)

Frequency distributions of scores on the three tests given at the mid-tour follow-
up, together with frequency distributions for the ssme individuals and for comparable
tes’s at end of training are shown in Table 33. The means, standord deviations, snd
intercorrelations are to be found in Tabie 3. In both tablses, the data are shown
separately for "qualified” aad "non-qualified” groups becsuse it is of particulsr
ianterest to note what progress the initislly “non-qualificqd" group made in the course
of the field experience. Tuble 34 also contains data on the groups combined. These
deta are for sli cases for which complete sets of scoras on these tests are available.
(Only 2 cases from the total number studied st aid-tour were lost in this wsy.)

In interpreting these data, there is a problem as to the comparability of the
tests used at the end of training and st the mid-tour follow-up. In the case of the
Cooperative Tests, converted scores given in norms tables published by Educatioral Test-
ing Service (1965) were used to effect the equating of the A and B forms of these
tests. However, since some cases were given Porm A instead of ¥Yorm B at the mid=-tour
follow-up, there is pcssibly a small amount of practice effact-~probably nagligible in
view of the loug tims-isterval betwzen test adeinistrationg~-inherent in the results.
There are rno data to support the comparsbiiity c€ Forez A and B of the PACT; they vere,
however, constructed simultsneously and according £o tha same guidelines and may be
presumed to be approximately comparable,

The "qualified” group maintained cbout the same level of performance at the end of !
training and at the mid-tour on the two tests of listening; there was a slight amount i
of izprovement (t = 3,26, p <.C1) on the MLA Coop. Reading Test. A few peoplc sesm !
to have loiat ground. There is, of course, a possibla regression effect involved in
; this comparison inasmuch as the "qualified” group was selected on the basis of per-
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E;% formance on IListening, highly correlated with all three variables used in the compar-
{3 ison. Nevertheless, one would not expect the group that was already “qualified"” at
;}é tke end of training to make great gains during a few months of field zervice in Latin
<3 Anerica; even if there had been such gains, the tests used in this study to measure
141 proficiency may be relatively insensitive to changes at the upper end of the scale,
j§ On all the tests, the group that was classified as linguistically "nop-qualified"
B for fieid service at the end of training made large average gains, all signifi~ant
3 well beyond the 1 level. HNevertheless, even at the mid-tour follow-up there were
e many individuals who tested at relatively low levels. The correlations shown in
s Table 34 indicate that the relative rankings of individuals in the "non-qualified”
» group remained similar (r ranging from .58 to .68) from end-of~training to mid-tour
. follow-up. If we take a score of 56.2 as representing a "qualifving level” of perform-
%% aacs on PACT Fora 5, we may note that vhereas only 1.6% of the "non-qualified" group
% exceeded this score at the end-of-training point, 28.7% were able to surpass it &t
;g the mid-tour follow-up. A majority of the group, however, were not far from attzining
= this qualifying score at the wid-tour point. If we examine the scores of the "non-
gg qualified” group on the MLA Cooperative Tests at the mid-tour, we see that 96% exceed-

ed the median for second year college general norms cn the Listening test, and shout
94% exceedjed the median for these norms on the Reading test. Even if not all the

PO
0t wudd!

, E% "aon-qualified” group attained the rather high qualifying level set on the PACT test,
}%ﬁ most of thom were clearly far ahead of the performance of the typical graduate of
1 a two-yzar college course in Spanish.
¥
‘ %% The reader may rightfully be concerned abocut the propriety of setting a qualifying
B3 score at the score level of 56.2 on PACT B, in view of the fact. tha¢ the origirai basis
b for setting a qualifying score was on the score called IListenirng, derived from a non-
B linear composite of tests given at the end of training. Since the qualifying score
. level on IListening had been set on the basis of .its ability to discriminate between
D those who reported "no adverse effect"” of language problems on job performance =t the
i beginning of the field service period and those who reported "some" or "considerable”
o adverse effect, it seems useful to indicate to what extent the qualifying score of 56.2
=X on PACT B is able to make a similur discrimination with respect Zo PCVs? reports of the
%g effects of language problems cn job performance at mid-tour., Table 35 has been pre-
1 pared with this in mind, It shows that in the "qualified” group, all those who report-
v ed even a "small" adverse effect had scores above 56.2 — a result that does not favor
g7 the test's ability to identify pecple who would report trouble with language problems
1 at mid-tour. Furthermore, the three individuals who did not attain the qualifying
= score all reported no adverse effect of language probiems on job performance., Never-
%g theless, test scores and gubjective reports agreed for the 41 people (84% of 49) who 1
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made the qualifying score and also reported no adverse effects.
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In the case of the initially "non-qualified" group, the test shows only slight
differences betweer those who reported "no adverse effect,"” on the one hand, and those
whe reported "scme' or "considerable" adverse effect or those few who reported that,
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in effect, they did not use Spanish in their work, on the other, Ninezeen (35%) of the 3
54 in the former category attained the qualifyiag score, while 16 (24%) of the 67 in gg
the latter categories made the qualifying score. Of all 35 cases making a qualifying %
score, 19 (54%) reported no adverse effects of language perforz:ice on job performance, g
vhile of the remaining 86, not attsining & qualifying score, 35 (41Z2) reported no such b
2 effacts. The association between test score sid subjective report is not significant i
& (x =1.85; 'p >.05) for this group; the test does not clearly identify those who report ™
3 language problems at zid-tour., It is only vhen we consider the combined group ¥
4 ("qualified” and 'mon-qualified" togather) that the test fairly clearly identified such :
= peopls. Of the 81 attaining the qualifyiug score, €0 (74%) veport no adverse effects %;
L of langusge problems, while of the &9 not attaining the quaiifying score, only 38 €432) A
2 rewort no such effects, For the cumbined group, this sssociation is highly significant v
= (x2 = 17.11, p<.001) but it actually reflects mainly the initial classification of the %
f 2 group at the end of training. : ‘ el
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The report of any adverse effects of language probleas is, of course, a notably
subjectiva matter., It may depand not so much upoc absolute language proficiency as
upon tha individual's perception of the linguistic demands of his job or upon the
actual varistion in those demsnds from individual to individual, partly as a function
of the inherent natiurs of the job and its setting. In getting & qualifying score on
the PACT Fora B in the manner that we have, we are in effect assuming that the demands
of Pesce Cocps jobs in the field are such as to require that they be filled by persons
who are quite competent in Spanish, say, at the level that would be expected of a2 in-
dividual who had studied Spanish for at least three or four years i college, This
level may in point of fact be quite above.the level actually demsnded by many jobs per-
formed successfully by PCVs in the field. Nevertheless, it is a target that is worth-
vhile aiming at in Peace Corps lsnguage trairing because aany Peace Corps jobs undoubt-
edly exist where a high level of compzience is desirable, and in any case it may be
said that the higher the competzace in Spanish, the grester the probability that lan-
guage prcblems will not interfere with job performance.

From this point of view, the chart drawn in Figure 5 nay be of interest and use.
It is derived from the information in Table 35 and shows an estimated (smoothed) curve
for the probability that a person with a given score on PACT Form B will report no ad-
verse effects of language problems on his job m2rforsonce. It will be noted that for a
score of 49, this probability is only 50%, while for a score of 68, for czample, the
probability is 90X. In setting objectives for Peszze Corps language training, an adain-
istrator could use this figure to select an appropriate level of PACT Form B score.

Prediction of Mid-Tour Language Proficiency from Data Availsble at the Start of -
Iraining , , .

It would be of use to know to what extent it is possible to predict the PCV's
level of language performance at mid-tour Zrom data available at the start of training,
for on this basis it might be possible to improve selecticn sad/or training procedures
80 as to increase the chances that a PCV at the time of a mid-tour follow-up would
have a satisfactory level of foreign language competance,

in Chapter 6 we showed how it was possible to predict end-of-training language
proficiency from start-of-training data in the case of two distinct groups: Group &,
those who claimed some prior knowledge of Spanish and therefore tock a Spanish place-
ment test:, and Group B, those who did not take a Spanish placement test and who there-
fore probably had littie if any prior knowledge of Spanish. We will follow a similar
strategy here; that is, we will make the analysis separately for groups that did and
did not tuke the Spaniah placcment test. Because of the normal attrition that occurred
at the end of tra‘ning and the inaccessibility of zome of the PCVs thit were assigned
to the field, the numbers of cases avaiiable for the study of predictions of mid-tour
language proficiency are smaller than was the case for predictions of end-cf-training

- proficiency. Whereas Group A in the end-of~training predictions had 218 cascs, the

largest sampie.availeble for prediction of mid-tour proficiency had 117 cases.
Similarly, Group B was reduced from 118 to 55 cases. Comperative data on the pre~
dictor varisbles for the two sets of samples are shown in Table 36, It is evident
that there is very little, if any, selective bias with respect to the predictors., Al-
though the means of the mid-tour cawples are slightly higher than those for the end-
of-training samples, 'the differences are so slight in relation to the gtandard deviz~
tions that significonce tests (which would be accomplished by the special form:las for
sampling from & finite population) were not deemed worthwhile to obtain. While scme
restriction of range might have baen expected to occur throuzh sslection, the stand-
ard deviations of the mid-tour samples are in every case slightly larger than those
for the end-of-training samples. We may therefore use the data from the mid-tour
samples us if it represanted a sstisfactory sample of persons finishing the training
course., In fact; as may be geen from Table 36, it is not too far frem representing
the sample of perscns availsble at the start of training.

.
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The predictor varisbles of chief unterest are, of €ourse, the Spanish nlacement .
score, the sum of scores on the Modern Language Aptitude Test (Short Form), and the
Section Placement Score. For some cases, data are also svailable on factor zcores de-
rived from the questionnaire given during training: Intezast in Forsign Languages,
Compulsivity, Audiolingual Preference, -and Home Exposure [to the foreign lsnguage]. Tha
critezion variables include the four self-ratings of lsaguage competence at mid-tour and :
scores on three lunguage prosiciency tests given at the mid-tcur follow-up, Listening !
Form M8!, Regding Form MB! s and YACT Form 2. In addition, a gain score based on the A
difference between the score on PACT Form B (at mid-tour) and the score on PACT Form A. ‘
(given at end of training) is used ss a criterion variabls tc see whether data availsble

" .at the start of training could predict the relative amount of improvement in Spanish

auditory comprehension that would occur during the course of the field experience.

The regression systems for the two groups (A and B) using only the three major pre- - 1
dictor variables are shown in Tables 37 and 38. There are some notable differences
between the two regression systems, quite apart frcm the fact that one predictor variable
is lacking for Group B: .

1) In Group A, the two predictors that make zignificant unique contributions to the
predicticn of mid-tour self-ratings of langusge proficiency are the placement
test and the section placement score (SPS), even though these predictors are
rather highly cccoxelated., MLAT makes no signiricant contribution to the pre-
diction of any of the self-ratings. In contrast, iu Group B, MLAT shows signif-
icant beta~veights for the prediction of at iezst two of the self-ratings, while
the szction placement score has fusignificant beta-weights,

2) The mid-tour self-ratings are much more predictable in Group A thzn they are in
Gzoup B; that is, the multiple correlations are higher in that Group.

3} ZIMLAT makes a much zreater contribution to the prediction of the proficiency
test scores in Group B then it does in Group A. The section placement score
also tends to bave higher beta-weights in Group B than it does in Group A.

4) The PACT Gain score is much more predictable in Group A than in Group B; it
should be noted, however, that the beta-weight of the placesent test is nzgative,
signifying probably that gain is largely a function of hos far the student was
from a quelifying level of proficieacy at the outsat of training.

Despite these differences, the data from Sroup A and Group B are agreed iz showing
that aid-tcur proficiency can be rather well predicted from data .available at the start
of training. For students who have already acquired some knowledge of Spanish befoze
the start of training, the critical variable is their level of asstery of Spanish, while
for students who have little knowledge of Spanish, the critical varisble associated with
nid~zour perfornsnce is foreign language ap*itude as mezasured by the Modern Language
Aptitude Test. The section in which the student is placzd during training has sore role
in determining the level of mastery he will reach. If we mesasure level of mastery at
mid-tour in terms of the PCVs' self-~ratings, the section placemart score is an iaportant
variable, either because it xeflects the stemdard of performance tn which the student is
held in training or bzcauze it determines the student's confidence in his maatery of the g

without prior kanowledge of Spanish, partly because these students are usually placed in
the lower numbered sections in any case.

las noted previcusly, because of a shipper's error some cases were given Form MA
of the Listening and Reading tests at the mid-tour follow-up. Although the two forms
are not exactiy equivalent, the scores on the MA forms were used as if they were MB i
form scores. ETS Converted Scores have been used in many of the tabulations in this :
report, in order to make the scores un the two forms more neariy comparable. ,

;
}
.y - i
!

foreign language. This is especially true for students who already have some knowledge g
of Spanish when thay start training. Section placement is less important for students
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A Figure 6 is an attempt to depict the relationships in Tables 37 and 38 grsphically. RO
4 The left-hand half of the figure is identicel to Figure 4 (page 47) that was ¢ rawm to ‘
= show predictions of end-of-training language proficiency for individuais with aslectad
K combinations of predictor variable scotes. In the right-hand half, the progres « lins R
LF of the left-hand hzlf are continued tv show the predicted levels of language ari “icicucy k-
i B at the midtour fcllow-up. Again, the 'qualifying luvel" is set at & secore of 56.2 on .
s PACT Porm B, which for ths purposes of this chart iz assumed to be equivalent o “ACT 3
L5 Form A, g -
’#; One advantage of such a graphical representation is that it gives gome idea ¢. the »
> relative amounts of gain during the training period and during the field experiencs. 1t
< is evident that during the field experience the PCVs do not gein as rapidly im Spsnisi :
1 coGpetence az they do during formai training. In fact, the rate of growth is not acie-- ?
i ally as great as the chart may imply because the abscissa does not accurately show t£i-2
B length of time in the field (actually from 5 to 10 months). The smaller rate of proi:sas
g - during the field experience can probably be ascribed partly to the fact ther the PCTa ¢

uot in generai devote much time to any concentrated study of Spanish during this perled,
; what progress they wake being based on purely informal learning. Also, the snaller xT.¢-
5 of growth in this later period corresponds to whst would be expected for a aegatively
zecalerated learning curve.

= Beyond this, the chart indicates that it iz only those PCVs who had relatively hip: -
= Spenish placement scores and/or relatively high language aptitude who can be predicted R
b tc sttain the qualifying score level on PACT Sorm B at the midtour follow-up. d :,
% The interpretation of the data in Tabies 37 and 38 is aided by 2 consideration of :
4 the intercorrelations of the criterion variables; the intercorrelation matzices are givem ;
‘ 5 in Tables 39 and 40. These tables show that the self-ratings of langusge proficfency N
. ¥ tend to correlate fairly highly among themselves, but that they do not correiate highly j
= with objective tests of language proficiency. Particularly notable are the intercorre- )
PR lations of the self-ratings of speaking and understanding, which are .82 in Group A and ig
. ?ﬁ «70 in Group B. Yet, these self-ratings correlate only moderately with-objective tests :
o of listening comprehensiom, 5
b

At the saxe time, the objective measuvres of language precficiency at mid-tour corre-
late quite highly among themselves. Evidently the objective measures and the self-

X
e i ratings measure somewhat different aspects of proficiency. Theze iz even a question as :
;‘ to which of these types of measure is more vslid. It might be argued that the high G
R intercorrelations between the Spanish placement score and the laaguage aptitude test, on N
gg the one hand, and the objective proficierncy tests, on the other; reflect a "method" .
® %f rather than a “trait" variable, in the sense discussed by Campbell and Fiske (1959). 4
’ & That is, tliese intercorrclations could be regarded as arising out of the fact that they b
. are corrzlaticns between patterns of bzchavior that are similar mainly because they are !
o objective tests. It is difficult to believe, however, that perfermance on these ob- 3
> joctive tests is not to a substantial degree cspendent. on actual Spanish language com- “
5 ’y petence. One ig inclined to put more stock in the va'.idity of these cbjective tests ;
4 than in that of the self-ratings, which are notoriously subject to various sources of 3
i bias. E
' QZ If we add the questionnaire factor scores as predictors, it is poessible to enhance ;
a gﬂ the prediction of mid-tour language proficiency to a considerable extent. Tables 41 and i
- G 42 ghow the relevant data. For Group A, Interest in Foreign Languages makes a signifi- E
" < cant contribution to the prediction of the self-ratings of language proficiency. Perhape ;
. i this result is not particularly remarkable inasmuch as both typee of variables involved 3
‘ ¥ a.e self-reports. Nevertheless, the self-reports were made at widely spaced points of E
' ﬁ% tize, relatively spesaking, and therefore canmot have very much spurious correlatiom. :
. What is surprising is that Interest in Foreign Languagres makes no significant contribu~ j
' Lﬁ ticn to the prediction of any of the objective proficiency variables, for either Group. j%
*g What is more surprising is that it makes no significant contribution to the prediction 35

of the Cain score (a measure of amount of sain from the end of training to the mid-tour
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Intercorrelaticns of Criterion Varialies Used £i Table 37

b % . (8= 117208, ‘Group:A; Wio Took & Spanieh
e o s " Placesent Test at the-Outaét of Trainiag)
% T .. Griterion Varisbles
¢ ~  griterion Varidble 1 % 3 &4 :°5 6 7 8

Belf-Bating: Spesking 1 1.00

[ 14

: | " " Understending 82 1.00 : - - .
) #oocm U pagding 59 .63 1.00
£ ¥ " . Writing 59 .60 .78 1.00 : )

29 .38 3% .35 1.00

- .48 .57 .48 .50 .72 1.00

40 42 49 49 .73 .70 1.00
=035 =26 -.29 .35 =13 =08 -.22 1.00

. idstensug Form M3 or Mi
' PACT Yorm 3
_ %ain Seore (PACT)

O N W

3'»_ Table 40
. Iatercorrelations of Criterion Variables Used ir Tabie 38
Rl (B = 55 BCVe, Group R, Who Did Not Take a

f:“ Spanigh Placement Test at the Outset of Training)
Critezien Veriables

2R Criterion Vazichle S ! 2 3 4 5 6 7 8 ;

vy
.
3

Self-Rating: Spesking

®  ®  : Understanding
" ® : BEeadicg

- " ®  : ¥riting

B Lictening Form MB or MA

i PACT Form B

70 1.00
47 4% 1400 E
S1 .37 .69 1,00 |
46 A0 W36 .36 1,00

48 A3 .38 .32 73 1,00 2

Q@ A NN

B Reading A1 .20 43 .27 .75 .65 1,00 -
- Gain Score (PACT) 26 .29 L34 L1 09 .50 .02 1,00

o _,,
'J.‘ 4 t
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7. - but ﬁth the Addi:.en az Qus:ionnure é‘te:gt

bcom as Pr&zuctm (H = 83: rcv-, Group A)

=

-

. Gritérion Variablesl

’ 65 6 T 8 '3 o n
_tean: £36 %20 3.9% ?Ji“ 32.89 57.02 34.14 34,78
$.D.: 0.86 ©€.82 1.00 1.06 7.52 9.79 11.15 8.42
Predictor Variables Beta Weights
Placement Test Score ) .03 .99 26 JAORR 34k 37h% 45kk - 65%%
IMLAT 2 =09 =06 =36 <16 .16 ,26%% 228 05
Section Placement Score 3 418 46k 37%% 17 .05 .22¢ .11 .18
Interest in For. Langs. 12 21% 16 ,25% ,25% -,02 -.067 .20 .09
Compulsivity i3 =13 -7 -09 -.02 -.08 .15 -.06 =-,02
Audiolingual Preference 14 18 15 .03 -,02 .11 .17 .01 -.13
Home Exposura 15 =01 =02 =12 =02 =,25% o 23kk - 22%% - 12
Mult. R.s 695k 73kk 724k G4Rk  _S]kk  75hk  J7Rk _G6hk
X S.D. b-tleights
57.76 28,39 1 AL 00 ,01 .01 .09 .13 .18 -.19
71.0k 16,66 2 00 =00 -01 -01 .06 .15 .15 .03
54.10 8.53 3 04 06 06 02 05 .26 .16 17
325.88 140,29 2 00 00 .00 .0 .00 -0 .02 -.01
210.76 100.01 13 00 00 00 .00 .01 -01 .03 .00
310.86 117.35 14 00 00 00 .00 .01 .01 .00 -.01
111.88  145.49 15 G0 00 00 .00 -.01 -,02 =02 =01
Intercept 1.60 1.66 1.35 1.73 21.46 26,76 2,96 39.80
*p < ,05; #%p < .01
lcriterion Variables: 1. Self-Rating: Speaking
2, * 3 Understanding
3. ° " : Resading
b, " " s Writing
5. Listening Form MB (or MA)
6. PACT Foras B
7. Reading Fora MB (or MA)
8. Gatu Scorz (PACY)
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hgreision .Syst-snindogm to~ t‘i:ar of Table’ 38
,but ’Bitk ‘the. Additicn of- Quutionnﬂu ‘Factor _
8mu<1‘tedictors (!L- 35 FcVs, Graup B)— o e

]

1
Cr

{h

R, ‘f'"'eﬁt,erio:if«?iﬂibles‘L | :
L 405 6T '3 08 9 1w oL

¥
1
B

" Meam:  3.77 3.9 3.66 3.16 31.89 53.20 29,57 43.14 !
LB 076 0,73 0.8 1.02 515 860 8.99 8.89

PrégictorVesfibles | Beta Weights

TMIAT 3% - 12 =06 =06 - JS51%E 26 434k =13
Section Placement Score 27,05 .09 .00 .18 .28 . 3% =12
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foliow-up). One might have expected that thoge wiio zeported particular interest in
foreign language learning prior to Pezce Corps training would be those who would make
=ost progress in lsnguage learning when presented with the a2d=irsble copportunity to do
so affcrded by the experience in the host country, but such is not the case.

Prediction of Mid-Tour Langiage Proficiency fron Starz-of-Training Data supplemented by
End-of-Training Data ‘

Considerable interest atteches to how well it would be possible tc predict mid-tour
language proficiency from data that becomes available at the ead of training, Such data
in many instances may have been crucial in determining whether the Peace Corps trainee
is ready to be assigned to the field; there is o pscblen as to whether there Cata are
valid for such use.

Relevant results from this study are given in Tables 43 (for Group A, that took the
Spanish placement-test) and 44 (for Group B, that did not take the Spanish placement
test). It should be noted, however, that in the construction of these tables there was
a further loss of cases due to incomplete data on some of the .predictor variables used,
particularly the intermediste gnd final asseasments. Therefore, only the validity co-
efficients and multiple correlations are shown, rather than the cowplete regression
syatee (beta weights and b-weights). From these statistics it is at least possible to
gain an impression of the usefulness of the varicus predictor variables. Particular
intcrest attaches to the usefulness of the end-of-raining variables because the valid-
ity of the start-of-training variables has already T"een thoroughly exazined above.

For Group A {(students who took a Spanish placement test, Table 43), the Intermedi~
ate Assessments (made by Spanish instructors halfway through the training) showed very
low validity in predicting PCVs'® self-ratings of competence a’ the mid-tour follow-up.
They did, however, fairly well predict test scores in auditory comprehension at mid-
tour, with validity coefficients ranging from .22 to .56. Ratings of fluency in speak-
ing tended to show higher validities than ratings of comprehension, and assessments of
"rate of progress" tended to be less valid than out-znd-out ratings of level of compet-
ence,

. Again for Group A, the Final Assessments showed very little validity in predicting
mid-tour compstence, either as self-rated or as tested objectively. Indeed, some of the
correlations were negative. One can only speculate on why thesec Final Asczssments by
the language training staff were so invalid. (We have already seen, in Chapter 6, that
they had low intercorrelations with end-of-truining objective tests.) 1Ia any case,
these reaxlts tend to raise a question about any use of Final Asseszmente in determining
trairers’ fitness for overseas duty with respect to language ccizpetence,

A

- . - '.\
Wpae s .
,

7he results for Group B (Table 44) are rather different, however. Both Intermedi-
ate and Final Assessments were fairly valid predictors of mid-tour language competence.
It is difficult to acccunt for the differences between Group A and Group B in thiz re-
spect. Examination of the means and standzrd deviations for the assessment variables
scotches the obvious hypsthesis that there was a higher mean assessment in Group A and a
consequent restricted variance in these assessments. In fact, Groups A and B do not
differ significant)j on any of the assessment variable neans, and the variances are
quite comparabie.

» -
»

_ End-of-training object’-e proficiency tests were good predictors of mid-tour tested
language precficiency, in both groups A and B, If we ignore the possibility that the
i high correlations are simply an artifact of the method of measurenent, the magnitude of
the correlations is probably bLest interpreted as indicating simply that within the span
of some five to ten months in the field, there iz not enough time for the relative yosi-~
tions of the PCVs to cheange very much in their language competence. Although, as we
[ have seen, considerable improvement in language competence takes place during the field
tour, the rate of improvement is roughly the game for all PCVs. The only possible ex-
ception to this statement comes when we consider the correlations of the end-of-training
proficiency tests with the amount of gain that occurred when measured by the PACT (Pic-
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torial Auditory Comprehension Test). In Group A, these correlations gre all signifi- N
cantly aegative. It is possible that this means there is 2 ceiling effect in the i
measuresent of linguistic competence by the PACT, for evidently those who are initially -

high on the PACT gain least, while those who are initially low on the PACT (at the end _
of training) gain most during the field experience. If the PACT test were a better "
measuring instrument for discriminating among levels of ability at the top. end of the .

=1 scale, these negative correlations might not have occurred. In Group B, very little D
_ - such effect is to be noticed. There, only PACT A shows any noticeable negative corre-
- 13 lation with the gain score, and this is bazely significant at the 57 level. This is
> probably because meubers of Group B approsched the ceiling of the PACT B test. For
5§ vroup B, then, the amount of gain in competence during the field experience is not very :
N 0% predictable from end-of-training language proficiency scores. Relative standing in -
- < language competence remains approximgtely the same from the end of training to the mid- )
= tour point, but the actual amount of gain the PCV will make, within broad limits, is Z
2= not predictable from end-of-training data except in the case of Group A, where the _
[ crucial element is how far from the ceiling of the PACT test the individual is at the -
: end of training. : _ & :
S z% Seli-ratings of their language competence as the PCVs éeaembez it stood when they =
: 23 first arrived in the field are good predictors of mid-tour self-ratings only in the ~
3 case of Group A, with validities ranging from .40 to .69,  In Group B, the validities
. s range from -.19 to .48. These two self-reports were made at the sane time (i.e., at
Fo the mid-tour folliow-up); the low correlations for Group B can only mean that Group B
= was highly variable in the amount of progress they thought they had made in_ acquiring
g fluency in Spanish, In contrast, Croup A tended to have much the same opinions (at )
%g least, relative to each other) of their abilities for the first month in the field as i
= for the time of the mid-tour testing. In the case of Group A, also, the self-ratings 0
. for the first month in the field are quite good predictors of the scores on the mid- L]
Zg tour obiective pronficiency tests. .
#ﬁi A certain linited amount of data on Questionnaire Factor Scores are available for )
ggé the mid-tour groups. The numbers of cases are small, and the results do not present a (
P very consistent picture. The validities of the factor scores in predicting mid-tour s
Eg; criterion variables are higher in Group A than in Group B. All four questicmnaire
§% factor scores show some significant amcunt of correlation with at least one of the | .
g%ﬁ criterion variables in Group A. The best language learner, according to these data, is v
- é%’ the person who is interested in foreign languages, is not compulsive about trying to do
o o well in everything, has a preference for learning audiolingually (rather than by study-
v ing principally the written language), and has some exposure to the ianguage at hcme.
?g Group A, it will be remembered, was composed primarily of people who had already had
£ some training in Spanish before joining the Peace Corps. Apparently it was these
; 7 traits of interest, non-compulsivity, audiolingual preference, and favorable home en-
fﬁ vironment that provided the Group A students with the added push to work hard to im-
&5 prove their knowledge of Spanish beyond what they had initially. These traits appar-
% ently did not have any influence on learning in Group B, where language aptitude was
) 2 the critical variable (as may be seen clearly in Table 43, where IMLAT has validity co- .
- 2 efficients against mid-tour proficiency tests as high as .81). Ian fact, in Group B, I
: ég there is a nearly significant negativz correlation of -.36 for the home exposure factor ;
i 2 gcore vs. the gain score variable. > o
5] -
J ;% Prediction of Mid-Tour Language Proficiency from End-of-Training Data
;_i §§ ¥or some purposes it may be useful to have regression systems availalble for the -
5 ; Eﬁ prediction of mid-tour language proficiency solely from data that can be coilected at i
. ;gé the end of training. Table 45 gives such a regression system based solely upon three Y
’ 7 language proficiency tests given at the end of training and computed to show separate o

’ ¥, predictions for each of four language proficiency variasbles at the mid-tour follow-up
ﬂ; ;7 for all available cases with complete data. The multiple correlations for the three
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test varisbles range from .73 to .78. The multiple correlation for predicting-the
amount of gain in listening proficiency during thz -field experience is .68, but i2
should be noted that this prediction is mesiniy Jependent upon a negative weighting of
the end-of-training PACT score, showing that the amount of gain is actually primarily

a function of how far the BCV at the end of training had to go. That is, those who
were poorest in lauguage proficisacy at the end of trainidg gained most; on the avercge,

It is noteworthy that the beta weights show that there are specific relationships
between the two forms of the MLA Cocoperative Listening Test and betwean the twe forms
of the PACT. Evidently these two tests messure slightly different aspects cf listeaing
proficiency. Om the other hand, performance on Form B of the Reading test is predicted
somewhat better from the Form A Listening test than from the Form A Reading test.

On page 91 it was noted that self-ratings of language competence muy reflect a
slightly different dimension from what is measurzd by objective tests. To explore this
nmatter further, Table 46 was prepared to show » regression system based upon both ob-
jective tests and self-ratings pertinent to the end of training as predictors, and
also, both objective tests and self-ratiags at the mid~tour follow-up as criterion

variables. _ :

The first set of self-ratings were actually rendered at the time of tihe mid-tour
follow-up, but they were retrospective and referred to the first month in the field,
i.e. shortly after the end of training. That they were valid reflections of language
competence at the end of training is suggested by the fact that, as we may see in Table
46, these retrospective ratings were more highly correlated with objective test scores
at the end of training than with objective test scores attained at the time of the mid-
tour follow-up. The correlations of the mid-tour seli-ratings with the end-of-training
and mid-tour objective proficiency test variables are as follows:

Midtour Self-Ratings (N = 172)
Listening Speaking Reading Writing

End-of-Training: Listening MA 054 W50 44 ~44
nou " Reading MA 54 A48 - 53 47
AL " PACT Form A 57 51- 050 51

Midtour: Listening MB «42 <46 37 «40

" Reading MB «50 47 .50 47
" PACT Form B .33 «55 47 047
" PACT Gaia -.26 -.14 -.21 -.24

The midtour ratings tend to be correlated slightly more highly with the end-of-training
test scores than with the midtour test scores, a finding that possibly indicates that
the midtour self-ratings reflect self-concepts of language competence formed at the end
of trair ‘ag and relatively unaffected by the field experience.

Neverthelegs, that the self-ratings measure some aspects of langusge competence
that are not measured by the objective tests is sgain suggested by the fact that for
the prediction of midtour self-ratings, the corresponding retrospective end-of-training
self-rating has the only significant beta-weight (see Teble 46). That is, the retro-
spective self-rating of listening ie the best pradictor of the mid-tour self-rating of
listening, the retrospective self-rating of speaking 2bility is the best predictor of
the mid-tour self-rating of specking ability, etc.

Only in the case of the midtour test of Reading ability does & relrospective end-
of-training self-rating make any significant contribution to prediction, and this self-
rating, not surprisingly, is that of Reading sbility. Furthermore, 2ven though the
end-of-training objective tests are correlated substantially with the midtour self-
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ratings, in no cezse does an end-of-training ebjective test make any unique contribution
to the prediction of a midtour self-rating.

MIDTGUR DATA COLLECTED FROM PCVs TRAINED IN PORTUGUESE

48 noted earlier, midtour data were coliected from only one small contingent of
PCVs trained in Portuguese and assigned to duty in Brazil. The results obtained from
the field questionnaire asrc so similar in their general choracter to those analyzed for
the PCVs trained in Spanish that it seems hardly wérthwhi.le giving .any detailed account
of them. The Portuguese~trained PCVs reported about the same amount of difficuity with
language problems on arriving in the field as the Spanish-trained students, if account
is taken of their respective levels of training. They made much the same kinds of re-
comendatione about possible changes in the language training program. The dutles to
which they were assigned were in general similar to those already described for the
Spanish-trained contingents, except that it may be noted that a much larger proportion
of the Portuguese-trained PCVs were assigned to teaching duties, largely the teaching
of Engiish.

Table 47 gives the means and standard deviations of various predictor and criter-
ion variables for 24 cases for wion data were complete. The only test which affords
any possibility of indicating the amcunt of progress in Portuguese during the field ex-
perience 1s the PACT, and here the comparison would appear ¢o indicate that there was
actually a loss ia competence ia Portuguese, Unfortunatelr, no data are available to
show how comparable Forms A and ™ of the Portuguese PACT ¢re; therefore, evea this com—
parison is not interpretable with any degree of definitissvess, If large numbers of
the Portuguuse-trained PCVs were assigned to the teachiag of Engiish, as would appear
to be the case, a logs in Portuguese during the field experience could be acecomnted for
by disuse of the skills acquired during training., Yet, as may be seen from Table
48, self-ratings of language skills showed considerable improvement from the first
month of field experience to the midtour follow-up. By the time of the midiour follow-
up, for example, 20 out of 31, or 64.5%, rated their ability to speak as either "a lot"
or "very much." Furthermore, Table 45 shows that 13 out of the 31, or 41.92, reported
no adverse effects of language prcblems on job performance at the midtour point.

Table 50 presents correlations béetween predictor and in~field achievement vari-
ables. Because of the small number of csses (N = 24), interpretation must be limited
€o an appraisal of the patterns of reiationshizs, which are in general gimilar to those
found for Spanish-trained PCVs.

The language aptitude score takea si the start of training shows ~nly moderate
validity in predicting in-fieid Portugues.: achievement; its highest validity is in pre-~
dicting reading achievement. Section auvaber in trainiag has slightly higher validity
than language aptitude. Of the factor scoves derived from the Poreign Language Ques-
tionnaire, only Interest tends to shaw zny appreciable predictive validity. The end-
of~training Portuguese achievement tests are £oibatantially correlated with in-field
achievement tests, as one might expect (in-field Reading achievement being particularly
well predicted).

4s in the case of the data analyzed for PCVs with agsignments in Spanich-speaking
countries, the amount of gain from end-of-training to the mid-tour testing was essenti-
ally correlated negatively with end-of-training scores. It is unlikely that this re-
sult reflects a "ceiling effect" vwhereby the in-field achievement test did not measure
the uppexr levels of achZevement with sufficient precision, because it may be chserved
that few individuals attained near-perfect szoies on che in-field achievement tests.,
Rather, it seems to reflect a tzndency for those with least satisfactory language
achievement at the end of training to gain more than those who reached the field al<
ready possessing a satisfactory level of language competence. Presumabiy the former
PCVs were under more pressure to improve themselves than the latter,
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o Table 47

. ‘Means and Standatd Deviations of Predictor and Criterion
% ' ' T . Variskles, ?cvs.f&a;geq ia Portuguese (N = 24)

- . Variublé- ‘ ¥ean 8.D.
At start of training:
IMLAT 76.4 15.9
Section Number ‘ 3.3 1.6

Factor Scores:

Interest ' 231.8 126.6

Coupulsivity | 246.6 7.3

#Audiolingual Preference 209,2 97.6

‘Home ﬁzpoéure 84.2 127.7
End-of~-training:

ZListening - _ 245.8 | 10.8

ZReading 262;.3 18.0°

PACT A ' 43.1 9.4

Midtour:

4 Listening Form MB : 24.6 6.6
Reading Form MB 26,5 0.4
PACT B 36,1 9.2

- .

PR |

~

f.’

e

N

4

N

L .
225 .
Lo I -
QO i i K P
“ - (4 i
} i :;// .. § ;
- " . /":, <
PAFultText Provided by ERIC . .. . - {
> B} o Ny E A, (R

< A A ek 3y g o et YRrrti e e o W et A} b T oS w o ek = rf yotare M somine o i

' A E e 7w et pa T oSk s P 2 il G i

N

LR

-




A ———.—

=, P SRS TR SRS
<105-
Table 48
Self Ratinge of Langusge Proficiency Duriig 'First Honth in
the Field and —at”thg Midtcur Follow-up, PCVs Frafned in
Portuguese (N = 31)
i First Mo, Mid-Tour
R Y4 R y 4

i

Very little

Scee

Quite a bit

A lot

Yery much
No response

Understand

Very iittle 9

Some

Quite a bit 11

A iot

. Very much ] 0
Ko response

Very little 4

Some

Quite a bit . 10

A lot

Very much - 2
No response

Hrite

Very little
"~ Some
Quite a bit
A lot
Very much
No responee

2 6.5 0
12 38.7 0
12 38.7 10

3 9.6 13

2 6.5 7
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.Tabie 49
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Bffect of Language Problezs on Job-Performence during the
First Montk in the p1eldand at “the Mid-Tour Follow-up,
PCVs Tre.n.d in Portuguee° (B = 31)

First Month At Mid-Tour
N ' in Field Follow-up
- ) N p 4 R f 4
No use of Portuguese
Get by with Englisa 5 16.2 1 3.2
No adverse effect
Competence equal to demand 1 3.2 11 35.5
Competence superior 'to deaand 2 6.4 2 6.4
Advefse effect -
Small . i8 58.0 16 51.6
Considerable . . 5 16.2 1 3.2

31 100.0 31 99.9

Table 50

Validity Coefficients for Several Variables
in PredﬁQting Mid~Tour Language Proficiency,
N = 24 PCUs Trained in Portuguese

e R S T SR T

Criterion VariabZies

Listening Reading PACT Gain
Forn MB Form MB Form B on PACT

Predictor Variables

Start-of-Trainzag:
F‘é m :: . 61* . 18 i 3 24
3 Section Fumber (reflected) «50% N3 .35 -.21

e Factor Scores:

g Interest .29 2 49% A -.24
& Compulsivity 16 -,18 .15 .38
2 Audiolingual ®reference .11 .10 -.07 -.07
¥ Home Exposure ~.07 .08 09 -.16
y K End-of~Tralning:

0
2 fListening J54%  LI5%% 40 46
. {g 22‘3&“:‘38 B . 015 045* 015 "006

’ PACT A L9k 73 Sk .50%

TR

‘Q’W
TR

#p < ,05; *%p < 01 (Two~tuiled test)
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b Because of the small numbers of cases involved, it is not considered useful to

report multiple regression analyses of these data.
!
¥ SUMMARY

Out of the 336 students of Spanish and 48 students of Portuguese who were studied
at the end of training, 176 PCVs assigned to Spanish-gpeaking countries and 31 assigned
to a Portuguese~-speaking country were followed up and tested in the field, seme five to
ten months after they had arrived in the host country. Because of the larger numbers
involved, most’ of the results reported in this chapter are from the PCVs trained in

)

Fmin i
258 i,

A i

3 Spanish,

P i In the In-Field Questionnaire, they were asked to assess their competenc~ in the

"§ foreign language and 2he effect of language problems on Job performance when they first
2 arrived in the field. About two-thirds of the group zeported that at that time lang-

- ¢ uage problems had at least some adverse effect on their job performance. Their respon-
B ses were used to set a "qualifying level” on the language proficiency tests that had

Fe been administered at the end of training, such that the qualifying level optimally dif=-
ké ferentiated those who reported some or considerable adverse effezis of language prob-
ad lems from those who reported that their competence was equal or superior to the demand.
= During the course of the field experience, however, considerable progress in over-

coming language problems was reported by the group. Those who were already competent
in Spanish at the outse: of the fieid tour took only a month or 804 on the average, to
adjust completely to the linguistic demands of their jobs in the host csuntry. Those
whe had not reached the qualifying level on the proficiency tests at the end of train-
ing took on the average five months to overcome the difficulty of being noticeably

halcing and non-fluent in speaking Spanish. .

At the time of the midtour follow-up, the majority of the PCVs, even those who had
not initially reached the qualifying level on the end-of-training proficiency tests,
rated their abilities in spoken Spanish as quite high. Only 10% of the initially
"qualified" group reported any adverse effects of language problems on job performaace,
and only 50% {as compared with 94% at the time of arrival in the field) of the initial-
ly "aon-qualified" group reported such problems at aill. Stili, there were a few PCVs
even at the time of the midtour follow-up who apparently were not using Spanish in
their work at all, and 97 of the initially "non-qualified" group were still reporting
“considerable" adverse effects of language problems on job performance.

At the time of the midtour inquiry, the majority of the PCVs--about 732 of them-—-
thought the length of the training program had been proper; 23%, however, thought it
snould have been longer, and 4% thought it should have been shorter. A very large
number of the respondents thought that regardless of the length of the training program
there should have been even more emphasis than there was on spesking and l:stening
training, as well as on the development of vacabulary.

Language competence at the midtour point was tested objectively by means of alter-
nate forms of tests that had also been given at the end of training. On these tests,
those wino were already at quaiifying levels at the end of training showed little or no
progress, except in reading levels. The remainder, i.e., those who had not met quali-
fying levels by the end of training, made considerable gains, although progress did not
appear to be as rapid ae it had been during the period of formal training. Whereas
1.6% of tne initially "non-qualified" group were technically above the qualifying level
on one of the tests at the end of training, 28.7% were above this level at the midtour
testing, and the majority of the remainder were not far behind. Nevertheless, progress
was very good when compared with norms for the performance of college students studying
Spanish. Ninety-six per cent of the initially "non-qualified" PCVs bhad scores on the
advanced ("M") form of the Cooperative Listening Test that were above the median for
second-year college norms. Even if not all the "non~quelified" group attained the
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zather high cualifying lavels set on‘the'proficiency tests, most of them were clearly

'e*ﬁEizughead of the pexformance of the typical grailuate of a2 two-year cclliege course in

Py

~—
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It was shown th;E‘EEEn-though objective proficiency tests did not do a particular~
1y good job of identifying :hogiﬁﬁﬁé~ﬁggld report adverse effects of language defici-
encies on job performance at the midtour point, scores on tiue test were aseociated with
the probability of making such reports. Tt

It was found that language proficiency at the midtour testing could be predicted
quite well--vith multiple correlations ranging up to .72~from data available at the
start of training. The patterns eof rslaticnships wers highly similar to these found

for the prediction of language proficicncy at the end of the formal training period. ™ ._

For persons who already had some knowledge of Spanish, language proficiency at the mid-
tour testing was primerily dependent upon the level of proficiency measured at the
start of training, and only secondarily upon language aptitude and other variables.
For persems who had no knowledge of ‘Spanish ac the outset of training, language apti-
tude as measured by the Modern Language Aptitude Test was a strong predictozr., Certain
questionnsire factor scorés made small but significant contributions for certain groups.
Aside from the initial level of language preficiency, there were no geod predictors of
the amount of gain in language competence the FCV would make during the field experi-
ence,

Statistical data are also given to show how midtour language competence could be
predicted from combinations of data from the start of training and the end of training,
and from data from the end of training alone,
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Chapter 8
Studies of Attrition

During the data-gathering period of this study there were many students who left
the Peace Corps for various reasons. The present study of attrition deals with dif-
ferences in language aptitude and proficiency prior to Peace Corps enlistment among
four groups of trainees: those who left during the training program, those who left
at the end of the training program and before asaignment to the field, those who left
after field assignment but before the mid-tour appraisal, and those who were still in
gervice at the time of the in-field follow-up. Language aptitude was measured by the
IMLAT scores and, for students of Spanish, prior linguistic proficiency wae measured

by Section Placement scores.
\

"~
~

. " ANALYSIS OF ATTRITION FOR STUDENIS GF SPANISH

~

~
~.

~

Means aﬁﬁ“s:gg@ard deviations of IMLAT scores and Section Placement scores for
cases in our samplé,-categorized by withdrawal status, are given in Table 51, -The
differences in language aptitude among the four main groups defining withdrawal status
are statistically significant™ 6 = 3.44; p < .025), and the trend is the expected
oney i.e., those with lower lang aptitude scores are more likely tc leave the
Peace Corps during or at the end of tiaining then are those with higher language apti-
tude scores. Within the "terminated duri%g\graining group," those who left because of
language ineptitude score significantly lower ‘on the language aptitude test than do
those who left for cther reasons (t = 2.33, p < .eil:\\\

The differences among the withdrawal status groups™d.a prior Spanish proficiency
are also statistically significant (F3 449 = 5.81, p <. . Those who left the
Peace Corps during or at the end of training were less profictent in Spanish, as meas-~
ured by section placement, before enlisting in the Peace Corps t were thosze who
jeft soon after field assignment or who were still in service. Thode who were termin-
ated for language ineptitude during training were also inicially less psoficient in
Spanish than those who were terminzted for other zeascns during training (&= 3.71,

P < .05),

Withdrawal Status, Language Aptitude, and Prior Spanigh Proficiency

Table 52 reports the percentage of students in each withdrawal category by IMLAT ~
score for each of two Prior Proficiency Gtoupa.1 There is a significant relationship \\\\
between knowledge of Spanish prior to Peace Corps enlistment and termination of ser-
vice before the midtour follow-up (X2 = 6.5760, p < .02). Thirty-eight per cent of
the students without prior knowledge of Spanish ieft the Corps during or at the end of
training, while twenty~-five per .cent of those with prior Spanish knowledge left within
the same time period. The perceatages of early field terminations were small and
equal for the two groups (5.1%).

1f we consider all 436 cases with IMLAT scores, there is a slight tendency for

1The records of all cases were examined to see whether there was any evidence
that they had some prior knowledge of Spanish. Cases were assigned to the Prior Kaow-
ledge group if they met one or more of the follewing conditions:

1. A Spanish Placement Test score was available.
2. They had taken one or more courses in Spanish prior to Peace Corps emlistment.
3. They had Spanish-speaking parents. : :
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Table 51

Lok \Je '
ol M RO6.T
leammtlitg it
. ’ .

3 Mean Language Aptitude and SPS Scores, By Time end Reason
j for Separation, as Cumpared to Data for Those Still in Service 2
< Ei “
% IMLAT | SPS
= - - %
el N X SD N X SD ‘
§; . . _ : '
[3 Separated During Trainiag - -
} for Language Ineptitude 6 46.8 i7.5 6 26,0 6.9 ? .{
for Lack of Motivation 12 62,2 13.6 13 49.5 8.2 3
Temporary or Permanent
Withdrawal 6 63.3 26.9 ' 6 45,7 23.5
> for Personal Unsuitabiljty 43 66.3 14.6. 45 45,0 12,2
7 Miscellaneous 10 524 17,9 10 4.2 10.8
Totel . 74 62.1 17.6 80 44,3 13.6
Separated at End of Training
for Language Ineptitude 1 40.0 1 30.0 ;
. for Lack of Motivation 2 72,0 26.0 2 52,5 9.0
3 = for Personal Uasuitability 49 63.0 14.6 50 47.9 9.9 ’
" Miscellaneous 7 68.6  20.1 7° 48,7 8.1
Totgl 59 63.5 15.3 60 47.9 10.0
Separated in Field Service |
. for Persongl Adjustwment 10 73.3 27.0 10 44,2 14,1
v R 1
. Miscellaneois ' 19 71.3 16.7 19 53.2 14.9 3
Total 2¢ 72,0 20.9 29 50.1 15,2
$ti2l in Service (at ¥4d-Tour Follow-up)
| | 288  67.7 17,9 284 50,1 9.9
Jotal Sample (Entrants into Training)
450 66.5 17.9 453 4G.8 10.7
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g : Table 52 ;

23 . .z

?‘E Withdrawal Status, pMraf Groups, and Prior Proficiency ;

;’ A. Cises with No Prior Spanich

24 ' :

| <d IMLAT Rau Scores i

0- 50- ~ 67« _ 84- ' .

7 ’ - 49 66 83 . 119 Non= Totalt -4

_? Withdrawal Status N Y N 4 N % N )4 N x N z g

zb"d - K

. <] Dur Tr .

. b Language Ineptitude 3 §.8 1 2,6 1 1.7 0 0.0 O 0.0 5 3.2

’ B Personality Unsuitability 2 5.9 4 19.3 1 8. 1 5.¢ 2 33,3 20 12.7 <
] .8 Miscellanesus 2 5.9 23 7.7 3 5.1 0 0.0 2 33.3 10 6.3
- . Total 7 20.6 8 20.5 15 25.4 1 5.0 4 66,7 35 22.2

P End of Training

Language Ineptitude 1 2.9 ¢© 2,0 ¢ 2.0 0 0.0 & 0.0 1 0.6
PeYeonality Unsuitability 6 17.6 6 15.4 8 13.6 2 10.0 0o 0.0 22 13.9
Miscellanecus 1) 0.0 0 0.0 2 3.4 O ¢c.0 0 0.0 2 1.3

‘ Total 7 2.6 6 15,4 10 6.9 20 10.0 O 0.0 25 15.2 :

Early Feld ey

.--------e--‘w---------n----*-‘-GDQ.--'.---ﬂ“

Total Terminated 15 44.1 14 35.9 32 542 3 15.0 & 66.7 68 43.0 E
Still in Service at Midtowr 19 55.9 25 64.1 27 45.8 17 85.0 2 33.3 90 57.9 ;
All cases 34 1000 39 100.0 59 100.0 20 100.0 6 199.0 158 100.0

B. Cases with Priocr Spanish

A BB S i X e e 11, 250 bt
- o —— A

2MLAT Raw Scores
0~ 50- 67- 84-
49 65 83 119 None Total
Withdrswal Status N 2 __N Z___N 2 N 2 N Z H- %
Dur. Tr
Language Ineptitude 1 2.2 0 0.0 ¢ 0.6 O c.0 ¥ 8.0 1 0.3
Personaiity Unsuitability 4 8.9 6 8.5 ¢ 7.5 2 4.2 0 0.0 21 7.2 g
Migcellareous 4 .89 6 8.5 6 5.0 0 0.0 1 22,5 17 5.8 3
Total 9 20.0 12 16.9 315 12.5 2 4.2 1 12.5 39 13,4 3
End of Training
- Language Ineptitude . 0 0.0 0 0,0 o 0.6 0 0.0 0 0.0 0 0.0 1
» Personality Unsuitability 3 - 6.7 12 16.9 9 7.5 3 6.2 1 12,5 28 9.6 3
| Miscellaneous 2 4.6 1 1.4 2 1.7 2 42 0 00 7 2.4 ]
; Total 5 11.1 13 18,3 11 9.2 5 10.4 : 12,5 35 12.0
| Early Pield
Total G 0.0 5 7.0 4 3.3 5 10.4 1 12.5 15 5.1 [

e ORI

Total Ten;ninate'd 4 31,1 30 42,3 30 25,0 12 25.0 3 _37.5 89 30.5
Still in Service at Midtour 31 68.9 41 57.7 90 75,0 36 75.0 5 62.5 203 9,5

N

i All cases 45 100.0 71 100.0 12¢ 100.0 48 100.0 8 100.0 292 -100.0 !
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Table 52 (continued)

.- €. All cases

IMLAT Rav Zcores

67~

¢ G- .. 50= 84~
&9 66 83 119 None

Withdrawal Status N Z N 2 H Z N 4 N Z N

During Tyajnin:
Languag® ucptitude 4 5. 1 G.9 1 0.6 O ¢.0 0 0.0 6
Personality Unsuitability 6 7.6 10 9.1 20 11.2 3 6.6 2 14,3 42
Misccilanecus 6 7.6 2 8.2 9 5.0 0 0.0 3 21.4 27
Total 16 20,3 20 18,2 30 16.8 3 G4 5 35.7 74

End of Training
Languaga Ineptitude 1 1.3 0O 0.0 O 0.0 O 0.0 O 0.9 1
Perscnality Uasuitability 9 11.4 28 0.4 17 95 5 7.4 1 7.1 50
Miscellisneous 2 2.3 _ 1 0.9 & 2.2 2 2.9 ¢© 0.0 9
Total 32 15.2 19 17.2 21 11.7 7 10.3 1 7.1 60

Bazly Field

Total 1 1.3 5 4.5 131 6.1 5 7.4 1 7.1 23
Total Terminated 29 36.7 4& 40.0 62 34,6 15 22,1 7 50.0 157
Still in Service at Midtour 50 53,3 66 60.0 117 65.4 53 77,9 7 50,0 293
All cases 79 100.0 1i0 100.0 179 100.0 68 100.0 14 100.0 450
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those J= che lower two IMLAT score groups to have a higher probsbility of being ter-
minated than these ip the upper two score groups (x% = 6.31; p < ,10), Actually, of
course, most of the terminstions were for personality unsuitsbility rather than lang-
uage iaeptitude. Because the numbers of students terminateé for language ineptitude
were so small, it was not possible to test for the significance of the tremd for those
with low ZMLAT scores to be terminated for that reason. Approximately four per cent
of students with no prior knowledge of Spanish and less than one per cent of students
with prior knowledge of Spanish were terminated for language inecptitude duriag or at
the end of training. The largest number of such terminations came from studznts with
no prior kaowledge of Spanisih and with IMLAT scoree of 49 or below, Theres were no
terminations for language ineptitude from either of the groups with high.ZMLAT scores
(84 or abovz). (It is not known to what extent the language aptitude scores directly
influenced the assignment of ‘'language imeptitude” ss the reason for termination.

ANALYSIS OF ATTRITION FOR STUDENTS OF PORTUGUESE

Thirty-one {64.6Z) cf the forty-eight students of Portuguese were still in service
at the end of five to six months in the field. Of the original nuwber, eleven (22.92)
were terminated during training, and six (12.5%) left the Peace Corps soon after being
assigned to the field. Means and standard deviations of the IMLAT score distributione
and section assignments of these groups are given i 7able 53. There are no signifi-
cant differences in language aptitude among these grotps (F = ,98), but the differ-
ences in section assignment are significant (F = 24.93, p < .01). Those who were less
proficient in Portuguese prior to Peace Corps eunlistment, as indicated by section as~
sigament; were wore likely to leave the Corps than were those whe were relatively mors
proficient in the language before entering Peace Corps training. This statement is
further substantiated by the fact that the relationship between having had at least ‘
one ccurse in Portuguese before entering the Peace Corps and remaining in the Peace
Corps for at jeast five or six months of in-field service is signiffcant (x2 = 13.3}, !

p < .001). i
Table 53 g
i
i
Students of Portugusse: Withdraval Status, Language Aptitude, i
i
and Prior Portuguese ¥roZiciency §
f
Withdrewal Status N EMLAT Section
- Agsignment
X sD X sp ’
Left Early Field 6 62.8 15.5 3.5 2.3 j

Still in Service 31 75.0 14.9 3.2 1.6
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We are cond ucting a atudy-to try to deternine how an ind‘vidual’s Ianguage back~ -

greund 18 related te kis leatning of a foreign language in courses such as those given

in the Peace Corps. Oue of the major purposes of the study is to see in what ways

foreign langusge teaching can be made mcra eff*cient and productive, In order to make

this studg, it ia necessary for us to have consider&ble, and quite specific, informa-

tion about each trainee 8 foreign language cantacts, both- in and out of the classroam,

. prior to his entry into the Peace Corps program. - Thus; we would like to ask your

cooperation in completing thé fo;loeing questionnaire as thoroughly end‘as accurately -
as éoseib_le° The quEstionnnite nay appear somewhat loﬁg, particularly Zor those who
have had &an extensive forsign language background, but you should be able to complete

it in twenty to thivrty minutes, Arple tine has been scheduled f9t this purpose,

The DIRECTIONS piven you at.the—féginning_of each of the various perts of the - .

_ questionnaire are deslgnéd to help ycu f£ill out each part in the most accurate and
‘efficient manner. Please folloir the dixec:ions cateful’y,-and do ‘each part in the

order In which it is presented. If you have any questions in the course of the.

questionnaire, raise. your nand and the supervisor will hel p you,

Wé would 1like to point out that the entite questionnaite is campletely confidential
in nature. We are asking you to give your name only to make sure that we have received

a form from eact student., After the questionnaires are collegted, all answers will be
coded and combinizd statistically. Individual questionaaires ?111 ggg_be gseen by a
Peace COrps officer at any time. Summasry statistics about groups a8 a whole will
eventually be made, but no individual answers will ever be identified.
of our ptoject depends i latge pazt on having you mark what s true of you, so please
mark every item frankly and accurately.

b

The success

.
B
£ il e LIUIL L IE SN

[P YRCTON

- e

WA Dol Jgph Averntids w4 e 8

NN




'

¥ N

v

-

.
NS LB S

'\
AN
(RS TR
o
»

\’:

m s ‘é

P \":"-.5 P mae mani Sextwgea TS KN A P

mmﬁmmmmmﬁzﬂ“W”apfmﬁkwf%

S AT TS 1 L o “Taitial

CFiest - 7

e

At ~ <

A R - cre

WHAT 3 youa PRG?EAH? {exampxe- chomsla'»iéIS" IR

R ~3 S S

: DIRECTIONS Please place ckeck marks in tbe approprzate blanks. and write i1
answers where necessary

l) 8y father's/mother’s ‘ative 1angnace is Eaglxsh
" " Father: Yes No_

(speclfy language) R .
(apeexfy language} o

ﬁather: Yes - fHo

2) Althsugh ,nglxsh is hzs nitive language. my father/mother ¢&n carry on a reason-
ably.fluent socza1 cenvexsatlon in some language(s) other tban Eaglish.

.. Father: Wo

Tes (specify language or languages;

. Mother: Wo_ Yes {specify language or languages) , -

.

3) Although English is his native language. my father/mether can read hooks and
“magazines in some langﬂage(s) other ‘than Englzah.

Father: No Yes

(speclfy language or languages)

Kother: Vo Yes

(specify "language or languages)

4) I have coriversed with my father and/or mother in some languagefs) other than
_English,
No Yes

(specify language or languages)

5) In comparison to their interest in my other 2cademic courses, .wmy parents were

less interested equally interested____very interested

. in my achievements in foreign language study.

I have had the Oppurtunity to hear my father “and/or mether convelszng w:th
frlends in some language(s) other than Eng11sh. '

. No___Yes (speczfy language or languages)

7) 1 have studied Latin:
No

Yes__-__ (give number of semesters studied)

8)'1 have studied Greek.

No__ . Yes, (gzve numbet of seftesters studled)

{Note: Thzs questidnnazre has ‘been. spec:ally prepaved by Harvard Graduate School
of Education for use only’ in connection with the Peace Corps language research
project-whzch iz is condaet1ng ) e R September 1960
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“;'-;‘PART TWO - REGULAR LANGUAGE COURE,ES' eUM]ﬁARY

N A

-DIREQTIGNS

provxﬁe.a summary of ali the reguiar classrecm raznxxg wa1ch you have had in any
-:.modern forezgn languege {nrt Latin cr Grcsk) inhi uh school or cellege. "Regular

training is any daytime, scheoi instruction darzng the regular school year. Sunmer

courses and other special situations Wlll pe examzned later on in the qaestlonnalre
1f you

RSN

so do not ment1on Latlﬁ. Greek, sugmer or sgeczai courses in this table.
- studied modern spoken Hebrew at any time do not list it ia this table, but include
it later on zn the. que5t1onna1re under- ""Other Languagn Contdcts”. . The Table should

be leled out as follows: ‘ T

FIRST: in the left-hand column of the HIGH SCHOUL part of the table. Cross out

with a large "X" any semester(s) in which you had gg'regular classrcom training in

any modern foreign languagc. You shoulu be left with a list of high school semesters

in which you had somte classvoom training in a modern fureign languagé or laaguages.

If your high school did not use the usual semester system check with the supervxsor

ek d o Jth

s

for. 1nstruct10ns. .
SEBDND- write in the middle column the name (French Spanlsh German, etb.} of
if you stud1ednmore than one

-

P DATT AL WY

the language studied during each semester remaining.
.+ modérn foreign language in any one semester, check with thé supervisor.

THIRD: in the left-hand column of the COLLEGE part of the table, cress sut any
semester(s) in whichk you had no regular classroom training in any modern foreign
ianguage. If your college did not use the usual semester system, check with the

supervisor for instructioms. ’ ‘

] FOURTH wr1te in the m1dd1eﬁgclumn the name of the lanouage studied during .each

semester rema:n1ng. if you studiéd more than one, Ianguage during any one semester,
check with the supervisor.

T FIFTH: starting at thz top of the HIGH SCHOOL part of the table, number each

ianguage course (i.e., each line on which you have written a language), writing the

number in the right-hand celumn. -You should number from "1" through........, contin~-

uing your numberiﬁg down through the COLLEGE part of the tabie, The last number in

the completed takie should be the total number of regulas modern foreign language

courses (semesters) you have takea in high schodl (if any) and college (if any).
SIXTH: when every one has completed his table, the supervisor will pass out -

You will need to take as many of these sheets as you

Course Information Sheets.
have numbers on your table.

ARG T

The Mndern Ianguage Course‘TabIe on the next page xS interded to » ~
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ﬁODERN LANGUAbE COHRSE TﬂBLE

-;,-\.\.

ero ot - COLLEGE
LANPHECE: NUﬁBE& P - }SEHESTEB' ] oﬁiaE

;Féii'ﬁiesﬁ;-"

‘_Sgring~9tp‘, "-' ‘ : - _ ‘.' ] . Sgiing'Ffes@.

Falf fosho [° .- . p- " |Faxl Soph..

’

~
N‘ -

Sn:zng 10th' . - I ~ [Spring Scoh.

Fall 11th - N " [Fail Jun.

Spring Jun.

Fall-thh S fo- Lo < all Sexn.

.

Sgrzng 12th nginq Sen.

PART THBFE - REGULAR LANGIUALE COUBSES iN‘f‘()RMATION SHEETS

DIBECTIONS :
" FIRST: when you receive your Course Information Sheeta. number them from '

"1" through........, putting the number in the large box at the top righi-hand
corner of each sheset. Also, prirt your naie on each sheet in the space provided.
SECOND: remembering back as well as you can what your fereign language courses
were like, please fili out one Course Information Sheet for each coirse listed in
vour table, being very caraful that the sheets as you have némhered them correspond
to the courses niimbered in the table. We realize that it is difficuit to lock
back at courses taken some time age, but please try to recoliect as much as is
humaniy possible about each tourse. Try not to leave any item blank; if you can-
not remember certain things, write DK (don*t know). 17 information which you have
given on an earlier sheet is repeated later on (for example, rame of school, addres-
ses, etc. ) you may abbreviate, use ditto marks, and so forth, so long as we will be
able to recreate the information from your notation and prior sheets. When you have
finished filling out the Course Information Sheets, please go ¢n to the remaining
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parts of. the questionnaire.
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. any sneciai traiping- (as Gpposed to the ragular school-year ciasses) which rau .
 have hadvxn any modern faxaxgn,;anguagt. PIerh read each of the items below.

'.the summer, nlease ask “the °npervzsor for one additional Course Information

- COMMERCIAL COURSES, SPECIAL TUTORING: If you have had any foreign language

"Sheet with this information or describe yeur expsrience in some other way.

‘<l M

N N e e e T v At Bt v e~ marwm " o e a - N L . e e E e m s —— &

aze T e ) .
Append*x'a {consinued) ) : _ .-

[N o

PART TO’@'JQ - OTHER LANGUAGEE CONTACTS

‘DIEECTIOVS' T\zs part of the qaestxonnazre is ;ntended to provide a summary of .

]
M e R el L I PP PPy PR FALS AN N B il AP AR A D
B s . ] = DTN

If ons -or more ggpiy;ﬁo'you.’f01£OW'the 1nstzuct;ons gzven for those 1tems. " -

wontnmbyey gev o

SUMMER SCHh,M COURSES: If you attended any forexgn language classes given durzng

B A

Sheet. for €ach summer course 1aken. In the box ai the top of the pagé. write
"SS™ and the -date the course-was taken (examrie: SS - Summer 1962). Then £ill

out the sheei{s} in the reguler way.

NIGHT SCHOOL COURSES: If yoh attended any foreign language classes given during

the gvéning, glease ask the” superv1sor for omne add1tiona1 Course Isformatxon

Sheet for each course teken in this way. In- the box at the top of the.page,
write "NST and the period durzng which .the course was taken (example: NS - Sept.1960
through Jan.1961). Then £ill out the sheet(s) in the regular way.

I e s

instruction from a commercial language school (example: Berlitz), or if you

were tutored privately either in coanection with regular language classes or l

for scme special reason (example' summer travel abraad) please check with the

supvrv1sor to see whether you should £ill out a tourse Information Sheet with

this information or describe your experience in some other way. -

.

OTHER LANCUAGE CONTACTS: If you have had any foreign language contacts which
have not been described in other parts of the questionnaire, but which you believe

may have had some effect on your knowledge of a foreign ianguage, please check

with the supervisor to see whether you should fill out a-Course Information

.
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PART FIVE S L AL

. BIRECTIONS' For each of you* Course. Information Sheets (1nc1ud4ng any f;lled ou,
.. . under Part. Four) pleaqe read over eech 1tem quxckly and place a. "plus" mark (=4-)

- 1mmed1ately above Fyour ansmer 1£ you are quite sitre that. your information (memory)
‘Place a "zero™ ( CP) ix you_are reasonably _sure thaE

~ for that item is correct.
this was the base, and a. "ﬁinus mark (==.)if theze is some doubt- in you; mind
that- this ‘entry is correct (a "DK" entry is its own minus maxk). Alshough you
wxli obvzousiy be certaln ahout some 67 the answers on the sheets (such a s the
rame of your chool, we would still 11ke to have you mark each item on the sheect
Do not hesitate to .use "@' or-"=" if you

T P TN AT

0

(1

with one of these three designations.
have some doubi about your answer; on the other hand sgark “-§” if yosu think the

AU U RE P

answer is cor rect .

PART SIX - - _ ;
DIRECTIONS: This final section consists of a number of - auestions about .your 5
- interest in and attltude toward forelgn languages before you. became interested in

the Peace Corps prz ram.
Your werk in the Peace Corps »n- would expect that your attituge
languages might be at present somewhat different from what it was prioz to ,
We would like to know what you thought and did

Since foreign language’ training is so much a part of . :
teward foreign

L o

your entry into the Pesce Corps.
about forelgn Ianguages in the past, before you even had the idea that you might
So, for the next items, please bear in mind 3

scmeday enter the Peace oorps.
that we are concerned with the past, with your
Piease answer these questions as you were before
Remember, tco, that-the answers are C

"pre-Peace Corps™ feeling,

insofar as you can remember it.
you had "even heard about" the Peace Corps.
confidential--~if you didn’t like or weren t-interestéd in foreign languages,

Frank answers are much more importént to our project than "polite” or

say so.

"good" ones. . . _
Remember: ALL THESE SHOULD BE "PRE-PEACE CORPS" ANSWERS. Check' marks (¢ ) are

sufficient (i.e., not4e, @, and=). S

li I voluntarily and entirely on my own‘(not in connection with any class) .
picked up and attempted te read a foreign magazine or newspaper. Yes No
2) I voluntarily and entirely on my cwn attempted to read one or more plays.
novels, or other serious works in a foreigr language. ~ Yes No
3) 1 woﬁld kave enjeyed'joiﬁing a club whose main object has to make it possible
for students to converse with one another in a foreign language, .hear lestures %
Yes No ;

in the largiagé, and so forth.
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) Tf 1 had nad "‘fore1gn friend uhe Was quz,e fiuent in. English and llked to
speak Engl:sh. I wonld still rather have had h:m talk to me in his native

language. : Yas____ Do

b) I would. rather‘have taken a zorezgu language test by'(choose oned:
_: Y. hay1ag the peacher say the ‘senfences." 4 ‘B

B):ﬂaVIQQ “the’ teacher wrlte the bentences on tne boaru. L

~ ~

637t would = tber “Ravet -

S

© B studied a fo;ezgn language by readxng in a book
77'1 thought that xorexgn nguages should be: - _ o -
A) taaght to 411 students.” PR A__ B .3

_A) studied a forezgn language by listening ts'a recording. - A_ B

. B) taughf osly to those wha want to E%udy it.
C) emitted frem the cur?iéulqu
G) ¥When seeing a foréign film, 1 preferred -to:

2) have the actsors speaking in the fereign language A B €
' and _po subtatles,. ’

 B) have Englzsh subtztles, with the actors speaking
in the forezgn langnagg.

£) have the actors speak1ng in Englxsn. and no
subtitles.

9) In comparzson t¢ my atker courses, I was™
A) very 1nt°rested A B C

B} equally interested _
€’ less interested in foreign lahguage study.
10} In thinking about the ferezgn language courses whicii I have -
taken, if I could "do it all over again,” I would prohably-
A) have taken more foreign language tourses. ‘A B C

B) have taken about the same number of foreign
language courses,

C) have taken fewer foreign language courses.
11) Outside of class{ aﬁﬁ when not dding homéwork, I used %o think
o. words, things, or ideas in a foreign language:
A) quite often. ' : A B C

B) once in a while.
- ~

C) hardly ever,
12) Whenever forgign language homework was assigned, 1 usually:
' A)-did it-punctually, often giving it preference over A B ¢

_other kinds of homework.
B) d1d ‘it more or lesd W1111ngly along wzth’ofher homework

C‘ usuaily put it off in preference to other kinds of
hemework.
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Appendix B (continued)

13) If I had had the opportunity to determine the way in whie foreign languages
were taught at my school, I would probably have:

A) decreased the amount of training required. A_
- B) kept ‘the amount of training as it was.
C) 1ncreaseu‘the\amoun< of training required.
14) After I had been. working at forexgﬁ-language homework for
some time, I found that I: .
A) had a tendeucy to think about cther things.

B) was interested enough to get the assignment done.

€) became very interested in what I wés studying.
15) Compared to the others in my language classes I think I actually:

A) studied less than most of them. A

B) studied about as much as most of them.
C) studied more than most of them.

a) stud1ed more than most of them. A

B) studied about as much as most of them.
C) studied less than most of them.
17) With the knowiedge of the foreign language which you had
immediately before entering the Peace Corps. which of the
following things colild you have done most readily? Please
write "1" opposite the thing you could have done most reédily,
"2" opposite the thing you could have done next most readily,
and so forth. Please give one different number (1-4) to
each thing.
A) listened to the radio programs broadcast from a foreign station____

B) struck up a conversation with a fel‘ow traveler who spoke only
the foreign language

C) read a popular book written in the foreign language

D) written a letter in the foreign language to a travellagency
asking for information

If 1 had had the opportunity, I would have been willing to spend time
learning the rudiments of some “out-of-the-way” language such as

Swahili (check one):

defxn1tely____*probably”__,_poss1bly_____probably not___ definitely not______
 If 1 had married a. persori whose native language was not English, I
.would nave Iéariied his (heér) language éven if we both kaew English.
defin1tely;____yrobably;_n__poss1b1y_____probab1y not__-  definitely not______

,: " ;‘&/:(/4/ :.vl ‘* o
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20) Place a“clieck mark anywhere along thée line below to indicate how much you
liked foreigii langiiages compared to your other courses: ‘

Foreign language courses . — _ . Foreign lansuage courses
were my least preferred _ —e 4, . , were my m¢ ©  preferred ;
coursess i "7 courses. :

i

N W

21) Generally speaking, during foreign language classes, I tended:

b To think about various , 2 . 2 a z ¢ To become wholly absorbed
“other things. . B in the subject matter.

22) Compared to others in my foreign language classes, I-would have

considered mvself:

very inferiorm 4 s . —s *very superior
in foreigr language ability.

. 23) Please rank the four language skills bélow from 1 to 4. Write "1™ opposite
: "the skill you were best at, "2" opposite the skill you were next best at,

and so forth. Even though you may have considered yourself aimest equally
good (or bad) at two or more skills, plsase try to make a choice, giving
one different number to each skiil.

S ey o, —_

listening_ .
speaking
reading
writing

hall THIS IS THE END OF THE QUESTIONMAIRE. Please check to see that your name is on the
first page of the Questionnaire and on each of the Course Information Sheets.

Then place the Course Information Sheets inside the body of the Questionnaire and ;
hand in to the supérvisor. Thank you very much for your help.

T e e el Y
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- {Sufficient capiea o:,this rera'supplie& s0.. that e
‘ COIBSE ‘INFORHATIO‘&‘T SHEET ~ all felévant couzzes ~  Your last name
. could be- re;sorted] : o ‘

: COURSE -NUMBER :

~

1) Grade 'in which course taken (example: - 5th grade, college freshman) -
2) Bescriptive neme of course (beginning French, intermediats Spanish, etc.)’

3) Name of school Name of teacher
'4) Address of school ‘
5) How was school year divided?
X A) ?y semesters A B
v B) in some other way
{If "other,"” explain i
6) If a secondary school, was it: (mark your answer in vight-hand column}
A) public A__B ¢
B) private
~  C) parochial _ R

If a college, was it:

_ A) state supported A B

- B) private '

7) How many hours per week did the language class meet, excluding work in the
language laboratory? (A single class meeting of 40 minutes to 1 hour should

be considered an "hour™) hours per week
P 8) Was student work in a LANGUAGE LABORATORY, either voluntary or assigned,
' a part of this.course? Yec No

(If "No", skip to item 9; if "Yes", fill in below)
1f language laboratory attendance was ENTIRELY VOLUNTARY. check the ome

7 most appropriate statement:
: A) I wezt once or twice at the beginning of the A B C
t course, but not after that..

B) I went once.or- twice at the beginning of the course
and occaszonany just before quizzes and tests.,

_C) I went more or less. regula;tly. egardless of whether
‘ tests 6¢ quizzes were ts be given.

J% language Zaborafory attendance was BEQUIRED check the one most

| - . appropriate’ statement: . L .
! g . RA) Lient fewer’ ‘times (or for shorter periods) than A B C

N B . Was’ requireé. : .
B) 1 did the z-equired work, but really né moze,

1= EE ' €) ¥ did thexrequired“ work and-also’ spent a-fair amount
g of extra time in tﬁellab o my oy,
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9) Check the one nosi appropriate statemsat: The classzocn ieacher:

A) was a.native speaker of the foréign langlage. A__B__C D

o m — by . e ——— 2 W ————. e A ————  A————————— —— A  ————————
- . gn — b t— e e

B) was fiot mstive, but had s "mative” accent.
€) had a sonewsat non-native accent.
D) had anﬁéfiniygly non-~rative accent.
10) Bow many students:ﬁg;@ there in the language class (under one teacher)?
fewer than 10_____, 10%0 20 .; 20 to 36 _; over 30____
11) During the clase period, the teacher (mark one):
" A) spoke almsst entirely in English, except when A__B__C
reading foreign sentences.
B spoke sometimes in the foreign language; attemptad to
explain things in the foreign language.

C) spoke the foreign language almost exclusively, usiag
English as little as possible.

12) For this class, written homework was assigned: .
A) never or rarely. A B ___

B) quite consistently.
13) For this class, special sheets, learning guides, and so forth
(not quizzes) whiia the teacher had ggbduced himself, were handed out:
A) never or rarely. - A B
B) quite consistently.

14) In addition to the regular textbook, a separate book or books of reading

selections was used. Yes No
15) The final examinations for this course involved the following.
paper and pencil Yes No
the students® listening to questicas, rentencez, etc.
read aloud by the teacher Yes No
the students® speaking to the ieacher (in the foreign
language) Yes No
the students' iistening to a tape recorder- -- Yes No
the students® speaking into a tape recorder (in the
foreign language) Yes No
165 My final grade in the course was:
about "A% about "B"___ _:about “C"____about ) lower

(1f your school did not grade in this way, please give your g;a&e in

your school's system, with a brief explanation of its meaning)r —

-

17) This course was: :eiectiée . ‘iequifed i (if ;reduired”. would you

have taken the course if it had not been required?) Yes, No.

-
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Appendix C

Raticaale and Computational Procedures
Used in Queatiomnnaire Factor Analysis!® .

This Appendix presents s detailed account of the procedures used to derive factor
scores. based upon certain sets of items in the Foreign Language Questionnaire shown in
Apperdiz B.

As an inspecticn of that questionnaire will zeveal, the items contain different
nuzhers of altarnative responses, and frequently there is no obvious or a priori manner
of scaling the responses s0 as to yield a singl dimension along which individual dif-
ferences in attitudes and opinions could be measured. Statistical techniques were
therefore uned to belp in decidiag on the number of dimensions inherent in the data
collected and to develop optimal scoring weights for the responses for each such dimen-
sion.

The method chogen is closely related to one proposed by Guttman (1941). Consider
a score matrix X = [X;4] where Xj4 is the response of the ith individual to the ith
item, The izems are tge n discrct:e alternaetive response positions associated with the
several questions in a questionnaire, and each score Xjj takes the value 1 if individ-
ual i responded by marking aiternative j, and C otherwise. In general, the number of
alternatives will be at least twice as great as the number of questions, and there will
be redundancy and dependency in the matrix X to the extent that each respondent is con-
strained to mark one and only oae alternative response to each question. If it i3 de-
sired to eliminate this redundancy, the score matrix may be set up to contain only the
responses to the first (m - 1) alternatives, where m is the number of alternatives for
a given question. However, it is in principle immateriil whesher X contains redundancy
or not.

A composite score for person 1 based upon o weighted sum of his responses is:

N
(\, Si 'Wlxl‘l'wx +ooo 'G‘wjxj+ooo +WX
¥ and the variance of a set of these composite scores is
i 2
Wy Wy o s o W | o I8, 818,81, ¢ ¢ ¢ 88T L
. 2
8,8;T,;, 8, « o+ 8,87T, 1)
L] [ [ ] - L] 4
8, ; r., 8s8.r oo 82 W
i'nl m2™n2 n n

’ or w'Dw = o3, a scalar in quadratic form. It is evident that D i the variance-covari-
ance matrix of the n items and is therefore of order n x n, Jg (1 - py) , vhere
is the ptoportion respon&ing to item j, and Ty 1 the pra ct-moment correlation

between 1tems 1 and J. -

’S“

~ lThig description is adapted from one prepared by Handrick (1965).




Jo o 180
Appendix C {continued)

-

.The problem of finding the dimepsionality- o€ the matrix X can be thought of as one
of finding the number of orthogonal axes along which significant, non-error variance
can be found, and the problem ‘of determining optimal weights for the responses is re-
sclved by using the weights implied in-the directfon fumbers- £6t these ‘orthogonal axes
with véference to the original varisbles. ~The mathemitical procedure involved here is
that of finding the principal compcuents Of ‘the matrix D, That is, we first need to
find a vector of weights, uy analogous to W, that will maximize the product u'Du, under

. the restriction that fu2-= 1, After this is found, a new vector of weights is to be
found to maximize ;he‘*v;.iﬁnc‘é left unaccounted for by the first vector, and so on
until @11 the ofigindl variance, or all the non-error variance at least, of D is ac- .

counted for.

Y

-

A theoren in @iskrix cdléulus states that if u'De is 2 quadratic form, the series
of vectors u thit give the successive maximum valuss of u'Du are-the latent vectors of
the matrix D‘and the sicéesgive maxinun values themselves are the succesdive latent
roote of D, that 1, A1, X35 «oedne. In the pgssent’ cagé we are concerned only with:
positive latent roots bécause thésa represent variaaces. -Any zero roots represent’
redindancies in the matrix and can be ignored. Because the variance~-covariance m&trix
is Gramian there should be no negative roots.

Thercfore, we apply the principal componeats computing algorithm to the matzix B
and consider the resulting latent vectors and roots, particularly the latent vectors
associatnd with the first few largest latent roots. (1f appropriate, the coordinates
of these latent vectors may be rotated to produce simple structure, as in factor ansl-
ysis.) The weights to be applied to the responses in the matrix X to produce factor
scores are then proportional to the eiements in the corresponding latent vectors.
Constaiits may be added, if desired, to eliminate negative factor scores.
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Appéndix D:
| PEACE COSPS LANGUAGE EVALUATION FORM

Date___ . Brojecto S > T Naws of Trainee_ - - - k-
'I. COURSE GRAm-S Grsuar Test % 5 -
& v s Otdl Coaprehension X , :z ’

", .. Final Grade % A ‘

I;o FACILITY I MNGUAGE U.,E I '

Present Level of Fluencx s)f Sp_ga g (Check ane belows:
Exceptiomll ﬁuency ‘ .
Wore- fluency than aireraqe . )
About average ﬂuency - L}
Below. average figency ... _ i

Liztlo or _no fluency @
g; sént Level of Q_omphengion ((,heck one below): |
Exf'eptional conprehension T , _ :

‘Better than average.. .
About average ...
.. Littie or-no. coq:reﬁension____

Rate of ggg;isition- eaking (Chock one below):
Gutstandinq
High average
Average. .
Low average .
Deficient _ _

Rate of Acggigiiion. gehension (Check one below): 5
Ogitstauding:
Hinh average
Average

Loyt average

Defzcient____

- IﬁII. ESTIMATE OF ADEQUACY. OF LANGIIAGE ABILITY FOR THE OVERSEAS JOB
’ (Check one hox in exch line below)° ’

> 'St;ong Satisfactoy Y] Borderline ]| No
Spea&iﬁg Flnency
(c.‘:ecj one)

s '\m W“\Nmmn“ ]v»mmgm&w§w\

f:onprelieusian »
(check oxe)

IV. KANNER OF APPROZACH TO LANGUAGE LEARN:NG (Check one box in each 1in2 below):
i ‘36 bg_'_‘l-'gi;; Loor | Don’t knm:

“
S SR,
———

.

_ Reﬁﬁiarit,y of mus

B Attenti\feuen dﬁiing

e

i”aftiéi,lpgtion ;a el”t‘i's
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Appandiz E

Procedures for Combining Scores from Two Levals of the
$LA-Cooperative Foreign Lunguage Tests into a Singla Scors

At tae time the major computaticas for this study wese performed, thers was ao
information available from outside nources to mske possible the vertical equating of
the two levels (L and M) of ¢he ML/-Cooparative Foreign Language Tests. (Since that
time, BEducational Testiag Service [1965b) has published norms with Converted Scores
that presumably accomplich tiils vertical equating.) Therefore, a special procedure
vag deviged to combine scores from the two levals.

Essentielly, this procedure involved a non-linear transformation of the scores
from esch of the two levels hisfore being combinad additively. It was found that for
the ssmple of Peace Corps sZudents that wera tested with Forms LA'and MA at the end of
training, the distributicns of LA scoves were uegatively skewed and the distributions
of MA scores were pcsitively skewed; this result suggested that, as might be expected,
the LA forms had a "ceiling"™ such that they weze much too easy for many students, whiie
the MA forms had a “floor”, belung much too bard for many students. The con-linear
transformations of these distributions ware decigned to make the scales more nsarly

comparable,

These transformacions were effected by assuming that the true scorss for the total
sampie were norsally distributed. The midpocint percentiles for each successive raw
score were plotted on norsal probability papez, generally producing & series of points
that for the major part of the distribution sprroximated a straight line, but that de-
viated markedly from this straight line for the upper portion of the distribution (for
the LA forms) and for the lower portion of the distribution (in the case of the MA
forms). In each case, the straight line was fitted by eye to that portion of the curve
that approximated a straight line., Points deviating markedly from the straight line
were then translated to the straight line, and the new score equivalents were read off
from the abscissa. In soms csses this procedure resulted in negative scores. In the
interast of estsblishiug & uwifora procedure, a constant of 100 was added to each non-
1inearly derived score before combining it (additively, with unit weights) with the

derived score from the other laovel. : -

The following tables give the raw scores, midpoint percentiles, ead derived scores
(with constanz of 100 added in) for the Listening #ad Reading tests, forms LA and MA,

in Spanish aad in Portuguese.
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- Reading MA-
Midpoiiit ~

Percentlles

(= 341)
o .‘2"9. ’
0.73
1.47
2.34
3.37
5.13
8.36 -

12.75
17.88
23.16
31,66
35.92
40,90
45.15
47.79
51.31
54.24
56.00
58.49
63.62
67.1%
72,13
73.45
74.77
76.23
77 0555' ’
78.28
79.19%
80.04
81.36 -
82.63
83 o"27‘
84.15
85.61 -
87.8%
89.72
91.04
92,21

. 95.29 'M

9719

. 98:66.

99,69 = .

119
120
121
122
123
124
125
126
127
128
129
130
130
131
131
132
133
133
133
134
134
133
136
137
13

139
140
140
142
148
152,
159
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4,28
7.86°
13557
22,14
29.29
33:57
38.57
44.29
48,57
53,57
58,57
62.14
67:14
73.57
79,29
83.57
36.43,
87.86

89.29
91.43
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93,57
95,00
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6
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3062 102 : 8
9

0

5116, 124 19
32,61 : 124 20

34,05 125 22
35,50 126 23
33,40 127 24
42.02 129

46,92, 130
48.55 131 28

51.45. , 133 30
53,62 134 31
55.79 134 32

: 57'97 135 34
62,76 - 138 35
49,56 "140 36
71,73... 141 37
73.1% 142 3%
76.08 144 39
82,60 W47 L 40
89,85 153 41
94,20 158 %2
96.37 - - 43
98.5% . 168 Y

0.72

2 090
6,52
110'59'
15.94

]43;,561'- °

22,45

24.63
31.16
40.58
43.48

43.55
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52.89
55.07
57,97
61,60
65.62
71.01
76.08

78.26

80.43 -

81,88

84,78

87.68
89.12
90.57 «
92,02
93,47
94.92

96:37.-
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. q $)[ - ] there are 10 or more.other PCY's {or other Awervicans) assigned to my dntiﬂsution.
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Appandix - Fo' s
py222
A PARANETRIC STUDY OF LANGUAGE TRAINTHG
IN TEEZ PEACE CORPS

Research conducted by the Graduate School of Education,- Harvard University
under Contract No. PC-{W)-226 with the Pesacze Corps

IN-FIELD QUESTIONNAIRE
. -FOR ‘PEACE CORPS. VOL''NTEERS

1) Your Rage - - T T fC haer
iast ’ First Nizdie Initiel
3) Group { e.y., Colombiza VIII-RCA) )] Today's Date 5) Date first arrived in hosz coustry.
do. Day Yesr Mo. Day .- Year

: Tne purpose of this questionnaire is to find out, in as much detsil as is possible
ith & written questionnaire, (1) bow well you have been able tc¢ ise Spanish (or_Portiguess, in
he case of PCY's assigned to Brazil) in your work in the host country, asd (2) whether ‘you have
ny recowsendations with regard to Peace Corps language training policies in ihe.light of your
rience. Please answer every questicr to the best of your apility: spaze .is léit for addi-
fonal comments at appropriste points. For convesiesce, this questionnmaire mentions "Spanish”
t many points; if you happen to be a8 2CV assigned to Brazii, please read "Portuguese” in these
zages and answer accordingly. .. .

- - What you say in this questicnnmaire will be treated as confidential; it is for
esearch purposes only.. (Peace Corps personnel will :not see your izndividual responses.) There-
ore, do not be reluctant to cite your difficulties ia-Spanish. The informetion you give can
elp the Peace Corps better plaa.its langusge training program.

PARY 1

0) Please describe as carefully as possible thke nature of the work you have been doing as 2 ¥CV
in the host countzy. (Mention any changes that have occurred in your job assighment since you
cane to the host country.) ) .

f) How would you describe the place you.-have been working? (Check the one that best applies.)

1) [ ] 1arge cisy (e. g., Bogots)
2).[ ] medium-sized city or town
3 [ 7] me12 fom ’

4) [ 7 rursl area

ra

) How many PCV's (or other American persomuel) are as:ignﬁi toior,k with you in the same specific
duty station? (Check the ‘one: that Lest applies:) - ‘ -

1) [ 1none; that is, I"am working _alan;.
2) [" 1 only my wife (hisband) and.I.sre assigned to this duty station.
3)-[ "] there is one other BCV. (or other American) assignsd to sy, 4Ly ctarion,

. uot s-spouse). : q et AT
4) [ ] there ire 2.or 3 other PCV's ‘(or other Americans) assigned to my dity station.
B -(includirg spouses, if any). S T

- 5) [.” ] there are-4'to 9 othér PCV's -(or other Arericini) as

ey

wy duty ‘station.

ignéd to.

- Aincluding spodses, if-any) wyt s

.
“

Y
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9) Bon -sy host nationtls are assignﬁc to work mth i our dnty ..t/ation?

[ ] none .. Wime et iiraae L s
£ Joze = -

£ F2-3° Lo L -

[ 3¢9 B

[ J0ormore~: .- :vm 7 o<

10) Please indicate hmg often —yyutj_gﬁrequfre: yon 1o have: contact witb various kinds of nnive
speakers of Spanish‘ (Meke one check inm each row.) ) . ,
] . - . T T .+ - Gestof- -Mbour Several Several Never or

: every Ance timés a times a2 almost
working day a day week  month never

a) Well<educatéd native speakcrs who T1 1 L1 1 L1
;'e!er to apnesk English with you . -

" b) WeFl-edutated astive speakers who
spesk no Esglish or who prefer to. £ 1 L1 L1 [1 L1
. spnk Spanish with you. . )

c) Native speakers ‘With moderate .
_education and a0 useful knowledge L 1] L 1] L3 €1 L 1]
of asqlish

d) Nativq :petkers with very little

- ‘education-and mo useful kmowledge £1 . [1 (1 £33 [I1
of Beglish , o _ ]
e) Ckildren inder 12 . +.E1 [ 3 L1 - -£131.-r1
1) Gther: (spesify) L1 L1 1 €1

117 To what extent does your job reqeire -edch one-of the following language skills? - Answer in
teras-of the amount of language-competence -required of -an "idesl incumbent,” that. ig, one
who -has .whateyer knowlcdge-of Spnish is adequate to mest the demands ofthc job. (Meke -
one check in each row.) -

Very Some (Quite A lot Very
little 2 bit ;ucH
3) Spéikiuq-(expressjﬁg yourself) in Spamish: [ 1 - [ 1 [ 1 [ 1 [ 13
b) Comprehending Spanish spoken by others: L1 (3 [31 [1 13
¢) Reading Spanish: £l €1 €31 €111
) Writing Spanish- £l (31 €31 (171

Space for comments on this question‘

PAXT 11

In this part of the questionnairc. angwer in terms of how well you were abie to deal wi*h the
laugnagoﬁprob.ss iu the ﬁ_g_ ngh of: yaur field experience.

: 12) During youtr _g_;_t_ bc:*h in the host country. hw well wére you able to:

(ake g_il_e_ check in

s each row;)

-

Some Quite, A lot,

Verg ] ¢ .
. s e T o ©little "~ a bit
A . ’ : ‘ -
T vi. - X ad Speak: Spsuich 26 %3 to be understood L1 0311013 ]
by utive spnkers.m Gron s, - L
( {1 ]

I
[
LT3

'L

L,-l o

Very
much

‘L3

L3

L1
L3




¥ (eaktied)

xhat ‘extent did yoz hav'e' }iitficult‘s' in the folioning t;espects:

T

13) pg;iqgffoﬁé f.izts:t;’-:ibil;_t:b._-' to‘

Not. = Soms  Quito

R S - avalt - T tro-a bit
- .3) Being.at 8'ioss for particular words [ ] 3

‘f N '.'v"‘.4 N

T b) -Beixyg iii_iiiééfo-'aj -égij Testricted voéaﬁulaf} f .]
© ) Spesking- with.sufficient gramsatical’ ]

L]

- PR Y

L

"corfcéjc_t;;es’s
d) ‘Expressing Codplex ideas - - L A
R : LS R .

prtrARenps
TR

e
.

. e} Speaking with an acceptable accent --

14) During your-first month in the host éouﬁgg + t0 what extent did §ou have difficuity Hécauses
the language spoken by: the native speakérs you had to: deal with differed from what you ‘have
beca taught or what you were-accustomed- to? (Check.oné in’éach row.). .

F‘"E,

-

No " Differences Differences Differences
-differences caused 0o’ - caused some caused muzch
observed difficulty  difficulry difficulty

+

a) In particular souads 1 T £ L1 - [ 1
. .b) In vocabulary and idiom £3 L] [1] I N Iy
¢) In gramar L1 R t1°> - r[1

e s Ty

Any special differences you resenber? (Please specify)

1,
R i

T
LA

15) Duriag your _IM monith in -the host country, did -yo'z; need or receive any help in.adjusting .
to the languagei_’?ggl?lgn? .
D T 11 needed nio Kélp:
2) [ 11 needed help, but there ms"fno__bedy to-give it, or I did not have time to gat help.
3) [ 11 cot help from: (Check all :‘i"hé( apply.) -
4) [ ] Other PCV’s or Americans at ay duty statioa:
5) [ 1dost nationals who were able to give help iaformally.
6) [ ] A tutor that I employed.
73 [ Jother: (Specity) ‘

(EVHUIE R AT (R Noged AV 0, A 1008

R BN AR

16) During your i‘irst-lonth in the host country, how dié the 1anguage problem affect your
performance on_the job? * (Check one of the boxes in the left-hand colusn, and any sub-
head boxes that apply.)

R S e i vea

[ 31t hadno adverse effect: (Chetk'one)

1) [ ] because the job required ac more competence in Spanish than the ssall amount
1 alrezdy possessed. (I could usually gst by with English.)

2) [ ] becsuse other PCV’s or American nationals carried the burden of comsunication
with host nationals. . .

'3) [ ] becausé my competence, in Spanish was casily equal to the considerable desands
made on it b;’, the job, ’

4) [ ] in fact, ‘my competence in Spanish was so generally superior to that of other

v por

7

L rraery

PCY's that. it was 3 positive advantage: Y

A

[* 11t had an adverse effeci: (Check one)’ oz 2 - .
"5) [ J-but only to-a sw 11 extent, in the- génse that 1 was probibly not as effective
N as L. could ”ggg}.ggti.‘_ even ‘though’my performsrice was generally satisfactory.
6) [ J'and'%o a:¢considetabie oxtent, pecauie 1 hésitated to undertake certaia tasks,
“or performed those tasks poorly; ‘becdise: 3y larguage cowpetence - not “ap

plLt

AR
-y

TON RSV ey

A

- t0" what-thode: tasks-roquired; B e

\\4’ Y s,

s\

Spacs: for COmmENLS- oR: Lhis GResELoE ~(GIve- xinples, 3f aRy, of taski: that were affected

A by:lack:of sutticient e

e
ot

g T
B &03‘\“\

o

.::\'L:;.f - epyary
W




W, A by

A\

ﬁerhost conhtrﬁ? e e
(no.of’ nos.)

T AS IS N MY NI 1 |t

bY Of ’hose. dar1ng hoxyltngﬁgbnzﬁs. startzng from. your
arrivsl; ‘hes- it-been: the: ‘tase that the :speed cf native
speech naée\it:i-possible~!brfyou‘to ‘understand any-
thing? ~z{Write-&-number; anywhere -{zop zero-ap to thc
. numbpr . ofeunn;hs.you;havefgpenz ‘incthehost. £oRtry.. o
If this is still true,-éHack in. the hax over "Stiil
true.” G1ve _your- hesi guess-cf the nunher“of months.

- T . (us.of mos.)

_;_'._r‘ ~- -.r._;..w____.—.-» .- - - -3

nswer the reueiniﬁg q;estzcns ina sinil manner. -

DURING FONW MANY IDNTHS' S!ARIINGAFROI YOUR ARRIVAL I3
THE BOST COUFIRY 'HAS IT BEEN THE. CASE THAT:

M

otk B’

¥

24t
aal Al 2"

¢) Yeu could not general%y "separate words™ in the speech ,
of native speskers?. = . — L1
. I (no.of mos.)- Still true

e -~ >

d) Ybu,could‘not generelly'grasp colpiete sentences in
the speech of: netiveuspeekers (whether ormot - - _ ' .
individuzl words .were. 1nte11igiblel? - S |
(no.of mos.) Still true

e) You usually could not. understandﬁtﬁe zComplete meaning
of native speech -(i. *5, the meaning of nearly: every
word and the overall meaning of ‘each ‘sentence)? [ 1]
' (no.of mos.) Still true

£) You were noticeably-halting'and7non-f1yeht in your
Spanish? T , : . S
y Lo ' {no.of mos.) Still true

" g) You had frequent dlfficulty in-naking yourself

understood in Spanish {even though you may have been

reasonahly Lluent)? - . . _ —_— A
. e T T - . 7. {(no.of mos.) Still true’

‘.
. TN, . .
.-Q-~Q-u-~o---~_----‘-,--‘--—--o--w---—----_---------—-

h) Your reading speed in.Spanish has been nncomfortably
slou?

-,

i) You felt yourcould not read;Spanish reasonibly
acenretely uithout;eonsiderable use of &
dictionarx Sl S

":(qe.of mgs;) Still true

"-1655613;0355- .Still true

>y

-~
M A e W W D e W e W e s e e

o ]
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anmr in teras of ’.ﬁou ;rell you are é.ealingxith-\‘he rangnpqe"’

S DRl 701:?’:3&2?‘—“‘ S e e

_Vefyl ootz Fniriy .‘Qui'te Yery
;i,tf.i'e- cme well . weil __ﬁell‘

- - = — ,

- - "
'*: - ' e

a) Spsak” Spaz‘sb 50 as to be under- N
stood by ‘native: speakers?

1).) Bﬁders and»_SpaPi:h spoken. by = B I I T S

.e_.--a:aznszq. ..... e tm o e i e x - - et e T
e Read Spanish nterial involved in

r
———d
[age]
(SN
m
(S ]
%
m
[X9V)
[ |
ed

-5 Teo -
- Ta= - . Z . T .

"d) Krite Spanish (instructions. o - e e e
- - lefters, etc., as needed in yonr £t1 [31 €1 £ 3 €13
work? . .- - . - ' ,

"', B ’$pgee ior ‘commcnts on this question:. i i i ”

E B P LY L

.(Iake oue~ cneck in eacn zow.j .l .-

\

.7 “mative-3peakers at normal’ speaki"g i1 031 °C171 [ 1 I ‘]: -

s <o M s L-’!'--’f—‘ﬁ'\v'

R R ] PR . .~ 2 S P -
- - . Tl R PRI e L _"l*.l' 5=

{!.

TR T There-werdsho- hﬁfe now: 5T $t3i: have
) difficulties completely some trouble

place thel

srer .- ~ - . B

a) Differences in particulsr sounds, !

. b). Differences, in mcabulety and
Tdiom _ T 1
{1

c) Differeaces in gramr

i

N |

£ 13.
L1

o B B e %
tnd tod

in the first - - sdapted:to - with thése- . -

19) To what extent have you now heen able -to adapt. to any difficulties tbet my heve irisen from
differences in the language spoken by the natives and the lamguageé you hsd been taug1t or were
-.;-«.»; acrusto-d to»-»- mena, o - T SR s e e :

S S sﬁﬁl.’hive -

muckz trouble
with these

L1

[ 3
[ ]

Space for conents on this question- : S o

.' . Not gt ~ ~ Some - Quite
. ) ' . a1 . .- . _abit

:)nﬂeing at, ‘a-l08s fov ptrticulu' mrds? .3, T

B) Being liuited to 2 very ‘réstricted” - .
vocabniary? B [ .} L

Bt

gra-aticelf

]

. 3
e’ tng,,comglex,idea:mith,,.,. e e R e e

fticiee&accnraey ind fruency? [ ] .’ : ] 3

- P— . Tl PR . . ,]

20) Cnrteutly, to what extent are you having difficnlty in “’he following respects-w




b
f

:'21) Cnrrently; are you in ne:

"3£ 1}‘£_ 3 I need no:help.

i el o L

f help in‘Lerfecting 3anr ni:h and ar. ~cu'receivir a"
help-though study ete 2 S SE' y ¢

2 I3 ceaId still u:e-hclp; butvthere is no’ nay to get any, -of T don't have tinG for it.
HL 11 gat Hslp froms (Check ali that apply.}

HE J Btherkrfv’: or<Anericans St &y duty statioa.
8) [ ] fiost nationa!s uho give help informally.
6) [ 1A tator that i have émployed. ¢

7> [ ] Other: (SPeqify)

4

22) Currently, speaking to @ na;ive»speaker ia his laugaage over the telephoue is:

(Aﬁart Tros
any difficulties clused hy -poor quality of translission)

[ 1 as-easy as ordinary conversation
[ 1 somewhat ha¥der than ordinary corversation
[ 1 extremely difficuit
[ ] impossibie )
.3 I}grggthq-nb opportunity to encounter this problem.

b35 Eurrently, how is the language problel affecting your peffornhnce on the jéE?’ (Check one of
" the boxes,rn the lett-hand colu-u. and sub-hoad.boxe;<that apply.)

| It has no’adver:e eftect-

-~

(cneck ‘one. J- 5

1) L ] because the Job requires no ‘more ceunetence in Spanish than the smell amount I
now possess. (I can usuaily get by uith English.)

" 2) [ 1 because other PCV's or American nationsls carry the burden of communication with
host nationals.

3) [ ] because my competence in Spanish i; now eésily,equal to the considerable demand:
made on it by the job.

4) L 71in fast, my compeience in Spanish is so qenerally superior to that of most other
. PCV's that it is a positive advantage or assut.

£ .J1t has an adverse effect: {Check one.)

(1 but only to a’ s-nll extent--l al probably not as effective as I could be, but ny
per!oruancezis generally satisfactory.

6) { Jand this. effect is considara 'e. 1 hesitate to undertake .certain tasks that I

shouid be-doing, or ‘perform them poorly when I-do ‘thew;” because ny- language
conpetence is. still not "up- to" what those tasks require.

Space»for connents on this question, {Give examples, if any, of tasks that-are affected
by lack. af’sufffcient language cqnpttenca) : ’

WAV AW o SL B e vanE ag s ever st
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" “Tentative Toteign Service Tustitute (FSI} Absolute Language Proficiency
Batitg Bqiifvileats for ¥ors M Lévels of MA Cospéistive Teats fn Spanigh

For. the past few yeats, the Foreigp Service Institute (PSI) has conducted inter-
viev-type examinations to-measure foreign lsugaage proficiency (Rice, 1959). Ratings
aze rendered on an "'S" scale (Speaking) and an "R scal: (Reiding), the short definit-
ions of vhichk are &8 follows: L ‘ <L ,

S-1 Able to satisfy wntine travel needs and minimvs courtesy requirements.
S=2- Able to satisfy xoiitine social demands and limitad office raquirements.
'8-3 Able to speak the language with sufficient structural accurssy and voctbuiary
to satisfy representation requiresents and handle profegsioral discussions
_;vithinaope_g;l.alf,ul-_f;, :

S-4 Able to.use the language fluently and accurately on ali levels normaily per-
. - tinent to professional needs. -~ -

.----------“----n--------m----~q°----.

R-1 Able to read dimnt;ry lesson material or co.on public signs.
R-2 Able to read :intermediat= lesson material or simple colloquial texts.

. R=3. Able to read non-technical news items or techuical writing in & special
field.

R-4 Able to read all stylas and forms of the language pertinent to professional
needs. - .

R-5 Reading proficienéy equivalent to that of & educatad native speaker.

ALl ratings except the S-5 and R-3 may be modified by & plus (+), indicating that
proficiency substantially exceeds the miniwim requiremants for the level involved but
falls short of ‘those for the next higher level, : .

Fuller descriptions of the levels are aveilable in a circular published by the
Foreign Service Inscitute in Msy, 1963, . i

Jo our knowledge, no study directly equating these FSI ratings with scorses on the
MLA Cooperative Tests,-at either the "L" or the "M" lavel, has been conducted. Tent- -
ative ¥SI rating equivalents are availabile, liowever; for an advanced series of tasts
called tiie-MLA Poreign Language Proficiency: Tests for Taschers and Advanced Students.
These equivalents were obtainad ss-a: pirt of a study:-performed for the U, S. OFfice of
Educstioa by.Carroll (1966), ‘by-obtaining both ‘the FSI ratings -and skills test scores.
on -snall groupsof teachsvs -and students, in Ffrench, Gersan; Spanish, and Russisn and .

. seteing up equivalents on-the ‘basis-of equal stindard scoresfor these groups.

Reantly,ntficwequating of ‘the: "!’!!!:,liéqh of t;&g;mzaj-‘cdbpiuduzthu -
and the MLA Yoreign Languag ‘Proficiericy Tests for Teachers snd Advanced Students has

-been perforsed (Wallsark, 1966). By indiract ‘weans, thectfore, it is possible to esti-

rate: the FSI ruting ‘equivalets: for scores on the MLA Cooparstive Tests. This is done

by £inding-the: MLA' Cécperative Test score squivaie:ts for the scores on the advanced

tests chat liave been assigned given ¥SI ratfng equivalents in Carroll's 1966 study.

,s’i;c!i{féi? ﬁtoéidqié-"ip:fth urorthodox arid entails an: unknow: smount of error in
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Appendix G- (continued)

estimation, but uatil & difect equating stidy Hias besn done these equivalents ere the

best available: The table below givee the equivaleats thus derived for the Form M
tests in Spanish, In the table, the columps headed "Prof," refer toc comverted scores
on: the MLA Foreign Language Proficiency Tests, Fozm A, and ‘the solumns headed "Coop.”

o e A

~zefer to scores (both fay wnd converced) on-the MLA Cooperative Tests, Form MA.

Tentative “yiivalents:- FSI Ratings, MLA FL Proficiency Tests,
- and MLX Cooperative Tests -(Level M), in Spanish .

cae - wte

. T R IR o
Wil Wm:

-

Reading gng;;ag

s
Coop. MA

¥ST Prof. Raw . Couv.  Prof.

Baw  Convd

Ccop. MA
PSI Prof. Raw Comnv. Prof. Raw Comv.

s-1
S=1+
S-2
S-24
8-3
5=3+
S~4
S-&+
8=5

37.6
36.4
40.3
£3.9
47.7
51.5

. “55 0‘3:

59.0%

62,0%

et
L'

164

173

64.9

71.2
77.5
83.8

90.1
9.4
102.6
-108.9
115.2

43
49
56

,62

69

75

82

175
182

190

197
205
212
221

R-1
R-1+
R-2
R-2+

R-3

R=3+

R-4
B~&+
R=5

26,8
31.4
35.9
£9.5
45.0
49.5
54.1
58.6

63.1 ‘

7
15

23
32

40
48

3

144
160
173
183
91
199

*k

-4

22.3
30.5
38.7

46.8

55.0
63.2
71.4

" 79.6

87.8%

2%

44
64
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178
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*Exceeds mzximum possible score. .
A#MLA Prof. Test score is too higk to have a loép. Form M equivalent.

- In Chapterci'of ;.gpe, ém_e_:_;’tvsgudy;‘ a-score of 275 on IListenlig 'vas set to repre-
sent:the minimum 1@vel -of proficiéncy in listening that & trainee would have to have in
order :to be veady ‘to.perform:his: ‘field.duty assignment with minimum interfersnce from

linguage ‘problems. - By -using the:data.in Table 10, page 38; and by establishing equi-

valents on the-basis. of :equal standard.scores, we. find that this score of 275 on Listen-

A

ing s -equivalent to. 4 score of 3.5 on Listening MA; and by using the above table ve

find that this: qualifying. score is:therefore approximstely equivalent to a little

' better thew S-2 on the FSI scale. This is also true of a score of 56.2 on PACT Form A,
- . which:is.equated: to:ZListening by the -equation to be :found on page 71. . .
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